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Abstract
The Effect of Interactive Writing on Developing Mechanics of Writing of
the Eighth Graders in the Private Schools in Gaza
This study aimed to investigate the effect of using interactive writing
on developing the mechanics of writing of eighth graders in Gaza private
schools . The researcher chose Ibad Ur Rahaman Private School where he
works as an English teacher. The sample of the study was purposively chosen.
The Sample consisted of 37 male students of eighth graders. It was divided
into two groups, an experimental and a control group, an experimental group
consisting of 18 students and a control one consisting of 19 students. The
researcher used two tools, pre-post achievement test and a portfolio. The
researcher applied the pre-test before starting the experiment, the results
showed that the two groups were equivalent in their previous learning and
general achievement. After that, the interactive writing was used to teach the
experimental group, whereas the traditional method was used with the control
group. The two groups were tested again in mechanics of writing after the
application of the experiment. The results were statistically analyzed. The
study findings revealed that there were statistically significant differences
between the mean scores attained by the experimental group and those by the
control one in favor of the experimental group. This dues to the interactive
writing method used.
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Chapter 1

Background of the Study
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Chapter 1

Background of the Study

Introduction

Language is considered one of the most important moral links among human
beings.

Zehran ( 2005:p90) states that language is a means of conveying or

communicating ideas through the use of speech sounds. The demand for learning a foreign
language has increased; however the history of teaching and learning a foreign language
often appears to have been a history of failure (Karal,2000:p21). Though many theories,
studies and researches confirmed this issue, each tried to provide teachers and learners with
a better way of learning a foreign language. Language learning is still a hard task which
sometimes turns to be frustrating (Lewis and Hill, 1995:p22).

To overcome frustration and to bring effective foreign language learning, effort is
required at every moment and must be maintained over a long period of time
(Deesri,2002). On one hand, teachers should shift the anger and give prominence to
language practice within an interesting, enjoyable environment (Karal, 1992:pp.36-37).

On the other hand, teachers should avoid the perception that all learning "should be
serious and solemn in nature, and that if there is hilarity and laughter, there is no real
learning "(Kim, 1995:p35). Teachers should believe that it is possible to learn languages
as well as enjoy oneself at the same time.

English has lately established itself as the most popular language in the world. It
may be considered the first world language. Al-Ghunaimi (2003:p2) states that "recently it
[English Language] has been the language of globalization". Therefore, English as a
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foreign language has been of considerable importance in curriculum in most Arab
countries to enable students to cope with life and develop their countries.

English being the most widely spread language becomes an issue of interest that
increases rapidly. In the Middle East area, governments provide programs for English
language in almost every school and university (Keshta, 2000:p4).

Realizing the

importance of English language, The Palestinian National Authority began its promising
project of introducing Palestinian students to English from the first elementary grade.
However, students still show low level of achievement in English (Hamad, 2005:p3).

In this study, the researcher focuses on the writing skill because communication
through writing is considered to be a complex human task to incorporate cognitive,
perceptual and motor aspects (Rozenblum, Shankar and Gal, 1994). This skill is developed
to become a crucial tool in the learning process and in people's daily life; for writing serves
as a mean of communication used to express and report ideas and opinions. Writing is a
thinking process in its own right. It needs a lot of effort to rearrange ideas and thoughts.

Accordingly, writing demands conscious intellectual effort which usually has to be
sustained over a considerable period of time. The learner should master this skill through
writing correct sentences grammatically, structurally, syntactically and contextually( Abu
Marahil, 2004).

Thus, interactive writing is a powerful tool for beginning writers. Emergent Early
Writers and Emergent Transitional Writers (generally grades K-1) should experience
interactive writing frequently (McCarrier, 2000).

Interactive writing is a powerful tool for beginning writers; children learn concepts
of print, spelling, phonics, and strategies for reading and writing. As students become
3

Early Transitional Writers (generally late first-grade and second grade), they become more
adept at writing independently. At this time, interactive writing may be used for specific
purposes to meet the challenges of more complex writing (i.e., complex punctuation,
complex sentence structure, vocabulary). The teacher may also use interactive writing to
establish a community of writers (i.e., group thank-you letter) (McCarrier, 2000: p.73).

1.1. Statement of the Problem

The problem of the study is crystallized in the following main question:

What is the Effect of Interactive Writing on Developing Mechanics of Writing of the
eighth Graders in the Private Schools in Gaza?

The following subsidiary questions are derived from the major question:

1. What are mechanics of writing needed to be developed for the eighth graders in the
private schools in Gaza by interactive writing?

2. Are there statistically significant differences at (a

≤ 0.05) in the mean level of the

mechanics of writing between the students in the eighth grade who use interactive
writing (experimental group) and those who learn through the traditional method
(control group)?
3. Are there statistically significant differences at (a ≤ 0.05) in the mean level of the
mechanics of writing between high-achiever students in the eighth grade who use
interactive writing (experimental group) and those who learn through the traditional
method (control group)?
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4. Are there statistically significant differences at (a ≤ 0.05) in the mean level of the
mechanics of writing between low-achiever students in the eighth grade who use
interactive writing (experimental group) and those who learn through the traditional
method (control group)?

1.2. Hypotheses
1. There is no statistically significant difference at the level of (a ≤ 0.05) between students
in the eighth grade who use interactive writing (experimental group) and those who
learn through the traditional method (control group) .
2.

There is no statistically significant difference at the level of (a ≤ 0.05) between highachiever students in the eighth grade use interactive writing (experimental group) and
those who learn through the traditional method (control group).

3.

There is no statistically significant difference at the level of (a ≤ 0.05) between lowachiever students in the eighth grade who use interactive writing (experimental
group) and those who learn through the traditional method (control group).

1.3. Objectives of the Study

The researcher takes in consideration these objectives in this study to achieve:

1. identifying the effect of manipulating interactive writing on developing the mechanics
of writing in English for 8th graders in Gaza private schools,

2. finding out the effect of writing on teaching writing among both high achievers and low
achievers of 8th graders,
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3. developing the traditional methods of teaching writing through adapting new techniques
which proved to be effective and of interest in developing mechanics of writing.

1.4. Significance of the Study

This study may prove to be significant for the following reasons:

1. The present study is considered to be the first study according to the researcher's
knowledge which is conducted in the field of interactive writing in teaching the subject
of English language in the west directorate in Gaza.

2. It is expected that the research findings will be of great benefit for the development of
the present syllabus.
3. It may help English teachers of 8th grade in organizing teaching and learning English
language skills by using the means of using interactive writing motivationally.

4. Syllabus designers and supervisors may benefit from the present study in relying on a
new guideline for developing writing in Gaza.

5. Other researchers may particularly make use of interactive writing by finding the
relationship between writing and reading for example and get benefit of this
relationship.

1.5. Procedures of the Study

The researcher followed many procedures in the current study, the procedures are:

1. Conducting the literature review in the field of English teaching methodology related to
educational techniques in general and interactive writing in particular.
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2. Reviewing the previous studies and research that dealt with the topic of manipulating
interactive writing in teaching school subjects and English language in particular.

3. Choosing the purposive study sample which consists of two-male classes.

The

researcher will specify one-male class to learn by means of interactive writing, and the
other class to learn by the traditional method.

4. Designing the study instrumentation as follows:

A) Specifying the educational objectives of the suggested lessons, and what they include of
the subject matter, its objectives and its learning outputs.

b) Designing and preparing an achievement test according to the table specification and
offering it to referees to ensure the validity of the test.

C) Referring the achievement test to referees, experts and specialists in both the academic
and educational fields to verify its validity and reliability, and to judge the factors of
simplicity, complexity and recognition for the test items through applying them on a
pilot sample.

5- Carrying out the experiment through which the experimental lessons are taught to the
experimental group via interactive writing.

The control group is taught via the

traditional method.
6- Applying the achievement test as – a post test – on the study groups after carrying out
the experiment.

7- Collecting data, recording conclusions, analyzing them, and then discussing and
interpreting the study results.

7

8- Giving recommendations and providing suggestions in the light of the study findings.

1.6. Definition of Terms

The researcher adopted the following terms in the current study:

Effect

It is the statistically significant difference between the achievement of the two
groups; the experiment group which studied the writing lessons by means of interactive
writing, and the control group which studied the writing lessons by the traditional method.
http://en.wikipedia.org/wiki/effect

Interactive Writing

It is a collaborative writing experience for beginning writers in which the teacher
guides students in the group-writing of a large-print text. Students participate in the
composition and construction of the text by sharing the pen, physically and figuratively,
with the teacher. The composition is read and reread by the group to make the reading and
writing connection (MacCrrier, 2000).

Developing
Students can be better aware of the mechanics of writing and improve their knowledge of
how to use them correctly, or to make active or promote the mechanics of writing.
Mechanics of Writing
A compendium of rules regarding manuscript-arrangement, spelling, compounding
of words, abbreviations, representation of numbers, syllabication, use of capitals, use of
italics, punctuation, and paragraphing (Woolley ,2005). This research will tackle only
three of them: punctuation, capitalization and spelling. See pp.38-48.
8

The 8th Graders

It is the second preparatory class in the old educational system. It is now called the
English basic class in the new educational system.

(www. Moe.gov.ps)

Private Schools

They are known as independent schools or non-governmental schools.

They are

not administered by local state or national governments. Therefore, they retain the right to
select their students

and they can add extra or supplementary activities as to be

distinguished and are funded in whole or in part by charging their students tuition, rather
than relying on public (government) funding. Students can get a scholarship into a private
school which makes the cost cheaper. http://en.wikipedia.org/wiki/Private_school

1.7. Limitations of the Study

1. The study focuses on mechanics of writing (punctuation, capitalization and spelling)
among the eighth graders in English language in the West Directorate.

2. The study was limited to teaching the English language textbook "English for Palestine"
writing lessons in units (10-11-12-13-14-15-16-17-18).
3. The sample of the study is confined to (37) of the 8th graders in Ibad Ur, Rahman
School– Gaza.

4. The time of the experiment was restricted to the allocated time for teaching the units in
the plan recommended by The Ministry of Education, the second term, 2011.

9

1.8. Summary

Chapter one attempts to define the statement of the study which the seeking for examining
the effect of interactive writing on developing mechanics of writing of the eighth graders in
the private schools in Gaza. This chapter also includes the purpose, the significance of the
study, definitions of terms and the limitation of the study. Chapter two will deal with
theoretical framework focusing on interactive writing and mechanics of writing.
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Chapter 2

Theoretical Framework
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Chapter 2

Theoretical Framework

Introduction

This chapter deals with teaching English language as a foreign language to Arab
learners. The researcher identifies writing and mechanics of writing, and then explains
interactive writing and its requirements as the most difficult skill that Arab learners face in
learning English language as a foreign language.

2.1. Definition of Writing

When one writes, one uses graphic symbols: that is, letters or combinations of
letters which relate to the sounds one makes when one speaks. On one level, writing can be
said to be the act of forming these symbols: making marks on a flat surface of some kind
(Byrne, 1998).

Writing is "a complex process involving the construction of recorded messages on
paper or on some other material and, more recently, on a computer screen" (Abu Shaaban,
2003). Writing means " to form (letters, words or symbols) on a surface such as paper with
an instrument such as a pen to trace or form letters, symbols on paper or another surface to
produce written material, such as articles or books, to compose letters; or communicate by
mail " (Abu Shaaban, 2003 ).

So, the researcher lets the students in the eighth grade in his experiment to write about
themselves to express their feelings and ideas and give the researcher a paragraph to
evaluate their writing. As a rule, students do not write just one sentence or even a number
of unrelated sentences. Students produce a sequence of sentences arranged in a particular
12

order and linked together in certain ways. The sequence may be very short – perhaps only
two or three sentences – but, because of the way the sentences have been put in order and
linked together, they form a coherent whole.

They form what we may call a ' text ',

(Byrne, 1988).

2.2. Teaching Writing

Harmer (2001, 79-84) explains four reasons for teaching writing to students of
English as a foreign language. They are reinforcement, language development, learning
style and writing as a skill.

- Reinforcement: some students acquire languages in an oral /aural way, others get benefit
from seeing the language written down. The visual demonstration of language
construction is invaluable for both understanding and memory". It is useful for
students to write the new language shortly after studying it.

- Language development: the process of writing is different from the process of speaking;
the former helps us to learn as we go along. "The mental activity of constructing
proper written texts is part of the ongoing learning experiences.(p. 79)

- Learning style: some students are quick at acquiring language just by looking and
listening. Others may take longer time to spend in producing language in a slower
way, thus making writing appropriate for those learners.

- Writing as a skill: the most essential reason for teaching writing is that it is a basic
language skill like speaking, listening and reading. Students need to know how to
write letters, compositions, essays, reports, and how to use writing's conventions.
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The researcher indicates that writing as a skill is not as simple as a physical movement of
fingers or holding pencils or pens on sheets of papers. This implies that when students
write they should have already developed other sub-skills which could lead them to write
correctly.

2.3. Writing as a Process

"Process Writing is an approach which encourages ESL youngsters to communicate
their own written messages while simultaneously developing their literacy skills in
speaking and reading rather than delaying involvement in the writing process, as advocated
in the past, until students have perfected their abilities in handwriting, reading, phonetics,
spelling, grammar, and punctuation"(Heald-Taylor, 1994, 6).

Min (2007, 42) emphasizes that "Process writing is learning how to write by
writing" this current emphasis in writing instruction focuses on the process of creating
writing rather than the end product. The basic premise of process writing is that all learners
can write and the focus here is on creating quality content and learning the genres of
writing. Lynch (1996,148) states that teaching writing has been shifted since 1970s. It is
concerned with the product; the learner's answer. The focus is on accuracy of mechanics of
writing (spelling, grammar, vocabulary and punctuation marks. Since 1970s, there has
been a great interest in the process of writing. Harmer (2004, 4-6) writes about the process
of writing – that is the stages a writer goes through so as to produce a piece of writing. He
suggests four main elements: Planning, the writer has to think about three issues (purpose,
audience and content structure.) Drafting, is the first version of a piece of writing. Editing
(reflecting and revision) and finally the final version. He represents these stages in the
following way:

14

Planning ►drafting ►editing ►final draft

Oshima and Houghu (1981, 4-15) identify four stages of the writing process:
(prewriting, planning, writing, and revising drafts and then a final copy)

Stage 1: prewriting: two steps should be focused on: choosing and narrowing a topic and
brainstorming.

Prewriting (step 1) Choosing and Narrowing a Topic:

When students are given a choice to write about a topic they like, they must narrow
the topic to a particular aspect of that general topic. This means the topic should not be too
broad to write in one paragraph because it is impossible to cover a topic like "environment"
in only one paragraph.

Prewriting (step 2) Brainstorming:

Brainstorming means generating ideas that help students write more quickly on the
topic they are interested in through using three techniques: listing, free writing and
clustering. Teachers should help students learn how to use each of them and decide which
the most productive one is.

Stage 2:planning: students are asked to organize the ideas they generated by
brainstorming.

Stage 3: writing and revising drafts: Students are asked to write a draft or more until
they produce a final copy. This can be done by: writing the first draft, revising content and
organization, proofreading the second draft for grammar, spelling and punctuation marks.
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Stage 4: writing the final copy: After making the needed corrections, students can write
the final copy.

The researcher in his experiment benefits from Oshima and Houghn's (1981) four stages,
the researcher gave students many topics to choose one to write about what they like. The
students in this stage have to narrow the topic to a particular aspect. Next, the students
generated ideas to write about the topic they chose. Then, they were asked to organize their
ideas they generated by brainstorming and finally, they were asked to write drafts to
produce the final copy.

Gardner and Johnson (1997, 4) describe the stages of the writing process and give a
brief description to each of them. They say :"writing is a fluid process created by
writers as they work. Accomplished writers move back and forth between the stages of
the process, both consciously and unconsciously. Young writers, however, benefit
from the structure and security of following the writing process in their writing"

Prewriting: Students generate ideas for their writing using techniques such as:
brainstorming, creating life map, developing word banks and deciding on form,
audience and purpose. All of the previous techniques can be done by the teacher's
motivation and reinforcement.

Rough draft: During this phase students write without worry about conventions of
writing.

Reread: Students read their writing aloud for sensibility.

Share with a peer reviser: Students share and make suggestions for improvement, asking
questions about unclear ideas and talking about how to make a better writing.
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Revise: Students have to improve their work by writing additions or dropping unnecessary
information.

Editing: Students edit their draft for spelling, grammar, punctuation and sentence structure
errors.

Final draft: Students make their final copy to discuss with the teacher.

Publishing: Students publish their written work, reading it aloud or making articles and
books.

Lindsay and Knight (2006, 85-86) break down the writing process into three stages:

- Preparation: Think about the reader, consider why we are writing, think about the
content, decide the appropriate layout and style.

- Drafting: Put our ideas together in a draft form. This is probably all we need for things
like shopping lists and memos.

-Editing and Rewriting: Write several times so that the text is coherent and clear.

The researcher sees Gardner, Jobson, Lindsay (1997) and Knight have used stages like
preparation which means prewriting according to Gardner and Jobson. Drafting, editing
and rewriting are also common stages in both studies. For EFL learners, the researcher
believes that they need more attention and interaction in order to focus on these stages and
thus develop their writing skill.
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2.4. Writing Stages

Writing is not an easy task as it needs skills and high thinking abilities. It is a
productive skill of important stages which should be focused on during teaching writing.
White and Arndt (1991, 5) assert that writing serves as cyclical process. This means that
when students are revising their writing, they might return to the prewriting phase so as to
expand their ideas.

Hale (2006,p.7) shares the same point of view as well. He advocates that when
learners are asked to write an essay or a composition they go through difficult stages.
These stages are divided by most researchers into three: (prewriting, writing and revision).
In prewriting, a learner thinks about the topic and organizes his/her ideas on paper. It is the
stage of generating ideas for writing the subject. In the writing stage, a learner writes down
his/her thoughts. He /she writes down a brief introduction, the body and the conclusion.
After finishing writing, a learner should revise what has been written. Revising is the most
important and (difficult) part of the writing process. To revise means to evaluate and make
changes in order to improve writing. In revising, a learner checks these points: (the main
idea, organizing the paragraphs, transitions, introduction, conclusion and sentences).
According to Hale, mechanical and grammatical errors should be avoided in this stage.
Moreover, Millrood (2001, 147) describes three –phase framework of teaching to
write:

- Pre-writing (schemata-the previous knowledge a person already has - activation,
motivation for writing, preparation for the writing, familiarization with the format of
the text.).
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- While-writing (thesis development, writing from notes, proceeding from a given
beginning phrase and following a plan).

- Post-writing (reflection on spelling and grammar errors, sharing the writing with other
students-redrafting, peer editing) Shin-Chien (2007, 25-31) in his study differentiates
between two kinds of strategies in the writing process. Cognitive and metacognitive
strategies. The first involves strategies for using knowledge to solve problems, the
second concerns monitoring, controlling, and understanding one's strategies.
Sometimes they overlap with each other. He adds, "writing consists of three main
cognitive process/strategies: planning, translating and reviewing. Planning is divided
into three sub-strategies: generating ideas, organizing and goal-setting. Translating is
done when writers put their ideas into visible language. Finally, reading and editing are
the sub-strategies of reviewing" .

Lindsay and Knight (2006, 94-95) divide writing into three stages:

- Pre-writing stage-the teacher sets the task, learners [prepare for what they will write.

- writing stage- the learners do the task, for example, writing a report, a story, a letter, etc...

- Post- writing- feedback and follow-up work.

The researcher concludes these stages are of great importance in writing process. In the
experiment of the current study, the researcher followed these stages on teaching writing.
The next part will discuss the types of writing.
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2.5. Types of Writing

Millrood ( 2001, 134-142) gives a brief description of the types of writing in his
book. He says writing can be expressive, poetic, informative and persuasive. Depending on
the type of writing, the writer concentrates either on the subject matter of the written piece
of writing, or on the reader, or on one's own feelings and thoughts.

"In expressive writing, an emphasis is made on the writer him/herself expressing
one's own thoughts as in a diary. In poetic writing the emphasis is made on the language,
as the choice of language creates the necessary poetic effect. In informative writing, the
emphasis is on the subject matter. In persuasive writing, emphasis is on the reader who is
in the focus of the writer's attention and whose train of thought the writer is intending the
change. It is useful for teachers to know the purposes of writing .Writing can be done with
the purpose of description, narration, exposition, persuasion and reasoning. Description
presents typical features of a living being, an object or an abstract image to make it
recognizable. Narration tells events in succession. Exposition describes circumstances.
Persuasion makes people change their behavior or train of thought. Reasoning invites the
reader to follow the logic of the author and to producing ideas".

The researcher agrees with (ibid, 2001,134) types of writing and thinks that the writer
concentrates either on the subject of the written text, on the reader or on the feeling and
thoughts of others.

2.6. Purposes for Teaching Writing

Teachers of English often choose writing tasks from textbooks to help students improve
their writing ability. The writing tasks that teachers select from textbooks and assign to
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students can help them become confident writers and independent thinkers. Foong (1999,
30-47) points out four purposes for teaching writing:

2.6.1. Writing for Language Practice

Writing can be taught for practicing language forms to develop accuracy and
correctness. It is basically for reinforcement, training and imitation of language forms. In
language-based writing tasks, students would be given writing exercises that would
reinforce language structures that have been taught through the manipulation of
grammatical patterns. For example, students would be given a paragraph and asked to
perform substitutions, transformations, expansions or completion exercises.

2.6.2. Writing for Rhetorical Practice

In writing tasks that teach rhetorical forms, teachers would provide the content and
use model essays as stimuli for writing. Students will imitate the rhetorical and syntactic
forms by following the chosen model passage. Examples of such tasks are: writing guided
compositions in which the content and organization are given by the teacher, reading a
passage and writing a composition with parallel organization, reading an essay and
analyzing its organizational pattern, and writing a similar essay on a related topic.

2.6.3. Writing for Communication

Teaching writing began to shift its emphasis on accuracy and patterns to the ability
to understand and covey information content. Completing communicative writing tasks
would require greater awareness of writer's purpose, audience and the context of writing.
Here, writing has a social function. Such communicative writing tasks stimulate real life
situations where a writer will write to convey some information to a reader.
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2.6.4. Writing as a Discovery and Cognitive Process

Writing tasks in the classrooms have begun to shift their focus to the process of
writing which has been influenced by the humanistic and cognitive approaches. The
process approach has two main schools of thought: the expressive and the cognitive. The
expressive school of thought stresses the importance of self-development. Writing is
viewed as an expressive mode through which student writers use writing as a means to
explore or discover meaning by themselves and develop their own voice. According to the
cognitive school, writing researchers begin to study the mental processes during the act of
composing. They find that good writers do not only have a large repertoire of strategies,
but also they have sufficient self-awareness of their own process. In addition to the
previous purposes of writing, Foong (1999, p 30) recommends some classroom practices
for teaching writing to the teachers to follow in their schools. They are:

- Allow students to generate their ideas through pre-writing strategies and by writing the
topics that are related to the students` world experiences for writing to be meaningful.

- Create opportunities for students to select their own topics.

-

Provide feedback on drafts to stimulate and encourage students to rethink and revise
ideas instead of focusing on form and accuracy.

- Conference with students to help them gain insights and understanding of their writing
process and to provide them with support.

- Promote collaborative rather than competitive learning in the classroom.

The researcher benefits a lot from these four purposes of teaching writing. The most
important purpose is writing for communication which the researcher used in his
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experiment. (See, chapter two, p.21) Students have to live a real life situation where they
interact, share and process information in their writing to convey the message to the reader.

2.7. The Principles of Teaching Writing

Tang (2007, 52-53) applied in teaching writing proposes some principles for
developing writing skills and how they can be applied in a Chinese ESL classroom. are:

-Raise students` awareness: Students should be helped to see the role of writing in
language learning.

- Students have ideas: Student is not only the exposition of ideas, but also the working out
of ideas". It is teachers` responsibility to help students analyze their own ideas
through teaching.

- Read to write: Writing does not exist alone. Before a leaner starts to write, he/she needs
to read so as to learn the language and get familiar with certain patterns or rhetorical
structures.

- Teach process writing: Process writing is characterized by the awareness of the writer of
the writing process and the intervention of a teacher, or peers at any time during the
process of writing to improve writing skills instead of fixing mistakes. This approach
aims at enabling students to share information, make personal choices about reading
and writing, take the responsibility of their own learning task, take writing as process,
and develop cooperation.

- Create a learner-centered classroom in active communication: Basically, writing is a
verbal communication. The view that writing is a verbal communication finds
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strongest support in Bakhtin`s dialogic theory of language. It implies the interactive
nature of writing.

The researcher sees that the purpose of writing is to enable students to write together in
groups. The students differ in their abilities in writing and there are many differences
appear in their English writing as a second language. In Gaza, the students learn English
as a foreign language not as a second language.

2.8. Writing a Paragraph

Maclin (1996, 227) offers a brief description of a paragraph. She states that a
paragraph is a unit of thought that has several or many sentences in it. The length of a
paragraph varies according to the purpose of writing. Academic writing, business writing,
journalism, and scientific and technical writing have different purposes. They may require
paragraphs of different lengths. In academic writing a developing or body paragraph is
often 75 to 125word long. Sometimes it is much longer. The organization of a paragraph
depends on the purpose of the writing. In a short paper, each major point in an outline may
be developed into a paragraph. In a very long paper, several paragraphs may be necessary
to develop one point. Arranging ideas clearly in order that is the most suitable. The topic
sentence of a paragraph tells what the paragraph is about and how the ideas are developed.
A topic sentence can be put any place in the paragraph, but putting it at the beginning
guides the development. The appearance of a paragraph is important. In handwriting, the
writer doesn't have to indent the first line of each paragraph; indent every time you begin
a new sentence; leave margins on both sides of the paper; use blue or black ink on white
paper. Three kinds of paragraphs make up every formal composition. An introductory
paragraph begins the paper, stating what the paper is going to be about in the form of a
thesis statement. Body paragraphs develop the thesis statement. A concluding paragraph
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restates the thesis, usually in different words, and shows briefly how the development
relates to it. Sometimes short transitional paragraphs join the ideas in the body paragraphs,
but many writers include transitional elements in the body paragraph.

It is obvious here that a paragraph varies according to writing purpose. In this
experiment when teaching mechanics of writing for the eighth graders, the researcher
concentrates on academic writing through interactive writing. The students have to write
here together in groups where they can negotiate and develop a good paragraph.

2.9. Qualities of a Good Paragraph

Khailani and Muqattash (1996,164) state that a good paragraph has the following
qualities:

1- It is unified. This means that all the sentences in it are connected in meaning and
connected one main thought or idea.

2- It is clear. This means that the central thought or idea in the paragraph is developed
clearly and logically. One sentence leads naturally to the next sentence within the
paragraph.

3- It is part of a whole. This means that, while each paragraph is unified in itself, it is
nevertheless a part of a larger composition, and as of a larger whole, each paragraph
must clearly, naturally, and smoothly develop form the paragraph before it and lead to
the paragraph after it.

The researcher indicates that readers cannot understand any written paragraph if it does
not draw a complete picture and in order to do so, writers should develop their skills of
unifying the sentences by following what Kalians and Muqattash (1996) suggested.
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2.10. The Role of the Teacher in Writing Lessons
To help students become better writers, teachers have a number of tasks to perform.
Harmer (2004, p.p. 41-42) discusses five tasks a teacher can do before, during and after
student writing. They are:

1- Demonstrating: Students should be aware of writing conventions and genre constraints
in specific kinds of writing, so teachers have to be able to put these features into their
consideration.

2- Motivating and provoking: Teachers should motivate, help and provoke students to get
ideas, enthuse them with the value of the task and persuade them what fun it can be.

3- Supporting: teachers need to be supportive in writing lessons and help students to
overcome difficulties that students face in writing.

4-Responding: Teachers should react to the content and construction of a piece of writing
supportively and make suggestions for its improvement.

5- Evaluating: When evaluating students` writing, teachers can indicate the positive
points, the mistakes that students made and may award grades. Borich (1992, 2)
mentioned the role of the teacher in the classroom, he sees, the teacher should be
organized, disciplined, authoritative, dedicated and insightful.

Chandra (1996, 204-243) indicates that teaching is not a light task and it is not
something that anyone can do without any kind of training. To create an effective teaching,
it is essential that the educator must have education of the highest level accompanied by
training techniques and principles of teaching that help him/her perform the task properly.
Here are the needed principles of teaching: principles of motivation, thinking with the life,
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interest, selection, planning, creativity and entertainment, individual differences and
principle of democratic behavior.
Moreover, teachers should be aware of the modern strategies used in teaching –
learning process to enhance interaction with students. Teachers should be facilitators,
feedback providers, guides and organizers of the teaching – learning process.

From

psychologists` viewpoints, writing anxiety should be reduced in schools and universities.
Harrison (2006, 10-12) in his study explains," writing apprehension is a problem in writing
classes because it has consequences for students` learning experience, and for the decisions
they make about engaging in productive, fulfilling writing projects." Furthermore, he says,
teachers should value students` feelings, opinions and accept individual differences.

Zhan (2000, 121) sees L2 writing teachers use the process approach to help
students work through their composing process-getting started, drafting, revising and
editing. The teacher functioned as an ideas generator, encourager, coach and collaborator.
A writing teacher could do a good job by giving assignments, marking papers, and
providing readings and by recognizing the complexity of composing. Siew-Rong (2003,1)
believes that the teacher plays an important role as a facilitator and a guide in learning
process, especially in collaborative learning which is beneficial in facilitating learning
because through active participation, students can engage deeply in their knowledge
construction as they integrate the new knowledge into their own schema and present it in a
meaningful way. We cannot improve the teaching and learning process if we ignore the
effective role of the teacher at school.

The researcher indicates that the role of the teacher is very simple. In the
researcher's experience, the teacher should be a facilitator, feedback provider, organizer,
helper and a friend if that is possible. The teacher in writing plays an important role. S/he
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has to guide students in writing as if s/he a writer, one of them, who is negotiating the
challenges and difficulties in writing.

2.11. Interactive Writing

It is a collaborative writing where the researcher or teacher guides students in
groups. The students write together in the composition and construction of the text by
sharing the pen with the teacher. The composition is read and reread by the group to make
the reading and writing connection as mentioned in chapter one, definition of terms. See
p.8.

The researcher in this experiment dealt with groups. The students in each group
have to choose a leader. The researcher told the students to think together, and just one
student holds the pen. For example, if the group consists of five students, one student will
hold the pen and the other four students have to think about what they are going to write.
This does not mean the fifth student who holds the pen does not have to think. All the
students in the group have to share their ideas and the pen. Sharing is our goal in
interactive writing.

2.12. Interactive Writing in the Classroom

As the researcher defines interactive writing as a collaborative writing experience
for beginning writers in which the teacher guides students in the group-writing of a largeprint text (See p. 10), the researcher, here, has just completed a shared reading of the
student book, unit 15. A large piece of white butcher paper is on the easel. The teacher
and students talk through the creation of a sentence to summarize the lesson they just read.
Students negotiate for wording and construction of the sentence. They first decide to write,
―In Greece, the bride often carries some sugar in order to have a happy life.‖ The
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researcher asks if that sentence tells the main things that happened in the lesson. More
negotiations ensue. One student excitedly raises his hand and says, ―Remember, In Greece,
the bride often carries some sugar!‖

Another student says, ―We need to add that.‖

Students continue to revise until they decide on, ―In Greece, the bride often carries some
sugar in order to have a happy life.‖ Once the sentence is determined, the researcher
quickly makes decisions about which teaching points to take advantage of as they occur—
keeping in the back of his mind that more than two or three teaching points will be too
many. The researcher decides to focus on capitalization and punctuation. A student is
asked to use a marker to help with the writing of the sentence on the large paper. The
student writes the word, ―Greece.‖, correctly.

The researcher praises the student for

looking at the word wall to spell the word correctly. Another student uses a pointer to
point to the word, and the class reads it together. More students participate in writing the
sentence as they are guided and assisted by the researcher and fellow students. Students
read the text together as each word is added. A student writes ―pride‖ instead of ―bride.‖
The researcher guides the student to correct the mistake and allows the student to use white
correction tape to fix the error. Rereading what is written and focusing on teaching points
continue. The researcher continues to share the pen with the students until the entire
sentence is written. The completely correct composition is displayed in the classroom to
become part of the read-the-room center. In this experiment, the researcher has divided the
class into four groups. A large piece of paper was on the easel, the researcher and students
read a story and they wanted to summarize it. Each group had to write one sentence on the
easel. The first student wrote; "Rocky injured while he was swinging", he wrote swinging
incorrectly. Another student from the second group corrected it. One student from the
second group wrote on the easel; "Jamila went to find Rocky's mum" correctly. The
researcher praised the student for this correct sentence. One student from the third group
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wrote; "Rocky's mum was not at home", he wrote Rocky in a small letter, a student in the
same group took the pointer and pointed on the word Rocky and corrected it. A student
from the fourth and final group wrote; "we have to look for Rocky's mum". More students
participate in writing the sentences as they were guided by the researcher. Finally, the
researcher and students read the sentences together; the story was displayed on the easel.
The following figure refers to the class in interactive writing.

Teacher

A3

GROUP

White

"D"

Paper

s
EASEL
GROUP
"C"

GROUP
GROUP

s

"B"
"A"

s

s

The researcher believes that the strength of the interactive writing procedure
demands two levels of expertise. First, teachers need to know how to use the technique at a
procedural level. Next, teachers need to refine the technique by making on-the-spot
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teaching decisions that are based on the immediate needs of the students with whom they
are working.

2.13. Materials, Tools, and Resources in Interactive Writing

In addition to a space to gather together and space to display written material, these
materials and tools should be easily accessible for interactive writing.

- Easel, it is an upright support used for displaying and/or fixing something resting upon it.

http://en.wikipedia.org/wiki/easl. See appendix (6).

- Large white or light colored paper (light-brown wrapping paper, plain newsprint, largesize construction paper),

- Markers, A marker pen, marking pen, felt-tip pen, flow or marker, is a pen which has
its own ink-source, and usually a tip made of a porous, pressed fibres; such as felt or nylon.
http://en.wikipedia.org/wiki/Marker_pen. See appendix (6)

- Magnetic Letters, they are bright, colorful, attractive letters made of plastic and magnets.

http://www.amazon,com/plastic-magnetic -letters.set. See appendix (6)

- Magna Doodle,

it is the original product name of a children's magnetic drawing toy, consisting of a
drawing board, a magnetic stylus, and a few magnet shapes. Invented in 1974, over forty
million units have been sold to date worldwide, under several brands, product names and
variations. http://en.wikipedia.org/wiki/Magna_Doodle. See appendix (6).
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- A whiteboard,

(It is known by the terms marker board, dry-erase board, dry-wipe board, pen board, and
the misnomer grease board) is a name for glossy, usually white surface for nonpermanent
markings. Whiteboards are analogous to chalkboards, allowing rapid making and erasing
of markings on their surface. The popularity of whiteboards increased rapidly in the mid1990s and they have become a fixture in many offices, meeting rooms, school classrooms,
and other environments.

http://en.wikipedia.org/wiki/Whiteboard

- Alphabet linking chart, it consists of all 26 letters and a picture to go with the first (most
common) sound for each of these letters. There are several ways this chart may be used
and read to help with letter and sound recognition. www. Teaherweb.com. See appendix
(6).

- A word wall is literacy tool composed of an organized (typically in alphabetical order)
collection of words which are displayed in large visible letters on a wall, bulletin board, or
other display surface in a classroom. The word wall is designed to be an interactive tool for
children or others to use, and contains any array of words that can be used during writing
and/or reading. See appendix (6).

Http://en.wikipedia.org/wiki/Word_wall.

In this study, the researcher used easels, markers, lager white pieces of paper, pointers, and
word walls. Magnetic letters and alphabetical charts were not used in this study, but they
are very important in interactive writing. The researcher used these tools when he taught
the first grade. Magnetic letters play an important role on teaching writing for the first
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grade students. Students in the first grades like these letters a lot, they like the colors and
the shape of these letters. Students form a lot of simple words by using these letters. There
are also magnetic numbers, students can learn math through these numbers. See appendix
(6).

Alphabetical charts are important too, these charts consist of alphabetical letters with
pictures. For example, letter A is written in small and capital with a picture of an apple.
These charts are colorful and attractive to the students, letter B and the other letters are
written in the same way, they are written in small and capital letters with simple pictures
refer to those letters. Students in the first grades like these charts a lot, and these charts
help the students in their writing. See appendix ( 6 ).

The researcher used word walls in this study in teaching spelling, students confused in
some words which have these sounds /ai /, /e/ , / i:/ and / i / like drive, prize, men, pen,
seen, mean, pin and tin. The researcher used word walls and displayed many words that
have the letter e and i in the same word like drive and prize, the researcher told the
students wherever these two letters are together in the same word the sound is /ai/, then we
have to write these letters in the same word. Pen, men, seen, mean, pin and win have the
same way. See appendix (6).

2.14. The Steps of Interactive Writing

There are eight steps for interactive writing, (McCarrier, 2000, p.73), the researcher has
followed these steps in order to implement interactive writing successfully in the
experiment. See Appendix (5) the eight steps can be summarized as follows:

a) Provide a base of active learning experiences.
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b) Talk to establish purpose.
c) Compose the text.
d) Construct the text.
e) Reread, revise, and proofread the text.
f) Revisit the text to support word solving.
g) Summarize the learning.
h) Extend the learning.
The researcher has adopted these eight steps for interactive writing in his experiment. In
private schools, as in the researcher's experience, EFL learners have better follow these
steps in interactive writing. See appendix (5), p.125.

2.15. The Benefits of Interactive Writing

There are many benefits of interactive writing; the following are the most attractive
benefits for this kind of writing:

- Students become apprentices, working alongside a more expert writer.
- Everyone in the group sees the process of producing a piece of writing.
- Students who read and write very little independently have a chance to see themselves as
readers and writers.
- Students gain knowledge that can be used to create other texts.
- Students think about audience for their writing.
- Most importantly, students have fun doing it, Interactive Writing. (McCarrier, 2000, p.8-9).
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The researcher agrees with McCarrier (2000,p.8) on these benefits of interactive writing.
The most important benefits from the researcher's point of view are: (a)every student in
the groups in interactive writing sees the process of producing a piece of writing,
(b)students who read or write just one line see themselves as readers and writers, and (c)
most importantly, students write through fun.

Interactive writing lessons may begin to look more like shared as the teacher and students
collaborate to create longer and more complex text. "As the children become more skillful
at writing, they will spend less and less of their block time involved in the activity of
interactive writing and more time in elements such as writing ices on (Word Matter,
Fountas 1999,p.35).

In the classroom, every student has to share in the process of producing a piece of writing,
if he does that , he will create other texts by himself . Students will work and write
together , they will gain knowledge which can be used to create other writing texts and to
make students write more and more. Sharing the pen together in the group makes the
student thinks and says his ideas. In researcher's experience, students who work and share
the pen will produce better pieces of writing than writing alone. In addition, having fun in
interactive writing is an important, students like fun, so let the students write through fun.

2.16. Examples of Interactive Writing in the Classroom
Writers need a purpose and an audience for writing. Teachers should use the
learning experiences of the students to establish a purpose and audience to create written
text collaboratively ( McCarrier, 2000, p.73). Some examples are listed below.

- Create a shopping list.
- Compose a group story.
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- Create a sign.
- Write a letter.
- Compose a set of directions.
- Respond to a survey question.
- Summarize or extend a story read in guided reading.
- Summarize or extend a story that has been read aloud.
- Label art or a classroom item.
- Record information from an experiment.
- Record information from a class study or research.
The examples above, creating a shopping list, composing a group story, creating a sign,
writing a letter or composing a set of directions helped the students to write interactively in
the classroom. For example, when the student wrote a shopping list from the student book,
unit eleven lesson one in the group, the researcher noticed in the first group that one
student said milk and the student who held the pen wrote it in a large piece of paper to
include it in the list, as the researcher said one student was holding the pen and the other
students sharing their ideas in interactive writing. The second student said tomatoes, the
third said olive oil, and finally the fourth one in the group said sugar. Here, each student in
the group mentioned one thing to make a shopping list. See appendix (5), p.134.

Another good example of using interactive writing in this experiment is writing a letter, the
researcher divides the class into five groups of fours, the researcher tells the students to
write the form of the letter, just the form. One student holds the pen as it is known now in
interactive writing, other students think and share ideas together. The student says we have
to write the address and the date on the right corner of the paper, the address consists of
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flat number, the street and the town. The second student says we have to write Dear on the
left side, the other two student's mentions with the help of the group the introduction, body
and conclusion. Finally, students mention the signature must be written in the last line in
the letter and it can be either on the right or the left. Here, each group in the class work like
this group, the researcher just guides them when he feels they need guidance.

2.17. Helpful Hints to Help Make Interactive Writing Successful

- Use light-colored, oversize paper.
- Ensure paper is wide enough to fit an entire sentence.
- Guide students and take advantage of teaching moments.
- Keep the pace of the lesson fast. Young students get restless!
- Keep the entire group engaged.
- Feel free to increase teacher input if the lesson starts to bog down.
- Focus on the positive.
- Ensure the final composition is a correct model. All mistakes should be corrected.
- Display final compositions to create a student-generated, print-rich environment.
- Create class books that can be displayed in centers if space on the walls is limited.
- Make the activity fun and positive for the student! (Fountas, 1999, p.35)
It is important here to mention that the researcher (during teaching mechanics of writing
for the experimental group) took care of all these points in order to make interactive
writing successful. The researcher used light-colored, oversize paper to fit an entire
sentence, He guided students, too. The researcher kept the pace of the lesson fast; he
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focused on the positive sides. The researcher also corrected mistakes and displayed the
final composition in front of the students.

2.18. Mechanics of Writing

Mechanics of writing is a writing sub-skill. Norman et al. (2005) define it as the
sub-skill that includes such things as punctuation, spelling, abbreviations, acronyms,
.…etc. ," Smith (2003: 2) also states that "The term 'mechanics' refers to the processes
involved in getting words into print-handwriting or typing, spelling, grammar and
formatting. Similarly, Sun (2003) simply states that mechanics of writing specifies the
established conventions for words that one uses in his / her documentation.

These

conventions include capitalization, contractions, gerunds, participles, numbers, numerals,
pronouns, technical abbreviations, acronyms, units of measurement and punctuation marks.

The current study focuses on developing three main components of mechanics of
writing: punctuation marks, capitalization and spelling. The next part of this section
introduces punctuation, identity and importance.

2.18.1. Punctuation

2.18.1. 1. Punctuation: Identity and Importance

Punctuation marks are one of the components of writing mechanics. These marks
are divided into internal marks – referring to the punctuation marks within the sentence –
and end marks – which are used at the end of a sentence or a question.

Another

classification of punctuation marks divides them into marks within the word – like
apostrophes and hyphens, marks between words and end marks.
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Whatever the

classification may be, the majority of literature written in the area agrees on the importance
of using correct punctuation marks in one's writing.

"Punctuation helps people read sentences accurately. Internal
marks – commas, semicolons, dashes – as well as end punctuation
reveal sentence patterns and relationships of clauses and phrases.
Incorrect punctuation may create document noise and confusion.
Knowing where to punctuate and why contributes to accurate editing."
(Rude, 2006: 173).
Michigan (2004) asserts the importance of punctuation marks giving an
interesting example to show how these small marks can greatly affect meaning: "I hate
liars, like you." and "I hate liars like you." The same meaning is expressed by Angelillo
(2002, p 53) as she recommends that students should regard punctuation as a primary act of
composition and not only a step in editing, and that they should use punctuation as they
compose to help them shape meaning.

Gibaldi et al. (1988) argue that the primary purpose of punctuation is to ensure
the clarity and readability of one's writing. They add that although punctuation is, to some
extent, a matter of personal preference, there are many required uses; and while certain
practices are optional, consistency is mandatory. In the classroom, students have to use
punctuation correctly in all types of sentences. Students have to know the use of full stop,
comma, apostrophe, question marks and so on.

The researcher applied an achievement test during the experiment. See appendix (2).
Students used punctuation marks in the test correctly; they know the use of all these
punctuation marks. (Full stop, comma, question mark and the rest). See appendix (4).
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2.18.1. 2.Punctuation: Chronological Interest

King (2003) traces the chronological interest in using punctuation marks:


Two centuries ago, most punctuation took its cues from speech. This was a period
when the predominant practice of reading aloud was translated into written
punctuation.



A hundred years on, with increased literacy, the spoken word gave way to the
written. The emphasis now was on meaning, and punctuation bowed to a more
logical system.



Punctuation probably reached its top in the late 19th century, helping to make
sense of the then fashionably interminable sentences.



Nowadays sentences, due to the brevity of newspaper style, are shorter. Thus, the
Punctuation today is a blend of both: a system capable of conveying force,
intonation, urgency, doubt, rhythm, tension and passion, and another system whose
duty is to achieve consistency and clarity in meaning (p.12).

It is clear from what King (2003) mentioned that punctuation marks depend on the speech
in the beginning , but in this experiment the researcher cannot rely on the speech because it
is difficult with the students. Nowadays, the students have to see the sentence in front of
them to punctuate it. Once, the researcher tried to make students punctuate three sentences
while he is saying them. Some students punctuate them correctly and they understand
these sentences, one student says when we stop for a long time, we have to put a full stop,
the stop or the pause of the comma is shorter than the full stop. If the student has eight
seconds for the full stop, the comma will take four seconds. One students asks how will
we know the question mark? Another student answers that there is a question word like
wh- questions or a helping verb in the beginning of the sentence, the researcher adds that in
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speaking the questions are known from intonation or that the question has a different voice
when the teacher says the sentences.

2.18.2. Capitalization

2.18.2.1. Capitalization: Identity and Usage

King (2003) regards capital letters to be a form of punctuation in that they help
guide the eye and mind through a text. He adds that the common usages of capital letters
to start sentences and surnames are clear enough; however, a good deal of mystery
surrounds the use of capitals in some other areas of writing.

The same observation about the negligence of applying capitalization standard rules
is formerly aired by Warriner (1982) as he refers to the fact that one may very well find
examples of capitalization or cases of a lack of capitalization that do not agree with the
standard rules in one's reading of books, magazines and newspapers. This fact is attributed
to the change of capitalization practices. In Gaza Private Schools, eighth grade students
are taught to use capitalization in some positions. They capitalize the beginning of the
sentences, surnames, given names, countries, capitals of the countries which they study in
the lessons of the curriculum. They don't have to know all the rules of capitalization. For
example, students know that Rami, Ali, Ola, and Nader have capital letters because they
are proper nouns and they know the first word in the sentence must be capitalized,
countries like Palestine, Jordan, Egypt and Syria must be capitalized too. The capitals of
the countries also will be capitalized like Jerusalem, Amman, and Cairo. The previous
examples have been mentioned in the eighth grade curriculum. So, the students have to
know just these rules.
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The researcher in this experiment told the students to work in groups of fives. He gave
them short sentences to capitalize. He told them to use different colors of markers, ( green,
red and blue). Capital letters must be written in different colors.

For example, the

beginning of the sentence will be written in green, proper nouns will be written in red,
countries and its capitals will be written in blue. Here, the researcher told students to use
different colors to distinguish between capital letters in the beginning of the sentence,
proper nouns, countries and its capitals. The next part will mention what we have talked
about in brief.

2.18.2.2. Functions of Capital Letters

Capital letters do at least three useful jobs in written English:

1. Capital letters indicate the beginnings of sentences as readers do not have the rise
and fall of a speaker's voice to show them when one sentence ends and another
begins.
2.

They distinguish proper nouns and titles from the other words of a sentence so that
readers can grasp the meaning quickly.

3.

Capital letters show respect in such sentences as "The Lord is my shepherd." or
"The President is speaking on television." (Warriner, 1982: 425-426).

2.18.3. Spelling

2.18.3.1. What is spelling?

Spelling is defined as the writing of a word or words with all necessary letters and
diacritics present in an accepted, conventional order.

It is one of the elements of

orthography and a prescriptive element of language. As a means of transcribing the sounds
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of language into alphabetic letters, spelling, however officially sanctioned, often offers but
a rough and inconsistent approximation. (Wikipedia, 2006).

In the researcher's experience, , spelling is not easy for students. The students are confused
a lot when the teacher tells them to spell the word in front of them. The students do not
differentiate between some letters like (c) and (s), (b) and (d), (l) and (i). So, it is very
important to have a close look in this mechanic of writing.

2.18.3.2. Stages of Spelling

Schulze (2006) outlines five stages of spelling:
 Pre-communicative Stage:

The spelling produced in this stage cannot be read by others. This stage of spelling
is sometimes called the babbling stage of spelling where the student attempts to
communicate a message but he / she is the only one who can decipher this message. If time
is put between the writing of this message and the student, he / she may not be able to
transcribe the message. Written language at the pre-communicative stage is characterized
by:


Random strings of symbols, shapes, numbers-some knowledge of letter forms often called mock letters.



Knowledge of letter-sound correspondence.



Some knowledge of the left to right progression of print.



Capital letters are preferred, but the writing sample may include both upper case
and lower case letters.

Instruction at this stage should focus on the teacher

modeling reading and writing by using reading aloud, writing aloud, language
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experience stories, daily writing, labeling the environment, and the shared book
experience. (p. 16)


Semi-phonetic Stage:

In this stage, evidence of the alphabetic principle is demonstrated. Spellers know
that there are letters in words but they spell words in an abbreviated way. The semiphonetic speller also illustrates a beginning understanding of phonemes, the sounds that
correspond to the graphemes, and the written letters. Outsiders have difficulty reading the
words at this stage. This stage of spelling is characterized by :( Schulze, 2006, p.17)


Beginning awareness that letters have sounds and are used to construct words.



The Letters that are used only represent part of the word. Only one, two, or
sometimes three letters are used.



Initial consonants being used, and in some instances, only consonants are used to
represent a word.



Use of letter names to render their words instead of using consonants and vowels.



Becoming aware of the left to right sequence of printed language.



Knowledge of the alphabet and the sounds of language are becoming more
sophisticated.

Instruction at this stage should continue to provide experiences that expose students
to reading and writing through modeling. Playing with words, patterned language, word
walls, language experience, and reading and writing aloud will also be helpful as these
students become cognitively aware of how written language operates. Students at this
stage have to know that we have two types of letters in English language, consonants and
vowels. The construction of the words depends on these consonants and vowels, this stage
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helps the students in reading and writing through modeling from the teacher, and the
teacher checks both reading and writing for the students in groups.


Phonetic Stage:

Phonetic stage is marked by a type of spelling that does not conform to the standard
adult spellings, but the spelling is very close and an outsider can decipher the written work.
Learners spell words the way they sound. At this stage, the writer becomes aware of the
idea that the sounds in words can be rendered phonetically. Some characteristics of this
stage include: (Schulze ,2006, p 18)


The surface sound features of the words are mapped using the letter-sound
correspondence.



Using the following: vowels, consonants, 'ed' endings.



Students are consistent at representing certain letters, but these letters may
be incorrect.



Incorrect vowel is inserted after a correct vowel.



The 'er' syllable is rendered as 'r'.



Students spell words using how they sound.



Students are beginning to use word segmentation. Segmentation is the
process of dividing the words into small parts or syllables to make the word
easy to spell for the students, many students in the classroom use this
process when they find difficult words in the lessons and they can't spell or
read it.

With regard to instruction, the focus in this stage should be on exploring sound
relationships (long and short vowels), beginning sounds, rhyming words, phonemic
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awareness activities, onset-rime, rubber banding words (stretching the word out as it is
said aloud), and playing with language.


Transitional Stage:

Transitional Stage is the point at which the student is beginning to render more
words spelled correctly than incorrectly. This is the stage in which the writer realizes that
words must be spelled not only on the basis of how they sound but also on how they look.
Words rendered during this stage look like 'real' words. The stage features are represented
in:


Following the conventions of spelling: a vowel in every syllable; students use both
vowels and consonants.



Moving from using the sounds of words to the visual representation. Because of this
newly acquired awareness; students may reverse letters.



Students use conventional English sequences in words.



Students use inflectional endings correctly - s, ing, est.



Students are beginning to use base words to form new words.



Students are beginning to use the morphemic relationships of words – (happy, happier,
happiest, unhappy, happiness, happily).



These writers may use 'learned' words in their writing. Instruction at this level should
concentrate on short and long vowels, rubber banding words, consonant blends,
spelling strategies, proofreading, plurals of irregular words, words that end with 'er'
and 'or', and compound words. (Schulze, 2006, p 19). The researcher agrees with
Schulze on transitional stage. In the researcher's experience, students spell words on
the basis of how they look not on the basis how they sound. That does not mean sound
is not important in students' spelling, the students know vowels and consonants and
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how to deal with some silent letters when they spell some words and students can form
new words from base word. In addition, the students know the relationship between
some words and how to deal with these words.

For example, the adjectives

(comparatives and superlatives), the students can distinguish between comparatives and
superlatives. They know that comparatives compare between two people or two things
and superlatives are used to compare among the groups, one thing in the group is the
distinguished. The students also know short and long adjectives, and when the
adjective takes –er and when it takes more or when it takes –est or most. Students
know that depends on short and long adjectives. They can also distinguish or recognize
irregular adjectives which don't take –er, more, -est or most like bad, good, little and
few.


Conventional Spelling Stage:

This is the stage where the writer is spelling 90% of the words in a written piece
correctly. It is at this stage of spelling that formal instruction in spelling can begin. These
spellers have developed an awareness of the English orthographic system and how it
works. This knowledge of the English orthography develops over many years with
exposure to reading and writing. Students apply not only the sound system, but also the
visual and morphological components of words.

Here are some of the characteristics of conventional spellers:


Learners have a working knowledge of the written system of English. They have
knowledge of prefixes, suffixes, contractions, compound words, and homonyms.



They are becoming more accurate in their use of including silent letters and doubling of
consonants when needed.



They can use visual strategies to identify misspelled words.
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They continue in their development of identifying irregular spellings.



They are mastering the Latin forms of words. (Schulze ,2006,p.20)

Instruction at this level should focus on the morphological structure of prefixes and
suffixes, generalizations for doubling consonants for words ending in ing, ed, er, est,
common irregular spellings, possessives, using base words to form new words, dictionary
skills, proofreading, editing, rubber banding words, and the spelling error patterns.

2.18.3.3.Advantages of Using Standard Spelling:

Utilizing the standard spelling conventions results in such merits as:

1. Permitting fluent writing.
2. Reinforcing phonics instruction by using consistent, standard spellings for each
sound, rather than guessed "invented" ones that may vary from student to student,
(Ives, 1994: 2).

To sum up, the researcher believes that spelling helps the students to read and write in the
right way. The students will be aware of spelling the words depending on both the sound
and look. Spelling through reading or modeling is an important, the teacher has to read or
to spell difficult words and it will be great if the teacher writes the new words on the black
board and uses different colors to distinguish some letters like sh, ch, sion, and ture and
tells the students these letters have another sounds or pronunciation. The teacher can also
distinguish silent letters and tell the students some important rules for these letters. Finally,
as the researcher mentioned that the students have to distinguish between (c and s), (l and
i ) , ( b and d), it is very important to distinguish between these simple letters.
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2.19. The Objective of the Study
The study aims at improving the mechanics of writing of the eighth graders through
using the interactive writing. In order to achieve this goal, it is important to describe
English for Palestine 8.

2.19.1 Eighth Grade Curriculum
The curriculum of the eighth grade consists of four components: the Student Book,
the Workbook, the Teacher's Book and two cassettes that are listed below:


The Student Book

It contains material (18 units) that is taught in one school year. The 18 units contain
380 activities, 198 activities for the first semester and 182 for the second one. The units
are one-week units, each with six lessons, each two lessons are together, in each lesson,
there is an emphasis on a particular skill area. For example, lesson one and two are
always vocabulary and listening. Lesson three and four are reading and speaking, and
finally lesson five and six are listening, speaking and writing. Every four weeks there is
a review unit to revise difficult structure or skills. There is a practice test in units 9 and
18 to prepare the students for the final tests.


The Workbook
It provides exercises and activities that help students to practice and consolidate

what they have learned from the student's book. Units 9 and 18 of the Workbook include
model tests.


The cassette
It provides both listening material and a pronunciation model. The students listen
to the stories and dialogues and perform them to the class. There are also poems
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in the student book.


The Teacher's Book
It provides a guide to the components of the course and the lessons. It also contains

an explanation of the aims and approach of the course. The teacher's book contains two
model tests. Moreover, it provides teachers with the tape scripts for all the recorded
material.

2.19.2 The Proposed Time for Teaching Each Lesson
According to the Teacher's Book- grade 8, the proposed time for teaching each skill
is illustrated in table (1).

Table (1)
The Proposed Time for Teaching Each Lesson

Lessons
Lesson 1 & 2

Skill
Listening & speaking

Number of periods
two

Lesson 3 & 4

Reading & speaking

two

Lesson 5 & 6

Listening & Writing

two

2.19.3. Writing Skills in English for Palestine 8
Writing skills represent one fourth of 8th grade English curriculum. According to
the scope and sequence in the teacher's book, the proposed time for teaching writing is one
or two periods. The researcher thinks that two periods a week are sufficient time for
teaching writing.
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2.20. Summary:
In this chapter, the researcher provided a relevant review of related literature to the
importance of teaching interactive writing skills in teaching the mechanics of writing in the
eighth grade in private schools. The following chapter will tackle the previous and
empirical studies which were applied to show the importance of the writing process in
teaching the mechanics of writing.
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Chapter 3

Previous Studies
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Chapter 3

Previous Studies

Introduction

In this part, the researcher sheds light on the previous studies related to strategies
for teaching writing, teaching writing as a skill and mechanics of writing. Recent studies
have already incorporated the thoughts and findings of research. Earlier misunderstandings
have been corrected and unprofitable approaches have been avoided." Thus, related studies
are chronologically arranged from the most recent to the earlier ones. some studies are
followed by a brief comment in which the researcher indicates their importance for the
study at hand. Finally, general comments on Part Two are included.

3.1. Section One: Studies Related to Teaching Interactive Writing

Interactive Writing has been focused on during teaching writing by many researchers.
Mary Rubadue (2002) examined interactive writing and independent writing in her
kindergarten class at Hanby Elementary School in Westerville, Ohio. The kindergarten
children were hesitant writers; they cither wanted to draw or have the teacher spell the
words. They were unwilling to make an attempt at spelling on their own. It was frustrating
for both teacher and students; it was challenging to get them to become risk-takers on the
journey to becoming writers.

After recommitting to the research that children learn best in a whole, meaningful,
interesting and functional atmosphere, Rubadue analyzed the instructional strategies of
interactive writing which conceptualize written language as best acquired the context of
meaningful

interactive

activities,

which
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actively

engage

the

students

.

Rubadue (2002) writes "sharing the pen" made a big impact on my students this past year
. It gave them the opportunity to associate letters with sounds. They were doing more of
the writing; they were engaged in the activity which helped them to become better at
segmenting sounds in words. It also gave them ownership and encouraged the possibility
of re-creating writing independently on their own. As they wrote in their journals, they
were constantly experimenting with written language. It was" sharing the pen," I believe
that made the difference."

The previous study showed how the children were hesitant at the beginning of Rubadue's
experiment and they want their teacher to spell the words. This was what happened with
the researcher in the class of interactive writing. Sharing the pen is an important and it has
its impact. So, the researcher depends on this sharing in the current study.

Another study by Lisa Brandt (2002) examined interactive writing through a sociocultural
lens. Interactive writing is intended to be a collaborative group writing experience with an
opportunity for children to practice writing and reading behaviors in a supported learning
environment. The writing is the ownership of the class and therefore it values all the
students' responses before the message is written. Brandt writes, "This collaboration is a
dynamic process and changes with every interactive writing experience. The environment
the teacher creates during the interactive writing process should support risk-taking "(
Button , Johnson & Ferguson , p .449).

This study supported that collaboration is essential in interactive writing .Collaboration
means working in groups to give each student an opportunity to practice writing with his
colleagues. Here, the researcher divides the class into groups according to Brandt's study
to allow the students in the eighth grade to share in writing .
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Constructivist researchers, Devries and Zanstate (1996) depict creating the

environment for interactive writing :

"The first principle of constructivist education is to establish
sociomoral atmosphere in which mutual respect is
Continuously practiced. In the context of interpersonal
activities the child begins to begins to think of him or
herself as having characteristics in relation to others"
(Fosnot , 1996 ,p 103 ).

The researcher indicates it is important that the instruction is based on the power of
relationships that exist within a classroom culture. It is the responsibility of the teacher to
create this classroom cultural community which will enable the students to develop
positive perceptive toward writing.

Peer culture is another aspect the classroom culture that will either be accepted or rejected
during the event of interactive writing. Brandt (2002) writes," when peer culture is
embraced during interactive writing, learners have the opportunity to incorporate full social
membership and their individual positioning into a situated classroom structure .
Interactive writing is an event, which fosters cooperative negotiation through
collaboration; this is critical to the incorporation of peer culture"

Brandt summarizes her article through the same sociocultural lens, which she examined
interactive writing. She theorizes that as sociocltural theories and perspectives make their
way into educational practice, teachers will delve into self – examination of their personal
philosophies on instruction, language and relationships in school. She expresses
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enlightenment on decoding her views on interactive writing and recommits to the
sociocultural theory, which will change the perspectives of teachers and students alike.

The previous study confirms how peer culture embraced during interactive writing and
how learners have the opportunity to incorporate in a situated classroom . The researcher
in the current study transfers peer culture to the experiment and benefits from peer culture
in teaching interactive writing.
The research of Dorn, French and Jones (1998) further supports that what the child
accomplishes today with the teacher's assistance, he or she will be able to accomplish
independently tomorrow. This is based on the Vygotsky (1978) theory of the zone of
proximal development and is a true measure of a learner's potential. By comparing writing
samples over time, the teacher sees how a child is regulating his own writing

.

A balanced writing program reflects three types of support that build on one another;
interactive writing, independent writing and individual conferences about writing. Progress
is measured according to what the child is able to accomplish in the zone of proximal
development with the assistance of a more knowledgeable person and what the child is
able to accomplish in the zone of actual development without the help of another person.

This research further validates the benefit of interactive writing events before interactive
writing situations. Even while children write independently, the teacher must nudge and
prompt the child in a productive direction: "Say it slowly as you write it" or" that word
starts like your name."

Richgel's study provides important guidelines based on Guillaume's (1998) study
supporting kindergarten context. Guillaume provided 10 big ideas to inform complex and
interactive literacy learning in kindergarten using informational text. Three especially
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important principles are (1) provide access to content area materials (2) read for a purpose
and (3) connect reading and writing. Richgels elaborated and illustrated these ideas as
principles

for

using

informational

text

with

kindergarten

students.

Richgel (2002) observed three principles in a half-day kindergarten for 164 of the 174
school days. He participated with the teacher, Mrs. Poremba in (1) using informational
books with other informational text forms, with narrative texts and other media, (2) making
kindergartens' experiences with informational texts functional and (3) engaging
kindergartens in the reading and writing of informational text. The data included the
collection of all journals , class-made books , and all writing-center writing .

The experiences of Mrs. Poremba and her kindergartens support the case for engaging
students in interactive writing before independent writing, developing positive attitudes
through successful writing events and achieving conventional literacy competence through
early practice . The student also learned that informational texts were sources of both
content knowledge and the working of written language Mrs. Poremba also demonstrated
support for student initiative and social interactions during writing. Using informational
text in kindergarten is a powerful tool for creating positive perceptions of emergent writers
to explore the means and ends of written language.

Confirming the above study, the researcher depends on engaging students in interactive
writing in order to develop students attitudes towards this kind of writing ( interactive
writing) .

Sharon's study (2006) investigated the effects of two instructional approaches on the
phonological awareness, alphabetic knowledge, and early reading of kindergarten children.
The primary goal was to compare a form of contextualized instruction based on an adapted
interactive writing program with a field-tested program of metalinguistic games. For
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instructional purposes, the children in each treatment group were divided into small
intervention classes, with groupings based on children's common strengths and needs. Each
week, these classes met with trained literacy tutors for 420-min lessons. Pretest and
posttest measures provided data on children's phonological awareness, spelling, and
reading development. Statistical analyses of the data indicated no between-groups
differences with regard to phonological awareness and spelling achievement. In contrast,
results revealed statistically significant differences between the two groups on word
identification, passage comprehension, and word reading development measures, with the
adapted interactive writing group demonstrating greater achievement. These findings
verify that the children participating in a contextualized program matched or exceeded the
achievement of the children participating in a structured program of metalinguistic games.

Similar tools were used here by the researcher in this current study. The researcher used
pretest and posttest to measure students' achievement before and after the experiment and
this agrees with Sharon's study.
The study of Mariage (2001) describes how meaning potentials were constructed in the
literacy event known as Morning Message in a 3rd/4th-grade special education classroom.
Morning Message was used as part of a program for teaching literacy to young students
with learning disabilities and is a form of interactive writing providing teachers and
students with opportunities to construct a written text around the experiences of one
student. This discourse of writing allowed for the examination of how meaning was
orchestrated and scaffolded between the teacher and her students (14 Ss with learning
disabilities and/or emotional impairment). Three findings are discussed: the function of a
series of conversational involvement moves utilized by the teacher, the specific writing
conventions and metamessages afforded in the Morning Message dialogue, and an
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examination of how the social dialogues of Morning Message may have come to guide
independent action as internalized processes on several transfer measures.

Marriage's study is for special education, it is for young students with learning disabilities
but the researcher benefits from the first finding in the current study . The researcher
relays on the involvement which moves by the teacher ( the researcher) in this experiment.

On the same track, Cindy (2010) compared the effects of two prevalent forms of
classroom writing instruction, interactive writing and writing workshop, on kindergarten
students’ acquisition of early reading skills. Repeated measures data was collected at four
points over 16 weeks to monitor growth of 151 kindergarten students in phonological
awareness, alphabet knowledge, and word reading. Results of this study showed students
in both the interactive writing group and the writing workshop group demonstrated
significant growth over time for each of the three outcome measures, with no statistically
significant difference between groups for any of the outcome measures at any of the time
points. This study provides evidence that, when consistently implemented during the first
16 weeks of kindergarten, interactive writing and writing workshop are equally effective in
promoting acquisition of early reading skills.
The researcher indicates from the previous study that interactive writing and writing
workshop have the same importance in this current study, the researcher sees in interactive
writing, the researcher and students compose and write, letter by letter, word by word. It is
necessary to work out the word to learn about letters and sounds and how words are
constructed.

Pinnell & Fountas (1998) describes interactive writing as an opportunity to provide text
for shared reading and compose text for interactive writing. Children are directed to focus
on the individual words to promote skill development (sound out, blend, analyze sound and
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sequence, notice spelling patterns). They are encouraged to generate words, derive words
and make links between words and word parts. Children write with the teacher's and their
classmates' help. These experiences lead to independent writing, the goal of all writing
instruction.

Pinnell and Fountas (1996) in Words Matter state:

"We find that when children are given a chance to write on their own,
they use the skills and strategies that they have been taught in interactive writing. During
independent writing, children construct words, hear and record sounds, use known words
to get to words they don't know and notice parts of words. You can support children's word
solving by planning for these instructional experiences." (p.30).

The research findings support that children develop a more positive perception toward
literacy when they have experienced interactive writing events. Since literacy-related skills
successfully emerge in a social environment, the sociocognitive and sociocultural
frameworks embracing the emergent writer essential component language development.
Student and teacher perspectives are also key factors to gains in writing. Collaboration,
cooperation and encouragement support progress in writing and, as the student advances in
his/her level of security, writing moves toward independence and goal-achievement.

In support of the previous study, the researcher transfers shared reading and composing
texts for interactive writing . The researcher benefits from sharing reading in the current
study. Sharing means students have to work together in groups and this is the aim of the
interactive writing in this study.
Although much research has been completed, there is a need for more to be completed.
The findings indicated that positive perceptions toward writing are recognizable in
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emergent writers when they have had interactive, sociocultural and collaborative writing
experiences, and then move toward independent writing experiences. However, these
perceptions are not found as the student moves toward independent writing in the middle
and upper grades. There is a need for additional studies to examine what happens, why it
happens and what can be done to ensure that future reports of the United States department
of education do not indicate that four out of ten fourth graders cannot read.

3.1.1. Commentary

From the above display of the previous studies, the researcher concluded that many
researchers paid attention to interactive writing. Foreign studies focused on this type of
writing and its importance in teaching writing skills. So, it is considered a great indicator
that Arab learners and teachers are in real need for adopting and adapting new technique
such as interactive writing. It is noticeable that the current researcher paid a great deal to
teaching

mechanics

of

writing

through

interactive

writing.

3.2. Section Two: Studies Related to Mechanics of Writing

Apart from employing modern technology in teaching writing, a number of
researchers try to design certain programs and implement some strategies to enhance
writing sub-skills; especially mechanics of writing. This section reviews such studies that
are made by both Egyptian and foreign researchers. Concentrating mainly on spelling,
Nassar (2004) studies the effect of Multiple Intelligences Theory based activities on
improving primary pupils' English spelling. Forty five language school pupils are chosen –
twenty five boys and twenty girls – as the sample for the study. The tools he uses are
Teel's Multiple Intelligence Picture Inventory, spelling activities, a teacher's survey, a list
of proposed activities and a spelling test.

Both descriptive and inferential statistical

techniques are adopted via SPSS. The findings of this study show that the proposed
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Multiple Intelligence activities positively affect the pupils' spelling. The researcher benefits
from Nassar’s study in teaching spelling in the current study. See chapter two p.42.

On the other hand, Calhoun and Haley (2003) describe a program for improving
writing skills through choices of structured and unstructured writing process. Their main
purpose is to increase learners' ability to produce quality writing as measured by the
district fourth grade writing rubric. Consequently, the sample for the study contains
sixteen of the fourth grade students. Researchers use a student interview – to document
students' negative feelings on writing prior to the intervention; a questionnaire; an
observation – to assess students' pre-writing abilities and a writing rubric, which is used to
assess the writing samples. Percentages are used to find out how much students improve.
Results show that structured writing style is slightly more effective for the students than
the unstructured writing concerning improving their writing skills including editing.

From the above study, the researcher concludes that the main purpose of writing is to
increase learner’s ability to produce qualitative writing. Consequently, the researcher in the
current study wrote about the qualities of a good paragraph in chapter two. See p.25.
As for the Egyptian environment, Eissa (2003) investigates the effectiveness of
portfolio on developing the reading and writing skills of EFL secondary stage students.
Fifty first year secondary stage students are randomly chosen to represent the study
sample. Writing sub-skills are extensively tackled. The study sheds light on spelling,
punctuation, grammar, cohesion and vocabulary use. The tools consist of a portfolio; a
reading and writing test; a student's self-evaluative questionnaire; the marking scheme; the
scoring rubrics; a checklist for the portfolio; self, peer and rater assessment and finally a
student's post questionnaire. The statistical technique used is t-test. Results assure the
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effectiveness of using a portfolio-based program on developing reading and writing subskills.

The previous study showed the effectiveness of portfolios on developing writing skills.
The researcher used portfolio as a second tool in this experiment to develop mechanics of
writing. See appendix (4).
Being interested in the same stage, Ibrahim (2003) studies the effect of using a
program based on some study skills on improving secondary school first grade writing.
Thirty girls form the sample for this study. The tools used are two questionnaires, one for
teachers and the other for students; a pilot study and three tests: an achievement test, a
study-skill test and a writing test. The dependent variables of Ibrahim's study are applying
grammatical rules and mechanics of writing, writing an outline, using dictionary and
reading comprehension. He concludes that writing improves when integrated with other
skills.

Ibrahim used in his study two questionnaires and an achievement test. The researcher used
an achievement test in the current study for mechanics of writing for grade 8.

Similarly, El-Said (2002) designs a program so as to develop the preparatory stage
students' mechanics of writing. Common errors and problems in punctuation and spelling
that usually appear in Egyptian EFL students' writing are surveyed. The random sample
for the study consists of sixty third preparatory grade students. Co-operative learning is
employed and reading is integrated with writing. An achievement test is administered and
t-test is used to compare the performance of the control group with that of the experimental
one. Final results refer to a great improvement in the experimental group use of mechanics
of writing represented in spelling and punctuation.
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El-Said used in his program an achievement test to develop students’ mechanics of writing.
The researcher assured again on using the achievement test in the current study.

Hopkins (2002) implements and develops a program to assist low achieving tenth
grade students' essay writing skills. The objective of the project is for students to
successfully write and understand with 70% accuracy in the areas of pre-writing, drafting,
revising, and finalization essay writing as measured by teacher-made pre-posttests.
Learners are given eighteen topics to write on. Hopkins uses such methods for improving
her sample's writing as instruction in the various stages of the writing process: prewriting,
drafting, revision and publishing of five-part essays. The study main tools are the writing
pre-posttest and the scoring rubric. All students either meet or exceed the intended
objective. Finally, Hopkins recommends that the time spent on peer editing, clustering
methods and writing portfolios be increased and that rubrics be used to assist students for
their self-monitoring of essay writing.

The researcher benefits from this study three things. First, how to assist low achieving
eighth grade students' writing skills, see chapter five table (13), p.94. Second, various
stages of writing process, see chapter two" Writing Stages" p.p. 18-19. Third, the tool of
the study, the researcher used pre-post test in the current study.

On the same road, Kollig (2002) describes instructional strategies that can be used
to improve the students' revising and editing skills during the writing process.

This

researcher focuses specifically on peer editing and student-teacher conferencing. The
study tools contain a number of surveys and two rubrics prepared by the researcher to
evaluate the students' writing.

Post intervention data show an increase in students'

achievement. Improvement is detected in all areas of content and mechanics. This study
highlights the importance of peer editing.
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The researcher benefits from Kollig’s study in chapter two, ―4. Wrting as a process‖. The
researcher used revising and editing skills during the current study as Kollig mentioned in
his study. Revising and editing are important in writing process. See chapter two, p17.
Like Kolling (2002), Stemper (2002) also describes instructional strategies to
improve the revising and editing skills of sixth grade students during the writing process.
She adopts the suggestion that instruction and evaluation can be improved through a
writing workshop approach as a possible solution to the problem of poor revision skills.
The instruments include a survey for teachers, a survey for students and mechanical rubrics
for the writing samples. Mechanics of writing fall into five categories: (1) capitalization
and punctuation, (2) spelling, (3) support and imagery, (4) focus and clarity and (5)
organization. Post data indicate significant growth in the revising and editing process:
namely, the areas of content and mechanics. In addition, the students' attitude survey
indicates a significant growth in the students' understanding of the importance of revising
and editing.

The previous study confirms on writing process which the researcher focused on the
current study in chapter two. See p. 14. The researcher also used this study in mechanics of
writing. Stemper divided mechanics of writing into five categories, but the researcher took
three mechanics of writing which are capitalization, punctuation and spelling. See chapter
two p.p. 38-48.
Back to the Egyptian studies made on the topic, Aly (2001) tries to develop the
composition writing skills through adapting the Whole Language Approach for the prep
stage experimental school pupils.

The sample contains 34 randomly chosen pupils.

Writing is divided into two basic skills: the content skill; which contains clarity, coherence
and organization of ideas; and the form skill, which pertains to the correct use of word
spelling and punctuation marks. Aly's tools are a pre-post test, two questionnaires to
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identify the problem areas and a portfolio for evaluation. Standard deviation and t-test are
used for statistical analysis of the obtained data. The concluding results affirm the fact that
language should be taught in an integrative way that involves developing the four language
skills together.

From the above study, the researcher used a pre-post test as a tool in the current study to
measure mechanics of writing.
At Saint Xavier University, Benischek et al. (2001) design a project aiming at
helping students increase their fluency, confidence and enjoyment of writing.

Their

program depends on Brainstorming Writer's Workshops, Author's Chair, Teacher's
Modeled Writing and Mini-Lessons. The sample includes thirty-nine subjects enrolled in
the First and Second Grade classrooms. The assessment tools contain pre and post-student
surveys. Descriptive statistical techniques and percentages are used to analyze the data
collected. Results show an improvement in the students' spelling; (50% for the First
Graders and 95.2% for the Second Graders). The study is restricted to spelling in handling
mechanics of writing.

In the current study, the researcher benefits from Benischek et al in brainstorming as a prewriting step in writing. More illustration in chapter two. See pre-writing (step2)
brainstorming p15. The researcher also benefits from spelling in this current study.
Spelling is one of the three mechanics of writing. See chapter two, p.42.
At the same university, Christopher et al. (2000) suggest a program for improving
students' writing skills in the areas of mechanics and organization through the
implementation of a Writer's Workshop. The targeted population consists of fourth and
fifth grade students. The Writer's Workshop approach encompasses such a variety of mini
lessons as punctuation, capitalization, sentence structure, word choice, supporting details,
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transitions and editing. The study tools are represented in teacher evaluation and studentsself evaluation checklists, teacher developed rubrics and teacher-students conferences of
writing samples. Results refer to the fact that the components of Writer's Workshop are
helpful in improving students' mechanics and organization in writing. Adopting certain
steps of the Writer's Workshop mini-lessons.
The previous study suggested a program for improving students’ mechanics of writing.
The researcher took just two mechanics and talked about which are punctuation and
capitalization. See chapter two p.p.38-42.
Being concerned with identifying the most common grammatical and punctuation
errors made by undergraduates as perceived by business communication professors,
McCannon and Crews (1999) pick a sample of one hundred and eighty seven college
students and analyze their writing samples. The top grammatical errors made by
undergraduates are as follows: subject-verb agreement, sentence fragments, subjectpronoun agreement, nonparallel series, and wrong word choice. Whereas the top
punctuation errors include run-on sentences, comma splice, missing commas and misuse of
the possessive apostrophe.

The researcher benefits from this study in teaching punctuation especially teaching
commas. In the first question of the achievement test need commas in the second and the
third sentences. See appendix (2) .

In a study similar to Stemper's, Lambert (1999) implements a program to help
improve 12th grade English students' writing skills through conferencing. The targeted
group consists of thirteen students who experience difficulties in writing effective written
pieces. Their writing includes fragments, run-on sentences and improper use of
punctuation. Strategies mainly include collaborative learning, revision conferences, peer
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editing conferences and teacher-student conferences. These strategies prove to be effective
in improving students' writing skills.

Like McCannon and Crew(1999) , Lambert talked about punctuation which the researcher
considered it as a mechanic of the three mechanics of writing . See chapter two, p.38.
Concentrating on spelling, Miele (1998) examines teaching and learning issues
surrounding orthography in a community college setting. Spelling materials are designed
in English and given to ESL college learners with the goal of integrating the experience of
English speaking and writing. The sample used in the study is very small (n = 7) selected
from classes of English as a Second Language at a community college in New Jersey.
Participants' responses are formatively evaluated by analyzing session video tapes. The
study reveals that students who have difficulty with English spelling respond positively to
rule-based instruction aiming at increasing their understanding of the orthographic system.
Students with weak spelling skills also have limited phonological and lexical competence.
Findings also highlight the need to address spelling in ESL classes.

From the above study, the researcher talked about spelling as a mechanic of writing in this
current study. Chapter two discussed spelling definition, stages of spelling and the
advantages of using spelling. More illustration in chapter two, see p.p. 42-48.
In Egypt, Mahmoud (1997) tries to find out to what extent the interactive
approaches are effective with regard to developing English writing skills of first secondary
grade students. The sample for the study includes four hundred and eighty one students
who are randomly picked out of six secondary schools. Her tools consist of an essay test,
an objective test, a grading scale, a pictorial test and a socio-economic form. The study
identifies such writing skills as mechanics (punctuation and spelling), grammar use, style,
paragraph order and word choice. Statistically, she activates t-test in order to analyze her
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obtained results. Mahmoud's findings come up with the fact that interaction improves the
students' writings.

Mahmoud's study identifies writing skills as mechanics of writing. Mahmoud concentrates
on punctuation and spelling in this study. The researcher talked about these two mechanics
in details in the current study. See chapter two p.p.38-48.
Describing a program for motivating reluctant writers, Pierce et al. (1997) conduct
a study in which they choose one fourth-grade and four fifth-grade classrooms in three
elementary schools as the study sample. The problems of reluctant writers are documented
with timed writing samples, student and parent surveys, standardized test scores and
teachers' observations.

Analysis of probable causes indicates that reluctant writers

experience difficulties due to such factors as spelling, handwriting problems, poor
mechanical skills, lack of motivation, previous writing failure and fear of exposing their
feelings. A review of suggested solution strategies results in the development of a writing
program that encompasses a variety of authentic writing experiences. Students' writing is
documented in individual portfolios. Co-operative writing activities are used to increase
production, skills, motivation and confidence in writing. Findings show an increase in
positive attitudes towards writing, an increase in learners' motivation and a development in
writing sub-skills due to the designed program.

The researcher concludes from this study how portfolios are important in writing. So , the
researcher used the portfolio as a second tool in the current study to measure mechanics of
writing. See appendix (4).

Adams et al. (1996) implement a program so as to improve writing skills and
related attitudes of elementary school students. Their sample consists of thirty-eight second
and fifth grade students. The researchers begin by administering writing interest surveys to
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the sample. The next step is to have the students write on a prompt. The writing prompts
are graded using a writing rubric developed by the researchers. Results determine the skill
areas that need to be addressed during the intervention period. With regard to the second
grade students, the sub-skills of mechanics, organization and focus need to be addressed.
The program implementation begins adopting the portfolio technique for developing the
previously mentioned sub-skills. Mechanics of writing in this study include capitalization,
punctuation, spelling and sentence structure. A pre-post test is administered to determine
whether the used program affects the students' writing skills or not. Final findings refer to
the fact that second grade students make significant gains in the area of writing mechanics,
organization and focus. Fifth graders make significant gains in the areas of using
conventions correctly and using details to support main ideas.

The previous study adopted portfolios for developing the skills of writing which the
researcher used in the current study. Adams et al include four mechanics of writing which
are capitalization, punctuation, spelling and sentence structure, but the researcher in the
current study mentioned and discussed three mechanics (capitalization, punctuation and
spelling). For more details see chapter two p.p.38-48.
Devoting his study mainly to spelling, Chrisman (1996) discusses spelling
instruction for learners of English as a Second Language (ESL). The aim of the study is to
explore spelling instruction in ESL by examining the TESL literature, general English
language arts literature and through a brief look on writing systems in general and English
orthography in particular. The exploration results refer to the fact that there is no "right
way" to teach spelling, thus, an eclectic whole language approach is recommended.
Chrisman’s study mentioned spelling instruction for learners of (ESL). The researcher
benefits from this study in teaching spelling in its stages in chapter two. See p43.
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Furthermore, Nyamasyo (1994) adopts a corpus-based approach to describe types
of spelling errors. The differences in the sound system of English and the first language of
the students in the study are one of the principal causes of committing spelling errors. The
study advocates the teaching of spelling and the inclusion of a contrastive analysis
approach in English courses.

The previous study assured again on teaching spelling which the researcher discussed in
chapter two in details, see p .42.
Dealing with writing as a whole – without concentrating on a specific sub-skill –
Aly (1984) makes an experiment to find out whether communicative teaching develops
college learners' writing skill or not. He assigns sixty English Department freshmen at the
Faculty of Education in Alexandria to be the sample for his study. Both objective and
essay tests are administered to the experimental as well as the control groups. Data is
statistically analyzed by t-test technique. The study results recommend using the
communicative approach in teaching writing. Prospective teachers, according to Aly,
should be well-trained on communicative techniques.
The researcher benefits from Aly’s study in dividing the groups into two groups, the
experimental and the control group to measure the effect of interactive writing on
developing mechanics of writing on the experimental group.

3.2.1. Commentary

In

accordance of the above-mentioned studies, the focus was on developing mechanics of

writing in English as a foreign language. Some of these studies are Arab such as Nassar
(2004), Eissa (2003), Ibrahim (2003), El-Said (2002), Aly (2001) and Mahmoud (1997).
The others are from foreign countries such as Calhoun and Haley (2003), Hopkins (2002),
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Stemper (2002), Lambert (1999), Chrisman (1996) and Nyamasyo (1994). This reflects the
importance of teaching mechanics of writing in English.

In addition, those studies

examined the effectiveness of different programs of teaching mechanics of writing such as
Calhoun and Haley (2003) program which used for improving writing skills through
choices of structured and unstructured writing process, El-Said (2002) program was
designed to develop the preparatory stage students’ mechanics of writing and other
programs discussed that. This reflects that the researchers always search for finding
solutions for difficulties in teaching mechanics of writing in English. So, the current study
concentrated on the effect of interactive writing on developing the mechanics of writing for
the eighth graders in private schools in Gaza.

3.3. General Commentary on the Previous Studies

There are similarities and differences between this study and the previous ones in

many things:

3.3.1. The Subject of the Previous Studies and their Purposes

Most of the previous studies focused on teaching interactive writing and supported

the importance of the interactive writing in teaching mechanics of writing as: Rubadue
(2002), Brandt (2002), Deveries and Zanstate (1996), Guillamme (1998), Richgel (2002),
Pinnell and Fountas (1998), Dorn, French and Jones (1998). In addition, some studies
suggested programs and techniques to develop teaching mechanics of writing as: Nasar
(2004) who suggested a program for writing mechanics, Calhoun and Haley (2003)
described a program for improving writingskills through choices of structured and
unstructured writing process, El-Said (2002) designed a program to develop the

72

preparatory stage students' mechanics of writing . Hopkins (2oo2) developed a program to
assist low achieving tenth grade students' eassy writing skills, Kolling (2002), Stemper
(2002) also describe instructional strategies to improve the revising and editing skills of
sixth grade students during the writing process. Benischek et al. (2001) design a project
aiming at helping students increase their fluency, confidence and enjoyment of writing.
Christopher et al. (2000) suggest a program for improving students' writing skills in the
areas of mechanics and organization through the implementation of a Writer's Workshop.
Adams et al. (1996) implement a program so as to improve writing skills and related
attitudes of elementary school students. Chrisman (1996) discusses spelling instruction for
learners of English as a Second Language (ESL). Nyamasyo (1994) adopts a corpus-based
approach to describe types of spelling errors.

In this study, the researcher focused on interactive writing as a process and its
importance on developing mechanics of writing in private school.

3.3.2. Methodology

Some of the previous studies used the experimental method as Rubadue (2002), Pinnell
and Fountas (1998), Sharron (2006), Cindy (2010). In this study, the researcher used two
methods, the experimental and the control.

3.3.3. Tools

The tools used in the previous studies were different from one study to another in number
and type of tools for example, the tools of Nassar (2004) were Teel's Multiple Intelligence
Picture Inventory, spelling activities, a teacher's survey, a list of proposed activities and a
spelling test. Calhoun and Haley (2003) used a questionnaire; an observation – to assess
students' pre-writing abilities and a writing rubric. Eissa's (2003) tools were portfolio; a
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reading and writing test; a student's self-evaluative questionnaire; the marking scheme; the
scoring rubrics; a checklist for the portfolio; self, peer and rater assessment and finally a
student's post questionnaire. Ibrahim (2003) used two questionnaires, one for teachers and
the other for students; a pilot study and three tests: an achievement test, a study-skill test
and a writing test. The tools of Hopkins (2002) were writing pre-posttest and the scoring
rubric. Kollig (2002) uses a number of surveys and two rubrics prepared by the researcher
to evaluate the students' writing. Stemper (2002) used a survey for teachers, a survey for
students and mechanical rubrics for the writing samples. Aly's (2001) tools were a pre-post
test, two questionnaires to identify the problem areas and a portfolio for evaluation.
Mahmoud (1997) used an essay test, an objective test, a grading scale, a pictorial test and a
socio-economic form. In this study, the researcher used achievement tests and portfolio.

3.3.4. Population and Sample

Population and sample of the previous studies were different from one study to another in
number, gender and age. Longer (2oo1) applied her case study on a sample of forty four
teachers in twenty five schools. Applebee, et al (2000) did his study on a sample of two
experienced teachers. Ostrowski (2000) conducted his study on a sample of four English
language arts in a middle and a high school. Calhoun and Haley (2003) sample for the
study contains sixteen of the fourth grade students. The random sample for El-Said (2002)
study consists of sixty third preparatory grade students. The sample of Aly (2001) contains
34 randomly chosen pupils. Benischek et al. (2001) did his study on sample of thirty-nine
subjects enrolled in the First and Second Grade classrooms. The targeted population of
Christopher et al. (2000) consists of fourth and fifth grade students. Miele (1998) sample
is very small (n = 7) selected from classes of English as a Second Language at a
community college in New Jersey. The sample Mahmoud (1997) study includes four

74

hundred and eighty one students who are randomly picked out of six secondary schools.
Adams et al. (1996) sample consists of thirty-eight second and fifth grade students. In this
study, the population is three classes, one-female class and two-male classes.

3.3.5. Place

All the previous studies were applied in different countries in America, Europe and Egypt.
This study is conducted in Palestine, Gaza strip.

3.3.6. Statistical Treatments

Concerning the statistical treatments which were used in the previous studies to

measure the results, they were varied T-test, ANOVA and others.

In this study, the researcher used Mann-Whitney (U), means, standard deviation, Wilcoxon
Signed Ranks Test (Z) and Criterion of "Effect Size".

3.4. Summary

In this chapter, the researcher provided a relevant review of related literature to the
importance of teaching writing skill. The researcher also presented a review of related
literature and previous studies which were applied to show the importance of the writing
process in teaching writing skill in private schools and he also presented the importance of
the mechanics of writing. The following chapter will tackle the methodology of the study.
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Chapter 4
Research Design and Methodology
Introduction
This chapter introduces the procedures followed throughout the study; the
methodology, the population and the sample, the instruments used to collect data, the
answer to the questions of the study, and the statistical analyses for the results of the study.

4.1. Research Design

The researcher adopted the quasi-experimental design which is considered the
"(only way to approach Causes & Effect)- a method of controlling all variables expect the
interest which is manipulated by the investigator to determine if it affects another variable"
(Jonassen, 1996).

The researcher applied the interactive writing to find its effect on developing the
mechanics of writing on the experimental group, while the control group did not receive
the same treatment. First, both groups are pre-tested, and then the experimental group is
taught writing mechanics according to interactive writing through the activities prepared
by the researcher in the form of a teacher's guide and lesson plans. The post-test was
attempted for the two groups and the results were calculated.

4.2. Population of the Study
The population of the study consists of three classes of 8th grade ( one female class and two
male classes) at Ibad Ur Rahman Private School in Gaza in (2010-2011).

4.3. Sample of the Study
The sample of the study comprised 37 male students( two male classes), distributed
into two groups. The experimental group consisted of 18 students. The control group
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consisted of 19 students. The researcher used a purposive sample from Ibad Ur Rahman
Private School in Gaza, West Governorate where he works as a teacher of English. The
researcher administered the experiment himself. Table (2) shows the distribution of the
sample.
Table (2)
The Distribution of the Sample according to the Groups
Group
Male

Experimental
18

Control
19

Total
37

The subjects have similar economic, cultural and social levels. All subjects were
eighth graders. The school lies in the north area in the Gaza Strip, and the majority of
students were from good or average class families. They were similar in their general
achievement in accordance with the statistical treatment of their results in the first term of
the school year ( 2010-2011).

4.4. Pilot Study
The researcher applied the tools of this study on a pilot sample of 26 of 8th grade
students from the original population of the study sample. This technique was used to
estimate and discuss the validity and reliability of the instruments employed in this study.

4.5. The Instruments
To achieve the aims of the study, the researcher used two tools.
-

Achievement tests ( mechanics of writing test) See Appendix ( 2 )

-A portfolio. See appendix (4)
4.5.1. Achievement Tests
4.5.1.1. A Pre-post Mechanics of Writing Test
The test was prepared by the researcher and revised by three teachers of English to
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measure the subjects' achievement in mechanics of writing, there are three basic
mechanics of writing listed in table (3).
4.5.1.2. Specific Objectives of the Mechanics of Writing Test
The test was designed to check the subjects' ability to:


provide correct capitalization,



answer questions from their student book,



use information in a table to complete a short paragraph correctly, and



rearrange sentences by using both punctuation and capitalization.

The test was built according to the table specification and the content of English for
Palestine 8. It comprised four main categories representing the main writing skills of
English for Palestine 8.
Table (3)
Table of Specification of the Test
Levels of Objectives

Total

Subscales
Comprehension

Application

Higher
Levels

No

%

1.7- 1.9- 1.10-

1.2- 1.131.17- 4.24.4- 4.64.8- 4.10

-

11

29.
7

1.1- 1.31.4- 1.51.6- 1.81.11- 1.14

1.12- 1.151.16- 3.6

4.1- 4.34.5- 4.74.9

22

59.
5

Spelling

-

-

-

4

10.
8

Total

8

7

13

37

100

Knowledge

Punctuation

Capitalization

-

3.13.23.33.4- 3.5
2.12.22.3- 2.4
9

The researcher prepared the mechanics of writing test for the eighth grade students
according to the curriculum and to the table of specification , table (3). The mechanics
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of writing which the researcher wants are punctuation marks, capitalization and
spelling. The mechanics of writing test covers these three mechanics, the first question
of the test covers punctuation marks and capitalization, the second question covers
spelling, the third question covers capitalization and the fourth question covers
punctuation marks. More explanation in the next item, item 4.5.1.3 and you can see
appendix ( 2 ).

4.5.1.3. General Aims of the Mechanics of Writing Test


To identify the subjects' weakness and strengths in writing skills.



To identify writing ability of the subjects in the experimental and the control
groups before and after the experiment in order to control writing achievement
variable.



To measure the effect of using interactive writing on the subjects' achievement in
mechanics of writing.

4.5.1.4. Items of the Mechanics of Writing Test
The test was revised by a group of experts from many universities , see appendix (1).
Items of the test fell into four categories


provide the correct capitalization and punctuation.

This question consists of five sentences. Each sentence checks student's understanding of a
punctuation rule ;( i.e. the first sentence checks capitalization, the second sentence checks
full stop, the third checks comma, etc). Students are required to write the five sentences
with the correct capitalization and punctuation. More illustration is provided in appendix
(2).
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Answer the following questions.
The aim of this question is to check the eighth graders' ability to answer four

questions correctly using the right spelling. Students in the eighth grade are familiar
to the rubric and the questions.


Read the information about Osama Yusuf in the table then complete the

paragraph.

The aim of this question is to check student's ability to transfer information from a table
using capitalization. The table provides five notes about Osama, like (date of birth-mobile
number-address, etc). Students are asked to use these notes to complete the paragraph.


Write the sentences correctly.
This question aims at checking students' ability to arrange words using both

capitalization and punctuation. Students are asked to use their own language to make
sentences in the test. The test consisted of (37) questions which were distributed into three
subscales as follows:
Table (4)
Sub-Scales and Items of the Test
Subscales
Punctuation
Capitalization
Spelling

Items
1.2- 1.7- 1.9- 1.10- 1.13- 1.17- 4.2- 4.4- 4.64.8- 4.10
1.1- 1.3- 1.4-1.5- 1.6- 1.8- 1.11-1.12- 1.141.15- 1.16- 3.1- 3.2- 3.3- 3.4- 3.5- 3.64.1- 4.3- 4.5- 4.7- 4.9
2.1- 2.2- 2.3- 2.4

Total
The scores on the test were ranged from (0 – 41 scores).
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# of items

Scores

11

0 – 11

22

0 – 22

4

0–8

37

0 – 41

4.5.1.5. Validity of the Test (Internal Consistency Validity)
To compute the internal consistency of the cognitive achievement test; the
researcher calculates the correlation coefficients between every item of the test and the
total scores of the test as shown in table (5).
Table (5)
Correlation Coefficient of the Items with Total Scores of the Test

SubScales

1- Punctuation

3- Spelling

Item
No

Corr.
Coeff.

Sig.
Level

1
2
3
4
5
6
7
8
9
10
11
12
13
14
15

0.552
0.671
0.586
0.542
0.692
0.552
0.671
0.586
0.489
0.521
0.466
0.500
0.523
0.466
0.737

0.01
0.01
0.01
0.01
0.01
0.01
0.01
0.01
0.01
0.01
0.05
0.01
0.01
0.01
0.01

SubScales

2Capitalization

Item
No

Corr.
Coeff.

Sig.
Level

16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
33
34
35
36
37

0.532
0.766
0.720
0.757
0.620
0.680
0.620
0.596
0.586
0.586
0.654
0.527
0.596
0.519
0.551
0.713
0.534
0.570
0.562
0.602
0.617
0.541

0.01
0.01
0.01
0.01
0.01
0.01
0.01
0.01
0.01
0.01
0.01
0.01
0.01
0.01
0.01
0.01
0.01
0.01
0.01
0.01
0.01
0.01

(r) tabled value at (df = 24) at (0.05) = 0.388, and at (0.01) = 0.496
As shown in table (4), there is all of the items had significant correlation coefficients with
the total scores of its subscales at (α ≤ 0.01).
In addition; the researcher estimates the correlation coefficient between the subscales and
the total scores of the test, as shown in table (6):
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Table (6)
Correlation Coefficient of Sub-Scales with Total Scores of the Test
Subscales

Corr. Coeff.

Sig. Level

Punctuation

0.825

0.01

Capitalization

0.877

0.01

Spelling

0.665

0.01

(r) tabled value at (df= 24) at (0.05) = 0.388, and at (0.01) =0. 496
As shown in table (6), all of the sub-scales have internal consistency validity with total
scores, for the correlation coefficients ranged R= (0.665 - 0.877); and significant at (α ≤
0.01).
4.5.1.6.Reliability of the Test
To calculate the reliability of the test; the researcher uses the following two
methods:
4.5.1.6.1. Split half method
The researcher calculated the reliability of the test by using split half method (part1
= 19 items & part2 = 18 items); where the person’s correlation coefficient was equal to
(0.754) and by using the Guttman equation to correct the length of the test, the reliability
coefficient was equal to (0.859), where these indicators revealed that the test was reliable.
4.5.1.6.2. Kuder Richardson-21 equation

In addition; the researcher estimated the reliability of the test by using the equation
of Kuder Richardson-21 for the items of (37 items); where the value of reliability was
(0.889). The test is valid and reliable for data collection from 8th grade students at the field
of mechanics of writing.
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4.5.2. Portfolios
4.5.2.1. What is Meant by a Portfolio?
Because portfolios are relatively new in Palestine, it is important to define them and
discuss how they work. Grosvenor, (1993, pp. 14-15) defined portfolios as, "Collections
of students' work over time. A portfolio document for student's best work and may include
other types of process information, such as drafts of the student's work, the student's selfassessment of the work, and the parents' assessment."

Portfolios may be used for

evaluation of a student's abilities and improvement.

4.5.2.2. What do Portfolios Contain?
Grosvenor (1993, p.15) lists three basic models:


Showcase model, consisting of work samples chosen by the student.



Descriptive model, consisting of representative work of the student, with no
attempt at evaluation.



Evaluative model, consisting of representative products that have been evaluated by
criteria.

The researcher prepared the portfolio which is considered new in Palestine, this
portfolio contains student’s work, it includes student’s drafts, assessment of the work and
the parents assessment. This portfolio may be used for the evaluation of the student’s
abilities and improvement. The researcher mentioned in the portfolio the use of mechanics
in details, punctuation marks, capitalization and spelling .See appendix (4).

4.5.2.3. How can Portfolios be Managed?
Polakowski (1993, pp. 52-53) describes three management techniques she uses
concurrently for instruction and individualized assessment:
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Teacher-directed, timed centers through which small groups of students rotate for
equal amounts of time.



Child-directed, timed centers that children choose for the allotted time.



Child-selected, timed centers that include some "must do" tasks.

Using such techniques, a teacher is able to engage in one-to-one assessment
conferences or instructional conversations and collect products for assessment
purposes.
4.5.2.4. How did the Researcher Use Portfolios as a Tool of Assessment?
The researcher collected one writing sample a week from each participant in the
experimental group. Then the researcher chose three random writing samples of
each participant to be evaluated. These three writing samples were chosen respectively
(One sample before the experiment, another sample during the experiment and a third
sample after the experiment). The three samples were analyzed gradually to measure the
progress in the subjects' writing skills. See appendix (4)
4.5.2.5. Aims of the Portfolios
1. To measure the subjects' progress in mechanics of writing during the experiment.
2. To provide the researcher with feedback about participants' progress.
3. To help the researcher in making the necessary changes during the experiment.
4. To enable the researcher in maintaining the experiment.

4.5.2.6 Evaluating Mechanics of Writing of Students in the Portfolios
To evaluate the progress in mechanics of writing, the researcher prepared a table of
criteria. This table was prepared according to the objectives of the mechanics of writing
test. It helped the researcher to measure the progress of the subjects in mechanics of
writing.

The researcher collected prompts of students writing activities before the
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experiment, during the experiment and after the experiment. The results were analyzed
three times; before the experiment, during the experiment and after the experiment. The
table of criteria (appendix 4) includes three main categories: punctuation, capitalization
and spelling.

4.6. Controlling of Variables among Experimental-Control Two Groups
The researcher used experimental - control two groups research, so he investigated
the equivalence of some variables as age, percent of achievement in English language,
total achievement percent, and equivalence of pre-test of the Mechanics of writing .

4.6.1. Controlling Age among Experimental - Control Two Groups
To examine the equivalence of age between experimental and control groups. Means and
mean of ranks and statistical test of Mann-Whitney (U) were used:
Table (7)
Mann-Whitney (U) Explore Differences between the Experimental and the Control
Groups in Age

Groups

No

Mean

Experimental
Control

18
19

13.58
13.56

Mean of
Ranks
18.86
19.13

U.
Value

Sig (2
tailed)

Sig. level

168.50

0.940

Not
Significant

(U) tabled value at (n1= 18, n2= 19) at (0.05) ≤ 116, and at (0.01) ≤ 94
As showed in table (7) there were no statistically significant differences between
the experimental group and the control in the age.

The table revealed that the two

experimental control groups were equivalent in age.

4.6.2. Controlling English Language Achievement among Experimental - control
Groups
To examine the equivalence of achievement in English language among
experimental control groups. Means and mean of ranks and statistical test of MannWhitney (U) was used:
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Table (8)
Mann-Whitney (U) Explore Differences between the Experimental and the Control
Groups in Achievement in English Language

Groups

No

Mean

Experimental
Control

18
19

77.77
75.73

Mean of
Ranks
20.00
18.05

U.
Value

Sig (2
tailed)

Sig. level

153.00

0.599

Not
Significant

(U) tabled value at (n1= 18, n2= 19) at (0.05) ≤ 116, and at (0.01) ≤ 94
As showed in table (8) there were no statistically significant differences between
the experimental group and the control group in the achievement of English language tests.
This revealed that the two experimental - control groups were equivalent in achievement in
English language.

4.6.3. Controlling General Achievement among Experimental - Control Groups
To examine the equivalence in general achievement among experimental - control
groups, Means and mean of ranks and statistical test of Mann-Whitney (U) was used:

Table (9)
Mann-Whitney (U) Explore Differences between the Experimental and the Control
Groups in General Achievement

Groups

No

Mean

Experimental
Control

18
19

74.66
76.94

Mean of
Ranks
17.78
20.16

U.
Value

Sig (2
tailed)

Sig. level

149.00

0.518

Not
Significant

(U) tabled value at (n1= 18, n2= 19) at (0.05) ≤ 116, and at (0.01) ≤ 94
According to table (9) there were no statistical significant differences between the
experimental group and the control group in general achievement. This revealed that the
two experimental - control groups were equivalent in general achievement.
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4.6.4. Controlling Pretest of Mechanics Writing among Experimental - Control
Groups
To examine the equivalence in mechanics of writing among experimental - control
groups. Means and mean of ranks and statistical test of Mann-Whitney (U) was used:

Table (10)
Mann-Whitney (U) Explore Differences between the Experimental and the Control
Groups in Pretest of Mechanics of Writing
Subscales

Groups

Experimental
Control
Experimental
Capitalization
Control
Experimental
Spelling
Control
Experimental
Total scores
Control
Punctuation

No

Mean

18
19
18
19
18
19
18
19

4.77
5.15
10.55
9.84
3.61
3.52
18.94
18.52

Mean
of
Ranks
18.27
19.68
20.33
17.73
19.38
18.63
19.72
18.31

U.
Value

Sig (2
tailed)

158.00

0.707

147.00

0.480

164.00

0.845

152.00

0.700

Sig. level
Not
Significant
Not
Significant
Not
Significant
Not
Significant

(U) tabled value at (n1= 18, n2= 19) at (0.05) ≤ 116, and at (0.01) ≤ 94
As showed in table (10), there were no statistically significant differences between
the experimental group and the control group in the mechanics of writing skills. Which
revealed that the two experimental - control groups were equivalent in mechanics of
writing .

4.7. Statistical Methods
The researcher used the following Statistics:
-

Mann-Whitney Test (U): to investigate the differences between means of ranks
between two independent small groups (less than 30).

-

Wilcoxon Signed Ranks Test (Z): to investigate the differences between means of
ranks among two paired small groups (less than 30) pre and post test among
experimental group.

-

Eta square equation (η2): to investigate the size of effect of interactive writing.
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4.8. Summary

This chapter presented the methods and approaches used in the experiment and the
research design. In this phase, it described the components of the experiment. Then, the
description of the population and representative sample was given. Afterward, the
researcher provided detailed information of the instruments used. Next, in advance of
conducting the study, the validity and reliability of the instruments were tested. Finally, the
researcher pointed to the statistical data analysis styles used in this study as a premier step
for obtaining results that will be discussed in the next chapter.
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Chapter 5

Results, Discussion and
Recommendations
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Chapter 5
Results, Discussion and Recommendations
Introduction
This chapter includes the study results; answering the questions of the study, testing
the hypotheses as well as the discussion of the results. Also, it includes the
recommendations which the researcher suggested.
5.1. The Answer of the First Question
The mechanics of writing which the researcher talked about in the current study are
punctuation, capitalization and spelling. These mechanics are developed for the eighth
graders by interactive writing in the experimental group. Table (11) indicates the
significance of these mechanics.
5.2. The Answer of the Second Question
Are there statistically significant differences at (a ≤ 0.05) in the mean level of the
mechanics of writing between the students in the eighth grade who use interactive
writing (experimental group) and those who learn through the traditional method
(control group)?

To answer this question, means and means of ranks of the two groups' results on
the post-test were computed. Mann-Whitney (U) was used to measure the
significant differences:
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Table (11)
Mann-Whitney (U) Differences between the Experimental and the Control Groups on
the Post-Test

Subscales

Punctuation
Capitalization
Spelling
Total scores

Groups

No

Mean

Mean
of
Ranks

Experimental

18

8.94

23.69

Control

19

7.36

14.55

Experimental

18

19.77

24.72

Control

19

16.57

13.58

Experimental

18

6.88

23.17

Control

19

5.63

15.05

Experimental

18

35.61

25.36

Control

19

29.35

12.97

U.
Value

Sig (2
tailed)

Sig. level

86.50

0.009

Significant

68.00

0.001

Significant

96.00

0.022

Significant

56.50

0.001

Significant

(U) tabled value at (n1= 18, n2= 19) at (0.05) ≤ 116, and at (0.01) ≤ 94
Table (11) indicates that the value of (U) computed is smaller than (U) tabled in the test.

This means that there are significant differences at (α ≤ 0.01) between the experimental
and the control groups in mechanics of writing, in favor to the experimental group. This
result indicates that the using of interactive writing is effective on developing the
mechanics of writing among the study sample.
5.3. The Answer of the Third Question
Are there statistically significant differences at (a ≤ 0.05) in the mean level of the
mechanics of writing between high-achiever students in the eighth grade who use
interactive writing (experimental group) and those who learn through the traditional
method (control group)?
To answer this question, the researcher cut-off (27%) of highest achievement (5 students)
of the experimental group and (6 students) of the control group. Means and means of ranks
of the two groups' results on the post-test were computed. Mann-Whitney (U) used to
measure the significant differences:
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Table (12)
Mann-Whitney (U) Differences between the Experimental and the Control High
Achiever Students on the Post-test

Subscales

Punctuation

Capitalization

Spelling

Total scores

No

Mean

Mean of
Ranks

Experimental
high achiever

5

10.20

8.20

Control high
achiever

6

9.16

4.17

Experimental
high achiever

5

21.40

8.40

Control high
achiever

6

19.33

4.00

Experimental
high achiever

5

7.20

6.50

Control high
achiever

6

6.66

5.58

Experimental
high achiever

5

38.80

9.00

Control high
achiever

6

Groups

35.16

U.
Value

Sig (2
tailed)

Sig. level

4.00

0.052

Not
Significant

3.00

0.030

Significant

12.50

0.662

Not
Significant

00.00

0.001

Significant

3.50

Results of table (12) indicate that there are statistically significant differences at (a ≤ 0.05)
in the mean level of the capitalization and total scores of mechanics of writing between
high-achiever students in the eighth grade who use interactive writing (experimental
group) and those who learn through the traditional method (control group), in favor to
high-achiever students of experimental group.
While there were no statistically significant differences at (a ≤ 0.05) in the mean level of
the punctuation and spelling of mechanics of writing between high-achiever students in the
eighth grade who use interactive writing (experimental group) and those who learn through
the traditional method (control group).

93

5.4. The Answer of the Fourth Question
Are there statistically significant differences at (a ≤ 0.05) in the mean level of the
mechanics of writing between low-achiever students in the eighth grade who use
interactive writing (experimental group) and those who learn through the
traditional method (control group)?
To answer this question, the researcher cut-off (27%) of lowest achievement (5 students) of
the experimental group and (6 students) of the control group. Means and means of ranks of
the two groups' results on the post-test were computed. Mann-Whitney (U) used to
measure the significant differences:
Table (13)
Mann-Whitney (U) Differences between the Experimental and the Control Low Achiever
Students on the Post-test

Subscales

Punctuation

Capitalization

Spelling

Total scores

No

Mean

Mean of
Ranks

Experimental
Low achiever

5

7.80

8.10

Control Low
achiever

6

6.00

4.25

Experimental
Low achiever

5

17.00

8.50

Control Low
achiever

6

12.50

3.92

Experimental
Low achiever

5

7.20

9.00

Control Low
achiever

6

3.83

3.50

Experimental
Low achiever

5

32.00

9.00

Control Low
achiever

6

Groups

22.33
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3.50

U.
Value

Sig (2
tailed)

Sig. level

4.50

0.052

Not
Significant

2.50

0.017

Significant

00.00

0.004

Significant

00.00

0.004

Significant

Results of table (13) indicate that there is statistically significant differences at (a ≤ 0.05)
in the mean level of the capitalization, spelling and total scores of mechanics of writing
between low-achiever students in the eighth grade who use interactive writing
(experimental group) and those who learn through the traditional method (control group),
in favor to low-achiever students of experimental group.
While there were no statistically significant differences at (a ≤ 0.05) in the mean level of
the punctuation of mechanics of writing between low-achiever students in the eighth grade
who use interactive writing (experimental group) and those who learn through the
traditional method (control group).
Finally, to investigate the effect size of the interactive writing on mechanics of writing for
the experimental group, the study applied the "Effect Size" technique ( see table 14) as a
complement dimension of the statistical significance, depending on the following criterion:
Table (14)
Criterion of "Effect Size"
Scale
2

Size of Effect
Small

Medium

Large

0.01

0.06

0.14

And the following equation:

 =

Z2

2

Z2 + df
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Table (15)
Eta Square Equation (2) to Investigate the Effect Size of the Interactive Writing
on Mechanics of Writing
Subscales
Z

2

Effect Size

0.441
0.450

Large

Capitalization

3.66
3.73

Spelling

3.65

0.439

Large

Total scores

3.71

0.447

Large

Punctuation

Large

Results of table (15) indicate that the values of Eta square (2) were ranged
between (0.439 – 0.450), which revealed to the large effect of the interactive writing on
developing mechanics of writing among experimental group.
In the light of the statistical results, the researcher concluded the following
findings:

1. There were statistically significant differences in developing mechanics of writing for
the eighth graders due to the method in favor of interactive writing.

2. There were statistically significant differences in developing mechanics of writing for
the eighth graders high achievers in favor of the experimental group.

3. There were statistically significant differences in developing mechanics of writing for
the eighth graders low achievers in favor of the experimental group.

5.5. Discussion
5.5.1. Interpretation of the First Finding
There were differences of statistical significance in the eighth graders’ writing
achievement due to the method. Both the experimental and the control group subjects
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showed similar improvement in the mechanics of writing. This similarity in writing
achievement may be due to:
• The Method
The researcher used the interactive writing for teaching the mechanics of writing to
the experimental group, while the traditional method was used for teaching mechanics of
writing to the control group. The traditional method depends on memorization, drilling and
testing in teaching mechanics of writing Richards Rogers (1999). Interactive writing does
not neglect memorization, drilling and testing.

Both the interactive writing and the

traditional method emphasize drilling and repetition for teaching mechanics of writing in
isolation; however, they differ in the objectives of teaching it. The aim of teaching the
mechanics of writing in the traditional method is to provide the correct punctuation,
capitalization and spelling, while the interactive writing focuses on both the form and the
usage as cited in King (2003). In interactive writing the students in the experimental group
may work together in groups of five students. They will share the pen or the pencil and
they may write after a discussion. This is the aim of the interactive writing in this research.
This agrees with Rubadue (2002) who writes "sharing the pen" made a big impact on my
students this past year . It gave them the opportunity to associate letters with sounds. They
were doing more of the writing; they were engaged in the activity which helped them to
become better at segmenting sounds in words. It also gave them ownership and encouraged
the possibility of re-creating writing independently on their own. As they wrote in their
journals, they were constantly experimenting with written language. It was" sharing the
pen," The researcher believes that made the difference." The researcher concludes that
sharing the pen in groups is the aim of interactive writing. Sharing the pen means sharing
the ideas, working together, writing in groups together and most importantly developing
the mechanics of writing through this interaction.
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5.5.2. Interpretation of the Second Finding

There were differences of statistical significance in the eighth high achiever graders
due to the method in favor of interactive writing.

The interactive writing exhibited

advantages over the traditional method in improving the mechanics of writing. Analysis of
the data indicated that this difference is due to the method since the researcher previously
controlled all variables, such as age, previous learning and achievement. Moreover, the
effect size of the interactive writing was medium (0.06).

There were two reasons

underlying these results. See table (14) .

1. Interactive writing emphasizes the integration of language skills. In this context, it
emphasizes the integration between writing and mechanics of writing in order to
improve the mechanics of writing.

It stresses that learners should practice

interactive writing in actual writing tasks. During the experiment, students in the
experimental group were involved in writing lessons where they practiced different
types of writing tasks. This experiment which lasted for twelve weeks improved
the mechanics of the writing of the subjects in the experimental group remarkably.
On the contrary, subjects in the control group did not practice actual writing tasks
such as, sentence writing, short paragraph and answering written questions.

The

traditional method focused on memorization, drilling and testing.
2.

The twelve -week continued training on interactive writing for the mechanics of
writing.

In the training course, students involved in a print-rich learning

environment.

The experiment provided the students with different learning

materials such as easel, large white or light colored paper, word charts, a collection
of books for shared reading ,markers and white dry erase board. El-Said (2002)
designs a program so as to develop the preparatory stage students' mechanics of
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writing. Common errors and problems in punctuation and spelling that usually
appear in Egyptian EFL students' writing are surveyed. The random sample for the
study consists of sixty third preparatory grade students.

5.5.3. Interpretation of the Third Finding
There were differences of statistical significance in the eighth low achiever graders
due to the method in favor of interactive writing. This development of the mechanics of
writing achievement could be due to the following:
• The Method
Since all variables were previously controlled, the interactive writing used in this
research emphasized integration between writing and the mechanics of writing and did not
neglect the role of repetition, drilling, or memorization. In the classroom, the researcher
told his students to work together in groups of fives. They have short sentences in front of
them to punctuate and capitalize according to the lessons. Sentences need full stops,
commas, question marks and capital letters in the beginning of the sentences, names of
people, countries and the capitals of these countries. The students will work, write and
share the pen together in a large text like posters, they will have colored markers (green,
blue, red, brown and yellow) these colors to write the punctuations and the capital letters.
For example, the full stop will be written in red, the comma in green, the question mark in
blue and the capital letters in the beginning of the sentence will be in brown and the names
of people, countries and the capitals of these countries will be written in yellow. The
students can maximize these punctuation and capital letters too. The researcher means they
can write it in big size to know where and how to use it. The researcher’s role here is to go
around the groups and check their writing and their answers. See appendix (3).

99

• The Print-rich Environment
To successfully apply the experiment, the researcher provided the classroom with easel,
large white or light colored paper, word charts. Moreover, the researcher used some
electric sets such as LCD and type recorder to apply some lessons. The school library also
played special role in improving the mechanics of writing of students.

Through reading some short stories , the eighth graders become familiar with mechanics of
writing, and the students can deal with the mechanics easily. Using markers, writing on
easels and working in groups make the students have experience with these mechanics. In
addition, the researcher was around the students and saw how they dealt with sentences by
using punctuation marks and capitalization.

Interactive writing can be used in spelling to demonstrate concepts about print,
develop strategies, and learn how words work. It provides students with opportunities to
hear sounds in words and connect those sounds with corresponding letters. Students are
engaged in the encoding process of writing and the decoding process of reading, all within
the same piece of text. Interactive writing is a unique opportunity to help students see the
relationship between reading and writing.

5.6. Conclusion
Based on the findings that were derived from the results of this study, the following
conclusions were reached:
• The interactive writing had superiority over the traditional method in teaching the
mechanics of writing.

During the interactive writing experiment, students and the researcher talk about what
they are going to write. The researcher served as the facilitator of the discussion111

guiding, modeling, adding, summarizing, confirming, combining, and synthesizing the
students' ideas. As the actual writing begins, many opportunities for specific teaching
were available. The goal is to get the students' thoughts on paper, discussing the topic and
the process of writing, dealing with the conventions of print, and working spelling,
punctuation and letter formation. Students can deal with these mechanics, they are not 100
% proficient but after this experiment, the researcher is sure that the students can punctuate
or capitalize any sentence according to the rules which were taught by the researcher, the
students can spell words depending on both the sound and look of the word. They can also
write short paragraph together on the easel using different colors of markers. The finished
writing will be displayed in a way that allows for continued use as a text for shared writing.
The work is not as neat as the teacher's writing (here the researcher), but students are more
likely to use it as a source of information because of the ownership that comes with their
involvement in the writing process. The goal of interactive writing is that the skills learned
will transfer to students’ independent writing and support the development of reading skills
as well.

The interactive writing provided students with a better learning environment that was
positively reflected on their writing achievement.
• The interactive writing stimulated students towards an independent practice of English
language instead of direct instruction. This was clear through the group work activities
and the homework writing tasks. The interactive writing developed cooperative learning
within the same group and competition with other groups. This was clear in the daily
practices of students in the classroom.
• Interactive writing developed the cooperative learning within the same group and
competition with other groups.
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• Interactive writing provide student with a great amount of fun, enjoyment ,enthusiasm
and variation to learn effectively.
•Interactive writing provided students with the spirit of cooperation, every group works
as a family, high achievers helped the low achievers in interactive writing.

5.7. Recommendations for Further Studies
Education in Palestine is still in need of many studies that explore all the pillars of
the educational system. These pillars are represented in the strategies, the teacher, the
students, the curriculum, the administration and the local community. The researcher
suggests the following ideas for further studies.

-The effect of interactive writing on developing reading skills.
-Using interactive writing in developing students’ writing skill of English language.
-The effects of the study on students’ application of interactive writing in their
independent writing.
-Improving student's mechanics of writing through the use of interactive writing
activities focusing on retention and transfer.
- enriching the Palestinian curriculum with different and assorted interactive writing
exercises
- preparing and distributing instructional materials that increase teachers’ awareness of
the interactive writing as a new approach that suits the Palestinian schools
- conducting training courses that help teachers enhance their competencies of
implementing the interactive writing in their classes,
- conducting workshops that aim at familiarizing teachers with the various techniques .
- extending their knowledge of English teaching approaches, through internet, soft or
hard copy sorts, and
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-familiarizing themselves with educational research that has been conducted in Palestine.

5.8.Summary

This chapter presents findings drawn from the results and interpretation for each finding in
the current study. It presents conclusion that based on these findings which the researcher
reached and finally it shows recommendations for further studies in interactive writing in

English language in Gaza private schools.
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Appendix (2)
Mechanics of Writing Test for Grade 8
Student name :……………………………
Class :……………

Mark: 45
Time: (45 m)

Question (1)
Punctuate the following sentences : (16 pts)
1. how many olives are there
…………………………………………………………………………
2. i am from gaza and maher is from rafah
………………………………………………………………………..
3. tomato cucumber and lemon are all vegetables
…………………………………………………………………………
4. have you ever been to britain
…………………………………………………………………………
5. is amman the capital of jordan
…………………………………………………………………………

Question (2)
Answer the following questions in complete:

(8 pts)

1. What is your favorite food ?
………………………………………………………………………….
2. Do you like strawberry jam ?
………………………………………………………………………….
3. Do you often tidy up your room?
………………………………………………………………………….
4. What is your favorite subject ?
………………………………………………………………………….

Question (3)
Look at the following details and complete the following paragraph
correctly: (6 pts)
Date of birth

Full name

Full address

Father's job Mobile number

7/7/1979

osama yusuf

el thaltini st, gaza.

Engineer

059930822

His full name is …………… ……………. and he was born on ……………. His mobile
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number is ……………. He lives at ……………… in ………..… His father is

an …………..

Question (4)
Write the following sentences correctly: ( 10 pts)
1. clean-windows-did-you-the
………………………………………………………………………
2. rather- radio-to- i'd-listen-the
…………………………………………………………………………
3. babies-mammals- all-produce
…………………………………………………………………………...
4. ali-his-homework- writes – neatly
…………………………………………………………………………….
5. dabka- the- men- traditional- dancing- are
…………………………………………………………………………….
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Key Answer of the Mechanics of Writing Test
Question (1)
Punctuate the following sentences :
1. How many olives are there?
2. I am from Gaza and Maher is from Rafah .
3. Tomato , cucumber and lemon are all vegetables .
4. Have you ever been to Britain ?
5. Is Amman the capital of Jordan ?

Question (2)
Answer the following questions in complete:
1.

My favorite food is fish .

2.

Yes, I do .

No, I don't .

3.

Yes, I do .

No, I don't .

4.

My favorite subject is English

.

Question (3)
Look at the following details and complete the following paragraph
correctly:
Date of birth

Full name

Full address

Father's job Mobile number

7/7/1979

osama yusuf

el thaltini st, gaza.

Engineer
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His full name is Osama

Yusuf

and he was born on 7/7/1979. His mobile number is

0599301822. He lives at El Thaltini St in Gaza. His father is an engineer

Question (4)
Write the following sentences correctly:
1. Did you clean the windows ?
2. I'd rather listen to the radio.
3. All mammals produce babies.
4. Ali writes his homework neatly.
5. The men are dancing traditional dabka.
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Criteria for Evaluating Students' Mechanics of Writing "Portfolio"
Response:

Correct

1. Punctuation

A- Full stop
1- At the end of a sentence

2- After abbreviations

3- After an initial

B- Question Mark

4- At the end of the
question
C- Exclamation Mark

5- After words or sentences
showing excitement or
strong feeling
D- Apostrophe

7- In contractions

8- To show possession

E- Comma

9- To separate words in a
series
10- Between day and year
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Incorrect
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11- To separate a quote
from the speaker
2. Capitalization

F - Capital Letters
12- Beginning of a sentence

13- Proper nouns

3. Spelling

H- Correct Spelling

Number of correct and
incorrect answers
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Appendix (5)
Teacher's Guide
Date :

/ /2011

Class :Grade8th

Unit : 10

Lesson : 5+6

Subject : The Story Of Money

SB page : 62+63

Table of contents
Behavioral Objectives :


By the end of the lesson, most of the students are expected to be able to:

- Practise Listening to a conversation for information in shopping centre.
- Practise pronunciation of teens and tens.
- Do the dictation task correctly
- Write an announcement about something/ somebody lost interactively .
- use the words highlighted in the texts in meaningful sentences.
New language :
 Key Vocabulary :
shops
 Key structure :
××××××
 Key function :
××××××
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Revised items :
Greengrocer, shoe shop, bookshop, baker, sport shop, clothes shop,
coffee shop, supermarket.
A. V. M :
S.B. - W.B. - Flash cards - Magnetic board - Word cards - Easel –
Markers- Cassette - pointers.

steps

Procedures

 Greeting
Warming up

 Words making game
Make five words from the word "supermarket"

 . checks the previous homework .
Homework
checking

 Ss correct their mistakes.



T. revises the following words using word cards.
" Greengrocer, shoe shop, bookshop, baker, sport shop,
clothes shop, coffee shop, supermarket."

Pre-requisite



T checks meaning.



Ss. Match the words with the pictures
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Finish the sentences:
Coffee shop – greengrocer's – clothes shop – baker – sport
shop.
1. My father went to the ---baker-------- to bring bread.
Revision

2. I bought these strawberries at the ------greengrocer's---.
3. Would you like to have a cup to tea at the ---- coffee shop-.
4. ---Clothes shop------- is a place where people could find Tshirts, trousers, jacket, sweater, socks, …etc.
5. I usually buy my trainer at the ----Sport shop----T introduces the lesson by talking with Ss. about the shops in
their city.
T. encourages them to talk about their favourite shops.
Do you have a favourite shop?

Introduction

Where do usually buy your trousers or T-shirts from?
(Rafah Municipality Commercial center as an example).
What is the most expensive shop?
Are there any shop you don't like?
T. gives Ss. the words they need to express themselves.
T. introduces the new vocabularies using the suitable
techniques to convey the meaning. (pictures – word cardsin

Presentation

context …)
Vocab: shopping center.
Appendix (5 )
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Repetition Drill

T. holds the cards of words and read them three times.
Ss. repeat as C/G/P

T. sticks the words cards on the magnetic board.
Practice

T. says the word
Individual students pick up the suitable card and hold it
in front of the class.
T. presents the activity making sure that Ss. understand.
T. reads the words in vocabulary box to the students.
Ss. look at the picture and suggest things that they could buy
in each
shop, for example, baker- cakes, biscuits, bread.

Text book

Activity no.1

T. asks about the shops in the picture, for example, what type
of
shops is Happy Feet?
Possible answer:Happy Feet – shoe shop
Best for Bread – baker
Champion – sports shop
Better Read – bookshop
Cup and cake – coffee shop
What to wear – clothes shop
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T. presents the activity making sure that Ss understand the
task.
T. discusses the picture with Ss.
Text book

T. reads the pre- listening question to the students.
Where they are happening?

Activity no.2
T plays the first conversation on the cassette while Ss listen to
Answers: a- clothes shop
c- bookshop

b- shoe shop/ sport shop

T checks answers.
T. presents the activity making sure that Ss understand the task.
T. shows Ss the two columns, Types of product and prices.
T plays the first conversation on the cassette again while Ss
listen to.
Text book

Ss complete the information in the table.
Answers: -

Activity no.3
a- jacket, 118.80
b- football boots, 119.90
c- books, 9.15,11.50, 14.95, total 35.60
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T. presents the activity making sure that Ss understand the task.
T. plays the cassette while the students listen.
T. use hand gestures to emphasize the difference between the
short
–ty ending and the long –teen ending.
T. explains that even native English speakers can find this
distinction
Text book
difficult to hear, and sometimes need the speaker to repeat the
Activity no.4

number!
T. plays the cassette again and Ss. underline the word stress on
Each of the numbers (on teen for teens, on the first part of the
word for tens).
T. uses hand gestures and to show the difference.
T. plays the cassette again; Ss. repeat after each word.
T. presents the activity making sure that Ss understand the task.
T chooses a good student to take the part of the woman.
T. reads the conversation with the students, paying attention to
using correct intonation for the questions and correct word

Text book
stress for numbers.
Activity no.5

T. chooses a pair of student to act out the conversation in front
of the class.
The students practise reading the conversation in pairs.
124
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The students practise reading the conversation in pairs.
T checks answers.

Answer the following questions:

Formative
evaluation

1. Where do you usually buy your trousers and T-shirts
from?
-------------------------------------------------------------2. Where do you usually buy your shoes from?
-------------------------------------------------------------3. Where do you usually buy cakes and bread from?
-------------------------------------------------------------4. Where do you usually buy oranges and apples from?
T presents
the activity, making sure that Ss understand the task
-------------------------------------------------------------T. provides a base of active learning experience

Text book

T. reads the introduction and ask Ss. to suggest ideas for the
second paragraph.
T. establishes a purpose
T. writes suitable sentences on the easel .

Activity no.6

Interactive

Ss take care of the mechanics of writing when they write
together
One student holds the pen or the pencil and other students
give information about the lost child.

Writing
Ss think about the audience for their writing .
Ss gain knowledge that can be used to create the paragraph .
Ss write the other paragraphs individually in WBB at page
58 ex2
Appendix (5 )
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Ss reread, revise and proofread the paragraph
Ss use colored markers in their writing to distinguish
between mechanics of writing ( green, blue, red, brown
and yellow) these colors to write the punctuations and the
capital letters. For example, the full stop will be written in
Interactive

red, the comma in green, the question mark in blue and
the capital letters in the beginning of the sentence will be

Writing

in brown and the names of people, countries and the
capitals of these countries will be written in yellow. The
students can maximize these punctuation and capital letters
too. The researcher means they can write it in big size to
know where and how we can use it.
T goes around the groups and checks their writing and
Their answers.
T. chooses a good student to read the paragraph, when it is
complete.
T. summarizes what the students wrote.
T. asks Ss. To describe Ben and Ann.

Practise
The students find Ben and Ann in the picture.
T. ask Ss to say sentences to describe them.
Text book
Ss sit in groups of fives
Activity no.7

Ss share the pen to write about Ben and Ann.
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* T. goes around the groups and checks their writing and
their answers.
one student in each group has to read the group's description
T may write the description on the easel.
Ss use different colors for the capital letters and punctuation
* T goes around the groups and checks their writing and
their answers.
one student in each group has to read the group's description
T may write the description on the easel.
T. points to other children in the picture and ask the
student to describe him
Ss. Choose a child and write a public announcement
about them in
ex3 on WB at page 58
Ss in groups of fives work together to write the public
Text book
announcement about a lost child.
Activity no.8
Ss in groups write about the lost child.
Ss use markers for full stops , commas and capital letters.
T goes around the groups and checks their writing and
their answers.
T may write the description on the easel.
*Highlighted lines refer to the interactive writing procedures.
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 T. asks Ss to write a similar public announcement about
somebody lost.
 Ss. suggest suitable sentences.
Summative

 T. writes the suitable notes on the B.B.

Evaluation

 T. encourages student to write a draft
 Ss. write the draft on their copybooks.
 T asks individual Ss to read their paragraphs.
T. checks and corrects students answers.
Ss do at home the exercises on Workbook at page 59.

Homework
T. reminds the students about what they have learnt.
Rounding up

T. asks Ss to summarize the new learnt language
T. reminds Ss with the homework.
Greetings / Goodbye
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Heading
objectives

Sign
s

Procedures
At the end of this lesson students are expected to
be able to :

- Listen to a conversation to answer detailed questions.
- Listen to a conversation to complete reports
"buildings"

- Write a shopping list
Key
vocabulary

- revised : culture – ancient – architect – allow – repair- expert – save – reporter

Aids

Warming up

Flash cards – cassette - Markers- Easel.

A riddle : What is it?
It’s a very great old building in Palestine.
It was built in Jericho by the Moslem caliph Hisham
bin Abdulkalik . Tourists
from all over the world come to see it
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1- Revise the following words.

Revision








ancient = very old
architect = a person who designs buildings.
allow = let someone to do something.
repair = fix or mend
save = protect
reporter = a person who reports new to TV or

newspaper.
 Culture : the way how people live and act.
T-C

2- revise parts of culture through brain storm technique.

S-S

Students work in pairs and try to remember parts of
culture

clothes
Food
Parts of
culture

Religion

Music

Buildings
Customs
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Presentation T-C

OK! Lets talk about buildings.
1. what ancient buildings are there in your city?
elicit : AL Omari Mosque – Essayed Hashim
Mosque – Napoleon Castle.

2. What other buildings are there in Palestine?
elicit : Hisham palace in Jericho – The Church of
Nativity in Bethlehem ETC……
3. Have you ever been to any of these place?
4. How do you feel we you visit these places?
5. What will happen when we lose an old building?
6. What should the government do towards these
old building?
7. What is your role?

books page
98
activity 1

T-C

Encourage students to give opinions.

S-S

Students talk about the pictures.
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T-C

Teacher can help with questions?





What can you see?
What are these people doing?
What is this woman's ,on the left , job?
What is that behind them? Etc…..

T-C

Introduce the activity.

T-G

Go through the pre-questions together.

T-C

Play the cassette for the first time

Ss
T-C
Ss
T-C
Ss

Students listen carefully to understand.
play the cassette for the second time.
Students listen carefully and take notes
Play the cassette for the third time.
students listen and check their answers.

T-C

Check orally with discussion

T-C

Introduce the activity . Introduce the activity .
here we have the reporter's transcript. There are some
missing words. You are going to listen to the tape
again to complete them.

Activity 2
but before we begin:
T
Ss
T

 How many parts do we have here?
 Who are the speakers?
You have five minutes to read the report to have an
idea , then we can begin.
132
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idea , then we can begin.
students read the transcript carefully to have an idea.
Divide the task into three parts to make it simpler.
T-C
Ss
T-C
Ss

Evaluation

Play the cassette for the first time
Students listen carefully to understand.
Play the cassette for the second time.
Students listen carefully and fill in the gaps.

T-C

Play the cassette for the third time.

T-C

Students listen and check their answers.

T-C

check orally with discussion .

Ss

( A) listen to the tape again and get the following:
 the opposite of hate X---------------- the opposite of modern X------------- a word that means protected = --------------------- a word that means started = ----------------------- a word that rhymes with last ------------------ What can you do as a student to save ancient
buildings in

you country? How should you act
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Activity 3
Write a
shopping list

TC

when you visit them?

T

introduce the activity

Ss

We are going to write a shopping list.

S

divides the class into five groups of fours.

S1

choose a leader for the group

S2

each S in the group mentions one thing

S3

mentions milk, the leader writes milk on the easel

S4 mentions tomatoes
S

says olive oil
says sugar

Rounding
up

T

The leader writes all of these things to make a shopping

T

List.
goes around the groups to check their writing.
 Revision

: Teacher and students sum up the

main points of the lesson
 Homework : look up AL Omari Mosque on the
internet and prepare a short report about it.
When was it built? Who was it built by? Etc…..
 Greeting

: Thanks and goodbye.
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Unit 16 lesson 6

Heading
objectives

Signs

Procedures
At the end of this lesson students are expected to be
able to :
 Rewrite reports in the passive interactively .
 Write a newspaper reports about a special building in
the area in groups.
Revised : Architect – culture – look after – Hisham

key
vocabulary

palace – save - enjoy
Passive voice .

Key
structure
Aids
Warming
up

Flash cards - Markers- Pointers- Easel.
T-C



Riddles about important ancient buildings.



Or, divide the class into groups of five , and give
Each group a picture of the following . Ask each
group to talk about the picture in two sentences.
" What is it ? Where is it ? who was it built by?
Etc…..
Ask Ss to capitalize the names of places by
using markers and pointers
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Heading

Signs
Ss

procedures
In groups of fives capitalize the names of places

hisham palace

al omari
mosque

Revision

T-C

the dome of
the rock

the church of the
holy sepulcher

napleon castle

1. Revise the following words: architect- look after –
save –enjoy
2. Revise the main points in lesson five by asking the
following questions .
 Do you remember the newspaper report?
 The newspaper reporter met many people. Who
were they?
 What is the main topic of the report?
 What will happen if we lose an old building?
 Why should we save old buildings?
136

Appendix (5)
Cont.
presentatio
n
books page
98

T-C

Ok! Open you books page 98
 Look at Ahmed's replies/ speech. What do
you notice?
Active or passive?

Ss

Student read the first part of the transcript to find
out.

T-C

Elicit that all the statements begin with " we " that
means they begin with who ,so they are active.

Ss

Students give examples.
 we lose an important building.
 we look after these buildings.
Introduce the idea of formal and informal.

T
Here, Dr Ahmed is speaking , so he is using the active
T
informally. But, in writing its better to use the passive
" formally"
Ok! So, when we want to report Ahmed's
comments , What should we do?
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Student
Books
page 99

T

Read the box and make sure that students understand.

T

Divide the class into groups

Writing

T

Explain the activity:
You are going to write three paragraphs about the
newspaper's reporter with the three doctors.
In each paragraph, you should go back to the original
transcript and change the statements into passive.

Ss

T-C

Students in groups read the topic sentence for each
paragraph

aloud.
Do the first paragraph together as a model.

EVALUA
TION

WB PAGE 94 PARAGRAPH TWO .

138

Appendix (5)
Cont.
7- unit
task

T-C

Imagine that you are a newspaper reporter, you are
going to prepare a report about buildings. What should
you do?

Ss

Use brainstorm technique to get ideas.
Students work in groups and suggest ideas.
Collect
information from
old people

Get information
from the internet

A newspaper
report

Use the passive
voice

T-C

Make notes

Ok! Lets organize our report.
1. What will you ask.
2. What answers will you expect.
3. Which building will you talk about?
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S-S

Students work in pairs , discussing and exchanging

T-C

ideas.
Now you are going to write your report about a special
building in your town. Let's say AL Omari Mosque.
Write the report in the passive voice.
Write one or two short paragraphs.
These questions will help you.
1. What is this building?
2. In which part of your town is it?
3. When was it built?
4. Who was it built by?
5. Why is it special?

Ss

Ss

Work in groups to write a short paragraph according
to the questions

Students write their composition in their workbooks
page 95

S

Let some students read their compositions
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Rounding
up

 Revision


: Teacher and students sum up the

main points of the lesson

 Homework : WB page 95 Ex 4
 Greeting

: Thanks and goodbye.
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Easels
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Magna Doodle
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Magnetic Letters
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Markers
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Alphabetical Chart
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Word Wall

drive
prize
arrive
nine
describe
recognize
rise
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men
ten
pen
hen
bed
fed
wet
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Cont.

been
seen
mean
read
meat
meet
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Cont.

pin
tin
win
sin
ring
thing
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ملخص الذراست
"اثر الكتابت التبادليت في تطوير آلياث الكتابت لذى طالب الصف الثامن في المذارس الخاصت في
قطاع غزة"
هذفج هزٍ الذساصت إلً الخعشف علً اثش اصخخذام الىخببت الخببدلُت فٍ حطىَش آلُبث الىخببت لذي طالة
الصف الثبهي فٍ الوذاسس الخبصت فٍ لطبع غزة .اخخبس الببحث هذسصت عببد الشحوي الٌوىرجُت
الخبصت حُث َعول هذسصب للغت االًجلُزَت فُهب .ووب أى اخخُبس عٌُت الذساصت وبى لصذَب.
و اشخولج عٌُت الذساصت علً  73طبلبب فٍ الصف الثبهي  .حُث لضوج العٌُت إلً هجوىعخُي،
هجوىعت ضببطت واخشٌ حجشَبُت ،حُث حىىًج الوجوىعت الخجشَبُت هي  81طبلبب والوجوىعت
والضببطت هي  81طبلبب .اصخخذم الببحث أداحبى للبحث و هوب :اخخببس الخحصُل المبلٍ والبعذٌ و
هلف الوخببعت ً .فز الببحث اخخببس آلُبث الىخببت لبل بذء الخجشبت  ،حُث أظهشث الٌخبئج أى العٌُُخُي
هخىبفئخُي فٍ الخعلن الوضبك و الخحصُل العبم  .و بعذ رله  ،اصخخذم الببحث الىخببت الخببدلُت لخذسَش
الوجوىعت الخجشَبُت بٌُوب اصخخذهج الطشَمت الخملُذَت لخذسَش الوجوىعت الضببطت  .و حن اخخببس
الوجوىعخُي فٍ آلُبث الىخببت بعذ حطبُك الخجشبت ،و حن ححلُل الٌخبئج إحصبئُب حُث أظهشث الٌخبئج أى
هٌبن فشوق راث داللت إحصبئُت بُي الوجوىعت الخجشَبُت والوجوىعت الضببطت لصبلح الوجوىعت
الخجشَبُت ،وَعزي رله إلً اصخخذام الىخببت الخببدلُت.

153

