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Abstract
This study aimed at investigating the effect of adapting computerized packages on
developing reading skills for sixth graders at UNRWA schools in Gaza Governorates. To
achieve the aim of the study, the researcher adopted the quasi- experimental approach .
The sample of the study consisted of (80) pupils who were randomly selected from EL
Fakhoura prep "B" boys' school. The experimental group included (40) pupils and was taught
by computerized packages, while the control group that included (40) pupils was taught
reading skills by the ordinary method.
The researcher held a workshop to discuss the content of the package activities and
suitable exercises for students' abilities to facilitate their learning and help them to develop
their reading skills. The experiment was accomplished in two months during the second term
of school year (2010/2011). An achievement test of reading skills with (25) items was
designed and validated to be used as a pre and post-test to identify the direction of the size
effect. Effect technique was used to measure the size effect of using computerized packages.
The validity of the test was refereed and measured by the specialists , and the
reliability of the test was measured by Alpha cronbach formula and the split- half method.
The study indicated that there were statistically significant differences at the level of (α ≤
0.05) between the average scores of the control and the experimental groups due to the
method in favor of computerized packages.
There were statistically significant differences at the level of (α≤ 0.05) between the
average scores of the experimental group in the pre and post- tests . There were statistically
significant differences at the level of (α ≤ 0.05) between the mean scores of the experimental
group of students who learned through using computerized package. (high achiever- low
achiever) to the skills test.
In the light of those findings, the researcher recommended using the strategy of
adapting computerized package in teaching reading skills because of its effectiveness in
improving students' capabilities to acquire reading skills. He also recommended the Ministry
of Education to hold training courses to train teachers on preparing computerized packages
and encourage students' self-learning.
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ملخص الدراسة باللغة العربية
هدفت الدراسة إلى التعرف على أثر استخدام الحقائب التعليمية المحوسبة في تطوير مهارات

القراءة في اللغة االنجليزية لدى طالب الصف السادس األساسي بمدارس وكالة الغوث في محافظات
غزة.
ولإلجابة عن أسئلة الدراسة استخدم الباحث المنهج شبه التجريبي ,تكونت عينة الدراسة من

( )08طالباً تم اختيارهم بشكل عشوائي من مدرسة الفاخورة اإلعدادية "ب" للبنين ,توزعت على
مجموعتين مجموعة تجريبية تشمل ( )08طالباً درست باستخدام الحقائب التعليمية المحوسبة ,بينما

درست المجموعة الضابطة والتي تشمل ( )08طالباً بالطريقة المعتادة.

عقد الباحث ورشة عمل تم فيها مناقشة محتوى الحقيبة من أنشطة وتمارين " تناسب قدرات

الطالب لتساعدهم على تطوير مهارات القراءة لديهم وتسهل تعلمهم.

قام الباحث ببناء اختبار تحصيلي مكون من ( )52فقرة ,وتم تحليل نتائج الدراسة باستخدام
اختبار "ت" باإلضافة إلى معادلة حجم األثر لقياس حجم أثر التعلم باستخدام الحقائب التعليمية
المحوسبة ,تم التأكد من ثبات االختبار من خالل تحكيمه من قبل مجموعة من المختصين واحتساب
معامل ارتباط بيرسون ثم حساب معامل صدق وثبات االختبار من خالل حساب معامل ألفا كرونباخ

وطريقة التجزئة النصفية.

وخلصت الدراسة إلى وجود فروق ذات دالله إحصائية عند مستوى الداللة ) (α≤ 0.05بين

المجموعة التجريبية والمجموعة الضابطة لصالح المجموعة التجريبية تعزى إلى طريقة التدريس لصالح
إستراتجية التعلم باستخدام الحقائب التعليمية المحوسبة ,كما توجد فروق ذات داللة إحصائية عند

مستوى الداللة

) (α≤ 0.05بين متوسط درجات طالب المجموعة التجريبية في اختبار المهارات

القبلي والبعدي لصالح االختبار البعدي  .كما أظهرت النتائج وجود فروق ذات داللة إحصائية عند

مستوى الداللة

) (α≤ 0.05بين متوسط درجات طالب المجموعة التجريبية (مرتفع -منخفض

التحصيل) في اختبار المهارات البعدي لصالح مرتفعي التحصيل.
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وفي ضوء هذه النتائج أوصى الباحث بضرورة توظيف إستراتيجية استخدام الحقائب التعليمية

المحوسبة في تدريس مهارات القراءة في اللغة االنجليزية لما لها من دور في تحسين قدرات الطلبة في
الق ارءة كما أوصي الباحث و ازرة التربية والتعليم بضرورة عقد دورات تدريبية للمعلمين في إعداد
الحقائب التعليمية المحوسبة وتشجيع التعلم الذاتي.
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Chapter 1

Background of the Study

Chapter 1
Background of the study
1.1 Introduction
This chapter attempts to define the statement of the problem, the purpose, the
significance, limitation, hypotheses and procedures of the study.
1.2 Background:
It is no secret to the extent that English has become the universal, most widespread
and essential language all over the world. Unquestionably, it is the language of science,
economy, sociology and technology which connects people with other cultures.
Therefore, English is an international language that has won the largest share of
attention and focus in the curriculum of most Arab countries.
We are living in the era of knowledge explosion. Consequently the central role of the
teacher cannot stand rigid, S/he is no longer the source of knowledge, but S/he is a
facilitator, a manager, an establisher and an adviser to his students' learning.

He also

guides students; instructs them new skills; and works to develop their talents. S/he is the
key factor in the inputs of the educational system and the implementation of the
curriculum.
Therefore, the primary goal in the Palestinian curriculum is to teach the English
language in the first grade. Curriculum experts exerted effort to develop the methods used
to teach this language in terms of preparing the students to learn the basic pronunciation
skills, and correct language as an access to precise linguistic performance.
From the researcher point of view, the aim of the educational process with all its
different elements is to regulate the human behavior through what the school curriculum
includes. It tries to prepare the generations to practical life. It prepares individuals in all
its their aspects: the human, social, body, physical mental and spiritual. It supplies them
with the sufficient amount of knowledge and skills to grow well in a balanced way.
Moreover, it prepares them to be good citizens who are able to live and contribute to their
society and environment.
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People live in the age of the revolution of science and technology, in education and
teaching methodology so, there is a fast race among nations to invest in the human and the
material energy, the increasing demand of the inventive and thinking minds which produce
the knowledge and discover new things, so the curriculum has to go along with all that to
make modern education.
The number of pupils in the classrooms along with the differences of abilities and
ambitions among them make dealing with them in one way very difficult.

This makes

education and the people who work in it shoulder a big responsibility in preparing the
generations and supplying them with the new scientific technology which helps them to
adapt and understand it and to develop the pupils' abilities for a continuous and lasting
education (Zaytoon, 2002).
One of the most obvious developments is the new role of the teacher and learner. The
learner is no longer a receiver of information only, but is also the corner stone of the
process of learning and teaching as he/she acts positively in this process; he/she practices
the activities vitally. The teacher's role is advising, guiding and regulating the process of
learning (El Khatib. 1997:323).
The researcher thinks that the traditional methods of teaching and learning lead us to a
closed way; they neither improve our pupils' acquisition nor help them achieve our
educational and teaching goals. So educationalists try modern methods and ways such as
self- learning methods and individual learning method to substitute or co-operate with the
traditional learning and teaching which suit the situation of teaching and learning and its
subject matter.
AlFarra, (1999)

indicates that modern means and instruments of communication

brought new types of communication which depend on active techniques. The role of the
teacher does not necessarily depend on his/her being present during the activity or the
process of learning and teaching such as programmed learning, self -learning, individual
learning and other modern types . The Modern methods of learning give the learner the
sufficiency of self- learning to gain knowledge from its sources. Not surprisingly the aim
has become how the learner can teach him/herself. The job of the teacher has become
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helping others to learn.

Educator is no longer the person who teaches others (Jamel,

2000).
Educators have to find a group of strategies which are based on individual learning
such as learning packages, modules or others. Many studies and researches which have
been done in many different subjects have proved the effect of the educational package
used in school compared with the traditional methods (Shahin, 2006).
The importance of studying the effects of using teaching packages in English language
is due to the low level of the pupils’ acquisition of language because of the old fashioned
and traditional methods which have not changed for years. This makes educator thinks of
this problem and its causes and invents modern methods and ways of learning and teaching
English to raise the pupils' performance and improve their abilities and the skill of reading
and expressing, as well as communicating with others.
The researcher tried to use the teaching package as a technological method depending
on the principles of individual learning using the factors of excitement, motivation and
variety of knowledge about the effect of this use on improving the skill of the sixth graders
in the North Gaza governorates.
According to Hammouda (1999 : 107) "Most teachers conduct methods of teaching
which mainly depend on memorizing rules and structures. Student are not given the
chance to acquire language skills or to use language effectively".
The researcher thinks that the educational packages are very important in the field of
education.

Many studies have focused on its efficiency as a strategy of self-learning in

many school subjects. It is used in the language skills acquisition. The teachers benefit
from it to improve their teaching methods through the use of educational packages.
Consequently, the researcher finds that this problem needs to be treated in a new way of
thinking.

This new way treats the students' general weakness in studying English and

helps to raise their level of achievement. Through the researcher's work as a teacher, he
observed that this weakness is due to the cumulative difficulties which are rooted in the
first stage of elementary primary education.

Therefore, the idea of adapting education

packages comes as a new method that might contribute to developing the students' reading
skills. It also helps them to implement their vocabulary and structures in their writing and
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speaking with others.
Many researchers such as (Harmer, 2001) have recommended that traditional concepts
related to teaching should be substituted by more innovative ones.

Among those

innovative strategies is computerized packages, which is based on the extent of students
involving in the classroom activities under the guidance of the teacher and how much the
teacher activates the process of learning. For this reason, the researcher decided to apply
this study in teaching the sixth grade students. In this stage, they possess huge capabilities
and energy which need to be implemented effectively to serve the desired goals subject to
the study application. They are grown enough and capable to deal with the content of the
education packages as well. In the absence of educational research and scarcity of serious
attempts which aimed at developing the English teaching process and upgrading the level
of books, teachers and students need to collaborate in order to achieve these goals.
Regardless of the curriculum quality and the level of textbooks, the educational process
cannot be managed effectively without the teacher who is seeking self- development and
high professional standards because language mastery is the key to scientific and cultural
exchange among communities ( Revers , 2001 ) .
According to the researcher's knowledge as a teacher and a headmaster, there are many
difficulties and challenges in teaching reading in English for Palestine such as: making
prediction, deducting the meaning of unfamiliar word forms a given text, and relating the
knowledge to their own experience and others. This prompted the researcher to focus on
the importance of investigating the effect of educational packages on developing these
skills. It straightforwardly affects the educational process in most of our schools. It also
affects the teacher and the textbook content which is devoid of excitement, suspense,
sequencing process and organization.
1.3 Rationale of the Study
Through his work as a teacher of English for more than 15 years, the researcher has
discovered some difficulties which the pupils face in understanding and using the basic
skills of the language. The low level of acquisition is rooted and accumulated in the
primary stage.

There is a need for new methods which solve this problem by improving

the process of learning and teaching through using technological applications.
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Referring to English for Palestine 6 textbook, it was oblivious for the researcher that
reading passages and lessons clearly receive a large portion in contrary with other language
skills (listening, speaking and writing), where reading is considered as the base for other
skills specially vocabulary and structure.
1.4 Statement of the Problem
The problem of the study can be stated in the following main questions:
What is the effect of adapting computerized packages on developing the reading skills
of sixth grade at UNRWA schools in North Gaza Governorate?
The main question can be subdivided through the following questions:
1. Are there statistically significant differences between the mean score of the students of
control and the experimental groups in the pre and post- test?
2. Are there statistically significant differences between the mean scores of the students of
experimental group in the pre and post -tests?
3. Are there statistically significant differences in the mean scores within the
experimental group students who learned by adapting computerized packages (high
achiever –low achiever) in the post-test?
1.5 Hypotheses of the Study
1. There are statistically significant differences at the level of (α≤ 0. 05) between the
score of the experimental group in the pre and post -tests.
2. There are statistically significant differences at the level of (α ≤ 0.05) between the
score of the students of control and the experimental groups in the pre and post- tests.
3. There are statistically significant differences at the level of (α≤ 0.05) between the mean
scores within the experimental group students who learned by adapting computerized
packages (high achiever-low achiever) in the post -test.
1.6 Study Objectives
The study aimed at achieving the following purposes:
1. Identifying the effect of adapting computerized packages on developing reading skills
in English language among the sixth grades at UNRWA schools in North Gaza
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Governorate.
2. Preparing a set of education packages suitable for two units in order to develop reading
skills in English language for the students of sixth grade.
1.7 The Significance of the Study
This study may be significant as it:
1. Highlights the importance of the ongoing efforts and attempts to overcome the
difficulty of learning English language skills in the new Palestinian curriculum, to
improve the students' achievement.
2. Encourages the teachers of English language to utilize and employ education packages
to treat the students' weakness.
3. Reduces the emphasis on teachers' effort and focuses on student’s effort in classroom
activities as well as developing positive attitudes. When teachers use new techniques
in teaching, they may overcome the time constraints and lack of equipment.
4. Helps supervisors and educators to provide schools with their need of materials and
may encourage other researchers to conduct more studies in teaching English.
1.8 The limitations of the Study


The study was limited to a sample of sixth graders in UNRWA schools in North
Gaza.



The study was limited to EL-Fakhoura Prep "B" Boys school.



The study was limited to the second semester units from English for Palestine 6
textbook, unit (16- 17) where reading passages are available.



The study is carried out in the second semester of the academic year 2010/2011.

1.9 Definition of Terms:


Effect: it is the statistical differences between the controlled and experimental
groups, the possible changes in the students' achievement level as a result of
adapting the computerized packages (ELJamal, 1997).

 Computerized packages: Can be defined as a meaningful educational system which
helps students to achieve their educational goals according to their abilities and
appropriate educational material for them and determine the time of study of the
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packages according to their speed, written on a CD. ROM.
 Adapting: The process of making computerized packages suitable for helping six
grader in developing their Reading Skills.
 Reading Skills: The cognitive abilities by which students interact with a written text to
construct meaning through three main levels as :
1. Literal level: reading on the lines.
2. Interpretive level: reading between the lines.
3. Critical level: reading beyond the lines (Manzo, 1995).
 Six graders: young Male learners who are learning in the 6th Grade at UNRWA
primary schools in North Gaza Governorate.
1.10 The population of the Study
The population of the study consists of all the sixth graders at UNRAW schools in the
North Gaza Governorate enrolled in the second semester of the academic year 2010/2011.
The population of the study comprises (1705) male students in the sixth grade.
1.11 The Study Sample
The sample of the study was purposefully chosen to be of two intact classes of sixth
graders; one as an experimental group that consists of (40) students and another as a
control one consists of (40) students. Where the students are at the of age (12-13) years old
in EL Fakhoura Prep "B" Boys School.
1.12 Instrumentation
1. The researcher conducting content analysis for the two units of the study to identify
primary and secondary reading skills and to highlight the underlying objectives and
outcomes of each skill.
2. Designing the computerized package .
3. Applying the reading test as a pre-test on control and experimental group .
4. Applying the post reading test on the study groups .

2

1.13 Statistical Method


Calculating the arithmetic mean + standard deviation by using :
-

T-test is used to detect significant differences between performances of the
experimental group and control group on of the post-test.

-

T-test paired Sample is used to measure the differences in achievement
between the pre-test and the post-test of the experimental group.

-

Alpha Cronbach Coefficient for the reliability of test.

-

ETA Square equation of the effect size for the computerized package.

1.14 Summary
In this chapter the researcher attempted to define the statement of the problem and
presented the research questions and hypotheses, the limitation, the definitions of the study
term and the research procedures. The researcher also highlight the significance of the
study .
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Chapter 2

Theoretical framework

Chapter 2
Theoretical Framework
2.1 Introduction
This chapter comes into two sections. The first section presents the concept of reading
skills, the importance of reading, types of reading, reading skills in English for Palestine 6
textbook and the role of the teacher. The second introduces the importance of computer,
the objective of using computer and the importance of adapting computerized packages.

Section 1
Reading
2.2 What is Reading?
Reading includes two major components namely a process and a product ; each of them
is complicated. A product is the sequence of utilizing certain aspects of process in an
appropriate sequence. The product of reading is the communication of thoughts and
emotion by the writer to the reader while the process of reading is extremely complex
(Lenz, 2005).
Reading proficiency plays a great role in understanding a written statement accurately
and effectively. The researcher believes that reading is a complex process including many
other processes. They are not just let eyes physically run on the lines. Reading
comprehension skill takes a large portion of the content of the Palestinian curriculum .It is
about 41% of the content of each unit (Abu Shamla, 2009 ).
There are three main definitions of reading skill according to Foertsch (1998: 3-7):
- learning to read means learning to pronounce word.
- Learning to identify words and get their meaning.
- Learning to bring meaning to a text in order to derive a meaning form it.
The National Institute of literacy (2009) defines reading as complex system of deriving
meaning from prints (written texts) that includes all of the following:
“The skills and knowledge to understand how phonemes or speech sounds are
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connected to print".
- The ability to decode unfamiliar words;
- The ability to read fluently;
- Sufficient background information and vocabulary to foster reading comprehension;
- The development and maintenance of motivation to read;
- Reading is an interactive process; students need to be active all the time when they are
reading and use all the information that is available;
Researches discovered that reading is basically a matter of decoding a series of written
symbols into their aural equivalents in the quest for making sense of the text. This process
is knows as the "bottom-up" view of reading which is gradually developed as the reader
goes on reading (Nunan, 1993).
The researcher thinks that reading can be defined of understanding a written linguistic
text is a means of language acquisition,

communication, and

sharing information and

ideas and this what teachers in Gaza usually train their student to do.
However, the researcher believe that these are not enough to develop their reading
skills .
Foertsch (1998: 37) defines reading skills as "learning to pronounce words, learning to
identify words and get their meaning and learning to bring meaning to a text and to derive
a meaning from it".

Harmer (2001) states that a reader uses a variety of clues to

understand what the writer is implying or suggesting. In this way, the reader is able to see
beyond the literal meaning of the words. Schema, which is defined as background and
knowledge that enables the reader to make predictions for more successful interactions
plays, a vital role in the interpretation since successful interpretation depends to a large
extent on shared schema.
On the other hand, Lenz, (2005) states that reading comprehension is the process of
constructing meaning from text and this process involves decoding written words and then
using background knowledge to establish a level of an approximate understanding of the
writer's message. The purpose of reading is to connect the ideas on the page to what you
already know. To enable the student to understand what is being read.
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The researcher agrees that reading comprehension is the process which measures the
understanding of a passage. Students could grasp the meaning of the reading text. Then ,
they should be able to decode the written words and connect them with their background
information.
A good reader is someone who has a purpose for reading whether it is to look for
specific information, bearing in mind that reading is a main skill that works together with
other sub-skills in order to help in comprehension.
The researcher believes that EFL young learners should be helped to understand
reading texts by adapting suitable strategies. Pupils should develop their reading skills
through understanding the main idea of the text and connect the ideas on the page to what
they have already knew.
2.3 Importance of Reading
A good reader is someone who has a purpose for reading, whether it is to look for
specific information, or to read for pleasure. The fact that readers get great benefits from
reading that cannot be doubted or questioned.
Educational researchers have found that there is a strong correlation between reading
and a academic success (Shoebottom 2007 ). To elaborate, a student who is a good reader
is more likely to do well in school and pass more exams than a student who is a weak
reader. There is a strong correlation between reading and vocabulary knowledge. A good
reader can understand the individual sentences and organizational structure of a piece of
writing. He /She can comprehend ideas, follow arguments and detect implications.
Likewise, reading helps in mental development and is known to stimulate the muscles
of the eyes. Reading is an activity that involves greater levels of concentration and adds to
the conversational skills of the readers. It is an indulgence that enhances the knowledge
acquired consistently. The habit of reading also helps readers to decipher new words and
phrases that they come across in everyday conversations. The habit can become a healthy
addiction and adds to the information available on various topics (Lynsky and Stillie,
2000).
A good reader who makes target to read and be more powerful in higher achievement,
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knowledge and understanding because gain the meaning of new vocabulary which used in
expression the idea of the text especially EFL young learners in the primary stage .

2.4 Types of Reading
Knowing what each of the following types of reading are and when to use them should
help the learner make better choices with his time. The main types of reading are:
2.4.1 Intensive Reading
Intensive reading is used on shorter texts in order to extract specific information.
Intensive reading involves learners reading in detail with specific learning aims and tasks.
The purpose of intensive reading is to teach new words and new patterns. The teacher
presents the class with unfamiliar words in the classroom. Intensive reading activities
include skimming a text for specific information to answer true or false statement or filling
gaps in a summary whereas, scanning a text is done to match headings to paragraphs, and
scanning jumbled paragraphs and then reading them carefully to put them into correct
order( sha'at , 2008) .
2.4.2 Extensive Reading
The main purpose of extensive reading is creating enjoyment and reinforcement of
previously learned vocabulary and grammatical structures. The reading material is usually
a group of short stories or novel .Successful extensive reading program requires that
students should be reading material which they can understand. This type of reading is
sometimes called supplementary reading because it is supposed to supplement intensive
reading. The extensive material is usually read at home and covered at a speed higher than
intensive material (Mark, 2005 : 1-2 ). Extensive reading is used to obtain a general
understanding of a subject and includes reading longer texts for pleasure, as well as
business books.
2.4.3 Silent Reading
Most of our reading is done silently. Silent reading is an important skill that has to be
developed preparedly through guidance and practice.
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Silent reading means reading

completely silently without even moving lips.
Some people believe silent reading is not possible to read without giving some
phonetic value to the graphic symbols on the page.
2.4.4. Reading Aloud
Reading aloud is another type of reading used in class. Reading aloud is a planned oral
reading of a book or print excerpt, usually related to a topic of study. Reading aloud can
be used to engage the student while developing background knowledge, and increasing
comprehension skills.

When students read aloud they give the teacher a chance for

checking their pronunciation, word stress, pauses and intonation ( Wesley, 2001 : 1 ).
Both reading aloud and silent reading have their places in learning speed reading.
They have different purposes. The chief purposes of reading silent reading are to enable
readers to read with both comprehension and speed.
The researcher thinks that there are many types of important reading, such as intensive
reading and reading aloud. Here we show the importance of reading. A good reader who
makes target of a read to get the information, express ideas, and develop his reading skills
there by making his reading a meaningful activity.
The researcher thinks that the main purposes of reading aloud are to improve the word
recognition of the learner. EFL young learners in Gaza tend to employ only one or two of
reading types. The most commonly used types by students are intensive reading and
reading aloud which are used to obtain the general understanding of the text.
2.4.5 Reading Comprehension
Reading comprehension skills allow readers to move from elementary reading to
effective reading. Reading begins as an exercise in decoding letters and sounding out
words.
Reading comprehension is the ability to understand what we read where words have
context and texts have meaning.

Reading

comprehension skills allow us to

read

proficiently, learn effectively, problem solve, strategize, conceptualize and succeed in
life.
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Reading comprehension skills are based on earlier stages of reading development
including oral reading and reading speed fluency.

Without developing these earlier

reading skills, students must continually focus on decoding letters and words, rather than
pursuing the progression to meaning and understanding. A good reader is someone who
has a purpose for reading whether it is to look for specific information or read for pleasure
(Shrum and Glison, 1994).

Since the reader is involved in a complicated thinking process while reading, he should
use main skills and sub skills that help him to be a purposeful and active reader. Numerous
studies such as Abu shamla's (2009), Thabet's (2008) and Mckown Barnett's show that the
key to developing proficient reading skills in the early years of education is at even earlier
foundation in underlying cognitive skills. Therefore, strong reading comprehension skills
are now viewed as totally dependent on the strength of the cognitive foundation in the
early years (Grabe, 1991).
To focus on young learner to read at an early age through recognition sounds and
letters to became a good reader.
2.4.6 Categories of Reading Comprehension
According to (Lynsky and Stillie, 2000:43) there are five main categories for reading
comprehension:
1- Literal comprehension: (Read on the lines) answering question by direct reference to
the text. These answers are usually explicitly stated in the passage.
2- Reorganization comprehension: classifying, collecting and organizing information
explicitly stated in the passage. The information may be collected from more than one
sources
3- Inferential comprehension: (Read beyond the lines) detecting information implied in
a passage. This demands thinking and deduction beyond what appears in the passage.
4- Evaluation comprehension: interpreting and evaluation of the writer’s assumptions or
intentions through the readers own experience or opinion.
5- Appreciative comprehension: responding to a passage with enjoyment, and with an
awareness of its language usage and emotion.
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It is expected that readers will be able to read at different levels. In this experiment for
teaching reading skills for the sixth graders, the researcher concentrates on the first three
categories

of

reading

comprehension(

literal,

Reorganization

and

inferential

comprehension ) because these skills are not high level skills and they are suitable for the
sixth graders.
San Antonio college (2006:11) divides the level of comprehension into four levels as:
1- Literal level : stated facts – data – specific – traits – setting – time line – process steps .
2- Inferential level: builds on facts : prediction – drawing conclusions – perceiving
meaning.
3- Evaluation level: judgment based on; reality or fantasy, fact or opinion, validity.
Appropriateness – worth: acceptable, desirable, ideas – comparisons – cause - effect.
4- Appreciative level : response based on ; author's use of language – emotional reaction
to – author's ideas, language – author's values – imagery, style – author's purpose.
( Manzo, 1995 : 85 ) divides reading comprehension into three levels :
1- Reading on the line;
2- Reading between the lines;
3- Reading beyond the lines;
Abu Shamla (2009) classified reading skills into four levels as:
-

Literal level ; read and understand exactly what is on the page.

The teacher can ask

students to find information and ideas that are explicitly stated in the text.
-

Interpretive level; read between the lines. Students read critically and analyze carefully
what they read.

-

Critical level; read beyond the lines. At this level , students can differentiate between
facts and opinions and judge the accuracy of the given information in the text.

-

Creative level; read beyond the lines and create new ideas.
information are new and creative.

“whereby ideas and

Creative level occurs after the students have

understood the text and started to draw new ideas about the text.
The researcher believes that pupils in Gaza schools are suffering from low achievement
in English language and these weaknesses due to many reasons. Some teacher don't use
suitable techniques for teaching reading, our students don’t have the chance or the time to
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read silently and some of our students lack self- confidence. The most important one of
them is that the teacher doesn’t follow Bloom's taxonomy from low to high level to
achieve the educational objectives (See chapter four, table 2).
2.5 Bloom's Taxonomy Level
Bloom identifies six levels of thought processes within cognitive domain, from the
simple recall or recognition of fact, as the lowest level, through increasingly more complex
and abstract mental levels, to the highest order which is classified as evaluation.
The six levels are:
1. Knowledge: recall data or information.
2. Comprehension:

understanding

the

meaning,

translation,

interpolation

and

interpretation of instructions and problems.
3. Application: using a concept in a new situation or unprompted of an abstraction.
4. Analysis: separates material or concepts into component parts so that its organizational
structure may be understood. Distinguishing between facts and inferences.
5. synthesis : Teacher builds a structure or pattern from diverse elements, puts parts
together to form a whole, wish emphasis on creating a new meaning or structure;
6. Evaluation : Making judgments about the value of ideas or materials (Singleton,
2001:1)
Students in Gaza strip suffer from low achievement of English language. The researcher
believes that this weakness is due to English teachers' following the traditional teaching
method which depends on teachers reading the text and translating new vocabulary, not
bringing modern techniques based on sound, picture, groups learner, or computer use.
Students should read as much as possible in and out of the classroom, students work
together to paraphrase reading test and choose suitable text to work on.
2.5.1 Identifying the Topic
The researcher believes that our learners of the 6th grade can make a good choice;
however, they need some guidance. This comes from helping them to learn by adapting
computerized packages as described in the package instructions.

This ability allows

students to process the text more effectively as it progresses (Hamer, 2001 : 2011).
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2.5.2 Deduction of the Word
Teachers do not expect students to know every word in the text because not all words
are equally important. There are two categories of known words, an active vocabulary
which reader knows well enough to use and a receptive vocabulary that s/he recognizes
and can respond to but cannot confidently use. Deduction skills are of two kinds; first one
is using context clues or using the meaning of other words and the meaning of unfamiliar
words and phrases; whereas ,

the second skill of deduction

uses structural

information(Nuttal, 1996).
2.5.3 Prediction
Prediction will greatly reduce the reliance on visual information, increase reading
speed, and enhance comprehension. Student can learn to make predictions based on the
title, sub titles, and their knowledge of the context, which serves the same purposes as
gestures and facial expressions in conversation.

Such as diagrams, graphs,

tables,

pictures and maps.
The teacher can help students by asking questions or giving hints or clues to arouse
their ability.

Some of the approaches for teaching predicting are teacher modeling,

predicting throughout the text with partners (Hamer, 1999: 201 ).
2.5.4 Skimming
Skimming is used to quickly gather the most important information or the gist. Run
your eyes over the text noting important information.

Use skimming to quickly get up to

speed on a current business situation. It is not essential to understand each word when
skimming (Abu Shamla, 2009:17). Skimming is used to quickly identify the main idea of
the text.
When one reads the newspaper, one is probably not reading it word by word; instead
one is scanning the text. Skimming is done at a speed three to four times faster than
normal reading. People often skim when they have lots of material to read in a limited
amount of time.
There are many strategies that can be used when skimming. Some people read the
first and the last paragraphs using headings, summarized and other organizers as they move
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down the page or screen. Learner might read the title, subtitles, subheading, and
illustrations (Bear, 2004).
Consider reading the first sentences of each paragraph. This technique is useful when
you're seeking specific information rather than reading for comprehension. Skimming
works well to find dates, names, and places. It might be used to review graphs, tables and
charts.
Examples of skimming:
- The newspaper (quickly to get the general news of the day).
- Magazines (quickly to discover which articles the reader would like to read in more
detail).
- Business and Travel Brochures (quickly to get informed).
How to skim
- Read the title.
- Read the introduction or the first paragraph.
- Read any headings and sub – headings.
- Notice any pictures, charts and graphs.
- Notice any italicized or bold face or phrases.
- Read the summary or last paragraph.
2. 5. 5 Scanning
Scanning is used to discover required information to complete a given task such as
making a decision about what to watch on TV. It is a useful skill to locate specific items of
information that reader reads, such as a date, a figure or a name. The focus is on the
information wanted (Grabe, 1991). Scanning is a technique one often uses when looking
up a word in the telephone book or dictionary. Readers search for key words or ideas.
In most cases, one knows what you're looking for, so one is concentrating on finding a
particular answer. Scanning involves moving one's eyes quickly down the page seeking
specific words and phrases. Scanning is also used when you first find a resource to
determine whether it will answer your question.
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Scanning is used to find a particular piece of information. Students should run their
eyes over the text looking for the specific piece of information you need.
How to Scan
- Students should do it by looking for specific information
- Students should try to anticipate how the answer will appear and what clues you might
use to help you locate the answer;
- Students should use headings and any other aids that will help them identify which
sections might contain the information you are looking for;
- Students should selectively read and skip through sections of the passage (Good man,
1998).

2. 5.6 Interpreting Texts
Readers are able to see beyond the literal meaning of words in a passage, use a variety
of clues to understand what the writer is implying or suggesting. Successful interpretation
of this kind depends, to a large extent, on shared prior knowledge together with student's
knowledge of the word this helps the reader to get the writers viewpoint given ( Hammer,
1999 : 202).
2. 5.7 Distinguish Between Facts and Opinion
Readers are able to judge the truth and logic of what they read by following the writer's
arguments or by using their previous experiences. By doing this, they can make decisions
about the worth of reading materials (Good man & Watson, 1998).
2. 5. 8 Inferences and Conclusion
Comprehension involves understanding not only what is stated explicitly but also what
is implied. That is to say, the reader has to make inferences based on what is stated.

To

do so it requires the ability to analyze and synthesize. The readers can summarize the main
ideas and conclude in the light of their understanding ( lance , 1991 ) .
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2.5.9 Asking and Answering Questions
Teaching students how to ask questions before, during and after reading also improves
comprehension. Effective readers use strategies to understand what they read before,
during, and after reading. Teachers assign text and instruct students to answer the questions
at the end of the section.
2.5.10 Summarizing
Summarizing is how readers take large selections of text and reduce them to their bare
essentials, the gist, the key ideas, the main point that worth noting and remembering.
Raymond (2009: 32 ) calls a summary as a general idea in a brief form ; it is the
distillation, condensation, or reduction of a large work in its primary notions.
The researcher confirms that these skills are of different levels of comprehension and
that means they reflect the needs of all students in a normal classroom. The researcher also
thinks that the teachers of English should be aware of these skills to help students in
achieving the objectives of learning reading in English as a foreign language.
The researcher thinks that the teacher should use new techniques such as pictures ,
games, songs and packages because young learners have special difficulties in reading
.EFL pupils are not able to identify and select the correct answer on their own , they
cannot express the main idea of the text without the help of the teacher and new techniques
such as CD and email. For this reason the computerized packages was used.
2.6 Problems Facing Students in Reading
According (Abu Shamla, 2009) problems of Palestinian students in all grades can be
divided as follows:
1. Students are not able to discriminate visually and auditory between letters and words
(vowels and consonants );
2. They have difficulties in reading word with silent letters;
3. They have difficulties in pronunciation of vowels, short ( I ) and short ( e ) a" sin "pin "
and "pen ";
4. They don’t know how to pronounce word ending in "e" for example “nil” and "nile".
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5. They don’t know the different realizations of some phonemes;
6. They have some difficulty in recognition of cluster initially and finally;
7. The problem of diphthongs;
8. They are not able to apply the syllabication principle;
9. They are not able to read with natural expression;
10. Students are not able to comprehend;
a. They are not able to determine whether or not the statement is true;
b. They cannot select the right answer;
c. They cannot note facts;
d. They cannot choose the best answer;
e. They are not able to express the main idea;
f. They cannot interpret punctuation;
g. They cannot differentiate between facts and opinions;
h. They are not able to read to solve problems ( Nofal, 2003 : 35-63 ) .
The researcher believes that some English language teachers don't try to develop their
students reading skills via the use of new techniques such as using pictures , games and
educational package. As a result, the students find it difficult to learn new words and
pronunciations because they don’t have enough vocabulary to qualify them to express the
text.
This is due to the following reasons:
1. students do not have prior knowledge about the reading text
(Subject, matter, vocabulary and structure story ),
2. Some teachers do not use suitable techniques for teaching reading.
3. Reading aloud is neglected inside our classroom.
4. Our students do not have the chance or the time to read silently.
5. Some of our students lack self - confidence;
6. Students are afraid of making mistakes;
7. Some of students feel that English is a difficult language (Nofal, 2003).
All of the above reasons may cause problem in learning reading skills, but one of the
main reasons for reading problems is that students do not have enough self – confidence
(wolley2005 ) .
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The researcher believes that following traditional methods to develop reading skills in
English, the teacher reluctance to use modern methods which depends on the participation
of the students by giving them enough time to read, promote self-confidence and not to be
afraid of the wrong answer because it leads to the correct answer.
Some teachers read the lesson only and translate the new vocabulary for students and
answer the questions with a small group of the students, which is contrary to what
educators propose.
According to (Rivers 2001 : 133 ) to comprehend reading passage in a foreign
language, students should make the followings:
1. know the topic of the text ;
2. Read around word they do not know ;
3. Make use of all the variable information in the paragraph to comprehend unfamiliar
words ;
4. Take chances and predict meaning ;
5. Guess the meaning of unfamiliar words from the context ;
6. Remember that all words in a reading passage are not of equal importance ;
7. Try to find that part of the meaning is determined by the syntax of the sentence ;
8. Expect the text to make sense and sequential ;
9. Don’t make constant translation ;
10. Look for cognates ;
11. Have self –confidence ;
12. If you are not sure of the meaning of the word, look it up in the dictionary.
The researcher thinks that young learner in Gaza should take a chance to identify the
main ideas of a text, identify unfamiliar vocabulary and know to determine meaning and
monitor understanding.
2.6.1 How can Teachers Teach Comprehension Strategies?
As student's progress through school, they are asked to read increasingly complex
informational and graphical texts in their courses. The ability to understand and use the
information in these texts is key to a student's success in learning. Successful students
have a repertoire of strategies to draw upon, and know how to use them in different
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contexts. Struggling students need explicit teaching of these strategies to become better
readers ( Jacoby , 2005 ).
2.6.2 Struggling Readers Need
1. knowledge of different types of texts and the best strategies for reading them ;
2. multiple and meaningful opportunities to practice reading in subject-specific contexts ;
3. opportunities to practice reading with appropriate resources ;
4. opportunities to talk about their reading and thinking ;
5. background knowledge in subject areas ;
6. expanded sight vocabularies and word-solving strategies for reading subject-specific
texts ;
7. strategies for previewing texts, monitoring their understanding, determining the most
important ideas and the relationships among them, remembering what they read, and
making connections and inferences ;
8. Strategies for becoming independent readers in any context (Wagaman, 2008 ) .
Students should recognize several types of texts to develop their reading skills to have
prior background for the text which would be read, more importantly. Practicing reading
continuously develop the reader’s ability to think and expand their knowledge through
vocabulary that they were taught to identify the main idea of the text and ability of
discussion.
According to ( Lenz, 2005:77). The stages of instruction that are most often cited as
being effective in helping a student learn a comprehension strategy are :
1. Orient students to key concepts, assess, and ask students to make a commitment to
learn ;
2. Describe the purpose of the strategy, the potential benefits

and the steps of the

strategy ;
3. Model ( thinking aloud ) the behavioral and cognitive steps \ actions involved in using
the strategy;
4. lead verbal practice and elaboration of the key information and steps related to the
strategy;
5. Provide for guided and controlled practice of the strategy with detailed feedback from
the teacher and knowledgeable peers ;
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6. Gradually move to more independent and advanced practice of the strategy with
feedback from the teacher and \ or knowledgeable peers;
7. Pose application of the strategy, and help students make commitments to generalize its
use.
The researcher thinks that teacher plays a vital role in a reading lesson, he must help
students to enjoy and value reading, chooses suitable texts to work on and understand what
reading involves, and how language conveys meaning .
2.6.3 How to Improve Reading Comprehension ?
Reading comprehension requires motivation and mental framework for holding ideas
(Martin, 1991) suggests these steps to improve reading for meaning:
1. Develop a board background broaden readers background knowledge by reading
newspapers, magazines and books. become interested in world events.
2. Know the structure of paragraphs: Good writers construct paragraphs that have a
beginning, middle and end. The sentences will often give an overview that helps
provide a frame work for adding details. Also, look for transitional words, phrases or
paragraphs that change topic.
3. Identify the type of reasoning.
4. Does the author use cause and effect reasoning, hypothesis, model building, induction
or deduction, or systems thinking?
5. Anticipate and predict
6. Very good readers try to anticipate the author and predict future ideas and questions. If
readers are right, this reinforces readers understanding. If readers are wrong, you
should make adjustments quickly.
7. Look for the method of organization. Is the material organized chronologically, serially,
logically, functionally, spatially or hierarchically?
8. Great motivation and interest. Preview material, ask questions, and discuss ideas with
classmates. The stronger readers interest, the greater your comprehension.
9. Pay attention to supporting cues: Study pictures, graphs and headings. Read the first
and the last paragraph in a chapter, or the first sentence in each section.
10. Build a good vocabulary .For most educated people, this is a lifetime reject. The best
way to improve your vocabulary is to use a dictionary. Readers might carry around a
pocket dictionary and use it to look up new words. Concentrate on root, prefixes, and

86

endings.
11. Develop a systematic reading, like the survey, Question, Read, Recite and Review
method and make adjustment to it, depending on priorities and purpose.
12. Monitor effectiveness: Good readers monitor their attention, concentration, and
effectiveness. They quickly recognize if they have missed an idea and go back up to
read it.
13. High light, summarize and review: Just reading a book once is not enough. Practicing
reading continuously expands the students' knowledge and builds a good vocabulary to
understand the text. Reading books, stories and the text more than once enables the
students to express their ideas well. At least, teachers should give the best summary to
encourage other students, especially the low achievers to do the same, as they don’t
need to understand every word, to get the main idea of what they are reading (Donald,
1991).
The researcher thinks that students should read more to understand the main idea of the
text; they should Borden their background knowledge by reading different kinds of books
to build a good vocabulary and considering on survey questions. There are different
teaching aids such as sound, pictures, games and computer as shown in appendices no. (3)
Card (1&2) of computerized packages. Students must repeat reading in order to understand
the gist of text and develop their ability to do a summary of the text.
According to (Gropes, 2000) students should follow the following strategies through
their reading has identified some steps that must be followed before reading:
1. Before reading make guesses about the topic or main idea by looking at accompanying
titles and pictures. Think about what you might already know about the topic
2. Read through the piece once without stopping to get the general meaning. Skip over
unfamiliar words or grammatical constructions.
3. Read it again without stopping to see now much more you understand ;
4. Read it again, this time understand only the words that are keeping you from getting
the main part of the meaning ;
5. Go back and look up what you need to know or ask a friend to help you (Crops,
2000:58).
Upon the researcher’s experience, teachers should encourage students to read to gain
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new meaning, to understand the main idea in the text, they have to repeat more than once
to know objectives and enhance their understanding skills. The teacher should train his
pupils to think and guess the main idea and gist of the text before reading.
2.6.4 Strategies for Reading Texts
2.6.4.1 before Reading
According (Wegaman, 2008), the students will follow these steps before reading:
1. Readers need to be interested because it is about your subject, or it is related to your
subject ;
2. Readers want background information, or detailed information ;
3. Readers want to know what the writer's views are ;
4. Readers are going to have a discussion ;
5. Readers are going to write an essay on this subject later.
6. Each reason will influence the way you read e. g . quickly or slowly, looking for fact
or opinion.
7. Look at the title, headline, any sub-headings, photos or illustrations. Use these to
predict what the text will be about – the topic.
8. Think about what you already know on this topic.
9. Write down what you would like to find out from the text. Readers could write actual
questions you would like answers to.
10. Make a note of words or phrases connected with the topic that readers may find in the
text.
To develop reading skills, students must read for fun and participate in the discussion
which is concentrated on the text and be able to make a summary of the text through the
vocabulary learned. The Researcher thinks that young learner has followed this strategy in
developing reading skills to understand the main idea and then link them with his prior
knowledge.
2.6. 4. 2 Reading Strategies:
1. Survey the text: read the first and last paragraphs and the beginning and final sentences
of the other paragraphs.
2. How close were your predictions?
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3. Do you have a very general idea of the structure of the text, what the different parts are
about?
4. Identify your Purpose for Reading :
a

If readers are looking for specific information, read the part where you think the
information will be.

b

If readers want a general idea of the whole text, read the whole text.

In both cases, ignore words or sections you don’t immediately understand.
Readers should now have a general idea of what the text is about and if it is going to be
useful for you. Does it answer the question(s) you asked?
5. Write down in 1 or 2 sentences :
6. What you think the main ideas are?
7. What your first reaction to the text is? Do you find it interesting, informative, wellargued, boring, illogical, and inaccurate?
8. Do a second more careful reading, marking any new words that are important for your
understanding.
9.

Check on the main idea and revise what you wrote if necessary ;

10. Decide what the subsidiary ideas are. How do they relate to the main idea?
11. Put all The ideas together in linear notes or a mind map ( Mckown , 2007 ) .
2.6.4.3 Vocabulary
Students must think of new words which believe it’s important, if an approximate
meaning is enough try to guess the meaning using word function, context ( immediate and
wider )and word form. If the exact meaning is needed:
1

Use a dictionary;

2

Ask another student, or your tutor;

3

What do the connectives mean?

4

Underline reference words. What do they refer to ;

5

Identify complex noun phrases ;

6

Expand them using verb and \ or relative clauses so that they are easy to understand;

7

Find the subjects, verbs and objects which go together, and necessary, write the whole
sentence or several sentences to show the meaning.
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2.6.4.4 After Reading
Make a list of the new words which teacher thinks will be useful for readers in the
future. Students give:
1.

definitions of the word ;

2.

indication of whether they are nouns, verbs, adjectives etc. ;

3.

phrases in which the word occurs ;

4.

other words with the same meaning ;

5.

other forms of the words ;
Evaluate what you have read:
- How does it fit into what you already think and know?
- Does it confirm your ideas; add to them, conflict with them?
- If there are opinions, do you agree or disagree with them?
These procedures are considered as models for teaching reading and they are

commonly used by a lot of teachers. The best teacher is the one who adapts and adjusts the
techniques and procedures being used with the levels of the students ( Neuman , 2008 ) .
The researcher thinks that EFL learners defines the purpose of reading and using the
dictionary to find the meaning of difficult words and differentiate between the nouns and
adjectives , to understand the main idea of the text .
2. 7 Reading in English for Palestine Textbook
Reading takes the priority over the other three skills “listening, speaking and writing
“in English for Palestine curriculum (Ministry of Education, 1999). In the sixth grade.
Reading takes three lessons in each unit. So reading lessons have 41% comparing with
other skills listening, speaking and writing.
The first lesson of each unit introduce the unit topic and focus on issues for every they
life such as the weather, the four seasons, healthy eating, fruit and vegetables, the text also
provide a meaning context for new vocabulary to be practiced by student later in other
lessons. Each lesson consists of four stages:
1. Focus : oral tasks to introduce the topic and some vocabulary ;
2. Before you read : practice pre – reading skills ;
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3. while you read : tasks to aid and check general comprehension while reading ;
4. After you read: more tailed comprehension work and discussion of a topic arising from
the text.
2.7.1 How to Teach Reading Skills?
There are three basic strategies that can help increase reading comprehension and
improve grades (Wagaman, 2008).
2.7. 2 Before Reading Strategies
"Before reading” activities that happen before reading a new text. Have the child
predict what the book is about by looking at the front cover and doing a picture walk
through the book. A picture walk is “walking “through the book, looking at pictures and
talking about what is happening without reading the words. Guide young children to use
basic logic skills while looking at the pictures to form an idea of what the story will be
about. This will help hone prediction skills and will give them a set of ideas about the
story that they can use to decode any unfamiliar words that they come across while
reading.
2. 7. 3 During Reading Strategies
“During Reading " activities happen while reading the actual text. Ask questions while
reading the book. Questions can be as simple as “What did she say?" requiring simple
recall or as difficult as " Why did she say that?" requiring an inference. Make sure
children understand what is going on in the story and ask them what they think will happen
next before turning the page. When asking a difficult question, show the children how to
find the answer by re-reading a part of the story ( Corps , 2000 ) .
2.7. 4 After Reading Strategies
"After reading” activities occur after you have finished reading the story. See if the
children can explain what happened at the beginning, in the middle and at the end of the
story help they identify the characters, the setting, the plot, and the solution. Ask who,
what, where, when, how and why questions. These questions should be appropriately
tailored to each age group. Ask how the characters felt when something specific happened
in the story, requiring the children to infer and connect to the text. Encourage them to look
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back in the story for answers they cannot remember and show them how to do so.
Reading is only half the battle when it comes to improving reading comprehension.
Engaging children in the story when teaching reading can increase reading comprehension
as well as improve grades. The more a child practices reading to improve fluency and
comprehension, the better reader he will become (Wagaman, 2008).
Although these procedures are considered as models for teaching reading and they are
commonly used by a lot of teachers who use the communicative approach in teaching
reading comprehension they are not perfect. So the best teacher is the one who adapts and
adjusts the techniques and procedures being used with the level of the students, the reading
material, and the classroom environment.
Reading needs some steps that must be followed by the teacher and students, the
teacher presents ideas to the students and the difficult meaning of words, reads the text to
provide them with relevant skills through reading, discussion, and questions to increase
their knowledge.
2. 7. 5 What Should Teachers do?
2. 7. 5. 1 Before Reading
Before reading, the teacher helps students to connect new content and ideas to their
prior knowledge by encouraging them to think about what they already know about the
topic or the type of reading material. For example:
1. Ask students to brainstorm related ideas, concepts and vocabulary, recall previous
experiences and feelings related to the subject, recall what they have learned about the
topic, or list questions they might have about the topic ;
2. Provide students with related experiences, discussion topics, reading, or background
information to increase background knowledge ;
3. Pose questions to students before they read, to help them determine a purpose for
reading.
4. Invite students to ask questions about the content ;
5. Model (using a "think aloud”) how to predict the content based on the features of text,
specialized vocabulary, illustrations, introductory information or personal experiences.
Skim, scan and summarize the text to make informed predictions ;
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6. Identify and pre-teach unfamiliar vocabulary and concepts that appear in the text.
The researcher thinks that teacher provide young learner with his experience
appropriate to their abilities and links them with his knowledge through questions ,
discussion , pair work and groups as the researcher follow in teaching of computerize
package .
2. 7. 5. 2 During Reading
During reading teacher help students to connect the information and ideas in the text to
what they already know as they monitor their understanding. (Monitoring their
understanding means recognizing when confusion occurs and identifying strategies that
help to regain meaning) for example:
1. Helping young learners describe and modeling the different reading strategies they
might use, such as predicting, questioning, activating prior knowledge, inferring,
2. Monitoring, adjusting, rereading, and decoding ;
3. Modeling (using a "think aloud”) strategies for pausing and thinking about the text.
Encourage students to chunk the text, read, pause, think and ask questions or make
notes about the section of text ;
4. Explaining how to use a graphic organizer to categorize and select main ideas,
important details, and questions as you read. For example, comparison charts T-charts,
or diagrams can help students to identify the ideas being compared and how they are
similar and different.
5. Inviting students to think of the concepts as they read. Have partners share and
compare the visualizations.
6. Providing students with focus questions, such as the following :
- What are the main ideas?
- How has the writer organized them?
- How does the writer support the main ideas?
- What is the writer's viewpoint?
- Is this a useful source of information?
Self – learning was created to get students to be more independent hard working and
able to solve problems. The researcher suggests young learners should be involved in the
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task of reading using his/her intellectual ability and the readiness represented in activating
his /her background. The researcher believes that teacher has an essential role in helping
young learner understand reading texts by adopting suitable strategies.
The teacher helps young learners to distinguish between the learning method which is
based on asking questions and judgment to find the main ideas of the text they are advised
to encourage self-learning skills such as computerized package, CD and Email.
2.7.5.3 After Reading
After reading, help students to consolidate and extend their understanding of the
content. for example :
1. Asking partners to restate or paraphrase what they have read, and note similarities and
differences in the retelling ;
2. Modeling how to summarize the reading selection ( using a "think aloud" ) by
identifying the essence of the text, choosing the most important information, and
organizing the information to convey the key ideas of the selection ;
3. Having students suggest possible diagrams or graphic organizers to illustrate
connections among the topic, main ideas, supporting details, and prior knowledge.
4. Reviewing the process that students used for reading informational text, including
strategies for before, during and after reading.
The researcher believes that the students

who know the difference between the

strategies and the methods of reading. The procedures of reading skills they can identify
the main ideas easily. Therefore, the teacher should focus on the important questions that
deal with the main ideas and gist of the text.
2.7.5. 4 The Purposes of Reading Skills in English for Palestine Curriculum
Reading comprehension is the most important skill to be taught in our schools from
grade ( 5 to 12 ). The ability to read accurately and fluently is the most important need for
Palestinian students. ( The Ministry of Education Hand book, 1999). The English language
National team took into consideration the following points to train students for :
1. Information and understanding : collect data, facts, or ideas ; discover relationships,
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concepts or generalizations ; and use knowledge generated from text ;
2. Aesthetic Response : Enjoy and appreciate texts, relate texts to self and respond
sensitivity to texts with diverse social, historical, and cultural dimensions ;
3. Critical Analysis and Evaluation : use personal and/or objective criteria to form
opinions or to make judgments about ideas and information in written text ;
According to the Ministry of Education Handbook (1999: 16-17 ) the students will
read a variety of text types for the following purposes :
- Comprehend basics facts in the text
- Obtain information from a text and to use this information for summary study and other
purposes.
- Discover relationships concepts or generalizations in written text ;
- Use knowledge generated from text in relevant with real life situations ;
-Access background information necessary for proper text comprehension by using the
appropriate strategies and skills.
- Read critically i.e. to form opinions and make judgments about text ;
- Identify the organizational pattern of text ;
- Recognize the rhetorical devices used in the text ;
- Enjoy and appreciate target language literature ;
- Recognize special linguistic features of text ;
- Identify intention attitude and bias in text ;
- Respond sensitively to text with diverse social historical and cultural dimensions ;
- Project the readers' personal experiences and knowledge of the world on to text.
Purposes of reading comprehension in English Palestine grade six the Ministry of
Education ( 1999 ) assigned certain purposes for reading to be achieve.
The Ministry of Education clarified in the following points as Purpose for reading :
1. Make predictions about reading text ;
2. Make inferences about reading text ;
3. Recognize pronoun reference ;
4. Generate questions about reading text ;
5. Summarize reading text ;
6. Develop awareness of semantic fields ( word mapping ) ;
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7. Identify the main idea of reading text ;
8. Identify supporting details ;
9. Distinguish between the main idea from the supporting details ;
10. Recognize rhetorical markers and their functions ;
11. Comprehend visual survival materials ;
12. Deduce meaning of unfamiliar words from context ;
13. Skim for a gist or general impression of text or graphics ;
14. Distinguish fact from opinion ;
15. Infer mode and author's attitude tone ;
16. Scan for specific information ;
17. Interpret information presented in diagrammatic display ;
The purposes of reading are usually related to pleasure, information, and general
understanding. The Ministry of Education (1999) assigned certain purposes for reading to
be achieved, reading passages and topics were carefully chosen . The students levels and
age were taken into consideration when choosing these topics, so that they might be
suitable for them.
The Ministry of Education identified some important points to raise the students' level
through the knowledge of the text, as whole and reading or knowing, then make summary
of the text.

The students must distinguish between the main idea and details. This is a

burden on the teacher during the lesson, especially in crowded classroom.

This requires

facilities which don’t exist in our schools, this led me to think about another method to
develop students reading skills by adapting computerized package.
2.7.5.5 Some Steps to Teach Reading Lessons in Our Class
1. Students read as much as possible in and out of the classroom ;
2. Student select what they want to read ;
3. After reading the text, students supply a suitable title. This can be a large group
activity ; allowing students to discuss why they agree or disagree with the titles
proposed ;
4. Students work together to paraphrase a reading text without changing the original
meaning;
5. Teacher orient students to the goals of program, explain the methodology, keep track
of what students read, and guide students in getting the most out of the program ;
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6. The teacher is a role model of a reader, an active member of the classroom community
demonstrating what is meant to be a reader ;
7. Helping students to enjoy and value reading, including, making sure there is an
attractive extensive reading program ;
8. Choosing suitable text to work on ;
9. Choosing effective tasks and activities;
The researcher thinks that there are some steps that must be followed while teaching
reading lesson in the class. Students read the text more than once under the supervision of
the teacher, they must choose effective activities and suitable exercises which achieve their
objectives of reading by guessing the meanings of the words, classify, find the missing
word, by working in pairs or groups, ask and answer questions by using computer. The
teacher is a role model of a reader in thinking, activity and reading, teacher should choose
the effective activities for developing reading skills which suitable young learner abilities.
2.7.5.6 The Principles of Teaching Reading Lessons in English
Day & Bamford, (1998: 7-8) suggest the following principles to be taken into
consideration in any English reading comprehension lessons:
1. Students read as much as possible in and out of the classroom ;
2. A wide variety of material is available to encourage reading ;
3. Students select what they want to read due to their interest and level of comprehension;
4. The purposes of reading are usually related to pleasure, information and general
understanding ;
5. Dictionaries are rarely used while reading because this makes fluent reading difficult ;
6. Reading speed is usually faster than slower as students read texts that they find easily
understandable ;
7. Teacher orients students to the goals of program, explain the methodology, keep track
of what students read, and guide students in getting the most out of the program ;
8. The teacher is a role model of a reader, an active member of the classroom community,
and demonstrating what is meant to be a reader.
Reading is a process of finding meaning in text. Reading is one of the four language
skills that require special attention, as it is a receptive language process. It is the process of

37

recognition, interpretation of written or printed materials.
After completion of the explanation of reading lessons in the English language
curriculum for sixth – grade, students should be able to realize the following:
1. Introducing people.
2. Greeting people.
3. Expressing conditions.
4. Expressing desires and wishes.
5. Comparing people, objects, places and actions.
6. Identifying people and objects.
7. Expressing obligation and necessity.
8. Expressing prohibition and lack of necessity.
9. Expressing possibility.
10. Expressing agreement / disagreement.
It becomes clear to the researcher that reading lesson has certain factors represented in
the teacher; s/he is supposed to be a guide and facilitator who direct the students towards
the objective. For the students, they are expected to select what they are going to read
according to their interests in order to get information, knowledge and pleasure; for
methodology, a good teacher should be able to adapt the best method to lead students
straight forward to their purposes.
Teacher gives the young learner freedom to read and encourage these skills to develop
his knowledge and his ability to understand. Young learner imitate teacher in thinking and
reading.
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SECTION TWO
COMPUTERIZED PACKAGES
2.2 Introduction

The aim of the educational process with its entire different means is to regulate the
human behavior through what the school curriculum includes. It tries to prepare the
generations to the practical life. It prepares individual's personality in all its aspects:-the
human, social, body, senses, mental and spiritual aspects. It supplies mental and spiritual
aspects with the sufficient amount of knowledge and skills to grow well in a balanced way,
and prepares them to be good citizens who are able to live in their society and
environment.
So, there is a fast race among nations to invest the human and the material energy, the
increasing demand of the inventive and thinking minds which produce knowledge,
discover new things, and meet challenge in the future, so the curriculum has to go along
with all that to make the modern individual.
One of the most obvious developments, the new role of the teacher and learner .The learner
is no longer a receiver only for information, but also the stone of the process of learning
and teaching he/she acts positively in this process s/he practices the activities vitally. The
teacher's role is advising, guiding and regulating the process of learning (El Khatib,
1997:323).
Word Williams mentions that the old traditional way of memorizing is tiring and the
role of the learner is negative .
The researcher tries to use the teaching package as a technological method depending
on the principle of individual learning using the factors of excitement, motivation and
variety and knowing the effect of this use on improving the skills of the 6th graders in
north of Gaza governorates. Through my work as a teacher of English for more than 15
years, I have discovered some difficulties which the pupils face in understanding and
using the basic skills of the language. The low level of acquisition was rooted in the
primary stage and accumulated in the higher stages. There is a need of new methods which
solve this problem by improving the process of learning and teaching through using the
technological applications. In the work shop we discussed:
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-

The form of the package.

-

The content of the package.

-

The evaluation of the package is done through:
o Stated objectives.
o Scientific content.
o Teaching activities.

2.3 Self- Learning
Self- learning is considered one of the educational methods, various research's have
proved that it is very important in the continuous education; for it effects the personality
independence and self –dependence of the students, and it encourages self-learning.
Modern educational trends ascertain the importance of self- learning which
concentrates on moving the process of learning and teaching from the subject to the learner
according to his/her intention and abilities which participate in discovering the individual
differences among learners and giving the opportunity for all of them to start according to
his /her own speed (Salama, 1992:19).
Teaching reading can be an arduous task as it is often difficult to know how to improve
student skills.

One of the most obvious

points about reading is that there are different

types of reading skills. (Skimming –Scanning –Extensive –intensive ); these different types
of skills are used quite naturally when reading in a mother tongue. Unfortunately, when
learning a second or foreign language, people tend to employ only "intensive" style
reading skills. The writer has often noticed that students insist on understanding every
word and find it difficult to take my advice of reading for the general idea, or only looking
for required information. Students studying a foreign language often feel that if they don't
understand each and every word, they are somehow not completing the exercise (Beare,
Kenneth, 2004).
In order to make students aware of these different types of reading styles, the writer
finds it useful to provide an awareness raising lesson to help them identify reading skills
they already apply when reading in their native speaker. Thus, when approaching an
English text, students first identify what type of reading skill needs to be applied to the
specific text at hand.

In this way, valuable skills, which students already possess, are
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easily transferred to their English reading The educational definition for self- learning
according to the educational process varies and psychologists and schools-scientist do not
give a comprehensive definition for this direction of teaching and learning.
Ahmed El Mansour, (1981) defines self- learning as the learning directed to each one
according to his ambitions and self -speed and characteristics in an organized and intended
way.
Ahmed Ellakany, (1991) defines self- learning 'as the method which depends on the
learner activity by self- effort according to his/her speed, and own ability using what the
technology has supplied to achieve the desired educational goals.

The learning and

teaching process starts from group of clear behavioral objectives by him/herself and to
collect the sources to test him and to correct the test and to know his/her average. It
supplies each learner with the school items which include a number of lessons and
intentions in his special way (Hassan ,1995:54) .
2. 3.1 The Educational and Psychological Basis of Self Learning
Mansour, (1981: 31)indicates some points related to the psychological and educational
basis of the self- learning programs bases on self – learning are as follows:
A.

considering each pupil as a special case in his learning;

B.

taking care of the base of individual differences;

C.

accurate limit of the beginning behavior of the learner;

D.

actuate limit of the final behavior of the learning.

E.

taking care of the self speed of every learner during learning;

F.

dividing the teaching subject into steps:
- Logical listing of the educational steps.
- Immediate encouragement and encouragement to revise every step.
- Free movement during the learning and free choice of the learning material.
- Enhancing positive learning.
The researcher believes that self – learning helps the learner to achieve the following:
- Learners become an independent thinker.
- Learners learn to accept responsibility.
- Learners take advantage of modern technology and use them to develop their learning.
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2. 3.2 Objectives of Self -Learning
Gaining the skills and habits of continual learning to continue learning requires that the
students should :
- be responsible for his /her learning
- Participate in the self- learning of the society.
- Building a continuous learning society.
- Achieve the continual education long life lasting.
The computerized package is a strategy of self-learning strategies.
The researcher prepared computerized package to be used by young learner in the
home and school.
2. 4 Instructional Packages
One of the best types of learning is the one that is based on the needs, desires
ambitions, and abilities of the learner. The learner should be an active participant in the
educational process, for he /she should be responsible for taking decisions in the subjects
s/he learns and how to learn them. The job of the teacher is to make the learning and
teaching process easier and to make a good atmosphere of learning. The learner is free to
achieve his /her information growth,

movement growth and sense growth.

The

instructional packages took three stages to be known as they are now.
Helen Pankhurst (1920) applied the plan known as (Dalton plan)which states that the
learner has many means and methods through which he/she can achieve the educational
objectives ; he /she has to acquire the content of the required material according to his/her
own ability and speed .
2. 4.1 Instructional Packages Definition
The titles of the instructional packages vary among educators, their definition vary, but
the content, aims, and characteristics are the same.
They call it instructional packages-bags or learning packages for individuals. Others
call it instructional complex system. Regardless of the names or terms given, the researcher
concludes that instructional packages as an organized system that follows technological
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methods in teaching.
2. 5 Variety of Teaching Types
The instructional packages have many ways like, the big groups, films, watching, the
types of small groups and the strategies of the individual learning accompanying the
instructional packages (El, Nabulsi, 1995 :29).
2. 6 Individualization
The learner can use the instructional packages alone because they contain the necessary
principles and bases that should be followed in building instructional packages. The
principles are:
A.

Variety of interesting activities for the learner.

B.

They should contain various means of communication.

C.

The evaluation items should evaluate the total teaching objectives.

D.

The activities contained should serve the different levels of the learners in a clear
way of teaching.

E.

The behavioral objectives should be measurable when we state the teaching
objectives.

F.

Achieving the aim of fruitful learning so that every pupil may know what he/she is
requested to achieve.

G.

Following

a certain methodology in

identifying the

inputs, the educational

activities, the processes and the outputs which should be in behavioral objectives form.
It is necessary here, to mention that the instructional packages vary in the contents, the
teaching situations, the specific objectives and the nature of the educational material.
Educators agree among themselves that the instructional packages should contain the
following :
1. Over view: that includes the outside cover, the intended group, the causes of building
them their effect of use and its importance in the study.
2. Pre-test : identifying the learner readiness for the study, level he/she beings form .
3. The body of the instructional package :
It consists of the educational part, activities which are considered the heart of the
instructional package since the aim of the instructional package is to help the learner to
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learn individually through various means, methods and activities .
4. Evaluation tests: Evaluation is considered one of the most important basic items in the
educational process. The methods of evaluation vary, the pretests, self-tests and the
post- subsequent test.
5. Enrichment activities: Additional activities used according to the learner needs.
6. Directories:
2. 7 Steps of Instructional Packages Design
The instructional packages are designed in a systematic method (Salama, 1998:550)
throughout the design of the outer cover, the introduction, stating the behavioral objectives
and building up the test and evaluation through three steps:
1. First analysis stage: at this stage, the basic inputs are identified to build the instructional
package by identifying the general objectives, identifying the individual characteristics
for each learner and identifying the general characters of the learners.
After finishing reading the package and identifying the contents by following the
important steps such as reading the introduction, finding out the general objectives. The
test must be done to evaluate the effect of using this package (See Appendix 3)
2. Second stage of assembling it includes :
The stage of the activities design helps learners to achieve the behavioral objectives.
This stage is divided into two parts:
Identifying the activities and means and identifying the strategies, which mean the
variety of the activities and the job the teacher performs to get the desired change of the
learner.
3. Third: the stage of evaluation:
Every instructional package should pass a group of evaluation methods as follows:
A-showing the package to specialized arbitrators in the field to be certain of its
correctness and its suitability the level of the pupils.
B-pre-test: to know the levels of the pupils identify the starting points of learning and
identify the weak points of the pupils.
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4. Final subsequent test:
After studying the package, it is necessary to evaluate it to see its effectiveness as a
method of learning, and to know the extent of achieving the educational objectives.
The computerized package contains a very simple program, different activities and
exercises, multiple choice exercise in which students choose the right answer, “True or
False" exercise in which students tick (T) next to the right answer and (F) next to the
wrong answer, complete sentences in which students complete the sentences according to
their understanding of the passage, put the words in the right boxes and complete the
dialogue.
The researcher confirms that students are expected to select what they are going to read
according to their interests in order to get information, knowledge and pleasure.
The learner should go through the following steps:
1. Reading the

introduction of the package and connecting it with the educational

information
2. Studying the general objectives of the package to know their importance.
3. Doing the pretest and comparing it with the correct answer in the package and moving
to other questions.
4. Reading and knowing the behavioral objectives.
5. Doing the subsequent test and the final test at the end of the package.
(El-Khatib, 1997: 34-28) evaluates instructional packages in three points:
1. The form of the package.
2. The content of the package.
3. The scientific methodology while Durra and others (1988: 233-237) point out that the
evaluation of the instructional package is done in seven fields:
1. Stated objectives.
2. Scientific material (content).
3. Characteristics of the design.
4. Teaching activities.
5. Availability of the options (the subject adoption).
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6. Variety of usage.
7. The truth of the package and its ability to serve the objectives.
The researcher thinks that the process of evaluating the packages passes through
several stages: setting the objectives, determining the content of the activities of the
package and the ability to achieve the objectives by the simplest means and methods. The
researcher was committed at the stages of preparation of the packages in term of
identifying the stage, the objectives, activities and exercises that suit young learner abilities
through the process of evaluating the pre-test, homework and evaluating the post-test in
the final stage.
Although there are a lot of various strategies of learning which differ of achieving selflearning, they all agree with the objective of achieving learning according to the learner
needs, and characteristics with the direction to other learning sources under the supervision
of the teacher to achieve clear, definite information and behavioral objectives through
regulating learning to become self- learning to be one of the individual learning strategies.
The researcher studied the characteristics of young learner, pre- test was applied to know the
level of the learners, than select the activities and objectives to prepare the package, and post- test
was applied to know the effect of using computerized packages.

2. 8 Aims of the Computerized Package
The researcher held a workshop in order to determine the content of the package and
choose the best and simplest exercises and activities that suit the level of sixth grade to
prepare a computerized program to help them to develop their reading skills.
This program includes lessons on units sixteen (the four seasons) and unit seventeen
(Healthy eating) of the text book.
The package is different exercises to develop reading skills in the form of cards stored
on CD- Rom refers to (Appendix 3).

2. 8.1 General Aim of the Program
The program aims at increasing and activating students to develop reading skills by
adapting computerized packages.
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2. 8.2 Specific Objectives:
After completion the study of the package, students should be able to:
1. Identify direct ideas from the reading text.
2. Identify numbers, names, places or times included in the reading text.
3. Give facts or details directly from the passage as they read.
4. Describe characters or objects, as described in the reading text.
5. Interpret the meaning of words and concepts.
6. Make a guided summary for the reading text.
7. Find synonyms and antonyms from the text.
8. Re-arrange ideas or sentences from the text to narrate a story.
9. Explain the causes and effects.
10. Guess the meanings of unfamiliar words and phrases in the text.
11. Select the topic sentence of a paragraph.
12. Construct an image of what is read by writing and drawing.
13. Clarify the similarities and differences in words and ideas.
14. Describe things or objects, as described in the reading text.
15. Predicting what may happen in the future.
16. Deciding that the statement is a fact or opinion.
17. Comparing predictions to the outcome in the actual text.
18. Formulating ideas as they read.
19. Drawing new titles for the text.
20. Record ideas and evidence from the text.
The researcher held a workshop to select appropriate exercise and activities suit for
young learner.

The researcher followed the basic rules in the preparation of the

educational package and designing educational material and activities to fit six grades to
develop their reading skills and suit their abilities to achieve their objectives.
2. 9 The Importance of Computer
The use of computer in education is a major issue for students. There is a great deal of
controversy over this issue because many people believe that it will compromise the
quality of education, it will be negative if not used properly (Abo Oda, 2010).
Schools, all over the world, are equipped with computers for student to use; computer
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makes it possible for students to practice many subjects. They have benefited the students
and teachers a great deal. Modern teaching is very important to the development of
students to become successful generations. It is clear that computer is used in our schools
nowadays. It is employed in the administrative and educational domains. Due to its
importance, English subject has the superiority to be taught by means of computer-based
learning programs. Having excellent computer facilities, such as having good language
software and programs and also with the internet connection don’t ensure giving students
full benefits and opportunities of the English learning. This is because computer

itself,

without any good activities, doesn't give the full benefit ( Abo Oda, 2010).
To employ the computer in the learning proses is anew trend which increases the
external motivation. This program is beneficial for slow learners because it offers
immediate feedback when the pupils practice the skills, it provides the pupils with selflearning. This means that the pupil learns according to his/ her speed.
Computerized package teaching is a new technique in teaching English at our schools.
It means that the teacher uses computer to control some EFL related activities such as
planning teaching, measuring learning. Computer executes all of the related educational
and instructional activities. In this way of teaching, computers are the main teacher who
teaches the subject and determines the objectives and the attitudes. All of the educational
and intracranial activities are performed by computer programs.
2. 10 Summary
The researcher presented this chapter in two sections. The first section presents the
concept of reading comprehension skills, reading process, the importance of reading, types
of reading, problems of students in reading, the reasons for the weaknesses of students in
reading, reading skills in the English for Palestine curriculum, the role of the teacher, the
importance of English language and finally how to teach reading skills.
The second section introduced the importance of computer in our classroom, the
objectives of using computer in education, the importance of computerized packages,
objectives of self- learning and the stages of educational packages .
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Chapter 3

Previous studies

Chapter 3
Previous Studies
3. 1 Introduction
This chapter includes two domains of previous studies ; the first one associate with
the studies related to reading comprehension skills ; the second domain presents studies
related to teaching by computerized packages.
3.2

Studies Related to Teaching Reading Skills.
El Kahlout's study (2010) the study aims at examining the effectiveness of using

the guided discovery approach on developing reading comprehension skills for the
eleventh graders in Gaza governorates. The sample of the study consisted of (77) students
;the experimental group included (39) students who were taught by guide discovery the
reading comprehension. The control group included (38) students who were taught by the
ordinary way of teaching. A content analysis card was designed to choose the reading
comprehension skills to be developed. Then an achievement test was designed and used
as a pre-post -test . The validity of the test was refereed by the specialists and reliability
of the test was measured by Alpha Cornbach formula and Kuder Richardson 21 equation .
A t-test independent sample was used to measure the differences in reading comprehension
skills at each level of the three levels (literal, critical and inferential) for both the
experimental group and control group in the post -test .

The study results indicated that

there were statistically significant differences at (a≤0. 05) Between pre and post -test of
the experimental group in reading comprehension skills in favor of the post -test . The
results also proved that there were statistically significant differences at (a≤0. 05) Between
the levels of reading comprehension skills for the experimental group compared with the
control group.
The Previous study reflects the importance of teaching reading English; this reflects
that the researchers always search for solutions for difficulties in teaching reading in
English.

The Previous study agrees with the current study in the study sample, the

experimental method, and the tools that are used in the achievement test served as pre and
post -test s. Similar tools were used here by the researcher in this current study. The
researcher used pre-test and post – test to measure student’s achievement before and after
the experiment and this agrees with ELKahlout's study.
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Abu Shamla's (2009) study examined the effectiveness of a suggested program
based on prior knowledge to develop eighth graders' reading comprehension skills. The
researcher used four tools; a checklist to determine the suitable reading comprehension
skills for the eighth graders, a questionnaire to determine the degree of importance of
reading comprehension skills, and an achievement test as well as a suggested program.
The sample of the study was purposely chosen by the researcher . It consists of (40)
students who formed the experimental group and another (40) students for the control one.
The suggested program was taught to the experimental group while the control group was
taught by the traditional method. The results were statistically analyzed using T-test to
find the differences between the experimental and the control group in the pre and the post
-test . The findings revealed that there were significant differences between the two groups
in the favor of the experiment due to the use of prior knowledge activation before reading.
The researcher recommended that it was important for teachers to activate prior
knowledge for the students before they begin reading comprehension activities. From the
above study , the researcher concludes that the main purpose of reading is to increase
learner’s ability to produce qualitative reading. The Previous study is very important
because it agrees with the current study in development reading skills.
The researcher used the same levels the literal the interpretive and the critical ones
the achievement test and the suggested program that was used by the researchers benefited
from this study the effectiveness of the program and the objectives of the test .
Bader EL-Deen's (2009) study tested the effectiveness of the assisted extensive
reading program on developing reading comprehension strategies namely; skimming,
scanning guessing meaning of words in context and inference among ninth graders in Gaza
governorates. The sample of the comprised three groups: two groups are experimental,
and one group is a control one. The study examined the improvement of the reading
comprehension strategy for the first experimental group which received training in
comparison with group two which received treatment through the strategy training and
extensive reading program. The control group received no treatment. The experiment
lasted for nine weeks

An achievement test served as pre and post -test s and a statistical

analysis was conducted to collect data. The results of the pre-post -test s concluded that
the assisted extensive reading program proved to be the most efficient in developing
reading comprehension strategies. On the other hand, the traditional method was
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ineffective in that students made very little progress at all levels. Comparing the scores
achieved by the three groups at each of the four strategies, it was found that group two
who received both strategy training and extensive reading program was always superior to
the other two groups, and group one who received strategy training only achieved some of
the program aims but was not significant when compared with the scores of the control
group.
The researcher recommended that the extensive reading program should be
conducted in schools and training courses should be held for teachers.
The previous study confirms on reading process which the researcher focused on
the current study in chapter two. Similar tools were used but there is different in the study
sample, Bader EL-Deen divided the sample into three groups, two groups are experimental
and one group is a control one . Bader El –Deen's study agrees with the current study in
study tools where an achievement test serves as pre-post -test s. The study results indicated
that extensive reading program should be conducted in schools and training courses should
be held for teacher.
Hamdan's study (2009) The study aims to investigate the effect of linguistic
games on developing the skills of reading comprehension for seventh graders in Gaza The
sample of the study consists of (59) male students from AL Buraij Prep (A), Boys School
and (81) female

students from AL Nusireat Prep(B) Girls School in the Middle

Governorate. The linguistic games method was used in teaching the experimental group,
while the traditional method was used with the control group.

The results of the study

were analyzed using T-test one way ANOVA and Scheffe post -test matrix techniques to
measure the direction of differences.

The study indicated that there were statistically

significant differences in the 7th basic grader development in the skills of reading for
meaning in English language due to the method in favor of the linguistic games strategy. It
also showed that there were statistically significant differences in the seventh graders
development in the skills of reading comprehension due to gender in favor of the female
experimental group. From the above study.
The researcher concludes that the main purpose of reading is to developing reading
skill using anther method in teaching similar tools were used.
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The previous study agrees with the current study in the experimental method, study
tools and statistical methods.
Zhang's study (2008) this experimental study attempted to explore the effects of
formal schemata or rhetorical patterns on reading comprehension through a detailed
analysis of a case study. Fifty-five sophomores from the school of Liberal Arts and Law at
X University were selected to participate in this study. They ranged from 17 to 19 years
old, and 15 of them were male.

The subjects were selected from three classes of

comparable English levels and were divided into three groups.

Each group was asked to

recall the text and to finish a cloze test after reading of three versions of passage with
identical content but different formal schemata: description schema,

comparison and

contrast schema, and problem-solution schema. Three versions of a passage with identical
content but different formal schemata were used. Three tools were used; a questionnaire, a
cloze test and a recall protocol to measure subjects' reading comprehension of the given
texts. Both quantitative and qualitative analyses of the recall protocol indicated that the
subjects displayed better recall of the text with highly structured schema than the one with
loosely controlled schema, which suggested that formal schemata had a significant effect
on written communication, and that the teaching of formal schemata to students was
necessary to enhance their reading ability. The researcher recommended that it was the
English writing teacher’s responsibility to get students acquainted with the practice of
embodying the particular formal schema in their specific writing task.

Zhang's study

reflects the importance of teaching reading, and it differs from the current study in the
study sample and the experimental method. The subjects were selected from three classes
of comparable English level and were divided in to three groups. However, the study tools
are different.
The researcher used questionnaire into a close test and recall protocol measure
subjects. The study results indicated that formal schemata have a significant effect on
written communication and teaching of formal schemata to students is necessary to
enhance their reading ability. The researcher used in this study a new method to develop
reading skills .
Thabet's study (2008) the study aims to investigate the effect of using two
cooperative learning techniques on developing the reading and listening comprehension
skills of the eight graders versus the traditional method. The study was an experimental
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one, a pre-test – post- test control group design was adopted, and eighty-eight students
enrolled in the eighth grade at Gaza preparatory "A" girl’s schools were involved in the
study. The participants of the study were randomly assigned to either the experimental or
the control group, each consisting of (44) students. The experimental group was taught by
jigsaw and learning together, the control group was taught by the traditional method. The
study results indicated that there were statistically significant differences between the pre
and post -test of the experimental group in reading and listening skills due to the method.
The previous study confirms the importance of using new methods in teaching.
The researcher benefits from Thabet's study that dividing the groups into two
groups, the experimental and the control group he followed this procedure to measure the
effect of using two cooperative learning techniques on developing reading skills on the
experimental group. He got benefit on the preparation of the test to measure student’s
achievement.

The study results indicated that there were

statistically significant

differences between pre and post -test of the experimental group in reading skills.
Hollingsworth's (2007) study investigated the effect of cooperative learning on
reading comprehension for the first and second grade. The sample of the study was (51)
students form the first and the second graders, (28) elementary teachers. Participants of
(184) were chosen from the families of the (51) graders. The tools of the study were survey
for the students, a comprehension checklist for a narrative text and a comprehension
checklist for` an expository text. The researcher assumed that low test scores,

poor

decoding skills, and lack of ability to answer comprehension questions appropriately
characterized the main factors to the problems of low reading comprehension. To test this
assumption, the researcher implemented specific reading comprehension strategies through
the use of cooperative learning groups, guided reading, and Readers Theater. The results
showed that cooperative learning, as a method of teaching, proved to be valuable in
helping students learn comprehension strategies and encouraging positive interactions
among peers Moreover, the students achieved academic success by increasing their levels
and knowledge of comprehension skills. The study recommended that increasing
enthusiasm and motivation helped in achieving and creating positive attitudes towards
reading. Hollingsworth's study agrees with the current study in objectives, and the method
to development reading comprehension skills.
The researcher used the same experimental method and the achievement test which
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served as pre-post -tests. The cooperative learning method, proved to be valuable in
helping pupils learn comprehension strategies. The difference in results between pre and
post-test refers to the method the researcher employed and due to its superiority over the
traditional method.
Gabl's, et asl. (2007) study examined the effect of a program on increasing
students'

reading comprehension and fluency through the use of guided reading. The

targeted sample consisted of the second and the fourth grade students in Northwest
suburban area of a large city. The problem of the study was that students in the second
and the fourth grade performed below their respective expectancy on reading tasks that
were related to comprehension and fluency. The study showed that multiple factors
contribute to the problem of low reading fluency and comprehension scores. These factors
included individual students, school curriculum and classroom environment, teacher
training and family involvement. The experiment lasted for sixteen weeks. The students
were assessed using district provided comprehension and fluency assessments. The
instruments comprised: a teacher survey and a comprehension test measuring fluency. The
researcher hypnotized that guided intervention using leveled texts was effective in solving
the problem of reading comprehension and fluency for the second and fourth grade. The
results showed an increase in students' reading fluency and comprehension throughout the
course of the intervention. The study recommended that guided reading in the classroom as
a method helped teachers to meet the individual needs of each student.
The researcher suggested some solutions to improve reading comprehension and
fluency as increasing family involvement, teaching thinking skills, creating flexible groups
in the classroom, utilizing a meaningful reading curriculum, improving teacher education,
and setting up a positive environment. The results showed that the use of guided reading
was effective in solving the problem of reading comprehension fluency for the second and
fourth grade. This reviewed study agrees with the current study in that they both develop
reading comprehension skills and in that both researchers used achievement tests and
teacher surveys as instruments.
Nishino's (2007) study This paper presented a longitudinal case study on the
reading strategies and motivation of 2 Japanese middle school students beginning to read
extensively in English. During this 2. 5-year study.
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The researcher conducted interviews 4 times, gave tests regularly, and observed
participants behavior in each reading session. The results showed that their L2 reading
motivation changed as they became increasingly fluent readers. The findings revealed
significant individual.

differences in the use of reading strategies, and supported a

dynamic view of reading motivation. Nishino's study differs from the current study in the
population were the reviewed study consisted all Japanese meddle schools, and the
researcher used interviews.
Mckown

Barnett's (2007)

study

was conducted to improve reading

comprehension for second and third grade students by using higher – order thinking skills
such as predicting, connections, visualizing, inferring, question and summarizing. The
researchers used three tools that to assess the changes in their students' learning. The tools
were: Met comprehension strategy, state snapshots of Early Literacy Test,

Ready's

practice reading comprehension test, and the teacher observation checklist. The sample
was (65) students divided into two groups; (33) from the second grade and (32) from the
third grade. The strategies of (Met comprehension) were first modeled by the researchers
through the "think – aloud process and the use of graphic organizers." Next the strategies
were practiced by the whole class, then small groups, and finally independently. The
strategies were introduced and practiced over a sixteen - week period that ended with an
assessment. The results showed a significant increase in students' knowledge of reading
comprehension strategies. The study recommended that implementing different strategies
would raise students' reading comprehension skills.
The researcher used the same experimental method in this study.

The previous

study differs from the current study in the study tools were the researcher has used three
tools to assess the changes in their student's learning. The results showed a significant
increase in students’ knowledge of reading comprehension strategies. The previous study a
grees with the current study in those implementing different strategies would raise students
reading skills.
Dadour's study (2004) aimed at investigating the effectiveness of a proposed
interaction- reading program on developing the reading skills and empathic feelings of
prospective teachers of English. The sample of the study was a group of (70) male and
female students, who were divided into two equal groups; one as an experimental group
and the other as a control one. For data collection, a pre and post-test to test reading skills
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and the inventory of empathy feelings were implemented. Research findings revealed that
there were statistically significant differences between the means of the scores of the
experimental subjects and those of the control subjects in the post-test.

The study

recommended that when designing the curriculum, the focus should be on the affective as
well as the cognitive impacts of reading on foreign language learning.

Dadour's study

suggested a program for developing reading skills, similar tools were used here by the
researcher in this current study, and the researcher divided the sample of the study into two
groups, the experimental and the control groups. The researcher used pre-post -test to
measure student’s achievement.
Razi's study (2004) This study investigated the influence of cultural schema and
reading activities on the reading comprehension of short stories. It was carried out at
Canakkale Onsekiz Mart University, a total of 60- third- year students of the ELT
department participated in the experiment. The students were assigned, according to their
fourth term departmental results into four random groups to create this experimental
research design. The first group was given the original story while the second group was
given the nativized one. To find out the effect of reading activities on the comprehension
of nativized and original stories, the third group read the original story, with reading
activities, while the fourth group read the nativized story with the same activities. Pre-test,
post -test and ANOVA test were all used to analyze the data. The results indicated that
the treatment groups which received the nativized version of the story, regardless of
whether they received any activities or not, outperformed the other two treatment groups
who received the original story. This implied that cultural schema appeared to have a
significant effect on the comprehension of short stories. Nevertheless,

the treatment

groups who were supported with reading activities, indicated that the lack of cultural
knowledge can be compensated for through the use of reading activities. The results
indicated that the treatment group’s witch received the nativized version of the story
regardless of whether they received any activities and cultural schema appeared to have
significant effect on the comprehension of short stories. This study has been of a great
benefit to the researcher in that he will apply some aspects of the statistical methods in
analyzing the results of the current study .
Fuhong's study (2004) In this study the writer focused on the examination of the
role of cultural schema in English reading comprehension. The study was conducted in
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China. Two English courses were offered for non-English majors: one is intensive reading
and the second is extensive reading. Most of the selections were from American text. A
quiz results further imply the significance of cultural background in reading
comprehension. In the quiz, two passages with the same question are given to 33 Chinese
EFL teachers to read to see if cultural schema plays an important role in reading
comprehension. Both passages are celebrations of festival in narrative from. The teachers
are asked to tell what festival is described in each passage.

The results show that these

teachers can give a correct answer to the question in passage 1 which is a description of
their native culture about spring festival while without specific cultural knowledge they
cannot answer the question to passage 2 which is a description about "Name, Day" in
Greece. In the conclusion of the study.
The researcher emphasized that it would seem sensible for teachers to employ prereading activities but not to blindly assume that the expected effect is actually occurring,
which means that teachers should take the time to verify the usefulness of the activities
they use. From the above study the researcher concludes that the main purpose of reading
is to increase teacher ability to produce qualitative reading, This study reflects the
importance of teaching in English. The previous study was applied at universities, this
means the populations of the study are teachers.
Caposey & Heider's study (2003) The study describes a program for improving
reading comprehension through the learning together cooperative method. The targeted
population consisted of elementary and middle school students in middle class schools,
located in North Illinois. The first school is a suburban middle school comprising 280
students from grades 5 through 8. The second school had 501 students ranging from kinder
garden through the fifth grade. The problems of reading comprehension in content areas
were documented through teacher observation and students test scores. Analysis of
probable cause data revealed that students showed a needed improvement in reading
comprehension related to retention of vocabulary. Faculty also reported student difficulties
in transferring of reading skill to content area subjects, which may be due to lack of
vocabulary mastery.

Review of teaching strategies demonstrated a need for improving

teaching techniques. Solution strategies demonstrated a need for the selection of an
appropriate intervention; a cooperative learning technique was designed to improve
reading comprehension skills. The cooperative intervention program was implemented for
a period of eleven weeks during the period from September 2002 to December 2002. The
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school offered a reading recovery program for the students to work on necessary reading
skills in a small group setting.

In order to investigate the improvement of reading

comprehension through the method of cooperative learning, several instruments were
developed. They included students’ surveys, parents’ surveys, records of standardized test
scores and teacher observation. The study proved that using cooperative learning as a
teaching method proved to be a valuable way for the students to learn new material. It also
proved to be effective in improving students’ reading.
The previous study confirms on reading process which the researcher focuses on and
above study agrees with the current study in that both studies use new technology to
develop English language achievement. The results proved that using cooperative learning
as a teaching method proved to be a valuable way for the students to learn new material
and several instrument were used, parents survey and teacher observation .
Madanat's study (2003) This study aimed to investigate the effectiveness of using
linguistic games in the post reading phase in the achievement of the seventh graders in
conceptual reading compared with the traditional method in (patra3) curriculum. The
sample of the study was (98). The subjects were assigned into four groups (female and
male). The two

control groups were taught by the traditional method and the two

experimental groups were thought by sing games. The researcher designed an achievement
test with (50) items. The study showed the following results:


There were statistically significant differences in the seventh graders scores
between the control and the experimental due to the method in favor of the
educational games.



There were statistically significant differences due to gender in favor of female and
male experimental groups.

Madants study agrees with the current study in that both studies use new technology to
develop English language achievement. The above study, the researcher divided the study
sample into four groups (Male and Female).
The researcher used pre-post -test to measure student’s achievement. The study results
indicated that there were statistically significant differences in the seventh graders scores
between the control and the experimental group due to the method. Madant used the
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educational game whereas the current study focused on computerized package. Both of
them increase the interaction and motivation inside the classroom.
Fergusion's study (2001) described a program designed to increase students'
background knowledge in order to improve reading comprehension through the use of
technology.

The tools of the study were,

pre-test, post-test assessments,

teacher

observation checklist, parents' survey, and teacher's records. The population of the study
was (530) children form a multi-ethnic neighborhood.

The staff provided remedy

programs to meet the individual students' needs. Students' performance was further
enhanced through emotional and support programs. Students were provided with multiple
strategies to help them make connections between their background knowledge and their
academic lessons.
The researcher used a variety of background knowledge in the targeted first grade as
graphic organizers to measure vocabulary development, a weekly parents' questionnaire, a
student theme journal and checklist.

The results of applying the program indicated

increased thematic background knowledge and associated vocabulary, classroom
discussion, increased confidence in comfort level in technology. This reviewed study
suggested a program for increasing students background knowledge to improve reading
comprehension through the use of technology, different tools were used, the results show
that applying the designed program to increase students background knowledge is very
effective through the use of technology.
Comments on the previous studies
3. 3 Studies Related to Teaching Reading Skills.
Many of reviewed studies tried to measure the effectiveness of different methods of
teaching reading skills, while other tried to examined the effectiveness of the different
approaches of teaching reading such as using technology and strategy of instructions.
From the above display of the previous studies, the researcher concluded that many
researchers paid attention to the low levels of students at the basic schools. Arab studies
succeeded in justifying their hypotheses and had high statistical significance while foreign
studies found out no statistical significance. This is considered as a great indicator that
Arab learners and teachers are in a real need for a adopting and adapting new techniques
and methods such as computerized package, cooperative learning and prior knowledge.
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The current study agreed with these studies to some extent as ELKahlout's (2010),
Abu Shamla's (2009), Bader El-Deen's (2009), Hamdan's (2009), Thabet's (2008),
Hollingswoth's (2007), there is acloe relation between Abu Shamla's (2009), ELKahlout's
(2010), study and the current study as they tackled reading skills.
Similar tools were used, pre- test and post- test were used to measure student’s
achievement before and after the experiment. They used appropriate statistical analysis to
analyze the data statistically.
The previous studies identified and classified the reading skills which benefited the
researcher to design the procedures and steps of the study. Some of previous studies
showed that there is an effective correlation between computerized package and reading
skills , this benefited the study in preparing the suggested program ( See appendix 3) .
3. 4 Studies Related to Teaching by Computer
Abo Oda's study (2010) The study aimed at investigating the effectiveness of
computer –based learning on developing 4th graders English language a achievement in
Gaza UNRWA schools. The researcher adopted the experimental approach. The sample of
the study consisted of (70) pupils who were randomly selected from BeitHanoun Elem.
School.

The computer based learning strategy was used in teaching the experimental

group, while the ordinary method was used with the control group. The study indicated
that there were statistically significant differences in the fourth graders achievement of
English due to the method in favor of computer – based learning strategy and there were
statistically significant differences between the high achievers mean scores of the control
group and their counterparts in the experimental group in favor of the experimental group.
The study revealed that there were not statistically significant deference in the mean
scores of the experimental group due to gender.
Abo Oda's study agrees with the current study in that both studies use new
technology

to developing English language achievement the researcher used the same

study sample an experimental group and the control group, an achievement test served
pre-post -test .

The results shows that there were statistically significant differences in the

fourth grades achievement of English due to the method in favor of computer – based
learning strategy. From the above study the researcher concludes that the main purpose of
teaching English by computer , similar tools were used .
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Shahin's study (2006) The study aimed to investigate the effect of instructional
packages compared with the traditional method on students mathematics achievement in
technical colleges in Gaza governorates. For purposes of the study, the researcher used an
instructional package covering the "unit matrices and its mathematical applications". The
tool the researcher used an achievement test to measure the effect of both methods on
student achievement and to measure educational outputs in the conceptual knowledge, the
procedural knowledge, and problem solving levels. The tool was tested for reliability (0.
84) using cronbach alpha equation. The test was also examined for validity by specialized
referees. The researcher used the experimental method on a purposefully selected sample
of (106) male and female students attending the management department in technical
colleges. The students were equally, but randomly divided into two groups, experimental
and control. The students of

the experimental group were then divided into three

subgroups according to the instructional alternative they chose. To analyze the results the
researcher used the one Way ANOVA, the two Way ANOVA, and Scheffe test for post
comparisons. Accordingly, the study concluded the following:
1. There were statistically significant differences at the level (a ≤ 0. 05) between the
means of students who studied the unit "Matrices and its mathematical applications"
due to the teaching method in favor of instructional package.
2. The study findings affirmed the efficiency of the instructional package and its three
alternatives in teaching the unit matrices and mathematical applications to the
Management Department students of the technical colleges in the Gaza Governorates.
The researcher got benefits from Shahin's study in using computerized packages
similar tools were used in the current study. The researcher used pre and post -test to
measure student’s achievement.
Heinze's study (2004) pointed to the use of technology and multimedia in teaching
English for speakers of other languages from a primary school in Thornwood, USA. The
results revealed that multimedia helped the students to build terminology and achieve a
higher level in the achievement. In addition, the students who used picture dictionaries and
e-books with multi-language and professional audio images, video and hypertext,
improved in achievement test. The performance of multimedia projects had a clear impact
on providing them with practical experience. This study aimed to investigate the effect of
using technology and multimedia in teaching English and utilized and achievement test to
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measure the effect of both methods. The results showed that multimedia help the students
to build terminology and achieve a higher level in achievement .
Fugha's study (2002) This study aimed to investigate the effects of multimedia
CD_ROM based software on English language skills of the third grade students at private
schools in Nablus area. A quantitative study was conducted on one specific technology to
discover if there was a relationship between multimedia CD-ROM and the learning in a
particular population of students. The study population consisted of third grade students.
Thirty-six 3rd grade students were matched by classroom and gender, and then randomly
divided into control and experimental groups. The study concluded that this strategy
increased the English language skills of 3rd grade students more than those who learned in
traditional way of teaching. From the above study, the researcher concludes that the main
purposes of English language skills Bothe studies use new technology to develop English
language achievement, The same sample was used. Few studies have used computerized
packages to enhance the learning of other subjects such as mathematics Shaheen's (2006)
investigate the effect of instructional packages on students Mathematics Achievement in
Technical colleges in the Gaza governorates. According the researcher's knowledge there
are many previous studies that addressed the use of computerized packages in teaching
English language and key skills. Different innovating methods were suggested to deal with
reading, and the results showed the superiority of those innovating methods over the
traditional methods.
The populations and samples of the previous studies were different from one study
to another in number, gender and age. They related to reading skills, how to develop them
and they suggest different methods to be adopted by the teacher on the filed.
The previous studies were very helpful to the researcher of this study as they enrich his
educational background of the researcher and help him to design the procedures and steps
of the study.
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3. 5 Summary:
Chapter three includes two domains of previous studies. The first one deals with the
studies related to reading comprehension skills such as El Khahout (2010), Abu Shamla
(2009) Bader EL Deen (2009) and Hamdan (2004). The second domain presents related to
teaching computer such as Abo Oda,

(2010),

Shahin (2006) Fughas,

(2002). The

previous studies are of good value for this study as they help the researcher in different
ways for his study.
The researcher used different techniques and methods in teaching English, they used,
games, computer, and guided discovery, to develop English reading.

64

Chapter 4

Research Design and Methodology

Chapter 4
Research Design and Methodology
4. 1 Introduction
This chapter introduces the procedures followed throughout the study, the
methodology, the population, the sample, the instruments used to answer the questions of
the study and the statistical of techniques used.
4. 2 the Population of the Study
The population of the study comprises all sixth graders(1705 male students) at the
UNRWA schools in the North Gaza Governorate enrolled in the second semester of the
academic year (2010 – 2011) .
4. 3 the Sample of the Study
The sample of the study consisted of (80) students distributed into two groups, one
experimental group consisting of (40) students; and control group consisting of (40)
students.
The sample of the study was randomly chosen from sixth grade classes .
The researcher used a purposive sample from El FaKhoura prep "B" Boys school.
Table (1) shows the distribution of the sample.
Table (1)
The distribution of the sample according to the groups
The sample
The
population

1705

Experimental group

Control group

Total

40

40

80

4. 4 The Variables of the Study
The study included the following variables:
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1. The independent variable ( the computerized package) .
2. The dependent variable (the reading skills) .
4. 5 Instrumentation
The researcher used the following instrument:
-

An achievement test (pre and post -test ).

-

A suggested program.

4. 6 Study Procedures
The following procedures were followed in order to answer the questions of the study
and investigate the hypotheses:
1. Reviewing literature and previous studies related to reading skills.
2. Choosing two units of reading in English for Palestine 6 textbook as a sample for the
study.
3. Holding a work shop to discuss the content of the package activities and suitable
exercises for young learner abilities to facilitate their and help them to develop their
reading skills.
4. Preparing study tools which include:
1. Preparing computerized packages and testing.
2. Preparing the teacher's guide.
5. Preparing a reading pre-test and apply it to the study sample.
6. Implementing the experiment, teaching to the experimental and the control groups.
The experimental group was taught by adapting computerized packages while the
control group was taught by the ordinary method.
7. Applying to the reading post -test.
8. The results are analyzed and processed statistically.
9. Presenting recommendations and further suggestions in the light of the results of the
study.
4. 7 The General Aims of the Test
The test was used as a pre- test before the experiment and as a post - test after the
experiment .
The aim of the post -test was to measure the effect of adapting computerized packages
on developing reading skills, and to test the hypotheses of the study .
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4.7.1 The Sources of Designing Reading Skills Test
The researcher depended on English for Palestine "6" textbook in forming the reading
skills test . He also depended on his experience as an English teacher, the consultation of
English supervisors and other English teachers.
4.7.2 Table of Specifications
The researcher designed the test according to the table of specification.

He

categorized the skills to three levels, (9) skills for the literal level ,(8) skills for interpretive
level and, (8) skills for the critical level. The marks on the test ranged from (0-25) .
San Antonio college (2006) divided the levels of comprehension into four levels as:
(literal level – Inferential level – Evaluative level – Appreciative level ).
Abu – Shamla, (2009) classified reading skills into four levels as:
-

Literal level ; read and understand exactly what is on the page. The teacher can ask
students to find information and ideas that are explicitly stated in the text.

-

Interpretive level; read between the lines. Students read critically and analyze carefully
what they read .

-

Critical level; read beyond the lines. At this level students can differentiate between
facts and opinion and judge the accuracy of the given information in the text.

-

Creative level ; read beyond the lines and create new ideas. " whereby ideas and
information are new and creative. Creative level occurs after the students have
understood the text and started to draw new ideas about the text.
Table (2)
Table of Specification For Levels of Reading Skills
Quotation No.

Literal

Interpretive

Critical

Items and
Marks

Percentage

1

5

_

_

5

%20

2

4

_

_

4

%16

3

_

4

_

4

%16

4

_

4

_

4

%16

5

_

_

4

4

%16
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6

_

_

4

4

%16

Total

9

8

8

25

%100

4. 7. 3 Description of the Reading Skills Test
The items of the test were distributed into six questions (read the passage and answer
the questions, choose the correct answer, put true (T) or false (F), finish the following
dialogue, match the sentences with the pictures and put the words in the right boxes.
Q1- The first question includes five items which students answer according to their
understanding of the passage. The questions consist of three items, one, two and three
are literal, four is interpretive, and five is critical.
Q2- The second question is A multiple choice exercise in which students choose the
right answer from (a-b-c) .The questions consist of two items, one and four are critical,
two and four are interpretive.
Q3- The third question is a true (T) or false (F) exercise in which students tick (T) next
to the right answer and (F) next to the wrong answer. The question consists of three items,
one and four are literal and interpretive, two and three are interpretive , and four is literal.
Q4- The fourth question is "finish the following dialogue" in which students complete
the sentences according to their understanding of the dialogue. The questions consist of
three items, one and two are interpretive, and three and four are literal.
Q5- The fifth question is match the sentences with the picture in which students match
the sentences according to their understanding of the picture. The question consists of
three items, one is literal and critical, two and three are critical, two and three are critical
and four is interpretive
Q6- The sixth question is "put the word in the right boxes" in which students complete
the boxes according to their understanding of the vocabulary. The question consists of two
items literal and interpretive.
4. 7.4 Time Estimation
To examine the appropriation of tests items as well as the validity and reliability and
the time of the test, the test was administered on a random sample of (30) students from
Jabalia prep "A" boys school

The time of the test was calculated according the flowing

equation:
Time estimation = (time spent by the first student + time spent by the last student) / 2 .
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Time estimation = 26 + 58 / 2 = 42 minutes .
4. 7. 5 Easy Coefficient
Zaytoon, (2005) says that case coefficient is measured by finding out the percentage of
the correct answers of each item made by the students. The researcher took Easy
Coefficient less than (0. 2) and bigger that (08). Easy Coefficient of each item was
calculated according to the following equation:
E. C= Number of students who gave correct answer x 100
Total number of students
As shown in table (2), all of the items had good levels of validity.
Table (3) shows the Easy Coefficient.
Table (3)
Easy Coefficient of the Test Items

Item's No

Correct answer for
the high groups

Correct
answer for
the low
groups

The Correct
answer for the
to groups

Easy
coefficient

A1

8

4

12

0. 75

A2

8

2

10

0. 62

A3

7

2

9

0. 56

A4

5

0

5

0. 31

A5

8

4

12

0. 75

A6

8

3

11

0. 68

A7

5

1

6

0. 37

A8

5

0

5

0. 31

A9

7

1

8

0. 5

B1

2

6

8

0. 5
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B2

8

8

16

1

Item's No

Correct answer for
the high groups

Correct
answer for
the low
groups

The Correct
answer for the
to groups

Easy
coefficient

B3

6

5

11

0. 68

B4

7

4

11

0. 68

B5

8

4

12

0. 75

B6

4

8

12

0. 75

B7

8

4

12

0. 75

B8

8

4

12

0. 75

C1

4

6

10

0. 62

C2

4

6

10

0. 62

C3

6

3

9

0. 56

C4

5

6

11

0. 68

C5

7

4

11

0. 68

C6

7

5

12

0. 75

C7

7

5

12

0. 62

C8

6

4

10

0. 62

The test contain six questions of twenty five items from English for Palestine 6 unit
sixteen and seventeen . All the items of the test were accepted, except item (B2), this
item is omitted because it is very easy.
All the items of the test were accepted, except item (B2), this item is omitted because
it is very easy .
4. 7. 6 Discrimination Coefficient
Abu Nahea, (1994 : 311) states that the discrimination coefficient is calculated
according to the following formula:

71

Discrimination coefficient:
The correct answer number in higher group _ the correct answer number in lower group x
100
The total number of students in one group
Table (4) shows the discrimination coefficient.
After applying the easy coefficient and discrimination coefficient, the final form of the
test consists of twenty five items ( 9 literal level - 8 interpretive level - 8 critical level )
Table (4)
Discrimination coefficient of the test items
Correct
Discrimination
Correct answer for
answer for
of correct
Item's No
the high groups
the low
answer for the
groups
two groups

Discrimination
coefficient

A1

8

4

4

0. 50

A2

8

2

6

0. 75

A3

7

2

5

0. 62

A4

5

0

5

0. 62

A5

8

4

4

0. 50

A6

8

3

5

0. 62

A7

5

1

4

0. 50

A8

5

0

5

0. 62

A9

7

1

6

0. 75

B1

2

6

4

0. 50

B2

8

8

0

0

B3

6

5

1

0. 12

B4

7

4

3

0. 37

B5

8

4

2

0. 25
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Item's No

Correct answer for
the high groups

Correct
answer for
the low
groups

Discrimination
of correct
answer for the
two groups

Discrimination
coefficient

B6

4

8

4

0. 50

B7

8

4

4

0. 50

B8

8

4

4

0. 50

C1

4

6

2

0. 25

C2

4

6

2

0. 25

C3

6

3

3

0. 62

C4

5

6

1

0. 12

C5

7

4

3

0. 37

C6

7

5

2

0. 25

C7

7

5

2

0. 25

C8

6

4

2

0. 25

As shown in table (4), all the items of the test were accepted, the discrimination
coefficients for the levels of the skills ranged in between (0. 12-0. 75) and significant at
(0. 01) so it can be concluded that the test is highly valid to be used as a tool of the study .
4. 8 Pre –test
In order to examine the equivalence of the achievement in reading skills of the two
groups in the study, the researcher used T- test to compare the results of the pre – test of
reading skills as shown in the following table.
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Table (5)
T-test results of pre-test between the experimental and control group
Group

No

Mean

Std. Dev.

Experimental

40

18. 55

3. 435

Control

40

18. 55

T-value

Sig. Level

0. 667

0. 05

3. 435

Table (5) shows that there were no statistically significant differences between the
experimental and control group at (0. 05) in the three reading skills in the pre – test. This
revealed that the two groups were equivalent.
4. 8.1 The Validity of the Test
Al –Zoud and Elean, (1998: 180) define the valid test as the test that measures what it
is designed to measure.

The study used the referee validity, the internal consistency

validity and criterion validity.
4. 8.2 The Referee Validity
The reading skill test was introduced to a group of specialists in English language and
methodology in Gaza universities,
governmental school.

supervisors and teachers in UNRWA, and in

The items of the test were modified according to their

recommendations.
As for the internal consistency validity, Al Agha and Al Ostas (2004:110) states that
the internal consistency indicates the correlation of degree of each item with the total
average of the test. This validity was calculated by using Pearson equation.
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Table (6)
Correlation of the degree of each Item with the total average of its level
Correlation Item's Correlation Item's Correlation Item's
Levels
coefficient
No
coefficient
No
coefficient
No
0. 482**

A3

0. 660**

A2

0. 427*

A1

0. 455**

A6

0. 736**

A5

0. 558**

A4

0. 590**

A9

0. 614**

A8

0. 418*

A7

0. 387*

B3

0. 423*

B2

0. 600**

B1

0. 611**

B6

0. 669**

B5

0. 412*

B4

0. 392*

B8

0. 611**

B7

Literal

Critical

0. 601**

C3

0. 796**

C2

0. 714**

C1

0. 416*

C6

0. 392*

C5

0. 665**

C4
Interpretive

0. 560**

C8

0. 659**

C7

The correlation coefficient of each item within its level is significant at level (0. 01)
and (0. 05) table (6) shows the correlation of each level with the whole test. It can be
concluded that test was highly consistent and valid as a tool for the study.
Table (7)
Correlation's coefficient of the items with its levels
Levels of the skills
Correlation coefficient
Sigh. Level
Literal

0. 754

0. 01

Interpretive

0. 813

0. 01

Critical

0. 754

0. 01

According to table (7),

all the levels of the skills had good degrees of internal

consistency validity with the total scores. The correlation coefficients ranged between (0.
01 and 0. 05) and it can be concluded that the test is highly consistent and valid as a tool
for the study .
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4. 8.3 The Criterion Validity
This method depends on calculating the correlation coefficient between the student's
marks in the test and their marks in the English subject at school. Pearson correlation was
calculated and found (0. 81) , and it can be concluded that the test was highly valid as a
tool for the study.
4. 8.4 The Reliability of the Test
Abu alam , (2007) states that the test is reliable when it gives the same results when it
is reapplied in the same conditions. The reliability of the test was measured by alpha
Cronbach and the spilt-half techniques.
4. 8.5 Aims of the Test
4. 8.6General Aims of the Test
The test aimed at measuring the effectiveness of a computerized package to develop
the sixth graders' English reading skills.
4. 8.7 The Specific Objectives of The Test
1. To identify direct ideas from the reading text.
2. To identify numbers, names, places or times included in the reading text.
3. To give facts or details directly from the passage as they read.
4. To find synonyms and antonyms from the text.
5. To guess the meanings of unfamiliar words and phrases in the text.
6. To select the topic sentence of a paragraph.
7. To clarify the similarities and differences in words and ideas.
8. To describe things or objects, as described in the reading text.
9. To predict what may happen in the future.
10. To decide that the statement is fact or opinion.
11. To draw new titles for the text.
12. To record ideas and evidence from the text.
The researcher believes that the main objectives of the test are to evaluate the levels of
students, their weakness and the method followed by the teacher when teaching reading
comprehension.
The researcher takes care of the level of individual differences, the test should include
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the objectives and skills which students want to learn .
Alpha Cronbach Formula
( 1-Σ k 1 = 1 ya21)

a=K
K-1

a2

X
Table (8)

Alpha Cronbach Coefficient for the Reliability of Test
Alpha Cronbach Techniques
Levels

Item's No

Reliability Correlation

Literal

9

0. 715

Interpretive

8

0. 763

Critical

8

0. 855

Total

25

0. 813

The researcher calculated the reliability of the test by using Alpha Cronbach Formula.
The result of the reliability of the test is (0. 813), which reflects that the test was
highly reliable to depend on,
Table (9)
Spilt - half Technique for the Reliability of Test
Correlation

Gut man correlation

coefficient

coefficient

0. 644

-

0. 784

8

0. 632

0. 752

-

Critical

8

0. 286

0. 445

-

Total

25

0. 800

-

0. 862

Levels

Item's No

Spilt-half

Literal

9

Interpretive

According to table (9), spilt-half coefficient was (0. 862) and this means that the test
was reliable.

This gives the researcher confidence to depend on the results of the test.
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4. 9 Controlling the Variables
To assure the results; accuracy, the researcher tried to control some variables before
the study .
4.9.1Age Variable
The researcher recorded the student's age from their school files at the beginning of the
school year (2010-2011). T-test was used to measure statistically significant differences at
(0. 05) between the experimental and the control groups due to the age variable .

Table (10)
Equivalent of experimental and control group Due to Age
Group

No .

Mean

Std. Dev.

Experimental

40

11. 185

0. 822

Control

40

T- value
0. 939

11. 173

0. 785

Sig. Level
Not sig. in
0. 05

Table (10) shows that there were no statistically significant differences at (0. 05)
between the experimental and the control group due to age.

Table (11)
Equivalence of experimental and control group Due to the achievement variable
Group

No .

Mean

Std. Dev.

Experimental

40

289. 44

70. 831

Control

40

T- value
0. 877

291. 079

63. 294

Sig. Level
Not sig. in
0. 05

4. 9.2 General Achievement Variables
T- test was used to measure the statistical differences between the groups due to their
general achievement. The subjects' results in the first term of school year (2010 – 2011)
were recorded and analyzed. Table (11) shows that there are no statistically significant
differences at (0. 05) between the experimental and the control groups due to the general
achievement variable .
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Table (12)
Equivalence of experimental and control group Due to the general achievement
in English
Group

No .

Mean

Std. Dev.

Experimental

40

36. 05

9. 489

Control

40

T- value
0. 875

35. 70

9. 310

Sig. Level
Not sig. in
0. 05

4. 9.3 General Achievements in English Language Variable
The researcher recorded the students, general achievement from the school's files at
the beginning of the school year (2010-2011). The means and the standard deviation were
calculated for each group, and then T-test was used to measure the statistical differences.
Table (12) shows that there are no statistically significant differences between two
groups in terms of their general achievement.
4. 10 limitations of the Study
This study was implemented in North Gaza Governorate in the second semester of the
academic year (2010 – 2011). The sample of the study was purposefully chosen to be of
two intact classes of sixth graders, one as an experimental group and the other as a control
one in EL FAKHOURA prep "B" Boys School The study was limited to the second
semester units from English for Palestine 6 text book, unit (16- 17 ) .
4. 11 The Statistically techniques
The following statistical techniques were used to analyze the data statistically:
-

Spearman correlation, Alpha Cronbach Technique and Spilt - half technique used to
confirm the test validity and reliability.

-

T-test was used to measure the statistical differences in means between the
experimental and control groups.

-

Etta square was used to assess the effect size of adapting computerized package.

4. 12 Summary
This chapter showed the procedures of designing and applying the instruments, the
subjects and statistical analysis that the researcher adopted in analyzing the results of the
pre and post -test. The next chapter views results, discussion and recommendations.
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Chapter 5

Results Discussion and Recommendations

Chapter 5
Results Discussion and Recommendations
5. 1 Introduction
This chapter included the study results, answers to the study questions, testing the
hypotheses, as well as the discussion of the results. It also included the recommendations
the researcher suggested.
5. 2 The Answer of the First Question
The first question was formulated as " Are there statistically significant differences
between the mean score of the students of control and the experimental groups in the
pre and post -test?"
By testing the first hypothesis of the study, the researcher answered this question via
the first hypothesis which was stated "There are statistically significant differences at the
level of (α≤ 0.05) between the scores of the students of control and the experimental
groups in the pre- post- tests".
To verify this hypothesis, the researcher compared the scores of the students of the
experimental group with those of the control group in the application of the skills. The test
was designed to test this hypothesis; therefore the mean scores of the experimental group
on the pre-test and post –test was computed. T-test paired samples statistics were used to
analyze the data statistically. The results are shown in table (13).
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Table (13)
T-test differences between the experimental and the control groups in the post –test
T.
Std.
Sig.
Level
Sample
N
Mean
Value
Deviation
Level
Experimental

40

6. 13

1. 114

Control

40

3.08

1.385

Experimental

40

6.83

1.107

Literal

Interpretive

Control

Experimental
Critical

Control

Experimental

11.491

0. 01

7.127
40

4.23

1.804

40

6.73

1.062

40

3.90

1.630

40

19.68

3. 529

Control

40

11.20

3.736

Sig. at
0. 01

9. 145

11.591

Total

Sig. at

Sig. at
0. 01

Sig. at
0. 01

Results of table (13) indicated that the "T" computed value is larger than "T" tabled in
the test which means that there are significant differences at (α≤ 0. 05) between the mean
scores of the pre-test and post -test in each level of reading skills of the experimental group
in favor of post- test.
This showes that adapting computerized packages results in improving the reading
skills. This results confirms the result of Gabl , et al's (2007), Shaheen's (2006), Abu
Shamla's (2009) Elkhalut's (2010), and Abo Oda's(2010).
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5. 3 The Answer of the Second Question
The second question was formulated as, " Are there statistically significant
differences between the mean scores of the students of experimental group in the pre
and post –tests?
By testing the second hypothesis of the study, the researcher attempts to answer the
second question. The second hypothesis was formulated as" There are statistically
significant differences at the level of (α≤ 0. 05) between the score of the experimental
group in the pre- post -tests". To examine this hypothesis, the mean scores of both group
results on the post-test was computed T-test Independent Samples were used to measure if
there were significant differences between the experimental group and control group in the
mean scores of the post -test .
Table (14)
T-test result of differences between the pre and post-test of the experimental group

Level

Literal

Sample

N

Mean

Pre- Experimental

40

3.00

PostExperimental
Pre- Experimental

Interpretive

PostExperimental
Pre- Experimental

Critical

PostExperimental
Pre- Experimental

Total

PostExperimental

Std.
Deviation

T.
Value

1.867

6.13

1.114

40

3.33

1.607

6.83

at
0. 01

10.082
40

Level
Sig.

9.190
40

Sig.

1.107

Sig.
at
0. 01

40

3.58

1.973
9.145

40

6.73

1.062

Sig.
at
0. 01

40

9.90

3.529
14.089

40

19.68

2.336

Sig.
at
0. 01
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Results of table (14) indicates that T. computed value is larger than T. tabled in the
test,

which means that there are significant differences at (α≤ 0.05) between the

experimental and the control group in reading skills in favor of the experimental groups.
This result indicates that adapting computerized packages is effective on developing
reading skills among the experimental group compared with that of the control group who
received their reading lessons by the ordinary method. The result of this study agrees with
the results of many other researchers like Abu Shamla (2009) and Bader Eldeen (2009) .
5. 4 the Answer of the Third Question .
The third question was " Are there statistically significant differences between the
mean scores within the experimental group students who learned by adapting
computerized packages (high achiever –low achiever) in the post test " ?
By testing the third hypothesis of the study, the researcher attempted to answer this
third question.
The third hypothesis was formulated as, There are statistically significant differences at
the level of (α≤ 0. 05) between the mean scores of the experimental group students who
learned through adapting computerized packages (high achiever-low achiever) in the post test to test reading skills in post- test.
To verify this hypothesis, the researcher compared the average scores for the students
of the experimental group (high achiever-low achiever) on reading skill test in post -test by
using T-test for two samples linked (Allam, 2005: 215) The results are shown in table
(15).
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Table (15)
T-test results differences between the experimental group (high achiever- low
achiever) in the post -test

Level

Sample

N

Mean

High achiever

10

7. 30

Std.
Deviation

11. 759
Low achiever

High achiever
Low achiever

High achiever
Critical

Low achiever

High achiever
Total

Value

Low achiever

Sig.
Level

0. 483

Literal

Interpretive

T.

Sig. at
0. 01

10

4. 70

0. 823

10

8. 00

0. 000
12. 650

10

5. 30

0. 675

10

8. 00

0. 000

10

5. 50

0. 707

10

22. 20

1. 229

10

16. 80

1. 687

Sig. at
0. 01

11. 180

14. 548

Sig. at
0. 01

Sig. at
0. 01

Table (15) indicates that the mean in the high achiever equal (22.20) and it is larger
than the mean in the low achiever that equals (16.80) in all levels of the test and the "t"
computed value is (14.548) and it is significant at (0.01).
This means that there are significant differences in the mean scores of the experimental
group between (high and low achiever) in the post -test .
To verify this hypothesis, the researcher compared average scores of the experimental
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group of (high- low achiever) in the post -test skills using T-test for two interrelated
samples.
By testing the hypothesis of the study, the researcher confirms that computerized
package verifies good effect on the level of students achievement in reading skills.
To verify this hypotheses which discuses the effect of adapting computerized packages
on developing reading skills for the sixth graders.
Size effect was calculated by using ETA square through the following equation:

η2 =

t2
t2 + df

Where η 2 reflects the percentage of total variance in the dependent variable which can
be attributed to the independent variable.

t2 = values square of "T".
By the way of (M2) it was possible to find value of (d) which reflects the effect size by
using the following equation:
D= 2

η2
1-

η2

The following table shows the result.
Table ( 16 )
ETA square equation of the effect size for the computerized package
Question-level

T value

η2

Effect size

Literal level

11. 491

0. 772

Large

Interpretive

7. 127

0. 556

Large

Critical

8. 276

0. 637

Large

Total

11. 591

0. 775

Large
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Table (16 ) shows that :


The total of the test: " t" value is (11.591) " Ŋ2" equal (0.775). This means that
computerized package have a large effect on developing reading skills.



The literal level: "t" is (11.491), " η 2" equal ( 0.772).



The interpretive level "t" value is (7.127) " η 2" (0.556).



The critical level value is ( 8.276) " η 2" equal (0.637).

This means that computerized package has a large effect on developing reading skills.
The researcher attributes this kind of size effect to using the adapting computerized
packages to develop the reading skills which help students to make their learning
meaningful and based on understanding . It also helps to link reading skills with each
other in a coherent way which makes it easy for students to understand this learning
through new situations, compared with the traditional way that was followed by the
teacher in the classroom.
Using modern technology leads to exciting and motivating the students to actively
participate during the program implementation. Success of implementation of the
computerized packages on developing reading skills is due to the following:
1. The program depends on the scientific basis in terms of preparation, content and
followed the modern method based on self –learning.
2. Diversity in teaching methods and activities.
3. Good effort in the preparation of the program in terms of form and content.
-

The value of T (11. 591) .

-

The value of M2 (0775) .

This indicates the effect of the computerized packages on developing reading skills for
the sixth graders.
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5. 5 Discussion
The main aim of the study was to examine the effectiveness of adapting computerized
packages on developing reading skills for the sixth graders.

The statistical treatment

shows that the differences between the means of the experimental and the control groups in
the post – test are statistically significant at level (0. 05) in favor of the experimental
group.
The main result shows that computerized package is highly effective on the improving
of students' levels of reading skills in the experimental group compared to the control
group result.
This means that EFL teacher should introduce this kind of technology to their students
(Male- Female). Through this sort of technology students are free , self – dependent and
practice the lesson several times on their own. The students have achieved progress in the
three levels because there are nine weeks interval between the two tests administration ,
which suggested program was implemented, and this program was applied in the school
under the supervision of the researcher, the researcher asked students to work in pairs and
groups Computerized package makes classroom more realistic and similar to everyday life
as students are more active and responsible, students can benefit from the program at home
also.
This result agrees with the results of almost all the reviewed studies in chapter III such
as EL Kahlout's ( 2010), Abu Shamla's (2009), Bader EL Deen 's (2009) and Hamdan's
study (2009) . Similar tools were used , pre and post -test to measure students achievement
before and after the experiment .
The current study differs from some studies such as Nishino's (2007) , in the
population, the reviewed study consisted all Japanese middle School and Shahin's (2006) ,
the population of the study are the students of the technical College . The current study was
applied to male students (show appendix 9) , but Abo Oda's study proved that there are no
differences between male and female . So I can't generalize the result to female students .
The researcher can assume that the progress in students' performance in the different
levels of reading skills can be attributed to the teaching via new techniques, and the wellorganized stages of the lesson where each stage leads to another.
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In the light of the findings of this study, it can be stated that the main result was that
computerized packages was highly effective on the students level of reading skills in the
experimental group compared to control group result. There are differences between
achievements of high and low achiever in experimental group. High achievers are good at
reading skills .
Returning to the research hypotheses of the study, statistical data analysis of the
students' performance pointed out that a relatively substantial amount of achievement has
occurred along the different areas of the three levels of reading skills " literal, interpretive
and critical levels. The study has confirmed that adapting computerized packages have
superiority over the traditional method in teaching reading skills as foreign language.
The contents of the program were chosen, organized and modified according to the
opinions and suggestions of a group specialists in this field.
Computerized packages techniques has positive effects on mutual concern and care
among EFL learners in Gaza and computerized package approach promotes higher
achievement than that of the

ordinary method; for it helps the learners of English

employed real chances to use the target language interactively. Adapting Computerized
packages stimulates self -learning and independence among students. They have become
hard working and able to solve problems. Through the researcher's understanding of the
package as a strategy of self – learning, this new technology suite the students' abilities
and their academic stage.
Computerized package is a successful strategy because it confirms that considering
pupils' needs and levels in teaching reading is more effective than using the ordinary
teaching method. It provides students with a better learning environment which reflects on
their achievement of English language. Through this new strategy the students play several
roles as thinkers, problem solvers and observers, these roles help them acquire and employ
English language skills in different situations more easily.
According to the statistical results, it is concluded that there is appositive effect by
activating Computerized packages on sixth graders achievement in reading skills.
The researcher can safely state that this considerable effect may confirm the fact that
considering the learners needs and levels in teaching reading skills is more effective than
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using the traditional teaching methods.
5. 6 Recommendations
Considering the final conclusions of the experiment, the researcher recommends the
following :
5. 6. 1 Recommendations to the teachers
1. Teachers should plan and design computerized activities beforehand to lead students
smoothly into performance and practice .
2. Teachers must hold competitions among students and encourage them to develop their
reading by adapting modern techniques such as self –learning, and email , guide
discovery where learners are encouraged to read .
3. Teachers must adapt educational technology (CD packages) in order to create learning
culture.
4. Teachers should adopt up- to -date strategies and techniques such as email, Facebook
and CD in teaching reading skills.
2. 6. 2 Recommendations to the Ministry of Education(MOE)
1. The MOE should hold courses and workshops where teachers could be trained to use
computerized packages effectively .
2. The MOE should provide schools with financial and material aids such as computers,
laptops which are needed to activate using computerized packages .
3. The MOE should develop teachers' abilities in teaching English by holding training
courses.
4. The MOE should enrich the Palestinian curriculum with deferent activities and hold
competitions for reading and best readers .
5. 6.3 Recommendation of Supervisors.
1. Supervisors should provide teachers with lesson plans and modern strategies for
teaching deferent skills .
2. They should encourage teachers to exchange visits and hold regular meetings to discuss
new methods of teaching such as self-learning .
5. 6.4 Further suggestions
1. Studies should be conducted based on computerized packages to develop the other
skills (listening – speaking – writing)

92

2. Studies should be conducted based on computerized packages to develop English
reading skills for the lower and advanced graders
3. The effectiveness of adapting computerized packages on developing reading, speaking,
writing and listing skills.
4. Studies should be conducted based on other types of inductive method such as problem
– solving, guided discovery, linguistic games and computerized packages.
5. A study should be conducted on the effectiveness of reading in English on the
Palestinian
culture.
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Appendices

Appendix (1)
Instrument of the study

Al-Azhar University-Gaza
Faculty of Education
Department of Curricula and Teaching Methods

Dear. Mr. /Mrs. ……………….
The researcher is conducting a study entitled:
"The Effect of Adapting Computerized Packages on Developing

Reading

Skills for Sixth Grader at UNRWA Schools in Gaza Governorates".
So as to obtain a Master degree in curriculum and methodology.
In order to achieve the purpose of the study, the researcher prepared the following
instruments:
1. Content analysis for the units and component issues.
2. Reading skills test
3. Designing computerized package
You are kindly requested to check each instrument and write your response
respectively. Your notes and response will be highly appreciated.

Best wishes
The researcher: Waleed A. Abed Elqader
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Reading comprehension skills
Please tick (/) in the suitable degree importance:
3- very important

2- important

1 - slightly

important
1- The Literal Level
This level includes eight reading comprehension skills which are:
1
1-

Identify direct ideas from the reading text.

2-

Identify numbers, names, places or times in the reading text.

3-

Locate specific information in the reading text.

4-

Give facts or details directly from the passage as they read.

5-

Describe characters or objects, as described in the reading text.

6-

Define concepts and intended meanings contained in the reading text.

7-

Identify the supporting detail of a passage.

8-

Find synonyms of a/ word/s in a sentence.

2

3

All of the above reading comprehension skills were introduced to respondents who chose all of
them as suitable for sixth graders.
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2- The interpretive level
This level includes sixteen reading comprehension skills which are:
1-

Interpret the meaning of words and concepts.

2-

Explain figurative language.

3-

Use the context, like familiar words, pictures, and the content, to help
guess the meanings of unfamiliar words.

4-

Explain sentences and phrases in the reading text.

5-

Select the topic sentence of a paragraph.

6-

Identify the main idea or the essential message of a passage.

7-

Explain the reasons for the events and phenomena.

8-

Clarify the similarities and differences in words and ideas

9-

Make a guided summary for the reading text.

10-

Figure out terms with significance of certain matters.

11-

Re-arrange ideas or sentences from the text to narrate a story.

12-

Explain the author's purpose of writing the text.

13-

Select conclusions which can be deduced from the text they have read.

14-

Clarify contrast ideas.

15-

Identify contrast ideas.

16-

Predict the coming events or the end of a story.
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3-The critical level
This level includes ten reading comprehension skills which are:
1-

Judge the truth and logic of what they have read.

2-

Judge things. "Do you thing that … is suitable? Why? Why not?

3-

Determine whether the ideas are true or false according to guided standard.

4-

Decide that the statement is fact or opinion.

5-

Follow the writer's arguments. "argumentative essay"

6-

Check the author's reputation. He is a good person. Why? Why not?

7-

Respond emotionally to the text.

8-

Say his point of view towards the text.

9-

Use illustrations, graphs, and titles from the text to make inferences.

10-

Constructing an image of what is read by writing and drawing.
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Appendix (2)
Achievement test
Reading skills test for sixth grade
Please, look at the test and you are kindly invited to rate its suitability in terms of:
-

The purpose of the test …………………………..…………

-

The questions (levels and types) ……………..……………

-

The time of the test ……………………………….……….

-

The scores …………………………………..………………

-

The layout …………………………………………….……

-

The instructions …………………………………………….

-

The table of specifications …………………………………..
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The reading test for the sixth grade
Dear student:
This test is designed for a specific research purpose. The result of it will not affect your
school scores. Thank you for your responding:
Instructions:
Please, pay attention to the following:
1. Read the passage carefully.
2. The test consists of (6) main questions including (25) items.
3. A answer all the questions.
4. Pay attention to the test time.
The researcher appreciates your cooperation and wishes you good luck.
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بسم اهلل الرحمن الرحيم
عزيزي الطالب.................................................. :
إن نتااائج هااذا االختبااار سااوف تسااتخدم ألغاراض البحااث العلمااي فقااط ,ونتائجااه سااوف ال تاارثر
على درجاتك المدرسية.
تعليمات االختبار:
عزيزي الطالب من فضلك انتبه لما يلي:
 -اق أر القطعة التالية جيداً.

 االختبار يحتوى على ( )6أسئلة رئيسية تشمل ( )52فقرة. أجب على جميع األسئلة. -انتبه لوقت االختبار.

نشكر لك حسن تعاونك ,ونتمنى لك النجاح والتوفيق.

الباحث
وليد علي عبد القادر

125

Reading skills Test for the sixth grade
مدرسة الفاخورة اإلعدادية "ب" للبنين
Name: ………

Class: ……………

30

Time: 1 hour

Date / / 2011

1- Read The passage and answer the questions:

(8 marks)

Yesterday my aunt Nadia asked her daughter Maha to cook lunch
because she was out at the hospital. Maha had no vegetables. So, she
went to the market.
She bought a kilo of potatoes, a kilo of tomatoes and a kilo of meat
at the butcher’s. She cooked the meal well. When aunt Nadia came
back, she was very happy.
1. Why did Nadia ask Maha to cook lunch?
………………………………………..…………
2. What did Maha buy ?
……………………………………………………
3. Where is Maha’s mother ?
…………………………………………………….
4. The opposite of “sad” X………………….……
5. Put a title for the passage ……………………...
2- Choose the correct answer :

(4 marks)

1. Maha bought a kilo of meat at the …………….
(grocer’s – farm’s – butcher’s )
2. Aunt Nadia was happy because Maha ………….
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( bought meat – cooked the meal – came back )
3. Aunt Nadia went to the …………………………..
( market – butcher’s – hospital)
4. My mother asked me to …………. . meat and potatoes for lunch.
( cook – look- took )
3- Put true ( T ) or false ( F ) :

(4 marks)

1. Farmers harvest their crops in Autumn

( ).

2. Olive oil is unhealthy food

( ).

3. In Gaza, April is colder than September

( ).

4. Proteins are found in meat, fish and cheese

(

4- Finish the following dialogue with these words :

).
(4 marks)

( Matter – hospital – looks after – doctor – help )
Sami : What is the job of your father?
Ali : He is a ………………
Sami : Where does he work ?
Ali : He works in a …………. .
Sami : How does your father …………. . sick people ?
Ali : He ………………people, and gives them medicine
5- Match the sentences with the pictures:
1. Summer is good because its sunshine ripens the grapes.
2. Farmers harvest their crops in Autumn.
3. Burger and fries are not healthy food.
4. Carbohydrates contain bread, potatoes and rice.

127

(4 marks)

6- Put the words in the right boxes :

(6 marks)

(March – football – rainy – fish – running – May – hot - meat)
Months

Weather

Food

Sports

………………. ………………. ……………….

……………….

………………. ………………. ……………….

……………….

Good Luck
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Appendix (3)

Welcome
English for Palestine

Computerized Package on Developing
Reading Skills for Sixth Grader
UNIT 16 & 17
North Gaza -2011

أهلا وسهلا
حقيبة تعليمية محوسبة لتطوير مهارات القراءة لطلب
الصف السادس األساسي

شمال غزة
م1122

بسم هللا الرحمن الرحيم
عزيزي الطالب.............................................................................. :
بين يديك حقيبة تعليمية محوسبة تم إعدادها لطالب الصف

األساسف لتطفوي مهفا

السفاد

القف اة

لففديهم ف ف الوحففد السادسففة عش ف ) ،( Healthy eatingوالوحففد السففابعة عش ف ( (The four
 ،seasonsمن كتاب اللغة االنجليزية المق
فالحقيبة عبا

للعام الد اس (5200- 5202م).

عن بطاقات -تما ين لكل د

مفن د و

الوحفد سفتقوم بتعلمهفا مفن خفالل

جهاز الحاسوب بتوجيه من معلمك.
تعليمات استخدام الحقيبة التعليمية:
 -انق على الماو

م

واحد تظه لك البطاقة دون إجابة.
مف

ثانيففة ,إذا كانففت إجابتففك

 -أقف ا البطاقففة جيففدا ثففم اجففب عففن السففلال ,اضففغط علففى المففاو

صحيحة ستسمع صوت تصفيق ,وان كانت إجابتك خاطئة حاول م

أخ ى أو استعن بالمعلم.

 بعد االنتهاة من البطاقة انتقل إلى البطاقة الت تليها حسب تعليمات المعلم.عزيزي الطالب بعد االنتهاة من إتقانك المفاهيم والمها ات المق
من األهدا

ال بد أن تكون قد حققت كفالا

التالية:

 .1استيعاب المفاهيم والمفردات واتقانها من خالل تكملة النص.
 .5أن تق أر القطعة للتعرف على الفكرة العامة للنص واإلجابة عن األسئلة.

 .3أن تقااوم بعماال ملخااص للاانص تسااتطيع ماان خاللااه تكملااة الس ارال (المحادثااة – الهاارم الغااذائي –
اختيار اإلجابة الصحيحة).

 .0تستطيع تقويم ما تم تعلمه من بطاقات من خالل إجابتك عان األسائلة ,الواجاب المنزلاي واالختباار
الذي تم إعداده من قبل المعلم بعد النتهاء من دراسة الحقيبة.

مع أطيب التمنيات بالنجاح

112

The objective of unit (16) The four seasons
1. To read a story about the seasons .
2. Read and complete.
3. To read and choose the right answer.
4. To think and note.
The objective of unit (17) Healthy eating
1. To read and complete with words from box.
2. To identify the main idea of a text about Palestinians olives.
3. To read and choose the right answer.
4. To scan for specific information "healthy food".
5. To read, decide ( T ) or ( F ) then correct false one.

Best wishes
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جـامعــــــة األزهـــــر -غــــزة
عمــــادة الـدراســـات العليــــا
كــليــــــــــة الـــــتربيــــــــــــة
قســـــم المناهج وطرق التدريس

أستاذ اللغة االنجليزية واللغويات

أستاذ اللغة االنجليزية وطرق التدريس المساعد

جامعة األزهر  -غزة

جامعة األزهر  -غزة

قدمت هذه الرسالة استكماالً لمتطلبات الحصول على درجة الماجستير في المناهج وطرق التدريس
0311هـ5205/م

