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Abstract
The study aimed to investigate the effect of teaching grammar in writing contexts
to enhance using grammar functionally for eleventh graders in Gaza governorate.
To achieve the aim of the study, the researcher adopted the experimental approach.
The sample of the study consisted of (66) students from AL-Jaleel Secondary School for
Girls. The participants were divided into two groups: a control group and an experimental
one. The researcher used the strategy of teaching grammar in writing contexts in teaching
the experimental group and the ordinary strategy of teaching grammar in teaching the
control group in the second term of the scholastic year (2010-2011).

A grammar

achievement test of eight questions containing (49) items was designed to be used as a pre
and post test to reveal the effect of using the strategy of teaching grammar in writing
contexts on the students' achievement in English grammar.
The validity of the test was refereed by the specialists and Pearson correlation
coefficient. The reliability of the test was measured by Alpha Cronbach formula and Split
Half Method.
The results of the grammar achievement test were statistically analyzed by using Ttest paired sample to examine if there was statistically significant difference between
students' mean scores of pre and post application of the grammar achievement test of the
experimental group. T-test independent sample was used to examine if there was
statistically significant difference between students' mean scores of the control group and
the experimental group in the grammar achievement test.

III

The findings indicated that there were statistically significant differences between
both groups in favor of the experimental one due to the strategy of teaching grammar in
writing contexts.
This study recommended the importance of using the strategy of teaching grammar
in writing contexts in English language teaching to give better results in students'
achievement of English language. Also, the researcher suggested to use, activate, and
implement this strategy on the other skills of the English language.
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Chapter 1

Background of the Study

Chapter 1
Background of the Study
1.1 Introduction
Language is considered one of the most important characteristics that differentiates
human beings from other creatures on earth. Language is the main tool that helps people to
communicate their thoughts, feelings and opinions.
Since globalization emerged, the English language has become the global language,
and many people who cannot express themselves in English are considered illiterates.
Every language in the world got its pillars and fundamentals. It is obvious that the pillars
of English are its rules of grammar. Whatever the culture of the learner is wide in
language, s/he cannot present it properly except through a strong structure and bases that
depend primarily on the grammatical rules (Nunan, 1991).
People who speak the same language are able to communicate with each other
because they all know the grammar system and structure of that language, that is, the
meaningful rules of grammar. Students who are native speakers know English grammar,
recognize the sounds of English words, the meaning of those words; and also can combine
words to make meaningful sentences in different ways (Lin, 2008: 3).
According to Wu (2007: 24) language learners have two separate knowledge
systems, acquired and learned systems. The acquired system is developed by means of a
subconscious process, which is activated when learners are using language for
communication. In contrast, knowledge in the learned system is a result of a process in
which L2 learners consciously attends to linguistic properties in order to understand and/or
memorize grammatical rules. These two systems do not interact whatsoever. In other
words, the learned knowledge can never be converted into the acquired system regardless
of the amount of practice.
Lin (2010: 10) emphasized that, communication encourages learners to imitate the
grammar rules consciously, thus preventing them from developing and integrating them
into their interlanguage. Resultantly, grammar teaching was believed to develop learners’
knowledge of grammar structures, but not their abilities to use these grammatical forms
correctly. That explains why it is proposed not only that grammar instruction was useless,
but that it might even be harmful for language learning. Since then, grammar teaching has
become a controversial issue and some linguistic experts were against it in language
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learning. They suggested that it should be abandoned altogether. Meanwhile,
Communicative Language Teaching (CLT) has become an increasingly widespread
teaching approach since the 1970s.
Many researchers argued that, language competence means that one has a good
knowledge of grammar and words, he or she can speak, read and write in grammatical
foreign language. In conversation, if mistakes were made in one’s pronunciation, grammar
or words spelling, it will lead to misunderstanding and boredom to others, and even
damage their relationship. If people only understand what others say partially and
superficially, the communication of ideas can’t be properly realized. Therefore, the
purpose in teaching is to improve the students’ communicative competence, that is to say,
teachers should try to enhance the students’ capability of using language in communication
in a correct way. It is crystal-clear that the improvement of communicative competence
should be based on language practice (Li and Song, 2007: 63).
Lin (2008: 9) added that grammatical capacity is one important element of
communicative competence. Students may have never heard that grammar instruction
could be learned through interesting and meaningful communicative activities. Actually,
without the help of grammar instruction, they could not use English accurately.
The absorption problem of grammar in the English language stems from the fact
that it is taught in a separate and isolated manner and that it is not integrated with other
skills or employed in a practical and vital way. Li and Song (2007: 64) pointed that
teachers should try their best to give students a chance to speak, write, and engage in
activities in simulated environment. This kind of practice can excite the enthusiasm and
initiatives of students. It needs a coordinated cooperation of students’ sense organs to get
ideal results in grammar rule. Therefore, teachers should give a certain period of time for
students to make practical activities of this kind as much as possible. As the old proverb
goes, "practice makes perfect". Teachers can say that the creation of the simulated
environment of activities is of great importance and significance for mastering English
grammar.
In addition, teachers should not introduce grammar through excessive
decontextualised and mechanical drills. Grammar learning is only meaningful and
purposeful if it is used in effective communication rather than for the mastery of individual
language forms. Grammar should be shown as a means to convey meaning to achieve an
outcome rather than merely taught as a set of items and rules.
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Many previous studies and other efforts of the researchers have recommended and
emphasized on the importance of rules of the English language and their contribution to the
development of other skills.
There are many researchers who have sought to employ different teaching
strategies to help learners to apply the rules of grammar in the English language, Surgue
and Bruce (2005) studied the impact of teaching grammar through writing context by the
students on their performance, and the results were positive. Likewise, Weaver (1996)
confirmed the effectiveness of teaching grammar in written context more than when it was
taught through traditional methods. Wright et al (2006) also provided many of the
strategies that could be used in teaching grammar through context, whether it was from the
students’ writing or ready texts.
Hence, it is necessary to reconsider the teaching methods used for English grammar
in Palestinian schools, when grammar is taught in methodological and practical way, it will
help learners overcome the difficulty of learning grammar and how to use it effectively. A
key aspect of the acquisition of grammar for second language learners involves learning
how to make appropriate connections between grammatical forms and the meanings which
they typically signal (Batston and Ellis, 2009).

1.2 The Study Problem
Through the researcher's experience as an English teacher, she confirms that it is
difficult for the students to receive the English language rules and apply them practically
and functionally. In addition to that English teachers always complain of the low level of
students' achievement in English.
All this in turn triggered the researcher to conduct this study which is based on
Teaching Grammar in writing contexts, to give students an opportunity to use it practically.
The researcher hopes that this study will contribute in improving the students' level in
using grammar and also in providing teachers with an effective strategy of grammar
teaching. So the problem can be formulated in the following major question:
What is the effect of teaching grammar in writing contexts to enhance using grammar
functionally for 11th Graders in Gaza Governorate?
The following questions are derived from the research questions:
1. What are the objectives of grammar lessons intended to be enhanced through writing
contexts for the 11th Graders?
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2. Are there statistically significant differences at (α ≤ 0.05) between students' mean
scores of pre and post application of the achievement test of the experimental group?
3. Are there statistically significant differences at (α ≤ 0.05) between students' mean
scores of the control group and the experimental group in the achievement test?

1.3 Hypotheses of the Study
The following hypotheses were derived from the main question:
1. There are statistically significant differences at (α ≤ 0.05) between students' mean
scores of pre and post application of the achievement test of the experimental group in
favor of post test.
2. There are statistically significant differences at (α ≤ 0.05) between students' mean
scores of the control group and the experimental group in the achievement test in favor
of experimental group.

1.4 Objectives of the Study
This study aims at achieving the following objectives:
1. Determining the grammatical rules which were intended to be enhanced for the eleventh
graders' level by using writing contexts strategy.
2. Exploring the effect of teaching grammar in writing contexts to enhance using grammar
functionally for the eleventh graders.

1.5 Significance of the Study
This study may:
1. help the English language teachers to use Teaching Grammar strategy within contexts
practically,
2. stimulate English language supervisors to organize training courses for English
teachers include how to follow writing context strategy to help students apply what
they learned from the grammatical rules, and
3. emphasizes the role of teachers in encouraging students to use grammar functionally by
adopting suitable teaching methods.
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1.6 Definition of the Terms
The researcher adopts the following operational definitions:
The Effect is the degree of improvement in the students' achievement in English language
grammar as a result of using writing contexts strategy. It is statistically measured.
Writing contexts as written texts that are offered by the researcher to the students
including some grammatical rules established in the English for Palestine 11 textbook.
Also they include contexts written by students after presentation and instructions by the
researcher.
Teaching grammar in writing contexts is a process where the grammatical rules are
employed in written texts in order to be induced and used functionally depending on a
variety of contexts and the integration of all language skills. Moreover students are
required to practice the grammatical rules in the context of guided or free conversations
and in writing some specific topics chosen either by teacher or by them.
Using grammar functionally is the case where learners need to have a sence of how
knowledge of grammar can help them communicate more effectively, both orally and in
writing. The focus of grammar instruction is shifting from repetition and rote drills,
memorizing parts of speech and diagramming to developing an awareness of language in
general and how it varies and changes.
English for Palestine: English for Palestine, a 12-year course in general English, was
written specially for schools in Palestine to realize the aims of the Palestinian Ministry of
Education as described in detail in the Ministry’s English language Curriculum for Public
Schools (1999). The course takes learners from beginning level in grade 1 to schoolleaving level in grade 12. In the English language curriculum, communicative ability is the
main goal. Thus, it is important for learners to know about the language, real success is
measured by what learners can do with the language: how well they can understand
meaning and convey meaning in spoken and written English. English for Palestine 11,
Teacher’s Book (2006: 4).
English for Palestine 11
English for Palestine 11 is for the first year in the secondary stage, where students are aged
(16-17). It meets the needs of students in both the academic and the vocational streams. It
consolidates language and skills from earlier years and teaches practical language skills
that are relevant to all students. For the academic students, there is also more challenging
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work that develops the language skills they will need for further academic study. English
for Palestine 11, (Teacher’s Book 2006: 4).
The Eleventh Graders are students aged between (16-17) and study at the governmental
and in state schools. They are either in the Humanities or in scientific stream and they
study English for Palestine 11 textbook.

1.7 Limitations of the Study
1. The current study is limited to a sample of eleventh-grade students who are studying at
AL-Jaleel Secondary School for Girls, Ministry of Education, Governorate of Gaza,
Palestine for the 2nd semester in the academic year (2010/2011).
2. It is also limited to some grammatical subjects, as established in the curriculum English
for Palestine 11, these grammatical subjects are within the eighth and ninth units and
related to the passive voice and modal verbs.

1.8 Procedures of the Study
To achieve the aims of the study the researcher followed the following steps:
1. Reviewing previous related studies on some related materials of teaching grammar and
methodology.
2. Choosing the units of grammar in English for Palestine 11 textbook as a sample for
the study.
3. Focusing on teaching grammar in order to write the theoretical framework and expand
the knowledge of how to use Teaching Grammar in writing contexts.
4. Preparing a grammar achievement test: Consulting the specialists and considering their
comments and opinions for checking the validity of the test.
5. Applying the pre-test on a pilot study to find the validity and reliability of the test.
6. Preparing lesson plans and teacher's book for the lessons that will be taught.
7. Applying a test on the control and experimental groups before teaching grammar in
writing contexts as a pre test.
8. Teaching grammar in writing contexts to the experimental group.
9. Applying the test on the two groups again as a post test to measure the effect of
teaching grammar in writing contexts to enhance using grammar functionally for 11th
Graders.
10. Analyzing the data statistically by using appropriate statistical analysis
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11. Interpreting the results of the study and giving suggestions and recommendations in
the light of the study results.

Summary
Chapter one attempts to define the study problem which aims to examine the effect
of teaching grammar in writing contexts to enhance using grammar functionally for
eleventh graders in Gaza governorate. This chapter also includes the hypotheses, the
objectives, and the significance of the study. Also it includes the operational definitions of
the terms, the limitations and the procedures of the study.
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Chapter 2

Theoretical Framework

Chapter 2
Theoretical Framework
Introduction
This chapter deals with the theoretical framework, and it consists of three sections.
Section one presents English for Palestine textbooks, English for Palestine 11 textbook,
grammar in English for Palestine 11 and problems of English language learning in Gaza.
Section two presents the definition of grammar, overview of formal and functional
grammar, the role of grammar in English language and reasons for teaching grammar.
Section three presents methods, approaches and strategies for teaching grammar with
special reference to writing contexts to enhance students' achievements in grammar lessons
in the curriculum of English for Palestine11.

Section 1: Overview of English for Palestine
2.1 English for Palestine Textbooks
English for Palestine, a twelve-year course, was written especially for schools in
Palestine to meet the aims drawn by the Palestinian Ministry of Education. The course
takes learners from a beginning level in grade one to a school-leaving level in grade
twelve. The 12 levels systematically develop competence in the four language skills
(listening, speaking, reading and writing) and encourage students to become confident
users of English. Each grade has four components as cited in English for Palestine 11:
Teacher's Book (2006) which are:
1. Student's Book which presents the new language and provides classroom activities for
practice and recycle.
2. Workbook which provides additional practice material for class and home use and
practice tests.
3. Teacher's Book which offers detailed and step-by-step lesson notes for teachers of
English language.
4. Teacher's audio cassette that presents all the listening activities.
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2.2 English for Palestine 11 Textbook
English for Palestine 11 is designed for the eleventh grade in secondary level,
where students are aged 16-17. The syllabus has twelve units. Each unit is divided into 10
lessons taught over two weeks.
The first two lessons of each unit introduce the unit topic and focus on practical
reading skills for everyday life. In lesson 3, students work on activating and practicing
vocabulary from lessons 1 and 2. Lesson 4 is entitled listening and speaking and deals
with listening and speaking skills of English language. Lesson 5 deals with grammar. The
lesson has some grammatical exercises which give the students good opportunity to
practice the lesson. Lesson 6 is entitled integrated skills which deals with a mixture of the
four skills of English language. Lesson 7 and 8 concentrate on reading and language.
Students have to read the passage and answer the questions below to prove their
understanding, in addition to that students have to learn some grammatical points included
in a box named "note!". Finally, in lessons 9 and 10 students deal with writing skill. They
have to write a summary of the text from the previous reading lesson and also they have to
write a paragraph based on the title of the unit and the reading text.
Concerning the workbook, it has three questions for each unit. The first question
deals with the most important vocabulary that students study in the student's book. The
second question has additional exercises about the grammar lesson, and the last one deals
with literature component which is found at the end of each workbook unit. (General
Directorate for Supervision and Educational Training, 2006)

2.3 Grammar in English for Palestine 11
The grade11 English curriculum has twelve units, in each unit there are ten lessons.
Lesson five of each unit deals with a different grammar subject as the following:
1. Lesson five of unit one deals with present simple/past simple, and past simple/used to.
2. Lesson five of unit two deals with present perfect simple/past simple and past
simple/past perfect.
3. Lesson five of unit three deals with past simple/past continuous and present perfect
simple/ continuous.
4. Lesson five of unit four deals with defining relative clauses, non-defining relative
clauses and reading American and UK dates.
5. Lesson five of unit five deals with connectors (because and so, in order to and so that).
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6. Lesson five of unit six deals with comparison of adverbs, comparison of adjectives,
too/(not) enough and too and very.
7. Lesson five of unit seven deals with WH, yes/no questions, tag and negative questions.
8. Lesson five of unit eight deals with present tense modals, could have, should have and
modal substitutes in the past.
9. Lesson five of unit nine deals with passive: to describe processes; questions and mixed
tenses.
10. Lesson five of unit ten deals with verb+infinitive, -ing, verb/

noun/

adjective+propositions and propositions with verbs, etc.
11. Lesson five of unit eleven deals with conditionals: Types 0,1,2,3.
12. Finally, the grammar lesson of unit twelve deals with reported speech (English for
Palestine 11, student's book, 2009).

2.4

Problems of English Language Learning in Gaza
There are some educational problems which greatly influence students' language

learning:
1. The traditional Grammar Translation Method (GTM) is still dominant in most English
classrooms.
2. Most teachers focus on vocabulary explanations and text translations in language
classrooms.
3. For many students, learning English is nothing more than memorizing vocabulary and
grammar rules.
4. The tedious exercises and drill practices in the language classroom also frustrate many
students’ interest in learning English, especially in grammar instruction (Lin, 2008: 5).
5. GTM not only causes students to have negative attitudes toward grammatical instruction,
but also reduces students’ opportunities for language learning (Wang, 1999) .
6. In the classroom, the teacher is the one who is held accountable for most of the talking,
while students are allowed only to sit quietly, to listen passively to the teacher’s lecture,
and to take notes to memorize the main points from the textbook.
7. Classroom interaction is limited to one-way communication in teacher-oriented language
learning.
8. The teacher-led learning mode offers little opportunity for interaction among students.
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9. The target language is hardly used by students in a real situation for the purpose of
communication.
10. Students become over dependent on teachers, regarding teachers as knowledge givers
or information centers (Lin, 2008: 5).

Section 2: English Grammar
2.5 Definition of Grammar
There are many different definitions for grammar, the researcher will discuss some
of these definitions below:
Grammar: "is the set of logical and structural rules that govern the composition of
sentences, phrases, and words in any given natural language" Wikipedia (2009).
English Club (2009) defines grammar as the system of a language. Grammar is sometimes
described as the "rules" of a language; but in fact no language has rules. If we use the word
"rules", we suggest that somebody created the rules first and then spoke the language, like
a new game. But languages did not start like that. Languages started by people making
sounds which evolved into words, phrases and sentences. No commonly-spoken language
is fixed. All languages change over time. What we call "grammar" is simply a reflection of
a language at a particular time.
Crystal (2004) expresses that, "Grammar is the structural foundation of our ability
to express ourselves. The more we are aware of how it works, the more we can monitor the
meaning and effectiveness of the way we and others use language. It can help foster
precision, detect ambiguity, and exploit the richness of expression available in English."
Abu Jeld (2004:2) clarified grammar as: "The sounds and sound patterns, the basic
units of meaning such as words and the rules to combine them to form new sentences
constitute the grammar of a language. These rules are internalized and subconsciously
learned by native speakers."
Summarizing the above, the researcher can compose the following definition of
grammar: that it is a basis for building language which controls the composition of its
morphology, vocabulary and its expressions to enable the individual to deliver a clear
message and understand and convey meaning correctly, whether in writing or orally.
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2.6 Overview of Formal and Functional Grammar
Grammar is defined in terms of its form and function. The researcher is going to
review the difference between both of them.
According to Dakhmouche (2008: 46), formal grammar is "a set of rules which specify all
the possible grammatical structures of the language." The concern here is with the forms of
grammatical structures and their relationship with each another, rather than with their
meanings or their uses in different contexts.
Weaver (1996: 7) defines formal grammar as the teaching system which
concentrates on sentence elements and structure, usage, sentence revision, and punctuation
and mechanics via a grammar book or workbook, or perhaps a computer...usually in
isolation from writing. Weaver (1996: 7) appears to operate on the assumption that
grammar should be taught in the context of writing. Tomlin (1994) posits that formal
grammars are “shorthand” translations of linguistic grammars. Hamrick (2008: 9) states
that formal grammar is a grammar that has been made more accessible for students and is
taught in isolation to some extent.
Functional Grammar (FG), on the other hand, considers language primarily as a
system of communication and analyzes grammar to discover how it is organized to allow
speakers and writers to make and exchange meanings. It focuses on the appropriateness of
a form for a particular communicative purpose in a particular context. Such an approach is
concerned with the functions of structures and their constituents and with their meanings in
context (Dakhmouche, 2008: 46).
FG as illustrated by Dik and Kees (1991: 231-259), is a general theory of the
organization of natural language. FG seeks to be a theory which is 'functional' in at least
three different, though interrelated senses:
•

It takes a functional view on the nature of language;

•

It attaches primary importance to functional relations at different levels in the
organization of grammar;

•

It wishes to be practically applicable to the analysis of different aspects of language
and language use.
In order to learn grammar successfully, grammar study needs to be functional.

Learners need to have a sense of how knowledge of grammar can help them communicate
more effectively, both orally and in writing. Grammar is the skeleton of the language. The
language can't be understandable without a correct employment of grammar. In order to
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function the language in speaking and writing, students must have a deep knowledge and
good understanding of grammar.

2.7 The Role of Grammar in English Language
According to Lin (2010: 13) Grammar is the central heart of language, and is a tool
to help learners’ comprehension of the target language. Because grammar provides
systematic rules of structure and word order, learners can create their own spoken and
written discourse using these grammatical rules. Without grammatical structure, the use of
language could easily become chaotic and might not be understandable (Brown, 2007a).
Furthermore, Nunan (1991) strongly supported grammar teaching because grammar helps
learners perform in their target languages better. He also reported that students cannot
communicate well if they did not have a fundamental level of grammar.
According to Lin (2008: 3), the role of grammar is to help students discover the nature of
language, i.e., language consists of predictable patterns that make what we say, read, hear,
and write intelligible. As Lin (2008: 3) stated, without grammar, people would have only
individual words or sounds, pictures, and body language to communicate meaning.
Moreover, effective grammar can help students use this knowledge as they write. Through
the connection from oral language into written language, teachers can explain abstract
grammatical terminology to help students write and read with better proficiency and
confidence.
Wu (2007: 20) reminds language teaching professionals that neglect grammar in
teaching could lead students to think that sloppy English is tolerated, which is an undesired
mind-set for L2 learners to have. The arguments for the influential role of accuracy are
advanced here in particular to support the researcher’s belief that spoken accuracy is
critical for L2 learners’ communicative skills; it is even more consequential for English
teacher candidates’ teaching quality. However, both accuracy and fluency are important
qualities in one’s performance. That is, efforts paid to improve one should not diminish the
significance of the other.
Rather than teach all grammatical instructions to all students, teachers should focus
on the grammatical concepts that are more effective and essential for meaningful
communication, and teachers should also be more sensitive to provide meaningful
activities to help each individual student. In short, grammar plays a very significant role in
second language instruction, especially in improving student’s writing.
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2.8 Reasons of Teaching Grammar
There are numerous arguments for teaching grammar, but no one clearly articulates
a single reason why grammar instruction is so necessary that students cannot do without it.
However, there are some suggestions as to why teachers persist in teaching grammar
anyway.
Hamrick (2008: 14) articulates the reasons of this persistence as follows:
•

"First, there is tradition. I learned grammar in school, and the mere fact that I am now a
teacher of English is evidence, I hope, that I learned grammar successfully. Grammar
seems useful; I am proud of my mastery."

•

Second, there is pressure from others, from parents, administrators, other teachers—
particularly teachers of foreign languages—and even from students, who hate grammar
yet also are afraid of missing something everyone else thinks is important.

•

Third, there is arrogance. All those teachers in all those research studies, perhaps, just
did not do as good a job as they can. This arrogance is supported by shamelessly biased
observation; some students, after all, get A’s on grammar tests, and it seems that the
same students also write beautiful essays.

•

Fourth, there is guilt. If I do not teach grammar—good Lord, what will become of my
forsaken students? He was specifying what I’ll call “the grammar habit,”—the
underlying “needs” behind instructors’ inabilities to not teach traditional grammar.
This habit is reinforced by bureaucracy, arrogance (to use his term), and misguided
notions of the role of grammar. However, his reasons are nothing to do with the study
of language. He never mentions bona fide academic reasoning. That is, he never
mentions the role of teaching grammar, say, for students to better understand syntax
revision or morphological decisions. The “grammar habit” is tough to break, as he
points out, and even though it persists for pedagogically unsound reasons does not
necessarily mean it has to fail pedagogically.
Making a similar claim is Celce-Murcia (1991), who argues for grammar

instruction on the grounds that it is worth teaching at least because it makes students more
aware of language. Grammar instruction helps learners to monitor or become more aware
of the forms they use. Of course, this is regardless of whether or not the students choose to
then use the things they have learned. But is the failure of students to apply grammar
knowledge to their writing the fault of the grammar, the pedagogy, or the students?
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Regardless the different reasons of teaching grammar, grammar is very important to
be taught for students since it is the pillar of the language and it makes a sense for the
meanings that needed to be passed from the speakers to the listeners and from the writers
to the readers.

Section 3: Approaches to Teaching Grammar
This section presents approaches to teaching grammar with special reference to
teaching grammar in writing contexts.

2.9 Grammar Translation Method
Since the 18th century, people in the West commonly studied Latin or classical
Greek as a foreign language in school. The Classical method began in the German
Kingdom of Prussia during the late 18th century, it is also called the Prussian Method
Richards & Rodgers (2001: 3). Lin (2010: 7) the Classical Method focused on grammatical
rules, memorization of vocabulary, translation of text and written exercises, and it helped
learners read and understand foreign language literature. From 1840 to 1940, the Classical
Method was known as the Grammar Translation Method (GTM) and it became a highlyregarded method of teaching. The major characteristics of GTM were listed:
1. Both target language and mother language were used in English as foreign language
(EFL) or English as second language (ESL) class, but the mother tongue was used the
majority of the time.
2. Learners were required to memorize a specific set of vocabulary rules and grammar
rules.
3. Reading knowledge of foreign language acquisition was required.
4. Reading and written skills was emphasized.
5. Accuracy was more important than fluency in language usage.
6. Translating sentences from the target language into the first language comprised the
most frequently used drills and exercises.
Richards and Rodgers (2001: 3) mentioned some other characteristics of the
Grammar-Translation Method:
1. The goal of foreign language study is to learn a language in order to read its literature or
in order to benefit from the mental discipline and intellectual development that result
from foreign-language study. Grammar Translation is a way of studying a language that
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approaches the language first through detailed analysis of its grammar rules, followed by
application of this knowledge to the task of translating sentences and texts into and out
of, the target language. It hence views language learning as consisting of little more than
memorizing rules and facts in order to understand and manipulate the morphology and
syntax of the foreign language.
2. Reading and writing are the major focus;
3. Vocabulary selection is based solely on the reading texts used, and words are taught
through bilingual word lists, dictionary study, and memorization. In a typical GrammarTranslation text, the grammar rules are presented and illustrated, a list of vocabulary
items are presented with their translation equivalents, and translation exercises are
prescribed.
4 . The sentence is the basic unit of teaching and language practice.
5. Accuracy is emphasized.
6. Grammar is taught deductively.
7. The student's native language is the medium of instruction.
Based on the above explanation, the Grammar Translation Method was commonly
adopted in most schools and became popular because teachers required few professional
skills and abilities in the target language. They could also get objective scores for learners
by testing grammar rules and translation. However, this method mainly emphasized
grammar teaching and only paid a little or no attention to pronunciation, listening or
speaking skills. As a result, most learners were unable to develop their communication
skills out of this method.

2.10 The Direct Method
As mentioned in Kokshetau (2007: 14) the direct method appeared as a reaction
against the grammar-translation method. There was a movement in Europe that
emphasized language learning by direct contact with the foreign language in meaningful
situations. This movement resulted in various individual methods with various names, such
as new method, natural method, and even oral method, but they can all be referred to as
direct methods or the direct method. In addition to emphasizing direct contact with the
foreign language Kokshetau listed the characteristics of the direct method as follows:
1. The direct method usually deemphasized or eliminated translation and the memorization
of conjugations, declensions, and rules, and in some cases it introduced phonetics and
phonetic transcription.
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2. The direct method assumed that learning a foreign language is the same as learning the
mother tongue, that is, that exposing the student directly to the foreign language
impresses it perfectly upon his mind.
3. The basic premise of Direct Method was that second language learning should be more
like first language learning: lots of active oral interaction, spontaneous use of the
language, no translation between first and second languages, and little or no analysis of
grammatical rules.
The English Teacher Educator (2011: 1) also listed some characteristics of the
direct method as follows:
1. The use of everyday vocabulary and structures is the object of language teaching.
2. The learner is expected to use the language to the outside situations.
3. Oral skills are developed in this method. (Question-answer session, Interaction exercises
and intensive drills). Speech habits are developed by initiation drill.
4. Grammar is taught inductively
5. It focuses on the second language learning in a natural way.
6. Concrete meanings are taught through situational approach. The meaning of a word is
not given in L1 & L2.
7. Abstract meanings are taught through association of ideas.
8. Both oral and listening skills are taught.
9. Translation method is avoided.
10. Good pronunciation is aimed at.
11. Writing skill is secondary.
In the direct method, it is important for the learner to speak and listen well,
moreover learning the language is achieved by presenting situational actions which are
similar to everyday life. Writing is considered a secondary demand and the concentration is
mainly on the oral work. As a result, this causes problems for learners as the emphasis on
writing skill is abandoned.

2.11 Instructional Grammar (Form-Focused Instruction)
Ellis (2001: 1) defines form-focused instruction (FFI) as any planned or incidental
instructional activity that is intended to be induced by language learners. Form-focused
instruction is combined with two approaches, one is focus-on-formS instruction (FonFS),
and the other is focus-on-form instruction (FonF). In focus-on-formS instruction,
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grammatical rules are taught separately from language learning. Language is seen as a tool,
and the way to learn language is to practice it systematically so that students not only learn
the rules, but also that they might be able to use the target language. Alternatively, focuson-form instruction is embedded in meaningful context and grammatical structures inside
of language teaching. Students still learn some grammar rules to promote their language
accuracy and fluency, and thus they are able to create their own sentences based on this
grammatical form outside of the classroom (Brown, 2007a).
The characteristics of instructional grammar are as follows:
1. It could be taught in an implicit way that requires learners to understand the rules from
the given examples or in an explicit way where learners are given rules before they
practice them.
2. Both implicit and explicit teaching were recognized by whether the target language was
taught through examples or whether it was taught alongside linguistic rules that could
contribute to the acquisition of grammatical competence (Ellis, 1994).
3. In this teaching style, the grammar rules and structures are introduced to learners before
they are used or practiced (Ellis, 1994).
4. Rule presentation and discussion, consciousness-raising tasks, and input-processing
instruction are known as the three techniques of explicit teaching (Doughty and
Williams,1998).
5. Language acquisition is rapidly growing through explicit teaching because students can
overcome grammar problems by using grammar consciousness-raising or noticing tasks.
He also expressed that, on one hand, explicit teaching can help learners use and practice
grammatical structures as explained by the teacher (Ellis, 2005).
6. In the implicit grammar teaching style students can immediately find grammatical rules
by looking at examples Cowan (2008). Three common techniques of this teaching are
unfocused exposure to input, input flood, and input enhancement (Doughty and
Williams, 1998). Ellis (1994) emphasized that most learning is implicit and unconscious.
Proponents of implicit grammar believe that learners acquire grammatical
knowledge autonomously through exposure to the linguistic and syntactic structures. This
takes place in activities that focus on both reading and listening without paying conscious
attention to linguistic structures (Lin, 2010: 15). Brown (2007a: 292) assented that implicit
learning is learning without conscious attention or awareness and that it happens “without
intention to learn and without awareness of what has been learned.
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According to Paesani (2005: 16), an explicit method of grammar instruction
involves direct teacher explanations of rules followed by related manipulative exercises
illustrating these rules. This kind of explicit instruction is often referred to as the deductive
approach.

2.12 Deductive Method
Deduction is defined as a process in which learners are taught rules and given
specific information about language. Then they apply these rules when they use the
language. Deductive instruction involves rule explanation by a teacher at the beginning of
a lesson before students engage in language practice (Rabab’ah and AbuSeileek, 2007: 5).
Lin (2010: 20) stated the characteristics of the deductive approach:
1. It is a rule-based teaching style that involves presentation or explanation before learners
encounter how rules function in language.
2. It is one of the explicit teaching styles where students are exposed to the role of the
language first.
3. It contrasts the inductive approach which is identified as a rule-search or discoverybased approach which involves having learners formulate rules from examples.
4. It is the one that is commonly used in ESL and EFL textbooks.
5. It is easier for learners to acquire direct object pronouns in French as a second language,
and it is highly likely that the same holds true for learners of English.

2.13 Inductive Method
Induction is a process that involves exposing the language learner to samples of
language use, from which will emerge patterns and generalizations. The study suggests that
inductive grammar teaching is highly beneficial in that it involves students in the process
of knowledge construction, encouraging them to form hypotheses that are to be tested.
However, it can lead to incorrect conclusions, which need to be verified and corrected. If
grammar is not taught explicitly, the learner is likely to make false assumptions about the
FL on the basis of limited data. The finer points of FL grammar are difficult to pick up
implicitly. They may be accessible to exploratory learning with the help of a large corpus,
but usually the simplest way is to teach these structures explicitly (Rabab’ah and
AbuSeileek, 2007: 5).
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The characteristics of the inductive approach (input-rich grammar instruction) are
as follows:
1. In this method acquisition begins with input because input-rich instruction encourages
students to induce meaning and provides learners with the opportunity to reflect upon the
language they are learning to use.
2. Students' attention is drawn to a form within a communicative context, they are able to
make and test hypotheses about grammar, thereby raising their consciousness about the
language they are learning (Paesani, 2005: 16).
3. When students' attention is drawn to grammatical forms in the input, the result is more
efficient intake, showing that when grammar instruction and practice involve
interpreting and attending to input, learners more successfully understand and produce
the targeted grammatical structure over time than subjects exposed to traditional (i.e.,
deductive) grammar instruction (VanPatten and Cadierno,1993).
Ellis (1992: 234-238) argued that "consciousness-raising facilitates the acquisition
of the grammatical knowledge needed for communication," and proposed a number of
characteristics typical of consciousness-raising activities:
1. There is an attempt to isolate a specific linguistic feature for focused attention.
2. The learners are provided with data which illustrate the targeted feature and they may
also be supplied with an explicit rule describing or explaining the feature.
3. The learners are expected to utilize intellectual effort to understand the targeted feature.
4. Misunderstanding or incomplete understanding of the grammatical structure by the
learners leads to clarification in the form of further data and description/explanation.
5. Learners may be required (although this is not obligatory) to articulate the rule
describing the grammatical structure.
In conclusion, inductive grammar method encourages students to view grammar
not just as isolated letters, words, and phrases, but also as a meaningful component of
contextualized language use. Grammar instruction that draws students' attention to both
grammatical forms and their meaning in context mirrors approaches to reading instruction
that also focus on these interdependent variables-research that is considered next.
Paesani (2005: 16) discussed some critics of the deductive and inductive
approaches: Regarding the critics of the deductive approach, he argued that it tends to
emphasize form at the expense of meaning and that it does not provide comprehensible,
meaning-bearing input. In contrast, inductive approaches to explicit grammar instruction
provide such input, focusing first on meaning, then on form. In the inductive approach,
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student attention is focused on grammatical structures used in context so that student can
consciously perceive the underlying patterns involved. In an inductive approach, the
instructor first presents the form in a meaningful context, such as a paragraph or story, then
encourages students to recognize patterns in the language sample presented. Once students
have ascertained the function or meaning of the form, the instructor then provides an
explanation, followed by meaningful, sequenced practice. He also pointed out, one of the
best times for [learners] to attend to form is after comprehension has been achieved and in
conjunction with their production of meaningful discourse.

2.14 The Covert Method
According to Wilson (2005: 2) the fundamental principle of Covert Grammar is
that showing language learners the grammatical patterns of language rather than telling
them about them, allows students to become aware of forms and rules implicitly without
the necessity of having to verbalize them. This approach can either by-pass or complement
the development of explicit knowledge of L2 by directly developing students’ implicit
knowledge. Covert Grammar techniques include guided inductive learning in which
students are purposefully led to discover grammar rules through the physical manipulation
of color-coded grammar elements. It is believed that the cognitive effort of inductive
learning integrates the memory for L2 grammar more deeply into students’ long-term
memory, while the visual and tactile processing of information lays down additional
memories for that information.
Some characteristics of the covert grammar method:
1. Covert Grammar adopts the focus on form techniques of input enhancement and input
flood.
2. Input enhancement is achieved by printing target structures in colored boxes in texts and
worksheets.
3. Input flood is provided in readings “seeded” with target structures, and by engaging
students in the repeated oral and written processing of these structures.
4. The importance of output strongly emphasized in Covert Grammar.
These characteristics draw students’ attention to grammatical structures in context
and allow students to simultaneously focus on form and meaning.
In Focus on Form, the production of pushed output, i.e., output slightly above the
level that students can produce on their own, and the subsequent negotiation for meaning,

23

are the true sites of language acquisition. Producing output allows students to test their
hypotheses, proceduralize their explicit knowledge, develop automaticity, and notice the
holes in their L2 competence. The negative feedback received from negotiating for
meaning helps them notice the gaps in their production, leading to the restructuring of their
interlanguage system (Swain, 1998). To implement these processes, Covert Grammar
provides students with numerous opportunities to produce target forms in meaningful
communicative activities.
However, unlike Long & Robinson's (1998) definition of Focus on Form as
reactive, Covert Grammar uses preemptive intervention, whose a priori purpose is to teach
a particular grammar point. Nevertheless, while it focuses on specific target structures, it
promotes the development of implicit knowledge more than explicit knowledge by
avoiding technical metatalk with reduced grammatical terminology in non-technical
metatalk.
In covert method learners derive the rules and the structure of the language through
rich input which means examples that show the grammatical rules in their context. The
learners are supposed to understand these rules inductively, in other words in an implicit
way. This help learners to know how grammar works in language skills.

2.15 Mistake Prevention Method
Murray and O'Neil (2004: 1) stated that, "Mistake prevention" based grammar
instruction teaches grammatical concepts in isolation of the communication and
composition process and the main characteristics of mistake prevention are as follows:
1. It focuses on usage rules and is carried out though the use of drills, concept repetition,
and objective testing, usually on worksheets or out of grammar handbooks.
2. Instead of presenting grammar as a separate subject, grammar should be taught as a tool
to improve writing, in conjunction with the writing process itself.
3. The use of grammar is linked directly to creative idea expression and is always
explained and practiced within the context of the composition instruction that is
occurring.
4. If grammar is to be taught in our classrooms, it must be taught in a meaningful,
constructive manner.
The mistake prevention method has had a long history for grammar instruction. It is
considered preferable because it teaches grammar as a tool to improve writing. Mistake
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prevention centers on correcting and avoiding errors in traditional, “standard” grammar
usage. It turns the teacher into the bad guy, and essentially tells the students not to screw
up…or else. As a result, the students are afraid to improve their writing. “Tool” grammar
takes away the fear of correction by encouraging students to explore grammar with the
teacher’s help. It focuses on positive improvement rather than on negative correction.
Since grammar is the soul of humankind, teachers should give their students all the tools
necessary to let their souls reach their zenith.

2.16 The Audiolingual Method
Kokshetau (2007: 15) stated that the Audiolingual Method (It is also called
Mimicry-memorization method) was the method developed in the Intensive Language
Program. It was successful because of high motivation, intensive practice, small classes,
and good models, in addition to linguistically sophisticated descriptions of the foreign
language and its grammar. Grammar is taught essentially as follows:
1. Some basic sentences are memorized by imitation.
2. Their meaning is given in normal expressions in the native language, and the students
are not expected to translate word for word.
3. When the basic sentences have been overlearned (completely memorized so that the
student can rattle them off without effort), the student reads fairly extensive descriptive
grammar statements in his native language, with examples in the target language and
native language equivalents.
4. He then listens to further conversational sentences for practice in listening.
5. Finally, he practices the dialogues using the basic sentences and combinations of their
parts.
6. When he can, he varies the dialogues within the material he has already learned.
Kokshetau summed up the characteristics of ALM in the following list:
1. New material is presented in dialogue form.
2. There is dependence on mimicry, memorization of set phrases and overlearning.
3. Structures are sequenced by means of contrastive analysis and taught one at a time.
4. Structural patterns are taught using repetitive drills.
5. There is a little or no grammatical explanation: grammar is taught by inductive analogy
rather than deductive explanation.
6. Vocabulary is strictly limited and learned in context.
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7. There is much use of tapes, language labs, and visual aids.
8. Great importance is attached to pronunciation.
9. very little use of the mother tongue by teachers is permitted.
10. Successful responses are immediately reinforced.
11. There is a great effort to get students to produce error-free utterances.
12. There is a tendency to manipulate language and disregard content.
Teaching by audiolingual method depends mainly on memorization and drilling. Learners
are taught to memorize parts of the language formed in some phrases and sentences
ignoring the meaning of the language structure and forms. Translation is considered an
important tool for learning the language, learners are error free when they speak and there
is an ignorance of the content.

2.17 Lecturing Method
Lectures are a valid method of teaching if the main goal is to present key
information to students. Lectures are appropriate in universities and in the upper levels of
secondary school. In those situations, the students generally have the necessary study
skills, motivation, attention span and self-management to be able to benefit from this
approach. In upper primary schools and middle schools the ‘mini lecture’ (10–15 minutes)
is appropriate for achieving some of the objectives listed below. But the younger the
students, the less appropriate it is to expect sustained listening attention (Westwood, 2008).
Westwood listed the characteristics of the lecturing method as follows:
1. Introducing a new topic, providing an overview, arousing interest and raising issues that
can be pursued later by different methods
2. Bringing students up to date with recent information that is not readily available through
other media
3. Presenting information in a quick, concise and integrated way that would otherwise take
students a great deal of time to research and discover for themselves providing an
opportunity for review and revision of course material (e.g., prior to examinations).

2.18 Grammar as Product, Process and Skill
A very useful approach was presented by Batstone (1994: 53), who differentiated
three approaches to teaching grammar: as a process, as a product and as a skill, where the
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first two are on the opposite sides of a continuum and the third provides means of
transition from the initial first one to the desired second one.
•

Teaching Grammar as Product:
When teaching grammar as a product, teacher has a static perspective of grammar,

divided up in a certain way, and concentrates on the components of the language system.
Having all the grammatical analyzed might be helpful for the learners, as it develops their
knowledge of the grammatical system and meanings that it is able to carry. It also helps
learners notice those components when they are used by others in the written and spoken
target language, a feature that is also emphasized by Thornbury (2004).
•

Teaching Grammar as Process:
Teaching grammar as a process concentrates on efficient use of grammar in

communication. It helps learners by proceduralizing their knowledge of the rules
governing the language, since studying and practicing a given structure does not
necessarily lead to the ability to use it in real-time communication. This stage concentrates
therefore on developing fluency. However, Komorowska (2002) underlines that there
needs to be a parallel development of fluency and accuracy. Such attitude is shared by
Thornbury (2004), who underlines that maintaining accuracy helps to avoid errors that lead
to ambiguities and confusion of the interlocutor or the reader.
•

Teaching Grammar as Skill:
Finally, teaching grammar as a skill fills “a kind of critical gap between a product

and a process approach” (Batstone, 1994:52). Its purpose is to lead the learners from the
controlled use of grammar as a product, which puts emphasis on a grammatical form, to
productive use of grammar as a process, which focuses on meaning and self- expression.
Those three stages are probably familiar to every teacher, although the transition
between the stages may not be clearly visible. Often situations looks more as if all the three
stages were introduced quickly one by one and then developed at the same time, but with
the focus gradually being shifted from theory and repetition to communication. It is most
probably because learners simply tend to forget some facts and need to be reminded about
the rules, as well as due to the fact that in classroom situation learners grasp the rules and
proceduralize them at various pace.
So the three stages are connected to each other and learners can't master the
language without passing them. Learning grammar as a product starts by understanding the
structures and the forms, then it is followed by learning it as a process which means
practicing the structures of grammar in context and through communications. The last
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stage of learning grammar is learning it as a skill which contains both fluency and
accuracy.

2.19 Communicative Language Teaching
Communicative Language Teaching (CLT) was developed in Britain in the 1960s
and it was applied to the theoretical perspective of the Communicative Approach. The
concept of CLT emphasizes the importance of meaningful language learning as well as
classroom interaction. Compared to Grammar Translation Method (GTM), the most
significant, distinct feature of CLT is using the target language with rich meaningful input
to achieve communicative competence Brown (2000). There are six major characteristics
of CLT as listed in Brown's (2007b) study:
1. Learners are engaged to use a more pragmatic, authentic and functional target language
towards a meaningful purpose.
2. Fluency is usually more important than accuracy.
3. The role of teachers is to value student’s linguistic improvement.
4. Learner-centered, cooperative and collaborative learning are focused on in class.
5. Classes should be focused on real-world contexts so that students are able to use the
target language appropriately in real life.
6. The students’ learning process is one of the essential components responsible for
developing their production and comprehension in order for them to continue learning
the target language beyond the classroom.
According to Li and Song (2007: 64) grammar ability is a part of the
communicative competence. The static and closed grammar should subordinate itself to the
dynamic, open and creative communication. Grammar is nothing but a tool for teaching.
Only by accurately understanding the role of grammar in English teaching, neither
exaggerating it nor underestimating it, this can eventually come to a good result in
grammar teaching. The relationship between grammar competence and communicative
competence is that between “absorbing” and “practicing” as follows:
-

First, knowledge comes from practice. Students are required to participate in the
reading and listening activities to observe and understand the structure and function of
the grammar. After that, they should summarize the rule of grammar together with their
teachers, and absorb the sentence easily in this way.
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-

Second, teachers should make “absorbing” in accordance with “practicing”, and help
students to use the newly learned grammar in all kinds of “practicing” to make them
understood.
This means that absorbing of the language structure can't come without practicing.

Practicing helps learners to understand the structure of the language within its context. As
a result this leads to the absorption of the language.

2.20 Teaching Grammar in Context
The researcher will talk about this strategy in details because it is the independent
variable of this study. In order to illustrate teaching grammar in contexts, it is worth
explaining the difference and the relationship between text and context.

2.20.1 Definition of a Text
As presented in Miller et al's (2004: 4) study, one of the basic definitions of a text
which is given by Systemic Functional Linguistics (SFL) is that it is “language that is
functional”, that is to say “language that is doing some job in some context”. In this
functional perspective, a text is therefore always seen as being strictly related to its
Context of Situation, which is defined as the immediate social and situational
environment in which a text is being realized, as well as to the Context of Culture, which
is the ‘outer’, more external, or ‘higher-order’ context surrounding both the text and its
specific Context of Situation. These two extra-textual features are what make each text
different from others.
A text, therefore, is basically made of meanings that, in order to be communicated, need to
be encoded and expressed through a system of graphic, phonic or visual signs. As a thing
in itself, however, it is a consistent semantic unit. This simply means that the stretch of
language which makes up the text, no matter how long or short it is, is considered to be
consistently meaningful.

2.20.2 Definition of Context
Recent work in a number of different fields has called into question the adequacy of
earlier definitions of context in favor of a more dynamic view of the relationship between
linguistic and non-linguistic dimensions of communicative events. Instead of viewing
contexts as a set of variables that statically surround strips of talk, context and talk are now
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argued to stand in a mutually reflexive relationship to each other, with talk, and the
interpretive work it generates, shaping context as much as context shapes talk (Charles and
Alessandro, 1992).
LinguaLinks Library (1999) defines writing contexts as a context refers to the conditions
in which something exists or occurs. Linguistically, this is the part of a discourse
surrounding a word or passage that helps make its meaning clear.
The researcher defines the writing contexts as written texts offered by the researcher to the
students including some grammatical rules established in the curriculum English for
Palestine 11. Also they include writing context written by students after presentation and
instructions by the researcher.

2.20.3 Types of Context
Kokshetau (2007: 23) states that, context means the situation or body of
information, which causes language to be used. There are a number of different context
types, the students' world, the outside world and formulated information.
• The students' world can be a major source of contexts for language presentation. There
are two kinds of students' world. Clearly we can use the physical surroundings that the
students are in - the classroom, school or institution. But classrooms and their physical
properties (tables, chairs, windows, etc.) are limited. The students' lives are not
constrained in the same way, however, and we can use facts about them, their families,
friends and experiences.
• The outside world provides us with rich contexts for presentation For example, there is
an almost infinite number of stories we can use to present different lenses. We can also
create situations where people speak because they are in those situations, or where the
writer describes some special information. This is especially useful for the practice of
functional language, for example. We can ask students to look at examples of language
which show the new language in operation, though this last category can sometimes
have no context. These three sub-categories, story, situation or language, can be
simulated or real. Most teachers are familiar with 'made-up' stones which arc often
useful for class work: real stories work well too, of course. In the same way they can
create the simulation of an invitation dialogue, for example. But here again they could
also show students a real invitation dialogue. In general it can be said that real contexts
are better simply because they are real, but they may have complexities of language and
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comprehensibility which can be avoided by simulated contexts - life-like but clearly
mode-up to some extent.
• Formulated information refers to all that information which is presented in the form of
timetables, notes, charts etc. Once again teachers can use real charts and timetables,
growth statistics, etc. or they can design our own which will be just right for our
students.

2.20.4 Definition of Grammar in Context
Exploring grammar in context is a guide to some key features of English grammar.
Exploring grammar in context is different from traditional grammar books because many
of the examples are taken from real contexts of grammar in use. These authentic examples
show speakers and writers using the language to communicate in a wide variety of
contexts.
Like most grammar books which often illustrate grammatical forms by means of
single sentences, several of the examples involve single sentences. But in here, the
emphasis on grammar in context means that the examples also frequently contain several
sentences or short conversational extracts and show grammar at work across the
boundaries of the sentence or the individual speaking turn. This technique regularly draws
attention to grammar as choice and gives the learner opportunities to exercise grammatical
choice in relation to particular contexts in which the language is used (Carter et al., 2000:
vii).
The notion of “context” is a very powerful one, applicable in all areas of human
behavior. Many linguists, social scientists, and indeed literary scholars have taken, as an
article of faith, the idea that “Context is all.” Well, maybe it’s not literally all, but it’s
probably true that no act of language behavior, or any proposed rule of grammar, can be
satisfactorily understood without taking context into account (Thomas and David, 2007),.
Contextualized grammar is using grammar via context or situations. The general
conclusion from ninety years of research is that teaching grammar in isolation does not
seem to have much effect on the writing of more than a few students (Weaver, 1996: 32).
There is little transfer from grammar exercises to authentic writing. A focus on sentence
generating, combining, and manipulating is much more helpful to writers than traditional
grammar instruction Hillocks and Smith (1991 :591-603).
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Exploring Grammar in Context makes a distinction between grammar as structure and
grammar as choice.
•

Grammar as Structure
Grammar as structure means: what rules does the learner need to know in order to

use this form effectively? An example of a structural rule would be, for example, that in
ellipsis a modal verb normally attracts the repeated verb have, as in:
A: Has she taken it with her?
B: She may have, I'm not sure (Carter et al., 2000: vii).
•

Grammar as Choice

Grammar as choice means: when is it normal to use ellipsis? Are some forms of ellipsis
more likely to be used in spoken than in written modes? Are the forms linked to greater or
lesser degrees of intimacy and informality? For example subject ellipsis in expressions
such as 'Looking forward to seeing you', 'Don't know' and 'Think so' is largely the
speaker's/writer's choice (ibid).

2.20.5 Introducing New Language Structure in Context
Kokshetau (2007: 22) pointed that, teachers should be prepared to use a variety of
techniques to help their students learn and acquire grammar. Sometimes this involves
teaching grammar rules; sometimes it means allowing students to discover the rules for
themselves. What do they introduce? Teachers' job at this stage of the lesson is to present
the students with clear information about the language they are learning. They must also
show them what the language means and how it is used; they must also show them what
the grammatical form of the new language is, and how it is said and/or written. What is
being suggested here is that students need to get an idea of how his new language is used
by native speakers and the best way of doing this is to present language in context. The
context for introducing new language should have a number of characteristics:
1. It should show what the new language means and how it is used, for example. That is
why many useful contexts have the new language being used in a written text or
dialogue.
2. A good context should be interesting for the students. This doesn't mean that all the
subject matter that are used for presentation should be wildly funny or inventive all of
the time. But the students should at least want to see or hear the information.
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3. Lastly, a good context provides the background for a lot of language use so that students
can use the information not only for the repetition of model sentences but also for
making their own sentences.
Often the textbook has all the characteristics mentioned here and the teacher can
confidently rely on the material for the presentation. But the textbook is not always so
appropriate: for a number of reasons the information in the book may not be right for the
students in such cases teachers' and students' contexts should be created for language use.

2.20.6 The Need of Teaching Grammar in Authentic Contexts
Many educators today maintain that an overemphasis on traditional grammar
exercises trains students to read and write parts of language rather developing in them the
skills necessary for functional composing and comprehending. Barnitz (1998: 609) states
some points regarding this need of teaching grammar in authentic contexts:
1. An awareness and knowledge of grammar is necessary for producing "edited, formal
American English", but that studying how language works should have a supportive not
dominant role in teaching reading and writing.
2. Teaching about traditional grammatical concepts does not significantly influence growth
in reading and writing.
3. Too much instruction on syntactic forms can be counterproductive to the acquisition of
functional composing and comprehending.
4. Too much classroom time spent on grammatical analysis is time not spent on writing and
reading natural discourse of authentic texts, so necessary for literacy abilities and literate
language skills to be acquired.
Grammar instruction has its place as long as there is ample classroom time for
reading and writing authentic, challenging texts. Barnitz (1998: 610) offers several
strategies for developing students' syntactic abilities using authentic texts:
1. Use authentic texts and keep the literacy process whole.
1.1. Students develop syntactic structures as book experience increases, which has a
positive effect on their reading and writing performance.
1.2. Syntactic abilities are enhanced by reading and listening to stories, participating in
readings, writing stories that model sentence patterns, and dialogue journals.
1.3. Another strategy is "sentence collecting," in which students collect sentences
interesting to them in meaning, function, or structure.
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1.4. Sentence structure skills are learned in the context of the writing and reading
process, especially through revising and editing drafts. Conferences and minilessons support the literacy process.
1.5. Teachers can use the conference to ask questions about sentence meaning and
structure.
1.6. In-process questioning can help learners construct meaning for the texts they are
comprehending or composing. Teachers can ask questions that direct children to
recognize syntactic cues to meaning.
2. Manipulate sentence structures in contexts.
2.1. Sentence building or expansion helps readers and writers to increase sentence
complexity by adding words, phrases, and clauses to simple sentences.
2.2. Sentence combining and "de-combining" are other ways to develop sentence
structure literacy and help learners navigate complex structures in any difficult text
they are reading.
2.3. The doze procedure can also facilitate syntactic awareness for reading and writing.
Readers use their prior knowledge of content and language to predict words that fit
into deleted slots in texts.
3. Revise linguistic priorities.
3.1. Studying how language works is part of learning about how people communicate.
As long as there is a relationship to functional use, grammar handbooks and
workbooks have their place as reference materials or for practice in using a
particular pattern that a teacher helps a learner to acquire.
3.2. Awareness of syntax is best learned in context, as it facilitates language
performance.
3.3. Prior knowledge is crucial to comprehension, for it overrides many potential
difficulties associated with syntactically complex structures.
There is support for grammar as a focus in the classroom, there is also agreement
that grammar as an isolated topic is not useful for different reasons (Benander & Roach,
1995: 4-5):
1. Grammar must be taught in the context of communication, not in the context of an
abstract puzzle. A dominant paradigm in second language pedagogy is the
communicative approach.
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2. The communicative approach to language learning and pedagogy maintains that
language use must be taught in the context of a comprehending and creating meaning.
3. In this paradigm, a language structure is presented in the context of its use in interaction.
The students practice the structure as they will need to use it in their daily use of the
language. If students practice fill-in-the-blank exercises, they will do well in situations
that require them to fill-in blanks, such as language tests like Michigan or TOEFL.
However, if teachers want their students to speak or write in ways that communicate
meaning to other people, their presentation of language structures must include practice
in these areas.

2.20.7 The Limitations of Grammar in Writing Improvement
There are some reasons which cause the failure of grammar instruction.
Lin (2008: 7) stated three reasons:
1. Formal grammar, being uninteresting or too difficult, is not adequately learned by
students.
2. Formal grammar, even if adequately learned, is not transferred to writing situation.
3. Formal grammar, even if adequately learned, is not transferable to writing situation.
As Lin stated, teachers who have strived to present traditional grammar as a means of
improving writing, will agree that three causes are highly reasonable:
1. The first cause assumes that, because of a lack of interest or because of the difficulty of
the subject matter itself, students simply fail to learn formal grammar.
2. The second cause assumes that, students fail to apply that knowledge to relevant writing
situations because they are neglectful.
3. The third cause assumes that, students fail to apply the knowledge because that
knowledge is irrelevant to writing situations.
Although there may be other contributing factors, these three probable causes seem
to be the most important limitations in the failure of formal grammar instruction to
improve writing skills for students.

2.20.8

The Need of Grammar Exercises
Grammar rules provide students with the correct manner in where words can be put

together to create a correct sentence. Knowing how to express yourself well, using a
variety of language structures indicates a higher level of English, in both writing and
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speaking. The grammar tells students how they can talk about the present, past, and future;
how to string words and phrases correctly in longer sentences; how to write noun plurals
and comparisons accurately; how to describe hypothetical assumptions and much more.
However, students should remember that without enlarging their vocabulary, they will not
be able to get very far with grammar rules alone (Whitesmoke, 2011: 1).

2.20.9

Types of Exercises for the Assimilation of Grammar
There are many types of exercises for the assimilation of grammar such as

recognition exercises and creative exercises.
•

Recognition Exercises:
Kokshetau (2007: 33) stated that, recognition exercises are the easiest type of

exercises for students to perform. They observe the grammar item in structures (sentence
patterns) when hearing or reading. Since students only observe the new grammar item, the
situations should be natural and communicative. For example:
Read the sentences and choose the correct form of the verb. The following sentences may
be suggested:
If the weather were fine we (would go, went) to the forest.
Students should read the sentences and find the signals for the correct choice of the form.
Since the necessary form is suggested in each sentence they should only recognize the one
they need for a given context.
Recognition exercises are indispensable as students retain the grammar material through
auditory and visual perception. Auditory and visual memory is at work.
This sort of these exercises is adopted by teachers in Gaza schools as it depends on
the shape of the structures between brackets, and to what extent students' memorization of
these structures can help them to choose the correct choice.
•

Creative Exercises (Speech Exercises)
Alekseenko (2010: 323) pointed that, creative exercises (speech exercises) are the

most difficult type of exercises as they requires creative work on the part of the learners
(asking questions with a given grammar item, speaking about the situation offered by the
teacher, participating in free conversation in which students are to use the grammar item
they have learned). All the exercises mentioned above are designed:
- to develop students' skills in recognizing grammar forms while listening to and reading
English texts;
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- to accumulate correct sentence patterns in the students' memory which they can
reproduce whenever they need these patterns for speaking or writing; and
- to help the students to produce sentences of their own using grammar items necessary for
speaking about a situation or a topic offered, or writing an essay on the text heard or an
annotation on the text read.
And also there should be multiple choice tests that allow the teacher to evaluate
students' achievement in grammar, that is, how each of them has mastered forms, meaning,
and usage.
In conclusion, in order to understand a language and express oneself correctly one
must assimilate the grammar mechanism of a language. Indeed, one may know all the
words in a sentence and yet fail to understand it, if one does not see the relationship
between the words in the given sentence, and vice versa, a sentence may contain one, two,
and more unknown words but if one has a good knowledge of the structure of the language
one can easily guess the meanings of these words or at least find them in a dictionary. No
speaking is possible without the knowledge of grammar, without the forming of a grammar
mechanism. Students need grammar to be able to speak, and write in the target language.
This means that good understanding of forms and structures of the language make
students communicate correctly and write properly.

2.20.10 Approaching Grammar Exercises in Contexts
To approach grammar exercises in contexts there are some useful hints mentioned
by Whitesmoke (2011: 1) to follow:
1. Make sure you use as many kinds of grammar exercises in textbooks and websites so
you get to target as many grammar skills as possible.
2. Always read the instructions well and make sure you know which language structures or
grammar rules you are supposed to use in each exercise within its context.
3. In sentence fill-ins, always read the whole sentence up to its end, understand the context,
and only then address the grammar point at hand.
4. In longer cloze passages (paragraphs with missing words to complete), read at least 5
lines without completing anything in order to get clues from the context. These clues
will help you with the grammar completions.
5. Do not over-drill simple one sentence grammar exercises. Try to get context-based fulltext exercises that include your target language structure. These should be real-life texts,
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such as a letter to a friend or a paragraph detailing DVD instructions (authentic
contexts).
6. Try and actively use every new structure you learn in free speech and in writing. Make a
checklist of structures you want to master in order to make sure you include them in
your English writing.
7. Some language students get too obsessed with grammar and neglect vocabulary,
reading, and writing activities. You must realize that grammar without vocabulary is like
a necklace without colorful beads – boring…
8. Make sure you constantly review and recycle previously learned grammar structures
with the new ones you learn. Practice with exercises in a rising level of difficulty as even
simple grammar rules can be implemented in more advanced and complicated contexts.
9. Get hold of, or better yet, create your own grammar tables for reviewing. Have these
tables in easy access when doing new grammar exercises.
10. Another good grammar exercise is to identify grammar structures in your reading and
trying to explain why the author has chosen them over other structures.

Summary
The researcher has presented this chapter in three sections. The first section
presents overview of English for Palestine (English for Palestine textbooks, English for
Palestine 11 textbook and Grammar in English for Palestine 11) and problems of English
language learning in Gaza. The second section includes definition of grammar, overview of
formal and functional grammar, the role of grammar in English language and reasons of
teaching grammar. The third section presents approaches to teaching grammar with special
reference to teaching grammar in writing contexts strategy.
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Chapter 3

Previous Studies

Chapter 3
Previous Studies
Introduction
This chapter includes two domains of previous studies. The first one deals with the
studies related to approaches of teaching grammar and grammar acquisition which is the
core of this study. The second domain presents studies related to teaching grammar and
writing skills. Some of these studies are local, others are regional and the rest are
international.

3. 1 Studies Related to Approaches of Teaching Grammar and Grammar
Acquisition
Green and Hecht's (1992) study aimed to discuss that, foreign language learners are
commonly taught explicit rules of grammar, but often fail to apply them when confronted
with communicative tasks. How well have they learnt the rules? Do they recognize where
they are to be applied? Are they better at some rules than others? Above all, how is getting
the language right related to explicit rule knowledge?
The researchers used the experimental method in order to test the study questions. Three
hundred German learners of English at different levels were asked to state the rules they
believed had been trans-gressed and to correct the errors after putting before them twelve
errors commonly committed by German pupils performing communicative tasks in
English. A peer group of (50) native speakers of English was given the same test.
The results were analysed and showed that learners who learned grammar through implicit
approach committed less errors in the communicative tasks.
Daniel (1999) contended that if students know the meanings of grammatical terms and
phrases and have practiced identifying the concepts, they will then be able to recognize the
structures in their writing and educators will enable them to improve their work. The
researcher used the descriptive methodology, outlined the problem, considered why the
problem arose, discussed traditional grammar (1675-1950s) and descriptive linguistics
(1950s and 1960s) and suggestd what is to be done now. The study recommended that
students need to be told what "infinitive," "preposition," "case," and "predicate
complement" mean. They need the tools to think about and analyze their sentences.
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Torlakovic's (2001) study aimed to explore the extent to which grammar instruction
contributes to improving learners’ performance and confidence in positioning adverbs in
an English sentence. Over a two-week period two groups of ESL learners were exposed to
6 hours of grammar instruction. One group had teacher-fronted instruction while the other
was exposed to CALL software. Both groups completed identical tasks in terms of format,
instruction, task, features, content and feedback. The groups were given a pretest, an
immediate posttest, and a delayed posttest. Findings showed a significant improvement on
the intuition task and a significant confidence improvement on both intuition and
production tasks for the computer group. The in-class and the control group showed on
significant gains. It is hypothesized that frequency of exposure and practice accounted for
the difference between the in-class and the computer group.
Afrin's (2001) study aimed at extracting simple noun phrases from natural language texts
using two different grammars: stochastic context-free grammar (SCFG) and non-statistical
context free grammar (CFG). Precision and recall were calculated to determine how many
precise and correct noun phrases were extracted using these two grammars. Several text
files containing sentences from English natural language specifications were analyzed
manually to obtain the test-set of simple noun-phrases. To obtain precision and recall, this
test-set of manually extracted noun phrases was compared with the extracted-sets of noun
phrases obtained using the both grammars. A probabilistic chart parser was developed by
modifying a deterministic parallel chart parser. Extraction of simple noun-phrases with the
SCFG was accomplished using this probabilities chart parser, a dictionary containing word
probabilities along with the meaning, context-free grammar rules associated with rule
probabilities and finally an algorithm to extract most likely parses of a sentence. The
researcher used the experimental approach during the study. The results of this research
indicated that the statistical knowledge regarding the grammatical rules of English
language can improve extraction of simple noun-phrases to a large extent. The results
pointed to an optimistic approach towards the understanding of natural language.
Smith's (2003) study outlined a number of strategies educators can use with students that
incorporate the learning of grammar concepts into a language arts curriculum that develops
the functional composing and comprehending abilities of the students. The descriptive
study discussed grammar instruction, grammar instruction in authentic contexts, and
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grammar instruction revisited. It noted that, current research in education indicates that
effective grammar instruction emphasizes integrating the study of spelling, grammar, and
meaning into a curriculum in which reading and writing are central. The study added that,
grammar study needs to be functional. Learners need to have a sense of how knowledge of
grammar can help them communicate more effectively, both orally and in writing. The
focus of grammar instruction is shifting from repetition and rote drills, memorizing parts of
speech, and diagramming to develop an awareness of language in general and how it varies
and changes.
Xiaoxiao's (2004) study examined to what extent different learning contexts inform
grammar acquisition of Chinese adult learners of English. The research was conducted in
London and Chongqing within a different framework that acknowledges the role of context
front a perspective of the general theory of second language acquisition. The results partly
supported the hypothesis that Chinese adult learners improve grammar acquisition much
more quickly when they are exposed to the target language context.
In the study, the experimental methodology was used. Two types of classrooms were
selected as the main basis of comparison between the different learning contexts. Type 1
was a Chinese class of English at Chongqing Jiao Tong University (CQJTU), China. The
medium of instruction was the mother tongue Chinese together with the target language
English, besides four foreign teachers. The rest of the teachers were Chinese nationals.
Type 2 was a pre-sessional English class at London Metropolitan University (LMU). The
teaching methodology of Type 2 was very different from that of Type 1. The main features
of the two types of classroom contexts were summarized in the next section. Two groups
of students were selected for the study were 20 years old on average and all native speakers
of Chinese. Group l were second-year Non-English majors at CQJTU whose exposure to
English was largely or solely in the classroom. and whose teachers of English were nonnative speakers, Group 2 were Chinese students with intermediate English level who
enrolled in a 15-hour per week intensive professional English course at LMU . Teachers of
Group 2 were all native speakers of English, The salient differences between the two
groups of students were their informal exposure to the target language environment and the
different instruction they received in the classroom.
From the perspective of the general theory of SLA, the analysis above concerning earning
contexts and grammar acquisition seems to support the hypothesis in part that Chinese
adult learners improve syntax acquisition much more quickly when they are exposed to the
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target language context. In fact, the results indicated more complexity. In general, then,
there is support for the claim that form al Instruction helps Chinese adult learners (both in
EFL and ESL environment) to develop greater L2 grammatical proficiency, particularly if
it is linked with opportunities for TL exposure.
Paesani's (2005) study outlined an approach to explicit grammar instruction that uses
literary texts as comprehensible, meaning-bearing input. In this approach, which employs
strategies from the teaching of grammar and the teaching of reading, literary texts serve as
the basis of the inductive presentation of new grammatical forms and as a springboard for
communicative practice of these forms after explicit instruction. The descriptive
methodology was followed and the goal was to provide learners with meaning-bearing
input to assist their acquisition of grammatical forms, to raise students' consciousness
about the target language, to encourage meaningful communication among learners, and to
develop skills and strategies in the reading of literary texts. The result was that learners
focus on meaning before form, they increase their consciousness about the target language,
and they develop reading skills and strategies.
Sugure and Bruce's (2005) study reviewed a series of studies and then analyzed it. These
studies dealt with teaching grammar through the students’ writings or in isolation, and all
have proposed the need to teach grammar in writing context presented to students, and
emphasized that teaching in isolation has effect only on a small number of students since,
in this case it is used a little in life. The study indicated that teaching grammar through the
writings of students is effective and more productive. Also it focused on that, generating
ideas and linking sentences help to develop writing skills more than teaching in the usual
method.
Kaatz's (2007) study, primarily, dealt with second language acquisition and the Role of
Universal Grammar (UG) in the course of the on-going acquisition process. The UG
approach is an issue which is often discussed within the linguistic science and the opinions
about it are highly diverged. Not only in Second Language Acquisition (SLA), but also in
First Language Acquisition the Universal Grammar approach is often seen as not verified,
or on the other hand, as opposed to, it is viewed as the only solution to the mysterious
question of language acquisition. This study defined the essential different sights of UG
and its role in the process of SLA through the analytical descriptive methodology. The
main question of the study is:” Does UG play a role in SLA and if so, what kind of role?”
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Another issue is whether only UG influences SLA or the first language governs acquisition
of a second language.
Some researchers stated that there is no UG in language acquisition and others say that UG
is ‘dead’ in SLA. This study described some of the essential views on how UG plays a role
in SLA and additionally what kind of influence first language (L1) can possibly have on
the process of SLA. Considering L1, UG and L2 is necessary because L1 acquisition is
definitely different from SLA. Bilingual aspects are not considered in this context. To
describe and define the most important expressions, the study started with definitions,
before the so-called Logical Problem of Language Acquisition and the differences between
L1 and L2 acquisition were portrayed. The main part was about the Role of L1 (transfer)
and the access to UG in SLA.
Pajunen's (2007) study aimed at evaluating the deductive and inductive approaches in
teaching singular and plural nouns in English . The main tool in this study were the posttests. The data of the study consisted of two post-tests undertaken by 32 first year learners
in upper secondary school in Kouvola region in 2007. The participants were divided into
two even groups by their teacher so the groups formed approximately a similar average
grade. The first group had 17 participants and they were taught inductively and the second
group had 15 participants and they were taught deductively. Each group had a teaching
experiment of 45 minutes and the groups were not allowed to communicate between the
parts. The data was analyzed by using statistical analysis (the mean, T-test). Concerning
the results, the researcher noted that no clear results have been found that would strongly
support either one of the approaches . However, a slight preference was found in favor of
the deductive approach. Better results were found in grammatical accuracy with the
deductive group but the inductive was not far behind. The findings of the present study
showed similar results to the previous studies as the deductive group did slightly better in
both tests.
Ponniah's (2008) study examined the significance of acquired grammar through
comprehensible input and the value of learned grammar through explicit instruction. The
data, collected through a test on grammar and through discussions, revealed that
performance of the learners in the test was on a par with their exposure to aural and written
input and their acquired competence. Therefore, it is suggested that if the time spend on
learning conscious rules is used for acquiring language through input, learners; can acquire
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a great deal of language and they can incidentally acquire grammar while they are exposed
to repetitive comprehensible input. The study was based on the hypothesis that second
language learners acquire grammar incidentally when they are exposed to considerable
amounts of comprehensible input in the target language. Acquired, as opposed to learned,
grammar will produce superior results in the actual language use and while taking
grammar tests.
The data was collected from a heterogeneous group of first year undergraduate students
from different disciplines of an Engineering college affiliated to Anna University, India
through a test on grammar and through formal and informal discussions on their learning
experience in ESL classes. The participants were intermediate students who had learnt
conscious rules of grammar through explicit instruction for eight years. The students were
divided into three categories based on the input they received in the target language.
The study concluded that, learning grammar through explicit instruction cannot beat the
natural process of acquiring grammar through comprehensible input. Acquired, as opposed
to learned, grammar will enable learners to apply it intuitively in the actual performance
without paying conscious attention to forms. Therefore, learners need to spend a great deal
of time in listening and reading rather than spending more time on learning explicit rules of
grammar. Learners can acquire the knowledge of grammar through comprehensible input.
Borq and Burns's (2008) study examined the beliefs and practices about the integration of
grammar and skills teaching reported by 176 English language teachers from 18 countries.
The researcher adopted the descriptive methodology where teachers completed a
questionnaire which elicited beliefs about grammar teaching generally as well as specific
beliefs and reported practices about the integration of grammar and skills teaching. The
result was that, teachers expressed strong beliefs in the need to avoid teaching grammar in
isolation and reported high levels of integration of grammar in their practices.
Abu Nada's (2008) study aimed to identify the impact of the use of concept maps on
students' achievement in English grammar to the ninth grade students in the governorate of
Gaza. The study sample consisted of 113 students divided into two groups; experimental
and control group. And after application of the experiment, analysis of results showed the
presence of statistically significant differences for the experimental group who studied
concept maps.
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Cheng-zhou's (2009) study showed the importance of grammar teaching for the students
of English majors in China and to provide an integrated teaching method for the teachers
of English in China and colleagues in similar situations outside of China, through the
analysis of the nature and role of grammar, of the importance of form depending upon the
students’ and instructional variables, and of using texts communicatively, in English
teaching. It examined the situation of English language teaching for the students of English
majors in China by following the experimental methodology. All the students were literate
young adults. They were at intermediate level of English. They were between the
beginning and the intermediate level. However, they have got an environment within
which no English is spoken except in the classroom.
The study concluded that grammar still holds a role in language teaching, especially in
China. Grammar teaching is essential. One can not neglect it. However, it must be
recognized that it is one of the many important aspects of language teaching. And grammar
teaching is not the end of the language teaching, but as a means to achieve the
communicative competence. To achieve this goal, the language teachers must know the
students’ needs, learning styles, age, intellectual schemata, etc., in order to know how
important the form is in language teaching for a special group of students. And the teacher
must play a role as a learner to know the rules of English grammar so that he can answer
students’ questions about grammar, correct students’ structural errors and integrate form,
meaning and content in his lesson plan. The language teacher must also be able to use the
target language well, must have methodological expertise and classroom management
skills.
Abu Seileek's (2009) study aimed at exploring the effectiveness of using an online-based
course on the learning of sentence types inductively and deductively. To achieve this
purpose, a computer-mediated course was designed. The sample of the study consisted of
four groups taught under four treatments of grammar: (1) with computer-based learning
inductively, (2) with computer-based learning deductively, (3) with non-computer-based
learning inductively, and (4) with non-computer-based learning deductively. A pretest/post-test design (between-subject) was used to investigate the effect of two factors:
method (computer-based learning vs. non-computer-based learning) and technique
(induction vs. deduction) on the students’ learning of sentence types. The results revealed a
new manner of enhancing grammar learning based on the level of language structure
complexity. The computer-based learning method is found to be functional for more
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complex and elaborate structures, like the complex sentence and compound complex
sentence, and more complicated grammar structures need to be taught by means of the
deductive technique. None of the inductive and deductive techniques is reported to be more
practical with simple grammar structures such as the simple sentence and compound
sentence.
Ponniah's (2009a) study examined the claim of the skill-building and the output
hypotheses that conscious knowledge is a necessary step in developing second language
competence. It is concluded from the study that both the deductive (the skill-building
hypothesis) and the inductive (the output hypothesis) grammar instruction will help
learners only to monitor the output and it will not contribute to the development of second
language linguistic competence.
The output hypothesis claimed that when a conversational partner fails to understand the
transmitted message then learners may notice that they do not know to convey their intent.
The study distinguished three possible functions of the output hypothesis. It made it very
clear that the three functions are clearly related to conscious learning and not subconscious
language acquisition.
1. Noticing/triggering function. This function helps learners consciously recognize their
linguistic problems.
2. Hypothesis testing function is the testing of consciously held hypothesis about language,
grammar rules and specific vocabulary items. This function includes error correction.
3. Metalinguistic function refers to the conscious knowledge. Consciously learned
knowledge is sometimes refers to as metalinguistic knowledge.
The Output Hypothesis was consistent with the Skill-Building Hypothesis. The former
insisted on inductive grammar learning and the latter on deductive learning. According to
the skill-building theory, rules are first learned through direct grammar instruction and
latter they are fine tuned through drills and exercises. The output hypothesis stated that
learners consciously recognize the linguistic problems and discover rules to solve the
problems, and finally attempt to automatize the rules through fluency practice and error
correction.
The output hypothesis stated that “output may sometimes be… ‘a trial run’ reflecting”
learners “hypothesis of how to say (or write) their intent. In order to use rules successfully
in second language performance, three conditions of the monitor hypothesis must be met.
The second language users must:
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1. Know the rule.
2. Be focused on form, or thinking about correctness.
3. Have time to apply the rules.
Ponniah's (2009b) study was carried out to investigate to what extent second language
performers appeal to consciously learned grammatical rules while doing grammar
exercises. The participants had considerable exposure to rules of grammar and clearly had
analytical intelligence to remember complex rules. The data, collected through a grammar
test and a questionnaire, revealed that the subjects did not take conscious efforts to use
rules. Instead, they used the subconsciously acquired grammatical competence.
The data were collected from eight second year undergraduate ESL students from different
disciplines of an engineering college affiliated to Anna University, Tirunelveli, India.
Subjects had studied in English-language medium schools. They had been learning rules of
grammar for eight years, that is, from the sixth standard and in these years they had
repeatedly learned conscious rules on the topics such as tenses, concord, active and passive
voice, infinitives and gerunds parts of speech, reported speech and degrees of comparison.
They had gained awareness of getting exposure to comprehensible input for language
acquisition during the first year of study at the college. The participants are highly
motivated students.
It can be concluded from this study that is consciously learned rules of grammar do not
show measurable benefits. Students could not remember all the learned rules even when
taking grammar tests and they do not take a deliberate effort to apply rules, and instead
they use their acquired grammatical competence, the knowledge that was acquired
subconsciously.
Obaid's (2010) study aimed to investigate the effectiveness of three grammar teaching
approaches (the inductive, the deductive and the contextualized approaches) on achieving
English grammar among the eleventh graders in Khan yunis governorate. For answering
the questions of the study, the researcher adopted the experimental approach. The sample
of the study consisted of (158) male students from Al Motanabi Secondary School For
Boys(A); three experimental groups and a control one. The three grammar teaching
approaches were used in teaching the three experimental groups in the first term of the
scholastic year (2009 – 2010). An achievement test of four scopes with (84) items was
designed and validated to be used as a pre and post test.
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The data of the study were analyzed statistically using the statistical package (SPSS), One
Way Anova test and Scheffe Test. The pre-post test was used to identify the direction of
the effectiveness. The study indicated that there were statistically significant differences in
the eleventh grades' achievement of English grammar due to the method of teaching in
favor of the contextualized approach.
Based on those findings, the study recommended the necessity of implementing the
contextualized approach in teaching English grammar to bring about better outcomes in
students' achievement of English grammar. It also was suggested that researches should be
conducted on the effectiveness of the contextualized approach on different dimensions of
achieving English language and other school subjects.
Ishtawi's (2011) study aimed to investigate the effects of game strategy on the learning of
English grammar for the twelfth grade students at Gaza governmental schools.
To achieve this aim, the researcher adopted the experimental approach. The sample of the
study consisted of (80) male students from Palestine Secondary School in West Gaza. The
participants were divided into two equivalent groups: a control group, 40 students, and an
experimental one, 40 students.
The educational games strategy was used in teaching the experimental group, while the
traditional method was used with the control one in the first term and the first month of the
second term of the school year (2009-2010).
An achievement test of five scopes with (50) items was designed and validated to be used
as a pre and post test, as well as five quizzes, for the purpose of formative evaluation. The
achievement test was meant to prove groups equivalence. Besides, it was used as a post
test to measure any possible differences between the two groups.
The collected data were analyzed and treated statistically through the use of SPSS. The
findings indicated that there were statistical significant differences between both groups,
favouring the experimental one, and this is due to the method of educational games
strategy.
Furthermore, implementing the effect size equation, the study revealed that educational
game strategy had a large effect size favouring the experimental group.
In the light of those findings, the study recommended the necessity of implementing
educational game strategy in teaching English language to make better outcomes in
students' achievement of English language. Also, the researcher suggested that further
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researches should be conducted on the effects of games on different English skills, and
other school subjects as well.

Commentary
By reviewing the previous studies, the researcher's background has been enriched,
to some extent, on the general approaches in teaching English grammar. Previous studies
showed that there is a need for adopting different teaching strategies and providing learners
with feedback in order to develop their grammar acquisition. Some studies confirmed on
the necessity of implementing different approaches and strategies in teaching grammar in
order to help students getting the functional use of it. Other studies, confirmed the
importance of understanding the grammatical rules and terms in order to achieve language
acquisition for non-native learners. On the other hand other studies conducted that
consciously learned rules of grammar don't show measurable benefits. The current study
focused on using writing contexts approach to enhance using grammar functionally.

3.2 Studies Related to Teaching Grammar to Improve Writing Skills
Benander and Roach's (1995) study discussed the similarities in the difficulties that
developmental writers and non-native English speakers/writers brought to the classroom
and how this can influence instructors' choices of pedagogical strategies. The study
proposed a method of teaching that encourages teacher comfort with basic writing such
that student work remains the focus of the teaching strategy. In particular, the study
discussed how two such instructors (one who teaches basic writing and one who teaches
English as a Second language), view the effectiveness of their particular teaching
strategies. Using students' actual work as models when teaching grammar is suggested. It
contended that grammar must be taught as a way to convey meaning, not as an isolated
skill. Noting that the findings of research in second language acquisition can profitably
influence the developmental writing classroom, the study emphasized that teaching
grammar communicatively works, since students can show improvement in production and
recognition skills. Linking reader response theory and grammar, the study stated that
teachers need to "jump right in" and work with students' writing and still address grammar
issues. Students can be provided with opportunities to actively use their grammar skills
rather than passively responding to anonymous text and provides test comparisons to
support this opinion.
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McCleary's (1995) study focused on the return of grammar in composition teaching. It
stated that, after about 2 decades of virtual banishment from the higher reaches of English
teaching theory, grammar has returned as a subject of serious discussion. This was the
result in part of a new assertiveness by a group of people who never lost interest in
grammar as part of the English curriculum and by better teaching methods. Another
influence may be a growing interest in several aspects of composition that seem to require
students to have at least a modicum of knowledge about grammar. One of these is stylistic
grammar, which promises users a clearer, more graceful style and elimination of
bureaucratese, sociologese, and other ridiculed styles.
This descriptive study pointed that, as teachers move away from the error-detection
method of grammar, they will find new approaches available. First, there are several
revisions of the old rules that takes a variety of traditional rules and shows that they do not
really reflect how English actually works. Second, there is now the development of
pedagogical grammar, a grammar designed to be both simple and accurate. Third, there are
the new teaching methods to replace the "drill and kill" approach, which show, based on
research in cognitive psychology, how to construct an elaborate, effective lesson around
grammar. A list of pedagogical grammars was included.
Truscott's (1996) study argued that grammar correction in L2 writing classes should be
abandoned, for the following reasons: (a) Substantial research shows it to be ineffective
and none shows it to be helpful in any interesting sense; (b) for both theoretical and
practical reasons, one can expect it to be ineffective; and (c) it has harmful effects. In this
analytical descriptive study the researcher considered and rejected a number of arguments
previously offered in favor of grammar correction.
A large number of studies have attempted to show the effects (or lack of effects) of
grammar correction. Their general logic is straightforward: The researchers compared the
writing of students who have received grammar correction over a period of time with that
of students who have not. If correction is important for learning, then the former students
should be better writers, on average, than the latter. If the abilities of the two groups do not
differ, then correction is not helpful. The third possibility, of course, is that the uncorrected
students will write better than the corrected ones—in which case, correction is apparently
harmful.
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Einarsson's (1999) study stated that, the history of grammar instruction included two
approaches: the handbook approach, which is practiced today, and the textbook approach.
The handbook approach focuses on rules for correct writing and is an error-based view,
while the textbook approach will treat grammar holistically and interpretively and will
systematically explain new concepts in light of previous ones.
The study noted that, if grammar is to survive in today's classroom, it will need to return to
the textbook approach. One current example related to the textbook approach envisions a
creative, activity-based classroom, but asserts that no theory should be taught. Knowing
grammar in a holistic and theoretical way, however, cannot be a harm to student writing
and studies are showing benefits of heightened awareness of language on student
composition.
Weaver et al's (2001) study argued that, taught in the context of writing, grammar can
enhance and improve students' writing. Offered classroom examples showing how: good
preparation for writing fosters good grammar and detail; students can use grammatical and
syntactic constructions used by professional authors as models for their own writing; and
how to help students learn revision strategies at the sentence and paragraph level. This
analytical descriptive study pointed some important remarks:
- The question is not a simple dichotomy, “To grammar or not to grammar?” Rather, the
question is, “What aspects of grammar . . . enhance and improve students’ writing, and
when and how can we best teach them?”
- Asking students to focus on “adjectives” and “adverbs” might actually limit students’ use
of the more sophisticated structures they would use naturally.
- One of the most prevalent tendencies of middle school writers is to include a high
frequency of short, choppy sentences—all of like construction—in their writing.
- The goal is to see students incorporating these grammatical constructions into all of their
writing and, consciously or unconsciously, to become more sophisticated writers.
- Teachers tend to teach as they were taught, limiting themselves mostly to the “correcting”
of sentences. But they need to do better in order to help students write better than they
were taught to write.
- Teachers need to take risks in order to encourage their students to take risks as writers.
- Teachers need to be mentors and master craftspersons who assess their writing only after
helping them improve it, which in turn helps them write more effectively the next time.
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Andrews et al's (2006) study reported on the results of two international systematic
research reviews which focus on different aspects of teaching grammar to improve the
quality and accuracy of (5-16) year olds' writing in English.
The results of this analytical descriptive study showed that there was little evidence to
indicate that the teaching of formal grammar was effective; and that teaching sentencecombining has a more positive effect. In both cases, however, despite over a hundred years
of research and debate on the topic, there is insufficient quality of research to prove the
case with either approach. More research is needed, as well as a review of policy and
practice in England with regard to the teaching of sentence structure in writing.
Fearn and Farnan's (2007) study showed that grammar study focused on identification,
description, and definition (IDD) fails to enhance writing performance, the grammar most
students study remains focused on the IDD tradition. A functional grammar that featured
what words do in sentences, rather than what words are called and how they are defined,
were taught to two questions of tenth graders while another teacher taught grammar
identification-definition-description. Students completed a grammar test and submitted
writing samples prior to, and following, the five-week treatment. Functional grammar
students scored essentially the same as IDD students on the grammar test and in
mechanical accuracy. However, they scored significantly better than IDD students in a
holistic rating of writing. The study pointed that, there can be a positive interaction
between grammar instruction and writing performance if the grammar is functional and
used for writing purposes.
Nur Amin's (2009) study has been conducted to determine the effectiveness of teaching
grammar in context to reduce grammatical errors in students' writing. The general question
to answer is, "Do the students taught by teaching grammar in context make less
grammatical errors in writing than those who are taught by teaching grammar
conventionally?" The tentative answer of the general question was formulated in the form
of working hypothesis that the students taught by teaching grammar in context make less
grammatical errors in writing than those who are taught by teaching grammar
conventionally.
The design of the study was a quasi-experimental with a non-randomized pretest-posttest
control group. The samples of the study were taken from the population of the tenth-grade
students of MAN Lasem in the (2008/2009) academic year; they were Class X-7 with (40)
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students as the control group and Class X-5 with (40) students as the experimental group.
In collecting data, two sets of writing tests were used as instrument; one of them was used
in pretest, and the other in posttest. The tests required the students to write a recount text.
Two raters (the researcher and one of English teachers of MAN Lasem) worked
independently in scoring the students' protocols.
The results of the study showed that the students taught by teaching grammar in context
make less grammatical errors in writing than those who were taught by teaching grammar
conventionally.
Maloho's (2009) study was conducted on the basis of the result of preliminary study which
shows that the writing ability of the eighth grade students of MTs PKP Manado was still
unsatisfactory. The students had difficulty in writing in terms of generating ideas, making
the writing relevant to the topic, and choosing the words. To overcome the problem, an
alternative strategy was applied in the teaching of writing descriptive paragraphs, namely
concept mapping. The research problem of this study was, "How can concept mapping
improve the writing ability of the eighth grade students of MTs PKP Manado?"
This study - which is classroom action research in nature - was intended to develop
concept mapping strategy to improve the writing ability of the eighth grade students.
Concept mapping was selected since it allows students to venture cooperatively on writing
activity and learn socially the writing materials in a fun but competitive way. Further, it
has been proven, through many studies, to be able to improve the students' ability in
writing and their involvement in writing activity.
The subjects of this study were twenty students (Class VIII-A) of MTs PKP Manado,
North Sulawesi of (2008/2009) academic year. This study was conducted in two cycles by
following the procedures of action research, i.e., planning the action, implementing the
action, observing the implementation, and reflecting the action. Each cycle of the study
encompassed one meeting of concept mapping implementation and two meetings for the
writing process. The data of the study were gathered using the following instruments:
portfolio, observation checklist and field notes.
The findings of the study indicated that concept mapping was successful in improving
students' writing ability. The improvement could be seen from the increase of the students'
mean scores and the students' involvement in writing activities.
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Afrianti's (2009) study aimed to find some grammar mistakes especially in the use of
verbs in essay narrative and recount text. Researchers collected data in class 2 SMP 4
Malang. Subject of research was students 2C class of the academic year (2008/2009) SMP
4 Malang. The study was a descriptive qualitative. Researchers tried to find, classify and
describe some grammar mistakes made by students grade 2 SMP 4 Malang. Instruments
used to collect data were the prompt for the task of writing. Researchers classify errors
based on the basic strategy taxonomy. Some errors that include omission, addition,
misformation, misordering. Based on the results of the study investigators concluded that
either the highest errors in the text narrative and recount made by the students is the
omission of an irregular verb. The students still had difficulty memorizing and distinguish
some irregular verbs. Researcher advised the teachers to give more training, especially in
the use of the verb, telling students to make sentences with the aim of that students
understand the structure of the language used in the narrative and recount texts and give
examples of sentences using regular and irregular verbs, not only focus on the word "Went
or helped". For students, they should further study and familiarize themselves with the
various structures of English and also a few words in English.

Hasanah's (2009) study was designed to improve the students' ability in writing a
procedure paragraph through picture series. Based on the results of the preliminary study
at Grade IX E students, it showed that the students' achievement in writing especially in
procedure texts was still unsatisfactory, their average score is only (50.3), and the
students had low motivation to participate in the writing tasks.
Employing an action research design, the researcher was assisted by the English teacher in
observing the teaching and learning process. This study was conducted in two cycles. The
subjects of this study were students of Class IX E of MTsN Malang III. The instruments
were students' writing test, observation checklists, field notes and questionnaires. The
criteria of success were determined based on the students' improvement on their writing
ability and their involvement in the activities during the implementation of the picture
series strategy. It was achieved when (60%) of the students could get the score more than
(70), and when (60%) of the students were involved actively in the implementation of
picture series strategy.
The findings showed that the criteria of success were successfully achieved in Cycle 2.
Seventy one point seventy nine percent (71.79%) of the students could get the score more
than (70), and eighty two point three percent (82.3%) of the students were actively
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involved in the teaching and learning process and eighty four point seven percent (84.7%)
of the students had positive responses on the implementation of picture series. From the
findings, it can be concluded that the picture series strategy has been verified that it can
improve the students' ability in writing a procedure paragraph.
Based on the research findings, two suggestions were provided. It is suggested that English
teachers should apply the picture series strategy in their teaching to improve students'
writing ability. It is also suggested that other researchers should conduct a study by
implementing the picture series strategy in other language skills.

Astasari's (2009) study was intended to find out and describe grammatical errors in
students’ narrative writing. It was conducted at SMAN 1 Malang and took the eleventh
graders of XI IPA 5 class as the subject because beside this, class was taught by the
researcher when she was having a practice teaching in SMAN 1 Malang, the classes in that
school were parallelized so that the level of English mastery of each class is considered the
same. This study employed descriptive qualitative approach and used a case study design
as it investigated grammatical problems in one particular class. The data of this study were
(85) of the students’ narrative writing on free topics.
This study revealed that there were (860) errors found from the data. The highest
frequency of errors was omission errors (41.51%). The second highest frequency of errors
was error of misformation (35.5%). The next highest frequency was errors of addition
(21.74%). Misordering errors come as the lowest frequency of errors that only amount to
(1.3%). Interlingual and intralingual interference were considered as the major causes of
these errors.
Based on the research findings, some suggestions were given to the English teachers and
the students. The teachers were suggested to give the students more exposures to the
English structure that are different from those in Bahasa Indonesia and to pay attention on
particular structures that often create difficulties for the students. The students were
advised to expose themselves to many sources in English and more exercises especially in
English structures that are considered difficult.
Asmarawati's (2010) study was intended to find out students’ grammatical problems in
writing. It was conducted at SMPN 5 Malang. In line with the purpose of the study, the
design of the study was descriptive qualitative. The subjects were (30) students in the eight
grade of RSBI program at SMPN 5 Malang. The instrument used to collect the data was
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the students’ descriptive compositions on the topic of favourite actor/actress. The errors
found in the students’ compositions were then classified based on the surface strategy
taxonomy on errors of omission, addition, misformation, and misordering.
The study revealed the following findings: the students’ grammatical problems on writing
paragraphs were numerous. Omission errors appear as the errors with the highest
frequency (61.54 %). Misformation errors make up (19.23%) of all errors. Addition errors
come next with the percentage of (14.42%). The type of errors with the lowest frequency is
misordering errors (4.81%).
Based on the findings, some suggestions were proposed to improve the students’ mastery
in English especially in writing skill. The teachers were suggested to pay attention to the
stages in teaching grammar. Furthermore, the students were supposed to pay more
attention to the grammatical areas where the errors occur. Additionally, it was
recommended that further researchers should conduct similar studies in different contexts
with and/ or broader scope by using not only students’ compositions, but also other data
sources.
Ramadhani's (2010) study aimed to find out some grammar mistakes that students make
in writing a spoof text. Researcher took the data in SMAN 8 Malang for students in second
year. Subject of this study was (58) students taken from class XI and Class XI IPA4 BHS.
Research were designed in the form of a descriptive qualitative research because it was
designed to describe the grammatical errors made by students in making a spoof text.
The results of this study indicated that there were (1107) errors in grammar made by
students. The highest frequency of error lied in the omission error (47.9%). The second
highest frequency lied in the errors on misformation (39.4%). The frequency of subsequent
errors in the error lied in Addition to reach (11.3%). The frequency of the lowest error
found in error on misordering which only reached (1.4%) of all data.
From the above results, some suggestions were given especially for teachers - English
teachers and to subsequent researchers. English teachers are expected to give more
application on the structure of English lessons which often makes students feel
difficulty. Teachers are also expected to give more attention to the problems - the problems
faced by students. Suggestions for further research, they are expected to conduct research
on grammar errors and more specific in the structure of English.
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Commentary
By reviewing the previous studies in the second domain, the researcher has
concluded that most studies connected between teaching grammar and writing
improvement, while other studies argue that grammar correction in L2 writing classes
should be abandoned. The current study focused on students' production in both written
and oral aspects.

3.3 General Commentary on the Previous Studies
It is obvious that the previous studies are of good benefit for this study as they
provide the researcher with help in different ways. They related to teaching grammar in
different approaches and strategies to develop grammar achievement and they suggest
various methods to be adopted by the teacher in the field. In addition to that they related to
teaching grammar subjects in writing contexts.
Concerning the studies of section one which focused on approaches of teaching grammar
and grammar acquisition, the following points can be noticed:
1. They highlighted the importance of adopting different strategies and methods to teach
grammar.
2. They concentrated on the necessity of teaching grammar functionally.
3. They expressed the importance of teaching grammar with integration with other
language skills not in an isolation.
4. The sample of the studies was among school students and college ones.
5. Most of the studies' results showed the superiority of non-traditional methods over
the traditional ones.
Concerning the studies of section two which focused on teaching grammar to improve
writing skills, the following points can be noticed:
1. The studies of this section resulted that grammar should be taught with connection to
different types of writing.
2. Some studies suggested the need to have more practice of grammar in writing to
avoid the grammatical mistakes by both teachers' and students' writings.
The current study agrees with the studies of section one to some extent because they
highlighted the importance of adopting different strategies and methods to teach grammar.
There is a close relation between Obaid's (2010) study and the current study as both studies
tackle grammatical rules for the eleventh grade in the Palestinian curriculum. The
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researcher benefits of Obaid's study in the tools of the study. Most of previous studies
depend on experimental design and that matches the current study.
The current study benefits from those studies in:
- writing the literature review of the study,
- designing the instruments of the study and how to implement them,
- choosing the suitable research design for this study,
- using appropriate statistical analysis to analyze the data statistically,
- interpreting the results and giving recommendations and suggestions.
The current study is different from the previous studies as it handles an important sub-skill
of English as foreign language. This study deals with implementing the teaching of
grammar in writing contexts that makes it unique. The population of the study is the female
students of the eleventh grade in Al -Jaleel School.

Summary
This chapter reviewed some previous studies related to approaches of teaching
grammar and grammar acquisition and other studies related to teaching grammar to
improve writing skills and how the researchers dealt with these approaches by
implementing different techniques and strategies. It presented how the researcher benefited
of those studies and how the current study was different from those studies.
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Chapter 4

Research Design and Methodology

Chapter 4
Research Design and Methodology
Introduction
This chapter introduces the procedures followed throughout the study; the methodology,
the population and the sample, the variables of the study, the instruments used to collect
data that answer the questions of the study and the statistical analysis used to analyze the
data statistically.

4.1. Research Design
Experimental research: is "an experiment where the researcher manipulates one variable
and controls/randomizes the rest of the variables. It has a control group and experimental
group, the subjects have been randomly assigned between the groups, and the researcher
only tests one effect at a time" (Shuttleworth, 2008).
In order to test the hypotheses of the study, an experimental research design was
used. The sample of the study was divided into two groups: an experimental group and a
control group. The researcher applied the experiment on the experimental group to identify
the effect of teaching grammar in writing contexts to enhance using grammar functionally
for 11th Graders. On the other hand, the control group was taught in the ordinary way. The
researcher explained the strategy of Teaching Grammar in Writing Contexts through
teacher's guide and lesson plan for each class (Appendix 2).

4.2. Population of the Study
It covers all eleventh-grade students who are studying at AL-Jaleel School for Girls,
Ministry of Education, governorate of Gaza, Palestine for the 2nd semester in the academic
year (2010/2011). They are (294) students distributed in (8) classes.

4.3. Sample of the Study
The study sample is selected purposefully from AL-Jaleel Secondary School for Girls in Gaza
governorate. Two classes of the study population are selected; the first class of (32)
students presents the experimental group and the second of (34) students presents the
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control group. The sample is selected from the same school to be equivalent in the social,
cultural, economical and academic levels.

Table (1): The Distribution of the Sample
The Sample

The population
Experimental

Control

Total

32

34

66

294

4.4. The Variables of the Study
To affirm the accuracy of the results, the researcher defined the variables as the dependent
variable and the independent one.
Study independent variable is Teaching Grammar in Writing Contexts Strategy.
Study dependent variable is the use of grammar functionally by 11th graders.

4.5. Instrumentations
The researcher used two instruments to achieve the aim of the study:
1. Grammar achievement test (Appendix 1).
2. A teacher's book and lesson plan for (2) lessons from the second semester of the
academic year (2010- 2011) based on teaching grammar in writing contexts strategy
(Appendix 2). Each lesson has worksheets and evaluation sheets for students to work
out (Appendix 3).

4.5.1 Grammar Achievement Test
The grammar achievement test was prepared by the researcher to measure the students'
achievement in the grammatical rules (Appendix 1).

a. The Aim of the Grammar Achievement Test
The test is one of the study instruments which aimes at measuring the effect of teaching
grammar in writing contexts to enhance using grammar functionally for 11th graders.

b. The Sources of Designing the Grammar Achievement Test
The researcher designed the test according to the ministry of education's aims of teaching
grammatical rules in addition to her own experience. Also she referred to the opinion of
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supervisors and experienced teachers. She designed the test with different types of
questions which were based on teaching grammar in writing contexts activities (Appendix
1).

c. Description of the Grammar Achievement Test
The test contains eight questions of forty nine items; the first twenty four items with half a
mark each and the rest with one mark each except for the last item it is with four marks.
Questions (1&2) are "multiple choice" exercises where students are supposed to choose
the correct response from different choices in brackets. The questions consist of twelve
items each. All the items are authentic. The questions are of six marks each; half a point
for each item.
Question (3) is "Express the difference between the two meanings" exercise where the
students are going to write the difference between each two sentences. The question is of
four sentences. The question is of four marks; one point each.

Table (2): The Distribution of the Grammar Achievement Test

Number

Marks

Question

Type

Question 1

Multiple choice

12

6

Question 2

Multiple choice

12

6

4

4

Question 3

Express the difference between the two
meanings

of Items

Question 4

Match group A with B

8

8

Question 5

Correct the underlined mistakes

4

4

Question 6

Do as shown in brackets

4

4

4

4

1

4

49

40

Question 7

Question 8

Write one sentence about each of the following
pictures using suitable modals
Write 4 sentences about what has been done in
the pictures forming a connected paragraph
Total

63

Question (4) is "Match group A with B" where the students are going to match the first
part of the sentence in group A with the second part of it in group B. The question consists
of eight sentences. The question is of eight marks; one point each.
Question (5) is "Correct the underlined mistakes" exercise where the students are going to
correct the underlined mistakes in each statement. The question is of four items. The
question is of four marks; one point each.
Question (6) is "Do as shown in brackets" exercise where students are supposed to do
whatever is demanded in brackets. The question consists of four items. The question is of
four marks; one point each.
Question (7) "Write one sentence about each of the following pictures using suitable
modals" exercise where students are supposed to comment on each picture by writing a
sentence including a modal with the help of some guiding words under each picture. The
question consists of four pictures. The question is of four marks, one point for each
sentence.
Question (8) "Write (4) sentences about what has been done in the pictures forming a
connected paragraph" exercise where students are supposed to form a connected paragraph
by writing (4) sentences about what has been done in the (4) presented pictures with the
help of some guiding words under each picture. The question consists of four pictures. The
question is of four marks, one point for each sentence.

d. Pre-test
The equivalency between Pre control and Experimental groups
There is statistically insignificant difference at (α ≤ 0.05) between students' mean scores of
pre application of the grammar achievement test of the control and experimental groups.
Table (3) gives the descriptive statistics for each of the two groups. In this example, there
are (34) students in the Pre-Control group, and they have, on average, (29.59), with a
standard deviation of (7.14). There are (32) students in the Pre-Experimental group, and
they have an average, (32.50), with a standard deviation of (6.41).
Table (3) shows that the Levene's test was not significant, with (p = 0.359). Therefore, an
independent samples T-test with equal variances is assumed. The value of independent
samples T-Test equals (t = -1.739), (Sig. (p-value) = 0.087). So the null hypothesis of
equality of means between Pre control and Experimental groups is not rejected. That is,
there is insufficient evidence to conclude that the means of Pre control and Experimental
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groups are statistically different. It concluded that there is an equivalence between Pre
control and Experimental groups.

Table (3): Descriptive Statistics for Pre control and Experimental groups

Group

Pre-Control

N

Mean

Std.

Levene's Test for

T-test for Equality

Deviation

Equality of Variances

of Means

34 29.59

7.14

F

Sig.

T

Pre-Experimental 32 32.50

6.41

0.852

0.359

-1.739

Sig.
(P-value)

0.087

e. The Validity of the Test
The content validity was checked as follows:
1. The Content Validity
Mackey and Gass (2005: p107) states that "Content validity refers to the representativeness
of our measurement regarding the phenomenon about which we want information." In
other words, the test examines what it is intended to measure. In order to check the content
validity, the researcher introduced the test to a group of specialists; including professors
from different universities, supervisors of English language and highly qualified teachers
of the eleventh grade. According to their valuable remarks, the test is modified. The final
draft of the test is showed in Appendix(1).
2. Structure Validity of the Test
Structure validity is the second statistical test that used to test the validity of the test
structure by testing the validity of each question and the validity of the whole test. It is
measured by a piloting sample, which consisted of (20) students through measuring the
correlation coefficients between one question and all the questions of the test.
Table (4) clarifies the correlation coefficient for each question and the whole test. The pvalues (Sig.) are less than (0.05), so the correlation coefficients of all the questions are
significant at (α = 0.05), so it can be said that the questions are valid to be measured what it
was set for to achieve the main aim of the study.
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Table (4): Correlation Coefficient of Each Question and the Whole of Test

Item
Question R
1

P-Value

Question R
3

All
Questions

together

Question

Question

1

2

3

4

5

6

7

8

1

0.291

1

0.106

0.593

0.490

0.245

0.003

0.014

0.149

0.195

0.245

0.042

0.126

0.206

0.149

0.430

0.298

0.267

0.066

0.499

0.363

0.058

0.128

0.391

0.012

0.058

0.403

0.246

0.204

0.052

-0.139

0.202

0.393

0.148

0.194

0.414

0.279

0.197

0.043

0.291

0.422

0.152

0.400

0.266

0.477

0.308

P-Value

0.107

0.032

0.261

0.040

0.128

0.017

0.093

R

0.781

0.661

0.699

0.782

0.414

0.513

0.656

0.589

P-Value

0.000*

0.001*

0.000*

0.000*

0.035*

0.010*

0.000*

0.003*

P-Value

P-Value

P-Value

P-Value

Question R
8

Question

0.486

Question R
7

Question

0.288

P-Value

Question R
6

Question

-0.009

Question R
5

Question

0.133

Question R
4

Question

P-Value

Question R
2

Question

1

1

1

1

1

1

R: Pearson Correlation Coefficient
* Correlation is significant at the 0.05 level

f. Reliability of the Test
To calculate the reliability of the test, the researcher used the following two methods:
1. Cronbach’s Coefficient Alpha

The researcher calculated the reliability of the test by using Alpha Cronbach formula, (K)
σ2

is the number of items of the test, (σ2χ ) is the variance of the total test marks where ( Υί )
is the component of the test and (ί) is sample questions of the test (Cronbach and Richard,
2004).
The normal range of Cronbach’s coefficient alpha value between (0.0 and + 1.0), and the
higher values reflects a higher degree of internal consistency. The value of Cronbach's
Alpha equals (0.908). This value is considered high which indicates an excellent reliability
of the entire test.
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2. Split Half Method
The correlation coefficient between the odd and even questions equal (0.837). The
Spearman-Brown Coefficient equals (0.911). This correlation coefficient is statistically
significant at (α = 0.05), so it can be said that the test is consistent and valid to measure
what it was set for.
Thereby, the researcher proved that the test was valid, reliable, and ready for distribution
for the population sample.

4.5.2 Teacher's Book
The researcher has prepared a teacher's book which includes a lesson plan for the chosen
lessons of grammar in student's book English for Palestine 11 (Appendix 2).

A). The General Aim of the Teacher's Book and Grammar Lesson Plan
In order to put a guide for the researcher to carry out the experiment and teach the sample
of the study, the researcher designed the teacher's book which is based on teaching
grammar in writing contexts strategy (Appendix 2).

B). The Sources of Designing the Teacher's Book
The researcher depended on the aims of teaching grammatical rules in the teacher's book
of the Ministry of Education. In addition to that the researcher benefited from her long
experience as a teacher of English for 11 years to design the teacher's book and the lesson
plan of this study.

C). Description of the Teacher's Book
For the teacher's book, the researcher prepared a teacher's book including an explanation of
teaching grammar in writing contexts strategy and how to deal with grammatical rules
functionally in the textbook of the 11th grade. Furthermore, it included the objectives of the
lessons, definitions and the teacher's intervention in teaching grammar in writing contexts
strategy (Appendix 2).
The researcher suggested a lesson plan that would make up a model for teaching the
grammar lessons according to the purpose of the study each lesson includes: the objectives,
key words, key structure, resources and teaching aids, procedures and techniques and
homework. Below is a description of the components of the lesson plan:
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1. The Objectives
The objectives of each lesson were respectively derived from the grammar lessons. The
researcher considered the grammar rules intended to be developed in this study.
2. Key Words
The key words were chosen from the language page in the student's book 11.
3.Key Structure
The key structure of each grammar lesson was chosen to help in understanding the
grammatical rules through teaching them by writing contexts strategy which were
presented by the teacher. Moreover the function of these rules was presented by students in
different activities.
4. Resources and Teaching Aids
The textbook, the evaluation sheets, photos, and other materials are used as resources and
teaching aids. They are selected appropriately for each lesson.
5. Techniques
a. Warming-up
In this stage, the teacher poses initial questions to prepare the students for the lesson. The
teacher helps students to recall information from their own experience to link the
previously learnt material with the new subject matter. This step is very essential to arouse
students' attention and help in bridging the gap in learning by activating students' prior
knowledge and in taking in the new material.
b. Procedure
•

The teacher writes a paragraph (authentic) including most of the intended
grammatical points.

•

The teacher illustrates the title of the structure through asking some related questions.

•

Students answer individually and the teacher checks mistakes.

•

The teacher encourages students to induce the grammatical points from the paragraph
after answering the related questions.

•

Students work in pairs.

•

The teacher writes students' answers on the board.

•

The teacher illustrates the structure on the board.

•

The teacher adds the additional points to the list using some oral examples.
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•

The teacher asks students to work in pairs in order to make some mini dialogues
using the previous structures.

•

The teacher asks students to do the exercise in their SB.

•

The teacher checks mistakes.

c. Summative Evaluation
Students work in groups and practice workout worksheets that are distributed among
them. The teacher and the students receive feedback about the whole work.
6. Homework
As a homework, the teacher gives the students: complete the following with words from
the list exercise, re-write the following sentences using the words in brackets exercise,
Match A with B exercise and change into passive exercise. These exercises include the
main points of grammar which have been discussed.

D). The Validity of the Teacher's Book
The researcher checks the validity of the teacher's book by consulting a group of qualified
teachers, supervisors and professors who have long experience in teaching. According to
their recommendations and points of view, the researcher does the necessary modification
(Appendix 4).

4.5.3 The Implementation of the Lesson Plan
The lessons chosen for the experiment were taught to the experimental group by the same
teacher who taught the control group as follows:
1. The techniques of teaching the experimental groups were based on the teaching
grammar in writing contexts strategy which was hypothesized to enhance using
grammar functionally while the control group was taught by ordinary method
(Appendix 2).
2. The researcher carried out the experiment herself. She presented lessons according to
the lesson plans, applied the worksheets, used suitable materials and enthusiasm in
order to achieve the aims of the lessons.
3. The pre-test of grammar achievement was prepared by the researcher with the key
answers and distribution of the marks. It was applied upon the experimental and the
control groups. The results were recorded and statistically analyzed.
6. The process of teaching the two groups followed the time planned of the experiment.
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7. After the experiment, the post test of grammar achievement was applied upon the two
groups. The results were recorded and statistically analyzed. The statistical analysis
will be illustrated in chapter five.

4.6 Statistical Analysis
The Data analysis was made utilizing (SPSS 15). The researcher utilized the following
statistical tools:
1) Frequency and Descriptive analysis.
Summarizing and describing the data by tables and some statistical measurements such
as mean and standard deviation.
2) Chronback's alpha for Reliability Statistics
Chronback's alpha is used to measure the internal consistency, that is, do all items
within the instrument measure the same thing?. The Cronbach’s coefficient alpha is
calculated for each field of the test.
3) Split Half Method to measure the reliability of the test.
4) Pearson correlation coefficient for Validity
Pearson correlation coefficient is used to determine whether there is evidence of a
linear relationship between two variables.
5) The Independent Samples T-test is used to examine if there is statistically significant
difference between students' mean scores of the control group and the experimental
group in the grammar achievement test.
6) The Paired Samples T-Test is used to examine if there is statistically significant
difference between students' mean scores of pre and post application of the grammar
achievement test of the experimental group.

Summary
This chapter showed the procedures of designing and applying the instruments used
to collect data, the sample of the study and the statistical analysis used to analyze the data
statistically.
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Chapter 5

Results, Discussion and Recommendations

Chapter 5
Results, Discussion and Recommendations
Introduction
This chapter includes the answers of the questions of the study, testing the hypotheses as
well as the discussion of the results. Also, it includes the recommendations suggested by
the researcher.

5. 1

The Answer of the First Question

The first question is "What are the objectives of grammar lessons intended to be
enhanced through writing contexts for the 11th Graders?"
To answer this question, the researcher obtained the objectives of English language
curriculum for eleventh grade from the Ministry of Education and Higher Education. Also
she referred to the teacher's book and adopted the aims of units (8 & 9) of the text book
English for Palestion11. The researcher extended the objectives

and listed them as

follows:
1). Revise the modal verbs in present and past forms.
1. Induce the modals through authentic contexts.
2. Use present forms of modal verbs in writing various topics.
3. Use present form of modal verbs in guided conversations.
4. Ask and answer questions in present form of modals.
5. Use past forms of modal verbs in writing short paragraphs.
6. Use past form of modals to make mini dialogue.
7. Use modal verbs of(could have ,should have) to express past ideas.
2). Study the use of modal verbs for logical deduction.
1. Induce modal verbs of deduction through writing contexts.
2. Express ideas of deduction through pictures.
3. Write short texts using modals of deduction.
4. Compare between sentences of past and present modals of deduction.
5. Express examples of deduction modals through dialogues.
3). Revise the passive.
1. Induce present forms of the passive through authentic writing contexts.
2. Use the present form of the passive to write short paragraphs.
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3. Practice oral use of present passive in mini dialogues.
4. Express examples of present passive through pictures.
5. Underline the past form of the passive through paragraphs.
6. Write past experiences by using the past form of the passive.
7. Ask and answer questions using passive forms.
8. Change active questions into passive.
9. Form passive questions for some given passive answers.
10. Express ideas by using the passive with it is…(agreed/believed/thought that..).

5. 2

The Test of the First Hypothesis

The first hypothesis is "There is statistically significant difference at (α ≤ 0.05) between
students' mean scores of pre and post application of the achievement test of the
experimental group in favor of post test." To examine this hypothesis, means scores of
the experimental group results of the pre-test and post-test were computed. T-test Paired
Samples statistics was used to analyze the data statistically. The results are shown in table
(5).
Table (5) gives the descriptive statistics for each of the two tests. There are (32) students in
the Pre and post experimental tests. Students in Pre experimental have, on average, (32.50),
with a standard deviation of (6.41). Students in Post experimental have, on average,
(45.50), with a standard deviation of (4.42).

Table (5): Descriptive Statistics for Pre and Post Application of the Achievement Test
of the Experimental Group

Group

Mean

N

Std. Deviation

Pre experimental

32.50

32

6.41

Post experimental

45.50

32

4.42

T

Sig. (P-value)

-9.598

0.000*

* The mean difference is significant a 0.05 level

The value of Paired T-test is: (t= -9.598), (Sig. (p-value) = 0.000). So we reject the null
hypothesis of equality of means between Pre and post Experimental groups . That is, there
is sufficient evidence to conclude that the means of Pre control and experimental groups
are significantly different. That is, there is sufficient evidence to conclude that there exists
a significant difference between Pre and post Experimental groups.
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Since the sign of the t-test is negative, then the mean of post application of the
achievement test of the experimental group is significantly greater than pre application of
the achievement test of the experimental group.
Conclusion
There is statistically significant difference at (α ≤ 0.05) between students' mean scores of
pre and post application of the achievement test of the experimental group in favor of post
test.
The conclusion of the first hypothesis shows that using the writing contexts in teaching
grammar enhances using grammar functionally. This result agrees with the result of Sugure
and Bruce (2005), Borq and Burns (2008), Abu Seileek (2009) and Obeid (2010) studies
which elaborated that grammar should be taught functionally and in contexts rather than in
isolated way.

5. 3

The Test of the Second Hypothesis

The second hypothesis is "There is statistically significant difference at (α ≤ 0.05)
between students' mean scores of the control group and the experimental group in the
achievement test in favor of experimental group." To examine this hypothesis, means
scores of both groups' results of the post-test were computed. T-test Independent Samples
was used to measure if there were significant differences between the control group and the
experimental group in the mean scores of the post test. The results are shown in table (6).
Table (6) gives the descriptive statistics for each of the two groups. There are (34) students
in the Post-Control group, and they have an average of (34.68), with a standard deviation
of (7.70). There are (32) students in the Post-Experimental group, and they have an
average, (45.50), with a standard deviation of (4.42).
Table(6): Independent Samples T-Test for Control Group and the Experimental
Group
Group

N

Mean

Levene's Test for

Std.
Deviation

Equality of

T-test for Equality
of Means

Variances

Post-Control

34 34.68

7.70

F

Sig.

T

Post-Experimental

32 45.50

4.42

8.401

0.005

-7.052

* The mean difference is significant a 0.05 level
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Sig.
(P-value)

0.000*

Equality of Variances is one of the requirements of parametric statistical tests, such as the
t-test, is that the variances of the two groups being compared are approximately equal.
Levene's test checks this assumption. Table (6) shows that the Levene's test was
significant, with (p = 0.005). Therefore, we use independent samples T-test with unequal
variances assumed. The value of independent samples T-Test equals (t= -7.052), (Sig. (pvalue) = 0.000). So we reject the null hypothesis of equality of means for post control and
experimental groups . That is, there is sufficient evidence to conclude that the means of
post control and experimental groups are significantly different. That is, there is sufficient
evidence to conclude that there exists a significant difference between post control and
experimental groups.
Since the sign of the t-test is negative, then the mean of post application of the
achievement test of the experimental group is significantly greater than post application of
the achievement test of the control group.

Conclusion
There is statistically significant differences at (α ≤ 0.05) between students' mean scores of
the control group and the experimental group in the achievement test in favor of
experimental group.
The conclusion of the second hypothesis shows that using the writing contexts in teaching
grammar is effective in enhancing using grammar functionally among the experimental
group with contrary to control group who received their grammar lessons through the
ordinary method.
The current study agreed with the results of the previous studies such as Sugure and Bruce
(2005) who emphasized that teaching grammar through the writing of students is more
effective and productive and Borq and Burns (2008) who stated that teachers expressed
strong beliefs in the need to avoid teaching grammar in isolation and Obaid (2010) who
recommended the necessity of implementing the contextualized approach in teaching
English grammar.
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5. 4

Discussion

The following important results are derived from this study:
1. By writing contexts strategy, students were able to make conversations and mini
dialogues including the passive voice and modal verbs in past and present tenses.
2. By using writing contexts strategy, students could express ideas about some pictures
in order to connect these ideas together to make a coherent paragraph with complete
meaning.
3. Writing contexts strategy encouraged students to write short paragraphs about
different topics such as every day actions, smoking and oil by using the passive forms
and the modal verbs.
4. Writing contexts strategy enhanced students to be independent in practicing different
activities like making free conversations instead of depending on the teachers'
instructions all the time.
5. In writing contexts strategy students could distinguish the differences among
sentences whether they are active or passive, with agent or without agent and which
tense is used and in addition to that they could also distinguish the differences among
sentences of modal verbs for example the difference between must and have to, may
and might, should/should have and could have.
6. Implementing the new strategy of writing contexts elaborated students discussions
and brain storming and encouraged them to speak up orally and form a variety of
sentences using the passive and the modals.
7. Writing contexts strategy enhanced self-learning and self-confidence among
students. Students could overcome their fears when they speak in the class and were
encouraged to discover more about English grammatical rules.
8. Writing contexts strategy made classroom more realistic and similar to everyday life
because students practiced using expressions that are most common.
9. The new strategy of writing contexts created cooperative environment and mutual
respect since students worked out the activities in pairs and groups.
10. Writing contexts strategy led students to use English language grammar functionally
through examples, paragraphs, in writing and in speaking not in an isolation of other
language skills.
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5. 5

Recommendations

Based on the results, the researcher recommends the following:
1). Recommendations to Curriculum Designers and Decision Makers
Curriculum designers and decision makers are recommended to do the following:
1. Support schools with all effective aids such as visual and audio instruments, wall
pictures of lessons and computers to facilitate teachers' implementation of the new
strategies in the classes.
2. Promote the strategy of teaching grammar in writing contexts by exchanging visits
among teachers and organizing discussion seminars.
3. Enrich the Teacher's Book with teaching grammar in writing contexts strategy to
enhance teaching grammar functionally.

2). Recommendations to School Administrations and Supervisors
Administrations and supervisors are recommended to do the following:
1. Provide teachers with training courses to enhance implementing the writing contexts
strategy for teaching grammar in their classes.
2. Prepare and distribute instructional materials that increase teachers′ awareness of
using various strategies and emphasizes on the significance and necessity of using
writing contexts strategy in teaching English grammar .
3. Conduct workshops that aim at familiarizing teachers of how to teach grammar using
writing contexts strategy.
4. Encourage teachers to exchange visits and hold periodical meeting to discuss new
methods of teaching such as writing contexts strategy.
5. Connect schools with local society especially universities and educational centers to
enhance making competitions among English clubs.

3). Recommendations to Teachers of English
Teachers of English are recommended to do the following:
1. Consider students' individual differences by using different levels of writing contexts
in order to illustrate the intended grammatical rules.
2. Exchange experiences among teachers by attending each others' classes especially in
grammar to show benefit of using writing contexts strategy in teaching grammar.
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3. Arrange competitions among students and encourage them to log on the internet for
learning additional topics of grammar in writing contexts.
4. Select effective methods and techniques which encourage students to use
grammatical rules functionally.
5. Move from the ordinary teaching methods to writing contexts strategy of teaching
grammar in authentic situations.
6. Encourage students to use English in real life situations .
7. Attend workshops and training courses concerning teaching grammar in writing
contexts strategy.

4). Recommendations for Further Studies
The researcher recommends the following further studies:
1. Using writing contexts strategy in developing students′ critical thinking .
2. Using writing contexts strategy to assess language production of English language
learners.
3. Using the writing contexts strategy in enhancing students' communication skills.
4. Using writing contexts strategy in developing (listening, speaking, writing and
reading) skills of English.
5. Conducting studies based on writing contexts strategy to enhance English grammar
for the lower and advanced grades.

Summary
This chapter presented the answers of the questions of the study, tested the
hypotheses as well as the discussion and the results. Also, it included the
recommendations, suggested by the researcher, to curriculum designers and decision
makers, to school administrations and supervisors, to teachers of English and for further
studies.
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Appendices

Appendex (1)
Al-Azhar University – Gaza
Deanery of Postgraduate Studies
Faculty of Education
Department of Curricula and Teaching Methods

An Invitation to Judge A Grammar Achievement Test

Dear _______________________________________________________
I am conducting a study to obtain a Master's Degree in Curricula and English Teaching
Methods. The study is about:
"The Effect of Teaching Grammar in Writing Contexts to Enhance Using
Grammar Functionally for Eleventh Graders' in Gaza Governorate".
I would be grateful if you judge this achievement test as an instrument of this study to
assess the performance of eleventh graders in learning English grammar. The gathered
information will be used for research purposes. Because of the importance of your
opinion; valuable experience and creditable feedback, you are kindly requested to look
carefully at the question formats and the items of the test to determine if they are
acceptable, relevant or irrelevant.
You are kindly invited to add your comments, modify or change if necessary, or even
omit the inconvenient or irrelevant items according to your judgment and respected
perspectives.

Thanks for your co-operation.
The researcher,
Samah Riyad Sharaf
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Grammar Achievement Test for the Eleventh Grade
Name……………………………..

Class: 11/…………………..

Time: 80 minutes

Date:

40

____________________________________________________________
1. Choose the correct answer between brackets:

(6 Marks)

1. When I graduate from school, I (will – was able to – able to) continue learning at
university either in Palestine or abroad.
2. We (should – needn't – could) eat fruits and vegetables to keep healthy.
3. All students (need – could – must) come to school on time to avoid being punished.
4. I invited Soha to the party, but she said, "I (will – might – had to) come, because I
have an important exam."
5. Nabil didn't have a pen, I told him he (have to – could – needn't) borrow mine.
6. Samira and Mona (will – ought to – have to) visit me this evening, they phoned half
an hour age.
7. I (should have – need to – have to) written my homework but I didn't do it.
8. Yesterday, I saw a paralyzed old man so I felt, I (have to – had to – need to) help
him to cross the road.
9. Noha (may –wasn't able – can) to go to school last Tuesday.
10. I knocked on the door, but nobody answered, she (might have gone – must go- can't
go) to the bank. I 'm not sure.
11. The post office and the bank were closed, Noha (must be – might be – can't have
been) there.
12. The teacher is absent today, she (needing – needs to –doesn't need to) have some
rest.

2. Choose the correct answer between brackets:
1.
2.
3.
4.

(6 Marks)

The pyramids (was built- were built – are built) thousands of years ago.
The oranges have (been – be – is) picked by the farmers.
The potatoes and onions (is – was – are) peeled for cooking.
Electricity (is going – was going – going) to be generated from the sun in the
future.
5. Global warming (was – were – is) caused by fossil fuels along time ago.
6. Fuel (is used – were used – used) to run vehicles.
7. Temperature (has – have – can) been measured by scientists.
8. The fire (was put out – is put out – will put out) by firemen last Friday.
9. As soon as the money (had – had been – has) stolen from the bank, it was closed.
10. Many books (were borrowed – are borrowed – is borrowed) from the library
everyday.
11. Patients are examined (by teachers – by farmers – by doctors) before operations.
12. Very deep mines (will – will be – was) dug by workers to get oil out.
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3. Express the difference between the two meanings:

(4 Marks)

1.
a. The traffic light is red, we must stop. _______________________________
b. The traffic light is orange, we should wait. __________________________
2.
a. The question is hard, but we must answer it. _________________________
b. The question is hard, but we can answer it. __________________________

4. Match group A with B:
1.
2.
3.
4.
5.
6.
7.
8.

A
Ali is very weak so
Mona is tired but
The fire is breaking out in the
building so
Mona invited a lot of her friends
A lot of architectural
descriptions
Sphinx is a great historical site
which
Holly places
We can't go to school this month

(8 Marks)
(
(
(

)
)
)

B
- but a few of them might have come.
- he should eat well.
- paramedics must go to help.

(
(

)
)

- she can go to school.
- was built thousands of years ago.

(

)

(
(

)
)

- have been visited by all the tourists
for long years.
- because, it's being restored.
- are carved on Al –Aqsa walls.

5. Correct the underlined mistakes:

(4 Marks)

1. Some pieces of jewellary was stolen from the shop.
___________________________________________________________________
2. In my city, a lot of new roads, hospitals and schools has be built in the recent years.
___________________________________________________________________
3. Your homework should do because the teacher may punish you.
___________________________________________________________________
4. The house is swept, the cupboard is tidied and the windows is washing.
___________________________________________________________________

6. Do as shown in brackets:

(4 Marks)

1. The carpenter is making some tables and chairs. (start with some tables…..)
___________________________________________________________________
2. You shouldn't smoke at hospital. (use a modal of forbidden actions)
___________________________________________________________________
3. Industrial factories were established in all parts of the country.
(start with the government)
___________________________________________________________________
4. The man is wearing a galabya and driving a tractor, he must be a doctor. (correct the
underlined modal)
___________________________________________________________________
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7. Write one sentence about each of the following pictures using suitable
modals.
(4 Marks)

A (hospital – smoke)

B (borrow – a book)

C (tired – rest)

D (eat – healthy)

ABCD-
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8. Write 4 sentences about what has been done in the pictures forming a
connected paragraph.
(4 Marks)

(field – plough)

(crops –harvest)

(cow – feed)
(apples – pick)
The farmers, in our farm, have worked hard during this week. Some apples

Good Luck
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Appendex (2)
Teacher's Book
Suggested Lesson Plans of Teaching Grammar Lessons (5&8) in the
units (8, 9)
in English for Palestine 11 according to Teaching Grammar in
Writing Context Strategy
Dear teachers,
It is well-known that, English for Palestine textbook deals with the four major
language skills; listening, speaking, reading and writing. Grammar lessons are about two
lessons in each unit in the Student's book in addition to the Workbook activities.
Lessons (1&2) are followed by vocabulary development in Lesson (3). Language;
Grammar& Structure are in Lesson (5) while 'integrated skills' are in lesson (6).
On the other hand, lessons (7&8) focus on reading comprehension with a long passage
comprising different topics followed by comprehension questions. The grammatical points
are included within these reading texts. This is what the researcher has focused on. The
current study introduces activities based on teaching grammar in writing contexts to help
the teachers present grammatical points in lessons (5&8) in the units (8&9). These
activities will encourage students’ functional use of grammar in writing contexts .
In other words, the students build their own knowledge as learning is contextual and
occur when the students learn in relationship to what they already know. If learning is
related to their life and belief, all their fears will become clear. At that point, learning
becomes productive and social as the students cannot isolate learning from their lives.

1- The Definition of Writing Contexts:
Based on the related literature, the researcher defines Writing Contexts as:
written texts offered by the researcher to the students including some grammatical rules
established in the curriculum English for Palestine 11. Also they include writing
context which will be written by students after presentations and instructions by the
researcher.

2- The teacher's book consists of the following:
The general aims of the lessons included in the study.
1. Learning objectives of each lesson.
2. Teaching resources.
3. Activities used by the teachers to help students in learning.
4. Procedures to be followed by the teachers.

General Aim:
The lesson plan and the activities aimed at enhancing using grammar functionally in
writing contexts strategy in English for Palestine 11.

Specific Objectives:
By the end of the lessons (5&8) in units (8&9)students are expected to be able to:
1. Recall modal verbs in present and past forms.
2. Use present forms of modal verbs functionally in writing contexts.
3. Induce the modals through authentic contexts.
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4.
5.
6.
7.
8.

Apply modal verbs (could have ,should have) in authentic situations.
Practice free use of present modal verbs .
Write a short text using present modal verbs with the help of guided words.
Use past forms of modal verbs functionally in writing contexts.
Apply past modal verbs (had to ,could not, was-were able to, might, would) in
authentic situations.
9. Practice free use of past modal verbs .
10. Write a short text using past modal verbs with the help of guided words.
11. Compare between sentences in present and past forms.
12. Distinguish between the semantics of present and past contexts.
13. Recall the past simple and past participle of verbs.
14. Say sentences in the passive form.
15. Describe some processes in the passive form.
16. Apply the functions of using the passive.
17. Ask questions using the passive form.
18. Practice free use of passive forms in their own sentences .
19. Write a short text using verbs in the past participle with the help of guided words
(present form of the passive).
20. Use passive sentences functionally in writing contexts.
21. Induce the passive through authentic contexts.
22. Apply past form of the passive in authentic situations.
23. Practice free use of passive form .
24. Write a short text using past form of the passive with the help of guided words
(past form of the passive).
25. Compare between sentences in present and past forms.
26. Distinguish between the semantics of present and past contexts.
27. Match between two groups of sentences using the passive form.

3- Teaching Grammar Through Writing Contexts (both Modals &
Passive):
The following steps are followed to help the teachers achieve the grammatical points
successfully:
1.Identifying the objectives of the lesson.
2.Preparing warming-up material in a suitable way.
3.Presenting the grammatical points functionally and through the employment of
authentic writing contexts.
4.Preparing the teaching material needed for the lesson.
5.Encouraging students to induce the grammatical points from the contexts.
6.Preparing the activities which students are going to carry out.
7.Evaluating the students' performance.
8.Guiding students to implement what they have learnt in new situations.
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The teacher's interventions in the induction of grammatical points through writing
contexts process could be categorized accordingly:
1. Providing data; (in the warming-up stage), the teacher helps students activate their
prior knowledge and that helps in preparing them for the new one.
2. Revising previous grammatical points which are closely related to the new
grammatical points.
3. Writing the examples and writing contexts on the board.
4. Getting students read the examples and the writing contexts silently in order to be
familiar with them.
5. Asking oral questions to check real understanding of the contexts..
6. Encouraging students to induce the intended grammatical rules from the contexts.
7. Writing students’ induction of the rules on the board .
8. Brainstorming the class to fix up the grammatical points clearly.
9. Giving a short formative activity to evaluate their grasp of the grammatical points.
10. Encouraging students to form their own sentences imitating the examples on
board.
11. Giving a short summative evaluation to assure understanding of the grammatical
points.
12. To round up the lesson using a suitable and relevant activity.
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Unit 8- Lesson 5&8- SB, pp.80 &83
Language\ Modal verbs
th
Class 11 …………… Date:…./……./2011 Session 1&2
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Session 1:
Specific Objectives:
At the end of this period students are expected to:
1.
2.
3.
4.
5.
6.

Recall modal verbs in present and past forms.
Use present forms of modal verbs functionally in writing contexts.
Induce the modals through authentic contexts.
Apply modal verbs (could have ,should have) in authentic situations.
Practice free use of present modal verbs .
Write a short text using present modal verbs with the help of guided words.

New vocabulary:
Civic education, scouts.

New structure:
- able :

He can (not) breathe.
He isn't able to breathe.

- allowed: You can use my pen.
You may get out of the class (formal).
-necessary: We have to work hard to succeed.
We need to revise our lessons regularly.
We must keep quite at hospitals (very strong)
-possible: They may be ill.
(also: might / could (not))
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- good idea (advice): Important to do something.
You should visit the doctor for your pains.
You ought (not) to stop smoking.
- necessary not to do something (forbidden):
You mustn't eat in Ramadan.
- unnecessary to do something:
You don't have to worry, your mark in the exam is good.

Key function:
Applying modal verbs in authentic situations.

Resources:
S.B , B.B, chalks , work sheets & W.B.

(5 minutes)

Warming up:

Teacher first greets class.
T. encourages students to answer some questions about school using some of their
previous knowledge of modal verbs.
1. Can you go out of the class without asking the teacher's permission?
2. What should you do before exams?
3. Do you need any additional activities in any subjects?
4. Why is Mona upset today?
• Students answer individually.
• T. comments on the answers.
•
•

Procedures:
•

T. writes a paragraph (authentic) including most of the present forms of the modal
verbs that are needed to be presented.
-

•

(20 minutes)

Nabila is a student in El–Huda prep school. She has to get up early
every morning because her school bell rings at 6:30 am. Nabila always
says to herself, "I should study hard to be an excellent student and get
high marks in my exams. I also have to come everyday to school and I
ought to pay attention to what my teachers say". Nabila says, "I can't
stay two hours at home without reading something. I may be an
unusual girl but I'm happy for that and I'm sure that I'll be a great
person in the future".

T. illustrates the title of the structure through asking some questions about the
modals of the passage.

e.g. 1. What must Nabila do early in the morning?
2. Why must Nabila get up early?
3. What should she do to be an excellent student?
4. Nabila is sure about something, what is it?
• Ss answer individually, T. checks mistakes.
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•
•
•
•
•
•
•
•
•

T. encourages students to induce the grammatical points from the paragraph
relating to modal verbs after answering the related questions.
Ss work in pairs.
T. writes students' answers on the board.
T. illustrates the structure on the board.
T. adds other modal verbs (present form) to the list using some oral examples.
T. ask students to work in pairs in order to make some mini dialogues using the
previous structures.
T. asks students to do the exercise in their SB.
T. checks mistakes.
T. distributes a work sheet including activities about using modal verbs in writing
contexts.

Summative evaluation:

(10 minutes)

Ss work in groups, practice and workout worksheets that are distributed among them.

Worksheet:
1. Re-write the following sentences using the words in brackets:
1. It's necessary to boil milk before drinking it. (must)
________________________________________________________________
2. It's forbidden to park at this corner. (can't)
________________________________________________________________
3. It's advisable to give up smoking. (should)
________________________________________________________________
4. It's important not to neglect safety rules. (ought to)
________________________________________________________________
5. Please, allow me to leave early. (May)
________________________________________________________________

2. Complete the following dialogue:
Mona: Why are you in a rush, Huda?
Huda: I _________ be in the airport in ten minutes.
Mona: Where ______ you traveling ?
Huda: I'm going to America. I ______ be there before Saturday. It's necessary.
Mona: Why is that?
Huda: Because, I ______ join the new semester at university and I _______ to buy
all the new books for my subjects there.
Mona: Is it important?
Huda: Yes, it will be better for my future.
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3. Finish the following sentences with words from the list:
must
1.
2.
3.
4.

needs to

have to

could

The cat is too thirsty, it _______ drink.
I'm at university and I ________ attend all the lectures, they're important.
Oh, I forget my laptop. Don't worry you ________use mine.
I promise, I ________ come to visit you this evening.

Rounding up:
•
•

will

(5 minutes)

T. summarizes the important points of the lesson.
Ss write them on their notes.

Homework:
1. Complete the following with words from the list:
have to

will

might

can

should

1. When you see the yellow traffic light, you _________ wait and be ready to pass.
2. After university, I ________ have a job in my dad's company.
3. Mona asks the doctor to give her some advice about what she _______ do to keep
herself healthy.
4. _______ I borrow your umbrella? It's raining outside.
5. I _______ study in U.S.A., when I finish my school. I'm not sure.

2. Ss workbook pages 46&47 exercises 1,2&3.
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Session 2:
Specific Objectives:
At the end of this period students are expected to:
1. Use past forms of modal verbs functionally in writing contexts.
2. Apply past modal verbs (had to ,could not, was-were able to, might, would) in
authentic situations.
3. Practice free use of past modal verbs .
4. Write a short text using past modal verbs with the help of guided words.
5. Compare between sentences in present and past forms.
6. Distinguish between the semantics of present and past contexts.

New Vocabulary:
Flames, Fuel.

New Structure:
(Mustn't – couldn't), (may – might), (must – had to).
(Can – was/were able to), (cannot – couldn't).
(Will – would).
Modals of deductions / logic forms – past:
(May be – may have been).
(Must be – must have been)
(could – could(not) have been).
(Will – would).

New function:
Using past forms of modal verbs in writing contexts.

Resources:
S.B , B.B, chalks , work sheets & W.B.

Warming up:
•
•

(5 minutes)

Teacher first greets the class.
T. revises the present forms of modal verbs with students through giving them "fillin- the- gaps" activity.
1. Huda is making something stupid in the class, she ______ apologize to the
teacher.
2. Students ________ prepare the lessons at home before coming to school.
3. We ______ live without T.V, but we _______ live without water and food.
4. You _______ say the truth, but I can't believe you.
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Procedures:
•

(20 minutes)

T. writes a dialogue on the board including the main grammatical points of past
modals.

Ola:
Mona:
Ola:
Mona:
Ola:
Mona:
Ola:
Mona:

Why were you upset yesterday Mona?
Because I had to stay at home.
What happened, tell me?
When I woke up in the morning, suddenly I couldn’t move my body.
Then, what did you do?
My mum said I had to call the doctor, but the doctor was busy and couldn't
come soon, he said that he might come later in the afternoon,.
Did the doctor come later?
Yes, he said, I might have had a cold in my bones, and I couldn't move from
my bed or go to school. I would go to school tomorrow.
Fortunately when I got up this morning, I was able to move and I
became better as you see.

• T. asks some questions about the dialogue to make sure students understand the
dialogue.
- why couldn't Mona go to school?
- What did the doctor say?
- How did she become in the next day?
• Ss answer questions.
• T. checks students answers.
• T. underlines the modal verbs that were mentioned in the conversation.
• T. illustrates the structure of the past modals.
• T. asks students to do the exercise in the S.B.
• Ss work in pairs to do the exercise.
• T. distributes a worksheet.
• Ss work in groups to workout the activity.
• T. corrects mistakes.

Summative evaluation:

(10 minutes)

Ss work in groups, practice and workout worksheets that are distributed among them.

Worksheet:
1. Choose the correct answer between brackets:
1. When I was young, I (must- was able to – had to) climb any tree.
2. The playground was wet, it (must have- can't have – couldn't have) been raining.
3. I phoned Adel, but nobody answered me, he (must be – couldn't have been – could
be) at home.
4. The patient recovered quickly, so he (has to – didn't have to – needed to) stay in
hospital.
5. I was too fat so I (can – couldn't – needed) eat fats and sweets.
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2. Change the following examples into past:
1. Abeer doesn't need to own a car.
___________________________________________________________________
2. I will go to the party if Ola invites me.
___________________________________________________________________
3. Sami can't drive his car in the crowded roads of Gaza.
___________________________________________________________________
4. Mona may succeed in the exam, she doesn't study well.
___________________________________________________________________
5. We mustn't travel abroad without passports.
___________________________________________________________________

Rounding up:
•
•

(5 minutes)

T. summarizes the important points of the lesson.
Ss write them on their notes.

Homework:
1. Re-write the following sentences using the words in brackets:
1.
2.
3.
4.
5.
6.

It was necessary to heat water for washing, the weather was cold.(had to)
He didn't drive carefully, so he had an accident. (should)
It wasn't necessary for you to hurry. (didn't need to)
Do you want to be a doctor? (would)
She didn't come to the party, she was ill, I'm not sure. (might have been)
I need to use your mobile, please. (could)

2. Ss workbook pages 47&48 exercises 4,5&6.
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Unit 9 - Lesson 5&8 - SB, pp.90 &93
Language\ The Passive
th
Class 11 …………… Date:…./……./2011 Session 1&2
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Session 1:
Specific Objectives:
At the end of this period students are expected to:
1.
2.
3.
4.
5.
6.
7.
8.

Recognize all forms of the passive.
Recall the past simple and past participle of verbs.
Say sentences in the passive form.
Describe some processes in the passive form.
Apply the functions of using the passive.
Ask questions using the passive form.
Practice free use of passive form in their own sentences .
Write a short text using verbs in the past participle with the help of guided words
(present form of the passive).

New Vocabulary:
Surface – steam

New Structure:
Present simple passive : The house is cleaned by mum.
Present continuous + agent : The class is being swept by students.
Present perfect : The fields have been planted by farmer.
Present future & going to : The machines are going to be mended by engineers.

New Function:
Expressing examples and paragraphs using the passive.
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Resources:
S.B , B.B, chalks , work sheets & W.B.

Warming Up:
•
•
•
•

(5 minutes)

T. greets class.
T. draws a diagram of some verbs, then asks students to express the past simple and
past participles.
Ss answer individually.
Then T. checks answers.

Procedure:
•

(20 minutes)

T. writes a context on the board including the passive in present tenses.

Our country has had many different developments and improvements in various fields
since 2005. Schools are built in different places. Hospitals are equipped with new
surgery tool and equipment. Some high roads are renewed and flowers and trees are
planted by the roads.
The electricity is supported in camps. After all these efforts, it has been attacked by
Israelis in a deadly war. When you look at our cities, you can see that quarters have
been destroyed, people have been buried under the debris of their houses and fields
have been burned including the crops.
Nowadays, a lot hard work is being done. Many plans are being designed to restore
what has been destroyed. I think everything will be fixed as it was before the war.
•
•

•
•
•
•
•
•
•

T. underlines the intended grammatical points in the paragraph.
T. asks some questions related to the passage.
1. What are built in different places of our country?
2. What have been destroyed?
3. What are being planned?
Ss answer the questions individually.
T. illustrates the forms at these structures.
T. asks students to express some examples of passive in present tenses orally.
T. asks students to do the exercise of their SB in pairs
Ss answer loudly.
T. checks mistakes
T. distributes a worksheet including activity of the passive.

Summative evaluation:

(10 minutes)

Ss work in groups, practice and workout worksheets that are distributed among them.
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Worksheet:
Look at the house and express in your own examples what is done to form a paragraph.

The house – is – tidy

Chickens – going - cook

A plant – will – plant

Shirts – have - iron

The garden – being – irrigate
A lot of the house work is done in our house. First
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Rounding up:
•
•

(5 minutes)

T. summarizes the important points of the lesson.
Ss write them on their notes.

Homework:
1. Match:
1.
2.
3.
4.
5.

A
Mobile in Japan and china
Washing machines
Some quantities of olives
Some questions in
medicine specialization
Many exercises in English

(
(
(
(

)
)
)
)

B
have been written on the board.
are picked by local women.
is developed to work by touch.
are imported from Egypt in cheap prices.

(

)

are going to be equipped by medical tools.

2. Ss workbook pages 52&53 exercises 1a&1b.
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Session 2:
Specific Objectives:
At the end of this period students are expected to:
1.
2.
3.
4.
5.

Use passive sentences functionally in writing contexts.
Induce the passive through authentic contexts.
Apply the past forms of the passive in authentic situations.
Practice free use of passive forms.
Write a short text using past forms of the passive with the help of guided words
(past form of the passive).
6. Compare between sentences in present and past forms.
7. Distinguish between the semantics of present and past contexts.
8. Match between two groups of sentences using the passive forms.

New vocabulary.
Construct. technical college.

New structure:
Past tenses of the passive.
1. Past simple tense.
2. Past continuous
3. Past perfect .
4. Question form of the passive .

New functions :
Make dialogues and questions using past tenses for the passive .

Resources:
S.B , B.B, chalks , work sheets & W.B.

Warning up :

(5 minutes)

•

T. greets class, revises the present forms of the passive by writing some examples
and asks students to change them into passive.
1. My dad reads a newspaper everyday.
2. The mechanic mends cars .
3. The doctor has examined the patients .
4. Scientists are going to discover new mines of oil.
5. Dad will send my brother to study in American universities.

•
•

Ss answer individually.
T. checks mistakes.
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Procedures:

(20 minutes)

The Eiffel tower was built as part of the Paris exhibition and was designed by Gustine
Eiffel. Several other designs were suggested, but his design was chosen. However the
idea of the tower wasn’t accepted by everyone in Paris. The tower was begun in
January 1887 and finished in march 1889. It was fitted with lifts. In 1909 it was almost
taken down, but it was saved because a radio antenna had been constructed at the top.
Eiffel Tower had been used a lot by parachute jumpers and it had been visited by
millions of tourists in the past decades. It's considered a symbol of Paris.
•
•
•

T. illustrates the underlined words of the passive
T. asks some questions about it to make sure students understand.
T. provides the question form of the passive by asking some questions related to
the presented context .
1.
2.
3.
4.
5.
6.
7.
8.

•
•
•
•
•
•
•
•

What was designed by Gustine Eiffel?
Who was Eiffel tower designed by?
Whose design was chosen?
When was the tower begun?
Where was the tower designed?
How was it saved?
By whom had it been visited?
Who had it been visited by?

Ss answer the questions from the passage.
T. illustrates the structure of the questions.
T. asks the Ss to write the answers of the questions.
T. focuses on the underlined grammatical points of the passage.
T. elicits the past passive structures on the board.
T. asks Ss to give more examples in the past passive orally.
T. asks Ss to do the exercise in their SB.
T. distributes a worksheet among students.

Summative evaluation:

(10 minutes)

Ss work in groups, practice and workout worksheets that are distributed among them.

Worksheet:
Label the example, with the names of these tenses.
a. Past simple passive .
b. Past continuous passive .
c. Past perfect passive .
d. Question form of passive .
1.
2.
3.
4.

New tunnels of coal were dug long time ago. ________________________
Different machines of harvesting had been replaced by modern ones. ________
Who was brought to school for teaching English subject? _________________
Many Arabsat channels were being closed in the last modern revolution. _____
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1. Complete the following dialogue.
A: Did you know that someone tried to rob the local bank yesterday?
B: No, I ________________ . But tell me what happened there?
A: While the alarm bills in the bank _____________________, (operate) the robber
tried to run away, but he failed.
B: How had he ____________ ? (arrest)
A: Ten of the security guards' guns ________________________ (aim) at the robber
to stop him.
B: Oh! And what happened to the customers at the bank?
A: First, eight of the customers ________________ (take) as hostages, but that
hadn't worked.
B: Did the robber try to rob any of the money after he ________________________
(break in) the bank?
A: Yes, but that failed; $ 200,000 __________________ (be take) and put in the
robber's handbag.
B: Oh! No! And what was the robber ____________________ (order) to do after he
________________ (catch)?
A: The bag of the money had to __________________ (be throw) on the ground, he
was asked to give up, and the hostages ___________________ (release) one by
one according to the police's orders.
B: What happened to the robber at the end?
A: The robber ____________________ (be send) to jail and three years had to be
______________________ (spend) there.

Rounding up:
•
•

(5 minutes)

T. summarizes the important points of the lesson.
Ss write them on their notes.

Homework:
1. Change into passive :
1.
2.
3.
4.
5.

A French company was constructing a new power station in our city last year .
The authorities had asked local people for their opinions of new development.
Skilled thieves stole a famous bank in the capital city in our country.
When did the engineers restore the destroyed houses in the camps?
Students were writing complaining messages to some presidents of the Arab
countries.

2. Ss workbook pages 53&54 exercises 2,3,4&5.

111

Appendex (3)
Summative Evaluation (1)
Unit 8- Lesson 5&8- SB, pp. 80 & 83
Language\ Modal verbs
1. Re-write the following sentences using the words in brackets:
1. It's necessary to boil milk before drinking it. (must)
________________________________________________________________
2. It's forbidden to park at this corner. (can't)
________________________________________________________________
3. It's advisable to give up smoking. (should)
________________________________________________________________
4. It's important not to neglect safety rules. (ought to)
________________________________________________________________
5. Please, allow me to leave early. (May)
________________________________________________________________

2. Complete the following dialogue:
Mona: Why are you in a rush, Huda?
Huda: I _________ be in the airport in ten minutes.
Mona: Where ______ you traveling ?
Huda: I'm going to America. I ______ be there before Saturday. It's necessary.
Mona: Why is that?
Huda: Because, I ______ join the new semester at university and I _______ to buy
all the new books for my subjects there.
Mona: Is it important?
Huda: Yes, it will be better for my future.

3. Finish the following sentences with words from the list:
must
1.
2.
3.
4.

needs to

have to

could

will

The cat is too thirsty, it _______ drink.
I'm at university and I ________ attend all the lectures, they're important.
Oh, I forget my laptop. Don't worry you ________use mine.
I promise, I ________ come to visit you this evening.
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Summative Evaluation (2)
Unit 8- Lesson 5&8- SB, pp. 80 & 83
Language\ Modal verbs
1. Choose the correct answer between brackets:
1. When I was young, I (must- was able to – had to) climb any tree.
2. The playground was wet, it (must have- can't have – couldn't have) been raining.
3. I phoned Adel, but nobody answered me, he (must be – couldn't have been – could
be) at home.
4. The patient recovered quickly, so he (has to – didn't have to – needed to) stay in
hospital.
5. I was too fat so I (can – couldn't – needed) eat fats and sweets.

2. Change the following examples into past:
1. Abeer doesn't need to own a car.
___________________________________________________________________
2. I will go to the party if Ola invites me.
___________________________________________________________________
3. Sami can't drive his car in the crowded roads of Gaza.
___________________________________________________________________
4. Mona may succeed in the exam, she doesn't study well.
___________________________________________________________________
5. We mustn't travel abroad without passports.
___________________________________________________________________
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Summative Evaluation (3)
Unit 9 - Lesson 5&8 - SB, pp.90 &93
Language\ The Passive
Look at the house and express in your own examples what is done to form a paragraph.

The house – is – tidy

Chickens – going - cook

A plant – will – plant

Shirts – have - iron

The garden – being – irrigate
A lot of the house work is done in our house. First
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Summative Evaluation (4)
Unit 9 - Lesson 5&8 - SB, pp.90 &93
Language\ The Passive

1. Label the example, with the names of these tenses.
a. Past simple passive .
b. Past continuous passive .
c. Past perfect passive .
d. Question form of passive .
1.
2.
3.
4.

New tunnels of coal were dug long time ago. ________________________
Different machines of harvesting had been replaced by modern ones. ________
Who was brought to school for teaching English subject? _________________
Many Arabsat channels were being closed in the last modern revolution. _____

2. Complete the following dialogue.
A: Did you know that someone tried to rob the local bank yesterday?
B: No, I ________________ . But tell me what happened there?
A: While the alarm bills in the bank _____________________, (operate) the robber
tried to run away, but he failed.
B: How had he ____________ ? (arrest)
A: Ten of the security guards' guns ________________________ (aim) at the robber
to stop him.
B: Oh! And what happened to the customers at the bank?
A: First, eight of the customers ________________ (take) as hostages, but that
hadn't worked.
B: Did the robber try to rob any of the money after he ________________________
(break in) the bank?
A: Yes, but that failed; $ 200,000 __________________ (be take) and put in the
robber's handbag.
B: Oh! No! And what was the robber ____________________ (order) to do after he
________________ (catch)?
A: The bag of the money had to __________________ (be throw) on the ground, he
was asked to give up, and the hostages ___________________ (release) one by
one according to the police's orders.
B: What happened to the robber at the end?
A: The robber ____________________ (be send) to jail and three years had to be
______________________ (spend) there.
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Appendix (4)
Referee Committee
No
Name
1. Dr. Basil Skaik

2.

Dr. Mohammed Hamdan

3.
4.
5.

Dr. Jameel Al Asmar
Mrs. Zulfa Badr Eddin
Mr. Alaa Harab

Qualification
Ph. D, Assistant
Professor in TEOSL,
Teacher Education
and Material Design
Ph. D in
Methodology
Ph. D in Literature
MA in Methodology
M.A. in English

6.

Mr. Ismael FAq'awi

M.A. in English

7.

Mr. Ali Zendah

M.A. in English

8.

Mr. Yousef Hamdonah

M.A. in English

9.

Mr. Mazen Abu Nada

M.A. in English

10. Mr. Kamal Abu Hasaballah

B.A. in English

11. Mr. Maher Sharaf

B.A. in English

12. Mr Ahmad Al-Habash

B.A. in English

13. Mr Moeen Kuhail

B.A. in English

14. Mrs. Iman Baker

B.A. in English

15. Mrs. Marwa I'alayan

B.A. in English

16. Mrs. Taghreed Al-Daya

B.A. in English
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Institute
Al- Azhar University

Al- Aqsa University
Al- Azhar University
Gaza University
Supervisor of English at
UNRWA Gaza
Supervisor of English at
UNRWA Gaza
English Teacher at UNRWA
Gaza
Head Teacher Assistant at
UNRWA Gaza
English Teacher at UNRWA
Gaza
Supervisor of English at
UNRWA Gaza
Supervisor of English at
UNRWA Gaza
Supervisor of English at
MOEHE Gaza
Supervisor of English at
MOEHE Gaza
English Teacher at Al Jaleel
Secondary School
English Teacher at Al Jaleel
Secondary School
English Teacher at Al Jaleel
Secondary School

Appendix (5)
Permission
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ﺃﺜﺭ ﺘﻌﻠﻴﻡ ﻗﻭﺍﻋﺩ ﺍﻝﻠﻐﺔ ﺍﻹﻨﺠﻠﻴﺯﻴﺔ ﻤﻥ ﺨﻼل ﻨﺼﻭﺹ ﻜﺘﺎﺒﻴﺔ ﻋﻠﻰ ﺘﺤﺴﻴﻥ ﺍﺴﺘﺨﺩﺍﻡ ﺍﻝﻨﺤﻭ ﺒﻁﺭﻴﻘﺔ
ﻭﻅﻴﻔﻴﺔ ﻝﻁﺎﻝﺒﺎﺕ ﺍﻝﺼﻑ ﺍﻝﺤﺎﺩﻱ ﻋﺸﺭ ﻓﻲ ﻤﺤﺎﻓﻅﺔ ﻏﺯﺓ

إ اد ا  /ح رض ف
إاف
د  .ن أ"ن

أ.د    .أاد
 #$%ا را

ﻫﺩﻓﺕ ﻫﺫﻩ ﺍﻝﺩﺭﺍﺴﺔ ﺇﻝﻰ ﺍﻝﺘﻌﺭﻑ ﺇﻝﻰ ﺃﺜﺭ ﺘﻌﻠﻴﻡ ﻗﻭﺍﻋﺩ ﺍﻝﻠﻐﺔ ﺍﻹﻨﺠﻠﻴﺯﻴﺔ ﻤﻥ ﺨﻼل ﻨﺼﻭﺹ ﻜﺘﺎﺒﻴﺔ ﻋﻠﻰ ﺘﺤﺴﻴﻥ ﺍﺴﺘﺨﺩﺍﻡ
ﺍﻝﻨﺤﻭ ﺒﻁﺭﻴﻘﺔ ﻭﻅﻴﻔﻴﺔ ﻝﻁﺎﻝﺒﺎﺕ ﺍﻝﺼﻑ ﺍﻝﺤﺎﺩﻱ ﻋﺸﺭ ﻓﻲ ﻤﺤﺎﻓﻅﺔ ﻏﺯﺓ.
ﻭﻝﻺﺠﺎﺒﺔ ﻋﻥ ﺃﺴﺌﻠﺔ ﺍﻝﺩﺭﺍﺴﺔ ،ﺍﺴﺘﺨﺩﻤﺕ ﺍﻝﺒﺎﺤﺜﺔ ﺍﻝﻤﻨﻬﺞ ﺍﻝﺘﺠﺭﻴﺒﻲ ،ﺤﻴﺙ ﻭﺯﻋﺕ ﻋﻴﻨﺔ ﺍﻝﺩﺭﺍﺴﺔ ﻭﺍﻝﺘﻲ ﺘﻜﻭﻨﺕ ﻤﻥ )(66
ﻁﺎﻝﺒﺔ ﻤﻥ ﻤﺩﺭﺴﺔ ﺍﻝﺠﻠﻴل ﺍﻝﺜﺎﻨﻭﻴﺔ ﻝﻠﺒﻨﺎﺕ ﻋﻠﻰ ﻤﺠﻤﻭﻋﺘﻴﻥ :ﻤﺠﻤﻭﻋﺔ ﺘﺠﺭﻴﺒﻴﺔ ،ﻭﺃﺨﺭﻯ ﻀﺎﺒﻁﺔ ،ﻭﺍﺴﺘﺨﺩﻤﺕ ﺍﻝﺒﺎﺤﺜﺔ ﻓﻲ
ﺘﺩﺭﻴﺱ ﺍﻝﻤﺠﻤﻭﻋﺔ ﺍﻝﺘﺠﺭﻴﺒﻴﺔ ﺃﺴﻠﻭﺏ ﺘﻌﻠﻴﻡ ﺍﻝﻘﻭﺍﻋﺩ ﻤﻥ ﺨﻼل ﻨﺼﻭﺹ ﻜﺘﺎﺒﻴﺔ ﻭﺃﺴﻠﻭﺏ ﺍﻝﺘﻌﻠﻴﻡ ﺒﺎﻝﻁﺭﻴﻘﺔ ﺍﻝﻌﺎﺩﻴـﺔ ﻓـﻲ
ﺘﺩﺭﻴﺱ ﺍﻝﻤﺠﻤﻭﻋﺔ ﺍﻝﻀﺎﺒﻁﺔ ﻭﺫﻝﻙ ﺨﻼل ﺍﻝﻔﺼل ﺍﻝﺩﺭﺍﺴﻲ ﺍﻝﺜﺎﻨﻲ ﻤﻥ ﺍﻝﻌﺎﻡ ﺍﻝﺩﺭﺍﺴﻲ ) ،(2011-2010ﻭﻝﻘـﺩ ﻗﺎﻤـﺕ
ﺍﻝﺒﺎﺤﺜﺔ ﺒﺒﻨﺎﺀ ﺍﺨﺘﺒﺎﺭ ﺘﺤﺼﻴﻠﻲ ﻤﻜﻭﻥ ﻤﻥ ﺜﻤﺎﻨﻴﺔ ﺃﺴﺌﻠﺔ ﺘﺤﺘﻭﻯ ﻋﻠﻰ ) (49ﺒﻨﺩ ،ﻭﻗﺩ ﺘﻡ ﺍﺴﺘﺨﺩﺍﻤﻪ ﻜﺎﺨﺘﺒﺎﺭ ﻗﺒﻠﻲ ﻭﺒﻌـﺩﻱ
ﻝﻠﻜﺸﻑ ﻋﻥ ﺃﺜﺭ ﺃﺴﻠﻭﺏ ﺘﻌﻠﻴﻡ ﺍﻝﻘﻭﺍﻋﺩ ﻤﻥ ﺨﻼل ﻨﺼﻭﺹ ﻜﺘﺎﺒﻴﺔ ﻋﻠﻰ ﺘﺤﺼﻴل ﺍﻝﻁﺎﻝﺒﺎﺕ ﻓﻲ ﻗﻭﺍﻋﺩ ﺍﻝﻠﻐﺔ ﺍﻹﻨﺠﻠﻴﺯﻴﺔ.
ﻭﺘﻡ ﺍﻝﺘﺄﻜﺩ ﻤﻥ ﺜﺒﺎﺕ ﺍﻹﺨﺘﺒﺎﺭ ﻤﻥ ﺨﻼل ﺘﺤﻜﻴﻤﻪ ﻤﻥ ﻁﺭﻑ ﻤﺠﻤﻭﻋﺔ ﻤﻥ ﺍﻝﻤﺘﺨﺼﺼﻴﻥ ﻭﺍﺤﺘﺴـﺎﺏ ﻤﻌﺎﻤـل ﺍﺭﺘﺒـﺎﻁ
ﺒﻴﺭﺴﻭﻥ ،ﻭﺘﻡ ﺤﺴﺎﺏ ﻤﻌﺎﻤل ﺼﺩﻕ ﺍﻻﺨﺘﺒﺎﺭ ﻤﻥ ﺨﻼل ﺤﺴﺎﺏ ﻤﻌﺎﻤل ﺃﻝﻔﺎ ﻜﺭﻭﻨﺒﺎﺥ ﻭﻁﺭﻴﻘﺔ ﺍﻝﺘﺠﺯﺌﺔ ﺍﻝﻨﺼﻔﻴﺔ.
ﻭﻗﺩ ﺘﻡ ﺘﺤﻠﻴل ﻨﺘﺎﺌﺞ ﺍﻻﺨﺘﺒﺎﺭ ﺇﺤﺼﺎﺌﻴﺎ ﺒﺎﺴﺘﺨﺩﺍﻡ ﺍﺨﺘﺒﺎﺭ  T-test Paired Sampleﻹﻴﺠﺎﺩ ﺍﻝﻔﺭﻭﻕ ﺒﻴﻥ ﺩﺭﺠﺎﺕ ﻁﻼﺏ
ﺍﻝﻤﺠﻤﻭﻋﺔ ﺍﻝﺘﺠﺭﻴﺒﻴﺔ ﻓﻲ ﺍﻻﺨﺘﺒﺎﺭ ﺍﻝﻘﺒﻠﻲ ﻭﺍﻝﺒﻌﺩﻱ ،ﻭﺘﻡ ﺍﺴـﺘﺨﺩﺍﻡ ﺍﺨﺘﺒـﺎﺭ T-test Independent Sampleﻝﻘﻴـﺎﺱ
ﺍﻝﻔﺭﻭﻕ ﺒﻴﻥ ﺩﺭﺠﺎﺕ ﻁﻼﺏ ﺍﻝﻤﺠﻤﻭﻋﺔ ﺍﻝﻀﺎﺒﻁﺔ ﻭﺍﻝﻤﺠﻤﻭﻋﺔ ﺍﻝﺘﺠﺭﻴﺒﻴﺔ.
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ﺒﻌﺩ ﺘﺤﻠﻴل ﺍﻝﺒﻴﺎﻨﺎﺕ ﻭﻤﻌﺎﻝﺠﺘﻬﺎ ﺇﺤﺼﺎﺌﻴﹰﺎ ﺃﻅﻬﺭﺕ ﺍﻝﻨﺘﺎﺌﺞ ﻭﺠﻭﺩ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻝﺔ ﺇﺤﺼﺎﺌﻴﺔ ﺒﻴﻥ ﺍﻝﻤﺠﻤـﻭﻋﺘﻴﻥ ﻝﺼـﺎﻝﺢ
ﺍﻝﻤﺠﻤﻭﻋﺔ ﺍﻝﺘﺠﺭﻴﺒﻴﺔ ﺘﻌﺯﻯ ﺇﻝﻰ ﻁﺭﻴﻘﺔ ﺍﻝﺘﺩﺭﻴﺱ ﺒﺄﺴﻠﻭﺏ ﺘﻌﻠﻴﻡ ﺍﻝﻘﻭﺍﻋﺩ ﻤﻥ ﺨﻼل ﻨﺼﻭﺹ ﻜﺘﺎﺒﻴﺔ.
ﻫﺫﺍ ﻭﻗﺩ ﺃﻭﺼﺕ ﺍﻝﺩﺭﺍﺴﺔ ﺒﺄﻫﻤﻴﺔ ﺍﺴﺘﺨﺩﺍﻡ ﺃﺴﻠﻭﺏ ﺘﻌﻠﻴﻡ ﺍﻝﻘﻭﺍﻋﺩ ﻤﻥ ﺨﻼل ﻨﺼﻭﺹ ﻜﺘﺎﺒﻴﺔ ﻓﻲ ﺘﺩﺭﻴﺱ ﺍﻝﻠﻐﺔ ﺍﻹﻨﺠﻠﻴﺯﻴﺔ
ﻹﻋﻁﺎﺀ ﻨﺘﺎﺌﺞ ﺃﻓﻀل ﻓﻲ ﺘﺤﺼﻴل ﺍﻝﻁﻠﺒﺔ ﺒﻤﺎﺩﺓ ﺍﻝﻠﻐﺔ ﺍﻹﻨﺠﻠﻴﺯﻴﺔ ،ﻭﺃﻴﻀﹰﺎ ﺍﻗﺘﺭﺤﺕ ﺍﻝﺒﺎﺤﺜـﺔ ﺍﺴـﺘﺨﺩﺍﻡ ﻭﺘﻔﻌﻴـل ﻫـﺫﻩ
ﺍﻻﺴﺘﺭﺍﺘﻴﺠﻴﺔ ﻭﺘﻁﺒﻴﻘﻬﺎ ﻋﻠﻰ ﻤﻬﺎﺭﺍﺕ ﺃﺨﺭﻯ ﻤﻥ ﺍﻝﻠﻐﺔ ﺍﻹﻨﺠﻠﻴﺯﻴﺔ.
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