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Abstract
The Effect of Using Animation in Teaching English Vocabulary for
3rd Graders in Gaza Governmental Schools

Thesis submitted by
Rasha Rasheed Awad
Supervised by
Dr. Sumer Salman Abou Shaaban

Dr. Mohammad Abdel-Fatah Hamdan

The study aimed to examine the effectiveness of using animation in teaching
English Vocabulary for the third graders in governmental schools.
For answering the questions of the study, the researcher adopted the experimental
approach. The sample of the study consisted of (58) female students from Awni ElHertanie Primary School for Girls in North Gaza governorate. The researcher divided
the sample of the study into two groups, experimental and control group. Animation
was used with the experimental group only, while the ordinary method was used with
the control one in the first term of the academic school year (2012 – 2013). A
vocabulary test of eight questions with (22) items was designed to be used as a pre –
post test.
The results of the study were analyzed, using (T-test) to verify the hypotheses
of the study. Etta square technique was used to measure the effect size of using
animation on the experimental group. The results indicated that there are statistically
significant differences in mean scores of vocabulary test in favor of the experimental
group in the post application.
In the light of these results, the study recommended the necessity of using
animation in teaching vocabulary. It also suggested that further researches should be
conducted on the effect of animation on teaching pronunciation and writing.
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Chapter 1
Background of the Study
1.1 Introduction
English has become the language of international business, diplomacy and
professions. After all, it is the language of the United Nations. English has become the
most dominate language in the world. As time passes, more people are learning
English. Nowadays, the whole world seems to speak English. As David (2009)
asserts, it is the language of travel, tourism, science and technology. It became a
universal language that covered all aspect of life, where people of different
nationalities used it to communicate with each other and it became the language of
science, technology, politics, economy and education. This universal acknowledgment
of English as the language of today and the need for good communication skill in
English has created a huge demand for teaching English around the world. This has
put a tremendous pressure on scholars to cope with this demand and to contribute to
the development of a new and different teaching methodology for teaching English as
a foreign language Hamdona ( 2007:1).
Between (1890 - 1950) the Grammar Translation method was used. Grammar
was taught as a set of rules. The medium of instruction was the mother tongue and
vocabulary was learned via translation. As a reaction to Grammar Translation method,
a new method originated in the nineteenth century, the "Direct Method", which was
advocated by Berlitz and Goun in the USA. In this method, speaking and listening
were the most important skills; the medium of instruction was English, Long-Fu
(2001). Then the Audio-lingual method (1960s- 1970s) emerged, where language was
seen as a set of structures and grammar rules were an illusion. According to this
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method, speaking and listening were the most important skills. As the world
continued to change, the need for more innovative and more effective techniques
becomes crucial. Al -Mutawa and Kailani (1990) pointed that teaching methods have
been changed in response to learner's needs and the change of syllabus. Consequently,
the Communicative Approach emerged.
The Approach is based on the idea that learning a language successfully comes
through involving the learner usage of language in real and authentic situations. In
the Communicative Approach, a language is viewed and learned within its social
and cultural context. Moreover, the focus is on meaning rather than structure besides
both fluency and accuracy are important too. One of the most important
characteristics of the Communicative Approach is that the course contents are based
on students' needs, and teaching is learner-centered where the teacher is just a
facilitator. Classroom activities guided by the Communicative Approach are
characterized by producing meaningful and real communication at all levels. They
stimulate interpersonal interaction and develop communication skills, Strong (1993).
Activities are also based on real-life communication and they are task based in
which language is used for a purpose, Woozly (2004).

The Cognitive Theory by

Mayer appeared in the beginning of the twentieth century, which focused on human
cognition rather than technology capacity and features.
Since the Communicative Approach and Cognitive Theory gave a big concern
to the role of the learner as the center of the learning process, activities should
accommodate the learners' learning style and needs in order to fulfill its goals.
People learn in many different learning styles or ways. For example, some people
learn primarily with their eyes (visual learners) or with their ears (auditory learners);
some people prefer to learn by experience or by "hands-on" tasks (kinesthetic or
3

tactile learners), others learn better when they work alone while others prefer to
learn in groups, Dunn (1984) and Reinert (1976) as quoted in Algilasi (2010).
Learning styles play a crucial role in the learning process as they affect the learners'
outcomes.
English instruction in

an elementary schools is intended to endorse the

mastery and development of the four basic skills. They are listening , speaking,
reading and writing as reflected in abilities and skills concerning language use, so
that the students are able to express simple expression with emphasis on vocabulary
mastery in order to avoid vocabulary infraction and attain better out comes.
Teaching vocabulary is clearly more than just presenting new words. Vocabulary is
needed for expressing meaning and in using the receptive (listening and reading) and
the productive (speaking and writing) skills. “If language structures make up the
skeleton of language, then it is vocabulary that provides the vital organs and the
flesh” Harmer (2001:153). Moras (2001) pointed out that vocabulary teaching
above elementary level was mostly restricted on presenting new items as they
appeared in reading or listening texts.
Sorur (2009:5) noticed a low level of student's achievement in English
language, where many complaints are being raised by teachers regarding students.
This could result from the nature of curriculum evaluation instruments, strategies
and methods used in teaching and learning process Hamad (2005:3).
Therefore new and creative techniques including animation may contribute in
solving this problem in children case. Teaching English to young learners is
completely different from teaching English for adults who have peculiar, physical and
behavioral characteristics. For young (EFL) students, it is very important to choose
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an appropriate

technique. Banez (2009:33-35) recognized the power of using

animation in the educational process, where a form of entertainment could be
designed and used as an educational tool. He also noticed that animation tools made
teaching easier for teachers and help them think of more creative activities for
teaching children. It also became easy for children to retain the lesson as it was both
fun and educational. Over the entire animation tool was deemed a significant
assistance to teachers and fun educational experience for kids.
Also, the use of computer animation as a teaching technique can fulfill the
needs of different teaching styles, and it accommodates the basic activities of the
Cognitive Theory . Mayer (2001: 4-5) suggests that learners are able to create a
deeper understanding of words when they establish connections between words and
pictures than from words or pictures alone. From a pedagogical view point,
computer animation can be used as a visual aid to illustrate meaning, and give
organization to the material being taught. The advancements in computer animation
allow realistic scenes to be generated and provide interactive tools that students are
able to use to create an environment that they are able to control. Animation
consolidates better understanding and greater retention. It also provides different
opportunities for better instructional material, Hart (2003).
Consequently, the present study attempts to investigate the effect of using
animation on the third grader achievement in vocabulary in Gaza.

1.2 Rationale of the Study
In Palestine since (2000) and onwards, English has been taught from the first
grade, and a new curriculum has been introduced „English for Palestine’. This
curriculum emphasizes the use of the Communicative Approach and moves towards a
5

more skills-based approach to foreign language learning. Themes and topics in the
textbooks have been chosen to interest and stimulate learners. The Communicative
Approach is here understood as an approach that emphasizes meaningful interaction
and information exchange. It could be argued that the development of CALL
(computer assisted language learning) programs can fit in this approach to language
teaching as they emphasize student centered lessons, and gives the learners the
opportunity to learn on their own. A number of studies like, Klassen and Milton
(1999)and Witt (1999)and Hegelheimer and Tower (2004) investigated the role of
CALL in teaching English and found that it correlated to language promotion.
Moreover, activities and lessons in the textbooks are presented in a way which is
helpful for enhancing and designing different computer programs that make learning
more enthusiastic and dynamic.
As the main aim of the Palestinian syllabus is to develop students' competence
in the four skills, and to encourage students to become confident users of English
language. Animation can be used to stimulate students' interaction and involvement
through the use of more authentic learning environment. The activities are combined
with sounds and movements just like in the real world. By using animation, skills are
easily integrated, since the variety of media makes it natural to combine listening,
speaking, reading and writing in a single activity, Warschauer (1998). Using
animation in EFL could enhance learning in teaching English for Palestine, especially
when illustrating dynamic processes. Jones and Scaife (2000)and Alkhalifa (2005)
suggested that certain characteristics of animation have significant effects on
cognitive interaction with material and therefore on comprehension. They also
showed that current computer technology provides the facility to interact physically,
emotionally and mentally with information on the screen. Hays (1996) showed that
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animation is better than text at communicating concepts involving time and motion.
Some researchers, Reiber and Kini (1991); Catrambone (2002) believed that
animation might have a privileged position in this regard. For instance, Fleming and
Richard (2002) suggest that animation makes the cognitive task more concrete by
providing motion which attributes directly to the learner cognitive perception.

1.3 Statement of the Problem
Kara (1992:21) stated that many studies tackled the history of foreign language
teaching , each tried to promote teachers and learners with a better way for teaching
foreign language. However, language teaching is still a hard task and she added, this
may be due to the following reasons:
1- The effectiveness of mother tongue, students make up sentences first in their
mother tongue, and then they translate it into English.
2- English is an abstract knowledge. It is difficult to study a foreign language
when they never get a chance to practice it outside the classroom.
3- The size of the classroom and the number of the students. The classroom is
arranged in four rows and students sit behind each other, they cannot
appropriately communicate with each others.
4- The syllabus consists of more skills, and time is limited for teaching these
skills.
The researcher found out a lot of reasons for the low level of student‟s achievement in
English through her teaching experience in teaching English for 5 years , that agree
with the above mentioned reasons .She notice that students in Gaza strip have
problems in learning English, although they learn it from the first grade. It could be
said that learning is an extremely complex process, as learners are individuals with
different personalities, styles, and preferences. Despite the strenuous efforts that
7

teachers devote to improve students' language skill, it is noticed that students finish
high school with limited proficiency.
Also teachers and parents always complain of the low level of students' proficiency.
This could be attributed to several reasons:1. the learning styles,
2. strategies used by students,
3. impact of the curriculum,
4. methods that are used to teach English.
Thus, the need for an effective way for developing students' performance in
English four skills and come with a new and creative technique to overcome this issue
becomes a very necessary item. Teachers should do something to develop a new
technique of teaching to promote students' motivation towards learning English, and
to create a new multimedia activity such as animation. At the Ministry of Education,
there is a recent tendency to include technology, because it can accommodate learning
styles and enhance students‟ perceptions of the content being presented. Animation
could be effective for gaining attention in presenting information in the classroom and
make language teaching enjoyable for both teachers and students.

1.4 Research Questions
The problem of the study can be stated in the following main question:
What is the effect of using animation in teaching English vocabulary for
3rd graders in Gaza Governmental Schools?
The following subsidiary questions are derived from the major question:
1- Are there statistically significant differences at (α ≤0.05) between the mean
scores of the experimental group before and after the experiment?
8

2- Are there statistically significant differences at (α ≤0.05) between the mean
scores of students who learn by animation (the experimental group) and who
learn by traditional method (the control group)?
3- Are there statistically significant differences at (α ≤0.05) between the mean
scores of high achiever students who learning by animation (the experimental
group) and who learn by ordinary method ( the control group)?
4- Are there statistically significant differences at (α ≤0.05) between the mean
scores of the low achiever students who learning by animation (the
experimental group) and who learn by traditional method (the control group)?
The subsidiary questions could be developed into the following hypotheses
1- There are statistically significant differences at (α ≤0.05) between the mean
scores of the experimental group before and after the experiment.
2- There are statistically significant differences at (α ≤0.05) between the mean
scores of students who learning by animation (the experimental group) and
who learn by the ordinary method (the control group).
3- There are statistically significant differences at (α ≤0.05) between the mean
scores of the high achiever students who learning by animation (the
experimental group) and who learn by the traditional method (the control
group).
4- There are statistically significant differences at (α ≤0.05) between the mean
scores of the low achiever students who learning by animation (the
experimental group) and who learning by the traditional method (the control
group).
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1.5 The Purpose of the Study
This study aims at investigating the use of text, sound and picture animation
in teaching vocabulary to the third grade. Animation allows real motional scenes,
and provides interactive tools. By using animation students are able to use and to
create an environment that they are able to control. For example, the movements
in pictures such as mouth, eyes and hands provide the opportunity for a better
understanding, more interaction and greater retention. Furthermore, this study
aims at:
1- identifying the effect of using animation in teaching vocabulary for the 3rd

graders in Gaza governmental schools.
2-

finding out the impact of using animation among both high achievers and
low achievers.

3-

measuring the change in third graders vocabulary as a result of
implementing animation for teaching vocabulary.

1.6 Significance of the Study
Improving teaching methods of English is urgently needed as it is the language
of modern technology, science, art, politics, medicine, and other subjects.
Since teachers always strive hard to capture the learners' attention, concerted
efforts are needed to charter a well planned program for this purpose. In fact,
collaboration to improve such effective methods and programs will be vital to the
efficient teaching.
Despite the efforts of the Ministry of Education in improving the teachers'
abilities through training courses on teaching methods, teachers always complain
about their students' poor proficiency in English. So it is of a great importance to think
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of new teaching methods and techniques which can be used to promote students'
efficiency in the four skills (listening, reading, speaking, and writing).
The researcher mentions some specific attributes of this study:
1- Showing the effects of using technology on learning English as a foreign
Language.
2- Introducing new techniques and ways of teaching two units of the textbook
with two different topics.
3- Developing two units to be taught by using animation could contribute to the
general goal of the Ministry of Education that aims at developing the usage of
computer and different technological facilities in the Palestinian educational
system.
4- Providing teachers with a new material in teaching vocabulary by using
animation.
5- The researcher hopes that syllabus designers, supervisors and guides may get
benefit from the present study in laying out guidelines for using animation in
teaching in Palestine.
6- Helping third grad students to improve their vocabulary based on using
animation .

1.7 Limitations of the Study
1- The study was limited to a sample of (58) female third graders from Awny AlHeartany Prep. Girl School that is a governmental school located in the
Northern area of the Gaza strip.
2- The study was applied in the first semester of the school year (2012-2013).
3- The study was limited to vocabulary in English language textbooks, English
for Palestin3 units (6-7) through using animation for teaching vocabulary.
11

1.8 Definition of Terms
Based on the related literature, the researcher states the following operational
definitions:
Effect is the statistically significant differences between the achievement of the
two groups; the experimental group which studied vocabulary by animation and
the control group which studied vocabulary by the ordinary method.
Animation is slight movements of text, sound and picture; two units from the 3rd
grade textbook English for Palestine were designed on animation for the purpose
of teaching vocabulary.
Vocabulary means the most important words that are included in the units( 6-7)
of the third textbook English for Palestine and their

functions, usages and

applications.
The third graders refers to the pupils who are enrolled at the third grade at
schools in Gaza Strip and West Bank. They are about nine years old.

1.9 Data Collection Procedures:
The following steps are followed to collect data:
1- reviewing the literature related to the topic of the research to get an idea of the
most frequent approaches used in teaching vocabulary and animation in
teaching English to non- native speakers,
2- analyzing the suggested units (6-7) to find out the most important vocabulary,
3- designing the achievement test and the animation
a- achievement test , and
b- animation to present vocabulary
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4- consulting a number of experts and specialists to verify the validity and the
reliability of the test,
5- selecting the sample of the study,
6- taking permission from the Ministry of Education in Gaza to carry out this
study,
7- applying the pre-test,
8- applying the experiment,
9- applying post-test,
10- analyzing the data statistically ,
11- presenting and discussing the findings and
10-formulating recommendations
The remainder of this thesis will be organized as follows:
Chapter 2: Theoretical Framework
Chapter 3: Previous Studies
Chapter 4: Methodology and Research Design
Chapter 5: Results and Recommendations
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Chapter 2
Theoretical Framework
2.1 Introduction
This Chapter investigates the use of animation in teaching FL vocabulary for
young learners. It consists of three sections. The first section deals with the nature of
young learners and the principles of teaching them. The second section explores FL
vocabulary teaching and the principles of vocabulary selection. The third section
traces related literature through addressing the cognitive theory and duel – coding
theory in this regard as it supports and confirms that learners are able to create a
deeper understanding of words when they establish connections between words and
pictures than from words or pictures alone. Finally, the researcher introduces a brief
background of animation; its definition, history, types, and how to use it in teaching
vocabulary for young learner .

2.2 Young Learners
In this section, the researcher explores the possible definitions and the
characteristics of young learners in addition to a literature review of teaching English
to young learners.
2.2.1 Definition of Young Learner
Brumfit (2001:V.) defines young learners as “children in the early stages of
their schooling, up to the age of 13 or 14”. Phillips (1993:5) defines the term young
learners as "children from the first year of formal schooling (five or six years old) to
eleven or twelve years of age. Slattery and Willis (2001) define young learners as
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(7 to 12)years old. Cameron (2008) means by young children, those between (5 and
12) years of age.
The researcher defines young learners as those between the ages of (5) to
around (12) as it is the definition of UNSCO.
2.2.2 Characteristics of Young Learners
Cameron (2008:1) maintains that teaching young learners is considerably
different from teaching adults:
"Children are more enthusiastic and lively as learners. They want to please the teacher
rather than their peer group. They will do the activity even if they do not quite understand
why and how…they lose interest more quickly and are less able to keep themselves… ."

Children at this age learn best with concrete rather than abstract expressions. They
learn well, through dramatic play, role-play, and use of story form with a strong
beginning, middle, and end. They need to have various activities due to their short
attention spans. Teachers of primary students must give very structured and specific
directions and build regular routines and patterns into the daily lesson plans.
Knowing the characteristics of young learners is essential for the successful
teaching of English in primary schools. Understanding the young learners'
characteristics, instincts, and interests helps the teacher to decide how to build a
lesson, how to make sure that the young learners are fully involved in the learning
process, how to achieve the objectives of a lesson, and how they respond. Here is a
list of the main characteristics of young learners according to Farwaniya (2010),
Slattery & Willis (2001) and Scott & Ytreberg (1999:2-3):
1. They have a limited attention span.
2. They are less shy than older learners.
3. They enjoy learning through playing.
16

4. They learn best when they learn through games.
5. They have a vivid imagination.
6. They differ in the development of their abilities according to the social
background they come from.
7. They differ in language acquisition.
8.

They are naturally enthusiastic and interested in finding out about the world
around them.

9.

They can generally imitate the sounds they hear quite accurately and copy the
way adults speak.

10. They are comfortable with routines and enjoy repetition.
11. They are very active and curious.
12. They respond well to praise and rewards.
The researcher concludes that acknowledging these characteristics lead to an
effective teaching process. For example, a teacher who is familiar with these
characteristics will take in consideration children's short attention spans while
teaching and will naturally use repetition and apply effective reinforcement. Teachers
should keep in mind that those children of this age tired easily. So, they ought to vary
their techniques to break the boredom like storytelling, songs, dialogues, games,
animation etc.
2.2.3 Teaching English as FL to Young Learners
English as an international language has gained its position among study seats
from kindergarten up until university. So, Gebhard (1996:3) states that teaching
English especially to young learners has become an independent branch in the field of
teaching. And Stone (2009:33) describes the widespread teaching of English in
primary schools as "possibly the world‟s biggest policy development in education."
17

For young learners, Littlewood (1994:4) indicates that it is important to provide them
with experiencing language to ensure successful learning, because they learn from
experience. Melanughlin (2004:8) says that young children are professional learners
who spend most of their day in a learning environment. The characteristics of good
language learners and the way they learn will be highly influenced by the type of
environment in which they learn, but this does not mean that children come to English
classroom as empty vessels for their teacher to fill. Halliwell (1992:3) says that
“young children do not come to the language classroom empty –handed. They bring
with them an already well-established set of instincts, skills and characteristics which
help them to learn another language”.
Halliwell (1992:3) asserts that young learners are very good at interpreting the
meaning without necessarily understanding the individual words. They are skilled in
using limited language creatively, and they, above all, take great delight in talking.
Phillips (1993:3) suggests the following points to keep in mind for teaching young
learners:
1- The activities should be simple enough so that the children could understand
what is expected from them.
2- The task should be within their abilities: it should be achievable but at the
same time sufficiently stimulating.
3- The activities should be largely orally-based: with very young children,
listening activities should dominate class time.
4- The written activities should be used with older children: children of six or
seven years old are likely not yet proficient in the writing mechanics of their
own language.
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The researcher comes to conclude that the activities that have a communicative value
are considerably efficient in teaching language for young learners. Activities that
involve singing, storytelling, coloring, and sticking contribute to a sufficient learning
process.

2.3 EFL Vocabulary
Beginners are more in need of vocabulary than any other level of students.
This section explores the different types of vocabulary and the role of effective
vocabulary learning in teaching FL in addition to the principles of vocabulary
selection.
2.3.1 Definition of Vocabulary
Oxford dictionary(1991) defines vocabulary as" the body of words used in a
particular language". Merriam –Webster dictionary defines it as "a list or collection of
words and phrases usually alphabetically arranged and explained or defined".
Cambridge dictionaries on line define vocabulary as" all the words which exist in a
particular language or subject". Hornby (1995: 331) asserts that vocabulary is "the
total number of words of a language."
The researcher defines vocabulary as a group of words or phrases that form a
language.
2.3.2 Types of Vocabulary
In teaching FL vocabulary, it is essential to distinguish between different types of
vocabulary. Open University (1995:151-156) specifies the following types of
vocabulary:

19

1- ESP Vocabulary
English for Specific Purposes (ESP) is concerned with the use of English in
particular scopes whether they are academic or technical. It is best learned through
the practice of a certain profession.
2- Active and Passive Vocabulary
Active vocabulary is utilized in everyday speech. It is learned through day to day
communication. Passive vocabulary is not used on daily basis. FL learners are
expected to use the active vocabulary in speaking and writing. On the other hand,
the passive vocabulary is essential for general comprehension when occurring in
context.
3- Content Words
Content words are lexical items that convey a certain meaning. Content words
could be main verbs, nouns, adjectives, adverbs, etc.
4- Function Words
Function words are part of the grammatical system of a language. Structure or
function words do not convey meaning. They serve the structure of the sentence
and usually change nothing in its meaning.
2.3.3 The Role of Vocabulary in TEFL
Harmer (1991:153) observes, "if language structures make up the skeleton of
language, then it is vocabulary that provides the vital organs and the flesh."
Vocabulary plays a vital role in language learning. After all, vocabulary remains the
tool of thought, self-expression, and communication.
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Kohli (1997:156) asserts that students should be able to read with speed and
prepare notes on the material they read. However, to reach level of students must
have a wide knowledge of vocabulary. While speaking and listening, one makes use
of a minimum vocabulary of (30,000) words. Writing and reading on the other hand
require a larger set of vocabulary.
Thornbury (2002:13) asserts that "without grammar very little can be
conveyed, without vocabulary nothing can be conveyed." WU (2009:128) indicated
that the native English speaker can understand language material of those with
correct vocabulary but not so in grammar rules rather than these material with
correct grammar rules but not so proper in vocabulary use. Lewis (1993) suggests that
vocabulary acquisition is the main task of second language acquisition. Listening,
speaking, writing, reading, and translation do not stand without vocabulary.
Scrivener (1994:75) draws the following conclusions on the role of vocabulary
in language teaching in classrooms:
1. Vocabulary is very important and needs to be dealt with systematically in
its own right; it is not simply add – on to grammar or skills lessons.
2. Teachers' job does not finish as soon as a learner has first met new
vocabulary; we need to help them practice, learn, store, recall, and use the
learnt items.
3. Training to use English – English dictionaries provides learners with a
vital tool for self – study.
4. We need to distinguish between vocabulary for productive use and for
receptive recognition and adapt our class room work appropriately.
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5. We need to deal not only with single word lexical items, but also with
longer, multi –word items.
From the previous views, the researcher concludes that:
1. Student will not be able to listen, speak, read, nor write without a
somewhat wide scope of vocabulary.
2. Students will not be able to convey a certain message without a proper
knowledge of vocabulary.
3. Vocabulary development is vital to the development of other aspects of
language learning.
4. Choosing a proper vocabulary syllabus that matches students' levels and
needs contribute to the success of the learning process.
2.3.4 Teaching Vocabulary for Young Learners
Young learners need vocabulary more than any other level of students. There
are a number of ways to present and practice vocabulary that help the learner
understand, store and then recall the words. However, teachers must keep in mind the
individual differences that inevitably exist among students. Some learners are visual,
some like active, some like listening and repeating, some like imitating and role
playing. Felder and Porter (1994) classify learners as follows:
1. Visual learners prefer to study graphs, pictures, and take notes to review
later.
2. Verbal learners tend to absorb reading materials and lectures more easily
than other students. They seem to learn best from written materials.
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3. Tactile and kinesthetic learners prefer real – life topics. They are active
and learn best by doing things. Thus they react well to group work. They
learn by induction rather than deduction.
4. Sensing learners prefer subjects that allow them to work with their hands.
They learn best by handling objects as they apply their knowledge.
Taking in consideration students' individual needs, there are general assertions that
count in vocabulary teaching. Pitcairn (2009) lists the following tips for establishing a
clear aim and effective approach in how to present, explain and help the students learn
new words:
1. Explaining vocabulary orally develops cognitive and listening skills but is
not always appropriate for beginner students due to their low level; thus,
PPT visuals, mime, flashcards and drawing are very important.
Remember- beginner students needs very simple instructions and
explanations in English.
2. Adding cognitive depth (i.e. getting the students brain working!) helps
students acquire language.
3. As does adding affective depth (i.e. making it personal in some way,
getting the students to relate the language to their own life).
4. Putting the language in context, even just at sentence level, also helps
students understand and store it.
5. Using synonyms (words that mean the same thing), antonyms (words with
opposite meanings) and hyponyms (words related to each other, e.g. flower
– carnation – pansy – violet) help students understand and store words.
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6. Helping students with strategies both to work out the meaning of words
and to store and retrieve them, helping students become more independent
and increase their vocabulary.
7. Giving students functional language helps them be able to use English to
carry out simple tasks, both in the classroom and in real life. It‟s important
to start with classroom vocabulary, commands, and language specific to
their study environment.
8. Keep a dictionary in the classroom and show students how to use it. Try
not to encourage them in the use of electronic dictionaries, which are often
inaccurate.
The researcher concludes that a sufficient approach of teaching vocabulary
should follow up student's needs and individual differences. Teaching vocabulary to
young learners should involve attractive and interactive activities. Connecting new
vocabulary items with children's surrounding environment would help them store
the newly learnt items longer.

Employing techniques that involve activating

children's five senses especially the eyes and ears would result in an effective
learning process. Multimedia and animation play a vital role in interactive learning,
and prove to be effective in vocabulary teaching.

2.4 Animation
In this section, the researcher demonstrates related literature supporting the use
of animation in vocabulary teaching. The researcher examines animation as an
educational tool in vocabulary learning.
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2.4.1 Cognitive Theory of Multimedia and Dual – coding Theory
Mayer (2001:4-5) suggests that learners are able to create a deeper
understanding of words when they establish connections between words and pictures
than from words or pictures alone. It could be argued that using animation in EFL can
make communication and learning more effective. Animation explores how the brain
processes information given in picture and text. The case of multimedia learning is
based on the idea that instructional messages should be designed in light of how the
human mind works with the two formats or the two information processing systems;
verbal and visual.
The Cognitive Theory of Multimedia was formulated by Mayer (2001) that
focused on human cognition rather than technology capacity and features. Mayer
explains that the relation between Cognitive Theory and the design of multimedia
instruction is an example of the Two-Way Street between cognition and instruction:
"When the relation between cognition and instruction is a two-way street,
psychologists and educators communicate in ways that are mutually beneficial to
both psychological theory and educational practice. Mayer (2001: 55).
Multimedia learning requires that learners should engage in substantial cognitive
processing during learning which takes place in the verbal and visual presentation
Mayer and Moreno (2003). Mayer and his colleagues suggest that certain
combinations of multimedia optimize learning, in terms of retention and transfer.
Mayer (2003) explains how Cognitive Theory contributes to and gives three theorybased assumptions about how people learn from words and pictures:
1. Dual Channel Assumption; the human cognitive system consists of two
channels for representing and manipulating knowledge: a visual-pictorial
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channel and an auditory-verbal channel. Pictures enter the cognitive
system through the eyes and processed as pictorial channel. Spoken words
enter the cognitive system through the ears and processed as verbal
representations in the auditory verbal channel.
2. Limited Capacity Assumption; the visual-pictorial channel becomes
overloaded when a lot of pictures are presented at one time, and auditoryverbal channel can become overloaded when a lot of spoken words are
presented at one time.
3. Active Processing Assumption; meaningful learning occurs when learners
engage in active processing within the channels, including selecting
relevant words and pictures, organizing them into coherent pictorial and
verbal models, and integrating them with each other and appropriate prior
knowledge. Rieber & kini (1991) finds that active learning processes are
more likely to occur when corresponding verbal and pictorial
representations are in working memory at the same time. Students learn
more deeply from a multimedia explanation than from a verbal explanation
and they learn better when animated graphics are included.
The cognitive theory of multimedia relates to Paivio's dual coding theory
whose origin can be traced to the cognitive revolution of the 1960s and 1970s as a
reaction to radical behaviorism and a return to the study of the inner mental processes
to external stimulate responses, Paivio (1990).
Dual Coding Theory assumes that mental representations retain properties
derived from perceptions in our various sensory modalities, rather than being a modal
and abstract. These modality representations can be verbal or they can be nonverbal,
including images that we have seen, heard, felt, tasted or smelled, Paivio & Sadoski
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(2001). Clark & Paivio (2005) show that concreteness, imagery, and verbal
associative processes play vital roles in several educational domains: the
representation and comprehension of knowledge, learning and memory of school
presentations in the visual a trial, effective instruction, individual differences,
achievement motivation ,test anxiety, and the learning skills.
A number of studies have been conducted on the dual coding theory, for
example, Holcomb and Kounios (1994:804) explain that Dual Coding Theory (DCT)
argues that processing advantages for concrete over abstract (verbal) stimuli result
from the operation of 2 systems (imagine and verbal) for concrete stimuli, rather than
just the abstract one. These verbal and imagine systems have been linked with the left
and right hemispheres of the brain.
Zavala (1999) used a dual coding approach to study reading in a high school
population. The subjects were 129 EFL learners; they were given either a text-only or
a text-plus-illustration condition. Learners then answered a comprehension
questionnaire. Zavala concluded that the results supported dual coding because the
"participants who read the story with pictures performed better than those who did
not". The study showed that the text + picture condition offers superior results when
compared with text only. Zavala's results are congruent with Joseph and Nassar
(1995) who examined the possibility of using dual coding theory . Joseph and Nassar
examined the suitability of dual coding theory as an explanation for the results of a
large number of studies using multiple media. It appears that dual coding theory may
be a reasonable explanation for many of these studies. People seem to learn better
when related information is presented simultaneously via verbal and pictorial media
than when the information is presented via verbal or pictorial media alone.
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The current research is congruent with Zavala (1999) and Joseph & Nassar
(1995) in using multimedia and the combination of pictures with texts. However, in
this study animation is used and not static pictures or words.
2.4.2 Definition of Animation
The word animate means to give life to, and animating is the process of
moving something that cannot move itself. Animation is moving something which
can't move by itself, Collins English Dictionary (2003). According to Oxford
Dictionary(1991) animation “is the technique of photographing successive drawings
or positions of puppets or models to create an illusion of movement when the film is
shown as a sequence.” According to Merriam Webster's Dictionary, animation is" a
way of making a movie by using a series of drawings, computer graphics, or
photographs of objects (such as puppets or models) that are slightly different from one
another and that when viewed quickly one after another create the appearance of
movement ". The researcher defines animation as slight movements of text , sound
and pictures for the content of two units(6-7) from English for Palestine 3 textbook .
2.4.3 History of animation
Animation history draws back to 1880's. The first animation films date back as
early as 1910 when cartoon shorts began showing in theatres. Since then, numerous
animation films have been released expanding into more complex films that require a
breadth of different skills. Auguste (1895) as quoted in Algilasi (2010) maintain that
most of the first films were French and released in America. The Warner Brothers
produced some of the most notable motion pictures of the 20th century.
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Animation production developed drastically over the past century. The
continuous development of technological inventions allowed animators to excel in
this field. There are three main types of animation techniques:
1. Traditional animation: Films produced this way are originally drawn on
paper. Each individual frame slightly differs from the one before it to
create the illusion of motion. The drawings are photocopied onto
transparent acetate sheets called cells, and then they are filled in with
paints in assigned colors or tones. Therefore, this technique is often
referred to as paper/ cell technique. This method first appeared in the 20th
century. By the 21st century, hand drawing film frames became replaced by
photographed or scanned frames, Anderson( 1993).
2. Stop motion: Animators physically manipulate actual objects and
photographing them one frame of film at a time to create the illusion of
movement. There are many different types of stop-motion animation
including: puppet animation, clay animation, cutout animation, graphic
animation, etc.
3. Computer animation: Computer animation creates the illusion of
movement through a succession of computer-generated still images. This
digitally-created animation encompasses a variety of techniques including:
2D animation and 3D animation. This animation takes less time than
previous traditional animation.
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2.4.4 Using Animation in Teaching EFL Vocabulary for Young Learners
Multimedia plays a vital role in vocabulary acquisition. Chun & Plass (1999),
Lin & Chen (2007), and Siddiqi (2007) argued that multimedia is beneficial for FL
learners. Multimedia instructional environments and animated models are widely
recognized to improve the way that people learn Mayer (1999) . In multimedia
instructional environments, learners are exposed to material in a verbal (such as onscreen text or narration) as well as a pictorial form.
Computer animation holds a great potential as a tool for creating multimedia
instructional environments. Instructors can use computer animation to demonstrate
learning materials visually as they want and they can control every aspect of the
animation. According to Mayer's Cognitive Theory(2001), the computer is a system
for delivering information to learners. The instructor's role is to present information,
as words or pictures, or both, and the learner‟s role is to receive the information.
Adding pictures, such as animation, should deepen the meaning of the presented
information and give it a physical translation. Thus, young learners who prefer visual
presentations would benefit from this process.
However, multimedia presentation would not be of importance in delivering
information for learners who prefer verbal display of learning materials like
vocabulary. Passerini & Granger (1999) expressed the view that no extra learning
effects are attributable to the use of animation, but did acknowledge that animation
contributes to gathering attention. Nevertheless, pictures can convey a wide range of
information because the human processing system is a sophisticated information
processor, Solomon (1989). David & Dan (2002) asserted that a successful animation
syllabus should not only be interdisciplinary, but also encourage students to develop
effective skills and practice interactive activities.
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2.4.5 Advantages of Using Animation in Teaching
Animation is beneficial for FL learners, Agina (2003) cited the following advantages
of animation as a tool of education and training:
1. Skill and ability Improvement; the interactive animation takes less time to
teach students complex things and makes them enjoy more to learn
difficult things. Using an interactive animation will solve the problem of
the imagination-skill in education and training. Furthermore, computer
animation improves the skills and abilities of instructors because they will
be able to improve and change their way of teaching to be better .
2. Interactivity; interactivity is a mutual action between the learner, learning
system, and learning material. Learners will be faster to learn, and have
better attitudes toward learning when using interactive animation
especially if the other techniques like audio and video are used .
3. Engagement ;interactive learning with live-action animation, simulation,
video, audio, graphics, feedback, expert advice, and questions and answers
keep learners interested and reinforces skills. Through continual practice,
learning is absorbed and integrated into daily performance .
4. Motivation; since the animation is inspired and interactive way for flexible
education and training, learners will be more motivated to learn more and
more. Learners will get more skills, which is the main reason to make
them more motivated.
5. Immediate Feedback; learners get an immediate feedback from the
animation system which will enhance their skills and abilities.
6. Animation programs are noted for their flexibility and practicality. They
aid learners through attracting and holding their attention.
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Computer animation aims to reduce learners‟ time and useless effort of learning, and
to make it more practical and task-oriented. However, it has some educational and
technical limitations as explained below.
2.4.6 Disadvantage of Using Animation in Teaching
Alkhalifa (2005) commented that there appears to be difficulty in determining
whether animation is more effective than verbal/pictorial representation or vice versa.
Also Agina (2003) mentioned the following disadvantages of animation:
1. Some information of real-life learning will be lost in the animation
program.
2. Computer animation programs may function well from a technical point of
view, but they are difficult to fit into a curriculum.
3. Animation programs cannot be adapted to take into different student levels
into account and consideration within a group or class.
4. Animation programs require special equipment for a quality presentation.
5. Animation programs cannot depict actuality like videos.
The researcher concludes that the use of animation as a process of creating
interactive learning environment helps students with visual tendencies understand and
maintain the learnt material. Students learn more deeply from a multimedia
explanation than from a verbal explanation and they learn better when animation is
included. Animation increases learner's motivation and develops their language skills.
When overcoming their difficulties, instructors can utilize animated models
effectively.
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Summary
In this chapter, the researcher presents the literature view of the characteristic
of the young learners and how to teach them , and this helps the current study in
guarantying and proofing the effectiveness of using animation for teaching third
graders .In addition , this chapter administrates the fundamental information of the
main variables of the study, animation and vocabulary. Although animation has
disadvantages ,this information indicates that animation is a good quality technique
for teaching language in general and vocabulary for young learners in particular .
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Chapter 3
Previous Studies
3.1 Introduction
This Chapter presents previous studies related to the use of animation in teaching
English vocabulary. This chapter consists of two sections. The first section deals with
studies related to teaching English to young learners. The second section presents
studies on the use of animation in teaching English.

3.2 Studies Related to Teaching English for Young learners
Children usually do not use just one style but more a combination of both with
tendencies in one direction or another O'Grady( 2005). Therefore, children require
special attention. Whether it is the teaching method or the presented syllabus,
researchers maintained several techniques and method

for teaching children as

explained below.
Elhelou's (1993) study revealed the effectiveness of keyword method in
learning and recalling of the English language vocabulary for Arab children in the
elementary school second grade . The researcher used the experimental approach. The
sample of the study consisted of (60) students, (30) in each of two classes. The
instrument was achievement vocabulary test. The results showed that the keyword
class recalled and learned significantly more words than the control class did.
The current study benefits from this study in the way how to write the
theoretical framework of young learner and vocabulary.
Al-Nimrat's (1995) study explored the effect of using linguistics games in the
English language textbook " Petra" on vocabulary achievement of tenth grade students
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in Amman. The researcher used the experimental approach. The sample of the study
consisted of (200) male and female students. The instrument in this study was
achievement vocabulary test. The results of this study revealed that there were
statistically significant differences on the achievement of the study sample on the post
test on the spelling and meaning.
This study helps the researcher with the main procedures that the researcher
can follow in her study.
Dodeen's (1995) study investigated the effectiveness of drama to teaching
English languages on improvement the ability of oral expression for tenth graders' in
Jordan. The researcher used the experimental approach. The sample of the study
consisted of (162) students. The instrument of this study was achievement test. The
results revealed that there were statistically significant differences at (∝ ≤ 0.05) in
means between students who learn with ordinary method and students who learn with
drama techniques in favor of students who learn with drama.
This study provides

the researcher with the way of dividing and

writing previous studies and recommendation.
Hammad's (2005) study investigated the effect of role play strategy on the
eighth graders' achievement in English language. The researcher used the
experimental approach. The sample of the study consisted of (78) students, (39)
students as experimental group were taught by role play strategy and (39) students as
a control group were taught by ordinary method. The researcher used achievement test
as an instrument in the study. The results showed that the experimental group did
better than control group on the post test. Also, the role play had a great effect on the
eighth graders' achievement in English language.
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The current study benefits from this study in writing the explanation of the
result .
Abuloum's(2006) study explored the effect of using multimedia in teaching
English on achievement of the third grader. The experimental approach was used. The
sample of the study consisted of (150) students who were selected from four public
schools in Al- Zaraqa governorates. The sample distributed into two groups, an
experimental group and control one. The researcher used two achievement tests that
developed and applied to the two groups. The results of the study showed that there
were statistically significant differences in mean scores between the two groups in
favor of the experimental group.
The current study benefits from the references of this study in writing the
theoretical framework of the characteristic of young learner .
Qaddoumi's (2007) study aimed to investigating the effect of using
Educational games in the academic achievement and retention for the fourth graders'
at Nablus governmental schools. The researcher used the experimental approach. The
sample of the study consisted of students of the fourth graders in Nablus
governmental schools. The instrument was a pre- post achievement test. The results
concluded the following findings: There were statistically significant differences at
(∝≤ 0.05) between the pre- post and retention measures, of achievement of the
experimental group. There were statistically significant differences at (∝ ≤ 0.05) in
the control group, between the pre- post and retention measures. The achievement of
pupils in the post measure was better than pre retention measures.
The current study benefits from the references of

this study in writing

theoretical framework of how to teach English for the young learner.
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Harb's (2007) study investigated the effect of educational games on the sixth
graders' achievement in English language in Gaza southern Governorates. The
researcher used the experimental approach. The sample of the study consisted of (192)
students, (94) male students from Omariya Elementary Boys school in Rafah and (98)
female students from Al-Razi Elementary Girls school in Rafah. The instrument was
an achievement test. The results revealed that there were statistically significant
differences in the sixth graders' achievement in English language due to the method in
favor of educational games. It also, indicated that there were statistically significant
differences in the sixth graders' achievement due to gender in favor of female
experimented group
This study helps the researcher in how to analysis the result of the
current study .
Ulas's (2008) study aimed to examine the effects of creative, educational
drama activities on developing oral skills of primary school children. The
experimental approach was used. The sample of the study consisted of an
experimental group and a control group. A pre-post test was appraised on
experimental and control groups as a tool of the study. The results revealed that there
were statistically significant differences between the main scores of the experimental
group and the control one in favor of the experimental group. The application of
drama activities using native language instruction improved the development of the
pronunciation skill with contrasted of the traditional method.
Abo Oda's (2010) study aimed at investigating the effectiveness of computer
based learning on developing fourth graders' English language achievement in Gaza
UNRWA schools. The researcher adopted the experimental approach .The sample of
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the study consisted of students of the fourth graders in the Elementary school in Beit
Hanoun. The instrument was a pre -post achievement test. The data of the study were
analyzed using (T-test) and Mann Whitney pre-post tests. The results of the study
revealed that there were statistically significant differences in the fourth graders'
achievement of English due to the method in favor of computer-based learning
method and there were statistically significant differences at (∝ ≤ 0.05) between the
light achievers' mean scores of the control group and their counterpart in the
experimental group in favor of the experimental group. The study also revealed that
there were not statistically significant differences at (∝ ≤ 0.05) in the mean scores of
the experimental group due to gender.
The current study benefits from this study in choosing and designing the
instruments of the study .
Igbaria's, (n.d.) this study aimed to explain how-to teach vocabulary. The study
suggested that what students need to understand is the word meaning in context and
how words are used. This can be achieved, according to the article, through a correct
vocabulary instruction which should involve vocabulary selection, word knowledge
and techniques. The study presented and described these concepts and provided
examples and techniques that illustrate how teachers can handle vocabulary teaching
in an effective way. The study was designed as a qualitative descriptive research.
This study helps in dividing the types of vocabulary and how to teach them.
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Commentary
From the above display of the previous studies, the researcher can conclude
that many researchers paid attention to achievement of young learner . The
researchers used different techniques in teaching English. As young learners are more
in need of interactive teaching methods than other learners. Teachers are advised to
employ interactive learning techniques like storytelling, role-play, drama, games, and
multimedia input.

3.3 Studies Related to the Use of Multimedia and Animation in TEFL
Animation is a new way to solve problems when it comes to children .It
fulfills the different needs of the young learner as it uses more than one sense, attracts
students attention and reliable.
Atiyyat (1995) conducted a study on the impact of multimedia on vocabulary.
He investigated the effect of computer assisted instruction on students of tenth grade.
The study attempted at identifying the significant difference in the achievement and
retention of English vocabulary among tenth grade students due to the use of CAI
method. Participants were 123 tenth grade students. They were chosen randomly and
selected from six sections at the Comprehensive Secondary School in Greater
Amman. Results indicated that there was a significant difference in the achievement
of learning English vocabulary between the two groups in favor of the experimental
group. However, there was no significant difference in the retention of English.
The current study benefits from the references of this study in writing the
introduction and in writing the theoretical framework of multimedia.
Abdurrahman (2006) investigated the effect of Computer Assisted Language
Learning (CALL) on elementary school students' improvement in English as a foreign
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language EFL. Participants in the present study were 83 elementary school students
with an age span of 11 to 13 years old. They were studying EFL in the academic year
2003-2004. These students were randomly chosen from Al-Tamayoz elementary
school in Abu Dhabi in the UAE. Participants' English language proficiency was
intermediate as determined by language tests and they had good access in computer.
The material was a CD designed and developed by an EFL teacher and a science
engineer. The instrument was a pre -post achievement test. Results of this study
provided evidence of the effect of CALL on learning English as a foreign language. It
showed a significant difference between CALL users and nonusers in favor of the
experimental group.
The current study benefits from the reference of this study in writing the
theoretical framework of dual- coding theory .
This goes with a study conducted by Iheanacho (1997). In this study, the
researcher examined the effects of two multimedia CALL programs on vocabulary
acquisition. The participants were 86 (44 females and 42 males) intermediate level of
English as a second language in a large community college in the United States. The
participants were divided into two experimental groups. The first group viewed a
program with Motion Graphics and text, whereas students in the second group viewed
a Graphics and text program. Participants had to study ten names of hand and power
tools. There were two post tests, the immediate post test and the delayed posttest. The
immediate post test was administered immediately after treatment. After two weeks,
the delayed post test was administered. The results showed the effectiveness of using
multimedia computer assisted language learning programs in learning vocabulary.
The study also indicated that both motion and still graphics can be effective in
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learning vocabulary. It also revealed that the Motion Graphics group had better
retention than did the participants in the Still Graphics group.
This study helps the researcher with the main design of the theoretical farm
woke.
Kost, et al (1999) compared the effects of pictorial and textual glosses on
incidental vocabulary growth for foreign language learners. Participants were asked to
read a passage under one of the three glossing conditions: textual gloss alone, pictorial
gloss alone, and text combined with pictures. Performance on both production and
recognition tests of 14 words was better for those who were allowed to use a
combination of text and picture. Mayer and Moreno (1998) also found that
performance on a word-list learning task was better when learners were presented
with the acoustic and visual information simultaneously.
The current study benefits from the references of this study in writing the
theoretical background of vocabulary .
Al-Seghayer (2001) examined which image was more effective in aiding
vocabulary acquisition still picture or dynamic video. The subjects were 30 students,
introduced to a hypermedia-learning program, designed by the researcher for reading
comprehension. The program provided users of a reading English text with variety of
annotations for words in the form of printed text, graphics, video, and sound, all of
which were intended to aid in the understanding and learning of unknown words.
Three kinds of texts were used: printed text definition alone, printed text definition
coupled with still pictures, and printed text definition coupled with video clips. A
vocabulary test was designed and administered to participants after they had read the
English narrative. Two types of tests were administered: recognition and production.
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In addition, a face-to-face interview was conducted, and questionnaires were
distributed. Results showed that a video clip was more effective in teaching
vocabulary than words in still pictures. Among the suggested factors that explained
such a result were that video better built a mental image, better created curiosity
leading to increased concentration, and embodied an advantageous combination of
modalities.
The current study benefits from the references of this study in writing the
theoretical background of animation and its usage.
Agina‟s

(2003) study pointed to the advantages of computer animation.

Computer animation has many advantages than the traditional way of education. The
main goal of computer animation is to reduce learners‟ time and useless effort of
learning, and to make it more practical and task-oriented. Nevertheless, it also has
some limitations that created some of disadvantages. The study was designed as a
qualitative descriptive research.
The current study benefits from this study in writing

the advantage and

disadvantage of animation.
Shuell & Menter (2003) investigated the effect of multimedia on becoming
more proficient writers. Participants were (86), 8th grade students in four classes from
a school located in a northeast urban setting. At the beginning of the school year, the
teacher gave them a test and she observed that the students had most difficulty with
the listening and writing parts of the test, especially in understanding how to
categorize ideas and organize their ideas in meaningful and coherent ways. The
students wrote an essay on an assigned topic before and after they completed the
multimedia project. There was a significant increase in students' scores on the
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organizational quality of the essays from the pretest to the posttest, especially for
students who received low scores on the pre-essay.
The current study benefits from this study in research design and data analysis.
Sun & Dong (2004) also examined the effects of multimedia on supporting
English vocabulary learning in a multimedia context. Sixty-seven grade1 and grade2
Chinese students (31 girls and 36 boys) were from a primary school in urban Beijing.
Participants were at the beginning level of learning English as a second language and
their average age was 7 years and 3 months, and having low exposure to the L2
language in their daily lives. A pretest was conducted to assess whether the children
knew the meanings of the L2 target words in the cartoon to be used in. The results of
the pre-test showed that none of the children could correctly identify the meaning of
any target word. The results indicated that learning L2 vocabulary in an animation
based context without any learning support was inefficient for the young beginners.
The findings also indicated that learning L2 vocabulary in an animation-based context
was too difficult for young beginners when no learning support was provided.
The current study benefits from this study in writing the sections of young
learner characteristic, vocabulary and animation background.
Neri, et al (2008) studied whether a computer assisted pronunciation training
program can help young learners improve word-level pronunciation in English as a
foreign language. Participants were 11 years students and they were distributed into
two groups; a group receiving teacher-fronted instruction was compared to that of
another group receiving computer assisted pronunciation training by means of a
system including an automatic speech recognition component. Results showed that
pronunciation quality of isolated words improved significantly for both groups, and
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both groups significantly improved in pronunciation quality of words that were
considered particularly difficult to pronounce and considered as unknown to them.
Training with a computer-assisted pronunciation training program with a simple
automatic speech recognition component can thus lead to short-term improvements in
pronunciation that are comparable to those achieved by means of more traditional,
teacher-led pronunciation training
The current study benefits from the references of this study in writing
theoretical back ground of multimedia .
Itmeizeh (2008) examined the effect of multimedia computer programs on
developing English writing and reading among the Palestinian tenth graders. The
subjects were a 10th grade class in a primary school for boys in Southern Directorate
of Education/ Hebron. The number of the students was 32 students and they were
chosen randomly from one of the schools that has a computer lab. A pre- post test was
used to measure the difference in the performance before and after the experiment.
The experimental group was taught a multimedia program via computer. The results
revealed that the experimental group performed significantly better in the posttest than
in the pretest. This provided evidence for the effectiveness of using multimedia in
enhancing English language learning. It also showed that adopting multimedia in
teaching English helped the students develop their reading and writing skills.
Banez,et al (2009) study was inspired by the possibility of using an animation
tool in facilitating pre- school student‟s basic spelling lessons. The sample was Three
Little Stars School in Nueva Ecija . The study was designed as a qualitative
descriptive research. The researchers used two interview guides, one before to the
production of the animated tool, and another after the use of the same. It also used the
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finished animation tool dealing with alphabet and spelling. The result was that
animated tool was a significant help in teaching of the alphabet and spelling to the
pre- school students of the three little stars school in Nueva Ecija.
The current study benefits from the references of this study in writing
theoretical framework and types of animation.
Algilasi's (2010) study aimed at investigating the effects of using animation
on students' performance in English four skills among students of the fifth grade in
Southern Hebron. The participants were 125 students, 61 females from Al-Zahra'
Girls' School and 64 males from Taha Elreji Boys' school. Both schools are from
Dura, Southern Hebron. The results of the study indicated that there were significant
differences in the performance of the two groups in English four skills due to the use
of animation in favor of the experimental group.
The current study benefits from the references this study in writing the
theoretical framework of dual coding theory and animation.
Commentary
From the above display of the previous studies, the researcher can conclude
that the combination of textual and visual glosses has a more beneficial effect on
vocabulary learning than either type in isolation, so the researcher advise teachers to
use animation in teaching vocabulary for young learner .

3.4 General commentary on previous studies
This chapter has provided a number of studies related to teaching young
learners, teaching vocabulary, and using animation and multimedia input in the
teaching process. The studies mentioned above affirm that multimedia animation
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(images and text) benefit students more than single-medium glosses. Therefore, to
assist students on vocabulary learning, designers of multimedia courseware would be
well advised to provide learners access to associated images of target vocabulary.
Drawing on these studies, the researcher considers that it is now possible to
identify some initial indicators of how effective animation a multimedia input is in
vocabulary teaching. At least two important pedagogical implications of the use of
animation and multimedia can be derived from results of these studies.
First, reviewing the relevant literature made it clear that animation and
multimedia input can be regarded as effective teaching materials especially in
teaching vocabulary. The studies prove that visual and oral presentation of vocabulary
items is more beneficial for incidental vocabulary learning and text comprehension
(Al-Seghayer, 2001; Kost et al., 1999; Neri,et al (2008), and Iheanache, (2007)).
Videos and pictures are regarded as significant for presenting new vocabulary items
for young learners. Vocabulary knowledge is often a major difficulty for language
learners, and it seems that captioned video with content well-supported by visual
images can be useful in language teaching especially for young learners. Moreover,
teachers can show a video once with captions and once without if the goals are both
vocabulary learning and listening skills development. Videos can be used not only for
learning new vocabulary, but also to reinforce initially learned vocabulary because the
combination of images and verbal forms in the aural or written mode helps subsequent
recall of vocabulary (Mayer, 1998).
Moreover, multimedia input proved sufficient in teaching English language
skills especially listening as indicated by the studies of Neri,et al (2008) . Drawing on
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the studies of Abdurrahman (2006), multimedia is considered as an effective teaching
aid that should be enhanced inside schools in promoting EFL skills.
Second, the findings of the related empirical studies proved that multimedia
courseware is one of the most enjoyed language learning strategies. Students feel safe
when learning through a computer animated lesson. CALL provides a non-threatening
environment which encourages students to take their chances and detect, correct, and
learn from their mistakes without feeling shy or afraid , Algilasi (2010) . The results
of the previous studies confirmed that multimedia programmers take in consideration
young

learners'

characteristics.

Teachers

should

use

interactive

animated

programmers to cope with their students' needs at this point of their cognitive
development. They are more enthusiastic and lively as learners. They want to please
the teacher rather than their peer group. They will do the activity even if they do not
quite understand why and how…they lose interest more quickly and are less able to
keep themselves motivated. Due to their short attention spans, multimedia
programmes become crucial to direct young learners' attention. After all, attention is
critical in the acquisition process of an L2, Banez (2009), and Sun & Dong (2004).
To sum up , the researcher asserts that the studies presented in this chapter
demonstrate a valid proof of the efficiency of multimedia input and duel presentation.
Mayer, Kost (1999), Sun & Dong (2004), Atiyyat (1995), and Al-Seghayer (2001)
consistently proved the effectiveness of dual presentation of vocabulary on
vocabulary teaching for young learners.
In addition the current study agreed with these studies to some level .These
studies are related to using animation

in teaching English language skills as

Atiyyat's(1995), Iheanacho's(1997) , Al- Seghayer's(2001) and Algilasi's(2010). There
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is a close relation between them and the current study as all of them deal with using
animation and multimedia in teaching vocabulary. Most of these studies depend on
experimental approach and that matches the current study.
On the other hand , the current study differs from the previous studies because
it discusses the different component of the language , vocabulary. There is no study
among these studies which deals with teaching vocabulary for the third graders in
Gaza governmental school , so that makes this current study unique .
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Chapter 4
Research Design and Methodology
4.1 Introduction
This chapter introduces the procedures followed throughout the study, the
research design , the population and the sample , the variables of the study , the
instruments used to collect data that answer the questions of the study and the
statistical analysis for the results of the study.

4.2 Research Design
In order to test the hypotheses of the study , the researcher used an
experimental design.
Experimental design is "an experiment where the research manipulates one
variable and controls / randomizes the rest of the variables. It has a control group
and experimental group, the subjects have been randomly assigned between the
groups , and the researcher only tests one effect at a time "(shuttleworth,2008).
The researcher applied the experiment on the experimental group to identify the
effect of using animation in teaching vocabulary for third graders. Animation used
in teaching the participants of the experimental group while the ordinary approach
used with the control group participants.

4.3 The Population of the Study
The population of the study consists of all the third female graders at
governmental schools in the North /Gaza Directorate enrolled in the first semester of
the academic year (2012 - 2013).
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4.4 The Sample of the Study
The study sample is selected purposefully from Awni El- Hertanie Primary
School for Girls in North Gaza governorate. Two classes of the study population are
selected; the first class of (29) students present the experimental group and the second
of (29) students present the control group. The sample is selected from the same
school to be similar in social, cultural, economical and academic level. Table (1)
shows the distribution of the sample.
Table (1)
The Distribution of the Sample According to the Groups
The sample
Experimental

Control

Total

29

29
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4.5 The Variables of the Study
To affirm the accuracy of the result, the researcher defined the variables as
dependent variable and independent one.
Study independent variable is using animation.
Study dependent variable is the third graders' English vocabulary.

4.6 Instrumentations
The researcher used two instruments to achieve the aim of the study:
1- Vocabulary achievement test (Appendix1 )

52

4.6.1 Vocabulary Achievement Test
The vocabulary achievement test was prepared by the researcher to measure
the students, achievement in vocabulary (Appendix1)
a. The aim of the vocabulary Achievement Test
The test is one of the study instruments which aims at measuring the effect of
using animation in teaching English vocabulary for third graders.
b. The sources of Designing the Vocabulary Test
The researcher depended on "English for Palestine 3"textbook to form the
vocabulary test. Furthermore, she depended on her experience as an English teacher.
Moreover, she referred to the opinion of supervisors and experienced teachers. The
researcher designed the test with different types of questions according to the criteria
of test specification.
c. Table of Specifications
The test was designed according to the content vocabulary. The test includes
the questions of the test, the bloom's Taxonomy level for knowledge(knowledge,
comprehension, application and high level) . Moreover, it included the percentage of
each question and its marks. The percentage of each question equals the numbers of
question items divided by the total of test items.
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Table (2)
Table of Specification for the Vocabulary Test
Questions
No.

Knowledge

Comprehension

High

Items &

Levels

Marks

Application

percentage

3 items

3items
-

Q1

-

-

13.6%
4 items
Q2

4 items

-

-

-

18.2%

3 items
-

-

-

13.6%

2 items

-

-

-

9.1%

3 items
-

-

-

13.6%
Q6

-

-

-

2items

2 items

9.1%

4M

-

9.1%

-

4 items
-

18.2%
-

-

18.2%
8M

1 item
Q8

13.6%
6M

4 items
Q7

9.1%
4M

3 items
Q5

13.6%
6M

2 items
Q4

18.2%
4M

3 items
Q3

13.6%
6M

I item
-

4.5%

4.5%
2M

40.8%

27.3%

22.7%

9.1%

22 items

9 items

6 items

5 items

2 items

40 Marks

100%

Total

The researcher designed the test according to the table of specifications. She
divided the test into four levels (Knowledge- Comprehension- Application and High
Levels). The four levels were considered and included in the test. To calculate the
relative weight of the each level and the number of the questions, the following steps
were followed:
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The relative weight of the knowledge level = (Number of the items in the
level÷ the total number of the test) (9÷22=40.8%). The relative weight of the
comprehension level is (6÷22=27.3%).The relative weight of the application level is
(5÷22=22.7%).The relative weight of the high levels is (2÷22=9.1%).
d. Description of the Vocabulary Test
The test contained eight questions of twenty –two items and two marks per each
except the second questions one per each item.
Question (1) is "listen and circle the word"exercise where students are supposed to
circle the word which they hear from the teacher. All the items are of knowledge
level. The question includes three items, two marks for each correct answer.
Question (2) is “Complete the dialogue” exercise where students are going to read
the words between brackets then use them to complete the missing part of the
dialogue. All the items are of comprehension level. The question includes four items,
one mark for each correct answer.
Question (3) is “Match” exercise where students are going to read every sentence
in the first column then match it with suitable sentence in the second column. All the
items are of knowledge level. The question includes three items, two marks for each
correct answer.
Question (4) is “Odd one out” exercise where students are

supposed to

distinguish between words and circle the different one. All the items are of
comprehension level. The question includes two items, two marks for each correct
answer.
Question (5) is “read and match” exercise where students are going to look and
choose the correct word to match it with its picture. All the items are of knowledge
level. The question includes three items, two marks for each correct answer.
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Question (6) is” re- arrange” exercise where students are supposed to order the
words correctly to make sentences. All the items are high level .The question includes
two items, two marks for each correct answer.
Question (7) is “Choose the correct answer” exercise where students are
supposed to read the sentence carefully then choose the correct answer. All the items
are of application level .The question includes four items, two marks for each correct
answer.
Question (8) is “write” exercise where students are going to write letter
correctly. All the items are of application level. The question includes one item, two
marks for correct answer.
Time Estimation
To examine the appropriate of test's items, as well as, the validity and
reliability, and the time of the test. The test was administered on a random sample of
(30) pupils; (15) pupils as experimental group and (15) pupils as control group. The
results were recorded and statistically analyzed.
Time of the test was calculated according to the following equation:
Time Estimation = (time spent by the first pupil + time spent by the last pupil)/2
Time Estimation = (30 + 40) / 2 = 35 minutes
e. Easy Coefficient
Zetoun (2005:573) said that easy coefficient is measured by finding out the
percentage of the correct answers of each item made by the students and the
researcher took easy coefficient between (0.2) and (0.8). Easy coefficient of each item
was calculated according to the following equation:
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Table (3)
Easy Coefficient of the Test Items
Item's No

Easy coefficient

A1

0.25

Q1

A2

0.56

(Listen and circle the word you hear)

A3

0.32

A4

0.45

B1

0.70

Q2

B2

0.38

(Complete the dialogue)

B3

0.50

B4

0.48

C1

0.55

C2

0.60

C3

0.32

Q4

D1

0.70

(Circle the odd one out)

D2

0.45

E1

0.30

E2

0.34

E3

0.60

F1

0.16

F2

0.55

F3

0.68

G1

0.50

G2

0.60

G3

0.52

G4

0.38

G5

0.25

H1

0.30

Q3
(Read and Match)

Q5
(Read and Match)

Q6
(Read and Write)

Q7
(Choose the correct answer)

Q8
(Write)
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According to table (3) all the items of the test were accepted, except the item
F1 (0.16) the researcher omit it because it is less than (0.20).
f. Discrimination Coefficient:
Abu Nahea (1994:311) referred that the discrimination coefficient was
calculated according to the following equation:

Table (4)
Discrimination Coefficient of the Test Items
Item's No

Discrimination coefficient

A1

0.22

Q1

A2

0.30

(Listen and circle the word you hear)

A3

0.12

A4

0.50

B1

0.25

Q2

B2

0.35

(Complete the dialogue)

B3

0.28

B4

0.25

C1

0.50

C2

0.45

C3

0.26

Q4

D1

0.40

(Circle the odd one out)

D2

0.35

E1

0.40

E2

0.35

E3

0.52

F1

0.30

F2

0.35

F3

0.50

G1

0.50

G2

0.35

G3

0.10

G4

0.45

G5

0.40

H1

0.35

Q3
(Read and Match)

Q5
(Read and Match)

Q6
(Read and Write)

Q7
(Choose the correct answer)

Q8
(Write)
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According to table (4) all the items of the test were accepted, except the item
A3 (0.12), G3 (0.10) because they were less than (0.20).
After applying the easy coefficient and discrimination coefficient, three items
of the test were omitted. The final form of the test consists of twenty-two items (9)
Knowledge, (6) Comprehension,( 5) Application, (2) High levels.
g. The Validity of Vocabulary Test
The content validity was checked as follows:
1. The Content Validity
Mackey & Gass (2005:107) stated that “content validity refers to the
representativeness of our measurement regarding the phenomenon about which we
want information.” In other words, the test examine what it is intended to
measure. In order to check the content validity, the researcher introduced the test
to a group of specialists; including professors from different universities,
supervisors of English language and high qualified teachers of the third grade.
According to their valuable remarks as if the test items reflect the skills, the
questions of test suit third graders level ,if there is coherence between test items
and vocabulary and the layout is acceptable ,the test is modified. The final draft of
the test is showed in Appendix (1)
2.

Internal Consistency Validity

Al Agha & Al Ostaz (2004:110) said that" the internal consistency indicates
the correlation of the degree of each item with the total average of the test '' To
compute the internal consistency of the test, the researcher calculated the correlation
coefficient of every item of the test with the total scores of its level. This validity was
calculated by using Pearson Correlation Coefficient, as shown in table (5).
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Table (5)
Correlation of the Degree of each Item with the Total Average of its Level
Item's

Correlation

Item's

Correlation

Item's

Correlation

No

Coefficient

No

Coefficient

No

Coefficient

A1

0.672**

A2

0.712**

A3

0.470**

C1

0.510**

C1

0.647**

C3

0.580**

E1

0.620**

E2

0.712**

E3

0.205

B1

0.714**

B2

0.780**

B3

0.572**

B4

0.518**

D1

0.683**

D2

0.478**

G1

0.172

G2

0.517**

G3

0.627**

G4

0.563**

H1

0.672**

F1

0.610**

F2

0.457**

Levels

Knowledge

Comprehension

Application

Highlevels

* Sig. at (0.05)** Sig. at (0.01)
As shown in table (5) all the items had a good validity except two items, the
correlation coefficients for the levels of the test ranged between (0.457-0.780) and
significant at (0.05) and (0.01). According table (5), it can be concluded that the test
was consistent and valid as a tool for the study.
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Table (6)
Correlation Levels of the Vocabulary Test with the Total Degree of the Test
Levels

Correlation Coefficient

Sig. level

Knowledge

0.720

0.01

Comprehension

0.678

0.01

Application

0.812

0.01

High levels

0.543

0.01

To find the internal consistency validity between the levels and the total
degree of the test, Pearson correlation was calculated and table (6) shows that the
whole items of the test correlate with the total degree of the test at the significant
levels (0.01) and (0.05) and it can be concluded that the test was consistent and valid
as a tool for the study.
h. The Reliability of the Test
To calculate the reliability of the test, the researcher uses the following two
methods:
1. Croubach Coefficient Alpha
The researcher calculated the reliability of the test by using Cronbach Alpha
equation (k) is the number of items of the test , (x) is the variance of the total test
marks where (Y) is the component of the test and (i) is sample questions of the test
Croubach et al( 2004:24-33).
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Table (7)
Cronbach Alpha Coefficient for the Reliability of Test
Cronbach's Alpha Techniques
Levels

Item's No

Reliability Correlation

Knowledge

10

0.614

Comprehension

6

0.720

Application

6

0.688

High levels

3

0.598

Total

25

0.677

According to table (7) the test was reliable. Cronbach's Alpha coefficient was
(0.677) and it means the vocabulary test was reliable to depend on its result in this
study.
2. Split Half Method
A method used to gage the reliability of a test; two sets of scores are obtained
from the same test, one set from odd items and one set from even items, and
the scores of the two sets are correlated, McGraw-Hill Dictionary (n.d.)
Table (8)
Spilt – Half Technique for the Reliability of Test
Spilt – Half Technique
Levels

Item's No

spilt- half

Spearman correlation
coefficient

Knowledge

10

0.733

0.578

Comprehension

6

0.642

0.473

Application

6

0.783

0.643

High levels

3

0.723

0.566

Total

25

0.812

0.683
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According to table (8), spilt- half coefficient was (0.812) and that means the test
was reliable. This gives the researcher confidence to depend on the results of the test.
Thereby, the researcher proved that the test was valid, reliable and ready for
distribution for the application sample.
i. Pre-Test
In order to examine the equivalence of the achievement in vocabulary of the
two groups in the study, the researcher applied the pre- vocabulary test. The results of
the test were recorded and statistically analyzed by using the "T-test". Table (9) shows
the mean, the standard deviation, and the T-value.
Table (9)
T-Test Results of Pre Test between the Experimental Group and Control Group.
Group

No

Mean

Std. Dev.

Experimental

29

20.77

6.84

Control

29

17.58

7.04

T-value

Sig. Level

1.75

(Not Sig.)

Table (9) shows that there were no statistically significant differences between
the experimental group and the control group at (0.05) level in the pre- test, which
means that the two groups are equivalent in vocabulary before the study.
4.6.2 Teacher’s Guide
The researcher has prepared a teacher‟s guide which includes a lesson plan for the
chosen lessons of vocabulary in students book English for Palestine3 (Appendix
2).Teacher Guide include the following elements:
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a) The General Aim of the Teacher’s Guide and Vocabulary Lesson Plan
To carry out the experiment and teach the sample of the study, the researcher
designed the teacher‟s guide which is based on teaching vocabulary by using
animation (Appendix2)
b) The Sources of Designing the Teacher’s Guide
The researcher reviewed the related literature, the previous studies and methodology
references and the researcher experiences as a teacher of English to design the
teacher‟s guide and the lesson plan of the study.
c) Description of the Teacher’s Guide
To help the teacher apply the experiment the researcher prepared a teacher‟s
guide including an explanation of teaching vocabulary by using animation in
the textbook of the 3rd grade. Furthermore, it included the objectives of the
lesson, new language and the steps of teaching vocabulary by using
animation (Appendix 2)
The researcher suggested a lesson plan that would make up a model for
teaching vocabulary lessons according to the purpose of the study each lesson
includes: the objectives, key language, Materials, worming up, procedures
and techniques and homework. Below is a description of the components of
the lesson plan:
1. The objectives
The objectives of each lesson were respectively derived from the
vocabulary lessons. The researcher considered the vocabulary intended to
be developed in this study.
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2. Key words
The key words were chosen from the new words in the student‟s English
for Palestine 3.
3. Materials
English for Palestine 3textbook, CDa (animation),CDp (practicing) ,LCD,
Lap top .They are selected appropriately for each lesson.
4. Warming –up
In this stage the teacher poses initial questions, song, and games to
prepare the students for the lesson. The teacher helps students to recall
information from their own experience to link the previously learnt
material with the new subject matter. This step is very essential to arouse
student‟s attention and help in bridging the gap in learning by activating
student‟s prior knowledge and in taking the new material.
5. procedures and techniques
1- Teacher Provides data: (in warming-up stage), the teacher helps students
activate their prior knowledge and that helps in preparing them for the
new one.
2- Teacher revises previous vocabulary and structure.
3- Teacher plays animation CD to present new vocabulary (picture and
sound).
4- Students repeat (pronounce) the vocabulary correctly.
5- Students imitate the vocabulary and structure.
6- Teacher encourages students to induce the intended vocabulary from the
context.
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7- Teacher gives short summative evaluation to assure the understanding of
the vocabulary.
8- Teacher rounds up the lesson using a suitable and relevant activity.
9- Teacher gives students homework to do it as evaluation of what they
have studied .
6. Homework
As a homework the teacher gives the students : complete the dialogue
with the words from the lists , odd one out , draw and colure, match, rearrange and choose the correct answer . These exercises include the main
vocabulary which has been taught.
d) The Validity of the Teacher’s Guide
The researcher checked the validity of the teacher‟s guide by consulting a
group of qualified teachers, supervisors and doctors who have long
experience in teaching. According to their recommendations and point of
views, the researcher does the necessary modification (Appendix 3)
4.6.3. The Implementation of the Lesson Plan
The lessons chosen for the experiment were taught to the experimental group
by the same teacher who taught the control group as follows:
1. The techniques of teaching the experimental group were based on teaching
vocabulary by using animation which was hypothesized to enhance using
vocabulary correctly while the control group was taught by ordinary
method.
2. The researcher carried out the experiment herself. She presented the lesson
according to the lesson plan, applied the activities, used suitable materials
and enthusiasm in order to achieve the aims of the lessons.
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3. The pre-test of vocabulary achievement was prepared by the researcher
with the key answers and distribution of the marks. It was applied upon the
experimental and the control groups. The results were recorded and
statistically analyzed.
4. The process of teaching the two groups followed the time planned of the
experiment.
5. After the experiment the post- test vocabulary achievement was applied
upon the two groups. The result were recorded and statistically analyzed.
The statistical analysis will be illustrated in chapter five.

4.7 Statistical Analysis
The data analysis was made utilizing (SPSS). The researcher utilized the following
statistical methods:
1) Frequency and Descriptive Analysis
Summarizing and describing the data by tables and some statistical measurements
such as mean and standard deviation.
2) Chronbach Alpha for Reliability Statistics
Chronbach alpha is used to measure the internal consistency, that is, do all items
within the instrument measure the same thing. The chronbach coefficient alpha is
calculated for each field of the test.
3) Split Half Method to measure the reliability of the test.
4) Pearson Correlation Coefficient for Validity
Pearson Correlation Coefficient is used to determine whether there is evidence of
a linear relationship between two variables.

67

5) The Independent Samples T-test is used to examine if there are statistically
significant differences between students mean scores of the control group and
the experimental group in the vocabulary achievement test.
6) The Paired Sample T –test used to examine if there are statistically significant
differences between students mean scores of pre and post application of the
vocabulary achievement test of the experimental group.
Summary
This chapter shows the procedures of designing and applying the instruments,
the subjects and the statistical analysis that the researcher adopts in analyzing the
results of the pre and post – tests. The next chapter reveals the results, conduct the
discussion and provide the recommendations.
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Chapter 5
Results, Discussion, and Recommendations

5.1 Introduction
This chapter includes the answers of the questions of study, testing the hypotheses as
well as the discussion of the results. Also, it includes the recommendations suggested by the
researcher.

5.2 Test of the First Hypothesis
The first hypothesis is " There are statistically significant differences at
(α ≤0.05) between the mean scores of the experimental group before and after the
experiment." To test this hypothesis, means scores of the experimental group results
of the pre - test and post – test were computed. T-test Paired Samples statistics was
used to analyze the data statistically .The results are shown in the following table :
Table (10)
T-Test Results of Differences between the Experimental Group before and after
Experiment
Std.
Level

Experiment

N

Mean

T. Value

Sig. Level

3.908

Sig. at 0.01

4.549

Sig. at 0.01

4.055

Sig. at 0.01

6.866

Sig. at 0.01

6.384

Sig. at 0.01

Deviation
after experiment

29

14.65

3.744

before experiment

29

11.51

4.162

after experiment

29

5.59

2.275

before experiment

29

3.74

1.957

after experiment

29

6.53

2.951

before experiment

29

4.46

2.731

after experiment

29

2.93

0.752

before experiment

29

1.05

1.560

after experiment

29

28.50

8.855

before experiment

29

20.77

Knowledge

Comprehension

Application

High levels

Total

70

6.840

Table (10) indicates that the mean at the knowledge level for the experimental
group after experiment equal (14.65) is larger than the mean in the experimental
group before experiment that equal (11.51) and the "t" computed value is (3.908) and
it is significant at (0.01). This means that there are statistically significant differences
in the mean scores between the result of pre-test (before experiment) and the result of
post-test (after experiment) of the experimental group in favor of the experimental
group after experiment due to using animations.
Furthermore, table (10) indicates that the mean at the comprehension level for
the experimental group after experiment equal (5.59) is larger than the mean in the
experimental group before experiment that equal (3.74) and the "t" computed value is
(4.549) and it is significant at (0.01). This means that there are statistically significant
differences in the mean scores between the result of pre test (before experiment) and
the result of post test (after experiment) of the experimental group in favor of the
experimental group after experiment due to using animations.
It also shows that the mean at the application level for the experimental group
after experiment equal (6.53) is larger than the mean in the experimental group before
experiment that equal (4.46) and the "t" computed value is (4.055) and it is significant
at (0.01). This means that there are statistically significant differences in the mean
scores between the result of pre test( before experiment) and the result of post test
(after experiment) in favor of the experimental group after experiment due to using
animations.
In addition, table (10) indicates that the mean at the high levels for the
experimental group after experiment equal (2.93) is larger than the mean in the
experimental group before experiment that equal (1.05) and the "t" computed value is
(6.866) and it is significant at (0.01). This means that there are statistically significant

71

differences in the mean scores between the result of pre test ( before experiment) and
the result of post test (after experiment) in favor of the experimental group after
experiment due to using animations. The researcher attributed this to the learning in
the light of using animations in teaching vocabulary.
The result and subsequent analysis of the first hypothesis shows that there are
statistically significant differences at (α ≤0.05) between the mean scores of the experimental
group before and after the experiment.
The current study agreed with the results of the previous studies such as
Agina's (2003) who emphasized that animation has many advantages and AlSeghayer's (2001) study and Atiyyat's (1995) study who investigated that using
animation in teaching vocabulary more effective and productive.

5.3 Test of the Second Hypothesis
The second hypothesis is " There are statistically significant differences at
(α ≤0.05) between the mean scores of students who learning by animation (the
experimental group) and who learn by the ordinary method (the control group). To
examine this hypothesis, mean scores of both groups' results of the post-test were
computed. T-test Independent Samples was used to measure if there are significant
differences between the control group and the experimental group in the mean scores
of the post test. The results are shown in the following table.
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Table (11)
T-Test Results of Differences between the Experimental and the Control Group
in the Post Test
Std.
Level

Group

N

Mean

T. Value

Sig. Level

6.357

Sig. at 0.01

5.565

Sig. at 0.01

4.073

Sig. at 0.01

6.646

Sig. at 0.01

7.776

Sig. at 0.01

Deviation
Experimental

29

16.28

1.925

Control

29

11.52

3.541

Experimental

29

6.44

1.571

Control

29

4.00

1.772

Experimental

29

6.53

2.951

Control

29

3.68

2.331

Experimental

29

3.21

0.726

Control

29

1.27

1.386

Experimental

29

32.46

5.596

Control

29

20.48

6.127

Knowledge
Comprehension

Application

High levels

Total

Table (11) indicates that the mean at the knowledge level for the experimental
group equal (16.28) is larger than the mean in the control group that equal (11.52) and
the "t" computed value is (6.357) and it is significant at (0.01). This means that there
are statistically significant differences in the mean scores between the experimental
group and control one in favor of experimental group due to using animations.
Furthermore, table (11) indicates that the mean at the comprehension level for
the experimental group equal (6.44) is larger than the mean in the control group that
equal (4.00) and the "t" computed value is (5.565) and it is significant at (0.01). This
means that there are statistically significant differences in the mean scores between
the experimental group and control one in favor of experimental group due to using
animations.
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It also shows that the mean at the application level for the experimental group
equal (6.53) is larger than the mean in the control group that equal (3.68) and the "t"
computed value is (4.073) and it is significant at (0.01). This means that there are
statistically significant differences in the mean scores between the experimental group
and control one in favor of experimental group due to using animations.
In addition, table (11) indicates that the mean at the high levels for the
experimental group equal (3.21) is larger than the mean in the control group that equal
(1.27) and the "t" computed value is (6.646) and it is significant at (0.01). This means
that there are statistically significant differences in the mean scores between the
experimental group and control one in favor of experimental group due to using
animations. The researcher attributed this to the learning in the light of using
animations in teaching vocabulary.
The result and subsequent analysis of the second hypothesis shows that there
are statistically significant differences at (α ≤0.05) in teaching vocabulary between
the mean scores of students who learn by animation (experimental group) and who
learn through ordinary method (control group).
The current study agreed with the results of the previous studies such as Kost et al
(1999),Sun & Dong's (2004) and Iheanacho's (1997) who emphasized that using animation in
teaching vocabulary more effective and productive.

5.4 Test of the third Hypothesis
The third hypothesis is " There are statistically significant differences at
(α ≤0.05) between the mean scores of the high achiever students who learning by
animation (the experimental group) and who learn by the traditional method (the
control group).
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To test this hypothesis, mean and standard deviation of the experimental group
high achiever and control group high achiever were computed. T-test was used to
analyze the data of the vocabulary test between the control high achiever and the
experimental groups high achiever. The results are shown in the following table .
Table (12)
T-Test Results of Differences between the Experimental Group High Achiever
and the Control Group High Achiever in the Post Test
Std.
Level

Group

N

Mean

T. Value

Sig. Level

5.390

Sig. at 0.01

2.223

Sig. at 0.05

2.216

Sig. at 0.05

4.458

Sig. at 0.01

5.108

Sig. at 0.01

Deviation
Experimental

29

16.27

1.925

Control

22

12.95

2.478

Experimental

26

6.80

1.166

Control

10

5.90

0.875

Experimental

21

8.02

1.749

Control

9

6.55

1.424

Experimental

24

3.45

0.508

Control

5

2.00

1.224

Experimental

29

32.46

5.596

Control

17

24.64

3.773

Knowledge

Comprehension

Application

High levels

Total

Table (12) indicates that the mean at the knowledge level for the experimental
group high achiever equal (16.27) is larger than the mean in the control group \high
achiever that equal (12.95) and the "t" computed value is (5.390) and it is significant
at (0.01). This means that there are statistically significant differences in the mean
scores between the experimental group high achiever and control group high achiever
in favor of experimental group high achiever due to using animations.
Furthermore, table (12) indicates that the mean at the comprehension level for
the experimental group high achiever equal (6.80) is larger than the mean in the
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control group high achiever that equal (5.90) and the "t" computed value is (2.223)
and it is significant at (0.05). This means that there are statistically significant
differences in the mean scores between the experimental group high achiever and
control group high achiever in favor of experimental group high achiever due to using
animations.
It also shows that the mean at the application level for the experimental group
high achiever equal (8.02) is larger than the mean in the control group high achiever
that equal (6.55) and the "t" computed value is (2.216) and it is significant at (0.05).
This means that there are statistically significant differences in the mean scores
between the experimental group high achiever and control group high achiever in
favor of experimental group high achiever due to using animations.
In addition, table (12) indicates that the mean at the high levels for the
experimental group high achiever equal (3.45) is larger than the mean in the control
group high achiever that equal (2.00) and the "t" computed value is (4.458) and it is
significant at (0.01). This means that there are statistically significant differences in
the mean scores between the experimental group high achiever and control group high
achiever in favor of experimental group high achiever due to using animations. The
researcher attributed this to the learning in the light of using animations in teaching
vocabulary.
The result and subsequent analysis of the third hypothesis shows that there
are statistically significant differences at (α ≤0.05) between the mean scores of the
high achiever students who learn by animation (experimental group) and who learn
through ordinary method (control group).
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The current study agreed with the results of the previous studies such as Algilisi's
(2010) study, Itmeizeh's (2008) and Sun & Dong's (2004) who emphasized that using
animation in teaching vocabulary more effective and productive.

5.5 Test of the fourth Hypothesis
The fourth hypothesis is " There are statistically significant differences at
(α ≤0.05) between the mean scores of the low achiever students who learning by
animation (the experimental group) and who learning by the traditional method (the
control group). To test this hypothesis, mean and standard deviation of the
experimental group low achievers and control group low achievers were computed. Ttest was used to analyze the data of the vocabulary test between the control low
achievers and the experimental groups low achievers. The results are shown in the
following table .
Table (13)
T-Test Results of Differences between the Exponential Group Low Achiever and
the Control Low Achiever in the Post Test
Std.
Level

Group

N

Mean

T. Value

Sig. Level

2.837

Sig. at 0.05

2.266

Sig. at 0.05

3.129

Sig. at 0.01

4.878

Sig. at 0.01

4.709

Sig. at 0.01

Deviation
Experimental

2

5.50

2.121

Control

19

10.89

2.579

Experimental

6

2.66

0.816

Control

22

3.77

1.107

Experimental

9

2.22

1.092

Control

22

3.36

0.847

Experimental

5

0.80

0.836

Control

24

1.87

0.337

Experimental

11

26.63

3.264

Control

28

19.92

5.449

Knowledge

Comprehension

Application

High levels

Total

77

Table (13) indicates that the mean at the knowledge level for the experimental
group low achiever equal (5.50) is smaller than the mean in the control group low
achiever that equal (10.89) and the "t" computed value is (2.837) and it is significant
at (0.05). This means that there are statistically significant differences in the mean
scores between the experimental group low achiever and control group low achiever
in favor of control group low achiever due to using animations.
Furthermore, table (13) indicates that the mean at the comprehension level for
the experimental group low achiever equal (2.66) is smaller than the mean in the
control group low achiever that equal (3.77) and the "t" computed value is (2.266) and
it is significant at (0.05). This means that there are statistically significant differences
in the mean scores between the experimental group low achiever and control group
low achiever in favor of experimental group low achiever due to using animations.
It also shows that the mean at the application level for the experimental group
low achiever equal (2.22) is smaller than the mean in the control group low achiever
that equal (3.36) and the "t" computed value is (3.129) and it is significant at (0.01).
This means that there are statistically significant differences in the mean scores
between the experimental group low achiever and control group low achiever in favor
of experimental group low achiever due to using animations.
In addition, table (13) indicates that the mean at the high levels for the
experimental group low achiever equal (0.80) is smaller than the mean in the control
group low achiever that equal (1.87) and the "t" computed value is (4.878) and it is
significant at (0.01). This means that there are statistically significant differences in
the mean scores between the experimental group low achiever and control group low
achiever in favor of experimental group low achiever due to using animations. The
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researcher attributed this to the learning in the light of using animations in teaching
vocabulary.
The result and subsequent analysis of fourth hypothesis shows that there are
statistically significant differences at (α ≤0.05) between the mean scores of the low
achiever students who learn by animation (experimental group) and who learn through
ordinary method (control group).
The current study agreed with the results of the previous studies such as
Algilisi's (2010) study, Neri,et al(2008) and Sun & Dong's (2004) who emphasized
that using animation in teaching vocabulary more effective and productive.

5.6 The Effectiveness of Using Animations in Teaching Vocabulary of
Third Graders.
To measure the effectiveness of using children animation on teaching
vocabulary of third graders "d" and " η2" values were computed to identify the effect
size.
To measure the effect size of the animation the researcher used Etta square equation.
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Table (14)
"t" Value, "d" and " η2" Effect Size for each of Animations at Levels of Test
and the Total Degree
T. Value

η2

d

Effect size

Knowledge

6.357

0.419

1.087

Large

Comprehension

5.565

0.356

1.025

Large

Application

4.073

0.229

0.863

Large

High levels

6.646

0.441

1.106

Large

Total

7.776

0.519

1.169

Large

Level

Table (14) shows that:
- The total degree of the test: ''t'' value is (7.776), "η2" equal (0.519) and ''d'' equal
(1.169). This means that animations have a large effect on developing
vocabulary.
- The knowledge level: ''t'' value is (6.357), "η2" equal (0.419) and ''d'' equal
(1.087). This means that animations have a large effect on developing
vocabulary.
- The comprehension level : ''t'' value is (5.565), "η2" equal (0.356) and ''d'' equal
(1.025).This means that animations have a large effect on developing vocabulary.
- The application level : ''t'' value is (4.073), "η2" equal (0.229) and ''d'' equal
(0.863). This means that animations have a large effect on developing
vocabulary.
- The high levels: ''t'' value is (6.646), "η2" equal (0.441) and ''d'' equal (1.106).
This means that animations have a large effect on developing vocabulary.
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5.7 Discussion
The purpose of the study is to examine the effectiveness of the animations on
teaching English vocabulary for the third graders. In the light of the finding of this
study, it can be stated that main result is that the animation are highly effective in
developing the students' levels of vocabulary in the experimental group compared to
control groups' results.
The researcher attributed this to the following reasons:
-

By using interesting and fantastic animation. The researcher attracts the students'
attention as young students ( third graders) , knowing that they lose attention
quickly and easily .The researcher notices that when they watch animation they
concentrated better and through the vocabulary easily.

- The animation is suitable for the students from the age 5-12. As they are fetishist
when it comes to animation because of the colure , movement and music in it.
- Animation stimulates the basic three senses ,(listening , sitting, and speaking )
and this makes learning more effective and creative . This also makes vocabulary
stick in the young learners mind.
- The researcher uses a variety of techniques in presenting animations such as
LCDs and a computer lab by giving every student a chance to use the computer.
-

The researcher uses different activities in the classroom. she asks the students to
act what they watch and to play games, such as guessing. One of the students
would act and others would guess, all of these activates lead to a dynamic
atmosphere in the classroom .

-

The researcher gives students homework in the shape of animation CDs and
asks them to watch it at home with their brothers and sisters .The teacher gives
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them several questions to practice at home , in order to create a bond between
their homes and the classroom.
-

Animation lead to the fading of the young learners routine. The researcher
changed the atmosphere of the class every time .she putted them in groups and in
the other time took them to the lab making students cooperative with each other.

-

The researcher follows these logic steps when presenting the lesson. she starts
by warming up to activate the students, than begin to make a brain storm of the
previous information .After that, she presents the new vocabulary by animation
and then practices the new vocabulary in real situation. These steps make the
lesson clear , interesting, and useful for the young learners, so that they do not
lose attention and concentration .

- The researcher uses real characters from daily life. The animation uses to present
the new vocabulary through real life situations, so that it would be easier and
clearer for the young learners .
- Using animation helps ease the individual differences between the students. The
CD would repeat the lesson more than one time leading the student to understand
and comprehend the lesson.

5.8 Recommendations
Based on the results the researcher mentions some recommendation to several aspects that
have a huge impact on the educational process.
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Recommendations to Curriculum Designers and Decision Makers
Curriculum designers and decision makers are recommended to do the following:
1. Support schools with all effective aids such as visual and audio aids, wall pictures of
lessons and computers to facilitate teachers' implementation of the new strategies in the
classes.
2. Promote the strategy of teaching vocabulary by using animation by exchanging visits
among teachers and organizing discussion seminars.
3. Enrich the Teacher's book with teaching vocabulary by using animation to enhance
teaching vocabulary functionally.
2) Recommendations to School Administrations and Supervisors
Administrations and supervisors are recommended to do the following:
1. Provide teachers with training courses to enhance using animation in teaching vocabulary
in their classes.
2. Prepare and distribute instructional materials that increase awareness of using various
strategies and emphasizes on the significance and necessity of using animation in teaching
English vocabulary.
3. Conduct workshops that aim at familiarizing teachers of how to teach vocabulary by using
animation.
4. Encourage teachers to exchange visits and hold periodical meeting to discuss new
methods of teaching such as animation.
5. Connect schools with local society especially universities and educational centers to
enhance making competitions among English clubs.
3) Recommendations to Teachers of English
Teachers of English are recommended to do the following:
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1. Consider students' individual differences by using animation in order to illustrate the
intended vocabulary.
2. Exchange experiences among teachers by attending each other classes especially in
vocabulary to show benefits of using animation in teaching vocabulary.
3. Select effective methods and techniques which encourage students to use vocabulary
correctly.
4. Move from the ordinary teaching methods to animation in authentic situations.
4). Recommendations for Further Studies
The researcher recommends the following further studies:
1. The effects of using animation to improve English pronunciation.
2. The effects of using animation on developing speaking skills.
3. The effects of using animation on students' proficiency in English especially for
beginners and intermediate level students.
4. The effects of using multimedia in teaching literature such as, 11th and 12th
secondary grades in Palestine.
5. The attitudes of teachers, students and parents towards using multimedia in teaching EFL
through the use of animation
Summary
This chapter presents the answer of the questions of the study, testes the hypotheses
as well as the discussion and the results. Also, it includes the recommendations suggested by the
researcher and suggestions for further studies.
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7 Appendices

Appendix (1)
Vocabulary Test for the Third Grade
Subject: Refereeing Vocabulary Test for The Third Grade
Dear doctors and specialists in teaching method of English language.
The researcher is carrying out an MA research on “The Effect of Using
Animation in Teaching English Vocabulary for 3rd Graders in Gaza
Governmental Schools.” one of the requirements of this study is to conduct pre-post
vocabulary test.
In the light of the following definition of vocabulary as “all words that are
included in the unit 6-7 of the third textbook (English for Palestine) and its function,
usage and application” . The researcher would kindly request from you to look
carefully at the attached test, and fill in the following form whether the items of the
test are suitable or unsuitable.
Test Refereeing Checklist
Items

High

Average

Low

1. The test items reflect the skills
2. The questions suit third graders level
3. There is coherence between items and
vocabulary
4. The layout is acceptable
5. The time assigned is suitable

And you are also kindly invited to add your comments, modify or change if
necessary, or even omit the inconvenient or irrelevant items according to your
judgment and respected perspective.
Thank you for collaboration
Researcher,
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(First form)
English Exam for Third Grade.
Name : ……………………

Mark : …………………

1. Listen and circle the word you hear :
1
2
Feet
Morning
Teeth
Afternoon
Foot
Evening

2. Complete the dialogue :

[4 marks]
3
Girl
Boy
Body

4
go
do
up

[2 marks]

matter – Good morning – medicine – stomach

Doctor
Patient
Good morning
…………………………………………
What's
the My …………………………… hurtts
…………………………?
Thank you.
Take this ……………………..

3. Read and match :
"A"
When do you go to school?
What's the matter?
My teeth hurts

[3 marks]
"B"
( ) Go to the dentist.
( ) In the morning .
( ) My foot hurts .

4.

Circle the odd one out :
a) Morning – cartoons – evening – afternoon .
b) Shoulder – stomach – hand – doctor .

5.
a)
b)
c)

Read and match :
I go to the bed at night .
I do my homework in the afternoon .
I play computer games .
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[2 marks]

[3 marks]

6. Read and write :

[3 marks]

a) to – I – school – go .
…………………………………………………………………………
b) you – night – What – do – at – do .
…………………………………………………………………………
c) the- is- what- matter .
…………………………………………………………………………
7. Choose the correct answer:
a) My foot …………………
b) I …………………….. feel well.
c) MY ……………………. hurt
d) I …………………….. cartoons.
e) I go to school ………. the morning.

[5 marks]
[hurts – hurt – rest ]
[doesn't – isn't – don't ]
[ stomach – teeth- back ]
[play – watch – go ]
[in – at – on ]

8. Write :
[1 marks]
I do my homework.
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________

Good luck
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Final form
English Exam for Third Grade.

Name : ………………

Mark : ..…/40

Time :40 Minutes

9. Listen and circle the word you hear:
1
Feet
Teeth
Foot

[6 Marks]

2
Morning
Afternoon
Evening

3
go
do
up

10. Complete the dialogue :

[4 Marks]

matter – good morning – medicine – stomach
Doctor : Good morning.
Ali
: ……………………… .
Doctor : What's the…………………?
Ali
: My ………… hurts.
Doctor : Take this …………………….. .
Ali
: Thank you.

11. Match :

[6 Marks]

"A"
When do you go to school?

"B"
Go to the dentist

What's the matter?

In the morning

My teeth hurt

My foot hurts

12. Odd one out :
[4 Marks]
c) morning – cartoons – evening – afternoon
d) shoulder – stomach – hand – doctor
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13. Read and match :
d) I go to bed at night .

[6 Marks]

e) I do my homework in the afternoon .

f) I play computer games .

14. Re- arrange:

[4 Marks]

d) to – I – school – go
……………………………………………………
e) you – night – what – do – at – do
………………………………………………………?

15. Choose the correct answer:
f)
g)
h)
i)

[8 Marks]

My foot …………… .
I ……………. feel well.
I ……………….. cartoons .
I go to school ………. the morning.

[hurts – warm – rest ]
[doesn‟t – isn't – don't ]
[play – watch – go ]
[in – at – on ]

16. Write :
[2 Marks]
I do my homework.
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________

Good luck
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Appendix (2)

Teacher's Book and Lesson Plan
Suggested Lesson Plans of Teaching Vocabulary in Unit (6,7) in the English for
Palestine 3 according to Teaching Vocabulary by Using Animation
Dear teachers,
It is well-known that, English for Palestine textbook deals with the four major
language skills; listening, speaking, reading and writing.
“If language structures make up the skeleton of language, then it is vocabulary
that provides the vital organs and the flesh” (Harmer, 2001) because of that researcher
chooses to concentrate on vocabulary. Researcher defined vocabulary as " all words
that are included in the unit 6-7 of the third textbook ( English for Palestine) and its
function, usage and application" . New vocabulary is presented in three lessons in
each unit in English for Palestine 3 text book.
Lesson (1,3and 5) are present new vocabulary and structures. Lessons (2,4and 6)
present how to practice new vocabulary and structures.
On the other hand, lessons 1,3and 5 present new vocabulary and this what is the
researcher has focused on. The current study introduced new vocabulary by using
animation to help teachers, and this will encourage students to understand and use
vocabulary correctly.
In other words, by using animation, learning is related to their life and belief, and
will be clearer to them. At that point, learning becomes active and social as the
students cannot isolate learning from their lives.
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1- The Definition of Animation
The researcher defines "Animation" as slight movements of text, picture and sounds.
The researcher has chosen two units from the 3rd grade Palestinian textbook for the
purpose of teaching vocabulary which are included in these two units.
2- The Teacher's Guide Consists of the Following:
1. Learning objectives of each lesson.
2. Teaching resources.
3. Activities used by the teachers.
4. Procedures that will be followed.
General Aim
The lesson plan and the activities aimed at presentation of new vocabulary in English
for Palestine 3 Units (6) and (7), lessons (1 to 6).
Specific Objectives:
By the end of units (6, 7) students are expected to be able to:
1- Say parts of the body,
2- Mentions some previous vocabulary ( girl, boy woman, man ),
3- Say what part of your body hurts ,
4- Give health advice,
5- Talk about their daily routine,
6- Say what do they do in the morning ,
7- Mention what do they do in the afternoon , and
8- Practice and acting what do they do in the evening.

101

Teaching vocabulary by using Animation.
The following steps are followed to help the teachers' present new vocabulary by
using animation:
1. identifying the objectives of the lesson .
2. preparing warming –up material in a suitable way by using animation CD p .
3. identifying the new vocabulary and present them through animation CD a.
4. preparing the teaching material needed for the lesson.
5. preparing the activities which students are going to carry out.
6. evaluating the student's performance.
7. guiding students to implement what they have learnt in new situations.
The teacher’s interventions in the induction of using vocabulary correctly by
using animation could be categorized accordingly:
1- T. provides data: (in warming-up stage), the teacher helps students
activate their prior knowledge and that helps in preparing them for the new
ones.
2- T. helps students to recall the previously taught vocabulary and structure.
3- T. plays animation CD to present new vocabulary (picture and sound).
4- Students repeat (pronounce) the vocabulary correctly.
5- Students imitate the vocabulary and structure.
6- T. encourages students to induce the intended vocabulary from the
context.
7- T. gives short summative evaluation to assure the understanding of the
vocabulary.
8- T. rounds up the lesson using a suitable and relevant activity.
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9- T. gives students homework to do it as evaluation of what they have
studied .
Unit 6 I don’t feel well
Period 1

(page 34)

Class 3rd ………………

Time/ 40 minutes
Day/…………….

Date/ ……………….

Learning objectives:
At the end of this lesson students are expected to be able to:
1- Say parts of the body.
2- Say what part of her/ his body hurts.
3- Differentiate between singular and plural.
key language: foot: (feet), tooth (teeth) stomach, back, head; I don't fell well, what's
the matter? My foot hurts, my feet hurt.
Materials Pupil's Book, CDa (animation), CDp( practicing )
Warming up:

(5mins)

1- T. greets students.
2- T. plays CDp (numbers song )
3- Students repeat the song.
language presentation

(10mins)

1. T. plays CDp .
2. T. elicits boy, girl, hair and eyes, the parts of the body that students know in
English.
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3. T. asks students to watch CD carefully.
4. T. plays CDa .
5. T. plays the recorder again, pausing at the end of each sentence for the students
to repeat and to touch their foot, etc.,
6. T. shows the foot picture and elicits Foot.
7. T. says my foot hurts, and asks four students to choose the correct cards and
stand in a line to make the sentence.
8. T. points to her head and elicits (My head hurts).
9. T. asks a student to change the sentence to say it correctly.
Activity 1:

(5mins)

1- T. asks students to read the speech bubbles aloud.
2- T. asks students to watch CD and write on their books.
3- T. plays CDa recording, pausing when section (A) is finished. Say A- What's
the matter? Which picture? Elicits My Tooth hurts.
4- T. continues playing CDa, pausing so that the students can write the letters by
the correct pictures.
5- T. elicits answers. The students correct their work.
6- The students check their work in pairs.

Activity 2:

(5mins)

1. T. plays CDa to present tooth, and teeth .
2. T. repeats 1 with foot/ feet.
3. T. says: listen and say. Plays the first part of CDa.
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4. T. plays CDa for My tooth hurts and asks students to replace the tooth with teeth,
and then replace hurts with hurt. Read both sentences together several times, and
points to each word as she says it.
5. T. says listen and say. Teacher plays second part of CDa.
6. T. asks the students to repeat in the gaps.
Activity 3:

(5mins)

1. T. says listen and do.
2. T. plays recording, pausing so the students can point to each part of the body as
they see and hear it.
3. T. points to his head and says Owh, my head hurts.
4. T. asks students to repeat with different parts of the body.
Activity 4:

(5mins)

1. T. plays and asks students to watch CDa carefully
2. T. elicits the items pictured.
3. T. asks two students to read the speech bubbles aloud and point to the correct part
of the body.
4. T. asks students to work in pairs, taking it in turn to ask and answer using the
picture prompts, pointing to the correct part of the body.
Rounding up:

(5mins)

1- T. says put your hands on your head.
2- T. asks what‟s the matter?
3- Students answer my head hurts.
4- T. repeats with other parts of body.
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Homework
1- Teacher asks students:
Choose the correct answer:
a- I don‟t ------------- well.

( stomach- feel- matter )
( head – matter- doctor)

b- My ------------- hurts.

Unit 6 I don’t feel well
Period 2 – Practice (page 35)

Time 40 minutes

Class 3rd ……………… Day/……………. Date / ……………….
Learning objectives:
At the end of this lesson students are expected to be able to:
1- Say what part of his/ her body hurts.
Key language: vocabulary of the previous period
Materials Pupil's Book, CDa (animation), and CDp (practicing).
Warming up:

(5mins)

1- T. greets students, good afternoon.
2- Students sing good afternoon song.
3- T. chooses students and asks them to choose one part of her body without
saying it, play guessing game (What is the matter?)
4- T. plays game with another student.
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Language presentation:

(10mins)

1- T. plays CDp
2- T. helps students to recall the parts of the body the students remember from
previous class.
3- T. asks students (what‟s the matter?)
4- Students say what they watch e.g. my back hurts.
Activity 1

(10mins)

1. T. asks students to read the sentences aloud.
2. T. plays CDa
3. T. elicits the situations pictured, using my …… hurt (s).
4. T. asks one student to read. My tooth hurts. Which picture? Elicits (B).
5. T. says Read and match. Monitors and helps as necessary.
6. The students check their work in pairs.
7. T. elicits answers. The students correct their work.
Activity 2

(10mins)

1. T. plays CDa
2. T. reads the words in the word box aloud together. As the teacher says them, the
students touch the appropriate part of their body.
3. T. elicits the completed sentences, with the students giving the words for the
items pictured and choosing between hurt, and hurts each time.
4. T. says Write and circle. Monitors and helps as necessary.
5. The students check their work in pairs.
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6. T. elicits answers. The students correct their work.
7. T. asks students to work in pairs, taking it in turn to read the sentences and act out
what's the matter with them.
Rounding up:

(5mins)

1. T. chooses six students. They each choose a part of the body without saying what
it is. (Remind them that they can include plural forms such as ears, etc.)
2. The rest of the class say what's the matter? In turn they act out what's the matter
with them. The class identify the problem each time, saying My feet hurt. etc.
3. T .repeats with six more children if you have time.
Homework:
1- Odd one out :
back- stomach – bed – foot
2- Write correctly
1- I don‟t feel good .
------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------Unit 6 I don’t feel well
Period 3 – Learn (page 36)

Time 40minutes

Class 3rd ……………… Day /……………. Date / ……………….
Learning objectives:
At the end of this lesson students are expected to be able to:
1- Give health advice.
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Key language: Go to the dentist. Take this medicine. Have a rest . Go to bed.
Materials Pupil‟s Book, CDa( animation), CDp(practicing ).
Warming up:

(5mins)

1- T. greets students
2- T. plays CDp (How are you today?) song.
3- T. asks students how are you today?
4- Teacher plays game (chooses one students and tell him to act action ) and
students guess what‟s the matter? e.g. my stomach hurts.
Language presentation:

(10mins)

1. T. plays CDp to revise what is the part hurts?
2. T. elicits answers
3.

T. plays CDa. Asks students to watch and listen

4. T. says listen and Say. Plays CDa again, this time pausing after each sentence for
the students to repeat.
5. T. distributes the word cards for Go to the doctor, to five children and ask them to
construct a sentence. The rest of the class confirms and reads the sentence.
6.

T. points to each word and gets the class to read aloud with you.

7. T. says: What's the matter? To elicit each student‟s problem (they make these up),
e.g. my head hurts. My ears hurt, etc.
8. T. says (My teeth hurt). Asks a student to change the sentence to say( Where
should you go?). Elicits (Go to the dentist).
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Activity 1

(5mins)

1. T. plays CDa to present the problems pictured in the first row (My head hurts,
etc.,)
2. T. asks students to read the advice given in the second row.
3. T. says listen and match. Plays CDa, pausing after the first conversation. Says My
teeth hurt. Which picture? Elicits (Go to the dentist). Which picture? Elicits (A) .
Model linking the two pictures as an example.
4. T. continues playing CDa, pausing after each conversation so that the students
can match the appropriate pictures.
5. The students check their work in pairs.
6. T. elicits answers. The students correct their work.
Activity 2:

(5mins)

1. T. says listen and do.
2. T. plays CDa, pausing so the students can mime the action each time.
Activity 3:

(5 mins)

1. T. plays CDa to present the advice.
2.

T says my teeth hurt. Asks what should you do? Elicits Go to the dentist. Repeat
for the other problems shown in Activity 1, eliciting the appropriate advice each
time.

3. T. says listen and say. Plays CDa, pausing at the end of each conversation so that
the students can give the appropriate advice each time.
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Activity 4:

(5mins)

1. T. plays CDa
2. T. asks students to read the speech bubbles aloud.
3. T. asks students to work in pairs, taking it in turn to be the patient and the friend
giving advice using the information in activity 1.
Rounding up:

(5mins)

1- T. acts one action (My teeth hurt).What should I do? And asks students about
their advice.
2- T. asks good students to act another situation and asks students what should
she do?
3- T. writes the advice on the board.
Homework:
a- Re- arrange:
1- head- my- hurts
------------------------------------------------2- matter – what- the – is
-------------------------------------------------
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Unit 6 I don’t feel well
Period 4 – Practice: (page 37)

Time 40 minutes

Class 3rd ……………… Day/…………….

Date / ……………….

Learning objectives:
At the end of this lesson students are expected to be able to:
1- Give health advice.
Key language: vocabulary of previous period.
Materials Pupil‟s Book, CDa( animation), CDp ( practicing ).
Warming up:

(5mins)

1- T. greets students.
2- T. plays CDp (I'm happy) song.
3- Students sing (I'm happy) song.
Language presentation:

(10mins)

1- T. plays CDp to revise body parts.
2- T. plays CDp again to revise advice.
3-

T. plays CDa. Asks students to watch and listen

4- T. says :( What's the matter?). To elicit each student's problem e.g. my bake
hurts. My teeth hurt, etc.
5- T. asks students to give some advice.
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Activity 1:

(5mins)

1. T. asks one student to read the first complete sentence aloud, finding the ending
form. And asks the class if it is correct.
2. T. repeats step (1) with the other sentences.
3. T. says Match. Monitors and helps as necessary.
4. T. elicits answers. The students correct their work.
5. T. asks students to work in pairs, taking it in turn to read out the sentences.
Activity 2:

(5mins)

1. T. plays CDa to revise advice.
2. T. asks students to read the words in the word box aloud.
3. T. asks different students to read each sentence aloud.
4. T. says Write. Monitors and helps as necessary.
5. T. asks students to check their work in pairs.
6. T. elicits answers. The students correct their work.
Activity 3:
1.

(5mins)

T. reads the song aloud.

2. For each problem and piece of advice, teacher elicits the number of the
corresponding picture.
3. T. asks students to write.
4. T. asks students to Read and write. Monitors and helps as necessary.
5. T. asks students to work in pairs.
6. T. elicits answers. The students correct their work.
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Activity 4:

(5mins)

1. T. says listen and do.
2. T. plays CDa. The students listen and do the actions for the problems.
3. T. asks students to Sing and do.
4. T. plays CDa again. The students sing along and do the action.
5. T. repeats several times.
Rounding up:

(5mins)

1- T. divides students into two groups. One group is the ill person; the others ask
what's the matter ? And give advice.
2- The students sing the song and sing the chorus (I don‟t feel well, what's the
matter?) before each verse.
Homework:
1- Complete the dialogue
A: what's the matter?
B: --------------------------A: ----------------------- hurts.
B: go to the doctor.
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Unit 6 I don’t feel well
Period 5 – Learn (page 38)

Time 40 minutes

Class 3rd ……………… Day /……………. Date / ……………….
Learning objectives
At the end of this lesson students are expected to be able to:
1- Practice saying what part of your body hurts.
2- Practice giving health advice.
Key language: vocabulary of the previous periods
Materials Pupil‟s Book, CDa , CDp
Warming up:

(5mins)

1- T. asks students how are you?
2- Students sing we are fine.
3- T. asks two students to come in front of the class one of students' act (What is
the matter?) and the others gives her an advice.
Language presentation :

(10mins)

1. T. plays CDp to revise body parts.
2. T. plays CDa, pausing for the students to complete the sentence each time.
3. T. asks students to act in pairs the ailments with an appropriate piece of advice,
saying the sentence each time (e.g. my foot hurts, Have a rest). Accepts any
plausible answers.
4. T. elicits more sentences from the class.
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Activity 1:

(5mins)

1. T. elicits pictures of the new characters.
2. T. writes the abbreviation of each name (W for Walid, N for Nour, D for Dalia, H
for Hamzah).
3.

T. says listen and plays CDa, pausing after the first conversation, asks who is it?
Elicits its Walid. Asks what's the matter? Elicits my back hurts. (Or his back
hurts). Asks what does the doctor say? Elicits Have a rest. Says Walid – Writes
W. Writes W on the board.

4. T. plays CDa from the beginning, pausing after each conversation for the
students to write the letters
5. T. plays CDa again for the students to check their work.
6. T. elicits answers. The students correct their work
Activity 2:

(5mins)

1.

T. says Listen and say.

2.

T. plays the first part of CDa, pausing so that the students can answer the first
set of questions using the information in activity1.

3.

T. says Listen and say and plays the second part of CDa ,pausing so that the
students can respond to the statements by giving advice, the doctor gave in
activity 1 (e.g. Have a rest., etc.).

Activity 3:

(5mins)

1. T. plays CDa
2.

T. asks students to read the speech bubbles aloud.
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3.

T. says Say. The students work in pairs, taking it in turn to play the role of the
doctor and the patient, using the information in activity 1.

Rounding up:

(5mins)

1. T. says Sing and do.
2. T. asks students to sing and do the actions, following the song on p.37.
Homework:
1- odd one out
a - noise - finger - back - bed
b- Have a rest - go to the doctor-

my tooth hurts - take this medicine

Unit 6 I don’t feel well
Period 6- Practice (page 39)

Time 40 minutes

Class 3rd ……………… Day /…………….

Date/ ……………….

Learning objectives:
At the end of this lesson students are expected to be able to:
1- Talk about feeling unwell.
2- Give health advice.
Key language: vocabulary of the previous periods
Materials Pupil‟s Book, CDa, CDp
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Warming up:

(5mins)

1- T. greets students.
2- T. plays CDp (How are you?) song.
3- Students repeat the song.
Language presentation:

(10mins)

1- T. plays CDp to revise some vocabulary.
2- T. elicits the plural forms for shoulder, hand, finger, leg, foot, ear, eye, and
tooth.
3- T. plays CDa to revise advice.
4- T. displays the words card at random order. Asks the students to stand in a line
to make a sentence with stomach using the words.
5- T. elicits My stomach hurts. The rest of the class confirms and reads the
sentence aloud.
Activity 1

(5mins)

1. T. plays CDp again
2. T. asks students to read the words in the word box aloud.
3. T. plays CDa
4. T. says Look and elicits the parts of the body pictured in activity3 page 38. Then
elicit sentences for each using my ….. hurt.
5. T. says: Look and Write.
6. T. asks students to write a sentence for each picture.
7. The students check their work in pairs.
8. T. elicits answers. The students correct their work.
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Activity 2

(5mins)

1. T. asks students to read the gap-fill dialogue together and elicit words for the
gaps.
2. T. tells the students to look at previous lessons to spell words that they want to
use to write their dialogue.
3. T. says write. Monitors and helps students who need support.
4. The students check their word in pairs.
5. T. says: Say and asks some students to read out their dialogues. The rest of the
class gives constructive criticism (i.e. they praise the work as well as identifying
any errors).
Activity 3

(5mins)

1. T. asks student to write in their copybook. Monitor and help as necessary.
Activity 4

(5mins)

1. T. asks students let's play Bingo.


Points to parts of her/his body to elicit the words. Use the words in this lesson
and in period 1.



Tells the students to choose and write six body parts on the grid.



Places body part word cards face down. Chooses different students to pick up
one at a time and say the word on it.



The students score out the word in their grid if they hear it. The first person to
score out all his\her words shouts Bingo!



If teacher has time, plays again, with the students drawing a grid on scrap paper.
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2. The students give examples showing that they have achieved the targets at the
bottom at the page, and then tick the boxes.
Rounding up:

(5mins)

1-

T. acts that one part hurts him/ her.

2-

T. asks students (what is the matter?)

3-

T. elicits the answer.

4-

T. asks students what I should do.

5-

T. elicits the suitable advice.

6-

T. reports it with more students.
Homework:
a- Choose the correct answer:
1- You should go to the --------( doctor – matter- back)
2- Take this -------------( bed- foot- medicine )
Unit 7 (My day)

Period 1- Learn (page 40)

Time 40 minutes

Class 3rd ……………… Day/ ……………., Date/ ……………….
Learning objectives:
At the end of this lesson students are expected to be able to:
1- Talk about their daily routine.
key language: I get up, I go to school , I do my home work, I watch cartoon, I play
computer games, I go to bed .
Materials Pupil's Book, CDa (animation), CDp (practicing).
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Worming up:

(5mins)

1- T. greets students.
2- T. asks what is today.
3- T. plays CDp (days of the week song).
4- Students repeat days of the week song.
5- T. encourages students to respond.
Language presentation:

(10mins)

1- T. plays CDp
2- T. elicits any items the students know in English (e.g. girl, bed, school, friend,
computer, TV, book, clothes, parts of the body, etc.)
3- T. asks students to watch carefully.
4-

T. plays CDa.

5-

T. asks students (what do you see?)

6-

T. elicits answers from students and writes them on the board.

7-

T. asks students to put the pictures in the order he\ she does the things on a
school day.

8-

T. asks the class to put up their hands if they do these things in the same
order, and asks students with his\ her hand down to change the order to show
what he\ she does differently.

9-

T. elicits sentences from the students. (I get up., etc.).

10-

T. distributes the word cards for I go to school to five students and asks
them to stand in a line to make a sentence. The rest of the class confirms and
reads the sentence aloud.

11- T. asks students to make other sentences.

121

Activity 1:

(7mins)

1. T. asks students to read out the speech bubbles.
2. T. plays CDa
3. T. discusses the pictures and asks pictures (1). Which speech bubble? , and elicits
I get up.
4. T. says write model writing 1in the book as an example.
5. T. follows the same step with the other pictures.
6. T. says Listen and check.
7. T. plays CDa again, pausing so that the students can check their work.
8. The students correct their work.
Activity 2:

(7mins)

1. T. asks students to look at the pictures and use them as prompts.
2. T. says Listen and say.
3. T. plays CDa , pausing so the students can repeat the first part of phrase and
complete it.
4. T. repeats step 2 if the students need more practice.
5. T. encourages students to participate.
Activity 3 :

(6mins)

1. T. plays CDa
2. T. elicits the daily routines pictured in activity2.
3. T. says Say, the teacher asks students to work in pairs, taking it in turn to prompt
using the pictures in actitity2 and to respond with the correct sentence, e.g. I watch
cartoons.
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Rounding up:

(5mins)

1. T. displays the daily routine pictures and elicits sentences, e.g. I go to bed.
2. T. plays CDp with missing word and what's missing?
3. T. repeats, removing a different word each time.
Homework:
1- Choose the correct answer:
a- I get up in the ( afternoon- morning- night )
b- I go to school (in – on – at) the morning.
Unit 7 (My day)
Period 2- Practice (page 41)

Time 40 minutes

Class 3rd ……………… Day/ ……………., Date/ ……………….
Learning objectives:
At the end of this lesson students are expected to be able to:
1- Talk about what do they do every day?
Key language: vocabulary of the previous period.
Materials Pupil's Book, CDa (animation), CDp (practicing)
Worming up:

(5mins)

1- T. greets students.
2- T. checks homework.
3- T. plays CDp
4- T. encourages students to repeat the song.
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Language presentation:

(10mins)

1- T. plays CDp
2- T. asks students what the girl/boy is doing in each picture.
3- T. plays CDa.
4- T. elicits what do you do every day?
5- T. elicits answers from the students (I get up., etc.).
6- T. plays CDp with missing word, and asks students to complete it correctly .
7- T. elicits answers and writes them on the board.
Activity 1

(10mins)

1. T. asks students to read the words in the word box aloud.
2. T. asks the students in what order do they do the activities on the day? And
elicits their responses.
3. T. plays CDa
4. T. says Write. Monitors and helps students who need support.
5. T. asks students to work in pairs, taking it in turn to read out their sentences.
6. T. elicits answer by asking students to make each sentence using the word cards.
Activity 2

(10mins)

1. T. asks students to read out the words that are in jumbled order.
2. T. elicits the correct order for each sentence.
3. T. says Write. Monitors and helps as necessary.
4. The students check their work in pairs.
5. T. elicits answers and the students correct their work.
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Rounding up:

(5mins)

1- T. plays CDa
2- T. asks students to arrange the action as he / she does it every day.
3- T. asks the students to make up an action for each one.
4- T. asks a student to come to the front of the class and chooses one action. He \ she
does the action and the rest of the class says the appropriate sentence.
5- T. repeats step (2) several times, with the student who worked out the answer
each time doing the next mime.
6- Homework:
1- Re –arrange:
a- get/ up /I
b- games / computer/ I / play .

Unit 7 (My day)
Period 3- Learn (page 42)

Time 40 minutes

Class 3rd ……………… Day/…………….Date/ ……………….
Learning objectives:
At the end of this lesson students are expected to be able to:
1- Say what time of the day they do things.
Key language: What do you do in the morning, in the evening, in the afternoon, at
night?
Materials Pupil's Book, CDa (animation), CDp( practicing )
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Worming up:

(5mins)

1- T. greets students.
2- T. plays CDp to revise student's daily routine.
3- T. encourages students to respond.
Language presentation:
1.

(10mins)

T. says Listen carefully.

2. T. plays CDa , pointing to the symbols. Repeats.
3. T. says what do you do in the morning? Shows the get up picture and says I get
up.
4. T . repeats with the other .
5. T.

shows the picture of get up and says what do you do at night? I get up at

night, elicit (No) and ask when do you get up? Elicits in the morning.
6. T. repeats with the other, each time saying the correct activity and the wrong time
of day.
7. T. points to each answer and gets whole class to repeat.
8. T. plays afternoon pictures to student and asks him\her to make question using
this. Asks the rest of the class to confirm if it is correct and then read the sentence
aloud.
4. T. repeats steps (7) with the rest.
Activity 1 :

(7mins)

1. T. asks students to read the speech bubbles aloud.
2. T. elicits the times pictured.
3. T. draws the symbol for evening on the board. Says When? Elicits in the evening.
4. T. repeats with the other symbols, each time asking different students to do the
drawing on the board.
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5. T. says Listen and draw, plays CDa , pausing so the students can draw the symbol
by each daily routine.
6. T. asks students to check their work in pairs.
7. T. elicits answers, asking a different student to draw the symbol on the board for
each prompt a-f.
Activity 2 :

(7mins)

1. T. says Listen and say.
2. T. plays CDa, pausing so the students can respond to the questions, using the
information in activity1.
3. T. asks several students the questions to elicit answers about their own daily
routine.
4. T. encourages students to participate.
Activity 3:

(6mins)

1. T. asks students to read the speech bubbles aloud.
2. T. plays CDa
3. T. puts the class in two groups. One group asks the question (choosing morning
\afternoon\ evening\ night in order). The other answers (point to the flashcards to
prompt each answer).
4. T. says Say, and asks students to work in pairs, taking it in turn to ask and
answer.
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Rounding up:

(5mins)

1. T .plays CDp
2. T. displays the question what do you … in …. Morning? Elicits the missing
words.
3. T. repeats step (1) using other sentences and creating different gaps for the
students to fill each time.
Homework:
1- Draw and color the symbol of each of the following :
a- Morning

c- Afternoon

b- Evening

d- Night
Unit 7 (My day)

Period 4- Practice (page 43)

Time 40 minutes

Class 3rd ……………… Day/ ……………. Date / ……………….
Learning objectives:
At the end of this lesson students are expected to be able to:
1- Say what does he/ she do in the morning?
2- Talk about what does he/ she do in the afternoon?
3- Mention what does he/ she do in the evening?
4- Speak about what does he/ she do at night?
key language: vocabulary of the previous periods.
Materials Pupil's Book, CDa (animation), CDp( practicing )
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Worming up:

(5mins)

1- T. checks homework.
2- T. plays CDp ( greetings song )
3- T. asks students to sing.
4- T. encourages students to sing aloud.
Language presentation:
1-

(10mins)

T. plays CDa asks students to watch carefully

2- T. asks students: What do you do in the morning?
3- T. elicits the answers from students.
4- T. repeats with the other time expressions.
5-

T. plays at night picture to the students and asks them to make question.

6- T. asks the rest of the class to confirm if it is correct and then read it aloud.
7- T. asks students to answer questions.
Activity 1 :

(5mins)

1. T. asks students to read out the picture labels.
2. T. says picture (1). In the morning or in the evening and elicits in the evening.
Says circle. Model circling in the book as an example.
3. T. says Circle. Monitors and helps as necessary.
4. The students check their work in pairs.
5. T. elicits answers and the students correct their work.
Activity 2:

(7mins)

1. T. elicits the times pictured in activity1 and then elicits them in chronological
order, i.e. the order they come on the day.
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2. T. says: Write and asks students to write the time expressions in the order they
come on the day.
3. The students check their work in pairs by taking it in turn to read out their
answers.
4. T. elicits answers.
5. T. asks students to order the time expressions on the board using the word cards,
so that the students can correct their work.
Activity 3:

(7mins)

1. T. asks students to read the words in the word box aloud.
2. T. elicits the missing words in the gap- fill sentences.
3. T. Says: Write. Monitors and helps as necessary.
4. T. elicits answers.
5. T. asks different students to write each missing word on the board. The students
correct their work.
Rounding up:

(5mins)

1- T. asks students the questions what do you- ----- in------- morning.
2- T. asks students to complete.
3- T. asks students to answer the questions.
4- T. elicits answer and writ it on the board.
5- T. repeats with different missing word.
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Homework:
1- Complete the following dialogue :
A: Do you go to school in the evening?
B…………………………..
A: When do you go to school?
B: ………………………………
Unit 7 (My day)
Period 5- Learn (page 44)

Time 40 minutes

Class 3rd ……………… Day/ ……………. Date/ ……………….
Learning objectives:
At the end of this lesson students are expected to be able to:
1- Talk about their daily routine.
2- Say what time of the day do they do things?
Key language: vocabulary of the previous periods
Materials Pupil's Book, CDa (animation), CDp (practicing)
Worming up:

(5mins)

1- T. greets students.
2- T. plays CDp (good evening, good night) song.
3- T. encourages students to repeat and sing.
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Language presentation :

(10mins)

1- T. plays CDp
a. Ask when does she go to bed? Elicits at night. Repeats with the other
times of day.
2- T. plays CDa, pointing to the activities and the symbols. Repeats.
3- T. asks students When do you get up? .Asks students to make the question
with the word cards. The rest of the class confirms and reads the sentence
aloud.
4- T. asks students When do you get up? .Elicits in the morning.
5- T. asks students to change the question to When do you do homework?.
Again, the class helps and everyone reads it aloud.
6- T. asks students the question to elicit a response.
Activity 1

(5mins)

1. T. elicits the activities pictured.
2. T. asks students to read the time expressions aloud.
3. T. plays CDa, pausing after Walid's first response (in the evening.).
4. T. asks what does walid do? Elicits Plays with friends. Asks When? .Elicits In the
evening. Points to the text in the book and read it aloud: in the afternoon. Says No.
and draws a cross on the board. Says In the evening, and draws a tick on the
board.
5. T. plays CDa from the beginning, pausing so that the students can read each
phrase and write a tick if the sentence is true and a cross if it's false.
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6. T. asks students to check their work in pairs.
7. T. elicits answers by asking the students which answers are false. Elicits correct
versions and the students correct their work.
Activity 2

(5mins)

1. T. elicits the activities pictured.
2. T. plays CDa, pausing so the students can answer using the prompts e.g. where is
Halal? What does she do?
3. T. repeats step ( 2) so students can answer more fluently.
Activity 3

(5mins)

1. T. plays CDa, pausing so the students answer, using the information in activity2.
Activity 4

(5mins)

1. T. asks students to work in pairs, taking it in turn to ask and answer the questions,
using the prompts in activity2.
Rounding up:
1- T.

(5mins)

asks two students to come and act one asks and the other answers e.g.

when do go to school? When do you go to bed? ect.,
Homework :
a- Re-arrange:
1- the- play- evening- in- I- computer game .
-----------------------------------------------------
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2- go – to- I- bed – night – at .
--------------------------------------------------Unit 7 (My day)
Period 6- Practice (page 45)

Time 40minutes

Class 3rd ……………… Day/…………….Date/ ……………….
Learning objectives:
At the end of this lesson students are expected to be able to:
1- Revise time expressions
2- Talk about their daily actions.
3- Revise and use colors and numbers.
Key language: vocabulary of the previous periods
Materials Pupil's Book, CDa (animation), CDp (practicing)
Worming up:

(5mins)

1- T. greets students.
2- T. plays CDp ( color song )
3- T. encourages students to sing
4- T. revises the number.
Language presentation

(10mins)

1- T. plays CDa to revise students‟ actions and its time.
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2- T. shows the get up picture and asks (When do you watch cartoons?). Elicits a
response.
3- T. asks students when do you get up? Asks students to make the question with
the word cards. The rest of the class confirms and reads the sentence aloud.
4- T. asks students to change the question to When do you do homework?
Again, the class helps and everyone reads it aloud. Asks students the question
to elicit a response.
Activity 1:

(8mins)

1. T. asks students to read the questions aloud.
2. T. explains the concept of a pie chart
a- Points to the key and explains it: Yellow is in the morning. Blue is in the
afternoon. etc.
b- Then points to the yellow circle and read the label aloud together: go to
school ask Yellow is …..? Elicits In the morning. Asks how many students go to
school in the morning? Elicits Twenty.
c-

T. repeats with the blue and red circle (sixteen children watch cartoons in the
afternoon, etc.), then the blue\red\black circle and the blue\red\yellow circle.

3.

T. says Read. Students read the questions aloud together. T. elicits the answers.

4. T. works as monitor and helps as necessary.
5. T. asks students to check their work in pairs.
6. T. elicits answers, explaining as necessary and the students correct their work.
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Activity 2 :

(6mins)

1. T. asks students let's make our own pie chart.


Chooses an activity, e.g. play with friends.



Draws a circle on the board and divide it into sections, one section for each
students in the class teacher says Say and color.



Asks when do you (play with friends)? Elicits replies. Each students colors in
his\her section using the appropriate color.



The students count up the sections for each answer.



T. asks :( How many students play with friends in the morning?) etc.

Activity 3 :

(3mins)

1. T. asks students to write in their copybook.
2. T. works as monitor and helps as necessary.
Activity 4:
1.

(5mins)

T. asks students to play (The when) game.


Splits the class into four equal groups, giving the groups names: morning,
afternoon, evening, night.



The student do the appropriate action but only when T. says the time of day, so
when T. says in the morning I watch cartoon, the students in the morning
group do the action.



Students make up sentences using the time of day and the activities – they
don't have to be logical.

2. T. asks students to give examples showing that they have achieved the targets at
the bottom of the page, and then tick the boxes.
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Rounding up:

(3mins)

1- T. asks student what you do every day.
2- T. elicits answer.
3- T. asks students to write the answer by using cards.
4- T. repeats with other action.
Homework:
1- Match:
(A)

(B)

- I go to school

in the evening

- I play computer games

at night

- I go to bed

in the mooring
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ملخص الدراسة
أثر استخدام الرسوم المتحركة في تدريس مفردات اللغة االنجليزية لدى طلبة الصف الثالث األساسي في
مدارس غزة الحكومية
رسالة ماجستير
إعداد الطالبة  /رشا رشيد عوض
إشراف
دكتور  /محمد عبد الفتاح حمدان

دكتورة  /سمر سلمان أبو شعبان

ْذفج انذساصت إنٗ انخعشف عهٗ أثش اصخخذاو انشصٕو انًخحشكت ف ٙحذسٚش يفشداث انهغت االَجهٛزٚت
نطهبت انصف انثبنث االبخذائ ٙف ٙيذاسس غزة انحكٕيٛت ٔ,نإلجببت عٍ أصئهت انذساصت اصخخذيج انببحثت انًُٓج
انخجشٚب , ٙحٛث حكَٕج انعُٛت يٍ  58طبنبت يٍ يذسصت عَٕ ٙانحشحبَ ٙاألصبصٛت نهبُبث ,حٛث لضًج إنٗ
يجًٕعخ ٍٛحجشٚبٛت ٔضببطت ٔاصخخذيج انشصٕو انًخحشكت ف ٙحذسٚش طالة انًجًٕعت انخجشٚبٛت بًُٛب انطشٚمت
انخمهٛذٚت نخذسٚش طالة انًجًٕعت انضببطت ٔرنك ف ٙانفصم انذساص ٙاألٔل نهعبو انذساص, 2013/2012 ٙ
ٔلبيج انببحثت ببُبء اخخببس يكٌٕ يٍ ( )22فمشة  ,نٛضخخذو كبخخببس لبهٔ ٙبعذ٘  ,ثى حى ححهٛم انُخبئج ببصخخذاو (
اخخببس –ث) نخخحمك يٍ صذق انفشضٛبث  ,ببإلضبفت إنٗ يعبدنت حجى انخأثٛش نمٛبس حجى حأثٛش انشصٕو انًخحشكت
عهٗ يفشداث انهغت االَجهٛزٚت ٔ .أظٓشث انُخبئج ٔجٕد فشٔق راث دالنت إحصبئٛت ف ٙيخٕصظ دسجبث االخخببس
نصبنح انًجًٕعت انخجشٚبٛت ف ٙانخطبٛك انبعذ٘.
ٔف ٙضٕء ْزِ انُخبئج  ,أٔصج انذساصت بضشٔسة اصخخذاو انشصٕو انًخحشكت ف ٙحذسٚش يفشداث انهغت
االَجهٛزٚت ٔالخشحج انببحثت ضشٔسة إجشاء انًزٚذ يٍ انذساصبث نهخعشف عهٗ أثش انشصٕو انًخحشكت ف ٙحًُٛت
يٓبسة انُطك ٔانكخببت نذٖ انطهبت نًب أثبخخّ ْزِ انطشٚمت يٍ خهك بٛئت حعهًٛٛت يُبصبت ٔفعبنت نذٖ انطالة .
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