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Abstract
This study aimed at examining the effectiveness of using the story grammar
approach on developing critical reading skills for the ninth graders at UNRWA schools.
In order to achieve the aim of the study, the researcher adopted a quasi - experimental
research design. The sample of the study consisted of (78) students who were chosen
from Jabalia Prep.(A) school for girls. The experimental group included (39) students and
was taught reading by using story grammar, while the control group that included (39)
students was taught reading lessons by the ordinary way of teaching. The experiment was
accomplished in two months during the second term of the school year (2010-2011). A
content analysis card was designed to choose the critical reading skills to be developed.
An achievement test was designed and served as a pre and post test. The validity of the
test was refereed by the specialists and the reliability of the test was measured by (Alpha
Cronbach formula) and (Kuder Richardson 21 equation).The results of the achievement
test were statistically analyzed by using T-test paired sample which measured the
differences between the performance of the experiment group in the pre and the post
tests. T-test independent sample was used to measure the differences in critical reading
skills at each level of the three levels (analysis, synthesis, evaluation) for the
experimental group and control group in the post test. The effectiveness of story grammar
on the levels of the critical reading skills was measured by" Effect Size" technique by
(Eta square).The study results indicated that there were statistically significant
differences at (a ≤ 0.05) between pre and post test of the experimental group in critical
reading skills in favor of the post test. The results also proved that there were statistically
significant differences at (a ≤ 0.05) between the levels of critical reading skills for the
III

experimental group compared with the control group. Based on the findings, the
researcher recommended the teachers of English to adapt story grammar in teaching
English in general and in teaching reading in particular. Finally, the researcher suggested
that further research should be conducted on the effectiveness of story grammar on
different language skills and at different levels and grades.
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ﻣﻠﺨﺺ اﻟﺪراﺳﺔ
ﻓﻌﺎﻟﻴﺔ اﺳﺘﺨﺪام ﻋﻨﺎﺻﺮ اﻟﻘﺼﺔ ﻓﻲ ﺗﻨﻤﻴﺔ ﻣﻬﺎرات اﻟﻘﺮاء ة اﻟﻨﺎﻗﺪة ﻟﺪى ﻃﺎﻟﺒﺎت اﻟﺼﻒ اﻟﺘﺎﺳﻊ ﻓﻲ
ﻣﺪارس وآﺎﻟﺔ اﻟﻐﻮث ﺑﻤﺤﺎﻓﻈﺔ ﻏﺰة
هﺪﻓﺖ هﺪﻩ اﻟﺪراﺳﺔ إﻟﻰ اﻟﺘﺤﻘﻖ ﻣﻦ ﻓﺎﻋﻠﻴﺔ اﺳﺘﺨﺪام ﻋﻨﺎﺻﺮ اﻟﻘﺼﺔ ﻓﻲ ﺗﻨﻤﻴﺔ ﻣﻬﺎرات اﻟﻘﺮاءة اﻟﻨﺎﻗﺪة ﻟﺪى ﻃﺎﻟﺒﺎت اﻟﺼﻒ اﻟﺘﺎﺳﻊ
ﻓﻲ ﻣﺪارس وآﺎﻟﺔ اﻟﻐﻮث ﺑﻤﺤﺎﻓﻈﺔ ﺷﻤﺎل ﻏﺰة .ﻣﻦ أﺟﻞ ﺗﺤﻘﻴﻖ هﺬا اﻟﻬﺪف ،واﻹﺟﺎﺑﺔ ﻋﻦ أﺳﺌﻠﺔ اﻟﺪراﺳﺔ؛ ﻗﺎﻣﺖ اﻟﺒﺎﺣﺜﺔ ﺑﺘﻄﺒﻴﻖ
اﻟﻤﻨﻬﺞ اﻟﺘﺠﺮﻳﺒﻲ ﻋﻠﻰ ﻋﻴﻨﺔ اﻟﺪراﺳﺔ اﻟﻤﻜﻮﻧﺔ ﻣﻦ ﻣﺠﻤﻮﻋﺘﻴﻦ ﻣﺘﻜﺎﻓﺌﺘﻴﻦ ﻣﻦ ﻃﺎﻟﺒﺎت اﻟﺼﻒ اﻟﺘﺎﺳﻊ ﻓﻲ ﻣﺪرﺳﺔ ﺟﺒﺎﻟﻴﺎ اﻹﻋﺪادﻳﺔ أ
ﻟﻠﺒﻨﺎت .وﺗﻜﻮﻧﺖ اﻟﻌﻴﻨﺔ ﻣﻦ) (78ﻃﺎﻟﺒﺔ ،ﺑﺤﻴﺚ ﻗﺴﻤﺖ اﻟﻌﻴﻨﺔ إﻟﻰ ﻣﺠﻤﻮﻋﺔ ﺗﺠﺮﻳﺒﻴﺔ ﻣﻜﻮﻧﺔ ﻣﻦ) (39ﻃﺎﻟﺒﺔ ،وﻣﺠﻤﻮﻋﺔ ﺿﺎﺑﻄﺔ
ﻣﻜﻮﻧﺔ ﻣﻦ ) (39ﻃﺎﻟﺒﺔ .وﻗﺪ ﺗﻢ ﺗﺪرﻳﺲ اﻟﻤﺠﻤﻮﻋﺔ اﻟﺘﺠﺮﻳﺒﻴﺔ ﺑﺎﺳﺘﺨﺪام ﻋﻨﺎﺻﺮ اﻟﻘﺼﺔ ،ﺑﻴﻨﻤﺎ درﺳﺖ اﻟﻤﺠﻤﻮﻋﺔ اﻟﻀﺎﺑﻄﺔ
ﺑﺎﻟﻄﺮﻳﻘﺔ اﻻﻋﺘﻴﺎدﻳﺔ ،واﺳﺘﻤﺮت اﻟﺪراﺳﺔ ﻣﺪة ﺷﻬﺮﻳﻦ ﻓﻲ اﻟﻔﺼﻞ اﻟﺜﺎﻧﻲ ﻣﻦ اﻟﻌﺎم اﻟﺪراﺳﻲ) .(2011-2010أﻣﺎ أدوات اﻟﺪراﺳﺔ،
ﻓﻜﺎﻧﺖ ﻋﺒﺎرة ﻋﻦ ﺑﻄﺎﻗﺔ ﺗﺤﻠﻴﻞ ﻣﺤﺘﻮى ﺻﻤﻤﺖ ﻻﺧﺘﻴﺎر ﻣﻬﺎرات اﻟﻘﺮاءة اﻟﻨﺎﻗﺪة ،اﻟﺘﻲ ﺳﻴﺘﻢ ﺗﻄﻮﻳﺮهﺎ .وﻗﺪ ﺗﻢ اﻟﺘﺄآﺪ ﻣﻦ ﺛﺒﺎت
اﻟﺘﺤﻠﻴﻞ ﻋﻦ ﻃﺮﻳﻖ ﺗﻄﺒﻴﻖ ﻣﻌﺎدﻟﺔ )هﻠﻮﺳﺘﻲ( .وﺑﻨﺎ ًء ﻋﻠﻰ ﻧﺘﺎﺋﺞ اﻟﺘﺤﻠﻴﻞ ،ﺗﻢ إﻋﺪاد اﺧﺘﺒﺎر ﺗﺤﺼﻴﻞ ﻗﺒﻠﻲ وﺑﻌﺪي .ﺛﻢ ﺗﻢ ﺣﺴﺎب
ﻣﻌﺎﻣﻞ ﺻﺪق اﻻﺧﺘﺒﺎر ﺑﺎﻟﺮﺟﻮع إﻟﻰ ﻣﺠﻤﻮﻋﺔ ﻣﻦ اﻟﻤﺤﻜﻤﻴﻦ وﺣﺴﺎب ﻣﻌﺎﻣﻞ )أﻟﻔﺎ آﺮوﻧﺒﺎخ( وﻣﻌﺎدﻟﺔ ) آﻮدا رد رﻳﺘﺸﺎرد
ﺳﻦ) .(( 21وﺑﻌﺪ اﻧﺘﻬﺎء اﻟﺘﺠﺮﺑﺔ ﻗﺎﻣﺖ اﻟﺒﺎﺣﺜﺔ ﺑﺘﻄﺒﻴﻖ اﻻﺧﺘﺒﺎر اﻟﺒﻌﺪي ﻋﻠﻰ اﻟﻤﺠﻤﻮﻋﺔ اﻟﺘﺠﺮﻳﺒﻴﺔ؛ ﻣﻦ أﺟﻞ اﻟﺘﺤﻘﻖ ﻣﻦ ﺻﺤﺔ
اﻟﻔﺮﺿﻴﺎت وذﻟﻚ ﺑﺎﺳﺘﺨﺪام اﺧﺘﺒــﺎر ) (T‐ test Paired Sampleﻹﻳﺠﺎد اﻟﻔﺮوق ﻓﻲ أداء اﻟﻤﺠﻤﻮﻋﺔ اﻟﺘﺠﺮﻳﺒﻴﺔ ﻓﻲ اﻻﺧﺘﺒﺎر
اﻟﺒﻌﺪي واﻟﻘﺒﻠﻲ واﺧﺘﺒـﺎر ) (T‐test Independent Sampleﻹﻳﺠﺎد اﻟﻔﺮوق ﻓﻲ أداء اﻟﻤﺠﻤﻮﻋﺔ اﻟﺘﺠﺮﻳﺒﻴﺔ ﺑﺎﻟﻨﺴﺒﺔ ﻟﻤﺴﺘﻮﻳﺎت
ﻣﻬﺎرات اﻟﻘﺮاءة اﻟﻨﺎﻗﺪة ).(Analysis– Synthesis –Evaluationأﻇﻬﺮت ﻧﺘﺎﺋﺞ اﻟﺪراﺳﺔ ﻋﻠﻰ أن هﻨﺎك ﻓﺮوﻗ ًﺎ ذات دﻻﻟﺔ
إﺣﺼﺎﺋﻴﺔ ﻋﻨﺪ ﻣﺴﺘﻮى اﻟﺪﻻﻟﺔ ) .(a ≤ 0.05ﻓﻲ أداء اﻟﻤﺠﻤﻮﻋﺔ اﻟﺘﺠﺮﻳﺒﻴﺔ ﻓﻲ اﻻﺧﺘﺒﺎر اﻟﻘﺒﻠﻲ و اﻟﺒﻌﺪي ﻟﺼﺎﻟﺢ اﻻﺧﺘﺒﺎر اﻟﺒﻌﺪي.
آﻤﺎ أﻇﻬﺮت اﻟﻨﺘﺎﺋﺞ أﻳﻀﺎ أن هﻨﺎك ﻓﺮوﻗ ًﺎ ذات دﻻﻟﺔ إﺣﺼﺎﺋﻴﺔ ﻋﻨﺪ ﻣﺴﺘﻮى اﻟﺪﻻﻟﺔ ) (a ≤ 0.05ﺑﻴﻦ ﻣﺴﺘﻮﻳﺎت ﻣﻬﺎرات اﻟﻘﺮاءة
اﻟﻨﺎﻗﺪة ﻓﻲ ﻣﺴﺘﻮﻳﺎت اﻟﻤﻬﺎرات اﻟﺜﻼﺛﺔ اﻟﻤﻘﺘﺮﺣﺔ ﻓﻲ اﻟﺪراﺳﺔ ).(Analysis‐Synthesis‐Evaluationوﻗﺪ ﺗﻢ ﺣﺴﺎب ﻓﺎﻋﻠﻴﺔ
اﺳﺘﺨﺪام ﻋﻨﺎﺻﺮ اﻟﻘﺼﺔ ﻋﻠﻰ ﻣﻬﺎرات اﻟﻘﺮاءة اﻟﻨﺎﻗﺪة ﺑﺎﺳﺘﺨﺪام ﻣﻌﺎﻣﻞ )ﺑﻠﻴﻚ( ﻟﻠﻜﺴﺐ اﻟﻤﻌﺪل ،وآﺬﻟﻚ ﺣﺴﺎب ﺣﺠﻢ اﻷﺛﺮ
ﺑﺎﺳﺘﺨﺪام ﻣﻌﺎﻣﻞ) اﻳﺘﺎ  (Eta Squareوﺑﻨﺎء ﻋﻠﻰ اﻟﻨﺘﺎﺋﺞ أوﺻﺖ اﻟﺒﺎﺣﺜﺔ ﺑﻀﺮورة ﺗﻄﺒﻴﻖ ﻣﻌﻠﻤﻲ اﻟﻠﻐﺔ اﻻﻧﺠﻠﻴﺰﻳﺔ ﻟﻌﻨﺎﺻﺮ
اﻟﻘﺼﺔ ،واﻹﻓﺎدة ﻣﻦ ﻧﺘﺎﺋﺞ اﻟﺪراﺳﺔ ،واﻟﺪراﺳﺎت اﻷﺧﺮى اﻟﺘﻲ ﺗﻨﺎوﻟﺖ ﻋﻨﺎﺻﺮ اﻟﻘﺼﺔ ﻓﻲ ﺗﻨﻤﻴﺔ اﻟﻤﻬﺎرات اﻟﻠﻐﻮﻳﺔ اﻷﺧﺮى
) .(listening‐speaking and writing
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Chapter 1

1.1 Introduction
This chapter states the background and the problem, the questions, the hypotheses, the
purpose, the significance, the limitation of the study, the definition of variables, the
operational definition of terms and procedures of the study.
1.2 Background of the Study
English is the key to face the globalization era. As an international language, it plays an
important role in many aspects of life such as education, economy, international
relationship and technology. As a language, English has four main skills: listening,
speaking, reading and writing. However, Reading is the skill that is considered the main
source of learning especially the Holy Qur'an is the first and the greatest reference which
announced the importance of reading as a means of learning whatever man does not
know. It is cited in Surah Al-'Alaq (The Clot, Read!) Proclaim! (or read!) in the name of
thy Lord and Cherisher, Who created- (1) Created man, out of a (mere) clot of congealed
blood (2) Proclaim! And thy Lord is Most Bountiful, (3) He Who taught (the use of) the
pen, (4). Translated by Picktahll (1981, pp. 1-5).
Moreover, reading is the most important tool and the basic life skill by which man may
acquire knowledge and build his own schema(Badr-ElDeen, 2009, p. 1). Reading is an
essential skill for students who are learning English as a foreign language and the
development of good reading abilities will greatly help them progress in other academic
areas. In the same respect, Mikulecky (1986, p. 1) stated that "Reading helps you learn to
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think in the new language. Reading helps you build a better vocabulary. Reading makes
you more comfortable with written English."
Critical reading, which is one of the high levels of reading comprehension, is a necessary
activity that should be practiced by readers to enable them understand the message to be
delivered by text in any field of knowledge and to discover bias, to judge and to draw
conclusion.
Critical reading has been defined as learning to evaluate, draw inferences and arrive at
conclusions based on the evidence (Zintz& Maggart, 1984, p.45). According to Paul
(1993, p. 461) critical reading is an "active, intellectually engaged process in which the
reader participates in an inner dialogue with the writer". While Rubin (1982, p. 208) said
that, "Critical reading is at a higher level of reading than literal interpretation and
comprehension as it helps readers to be able to make judgments, collect, interpret, apply,
analyze and synthesize the information. In addition, critical reading requires the reader to
be able to differentiate between fact and opinion, fantasy and reality.
This concern with critical reading was also held by Flynn (1989, p. 664), Flynn stated
that to develop students' critical reading ability is a major goal in reading instruction and
that a teacher needs to present students with opportunities to analyze, synthesize and
evaluate ideas through cooperative problem solving. The researcher concludes that, it is
an important issue for teachers in classrooms to pay attention to the strategies and
techniques they apply in teaching reading for the purpose of comprehension.
According to Hammoda (1999, p.107) most teachers conduct methods of teaching which
mainly depend on memorizing rules and structures. Students are not given the chance to
acquire language skills or to use language effectively. So we are in need for new
3

strategies and techniques that interpret language not only as sentences, vocabulary or
structure, but also as a practice of thoughts and culture.
Many researchers such as El Kahlout (2010), Bader Eldeen (2009) and Abu
Shamla(2009) have recommended that traditional concepts related to teaching reading
comprehension specially critical comprehension should be substituted by more
innovative ones. Among those innovative strategies is story grammar. Story grammar,
which is based on the extent of students' involving in classroom activities under the
guidance of the teacher, refers to the elements of a story including the title, author,
setting, main characters, conflict and resolution, events, and conclusion. The discussion
of these elements; relating the events and analyzing characters helps to develop readers'
critical skills since stories provide a motivating medium for language learning and foster
the development of the thinking skills that are needed for language learning academic
literacy. According to Harris and Hodges (1995, p. 203) story Grammar is an interactive
conceptualization of reading which is based on the conceptualization that readers should
be consciously aware of text structure. According to this conceptualization, reading
comprehension is an interactive process, an interchange of ideas or a transaction between
the reader and the text. The reader interacts with the text and relates ideas from the text to
prior experiences to construct meaning.
Amer (1992, p.10),who investigated the effect of story Grammar instruction on EFL sixth
grade students’ comprehension of narrative text, reported that direct instruction in story
grammar helps EFL students abstract the episodic sequence and the meta structure of the
story and develops mental representation of the story, i.e. a story schema, which helps
them focus on main ideas and remove unnecessary details.
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In the same respect, (Defelice, 1996; Gonzales, 1998; Obeidat, 1997) said that early
exposure to different literary genres is likely to enhance students’ critical and analytical
thinking skills and by virtue of that students would be able to develop into keen thinker
and critical debaters.
From the above views of story grammar, the researcher concludes that it is studentcentered approach. It aims to improve students’ comprehension in reading specially their
critical ability by giving them a framework they can use when reading stories. In
addition, story grammar addresses the elements of a story. These include: the title, author,
setting, main characters, conflict and resolution, events, and conclusion. Some additional
elements that may be specified under "events" are: the initiating event, internal response,
attempt, consequence, and reaction. So, it involves helping learners to recognize the
elements of narrative text and use these elements to improve their comprehension of the
story.
For teaching reading by using story grammar, students learn to identify the principal
components of a story and to use this knowledge as an organizational guide when
reading.
(Gersten et al., in press ,2001,p.297) said that

teaching this strategy explicitly is

effective for students with comprehension problems as well as students without
comprehension problems.
Krashen, (1985,p.3) has shown that being well- trained at ‘Story Grammars’ provides
students with fun which lowers their affective filter, making them more ‘affectively’ open
to the language. If students are trained well in using the above- mentioned technique, they
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might retell the story with more details and wider comprehension to questions based on
the given narration.
Research on the structure of the narrative genre has

shown that the mental

representations of the elements of a story (story grammar) can help people remember the
development of the story when retelling it Carrell 1993).
In this respect, using SG can help learners achieve one of the basic educational goals
which is remembering the previously learned materials and linking them with the
new ones.
The researcher agrees with what (Palencia 1997 and Gonzales 1996) have shown that
using this strategy in teaching and learning increases the students’ talk in the classroom,
and this, in turn will increase the positive interaction between students themselves as well
as between teacher and students.
This runs in line with Chastain (1988) and Widdowson (1990) who stated that ‘effective
questions’ are part of SG in the sense that they can help both teachers and students have
control on the material to be covered and they can get the learners involved in the
creation and the recreation of the meaning through language, ‘communicative
competence’.
According to the researcher knowledge and experience as a teacher. She is aware that,
students in Palestine are in shortage of higher cognitive skills such as making inference,
drawing conclusion, summarizing, deduce the meaning of unfamiliar words and
evaluation. Generally, these skills are not well practiced in English language classes and
that the focus is on memorization only, so the researcher chooses to conduct an
experiment in critical reading and she believes that reading is a concrete material in the
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hands of students that provides them with information and helps them to analyze and
evaluate the message of author. In this study the researcher focuses on the effectiveness
of story grammar on developing critical reading skills for the ninth graders where
students in Palestine are studying newly designed curriculum. For this purpose, the
researcher selects four texts suitable for ninth graders for teaching critical reading skills.

1.3 Rationale of the Study
The researcher of the current research has been working as an English teacher for about
seven years. Consequently, she is aware of the problem that EFL students in Gaza lack
adequate critical reading skills that are necessary for them to become successful learners.
Students are unable to interpret information implied in the text such as (deduce meaning
of unfamiliar words from a text, distinguish between the main ideas from the supporting
details, distinguish facts from opinions, recognize the rhetorical markers and their
functions, summarize reading texts). Critical reading skills are essential for gathering,
processing and applying information and knowledge. The ability to reason, synthesize
and evaluate are all vital life skills that students need in order to successfully function in
school and in life. Evidence for the existence of the problem includes test scores that
indicate academic performances, teacher observation checklist that document student
behaviors.
As a teacher, who participated in marking public exam papers of grade 9 for six years, the
researcher observed that students' scores in critical reading questions were generally low.
Also, interviews with supervisors indicate that critical reading skills are not well
practiced in reading classes.
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1.4 Statement of the Problem
The problem can be stated in the following major question:
What is the effectiveness of using story grammar on developing critical reading
skills for the ninth graders at UNRWA Schools - Gaza Governorate?

1.5 Research Questions
The main question can be clarified through stating the following sub-questions:
1-What are the critical reading skills intended to be developed for the ninth graders in
English for Palestine 9 textbook?
2-Are there any statistically significant differences at (a ≤ 0.05) in the mean scores of
each level of critical reading skills in the pre and post test of the experimental group?
3-Are there any statistically significant differences at (a ≤ 0.05) in the mean scores of
each level of critical reading skills in the post test of the experimental group and the
control group?

1.6 Research Hypotheses
The following hypotheses were generated from the main question:
1- There are no statistically significant differences at (a ≤ 0.05) in the mean scores of
each level of critical reading skills in the pre and post test of the experimental group.
2- There are no statistically significant differences at (a ≤ 0.05) in the mean scores of
each level of critical reading skills in the post test of the experimental group and the
control group.
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1.7 Purposes of the Study
1. Identifying the critical reading skills and sub-skills intended to be developed for the
ninth graders' level.
2. Exploring how effective story grammar is on developing the critical reading skills for
the ninth graders.
3. Examining the effect size of story grammar on the levels of critical reading skills
suggested in this study.

1.8 Significance of the Study
This study may be significant for the following reasons:
1. It can improve the performance of the ninth graders in their critical reading skills.
2. It can contribute in helping teachers of English by adopting story grammar in teaching
critical reading skills in order to help in solving some problems in teaching and learning
English in Palestine.
3. It can be important to curriculum designers to consider this strategy.
4. Teachers can make use of story grammar as a means of developing critical reading
skills which may result in improving learners' thinking in general.

1.9 Definition of the Terms
Based on the related literature. The researcher states the following operational definitions
as follows:
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Effectiveness:
It is the degree of improvement in the students' achievement in each level of critical
reading skills (analysis, synthesis and evaluation) in English language as a result of using
story grammar. It is statistically measured by using Eta square and the effect size.

Story Grammar:
It is an instructional strategy which aims at improving reading comprehension skills,
specifically, critical reading skills. It is a system of rules used for describing the
consistent features of narrative texts(Mandler, 1984). These rules include: the title,
author, setting, main characters, conflict, events, resolution, and conclusion (Amer,
2003,p.64).

Critical Reading:
"Read beyond the lines''(Abu shamla,2009,p.22): it is the ability to read with analysis and
judgment which requires a contribution by both the author and the reader and an interplay
which usually results in a new understanding. It is very high-level comprehension of
written material requiring interpretation and evaluation skills that enable the reader to
separate important from unimportant information, distinguish between facts and opinions,
and determine a writer’s purpose and tone. It also entails using inference to go beyond
what is stated explicitly, filling in informational gaps, and coming to logical conclusions.

Critical Reading Skills:
They are the ability to interact with the text. They are used throughout the process of
reading. Good readers apply appropriate strategies to achieve them such as

ask

questions, make and revise predictions based on outcomes, evaluate and express
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opinions, draw conclusions, visualize and use sensory information, summarize
information, analyze story elements, and analyze story problems and solutions. A strong
understanding and usage of all of these skills allow readers to connect better with the text
(Learning RX, 2009) .

The Ninth Graders:
They are students aged between (14-15) and have been studying English for 8 years at
UNRWA schools .

UNRWA:
United Nations Relief &Work Agency is an international organization which helps
Palestinian refugees and provides them with education, health care and social services .

1.10 List of Abbreviations
SPSS = Statistical Package for Social Science
ESL = English as a Second Language
EFL = English as a Foreign Language
CR= Critical Reading
SG=Story Grammar.
LR=Literal Reading.

1.11 Limitations of the Study
This study was implemented in North Gaza where the researcher works as a teacher of
English in the second semester of the school year (2010-2011).
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The sample of the study was purposefully chosen to be of two classes of ninth graders;
one as experimental group and the other as control one where the students are at the age
of (14-15) years old in Jabalia Prep. schools for girls.
The study adopted the critical reading skills for the ninth graders which were assigned by
the Ministry of Education to decide on what the critical reading skills intended to be
developed in this study.

1.12 Procedures of the Study
The following procedures were followed in order to answer the questions of the study and
investigate the hypotheses:
1. Reviewing literature and previous studies related to critical reading skills,
2. Choosing the units of reading comprehension in English for Palestine9 textbook as a
sample of the study,
3. Designing the instruments of the study which are:
a -Content analysis card for the activities (before you read, While you read, after
you read) in the student's textbook to decide on what critical reading skills are
intended to be developed in this study.
b- Teacher's guide and the lesson plan based on story grammar.
c- Pre & post test including critical reading skills.
4. Consulting the specialists and considering their comments and opinions for checking
validity of the instrument,
5. Applying the pre-test on a pilot study to find the validity and reliability of the test,
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6. Choosing the sample of the study that includes the experimental group and the control
one,
7. Applying the pre test on the sample of the study and computing the result,
8. Implementing the experiment according to the teacher's guide on the experimental
group while the control one was taught by the ordinary method,
9. Applying the post test on the experimental and control group and recording the results,
10. Analyzing the data statistically by using appropriate statistical analysis,
11- Interpreting the result of the study and giving recommendations and suggestion in the
light of the results.

1.13 Summary
Chapter one attempts to define the statement of the study which seeking for examining
the effectiveness of using story grammar on developing critical reading skills in English
for the ninth grade in Gaza. This chapter also includes the purpose and the significance of
the study, the limitations of the study and the operational definitions of the terms. Chapter
two will deal with the theoretical framework focusing on the critical reading skills and
story grammar approach.
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Chapter 2
Theoretical Framework
Part 1
"Reading and Critical Reading"
2.1 Introduction
This chapter deals with the theoretical framework and it consists of two parts:
Part one presents the definition of reading, reading comprehension skills, models of
reading, theories of reading comprehension and the levels of comprehension. It also
displays critical reading; its definition, skills, characteristics, tools and how to teach it.
Part two shows story grammar approach, its definitions, direct instruction, why we use it
and its application inside classroom.

2. 2 Reading in the Holy Qur'an
The existence of the concept "read" in the Holy Qur'an in many verses refers to the
importance of teaching and learning process in Islam. What is meant by reading here, is
not decoding letters , but thinking and learning, because it is followed by another verse
which means that it is Allah's order to read in order to learn how Almighty Allah created
the universe and how He is the source of knowledge. So human beings need to read this
universe critically to understand and learn as much as possible about this world in all its
aspects and secrets.
Critical reading which means deep thinking in what is read, to interpret, to infer and to
read behind letters appears in the Holy Quran in many verses as follows: The following
verses translated by Pipes (2007).
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“Are the ones who are blind in respect of the mind equal to those who are endowed with
mental perception and understanding? Will you not then THINK & REFLECT?” [6:50]
Allah makes clear to you Al-Ayaat, so that you may THINK & REFLECT [2:219, 2:266]
Verily, in the creation of the heaven and the earth, and in the alteration of night and day,
there are indeed signs for men of understanding-those who remember [the Guidance of]
Allah standing, sitting and lying down on their sides, and THINK & REFLECT about the
creation of the heavens and the earth… [3:190-191]
We explain in detail Al-Ayaat for the people who THINK & REFLECT [10:24]
And it is He who spread out the earth, and set thereon mountains standing firm and
(flowing) rivers: and fruit of every kind He made in pairs, two and two: He drawled the
night as a veil o'er the Day. Behold, verily in these things there are Ayaat [proofs,
evidences, lessons, signs, etc.] for those who THINK & REFLECT! [13:3]
It is He who sends down rain from the sky: from it ye drink, and out of it (grows) the
vegetation on which ye feed your cattle. With it He produces for you corn, olives, datepalms, grapes and every kind of fruit Behold, verily in these things there are Ayaat
[proofs, evidences, lessons, signs, etc.] for those who THINK & REFLECT! [16:10-11]
Do they not THINK & REFLECT in their own selves [or minds]? Not but for just ends
and for a term appointed, did Allah create the heavens and the earth, and all between
them: yet are there truly many among men who deny the meeting with their Lord (at the
Resurrection)! [30:8] (Pipes(2007.p.10).
All the previously mentioned verses stand as an invitation to critical reading, analytical
reading or critical thinking, they have the following meaning:
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- To think upon, consider or examine a thing
- To consider a thing in order to obtain a clear knowledge of it
- To employ one’s mind, thought or mental consideration upon something
- To reflect, think on, ponder over
- To consider, contemplate, ponder with care, attention and endeavor
- Arranging known things [in the mind] in order to attain [the knowledge of] unknown
[thing].
It is interesting to note that in the Holy Qur'an there is an invitation for thinking and
pondering. Pondering over the creation of God so as to follow the secrets of its creation,
thinking about our conditions and deeds for doing our duty, contemplating in the history
and life of earlier people so as to understand the Divine laws and commandments for the
social life of mankind.
Thus, the researcher believes that it is not surprising in our Islamic culture to find that
the Qur’an uses a variety of thinking styles. Every style is carefully and effectively used
to fulfill certain objectives. These styles of thinking are used to widen the scope of human
perception in order to have a better understanding of the message and to live a better life
in this world. They may also be taken as means for communicating the message to people
with different cognitive preferences.

2.3 Overview of Reading
In the most general terms, reading can be described as a process including the reader, the
text and the interaction between the reader and the text (Richards, 1997).This is against
the traditional view of reading which considers reading firstly as a passive process, in
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which readers are just the observersof writers, and secondly to discover the meaning
hidden in the text (Arieta 2001; cited in Köse, 2006, p. 19). In other words, the text
carries a meaning by itself and this meaning occurs in the text independently from the
reader (Carell, Devine& Eskey, 1993).
However, Goodman (1998) introduced an opposing view which sees reading as a
“psycholinguistic guessing game.” In a reading process, the reader combines cognitive
and linguistic abilities to guess words and does not use many graph phonic cues. In other
words, the reader uses his/ her knowledge and language to predict the meaning of words,
using a few letter- sound cues. While the psycholinguistic view of reading considers
reading as an active thinking process not as a passive activity. Indeed, when it comes to
active thinking, the coordination of three distinct systems: the graph phonemic, the
syntactic, and the semantic systems rise to the fore. In the graph phonemic system, the
print provides readers with the graphic symbols, namely, letters to decode the word. The
syntactic system is linked to grammatical knowledge about how language works. Lastly,
the semantic system includes background knowledge, experience, values, and attitudes
transferred by the reader to a text (Vacca, Vacca, Gove, Lenhart, Burkey McKeon,2003).
According to Dechant (1991), reading is defined in two separate categories. In the first
category, reading is defined as the interpretation of experience; and in the second
category, as an interpretation of graphic symbols. In the first category, the reading is
defined as interpretation of pictures, weather or faces, in other words reading is
interpretation of sense stimuli. In the second category, reading is defined as the process
involving the comprehension and interpretation of the symbols occurring on a page.
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The researcher has benefited from these views in defining reading as a process in which
reading is an interactive process between a reader and a text which leads to automaticity
In this process, the reader interacts dynamically with the text as he/she tries to elicit the
meaning where various kinds of knowledge are being used: linguistic or systemic
knowledge as well as schematic knowledge. The researcher has also benefited from what
Goodman says and she agrees with him as reading is a psycholinguistic process in which
the reader interacts deeply with the text and uses his linguistic and cognitive ability to
guess the meaning, make inference about the whole meaning of the text, express his
opinion about what he has read and relate the text to his own experience.

2. 4 Definitions of Reading
There are many different definitions for reading either as a process or a skill. For more
clarification the researcher will present some of them below as follows:
The National Institute of Literacy defined reading as: a complex system of deriving
meaning from prints that requires all of the following:
- The skills and knowledge to understand how phonemes, or speech sounds, are
connected to prints.
- The ability to decode unfamiliar words.
- The ability to read fluently.
- Sufficient background information and vocabulary to foster reading comprehension.
- The development of appropriate active strategies to construct meaning from prints.
- The development and maintenance of a motivation to read. (National institute of
literacy, 2009).
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Reading in the encyclopedia cite is defined as an active skill-based process of
constructing meaning and/or gaining knowledge from oral, visual, and written text
(including Braille). It is a means of language acquisition, of communication, and of
sharing information and ideas (Farlex, 2009, p. 3).
Millrood (2002:117-118) defined reading as a visual and cognitive process to extract
meaning from writing by understanding the written text, processing information, and
relating it to existing experience. Reading can be text driven (the text is interesting), task
driven (the text is read because of the academic task that the learner faces) and purpose
driven (the text is a step towards a purpose, which is outside reading).
McCarthy (1999, p. 74) has called reading 'outside-in' processing, referring to the idea
that meaning exists in the printed page and is interpreted by the reader then taken in.
Foertsch (1998, pp. 3-7) defined reading skills as "learning to pronounce words, learning
to identify words and get their meaning and learning to bring meaning to a text and to
derive a meaning from it."
According to Nunan (1993, p. 82) reading is basically a matter of decoding a series of
written symbols into their aural equivalents in the quest for making sense of the text. He
called this process as the 'bottom-up' view of reading which is gradually developed as the
reader goes on reading.
The researcher can define reading as a complex cognitive psycholinguistic process of
decoding symbols for the intention of constructing or deriving meaning: It is also a means
of language acquisition, of communication, and of sharing information and ideas. Like all
languages, Reading is a complex interaction between the text and the reader which is
shaped by the reader’s prior knowledge, experiences, attitude, and language community

20

which is culturally and socially situated. It is a process that requires continuous practices,
development, and refinement.

2.5 Reading Comprehension
Webster's

collegiate

dictionary

defines

reading

comprehension

as

"Reading

comprehension is the capacity of mind to perceive and understand the meaning
communicated by the text." (Wilhelm, 2011, p.1).
Hodges( 1995, p. 207) defined it as Intentional thinking during which meaning is
constructed through interactions between text and reader.
According to Bielby (1999, p. 156) "comprehension is a matter of actively making sense
of a text by interpreting the new information in the light of what we already know, and
reorganizing what we already know in the light of the new."
While Miller (2002, p. 8) stated that "Reading comprehension is the ability to understand
or to get meaning from any type of written material. It is the reason for reading and the
critical component of all content learning."
It is clear that meaning, understanding and making sense are core words in the previously
mentioned definitions. Consequently, the researcher can define it as the reader's ability to
communicate and interact with a text by using his/her intellectual ability and the
readiness represented in activating his/her background knowledge and cognitive and meta
cognitive strategies in order to make sense and to get the target message the author wants
to convey. It is important for the reader here to assign his/her purpose in order to be able
to comprehend according to his/her level and interests. Also, the teacher has an essential
role in helping students understand reading texts by adopting suitable strategies and
creating suitable classroom environment bearing in mind that reading is a main skill that
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works together with other sub--skills in order to help in comprehension. El Kahlout
(2010,p. 50).

2.6 Models of Reading
In addition to the definition of reading comprehension, three cognitive processes need to
be considered to understand the reading engagement fully. These three models are widely
referred to as the bottom-up, top-down and interactive model ( Huriye 2010,p.5).
2.6.1 Bottom-up processing
From the psychologists’ view of reading, bottom- up processing occurs when the
linguistic data taken from letters and words is matched with the reader’s background
knowledge with little recourse (Treiman, 2001). Bottom- up models include two lower
level processes; word- recognition and syntactic parsing (Grabe& Stoller, 2002).
However, Stanovich (2000) considers bottom-up processing of words as a critical
component of a certain degree of early reading instruction and that word- recognition
runs parallel with high- order thinking levels and comprehension processes. Bottom- up
processing is also known as “data driven” process where readers use the “incoming data”
to shape meanings (Silberstein, 1994:7). To sum up, it can be said that according to those,
who support bottom- up processing, the emphasis is on the text.
2.6.2 Top-down processing
Top- down processing occurs when readers use background knowledge to make
predictions about the data they will find in the text (Treiman, 2001). Theories giving
emphasis to top-down processing claim that readers first make hypotheses about the
words they will see in the text and then check their hypothesis in order to register if it is
accurate or not by using visuals (Goodman, 1967; Smith, 1971). Top- down model is also
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referred as “knowledge- based or conceptually driven information processing.”
(Silberstein, 1994, p. 7).
In summary, according to what is mentioned about top- down processing, the focus is on
the reader and his background knowledge which is cited as “schemata.” In fact, schemata
-the plural form of schema- is defined as the structures of previously acquired knowledge.
Brown(2001, p.126) stated, ''There are two types of schemata: content schemata and
formal schemata. Content schemata refer to people’s knowledge about world,
environment, societies etc.; formal schemata refer to knowledge about discourse
structure; such as, vocabulary and grammar.''
The researcher believes here that without background knowledge, it is inconceivable to
comprehend a reading text fully.

2.6. 3 Interactive model
The interactive model supports the view that both the text and the reader are important
components in reading comprehension (Abraham, 2000). Stanovich (2000) points out that
the interactive model of reading provides better conceptualization of reading performance
than top- down or bottom- up processing does. Throughout this discussion, in the
definition of the reading comprehension, it has been underlined that the reading process is
an active one. Walker (1989,p.1) supports this definition via four aspects of interactive
process: (1) readers use both what they know and the information from the text to
construct meaning; (2) readers elaborate what and how they read; (3) readers continually
monitor their understanding to see if it makes sense; and (4) readers use the situational
context to focus their purposes and frame their attitude toward the literacy event”.
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The researcher believes that reading comprehension is neither explained with nor based
on only one model. This is compounded by the fact that there are many models that
enable us to understand how reading occurs.

2.7 Theories of Reading Comprehension
2.7.1 Schemata Theory
Schemata refers to the previous knowledge, experience, concepts and beliefs that a reader
may bring to help constructing meaning of new text. Kitao (1990, pp. 147-155) stated
" The schema theory involves an interaction between the reader's own knowledge and the
text which results in comprehension. " Then, readers relate the new information they get
from the text with their previous information in relevance. The interaction between the
previous and the new information achieves comprehension. It is worth noting that the
more extensive the schema is, the higher degree of comprehension is achieved.
There is strong relation between schemata theory and reading comprehension strategies
used by a good reader, that is to say, schema is the source from which a reader fetches the
knowledge he/she needs to practice analysis, synthesis and inference strategies. Those
strategies facilitate and help developing students critical reading skills and constructing
meaning of the reading material.

2.7.2 Mental Model Theory
Van and Kintsch (1983, p. 189) argued that the mental model theory describes the
complete reading process, from recognizing words until constructing a representation of
the meaning of the text. The emphasis of the theory is on understanding the meaning of a
text. In other words, the "comprehension process happens when a meaning is born in the
reader's mind.". Van and Kintsch assume that readers build three different mental
24

representations of the text: a verbatim representation of the text, a semantic
representation that describes the meaning of the text and a situational representation of
the situation to which the text refers.
A reader decodes, extracts information from the text, infers through his schema and
between lines and combines the previous relevant knowledge with the text's information
in order to create a mental representation of the text; the verbatim, semantic and
situational representation that construct the meaning of the text. The relation between the
mental model theory and critical reading is absolutely firm. In that, the essence and the
focus of both the mental model theory and critical reading is constructing the meaning of
texts.
There is, also, a firm relation between the mental model theory and reading
comprehension strategies including critical comprehension. To demonstrate, when a
reader wants to construct his mental model representation of the target text, one has to
investigate the pictures, to read the title, to predict, and to infer. These strategies are
unavoidable to achieve comprehension or constructing the meaning or the mental model
of a text.

2.7.3 Propositional Theory
Any text consists of a chain of related sentences. Each sentence bears a small idea which
participates in building the whole idea. In other words, A text is a building; sentences are
its bricks. Rouet (2006, p. 3) proposed a detailed procedure, called propositional analysis,
to parse the semantic content of short texts into constituent units.
According to the propositional analysis, any text can be decomposed into a list of basic
semantic units, or propositions. Each proposition is made of a predicate (generally a verb
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or an adjective) and one or several arguments. The number and type of arguments that
come with each predicate are determined by the predicate frame, or structure.
While a reader is leading the reading process, he analyzes the text and builds his
macrostructure of the text using the text's propositions. The macrostructure is usually
organized in a hierarchical building with the most important propositions in the highest
position and the less important in the lowest position. Sentences are not viewed as
linguistic objects to be remembered. Instead they are viewed as information which
readers can use to construct semantic descriptions of situations. These constructed
descriptions may contain more information than is represented in the linguistic inputs.
The researcher can conclude that the three theories; schemata theory, mental model
theory and the propositional theory, the reading comprehension strategies and the reading
process either extensive or intensive are interrelated and all aim at constructing meaning
and achieving comprehension. To understand a text, a reader is in need of employing
prediction and inference through his schema before, while and after reading (schemata
theory). To form a mental model of a text, a reader analyze the text and recognizes the
main ideas to build it (mental model theory). To form a macrostructure of the text a
reader scans for specific information, asks questions and organizes the information
according to its priority in a hierarchical form. Critical reading is a rich enjoyable
medium where all reading skills and strategies are practiced freely.
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2.8 Reading Comprehension Skills
Since the reader is involved in a complicated thinking process while reading, s/he should
use main skills and sub skills that help her/him become purposeful and active reader.
These skills make significant gains on reading comprehension lessons. The use of these
skills depends on what readers are reading (Shrum & Glison 1994, pp.112-118). Below
there are some of the reading skills presented by Al kahlout (2010, p.16-17).

2.8.1 Deduction of the Words
Naturally teachers do not expect students to know every word in the text because not all
words are equally important. There are two categories of known words; an active
vocabulary which the reader knows well enough to use and a receptive vocabulary that
s/he recognizes and can respond to but cannot confidently use. Deduction skills are of
two kinds. The first one is using context clues or using the meanings of other words such
as synonyms and antonyms in the same sentence or paragraph or the meaning of
unfamiliar words and phrases, for example; in this sentence, "The Indians cut their canoes
out of tree trunks by using adze. " The meaning of "adze" can be deduced from the
meaning of the whole sentence. It must be a kind of instrument for cutting. The second
skill of deduction is using structural information. This refers to word information such as
analysis of the stem and affixes of the words can help our students get the meaning of
unfamiliar words (Nuttall, 1996, p. 26-28).

2.8.2 Reading in Meaningful Units
One of the factors that determine reading speed and comprehension is the number of
words the eyes can see at one glance. The more words students can see and comprehend
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at one glance, the greater will be their comprehension (Gajdusek& Dommelen1993, p.
201-215).
Students should be able to read in meaningful units instead of isolated words. i.e. they
should have maximum responsibilities for finding the meaning of the text as they move
from concrete to increasingly abstract levels on interaction with the text.

2.8.3. Prediction
According to Nuttall (1996, p. 38), prediction will greatly reduce the reliance on visual
information, increase reading speed, and enhance comprehension. Students can learn to
make predictions based on the title, subtitles, and their knowledge of the context, such as
diagrams, graphs, tables, pictures and maps, which serves the same purpose as gestures
and facial expressions in conversation. The teacher can help students by asking questions
or giving hints or clues to arouse their ability to make prediction about what they are
going to read.

2.8.4. Skimming Skill
This skill is useful when we want to determine whether a book or an article merits more
careful and thorough reading. Skimming may sometimes be the prerequisite of reading
for full understanding. The reader tries to get the general, overall ideas of the whole text.
Therefore, the key to skimming is to know where to find the main ideas of different
paragraphs and to be able to synthesize them into an organic whole by way of
generalization. That is because the main idea of a well organized paragraph is in most
cases, either in the first or the last sentence (Hyland, 1996, p. 107).
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2.8.5. Scanning Skill
It is a useful skill to locate specific items of information that the reader needs, such as a
date, a figure or a name. The focus is on the information wanted. The key to scanning is
to decide exactly what kind of information the reader is looking for and where to find it.
A useful way to teach this skill is to ask students to search for information such as a
definition or the name of a person or a place asking them to start at the same time and see
who the first to find it (Mei-yun, 1993, p. 17).

2.8.6. Distinguish between Facts and Opinion
Readers are able to judge the truth and logic of what they read by following the writer's
arguments or by using their previous experiences. By doing this they can make decisions
about the worth of reading materials. The teacher can help students form their own
opinions towards the topics and issues they read through holding discussion and eliciting
various points of view (Goodman& Watson, 1998 pp. 115-120).

2.8.7. Distinguishing General Statements from Specific Details
Omaggio (1993, p.52) said that general statements usually contain main ideas and
specific details in term of explanations and examples support the general statements.
Therefore, general statements are more important for comprehension. Very often they are
introduced by signal words such as "in general, above all, in conclusions" and it can be
seen that students learn to direct their attention to these single words. They should also
learn to identify expression of probability, frequently and quantity that indicate different
levels of generality.
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2.8.8. Recognizing Organizational Patterns
The logical structure of a passage is often signaled by textual connectors, which are
expressions connecting ideas. Nuttall (1996, p. 38) mentioned that:
The most common organizational patterns in the textbooks, for example, are causeeffect, definition, sequence of events, spatial geographic, thesis-examples, description,
generalization, and hypothesis- evidence, each of which has its characteristic textual
connectors. These textual connectors are the best indicators of ideas, hence most
important for reading comprehension. The best way to teach this, is to let students read
different passages with different organizational patterns and identify their textual
connectors.

2.8.9. Interpreting Texts
Readers are able to see beyond the literal meaning of words in a passage, using a variety
of clues to understand what the writer is employing or suggesting. Successful
interpretation of this kind depends to a large extent on shared prior knowledge together
with students ' knowledge of the world. This helps the reader to get the writer's viewpoint
given (Harmer, 1999, p. 202).

2.8.10. Recognizing the Rhetorical Markers and their Functions
Amer (1992, p. 10) thought that readers gain the meanings from the figurative use of
language by knowing how to interpret the special meaning of many common figures of
speech. Or relating information and understanding gained from reading to other
experiences they have had. Some figurative forms are contextual. This means that they
are understood only in a certain context and have a different meaning in another context.
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2.8.11. Inferences and Conclusion
Comprehension involves understanding not only what is stated explicitly but also what is
implied. That is to say, the reader has to make inferences based on what is stated to do.
So it requires the ability to analyze and synthesize. Raymond (2009, p. 103) stated this
example, "In the sentence,(Age affects hearing.), we can infer that with age hearing either
increases or decreases. Or to read between the lines, or to conclude what the reader has to
summarize stated facts." The reader can summarize the main ideas and conclude in the
light of his/her understanding.

2.8.12. Evaluation and Appreciation
This is a high level of comprehension skill. The reader not only has to thoroughly
understand what he/she has read, s/he also has to analyze and synthesize it so as to form
his/ her own opinion, and judgments. To evaluate, the reader has to read critically. In
other words; to consider what, why and who has the writer has written to, to determine
the author's purpose, consider his/her intended audience, recognize his strengths and
weaknesses, and distinguish his opinion from facts. Fry (1991, pp. 67-80) said that
"appreciation is different from evaluation. To appreciate, the reader has to understand the
author's tone and attitude and to recognize his literary devices such as the use of figures
of speech. Evaluation is a useful skill for reading political and academic essays whereas
appreciation is useful in reading literary works."

2.8.13. Summarizing
Summarizing is how we take large selections of text and reduce them to their bare
essentials; the gist, the key ideas, and the main points that worth noting and
remembering.
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Raymond (2009, p. 32) calls summary as a general idea in brief form. It is the distillation,
condensation, or reduction of a large work into its primary notions.

2.8.14. Identifying the Topic
Good reader is able to pick up the topic of a written text very quickly. With the help of
their own schemata they quickly get an idea of what is being read. This ability allows
students to process the text more effectively as it progresses (Harmer, 2001, p. 201).
From the researcher's point of view, the previously mentioned skills are nearly the main
skills needed for students in Palestinian schools. These skills are of different levels of
comprehension, including the critical level, and that means they reflect the needs of all
students in a normal classroom and readers need them to come to a fuller understanding
of the text.
The researcher also thinks that the teachers of English should be aware of these skills to
help students in achieving the objectives of teaching and learning reading in English as a
foreign language.

2.9. Levels of Comprehension
Reading comprehension is a thinking activity in which the reader uses his/her mental
abilities to deal with the text. It involves extracting meaning from the printed texts or
symbols. It is expected that readers will read and get the idea at different levels of
comprehension. In this case , levels of comprehension mean different depth of
understanding and different analysis of meaning.
Nuttall (1996, p. 21) reported that there are four kinds of meaning the reader is supposed
to get through reading comprehension.
1- Conceptual meaning; the meaning that the word can be on its own.
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2- Contextual meaning; the meaning that the sentence can form only in a context.
3- Pragmatic meaning; the meaning a sentence is only as part of the interaction
between the writer and the reader and
4- Propositional meaning; the meaning that the sentence can convey on its own.
In the same context, Manzo (1995, p. 85) divided reading comprehension into three
levels:
- reading the lines,
- reading between the lines and,
- reading beyond the lines.
Whitten (2004, p. 1-3) sorted out the reading comprehension into three levels. They are
presented in the following hierarchy from the least to the most sophisticated level of
reading comprehension:
- Literal level, what is actually stated in terms of facts and details, rote learning and
memorization and surface understanding only.
- Interpretive level, what is implied or meant, rather than what is actually stated in forms
of drawing inferences, tapping into prior knowledge / experience, attaching new learning
to old information, making logical leaps and educated guesses and reading between the
lines to determine what is meant by what is stated.
-Applied level, taking what was said (literal) and then what was meant by what was said
(interpretive) and then extend (apply) the concepts or ideas beyond the situation in forms
of analyzing, synthesizing and applying. In this level the reader is analyzing or
synthesizing information and applying it to other information.
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San Antonio College (2006, p. 11) divided the levels of comprehension into five levels
as:

- Inferential level: Builds on facts: prediction-Drawing conclusions-perceiving meaning.
- Evaluative level: Judgment based on; Reality or Fantasy, Fact or Opinion, Validity.
- Appropriateness-Worth: acceptable, desirable ideas-comparisons - Cause-Effect.
- Appreciative level: Response based on; Author's use language .Emotional reaction to
author's ideas, language- Author's values-imagery, Style-Author's purpose.
Abu-Shamla, (2009, p. 23) classified reading comprehension skills into four levels as:
- Literal level; read and understand exactly what is on the page. The teacher can ask
students to find information and ideas that are explicitly stated in the text.
- Interpretive level; read between the lines. Students read critically and analyze carefully
what they read.
- Critical level; read beyond the lines. At this level students can differentiate between
facts and opinion, recognize persuasive statements and judge the accuracy of the given
information in the text.
- Creative level; read beyond the lines and create new ideas. This level occurs after the
students have understood the text and started to draw new ideas about the text.

Bloom's Taxonomy levels
Bloom identified six levels of comprehension within the cognitive domain, from the
simple recall or recognition of facts, as the lowest level, through increasingly more
complex and abstract mental levels, to the highest order, which is classified as evaluation.
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The six levels are:
1. Knowledge: Recall data or information.
2. Comprehension: Understand the meaning, translation, interpolation, and interpretation
of instructions and problems. State a problem in one's own words.
3. Application: Use a concept in a new situation or unprompted use of an abstraction.
Applies what was learned in the classroom into novel situations in the work place.
4. Analysis: Separates material or concepts into component parts so that its
organizational structure may be understood. Distinguishes between facts and inferences
5. Synthesis: Builds a structure or pattern from diverse elements. Put parts together to
form a whole, with emphasis on creating a new meaning or structure.
6. Evaluation: Make judgments about the value of ideas or materials. (Singleton, 2001,
p. 1).
According to the categories above, a critical reader is a person who can deal with
analysis, synthesis and evaluation and this is supported by Halvarson (1992) who
regards critical reading skills as one’s ability to analyze, evaluate, and synthesize what he
or she reads.
In the light of the above mentioned divisions, the researcher uses the critical reading
level as one of the reading comprehension levels and she categorizes it into three levels:
The analysis level:
-Distinguish between the main idea from the supporting details.
-Identify supporting details.
-Analyze text for setting, theme, Characters, etc.
-Interpret information presented in diagrammatical form.
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-Develop awareness of semantic fields (word mapping).
-Interpret information in diagrammatic form.
-Deduce meaning of unfamiliar words from context.
- Distinguish facts from opinions.
- Make inference about reading text.
-Infer mood and author's attitude or tone.
The synthesis level:
-Constructing an image of what is read by writing and drawing.
-Extract and synthesis information from several sources.
-Generate questions about reading text.
-Use illustrations, graphs, and titles from the text to make inferences.
-Summarize a reading text.
The evaluation level:
-Answer factual, inferential, judgment or evaluation questions.
-Determine whether the ideas are true or false according to guided standard.
-Distinguish facts from opinions.
-Recognize the rhetorical markers and their functions.
-Evaluate text for accuracy of information, soundness of arguments, etc.
-Respond emotionally to the text and say his point of view towards the text.
-Judge things. "Do you think that … is suitable? Why? Why not?".
Based on what the researcher mentioned about critical reading skills, the researcher has
benefited from this level when she designed the analysis card, the critical reading test and
the teacher's guide as instruments for her study. The researcher also emphasizes that a
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combination of these skills can be effective. Readers combine skills as needed to come to
fuller understanding of the text as skills interact with each other, overlap, and are
recursive, they don't stand alone. From the researcher's experience, she sees that
modeling each skill whenever the teacher is reading text to or with children, such as
during reading aloud, guided reading, content area text or independent reading leads to
good comprehension of the text.

2.10 What is Critical Reading
In today’s information age, we are exposed to a flow of information in many ways. To
dispose of unnecessary information and to filter the necessary information, we should
know what, why and how to read and listen. In other words, to benefit from the
information at a maximum rate and in a reasonable way, we should read critically.
Critical reading is one of the primary skills which should be possessed by the students.
Darch and Kammenui (1987) have defined critical reading as the ability to make
predictions, to recognize the differences between events and ideas and to understand the
view and belief of the writer, and to ratiocinate what is read.
Thistlewhaite (1990) considers critical reading as a process in which readers assess what
they read and come up with a decision. This outcome can be tied with agreeing with what
the writer says, disagreeing with it, or realizing that additional information is essential
before an informed judgment can be made (cited in Köse, 2007, p.26).
In a different style, Kurland (2000, p. 1) defines critical reading referring to critical
thinking. According to him, although the emphasis on decision making is common in
both critical reading and critical thinking, there are differences between them:
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''critical reading is a technique for discovering information and ideas within a text. While
critical thinking is a technique for evaluating information and ideas, for deciding what to
accept and believe.''
Critical reading has also been explained through comparison with reading to extract
information (Wheeler, 2009, p.1). Reading to extract information is defined as a readers’
taking all the raw information in the text as quickly as possible (Wheeler, 2009).
Wheeler (2009, p.2) distinguishes reading to extract information from reading critically
on the basis of the features below:
1- Their aims are different from each other. In reading to extract information, students
search for the facts and suppose those facts are true. However, in critical reading, they try
to determine the quality of the ideas and arguments in the text. Readers should be openminded and skeptical to be able to change their personal opinions in the light of the
quality of the arguments in the text.
2- They require different disciplines. If students read to learn the raw data, the best way
to learn is repetition. However, if a student reads critically, the best ways are to divide the
information into sub-categories rationally, analyze the arguments, and state the arguments
with different words, then to develop the statements, and question the conclusions.
3- They require different cognitive skills. If students read to gain information, they have
to absorb, and memorize the raw information; additionally they have to be passive.
On the other hand, if students read critically, they have to be active. The critical reader
should be ready to pre-read the text, read it closely, and reread the text if she or he does
not understand how the author reaches the conclusion. Also, he or she should have time
to analyze the text from different angles.
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4- They produce different results. Passive readers read so many books that they get
scattered facts in their mind. However, critical readers experience innovative and original
reading. They read with the “habit of reflection, intellectual honesty, perceptivity to the
text, subtlety in thought, and originality in insight”.
5- The degree of understanding they require is different from each other. Reading to
extract information is basic and fundamental, because if the reader does not know the
meaning of individual words, it is ridiculous to evaluate what is important. On the other
hand, critical reading is more advanced, “because only critical reading equates with full
understanding.”
Based on the two steps above; reading the text analytically, reflectively, actively and
carefully comes first; and secondly, reflecting on the validity of what is read in the light
of background knowledge comes. Briefly, critical reading seems to come before critical
thinking: the text can be truly evaluated after the text is fully understood.
Facione (2007, p. 89) reveals that the improvements experienced in critical thinking are
paralleled with the improvements in reading comprehension which means that there is a
correlation between these two.
Needless to say that one should have critical reading skills as well as critical thinking
skills in order to be a commendable critical thinker. In other words, we should read a text
on its own merits to see whether it is coherent or consistent, then we can learn new
things. When it comes to accepting the information as true or rejecting, we must go
outside the text and bring the background knowledge to the text which is thinking
critically. Nevertheless, both of them run parallel.
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Based on what have been mentioned, the researcher can define critical reading as the
ability to read with analysis and judgment which requires a contribution by both the
author and the reader and an interplay which usually results in a new understanding. It is
very high-level comprehension of written material requiring interpretation and evaluation
skills that enable the reader to separate important from unimportant information,
distinguish between facts and opinions, and determine a writer’s purpose and tone. It also
entails using inference to go beyond what is stated explicitly, filling in informational
gaps, and coming to logical conclusions.

2.11 Comparison between Critical Reading (CR) and Literal Reading (LR)
CR is higher-level reading based on literal reading. Full literal comprehension is CR’s
threshold. The two kinds of reading share some common grounds, but they are different
in purposes, process and above all, reader stance. One should bear in mind, however, that
the emphasis on CR does not mean that LR is ignored.
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(Chart(I))
Comparison between Critical Reading and Literal Reading.

Purpose

Literal Reading

Critical Reading

The purpose for reading is mainly

In critical reading, however, you purpose

literal comprehension: to locate

goes beyond surface content.

main ideas and supporting details

You need to do more: to analyze, critique,

as well as the structure of written

react, understand more deeply.

material.
Material

Most of this material was onedimensional.

This reading material is usually more
complex than most of your daily reading.
This type of material is multidimensional.
You may have to read this material two or
three times before you can effectively discuss
and write about it.
Critical comprehension skills are divided
into nine areas.

Skills

Literal comprehension skills are

1) Recognize the author’s purpose.

divided into three areas.

2) Identify the author’s overall organization

1) Recognize the main idea/ideas
in a passage.
2) Identify supporting details.
3) Determine meanings of words
on the basis of context clues.

pattern.
3) Distinguish between statements of fact and
statements of opinion.
4) Detect bias in the passage or by the author.
5) Recognize the author’s tone.
6)

Recognize

explicit

and

implicit

and

implicit

relationships within sentences.
7)

Recognize

explicit

relationships between sentences.
8) Recognize valid/invalid arguments.
9) Draw logical inferences and conclusions.

Adapted from Phillips and Sotiriou (1992, p. 268)
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The researcher has benefited from these skills when choosing the critical reading skills
from all comprehension skills presented in the hand book of the Ministry of
Education(1999,p.16-17). Also, she referred to some previous studies and adopted a list
of skills and sub-skills intended to be developed throughout the study.
The researcher believes that these are the most important skills that students need to
possess in order to come to a fuller understanding of the text. Students need to analyze
the text, ask question about it, relate it to their personal experience and express their
opinion which can be with the writer's opinion or disagree with him.

2.12 Critical Reading Skills
Halverson (1992,p.112) regards critical reading skills as one’s ability to analyze,
evaluate, and synthesize what he or she reads.

He listed some examples of critical

reading skills as follows:
- Seeing questions and expecting answers
- Seeing cause and effect
- Seeing steps in a process
- Seeing comparisons
- Seeing generalization and itemization (Halvarson, 1992).
Alternatively to the examples above some questions to ask during the reading process are
introduced as follows (Kelly and Hokanson, 2009,p.23):
- What is the topic of the book or reading? What issues are addressed?
- What conclusion (s) does the author reach about the issue(s)?
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- What are the author’s reasons for his or her statements or belief? Is the author using
facts, theory, or faith?
While Garrigus (2002, p. 9) depicts CR at two levels in English for academic purpose
(EAP) context: (1) basic critical reading skills and (2) high-level critical reading skills.
The former focuses on paragraph analyzing, while the latter focuses on making inference
and evaluating.
The researcher thinks that readers should combine the two levels together and use them
when needed to understand the text because the two levels interact with each other and
cannot stand alone. The researcher also believes that teachers have an important role in
using them throughout the process of reading when necessary according to the text and
students' levels.

2.12.1 Basic Critical Reading Skills Refer to the Ability to:
-Distinguish topical organization from organization by ideas
-Finding the main idea of paragraphs, multi paragraph units, and articles
-Identifying idea patterns of organization
-Recognizing transitions that signal relationships among pattern elements and
supporting details.

2.12.2 High-Level Critical Reading Skills Require Students to:
-Draw inference and state implied main ideas,
-Synthesize two or more sentences to formulate divided main ideas,
-Distinguish fact and opinion,
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-Evaluate evidence,
-Explain figurative language (including analogy),
-Identify basic logical fallacies and emotional appeals.
Also, Wassman and Paye (1985, p. 323) insist on asking some key questions for critical
comprehension. The questions are helpful to recognize and evaluate:
-Author’s reliability and point of view,
-Facts and opinions
-Language,
-Author’s tone, purpose, thesis and attitude,
-Inference,
-Critical judgment.
The researcher thinks that critical reading skills are the ability to interact with the text.
They are used throughout the process of reading. Good readers apply appropriate
strategies to achieve them such as ask questions, make and revise predictions based on
outcomes, evaluate and express opinions, draw conclusions, visualize and use sensory
information, summarize information, analyze story elements, and analyze story problems
and solutions. A strong understanding and usage of all of these skills allow readers to
connect better with the text.

2.13 Significance of Critical Reading
The significance of critical reading is summarized by Pirozzi (2003, p. 197)) as the
following:
''It can help a reader to evaluate textbook material and other types of reading, to uncover
motivations and assess arguments, to consider options, products, advertisements and
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commercials, and to judge policies and programs offered by the various levels of
government''.
The researcher thinks that critical reading is different from any other type of reading in
that sometimes we read just for pleasure or entertainment; sometimes we read just to
obtain information, taking it for granted that the information is reliable. While in critical
reading, we read to analyze and evaluate what we read, work out what is good and what
is not, and why.
Understanding the argument in a text is essential to critical evaluation as we cannot
evaluate something we do not understand. We then seek to identify the strengths and
weaknesses or limitations in the author’s argument and evidence, and to challenge any
assumptions that the author might have made. It is important for our

students to

understand what they read, evaluate it and put their personal stamps and opinions in it.

2.14 Tools of Critical Reading
Kurlands (2000, p.11) states that textbooks on critical reading commonly ask students to
accomplish certain goals:
1-to recognize the authors purpose,
2-to understand tone and persuasive elements,
3-to recognize bias,
- Recognize purpose involves inferring a basis for choices of content and language,
- Recognize tone and persuasive elements involves classifying the nature of language
choices,
- Recognize bias involves classifying the nature of patterns of choice of content and
language.
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On the other hand, Kurland (2000 ) points out that tools of critical reading are designed to
take the mystery out of critical reading they are designed to show you what to look
for(analysis) and how to think about what you find (inference) .
The researcher states that none of these goals actually refers to something on the page,
each require inference from evidence within the text.
Critical reading is not simply close and careful reading. To read critically, one must
actively recognize and analyze evidence upon the page.

2.15 Characteristics of Critical Reading
Efficient reading depends on the ability to think critically. You read with your brain, not
with your eyes; reading is a thinking activity. When we speak specifically of reading
critically, we are emphasizing the important role of evaluating or judging ideas, not just
passively taking them in. Critical readers understand the facts, grasp a deeper
understanding of the ideas that connect to the details, evaluate the ideas, and form
intelligent opinions. Following are some of the important characteristics of critical
readers presented by Schumm, J.S. & Post, S.A. (1997,p.1):
1- Critical readers are willing to spend time reflecting on the ideas presented in
their reading assignments. They know the time is well-spent to enhance their
understanding.
2- Critical readers are able to raise questions while reading. They evaluate and
solve problems rather than merely compile a set of facts to be memorized.
3- Critical readers can think logically. They are fact-oriented and can review the
facts dispassionately. They base their judgments on ideas and evidence.
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4- Critical readers can recognize error in thought and persuasion as well as
recognize good arguments.
5- Critical readers are skeptical. They understand that not everything in print is
right. They are diligent in seeking out the truth.
6- Critical readers are open-minded. They seek alternative views and are open to
new ideas that may not necessarily agree with their previous thoughts on a
topic. They are willing to reassess their views when new or discordant
evidence is introduced and evaluated.
7- Critical readers are in touch with their own personal thoughts and ideas about
a topic. They are eager to express their thoughts and opinions. They are
excited about learning.
8- Critical readers are able to identify arguments and issues. They are able to ask
penetrating and thought-provoking questions to evaluate ideas.
9- Critical readers are creative. They see connections between topics and use
knowledge from other disciplines to enhance their reading and learning
experiences.
10- Critical readers are willing to take a critical stance on issues.
Also, critical reading is characterized as what Garrigus (2002) and Pirozzi (2003) have
summarized:
-having purpose and setting goals,
-asking questions and finding answers,
-monitoring progress in reaching reading goals,
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-reading flexibly: looking forward or checking back if necessary,
-developing a Hierarchical Framework of Critical Reading Proficiency,
-allotting time and effort,
-adjusting reading rate to difficulty level,
-relating new information to previous knowledge,
-coming to logical conclusions.
In brief, the researcher can conclude that critical readers are regarded as:
1-Active readers as they question, confirm, and judge what they read throughout the
reading process.
2- Active readers are actively involved in the reading process. They are continually
examining the evidence of a presentation and making inferences based on such evidence.
3-Critical readers evaluate the writer’s information, draw conclusions of their own, and
relate what they read to what they already know.
The researcher thinks that the above mentioned characteristics are very important for
students to possess and to be critical thinkers, but students in Gaza lack these skills:
-They restrict their mind in what the teacher gives them and don’t make connection
between what they read with what they know.
-They compile a set of facts to be memorized just for the exam.
-They don’t ask question about what they read but wait teachers to ask the question.
-They are not open –minded as they don't answer thinking questions, they merely answer
questions if the answer is found inside the text.
-They are unable to put their personal stamps on what they read as they don't express
their opinion on what is read but they take it as it is.

48

2.16 How to Teach Critical Reading
Creating appropriate classroom atmosphere in which students are encouraged to question,
make predictions and organize their thoughts in order to create new ideas is necessary for
promoting critical reading (Collins, 1993).
Critical strategies are also listed by some researchers. The common strategies included in
Peirce’ (2006) list and Wheeler’s (2009) list are as follows:
- Previewing the reading assignment
- Having students write something in response to the text; making notes in the margin and
making notes to bring to class.
- Designing a focused, informal writing-to-learn task based on the reading.
- Monitoring compliance.
The additional critical reading strategies suggested by Wheeler (2009) are as follows:
- Talking back to the text —author—.
- Asking questions to the text.
- Asking questions about yourself —your attitudes, prejudgments, feelings—.
- Asking questions about context —social, economic, geographical, political factors—.
- Asking questions about broader implications.
- Searching for relevant connections.
Also, teachers encouraging pre-reading discussions in reading classes and providing
students with variable learning materials and learning ways enable students to start to
head towards being critical thinkers (Küçükoğlu, 2008, p. 65).
Moreover, since critical thinking is necessary to be successful in critical reading
performance, strategies and skills that advance critical thinking could support and
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improve critical reading performance (Gray, 2006, p. 87). Hence, as critical reading and
critical thinking are accepted as complementary processes, critical thinking should be
considered as a “must”, and gaining critical thinking skills should be regarded as
“obligatory” for people to live intellectually and in a reasonable way.

2.17 How to Critically Read a Text
Freire (2000, p.3) suggested a number of ways to read a text critically. They are as
follows:
Pre-reading
You should stress to your students the importance of pre-reading. This is an important
element of critical reading. All readers already do this unconsciously to varying degrees.
We assume many things before reading the text and it is important to be aware of our
assumptions as we enter into the action of reading. In the initial assessment of the piece,
you might want to regard these pre-reading considerations:
1. What are your reasons for reading this? Is the work assigned for a class? A
personal interest? Work? Enjoyment? All of the above?
2.What is the basic form of the work? Read the summary on the back to get situated.
Skim the title, preface, introduction, chapter headings, and appendix. Check out the
graphics, charts, pictures and illustrations, if any. What is the length of the work? How
long are the chapters? Is the font large or small?
3. Who is the author? Is this author an authority on that particular subject? Is there any
controversy surrounding the author? Is the author aligned with any political/ideological

50

group or groups? If so, what are the goals or values of the group(s)? What preconceptions
about this author are you bringing into the reading? Read about the author.
4.What is the context for this work? What is its primary discipline? What other
disciplines might it relate to? When was it written? Why was it written? What do you
already know about the topic and/or discipline? What has your prior experience been
with the topic and/or discipline?
5.Who is the intended audience? Where do you, as a reader, stand as you enter into the
text? What is your role in the reading of the text? What attitudes are you approaching the
text with, i.e. are you reading the text as an assignment and therefore don't take it as
seriously? What kinds of associations do you automatically make at first exposure to the
work? Identify your own biases.
6.What is the publishing history? When was the work published and by whom? A
scholarly or popular journal/text? Is the publisher noted for any political or any other
bias? Is this a revised edition? Who are the editors?

While-reading
Reading occurs on two levels: active and passive. Passive reading occurs when the
reader witnesses the text from outside of it. The passive reader observes information on a
surface level, picking up data but not absorbing it or owning it as knowledge, passing by
the opportunity to utilize it and connect it to other concepts or the world. On the other
hand, active reading demonstrates a desire to understand a text in depth. Active readers
asks questions, they seek to understand the who, what, where, why, and how of the work.
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In this way, the reader brings herself to the text, using herself as a comprehensive
interpretive tool.
Key ideas for active critical reading:
1. Active readers spontaneously generate questions before, during and after
reading. Questions generated by critical readers include: who makes decisions
and who is left out? Who benefits and who suffers? Why is a given practice
fair or unfair? What are its origins? What alternatives can we imagine? What
is required to create change.
2. Active readers ask questions to clarify meaning, speculate about text yet to be
read, determine an author's intent, style, content or format, locate a specific
answer in the text, or consider rhetorical questions inspired by the text.
3. Active readers use questions to focus their attention on important components
of the text. They understand that they can pose questions critically.
4. Active readers understand that many of the most intriguing questions are not
answered explicitly in the text, but left to the readers interpretation.
5. However, when an answer is needed, proficient readers determine whether it
can be answered by the text, or whether they will need to infer the answer
from the text, their background knowledge, and/or some other text.
6. Active readers understand how asking questions deepens their comprehension.
7. Active readers are aware that as they hear others' questions, new ones are
inspired in their own minds.
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Post-reading
Often times, when we finish a reading, we close the text and are finished processing the
information. It is usually rare that we further investigate the text after its completion
unless we have to revisit it to produce a paper or complete a project. We should aim to
understand that the post-reading time is a crucial time in text evaluation.
Post reading involves considering questions such as:
1. Did you like the work? Identify what you liked about the piece and why.
Had you previously agreed with the understood premise of the work? Did
you like the writing style? Was it poetic, descriptive, clinical, direct,
humorous, emotive, presumptive, arrogant, and weak? What is the evidence
for your judgments?
2. How fully did you comprehend the work? Can you summarize it? Are you
conversant with the material presented? Trace the development of ideas
discussed. Are they consistent with one another? Are there any
contradictions or difficult complications?
3. Why is the work important? What is its social, political, historical, artistic,
etc. significance? What questions/problems did it raise? Did it provide
answers/solutions to them? Can you think of alternatives or further
repercussions of such a response?
4. Synthesize the work. Compare your reading with what you had assumed in
your pre-reading analysis. How does it connect to the other pieces you have
read in the class, outside of the class, your life and your experiences?.
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5. The researcher agrees that the above mentioned steps are necessary to judge
students' understanding of the text.However,our students in Gaza read the
text with their eyes not with their brains and observe information on a
surface level as they only answer questions mentioned in the text itself and
they are unable to infer answer from the text or from their background.
6. In the following part, the researcher will present reading in English for
Palestine curriculum, its purpose in general and in English for Paletine 9 in
particular.

2.18 Reading in English for Palestine Curriculum
There is no doubt that reading ,as a main skill, takes the priority over the other language
skills (listening, speaking and writing) in English for Palestine curriculum. In the
following part, the researcher presents critical reading comprehension skills purposes in
general and for ninth grade in particular according to the Ministry of Education in
Palestine (The Ministry of Education Handbook , 1999, pp. 16-17).

2.18.1 The Purposes of Critical Reading Comprehension Skills in
English for Palestine Curriculum
No one can deny that critical reading is an important level of comprehension to be taught
in our schools from grade (5to12). The ability to read accurately and fluently is the most
important need for the Palestinian students. According to the researcher's knowledge and
the Ministry of Education Handbook (1999), the English Language National Team took
into consideration the following points to train students for:
1. Aesthetic Response: Enjoy and appreciate texts, relate texts to self and respond
sensitivity to texts with diverse social, historical, and cultural dimensions.
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2. Critical Analysis and Evaluation: Use personal and/or objective criteria to form
opinions or to make judgments about ideas and information in written texts.
According to the Ministry of Education Handbook (1999, pp. 16-17), the students will
read a variety of text types for the following purposes:
- Comprehend basic facts in the text.
- Obtain information from a text and to use this information for summary, study and
other purposes.
- Discover relationships, concepts, or generalizations in written texts.
- Use knowledge generated from text in relevant real-life situations.
- Access background information necessary for proper text comprehension by using
the appropriate strategies and skills.
- Read critically, i.e. to form opinions and make judgments about text.
- Identify the organizational pattern of text.
- Recognize the rhetorical devices used in the text.
-Enjoy and appreciate target language literature.
- Recognize special linguistic features of texts.
- Identify intention, attitude, and bias in texts.
- Respond sensitively to texts with diverse social, historical and cultural dimensions.
- Project the reader's personal experiences and knowledge of the world onto the text.
The researcher believes that information and knowledge are needed as well as enjoyment,
evaluation and judgment to train students through reading texts with different aspects. It
is noticeable that the mentioned purposes are ordered gradually from the lowest levels of
objectives to the higher ones. In other words, students read gradually getting knowledge
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from the text, critically interpreting then personally projecting the knowledge in their
own life. Those are the main factors to be considered for any effective programme of
reading. This will never happen unless the purposes of reading comprehension texts are
clarified to both teachers and students. In order to make the matter more specific, the
researcher took the critical level of comprehension classified it into three gradual levels;
analysis, synthesis and evaluation. These levels in the reading lessons in English for
Palestine 9 textbook are used in designing the instruments of this study.

2.18.2 Purposes of Critical Reading in English for Palestine 9
In grade nine, the Ministry of Education(1999) assigned certain purposes for reading to
be achieved. These purposes of critical reading which were devoted by the Ministry of
Education are clarified in the following points:
- Answer factual, inferential, judgment or evaluation questions.
- Generate questions about reading text.
- Summarize reading text.
- Make inferences about reading text.
- Develop awareness of semantic fields (word mapping).
- Identify the main idea of reading text.
- Identify supporting details.
- Distinguish between the main ideas from the supporting details.
- Recognize rhetorical markers and their functions.
- Deduce meaning of unfamiliar words from context.
- Distinguish fact from opinion.
- Infer mood and author's attitude or tone.
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- Interpret information presented in diagrammatic display.
- Relate text for personal experience, opinion, or evaluation.
- Analyze text for setting, theme, characters, etc.
- Extract and synthesize information from several sources.
- Evaluate text for accuracy of information, soundness of argument, etc.
- Interpret information in diagrammatic for (Ministry of Education, 1999, p. 37-38).
The researcher adopted the above mentioned purposes and referred to other previous
studies as a source of constructing the content analysis card as one of her study
instruments (Appendix 1).

2.19 Conclusion
Since critical reading is a complex process due to the great number of sub-skills and
factors getting involved in it, developing critical reading can be time-consuming and
difficult for EFL students. Despite this fact, like other language skills, critical reading can
be accomplished with practice, and it is worth the effort. To help students master it, the
teacher should start familiarizing them with critical reading sub-skills and assigning them
to recognize these sub-skills in actual texts. When the students have mastered these subskills, they are then assigned to read texts purposively devised to detect and consider any
connotative meanings, fallacious thinking, propaganda techniques, statistical slips, and
illogical conclusion in existence. This reading activity is then followed by assigning them
to answer Wh-questions dealing with the materials they have read. Such activity will
promote the students’ critical thinking because Wh-questions usually trigger the students
to think deeply and use complex language to respond.
In the following, part the researcher will present story grammar approach
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Part 2
"Story Grammar Strategy''
The researcher in this part will discuss the importance of stories in Qur'an, story grammar
approach: its definition, elements, direct instruction in it, why we use it, purposes of
stories, positive application of it inside classroom, how to teach it and the relation
between story grammar and critical reading.

2.2.1 The importance of Stories in Qur'an
''IN their history, there is a lesson for those who posses intelligence. This is not fabricated
Hadith; this (Quran) confirms all previous scripture, provides the details of everything,
and is a beacon and mercy for those who believe''.[12:111] Translated by Khalifa
(2001,p.193).
The Holy Qur'an is the first and the greatest reference which announced the importance
of story as a means of learning and teaching. This is clearly shown in Mossy's story with
the good man, It was a learning journey. Its events represented the relation between a
teacher and a student. Also, Ibraheem's story and Josef's story are great ones that teach
lessons related to Al mighty Allah's will
Narrating the events of these stories motivates readers or listeners to find the relations
among, to predict future events, to draw conclusion and learn lessons. while doing so; a
reader analyses and thinks critically.
From what has been mentioned above, the researcher thinks that using stories as teaching
strategy motivates

students to ask questions, express opinions, draw conclusion,

summarize information and make inference to go beyond what is stated explicitly. All
these skills are of critical level which means that students need them in schools and life.
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Moreover, students learn better when they link information to relevant story in Quran
and in life. The researcher also believes that teachers, who links classroom reading
lessons to stories, build on their students the familiarity with the topic and enable them to
connect the story to their own culture and experience and when students use their
experience about the story being read, they are able to judge, to think, to question and to
make a summary.

2.2.2 The Significance of Integrating Literature in

EFL/ESL

Curriculum
There has been an increasing awareness of the significance of integrating literature in
EFL/ESL curriculum. The traditional structurally-based texts, and the newer, integrated,
communicative courses might not be sufficient for the demands of academic classes. On
the other hand, a syllabus that is based, or that draws heavily on authentic stories,
provides a motivating medium for language learning while fostering the development of
the thinking skills that are needed for L2 academic literacy. Literature can also act as a
powerful change agent by developing pupils’ intercultural awareness while at the same
time nurturing empathy, a tolerance for diversity, and emotional intelligence (Ghosn,
2002, p.172). Emotional intelligence, which is essential for empathy and tolerance, is the
understanding of feelings, both of one’s own and the others (Goleman, 1995, p. 46).
The researcher believes that reading and analyzing literature can be an exciting endeavor.
It enables students to gain a richer perspective on their own life experiences and to enter
into new and different worlds. Even for students with lower than average reading ability,
the potentially rich and stimulating opportunities for discussing and analyzing literature
should be abundant, but they are not (Goodlad & Oakes, 1988, p.89).
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There are two pedagogically effective approaches to teaching L1 narrative texts which
have been gaining popularity in EFL/ESL literature: The “Story Grammar Approach”
(SGA) and the “Reader Response Approach” (RRA). The purpose of this part is to
present the rationale and conceptualization underlying the story grammar approach and
how it is used in EFL/ESL classrooms.

2.2.3 Story Grammar
Many definition were given to story grammar. Here are some definition according to
different points of view. Propp, et al (2007, p.1) defined it as ''Story" refers to a narrative
written discourse. "Grammar" usually is described as the study of words (morphology)
and how they come together to form sentences (syntax). However, in reference to "story
grammar", "grammar" means "elements". Therefore, "story grammar" addresses the
elements of a story. These include but are not limited to: the title, author, setting, main
characters, conflict and resolution, events, and conclusion. Some additional elements that
may be specified under "events" are: the initiating event, internal response, attempt,
consequence, and reaction.
Davies (2004, p. 271) defined story grammar as a type of strategy for cognitive literacy
for elementary school students. Story Grammar aims to improve students’ comprehension
in reading by giving them a framework they can use when reading stories.
Dafne Gonzalez (2000, p. 1) stated that just as a grammar is a way of describing
language, so a story grammar is a way of describing a story. All languages have syntax,
morphology and phonology, just as stories have settings, themes, plots and resolutions.
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Story grammars are tools that can be used to increase students skills in listening to and
retelling stories.
Mandler & Johnson (1977), Stein & Trabasso (1982) and Thorndike (1997) have
established story grammar systems, all of which are similar. In its simplest form, story
grammar involves articulation of (a) the main character, (b) his or her problem or
conflict, (c) his or her attempts to solve the problem, and (d) the chain of events that lead
to a resolution. Story grammar also includes analysis of how characters react to the
events in a story and articulation of the story's theme or themes.
Mandler (1984, p. 36) stated that story grammar represents the basic structure of a
narrative text. It is the system of rules used for describing the consistent features found in
narrative texts. These rules describe the story parts, arrangement of the parts, and how the
parts are related, i.e. the internal structure of the story.
Harris and Hodges ( 1995, p. 203) said that story grammar is based on the
conceptualization that readers should be consciously aware of text structure. According to
this conceptualization, reading comprehension is an interactive process, an interchange of
ideas or a transaction between the reader and the text .The reader interacts with the text
and relates ideas from the text to prior experiences to construct meaning. A part of this
process requires the reader to understand how the author has organized his ideas, and
how concepts within text are related.
Amer (1992, p. 3) said that story may be composed of several different “episodes”, each
consisting of “a setting, characters, a problem, action and resolution of the problem”. The
setting is the place and time at which the story occurs. The characters are the people or
animals who carry out the action. The problem is the situation around which an episode is
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organized. The action is what happens, or what characters do, as a result of the problem;
it is made up of events that lead to the solution of the problem, which is called the
resolution. A story has a theme: the basic idea about which the whole story is written, or
the lesson the reader learns at the end of the story. By identifying these elements, the
reader identifies the story’s grammar.
In conclusion, the researcher thinks that the above mentioned definitions focus on that
Story Grammar which represents the internal structure of stories and the relationships
among its parts. It consists of rules governing the types of story information that occur
and the types of interrelationships that connect the different story components and the
stories are generally structured similarly. Characters have goals that are either stated
directly or can be inferred. The key characters are placed in settings, and they make plans
and undertake actions to achieve these goals. Actions unfold in an orderly sequence.
Ultimately, there is an outcome, which constitutes success or failure in reaching
important goals.
Students who grasp the basic text structure for narratives (often called story grammar)
recall more of the key story elements than other information in the story. They also
recognize which events are closely related to the basic causal chain in a story.
In other words, knowledge of story grammar helps students discern what is likely to be
most relevant for understanding the story.
Consequently, the researcher defines story grammar operationally as an instructional
strategy which aims at improving reading comprehension skills, specifically, critical
reading skills. It is a system of rules used for describing the consistent features of
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narrative texts. These rules include: the title, author, setting, main characters, conflict
events ,resolution, and conclusion.

2.2.4 Elements of Story Grammar
The structural elements of story grammar vary somewhat but, in general, they include
five elements.
The five elements of story grammar include plot, setting, character, theme, and point of
view. Lukens (1999, p. 1-2) mentioned the elements of story as follows:
1- Plot is the sequence of events involving characters in conflict situations. The main
character wants to achieve a certain goal and attempts to overcome obstacles to reach that
goal or solve the problem.
- Conflict is the tension or opposition between forces in the plot, and is usually the
element that entices readers to continue reading. It usually takes one of four forms:
- Conflict between a character and nature
- Conflict between a character and society
- Conflict between characters
- Conflict within a character
Authors develop plot through the introduction, development, and resolution of the
conflict. Plot development can be broken down into four steps:
a- A problem that introduces conflict is presented.
b- Characters face roadblocks as they attempt to solve the problem.
c- The high point in the action occurs when the problem is about to be solved
(hangs in the balance).
d- The problem is solved and the roadblocks are overcome.
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2-The Setting may or may not be important to plot and character development. Some
stories could take place anywhere, and the setting may require little description. Others
require a specific setting and authors take care to ensure the authentic historical period or
geographic location in which the story is set. Location is an important dimension of
setting, but there are three other dimensions as well: weather, time, and time period.
3- Characters are the people or personified animals involved in a story. Fully developed
main characters have all the characteristics of real people. Supporting characters may be
individualized, but they will be portrayed much less vividly than the main character.
Characters are developed in four ways: appearance, action, dialogue, and monologue.
4- Theme is the underlying meaning of a story and embodies general truths about society
or human nature. According to Lehr (1991), the theme “steps back from the literal
interpretation” to state more general truths. The theme usually deals with the characters’
emotions and values. They may be explicitly stated or implied through the characters’
actions, dialogues, and monologues as they strive to resolve their problems.
5- Points of view, people see others (and the world) from different points of view.
Listening to several people recount the same event proves the impact of viewpoint. The
focus of the narrator determines to a great extent the readers’ understanding of the
story—the characters, the events—and whether or not readers will believe what they are
being told. Four points of view are: first-person viewpoint (seen through the eyes of one
character using the pronoun I):
1. omniscient viewpoint (author is godlike, sees/knows all),
2. limited omniscient (told in third person with emphasis on thoughts, feelings,
experiences of main character),
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3. objective viewpoint (author reports only what is visible, audible, or what
others say,
4. first-person viewpoint (seen through the eyes of one character using the
pronoun.

Diagram (1)
Story Grammar (Story Map or Plot Map)

Story Grammar (Story Map or Plot Map)
TITLE/TOPIC/TEXT __________________________________ Author
_____________

(
Adapted from the Florida Center for Reading Research,July,2007) Students Center
Activities Comprehension.(For further examples, see Appendix6).
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2.2.5 Direct Instruction in Story Grammar
Direct instruction in story grammar involves helping learners to recognize the elements of
narrative text and use these elements to improve their comprehension of the story.
Instruction begins with explicitly presenting the concept of story grammar (setting,
characters, problem, action, resolution and theme). The teacher may use, depending on
the learners linguistic ability, the native language , dividing the story into meaningful
episodes and developing comprehension questions to be asked in guided silent reading
and discussion. Such questions will cause students to focus on the relevant elements in
the story. An episode may consist of one chapter or more. Researcher have shown that
asking questions that focus on the story line leads to improve learner comprehension of
the story (Beck, 1984; Leu and Kinzer, 1995; Burns et al., 1999).
Teachers ask learners to read and provide them with guiding questions that bring out the
elements of the story grammar. In the classroom, learners are asked to read silently the
parts of the episode which draw their attention to the story grammar. This is followed by
answering the guiding questions and discussing the structure of the episode. The guiding
questions may be similar to the following (adapted from Cooper, 1986, p. 382-384):
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(Chart(II))
The elements of a story
Setting: Where did the story happen?
When did the story happen?
Characters: Who was the story about?
Who were the people in the story?
Who was the most important person in the story?
Problem: Did the people have a problem?
What was the big problem that story was about?
Action: What did the people do to solve the problem?
What were the important things that happened in the story?
Resolution: How did the people solve the problem?
How did the story end?
Theme: What lesson could we learn from the story?

According to Amer (1992), who investigated the effect of story grammar instruction on
EFL sixth grade students’ comprehension of narrative text. Results indicated that direct
instruction in story grammar helped EFL students abstract the episodic sequence and the
meta structure of the story. Students developed a mental representation of the story, i.e. a
story schema, which helped them focus on the main ideas and remove unnecessary
details.
Teachers may use visual or graphic representations to illustrate the story grammar. Visual
or graphic representation of text structure helps learners comprehend and retain textually
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important information. Besides, when learners learn how to use and construct visual or
graphic representations, they learn a reading strategy that allows them to identify what
parts of text are important and how the ideas or concepts are related (Vacca and Vacca,
1999, p. 400).
The researcher can conclude that, story grammar could be a good alternative to the
ordinary way of reading. It could enhance reading comprehension by helping students to
store and retrieve information, make connections between previous experience and
reading materials, identify relationships among concepts and events, organize specific
details, and understand the message embedded in the text. These are actually critical
reading skills which the researcher wants to develop in students and get them to put their
personal stamps on every story they read.

2.2.6 Why We use Story Grammar
Story grammar has resulted from two related intentions on the part of researchers: (a)
describing the mental processes that readers use to decode, predict, store, and retrieve
information from narrative text, and (b) examining story elements that have been
idealized in human memory.

2.2.7 Purpose of Stories
Stories can serve multiple functions in the classroom, including sparking student interest,
aiding the flow of lectures, making material memorable, overcoming student resistance or
anxiety, and building rapport between the instructor and the students, or among students
themselves (Green,2002,p.126).
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1. Stories create interest. Whether you use a story as a way of meeting an
instructional objective or to illustrate a point, students will listen to a good,
relevant story and will stay with you wanting to know what happens. Opening a
lesson with a story may put the students at ease and allow them to understand
something concrete before going on to the related abstract concept.
2.Stories provide a structure for remembering course material. Stories take
information out of isolation, placing the information in a context that makes the
information meaningful and memorable.
3. Stories are a familiar and accessible form of sharing information. Story
motivates the class to think of their own approaches to solve the problem included
in it. Because stories provide natural connections between events mentioning one
part of the story may help evoke the other parts of the story.
4. Telling a story from experience can create a more personal student-teacher
connection. Relating story to personal experiences gives the class a new tone, and
makes the subject come alive. Providing this kind of opening may inspire
reciprocity and help create an atmosphere where students are more willing to
share their opinions and experiences.
To sum up, story grammar is an excellent teaching strategy because stories ignite student
interest, help students create vivid mental images and stories activate the thinking
process. Stories form a framework for connecting events and concepts. This helps
students better understand and later recall information. Stories provide depth to a concept
going beyond a fact, a definition, or an outline of textbook material.
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As for the age of the students, story grammar can be used at any age in almost any
subject area. English and History, social sciences, science, health, music, art, and just
about every subject being taught.

2.2.8 Positive Application of Story Grammar inside Classrooms
Some valuable applications that can be drawn from story grammar research relate to the
teachers' roles as facilitators of children's experience with stories.
Story grammars provide teachers with an organizational framework to enhance children's
interactions with stories. However, teachers will not have to fit the content to the
grammar but rather adapt the grammar to the content.
Adapting and extending some suggestions made by Pearson (1982) and others, teachers
may use their knowledge of how stories are organized as a guide in several ways to help
children understand and remember the important elements of stories as follows:
2.2.8.1 Discussing the Story
Teachers may use this framework to emphasize important aspects of stories for prereading and post reading discussions. The grammar provides the teacher with a focus for
discussion.
2.2.8.2 Fostering prediction
The organizational framework may be used as a guide for questioning to provide
children with the opportunity to speculate about and predict story information both in the
pre-reading stage and during guided reading.
2.2.8.3 Detecting important relationships
The grammar may also be used as the basis for questioning strategies that offer children
the opportunity to synthesize information and develop a notion of logical temporal and
casual relationships.
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2.2.8.4 Relating to story characters
The constituents of the grammar can be used as guides for teachers to help children
relate personal experience to character motives, problems, goal structures, etc.
2.2.8.5 Assessing and enhancing story comprehension
The framework of stories can be used as guides for prompted retelling of stories, an
activity which Morrow (1985) has shown enhances children's sense of story. The teacher
may also use the grammar as a checklist for assessing children's overall understanding of
a story when they have been asked to summarize it (Marshall, 1983).
The consistent and systematic use of these applications of story grammar may provide the
children with the opportunity to internalize a strategy for dealing with the content of
narratives. In keeping with the guidelines suggested by Pearson (1984) for teaching
students to develop independent strategies for comprehension, the teacher certainly can
make explicit the notions that most stories' content revolves around the main character's
attempt to solve a problem or meet a need or is descriptive in nature and can encourage
them to process stories in a similar manner. It is more likely that an approach that deals
with the content of stories in an organized framework will produce more qualitative
results in terms of text appreciation, the goal of reading instruction, than will an approach
that deals with instruction in the syntactic structure of the text.
The researcher can conclude that the major purpose of story grammar is to describe the
cognitive processes that are involved in understanding and remembering stories. Reading
and analyzing stories can be an exciting endeavor. It enables students to gain a richer
perspective on their own life experiences and to enter into new and different worlds.
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Even for students with lower than average reading ability, stories are enjoyable and
interesting way of learning.
The researcher can summarize the importance of using story grammar by referring to the
Indian proverb, ''Tell me a fact and I'll learn. Tell me the truth and I'll believe. But tell me
a story and it will live in my heart forever.''(Green, 2002, p.1)
Based on the above mentioned proverb, story is one of the most basic ways of sharing
knowledge, of making sense of experience, and of seeing oneself in relation to others as it
is used to teach the young and old and to help students to explore personal roles and
make sense of their lives.
2.2.9 How to Teach Story Grammar
The researcher used three tools to enhance students critical reading skills through story
grammar: facilitative questions and feedback, practice and feedback, and no intervention.
In the facilitative-questions-and-feedback condition, students were presented with an
advance organizer before they read the story. After the students had read the story, a
series of questions was presented to assist students in determining the character's true
motivation, which "had to be inferred from the bits of information given in the story". In
the practice-and-feedback condition, students read the story and were asked to identify
the character's true motive. If the answer was incorrect, the teacher thought aloud and
provided the rationale for the correct answer by beginning an explanation with the phrase
"The real reason is"(Carnine,1982, p.54).
The researcher found that practice and feedback and facilitative questioning and feedback
were equally effective in helping students to make inferences regarding characters'
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motives. The practice-and-feedback strategy, however, was far more efficient than the
six-step, labor-intensive facilitative-questions strategy.
Story grammar can be taught using questioning and graphic organizers. Question
answering and generation strategies can be used to draw out the content and organization
of narrative stories that are crucial to understanding the text— the characters, the settings,
what happened, how characters felt, what they thought, what they wanted to do, what
they did, and how things turned out. Readers learn to construct story maps recording the
setting, problem, goal, action, and outcome of the story as they unfold over time. In more
complex stories the protagonist or main character in the story faces a series of events.
Each event in the story may be analyzed according to problem, attempts to solve, and
consequences until the final resolution is determined.
The researcher thinks that facilitators are questions, prompts, simple outlines, or other
graphic organizers that target important structures critical in reading the text with
comprehension. They provide a “plan of action for readers, and a system for teachers or
peers to use, to provide ongoing feedback and support. ”( Gersten, R., Baker, S.
2001,p.738-739).
A plan of action is derived from the learners’ need for help with text organization and
structure and their need for a road map or guide to successfully negotiate the
comprehension process. They provide a common language between teachers and students
to help guide dialogue and interactions between teachers and students and between
readers and authors. During teacher-student interactions, teachers can verbally model
patterns of thinking about and comprehending text. Students can display their attempts to
comprehend text—either verbally or in writing—and get feedback from teachers.
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In the following part, the researcher will present a number of ways to teach reading
through story grammar(Gersten, 2001, p.740). They are as follows:
1- Explicit teaching: In teaching students comprehension strategies related to story
grammar dimensions, initial instruction might focus on (a) who the story is about, (b) the
main problem, (c) attempts to solve the problem, and (d) how the story ends. As students
read stories during this instructional phase, the teacher should pause to ask questions
related to these dimensions, and make sure that all students comprehend the story. This is
particularly important, of course, for students with comprehension problems. At the end
of the story, students should try to summarize the story using the four questions to guide
them.
2- Guided practice: In the guided practice phase, story grammar questions and maps are
central to reading. The maps should have enough room on them for students to take notes
as they read or after. At the end of the story, students should try to summarize the story
by using the story grammar questions. Teachers should have frequent class discussions
centered on answering the story grammar questions. Students should learn to support
their answers by indicating specific parts of the story. This can be particularly effective if
students answer a question incorrectly. Rather than telling the student the answer is
incorrect, it can be more beneficial when teachers have students find the sentence or
paragraph that supports their answer. It is critical, however, that teachers make sure
students understand what the correct answer is and why. If there are frequent errors at this
level, then it may be necessary to return to an earlier, more explicit level where teachers
more carefully monitor and model the use of the story grammar questions.
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3- Independent use: As students become adept at reading stories by using story maps
and questions as a guide, teachers should continue to monitor students’ use and begin to
prompt students to provide analyses of stories that probe deeper levels of meaning.
In some cases pursuing deeper levels of comprehension can stem directly from the
original story grammar categories. In other cases additional categories can be integrated
with existing ones. This is important because continued improvement in comprehension
requires that readers pay attention to key details that change from story to story and are
not easily categorized in maps and questioning facilitators. Frequently, it is possible to
link these important details to the ideas represented in the story grammar framework, and
teachers should do this explicitly to make sure students see the connection.
4- Teacher questioning during reading: Teacher questioning during reading can
support students becoming active readers. Ongoing questioning is more effective when it
is structured and follows a specific pattern because students are more likely to internalize
self-questioning strategies and use them independently after instruction. Essentially,
questions posed before reading can improve comprehension if they are general and focus
on the most salient information in the text. They help orient beginning readers to the idea
that it is important to have thought about what the content of the text might be before
reading it. It is important to stress that during the reading of the text these same questions
should be addressed so that readers get to see how their expectations and predictions
about the story held up. Asking the same questions before and after reading is especially
effective if the reading material is difficult to comprehend, and the more precise the
questions are, the more students can focus their attention on specific information. Asking
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additional questions after reading helps students not become preoccupied with reading
the text just to answer the orienting questions.
The researcher thinks that teacher questioning is also an effective way to help students
understand how stories are structured. Answering predictable, repeated patterns of
questions helps students focus their attention on the crucial structure of the story and
results in better comprehension than asking unpredictable, uniquely relevant questions.

2.2.10 The Relation between Story Grammar and Critical Reading
Skills
Reading and analyzing literature can be an exciting endeavor. It enables students to gain
a richer perspective on their own life experiences and to enter into new and different
worlds. Even for students with lower than average reading ability, the potentially rich and
stimulating opportunities for discussing and analyzing literature should be abundant, but
they are not. A story, long or short, as a literary genre has its elements and components
which follows a fixed plan; it is the story plot. Through the plot and the written words,
the author wants to deliver a message to the reader, Also there is no story without a
theme. How the characters are introduced, how the events of the story are woven help
readers to receive the author's message. However the theme or the message cannot be
inferred through decoding letters; it needs mental effort from readers to read critically
and analyze the elements of the target story. In that readers have to analyze and find out
the relation between events. Moreover, readers have to go inside the character to listen to
its inner voice, to elicit its traits and to find its impact on directing events. while doing
this, readers analyze, infer, evaluates, question, distinguish fact from opinion, judge,
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evaluates and conclude lessons, As every elements play a role in the story, readers have
to understand and analyze the purpose and the role of that elements.
To conclude, the researcher can say that story grammar helps developing readers' critical
reading skills.

2.2.11 Conclusion
Teaching students about the components, or grammar, of a story leads to improved
comprehension. It helps readers understand the who, what, when, where, and why of
stories. Story grammars characterize the general structure of stories by defining what
most have in common. It is, in effect, a concise summary of the plot and setting of a
narrative. When students understand the generic architecture of stories and learn to use
this framework, they are better able to comprehend assignments and compose their own
stories. Various components, for example, setting, characters, problem, goal, events, and
outcome, help students make meaning as they read. Readers learn to identify the main
characters of the story, where and when the story took place, what the main characters
did, how the story ended, and how the main characters felt. This gives the reader
knowledge and procedures for deeper understanding and allows for more coherent
memory representations of what happened in the story.

2.2.12 Summary
The researcher has presented this chapter in two sections. The first section presents the
concept of reading, reading comprehension skills, models of reading, theories of reading
comprehension and the levels of comprehension. It also displays critical reading; its
definition, skills, characteristics, tools and how to teach it.
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The second section introduces story grammar, its definition, its elements ,direct
instruction in it, why do we use it, positive application of it inside classroom, how to
teach it and the relation between story grammar and critical reading skills. The following
chapter deals with previous studies related to critical reading skills and story grammar
approach.
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Chapter 3
Previous Studies
3.1 Introduction
This chapter investigates the findings of the previous studies relevant to the topic of the
current study. The studies are categorized into two domains according to what they
investigate and what their findings are. The first one deals with the studies related to
critical reading skills. It is interesting to mention here that critical reading, which is the
core of this study, is a high level of reading comprehension. The second domain presents
studies related to utilizing story grammar as a teaching strategy. Some of these studies
are local, others are from the Arab world and the rest are international.

3.2 Studies Related to Teaching Critical Reading Skills
Al Helou's (2010) study examined the effectiveness of a strategy based on schema
theory to develop critical reading skills of secondary school students in Gaza
governorate. In order to achieve the aim of the study, the researcher adopted the
experimental research design. The sample of the study was randomly chosen by the
researcher of about (48) students as an experimental group and other (48) students as a
control one. The researcher used two tools; a checklist card to check the suitable critical
reading skills for the 11th graders, and an achievement test. A pretest was carried out by
the two groups. The Students of the experimental group received learning activities
through the strategy of activating students’ prior knowledge (schema) in developing their
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critical reading skills during three phases of reading: pre, while, and post reading, while
the students of the control group received regular reading classes with their normal
teacher. At the end of the experiment which lasted for three months, a post test was
conducted to both groups. The results were statistically analyzed using T-test to find the
differences between the experimental group and the control one in the pre and post test.
The findings showed that the experimental group students who received the strategy
based on the schema theory to develop critical reading skills performed much better on
the post test than the students of the control group who did not received such strategy.
The researcher recommended that it is important for teachers to motivate their students to
use their schemata and provide them with clues and motives and to provoke their
thinking while reading.
The researcher agrees with Al Helou that teacher should benefit from using pre
knowledge to develop critical reading skills. To illustrate, prior knowledge acts as the
base on which readers build their understanding of the new texts.

El Kahlout's (2010) study examined the effectiveness of using guided discovery
approach on developing reading comprehension skills for the eleventh graders in Gaza
governorates. In order to achieve the aim of the study, the researcher adopted an
experimental research design. The sample of the study consisted of (77) students and it
was chosen from the students at the humanities stream The experimental group
included(39) students and was taught reading comprehension by the guided discovery
strategy. On the other hand, the control group that included (38) students was taught
reading comprehension by traditional way of teaching. Content analysis card was
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designed to choose the reading comprehension skills to be developed. In this study, the
researcher used the critical level as a high level of comprehension. An achievement test
was designed and served as a pre-post test.
The results of the achievement test were statistically analyzed and they indicated that
there were statistically significant differences at (a≤0.05) between pre and post test of the
experimental group in reading comprehension skills in favor of the post test. The results
also, proved that there were significant differences at (a≤ 0.05) between the levels of
reading comprehension skills for the experimental group compared with the control
group in favor of the experimental group.
Based on the findings, the researcher recommended that the teacher of English should
adapt guided discovery in teaching English in general and in teaching reading
comprehension in particular. She also recommended that the Ministry of Education
should hold training courses to train teacher on using guided discovery and on preparing
enrichment material to activate students' role. Finally, the researcher suggested that
further researches should be conducted to investigate the effectiveness of guided
discovery on different language skills and at different levels and grades.
The researcher has used the same tools of study and has benefited from the critical level
of comprehension levels employed in Al kahlout's study.

Kuo's (2009) study which is entitled ''Critical literacy and a Picture-Book Based
Dialogue Activity in Taiwan'' the researcher described an English Conversation activity
offered during the 2005 spring semester at a university in southern Taiwan .and used a
critical instructional model to analyze students' team dialogues as responses to a picture-
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book-based exercise. The informants in the study included the instructor and his 26
students. This research is a qualitative case study in that it employed various descriptive
data (e.g. students' team dialogues and reflection papers) in an attempt to 1- investigate
the extent to which the goals of critical literacy were achieved in the classroom and 2arrive at some implications for the implementation of critical literacy in Taiwan. This
study suggested that instruction based on social-issue picture books is effective not only
in promoting literacy learning but also in eliciting meaningful themes for students.
Second, it showed that language learning is best understood as socially constructed.
Critical instruction should promote not only text-centered responses but also reader
responses to social issues; this can lead to more critical stances for students. Third, the
study suggested that a critical literacy curriculum should progress from personal/cultural
resources to critical social practices and critical stances. Finally, enthusiasts of critical
literacy should not insist on including all dimensions of the analytical model used in the
study. Instead, teachers should consider their students, teaching purposes and teaching
contexts when they use elements from the critical literacy instructional model.
The researcher agrees that instruction based on social issues picture book is effective in
eliciting meaningful themes for students and she believes that students learn better when
they connect their culture and experience to what they learn.

Abu Shamla's (2009) study examined the effectiveness of a suggested program based on
prior knowledge to develop eighth graders' reading comprehension skills. The researcher
used four tools; a checklist to determine the suitable reading comprehension skills for the
eighth graders, a questionnaire to determine the degree of importance of reading
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comprehension skills, an achievement test and the suggested program. The sample of the
study was purposely chosen by the researcher of about (40) students as an experimental
group and another (40)students as a control one. The suggested program was taught to the
experimental group while the control group was taught by the traditional method. The
results were statistically analyzed using T-test to find the differences between the
experimental and the control group in the pre and the post test. The findings revealed that
there were significant differences between the two groups in the favor of the
experimental group due to the use of prior knowledge activation before reading.
The researcher recommended that it is important for the teachers to activate prior
knowledge the students have before reading comprehension activities.
The researcher agrees with Abu Shamla that human cognition is inseparable series. The
researcher suggests that it is necessary to activate students' schemata to act as the keys
that opens a new house and helps discovering its contents.

Badr El-Deen's (2009) study tested the effectiveness of the assisted extensive reading
program on developing reading comprehension strategies namely; skimming, scanning,
guessing meaning of words in context and inference for ninth graders in Gaza
governorates. The sample of the study was three groups, two groups where assigned as
experimental groups and the third group as a control one. The first experimental group
received training on using reading comprehension strategies. The second experimental
group received training on using reading comprehension strategies accompanied with
an extensive reading program. The control group received no treatment. The experiment
lasted for nine weeks of extensive reading program. Achievement pre and post tests
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were conducted and a statistical analysis was applied to collect data. The results of the
post tests showed that the group which received the assisted extensive reading program
was superior to the other two groups, and group one which only received strategy training
achieved some progress but it was not significant when compared with the group which
received both strategy training and extensive reading program .Moreover, the control
group who was taught in the traditional method

achieved no significant progress.

Bader Eldeen recommended that extensive reading program should be conducted in
schools to help learners developing reading comprehension skills.
The researcher thinks that teachers should train students to use reading comprehension
skills and give them chances to practice these skills extensively through extensive
reading activities as the study highlights

the importance of training and practicing as a

means of developing reading comprehension skills.

Seker, Hasan;Komur, Sevki's (2008) study aimed at investigating the relationship
between critical thinking skills and in-class questioning behaviors of English Language
Teaching (ELT) students at the Faculty of Education at Mugla University. The
researchers attempted to find out answers to the following questions: "What kinds of
questions do students in lower and higher critical thinking groups ask?" and "Is there a
difference between the questions of students with higher and lower critical thinking
scores?" Three data collection instruments were used: Ennis-Weir Critical Thinking
Essay Test; a reading passage; and a structured interview. The findings obtained
suggested that the questions asked by the students of the higher critical thinking score
group are not questions that clarify unclear points, but questions asked out of curiosity, to
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remove the uncertainties, and to lead people to think profoundly. Moreover, these
students ask questions to find alternatives, to think the reverse and to head for new ideas.
The students in the higher score group experienced thinking processes more intensively
than the lower score group. The researchers recommended that It is important that trainee
teachers in the faculties of education should develop their critical thinking skills so that
they can meet the expectations and needs of their profession.
The study highlights the importance of training on developing critical reading skills.
Hollingsworth's (2007) study investigated the effect of cooperative learning on reading
comprehension for the first and second grade. The sample of the study was (51) students
form the first and the second graders, (28) elementary teachers. Participants of (184) were
chosen from the families of the (51)graders. The tools of the study were survey for the
students, a comprehension checklist for a narrative text and a comprehension checklist
for an expository text. The researcher assumed that low test scores, poor decoding skills,
and lack of ability to answer comprehension questions appropriately characterized the
main factors to the problems of low reading comprehension. To test this assumption, The
researcher implemented specific reading comprehension strategies through the use of
cooperative learning groups, guided reading, and reader's theater. The results showed that
cooperative learning, as a method of teaching, proved to be a valuable in helping students
learn comprehension strategies and encouraging positive interactions among peers.
Moreover, the students achieved academic success by increasing their levels and
knowledge of comprehension skills. Hollingsworth recommended that increasing
enthusiasm and motivation help creating positive attitude towards reading. The researcher
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believes that classroom management helps teachers to achieve their objectives of
developing their students’ critical reading skills.
McKown& Barnett's (2007) study was conducted to improve reading comprehension
for second and third grade students by using higher-order thinking skills such as
predicting, connections, visualizing, inferring, questioning and summarizing. The
researchers used three tools to assess the changes in their students' learning. The tools
were: Meta comprehension strategy, State Snapshots of Early Literacy Test, Ready's
Practice. Reading Comprehension Test and the teacher observation checklist. The sample
was (65) students divided into two groups;(33)from the second grade and (32) students
from the third grade. The strategies of Meta comprehension were first modeled by the
researchers through the think-aloud process and the use of graphic organizers. Next ,the
strategies were practiced by the whole class, then small groups, and finally
independently.
The strategies were introduced and practiced over a sixteen weeks period ended with an
assessment. The results showed a significant increase in students' knowledge of reading
comprehension strategies. The study recommended that implementing different strategies
would raise students' reading comprehension skills.
The researcher thinks that McKown & Barnett's moved gradually in teaching reading
comprehension skills from thinking aloud to graphic organizer to class practice and
finally independent practice. the current researcher believes that this graduation is a
necessity to develop critical reading skills.
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Gabl's, et al. (2007) study examined the effect of a program on increasing student's
reading comprehension and fluency through the use of guided reading. The targeted
sample consisted of the second and the fourth grade students in a northwest suburban area
of a large city. The problem of the study was that students in the second and the fourth
grade perform below their respective expectancy on reading tasks that related to
comprehension and fluency. The study showed that multiple factors contribute to the
problem of low reading fluency and comprehension scores. These factors include
individual students ,school curriculum and classroom environment, teacher training and
family involvement. The experiment lasted for sixteen weeks. The students were assessed
using district provided comprehension and fluency assessments. The instruments were ; a
teacher survey, a comprehension test measuring fluency. The researcher hypothesized
that guided intervention using leveled texts is effective in solving the problem of reading
comprehension and fluency for the second and fourth grade. The results showed an
increase in students' reading fluency and comprehension throughout the course of the
intervention. The study recommended that guided reading in the classroom as a method
helps teachers to meet the individual needs of each student. Gabl suggested some
solutions to improve reading comprehension and fluency as increasing family
involvement, teaching thinking skills, creating flexible groups in the classroom, utilizing
a meaningful reading curriculum, improving teacher education, and setting up a positive
environment.
The researcher thinks that teacher should encourage students to read more and more, the
more we read, the better we become in all aspects of life.
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Köse's (2006) study explored the effects of portfolio assessment on critical reading and
learner autonomy of preparatory students of a university.
In order to reach the aim of the study, students’ belief about (27) critical reading skills
were determined through critical reading checklist at the beginning of the implementation
and at the end. The findings showed that students’ level of critical reading which was
determined at the beginning of the implementation through a story, was at a lower order
skill level. In the Critical Reading Scale prepared by Köse, items were sub- categorized
as “lower-order” and “higher-order” skills. Data analysis of the scales given at the end of
the implementation was made according to these two subcategories, whereas the findings
of the scales given at the beginning of the implementation were not presented in the
study. Hence; the findings of the data analysis of the scales given at the end of the
implementation. showed that a high percentage of the students complied with the items
used to determine the lower order skills. For higher order skills, although a high
percentage of students agreed with those which include applying and analyzing skills, the
percentage of the students who agreed with the items involving evaluating and creating
skills decreased. However, this finding was regarded as being acceptable. That is to say
that, they led towards achieving the high order skills which necessitates process.
Çam’s (2006) study explored the relationship between 5th grades students’ levels of
visual reading and reading comprehension skill, critical reading skill, and the academic
success in a Turkish lesson.. Data was collected through “individual information form”,
“visual reading test”, “reading understanding test”, and “Critical Reading Scale”. A
significant difference was found between students’ levels of visual reading and reading
comprehension skill, critical reading skill, and the academic success in Turkish lesson. In
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other words, applying critical reading and thinking skills increase the effectiveness in
visual reading
Similar to the study above, Ünal (2006) has investigated the relationship between 5th
grades students’ levels of critical reading skills; and attitudes towards reading and
students’ level of reading comprehension. Data were collected through a Critical Reading
Scale, an attitude scale and reading comprehension test. The results of the analysis
showed a significant relationship between students’ critical reading skills and their
attitudes towards reading. Furthermore, a significant relationship between students’
reading comprehension level and their level of critical reading skills emerged.

Khalaf's (2004) study aimed at exploring the effectiveness of suggested teaching
strategies on developing some creative reading skills for the preparatory stage students.
The strategies included: asking questions strategy, expected reading strategy and
transformation strategy. The researcher prepared a test to measure the development of
some skills of creative reading of the second preparatory grade students. The teacher of
Arabic who taught the experimental group was provided with a teacher's guide designed
by the researcher with explanation of the usage of the strategies. A sample of the second
preparatory grade students was selected from a school in Smalut in Al Mania Province.
The sample was

divided into two groups; the experimental group and the control one.

The experimental group was taught some subjects from the reading textbook of the first
semester of the academic year 2003/2004 (Our nice language) by using some suggested
strategy, while the control group was not given any practice about those strategies. The
pre and post tests were applied before the experiment on the students of the two groups.
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Results of the study revealed the effectiveness of the suggested teaching strategies in
developing some creative reading skills. The study recommended that such suggested
strategies in this study are to be implemented for teaching reading. Also, training students
in the education college on these strategies is an advantage.
The researcher thinks that asking question strategy is an effective way to develop
students' reading skills.
Salataci and Akyel's (2002) study examined the possible effects of strategy of
instructions on L1 and L2 reading. The questions of the study were the following:
a. Does strategy of instructions in English as a foreign language (EFL) reading affect
EFL reading strategies and reading comprehension in English?
b. Does strategy instruction in EFL reading affect reading strategy in Turkish (native
language)?
The participants in the study were (20) students enrolled in a pre-intermediate level
classes of a one-year intensive English course offered at the foreign language department
of the Turkish-medium Istanbul Technical University. The students were instructed on
the following reading comprehension strategies; to look at the title of the selected text
and to make predictions about the likely content of the passage based on their background
knowledge related to the text and to seek clarification of any comprehension difficulties.
At this stage, some repair strategies were introduced to the students such as re-reading
problematic parts, reading on until the meaning becomes clear. They also are asked to
guess the meaning of the unknown words. The data were collected through a think aloud
activity. Observation, a semi-structured interview, a background questionnaire and a pre
and a post comprehension tests. The results in the post test were higher than those in the
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pre test. Salataci and Akyel concluded that explicit teaching of reading strategies had
improved the participants' performance in using the reading strategies in a proper way
that improved their comprehension scores in general.
It is clear that the study highlights the importance of explicit teaching of reading
strategies as a means of developing them.
The current study agrees with Salataci's study in using some reading strategies as
guessing meaning and predicting. and in students' levels as they both use the intermediate
level.
Mohamed’s (2002) study focused on the effectiveness of using Egyptian first year
secondary students questions in developing their critical reading skills in the light of
schema theory. The sample of the study was randomly chosen by the researcher of about
(40) students as an experimental group and another(40) students as a control one. The
researcher taught the experimental group through the strategy of student’s generated
questions for developing their critical reading skills. By the end of the treatment, a posttest was conducted to both groups to find out the effectiveness of the suggested strategy
in developing the experimental group students critical reading skills results provided
support for the study hypothesis. The finding showed that there were significant
differences between the two groups in the favor of the experimental group due to the use
of students generated questions in the study presented some recommendations to teachers
and curriculum designers.
This study is in consistence with Abu Shamla’s study which emphasizes the positive
effect of schema activation on developing critical reading skills.

92

El-Shur (1999) used some metacognitive strategies: semantics mapping, experience-textrelationship and prediction for developing student-teacher reading awareness and critical
reading skills in Zagazig University, Egypt. Subjects were pre-tested to measure their
level in both reading awareness and critical reading skills before receiving any
metacognitive strategy instruction the sample was divided in three groups in which the
first group received instruction in semantic mapping, the second group received
instruction in experience-text-relationship, and the third group received training in
prediction. Results showed significant differences in favor of the post-test results in
reading awareness and critical reading skills. Results also showed that the semantic
mapping group exceeded the experience-text-relationship and the prediction group
subjects in total reading awareness.
The researcher can conclude that a variety of strategies may develop critical reading
skills, but some are superior to others. So teachers should be selective.

Fincher-Kiefer (1992) In his study which is entitled "The role of prior knowledge in
inferential processing", the researcher used the experimental approach and examined two
types of inferences, those that maintained referential coherence, referred to as local
inferences, and those that were anticipatory in nature, referred to as global inferences.
The results of these two experiments suggested that individuals with prior knowledge
used their knowledge actively to generate global inferences during reading. It was argued
that this anticipatory inferential process guides the construction of a mental model of a
text, built partly with explicit information and partly with existing knowledge.
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Coolidge, Susan's (1989) study used higher order cognitive questions in the primary
classroom to improve comprehension. A teaching team leader and second grade teacher
designed and implemented a 10-week practicum intervention meant to improve the
inferential comprehension of 105 second graders whose reading scores on the Ginn
Mastery Tests revealed a gap between inferential and literal comprehension. It was
reasoned that the gap would decrease if teachers were trained to use higher order
questions in learning activities and provide opportunities for students to practice
answering questions. Through use of Bloom's taxonomy of educational objectives and
story mapping, teachers developed questions concerning fairy tales. Evaluation data
indicated that teachers acquired knowledge of Bloom's taxonomy and students improved
in their ability to answer a developmental group of higher order questions. The gap
between students' inferential and literal comprehension reading test scores decreased
from 37 to 13 percent. Observation suggested that students' creativity was enhanced, and
developed from simple activities to major group projects. Lesson plans for stories,
including sample questions and learning activities, are provided. Appended materials
include lists of Bloom Action Verbs for Classroom Action in the cognitive domains of
knowledge, comprehension, application, analysis, synthesis, and evaluation.

Cherney (1992) proposed a programme in Philadelphia, the U.S.A, for developing
critical reading skills for at-risk college students. At the beginning of the programme,
students indicated that they enjoyed reading, did leisure reading and felt that lack of
vocabulary, slow reading rate, and inability to concentrate were their major reading
problems. The first step in the reading/learning program was to incorporate into the
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students’ thinking. About reading and learning the concept of the following levels of
learning (rote recall, drawing conclusion, evaluating, making judgment, and problem
solving). The students were then given series of exercises intended to help them better
understand the significance of the concept. Students in the last section of the programme
obtained the highest grade point average of all sections of the programme. Finally,
students learned that learning means more than just memorizing.

Jaini (1985) conducted a study to evaluate the status of critical reading skills instruction
in elementary schools. The purpose of this study was to identify those critical reading
skills taught in third and fifth grade levels during reading instruction, as well as in the
content area subjects. The differences in usage in the various sections of the critical
reading skills inventory (CRSI) within each target population was investigated. The
variable of teachers are: (a) language (b) instructional setting, and (c) years of expertise
were also studied. The CRSI was developed and pre-tested to find the frequency of
critical reading skills instruction as perceived by the teachers.
Based upon the analyzed data, critical skills are listed in the CRSI were taught every six
weeks in the third and fifth grade. The literary forms sections of the CRSI, characteristics
of biography or fantasy were taught more frequently. However, the logic section was
taught the least of six section. The logic refers to such items as detecting hasty
generalizations. The variables of teachers showed: (a) language of a teacher, (b)
instruction setting, and (c) years of experience were neither conductive nor detrimental to
critical reading instruction. Recommendations of the study were:
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(1) education majors should receive instruction in teaching critical reading skills in all
specialization coursework to the development of materials for teacher trainers is
necessary also. Training packets could facilitate staff development session and the
promotion of a self-guided teacher training center on each school campus.

Rocha's (1985) study in the USA investigated the effects of training in problem solving
in the critical reading skills of high school seniors. The major purpose of this study was
to determine if secondary students who were instructed in a previously researched and
validated program of problem solving would exhibit a significantly improved
performance in critical reading .The study examined if the instruction used in problem
solving would have different effect on the critical reading skills of male and female and
of students of high and low general reading ability. The data for the study were obtained
from a sample of 92 seniors enrolled in six classes of basic reading and reading efficiency
in a suburban St. Louis country high school. All of the subjects were administered the
Gates-Mac-Ginitie Reading Test as a major of general reading ability and the reading
comprehension section of the California Achievement Test – Level 19-C as pre-treatment
measure of critical reading, prior to the experimental group receiving instruction of
problem solving.
Following the completion of the experimental group’s instruction in problem solving,
which was conducted using the Future Problem Solving Program, all of the subjects were
administered the reading comprehension section of the alternate form of California
Achievement Test. Using a Chi square and four t-tests, both groups were determined to
be basically equivalent in male/female ratio, pre-treatment critical reading ability, and in
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general reading ability. The data were analyzed using a three-way analysis of variance.
No differential effects in critical reading resulted for the students instructed in the
problem solving process. There was also no difference in critical reading between males
and females. However, a difference in critical reading was observed between students of
high and low general reading ability.
Evan's (1985) study conducted a study in the USA to develop, implement, and evaluate a
collegial staff development program for teaching critical reading in the elementary
grades. More specially, answers to the following questions will be taught: (1) To what
extent did the participant value the program? (2) To what extent did the participant use
the materials? (3) How did selected experts assess the materials? Action research
methodology was used because of its appropriateness for the study of real settings. Data
sources included log entries by fifteen inner-city school elementary teachers who
participated in the program, the researcher’s log and audio-tapes, video-tapes of one of
the seven scenarios and two administration lessons by participants, and from a panel of
experts. Though the programme was not totally successful, the teachers learned about
critical reading and developed an awareness of its importance in the elementary grades
and made some changes in the way they taught.

Roger's (1985) study examined the efficacy of using an explicit instruction model versus
a basal approach (1) to teach the critical reading skills of discerning fact and opinion and
evaluating evidence, and (2) to learn whether adding functional aspect to the instruction
would affect the students’ acquisition of the skills. Two experimental treatment groups
and a control group were assigned to one of three treatment groups: explicit instruction,
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functional explicit instruction, and no instruction. The hypotheses formulated were that
students in the two experimental groups would perform at a significantly higher level on
the post-test than the no instruction group, and that the functional explicit instruction
group would perform better on those sections of the post-test dealing with extended text.
The results indicated that explicit instruction is beneficial for poor readers but not for
better readers. No differences in performance among the three groups were found on
those sections of the posttest dealing with extended text.

General Commentary
In accordance with the above-mentioned studies, the focus was on developing reading
comprehension skills in general and critical reading skills in particular in English as a
foreign language. Some of these studies are local such as Al Helou (2010) and El Kahlout
(2010) ; others are Arab as Mohamed’s (2002) and El-Shur (1999 ) ; and the others are
from foreign countries such as -(Kuo,Jun-Min,2009-and-McKown &Barnett's (2007).
This reflects the importance of teaching critical reading in English. In addition, those
studies examined the effectiveness of different approaches of teaching critical reading
such as using strategy of instructions, using higher-order thinking skills and activating
prior knowledge. This reflects that the researchers always search for finding solutions for
difficulties in teaching reading comprehension in English.
So, the current study concentrated on the effectiveness of story grammar on developing
critical reading skills for the ninth graders in English for Palestine9. The fact is that the
previous studies guided the researcher in implementing the critical reading skills during
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the experiment. The studies indicated that critical reading skills should be taught in
different levels to enhance students' ability of thinking while reading.
The researcher has become aware of the following:
1-Students who are trained to learn critical reading skills using interactive strategies such
as questioning and discussion and prior knowledge, acquire these skills better than other
students and achieve better comprehension.
2- Critical reading skills are high level comprehension skills that need special strategies
to be developed.
3- Critical reading skills can be developed since the first school grade.
4- Developing critical reading skills help improve students' scores in general.
5- Training and practicing are necessary to develop critical reading skills
6- Teachers should be creative to find means of helping students develop reading
comprehension skills.
7- Teachers should be selective in choosing teaching strategies that help develop their
students' critical reading skills.

3.3 Studies Related to Teaching by Story Grammar

Mahmoud's (2010) study investigated the positive effects of applying “Story Grammars”
as a teaching strategy on students’ scholastic performance. To achieve this aim, the
researcher used the aforementioned strategy in teaching junior and senior college students
of pedagogy an advanced course in writing at An- Najah National University/ Faculty of
Education during the first semester of the academic year 2004 - 2005. The researcher
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used the independent samples t- test to show the equality of means between the
experimental group and the control group and to show the significant difference between
the same two groups after applying the Story Grammar Approach (referred to herein as
SG). Likewise, the researcher used paired samples t- test to show the changes in the
experimental group students’ results after applying the SG strategy and to show the
changes in the control group students’ results after applying the traditional strategy in
teaching. The findings of the statistical analysis are overwhelmingly in favor of
incorporating the SG as a pedagogically conducive approach in the teaching of literary
genres. The findings of the same experiment have also underscored the fact that there is a
significant difference between the two groups in favor of the experimental group due to
the application of SG as an effective strategy in teaching. As a consequence, and due to
the positive results found, it is highly recommended that this strategy be considered an
essential component of the pedagogy being used in teaching EFL and ESL classes
This study differs from the current study in the population of the study and in the
language skill as it deals with writing skills, but it agrees with the current study in using
the same statistical analysis and the same design and methodology.
The researcher has benefited of the study in that story grammar is effective not only in
reading skill but also in writing skill. The researcher thinks that SG may be used with
beginners and intermediate learners. It may be also used with advanced learners as an
introductory activity.

Wang's (2006) study explored the effects of the story grammar strategy in instruction on
enhancing story rewriting and story modifying at elementary school students with
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writing difficulties. The subjects of this study were three grade five and six students
with writing difficulties in Kaohsiung city. The study adopted A-B1-B2-A’, with across
settings of the single experimental design. The independent variable is the story
grammar instruction, and the dependent variable includes the abilities of story rewriting
and story modifying. The result of this study showed that after the intervention using
the story grammar strategy in instruction, it had the teaching effects and the afterwards
maintenance on students’ capacity for story rewriting, story modifying, writing attitude
and the performance through the writing process.
The current researcher can conclude that story grammar improves writing skills which is
the most advanced language skill. Moreover, when taking into consideration that the
sample of the study is disabled ones, the researcher can summarize that story grammar
is effective on developing language skills.
Boulineau's (2004) study examined the use of story-mapping to improve the reading
comprehension of six third-and fourth-grade students with specific learning disabilities
who exhibited reading deficits. Also it tested whether the effects would maintain once the
intervention was discontinued. Using a descriptive, three-phased, single-subject design,
the effect of story-map instruction on student participants' comprehension of storygrammar elements was monitored. Positive results were observed, and maintenance
probes suggested that the effects of the intervention maintained after the treatment was
withdrawn. The results of this descriptive study were examined in several ways. First, the
performance of individual students across the conditions was examined in order to
determine whether the intervention had different effects across participants. Second, the
participants' mean performance across different elements of story grammar was
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calculated in order to examine whether instruction was more effective for teaching some
elements than others.
The study indicates that story mapping is an effective strategy on developing reading
comprehension study.
Bui's (2002) study investigated the effects of story-grammar instruction on the reading
comprehension of narrative text by 26 first-grade students (six with disabilities) in
general education classes. The instruction consisted of two different approaches: 1) basic
story-grammar instruction, 2) story grammar integrated with the students' personal
experiences. The narrative texts used

were 20 popular children's picture books. A

comparison-group design (n=13) was utilized. Results indicated improvement of the
experimental subjects' abilities to retell stories, recall and retain information from the
stories, and answer story-grammar questions. The effects were maintained over time.
The researcher has used the same strategy and the same language skill and she agrees that
narrative texts improve students' abilities to retell stories, recall and retain information
from the stories.
This Gardill and Jitendra's (1999) study used a multiple baseline across participants to
determine the effects of advanced story-map instruction on the reading comprehension
performance of six middle school students in sixth and eighth grade identified with SLD.
The study assessed (a) the degree to which direct story-map instruction affects reading
comprehension skills relative to story-grammar and basal questions, (b) generalization of
strategy effects upon a novel passage and maintenance of the skill, and (c) oral story
retells. The dependent variables were percentage correct of story-grammar questions
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percentage correct of basal comprehension questions, number of words, number of
correct word sequences, number of thought units, and number of sentences included in
story retells. The independent variable was a story map that provided space for students
to write the significant information from stories read. Results indicated an increase on the
basal comprehension (literal and inferential) tests for each participant. In addition,
generalization was documented, an area in which students with LD often have difficulty .
Vallecorsa and deBettencourt's (1997) study examined the effects of direct reading
instruction in the elements of the story form on story comprehension skill, the effects of
story form reading instruction on story writing performance, and the effects of direct
transfer training on story writing performance. Using a single-subject design with
multiple baselines across behaviors (reading and writing), Vallecorsa and deBettencourt
documented positive results for several story elements, including recall of stories.
Transfer of training to writing performance was also documented.
Although Vallecorsa and deBettencourt utilized story grammar strategy in a new form,
direct reading instruction in the elements of the story, it was effective in developing
language skills.
Thomas's (1995) study investigated the effect of four instructional strategies on the recall
patterns, comprehension scores, and written productions of tenth-grade survey English
literature students. The four instructional strategies were (1) genre-specific story
grammar, (2) generic story grammar, (3) teacher-posed questions and answer instruction,
and (4) theme instruction. The genre used for instruction of all groups was Science
Fiction literature. A Science Fiction genre-specific story grammar was developed,
devised, and employed as an instructional tool for this study. Prior research had not
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investigated different instructional methodologies using a genre-specific story grammar.
Research using the Mandler and Johnson generic story grammar had been limited to
studies conducted in elementary classrooms, with the exception of one secondary study.
This secondary study did not examine the recall patterns nor written story productions of
the subjects, but it did examine the comprehension of complex short stories using a
generic story grammar as a means of instruction. The research recommended that genrespecific story grammar be developed for complex stories read in secondary content
domains. In addition, previous research recommended that more investigations which
explore experimental instructional methodologies needed to be conducted at the
secondary level of education. Recall was measured by an isolated recall task,
comprehension was measured by multiple choice tests based on the content of three
Science Fiction stories, and application knowledge was tested by means of a written story
production. The criteria used to assess the recall, comprehension, and written story
production was the Science Fiction genre-specific story grammar. Statistical analysis
using a Pearson r, chi square, the Wilcoxon Matched-Pairs Signed-Ranks Test, a
MANOVA, an ANOVA, and paired t-tests showed a statistical significance for treatment
group over time. The recall patterns and written story production scores were
significantly higher for the group who received instruction using the genre-specific story
grammar. Initially, there was a statistical significance for the genre-specific group on the
comprehension tests, but this significance was not maintained over time.
The researcher believes that story grammar is an effective strategy on developing
reading and writing skills.
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Davis (1994) used a group design to determine the effects of a directed reading activity
(DRA) versus a story-mapping procedure on inferential and literal reading
comprehension of third and fifth graders when used for teacher-directed pre reading
instruction. Participants were (90) third-grade and 90 fifth-grade students who were
randomly assigned to treatment groups or control groups. The dependent variables were
literal and inferential reading comprehension, and the independent variables were
directed reading activity and a pre reading story map. The pre reading story map
discussion was conducted to assist students in understanding the way that the text was
organized and the relationship between events in the story and the story as a whole. The
results indicated that the story-map pre reading procedure had more positive effect on
literal and inferential comprehension with third-grade students than the DRA procedure.
Statistically significant differences were shown on literal and inferential measures at the
third-grade level and on inferential measures.
The researcher agrees that story grammar helps learners understand text structure and the
relationship between events.

Amer's (1992) study investigated the effects of teaching EFL sixth grade students the
elements of narrative text, i.e. story grammar on their reading comprehension of a story.
Seventy 6th grade female students participated in the study. They were divided into two
groups. The experimental group contained (37) students and the control one contained
(33) students. These students had been studying English as a foreign language for nine
years. The experimental group received instruction in story grammar. Two tests were
used as dependent measures: a multiple choice test and a story frame test. Results showed
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that the experimental group outperformed the control group on both tests. The findings
indicated that direct instruction in story grammar helped EFL students abstract the
episodic sequence and the meta structure of the story and develop a mental representation
of the story, i.e. a story schema, which helped them focus on main ideas and remove
unnecessary details.
The researcher believes that story elements enhances reading comprehension by helping
students to store and retrieve information, to make connections between previous
experience and reading materials, to identify relationships among concepts and events,
organize specific details, and understand the message embedded in the text.

Fine's (1991) study was to investigate the effects of direct instruction in story grammar
on the reading and writing achievement of second graders. Three aspects of story
grammar (character, setting, and plot) were taught in direct instruction using the concept
development technique of deep processing. Deep processing which included (a)
visualization (the drawing of pictures), (b) verbalization (the writing of sentences), (c) the
attachment of physical sensations, and (d) the attachment of emotions to concepts was
used to help students make mental connections necessary for recall and application of
character, setting, and plot when constructing meaning in reading and writing. Four
existing classrooms consisting of seventy-seven second-grade students were randomly
assigned to two treatments, experimental and comparison. Both groups were pretested
and post tested for reading achievement using the Gates-MacGinitie Reading Tests.
Pretest and posttest writing samples were collected and evaluated. Writing achievement
was measured using (a) a primary trait scoring scale (an adapted version of the Glazer
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Narrative Composition Scale) and (b) an holistic scoring scale by R. J. Pritchard.
ANOVAs were performed on the posttests adjusted for the pretests to determine whether
or not the methods differed. There was no a period for either group; nor did the two
groups differ. There was significant improvement in writing for the experimental group
over the comparison group. Pretreatment and post treatment interviews were selectively
collected to evaluate qualitatively if the students were able to identify and manipulate
elements of story grammar and to determine patterns in metacognitive processing.
Interviews provided evidence that most students in the experimental group gained ability
to manipulate and understand, the concepts of character, setting, and plot. while most
students in the comparison group did not gain that.
The researcher believes that direct instruction in story grammar helps learners to
recognize the elements of narrative text and use these elements to improve their
comprehension of the story. The study shows the importance of story grammar on
improving reading ,writing and understanding the concepts of the story.

Feldman's (1985) study evaluated pre-primer basal reading materials using the story
grammar. Three stories from two widely used series were selected and rewritten in accord
with the rules of the story grammar. Subjects were 96 first graders who were seen
individually and randomly assigned to one of eight conditions. The eight conditions were
formed by a 2 × 2 × 2 crossed design. Each of the three conditions in the design had two
levels as follows: (a) The story version condition was either story grammar story or basal
reader story; (b) the picture condition was either pictures present or pictures absent; and
(c) the presentation condition was either oral reading or listening to a tape recording. The
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following conclusions were drawn: (a) Children who read or listened to story grammar
stories had better recall than children who read or listened to basal reader stories; (b) the
recall for stories with pictures was not different from the recall for stories with no
pictures, with the exception that when pictures were present there were more logical
additions to the stories than when pictures were absent; (c) children who listened to
stories had better recall on some aspects of recall than children who read stories; and (d)
there were no significant differences between the story grammar and basal reader
versions on words read per second, words skipped, or reading errors during oral reading.
The study indicates the superiority of story grammar strategy on developing cognitive
skills to other strategies in use. The researcher, therefore, thinks that it suits the levels of
the students (9th).

Commentary
It is clear that teaching language skills through story grammar strategy is effective and
enhances students' productivity. The researcher attributes that to a secret latens in story.
In that, sequencing the events of the story and introducing its characters in a way or
another provokes students imagination and enhances profound thinking. That is because
stories focus on the a affective aspect of learning which creates interest and enjoyment.
These affective factors facilitate deep thinking and learning.
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3.4 General Commentary on the Previous Studies
It is noticeable that the previous studies are of good value for this study as they help the
researcher in different ways. They related to reading comprehension skills and critical
reading skills and how to develop them and they suggested different strategies to be
adopted by the teachers on the field. Concerning the studies of section one which focused
on critical reading skills, the following points can be noticed:
- They highlighted the importance of reading comprehension in general and critical
reading in particular with the combination of the other language skills.
- The sample of the studies was among school students and college ones.
- Different innovated methods were suggested to deal with reading and the results
showed the superiority of those innovated methods over the traditional methods.
With regard to the second section which deals with story grammar studies, the following
points are noticed:
- The studies of this domain tackled different levels of students (elementary, prep and
secondary) and different subjects which revealed the desires of the researchers to
investigate the effect of story grammar on teaching subject matters.
- The studies agreed on the superiority of story grammar method over the other methods
as, expository, lectures, and debates.
The current study agreed with these studies to some extent as Al Helou (2010), Abu
Shamla(2009) and El Kahlout (2010) because they dealt with reading skill. There is a
close relation between Al Helou's study and the current study as both studies tackled
critical reading skills in the Palestinian curriculum. The researcher benefits from Al
Helou's study in designing the tools of the study and the statistical measurements
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especially, in finding the effectiveness by using Blake Modified Gain Rank. Most of
these studies depended on experimental design and that matches the current study.
The current study benefits from those studies in:
- writing the theoretical framework, writing the introduction of the study,
- designing the instruments of the study and how to implement them,
- selecting the appropriate research design for this study,
- being aware of the difficulties and challenges of implementing story grammar
and how to overcome them,
- using appropriate statistical analysis to analyze the data statistically,
- interpreting the results and giving recommendations and suggestions
The current study differs from the previous studies as it

deals with one level of

comprehension which is the critical reading skills. This makes the current study as a
unique one. The population of the study is the students of the ninth grade in UNRWA
school who are in need of care and interest for developing their critical reading skills as
they are going to join a new stage (secondary school).

3.5 Summary
This chapter reviewed some previous studies related to reading comprehension skills and
how the researchers dealt with these skills by implementing different techniques and
strategies. The chapter also presented studies related to story grammar approach. It
presented how the researcher benefits from those studies and how the current study is
different from those studies. The next chapter will review research design and
methodology of the study.
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Chapter 4
Research Design and Methodology
4.1 Introduction
This chapter introduces the procedures followed throughout the study; the methodology,
the population and the sample, the instruments used to answer the questions of the study
and the statistical analyses for the results of the study.

4.2 Research Design
The researcher adopted a quasi experimental design which is considered the "(only way
to approach Causes & Effect)- a method of controlling all variables except the variable of
interest which is manipulated by the investigator to determine if it affects another
variable"
(Jonassen,1996).
The researcher applied the story grammar approach to find its effectiveness on
developing critical reading skills on an experimental group, while the control group did
not receive the same treatment. First, both groups were pre-tested, and then the
experimental group is taught critical reading comprehension according to story grammar
approach through the activities prepared by the researcher in the form of a teacher's
guide and lesson plan. The post-test was attempted for the two groups and the results
were calculated.

4.3 Population of the Study
The population of the study consists of all the ninth graders at UNRWA schools in the
North Gaza enrolled in the second semester of the academic year (2010-2011). The
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population of the study includes (3200) female students in the ninth grade who study
English for Palestine9 textbook .

4.4 Sample of the study
A sample of (78) female students was purposefully chosen from Jabalia prep A school for girls.
The researcher chose two classes; the first class of(39) students as an experimental group and the
second of (39) students as a control group. Furthermore, the sample was chosen from the same
school to be equivalent in the social, cultural, economical and academic levels.

Table (1)
The Distribution of the Sample
The Sample
The population
Experimental

Control

Total

39

39

78

3200

Controlling the variables:
Table (2)
The result of variables between the experimental and control groups

N

Mean

Std.
Deviation

the experimental group

39
39
39

14.58
14.47
59.40

0.566
0.558
0.810

the control group
the
experimental group
Economic
status the control group
the experimental group
Pre test
the control group

39
39
39
39
39

61.23
34.12
33.85
19.45
18.86

0.853
0.754
0.728
0.698
0.657

Variable

Sample

Age

the experimental group
the control group

General
achievement
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t

Sig

1.12 No sig
1.84

No sig

1.32

No sig

1.16
No sig

Table (2) indicates that there are no statistical significant differences between the
experimental and control groups at the ( 0.05)level due the variables. Which means that
the two groups are equivalent. So we can comment on every variable:

Age variable
The mean in the experimental group was equal (14.58) and the mean in the control
sample was ( 14.47). T test counted value was (1. 12 ) which indicates that there is no
statistical significant at the level ( 0.05) . This means that the two groups are equivalent.

General achievement
The mean in the experimental group was equal (59.40 ) and the mean in the control
sample was (61.23). T test counted value was (1. 84 ) which indicates that there is no
statistical significant at the level( 0.05) . This means that the two groups are equivalent.

Economic status
The mean in the experimental group was equal (34. 12) and the mean in the control
sample was33,85 ). T test counted value was (1.32) which indicates that there is no
statistical significant at the level( 0.05) . This means that the two groups are equivalent.

Pre test
The mean in the experimental group was equal (19.45 ) and the mean in the control
sample was (18.86). T test counted value was (1.16 ) which indicates that there is no
statistical significant at the level( 0.05) . This h means that the two groups are equivalent.

4.5 The Variables of the Study
To affirm the accuracy of the results, the researcher defined the variables as the
dependent variable and the independent one.

114

- The dependant variable is students' utilizing of critical reading skills (the critical
reading skills were chosen according to the result of the content analysis card) (Appendix
1).
- The independent variable is Story Grammar.

4.6 Instrumentations
The researcher used three instruments to achieve the aim of the study:
1.A content analysis card for five units from English for Palestine 9 textbook
2. A critical reading skills test as a pre& post test (Appendix 2).
3. A teacher's guide and a lesson plan for five lessons from the second semester of the
academic year (2010- 2011) based on story grammar approach (Appendix 3). Each
lesson has a worksheet and an evaluation sheet for students to work out.

4.6.1 Content Analysis Card
a. The Aim of the Content Analysis Card
The researcher conducted content analysis for five units (9,10,11,12,13) out of fifteen
units of the text book English for Palestine 9. The analysis was conducted in order to
decide what the critical reading skills are intended to be developed by adopting story
grammar throughout the study (Appendix 1).

b. The Source of Designing the Content Analysis Card
The researcher referred to the Ministry of Education Handbook issued in (1999) the time
when the Palestinian Curriculum was designed for the first time and some previous
studies . The chosen units were (9,10,11,12,13). The analysis fell on the activities of the
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reading passages (before you read, while you read and after you read) which allowed for
practicing reading by the students.

c. Description of the Content Analysis
The content analysis card includes (24)items of the reading comprehension skills and sub
skills assigned by the Ministry of Education. The researcher classified these skills into
three levels (analysis/inference level, synthesis /summarizing level and the evaluation
level). For the analysis level, there are ten sub-skills, the synthesis level are six sub-skills
and the evaluation level are eight sub skills.
The researcher chose five units from English for Palestine 9 textbook out of fifteen
to represent a sample of the content. The researcher checked the activities of the reading
comprehension skills (before you read, while you read and after you read) to find out
whether they develop the critical reading skills in each unit.

d. Reliability of the Content Analysis Card
The researcher herself analyzed the chosen units then she asked a well-qualified teacher
who teaches 9th grade to re-analyze them in order to find out the internal reliability.
The researcher used Holsti's equation to count the reliability of the analysis (Appendix1).
Holisti's Equation

R=

(R) refers to the consistency; (M) refers to the number of the elements of the analysis
agreed upon by the analyzers, (N1&N2) refer to the elements of the analysis. The
researcher calculated the points of the agreement and disagreement between the two
analyses. The Consistency was .93.3%) and this is a high percentage that allows the
researcher to depend on the analysis results. Table (3) shows the points of agreement and
disagreement between the analyses.
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Table (3)
Points of Agreement and Disagreement between the Two Analyses
Unit No.

Points
of
Disagreement
Agreement

Agreement&

Total

Percentage

Disagreement

Unit 9

22

2

24

91.6

Unit 10

23

1

24

95.5

Unit 11

23

1

24

95.5

Unit 12

22

2

24

91.6

Unit 13

22

2

24

91.6

Total

112

8

120

93.3

It is clearly noticed from table(3)that percentage was high to prove that the two analyses
agreed on the skills to be developed in the current study.

4.6.2 Critical Reading Comprehension Test
The

critical reading test was prepared by the researcher to measure the students'

achievement in the critical reading skills (Appendix 2).

a. The Aim of the Reading Comprehension Test
The test is one of the study instruments which aimed at measuring the effectiveness of
using story grammar on developing critical reading skills for the 9th graders.

b. The Sources of Designing the Critical Reading Test
The researcher referred to many resources in designing the test. In addition to her own
experience, she reviewed the related literature, checked the opinion of supervisors and
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experienced teachers and the results of content analysis of critical reading skills in the textbook
of the 9th graders. She designed the test with different types of questions which based on story
grammar activities. These questions were distributed over the three levels of critical reading
skills based on the result of the content analysis and table of specifications (Appendix 1&2).

c. Table of Specifications
The researcher designed the test according to the table of specifications. She categorized the
skills to three levels: (8) skills for the analysis/ inferential l level, (4) skills for
summarizing/synthesis level and (3) skills for evaluation level. The three levels were considered
and included in the test. To calculate the relative weight of each level and the number of the
questions, the following steps were followed:
The relative weight for the analysis level = (Number of the sub-skill in each level÷ the total
number of the skills) (8 ÷15=53.3%)The number of the items of questions = (the relative weight
× the total marks of the test) (53.3%×28=15) (Rabah, 2003, p. 67). The relative weight for the
synthesis level is (4÷15=). The number of the items of questions is (26.6%×28=7). The relative
weight for the evaluation level is (3 ÷15=20%). The number of the items of questions is
(20%×28=5).

Table (4)
Table of Specifications
Questions No.
Questions
Questions
Questions
Questions
Total

Levels of critical reading skills
analysis
synthesis
Evaluation
7
3
6
4
1
12Ms&50
%

1

2

7 Ms
&29.1.%

5
Ms&20.8%
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Test items and percentage
Items marks
Percent
10&10 Ms
35.7
6items&6
21.4%
Ms
4items&4Ms
21.4%
4 &8marks
28.6
24 items
100
&28 Ms

d. Description of the Reading Comprehension Test
The test contains4 questions of (24) items and 28marks. A suitable story for ninth grade
was chosen to be the reading passage for the test. All the questions were to be answered
in the light of understanding the passage.
Question(1) is "multiple choice" exercise where students are supposed to choose the
correct response from(a, b or c). The question consists of 10items, one point each. (7) of
them are of analysis level while (3) of evaluation level.
Question (2) is "re- arrange the events" exercise where students are going to put the
events in the correct order. The question is of (6) items. The items are of synthesis level.
The question is of 6marks;one point each.
Question (3) is "guess the meaning" exercise where students are going to deduce the
meaning of un familiar words. The question consists of ( 4) items of analysis level. The
question is of (4) marks, one point each.
Question(4) is "evaluation level "exercise where students are going to personalize the
data of the story according to their opinions, suggest a title and judge the truth of what
they have read. The question is of 4items and 8 marks, two points for each item.
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Table(5)
Description of Questions over the Levels of Critical Reading Skills
Levels of the skills

No. of items

1.Analysis level

12

2.Synthesis level

7

3.Evaluation level

5

Total

24

The marks on the test were ranged from(0-28)where true answer=1 point and false
answer = 0 .

Instructions of the Test (for students)
The instructions were given to students by the researcher. The researcher told students that
the test was designed for a scientific research purpose and it has nothing to do with their
marks.

The Experimentation of the Test
The test was experimented by a pilot sample of (20)ninth graders in Jabalia prep School for
Girls in Jabalia who have the same characteristics of the study sample. The results were
recorded and statistically analyzed to estimate the validity and the reliability of the test. The
clarity of the questions was checked. The misleading items were also modified. Moreover,
this trial application helped in estimating the time needed for answering the questions
according to the following equation:

Time of the first student + time of the last student

2
Therefore the time of test was (90) minutes
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e- Pre-test
In order to examine the equivalence of the achievement in critical reading skills of the
two groups in the study, the researcher used "T-test" to compare the results of the pretest
of the critical reading skills as shown in the following table (6).

Table (6)
T-test Results of Pre-Test between The Experimental and the Control Groups
Sig(tailed)
Levels of the Groups
N
Mean Std
T.
skills
Deviation value

Sig. level

Analysis

Significant

Synthesis
Evaluation

Control
Experimental
Control
Experimental
Control
Experimental

Total mark

Control
Experimental

39
39
39
39

2.01
2.28
1.82
2.82

1.058
1.231
0.986
1.869

39

1.21

0.706

39

1.35

2.750

39

5.04

2.750

39

7.45

3.880

3.196

0.001

4.043

0.001

Significant
Significant

2.803

0.001
Significant

6.694

0.001

"T" table value at (df =38) at (0.05) Sig. ≥ 2.04, and at (0.01) Sig. ≥ 2.75.
According to table(6) there were no statistical significant differences between the experimental
group and the control group in the three levels of critical reading skills in the pre-test. This
revealed that the two groups were equivalent in critical reading skills before the study.
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Item Analysis of the Test
This step aimed to check both the validity and the reliability of the test according to the trial
application. The following steps were adopted for that:

f. The Validity of the Test
The content validity was checked as follows:
1. The Content Validity
Mackey and Gass (2001, p. 107) stated that "content validity refers to the
representativeness of our measurement regarding the phenomenon about which we want
information."
In other words, the test examines what it is intended to measure. In order to check the
content validity, the researcher introduced the test to a group of specialists, including
professors from different universities, supervisors of English language and highly
qualified teachers of the ninth grade. According to their valuable remarks, the test was
modified. The final draft of the test is showed in Appendix (2).

2. Internal Consistency
Al Agha (1997, p. 121) mentioned that "the internal consistency indicates the correlation
of the degree of each item with the total average of the test." To compute the internal
consistency of the test, the researcher calculated the correlation coefficient
of every item of the test with the total scores of its level using Pearson Correlation
Coefficient as shown in table (7).
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Table(7)
Correlation Coefficient of the Items with its Levels
Levels of the

Item

Corr.Coeff

skills

No.

.

1.Analysis level

Sig.Level

Levels of the

Item

Corr.C

Sig.

skills

No

oeff

Level

1

0.343(*)

0.05

0.01

2

0.517

0.01

0.484

0.01

3

0.661

0.01

4

0.440

0.01

4

0.620

0.01

5

0.438

0.01

5

0.454

0.01

6

0.516

0.01

6

.0685

0.01

7

0.317(*)

0.05

7

0.626

0.01

8

0.365(*)

0.05

1

0.555

0.01

9

0.480

0.01

2

0.733

0.01

10

0.426

0.01

.3.Evaluation

3

0.567

0.01

11

0.521

0.01

level

4

0.376(*)

0.05

12

0.393(*)

0.05

5

0.448

0.01

1

0.401(*)

0.05

2

0.467

3

2.Synthesis level

As shown in table (7), all of the items had good levels of validity, the correlation
coefficients for the levels of the skills ranged in between (0.317 - 0.733) and significant
at(0.05)and(0.01). So, it can be concluded that the test is highly valid to be used as a tool
of the study.
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In addition, the researcher estimates the Correlation Coefficient among each level and
the total marks of the test as shown in table (8).

Table (8)
Correlation Coefficient Among Each level and the Total Marks of the Test
Levels of the Total scores
Analysis level Synthesis level Evaluation
skills

level
1
0.660(**)

1

0.809(**)

0.334(*)

1

0.658(**)

0.025

0.0404(*)

P*<0.05

1

p**<0.01

According to table(8),all the levels of the skills had good degree of internal consistency
validity with total scores, the correlation coefficient ranged in between(0.025-0.809) and
were significant at(0.05)and(0.01). Thus, it can be concluded that the test is highly valid
and includes high degree of validity.

g. Reliability of the Test
To calculate the reliability of the test, the researcher uses the following two methods:

1.Alpha Cronbach Formula
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The researcher calculated the reliability of the test by using Alpha Cronbach formula. (K)
is the number of items of the test, (
(

) is the variance of the total test marks

where

) is the component of the test and (i) is sample questions of the test (Cronbach, et

al, 2004, pp. 24-33).

Table (9)
Alpha Cronbach Coefficient of Each Level of the Skills with the Whole Test
Levels of the skills

No of Items

Alpha Cronbach

Analysis

12

0.59

Synthesis

7

0.66

Evaluation

5

0. 70

Total

24

0.78

The result of á is (0.78) which reflects that the test was highly reliable to depend on its
result in this study.

2.Kuder Richardson-21 Equation
In addition, the researcher estimated the reliability of the test by using the equation of
Kuder Richardson-21 equation.

(N) is the number of items in the test, (X) is the means of the sample of the marks and
(s2) is the variance of the marks, (n-1) is the degree of freedom (Samuel, 1999, p. 201).
The items of the test were (24) items where the value (K-R 21) was (.90) at 0.01 which
indicates that the test was highly reliable to depend on its result in this study.
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4.6.3 Teacher's Guide English for Palestine (9)
The researcher has prepared a teacher's guide which includes lesson plan for the chosen
lessons of reading allowed in student's book English for Palestine 9 and other passages
suitable for ninth graders.
a. The General Aim of the Teacher's Guide and Reading Comprehension Lesson
Plan
The researcher designed the teacher's guide which was based on the story grammar.
b. The Sources of Designing the Teacher's Guide
The researcher reviewed related literature, the previous studies and methodology
references and her experience as a teacher to design the teacher's guide and the lesson
plan.
c. Description of the Teacher's Guide
For the teacher's guide, the researcher prepared a teacher's guide including an
explanation for the story grammar approach and how to deal with reading comprehension
passages in the textbook of the 9th grade. Furthermore, it includes the objectives of the
lessons, definitions of the story grammar and the critical reading comprehension and the
teacher's intervention in the story grammar approach (Appendix 3). The researcher
suggested a lesson plan that would make up a model for teaching the reading lessons
According to the purpose of the study, each lesson includes: (the objectives, key words,
key structure, resources and teaching aids, procedures and techniques and homework).
Below is a description of the components of the lesson plan:
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1. The Objectives
The objectives of each lesson are respectively derived from the reading texts. The
researcher took into consideration the critical reading skills intended to be developed in
this study and student-centered activities.
2. Key Words
The key words were chosen from the highlighted word in the reading texts.
3.Key Structure
The key structure of each reading lesson is chosen to help in understanding the text.
Moreover, its function is related to the topic and the main theme of the text.
4. Resources and Teaching Aids
The textbook, the worksheets, the evaluation sheets, video, photos, maps, LCD, lap top
and other materials are used as resources and teaching aids. They are selected
appropriately for each lesson.
5. Procedures and Techniques
• Warming-up Stage: In this stage, the teacher helps students activate their prior
knowledge and that helps in preparing them for the new one.
• Before reading stage:( story-Framing-making inference in the 'before you read'
stage) the teacher shows students pictures and asks them to try to predict what
the text is about.
• While reading stage:
- Asking Leading Questions; ( in the early stage of 'while you read' or the presentation),
the teacher asks leading questions(related to the characters and the events) which lead
them to reach a point and a conclusion.
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- Focusing Attention; (before moving to the next step), the teacher sums up the events
that students have read or the teacher has told.
- Problem-Framing; (in the next stage of the presentation), the teacher focuses students'
attention on the problem and asks students to think what will happen next and how it
might be solved.
- Giving Feedback; (at the end of each stage of presentation), the teacher gives students
feedback about their learning by checking their answers and rating their findings.

• Post reading stage:
Asking Leading Questions; (in the 'post you read' stage), the teacher asks leading
questions which give students the chance to work together to talk about their own
opinions and thoughts towards the problem or the theme of the text they have just learnt.
• Evaluation phase; Giving Feedback and Making Connections; (in the evaluation
stage). Students work in groups to make connections between what they have
learnt and their own life. the teacher evaluates students' finding and gives them
feedback about their work by using evaluation sheets.
• Rounding-up phase: summarizing; (in the 'rounding-up' stage), the teacher helps
students to summarize the main events of the story and the values included in it.
• Homework
The teacher gives students homework such as asking students to write lesson and
values they have learnt from the story.
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4.6.4 Distribution of the Time over Reading Lessons
Each lesson takes two sessions forty -five minutes per one. In other words, each passage
of reading needs ninety minutes to be carried out. In this study, there are seven equal
passages in length with different topics.

e. The Validity of the Teacher's Guide
The researcher checked the validity of the teacher's guide by consulting a group of
qualified juries who have long experience in teaching methods. According to their
recommendations and points of view, the researcher did the necessary modification
(Appendix 3).

4.6.5 The Implementation of the Lesson Plan
The lessons chosen for the experiment were taught to the experimental group by the
same teacher who taught the control group as follows:
1. The techniques of teaching the experimental groups were based on the story grammar
approach which was hypothesized to develop critical reading skills while the control
group was taught by ordinary method (Appendix 3).
2. The researcher herself carried out the experiment.
3. The pre-test of critical

reading skills was prepared by the researcher with the

distribution of the marks. It was applied upon the experimental and the control groups.
The results were recorded and statistically analyzed.
4. The post test of critical reading skills was applied upon the two groups and the results
were recorded and statistically analyzed. The statistical treatment is illustrated in chapter
five.
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4.7 Statistical Analysis
The researcher used the (SPSS) Statistical Package for the Social Science for analyzing
the data, the following statistical analyses were also used to collect the data:
- Pearson Correlation Coefficient was used to confirm the test validity, Alpha Cronbach
formula and Kuder Richardson-21 equation to find the reliability, -T- test Independent
Sample was used to measure the statistical differences in means between the
experimental and the control groups in the results of the post test.
- T-test Paired Sample was used to measure the differences in achievement in critical
reading between the pre- test and post-test of the experimental group.
- Eta square was used to ensure that the size effect of the story grammar had not
happened accidentally.

4.8 Summary
This chapter showed the procedures of designing and applying the instruments, the
sample and the statistical analyses. The next chapter deals with study results, discussion
and recommendations.
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Chapter 5
Results, Discussion and Recommendations
5.1 Introduction
5.2 The Answer of the First Question
5.3The Answer of the Second Question
5.4 The Answer of the Third Question
5.5 Discussion
5.6 Recommendations
5.6.1 Recommendations to Curriculum Designers and Decision Makers
5.6.2 Recommendations to School Administrations and Supervisors
5.6.3 Recommendations to Students
5.6.4 Recommendations to Teachers of English
5.6.5 Recommendations to Further Studies
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Chapter 5
Results, Discussion and Recommendations

5.1 Introduction
This chapter includes the study results; answering the questions of the study, testing the
hypotheses as well as the discussion of the results. Also, it includes the recommendations
which the researcher suggested.

5. 2 The Answer of the First Question
The first question was "What are the critical reading skills intended to be developed
for the ninth graders in English for Palestine 9 textbook?".
To answer this question, the researcher referred to the curriculum centre in the Ministry
of Education and some previous studies (See The Ministry of Education
Handbook,1999,p.16-17) and she adopted a list of skills and sub skills intended to be
developed through reading passages in English for Palestine9 textbook. These skills
were chosen by the National Team in the curricula centre when they firstly designed the
textbook. The number of these skills were (24) stated in objectives form as follows:
1. Answer factual, inferential, judgment or evaluation questions.
2. Generate questions about reading text.
3. Summarize reading text.
4. Make inferences about reading text.
5. Develop awareness of semantic fields (word mapping).
6. Identify the main idea of reading text.
7. Identify supporting details.
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8. Distinguish between the main ideas from the supporting details.
9. Recognize rhetorical markers and their functions.
10. Deduce meaning of unfamiliar words from context.
11. Distinguish fact from opinion.
12.Infer mood and author's attitude or tone.
13. Interpret information presented in diagrammatic display.
14. Relate text for personal experience, opinion, or evaluation.
15. Analyze text for setting, theme, characters, etc.
16. Extract and synthesize information from several sources.
17.Evaluate text for accuracy of information, soundness of argument, etc.
18. Interpret information in diagrammatic form.
19. Constructing an image of what is read by writing and drawing
20. Use illustrations, graphs, and titles from the text to make inferences.
21. Determine whether the ideas are true or false according to guided standard
22. Respond emotionally to the text .
23. Say his point of view towards the text.
24. Evaluate text for accuracy of information, soundness of arguments, etc. (Ministry of
Education, 1999, pp. 37-38).
The researcher classified those skills into three levels; analysis, synthesis and evaluation.
Then she analyzed the reading activities (before you read, while you read and after you
read) of five units in the second semester chosen from the textbook to be the sample for
the analysis card (9,10,11,12,13). The researcher conducted the analysis to determine the
skills needed to be developed by story grammar (Appendix 1).
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The analysis level:
- Distinguish between the main idea from the supporting details.
- Identify supporting details.
- Analyze text for setting, theme, Characters, etc.
- Interpret information presented in diagrammatical form.
- Develop awareness of semantic fields(word mapping).
- Interpret information in diagrammatic form.
- Deduce meaning of unfamiliar words from context.
- Distinguish facts from opinions.
- Make inference about reading text.
- Infer mood and author's attitude or tone.

The synthesis level:
- Constructing an image of what is read by writing and drawing.
- Extract and synthesis information from several sources.
- Generate questions about reading text.
- Use illustrations, graphs, and titles from the text to make inferences.
- Summarize a reading text.
The evaluation level:
- Answer factual. inferential, judgment or evaluation questions.
- Determine whether the ideas are true or false according to guided standard.
- Distinguish facts from opinions.
- Recognize the rhetorical markers and their functions.
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- Evaluate text for accuracy of information, soundness of arguments, etc.
- Respond emotionally to the text and say his point of view towards the text.
- Judge things. "Do you thing that … is suitable? Why? Why not?.
As a result of the analysis, the skills were (15) distributed into the three levels of critical
skills as follows:
The analysis level:
1- Distinguish between the main idea from the supporting details.
2- Analyze text for setting, theme, Characters, etc.
3- Interpret information in diagrammatic form.
4- Deduce meaning of unfamiliar words from context.
5- Make inference about reading text.
6- Infer mood and author's attitude or tone.
7. Distinguish facts from opinion.
8. Develop awareness of semantic fields (word mapping).
The synthesis level:
9. Constructing an image of what is read by writing and drawing.
10. Extract and synthesis information from several sources.
11. Summarize a reading text.
12. Relate text to personal experience, opinion or evaluation.
The evaluation level:
13.Respond emotionally to the text.
14. say his point of view towards the text.
15. Evaluate text for accuracy of information, soundness of arguments, etc.
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5.3 The Answer of the Second Question
The second question was " Are there statistically significant differences at (á ≥. 0.05)
in the mean scores of each level of critical reading skills in the pre and post-test of
the experimental group?".
By testing the hypotheses of the study, the researcher answered this question.
5.3.1 The Test of the First Hypothesis
The first hypothesis was "There are statistically significant differences at (á ≥ 0.05) in
the mean scores of each level of critical reading skills in the pre and post-test of the
experimental group."
To test this hypothesis, mean scores of the experimental group results of the pre-test and
post-test were computed. T-test Paired Samples statistics was used to analyze the data
statistically. The results are shown in table (10).

Table (10)
T-test Result of Differences between the Pre and Post Test of the Experimental Group

Levels of
skills
Analysis
Synthesis
Evaluation
Total
Mark

Application

No

Mean

Pre-test
Post-test
Pre-test
Post-test
Pre-test
Post-test

39
39
39
39
39
39

2.28
9.32
3.82
11.87
1.35
10.49

Pre-test
Post-test

39
39

7.45
24.47

Std.
Deviation
1.231
1.670
1.869
1.986.
0.789
1.875
3.880
3.357

T.
Value
6.805

Sig.(2tailed)

Sig. level

0. 01

significant

7.752

0. 01

significant

6.491

0. 01

significant

12.854

0.01

significant

"T" table value at (df =38) at (0.05) Sig. ≥ 2.04, and at (0.01) Sig. ≥ 2.75.
Results of table (10) indicates that the T. computed value is larger than T. tabled in the
test, which means that there are significant differences at (á ≤ 0.01) between the mean
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scores of the pre-test and post-test in each level of critical reading skills for the
experimental group in favor of the post test. This shows that using story grammar results
in improving the critical reading skills. This result confirms the result of Wang's (2006),
Boulineau's (2004), Yvonne Nguyen Bui's(2002) and Amer's (1992) studies which
proved the effectiveness of story grammar on developing reading skills. As a result, the
hypothesis is accepted in this study.

5.4 The Answer of the Third Question
The third question was " Are there statistically significant differences at (á ≥0.05) in
the mean scores of each level of critical reading skills in post-test between the
experimental group and the control group?"
By testing the hypotheses of the study, the researcher answered this question.

The Test of the Second Hypothesis
The second hypothesis was "There are statistically significant differences at (á ≥
0.05) in the mean scores of each level of critical reading skills in the post-test
between the experimental group and the control group."
To examine this hypothesis, mean scores of both groups' results on the post-test were
computed. T-test Independent Samples was used to measure if there are significant
differences between the control group and the experimental one in the mean scores of the
post test.
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Table (11)
T- test Differences between the Experimental and the Control Groups in the PostTest
Levels of
Groups
No Mean Std.
T.
Sig.(2tailed) Sig. level
skills
Deviation
Value
Analysis
Control
39
5.51
1.325
5.487
0.01
Significant
Experimental 39
9.32
1.670
Synthesis
Control l
39
6.64
1.522
7.043
0.01
Significant
Experimental 39 11.87
1.986
Evaluation
Control
39
6.12
1.485
8.803
0.01
Significant
Experimental 39 10.49
1.875
Total
Control
39 18.27
4.305
14.694
0.01
Significant
Mark
Experimental 39 31.68
5.531
"T" table value at (df =38) at (0.05) Sig. ≥ 2.04, and at (0.01) Sig. ≥ 2.75
Results of table (11) indicate that the T. computed value is larger than T. tabled in the
test, which means that there are significant differences at (á ≤ 0.01) between the
experimental and the control groups in critical reading skills in favor of the experimental
group.
This result indicates that using story grammar approach is effective on developing
critical reading skills among the experimental group with contrary to the control group
who received their reading lessons by the ordinary method. The result of this study
agrees with the results of many researchers such as El Helou's (2010) study which
confirmed the effectiveness of activating the prior knowledge on developing critical
reading skills and results of Bader El Deen's (2009) study which confirmed the
effectiveness of training on developing reading comprehension skills including inference,
which is a critical reading skill. Al Kahlout(2010) and Abu Shamla (2009) study results
agreed with the current study in confirming the effectiveness of innovative approaches
versus ordinary learning on developing the EFL critical reading level of school students.
So, the hypothesis is accepted in this study.
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To show the extent of the effectiveness of using of story grammar on critical reading
skills for the experimental group, the study used the " Effect Size " technique which is a
complement dimension of the statistical significance, depending on the following
criterion (Afana, 2001, p. 31):
Table (12)
Criterion of ''Effect Size''
Size of effect
Medium
Small

Scale

η

2

0.01

Large

0.06

0.14

Criterion of "Effect Size"

t2
η 2=

t2 + df

Table (13)
Eta Square Equation of the Size Effect of the Story Grammar on Critical Reading
Skills for the Experimental Group
T

η2

Effect Size

Analysis

6.805

0.549

Large

synthesis

7.752

0.613

Large

Evaluation

6.491

0.526

Large

Total scores

12.854

0.813

Large

Levels of the skills

Results of table(13) indicate that the values of Eta Squareη 2 were ranged between
(0.549-0.813), which revealed the large effect of story grammar on critical reading
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skills among experimental group. The progress in the three levels is apparently but it is
more clear in synthesis level than analysis and evaluation levels.
This is owing to the techniques and activities which were introduced to the experimental
group to develop the critical reading skills, the types of techniques and activates included in
the experiment.
- The activities which follow the stories concentrate directly on helping students acquire the
target skills of the three levels .
-The usage of a variety of teaching aids and resources as (internet, LCD, pictures, OHP,
worksheets, and others).
-The continuous evaluation strategies contribute to immediate correction which increase
confidence among students.
-The types of questions which belong to the three levels.
Whereas these levels are neglected in the traditional method.

This means that the

developing of the critical reading skills did not happen accidentally.

5.5 Discussion
Based on the findings of this study, the results show that using story grammar approach
has a significant effect on the students' levels of critical reading skills in the experimental
group compared with control group results. Returning to the research hypotheses of the
study, statistical data and analyzing the students' performance, the researcher can point
out that a relatively substantial amount of achievement has occurred along different areas
of the three levels of critical reading skills of analysis, synthesis and evaluation levels.
As a result of applying story grammar approach in reading class, results indicate that :
students achieved progress in the synthesis level more apparently than the other two
140

levels; analysis and evaluation (see: table(13) p.139). This may be due to clarity of the
ideas including in the texts or the high thinking skills needed for the other two levels
rather than the synthesis level.
Another important point needs to be clarified here is that the progress and development
in students' performance in the different levels of critical reading skills cannot be
attributed solely to the teaching and practice of story grammar approach.
It may be due to the social environment and atmosphere created by the researcher when
she distributed worksheets and asked students to work in pairs and groups. In addition,
the impact may be due to the well organized stages of the lesson where each stage leads
to another. It may be as a result of the variety of techniques which meet individual
differences among students accompanied by clear instructions and guidance of the
researcher . This proves the good impact of story grammar approach over the ordinary
approach. The results of this study confirm the results of many studies used by other
researchers such as :Bouineau (2004) ,Bui (2002) ,Gardill (1999) and Amer (1992).
All these studies assured that using story grammar is an effective way to develop reading
comprehension skills.
Moreover, story grammar makes classroom more realistic and similar to everyday life as
students are more active and responsible. Carefully planned lessons guarantees that
students are actively involved in building their own knowledge. Stories are a natural
mode of thinking; stories are a powerful structure for organizing and transmitting
information, and for creating meaning in our lives and environments.
Hence, the researcher can summarize that this experiment has achieved its main objective
which is developing students' critical reading skills since it deals with the most preferable
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and enjoyable part of literature for all students which is story. This part is enjoyable and
interesting not only for excellent students.
The researcher observed that all students, weak strong or shy take part in class
participation as they express their opinions in each element of story grammar and relate
each story they have read to their personal experience. So, they left personal stamp in
each story they have read.
This was clearly shown in the case of Deena Abu Jasser and Fatima Abu Saqer who were
weak and shy students, they didn't use to speak or participate in the classroom discussion
and their marks were always low. However, they express their opinions freely ,give
personal experiences from real life during the experiment and got good marks in the post
test application.
Furthermore, students has benefited a lot from this strategy in that they learn many
lessons and values which are necessary for them in their life. On the other side, the
researcher has faced some problem during applying this experiment.
One of these problems is the students' shortage of vocabulary to express their opinions,
but the researcher encourages them to speak either in Arabic or English. In addition to
that ,there is another problem which is that critical reading skills is a time consuming, it
needs much time and mental effort from students.

In short, the researcher can conclude that story grammar is effective as educational
strategy because it is believable, memorable, and entertaining. The believability stem
from the fact that stories deal with human or human-like experience that we tend to
perceive as authentic and credible source of knowledge. Stories make information more
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memorable because they involve us in the actions and intentions of the characters In so
doing, stories invite-indeed active meaning making.
Stories go straight to the heart, therefore students are emotionally involved and truly
enjoy stories. Thus, story grammar can help create a positive attitude toward the learning
process.

5.6 Recommendations
In the light of the results, the researcher proposes the following recommendations for the
curriculum designers, decision makers, the school administrations and supervisors:

5.6 .1. Recommendations to Curriculum Designers and Decision
Makers
In this domain, the researcher suggested the following recommendations to the
curriculum designers and decisions makers because they play a great role in activating
the methods of teaching:
1. Holding training courses based on the innovative methods like story grammar to
develop teachers' abilities in teaching English.
2. Increasing the number of the weekly sessions devoted for the preparatory school to
seven instead of five to enable teacher to cover the curriculum efficiently.
3. Decreasing the number of the students in the single classroom to enable teachers to
implement modern methods of teaching specially story grammar.
4. Encouraging and real motivation for the teachers to develop their performance.
5. Re-designing the curriculum based on approaches such as story grammar.
6.Curriculum designers should supply the English language syllabus with literary texts
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which reflects the Palestinian culture and society. Keshta (2000) insisted that it is
important to create a literature syllabus which reflects the needs and interests of the
Palestinian students.

5.6 .2. Recommendations to School Administrations and Supervisors
In this domain, the researcher recommends the following:
1. Providing teachers with lesson plans and training them to use modern strategies for
teaching different skills based on appropriate methods such as story grammar
2. Encouraging teachers to exchange visits and holding periodical meeting to discuss
new methods of teaching such as story grammar.
3- Supervisors are recommended to focus on training sessions, workshops and
microteaching courses to train teachers to teach reading effectively.

5.6 .3. Recommendations to Students
1. Students should be encouraged to read literary works for enjoyment and pleasure.
2.

Students can get benefit from reading and appreciating literature in developing the

writing skill; they can re-arrange mixed up sentences, retell the story from different
aspects, or they may develop certain events in a literary genre.

5.6 . 4. Recommendations to Teachers of English
Teachers' role is to direct students' learning towards a specific goal, to facilitate students'
learning, to monitor their performance and to explain what is not clear enough to
students.
The researcher hopes that the following recommendations could help teachers in the
process of teaching stories:
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1. It is very necessary for teachers to pay attention to the reading comprehension skills and
their levels and not neglect the higher ones (critical and creative).
2. Teachers should use a variety of learning sources that enhance students' experiences and
contribute to facilitating their absorption. . Teachers should use more audio-visual aids

such as: LCD, videos, films in teaching literature to create good atmosphere for
students and to facilitate the process of teaching.
3. Teachers are recommended to shift from the traditional teaching methods to the

communicative approach and adopt modern techniques that is based on the students' real
involvement in the teaching learning process and enhance students' participation and
interaction such as story grammar.
4. Teachers should work on minimizing their students‘ reading difficulties by providing
them with familiar contents that include relevant cultural information.

5. Consider students' individual differences and make the class a suitable environment
for all students to participate and interact in the classroom activities.
6. Be aware of the values of teaching English for the Palestinian society since English
becomes the password to understand what's going on.
7. Exchange personal experiences among teachers to compare and select the best ways of
teaching.
8. Increase their positive feelings towards reading comprehension skills as they are not
receptive skills otherwise they are interactive skills.
9. Motivate students and provide them with suitable reading materials to help them
interact with text.
10. Adapt educational technology in order to create enjoyable learning.
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11.Teachers should be aware of up-to-date teaching methods, techniques or approaches
and choose what suits their students.

5.6 .5. Recommendations for Further Studies
In order to extend the findings of this study, the researcher recommended the following:
1. Conducting studies based on story grammar not only on developing critical reading
skills but also on developing other skills as listening, speaking and writing.
2- Conducting studies based on other strategies as, meta cognitive strategy or thinking aloud
strategy to develop reading comprehension skills.
3- Conducting an analytical study to the Palestinian English curriculum to identify the main
critical reading skills that should be focused on during reading comprehension lessons.
4-Conducting a study entitled "A suggested program for training teachers on how to adapt
story grammar to develop language skills."

5.7 Summary
This chapter presented the results of the study that have been reached with use of the
statistical analysis (SPSS) for data processing. The finding of each hypothesis was
presented as followed:
The results of the first hypothesis proved that there are statistically significant differences
at (α ≤ 0.05) in the mean score of each level of critical reading skills in the pre and posttest of the experimental group .
The results of the second hypothesis proved that there are statistically significant
differences at (α ≤ 0.05) in the mean score of each level of critical reading skills in the
post-test between the experimental group and the control group
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The researcher also used the Effect Size Techniques to measure the effectiveness of story
grammar on students' achievement in critical reading skills. The statistical results indicate
that story grammar had a clear effect.
According to the statistical results, it is concluded that there is a positive effect of using
story grammar on the ninth graders' achievement in critical reading skills .
It also presented suggestions and recommendations for further studies. Such suggestions
are expected to be beneficial for course designers, teachers of English ninth grade,
supervisors, students, educators. They could help improve teaching English language in
general and reading skills in particular
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Appendix(1)

Al-Azhar University-Gaza
Deanship of Postgraduate Studies and Scientific Research
Faculty of Education
Department of Curricula and Teaching Methods
Dear Mr. /Mrs.……..
The researcher is conducting a study entitled

"The Effectiveness of Using Story Grammar on Developing Critical
Reading Skills for

the Ninth Graders at UNRWA Schools - Gaza

Governorates"
So as to obtain Master Degree in Curriculum and Methodology.
In order to achieve the purpose of the study, the researcher prepared the following
instrument:
1- Content analysis card for sample units of the English for Palestine 9 textbook
2- Critical Reading skills test
3- Teacher's guide based on Story Grammar strategy.
4- Lesson plan for the lessons, Worksheet & Evaluation sheets.
You are kindly requested to check each instrument and write your response respectively.
Your notes and response will be highly appreciated.
Best wishes
The researcher: Haleema Esleem
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1. Content Analysis Card
The researcher analyzed the reading activities of five units of the textbook 9 as a sample.
Please, you are kindly invited to rate,
1. Does the content analysis card meet its purpose? ..........
2. Is the number of the sample units (9- 13) satisfactory?.................................
3. Does the content analysis meet the operational definition?..........................
4. Does the content analysis card meet the first study question which is

"What are the critical reading skills intended to be developed for the
Ninth grade?
......................................................................................................................

.......................................................................................................
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Analysis Card to English for Palestine 9
Student's Book, Units (,9,10,11, 12,13)
The Purpose of the Analysis
The analysis aims to explore critical reading skills intended to be developed in
this study.

The Sample of the Analysis
The sample involves five units selected from the textbook of the 9th grade which
contains fifteen units.

Unit of the Analysis
Each unit as a whole represents a unit of the analysis.

Elements of the Analysis
Analysis of the units depends on:
1. Exploring the critical reading skills and sub skills,
2. Exploring the activities of reading comprehension available in the textbook of the 9th
grade after the reading passages in each unit, i.e. (before you read, while you read, after
you read) activities.

Unit of Registration
The registration unit is the unit which contains the purpose of the analysis (the activities
of reading comprehension skills).

Limitation of the Analysis
1. The Analysis deals with reading skills devoted by the Ministry of
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Education to be achieved in the 9th grade English for Palestine textbook.
2. The analysis covers (24) reading skills.
3. The Analysis covers (5) units of the textbook where the activities of reading
comprehension (before you read, while you read and after you read) are available.

Operational Definition of the Terms
The researcher defines the terms as:

Story Grammar : It is a type of strategy which aims at improving reading
comprehension skills, specifically, critical reading skills. It is a system of rules used for
describing the consistent features of narrative texts. These rules include: the title, author,
s e t t i n g, m a i n c ha r a c t e r s , c o n f l i c t e v e n t s , r e s o lu t i o n, , a n d c on c l u s i on .

Critical reading: "Read beyond the lines". The researcher defines it as the ability
to read with analysis and judgment which requires a contribution by both the author and
the reader and an interplay which usually results in new understanding. It is very highlevel comprehension of written material requiring interpretation and evaluation skills that
enable a reader to separate important from unimportant information, distinguish between
facts and opinions, and determine the writer’s purpose and tone. It also entails using
inference to go beyond what is stated explicitly, filling in informational gaps, and
coming to logical conclusions.

Critical reading skills: They are the ability to interact with the text. They are used
throughout the process of reading. Good readers apply appropriate strategies such as
asking questions, making predictions based on outcomes, evaluating and expressing
opinions, drawing conclusions, visualizing and using sensory information, summarizing
information, analyzing story elements, and analyzing story problems and solutions. A
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strong understanding and usage of all of these skills allow readers to connect better with
the text.
Content analysis card for units ( 9-10-11-12-13)

12
345
67891011121314151617181920212223-

Critical reading skills
The analysis level
Deduce meaning of unfamiliar words from context.
Identify the main idea of a reading text.
Identify supporting details.
Analyze text for setting, theme, Characters, etc.
Interpret information presented in diagrammatical
form.
Make inference about reading text.
Develop awareness of semantic fields(word mapping.
Interpret information in diagrammatic form.
Infer mood and author's attitude or tone.
The synthesis level
Extract and synthesis information from several
sources
Generate questions about reading text.
Use illustrations, graphs, and titles from the text to
make inferences.
Relate text to personal experience, opinion or
evaluation.
Constructing an image of what is read by writing and
drawing.
Summarize reading text.
The evaluation level
Answer factual, inferential, judgment or evaluation
questions.
Determine whether the ideas are true or false
according to guided standard.
Distinguish between the main idea from the
supporting details
Distinguish facts from opinions.
Recognize the rhetorical markers and their functions
Evaluate text for accuracy of information, soundness
of arguments, etc
Respond emotionally to the text.
Say his point of view towards the text
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Judge things. "Do you think that … is suitable? Why?
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Why not?

Content analysis card for units(9-10-11-12-13)
9

10

13
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Identify the main idea of a reading text.

/

/

/

/

345-

Identify supporting details.
Analyze text for setting, theme, Characters, etc.
Interpret information presented in diagrammatical
form.
Make inference about reading text.
Develop awareness of semantic fields(word mapping).
Interpret information in diagrammatic form.
Infer mood and author's attitude or tone.
The synthesis level
Extract and synthesis information from several
sources.
Generate questions about reading text.
Use illustrations, graphs, and titles from the text to
make inferences.
Relate text to personal experience, opinion or
evaluation.
Constructing an image of what is read by writing and
drawing.
Summarize reading text.
The evaluation level
Answer factual. inferential, judgment or evaluation
questions.
Determine whether the ideas are true or false
according to guided standard.
Distinguish between the main idea from the
supporting details.
Distinguish facts from opinions.
Recognize the rhetorical markers and their functions.
Evaluate text for accuracy of information, soundness
of arguments, etc.
Respond emotionally to the text.
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Deduce meaning of unfamiliar words from context.
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Say his point of view towards the text.
\
Judge things. "Do you think that … is suitable? Why?
Why not?
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Appendix(2)
Critical Reading Skills Test for the Ninth Grade

Please, look at the test and you are kindly invited to rate its suitability in terms of:
1.The purpose of the test………………………..
2.The questions (levels and types)……………………..
3.The time of the test………………………………..
4.The scores……………………………………..
5.The layout…………………………………………
6.The instructions………………….
6. The table of specification……………………
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Critical Reading Skills Test for the Ninth Grade

Dear student:
This test is designed for a specific research purpose. The result of it will not affect your
school scores: Thank you for your responding.

Instructions:
Please, pay attention to the following:
1-Read the passage carefully.
2-The test consists of 4 main questions including24items.
3-Read each question carefully before answering.
4-Answer all the questions.
5-pay attention to the test time.
The researcher appreciates your cooperation and wishes you good luck.
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Critical Reading Skills Test for the Ninth Grade

Name……………………class:9/…………………………….. Mark
Time: 90 minutes

Date:……………………………

Read the text and answer the questions:

Paragraph A
Tiffany Betts is Canadian. She was twelve years old when this story happened.
One night, she was sleeping in her room when she woke up suddenly. She could
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smell smoke. When she switched on the light by her bed, smoke was pouring in
under the door of the bedroom. The house was on fire. Tiffany jumped out of
bed and crawled out of her room to the back door. She opened the door and
breathed in the clean air.
Paragraph B
Tiffany was safe, but her father, mother and four sisters were still trapped inside
the burning house. Tiffany ran back into the house and crawled to her sisters' bedroom.
She woke them up and led them, crawling out to the back door.
Paragraph C
Her sisters were safe, but her mother and father were still in the burning house.
Courageously, Tiffany ran back into the burning house a second time. She crawled to her
parents' bedroom. Inside, her father was lying on the floor, and her mother was trying to
pull him to the door. Tiffany grabbed her father's arm, and she and her mother pulled him
out of the room to safety.
Paragraph D Tiffany Betts became the youngest person to receive the Star of Courage,
a Canadian medal for people who have acted very courageously.

Question: (1)
Read the text and choose the correct answer:
1.The story happened when Tiffany was: (inference)
A. a teenager child
B. an adult girl
C. a child girl
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(10marks)

2. To keep alive, Teffany (inference)
A. ran to the back door.
B. opened the door and breathed in clean air.
C. switched on the light.
3.The fire broke out (inferences)
A. late at night.
B. at the beginning of the night
C. in the morning.
4. The family lived (drawing conclusion)
A. in the centre of the city
B. by the beach.
C. in afar place away from people.
5. At the end of the story(evaluation)
A. all of them were safe
B. some of them were injured
C. one of them died
6.Teffany got a medal because she was(evaluation)
A. young
B. strong
C. courageous
7.Teffany is an ideal example of good people because she isn't (drawing conclusion)
A. selfish
B. intelligent
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C. sacrificial
8. Tiffany is (inference)
A. The oldest courageous one in Canada.
B. The youngest courageous one in Canada.
C. The only courageous one in Canada.
9. If you were in Tiffany's place, you would(evaluation)
A. shout to call people
B. run away alone
C.cry along the whole night
D. think and struggle to save the whole family.
10.The writer of the story wants to tell us that(drawing conclusion)
A. children can do great things
B. children are in need of other's help
C .children are weak.
Question: (2)
Re arrange the following events in the correct order (summarizing):

(6marks)

Father, mother and sisters were in the burning house.

(

)

Tiffany received the medal of courageous people.

(

)

The house was on fire.

(

)

Tiffany's father was laying fainted on the floor.

(

)

Tiffany saved her father and mother.

(

)

 Tiffany crawled to her sisters 'bedroom and led them to the back door. (

)
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Question:(3)
Guessing Vocabulary Meaning(inferences):
1. Crawled out:
A. Stayed in the room.
B. Got out of the room slowly.
C. Fell in the room.
D. opened the door of the room.
2. Courageous:
A. afraid.
B. brave.
C. clever.
D. beautiful
3. Grabbed:
A. Left.
B. Caught tightly.
C. Touch.
D. carried.
4. Breath:
A. Take oxygen in.
B. Send carbon dioxide out.
C. Drink water.
D. Take oxygen in and send carbon dioxide out.
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(4marks)

Question: (4)
Answer the following questions:

(8marks)

1. Do you like Tiffany? Why?(evaluation)
…………………………………………………………………………………………
…………………………………………………………………………………………
2. Should you help other people? Why?(evaluation)
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
3. Suggest a suitable title for this story (summarizing)
…………………………………………………………………………………………
…………………………………………… ………………………………………….
4. What do you think of Tiffany's father?(drawing conclusion)
How do you know?(making inferences)
……………………………………………………………………………………………
……………………………………………………………………………………………
……………………………………………………………………………………………
Good Luck
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Appendix (3)
Teacher's Guide and Lesson Plan
Please, check the teacher's guide and the lesson plan then you are kindly invited to rate
them in the terms of the following:
1. The clarity of instructions ...............................................................................................
2. Meeting the study purposes...............................................................................................
3. Suitability to the students' level.........................................................................................
4. The time of the sessions....................................................................................................
5. The layout..........................................................................................................................
Any further comments are highly appreciated
...............................................................................................................................................
...............................................................................................................................................

Thanks a lot

181

Teacher's Guide
For teaching reading lessons in English for Palestine Grade 9 based on
story grammar
Dear teachers,
As you know, English for Palestine (9) curriculum concentrates a lot on the reading
skills. Whereas there are two reading passages per unit, in addition to four poems spread
over the fifteen units of the book as an extensive reading. Lesson one is reading with
listening, after the students listen to the dialogue, they answer pre listening questions.
Then they read the dialogue to answer comprehension questions.
Lesson three is reading with optional listening. The students read a text on the unit topic
and answer comprehension questions. This is often followed by word-building activities
such as looking in the text to find the opposites of words or by the other reading
comprehension skills. In this way the students are encouraged to:
- see reading texts as learning opportunities;
- become aware of how they can improve their learning in general and reading
comprehension skills.
-expand their vocabulary.
182

This guide was prepared to aid the teachers to teach reading lessons with a critical view
by using story grammar approach and It provides teachers with variety of activities
which may increase and activate the students' critical thinking about the content area,
context of materials presentation, and lexical items in the text. These activities will also
encourage a more learner-centered approach to learning: the students are encouraged to
develop an awareness of how they learn a language with more concentration on the
critical reading skills. And to recognize that they are responsible for their own progress.
The Teacher's Guide consists of the following:
-The general aims of the lessons included in the study:
1. Learning objectives of each lesson.
2. Teaching resources.
3. Activities used by the teachers to help students in learning.
4. Procedures to be followed by the teachers.
5. Worksheets & Evaluation sheets.
General Aim
The lesson plan and the activities aimed at developing students critical reading skills in
English for Palestine for the 9th graders
Specific Objectives
By the end of the lessons students are expected to be able to:
1- Distinguish between the main idea from the supporting details
2- Analyze text for setting, theme, Characters, etc.
3- Interpret information in diagrammatic form
4- Deduce meaning of unfamiliar words from context
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5- Make inference about reading text.
6- Infer mood and author's attitude or tone
7. Relate text to personal experience, opinion or evaluation
8. Distinguish facts from opinion
9. Develop awareness of semantic fields (word mapping
10.Construct an image of what is read by writing and drawing
11.Extract and synthesis information from several sources
12.Summarize a reading text
13.Respond emotionally to the text
14. say his point of view towards the text.
15. Evaluate text for accuracy of information, soundness of arguments, etc
3. Teaching Critical Reading through Story grammar approach
The following steps are followed to help the teachers achieve the critical reading
skills successfully:
1. Identifying the objectives of the lesson.
2. Preparing warming-up material in a suitable way.
3. Identifying the concepts and formulating them in question form .
4. Preparing the teaching material needed for the lesson.
5. Analyzing the story into sub questions.
6. Preparing the activities which students are going to carry out.
7. Evaluating the students' performance.
8. Guiding students to relate what they have learnt to their own life experience.
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The Teacher's Interventions in the Story Grammar Approach could be categorized
Accordingly:
1( warming-up stage), the teacher helps students activate their prior knowledge and that
helps in preparing them for the new one.
2. Before reading stage: story-Framing;(making inference in the 'before you read'
stage), the teacher shows students pictures and asks them to try to predict what the text is
about.
3. 'while you reading stage:'

3.1. Asking Leading Questions; ( in the early stage of 'while you read' or the
presentation), the teacher asks leading questions(related to the characters and the events)
which lead them to reach a point and a conclusion
3.2.. Focusing Attention; (before moving to the next step), the teacher sums up the events
that students have read or the teacher has told.
3.3. Problem-Framing; (in the next stage of the presentation), the teacher focuses
students' attention on the problem and asks students to think what will happen next and
how it might be solved.
3.4..Giving Feedback; (at the end of each stage of presentation), the teacher gives
students feedback about their learning by checking their answers and rating their
findings.
4. Post reading' stage:
4.1.Asking Leading Questions; (in the 'post you read' stage), the teacher asks leading
questions which give students the chance to work together to talk about their own
opinions and thoughts towards the problem or the theme of the text they have just
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learnt.
4.2. Evaluation phase

.Giving Feedback and Making Connections; ( in the

'evaluation stage') Students work in groups to make connections between what they have
learnt and their own life. the teacher evaluates students' finding and gives them feedback
about their work by using evaluation sheets.
4.3.Rounding-up phase: summarizing; (in the 'rounding-up' stage), the teacher helps
students to summarize the main events of the story and the values included in it.

Story(1)
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One day while a lion was sleeping a mouse ran over his face and woke him up. The lion
got angry, caught the mouse and threatened to kill him. While he was holding the mouse
light, it was crying for help. He said: "If you spare my life I will repay your kindness."
The lion laughed and set it free. Weeks later, some hunters caught the lion and tied him
up in a big net and strong ropes. As the lion was roaring for help. The mouse appeared,
cut the ropes with his teeth and said: "Now you know that even a mouse can do a lion a
big favor.

Objectives:
At the end of the class the students will be able to do the following:
1. Identify the different parts of a story using a story grammar model
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2. Retell a story using the model as an outline to recall the main structure.
3. Analyze a story in its different parts.
4. Write a summary of the story.
5. Deduce the meaning of unfamiliar words from context.
6. relate text to personal experience, opinion and evaluation.
7. make suggestions and opinion about the story.
8. distinguish facts from opinion.
9. make inference and draw conclusion about the story

Keywords
Threatened-spare- repay kind-net-rope -roar-favor.

Key structure
While a lion was sleeping, a mouse ran …………………………………….
If you spare my life, I will repay your kindness.

Resources & Teaching Aids
narrative text ,some electric sets LCD, Lap top, story map, Worksheets ,OHPT.

Procedure & Techniques
Stage One (Warming up)

(4mins)

T. asks students to name some animals in the forest.
T. asks students questions to prepare them for the story as follows:
Have you ever seen a lion? a mouse?
Where did you see them?
What do you know about each of them?
In what way does the lion differ from the mouse?
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Stage Two Before you read Stage
(picture reading-inference)

(5mins)

Ss. work individually & practice prediction.
T. shows students picture about the story and asks them to identify the characters, their
actions, objects and setting.
T. asks students to look at the picture of the lesson and asks
What can you see?
Where are they?
How does the lion feel? Does the lion look happy, angry or shy? Guess why?
Can a mouse be useful to big animals like lions?
What do you think the story will be about?
T. draws students attention that the story is about ……………….and………………..

Stage Three
3.1 (While you read) (Focusing Attention)

(10mins)

♦ Ask the class if they remember how stories usually start (once upon a time, a long time
ago, long ago, once). And how they usually finish (…and they lived happily ever after,
and they were happy forever).
♦ Show an overhead transparency or wall- chart with a story grammar map and tell the
students that most stories have these parts. Ask them to identify each part in the story
they will read. Explain each part of the model and let them identify it with the story.
T. can use an overhead transparency with an outline of the model made for the story.
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-Tell the story using pictures and body language to clarify the meaning of the verbs.
-T. asks students to read the text quickly and tell what the main idea of the text is- T.
discusses the meaning of the highlighted words by contextualizing them and asking
students to guess their meaning( threatened-spare repay kind-net-rope roar-favor.)
students practice deduction the meaning of the new words

3.2 (While you read, Leading Questions)

(8mins)

T. divides the story in two parts. After reading the story, T. asks students leading
questions about it.
T. provides students with questions written on worksheets to be distributed among them.
Students analyze the story by answering questions in each part.
What is the story about?
When does the story take place?
Where does the story take place?
What happened first?
What happened next?

3.3 While you read( problem-framing)
After discussing the first part, teacher asks students :
What do you think will happen next? will the mouse keep promise or run away?
T. holds a discussion and encourage students to think and speak..
Ss. give their opinions
What happened then?
What happened last?
Students writes the events in sequential order in the chart they are given
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How did the story end?
What lesson could we learn from the story?
3.4 (giving feedback)
T. and students sums up the main idea and the supporting ideas of the story
T. holds a discussion to check the groups' findings.
T. comments on student's answers.

4-Post reading phase
4.1 (After you read, Making Connections)

(10mins)

Ss. work in groups and Tasks questions to help students analyze it.
Ss. relate the story they have read to their own experience.
Have you ever experienced a problem with your friend?
Have you promised someone and kept your promise?
Do you respect people younger or weaker than you? Why?
4.2 Evaluation stage: (Summative Evaluation& Giving Feedback)

(15mins)

-Ss. work in groups answering critical reading questions.
-questions(worksheets are distributed among students).
Decide whether the following sentences are facts or opinions. Write down in the
brackets in front of each sentence,(O) in front of the opinion sentence and (F) in
front of fact sentence .
1-Mice teeth are sharp and strong

(

)

2-The lion is the strongest animal in the forest

(

)

3-Mice are useful animals

(

)
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Arrange the following ideas in accordance with the events in the text. Write the
number of the event in the brackets in front of the sentences.
-

The mouse helped the lion and saved him from the hunters net.

(

)

-

A mouse walked on a lions face and made him angry.

(

)

-

The lion was caught by hunters.

(

)

-

The mouse promised to help the lion.

(

)

Read the text again and say whether the following sentences are true or false. Put
(T) in the brackets in front of the true sentence and (F) in the brackets in front of
the false sentences.
1.

The lion was angry because he couldn't eat the mouse.

( )

2.

The lion was angry because the mouse woke him up.

( )

3.

The mouse asked the lion to set him free.

( )

4.

The lion believed that the mouse would help him.

( )

5.

The lion cut the net and the ropes of the hunters and ran away.

( )

6.

The mouse saved the lion's life.

( )

7.

The mouse laughed at the lion when he was in the hunters' net.

( )
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Write the appropriate numbers of the phrases and words in column (A) with the
matching phrases and words in column (B). Write the appropriate number in the
brackets in column (B).
A

B

1) Spare my life

Help you later.( )

2) repay your kindness

Someone who catches animals and birds. ( )

3) hunter.

Do something bad for others. ( )

4) roar(loud voice)

Collect wood in forest( )

5) favor

To cry loudly ( )
Don't kill me ( )
Do something good for others( )

The lesson you have learnt from the story is:
1. Mouse is a useless animal.
2. Lion is a kind animal.
3. Every one, weak or strong, can do something useful.
Set it free means:
1.

set the mouse alive.

2.

Kill the mouse.

3.

put the mouse in a hall.

The lion laughed at the mouse shows that the lion is:
1.kind
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2. proud of his strength
3. happy
What is another lesson you have learnt?
……………………………………………………………………………………………
………………………………………………………………………………………
What do you think of the mouse? Is he a useful animal? why?
…………………………………………………………………………………………….
4.3 (Rounding-up, summarizing)

(5mins)

T. leads an oral discussion to sum up the main ideas and the supporting ones.

Homework
Preparing posters of the values you have learnt from the story and put it on the wall
sheets for all classes to read.
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Story(2)

Once upon a time there was a German hunter called Hans. He lived with his young son
and two dogs: an old dog and a young one. Hans shot some rabbits and went home. when
he got back, he opened the door and a terrible sight met his eyes. His son was lying on
the floor covered in blood and the old dog was lying asleep in the corner. 'That dog has
killed my son !.'' screamed Hans, and he lifted his gun and shot the dog. Then he
examined his son. He was badly hurt, but was not dead. Then he looked at the dog. It
was also covered in blood. Hans's son recovered and told his father what had happened.
''Soon after you went out, a wolf broke into the house, and attacked me. The old dog tried
to defend me and the wolf ran away.''
Hans's shot did not kill the dog. The brave old dog was already dead when Hans shot it.

Objectives:
At the end of the class the students will be able to do the following:
A. Identify the different parts of a story using a story grammar model.
B. Retell a story using the model as an outline to recall the main structure.
C. Analyze a story in its different parts.
D. Write a summary of the story.
6. relate text to personal experience, opinion and evaluation.
7. make suggestions and opinion about the story.
8-distinguish between facts and opinion.
9-make inference and draw conclusion about the story
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Keywords
hunter-shot terrible- sight-screamed-defend-brave.

Key structure
When he got back, a terrible sight met him.
Resources & Teaching Aids
narrative text ,some electric sets LCD, Lap top, story map, Worksheets, ,OHPT.

Procedure & Techniques
Stage One (Warming up (4mins)
T asks students to name some safe animals.
T. asks students questions to prepare them for the story as follows:
Do you have a dog at home?
What do dogs do at homes?
What do you know about them?
Are they useful animals? how?
Stage Two (Before you read, picture reading) (5mins)
Ss. work individually & practice prediction.
T shows students picture about the story and asks them to identify the characters, actions,
objects and place.
T. asks students to look at the picture of the lesson and asks
What can you see in the picture?
What do you think of this man? what is his job?
Where does he live?
How many dogs are there?
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Who is lying in the floor?
What do you think the story will be about?
T. draws students attention that the story is about …..and….

Stage Three (While you read)
3.1 (While you read, Focusing Attention) (10mins)
♦ Ask the class if they remember how stories usually start (once upon a time, a long time
ago, long ago, once) . And how they usually finish (…and they lived happily ever after,
and they were happy forever).
♦ Show an overhead transparency or wall- chart with a story grammar map and tell the
students that most stories have these parts. Ask them to identify each part in the story
they will read. Explain each part of the model and let them identify it with the story.
T. can use an overhead transparency with an outline of the model made for the story.
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Tell the story using pictures and body language to clarify the meaning of the verbs.
T. can ask students to read the story quickly and guess the main idea and the problem of
the story.
A. T. asks students to read the text quickly and tell what the main idea of the text is B. T.
discusses the meaning of the highlighted words by contextualizing them and asking
students to guess their meaning(hunter-shot terrible- sight-screamed-defend-brave)
students practice deduction the meaning of the new words.
3.2 (While you read, Leading Questions) (8mins)
T divide the story in two parts
After reading the story, T. asks students leading questions about it
-Who are the main characters?
-Where and when does the story take place?
-What happens in the beginning of the story?
T provides students with questions written on worksheets to be distributed among them.
Students analyze the story by answering questions in each part.
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3. 3While you read-problem-framing
After discussing the first part, teacher asks students
-What do you think will happen next? why are the boy and the dog lying on the floor?
- If they were killed, who killed them? who came to the house?
-Did the dog kill the boy?
T. holds a discussion and encourage student to think and speak.
Ss. give their opinions.
T. reads or tells the second part of the story.
T. asks students to complete answering the rest of questions
-What is the problem?
-What happened then?
-What happened last?
-How is the problem solved?
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-How does the story end?
-What is another way that the story could have ended?
-Did the character do the right thing in the end? Why or Why not?
-Can you name other stories like this one? How are they the same?
-Which Character would you like to be your real friend? Why?
3.4 Giving feedback

(5mins)

T. and students sums up the main idea and the supporting ideas of the story
T. holds a discussion to check the groups' findings
- Did you like the story? Why?
T. comments on students' answers

4-Post reading stage
4.1(After you read, Making Connections)

(8mins)

Ss. work in groups & practice interpreting the story
Ss. relate the story they have read to their own experience
-Name other stories like this one How are they the same?
4.2 Evaluation stage: (Summative Evaluation& Giving Feedback) (15mins)
Ss work in groups answering critical reading questions
questions(worksheets are distributed among students).
What do you think the following sentences are? facts(F)or Opinion(O)
1-Dogs are honest animals

(

)

2-Wolves eat meat

( )

Arrange the following ideas in accordance with the events in the text. Write the
number of the event in the brackets in front of the sentences.
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-

The dog attacked the wolf and saved the boy from the wolf.

( )

-

A wolf broke into the house and attached the boy.

( )

-

The hunter went out to shoot some rabbits.

( )

-

The brave dog died.

( )

Read the text again and say whether the following sentences are true or false. Put
(T) in the brackets in front of the true sentence and (F) in the brackets in front of
the false sentences.
1-The hunter lives in an awful place.

( )

2-The hunter hunted wild animals for food.

( )

3-The old dog didn't kill the boy.

(

4-The dog saved the boy's life.

( )

)

Write the appropriate numbers of the phrases and words in column (A) with the
matching phrases and words in column (B). Write the appropriate number in the
brackets in column (B).
A

B

1) brave

Checked carefully

2) examined

Someone who catch animals and birds. ( )

3) hunter

injured ( )

4)badly hurt

To cry loudly ( )

5) screamed

Courageous
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The lesson you have learnt from the story is:
1. dogs are useless animals.
2. better safe than sorry.
3. dogs are dangerous animals.

Wolves are:
1.kind animals .
2.wild and dishonest animals.
3.good animals
The brave old dog was already dead shows that the dog:
1.kill the boy
2. defended the boy
3. left the boy
What is another lesson you have learnt?
……………………………………………………………………………………………
………………………………………………………………………………………
What do you think of the hunter .Is he a good person? why?
……………………………………………………
What should he do first? Give him an advice.
……………………………………………………
What is another way that the story could have ended?
……………………………………….…………..
Did the hunter do the right thing in the end? Why or why not?
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……………………………………….……………………………………………………
………………………………….…………………………………………………………..

Suggest a title for the story?
...............................................................................................................................................
Which character would you like to be your real life friend? Why?
……………………………………………………………………………………………..
4.3 (Rounding-up, summarizing) (5mins)
T. leads an oral discussion to sum up the main ideas and the supporting ones.

Homework
Prepare posters of the values you have learnt from the story and hold it on the wall
sheets for all classes to read.
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Story(3)

Waleed Abdul-Kader
Pre reading Stage: Prediction and inference
Read the title, examine the pictures and answer the following question.
- Look at the picture and guess what is the text about?
……………………………………………………………………………………..
2- Can all people swim? Why?
……………………………………………………………………………………..
……………………………………………………………………………………..
3- How can people be good swimmers?
……………………………………………………………………………………...
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Paragraph 1
Waleed Abed-Kader was seventeen when he had a terrible accident. He was walking
home from school when he slipped and fell under a tram. He woke up in hospital and
found that the doctors had cut off his right arm and left leg.
Skimming for the main ideas.
Waleed thought his life had come to an end.

Paragraph 2
A lot of people visited Waleed in hospital in hospital. One of them was a swimming
coach. He said, “Waleed, you must not give up hope. When you come out of hospital,
you must begin a new life. I’ll teach you how to swim. It will keep you fit and it will be
good for you.”.

Paragraph 3
When Waleed came out of hospital, he learned to swim short distances. Then he
began long-distance swimming. First one kilometer, then two, then three. Then,
in 1990, Waleed did one of the most difficult and courageous things of his life.
He went to England and swam 50 kilometers across the English Channel from
England to France.
Paragraph 4
Six years later, Waleed proudly competed in the 1996 Atlanta Paralympics games
in the USA. He won a medal for Egypt and was congratulated by our President.
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Objectives:
At the end of the class the students will be able to do the following:
1. Deduce the meaning of unfamiliar words from context.
2. Retell a story using the model as an outline to recall the min structure.
3. Analyze a story in its different parts.
4. Write a summary of the story.
5. relate text to personal experience, opinion and evaluation.
6. make suggestions and opinion about the story.
7. make inference and draw conclusion about the story.

Keywords
Terrible-give up-Paralympics-courageous.

Key structure
Waleed was walking home from school when he slipped under a tram
Resources & Teaching Aids
narrative text ,some electric sets LCD, Lap top, story map, Worksheets, ,OHPT.

Procedure & Techniques
Stage One (Warming up (4mins)
T asks students to name some safe and dangerous sports
T. asks students questions to prepare them for the story as follows:
What is your favorite sport?
Can you swim? why?
Can all people swim? why?
How can people be a good swimmer?
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Can you name some famous swimmers?

Stage Two (Before you read, picture reading) (5mins)
Ss. work individually & practice prediction.
T shows students picture about the story and asks them to identify the characters, actions,
objects and place.
T. asks students to look at the picture of the lesson and asks
-What can you see in the picture?
-What do you think of this man? what is his job?
-Where is he?
-What do you think the story will be about?
T. draws students attention that the story is about ……………………………….

Stage Three (While you read)
3.1 Focusing Attention)

(10mins)

♦ Ask the class if they remember how stories usually start (once upon a time, a long time
ago, long ago, once) . And how they usually finish (…and they lived happily ever after,
and they were happy forever).
♦ Show an overhead transparency or wall- chart with a story grammar map and tell the
students that most stories have these parts. Ask them to identify each part in the story
they will read. Explain each part of the model and let them identify it with the story. T.
can use an overhead transparency with an outline of the model made for the story.
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Tell the story using pictures and body language to clarify the meaning of the verbs.
T. can ask students to read the story quickly and guess the main idea and the problem of
the story A. T. asks students to read the text quickly and tell what the main idea of the
text is B. T. discusses the meaning of the highlighted words by contextualizing them and
asking students to guess their meaning(Terrible-give up-paralympic-courageous.)
students practice deduction the meaning of the new words.
3.2 (While you read, Leading Questions)

(8mins)

T. divide the story in two parts
After reading the story, T. asks students leading questions about it such as:
-Who is the main characters?
-Where and when does the story take place?
-What happened in the beginning of the story?
-What is the problem?
T. provides students with question written on worksheets to be distributed among them.
Students analyze the story by answering questions in each part.
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3.3 (while you read-problem-framing)
After discussing the first part, teacher asks students:
-What do you think will happen next? will waleed spend his life crying? or will he start
anew life?
T. holds a discussion and encourage student to think and speak.
Ss. give their opinions.
T. reads or tells the second part of the story.
T. asks students to complete answering the rest of questions:
-What happened then?
-What happened last?
-How is the problem solved?
-How does the story end?
-Can you name other stories like this one? How are they the same?
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3.4 (giving feedback5mins)
T. and ss. sums up the main idea and the supporting ideas of the story.
T. holds a discussion to check the groups' findings.
-Did you like the story ? Why?
T. comments on students' answers.

4-Post reading stage
4.1 After you read (Making Connections)

(8mins)

Ss work in groups & practice interpreting the story
Ss relate the story they have read to their own experience
Can you name other stories like this one? How are they the same?
4.2Evaluation stage: (Summative Evaluation& Giving Feedback) (15mins)
Ss. work in groups answering critical reading questions.
-questions(worksheets are distributed among students).
A-Arrange the following ideas in accordance with the events in the story Write the
number of the event in the brackets in front of the sentences
A. Waleed won a swimming competition.

(

)

B. Waleed had a tram accident.

(

)

C. Waleed practiced swimming and swam long distances.

(

)

D. People encouraged Waleed to begin a new life.

(

)

B--Circle the right answer:
1. Waleed had a tram accident
A. When he was getting of the tram.
B. When he slipped and fell under a tram.
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C. When he was driving a tram.
D. Someone hit him.
2.Waleed had a tram accident
A-When he was baby
B-When he was an a adult
C-When he was a teenager.
3.The accident happened
A-In the morning
B-In the afternoon
C-At night
4 . Waleed lost
A-His arms
B- His legs.
C- One arm and one leg.
D. His hand.
5.After the accident:
A- Waleed refused to learn any thing .
B-Waleed learned swimming
C-Waleed learned driving ships.
D- Waleed joined the university.
6. When Waleed went to England he swam in
A- the Atlantic ocean.
b-The Manch Sea.
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c-The English Channel
D-The Red Sea.
7- Paralympics games competition were held
A. In England.
B. In Egypt
C. In USA
D. In the Nile.
C- Guessing meaning of words in context
1- Match the meaning of the words written in Italic with the words listed
below. Write the answer in the brackets.
C-1-1- The word terrible means: ( Line 1)
E. simple.

(

)

F. dangerous.

(

)

G. not important.

(

)

H. Nice.

(

)

C-1-2- give up hope means: (Line 6)
E- He is happy.

(

)

F- He is sad and does not want to do anything. (

)

G- He feels healthy and active.

(

)

H- He hopes to succeed.

(

)

C-1-3 The word Paralympics means: (Line 14)
E. anyone who plays sports.

(

)

F. swimmers.

(

)
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G. people who lose body parts and play sports.

(

)

H. Healthy people.

(

)

C-1-4 Congratulate means: (Line 15)
E. to be sad for someone.

(

)

F. to punish.

(

)

G. to praise and to be happy for someone.

(

)

H. To help someone.

(

)

E. Afraid.

(

)

F. Brave.

(

)

G. Lazy.

(

)

C-1-5 courageous means: (Line 11)

H. Weak.

(

)

C-2- Read the following question and choose one of the answers:
-What do you think the best to do if you were in Waleed's position?
A-I would spend my life crying.
B-I would prefer to die.
C-I would do my best to start a new life.
-Answer the following questions:
1- What is the lesson you learnt from the text?
…………………………………………………………………………………………
…………………………………………………………………………………………
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3-What do you think of Waleed? How can you describe him?

4.3 (Rounding-up, summarizing)

(5mins)

T. leads an oral discussion to sum up the main ideas and the supporting ones.
Homework
Preparing posters of the values you have learnt from the story and put it on the wall
sheets for all classes to read.
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Story(4)

Helen Keller was born in June,1880 in Alabama. Helen growth was normal and she
Until the age of 19 months,(not quite 2 years old) was a happy, healthy child. She was
already saying a few words. Then she had a high fever which caused her to become deaf
and blind. No longer could she see nor hear. She felt lost. She would hang on to her
mother's skirt to get around. She would feel of people's hands to try to find out what they
were doing. She learned to do many things this way. She could recognize people by
feeling of their faces or their clothes She made up signs with her hands so she could
"talk" to her family. She had 60 different signs. If she wanted bread, she pretended to be
cutting a loaf. Helen was a very bright child. She became very frustrated because she
couldn't talk.. The family knew they had to do something to help her. They found a
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teacher named Anne Sullivan. Miss Sullivan herself had been blind, but had an operation
and regained her sight. She understood what Helen was feeling She taught Helen the
signs for the letters of the alphabet. Then she would "spell" the words in Helen's hand to
communicate with her. One day Anne led Helen to the water pump and pumped water on
her hand. She spelled the letters W-A-T-E-R as the water ran over Helen's hand. She did
this over and over again. This opened up a whole new world for her. She ran everywhere
asking Anne the name of different things and Anne would spell the words in her hand.
This was the key which unlocked the world for her. Then,. Helen learned to read Braille
which is the alphabets of blind people. When she went to college, her teacher Anne went
with her and tapped out the words of the instructors into her student's hand. Helen had an
amazing memory, and she also had skills very few people have ever been able to
develop. She could put her fingers to a person's lips and understand the words which
were being spoken While she was in college she wrote her book called "The Story of My
Life". With the money she earned from the book she was able to buy a house. She
became famous and traveled around the world speaking to groups of people. She met
many important and well-known people as she traveled. Helen Keller was successful
because of her determination. However, many people helped her. The most important
person in her life was Anne Sullivan who stayed with her for 50 years.

Objectives:
At the end of the class the students will be able to do the following:
1. Identify the different parts of a story using a story grammar model.
2. Retell a story using the model as an outline to recall the min structure.
3. Analyze a story in its different parts.
219

4. Write a summary of the story.
5. Relate text to personal experience, opinion and evaluation.
6. Make suggestions and opinion about the story.
7. Deduce the meaning of unfamiliar words from context.
8. Make inference and draw conclusion about the story.

Keywords
Fever-blind-deaf-bright-. Frustrated- Braille

Key structure
When she went to college, her teacher Anne went with her and tapped out the words of
the instructors into her student's hand.

Resources & Teaching Aids
narrative text ,some electric sets LCD, Lap top, story map, Worksheets, OHPT.

Procedure & Techniques
Stage One (Warming up)

(4mins)

T. asks students to name some famous people in the world and what great things did they
do?
T. asks students questions to prepare them for the story as follows:
Imagine losing your sense of sight and your sense of hearing. Close your eyes and put
your hands over your ears. How could you learn?

Stage Two (Before you read, picture reading-inference)
Ss. work individually & practice prediction.
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(5mins)

T. shows students picture about the story and asks them to identify the characters,
actions, objects and place.
T. asks students to look at the picture of the lesson and asks:
-What can you see in the picture?
-What do you think of this girl? Does she have a problem?
-What is it?
-What do you think the story will be about?
T. draws students attention that the story is about ………………………………..

Stage Three (While you read)
3.1 Focusing Attention

(10mins)

♦ Ask the class if they remember how stories usually start (once upon a time, a long time
ago, long ago, once) . And how they usually finish (…and they lived happily ever after,
and they were happy forever).
♦ Show an overhead transparency or wall- chart with a story grammar map and tell the
students that most stories have these parts. Ask them to identify each part in the story
they will read. Explain each part of the model and let them identify it with the story.
T. can use an overhead transparency with an outline of the model made for the story.
Tell the story using pictures and body language to clarify the meaning of the verbs.
T. can ask students to read the story quickly and guess the main idea and the problem of
the story A.
T. asks students to read the text quickly and tell what the main idea of the text B is.
T. discusses the meaning of the highlighted words by contextualizing them and asking
students to guess their meaning(Fever-blind-deaf-bright- Frustrated- Braille).
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-Students practice deduction the meaning of the new words.
3.2 (While you read, Leading Questions)

(8mins)

T. divide the story in two parts
After reading the story, T. asks students leading questions about it the following
questions:
-Who is the main characters?
-Where and when does the story take place?
-What happened in the beginning of the story?
-What is the problem?
T. provides students with question written on worksheets to be distributed among them.
Students analyze the story by answering questions in each part.
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3.3 (While you read-problem-framing)
After discussing the first part, teacher asks students:
-What do you think will happen next? will the family leave Hellen in a separate room
alone? or will they help her to learn and become important in the community?
-Will Helen spend her life crying? or will he start anew life?
T. holds a discussion and encourage students to think and speak.
Ss. give their opinions.
T. reads or tells the second part of the story.
T. asks students to complete answering the rest of questions.
-What happened then?
-What happened last?
-How is the problem solved?
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-How does the story end?
-Can you name other stories like this one? How are they the same?

3.4 Giving feedback

(5mins)

T and students sums up the main idea and the supporting ideas of the story
T. holds a discussion to check the groups findings
-Did you like the story? Why?
T. comments on students' answers

4-Post reading stage
4.1 (After you read, Making Connections)

(8mins)

Ss. work in groups & practice interpreting the story
Ss. relate the story they have read to their own experience
Can you name other stories like this one? How are they the same?
4.2Evaluation stage: (Summative Evaluation& Giving Feedback)
Ss. work in groups answering critical reading questions.
-questions(worksheets are distributed among students.

Choose the correct answer:
1. Helen Keller became seriously ill
when she was _____ old.
A. 3 years
B. 19 years
C. 6 months
D. 19 months
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(15mins)

2. A high fever caused Helen to become
A. deaf and dumb
B. deaf and blind
C. blind and crippled
D. deaf and autistic
3. To find her way around Helen would
A. crawl on the floor
B. cry to be carried
C. hold onto her mother’s skirt
D. hold her sister’s hand
4. She could recognize people by _____.
A. feeling of their clothes or faces
B. asking them who they were
C. watching them
D. having a tantrum.
5. Helen had 60 different _____ to
communicate with her family.
A. words
B. signs
C. people
D. sounds.
6. If she wanted bread she would _____.
A. climb on the cabinet and get it
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B. ask her mother for it
C. pretend to be cutting a loaf
D. point to her mouth.
7. The teacher they found for her was
A. Anne Sullivan
B. Alexander Graham Bell
C. their minister
D. Miss Nelson
8. Her teacher understood her because
A. she had studied psychology
B. she had been blind herself
C. she loved children
D. she needed a job
9. Helen’s teacher would spell words
A. on the chalkboard
B. on a tape recorder
C. in a notebook
D. in Helen’s hand
10. Helen’s first understanding of
language took place _____.
A. out in the field
B. at the water pump
C. at the dining table
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D. while she slept
11. The first word Helen understood was_____.
A. corn
B. food
C. bed
D. water
12. Her teacher stayed with her for_____.
A. 60 days
B. 50 years
C. one year
D. 6 months
13. When she was in college Helen’s teacher _____.
A. took her to the door and left her in class
B. said the words of the lecture aloud to Helen
C. tapped out the words into Helen’s hand
D. wrote down the professor’s words for Helen
14To understand spoken words Helen_____.
A. used a hearing aid
B. asked her teacher to say them
C. read the raised dots
D. touched a person’s lips
15. Helen’s autobiography is called“_____.”.
A. The Life of the Blind
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B. A Life of Darkness
C. The Story of My Life
D. Life With My Teacher.

2-Arrange the following ideas in accordance with the events in the story Write the
number of the event in the brackets in front of the sentences:
A -Hellen spelled the first letters W-A-T-E-R. in front of the water pump. (

)

B- Hellen became a famous writer.

(

)

C- Hellen had a high fever which caused her to become deaf and blind.

(

)

D-The family brought Hellen a teacher to help her learn.

(

)

E - Helen learned to read Braille and. went to college.

(

)

3-Guessing meaning of words in context:
-Match the meaning of the words written in Italic with the words listed below.
Write the answer in the brackets.
3-1-1- The word fever means: ( Line 1)
E . food.

(

)

F. disease.

(

)

G. sport.

(

)

H. language.

(

)

E. can't speak.

(

)

F. can't listen.

(

)

3-1-2- blind means:
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G. can't see.

(

)

H can't write.

(

)

3--1-3 The word deaf means:
E. can't speak.

(

)

F. can't listen.

(

)

G. can't see.

(

)

H can't write.

(

)

3-1-4 Braille means:
E. place

(

)

F. language.

(

)

G. city

(

)

E. Afraid.

(

)

F. clever.

(

)

G. Lazy.

(

)

H. Weak.

(

)

E. feel hap

(

)

F. feel sad.

(

)

G. Feel hopeless and angry.

(

)

H.fee tired.

(

)

3-1-5 bright means:

3-1-6-frustrated
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C-2- Read the following question and choose one of the answers.
-What do you think the best to do if you were in Hellen's position?
A-I would spend my life crying.
B-I would prefer to die.
C-I would do my best to start a new life.
-The writer of the story wants to tell us that (drawing conclusion)
A. Disabled can do great things
B. Disabled are in need of other's help
C. Disabled are weak
-Answer the following questions:
1- What is the lesson you learnt from the text?
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
2-Suggest a title for the story?
………………………………………………………………………………………..
3- What do you think of Hellen? Why?
……………………………………………………………………………………………
……………………………………………………………………………………………
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4.3 (Rounding-up, summarizing)

(5mins)

T. leads an oral discussion to sum up the main ideas and the supporting ones.
Homework
Preparing posters of the values you have learnt from the story and put it on the wall
sheets for all classes to read.
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Objectives:
At the end of the class the students will be able to do the following:
1.d educe the meaning of unfamiliar words from context
2. relate text to personal experience, opinion and evaluation.
3. make suggestions and opinion about the story
4. make inference and draw conclusion about the story.
5. respond emotionally to the text and say your point of view towards the text.

Keywords
( attention, ignore, scream, run away, dramatic, even though, selfish, negative).

Key structure
Even though you are angry, you shouldn't escape.

Resources & Teaching Aids
-Narrative text, some electric sets LCD, lap top, story map, worksheets ,OHPT.

Procedure & Techniques
Stage One (Warming up)

(4mins)

T. asks students to name some negative feelings.
T. asks students questions to prepare them for the story as follows:
-Have you ever felt that your parents are ignoring you ?
-What did you feel?
-What did you do ? Is it ok to run away or scream ?so how could you get rid out of the
problem?
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Stage Two Before you read Stage (picture reading-inference)

(5mins)

Ss. work individually & practice prediction.
T. shows students picture about the story and asks them to identify the character, his
action, and setting.
T. asks students to look at the picture of the lesson and asks
-What can you see?
-How does the boy feel? Does he look happy, angry or shy? Guess why?
What do you think the story will be about?
T. draws students attention that the story is about …..and….

Stage Three (While you read)
3.1 Focusing Attention

(10mins)

♦ Ask the class if they remember how stories usually start (once upon a time, a long time
ago, long ago, once) . And how they usually finish (…and they lived happily ever after,
and they were happy forever).
♦ Show an overhead transparency or wall- chart with a story grammar map and tell the
students that most stories have these parts. Ask them to identify each part in the story
they will read. Explain each part of the model and let them identify it with the story.
T. can use an overhead transparency with an outline of the model made for the story
Tell the story using pictures and body language to clarify the meaning of the verbs.
T. asks students to read the text quickly and tell what the main idea of the text is.
T. discusses the meaning of the highlighted words by contextualizing them and asking
students to guess their meaning students practice deduction the meaning of the new
words ( attention, ignore, scream, run away, dramatic, even though, selfish, negative ).
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3.2 (While you read, Leading Questions)

(8mins)

T. divide the story in two parts.
After reading the story, T. asks students leading questions about it.
T. provides students with questions written on worksheets to be distributed among them.
Students analyze the story by answering questions in each part.

.
-What is the story about?
-When does the story take place?
-Where does the story take place?

236

-Why is the writer upset ? who gets his parents attention ? does he feel bad about this ?,
what does he sometimes think of ? then what does he do ?
-The boy is unhappy about his parents questions.

(

)

His parents ask him about his school ( books – teachers – grades )
" Upset " has six younger brothers and sisters.

( correct)

3.3While you read-problem-framing)
After discussing the first part, teacher asks students ,
-What do you think should upset do?
T. holds a discussion and encourage students to think and speak..
Ss. give their opinions
Students writes their advice in sheets.
3.4 (giving feedback)
T. and students sums up the main idea and the supporting ideas of the problem
T. holds a discussion to check the groups' findings and listens to students' advice.
T. asks ss.:
- Which advice do you agree with ? why ?
T . comments on students answers.

4-Post reading phase
4.1 (After you read, Making Connections)
-Ss. work in groups and Tasks questions to help students analyze it
-Ss. relate the story they have read to their own experience
Have you ever experienced a problem with your friend?
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(10mins)

-What did your friend do ? How did you feel?
4.2 Evaluation stage: (Summative Evaluation& Giving Feedback)

(15mins)

Ss. work in groups answering critical reading questions.
-questions(worksheets are distributed among students).

-Write the appropriate numbers of words in column (A) with the matching words in
column (B). Write the appropriate number in the brackets in column (B).
A

B

1) ignore

Help you later.( )

2) selfish

Someone who thinks of himself only. ( )

3) scream.

Someone who loves others. ( )

4) escape

Run away
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(

)

5) dramatic

To cry loudly

(

)

6) attention

Interest

(

)

Don't care about others

(

)

Do something sad

(

)

-Answer the following questions:
1.What would you do if your parents ignored you? why?
…………………………………………………………………………………………….
2.What advice you should give for upset? What should he do first? Give him an
advice.
……………………………………………………………………………………………
3.What is another way that the problem could have been solved?
…………………………………………………………………………………………….
4.The lesson you have learnt from the story is:
1. you should obey your parents
2. you should be patient.
3. we should ignore our parents.

5.What is another lesson you have learnt?
……………………………………………………………………………………………
……………………………………………………………………………………………
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4.3 (Rounding-up, summarizing)

(5mins)

T. leads an oral discussion to sum up the main ideas and the supporting ones.

Homework
Preparing posters of the values you have learnt from the story and put it on the wall
sheets for all class.

240

Appendix(4)
Referee Committee
No

Name

Qualification

1.

Dr. Mohammad Hamdan

Ph. D in
Methodology

Gaza University

2.

Dr. Awad Keshta

Ph. D in
Methodology

Islamic University

3.

Dr. Mohammad Abu Mallouh

Ph. D in
Methodology

Al-Qattan
Centre

4.

Mrs. Maha Barzaq

M.A in
Methodology

Al-Qattan
Centre

5.

Mrs. Zulfa Bader Edeen

Gaza University

6.

Mrs. Kholoud Sorour

7.

Mrs. WAfa ELrafati

8.

Mrs. Yosra AL kahlout

9.

Miss Rania Jondeyya

M.A in
Methodology
M.A in
Methodology
M.A in
Methodology
M.A in
Methodology
M.A in
Methodology

10

Mrs. Warda Hamadona

B. A in
English Language

241

Institute

Bait Hanoon
Secondary school
Head teacher,
North Gaza
Ministry of
Education
Al- Majdal
Higher Basic
School
Jabalia Prep A
school

Appendix(5)

242

Appendix(6)

Story Grammar (Story Map or Plot Map)
TITLE/TOPIC/TEXT __________________________________ Author _____________
Plot: The series of events that make up a story are the plot. The four (4) main elements of the plot
are Exposition, Rising Action (Conflict), Climax (or Turning Point), and Resolution.
Directions: Use the chart to plot the reading.
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Story Grammar (Story Map or Plot Map)
Turning Point/ Climax
TITLE/TOPIC/TEXT __________________________________ Author _____________
Literary Elements: The series of events that make up a story are the plot. The elements of the
plot are exposition, rising action, internal/external conflicts, climax (or turning point), and
resolution.

Directions: Complete the boxes with information from the reading..
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TITLE/TOPIC/TEXT __________________________________ Author
_____________
Literary Element – Plot: The series of events that make up a story are the plot. The four (4)
main elements of the plot are Exposition, Rising Action (Conflict), Climax (or Turning
Point), and Resolution.
Directions: Use the chart to plot the reading.
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Story Grammar (Story Map or Plot Map)
TITLE/TOPIC/TEXT __________________________________ Author
_____________
Literary Elements: Complete the chart with information in the reading: Title, Author,
Characters, Setting, Main Conflict, Events, & Resolutions. (What do the little characters show?)
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Story Grammar (Story Map or Plot Map)
Rising Action Narration Map
Complete the chart below with information from the reading: Title, Author,
Characters, Setting, Beginning Action, Events, Turning Point (Climax), Events, and
Resolution / /Conclusion.
Directions: Use the text or lesson summary and identify all of the literary elements
listed below).
Title ___________________________________ Author ____________________
Characters ________________________________________________________
Setting: Time _________________________ Place: _______________________

Beginning Action
__________________________________________________________________
__________________________________________________________________
Events
______________________________________________________________________
________________________________________________________________
______________________________________________________________________
Events
______________________________________________________________________
______________________________________________________________________
_________________________________________________________________________
Turning Point (Climax)
______________________________________________________________________
______________________________________________________________________
Events
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
Events
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
Conclusion
______________________________________________________________________
______________________________________________________________________
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Story Grammar (Story Map or Plot Map)
TITLE/TOPIC/TEXT___________________________ Author
_____________
Directions: Complete the chart with the story elements. Use the text or lesson summary
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