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Abstract
The study aimed to examine the effectiveness of using children songs on developing the
fourth graders' English Vocabulary in Rafah governmental schools.
For answering the questions of the study, the researcher adopted the experimental
approach. The sample of the study consisted of (60) male students from Oqba Ben Nafee
primary Boys school and (60) female students from Raba El – Adweh Primary school for
Girls in Rafah. The researcher divided the sample of the study into four groups, two
experimental groups and two control. The children songs was used with the experimental
group only, while the ordinary method was used with the control one in the second term of
the academic school year ( 2010 – 2011 ). A vocabulary test of seven questions with ( 35 )
items was designed to be used as a pre – post test.
The results of the study were analyzed, using (T-test). Etta square technique was used to
measure the effect size of using children songs on the experimental group. The study
indicated that there are statistically significant differences in mean scores of vocabulary
test in favor of the experimental group in the post application. It also showed that there
were statistically significant differences in mean scores of the vocabulary test due to the
gender in favor of the female experimental group in the post application.
In the light of these results, the study recommended the necessity of using children songs
on learning vocabulary. It also suggested that further researches should be conducted on
the effect of songs on the four skills of English language.
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Background of the Study

Chapter 1
Background of the Study

1.1 Introduction
English language is one of the most famous and spoken languages in the world. It is
the language of trade, computing and technology. English becomes a critical demand for
anyone who tends to follow up the change in our modern world. Nowadays we live in the
age of globalization so we need English language because it is the language of this age.

Harmer (1991)says that students need to learn English for many reasons. They may
need it for occupational purposes. Another needs to learn English as a foreign language for
academic purposes. Whether a student studies at a university in his/her country, or a
university in the U.S.A, Britain, Australia or Canada, English is needed to write reports,
essays or to read articles and textbooks related to different academic subject he/she learns.
Keshta (2000:p.5) indicates that in the Middle East area, governments provide programs
for English language in almost every school and university. Abu Qulbein (2004:p.16) says
that English is considered one of the major subjects at schools of Palestine. Furthermore, it
used as a foreign language next to the mother language which is Arabic.

The Ministry of Education (1999:p13) refers the following goals of teaching EFL in
Palestinian schools. The first goal is to contribute the personal and vocational development
of the individual. The second is to enable students to use English, orally and in writing, to
communicate freely and effectively in different situations. The third is to develop students'
ability to use English for personal expressions and enjoyment as well as for creative
purposes. The fourth is to enable students to attain a reasonable language proficiency to
function within certain academic and vocational settings. Finally, to develop
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communicative skills in order to acquire, record, and use information from aural and
written texts using traditional and non-traditional sources.

From the previous reasons the researcher concludes that English is very important
in the Arab world in general and in Palestine in particular. Cakir (2004 as quoted in
Harb,2007:pp.2-3) indicates that teaching English for young learners is completely
different from teaching adults, for they have peculiar physical and behavioral
characteristics. Young learners need to be provided with an atmosphere that is suitable to
their imagination through different activities appropriate to their own world .In this sense,
teachers should modify their teaching techniques and strategies in a way that appeals to
students' abilities, aptitudes and modalities and create that promising classroom
environment where students learn English language through amusement and enjoyment.
Ilham (2009:pp.2-3) says that vocabulary is the main point to learn English. It is the first
step to learn English because without knowing a lot of vocabulary in English, the children
will get difficulties in mastering English. Moreover, teaching vocabulary in elementary
schools, especially for children, is not an easy way.

McCarthy (1990:p.viii as quoted in Juřičková,2006:p.9) says that it is the
experience of most language teachers that the single, biggest component of any language
course is vocabulary. No matter how well the student learns grammar, no matter how
successfully the sounds of a foreign language are mastered, without words to express a
wide range of meanings and communication in a foreign language just cannot happen in
any meaningful way. In this context, many researches indicate the efficiency of using
songs in English language teaching – learning process.

Slattery and Willis (2001:p.44) indicate that children usually like singing and
performing. They enjoy learning songs and rhymes and they can sing or say to their parents
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at home. Also, through songs children can repeat the words as they do the actions when
they are speaking with teacher. This builds confidence and a feeling of achievement.
Music and rhythm are an essential part of language learning for young learners. Children
really enjoy learning and singing songs and older learners find working with current or
well-known pop songs highly motivating. (Phillips,1993:p.100)

There are some benefits of using songs in language learning. First of all, they can
encourage learners to use English. Next, listening to songs helps learners to recognize
words and meaning more easily especially when these songs are supported with pictures
and actions . Finally, songs can stimulate a positive emotional attitude to language
learning. (Orlova ,1997) There are additional benefits of using songs mentioned by
different experts. El-Nashar(2003:p.5) also says that songs will help students to develop
physical coordination. She also indicates the efficiency of using songs in English learningteaching process. Lo and Li (1998) say that Songs play an important role in motivating
students to learn English. They can support the development of learners’ abilities in
reading, writing, listening and speaking, as well as provide opportunities for learning
pronunciation, rhythm, grammar and vocabulary. Furthermore, songs often offer a change
from routine classroom activities. Moreover, Schoepp ( 2001)indicates that songs can
create a relaxing, entertaining and non-threatening classroom atmosphere in which the
anxiety filter of learners will be made and they will be more open to learning in this regard.
In addition, Nation (1990) says that songs allow learners to repeat and to memorize chunks
of language. This contributes to vocabulary learning too; repetition is needed to help
learners remember words.
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In the light of the importance and effectiveness of implementing songs in teaching
a foreign language, this study will examine the efficiency of children songs on developing
fourth grader' English vocabulary in Rafah Governmental schools.

1.2 Rational of the study
The researcher spent more than (9) years teaching English so that he chose this
topic because of the following reasons:
1. The researcher as an English teacher for many years observed that students face
difficulties in learning and improving vocabulary.
2. Upon interviewing teachers who teach the fourth grade. The teachers said that that the
fourth graders need more practice to improve and develop their vocabulary. And
finally, as Abo Oda, (2010:p.94) recommended researchers in his study to write about
the effectiveness of songs on developing young learners' speaking skill of English
language.

1.3 Statement of the Study
The problem was stated in the following major question:
What is the effectiveness of using children songs on developing the fourth graders'
English vocabulary in Rafah governmental schools ?

Study Questions
The following minor questions emanated from the above major question:
3. What are the basic considerations and principles of choosing songs?
4. Are there any statistically significant differences at (α ≤ 0.05 ) in the mean scores of
vocabulary test between the experimental sample of the study and the control sample of
the study in the post application ?
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5. Are there any statistically significant differences at (α ≤ 0.05 ) in the mean scores
of vocabulary test between the experimental female students group and the control
female students group in the post application?
6. Are there any statistically significant differences at (α ≤ 0.05 ) in the mean scores
of vocabulary test between the experimental male students group and the control male
students group in the post application?
7. Are there any statistically significant differences at (α ≤ 0.05 ) in the mean scores of
vocabulary test between the experimental female students and the experimental male
students in the post application due to gender ?

1.4 Study Hypotheses
1. There are statistically

significant

differences at (α ≤ 0.05 ) in the mean scores of

vocabulary test between the experimental sample of the study and the control sample of
the study in the post application in favor of the experimental group.
2. There are statistically significant differences at (α ≤ 0.05 ) in the mean scores of
vocabulary test between the experimental female students group and the control female
students group in the post application in favor of the experimental group.
3. There are statistically significant differences at (α ≤0.05 ) in mean scores of vocabulary
test between the experimental male students group and the control male students group
in the post application in favor of the experimental group .
4. There are no statistically significant differences at (α ≤ 0.05 ) in mean scores of
vocabulary test between the experimental female students and the experimental male
students in the post application.
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1.5 Purposes of the Study
The study aimed at achieving the following objectives:
1. To identify the effectiveness of children songs on the fourth graders' developing of
English vocabulary in Rafah Governmental schools and
2. To familiarize English language teachers with basic considerations and principles of
choosing songs.

1.6 Significance of the Study
This study may be significant because it:
1. may help English language teachers to create effective learning environment in the
light of using children songs,
2. may stimulate specialists' and supervisors' interest in conducting training courses
for their teachers to use the children songs in their classes,
3. may help the fourth graders' to improve their vocabulary as a result of using songs,
4. may enrich English language curricula with activities based on songs.

1.7 Definitions of Terms
Based on the related literature, the researcher states the following operational definitions:
1. Effectiveness can be defined as the degree of improving students' English vocabulary
as a result of using children songs. It's statistically measured by Etta square equation.
2. Children songs refer to rhythmic chants and they are a group of words arranged, put
together and presented to children to convey a message in an easy way and used as a
method of teaching and learning.
3. Fourth Graders are 4th leveled primary stage students at the basic schools in the Gaza
Strip and West Bank. They are between nine and ten years old.
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4. Developing can be defined ,in this study, as enrichment vocabulary items as a result of
using children songs.
5. English vocabulary can be defined in this study as the vocabulary in the fourth grade
textbook as determined in the teacher's book which is prepared by the Ministry of
Education and Higher Education (MOEHE).

1.8 Limitations of the Study
1. This study was applied to two schools from Rafah Governmental schools. These two
schools are Oqba Ben Nafee Primary Boys School and Raba E l-Adawia Primary
School.
2. The study was applied in the second semester of academic school year (2010-2011).
3. The study was limited to practice English vocabulary on text book "English for
Palestine4" units (11-12-13-14) from students book and work book.

1.9 Data collection procedures
1. Studying the research and studies conducted on songs in general and the
implementation of songs in teaching English vocabulary in particular.
2. Preparing a teacher's book based on songs and practicing the vocabulary of the
units(11-12-13-14).
3. Designing the achievement vocabulary test.
4. Consulting experts in English language and methodology to assure the test statistical
validity.
5. Applying the pre-test recording and interpreting the results.
6. Using the teachers book based on songs to practice vocabulary with experimental
group and the traditional method with control group.
7. Applying the post-test, recording and interpreting the results.
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8. Presenting recommendation and suggestion in the light of the study findings

The remainder of this thesis will be organized as follows:
Chapter 2: Theoretical Framework
Chapter 3: Previous Studies
Chapter 4: Methodology and Research Design
Chapter 5: Results and Recommendations
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Theoretical Framework
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Chapter 2
Theoretical Framework

Introduction
This chapter contains three sections. The first one includes teaching English to young
learners and the characteristics of young learners. The second section consists of definition
of vocabulary , types of vocabulary, the principles for selecting vocabulary and the
importance of teaching vocabulary. Finally, the third section consists of definition of
songs, types of songs, elements of song and considerations and principles in choosing
songs.

Section 1
2.1 Young Learners
Young learners are usually described as learners aged between 4 to 10 or 12years old.
Sarah Philips (1993:p.5) indicates that “it is not so much the age that counts in the
classroom as how mature they are”. To teach this age group means to understand them,
know what their attitudes, opinions and interests are. There are some characteristics which
teachers should bear in mind when preparing activities and teaching young learners.
Scott and Ytreberg (2010:pp.2-3), Farwaniya (2010) and Slattery and Willis (2001)
mention the following characteristics of young learners:
1. They are very curious and active.
2. They have a limited attention span.
3. They require interaction in learning.
4. They prefer physical activities.
5. They learn by manipulating things .
6. They mostly rely on speaking.
7. They require praise in any form .
8. They are developing quickly as individuals; it means that they have difference
in language acquisition.
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9. Learn in a variety of ways, for example; by watching, by listening, by imitating
and by doing things.
10. Are not able to understand grammatical rules and explanations about language.
Children are not understanding about the rule of language, they only imitate
what they are seeing and hearing.
11. Try to make sense of situations by making use of non-verbal clues. Children
will do imitate, it means learning by doing.
12. Talk in their mother tongue about they understand and do this helps them learn.
It means they use their mother tongue to understand everything.
13. Love to play and use their imagination. It means they are learning while
playing.
14. Are comfortable with routines and enjoy repetition. It means they need habit to
learn.
15. Use English as the language of instruction.
16. Use short and direct sentences when speaking to them .
17. Speak slowly.
18. Give clear demonstration of the response we require from them .''
In conclusion , the researcher concludes that knowing these characteristics should have
impact on teaching young learners more effectively. For example, young learners learn
best in a playful environment through games and actions. Their short attention spans mean
that teachers must explain things at the level of the young learner and be prepared to
answer many questions and to repeat the instructions or reinforce them through actions and
repetition. The teacher guides young learners through the learning process as they are not
able to determine what they need to learn and how to comply with and follow rules.

2.2 Teaching English to Young Learners
As English is becoming more accepted as an international language , it is
being taught from kindergarten up to university as a second or a foreign language . So
(Gebhard , 1996 :p.3) says that teaching English to young learners has become a branch in
the field of teaching. The goals of learning English as second language (ESL) are often
12

quite different. For young learners, Littlewood ( 1994:p.4) indicates that it is important to
provide them with experiencing language to ensure successful learning, because they learn
from experience. McLaughlin ( 2004 :p.8) says that young children are professional
learners who spend most of their day in learning environment . The characteristics of good
language learners and the way they learn will be highly influenced by the type of
environment in which they learn, but this does not mean that children come to English
classroom as empty vessels for their teacher to fill. Halliwell ( 1992 :p.3 ) says that young
children do not come to the language classroom empty –handed. They bring with them an
already well-established set of instincts, skills and characteristics which help them to learn
another language .Phillips ( 1993 :p.7) indicates that young learners respond to language
according to what they can do with it , rather than treating it as an intellectual game or
abstract system . Phillips (1993:p.3) suggests the following points to bear in mind for
teaching young learners:
1. The activities should be simple enough for the children to understand what is
expected of them .
2. The task should be within their abilities : it needs to be achievable but at the
same time sufficiently stimulating for them to feel satisfied with their work .
3. The activities should be largely orally based . With very young children
listening activities will take up a large proportion of class time .
4. Written activities should be used sparingly with younger children . Children of
six or seven years old are often not yet proficient in the mechanics of writing in
their own language .
The researcher concludes that the kinds of activities that work well are games and
songs with action , total physical response activities , tasks that involve coloring. Cutting
and sticking, stories all these activities have an obvious communicative value.
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Section 2
EFL Vocabulary
2.2.1 Definition of Vocabulary
Wikipedia (2010) defines Vocabulary as "a set of words within a language that are
familiar to the person.''
Oxford Learner's Pocket Dictionary (1991: p.461) defines Vocabulary as " a list of
words with their meanings, especially at the back of a book used for teaching a foreign
language.
Hornby (1995:p.331) says that Vocabulary is" the total number of words in a
language."
Finally, the researcher can define vocabulary operationally as "a group of words or
phrases in the language that helps learners to read and write a language."

2.2.2 Types of vocabulary
In teaching and learning vocabulary, it is essential to distinguish between different
types of vocabulary.
Open University (1995:pp151-156) specifies following types of vocabulary:
1- ESP vocabulary
English for Specific Purpose is related to specific interests whether professional or
technical. Its vocabulary helps the learners to enlarge their use of the content words . It is
the best learned in connection with the job or profession itself.

2- Active and Passive vocabulary
Productive or (active) vocabulary is utilized in everyday speech. It is learned for
performance in any communication act. On the other hand , passive vocabulary is not
essential for production in speaking or writing. It is meant for recognition and
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understanding. This vocabulary is needed for comprehension. The pupils are not asked to
utilize it in every day speech but recognize it when occurring in context.

3- Content words
Content words are closely related to one's experience . They are also open-ended in
the sense that new nouns, verbs, adjective and adverbs are often coined to name new things
or process.

4- Structure or function words
Structure or function words are considered as part of the grammatical system of the
language since their main functions are grammatical .

2.2.3 The Role and the Importance of Vocabulary in Learning EFL.
Vocabulary plays very important role in teaching other elements of languages and
skills. vocabulary is the tool of thought, self-expression, translation and communication. In
any language teaching, vocabulary plays a tremendously important role .
Harmer (1991: p.153) tries to confirm the relationship between vocabulary and structures
as important elements of language by saying, "If language structures make up the selection
of language, then it is vocabulary that provides the vital organs and the flesh."

Kohli (1997: p.156) also says that students should be able to read with speed and to
prepare notes on the material read. Thus they can do only if they have a large vocabulary.
While speaking and writing, one can make use of a minimum vocabulary of 30,000 words.
But listening and reading a student needs a large vocabulary because he can not choose the
words. Furthermore, Thornbuy (2002: p.13) says that "without grammar very little can be
conveyed, without vocabulary nothing can be conveyed.'' WU(2009:p.128) indicates that
the native English speaker can understand those language material with correct vocabulary
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but not so proper in grammar rules rather than those with correct grammar rules but not so
proper in vocabulary use. Lewis(1993) also says that vocabulary acquisition is the main
task of Second Language Acquisition. These language skills are listening, speaking,
reading, writing and translating all can not go without vocabulary. Non-native language
learners usually trend to make mistakes about vocabulary; the most difficult thing in
listening is vocabulary. Foreign language teaching methods are various; however, all show
the importance of vocabulary teaching. To start learning a foreign language is connected
with learning words. Scrivener (1994:p.75) also adds five initial conclusions of the role of
vocabulary in the classroom to what Lewis suggested:
1. Vocabulary is very important and needs to be dealt with systematically in its own right;
it is not simply an add-on to grammar or skills lessons.
2. Teachers’ job does not finish as soon as a learner has first met some new
3. vocabulary; we need to help them practice, learn, store, recall and use the items.
Training in the use of English-English dictionaries provides learners with a vital tool
for self-study.
4. We need to distinguish between vocabulary for ‘productive’ use and for ‘receptive’
recognition and adapt our classroom work appropriately.
5. We need to deal not only with single word lexical items, but also with longer, multiword items.
From the previous views, the researcher concludes that:
6. vocabulary is very necessary because students can not speak, read listen and write
without vocabulary.
7. without vocabulary students can not convey any message to others.
8. vocabulary is very important in teaching all aspects of language.
9. vocabulary can play an important role in designing the syllabus in which students can
learn words in an organized way according to their different levels and needs.
2.2.4 Principles for Selecting Vocabulary for EL Curriculum
There are some principles for selecting the useful vocabulary for FL curriculum.
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Kohli (1997: pp.156–157) suggests the following principles to select words:
1. Word's validity and its usefulness: It means that words should be useful for the
learner and suited to his mental level.
2. Word's frequency and its popularity: some words occur more frequently in speech
and writing than others.
3. Word's structure value: Those words which are valuable in connecting the content
words must be taught early.
4. Word's universality: A word must be useful every where.
5. Word's range of applicability: That is in how many different connections a word
can be used.
6. Word's productivity: That is its value for word-building be means of prefixes and
suffixes, i.e., friend friendly, happy, unhappy.
7. Word's regional value: There are some words which are useful for, and are needed
in, one area, but may not be useful or easy to understand in another area.
The researcher concludes that English is a rich language. The words recorded in the
Oxford English Dictionary runs into a million, so it is not possible to know all these words.
A student needs to know the words that are frequently used in speech and writing .

Section 3
2.3.1 Definition of Children Songs
Ratnasari ( 2007:p.11) defines songs as a kind of art work that are intended to be
sung either with or without instrumental accompaniments.
The free encyclopedia (2011) defines songs as a piece of music for accompanied or
unaccompanied voice or voices .
Simms(1993:p.29) defines a song as "a short of piece in one concise movement for
the medium of solo voice and piano."

17

From the previous definitions the researcher defines children song as music,
instruments, tunes and rhymes and it is not an ordinary message or ordinary words but
according to specific rhymes, repetition and structure.

2.3.2 Types of Songs
Hubbard , et al (1991: p.93) divided songs into five types:
a. Special occasion songs which are sung in England only on certain occasions or
at certain times of the year. Teaching this type of song may give students an
insight into English culture.
b. Songs and games usually children's songs, which are sung with certain games.
c. Action songs that require some mime or action to be preformed while singing
them.
d. Songs where one structure or a lot is repeated more and more. Specially written
songs.
e. Songs which tell a story.

Kailani (2007: pp.134-136 ) also says that there are three kinds of songs:
a. Communication songs: These are songs with a language that closely
approximate normal speech styles.
b. Language songs where one structure or a lot of lexis is repeated over and over
again.
c. Action songs which require actions or some sort of mime to be performed while
singing them.

2.3.3 Elements of Songs
When a song is played, the listeners will not only listen to its lyrics, but also its
melody. They enjoy the harmony, the expression and the rhythm. It means that a song is a
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unity of some music elements. Ratnasari (2007: p.11) divides the elements of music into
two categories.
a. The first category is the main elements . It consists of rhythm, melody, harmony
and lyrics. Rhythm is the stretch of movement of the sounds. It becomes the
base element in music. It is like how to sound a word. Melody is the
arrangement of stretch sound. Harmony is the unity of two or more tones that
have different level played together. The last is lyrics, it can be said as musical
sentences.
b. The second category is the expression element. It is the way of the musicians
expressing their mind and feeling that consists of tempo, dynamic and voice
color .
The researcher concludes that all the elements above are needed when someone
creates a song.
2.3.4 How to Present Educational Songs in Classroom
There are different types of songs as mentioned before and the way of presenting
educational songs should depend on the type of song.
Hubbard , et al (1991: p.94) suggested the following procedure to present song:
1. The teacher explains the words.
2. The teacher plays the whole song to establish rhythm.
3. If the song is very long the teacher will play the song verse by verse.
4. The teacher puts the words to the tune if necessary.
5. Using gestures activities where necessary.
6. Making the singing period light and lively.
7. The teacher encourages children to memorize the song through different interesting
ways of helping them with their memorization.
8. Teacher lets children sing the song.
Kailani (2007:p127) also suggests the following steps in presenting songs in the classroom:
1. Tell the students briefly, in the mother tongue , what the song is about.
2. Sing the song or say the words of it, while children are listening.
3. Play or hum the tune(without the words).
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4. Get the class to sing line by line , following the tape , pictures or illustrations (if
available) can form prompts for each line.
5. Show the class the script and let them study the words , explain where necessary ,
but not in great detail. The children do not need more than a general idea of the
meaning.
6. Practice the song three or four lines at a time , building up to the complete song.
7. Let the children sing the complete song , following the tape . Use the gesture where
necessary.
8. Encourage the children to learn the song by heart.
Finally, the researcher concludes that songs are mainly used to minimize the use of
mother tongue and expose pupils to the target language so explaining words should be
limited in order to decrease the distraction from enjoying actions or singing. the teacher
uses these steps in presenting a song in the classroom because these steps are very useful
and help pupils to learn song easily.

2.3.5 Considerations and Principles in Choosing Children Songs
There are some considerations and principles in choosing educational songs.
Hubbard ,et al (1991: p.93-94) suggest the following considerations:
a. Structure and lexis and weather they are known, or indeed of any use to your
students.
b. Songs are suitable for the language level of students, (elementary,
intermediation, advanced).
c. The age level of students, so song should be suitable for the age of students.
d. Teacher chooses songs that should have words which fit the tune naturally.
e. Songs should be more appealing to the students.
Tassoni et al ( 2002 :pp.424 – 428 ) also suggest some of principles such as :
1. Songs and rhymes for young children should be fun and easy to learn.
2. Songs should have a relevance to the children environment.
3. Songs should be linked to the theme , its necessary to avoid songs or rhymes which
are theme related but uninteresting .
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4. Songs should be bright with clear image to attract children.
AL Shenawi (2001:p.149) mention the following principles:
1. Songs should be not too short or too long.
2. Songs should have clear and easy glossary and vocabulary. Vocabulary should be
familiar with content of songs.
3. Songs should have rhythm and melody.
4. Songs should be appropriate to the content and the students level and culture.
From the previous principles and considerations the researcher concludes that
teacher keeps in his/her mind these considerations when choosing a song. The teacher must
choose the song that is suitable for the students' level, interest and social context.
2.3.6 General Aims of Using Songs in Teaching EFL for the Elementary level
There are some advantages and reasons for using songs in teaching EFL to young
learners. Abu Mallouh (2001: pp.46-47) and Kailani (2007: p.126) say the following
advantages of using songs in the classroom such as:
1. Enjoyment and motivation.
2. Language reinforcement (structure, spelling, etc).
3. Vocabulary practice and presentation.
4. Pronunciation practice.
5. Variety / change in the lesson.
6. Culture content.
7. Task – based learning
8. They maintain interest and enthusiasm on the part of the students and
create an atmosphere of relaxation in the classroom.
9. They are a way of giving children a complete text with a complete piece of
meaning from the first lesson of learning the foreign language.
10. They introduce children naturally and effectively to the complete sounds of
English as well as to the melody of language.''
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In addition, Lynch (2010) and The Center for developing English language teaching
(1991: p.35) indicate the following reasons of using songs in teaching EFL for young
learners:
1. Songs almost always contain authentic, natural language.
2. A variety of new vocabulary can be introduced to students through songs.
3. Songs are usually very easily obtainable.
4. Songs can be selected to suit the needs and interests of the students.
5. Grammar and cultural aspects can be introduced through songs.
6. Time length is easily controlled.
7. Students can experience a wide range of accents.
8. Song lyrics can be used in relation to situations of the world around us.
9. Students think songs are natural and fun.
10. Pupils enjoy them. So they increase student motivation, in the same way that
classroom games do.''
Eken (1996) also puts forward the following reasons for using songs in the English
language classroom:
a. to present a topic, a language point, lexis, etc,
b. to practice a language point, lexis, etc,
c. to focus on common learner errors in a more indirect way,
d. to encourage extensive and intensive listening,
e. to stimulate discussions of attitudes and feelings,
f. to encourage creativity and use of imagination,
g. to provide a relaxed classroom atmosphere and
h. to bring variety and fun to teaching and learning.
According to the previous reasons, the researcher concludes that songs play a very
important role in teaching language. The reasons indicate that songs are always directed to
the native- speaking population, so they usually contain vocabulary and expression.
Furthermore, songs can be selected according to suitable themes, levels and vocabulary.
Moreover, songs are fun and teachers can expose students to many different kinds of
English such as British and American English.
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2.3.7 Some Suggested Activities When Using Children Songs in Classroom
Murphy (1992 :pp. 9-10 as quoted in Rosova, 2007:pp.20-21) suggests the following
activities that teachers can do with students when teaching English through songs.
1. Listen.
2. Sing without listening to any recording.
3. Talk about songs.
4. Write songs.
5. Perform songs.
6. Discuss a song.
7. Study grammar .
8. Practice selective listening comprehension .
9. Read songs for linguistic purposes .
10. Translate songs .
11. Write dialogues using the words of a song .
12. Do role plays .
13. Dictate.
The researcher sees that using songs in English classroom is very important because
they motivate children in the class, help them to speak English and encourage students to
participate and like English. Moreover, the researcher found students needed more
techniques to learn English effectively. Furthermore, pupils in Gaza Strip schools need
active techniques such as songs and games to learn English easily because English is not
the main language.

Summary
This chapter included teaching English for young learners, teaching vocabulary and
children songs. Moreover, it included the benefits of using games and drama in teaching
English for young learners. The next chapter will discuss the research design and
methodology.
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Chapter 3
Previous Studies
Introduction
This chapter presents previous studies which are divided into three parts. First
studies related to songs, second studies related to vocabulary, and third studies related to
teaching English for young learners. It also includes the commentary on each of these parts
and general commentary on the previous studies.

3.1 Studies Related to Using Songs in Teaching English
Refiee's (2010) study examined the effect of the humorous songs on listening
comprehension and on immediate and delayed recall by a group of EFL learners. The
researcher used the experimental approach in the study. The sample of the study consisted
of thirty female students who was study at Iranian institutes. The instrument in this study
was a pre-post test. The results revealed that the experimental group outperformed the
control group in the listening comprehension test, but humorous songs' effect does not
make much difference between immediate and delayed recall test scores.

Chen's and Chen's (2009) study tried to explore whether the use of English popular
songs can enhance elementary school students' motivation for learning English and to
investigate the relationships between learning motivation and learning performance. The
researcher used the descriptive and experimental approach. The sample of the study
consisted of sixth grade students from five classes ( two boys and three girls) in an
elementary school in the northern district of Tainan City.
The instruments were a questionnaire and a pre post- test. The results showed that
the majority of students were interested in learning English popular songs and their
learning motivation also increased after engaging in this creative teaching activity. As for
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learning performance, students felt that their English abilities, especially listening ability,
have improved after learning the songs. There was a high correlation between learning
motivation and learning performance.

Xiangmind's and Manny's (2009) study investigated the effectiveness of using
songs (lyrics and music) on vocabulary acquisition for adult ESL students in the peoples
Republic of china. The researcher used the experimental approach. The instrument in this
study was achievement test. The results of the study showed that varying the degree of
using song produced differential English language achievement.

liu's (2008) Study explored the effects of using songs on elementary school
students, English learning motivation through integrating English songs and nursery
rhymes in musical classes. The experimental approach was used by the researcher. The
sample of the study consisted of (197) students of 4th and 5th grades from Chai- Yicity.
They were divided into two groups, control and experimental groups. The main English
learning instruments was the pre- post test. The results showed that the effect on applying
this kind of musical approach can be positive in elementary school students, English
learning.

Siskova's (2008) study aimed to measure the effectiveness of using popular songs
to teach vocabulary. The researcher used the experimental approach. The sample of the
study consisted 52 children, eighteen pupils in grade eight, the same number in grade nine
and sixteen pupils in grade seven. The instruments in this study were questionnaire and a
achievement test. The results revealed that using popular songs have a good effect on
teaching vocabulary.
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Horn's (2007) study aimed at investigating the use of music to develop the listening
skills of the ESL learner. The researcher used the literature study and quantity research
methods. The sample of this study consisted of two grade one classes were that chosen for
experimental and control group. The instruments in this study were an achievement test
and a questionnaire. The results showed that music and movement may be successful in the
early years of EFL learners' languages acquisition.

Mardliyatun's (2007) study aimed to identify whether using English children songs
can improve students' ability in English pronunciation and identify whether it is effective
to use English children songs to teach English pronunciation. The researcher adopted the
action approach. The sample of the study consisted of 45 students, 22 boys and 23 girls.
The instruments were achievement test, field notes and interview. The results revealed that
the teaching learning process by using children songs can improve students' ability in
English pronunciation.

Ratnasari's (2007) study tried to describe how songs influence the students
achievement in pronouncing English words. The researcher adopted the action research.
The sample of the study consisted of 30 students of year seventh. The instrument were
achievement test of sound production, questionnaire and filed notes. The results revealed
that the students' achievement in the post-test higher than the pretest. Also, using songs in
teaching English is effective to improve the students' pronunciation.

Seker et al (2005) study aimed to find answers to such question as, in teaching
English to what extent are songs used? What are the problems involved regarding the
content of syllabus? And what are the suggestions and views put forward by the teacher
and students as to teaching English through songs? The descriptive approach was used.
The sample of the study consisted of (16) English teacher and (393) (4th and 5th) grade
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students from (11) primary schools in Mugla. The instrument was (15) questions
developed by the researcher, in each form one question in open-ended, and (14) questions
have the characteristics of (5)-item likert scale. The data were analyzed on the basis of
frequency and percentage. The study concluded that both teachers and students agree that
the use of songs has hardly a place in teaching English in primary school and they
emphasize that learning songs could play significant role in vocabulary growth in the target
language.

Lee's ( 2004 ) study investigated the effect of using English songs in multimedia
based system on learning motivation and achievement of fifth grade elementary students .
The experimental approach was used by the researcher. Two classes of fifth graders from
an elementary school in Ping Tung country were chosen as the sample of the study, One
class experimental group and another control one. The researcher used achievement test
and questionnaire as instruments in the study. The researcher applied the experiment for
seven weeks then applied the post test on the experimental group and control group.
Additionally, the experimental group took questionnaire instruction of English songs in
multimedia based system . The results revealed that the experimental group scored higher
on English motivation scale than the control group. Also, the experimental group hold
positive attitude toward multimedia based English songs instruction.

El-Nashar's ( 2003) study investigated the effectiveness of using interactive games and
songs on the development of listening and speaking skills. The study adopted the
experimental approach. The sample of the study consisted of (303) students from Menia,
Bani Sueif and Fayom schools. The researcher used a pre - post test to measure the
students' listening comprehension and speaking skills proficiency level in English foreign
language. The study revealed the following findings:
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•

EFL interactive songs has a great effect on developing student's listening and
speaking skills.

•

EFL interactive games has a great effect on developing students speaking skill.

Ankey et al (2002) study explored the use of songs and poems in the English lessons
and examined the impact of such attempts on both teachers and students. The researchers
in this study adopted the collaborative action research. The instruments were observations,
interviews and reflection meetings among teachers. The results revealed that songs and
poems have a good effect in the English lessons.

Commentary
From the above display of the previous studies, the researcher can conclude that many
researchers paid attention to the difficulties of improving and developing vocabulary at
basic schools. This is considered a great indicator that teachers are in a real need for
adopting and adapting new techniques and methods such as children songs. For studies of
children songs, most studies dealt with speaking, pronunciation and listening and a few
dealt with vocabulary. The current study benefits from the previous studies in writing the
definitions and elements of songs such as Ratnasari's(2007). Furthermore, it benefits from
previous studies in writing the introduction such as El-Nashar's(2003).

3.2 Studies Related to Teaching English Vocabulary
Mohammed's (2005) study investigated the effectiveness of a suggested program
based on cooperative learning on developing English language vocabulary of blind graders'
in primary stage. The researcher used the experimental approach. The sample of the study
consisted of seventeen students, eleven students in the experimental group and six students
in the control group .The instrument was a pre post vocabulary test . The statistical
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techniques were Man Witny test and Black equation .The results show that there were
statistically significant differences between experimental group and control one in favor of
experimental group at the post test . Also, there are statistically significant differences
between experimental group marks at pre and post test in favor of the post test .
Furthermore, the study confirmed the effectiveness of the program on developing the
vocabulary of blind female fourth graders' and confirmed the efficiency of the cooperative
learning on developing social skills which help them to learn vocabulary with more
efficiency.

Abu Qulbein's (2004) study investigated the effect of using linguistic games on
vocabulary achievement. The researcher used the experimental approach. The sample of
the study consisted of (154) students for seventh grade in Jerusalem area. The instrument
was a vocabulary achievement test. The result revealed the following findings:
•

There were statistically significance differences in students EFL general ability.

•

There were statistically significance differences due to the group in favor of the
experimental group.

•

There were no statistically significance differences due to gender.

•

There were statistically significance differences in the level of students' ability in
the vocabulary achievement test in favor of high proficient students.

Abdel Majeed's (2000) study aimed to investigate the use of the key word method as a
powerful memory aid to vocabulary in the EFL classroom. The researcher used an
experimental approach in the study. The sample of the study consisted of (90) students
divided into two groups, (45) students were taught using the keyword method and (45)
students as a control group in which the same words were taught using contextual method.
The instrument in this study was a achievement test. The results of the study revealed that
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subjects in the keyword group outperformed subjects in the control group at a significant
level in both a acquisition and retention. .

Al-Nimrat's (1995) study explored the effect of using linguistics games in the English
language textbook " petra" on vocabulary achievement of tenth grade students in Amman.
The researcher used the experimental approach. The sample of the study consisted of
(200) male and female students. The instrument in this study was achievement vocabulary
test. The data was collected and computed by using (SPSS). The results of this study
revealed that there were significant statistical differences on the achievement of the study
sample on the posttest on the spelling and meaning.

Elhelou's(1993) study revealed the effectiveness of key word method in learning
and recalling of the English language vocabulary for Arab children in the elementary
school second grade . The researcher used the experimental approach. The sample of the
study consisted of (60) pupils , (30) in each of two classes . The instrument was
achievement vocabulary test. The results concluded that the keyword class recalled and
learned significantly more words than the control class did.

Commentary
From the above display of the previous studies, the researcher can conclude that
many researchers paid attention to the difficulties of developing vocabulary. The
researchers in these studies used different techniques and methods to develop vocabulary.
The techniques such as linguistics games, the key word method and computer games based
on multimedia. These studies agree with the current study because all of them deal with
vocabulary. The current study benefits from those studies in writing the introduction such
as Abu Qulbein's(2004). Furthermore, the current study benefits form those studies in
distributing the sample of the study and the research design.
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3.3 Studies Related to Teaching English for Young Learners
Abo Oda's (2010) study aimed at investigating the effectiveness of computer based
learning on developing fourth graders' English language achievement in Gaza UNRWA
schools. The researcher adopted the experimental approach .The sample of the Elementary
coeducation A school in Beit Hanoun. The instrument was a pre -post achievement test.
The data of the study were analyzed using (T-test) and Mann Whitney pre-post tests. Also,
size effect technique was used to measure the size effect of computer-bused learning
strategy on the achievement experimental group in each language skills of the test. The
results of the study revealed that there were statistically significant differences in the fourth
graders' achievement of English due to the method in favor of computer-based learning
strategy and there were statistically significant differences at ( ≤ 0.05) between the light
achievers' mean scores of the control group and their counterpart in the experimental group
in favor of the experimental group. The study also revealed that there were not statistically
significant differences at ( ≤ 0.05) in the mean scores of the experimental group due to
gender.

Ulas's (2008) study aimed to examine the effects of creative, Educational drama
Activates on developing oral shills in Primary school children. The experimental approach
was used by the researcher. The sample of the study consisted of (65) students (32)
experimental group and (33) control group. A pre-post test was apprised on experimental
and control groups as a tool in the study. The results revealed that there were statistically
significant differences between the experimental group and the control one in favor of
experimental group. The application of drama activities using native language instruction
improved the development of the pronunciation skill when contrasted with traditional,
teacher-centered course-book method.
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Qaddoumi's (2007) study at investigating the effect of using Educational games in the
academic achievement and retention for the fourth graders' at Nablus governmental
schools. The researcher used the experimental approach. The sample of the study consisted
of (120) students of the fourth graders in Nablus governmental schools. The instruments
was a pre post achievement test. The results concluded the following findings:
•

There were statistically significant difference at (∝≤ 0.05) between the pre- post
and retention measures, of achievement of the experimental group.

•

There were statistically significant differences at (∝ ≤ 0.05) in the control group,
between the pre- post and retention measures. The achievement of pupils in the post
measure was better than pre retention measures.

Harb's (2007) study investigated the effect of educational games on the sixth graders'
achievement in English language in Gaza southern Governorates. The researcher used the
experimental approach to answer the questions of the study. The sample of the study
consisted of (192) students, (94) mal students from Omariya Elementary Boys school in
Rafah and (98) female students from Al-Razi Elementary Girls school in Rafah. The
instrument was an achievement test that was used as a pre post test. The researcher used Ttest to analyze the results of the study. The results revealed that there were statistically
significant differences in the sixth graders' achievement in English language due to the
method in favor of educational games. It also, indicated that there were statistically
significant differences in the sixth graders' achievement due to gender devour of female
experimented group.

Abuloum's(2006) study explored the effect of using multimedia in teaching English on
achievement of the third graders'. The experimental approach was used by the researcher.
The sample of the study consisted of (150)students who were selected from four public
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schools in Al- Zaraqa governorates. The sample distributed into two groups: (75) students
as an experimental group and (75) students as an control one. The researcher used two
achievement tests that developed and applied to the two groups. The results of he study
showed that there were statistically significant differences in mean scores between the two
groups in favor of the experimental group.

Hammad's (2005) study investigated the effect of role play strategy on the eighth
graders' achievement in English language. The researcher used the experimented approach.
The sample of the study consisted of (78) student, (39) experimental group were taught by
role play strategy and (39) control group were taught by ordinary method. The researcher
used achievement test which served as a pre post test as an instrument in the study. The
researcher used T-test and Man Whitney techniques to analyze the data. The results
showed that the experimental group did better than control group on the post test. Also, the
role play had great effect on the eighth graders' achievement in English language.

Dodeen's (1995) study investigated the effectiveness of Drama to teaching English
languages, on improvement the ability of oral expression for tenth graders' in Jordan. The
researcher used the experimental approach. The sample of the study consisted of (162)
students. The instrument of this study was a pre post test. The results revealed that there
were statistically significant differences at (∝ ≤ 0.05) in means between students who learn
with ordinary method and students who learn with drama techniques in favor of students
who learn with drama.

Commentary
From the above display of the previous studies, the researcher can conclude that
many researchers paid attention to the low achievement of pupils. The researchers used
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different techniques in teaching English. They used drama, games, role play and computer
–based learning to increase. The researcher in the current study used children songs to
develop English vocabulary. These studies may help teachers to use different techniques in
teaching English. The current study benefits from those studies in writing the introduction
such as Harb's(2007). Furthermore, it benefits in writing the rational of the study such as
Abo Oda's(2010).

General Commentary on the Previous Studies
It is noticeable that the previous studies are of good value for this study. They are
related to using children songs in teaching English, teaching vocabulary and teaching
English to young learners.

Concerning the studies of section one which focused on using educational songs in
teaching English, the following points can be noticed:
•

They highlighted the importance of vocabulary as the most important component in
the language.

•

The sample of the studies was among school students.

•

Different innovative methods were suggested to deal with vocabulary and language
skills and the results showed the superiority of those innovative methods over the
ordinary methods.

The current study agreed with these studies to some extent. These studies are related to
using songs in teaching English language skills as Liu's(2008), Mardliyatun's(2007) and
lee's(2004). There is a close relation between Seker,et al study and the current study as all
of them dealt with vocabulary. Most of these studies depend on experimental approach and
that matches the current study.
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The current study benefits from those studies in:
•

writing the introduction of the study and writing the theoretical framework,

•

designing the instruments of the study and how to implement them,

•

selecting the appropriate research approach for this study,

•

being aware of the difficulties and challenges of implementing children songs and
how to overcome them,

•

using appropriate statistical analysis to analyze the data statistically,

•

interpreting the results and giving recommendations and suggestions.

The current study differs from the previous studies because it discusses an
important component of the language. There is no study among those studies which dealt
with developing vocabulary that makes the current study as a unique one. The population
of the study is the students of the fourth grade in Rafah governmental schools. It is
considered to be, according to the researcher knowledge, the first in Palestine which
focused on developing vocabulary by using children songs.

Summary
This chapter reviewed some previous studies related to developing vocabulary and how
the researchers deal with these vocabulary by implementing children songs. The chapter
also presented studies related to using children songs in teaching vocabulary. It presented
how the researcher benefits from those studies. The next chapter will review research
design and methodology of the study.

36

Chapter 4
Research Design and Methodology

•

Introduction.

•

Research Design

•

The Population at the Study

•

The Sample of the Study

•

The Variable of the Study

•

Instrumentation

•

Statistical Techniques

•

Data of Collection Procedures

•

Summary

37

Research Design and Methodology

Introduction
This chapter includes the research design, the population of the study, the sample
of the study, the variables, the instrumentation and the description of children song used in
the study. Moreover, it introduces the statistical treatment for the study findings.

4.1 Research Design
The study adopted the quasi experimental approach which requires two groups of
students, an experimental group and a control one (Abu Al'am,2007:p185). The children
songs were used with experimental group only. By the end of the experiment, the
researcher applied the post achievement vocabulary test on both groups in order to
determine the effectiveness of children songs on developing pupils' vocabulary.

4.2 The Population of the Study
The population of the study consisted of all fourth (male and female) graders at
Rafah governmental schools for the school year (2010-2011). The population of the study
was (878) students, (423) males and (455) females.

4.3 The Sample of the Study
The sample of the study consisted of (120) students distributed into four groups.
Two experimental groups. Males group of (30) student and females group of (30) students.
Two control groups, males group of (30) student and females group of (30) student. The
researcher used a purposive sample from Oqba Ben Nafee Primary Boys School and Raba
El- Adwa primary Girls schools in Rafah where he works as a teacher at one of these
schools. Table one shows the distribution of the sample.
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Table (1)
The Distribution of the Sample According to the Groups
Group

Experimental

Control

Male

30

30

Female

30

30

Total

60

60

4.4 The Variables of the Study
The study included the following variables:
1. The independent variable represented in the children songs.
2. The dependent variable represented in the fourth graders' English vocabulary.

4.5 Instruments
The researcher used the following instrument:
1. Vocabulary test.
2. Teacher's Book

4.5.1

Teacher's Book
The researcher prepared the teacher's book to help the teachers apply the

experiment. The researcher used the following items to prepare the teacher's book.
a- The aim of the teacher's book and lesson plan.
The teacher's book included the general aim, the specific objectives and the lesson
plan. The book was prepared by the researcher to help teachers apply the experiment.
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b- The sources of designing the teacher's book.
The sources of the teacher's book is the researcher's experience as and an English
teacher. Moreover, English supervisors' experience and some of English teachers'
experience in Rafah governmental school.
c- Description of the teacher's Book.
The teacher's book includes information about the applying the experiment .It
includes the objectives and procedures of the lessons. The researcher suggests a lesson
plan that is a model for using children songs in practicing vocabulary. The lesson plan
includes the learning objective, vocabulary, sources, procedures for presenting songs
and work sheets (Appendix 2 ).
d- The validity of the teacher's book
Some of English teachers and supervisors at Rafah governmental schools shared in
revising it. The researcher made these modifications to make the teacher's book valid.

4.5.2

Vocabulary test
The researcher prepared a vocabulary test to measure the vocabulary. The test was

used as a pre and post test. It was used as a pre test before the experiment and as a post test
after the experiment.
a- The general aims of the test
The aim of the test to measure the effect of the children songs on developing pupils'
English vocabulary and at testing the hypotheses of the study.
b- The sources of designing the vocabulary test
The researcher depended on "English for Palestine 4"textbook to form the
vocabulary test. Furthermore, he depended on his experience as an English teacher.
Moreover, the researcher consulted to the English supervisors in Rafah governmental
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schools and some of

English teachers. It was built according to the criteria of test

specification.
c- Table of Specification
The test specification was designed according to the vocabulary of the content. The
test specification includes the questions of the test, the bloom's Taxonomy level for
knowledge. Moreover it included the percentage of each question and its marks. The
percentage of each question equals the numbers of question items divided by the total of
test items.
Table (2)
Table of Specification for the Vocabulary Test
Questions No.

Knowledge

Comprehension

High

Items &

levels

Marks

Application

percentage

5 items
Question 1

5 items
-

-

-

14.3 %
5 items
Question 2

5 items

-

-

-

14.3 %

5 items
-

-

-

14.3 %

4 items

-

-

-

11.4 %

11.4 %
4 Ms

4 items
Question 5

14.3 %
5 Ms

4 items
Question 4

14.3 %
5 Ms

5 items
Question 3

14.3 %
5 Ms

4 items
-

-

-

11.4 %

11.4 %
4 Ms
10 items

Question 6

-

-

10 items 28.5 %

-

28.5 %
12 Ms

Question 7

Total

-

40 % 14 items

-

2 items

2 items

5.7 %

2 Ms

5.7 %

35 items

2 items

35 Ms

-

25.7 % 9 items

5.7 %

28.5 % 10 items
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100%

The researcher designed the test according to the table of specifications. He divided
the test into four levels (Knowledge- Comprehension- Application and High Levels). The
four levels were considered and included in the test. To calculate the relative weight of the
each level and the number of the questions, the following steps were followed:

The relative weight for the knowledge level = (Number of the items in the level÷
the total number of the test) (14 ÷35=40%). The relative weight for the comprehension
level is (9 ÷35=25.7%). The relative weight for the application level is (10 ÷35=28.5%).
The relative weight for the high levels is (2 ÷35=5.7%).

d- Description of the Vocabulary Test
The items of the test are distributed into seven question (choose the correct answer –
full in the space – write the number and words numbers – look and write – classify the
words and Make sentences).
- The first question includes five items that evaluate the pupils' ability in developing
vocabulary. One mark is given for each correct answer. Pupils have to read the sentence
carefully then choose the correct answer.
- The second question (fill in the space using the following words).
This question includes five items which evaluate the pupils' ability in developing
vocabulary. One mark for each correct answer. Pupils have to read the words between
brackets then use them to complete the sentences.
- The third question ( write the numbers and words' numbers)
This question includes five items which evaluate the pupils' ability in handling numbers .
One mark for each correct answer . Pupils have to write the numbers and word numbers.
- The fourth question (Odd one out)
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This question includes four items which evaluate the ability in distinguish between words.
One mark for each correct answer . Pupils have to circle the different word.
- The fifth question (look and write)
This question includes four items which evaluate the pupils ability in connection between
pictures and words. One mark for each correct answer.
Pupils have to look and choose the correct word to write it under its picture.
- The sixth Question ( Classify the words).
This question includes ten items which evaluate the pupils' ability in classifying the words.
One mark for each correct answer. The pupils have to read the words and write them in
correct places.
- The seventh questions (Make sentences)
This question includes two items which evaluate the pupils' ability in classifying the
words. One mark for each correct answer. The pupils have to order the words to make
sentences.

e- Time Estimation
To examine the appropriate of test's items, as well as, the validity and reliability, and
the time of the test. The test was administered on a random sample of (32) pupils; (16)
male pupils from Rafah primary Boys school and (16) from Oqba Co-ed primary schools.
The results were recorded and statistically analyzed.
Time of the test was calculated according to the following equation.
Time Estimation = (time spent by the first pupil + time spent by the last pupil)/2
Time Estimation = (24 + 56) / 2 = 40 minutes
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f- Easy Coefficient
Zetoun ( 2005:p.573) says that easy coefficient is measured by finding out the
percentage of the correct answers of each item made by the students and the researcher
took easy coefficient between(0.2) and ( 0.8). Easy coefficient of each item was calculated
according to the following equation:
E.C. = Number of students who gave correct answers x100
total number of students

Table (3)
Easy Coefficient of the Test Items

Correct answers for

Correct answers for

The correct answers

the high groups

the low groups

for the tow groups

A1

0

8

8

0.50

A2

4

8

12

0.75

A3

4

8

12

0.75

A4

3

5

8

0.50

A5

3

5

8

0.50

A6

0

4

4

0.56

A7

3

5

8

0.50

C1

1

4

5

0.31

C2

1

4

5

0.31

C3

1

5

6

0.37

Item's No

Easy coefficient

44

Correct answers for

Correct answers for

The correct answers

the high groups

the low groups

for the tow groups

C4

2

6

8

0.50

C5

0

3

3

0.18

E1

1

3

4

0.25

E2

1

3

4

0.25

E3

1

3

4

0.25

E4

2

7

9

0.25

B1

3

4

7

0.43

B2

0

2

2

0.12

B3

4

7

11

0.68

B4

5

8

13

0.81

B5

4

8

12

0.75

B6

2

3

5

0.31

D1

2

4

6

0.37

D2

2

5

7

0.43

D3

0

3

3

0.18

D4

1

3

4

0.25

F1

7

6

13

0.81

F2

3

7

10

0.62

F3

2

4

6

0.37

Item's No

Easy coefficient
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Correct answers for

Correct answers for

The correct answers

the high groups

the low groups

for the tow groups

F4

5

8

13

0.81

F5

2

6

8

0.50

F6

1

7

8

0.50

F7

2

8

10

0.62

F8

5

8

13

0.81

F9

1

6

7

0.43

F10

3

5

8

0.18

F11

4

6

10

0.62

F12

6

6

12

0.75

G1

3

5

8

0.50

G2

1

4

5

0.31

Item's No

Easy coefficient

According to table (2) all the items of the test were accepted, except the item B2 (0.12)
because it is less than (0.2) and the item F1 (0.81) because it is bigger than (0.8).

g- Discrimination Coefficient:
Abu Nahea (1994:p.311) referred that the discrimination coefficient was calculated
according to the following formula:
Discrimination Coefficient = the correct answers number in higher group-The correct answers
number lower group × 100 (The total number of students in one group).
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Table (4)
Discrimination Coefficient of the Test Items
Discrimination of
Correct answers

Correct answers

Item's No

Discrimination
correct answers for

for high group

for low group

coefficient
the two groups

A1

0

8

0

0

A2

4

8

4

0.50

A3

4

8

4

0.50

A4

3

5

2

0.25

A5

3

5

2

0.25

A6

0

4

4

0.12

A7

3

5

2

0.25

C1

1

4

3

0.37

C2

1

4

3

0.37

C3

1

5

4

0.50

C4

2

6

4

0.50

C5

0

3

3

0.37

E1

1

3

2

0.25

E2

1

3

2

0.25

E3

1

3

2

0.25

E4

2

7

5

0.62

B1

3

4

1

0.25

B2

0

2

2

0.25

B3

4

7

3

0.37

B4

5

8

3

0.37

B5

4

8

4

0.50

B6

2

3

1

0.12

D1

2

4

2

0.25

D2

2

5

3

0.37
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Discrimination of
Correct answers

Correct answers

Item's No

Discrimination
correct answers for

for high group

for low group

coefficient
the two groups

D3

0

3

3

0.37

D4

1

3

2

0.25

F1

7

6

1

0.12

F2

3

7

4

0.50

F3

2

4

2

0.25

F4

5

8

3

0.37

F5

2

6

4

0.50

F6

1

7

6

0.75

F7

2

8

6

0.75

F8

5

8

3

0.37

F9

1

6

5

0.62

F10

3

5

2

0.25

F11

4

6

2

0.25

F12

6

6

0

0

G1

3

5

2

0.25

G2

1

4

3

0.37

According to table (3) all the items of the test were accepted , except the item A1 (0.0),
A6 (0.12) and F12 (0.0) because they were less than (0.2).
After applying the easy coefficient and discrimination coefficient, five items of the test
were omitted. The final form of the test consists of thirty five items (14 Knowledge- 9
Comprehension- 10 Application- 2 High levels).
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h- Pre-Test
To make sure that the samples are equivalent ,the researcher applied the prevocabulary test. The results of the test were recorded and statistically analyzed by using the
T-test technique. Table (5) shows the mean, the standard deviation, and the T-value.

Table (5)
T-Test Results of Pre Test between the Experimental Female and Control Female
Group.
Group

No

Mean

Std. Dev.

Experimental

30

9.80

6.672

Control

30

9.73

4.548

T-value

Sig. Level

.047

Not Sig.

Table (5) shows that there were no statistically significant differences between the
experimental female and the control female group at ( 0.05 ) level due to their learning of
English before the experiment , which means that the two groups are equivalent.

Table (6)
T-Test Results of Pre Test between the Experimental Male and Control Male Group
Group

No

Mean

Std. Dev.

Experimental

30

8.13

5.888

Control

30

9.53

5.625

T-value

Sig. Level

.955

Not Sig.

Table (6) shows that there were no statistically significant differences between the
experimental male and the control male group at ( 0.05 ) level due to their learning of
English before the experiment , which means that the two groups are equivalent.
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Table ( 7)
T-Test Results of Pre Test between the Experimental Male and Experimental Female
Group
Group

No

Mean

Std. Dev.

Experimental Female

30

9.80

6.672

Experimental Male

30

11.50

6.202

T-value

1.020

Sig. Level

Not Sig.

Table (7) shows that there were no statistically significant differences between the
experimental female and the experimental male group at ( 0.05 ) level due to their learning
of English before the experiment , which means that the two groups are equivalent.

i- The Validity of Vocabulary Test
Al-Zoud and Elean (1998:p.1180) defines the valid test as the test that measures what
it is designed to measure. The study used the referee validity, the internal consistency
validity and the criterion validity.
- The referee validity
The vocabulary test was introduced to a group of specialists in English language and
methodology in Gaza universities and some experienced supervisors and teachers in
Governmental schools. The items of the test were modified according to their
recommendations.
- The Internal Consistency Validity
Al Agha and Al Ostaz (2004:p.110) say that the internal consistency indicates the
correlation of the degree of each item with the total average of the test. ''To compute
the internal consistency of the test, the researcher calculated the correlation coefficient
of every item of the test with the total scores of its level. This validity was calculated
by using Pearson equation, as shown in table (8).
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Table (8 )
Correlation of the Degree of each Item with the Total Average of its Level
Item's

Correlation

Item's

Correlation

Item's

Correlation

No

Coefficient

No

Coefficient

No

Coefficient

A1

0.187

A2ِ

0.574**

A3

0.537**

A4

0.254

A5

0.440**

A6

0.099

A7

0.792**

C1

0.397*

C2

0.576**

C3

0.626**

C4

0.548**

C5

0.537**

E1

0.562**

E2

0.450**

E3

0.605**

E4

0.487**

B1

0.627**

B2

0.204

B3

0.606**

B4

0.672**

B5

0.684**

B6

0.517**

D1

0.667**

D2

0.607**

D3

0.497**

D4

0.451**

F1

0.337

F2

0.566**

F3

0.683**

F4

0.547**

F5

0.521**

F6

0.601**

F7

0.683**

F8

0.532**

F9

0.621**

F10

0.480**

F11

0.581**

F12

0.326

G1

0.861**

G2

0.828**

Levels

Knowledge

Comprehension

Application

High levels

* sig. at (0.05)
** sig. at (0.01)
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As shown in table (8) all the items had a good validity accept five items, the
correlation coefficients for the levels of the test ranged between (0.397-0.861) and
significant at (0.05) and (0.01). According table (8), it can be concluded that the test
was highly consistent and valid as a tool for the study.

Table (9)
Correlation levels of the Vocabulary Test with the Total Degree of the Test

Levels of Achievement test

Correlation Coefficient

Sig. level

Knowledge

0.888

0.01

Comprehension

0.907

0.01

Application

0.845

0.01

High levels

0.390

0.05

To find the internal consistency validity between the levels and the total degree of
the test. Pearson correlation was calculated and table (9) shows that the whole items of
the test correlate with the total degree of the test at the significant levels (0.01) and
(0.05) and it can be concluded that the test was highly consistent and valid as a tool for
the study.

- The Criterion Validity
This method depends on the calculated the correlation coefficient between the
students' marks on the test and their marks on the English subject at school. Pearson
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correlation was calculated and found (0.81), and it can be concluded that the test was
highly valid as a tool for the study.

j. The Reliability of Vocabulary Test
Abu Nahea,(1998:p.160) says that he test is reliable when it gives the same results
when it is reapplied under the same conditions. The reliability of the test was measured
by Alpha Cranach and the Spilt-half techniques.

Table (10)
Alpha Cronach Coefficient for the Reliability of Test
Alpha Cronach Techniques
Levels

Item's No

Reliability Correlation

Knowledge

16

0.649

Comprehension

10

0.751

Application

12

0.779

High levels

2

0.598

Total

40

0.773

According to table ( 10 ) the test was reliable. Alpha Cronach coefficient was
(0.773) and it means the vocabulary test was highly reliable, to depend on its result in
this study.
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Table (11 )
Spilt – Half Technique for the Reliability of Test
Spearman correlation
Levels

Item's No

spilt- half
coefficient

Knowledge

16

0.697

0.535

Comprehension

10

0.562

0.391

Application

12

0.811

0.682

High levels

2

0.601

0.429

Total

40

0.989

0.979

According to table ( 11 ), spilt- half coefficient was ( 0.989) and that means the test
was reliable. This gives the researcher confidence to depend on the results of the test.

The Validity of the Songs
To test the songs validity, the researcher submitted the songs first design to a group
of English teachers and supervisors. The researcher did the required adjustment
according to their recommendations.

4.6 Limitations of the Study
The study was applied on the(120) of fourth graders' (male and female) in Rafah
governmental schools. The study was applied in the second semester of the school years
(2010 – 2011). It was limited to practice English vocabulary in English for Palestine 4 SB
and WB units ( 11 – 12 – 13 – 14 ) through using songs.
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4.7 The Statistically Analysis
The following statistical analysis were used to analyze the data statistically:
•

Spearman correlation, Alpha, Cranach Technique and Spilt half technique were used to
confirm the test validity and reliability.

•

- T-test was used to measure the statistical differences in means between the
experimental and control groups.

•

- Etta square was used to ensure the size effect of the children songs on developing
English vocabulary.

4.8 Data Collection procedures
•

Studying the research and studies conducted on songs in general and the
implementation of songs in teaching English vocabulary in particular.

•

Preparing a teacher book based on songs in teaching the content of the units (11-12-1314).

•

Designing the vocabulary test.

•

Consulting experts in English language and methodology to assure the test's statistical
validity.

•

Applying the pre-test recording and interpreting the results.

•

Practicing the vocabulary using the teachers' book based on songs with an experimental
group and the ordinary method with a control group.

•

Applying the post-test, recording and interpreting the results.

•

Presenting recommendation and suggestion in the light of the study findings.
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Summary
This chapter shows the procedures of designing and applying the instruments, the
subject and the statistical analysis that the researcher adopts in analyzing the results of the
pre and post – tests. The next chapter reveals the results, conduct the discussion and
provide the recommendations.
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Chapter 5
Study Results, Discussion and Recommendations
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Chapter 5
Results, Discussion, and Recommendations
Introduction
This chapter discusses the results of the study. Moreover, it includes the findings
and discussions. And finally, it includes the answer of the questions , hypotheses and the
recommendations of the study.

5.1 The Answer of the First Question
The first question is " What are the basic considerations and principles for choosing
songs?
To answer the question, the researcher returned to different resources.
This question was answered by the researcher in the theoretical framework chapter (2),
pages (20-21).

5.2 Test of the First Hypothesis
The first hypothesis is " There are statistically significant difference at (α ≤ 0.05) in
means scores of vocabulary test between the experimental sample and the control one in
the post test in favor of the experimental sample. "To test this hypothesis, mean and
standard deviation of the experimental and control groups were computed. T-test was used
to analyze the data of the vocabulary test between the control and the experimental groups.
The results are shown in the table (12).
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Table (12)
T-Test Results of Differences between the Exp. and the Cont. Group in the Post Test
Std.
Level

Sample

N

Mean

T. Value

Sig. Level

Deviation
Experimental

60

6.27

3.919
Sig. at 0.01

Knowledge
Control

60

3.06

2.269

Experimental

60

4.48

2.799

Comprehension
Control

60

2.38

2.239

Experimental

60

5.45

3.659

Application

High levels

Control

60

2.03

2.188

Experimental

60

.74

.815

Control

60

.21

.517

Experimental

60

16.98

9.969

Total
Control

60

7.64

8.460

6.734

Sig. at 0.01

9.360

Sig. at 0.01

6.578

Sig. at 0.01

9.992

Sig. at 0.01

4.964

Table (12) indicates that the mean at the knowledge level for the experimental
group equal (6.27) is larger than the mean in the control group that equal (3.06) and the "t"
computed value is (8.460) and it is significant at (0.01). This means that there are
statistically significant differences in the mean scores between the experimental group and
control one in favor of experimental group due to using children songs.
Furthermore, table (12) indicates that the mean at the comprehension level for the
experimental group equal (4.48) is larger than the mean in the control group that equal
(2.38) and the "t" computed value is (6.734) and it is significant at (0.01). This means that
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there are statistically significant differences in the mean scores between the experimental
group and control one in favor of experimental group due to using children songs.
It is also shows that the mean at the application level for the experimental group
equal (5.45) is larger than the mean in the control group that equal (2.03) and the "t"
computed value is (9.360) and it is significant at (0.01). This means that there are
statistically significant differences in the mean scores between the experimental group and
control one in favor of experimental group due to using children songs.
In addition, table (12) indicates that the mean at the high levels for the experimental
group equal (.74) is larger than the mean in the control group that equal (.21) and the "t"
computed value is (6.578) and it is significant at (0.01). This means that there are
statistically significant differences in the mean scores between the experimental group and
control one in favor of experimental group due to using children songs. The researcher
attributed this to the learning in the light of using children songs in teaching vocabulary,
the different actions and movements and the effective teaching aids that were used by the
researcher in the classroom.
This result agrees with almost all of the previous such as Chen's and Chen's (2009)
study, Rafiee's (2010) study, Siskova's (2008) study and Horn's (2007) study.

5.3 Test of the Second Hypothesis
The second hypothesis is "There are statistically significant differences at (α ≤
0.05) in the mean scores of vocabulary test between the experimental female students and
the control female students in the post application in favor of the experimental female
students and the control one. "To test this hypothesis, the mean and standard deviation of
the experimental and control groups were computed. T-test was used to analyze the data of
the vocabulary test between the control and the experimental groups. The results are shown
in the table (13).
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Table (13)
T – Test Results Differences between the Experimental Female Students and Control
Female Students in the Post – Test.

Level

Sample

Exp. Female

N

Std.

T.

Deviation

Value

Mean

30

9.27

Sig. Level

3.473

Knowledge
Cont. Female

30

3.60

2.541

Exp. Female

30

5.53

2.649

Comprehension
Cont. Female

30

2.57

2.750

Exp. Female

30

6.83

2.878

Application

High levels

Cont. Female

30

1.80

1.972

Exp. Female

30

1.33

.711

Cont. Female

30

.17

.379

Exp. Female

30

22.97

8.763

6.866

Sig. at 0.01

3.637

Sig. at 0.01

8.615

Sig. at 0.01

8.074

Sig. at 0.01

Sig. at 0.01

Total
Cont. Female

30

8.13

5.888

7.268

Table (13) shows that the mean in experimental female group equal (22.97) is
larger than the mean in the control female group that equal (8.13) in all levels of the test
and the " t" computed value is (7.268) and it is significant at (0.01). This means that there
were significant in the test between the experimental female student and the control female
students in favor of the experimental group. This result agrees with previous studies like;
Liu's (2008) study, Horn's (2007) study, Ratnasari's (2007) study and El-Nashar's (2003)
study.
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5.4 Test of the Third Hypothesis
The third hypothesis is ''There are significant different at (α ≤ 0.05) in mean
scores of vocabulary test between experiment male group and control male group in the
post application in favor of the experimental group." To investigate the third hypothesis the
researcher used (t-test) to measure the significance differences between experimental male
group and control one.

Table (14)
T–Test Results Difference between Exp. Male Group and Cont . Male Group in the Post Test.

Std.
Level

Sample

N

Mean

T. Value

Sig. Level

3.211

Sig. at 0.05

4.327

Sig. at 0.01

1.595

Sig. at 0.01

.812

Sig. at 0.05

3.550

Sig. at 0.01

Deviation
Exp. Male

30

3.90

2.759

Knowledge
Cont. Male

30

2.00

2.051

Exp. Male

30

3.50

2.360

Comprehension
Cont. Male

30

1.37

1.159

Exp. Male

30

3.17

3.317

Application
Cont. Male

30

1.97

2.129

Exp. Male

30

.13

.346

High levels
Cont. Male

30

.07

.254

Exp. Male

30

10.76

7.656

Total
Cont. Male

30

5.41

3.376

Table (14) shows that the mean in experimental male group equal (10.76) is larger
than the mean in the control male group that equal (3.376) in all levels of the test and the "
t" computed value is (3.55) and it is significant at (0.01). " t" computed value is larger that
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than "t" tabled value. This means that there are significant difference in the test between
the experimental male group and the control one in favor of the experimental group. This
result agrees with studies like; Horn's (2007) study, Ilham's (2009) study and Lee's (2004)
study.
5.5 Test of the Fourth Hypothesis
The fourth hypothesis is'' There are no statistically significant differences at (α ≤
0.05) in mean scores of vocabulary test between the experimental female students and
experimental male students in the post – test. To test the fourth hypothesis, the research
used (t-test).
Table (15)
T -Test Results Differences between the Experimental Female Students and
Experimental Male Students in the Post – Test.
Std.
Level

Sample

N

Mean

T. Value

Sig. Level

6.975

Sig. at 0.01

3.081

Sig. at 0.05

4.218

Sig. at 0.01

7.413

Sig. at 0.01

5.499

Sig. at 0.01

Deviation
Exp. Female

30

9.27

3.437

Knowledge
Exp. male

30

3.90

2.759

Exp. Female

30

5.53

2.649

Comprehension
Exp. male

30

3.50

2.360

Exp. Female

30

6.76

2.899

Application

High levels

Exp. male

30

3.17

3.317

Exp. Female

30

1.33

0.711

Exp. male

30

.13

0.346

Exp. Female

30

22.79

8.866

Total
Exp male

30

10.76

63

7.656

Table (15) indicates that the mean in experimental female group equal (22.79) is
larger than the mean in the experimental male group that equal (10.76) in all levels of the
test and the " t" computed value is (5.499) and it is significant at (0.01). This means that
are significant differences in mean scores of vocabulary test between the experimental
female students and experimental male students in the post – test in favor of the
experimental. female students. These results agree with Abu Qulbein's (2004), Ankey's et
al (2002) study and Rosova's (2007) study.

5.6 The Effectiveness of Using Children Songs on Developing Vocabulary of Fourth
Graders'.
To measure the effectiveness of using children songs on developing vocabulary of
fourth graders "d" and "η2" values were computed to identify the effect size.
To measure the effect size of the children songs the researcher used Etta square equation.

η2

=

t2
t2 + df
Table (16)

"t" value, "d" and " η2" effect size for each of the children songs at levels of test and
the total degree
Question- level

T value

η2

d

Effect size

Knowledge

8.460

1.509

2.115

Large

Comprehension

6.734

0.309

0.341

Medium

Application

9.360

2.346

0.494

Medium
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Question- level

T value

η2

d

Effect size

High levels

6.578

0.266

0.311

Medium

Total

8.460

0.375

1.55

Large

Table (16 ) shows that :•

The total of the test: ''t'' value is (8.460), "η2" equal (3.75) and ''d'' equal (2.115).
This means that children songs have a large effect on developing vocabulary.

•

The knowledge level: ''t'' value is (8.460), "η2" equal (1.509) and ''d'' equal (.34).
This means that children songs have a large effect on developing vocabulary.

•

The comprehension: ''t'' value is (6.734), "η2" equal (0.309) and ''d'' equal (0.341).
This means that children songs have a medium effect on developing vocabulary.

•

The application: ''t'' value is (9.360), "η2" equal (2.346) and ''d'' equal (0.494). This
means that children songs have a medium effect on developing vocabulary.

•

The high levels: ''t'' value is (6.578), "η2" equal (0.266) and ''d'' equal (0.311). This
means that children songs have a medium effect on developing vocabulary.

•

The results of "η2" and "d" values were shown in table (16). The results indicate a
large and a medium effect of the children songs at all the test levels.

5.7 Discussion
The purpose of the study was to examine the effectiveness of children songs on
developing English vocabulary for the fourth graders. In the light of the finding of this
study, it can be stated that main result was that children songs were highly effective in the
students' levels of vocabulary in the experimental group compared to control groups'
results.
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The researcher attributed this to the following reasons:
•

using interesting and fantastic songs. The researcher used easy songs that attracted
pupils' attention.

•

The songs are suitable to the pupils' age. The researcher used songs that suite to the
pupils' minds.

•

The variety of techniques in presenting songs.

•

Using different activities in the classroom.

•

Using modern teaching aids. The researcher used LCD and computer to present
songs.

•

Giving pupils homework. The researcher gave pupils homework to practice
vocabulary at home.

•

Organizing the steps of the lesson well.

•

Asking pupils to work in groups and pairs to repeat songs individually and chorally.

•

Distributing worksheets and asking pupils to do them.

•

Asking pupils to repeat the songs, giving them chance to pronounce the vocabulary
correctly.

•

Using variety of actions and body movement.

•

Using real objects. The researcher used realia in presenting vocabulary of the
songs.

The results of the first hypothesis is in consistent with the results of many researchers
such as: Chen and Chen (2009) results showed that the majority of students were interested
in learning English popular songs and their learning motivation increased. For learning
performance, students felt that their English ability especially listening ability have
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improved after listening the songs . Siskova (2008) showed that students had better results
on teaching vocabulary through songs . The researcher found that the highest mean was for
vocabulary , so Siskova (2008) is in consistent with the current study . Rathnasire
(2007) found that the use of songs in teaching English is effective to improve the students
pronunciation and very beneficial for the students in order to facilitated them in learning
English . Lee (2004 ) confirmed that the experimental group scored higher on English
achievement than the control group.
T- test results shoed that there were statistically significant differences in the mean
scores of vocabulary test between the experimental female group and experimental male
group in the post application in favor of the experimental female group.
The researcher attributed this to the following reasons:
•

studying more than male pupils.

•

Spending a lot of time in their home.

•

Listening to every things that the teacher said.

These results agree with Abu Qulbeins's (2004)study and disagree with Harb's(2007)
study.
2

Moreover " d " and " η " values were computed to identify the effect size.
2

According to "d' and "η " Values shown in table (22) it was observed that the
effect size of the children songs was large on the total degree of the test.

5.8 Recommendations
According to the results of the study, the following recommendations are offered:
1- Recommendations to curriculum designers and decision makers
The researcher suggested the following recommendations to the curriculum
designers and decision makers:
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•

to enrich the Palestinian curriculum with different songs that tackle the different
skills of English language,

•

to supply schools with the necessary and modern materials for using songs in the
classroom, and

•

to give motives for teachers to develop their competences in using songs.

2- Recommendations to supervisors
The researcher suggested the following recommendations for supervisor:
•

to conduct training courses that help teachers to make songs and use them in the
class.

•

to emphasize the important role of the using songs in the class, and

•

to give teachers with suitable steps of adopting songs in the class.

3- Recommendations to English teachers
•

to adopt songs to enhance students participation and interaction,

•

to use songs to create an appropriate leaning environment,

•

to enrich the curriculum with relevant songs that enhance students use of English
inside and outside school,

•

to consider students' individual differences and make the class a suitable
environment for all students to participate in the classroom activities, and

•

to increase positive feeling towards songs.

4- Recommendations for Further studies
Education in Palestine is still need for a lot of studies, so the researcher suggested
the following recommendations for further studies:
•

the effectiveness songs to improve English pronunciation,

•

the effectiveness of songs on developing speaking skill,

68

•

using the computerized games and their effect on developing students' listening
skill of English language,

•

the effectiveness of shared- writing technique on developing young learners'
writing skill of English language, and

•

the effectiveness of advanced organizers on English language achievement.
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ﺍﻝﻤﺭﺍﺠﻊ ﺍﻝﻌﺭﺒﻴﺔ
ﺃﺒﻭ ﻋﻼﻡ ،ﺭﺠﺎﺀ ﻤﺠﺭﺩ )" .(2001ﻤﻨﺎﻫﺞ ﺍﻝﺒﺤﺙ ﻓﻲ ﺍﻝﻌﻠﻭﻡ ﺍﻝﺘﻘﺴﻴﺔ ﻭ ﺍﻝﺘﺭﺒﻭﻴـﺔ" )ﻁ (3ﺩﺍﺭ
ﺍﻝﻨﺸﺭ ﻝﻠﺠﺎﻤﻌﺎﺕ ،ﻤﺼﺭ .
ﺃﺒﻭ ﻝﻭﻡ  ،ﺃﻤﺠﺩ )" .(2006ﺍﺜﺭ ﺍﺴﺘﺨﺩﺍﻡ ﺍﻝﻭﺴﺎﺌﻁ ﺍﻝﻤﺘﻌﺩﺩﺓ ﻓﻲ ﺘﺩﺭﻴﺱ ﺍﻝﻠﻐﺔ ﺍﻻﻨﺠﻠﻴﺯﻴﺔ ﻝﻠﺼﻑ
ﺍﻝﺜﺎﻝﺙ ﺍﻷﺴﺎﺴﻲ ﻋﻠﻰ ﺍﻝﺘﺤﺼﻴل ﺍﻝﺩﺭﺍﺴﻲ ﻝﻠﺘﻼﻤﻴﺫ"،ﻜﻠﻴﺔ ﺍﻝﻌﻠﻭﻡ ﺍﻝﺘﺭﺒﻭﻴﺔ ،ﻤﺠﻠﺔ ﺍﻝﻌﻠـﻭﻡ ﺍﻝﺘﺭﺒﻭﻴـﺔ ﻭ
ﺍﻝﻨﻔﺴﻴﺔ ،ﻤﺠﻠﺩ،7ﻋﺩﺩ ،4ﺍﻝﺠﺎﻤﻌﺔ ﺍﻝﻬﺎﺸﻤﻴﺔ :ﺍﻷﺭﺩﻥ.

ﺃﺒﻭ ﻨﺎﻫﻴﺔ ،ﺼﻼﺡ ﺍﻝﺩﻴﻥ )" .(1994ﺍﻝﻘﻴﺎﺱ ﺍﻝﺘﺭﺒﻭﻱ" ،ﻁ،1ﺍﻝﻘﺎﻫﺭﺓ:ﻤﻜﺘﺒﺔ ﺍﻻﻨﺠﻠﻭ ﺍﻝﻤﺼﺭﻴﺔ.
ﺍﺒﻭﻨﺎﻫﻴﺔ ،ﺼﻼﺡ ﺍﻝﺩﻴﻥ .(1998).ﺍﻻﺨﺘﺒﺎﺭﺍﺕ ﺍﻝﺘﺤﺼﻴﻠﻴﺔ ،ﻁ ،1ﺍﻝﻘـﺎﻫﺭﺓ :ﻤﻜﺘﺒـﺔ ﺍﻻﻨﺠﻠـﻭ
ﺍﻝﻤﺼﺭﻴﺔ.
ﺍﻷﻏﺎ،ﺇﺤﺴﺎﻥ ﻭ ﺍﻷﺴﺘﺎﺫ،ﻤﺤﻤﻭﺩ )" .(2004ﺘﺼﻤﻴﻡ ﺍﻝﺒﺤﺙ ﺍﻝﺘﺭﺒﻭﻱ " ،ﻁ، 3ﻤﻁﺒﻌﺔ ﺍﻝﻤﻘـﺩﺍﺩ:
ﻏﺯﺓ.
ﺍﻝﺯﻴﻭﺩ ،ﻨﺎﺩﺭ ﻭ ﻋﻠﻴﺎﻥ ،ﻫﺸﺎﻡ" .(1998).ﻤﺒﺎﺩﺉ ﺍﻝﻘﻴﺎﺱ ﻭ ﺍﻝﺘﻘﻭﻴﻡ ﻓﻲ ﺍﻝﺘﺭﺒﻴﺔ " )ﻁ .(2ﻋﻤﺎﻥ
ﺩﺍﺭ ﺍﻝﻔﻜﺭ.

ﺍﻝﺸﺎﻓﻌﻲ  ،ﺍ ﻤﻴﺭﺓ )" . (2000ﻓﺎﻋﻠﻴﺔ ﺍﺴﺘﺨﺩﺍﻡ ﺍﻝﻌﺎﺏ ﺍﻝﻜﻤﺒﻴﻭﺘﺭ ﺍﻝﺘﻌﻠﻴﻤﻴـﺔ ﺍﻝﻤﺒﻨﻴـﺔ ﻋﻠـﻰ
ﺍﻝﻭﺴﺎﺌﻁ ﺍﻝﻤﺘﻌﺩﺩﺓ ﻓﻲ ﺘﻨﻤﻴﺔ ﻤﻔﺭﺩﺍﺕ ﺍﻝﻠﻐﺔ ﺍﻻﻨﺠﻠﻴﺯﻴﺔ" ،ﺭﺴﺎﻝﺔ ﻤﺎﺠـﺴﺘﻴﺭ ﻏﻴـﺭ ﻤﻨـﺸﻭﺭﺓ ،ﺠﺎﻤﻌـﺔ
ﺍﻝﻤﻨﻭﻓﻴﺔ.
ﺍﻝﻘﺩﻭﻤﻲ ،ﺘﻐﺭﻴﺩ ﻋﺒﺩ ﺍﻝﺭﺤﻴﻡ )" .(2007ﺃﺜﺭ ﺍﻝﺘﻌﻠﻴﻡ ﻋﻥ ﻁﺭﻴﻕ ﺍﻝﻠﻌﺏ ﻓﻲ ﺍﻝﺘﺤﺼﻴل ﺍﻝﺩﺭﺍﺴﻲ
ﻭﺍﻻﺤﺘﻔﺎﻅ ﻓﻲ ﻤﺎﺩﺓ ﺍﻝﻠﻐﺔ ﺍﻻﻨﺠﻠﻴﺯﻴﺔ ﻝﺩﻯ ﻁﻠﺒﺔ ﺍﻝﺼﻑ ﺍﻝﺭﺍﺒﻊ ﺍﻷﺴﺎﺴﻲ ﻓﻲ ﻤـﺩﺍﺭﺱ ﻤﺩﻴﻨـﺔ ﻨـﺎﺒﻠﺱ
ﺍﻝﺤﻜﻭﻤﻴﺔ" ،ﺭﺴﺎﻝﺔ ﻤﺎﺠﺴﺘﻴﺭ ﻏﻴﺭ ﻤﻨﺸﻭﺭﺓ ،ﺠﺎﻤﻌﺔ ﺍﻝﻨﺠﺎﺡ ﺍﻝﻭﻁﻨﻴﺔ ﻓﻲ ﻨﺎﺒﻠﺱ ،ﻓﻠﺴﻁﻴﻥ.
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ﺍﻝﻨﻤﺭﺍﺕ ،ﻤﻁﻴﻌﺔ )" .(1995ﺃﺜﺭ ﺍﺴﺘﺨﺩﺍﻡ ﺍﻷﻝﻌﺎﺏ ﺍﻝﻠﻐﻭﻴﺔ ﻓﻲ ﻤﻨﺎﻫﺞ ﺍﻝﻠﻐﺔ ﺍﻹﻨﺠﻠﻴﺯﻴﺔ )ﺒﺘﺭﺍ(
ﻋﻠﻰ ﺘﺤﺼﻴل ﺍﻝﻤﻔﺭﺩﺍﺕ ﻝﺩﻯ ﻁﻠﺒﺔ ﺍﻝﺼﻑ ﺍﻝﻌﺎﺸﺭ ﺍﻷﺴﺎﺴﻲ ﻓﻲ ﻤﺩﻴﺭﻴﺔ ﻋﻤﺎﻥ ﺍﻝﻜﺒﺭﻯ ﺍﻷﻭﻝﻰ" ،ﺭﺴﺎﻝﺔ
ﻤﺎﺠﺴﺘﻴﺭ ﻏﻴﺭ ﻤﻨﺸﻭﺭﺓ ،ﺍﻝﺠﺎﻤﻌﺔ ﺍﻷﺭﺩﻨﻴﺔ ،ﻋﻤﺎﻥ ،ﺍﻷﺭﺩﻥ.

ﺩﻭﺩﻴﻥ ،ﻨﺩﻴﺩﺓ ﺃﻜﺭﻡ )" .(1995ﺃﺜﺭ ﺍﺴﺘﺨﺩﺍﻡ ﺃﺴﻠﻭﺏ ﺍﻝﺘﻤﺜﻴل ﺍﻝﺩﺭﺍﻤﻲ ﻓﻲ ﺘﻌﻠﻴﻡ ﺍﻝﻠﻐﺔ ﺍﻹﻨﺠﻠﻴﺯﻴﺔ
ﻜﻠﻔﺔ ﺃﺠﻨﺒﻴﺔ ﻋﻠﻰ ﺘﺤﺴﻴﻥ ﺍﻝﻘﺩﺭﺓ ﻋﻠﻰ ﺍﻝﺘﻌﺒﻴﺭ ﺍﻝﺸﻔﻭﻱ ﻝﺩﻯ ﻁﻼﺏ ﺍﻝﺼﻑ ﺍﻝﻌﺎﺸﺭ ﻓﻲ ﺍﻷﺭﺩﻥ" ،ﺭﺴﺎﻝﺔ

ﻤﺎﺠﺴﺘﻴﺭ ﻏﻴﺭ ﻤﻨﺸﻭﺭﺓ ،ﺍﻝﺠﺎﻤﻌﺔ ﺍﻷﺭﺩﻨﻴﺔ ،ﺍﻷﺭﺩﻥ.
ﺯﻴﺘﻭﻥ ،ﻜﻤﺎل )" .(2005ﺍﻝﺘﺩﺭﻴﺱ ﻨﻤﺎﺫﺠﻪ ﻭﻤﻬﺎﺭﺍﺘﻪ" ،ﺍﻝﻁﺒﻌﺔ ﺍﻝﺜﺎﻨﻴﺔ ،ﻋﺎﻝﻡ ﺍﻝﻜﺘﺏ ،ﺍﻝﻘﺎﻫﺭﺓ.
ﻤﺤﻤﺩ ،ﺩﺍﻝﻴﺎ  ". (2005).ﻓﻌﺎﻝﻴﺔ ﺒﺭﻨﺎﻤﺞ ﻝﺘﻨﻤﻴﺔ ﻤﻔﺭﺩﺍﺕ ﺍﻝﻠﻐﺔ ﺍﻻ ﻨﺠﻠﻴﺯﻴﺔ ﻗﺎﺌﻡ ﻋﻠـﻰ ﺍﻝـﺘﻌﻠﻡ
ﺍﻝﺘﻌﺎﻭﻨﻲ ﻝﻠﻁﻼﺏ ﺍﻝﻤﻌﺎﻗﻴﻥ ﺒﺼﺭﻴﺎ ﻓﻲ ﺍﻝﻤﺭﺤﻠﺔ ﺍﻻﺒﺘﺩﺍﺌﻴﺔ"  .ﻤﺠﻠﺔ ﺍﻹﺭﺸـﺎﺩ ﺍﻝﻨﻔـﺴﻲ  ،ﺍﻝﻌـﺩﺩ ،19
ﺍﻝﺼﻔﺤﺎﺕ 363-360

.

76

Appendices

77

Al- Azhar University-Gaza
Postgraduates Studies and Scientific Research Deanship
Faculty of Education
Curricula and Methodology Department

Dear Mr. /Mrs.……………………
The researcher is conducting a study entitled:
The Effectiveness of Using Children Songs on Developing the Fourth

Graders'

English Vocabulary In Rafah Governmental Schools
so as to obtain a Master Degree in Curriculum and Methodology.
In order to achieve the purpose of the study, the researcher prepared the following
instruments:
1.Vocabulary needed to be developed for sample units of the textbook
"English for Palestine 4"

2.Achievement vocabulary test

3.Teacher's book .

4.Lesson plan for the purposive activities at units (11-12-13-14).

You are kindly requested to check each instrument and write your response respectively.
Your notes and response will be highly appreciated.

Best wishes
The researcher: Mohammed El Nahhal
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Appendix (1)
2. Vocabulary Test for the Fourth Grade
Please, look at the test and you are kindly invited to rate its suitability in terms of:
1. The purpose of the test ……………………………..
2. The questions (levels and types)……………………
3. The time of the test …………………………………
4. The scores…………………………………………….
5. The layout……………………………………………..
6. The instructions………………………………………..
7. The table of specifications……………………………..
Vocabulary Test for the Fourth Grade
Dear student
This test is designed for a specific research purpose. The result of it will not affect
your school scores. Thank you for your responding.

Test's Instructions
Please, pay attention to the following instruction:
1- Answer all the questions of the lest.
2- The answering of the test on the same paper.
3- Read the question carefully before answering.
4- Pay attention to the time of the test.
5- The time of the 40 minutes only.
6- The marks of the test 35.
7- Each item of the test has one mark only.
8- The test consists of (7) main questions including (35) items.

The researcher appreciated your cooperation and wishes you good luck.
79

(First form)

Grade : Fourth grade

Marks

Achievement vocabulary Test

Name: ………………….. ………….
Time:
Class: …………………
----------------------------------------------------------------------------------------------------------------

(7mark)

A- Choose the correct answer:

1. Sunday is the (first – second – fourth ) day in the week.
2. I bought a bottle of (water – jam – biscuits ).
3. (June – July – December) is the seventh month of the year.
4. I like tea with more (sugar – salt – juice ).
5. Ali used a pair of (socks – scissors – shirt ) to cut paper.
6. Nadia bought a (packet – can – jar ) of apricots.
7. Yassir is going to buy a kilo of (pencils – books – oranges).

B- Fill in the space using the following words:
( sweets – milk - third – January – hot – doctor ).
1.

I went to the …………….. because I was ill.

2. C is the …..……. letter of the alphabet.
3. ……………… is the first month of the year.
4. Rania bought a bag of …………………….
5. Ali bought a carton of …………….from the grocer.
6. Gaza is very ………………in summer

80

(6marks)

40

C- Write the numbers and word numbers:
1- 44 : …………………..
2- 99 : ………………….
3- ………………………: thirty
4- ……………………….: sixty-five
5- 82: ……………………

(5marks)

:

(4marks)

D- Odd one out:
1- ten –

first –

second – third.

2- red

blue –

school – green.

3- November – Thursday – October – August.
4- chickpeas – yoghurt – onion – kilo.
E- Look and write: (windy – cold – cloudy – sunny – rainy)

(4marks)

1-The weather is………… 2-The weather…………. 3-The …………….. 4-……………..

(12marks)

F- Classify these words

(yellow – May – post office – August – black – school – brown – October –
ricemeat – supermarket – honey)
Months

Colors

Places

Food

1.--------------------

--------------------

--------------------

--------------------

2.--------------------

--------------------

--------------------

--------------------

3.--------------------

--------------------

--------------------

--------------------
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G- Make sentences
1. apple – is - An – red
…………………………………………..
(2marks)
2. cold – Winter- in – Gaza- is – very
……………………………………………

Good Luck

82

(Final form)

Grade : Fourth grade

Marks

Achievement vocabulary Test

Name: ………………….. ………….
Time:40 minutes
Class: …………………
----------------------------------------------------------------------------------------------------------------

(5mark)

A- Choose the correct answer:
1. I bought a bottle of (water – jam – biscuits ).

2. (June – July – December) is the seventh month of the year.
3. I like tea with more (sugar – salt – juice ).
4. Ali used a pair of (socks – scissors – shirt ) to cut paper.
5. Yassir is going to buy a kilo of (pencils – books – oranges).
B- Fill in the space using the following words:

(5marks)

( sweets – milk - January – hot – doctor ).
1. I went to the …………….. because I was ill.
2. ……………… is the first month of the year.
3. Rania bought a bag of …………………….
4. Ali bought a carton of …………….from the grocer.
5. Gaza is very ………………in summer.
C- Write the numbers and word numbers:
1.
2.
3.
4.
5.

44 : …………………..
99 : ………………….
………………………: thirty
…………………….: sixty-five
82: ……………………
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(5marks)

35

(4marks)

D- Odd one out:

1. ten –
first –
second – third.
2. red - blue –
school – green.
3. November – Thursday – October – August.
4. chickpeas – yoghurt – onion – kilo.
E- Look and write: (windy – cold – cloudy – sunny – rainy)

(4marks)

1-The weather is………… 2-The weather…………. 3-The …………….. 4-……………..

F- Classify these words
(10marks)
( yellow – May – post office – black – school – brown – October –rice
meat – supermarket )
Months

Colors

Places

Food

1.----------------

3.-------------------

6.-------------------

9.------------------

2.----------------- 4.-------------------- 7.-------------------- 10.-----------------5.-------------------- 8.-------------------(2marks)

G- Make sentences:
1. apple – is - An – red
…………………………………………..
2. cold – Winter- in – Gaza- is – very
……………………………………………

Good Luck

84

Self- Reflection
Teacher Self-Reflection Checklist
Dear Teacher:
After carrying out the experiment which is the tool of the study entitled " The
Effectiveness of using children songs on developing the fourth graders' English
vocabulary in Rafah governmental schools" you are evaluate the experiment from
you point of view and according to the following items:

No

Items

Yes

1.

Were the object of the experiment achieved?

2.

Were the songs suitable for the pupils level?

3.

Were the songs enjoyable?

4.

Were the time of applying each song enough?

5.

Were the work sheets suitable for pupils' level?

6.

Were the songs including all the vocabulary in these lessons?
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No

Appendix (2)
Teacher's Book and Lesson Plan
Please, check the teacher's book and the lesson plan then you are kindly invited to rate
in terms of the following:
1- The clarity of instructions …………………
2- The suitability to the students' level …………………
3- The time of sessions …………………
4- The layout ……………………………………
And further comments are highly appreciated
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
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Teacher's Book
for practice vocabulary at units 11-14 from English for Palestine
"4" SB and WB with using children songs

Dear Teachers,
The researcher prepared this book to help the teachers to practice vocabulary at units
11to14
from English for Palestine "4", SB and WB. At some lessons , teacher will introduce the
vocabulary through one song because all the vocabulary found in the this song. However,
the teacher may use two songs at the lesson or the unit. The songs have video, audio and
actions. After the teacher had finished the lesson , he used the songs to practice the
vocabulary .The teacher will find some vocabulary at tasks at the workbook. Also, not all
the vocabulary found in the songs. Teachers will probably find it good to use in teaching
these units. However, teachers may find it necessary to make some change , modification
and additions that suitable with students.

The content of the teacher's guide
1. General Aim.
2. Specific Objectives.
3. Instructional aids and resources.
4. Procedures and Practice.
5. Work sheets.

Definition of children song: They can be defined as a group of arrangement words ,
putting together and presented to children with rhyme and music to conveyed then a
message.
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General Aim
The lesson plan and the activities aimed to develop students vocabulary in" English for
Palestine" for the fourth graders.

Specific Objectives

By the end of the lessons students are expected to be able to:
1-write the numbers.
2- write the words' numbers.
3- read the numbers correctly.
4- write the food vocabulary
5- read the food vocabulary.
6- utilize the food words in sentences
7-write the colors .
8- distinguish between colors.
9- say the names of the colors
10- use colors in sentences
11- write the weather vocabulary.
12- read the weather words correctly
13- use the weather vocabulary in sentences.
14- use months of the year in sentences.
15- write the months of the year.
16- say the months of the
Unit:……11………..

Lesson:…3…WB…

Subject: Match and write Class: Grade 4

Day/Date:………………
Period:………………

Time: 40 minutes.
Number of sessions: two sessions
Organization: Whole class and groups
Instructional aids and resources: computer – song - flashcards.
Objectives: Ss are expected to :
1- write the numbers.
2- write the words' numbers.
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3- pronounce numbers correctly.
4- use numbers in sentences
Vocabulary: numbers.(40-50-60-70-80-90- 100) - doctor.
Presentation and practice:
1. T. tells the children briefly about the song using flashcards.
2. T. lets them to listen to the song and move their bodies.
3. T. plays the song again while children listen and repeat.
4. T. sing the song or says the words of it while children are listening.
5. T. plays or hums the tune(without the words).
6. T. plays the song topping after each line while children listen and repeat.
7. T. shows the class the script of the song and lets them to study the words.
8. Ss practice the song three or four lines at a time.
9. T. lets children to sing the whole song.
10. T. lets them to write numbers and the words numbers.
11. T. encourages the children to say the song to their families.
Evaluation:
Match numbers and the words:
Seventy

60

Sixty

59

Fifty-nine

70

Forty-six

46

Homework:
Write the word numbers:
1- 96:…………………
2- 39:………………….
3- 100:…………………

89

Worksheet: T. introduces the work sheet , then asks the children to do it

Name:…………………

Work sheet unit 11 lesson 3 WB

Aims: 1-To match numbers and word numbers
2- To write the word numbers
1-Match the numbers and word numbers:
Forty

60

Fifty six

100

Sixty

40

Hundred

99

Thirty

56

Ninety nine

30

2-Write the word numbers:
48: forty eight
78: …………………….
88: ………………….
96: ………………….
39:…………………
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Unit 11 lesson 3 WB

Numbers song
1

2

3

4

5

6

7

8

9

10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

26

27

28

29

30

31

32

33

34

35

36

37

38

39

40

41

42

43

44

45

46

47

48

49

50

51

52

53

54

55

56

57

58

59

60

61

62

63

64

65

66

67

68

69

70

71

72

73

74

75

76

77

78

79

80

81

82

83

84

85

86

87

88

89

90

91

92

93

94

95

96

97

98

99

100
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Doctor, Doctor
Doctor, Doctor! My head hurts.
Doctor, Doctor! My arm hurts.
Doctor, Doctor! My leg hurts.
Doctor, Doctor! My stomach hurts.
Are you OK?
No, I'm not
Are you OK?
Yeah, I'm OK
Doctor, Doctor! My hand hurts.
Doctor, Doctor! My foot hurts.
Doctor, Doctor! My back hurts.
Doctor, Doctor! My tooth hurts.
Are you OK?
No, I'm not
Are you OK?
Yeah, I'm OK

http://genkienglish.net/doctorsong.htm
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Unit:……12……

Lesson:…1SB&WB…… Day/Date:…………

Subject: Listen and read Class: Grade 4

Period:………………

Time: 40 minutes
Number of sessions: two sessions
Organization: Whole class
Instructional aids and resources: computer – songs- realia- flashcards.
Objectives : Ss are expected to :
1- pronounce the food vocabulary correctly.
2- use them in sentences.
3- write the words .
Vocabulary: food and cooking vocabulary.(salt – pepper – rice – meat – water- chick
peas- lamb- onions).
Presentation and practice:
1. T. tells the children about the song through realia or flashcards.
2. T. introduces the words of the song through realia.
3. T. plays the song while children listen.
4. T. plays it again stopping after each line.
5. Ss listen and repeat line by line.
6. T. plays or hums the tune without the words.
7. Children practice the song three or four lines at a time.
8. T. lets the class to sing the whole song.
9. T. asks them to write the words and sentences on the board.
10. T. encourages them to sing the song to their families.

Evaluation: Supply the missing letters (e – p – i – m )

la….b

pep…..er

r….ce
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m…at

Supermarket song Unit 12 lesson 1 SB&WB
If you need milk or if you need bead of nice place
Where should you head
At the supermarket you can buy everything
When you do grocery shopping
You can buy vegetables you can buy fruit
You can buy cans
At the supermarket you can buy everything
When you do grocery shopping
You can buy flour if you like to bake
Or you can buy readymade cookies and cake
You can buy ice cream , you can buy yoghurt
And you can buy cheese at the supermarket
you can buy everything
When you do grocery shopping
You can buy oil and you can buy rice that taste very nice
At the supermarket you can buy everything
When you do grocery shopping
You can buy fish and you can buy meat
You can buy chicken that ,s ready to eat !
At the supermarket you can buy everything
When you do grocery shopping
At the supermarket you can buy everything
When you do grocery shoppin

The Vegetable Song Unit 12 lesson 1 SB&WB
We are onions round and white
Round and white.
Round and white.
We are onion Round and white.
We make soup taste right .
We are cabbage green or red
Green or red, green or red.
We are cabbage green or red.
Eat only a head.

www.wearbusybeavers.com quoted by Ministry of Education CD
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Unit:……12……
Subject: Listen

Lesson:…2SB

Day/Date:…………

Class: Grade 4

Period:………………

Time: 40 minutes
Number of sessions: two sessions
Organization: Whole class
Instruction and resources: computer – songs- realia.
Objectives : Ss are expected to :
1- read the food vocabulary.
2- use them in sentences.
3- write the words correctly.
Vocabulary: sugar – lemon juice – yoghurt – honey .
Presentation and practice :
1. T. introduces the words of the song through realia.
2. T. plays the song while children listen.
3. T. pays it again while children listen and repeat.
4. T. plays or hums the song without words.
5. T. plays the song stopping after each line.
6. Ss listen and repeat these lines.
7. T. asks children to sing three or four lines at a time.
8. T. lets them to sing the complete song.
9. T. asks volunteers to write some words.
10. T. encourages children to say the song to their families.

Evaluation :

supply the missing letters:
Yesterday I bought le….on ju…ce .
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Supermarket song

Unit 12 lesson 2 SB

If you need milk or if you need bead of nice place
Where should you head
At the supermarket you can buy everything
When you do grocery shopping
You can buy vegetables you can buy fruit
You can buy cans
At the supermarket you can buy everything
When you do grocery shopping
You can buy flour if you like to bake
Or you can buy readymade cookies and cake
You can buy ice cream , you can buy yoghurt
And you can buy cheese at the supermarket
you can buy everything
When you do grocery shopping
You can buy oil and you can buy rice that taste very nice
At the supermarket you can buy everything
When you do grocery shopping
You can buy fish and you can buy meat
You can buy chicken that ,s ready to eat !
At the supermarket you can buy everything
When you do grocery shopping
At the supermarket you can buy everything
When you do grocery shopping
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Unit:…12…………..

Lesson:…3 WB…

Subject: Look and write

Class: Grade 4

Day/Date:…………
Period:……………

Time: 40 minutes.
Number of sessions: two sessions
Organization: whole class
Instructional aids and resources: computer and songs.
Objectives : Ss are expected to:
1- write these words
2- use them in sentences.
Vocabulary: can of apricots – pair of scissors – bottle of water – bag of sweets. .
Presentation and practice:
1. T. introduces the words of the song through realia or pictures.
2. T. plays the song while children listen.
3. T. plays it again while children listen and repeat.
4. T. plays it stopping after each line.
5. Children listen and repeat line by line.
6. T. plays or hums the song with action and gestures .
7. T. shows the children the script of the song.
8. T. lets them to sing the whole song .
9. T. asks the children write the words.
10. T. encourages the children to sing the song to their families.
Work sheet: T. asks the children to do the worksheet.
Evaluation: Choose the correct answer
1-Ali bought a ( jar – can – bottle ) of apricots .
2- Huda used a pair of ( scissors – sock- shirt ) to cut paper.
3- Rania bought a bottle of ( jam – rice – water )
Homework:
Complete the following :
1- A ………….of scissors.
2- A …………… of sweets.
3- A ……………… of water.
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Work sheet unit 12 lesson 3 WB

Name:………………………………
Aims: 1- To identify the package of food items
2- To match the package with food items
Match:
1. bottle of

apricots

2. kilo of

sweets

3. can of

water

4. pair of

apples

5. bag of

scissors

Unit 12 lesson 3 WB
Rock, Paper, Scissors!
Rock, paper, scissors.
(Rock, paper, scissors)
1,2 3, (1,2,3)
Rock, paper, scissors.
(Rock, paper, scissors)
1,2 3, (1,2,3)
Are you ready? (Yeah)
Are you ready? (Yeah)
Are you ready? (Yeah)
Are you ready? (Yeah)

http://genkienglish.net/rockpaper.htm
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Unit:…13……

Lesson:…1…WB…

Subject: Look and color Class:……………

Day/Date:……………
Period:………………

Time: 40 minutes.
Number of sessions: two sessions
Organization: Whole class and groups
Instructional aids and resources: computer – songs - flashcards
Objectives: Ss are expected to :
1- write the colors .
2- say the names of the colors.
3- use colors in sentences.
Vocabulary: colors (red- yellow- green- blue- pink- orange- black- white- brown).
Presentation and practice:
1. T. tells the children about the song through flashcards.
2. T. says the words of the song .
3. T. plays the song while children listen.
4. T. plays it again while children listen and repeat.
5. T. plays the song stopping after each line.
6. Children listen and repeat line by line.
7. T. asks children to sing three or four lines at a time.
8. T. lets them to sing the whole song.
9. T. divides the class into groups and asks each group to say part of the song .
10. T. lets the children to write the colors and use them in sentences.
11. T. encourages the children to sing the song to their families.
Evaluation
Complete the sentences using the following words
(yellow – green –blue - black)
1- The grass is …………………….
2- The sun is ………………………
3-The sky is………………………..
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Homework:
Answer these questions
1- What color is your bag?.....................................
2- What color is your shirt?......................................
3- The colors of Palestinian flag are green, …………………, black and
……………………
Worksheet: T. asks the children to do the worksheet after introducing it.
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Work sheet
Unit 13 lesson 1 WB
Name:………………..…………

Aims: 1- To identify the colors.
Look and color :

red

green

yellow

blue

brown

black

pink

white
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Unit 13 lesson 1 WB
Colors
What color is the sky?
It's blue, It's blue. It's blue.
The sky is blue. The sky is blue/
What color is the sun?
It's yellow. It's yellow. It's yellow.
The sun is yellow.
The sky is blue.
What color is the grass?
It's green. It's green. It's green.
The grass is green.
The sun is yellow.
The sky is blue.
What color is an apple?
It's red. It's red. It's red.
An apple is red.
The grass is green.
The sun is yellow.
The sky is blue.

www.wearbusybeavers.com quoted by Ministry of Education CD
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Unit:……14………..

Lesson:…2SB…… Day/Date:……………

Subject: Look and say

Class: Grade 4

Period:………………

Time: 40 minutes.
Number of sessions: two sessions
Organization: whole class and groups.
Instruction and resources: computer – songs – flashcards.
Objectives : Ss are expected to:
1- read the months of the year.
2- write the months of the year.
3- use them in sentences.
Vocabulary: months of the year and ordinals.(first- second- third)
Presentation and practice:
1. T. introduces the words of the song using flashcards.
2. T. plays the song while children listen.
3. T. plays it again while children listen and repeat.
4. T. plays the song line by line .
5. Children listen and repeat these lines.
6. T. lets the children to sing the three o four lines at a time.
7. T. asks them to sing the whole song.
8. T. asks the children to write the words on the board..
9. T. encourages them to sing the song to their families at home.

Evaluation:
Complete the sentences
1- ……………….is the third month of the year.
2- ………………..is the last month of the year.

Homework: Complete

January
June

……………………..
…………………………

October ………………………..

…………………….

April

……………

……………. ……..

September

…………………….

Worksheet: T. introduces the work sheet and asks the children to do it.
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Work sheet

unit 14 lesson 2 SB

Name:…………………
Aims: 1- To identify the months
2- To find and write the months of the year
Find and write :
T
A
Q
K
M
B
M
D
Z
J
C

V
Y
H
N
H
E
K
A
O
T
Y

G
E
J
U
N
E
Y
E
Y
S
W

D
H
A
X
R
F
T
S
O
N
O

E C
I S
N U
Z D
B R
F W
M A
X R
J J
Q G
C T

E
E
A
O
J
C
R
H
B
I
O

M
P
R
P
V
A
C
U
F
I
B

B
T
Y
E
R
N
H
R
E
T
E

1- November
2- ……………………
3- ……………………
4- …………….…….
5- …………………….
6- ……………………
7-…………………….
8- ……………………
9- …………………….
10 -…………………..
11- …………………..
12- ……..……………
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E R
E M
W A
Z H
P W
I G
A J
L I
B R
W S
R X

G
B
U
S
Y
U
Y
N
U
B
I

K
E
G
R
Z
Y
Z
C
A
E
H

P Z Z W
R O C G
U S T N
S B D O
T W N V
S J F E
I U N M
W L N B
R Y M E
A F J R
Y W U P

Days and Months song unit 14 lesson 2 SB
I love you Ice cream
Ice cream
I love you Ice cream
Yes, I do
Chocolate
Cherries ,Bananas and Berries
Honey Baby I love you!
I love you Monday
Tuesday Wednesday Thursday
Friday I love you
Saturday too
Sunday is a fun day
Honey Baby love you
I love you January
February March and April
May June July and August too
September October
November December
Honey Baby I love you !

www.wearbusybeavers.com quoted by Ministry of Education CD
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Ordinals song unit 14 lesson 2 SB
It's as easy a
One, two, three:
1st, 2nd, 3rd
Number 1 in line is first,
Number 2 in line is second
Number 3 in line is third
So now you know, in a line or row
It's as easy as
One, two, three:
1st, 2nd, 3rd
It's as easy as s
One, two, three:
1st, 2nd, 3rd
Number 1 in line is first,
Number 2 in line is second
Number 3 in line is third
So now you know, in a line or row
It's as easy as
One, two, three:
First, Second, Third.
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Unit:……14………..

Lesson:…2WB…

Subject: look and write Class: Grade 4

Day/Date:…………
Period:……………..

Time: 40 minutes
Number of sessions: two sessions
Organization : Whole class and groups
Instructional aids and resources: computer – songs - pictures.
Objectives : Ss are expected to :
1- write the weather vocabulary.
2- read the words correctly.
3- use words in sentences.
Vocabulary: sunny – hot – cold – windy – cloudy – rainy .
Presentation and practice:
1. T. introduces the words of the song through pictures.
2. T. plays the song while children listen.
3. T. plays it again while children listen and repeat.
4. T. plays it line by line while children listen and repeat. .
5. T. plays or hum the tune of the song with action and movements.
6. T. shows the class the script of the song.
7. T. shows the class incomplete sentence and asks them complete it.
8. T. asks the children to sing three or four lines at a time.
9. T. lets them to sing the whole song .
10. T. asks the children to use the words in sentences .
11. T. lets them to write the words on the board.
12. T. asks the children to sing the song to their parents.
Evaluation
Fill in space using the following words
(umbrella - hot – cold )
1-It's ……………….., take your hat.
2- It's rainy , take your ………………
3- It's ………………, take your coat.
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Homework
Supply the missing letters: ( a – n- o- u)
Sun…..y

r…..iny

clo….dy
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Unit: 14

Lesson: 2WB

Weather song
It's rainy

It's rainy

It's rainy

It's rainy

It's rainy

It's rainy

It's rainy outside today.
It's sunny

It's sunny

It's sunny

It's sunny

It's sunny It's sunny
It's sunny outside today
It's windy
It's windy It's windy
It's windy It's windy
It's windy It's windy
It's windy outside today
It's snowy
It's snowy It's snowy
It's snowy It's snowy
It's snowy It's snowy
It's snowy outside today
It's cloudy
It's cloudy

It's cloudy

It's cloudy

It's cloudy

It's cloudy

It's cloudy

It's cloudy outside today
It's hot

It's hot

It's hot

It's hot

It's hot outside today

www.wearbusybeavers.com quoted by Ministry of Education CD
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Appendix ( 3 )
Referee Committee
No

Name

Qualification

1.

Dr. Mohammad
Hamdan

Ph. D in English
language
Methodology
MA. in English
language
Methodology
MA. in English
language
Methodology
B.A in English

2.

Mrs. Maha Barzq

3.

Mr. Mohammad Jheash

4.

Mr. Mohammad Abu
Nada

5.

Mr. Whabi El-Sbbakhi

B.A in English

6.

Mr. Yousef Essa

B.A in English

7.

Mr. Atta Farahat

B.A in English

8.

Mr. Teisser Dhear

B.A in English

9.

Mrs. Samai El –Hour

B.A in English
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Institute
Al- Aqsa
University
Al-Qatan Centre

Teacher in Kamal
Edwan Secondary
school
Supervisor in
Directorate of
Education-Rafah
Supervisor in
Directorate of
Education-Rafah
Teacher's head in
Bear Al- Sabba
Secondary school
Teacher in Rafah
primary school
Teacher in Oqba
ben Nafee school
Teacher in Mawasi
Rafah primary
school
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Permission & Testimony
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ﻤﻠﺨﺹ ﺍﻝﺩﺭﺍﺴﺔ
ﺃﺜﺭ ﺍﺴﺘﺨﺩﺍﻡ ﺃﻨﺎﺸﻴﺩ ﺍﻷﻁﻔﺎل ﻋﻠﻰ ﺘﻨﻤﻴﺔ ﻤﻔﺭﺩﺍﺕ ﺍﻝﻠﻐﺔ ﺍﻻﻨﺠﻠﻴﺯﻴﺔ ﻝﺩﻯ ﻁﻼﺏ ﺍﻝﺼﻑ ﺍﻝﺭﺍﺒﻊ ﺍﻷﺴﺎﺴﻲ
ﻓﻲ ﻤﺩﺍﺭﺱ ﺭﻓﺢ ﺍﻝﺤﻜﻭﻤﻴﺔ
ﺭﺴﺎﻝﺔ ﻤﺎﺠﺴﺘﻴﺭ
ﺇﻋﺩﺍﺩ ﺍﻝﻁﺎﻝﺏ /ﻤﺤﻤﺩ ﻤﻭﺴﻰ ﺴﻌﻴﺩ ﺍﻝﻨﺤﺎل
ﺇﺸﺭﺍﻑ
ﺩﻜﺘﻭﺭ /ﺴﻤﺭ ﺴﻠﻤﺎﻥ ﺃﺒﻭﺸﻌﺒﺎﻥ

ﺩﻜﺘﻭﺭ /ﺒﺎﺴل ﺴﻠﻴﻡ ﺴﻜﻴﻙ

ﻫﺩﻓﺕ ﺍﻝﺩﺭﺍﺴﺔ ﺇﻝﻰ ﺍﻝﺘﻌﺭﻑ ﻋﻠﻰ ﺃﺜﺭ ﺍﺴﺘﺨﺩﺍﻡ ﺃﻨﺎﺸﻴﺩ ﺍﻷﻁﻔﺎل ﻋﻠﻰ ﺘﻨﻤﻴﺔ ﻤﻔﺭﺩﺍﺕ ﺍﻝﻠﻐﺔ
ﺍﻹﻨﺠﻠﻴﺯﻴﺔ ﻝﺩﻯ ﻁﻼﺏ ﺍﻝﺼﻑ ﺍﻝﺭﺍﺒﻊ ﺍﻷﺴﺎﺴﻲ ﻓﻲ ﻤﺩﺍﺭﺱ ﺭﻓﺢ ﺍﻝﺤﻜﻭﻤﻴﺔ ﻭﻝﻺﺠﺎﺒﺔ ﻋﻥ ﺃﺴﺌﻠﺔ
ﺍﻝﺩﺭﺍﺴﺔ ﺍﺴﺘﺨﺩﻡ ﺍﻝﺒﺎﺤﺙ ﺍﻝﻤﻨﻬﺞ ﺍﻝﺘﺠﺭﻴﺒﻲ ،ﺤﻴﺙ ﺘﻜﻭﻨﺕ ﻋﻴﻨﺔ ﺍﻝﺩﺭﺍﺴﺔ ﻤﻥ ) (60ﻁﺎﻝﺒﹰﺎ ﻤﻥ ﻤﺩﺭﺴﺔ
ﻋﻘﺒﺔ ﺒﻥ ﻨﺎﻓﻊ ﺍﻷﺴﺎﺴﻴﺔ ﺒﻨﻴﻥ ،ﻭ) (60ﻁﺎﻝﺒﺔ ﻤﻥ ﻤﺩﺭﺴﺔ ﺭﺍﺒﻌﺔ ﺍﻝﻌﺩﻭﻴﺔ ﺍﻷﺴﺎﺴﻴﺔ ﺍﻝﻤﺸﺘﺭﻜﺔ ﺇﻝﻰ
ﻤﺠﻤﻭﻋﺘﻴﻥ )ﺘﺠﺭﻴﺒﻴﺔ ﻭﻀﺎﺒﻁﺔ( ﻭﺍﺴﺘﺨﺩﻤﺕ ﺍﻷﻨﺎﺸﻴﺩ ﻤﻊ ﻁﻼﺏ ﺍﻝﻤﺠﻤﻭﻋﺔ ﺍﻝﺘﺠﺭﻴﺒﻴﺔ ﺒﻴﻨﻤﺎ ﺍﻝﻁﺭﻴﻘﺔ
ﺍﻝﻌﺎﺩﻴﺔ ﻤﻊ ﻁﻼﺏ ﺍﻝﻤﺠﻤﻭﻋﺔ ﺍﻝﻀﺎﺒﻁﺔ ﻭﺫﻝﻙ ﻓﻲ ﺍﻝﻔﺼل ﺍﻝﺩﺭﺍﺴﻲ ﺍﻝﺜﺎﻨﻲ ﻤﻥ ﺍﻝﻌﺎﻡ )(2011 – 2010
 ،ﻭﻗﺎﻡ ﺍﻝﺒﺎﺤﺙ ﺒﺒﻨﺎﺀ ﺍﺨﺘﺒﺎﺭ ﻤﻜﻭﻥ ﻤﻥ ) (35ﻓﻘﺭﺓ ،ﻭﺒﻌﺩ ﺃﻥ ﺘﻡ ﺍﻝﺘﺤﻘﻕ ﻤﻥ ﺼﺩﻗﻪ ﻭﺜﺒﺎﺘﻪ ،ﺍﺴﺘﺨﺩﻡ
ﻜﺎﺨﺘﺒﺎﺭ ﻗﺒﻠﻲ ﻭﺒﻌﺩﻱ ،ﺜﻡ ﺒﻌﺩ ﺫﻝﻙ ﺘﺤﻠﻴل ﺍﻝﻨﺘﺎﺌﺞ ﺒﺎﺴﺘﺨﺩﺍﻡ )ﺍﺨﺘﺒﺎﺭ– ﺕ( ﺒﺎﻹﻀﺎﻓﺔ ﺇﻝﻰ ﻤﻌﺎﺩﻝﺔ ﺤﺠﻡ
ﺍﻝﺘﺄﺜﻴﺭ ﻭﺫﻝﻙ ﻝﻘﻴﺎﺱ ﺤﺠﻡ ﺘﺄﺜﻴﺭ ﺍﻷﻨﺎﺸﻴﺩ ﻋﻠﻰ ﺘﻨﻤﻴﺔ ﻤﻔﺭﺩﺍﺕ ﺍﻝﻠﻐﺔ ﺍﻻﻨﺠﻠﻴﺯﻴﺔ ،ﻭﺃﻅﻬﺭﺕ ﻨﺘﺎﺌﺞ ﺍﻝﺩﺭﺍﺴﺔ
ﻭﺠﻭﺩ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻝﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻓﻲ ﻤﺘﻭﺴﻁ ﺩﺭﺠﺎﺕ ﺍﺨﺘﺒﺎﺭ ﺍﻝﻤﻔﺭﺩﺍﺕ ﻝﺼﺎﻝﺢ ﺍﻝﻤﺠﻤﻭﻋﺔ ﺍﻝﺘﺠﺭﻴﺒﻴﺔ
ﻓﻲ ﺍﻝﺘﻁﺒﻴﻕ ﺍﻝﺒﻌﺩﻱ ،ﻜﻤﺎ ﻭﺃﻅﻬﺭﺕ ﻨﺘﺎﺌﺞ ﺍﻝﺩﺭﺍﺴﺔ ﺇﻝﻰ ﻭﺠﻭﺩ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻝﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻓﻲ ﻤﺘﻭﺴﻁ
ﺩﺭﺠﺎﺕ ﺍﺨﺘﺒﺎﺭ ﺍﻝﻤﻔﺭﺩﺍﺕ ﺘﻐﺯﻯ ﻝﻤﺘﻐﻴﺭ ﺍﻝﺠﻨﺱ ﻝﺼﺎﻝﺢ ﺇﻨﺎﺙ ﺍﻝﻤﺠﻤﻭﻋﺔ ﺍﻝﺘﺠﺭﻴﺒﻴﺔ ﻓﻲ ﺍﻝﺘﻁﺒﻴﻕ
ﺍﻝﺒﻌﺩﻱ.
ﻭﻓﻲ ﻀﻭﺀ ﻫﺫﻩ ﺍﻝﻨﺘﺎﺌﺞ ،ﺃﻭﺼﺕ ﺍﻝﺩﺭﺍﺴﺔ ﺒﻀﺭﻭﺭﺓ ﺍﺴﺘﺨﺩﺍﻡ ﺍﻷﻨﺎﺸﻴﺩ ﻓﻲ ﻤﻤﺎﺭﺴﺔ ﺍﻝﻤﻔﺭﺩﺍﺕ
ﻭﺍﻗﺘﺭﺡ ﺍﻝﺒﺎﺤﺙ ﻀﺭﻭﺭﺓ ﺇﺠﺭﺍﺀ ﺍﻝﻤﺯﻴﺩ ﻤﻥ ﺍﻝﺩﺭﺍﺴﺎﺕ ﻝﻠﺘﻌﺭﻑ ﻋﻠﻰ ﺃﺜﺭ ﺍﺴﺘﺨﺩﺍﻡ ﺍﻷﻨﺎﺸﻴﺩ ﻋﻠﻰ ﺘﻨﻤﻴﺔ
ﻤﻬﺎﺭﺍﺕ ﺍﻝﻠﻐﺔ ﺍﻹﻨﺠﻠﻴﺯﻴﺔ ،ﻜﻤﺎ ﻭﺃﻭﺼﺕ ﺍﻝﺩﺭﺍﺴﺔ ﺍﻝﻤﻌﻠﻤﻴﻥ ﻋﻠﻰ ﻀﺭﻭﺭﺓ ﺍﺴﺘﺨﺩﺍﻡ ﺍﻷﻨﺎﺸﻴﺩ ﻝﺨﻠﻕ ﺒﻴﺌﺔ
ﺘﻌﻠﻴﻤﻴﺔ ﻤﻨﺎﺴﺒﺔ ﻭﻜﺫﻝﻙ ﺇﺜﺭﺍﺀ ﺍﻝﻤﻨﻬﺎﺝ ﺒﺎﻷﻨﺎﺸﻴﺩ ﺍﻝﻤﻨﺎﺴﺒﺔ ﺍﻝﺘﻲ ﺘﺠﻌل ﺍﻝﻁﻠﺒﺔ ﻗﺎﺩﺭﻴﻥ ﻋﻠﻰ ﺍﺴﺘﺨﺩﺍﻡ ﺍﻝﻠﻐﺔ
ﺍﻹﻨﺠﻠﻴﺯﻴﺔ ﺩﺍﺨل ﻭﺨﺎﺭﺝ ﺍﻝﻤﺩﺭﺴﺔ.
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Appendix (5)
Pictures of Project
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