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Abstract
This study aims at examining the effectiveness of using (K.W.L) strategy on
developing reading comprehension skills for the eighth graders in Khanyounis
Governorate schools. In order to achieve the aim of the study, the researcher adopted
an experimental research design.
The sample of the study consisted of (82) students and it was purposefully
chosen from the eight students level. The experimental group included (41) students
who were taught by K.W.L strategy, while the control group included (41) students
who were taught reading lessons through the ordinary way of teaching. The experiment
was accomplished in two months during the second term of the school year (2012).
A content analysis card was designed to choose the reading comprehension
skills to be developed. An achievement test was also designed to serve as a pre-post
test. The validity of the test was refereed by specialists and the reliability of the test
was measured by Alpha Cronbach formula and Kuder Richardson 21 equation.
The results of the achievement test were statistically analyzed by using T-test paired
Sample measured the differences between the performance of the experiment group in
the pre and the post tests.

T-test independent sample was used to measure the

differences in reading comprehension skills at each level of the four levels (literal,
eliciting, evaluative, and creative) for the experimental group and control group in the
post test. The effectiveness of K.W.L on the levels of the reading comprehension skills
was measured by "Effect Size" technique by Eta square.
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The study results indicated that there were statistically significant differences at
(á≤0.05) between pre and post test of the experimental group in reading comprehension
skills in favor of the post test. The results also proved that there were significant
differences at (á≤ 0.05) between the levels of reading comprehension skills for the
experimental group compared with the control group.
Based on the findings, the researcher recommended the teacher of English to
adopt K.W.L strategy in teaching English, in general, and in teaching reading, in
particular. Finally, she recommended that the Ministry of Education held training
courses to train teachers on using K.W.L strategy and prepare enrichment material to
activate students' role. Finally, the researcher suggested that further researches should
be conducted on the effectiveness of K.W.L strategy on different language skills and at
different levels and grades.
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Abstract in Arabic
ﻓﻌﺎﻝﻴﺔ اﺴﺘﺨدام إﺴﺘراﺘﻴﺠﻴﺔ ) (K.W.Lﻓﻲ ﺘﻨﻤﻴﺔ ﻤﻬﺎرات اﻝﻔﻬم اﻝﻘ ارﺌﻲ ﻝدى طﻠﺒﺔ اﻝﺼف اﻝﺜﺎﻤن
ﻓﻲ ﻤﺤﺎﻓظﺔ ﺨﺎن ﻴوﻨس
إﻋداد اﻝﺒﺎﺤﺜﺔ /ﻤؤﻤﻨﺔ أﺒو ﻴوﻨس
إﺸراف
أ .د .ﺤﺴن أﺒو ﺠراد
ﻤﺴﺘﺨﻠص اﻝدراﺴﺔ
ﻫدﻓت ﻫذﻩ اﻝدراﺴﺔ إﻝﻰ اﻝﺘﺤﻘق ﻤن ﻓﺎﻋﻠﻴﺔ إﺴﺘراﺘﻴﺠﻴﺔ ) (K.W.Lﻓﻲ ﺘﻨﻤﻴﺔ ﻤﻬﺎرات اﻝﻔﻬم اﻝﻘراﺌﻲ ﻝدى
طﻠﺒﺔ اﻝﺼف اﻝﺜﺎﻤن ﻓﻲ ﻤﺤﺎﻓظﺔ ﺨﺎن ﻴوﻨس ﻤن اﺠل ﺘﺤﻘﻴق ﻫذا اﻝﻬدف واﻹﺠﺎﺒﺔ ﻋﻠﻰ أﺴﺌﻠﺔ اﻝدراﺴﺔ ﻗﺎﻤت اﻝﺒﺎﺤﺜﺔ
ﺒﺘطﺒﻴق اﻝﻤﻨﻬﺞ اﻝﺘﺠرﻴﺒﻲ ﻋﻠﻰ ﻋﻴﻨﺔ اﻝدراﺴﺔ اﻝﻤﻜوﻨﺔ ﻤن ﻤﺠﻤوﻋﺘﻴن ﻤﺘﻜﺎﻓﺌﺘﻴن ﻤن طﺎﻝﺒﺎت اﻝﺼف اﻝﺜﺎﻤن ﻓﻲ
ﻤدرﺴﺔ داﻝﻴﺔ اﻝﻜرﻤل اﻷﺴﺎﺴﻴﺔ ﻝﻠﺒﻨﺎت ،وﻗد ﺘﻜوﻨت اﻝﻌﻴﻨﺔ ﻤن ) (82طﺎﻝﺒﺔ ﺒﺤﻴث ﻗﺴﻤت اﻝﻌﻴﻨﺔ إﻝﻰ ﻤﺠﻤوﻋﺔ
ﺘﺠرﻴﺒﻴﺔ ﻤﻜوﻨﺔ ﻤن ) (41طﺎﻝﺒﺔ وﻤﺠﻤوﻋﺔ ﻀﺎﺒطﺔ ﻤﻜوﻨﺔ ﻤن ) (41طﺎﻝﺒﺔ ،ﺘم ﺘدرﻴس اﻝﻤﺠﻤوﻋﺔ اﻝﺘﺠرﻴﺒﻴﺔ
ﺒﺈﺴﺘراﺘﻴﺠﻴﺔ ) (K.W.Lﻓﻲ دروس اﻝﻘراءة ﻤن ﻜﺘﺎب  English for Palestineﻤن اﻝوﺤدات اﻝدراﺴﻴﺔ
) (10.11..13.14ﺒﻴﻨﻤﺎ درﺴت اﻝﻤﺠﻤوﻋﺔ اﻝﻀﺎﺒطﺔ ﺒﺎﻝطرﻴﻘﺔ اﻻﻋﺘﻴﺎدﻴﺔ ﺒﺤﻴث اﺴﺘﻤرت اﻝدراﺴﺔ ﻤدة ﺸﻬرﻴن ﻓﻲ
اﻝﻔﺼل اﻝﺜﺎﻨﻲ ﻤن اﻝﻌﺎم اﻝدراﺴﻲ ).(2012
أﻤﺎ أدوات اﻝدراﺴﺔ ﻓﻜﺎﻨت ﻋﺒﺎرة ﻋن ﺒطﺎﻗﺔ ﺘﺤﻠﻴل ﻤﺤﺘوى ﺼﻤﻤت ﻻﺨﺘﻴﺎر اﻝﻤﻬﺎرات اﻝﻘراﺌﻴﺔ اﻝﺘﻲ ﺴﻴﺘم
ﺒﻨﺎء ﻋﻠﻰ ﻨﺘﺎﺌﺞ اﻝﺘﺤﻠﻴل ﺘم
ﺘطوﻴرﻫﺎ ،وﻗد ﺘم اﻝﺘﺄﻜد ﻤن ﺜﺒﺎت اﻝﺘﺤﻠﻴل ﻋن طرﻴق ﺘطﺒﻴق ﻤﻌﺎدﻝﺔ ﻫوﻝﺴﺘﻲ ً .Holisty
اﻋداد اﺨﺘﺒﺎر ﺘﺤﺼﻴل ﻗﺒﻠﻲ وﺒﻌدي وﺜم ﺤﺴﺎب ﻤﻌﺎﻤل ﺼدق اﻻﺨﺘﺒﺎر ﺒﺎﻝرﺠوع إﻝﻰ ﻤﺠﻤوﻋﺔ ﻤن اﻝﻤﺤﻜﻤﻴن وﺤﺴﺎب
ﻤﻌﺎﻤل اﻝﻔﺎ ﻜروﻨﺒﺎخ وﻤﻌﺎدﻝﺔ ﻜوادررﻴﺘﺸﺎردﺴن ).(21
وﺒﻌد اﻨﺘﻬﺎء اﻝﺘﺠرﺒﺔ ﻗﺎﻤت اﻝﺒﺎﺤﺜﺔ ﺒﺘطﺒﻴق اﻻﺨﺘﺒﺎر اﻝﺒﻌدي ﻋﻠﻰ اﻝﻤﺠﻤوﻋﺔ اﻝﺘﺠرﻴﺒﻴﺔ ﻤن اﺠل اﻝﺘﺤﻘق ﻤن
ﺼﺤﺔ اﻝﻔرﻀﻴﺎت وذﻝك ﺒﺎﺴﺘﺨدام اﺨﺘﺒﺎر ) (T-test Independent Sampleﻹﻴﺠﺎد اﻝﻔروق ﻓﻲ أداء اﻝﻤﺠﻤوﻋﺔ
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اﻝﺘﺠرﺒﻴﺔ ﻓﻲ اﻻﺨﺘﺒﺎر اﻝﺒﻌدي واﻝﻘﺒﻠﻲ ) (T-twst Paired Sampleﻝﻘﻴﺎس اﻝﻔروق ﻓﻲ أداء اﻝﻤﺠﻤوﻋﺔ اﻝﺘﺠرﻴﺒﻴﺔ
ﺒﺎﻝﻨﺴﺒﺔ ﻝﻤﺴﺘوﻴﺎت ﻤﻬﺎرات اﻝﻘراءة اﻷرﺒﻌﺔ ).(literal-Eliciting-Evaluative-Creative
أظﻬرت ﻨﺘﺎﺌﺞ اﻝدراﺴﺔ ﻋﻠﻰ اﻨﻪ ﻴوﺠد ﻓروق ذات دﻻﻝﺔ إﺤﺼﺎﺌﻴﺔ ﻋﻨد ﻤﺴﺘوﻝﻰ اﻝداﻝﺔ ) (α≤0.05ﻓﻲ أداء
اﻝﻤﺠﻤوﻋﺔ اﻝﺘﺠرﻴﺒﻴﺔ ﻓﻲ اﻻﺨﺘﺒﺎر اﻝﻘﺒﻠﻲ و اﻝﺒﻌدي ﻝﺼﺎﻝﺢ اﻻﺨﺘﺒﺎر اﻝﺒﻌدي ﻜﻤﺎ أظﻬرت اﻝﻨﺘﺎﺌﺞ أﻴﻀﺎً أن ﻫﻨﺎك
ﻓروق ذات دﻻﻝﻪ إﺤﺼﺎﺌﻴﺔ ﻋﻨد ﻤﺴﺘوى اﻝداﻝﺔ ) (α≤0.05ﺒﻴن ﻤﺴﺘوﻴﺎت ﻤﻬﺎرات اﻝﻘراءة ﻓﻲ ﻤﺴﺘوﻴﺎت اﻝﻤﻬﺎرات
اﻷرﺒﻌﺔ اﻝﻤﻘﺘرﺤﺔ ﻓﻲ اﻝدراﺴﺔ ) (Literal-Eliciting-Evaluative-Creativeﻝﺼﺎﻝﺢ اﻻﺨﺘﺒﺎر اﻝﺒﻌدي  .وﻗد ﺘم
ﺤﺴﺎب ﻓﺎﻋﻠﻴﺔ إﺴﺘراﺘﻴﺠﻴﺔ )(K.W.Lﻋﻠﻰ ﻤﻬﺎرات اﻝﻘراءة ﺒﺎﺴﺘﺨدام ﻤﻌﺎﻤل ﺒﻠﻴك ﻝﻠﻜﺴب اﻝﻤﻌدل ،وﻜذﻝك ﺤﺴﺎب
ﺤﺠم اﻝﺘﺄﺜﻴر ﺒﺎﺴﺘﺨدام ﻤﻌﺎﻤل اﻴﺘﺎ .ETA Square
ﺒﻨﺎء ﻋﻠﻰ اﻝﻨﺘﺎﺌﺞ أوﺼت اﻝﺒﺎﺤﺜﺔ ﻤﻌﻠﻤﻲ اﻝﻠﻐﺔ اﻻﻨﺠﻠﻴزﻴﺔ ﺒﻀرورة ﺘطﺒﻴق إﺴﺘراﺘﻴﺠﻴﺔ) (K.W.Lﻓﻲ اﻝﻠﻐﺔ
ً
اﻻﻨﺠﻠﻴزﻴﺔ  ،ﻜﻤﺎ أوﺼت اﻝﺒﺎﺤﺜﺔ ﺒﻀرورة اﻻﺴﺘﻔﺎدة ﻤن ﻨﺘﺎﺌﺞ اﻝدراﺴﺔ واﻝدراﺴﺎت اﻷﺨرى اﻝﺘﻲ ﺘﻨﺎوﻝت إﺴﺘراﺘﻴﺠﻴﺔ
) (K.W.Lﻓﻲ اﻝﻤﻬﺎرات اﻝﻠﻐوﻴﺔ اﻷﺨرى ).(listening, speaking and writing
ﻜﻤﺎ أوﺼت اﻝﺒﺎﺤﺜﺔ و ازرة اﻝﺘرﺒﻴﺔ واﻝﺘﻌﻠﻴم اﻝﻌﺎﻝﻲ ﺒﻀرورة ﻋﻘد دورات ﺘدرﻴﺒﻴﺔ ﻝﻠﻤﻌﻠﻤﻴن ﻝﺘدرﻴﺒﻬم ﻋﻠﻰ ﺘطﺒﻴق
إﺴﺘراﺘﻴﺠﻴﺔ )ٕ (K.W.Lواﻋداد ﻤواد إﺜراﺌﻴﺔ ﻝﺘدرﻴب اﻝطﻠﺒﺔ ﻜﻤﺎ اﻗﺘرﺤت اﻝﺒﺎﺤﺜﺔ ﻀرورة إﺠراء أﺒﺤﺎث ﺤول ﻓﺎﻋﻠﻴﺔ
إﺴﺘراﺘﻴﺠﻴﺔ ) (K.W.Lﻋﻠﻰ ﻤﻬﺎرات اﻝﻠﻐﺔ اﻷﺨرى ﻓﻲ ﺠﻤﻴﻊ اﻝﻤﺴﺘوﻴﺎت.
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1 Chapter 1
Background of the Study
1.1. Introduction
English language is one of the cornerstones in daily living and encounters. It
has become an important language of science, business, aviation, entertainment, radio,
air transportation, news, education and diplomacy. Abu Armana (2011, p. 1) points out
that English is not only used when people communicate with English speakers, but it is
also used when people from different nations meet. English is the most widely spoken
language in the world and it has four main skills: listening, speaking, reading and
writing. The basic goal of teaching these skills is to help students interact successfully
with native and non native users of English in a variety of social and academic settings.
Reading is one of the crucial skills in learning any language. People believe that
the more they read, the more they learn. In other words, reading is the road to
knowledge; for reading is central to learning in school, in the workplace, and in
everyday life. This may raise the question of how students will learn; to read sets the
foundation for their future success. Learning to read is an important educational goal.
For both children and adults, the ability to read opens up new worlds and
opportunities. It enables them to gain new knowledge, enjoy literature, and do
everyday activities that are parts of modern life, such as reading the newspapers, job
listings, instruction manuals, maps and so on. In the same respect, Mikulecky (1986,
p. 1) reports that Reading helps one learn to think in the new language; it helps one
build better vocabulary, be more comfortable with written English, and practice
English when one lives in a non- English-speaking country. Reading can help anyone
who plans to study in an English-speaking country. In the same respect, it enables man
to ponder on the mysteries of the world, explore accumulated knowledge and
contemplate on the unknown (Bedasua, 2006 p. 24).
Reading is further defined as a subtle and complex process that involves
sensation, perception, and integration. It is the magic key to the world of enlightenment
and enjoyment and is the basic tool for learning in all subject areas. Furthermore,
reading ability plays a central role in the teaching/learning success at all educational
stages. Having any difficulty with such skill like reading will result in variety of
1

consequences on all subjects of study; for reading includes a variety of sub-skills such
as: discrimination of linguistic symbols, coordination between the symbols and the
suitable meanings, using the context to recognize the lexical meaning, the ability of
visual analysis of words to recognize their ingredients, the ability of sound
discrimination, coordination between the symbols seen by the reader and the
corresponding sound, the good comprehension of a reading text, and understanding
further meanings or meanings implicitly included within the lines (National Reading
Panel, 2004) .
The basic goals of reading are to enable students to gain understanding; for
there is no reading when there is no comprehension. Many students can read fluently
but when asked about what they have just read, they are unable to answer. Although
they may score high marks in terms of reading rate or fluency, they are not really good
readers. In this case, students are just “word callers” “barking at print” (Bolain , 2008
p. 2). Therefore, developing comprehension is very essential in visual discrimination,
association, and interpretation.
Reading comprehension is the process of constructing meaning from the text. The
goal of all reading instructions is ultimately targeted at helping a reader to comprehend
a given text. Reading comprehension involves at least two persons; the reader and the
writer. The process of comprehending involves decoding the writer's words, and then
using background knowledge to construct an approximate understanding of the writer's
message (Kirby, 2006, p .161).
When one applies all these ideas on the situation in Palestine, one finds out that
Palestinian students are in short of reading comprehension skills, they lack the ability
to comprehend their reading textbook selections or even to answer the factual
questions. It is an important issue for teachers to pay attention to the strategies and
techniques of teaching reading for the purpose of comprehension. According to (El
Kahlout, 2010, p. 4) "most teachers conduct methods of teaching which mainly depend
on memorizing rules and structures. Students are not given the chance to acquire
language skills or to use language effectively. Hence, teachers are in need of new
strategies and techniques that interpret language not only as sentences, vocabulary or
structure, but also as a practice of thoughts and culture." In this respect, one can safely
say that teachers need to employ classroom instructional strategies that facilitate
students’ construction of their own meanings. Teachers also need opportunities to
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learn and use new strategies and adapt such strategies to their own situations and
teaching needs.
According to the researcher's knowledge, many teachers do not use background
knowledge to activate their students' minds about what they are going to learn; teachers
also do not let their students ask questions due to the use of traditional methods in
which teachers take the major role to explain everything; do what the student is
supposed to do; while the students role is restricted to only listening to what is
inculcated to them by their teacher. In this situation, students are just listeners to what
the teacher explains; they don’t have a chance to articulate what they Know’ about the
topic, what they want to know about the topic, or what they have learned about the
topic.

As a result, teachers should be aware of the strategies that they should
follow when they start reading in order to ensure that the reading process to be fruitful.
The researcher conducted this study to investigate the effectiveness of using (K.W.L)
strategy on the students' reading comprehension skills the eighth graders in khanyounis
governorate schools. Therefore, the researcher reviewed some studies conducted in
Palestine to suggest new methods, strategies and techniques to tackle reading
comprehension difficulties to enable students to grasp the reading text effectively. Al
Udaini (2011) suggests a well-designed computerized program to develop students'
reading comprehension skills and students' attitudes towards reading. In another study,
Abu Shamla, (2009) focuses on the correlation between prior knowledge and reading
comprehension drawing special attention to the importance of activating prior
knowledge before introducing a reading comprehension text to eighth graders in Gaza.
In another similar study, Haboush (2010) suggests a program based on Multiple
Intelligences in order to increase students' reading comprehension in Gaza. On another
track, El-Kahlout (2010) uses Guided discovery so as to develop students' reading
comprehension in Gaza Governorates. Badr El-Deen (2009) also conducts a study
examining the effectiveness of assisted extensive reading on developing reading
comprehension strategies for Ninth graders in Gaza Governorates. Based on all this,
the researcher believes that there is a severe need for adopting new strategies of
teaching reading such as (KNOW, WANT, LEARN), to referred to henceforth as the
(K.W.L) strategy. In this study, the researcher focuses on the effectiveness of adapting
(K.W.L) strategy on developing reading comprehension skills for the eighth grade,
3

where students in Palestine are studying newly designed curriculum. For this purpose,
the researcher has selected four texts from English for Palestine 8 textbook for
teaching reading comprehension through using K.W.L strategy.
This strategy is an instructional reading strategy which is used to guide students
through text. It provides a structure for recalling what students know about a topic,
noting what students want to know, and finally listing what has been learned and is yet
to be learned by activating students’ background knowledge. K.W.L improves
comprehension of expository texts (Bos and Vaughn, 2002, p. 101). K.W.L therefore,
allows students to assess their comprehension of the text. According to Amy S. Pattee
(2008 , p. 34) K.W.L is a way for students to specifically note their prior knowledge,
questions, and findings from reading a nonfiction book. Many researchers including
Mary Beth Sampson (2002, p. 528) affirm the success of the K.W.L because it
activates students’ prior knowledge and helps them set a purpose for reading and
recording what they have learned. The researcher agrees that using the K.W.L chart as
an instructional strategy can activate knowledge and improve the reading
comprehension levels. According to Glazer (1998, p. 62), this strategy can help
students feel more comfortable with their comprehension of a subject since it goes
through each step separately so that comprehension comes easier.

1.2. Rationale of the Study
The researcher believes that there is a general dissatisfaction among
school teachers regarding the low level of reading comprehension achievement
of Palestinian students in reading English texts. In spite of such an emphasis on the
reading comprehension skill, many teachers of English in Palestine have always
complained that their students in eighth grader are slow readers and poor in
comprehension. They argue that their students lack the ability to comprehend their
reading text book or even to answer the factual questions. Teachers have also
complained that they spend much time on reading comprehension lessons. Hence, it is
important to carry out this study as a step towards improving students’ reading skills
and increasing their performance through implementing (K.W.L) strategy that could
help them access information and comprehension. One further reason for conducting
this research is that there are very few studies conducted on the eighth grade such as
Jondeya (2011), Abu Shamla (2009) and Haboush (2010).
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In this respect, the

researcher decided to implement the experiment on the eighth graders, because she was
teaching the eighth graders at that time.

1.3. Statement of the problem
The statement of the problem can be stated in the following major question:
"What is the effectiveness of using (K.W.L) strategy on developing reading
comprehension skills for the 8th graders in khanyounis governorate schools ?"

Research Questions
To achieve the purpose of the study, the research addressed the following
questions:
1. What are the reading comprehension skills intended to be developed for the eighth
graders in English for Palestine 8 textbook?
2. To what extent is K.W.L strategy effective on developing reading comprehension
skills in English for Palestine 8 text book ?

1.4. Research Hypotheses
The following hypotheses were generated from the main question:
1- There are statistically significant differences at (á . ≤ 0.05) in the mean scores of
each level of reading comprehension skills in the pre and post- test of the
experimental group.
2- There are statistically significant differences at (á.≤ 0.05) in the mean scores of each
level of reading comprehension skills in the post-test between the experimental
group and the control group.

1.5. Objectives of the Study
This study aims at achieving the following objectives:
1- Identify the reading comprehension skills and sub-skills meant to be developed for
the eighth graders' level.
2- Explore how effective (K.W.L) strategy is on developing reading comprehension
skills for the eighth graders.
3- Examine the effect size of (K.W.L) strategy on the levels of reading comprehension
as suggested in this study.

5

4- Provide recommendations that may contribute to the improvement of teaching
reading comprehension skills through the implementation of (K.W.L) strategy.

1.6. The Significance of the Study
This study may be significant because:
1- It can be important to curriculum designers who may take it into their
consideration and provide them with valuable information on developing
appropriate reading comprehension strategies.
2- It can contribute to helping teachers of English to adopt innovative strategies such
as (K.W.L) to teach reading and other language skills.
3- It can help eighth graders to increase their reading comprehension abilities through
adopting (K.W.L) strategy. Moreover, the eighth graders are expected to realize the
importance of having good reading comprehension ability to be able to achieve
better academic performance.
4- It can be used as a resource study to enrich the libraries in the Palestinian schools.
5- It can help teachers keep their students interested in what they want to know, and in
what they have learned.

1.7. Definition of the Terms
For the purpose of this study, the researcher states the following operational
definitions:
The Effectiveness: It is the degree of improvement in the students' achievement in
each level of reading comprehension skills (literal, eliciting, evaluative and creative
levels) in English language as a result of using K.W.L strategy.
(K.W.L) Strategy: It is an instructional reading comprehension strategy that can be
used to assist teachers in activating students’ prior or background knowledge of a
subject or topic. It consists of a three-columned map to be drawn on the board. The
first column represents what the student knows about the topic by recalling what they
KNOW; the second represents what the student wants to know in the text by
determining what they WANT to learn; and the third represents what the student has
learned after having read the text by identifying what they LEARN as they read.
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Reading Comprehension Skills: mean the 8th graders’ ability to understand or to get
the meaning of the text from the written material to identify words and get their
meaning through four levels:
1. The literal level (Read and understand exactly what is on the page)
2. The eliciting level (implicit meanings.)
3. The evaluative level (judgments assessing the content in respect to its
appropriateness, quality and value.)
4. The creative level (Read beyond the lines and create new ideas.)
Eighth Graders: They are students aged between (13-14), and enrolled at Palestinian
governmental schools, as well as studying English for Palestine 8 textbook.

1.8. Limitations of the Study:
The current study was implemented in East KhanYounis Governorate, where the
researcher worked as a teacher of English in the second semester of the academic year
(2012). The sample of the study was purposefully chosen to be of two classes of
eighth graders: one as an experimental group, and the other as a control one. The
students were at the age of (13-14) years old in Daliet El - Karmel Prep School for
girls. The study was limited to the second semester units from English for Palestine 8
textbook, lesson (3&4), where reading passages were available.

1.9. Procedures of the Study:
The following procedures were followed in order to answer the questions of the
study and investigate the hypotheses:
1- Reviewing literature and previous studies related to reading comprehension
skills and (K.W.L) strategy.
2- Choosing the units of reading comprehension in English for Palestine 8
textbook as a sample of the study.
3- Designing the instruments of the study which are:
a- Preparing a content analysis card for the activities (before you read, while
you read, after you read) in the student's textbook to decide on which reading
comprehension skills are intended to be developed in this study.
b- Designing a pre & post test including reading comprehension skills.
7

c- Preparing a teacher's guide and the lesson plan based on (K.W.L) strategy.
4- Consulting the specialists and considering their comments and opinions for
checking the validity of the instrument.
5- Applying the pre-test on a pilot study to test the validity and reliability of the
test.
6- Choosing the sample of the study that includes the experimental group and the
control one.
7- Applying the pre test on the sample of the study and computing the result.
8- Implementing the experiment according to the teacher's guide on the
experimental group, while the control one was being taught by the ordinary
method.
9- Applying the post test on the experimental and control group and recording the
results.
10- Analyzing the data statistically by using appropriate statistical analysis.
11- Interpreting the result of the study and giving recommendations and
suggestions in the light of the results.

1.10. Summary
In this chapter the researcher explicitly attempted to present the study problem
which aims to examine the effectiveness of using (K.W.L) strategy on developing
reading comprehension skills for the 8th graders in Khanyounis governorate.
Furthermore, this chapter includes the hypotheses, the objectives, the significance of
the study, the operational definitions of the terms, the limitations, as well as the
procedures of the study. Chapter two will tackle the theoretical framework concerning
the research variables.
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2 Chapter 2
Theoretical Framework
Part 1
Reading and Reading Comprehension
2.1. Introduction
This chapter deals with the theoretical framework and it consists of two parts:
Part one presents the importance of reading as stated in the Holy Qur'an, the definition
of reading, models of reading, reading comprehension skills, the theory belying
reading comprehension, schema theory and the levels of comprehension. It also
elaborates on the reading skills in English for Palestine and how to teach them.

2.2. Reading in the Holy Qur'an
The holy Qur'an is the heavenly source that confirms the importance of
reading, which is mentioned in different occasions in the Holy Qur'an as follows:
(Al-Álaq, 1) “Read: In the name of thy Lord Who createth”,
(Al-Álaq, 3) “Read: And thy Lord is the Most Bounteous”,
The Bee (An-Nahl, 75) “and when thou recitest the Qur'an, seek refuge in Allah from
Satan the outcast .
The Resurrection (Al-Qiyámah, 17 - 18) “Lo! Upon us (resteth) the putting together
thereof and the reading thereof. And when we read it, follow thou the reading”.
The three words qiraah, Qur'an, quraa are derived from the same word qaraah and have
the same meaning .
All the previously mentioned verses stand as an invitation to reading, they have the
following meaning:
- To consider a thing in order to obtain a clear knowledge of it
- To employ one’s mind, thought or mental consideration upon something
- To reflect, think on, ponder over
- To consider, contemplate, ponder with care, attention and endeavor
- Arranging known things [in the mind] in order to attain [the knowledge of] unknown
[thing].
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2.3. Definition of Reading
There are different views regarding the meaning of reading which the researcher
will display some as follows:
Abu Nejmah (2011, p. 4) considered reading as a window through which
foreign / second language learners could see other cultures and gain more specific
knowledge. Furthermore, she considered reading as a powerful means for developing
second language competence. Reading, according to Bolain (2008, p. 2) is defined as a
subtle and complex process that involves sensation, perception, comprehension,
application and integration. He also states that it is the magic key to the world of
enlightenment and enjoyment and is the basic tool for learning in all the subject areas.
On the other hand, the National Institute of Literacy defined reading as: “A complex
system of deriving meaning from prints that requires all of the following:
•

The skills and knowledge to understand how phonemes, or speech sounds, are
connected to print.

•

The ability to decode unfamiliar words.

•

The ability to read fluently.

•

Sufficient background information and vocabulary to foster reading
comprehension.

•

The development of appropriate active strategies to construct meaning from
print.

•

The development and maintenance of a motivation to read.” (National Institute
of literacy, 2009, p. 47)
On the other hand, Millrood’s (2001, p. 117) defined it as a visual and cognitive

process to extract meaning from writing by understanding the written text, processing
information, and relating it to existing experience”. While Gray (2000, p. 12) defined it
as a highly complex activity, including various important aspects, such as recognizing
symbols quickly and accurately comprehending clearly and with discrimination the
meanings implied by the author.
Nuttall (1996, p. 11) believes that the view of reading is fundamentally related to
meaning, particularly with the transfer of meaning from mind to mind i.e., the transfer
of a message from writer to reader. On the other hand, Brumfit (1980, p.3) defines
reading as an extremely complex activity involving a combination of perceptual,
linguistic, and cognitive abilities. Furthermore, Freire (1987, p. 1972-1973) points out
10

that the texts, the words and the letters of the context of reading incarnate in a series of
things, signs and objects, and perceiving these should provide a basis for experience
which, in turn, fosters a perceptual capacity in the reader. Reading, as an act of
empowerment, should provide the reader with access to a word universe that is, the
readers’ language used in his expression of anxieties, fears, dreams and demands.
Generally speaking, most researchers have defined reading as getting,
constructing and deriving meaning encoded by writer from the text. Reading is the
process of making and getting meaning from printed word symbols. It is an interactive
skill in which the reader interacts with the text employing his experience and previous
knowledge to get meaning. Thus, the researcher can define reading as the ability to
draw a meaning from the printed page and interpret this information appropriately and
perceive the relationship between text and context.

2.4. Reading Process
According to the views of K. Goodman (1967, p.

259),

reading

is

fundamentally considered as ‘an active and creative process in which the reader
interprets a message in the light of his/her previous knowledge, predicts and anticipates
subsequent rhetorical strategy and information (making use of the linguistic cues that
the writer provides), selects information relevant to his reading purpose, matches
information with his previous knowledge and experience, evaluates it in the light of
that knowledge and then applies this information to new experiences’.
In the same context, Wikipedia defines Reading as "a complex cognitive process
of decoding symbols for the intention of constructing or deriving meaning. It is a
means of language acquisition, of communication, and of sharing information and
ideas. Like all languages, it is a complex interaction between the text and the reader
which is shaped by the reader‘s prior knowledge, experiences, attitude, and language
community which is culturally and socially situated. The reading process requires a
continuous practice, development, and refinement. Hence, we understand that reading
is connected to text and reader, and they complement as well as interact with each
other.
Haboush (2010, p. 38) concludes that reading is not a passive process or a mere
decoding of letters and words; rather it must include: visual decoding, mental
processing of what has been decoded, and relating it to one’s experience. Thus, when
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students read, they should not focus on memorizing patterns and practicing fluency
which is a passive view of reading.
Harmer (2001, p. 54) states that a reader uses a variety of clues to understand
what the writer is implying or suggesting, in that way the reader is able to see beyond
the literal meaning of the words. Schema, which is defined as background knowledge
that enables the reader to make predictions for more successful interactions, plays a
vital role in that interpretation since successful interpretation depends to a large extent
on shared schemata.
According to Chastain (1988, p. 47), the reading process means an active
cognitive system operating on printed material in order to comprehend the text. He
states that during the writing process, the writer tries to activate background and
linguistic knowledge to create meaning; and then the reader’s task is to activate
background and linguistic knowledge to recreate the writer’s intended meaning. Then
the reader should go beyond the printed material to get the writer’s intended meaning.
Goodman (1988, p. 11) mentions two views on reading. The first view accepts
reading as matching sounds to letters, whereas the second view defines it as a mystery,
that “nobody knows how reading works”. MacLeish (1968, p. 43) proposes that the
readers of all written languages are “getting” sounds from the printed page”. He
describes a writer as one who encodes meaning to sound. It does not matter whether
encoding is oral or silent; encoding then is carried on from sound to orthography. He
describes a reader as one who first decodes from orthography to sound (oral or silent),
and later from sound to meaning.
Based on what has been mentioned so far, the researcher concludes that reading
is a complex, interactive process that involves features of readers, texts and tasks. In
the reading process, the reader is an active participant, constructing meaning from
clues found in the printed text. In other words, meaning is not inherent in texts; rather
texts have the potential for meaning. Reading is also an individual process that often
entails different interpretations for different readers.

2.5. The Need for Reading
Reading is a basic language skill that any learner needs. In other words, it is
one of the most important skills, if not the most, among language skills. It is the barrier
between one's being literate and illiterate. Unlike reading, a person who does not hear
12

(not having the listening skill) is not called illiterate unless s/he does not read. (Gu,
2003, p. 6) states that reading enables students to gain exposure to the target language
and receive valuable linguistic input to build up language proficiency. Moreover,
students need reading to reinforce their other language skills. Al Yusuf (2011, p. 22)
confirms that those who read more, have larger vocabulary, do better on test of
grammar and write better. Abu Nejmah (2011, p. 4) affirms that a reading knowledge
of a foreign language is often important to academic studies, professional success and
personal development. In addition, Abu Shamla (2010, p. 15) states that reading is the
most essential skill needed to acquire knowledge. It develops critical thinking and
increases students' ability to concentrate. It also increases pleasure and effectiveness.
Moreover, it helps in all the other subjects and in the personal and professional
lives. Likewise, Vacca (2002, p.

23) reports that students need reading skills to

analyze and comprehend the plethora of knowledge and facts available through the
Internet and other media. Adolescents need to have strong reading skills so they can
excel in academics, create meaning in their environment, and productively function in
society (Meltzer, 2001). Kaddoumi (1995) also indicated that a reading

knowledge of a foreign language is often important to academic studies,
professional success and personal development. Mikulecky (1986, p. 1) clarifies
that Reading helps us learn to think in the new language and build a better vocabulary.
In addition, it helps us be more comfortable with written English.
It is clear that reading has a very important role in acquiring knowledge, helping
one to achieve academic success and build better vocabulary.

2.6. Models of Reading Process
There are three cognitive processes that need to be considered to understand the
reading engagement fully. These three models are widely referred to as the bottom-up,
top-down and interactive model ( Al Hosani, 2005, p. 71).

2.6.1. The Bottom-up Model
Bottom-up processing takes the form of text-based decoding, in which the
starting point is the text itself. The reader tends to understand each word in the text and
then, gradually, s/he builds up an interpretation of the whole. However, this model is
an incomplete method of teaching reading comprehension, and it can not stand alone.
However, this view is not shared by Wallace (1992), who argues that this model should
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indeed be used in teaching second language learners, because it offers them the
probability to know the linguistic and structural part of the English language. Other
theorists, for example Ekwall & Shanker (1993), disagree, saying that it is possible to
understand every word of a text - but still not know what it is about. The reader must
"have a prior sense of what could be meaningful in the text" (Ekwall & Shanker, 1993,
p. 3), otherwise the reader will not be motivated enough to become a good reader
(Yatvin, p. 4).
Based on these arguments, the researcher concludes that knowing the meaning
of each individual word in the text increases students' vocabulary, but does not
necessarily improve their comprehension skill. Therefore, using only this model with
young learners is not very helpful.

2.6.2. The Top-down Model
An important notion in the top-down processing model of reading is
"Schemata". The schema or plural, schemata, according to Cook (2001, p. 89), is "the
background knowledge on which the interpretation of a text depends". This theory
plays an important part in the comprehension process, as Coles (1998, p. 21) asserts
that the schema theory does not deny that there is a meaning in the text the reader
interacts with; however, he believes that the reader can make more sense of the same
text by bringing new meaning to it and by depending on his/her prior knowledge.
Taken as a whole, the top-down model is the opposite of the bottom-up model, in the
way the reader interprets the text. This leads us to ask, how do the top-down processing
and the bottom-up processing relate to each other? How can these two models,
together, create better readers?

2.6.3. The Interactive Model
The need for combining the two models arose since "neither the bottom-up nor
the top down models of reading process totally account for what occurs during the
reading process," (Zakaluke, 2004, p. 6). The interactive model of reading came to be
the new method for teaching comprehension. This model has been described by many
theorists as one of the most successful models of reading that helps the student to
decode and comprehend the meaning of a text (Coles, 1998). For tackling some texts
that require a high level of meaning prediction, the top-down model may be used,
while in situations where few ideas are presented, the bottom-up tends to be used more.
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However, both are required, because even a high level student who can predict the
meaning easily from a word or a number of phrases, needs to bring his/her syntactic
and semantic knowledge together simultaneously to facilitate word identification.
In short, the researcher can conclude that part of this model is to be able to
make sensible guesses as to what is coming next in a context, and the other part is to do
with understanding the structure of the text and the meaning of the words. Both are
essential in teaching reading in general, and in teaching comprehension in particular.

2.7. Good Reading Behavior

Before

Good Readers

Poor Readers

(Mature Readers)

(Immature Readers)

Activate prior knowledge

Start reading without preparation

Understand task and set purpose

Read without knowing why

Choose appropriate strategies

Read without considering how to

reading

approach the material
Focus attention

Are easily distracted

Anticipate and predict

Read to get done

Use fix-up strategies when lack of

Do not know what to do when lack

understanding occurs

of understanding occurs

During

Use contextual analysis to understand

Do not recognize important

reading

New terms

vocabulary

Use text structure to assist

Add on, rather than integrate new

Comprehension

information

Self-monitor comprehension by

Do not realize they do not

knowing that comprehension is

understand

occurring and knowing what is being
understood

After
reading

Reflect on what was read

Stop reading and thinking

Feel success is a result of effort

Feel success is a result of luck

Summaries major ideas
Seek additional information from
outside sources

Figure 1: Features of Good and Poor Readers (Based on Cook, 1989)
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Good readers have been identified as using a number of strategic behaviors to
activate their background knowledge and engage in purposeful reading processes. An
examination of the difference between good readers and poor readers demonstrates
how good readers are engaged in an interactive metacognitive process whereby they
plan their reading and activate their background knowledge and become engaged in
purposeful reading, whereas poor readers seem to start reading without any explicit
planning and activation.
The researcher concludes that good readers use many strategies routinely while
they are reading to help themselves comprehend the material. However, poor readers
either do not know about or do not use these comprehension strategies effectively.

2.8. How to Teach Reading?
In order to efficiently achieve and improve students’ reading comprehension,
three stages of classroom teaching should be applied to EFL reading instruction.
According to Li-juan, J. (2007, p. 20-21), these stages are:
a- Pre-reading Stage:
In this stage, teachers should provoke students’ interests and motivation through
discussing pictures, titles and some key words. Students predict and talk about possible
ideas of what the text might be about. Teachers are requested to establish a purpose of
reading within students and activate their prior knowledge and schemata as well.
b- While-reading Stage:
As the name suggests, reading activities take place during the actual reading. It
focuses on developing students’ reading skills through answering multi-level
comprehension questions such as general understanding questions, detailed-answer
questions and high-order thinking questions.
c- Post-reading Stage:
The activities of this stage take place after the reading has been done. Here,
teachers check students’ understanding of what they have read, relate the text to their
personal experience and lives and relate and integrate reading to other language skills.
For example, students can be asked to summarize in writing what they have read,
discussed or debated over certain issues latent in the reading text.
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In conclusion, the researcher asserts that although these procedures are
considered as models for teaching reading and that they are commonly used by a lot of
teachers who used the communicative approach in teaching reading comprehension,
they are not perfect. So the best teacher is the one who adapts and adjusts the
techniques and procedures being used to the level of the students, the reading material,
and the classroom environment. In summary, reading is involving the three stages of
pre-reading, while reading, and post-reading. Pre-reading stage should activate and/or
build prior knowledge since students with learning disabilities often fail to apply their
prior knowledge to the text. While-reading stage should encourage students to monitor
their understanding since students with learning disabilities tend to continue reading
long after the material has stopped making sense to them. Post-reading stage should
help students organize and remember key information.

2.9. Reading Comprehension
Reading comprehension has multiple definitions and explanations. Reading
comprehension is not only a matter of understanding the print on page , but it is the
creation of meaning by combining what the print tells with what the reader already
possesses as knowledge. Reading comprehension is commonly known as an interactive
mental process between a reader's linguistic knowledge, knowledge of the world, and
knowledge about a given topic. To achieve comprehension, it is crucial for the reader
to make use of his previous experiences.
Alsalmi (2011, p. 698) views reading comprehension as an interaction between
what the text provides and what the reader brings to it when he reads. Understating in
reading is exactly like this. It is not simply a question of getting meaning from what is
on the page. When one reads, one supplies a good deal of the meaning to the page. The
process is an interactive one, with resultant learning being a combination of your
previous ideas with new ones encountered in this text.
According to Pardo, (2004, p. 272-280), reading comprehension is defined as
"a process in which readers construct meaning by interacting with text through the
combination of prior knowledge and previous experience, information in the text, and
the stance the reader takes in relationship to the text." Reading comprehension is also
defined as "The ability to interact with words and ideas on the page in order to
understand what the writer has to say. It involves the meaningful interpretation of
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written language and it involves an interaction of the reader, the text and the situation
in which the text is read, "(Bunner, 2002, p. 51).

Mayer (2003, p. 26) referred to reading comprehension as a "technique for
improving students' success in extracting useful knowledge from text." Reading
comprehension is defined by Badr El Deen (2011, p. 11) as the ability to communicate
a text leading to an integrated process that involves decoding vocabulary and
sentences, employing prior knowledge relevant to the text and using cognitive and
metacognitive strategies in order to make sense and to get the target message the
author wants to convey. Further definition is suggested by Beck & Mckeown (2001),
who state Reading comprehension remains the process by which individuals construct
meaning from information and from new "schemata" through specific activities
including:
- Generating and answering questions that demand higher order thinking about old and
new ideas.
- Exploring and making discoveries.
- Summarizing and discussing.
- Relating new understanding to other concepts.
- Applying new ideas and information in basic–problem–solving activities.
- Verbalizing about cognitive processes involved in comprehension.
While reading comprehension according to Miller (2002, p. 8) " is the ability to
understand or to get meaning from any type of written material".
In other words, Durkin (1993, p. 3) defines reading comprehension as an
intentional thinking during which meaning is constructed through interactions between
text and reader. Along the same line, Mahmoud (2001, p. 13) states that reading
comprehension is not just understanding words, sentences, or even text, but involves
complex integration of the reader prior knowledge, language proficiency and metacognitive strategies.
Snow (2002, p. 10) defines reading comprehension as the process of
simultaneously extracting and constructing meaning through interaction and
involvement with written language. Words extracting and constructing are used to
emphasize both the importance and the insufficiency of the text as a determinant of
reading comprehension. Comprehension entails three elements:
1 - The reader who is doing the comprehending
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2- The text that is to be comprehended
3- The activity in which comprehension is a part.
Finally, in the researcher's opinion, comprehension is the result of the
interaction between the background knowledge of the reader and the text. In other
words, comprehension is the end goal of reading, whether an individual reads for
pleasure, to learn, or to locate information. It is "the process of simultaneously
extracting and constructing meaning through interaction and involvement with written
language," (Snow, 2002). Consequently, reading comprehension can be simply defined
as the capability to perceive and understand the meanings communicated by texts , It
involves a meaningful interpretation of written language and it involves an interaction
of the reader with the text. It is important for the reader here to assign his/her purpose
in order to be able to comprehend according to his/her level and interests. Also, the
EFL teacher has an essential role in helping students understand reading texts by
adopting suitable reading comprehension strategies to motivate the students thinking
and develop their mental abilities in order to help in comprehension.

2.10. Factors Influencing Reading Comprehension
Vocabulary size, syntactic and semantic knowledge, and background
knowledge are factors briefly discussed in the following:

2.10.1.Vocabulary Size
Undoubtedly, vocabulary knowledge, or knowledge of word meanings and
functions play a vital role in reading comprehension. (Abidin, 2008, p. 23) claims that
“to comprehend the printed text, the reader must distinguish the meanings of the most
words they encounter”. Although, vocabulary knowledge is not the only factor
contributing to text comprehension, it can be viewed as an essential and accurate
predictor of reading ability of a second or foreign language learner, and also has a
direct impact on his comprehension ability. Nevertheless, vocabulary scientists have
not clearly agreed on the vocabulary size the second or foreign language learner needs
in order to achieve comprehension in reading a written text. Chao (2005, p. 44) states
that there is a significant correlation between vocabulary and reading comprehension
ability; that vocabulary knowledge and background knowledge can help students read
and comprehend better. The more vocabulary students know, the better they can
decode and understand what they read .In contrast, (Chou, 2011p. p. 108-115).
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Vocabulary knowledge helps students in decoding, which is an important part of
reading (Qian, 2002). Thus, many studies have shown that good readers have good
vocabulary knowledge. In order to understand a text, readers need to know the
meanings of individual words. They construct an understanding of the text by
assembling and making sense of the words in context.

2.10.2.Syntactic and Semantic Knowledge
Good reading comprehension indicates a high level of lexical knowledge, "it is
possible for a person to have adequate word recognition skills, yet still display poor
reading comprehension" because of other supporting factors such as syntactic
knowledge, Al-lfara (2011, p. 3). While Chao (2005, p. 12) states that vocabulary or
syntactic knowledge is a significant predictor of reading comprehension ability. ALYafaee (2003) says that without syntactic knowledge, students would find it difficult to
deal with the sequence of reading comprehension passage that consists of cohesive
devices. He considered syntactic knowledge, especially cohesive devices, as a vital
part in reading comprehension ability.
Having recognized the words in a text, readers ought to apply their syntactic and
semantic knowledge to extract the author's intended message from the text (Yuill &
Oakhill, 1991, p. 32). Nevertheless, skilled and less-skilled readers also vary in their
ability to make use of syntactic and semantic knowledge to comprehend a text being
read. It seems that syntactic knowledge plays a function in the meaning construction
and interpretation of texts. Wu (2006, p. 11) believes that syntactic knowledge is
significant for two reasons. First, one can use a word or express the meaning of a
sentence plainly with the aid of grammatical structures and rules of syntax. Second,
analyzing the syntactic structure of a sentence can be useful to identify and recognize
words. Oakhill and Garnham (1988, p. 21) say that the role of word meaning in
comprehension is noticeable, because readers who can recognize the meanings of
words quickly and correctly are likely to comprehend text more easily. Consequently,
inefficient semantic access may be a result of decoding problems, hence leading to
comprehension failure during the reading process.

2.10.3.Background Knowledge
A person with more background knowledge is able to comprehend better than
a person with less background knowledge. Johnston, (1984), and Brown (2000, p.
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299) noted that background knowledge is the “information, knowledge, emotion,
experience and culture” that readers bring to the printed word. So, background
knowledge is considered as an essential factor in comprehending a text.

Most

discussions on schema theory have provided great importance to background in
reading comprehension, (Anderson et al, 1986). In the same context, he states that
back knowledge is extremely important in influencing how we interpret what we read
and what we learn from reading. Thus, efficient comprehension requires the ability to
relate the textual material to one's own knowledge. Comprehending words, sentences,
and entire texts involve more than just relying on one's linguistic knowledge. From the
literature on reading, it is evident that there is a great correlation between background
knowledge and reading comprehension. If students have enough background
knowledge about a topic, idea, or concept, the comprehension will increase. All in all,
it can be concluded that background knowledge facilitates not only good readers but
also poor readers.

Hudson (1982, p. 46) stated the significance of background

knowledge in the interpretation of texts by showing that schemata can over side
language proficiency as a factor in comprehension. Background knowledge is also a
bridge connecting input and output. It helps students to receive the new information
easily, and also promotes students to produce their thinking, which improves their
comprehensive ability. In the same aspect Williams (1983, p. 11) said that background
knowledge facilitates comprehension. However, students who lack sufficient
background knowledge, or are unable to activate this knowledge may struggle to
access, participate, and progress throughout the general curriculum, where reading to
learn is a prerequisite for success. Teachers can facilitate their students’ literacy
success by helping them to build and activate background knowledge.
Background knowledge helps students make successful inferences. This has
been found clearly in Chou, (2011) who found that background knowledge was useful,
especially when texts are coherent enough to “allow the reader to see the connections
between the text information and previous knowledge so that the knowledge can be
combined with the text information to create a meaningful representation Chou, (2011,
p. p108-115)
From the above mentioned literature, it is clear that, having more background
knowledge generally aids comprehension; the more background knowledge of the text
one has the better comprehension one gets about the text. So what the teacher should
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do is to teach the students to link their prior knowledge with the text. By doing this the
students can better understand the global meaning of the text.

2.11. Theory Belying Reading Comprehension
2.11.1.The Schema Theory
Schema theory was developed by the Gestalt psychologist Bartlett, who
observed how people, when asked to repeat a story from memory, filled in details
which did not occur in the original, but conformed to their cultural norms (Cook, 1997,
p. 86).
According to Duckworth (2009, p. 41) “Schema is all the stuff that is already
inside your head, like places you’ve been to, things you’ve done, books you’ve readall the experiences you’ve had that make up who you are and what you know and
believe to be true. When you use your schema, it helps you use what you know to
better understand and interact with the text. Good readers use schema to make
connections from their reading (the text) to themselves, so we will call this “text-to-self
connections. Making text-to-self connections as you read is kind of like having a
conversation going on in your head. Research on the theory of schema had great
impact on understanding reading comprehension in first and second language.
Understanding the role of schema in the reading process provides insights into why
students may fail to comprehend text material. Schema theory deals with the reading
process, where readers are expected to combine their previous experiences with the
text they are reading. Each reader has different background knowledge because of the
culture differences,” (Duckworth, 2009, p. 2).
The concept of schema has been defined and used by several authorities. For
instance, Ajideh (2003, p. 4) defines schema as follows “A schema (plural schemata) is
a hypothetical mental structure for representing generic concepts stored in memory.
It's a sort of framework, or plan, or script. Schemata are created through experience
with people, objects, and events in the world”. Also he stated that “schemata as an
active organization of post reactions of past experiences, which must always operate in
any well adapted organic response”.
The schema or plural, schemata, according to (Cook, 2001, p. 89), is "the
background knowledge on which the interpretation of a text depends". This theory
plays an important part in the comprehension process, as Coles (1998) asserts that the
schema theory does not deny that there is a meaning in the text the reader interprets
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with. However, he believes that the reader can make more sense of the same text, by
bringing new meaning to it and by depending on his prior knowledge.
Cohen et al. (1993, p. 28) explain schemata as “packets of information stored in
memory representing general knowledge about objects, situations, events, or actions”.
On the other hand, Kitao (1990, p. 147-155) stated that "The schema theory involves
an interaction between the reader's own knowledge and the text which results in
comprehension." Then, readers relate the new information they get from the text with
their previous information in relevance.

The interaction between the previous

knowledge and the new information achieves comprehension. It is worth noting that
the more extensive the schema is, the higher degree of comprehension is achieved. A
reader, according to schema theory, plays an active role in reading, and comprehending
a text is an interactive process which involves the reader’s existing schemata
(background knowledge) and the text, Stanovich (1980, p. 3271). Schemata according
to Badr El- Dean (2009, pp. 13-14) refers to the previous knowledge, experience,
concepts and beliefs that a reader may bring to help constructing meaning of a new
text. Adding to that, Rumelhart (1980, pp. 33-58) reported that "All knowledge is
packaged into units. These units are the schemata or cognitive constructs which allow
for organization of information in long term memory." It is necessary here to point out
the virtue of rich reading is enriching reader's schema which is an essential base to
achieve reading comprehension.
The researcher can conclude that Schema Theory addresses the role of a
reader’s background knowledge in the comprehension process, where readers are

expected to combine their previous experiences with the text they are reading. Schema
is the source from which a reader fetches the knowledge s/he needs to facilitate and
help constructing meaning of the reading material. It is also necessary here to point
out that Schemata refer to the previous knowledge, experience, concepts and beliefs
that a reader may bring to help constructing the meaning of new text. The virtue of
rich reading in enriching reader's schema is an essential base to achieve reading
comprehension.

2.11.2.Types of Schemata
According to the schema theory, there are three main areas of schemata
connected to reading: linguistic schemata, formal schemata, and content schemata.
These types of schemata have been described by Li et al. (2007) as follows:
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2.11.3.Linguistic Schemata
Linguistic schemata refer to the knowledge of the letters and their
corresponding sounds, both alone and in clusters and the ability to predict, through
knowledge of syntax, the word or words that will follow. They make the base for other
schemata and they are extremely essential to decode and understand while reading. The
more linguistic schemata are in a reader's mind, the faster s/he can acquire information
and the better s/he can comprehend.

2.11.4.Formal Schemata
Formal schemata refer to the knowledge of rhetorical patterns and the organizational
forms in which the information in the text is written. Familiarity with text structures
influences the speed at which the reader processes the text.

2.11.5.Content Schemata
Content schemata are the reader's background knowledge of the topic being
read and familiarity of the topic from previous experience, or whether it is related to
socio-cultural settings of the reader. They comprise topic familiarity, cultural
knowledge and previous experience with a field. Readers with higher background
knowledge can comprehend and remember the text much better. Overall, efficiency in
any of the above schemata will result in a reading comprehension deficit. According to
Schema theory, our prior experience and knowledge of the world are constructed into
interconnected patterns of constructions. These patterns of previous knowledge are
stored in our brain hierarchically, with the more general and the more specific.
The researcher points out that a reader's comprehension relies on his/her ability
to connect the information that s/he gets from the text with his/her pre-existing
background knowledge. That is, the process of comprehension is directed by the
principle that every new input is mapped against some pre-existing schema and that all
aspects of this schema must be well-matched with the new input information.

2.12. Reading Comprehension Skills
Peterson (2008, p. 1) defines a comprehension skill as an activity that students
complete for the purpose of learning about features of text like main idea or cause and
effect. In order to achieve comprehension, reading must employ and integrate certain
sub-skills since each sub-skill does not stand alone, exactly like a symphony. The
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importance of such sub-skills logically springs from their ability to differentiate
between the "passive" unskilled reader and the "active" readers. Skilled readers do not
just read, but they interact with the text. Skilled readers, for instance, predict what will
happen next in a story using clues presented in text, create questions about the main
idea, the message, or the plot of the text, and monitor understanding of the sequence,
context, or characters, Sanders (2001). Passive unskilled readers and active skilled
ones, being the bricks when combined together, construct a beautiful house as well. In
addition, teaching such sub-skills requires: suitability to students' levels, systematic
steps, responsiveness to students' needs, authenticity of materials, diversity of materials
and others (Lenz, 2005, pp. 4-5). The researcher is going to handle some important
reading skills as discussed by Abu Shamla (2009, pp. 25-26).

2.12.1.Identifying the Topic
Good readers are able to pick up the topic of a written text very quickly. With
the help of their own schemata, they quickly get an idea of what is being read. This
ability allows students to process the text more effectively as it progresses, (Harmer,
1999, p. 201).

2.12.2.Skimming
Skimming is used to quickly gather the most important information, or the gist
of what is being read. Run your eyes over the text, noting important information. Use
skimming to quickly get up to speed on a current business situation. It is not essential
to understand each word when skimming. (Alkhuli, 1980, p. 77)
Examples of Skimming:
- The newspaper (quickly to get the general news of the day),
- Magazines (quickly to discover which articles you would like to read in more detail),
and
- Business and travel brochures (quickly to get informed).

2.12.3.Scanning
Scanning is used to discover required information to complete a given task such
as making a decision about what to watch on TV, or which museum to visit while
visiting a foreign city. Ask students NOT to read the excerpt before they begin the
exercise, but rather, to focus on completing the task based on what the question
require, (Beare, 2009, p. 25).
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2.12.4.Knowing the Meanings of Words in a Spoken Context.
Knowing the meanings of words in a written context is considered as one of
the comprehension skills. By this skill, readers know that words may have more than
one meaning and may have many functions, so the listener can adapt the suitable
meaning according to the context.

2.12.5.Finding Factual Information in their Reading.
By distinguishing between what is real and what is not.

2.12.6.Interpreting Texts
Readers are able to see beyond the literal meaning of words in a passage, using
a variety of clues to understand what the writer is employing or suggesting. Successful
interpretation of this kind depends to a large extent on shared prior knowledge together
with our knowledge of the world to expand the pictures the reader has been given and
to fill in the gaps which the writer seems to have left (Harmer, 1999, p. 202).

2.12.7.Judge the Truth and Logic of What They Read.
Readers are able to judge the truth and logic of what they read by following
the writer's arguments or by using their previous experiences to help them make
decisions about the worth of reading materials.

2.12.8.Gain the Meanings from the Figurative Use of Language.
Readers gain the meanings from the figurative use of language by knowing
how to interpret the special meaning of many common figures of speech. Or relating
information and understanding gained from reading to other experiences they have had
or other reading they have done.

2.12.9.Prediction and Guessing
Good readers have a purpose for reading. One skill for improving
comprehension is prediction and guessing. Harmer mentioned that readers sometimes
guess in order to try and understand what is being written or talked about, especially if
they have first identified the topic. Sometimes they look forward trying to predict what
is coming; sometime they make assumptions or guess the content from their initial
glance as they try to apply their schemata to what is in front of them. Their subsequent
reading helps them to confirm their expectations of what they have predicted or just
read, what they thought was going to happen in the light of experience. Some of the
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approaches for teaching predicting are teacher modeling, predicting throughout the
text, with partners, with a graphic organizer, or using post-it notes throughout the text
(Harmer, 1999, p. 201) .

2.12.10. Making Connections
Children make personal connections with the text by using their schema. There
are three main types of connections we make while reading a text.
- Text-to-Self (T-S) refers to connections made between the text and the reader's
personal experience.
- Text-to-Text (T-T) refers to connections made between a text being read to a text
that was previously read.
- Text-to-World (T-W) refers to connections made between a text being read and
something that occurs in the world.
It is important to activate children's schema before, during, and after reading.
(Debbie, 2009, p. 1)

2.12.11. Visualizing
Visualizing is creating pictures in our minds. When students visualize, they
create their 'own movie' in their minds. Teachers can use picture books that do not
have words to help the students make their mental movies. When we read we create an
image in our mind. We create an amalgam - the conclusion we draw, the interpretation
we create (Keene et. al, 1997, p. 126). We read and create this image with what we
know or have experienced. Things come alive when we use sensory images. Teachers
can help give these images through lessons that evoke the thought processes.

2.12.12. Drawing Conclusions
Drawing conclusions refers to information that is implied or inferred. This
means that the information is never clearly stated. Thus, to draw conclusions is to
come to a reasoned judgment; it is to come to an opinion based upon reasoning and
evidence; it is to be able to make a statement based upon logic. It involves using good
judgment and evidence presented to evaluate or to validate.

2.12.13. Making Inferences
Inferring is the process of taking what is stated in text and extrapolating it to
one's life to create a wholly original interpretation that, in turn, becomes part of one's
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beliefs or knowledge (Keene et. al, 1997, p. 153). It is also using one's imagination or
the use of prediction. Teachers need to have their students try to make conclusions
about the reading and make reasonable predications.

2.12.14. Asking and Answering Questions
Teaching students how to ask questions before, during, and after reading also
improves comprehension. Too often teachers assign text and instruct students to
answer the questions at the end of the section. Students can be taught how to construct
questions that clarify meaning; speculate about text yet to be read; determine an
author‘s intent, style, content, or format; locate a specific answer in the text or consider
rhetorical questions inspired by the textǁ (Keene & Zimmerman, 1997, p. 119).

2.12.15. Summarizing
Summarizing is how we take larger selections of text and reduce them to their
bare essentials: the gist, the key ideas, the main points that are worth noting and
remembering. Webster's calls a summary the "general idea in brief forms"; it's the
distillation, condensation, or reduction of a larger work into its primary notions,
(Raymond, 2009, p. 32).
From the researcher's point of view, the previously mentioned skills are nearly
the main skills needed for students in Palestinian schools. The combinations of skills
can be effective, that means they reflect the needs of all students in a classroom
environment and readers need them to come to a fuller understanding of the text.
The researcher also believes that the teachers of English should be aware of
these skills to help students in achieving the objectives of teaching and learning
reading in English as a foreign language.

2.13. Reading Comprehension skills in the English for Palestine
Curriculum
The English Language Curriculum committee in the Palestinian Ministry of
Education (1999) concludes that reading comprehension is the most important skill to
be taught in school, and the ability to read accurately and fluently is the most important
need for the Palestinian student. The students will be trained for:
- Information and Understanding: collect data, facts, or ideas; discover
relationships, concepts, or generalizations; and use knowledge generated from text,
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- Aesthetic Response: enjoy and appreciate texts, relate texts to oneself, and respond
sensitively to texts with diverse social, historical, and cultural dimensions.
- Critical Analysis and Evaluation: Use personal and objective criteria to form
opinions or to make judgments about ideas and information in written texts.
Obviously, reading comprehension enables students to communicate effectively and
appropriately with the written text, and then obtain an education.
In the following part, the researcher presents reading comprehension skills
purposes in general and for grade eighth, in particular according to the Ministry of
Education in Palestine.

2.13.1.The Purposes of Reading Comprehension in English for Palestine 8
The Ministry of Education (1999) assigned certain purposes for grade eight in
reading to be achieved. So, reading passages and topics were carefully chosen with
different themes either global or local. In addition, the students' levels and age were
taken into consideration when choosing these topics so that they might be suitable for
them. The purposes of reading comprehension which are devoted by the Ministry of
Education are clarified in the following points:
•

Answer factual , infernal, judgment , evaluation questions,

•

Read familiar material with correct pronunciation and intonation,

•

Recognize pronoun referents,

•

Generate questions about a reading text,

•

Summarize a reading text,

•

Make predictions about a reading text,

•

Make inferences about a reading text,

•

Develop awareness of synonyms and antonyms,

•

Develop awareness of semantic fields (word mapping)m

•

Identify the main idea of a reading text,

•

Identify supporting details,

•

Distinguish main idea from supporting details,

•

Recognize rhetorical markers and their functions,

•

Comprehend visual survival martial,

•

Deduce meaning of unfamiliar words from context,

•

Skim for gist or general impression of text or graphics,
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•

Distinguish fact from opinion,

•

Infer mood and authors attitude or tone,

•

Understand different types of letters,

•

Scan for specific information from texts and ( menu, schedule, calendar, flight
information , tickets ,etc.),

•

Interpret information presented in diagrammatic display,

•

Relate text to personal experience , opinion , or evaluation,

•

Analyze components of text such as setting , them , character . etc., and

•

Extract and synthesize information from different sources.(Ministry of
Education,1999, p .31)

2.13.2.English for Palestine textbooks
English for Palestine was designed as a new English curriculum. It consists of
a series of modern, communicative multi-level curricula implemented on grades 1
through 12. The 12 levels systematically try to improve the four language skills
(listening, speaking, reading and writing). Each grade has four components, Eighth
Grade curriculum is considered one of these curricula.

2.13.3.The Components of Grade 8th are:
2.13.3.1. The student’s book:
Introduces new language material and provides classroom activities for practice.
It consists of 17 units; each unit consists of 6 lessons aiming at developing students’
competence in the four main language skills (listening, speaking, reading, and writing).
Lessons 1 and 2 cover the following: ‘vocabulary and listening’, and ‘language and
speaking or vocabulary and speaking’. Lessons 3 and 4 tackle reading and vocabulary,
and language and speaking. Lessons 5 and 6 focus on listening and speaking, or
listening and understanding.
In lessons 3 and 4, students read a passage to answer comprehension questions which
differ from general understanding questions. Then, word building activities such as
looking in the passage to get the meaning or opposite of words follow. Thus, students
can enhance and expand their vocabulary storage and comprehension level (English for
Palestine Grade 8 teacher’s book, p. 7). The reading passages vary as well in terms of
the topics tackled. For instance, students’ interests (such as clothes, food, animals,
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sports, internet and mobiles), Islamic and Arab culture (such as getting married,
religion, customs, traditions, food, and music), and other cultures are all addressed and
discussed in those reading texts throughout the whole book.
2.13.3.2. The Work book:
It provides additional practice material after it is taught in the Student's Book. These
exercises can be done at home or in class if time allows.
2.13.3.3. The Teacher’s book:
It includes and provides information, advice and procedures that the teachers can use in
all units with detailed, step-by-step lesson notes with answers for the Student's Book
and Workbook exercises.
2.13.3.4. The Audio cassette
It presents all the listening activities. (English for Palestine Grade Eight text book,
Cover page).

2.14. Levels of Reading Comprehension
Reading comprehension is a thinking activity in which the reader uses his/her
mental abilities to deal with the printed text. It involves extracting meaning from the
texts or symbols. It is expected that readers will read and get the idea at different levels
of comprehension. In this case, levels of comprehension mean different depth of
understanding and different analysis of meaning. Bielby (1999, p. 146), and Lenz
(2005, p. 1 of 5) state that comprehension is the ability to construct meaning from a
text through decoding the writers’ words in order to expand and modify one’s
understanding and knowledge.
Abu-Shamla, (2009, p. 23) classified reading comprehension skills into four
levels as:
1- Literal level: read and understand exactly what is on the page. The teacher can ask
students to find information and ideas that are explicitly stated in the text. In his
explanation of the literal level, Collage, (2004, p. 1-3) adds that the reader or student
can attempt to answer the question: What did the author say? At this level, readers
would not have to understand the true meaning of a paragraph; however, they could
memorize the information. Teachers might ask students to read a text or a chapter
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dealing with dates or specific facts. At the literal level, readers would memorize
these dates and facts. However, even though they have memorized these facts, this
does not mean that they necessarily understand their full meaning or see the
implication of these dates and facts applied to other situations. On the same track,
Whitten (2004, p. 1-3) treats the literal level as what is actually stated in terms of
facts and details, rote learning, memorization, and surface understanding only.
Whereas El-Kahlout (2010, p. 27) looks into he literal level as (Read on the lines),
which occurs when the reader is capable to read, interact with the written form of
language in some direct straightforward manner such as, recognizing the main idea,
identifying supporting details, and determining the meaning of the words for a
context. At this level, the reader would not have to understand the true meaning of a
paragraph but s/he could memorize the information mentioned in the text. The subskills at this level are as (make predictions about the texts, scan for specific
information from texts and realia, ads, menus, schedule, calendar, flight information
and tickets, etc., identify the main idea of reading texts and skim for gist or general
impression of a text or graphics).
2- Interpretive level: read between the lines. Students read critically and analyze
carefully what they read. In his explanation of the interpretive level, Collage, (2004,
p. 1-3) adds that at this level, the reader or student attempts to answer this question:
What was meant by what was said? At this level, readers are attempting to
understand what the author meant by what s/he said in the story, paragraph or
textbook. It is presumed that they have already memorized certain facts at the literal
level, and now they are attempting to see the implications of the author‘s words. At
this level, readers are attempting to read between the lines. Whereas, Whitten (2004,
p. 1-3) treats the interpretive level in terms of what is implied or meant, rather than
what is actually stated in forms of drawing inferences, tapping into prior knowledge /
experience, attaching new learning to old information, making logical leaps and
educated guesses and reading between the lines to determine what is meant by what
is stated.
3- Critical level: read beyond the lines. At this level students can differentiate between
facts and opinion, recognize persuasive statements and judge the accuracy of the
given information in the text. Whereas El-Kahlout (2010, p. 27) looks into critical
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level (Read between the lines), which happens in case the reader has the potential to
read and tackle what is actually farther than the mere written language stuff of a text,
such as recognizing the author's purpose, relations within sentences, and between
sentences. Critical reading goes in two steps further, having recognized what a text
is like and the reader analyzes the text in three types of reading and discussion; what
a text says (restatement), what a text does (description) and what a text means
(interpretation). The sub-skills at this level are (deduce meaning of unfamiliar words
from a text and realia, distinguish between the main ideas from the supporting
details, distinguish facts from opinion, recognize the rhetorical markers and their
functions, distinguish between the main ideas from the supporting details, interpret
information in diagrammatic form, develop awareness of semantic fields (word
mapping), and summarize reading text.
4- Creative level: read beyond the lines and create new ideas. This level occurs after
the students have understood the text and started to draw new ideas about the text.
Some other researchers introduced other levels in he same track of analysis; ElKahlout (2010, p. 27) adds the Inferential level: (Read beyond the lines), which is
related to some situation or context when one can read and grasp diverse concepts
entailed in deep structure of the written language text, such as drawing conclusions,
interpreting information and perceiving implied meaning. In other words, the reader
does not simply read the words but s/he reads ideas, thoughts that spring from the
relationship of various assertions. The skills at this level are (relate text to personal
experience, opinion or evaluation, make inferences about reading text and evaluate text
for accuracy of information, soundness of argument, etc) The researcher has benefited
from these levels when she designed the analysis card, the reading comprehension test,
and teacher's guide as an instrument for her study. Whereas, Whitten (2004, p. 1-3)
adds the Applied level, which takes what is said (literal) and then what is meant by
what is said (interpretive) and then extend (apply) the concepts or ideas beyond the
situation in forms of analyzing, synthesizing and applying. In this level the reader is
analyzing or synthesizing information and applying it to other information. Collage,
(2004, p. 1-3) treats the applied level as a level in which, the reader or student
attempts to answer this question: How would the author‘s message apply to other
situations given what you memorized and understood at the other two levels? At this
level, you are attempting to elevate or raise your thinking one more notch or level to a
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more critical, analyzing level. This presumes that you have already reached the
previous two levels.

At this level, you are reading between the lines and then

examining the message from the author and attempting to apply that message to other
settings.
Bloom identified six levels of comprehension within the cognitive domain,
from the simple recall or recognition of facts, as the lowest level, through increasingly
more complex and abstract mental levels, to the highest order, which is classified as
evaluation. The six levels are:
- Knowledge: Recall data or information.
- Comprehension: Understand the meaning, translation, interpolation, and
interpretation of instructions and problems. State a problem in one's own words.
- Application: Use a concept in a new situation or unprompted use of an abstraction.
Apply what was learned in the classroom into novel situations in the work place.
- Analysis: Separates material or concepts into component parts so that its
organizational structure may be understood. Distinguish between facts and
inferences
- Synthesis: Builds a structure or pattern from diverse elements. Put parts together to
form a whole, with emphasis on creating a new meaning or structure.
- Evaluation: Make judgments about the value of ideas or materials. (Singleton, 2001,
p. 1).
In the light of what above mentioned levels of reading comprehension skills,
the researcher identified the levels of comprehension into four main levels:
-The Literal Level: Read and understand exactly what is on the page Comprehension
at this level involves surface meanings. Teachers can ask students to find
information and ideas that are explicitly stated in the text. Skills of this level
include:
- recognize pronoun referents.
- Skim for gist or general impression of text or graphics.
- Scan for specific information from texts and realia (ad, menu, schedule, calendar,
flight information, tickets, etc.).
- Make predictions about a reading text.
-The Eliciting Level: This is linked to the deep and implicit meanings. "Read between
the lines. At this level, students go beyond what is said and read for deeper
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meanings. They must be able to read carefully what they have read. Students need
to be able to see relationships among ideas. It includes the following skills:
- Deduce meaning of unfamiliar words from context.
- Interpret information presented in diagrammatic display.
- Make inferences about a reading text.
- Develop awareness of synonyms and antonyms.
-The Evaluative Level: This is linked to judgments assessing the content, in respect to
its appropriateness, quality and value. "Read beyond the lines." evaluative reading
occurs only after our students have understood the ideas and information that the
writer has presented. At this level, students can differentiate between facts and
opinions and can judge the accuracy of the information given in the text. Skills of
this level include:
- Distinguish fact from opinion.
- Answer factual, infernal, judgment, and evaluation questions.
- Distinguish main idea from supporting details.
-The Creative Level: This is linked to reading what is beyond the printed lines and
going further as to exceed the limits of knowledge. Read beyond the lines and create
new ideas, whereby ideas and information are new and creative. The creative level
occurs after the students have understood the text and started to draw new ideas
about the text. Skills of this level include:
- Generate questions about a reading text.
- Relate text to personal experience, opinion, or evaluation.
- Extract and synthesize information from different sources.
The researcher concludes that reading comprehension is a dynamic interactive
process between the reader and the reading material. Although researchers classified
reading comprehension levels differently, both in number and terminology, big
similarity among these classifications and the skills included within these levels could
be noticed through delicate investigation. Based on what the researcher mentioned
about reading comprehension skills, the researcher has benefited from this level in the
design of the analysis card, the reading comprehension test and the teacher’s guide as
instruments for her study. The researcher also emphasizes that a combination of these
skills can be effective. Readers combine skills as needed to come to fuller
understanding of the text as skills interact with each other, overlap, and are recursive,
they don't stand alone. From the researcher's experience, she sees that modeling each
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skill whenever the teacher is reading a text to or with children, such as reading aloud,
guided reading, content area text or independent reading will lead to good
comprehension of the text.

2.15. Conclusion
Reading is fundamentally related to meaning, particularly with the transfer of
meaning from mind to mind (the transfer of a message from writer to reader). Reading
comprehension is commonly known as an interactive mental process between a
reader's linguistic knowledge, knowledge of the world, and knowledge about a given
topic. In the setting of English as a Foreign Language (EFL), it is frequently supposed
that reading comprehension is the fundamental way of learning new information and it
is the most significant skill required for the students' success. Comprehension relies on
two kinds of information: that which is received from the text and that which is
retrieved from reader's memory. The schemata of the past experiences and prior
knowledge that are contained in the readers’ memory are critical in assisting readers to
construct meaning from the text. By relating new ideas encountered in the text to
familiar ideas and mental constructions, readers construct an understanding of the text
material, and comprehension occurs. Nevertheless, reading comprehension can be
simply defined as the capability to perceive and understand the meanings
communicated by texts. While reading, the reader is viewed as an equal and active
partner with the text in the meaning-making process of comprehension. That is in
accordance with schema theory comprehension is the result of the interaction between
the background knowledge of the reader and the text.
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Part 2
(K.W.L) Strategy
2.16. Introduction
Part two shows overview on the (K.W.L) strategy, its definitions, its benefits,
the purposes for using it, why it is important, and its benefits for readers and teachers.
It also includes the reasons for using K.W.L strategy in the classroom, why we use
K.W.L strategy, the problems students have with it and how to teach it inside the
classroom as an instructional reading comprehension strategy.

2.17. Overview
K.W.L was developed by Donna Ogle in 1986. Since its origin, the K.W.L
strategy has been used as an instructional reading strategy. As a reading strategy, it
helps new teachers engage students from the beginning of a reading lesson by
activating prior knowledge. K.W.L also helps teachers keep students interested as they
think about what they want to know and what they have learned (Sasson, 2008).
Accessing prior knowledge and engaging learners’ interest before beginning a reading
activity can improve learners’ ability to make associations, enhance understanding, and
increase comprehension (Bailey, 2002 p. 1). Their proficiency is enhanced in setting
purposes for reading, searching information from texts, organizing that information
into graphic outlines, and writing summaries based on those graphic outlines (Bader,
2007). The strategy offers a framework that learners can use to monitor their decoding
of a text through listing, mapping and summarizing what was learned. Ogle (1986)
developed a strategy for helping the students to access important background
information before reading nonfiction. The K.W.L strategy (accessing what I Know,
determining what I Want to find out, recalling what I did Learn) combines several
elements of approaches discussed above. For the first two steps of K.W.L, students
and the teacher engage in oral discussion. They begin by reflecting on their knowledge
about a topic, brainstorming a group list of ideas about the topic, and identifying
categories of information. Next the teacher helps highlight gaps and inconsistencies in
students’ knowledge, where students create individual lists of things that they want to
learn about the topic or questions that they want answers about. In the last step of the
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strategy, the students read new material and share what they have learned. Informal
evaluations indicate that the K.W.L strategy increases the retention of read material
and improves students’ ability to make connections among different categories of
information as well as their enthusiasm for reading nonfiction (Ogle, 1986).

2.18. Definition of (K.W.L) Strategy
K.W.L is strategy that helps students to collect everything they know about
the topic to be read before they come in to the reading assignment. Moreover, Shelly,
(1997, p. 234) asserts that the K.W.L strategy, designed in a three-column format,
requires students first to list what they already know about a topic (calling attention to
prior knowledge) second, to write what they would like to know about a topic (tapping
student interest and providing purpose for reading) and third, after reading and
discussion, to list what they learned and would still like to learn (making connections
between questions asked and information encountered).
Stahl (2008, p. 364) states that K.W.L is a process during which the teacher
generates a discussion about a text topic and uses a chart or worksheet to record
students’ statements about what they know (K), want to learn (W), and, after reading,
what they learned (L). Azhar (2001, p. 58) defines K.W.L Strategy is one of strategies
that are used in teaching reading. In addition, El-khateeb (2010) considered K.W.L as
abridging process between the new information and the old previous knowledge,
Students’ prior knowledge is activated by asking them what they already know; then
students set goals focusing on what they want to learn; and after reading, students
discuss what they have studied. The K.W.L strategy is also viewed as a promising prereading strategy to improve the comprehension of students’ learning disabilities,
(Manzone, 1996 & Sorrell, 1989).

Carr & Ogle (in Fritz, 2002, p. 1) reported that K.W.L strategy is a method
devised to teach students to read actively by engaging previous knowledge, asking
questions, and recalling important information in the text to enhance comprehension.
In the K.W.L strategy, the students are asked to list what they know about the subject
and the questions they may have about the subject before reading the text selection.
Then after reading the selection, the students are asked to write what they have learned
about the subject. This strategy prompts the students to identify previous knowledge, to
consider what they want or need to know and list the useful information learned from
the selection during reading. Fisher & Frey (2002, p. 47) stated that K.W.L charts are
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a great way to hook students into learning. These language charts start with the
question, “What do you know about the topic?” Following this discussion, students are
asked, “What do you still want to know about the topic?” Once the unit of study has
been completed, the language charts are used again and students answer the third
question, “What did you learn about the topic?”
According to press, (2007 p. 2) The K.W.L is an organizer to help students check their
prior knowledge of a topic, concept, or process before learning about it. With this prior
knowledge, the brains of the students will recall what they already know (the K of
KWL) about the topic. When they get new information, students will use their brains to
join the old knowledge with the new.
The researcher can define K.W.L strategy as an instructional reading
comprehension strategy that can be used to assist teachers in activating students’ prior
or background knowledge of a subject or topic. It consists of the three-columned map
to be drawn on the board. The first column represents what the student knows about
the topic by recalling that they KNOW. The second represents what the student wants
to know in the text by determining what they WANT to learn. The third represents
what the student has learned after having read the text by identifying what they
LEARN as they read.

2.19. The Benefits of (K.W.L) Strategy
K.W.L encourages EFL students to think more actively about what they are
reading and, therefore, improve their comprehension abilities in general and perhaps
learn more about what they are reading, (Anderson & Pearson, 1984).
K.W.L also helps teachers to activate a learner’s prior knowledge concerning a topic or
subject and it promotes research, active reading and inquisition. The use of K.W.L is
particularly beneficial like the pre-reading strategy and it also serves like a test of what
learners have studied during a certain study unit. Below are the benefits of K.W.L
according to Daniel (2011).
A) Promoting Active Learning
Active learning has become an important factor of education success and it
involves other activities that learners do together in class apart from simply listening to
lectures. Studies show that students comprehend the topics better and also retain them
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for long if they can actively react to course material. K.W.L fosters active learning
through enabling teachers to better assess their students’ learning levels during the
course.
B) Encouraging Academic Success
Because learners learn actively using the K.W.L, it is likely that they will
become even more connected to class and the topics or subject matter. They will
interact with class members and the teacher, increasing their chances for academic
success. The great relationship between faculty and students as an essential part of
K.W.L fosters student retention in school.
C) Enhances Learning
The prior knowledge that a student has usually affects the learner's
performance. There is also a well-recognized relationship between learning
comprehension and prior knowledge. Regardless of the ability of a student to read,
high prior understanding of a certain subject area normally means better scores.
Moreover, high prior understanding is also associated with enhancement of the
learner's interest in specific topics.
The researcher summarizes the benefits of K.W.L as follow:
1. The first benefit of K.W.L is to help the students check their prior knowledge of a
topic, concept, or process before learning about it. With this prior knowledge, the
brains of the students will recall what they already know (the K of K.W.L) about the
topic. When they get new information, the students will use their brains to join the
old knowledge with the new one, it fosters active learning through enabling teachers
to better assess their students’ learning levels during the course.
2. The second benefit of is to stir interest in what students also want (the W of K.W.L)
to know additionally about the topic.
3. The third benefit is to provide a chance for students at the end of a lesson to look
back and assess what they learn in the lesson.
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2.20. The Benefits of (K.W.L) for Readers
K.W.L Strategy is one of those teaching and learning strategies used mainly
for information texts; it helps readers to:
•

Elicit prior knowledge of the topic of the text,

•

Set a purpose for reading,

•

Monitor their comprehension,

•

Assess their comprehension of the text; and expand ideas beyond the text,

•

Help students become better readers of expository text,

•

Increase the retention of reading material and improve students' ability to make
connections among different categories of information as well as their
enthusiasm for reading nonfiction Ogle, (1986, p. p. 564 - 570).

•

K.W.L provides an opportunity for students to expand ideas beyond the text.

•

K.W.L helps them decide what they would like to learn about the subject which
gives them the self motivation to read and make up their own questions.

•

K.W.L helps with self-monitoring of comprehension because it allows the
students to identify what they understood Conner (2006, p. 1)

•

K.W.L gives an opportunity for students to expand on their ideas and formulate
new ones, (Szabo, 2006, p. 57)

•

K.W.L allows student to identify known information about a given subject,
Jared and Jared (1997, p. 21) .

•

K.W.L helps students keep interested as they think about what they want to
know and what they have learned. It assists the students to build meaning from
what they read and helps them examine their progress toward their goals,
Sasson (2008, p. 1)

•

K.W.L invites students to share whatever they know about a topic, open the
door for discussion with more breadth and depth of student's knowledge.
However, this openness may result in student discussion drifting far from the
focus of the text or sharing inaccuracies, Stahel (2008, p. 366).
Thus, K.W.L encourages students to comprehend texts through the charts that

include columns for each of the activities that activate students’ prior knowledge,
express students’ curiosity, explain information gotten, and extend information on the
topic. K.W.L promotes students motivation to read since it elicits students’ background
knowledge of the topic of the text, sets a purpose for reading, allows students to assess
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their comprehension of the text, helps the students to monitor their comprehension,
helps students become better readers of expository texts, and provides an opportunity
for students to expand ideas beyond the text.

2.21. The Benefits of (K.W.L) for Teacher
Backman (2006, p.79) indicates that K.W.L is a good strategy because it
enables the teacher to assess students’ background knowledge and interests before the
beginning of the lesson . Afterward, it helps teachers to evaluate the material contents
that are learned. In the same context , adapting K.W.L strategy serves to activate prior
knowledge and give students and teachers an opportunity to assess whether this prior
information is accurate or not. Once teachers know what the students know and what they
don’t know about the topic, they can develop an effective lesson for the upcoming reading
(Holmes & Roser, 1987, p. 646). It should also build background by providing specific
information about the topic to be read. According to Stahle (2008, p. 364), K.W.L

enables teachers to access the prior knowledge of students and to help students develop
their own purposes for reading expository text. On the other hand, K.W.L is a process
which the teacher generates a discussion about a text topic and uses a chart or
worksheet to record students’ statements about what they know (K), want to learn (W),
and after reading, what they learned (L) also, K.W.L helps teachers to be more
interactive in their teaching, (Ogle 1986, p. 32). Fritz (2002) found that the strategy
increased the quality and quantity of interactions between students, teacher, and subject
matter.
It is clear that adapting K.W.L strategy assists teachers in activating students'
prior knowledge to be more interactive in their teaching of a subject or topic and
encourages inquisition and active reading.

2.22. Why We Use (K.W.L) Strategy
The K.W.L strategy was created to enhance reading comprehension in content
areas. All three parts of the strategy focus on a different aspect of student’s individual
learning style. Jared and Jared (1997, p. 36) explain that the K.W.L strategy is also
used as an organizational tool because it allows student to identify known information
about a given subject. Besides to that, K.W.L presents a before-during-after reading for
students in helping with comprehension strategies.
42

Students can get started by brainstorming any prior knowledge they may have on
the topic which then helps them develop a curiosity on the subject and gets them
interested in learning more about it. Also it helps students to decide what they would
like to learn about the subject that gives them self motivation to read and make up their
own questions. In addition, it helps with self-monitoring of comprehension because it
allows them to identify what they understood. In addition, it gives an opportunity for
students to expand on their ideas and formulate new ones, Szabo (2006).
Consequently, the researcher sees that K.W.L strategy can help students feel
more comfortable with their comprehension of a subject because it goes through each
step separately so that comprehension comes easier.

2.23. Why is (K.W.L) Strategy Important?
Reading strategies are important to have more reading comprehension and
development in reading skills. Among them K.W.L is one of the easiest and most
practical reading strategies, and that it is flexible for different usages (Willhelm, 2002,
p. 122). Carr (1987) asserts that K.W.L helps students become better readers of
expository texts and helps teachers to be more interactive in their teaching. K.W.L
strategy helps students to be active thinkers while they read, giving them specific
things to look for and having them reflect on what they learned when they finish
reading Carr ( 1987, p. 18 ). Sampson (2002, p. 23) acknowledges that this strategy
facilitates engagement and interaction by keeping students motivated through
activating their prior knowledge.
The meta-cognitive strategy of self-questioning is used to ensure that students
comprehend the text. When students set their own purposes for reading, they are more
motivated and active as readers. Each student has a schema, or a framework for how
they view the world. Accessing a student's prior knowledge is the first step in
integrating new concepts into their existing schema. K.W.L charts help activate
background knowledge and provide an opportunity for students to set their own
learning objectives. Moreover, Davis & Byu, (2008, p. 54) maintained that K.W.L
strategy allows students to share what they learn with others, learn that there are many
sources where information can be found, and to summarize their findings. Also Vacca
& Vacca (2005) believes that the K.W.L strategy is useful in developing students’
reading comprehension skills.
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2.24. Purposes for Using (K.W.L) Strategy
K.W.L strategy serves several purposes to elicit prior knowledge of the topic,
to set a purpose for reading, to monitor comprehension, to assess comprehension of the
text and expand ideas beyond the text. In addition, K.W.L strategy can help students
reflect and evaluate their learning experience, as well as serve as a useful assessment
tool for teachers. Adapted from Ogle’s (1987) K.W.L initiates active engagement in
the reading/learning task. The strategy creates an instructional framework where
students list (1) what they know, (2) what they want to find out, (3) and (4) record what
they have learned or still want to learn. This activity can be used individually, in small
groups, and with whole class activities. Moreover, Ebrahami (2011, p. 45) maintains
that K.W.L is developed to encourage purposeful reading activity by activating and
organizing students' prior knowledge .This purpose includes developing questions of
personal interest in order to focus attention during reading, summing up and reflection
on what was learnt by using K.W.L charts.
It is clear that the K.W.L strategy helps students individually or in small
groups to connect what they already know about a given subject, to what they want to
know about them, and then finally what they have learned about the subject. Students
connect their new learning to their previous knowledge, thus ensuring that the new
knowledge will be retained.

2.25. (K.W.L) As A Reading Comprehension Strategy
The K.W.L strategy is an instructional reading strategy that is based on moving
from one stage to another. In the K stage (What I know), the students access their
background knowledge to the text they are reading by listing what they already know
about a specific topic. Then in the W stage (What I want to know), the students list
what they want to know about the same topic, and finally, they summarize what they
have learnt in the L stage (What I’ve learnt) (Peregoy & Boyle, 2001).
Donna Ogle (1986 as cited in O 2007, p .27-28-29) created the K.W.L strategy
in response to the need for readers to activate prior knowledge in a graphical way.
Each student receives a copy of the K.W.L worksheet and it is presented to the whole
class on an overhead projector or other means. It contains three cognitive steps; the
first two are included in the pre-reading portion of the reading lesson. Step one is the
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K and it signifies what I know. Step two is the W and signifies what I want to learn.
The third step, L, is to be completed post-reading or during-reading and it signifies
what I learned. K activates prior knowledge in two ways. Ogle (1986) refers to the
first way as brainstorming. The teacher chooses a key concept from the reading and
elicits what the students know or are uncertain about and misconceptions they have
about the topic, and then the teacher writes it down under the K column. Although
strong readers demonstrate the cognitive process of brainstorming automatically when
they read, struggling readers need explicit instruction on how to brainstorm (Beers,
2003, Tierney & Cunningham, 1984).
Ogle (1986) states that the goal of brainstorming is to identify where the gaps in the
readers’ schemata lie in order to fill them to prepare for the reading. As assumptions
and misconceptions arise, the teacher and classmates have a chance to question the
sources of the information and attempt to clarify the misconceptions. As the class
discusses these issues, background is being built for the reading as well.
The second way that prior knowledge is activated during the K step is when the teacher
guides the students to take the items from the brainstormed list and put them into
broader categories Also, she claims that teachers assess the ease in which the students
were able to complete the K portion of the K.W.L to determine whether or not more
background building needs to be done before the reading.
Next, the students and the teacher brainstorm questions about the topic that they
anticipate will be in the reading and write them under the W column of the chart , This
portion of the strategy helps students develop their purposes for reading; they have
different questions and will read to find the answers to their questions. Ogle (1986)
stresses that the teacher’s important role in this process is to point out the students’
disagreements and the categories lacking information to help the students generate
more questions. This, in turn, helps in strengthening the students' motivation to read
for the information questioned. Once a sufficient number of questions have been
developed as a group, each student is encouraged to finish the W on their own by
generating some final questions before reading which serves to help the students
personally relate to their topics.
The final step of the K.W.L is to record what was learned under the L column
making sure to focus specifically on the questions and categories that were developed.
Ogle (1986) points out that when students’ questions aren’t answered in the text, it
empowers them to be seekers of their own sources of knowledge.
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The researcher concludes that, K.W.L is an instructional scheme that develops
active reading of texts by activating learners’ background knowledge. In addition, it
provides a structure for recalling what learners know about a topic, noting what they
want to know, and finally listing what has been learned. Learners begin by
brainstorming everything they KNOW about the topic. The relevant information is
recorded in the K column of the K.W.L scheme below. Learners then generate a list of
questions about what they want to know about the topic. These questions are listed in
the W column. During or after reading, learners answer these questions. What they
have learned is recorded in the L column.

K.W.L instructional scheme
K

W

L

(What I Know)

(What I Want to learn)

(What I Learned)

A)

A)

A)

B)

B)

B)

C)

C)

C)

D)

D)

D)

2.26. How to implement (K.W.L) Strategy inside the Classroom as an
Instructional Reading Comprehension Strategy?
K.W.L is one of the strategies that endeavor to improve the reading
comprehension in different ways. It activates the students' previous knowledge about
the topic, helps the students monitor their comprehension of the text, lets students
evaluate their comprehension of the text, and provides students with opportunity to
expand the textual knowledge and exceed that as to read beyond the lines. The steps

below are being followed in applying K.W.L strategy in teaching by (Al Taei,
2010, p. 382).
First: Before Reading
A. Selection of the reading passages to be a sample of the study.
B. Description of the K.W.L strategy K= what we know, W= what we want to know,
and L= what you have learned. The teacher starts to talk about comprehension
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strategy to help the students understand a reading passage, and this strategy is
called K.W.L, (Michael, 1998p. 2).
C. Creating a K.W.L chart. The teacher prepares a chart on the blackboard or on an
overhead projector.
D. Labeling the columns as follows:
Column 1 K, column2 W, column3 L. Conner (2006 , p. 1) he states that at this
step, the teacher asks his/her students to brainstorm words, terms, or phrases they
associate with a topic. Both the teacher and the students record these associations
in the K column of their charts. This is done until students run out of ideas. The
students should be engaged in a discussion about what they wrote in the K column.
E. Jones (2007, p. 1) states that “before reading, viewing or listening students fill in
the know column with words, terms, or phrases from their background or prior
knowledge; if the teacher is having them draw on a topic previously learned, then
the K column maybe topic related.” But if the topic is something brand-new, and
the students do not know anything about it, the teacher should use the K column to
have them bring to mind a similar, analogous, or a broader idea. He adds that the
reason behind doing the K column in the chart is to have students bring to mind
something they already know, as a hook to which new information can be
attached.
F. The teacher helps her students by shifting the statements into questions to be
understandable, and facilitating the process of creating questions by generating a
list of question among them; in addition, the teacher gives the meaning of difficult
words. Conner (2006, p. 2) clarifies this step by highlighting the role of the teacher
who ask his/her students what they want to learn about the topic after they run out
of ideas for question. If they answer with statements, the teacher will turn them
into questions when they record in the W column.

Furthermore, the teacher

prepares a number of questions in order to focus on ideas in the passage when s/he
feels that students' questions are not enough to emphasize them; however, the
majority of students’ questions should be more than teachers' questions in the W
column because they are students-generated or call it student centered questions.
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Second: While Reading
A. The researcher, as a teacher, begins to read the passage and gives the meaning of
difficult word and she asks her students to put stars above the questions which the
passage answers in W column.
B. Students should check the answers to the questions in their W column and then
they can fill L column.

Third: After Reading
A. The students fill out the L column of their charts. In addition they answer the W
column questions, the teacher increases students’ motivation to write in L column
the interesting ideas they come up with, and they can put a check mark to the
information that answers questions from the K column and put a star next to the
ideas that are interesting to them. As for the questions that are not answered in the
passage, the teacher encourages the students to consult other resources to search
for answers. Jones (2007, p. 1) notes that this stage is called Meta- cognitive. He
determines the purpose of using this chart to develop meta-cognitive skills, keep
the students focused and interested during reading, and gives them a sense of
acquired information when they fill in the L column after reading.
B. The researcher and the students discover some interesting information which they
did not know before. They usually select the unanswered questions in W column
to find another resource in order to cover the topic completely. Since E-learning is
a modern technology and a good tool used in learning to save time and efforts, the
researcher asks her students to search in the internet about the unanswered
questions for the next class to motivate and encourage them toward modern
resources, and enrich their knowledge as much as possible.
C. Another column is added; how to find out unanswered question as homework for
the next day. They should answer the questions which are found in textbook.
On the other hand, the researcher has implemented the strategy to enhance the
students' reading comprehension skills for the 8th graders , the researcher implemented
K.W.L strategy in the class by dividing it into three stages as follows:
First: Before Reading: to prepare students for the subject matter and to identify their
prior knowledge .This stage consists of the following steps:
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1. Choosing the text: the teacher is working to identify the text to be examined by
students. The title of the text should be typed on the marker/chalk board.
2. Determining the structure of the strategy: the teacher is drawing a painting of three
columns on the board, stating on the first column: What do I know about the subject
(K), the second column: What I want to know about the subject (W), and the third
column: What I learned (L).

Title of the Text
What do I know about the

What I want to know about the

What I learned

subject (K)

subject (W)

(L).

3. Brainstorming: the teacher asks students to discuss with each other and retrieve their
previous knowledge about the subject. Then she asks them what they know about
the subject in the first column. The process of recording ideas continues until the
end of the ideas that the students think about. The teacher can urge the students to
answer the questions and brainstorm them by asking some questions such as: Tell
me something you know about ….. What made you think such and such… This idea
is associated with another one.
4. Teacher makes the students ask questions about what they want to know about the
subject and record these questions in the second column (W). There are some
suggestions to enrich the taken information in the second column including:
- Ask alternative questions to produce ideas. For example, what do you want to
learn about the subject? If the student's answers are nothing, or if they have a
problem, the following question can be asked: What do you think you learn about
the subject that we are going to take? It is possible that the teacher takes the idea of
the first column K, and asks his students the following question: What would you
like to learn more about this idea?
Second: While Reading (Reading and discussing the text)
5. Reading the subject: the student has to be the model for the reading.
6. Letting students read every paragraph silently. In this case, students should read
carefully to find the answers for the questions in the second column (W).
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7. Assigning some students to read the text aloud.
Third: After Reading (Reading and Discussing the Text)
8. Discussion of the text which has been read - what is in the first and second columns.
Then ask them to write what they have learned for the text in the third column (L).
9. Encourage students to write any interesting thing they found while reading the text
in the third column.
10. Encourage students to refer to other sources to answer any difficult question from
the second column.
11. Discussing the answers which are written in the third column by students.

2.27. Problems in Using (K.W.L) Strategy
Student have to understand what their role involves and why the process of
explaining K.W.L is important for learners to examine what they know about the topic
they will read and study. Ibrahimi (2012, p. 55) stated that in using steps of K.W.L
chart with group or inter class, some students will find it difficult to complete the
K.W.L sheet on their own. Others will avoid taking risk and revealing what they know
or don’t know about the topic. Other simply won't be positively motivated. Ataie
(2008, p.

384) mentions that most Arab students use the style of statement not

questions; furthermore, they use their native language (Arabic) when they cannot
explain what they want to learn English language.
The researcher sees that students' responses are also revealing. It is not
surprising that students approach the strategy more seriously when the material is
relevant and interesting.

2.28. Advantages of Using (K.W.L) Strategy
After doing several K.W.L activities, learners are encouraged to use it as an
independent learning strategy to activate their prior knowledge and also extend their
K.W.L scheme to confirm the accuracy of their prior knowledge and of what they
learn. This helps them set a definite purpose for reading and recording what they
learned (Conner, 2006).
If one of the goals of the pre-reading strategy was to foster independence,
perhaps using a K.W.L chart would be more beneficial. K.W.L charts are easy for
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students to use independently because of the simple chart format, (Ogle, 1986).
Students who know it helps them read better can either think out the K and W sections
in their head or they could easily write out the graph on a piece of paper, (cited in
O’Brien 2007, p. 31) .

2.29. Reasons for Using (K.W.L) Strategy in the Classroom
There are many reasons for using K.W.L strategy in the classroom, (Al-Taie,
2010, p. 282).
First: K.W.L strategy activates students’ prior knowledge of the topic by asking
students what they know about the topic, and this step operates students’ thinking
and restores their experiences about the topic.
Second: K.W.L strategy provides opportunity for students to participate and engage in
the topic by asking them what they want to know.
Finally: this step is very important because it allows the students to expand their
knowledge and know their needs and interests; in addition, the teacher has a clear
picture about his/her students to prepare lesson plan that they enjoy, (K.W.L)
table Online, 2009, p. 2).
Backman (2006, p. 79) states that it enables the teacher to assess students’
background knowledge and interests before the lesson. Afterward, it helps teachers to
evaluate the content material that is learned. K.W.L strategy represents as a class
activity or an individual basis. The K.W.L strategy can be completed in the first
language or with illustrations, if students have limited English proficiency.

2.30. Conclusion
Using K.W.L strategy enables the students to activate their knowledge and
operate their thinking to memorize their information. Therefore, it deals with Meta
cognitive skills. On the other hand, it enables the students to be more active and
participate in the process of learning. This state is called the student –centered
classroom because the learning process is based on student’s interests and needs. In
K.W.L strategy, the teacher does not direct the learner, but provides support for the
learners to be able to learn on their own. While in traditional methods, there is a
teacher centered classroom because s\ he gives the reading lesson orally in a one-way
method of communication, besides the students’ role is neglected.
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Finally, K.W.L strategy appropriates for reading comprehension skill. The
students express what they want to learn and the class work is relevant to the students'
needs ; therefore , many student are interested to find out the unanswered information
from other resources like books, journals, internet articles, in a stage called 'apply new
learning to real life, authentic experiences' .

2.31. Summary
The researcher has presented this chapter in two sections. The first section
presents the concept of reading, reading comprehension skills, models of reading,
theory belying reading comprehension and the levels of comprehension. It also
displays good reading behaviors, factors influencing reading comprehension reading,
types of schemata and its definition, skills, tools and how to teach reading.
The second section introduces K.W.L strategy , its definition, its purposes , its benefits
for readers and for teacher , its problems ,its advantages ,its reasons ,why we use
K.W.L strategy , why is K.W.L strategy important and positive application of it inside
classroom, how to teach it. the following chapter deals with previous studies related to
reading and reading comprehension skills and K.W.L strategy.
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3 Chapter 3
Previous Studies
3.1. Introduction
This chapter includes two domains of previous studies. The first one deals with
the studies related to reading comprehension skills which are the core of this study.
The second domain presents studies related to teaching by K.W.L. Some of these
studies are local, others are from the Arab world and the rest are international.

3.2. (A) Studies Related to Developing Reading Comprehension Skills
Al–Farra (2011)
This Study aimed at recognizing the impact of vocabulary and cohesive
devices knowledge, especially pronouns and conjunctions, on the literary 11th graders'
reading comprehension. The researcher applied pre and post tests on a random sample
of two intact classes of sixty literary 11th male graders divided into control and
experimental groups. These sixty learners represented nearly 38 % of the learners the
researcher has been teaching English. The first part of the pre-test represented
vocabulary test and the second one; pronouns and conjunctions test. This pre- test was
applied on the learners' of both groups to diagnose their abilities and to know whether
both groups were equal in their knowledge. After the researcher made sure that both
groups were approximately equal regarding their previous knowledge in terms of
vocabulary, pronouns and conjunctions, he subjected these graders to some treatment
during eight lessons through three texts from the graders' syllabus in terms of
vocabulary and the meant devices. After that, the researcher carried out a post-test to
identify the effect of knowledge of vocabulary and cohesive devices on students'
reading comprehension skill. The researcher discovered that each independent variable,
either vocabulary or pronouns, remarkably and positively affected reading
comprehension. Moreover, each independent variable has the ability to predict reading
comprehension.

However, vocabulary affected reading comprehension more than

pronouns and conjunctions did. In conclusion, the researcher recommended carrying
out further studies to identify the effect of either increasing or decreasing pronouns in a
text on reading comprehension and critical thinking.
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This study highlights that previous knowledge of vocabulary has the most
important role in developing and simplifying reading comprehension. However,
vocabulary knowledge contributes much development in reading comprehension than
referent devices do. Thus, vocabulary positively affects reading comprehension more
than referent devices do.
Yusuf (2011)
This study investigated the effect of pre-reading activities on English as a
Second Language students’ performance in reading comprehension in senior secondary
schools. Fifty students selected from two senior secondary schools student in Kaduna
(Nigeria) were used for the study. The students selected included both male and
female. Twenty-five students (Senior Secondary year (one intact class)) were from
Government Secondary School Ungwar Sarki, (experimental group) and twenty five
students (Senior Secondary Year (one intact class)) from Government Secondary
School Nassarawa, (control group). A Pre test – Post test experimental design was
used for the study. Students were pre-tested to establish their homogeneity before the
treatment. They were taught for six weeks and were tested using cloze test as an
instrument. The findings through the computation and analysis of t-test revealed that
better comprehension can be gained through exposure to pre-reading activities. In fact,
the experimental group which was exposed to pre-reading activities gained
considerable abilities in comprehension as reflected in their performance than the
control group. The study recommended that teachers could use pre-reading activities
as a useful tool to facilitate students’ reading comprehension activities. Curriculum
planners could also provide pre-reading activities such as pre-viewing activities, prereading discussion, and brain storming activities along side each reading task to make
reading comprehension lessons more purposeful and meaningful.
From this study, the researcher has gained more assurance that teachers
should benefit from pre-reading activities, before any reading tasks, by helping
students to activate their prior knowledge, build background and focus attention on the
reading tasks through pre-reading activities.

54

Al Udaini (2011)
This study aimed at investigating the effect of a computerized program on
developing ninth graders' reading comprehension skills and students' attitudes towards
reading. The researcher purposively chose a representative sample of (60) ninth
graders. The participants were divided into two equivalent groups: each group had (30)
students. The researcher used four tools: a questionnaire for teachers to determine the
most important reading comprehension skills for ninth graders, an achievement test
(Pre & Post), the suggested computerized program for the reading texts included in the
second-term of English for Palestine 9, and an attitude scale (pre & post) to determine
the students' attitudes towards reading. The results of the study revealed that the
computerized program was effective to develop the reading comprehension skills for
ninth graders. In addition, the study findings confirmed that the technological
environment develops and enhances the students' attitudes towards learning in general
and towards reading via computers in particular. The researcher recommends that EFL
Palestinian teachers should use computers as a tool of enhancing students' reading
comprehension and developing their attitudes towards not only reading but also
learning.
The researcher concludes that the computer has a positive effect on the
students' reading comprehension skills and their attitudes towards reading. So teachers
should be trained to use computers in the learning process to fit the students' abilities
and enables them to interact with the lesson effectively.
Abu Nejmah (2011)
The researcher conducted this study to investigate the effect of using higher
order thinking strategies on the students' reading comprehension. Therefore, the
researcher selected an appropriate reading passage and constructed a reading
comprehension achievement test after reviewing several studies and adopted positive
points of them. Each experimental group was taught according to one of the three
higher order thinking skills (HOTS) (inferring, questioning and summarizing) while
the control group was taught without using any of these skills. Afterwards, students in
all groups were asked to answer the questions of the reading achievement test. The
results were analyzed using two-way analysis of variance, paired test, and Shafe PostHoc test. The findings of the study indicated significant differences in favor of the
experimental groups taught using the (HOTS) strategies. The findings also revealed
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significant differences in the reading achievement test scores attributed to sex and no
significant differences attributed to the interaction of sex with strategy. In the light of
the findings, the researcher recommended that teachers should give more attention to
the (HOTS) strategies. She also recommended further research to investigate the
effects of other (HOTS) strategies.
Haboush (2010)
This study aimed at investigating the effectiveness of a suggested program
based on Multiple Intelligences theory on eighth graders’ English reading
comprehension skills. The researcher employed a representative sample of (65) EFL.
The participants were divided into two equivalent groups: a control group, (32)
students, and an experimental one, (33) students. The researcher used a variety of
tools: a checklist of reading comprehension skills; an achievement test (pre and post
test) to measure any possible differences between the target groups; an MI-based
analysis of the reading texts; a suggested program and weekly quizzes for the purpose
of formative evaluation. The collected data were analyzed and treated statistically
through the use of SPSS. The findings indicated that there were statistically significant
differences between both groups, favoring the experimental one. The study revealed
that the program had a medium effect size favoring the experimental group. The
researcher recommended the re-use of the program on the same reading skills.
Moreover, he recommended the use of MI theory on other language skills, and other
school subjects as well.
This study has been of great importance to the current study as it has assisted
the researcher in selecting the population of the study and in the language skills that
deals with reading. The researcher believes that (MI) helps students attain interest in
the target subjects; for it enhances and increases their motivation through the
miscellaneous activities and techniques to be used; and thus their achievement
improves. In addition, this diversity creates a suspense element within students and
makes the lessons attention-getting.
El Kahlout (2010)
This study examined the effectiveness of using guided discovery approach on
developing reading comprehension skills for the eleventh graders in Gaza
governorates. In order to achieve the aim of the study, the researcher adopted an
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experimental research design. The sample of the study consisted of (77) studentswho
were chosen from the students at the humanities stream. The experimental group
included (39) students and was taught reading comprehension by the guided discovery
strategy. The control group that included (38) students was taught reading
comprehension by traditional way of teaching. The experiment was accomplished in
two months. A content analysis card was designed to choose the reading
comprehension skills to be developed. In this study, the researcher used the critical
level as a high level of comprehension. An achievement test was designed and served
as a pre-post test.
The results of the achievement test were statistically analyzed and they
indicated that there were statistically significant differences at (á≤0.05) between pre
and post test of the experimental group in reading comprehension skills in favor of the
post test. The results also proved that there were significant differences at (á≤ 0.05)
between the levels of reading comprehension skills for the experimental group
compared with the control group in favor of the experimental group.
Based on the findings, the researcher recommended that the teacher of English
should adapt guided discovery in teaching English in general and in teaching reading
comprehension in particular. She also recommended that the Ministry of Education
should hold training courses to train teachers on using guided discovery and on
preparing enrichment material to activate students' role.

Finally, the researcher

suggested that further research should be conducted to investigate the effectiveness of
guided discovery on different language skills and at different levels and grades. The
researcher employed the guided discovery strategy which acts as a tool that takes
learner's foot to the right alley to discover new matters.
The researcher of the current study has used tools similar to those used in the
reviewed study and has benefited from the literal level of comprehension levels
employed in her study.
Fan (2010)
The purpose of this study is to investigate the effect of Collaborative
Strategic Reading (CSR) on Taiwanese university students’ reading comprehension
with reference to specific types of reading comprehension questions.
The participants were 110 students from two intact classes which had low-intermediate
to intermediate level of English. This study adopted a pre-test and post-test design
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with a control group. The data mainly came from statistical results of One-Way
ANOVA, but would be triangulated by multiple data sets including the questionnaire
responses and transcripts of group discussions during CSR. The findings indicated that
CSR had a positive effect on the Taiwanese university learners’ reading
comprehension particularly in relation to the comprehension questions on getting the
main idea and finding the supporting details. However, the statistical analysis did not
show that CSR significantly promoted the EFL learners’ strategic reading competence
in regard to predicting, making inferences and dealing with vocabulary problems. The
findings of the study suggest that implementing comprehension strategy instruction for
one semester may help learners adopt some degree of strategic reading behaviors, but it
takes long-term efforts and practices for EFL learners to fully develop their strategic
reading abilities.
The researcher believes that it is important for EFL English teachers to
recognize the longitudinal nature of comprehension strategy instruction. Training
students to become strategic is a long term process. Learners’ effective use of reading
strategies, particularly some of the top-down strategies such as predicting and making
inferences requires teachers’ thoughtful planning to help them conceptualize the nature
of the reading process and raise their awareness of the necessity for a shift in reading
behaviors. Developing students’ strategic reading is not simply a matter of introducing
them to a number of reading strategies. Promoting mastery of the comprehension
strategies involves teachers’ constant modeling and instant feedback for mastery of the
comprehension strategies not only at the beginning but also through the whole
implementation of comprehension strategy instruction.
Chen et al (2010)
This study aimed at developing an online Tag-based Collaborative Reading
Learning (TACO) system designed to both improve English reading comprehension
and aid teachers in accurately evaluating English literacy. To enhance student reading
comprehension and assist teachers in tracing and evaluating student literacy
effectively, this paper developed a tag-based reading learning approach and scoring
mechanism. The researchers tested their system’s ability to both improve reading
comprehension and aid teachers in accurately assessing literacy by conducting a threemonth trial with 56 participating Taiwanese high school students from February to
May 2009. During this period, post-testing results showed a significant improvement
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in reading scores among participants in our tag-based system, and survey feedback
from teachers suggests an improved capacity for literacy assessment.
This study used both quantitative and qualitative methods of data analysis. The
qualitative analysis was obtained from all students, by asking students to fill out a
questionnaire to help better understand their learning behavior, system usage, and
satisfaction with the system. The quantitative analysis consisted of the tag statistical
characteristics, expert validity survey, and learning performance assessment. The
results of this study showed clear improvement of the reading comprehension skills of
participating EFL learners through computer based learning.
This study indicated that the computer with all its software programs as
multimedia and online programs enhance students' reading competency, literacy, and
other reading difficulties.
Abu Shamla (2009)
This study examined the effectiveness of a suggested program based on prior
knowledge to develop eighth graders' reading comprehension skills. In this study the
researcher used four tools; a checklist to determine the suitable reading comprehension
skills for the eighth graders, a questionnaire to determine the degree of importance of
reading comprehension skills, an achievement test and the suggested program. The
sample of the study was purposely chosen by the researcher of about (40) students as
an experimental group and another (40) students as a control one. The suggested
program was taught to the experimental group while the control group was taught by
the traditional method. The results were statistically analyzed using T-test to find the
differences between the experimental and the control group in the pre and the post test.
The findings revealed that there were significant differences between the two groups in
the favor of the experiment one due to the use of prior knowledge activation before
reading. The researcher recommended that it is important for the teachers to activate
prior knowledge the students have before reading comprehension activities.
This study enriched the researcher's understanding that the more prior
knowledge and schemata students have about the reading text, the more they will be
able to comprehend.
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Badr El-Deen (2009)
This study tested the effectiveness of the assisted extensive reading program
on developing reading comprehension strategies namely; skimming, scanning,
guessing meaning of words in context and inference for ninth graders in Gaza
governorates. The sample of the study was three groups, two groups as experimental
groups and the third group as a control one. The study examined the improvement of
reading comprehension strategy for the first experimental group who received training
with comparison with group two who received treatment with the strategy training and
extensive reading program. The control group received no treatment. The experiment
lasted for nine weeks of extensive reading program. An achievement served as pre and
post tests and a statistical analysis was conducted to collect data. The results of the prepost tests concluded that the assisted extensive reading program proved to be the most
efficient in developing reading comprehension strategies. On the other hand, the
traditional method was ineffective in that students made very little progress on all
levels. Comparing the scores achieved by the three groups at each of the four
strategies, it was found that group two who received both strategy training and
extensive reading program was always superior to the other two groups, and group one
who received strategy training only achieved some program aims but it was not
significant when compared the scores of the control group.

The researcher

recommended that extensive reading program should be conducted in schools and
training courses should be held for teachers.
This study has assisted the researcher to formulate his recommendation due to
the similarity between some of the result of the two studies.

Hamdan (2009)
This study investigated the effect of using linguistic games on seventh
graders’ reading comprehension skills. The targeted skills were translation,
extrapolation and interpretation. The sample of the study consisted of 140 students
divided into 4 groups, 2 male groups and 2 female ones studying at preparatory schools
in the middle area of Gaza. Two of them represented the experimental groups and the
others represented the control ones. Through a pretest, the researcher proved group
equivalence; and any possible differences in achievement among the groups were
measured through a posttest. Analysis of the collected data revealed that both groups,
male and female, demonstrated more achievement than the control ones in terms of
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translation, extrapolation and interpretation skill. Based on the positive findings, the
researcher recommended the implementation of linguistic games on other language
skills.
The study highlights the importance of linguistic games on developing reading
comprehension skills.

Hollingsworth (2007)
This study investigated the effect of cooperative learning on reading
comprehension for the first and second grade. The sample of the study was (51)
students form the first and the second graders, (28) elementary teachers. Participants
of (184) were chosen from the families of the (51) second graders. The tools of the
study were survey for the students, a comprehension checklist for a narrative text and
a comprehension checklist for an expository text. The researcher assumed that low
test scores, poor decoding skills, and lack of ability to answer comprehension
questions appropriately characterized the main factors to the problems of low reading
comprehension. To test this assumption, the researcher implemented specific reading
comprehension strategies through the use of cooperative learning groups, guided
reading, and reader's theater. The results showed that cooperative learning, as a
method of teaching, proved to be a valuable in helping students learn comprehension
strategies and encouraging positive interactions among peers. Moreover, the students
achieved academic success by increasing their levels and knowledge of
comprehension skills. Hollingsworth recommended that increasing enthusiasm and
motivation help creating positive attitude towards reading.
The researcher believes that classroom management helped teachers to achieve
their objectives of developing their students’ reading comprehension skills. The
researcher has benefited from this study as she uses class management such as group
work, pairs work and uses the same skills.
McKown & Barnett (2007)
This study was conducted to improve reading comprehension for second and
third grade students by using higher-order thinking skills such as predicting,
connections, visualizing, inferring, questioning and summarizing. The researchers
used three tools to assess the changes in their students' learning. The tools were: Meta
comprehension strategy, State Snapshots of Early Literacy Test, Ready's Practice,
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Reading Comprehension Test, and the Teacher Observation Checklist. The sample
was (65) students divided into two groups; (33) from the second grade and (32)
students from the third grade. The strategies of Meta comprehension were first
modeled by the researchers through the think-aloud process and the use of graphic
organizers. Next, the strategies were practiced by the whole class, then small groups,
and finally independently. The strategies were introduced and practiced over a sixteen
weeks period ended with an assessment. The results showed a significant increase in
students' knowledge of reading comprehension strategies. The study recommended
that implementing different strategies would raise students' reading comprehension
skills.
It is clear that McKown & Barnett's (2007) move gradually in teaching reading
comprehension skills from thinking aloud to graphic organizer to class practice and
finally independent practice. This gradual movement is necessity to develop critical
reading skills.
Ahmadi (2007)
This study investigated the effects of linguistic simplification and content
schemata on reading comprehension and recall. The participants, 240 Iranian male
students of English as a foreign language, were divided into 4 homogeneous groups,
each consisting of 60 participants (30 with high proficiency and 30 with low
proficiency).
To elicit data, the study used 2 types of texts: content-familiar and content-unfamiliar.
Each type appeared in 4 versions: original, syntactically simplified, lexically
simplified, and syntactically lexically simplified. The results of two separate one-way
ANOVAs confirmed the homogeneity of the subgroups within the high and lowproficiency levels. Two types of instruments were used. The first type included an
NELT and eight reading comprehension tests. NELT was chosen based on a pilot
study with a representative sample of participants. The second type of instrument
included eight reading comprehension tests based on two texts. One of the texts, an
extract from the biography of the Prophet Muhammad (P. B.U.H), had content related
to Islam. The other text was an extract from the biography of Joseph Smith, a nonMuslim religious figure. The content of the first text is supposed to be much more
familiar to the Muslim participants than that of the second one. For each of the texts,
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14 MC test items were developed. The tests were piloted and pre-tested with a sample
group of participants. The data was fed to an SPSS database for statistical analysis.
Ahmadi (2007) found out that content schemata had a greater effect on both
EFL reading comprehension and recall than that of lexical or syntactic simplification.
Also language proficiency had a significant effect on both reading comprehension and
recall, whereas linguistic simplification (syntactic or lexical) showed no significant
effect. Language proficiency showed a significant positive correlation with both
reading comprehension and recall regardless of content. In the study, recall from the
content-familiar texts was significantly higher than recall from the content-unfamiliar
texts. The effect of the linguistic simplification on reading comprehension and recall is
interpreted in the light of the interaction between content and linguistic simplification.
The researcher of the current study sees that Ahmadi (2007) is in consistence
with Abu Shamla's (2009), which concentrates on the positive effect of prior
knowledge on developing EFL reading comprehension. Also, the researcher has seen
how schema acts as a key that opens the door to new knowledge.
Gabl's, et al (2007)
This study examined the effect of a program on increasing student's reading
comprehension and fluency through the use of guided reading. The targeted sample
consisted of the second and the fourth grade students in a northwest suburban area of a
large city. The problem of the study was that students in the second and the fourth
grade performed below their respective expectancy on reading tasks that related to
comprehension and fluency. The study showed that multiple factors contributed to the
problem of low reading fluency and comprehension scores. These factors included
individual students, school curriculum and classroom environment, teacher training
and family involvement. The experiment lasted for sixteen weeks. The students were
assessed using district provided comprehension and fluency assessments. The
instruments were; a teacher survey, a comprehension test measuring fluency. The
researcher hypnotized that guided intervention using leveled texts was effective in
solving the problem of reading comprehension and fluency for the second and fourth
grade. The results showed an increase in students' reading fluency and comprehension
throughout the course of the intervention. The study recommended that guided reading
in the classroom as a method helped teachers to meet the individual needs of each
student. The researcher suggested some solutions to improve reading comprehension
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and fluency as increasing family involvement, teaching thinking skills, creating
flexible groups in the classroom, utilizing a meaningful reading curriculum, improving
teacher education, and setting up a positive environment.
The researcher has become familiar with the fact that guided reading in the
classroom as a method helps increasing student's reading comprehension and fluency.
Murphy (2005)
This study aimed to examine the effect of a custom-designed English
language proficiency and interaction on developing reading comprehension skills for
university students who were learning English as a second language in Japan. The
study hypothesized that pair work would be more effective for promoting
comprehension of reading text than individual work. The second hypothesis stated that
feedback would result in higher level of understanding of a reading text. The third
hypothesis was that students with higher proficiency studying in pairs would
demonstrate higher in a comprehension text than others. The students were divided into
groups; some students worked in pairs and some alone. The interaction was promoted
through pair work at a single computer program and providing elaborative feedback in
the formative hints about incorrect answers as means of stimulating discussion. The
students were enhanced by online material to promote interaction between them as
they completed a multiple choice reading comprehension exercises.
Quantitative results showed that the interaction between type of feedback and
manner of study (Individual or Pair work) was statistically significant. Students
performed best on follow up comprehension exercises in pairs and having provided
with elaborative feedback. Furthermore, qualitative analysis of transcribed interactions
also showed that elaborative feedback was conducive to quality interaction. The study
recommended that the designer could cater for different level of language proficiency
by providing feedback that may promote both reading comprehension and interaction.
They could also offer different forms of feedback to promote preferences.
The researcher has used the same language skill but different sample and she
agrees that interaction inside classroom helps develop reading comprehension skills.
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Alghazo (2005)
This experimental study was conducted to examine the effect of background
knowledge on reading comprehension. The study sample consisted of four sections of
fifth grade students in Jordan. Two sections were male and two were female. One male
section had 30 students, the other had 25 students. One female section had 30 students
and the other had 30 students. A total of 115 students participated in the study. The
purpose of the study was to show that when Arab students read culturally relevant
material in English they are more likely to comprehend it better than when reading
texts that are quite foreign to them. The study was experimental in which two passages
were selected, one was culturally familiar to students and the other was unfamiliar to
students. Two tests and observation tools were used. The results indicated that the
students were more interactive with the culturally familiar passage than with the
unfamiliar one. Students also tended to have more to say on topics that they already
have previous knowledge of research in the field of reading comprehension and
comprehend better if they know something about what they are reading.
The researcher has benefited a great deal from this study in selecting the study
groups and in designing the material of the study.
Caposey and Heider (2003)
This action research aimed at investigating the effect of cooperative learning on
English reading comprehension. The problem, lack of reading comprehension, was
identified through teacher observations, students’ participation and standardized tests.
The targeted students, a 4th grade and a 7th grade classes in western Illinois, USA,
were divided into groups as to be ready for cooperative learning strategy. The
treatment continued 10 weeks. The after-treatment data were collected through parents’
survey to identify parents’ views about students reading behavior, students’ survey in
order to identify their views toward reading and vocabulary posttest. The results of the
tools mentioned above were compared to the results of the same type of tools
administered previous to treatment. Analysis of the results showed that students of
both groups achieved vocabulary mastery; and thus significant higher scores were
obtained. Additionally, the teachers of both groups observed good cooperative work
among students and an improvement in student reading comprehension. As for parents’
surveys, they revealed parental satisfaction with students’ reading behavior. In
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conclusion, the researchers recommended the use of cooperative learning in other
school subjects.
From the above, it is clearly seen that good cooperative work among students
plays an important role in reading comprehension; a parameter that is taken into
consideration in the current study.
Kim (2002)
This study examined the effects of Computer-Assisted Collaborative Strategic
Reading (CACSR), in comparison with a comparison sample of a typical language arts
resource class, on reading comprehension for high school students with learning
disabilities (LD) were examined. CACSR is a researcher-developed computer program
that provides systematic instruction in four comprehension strategies of Collaborative
Strategic Reading (CSR), enhanced with research recommended technical features of
Computer-Assisted Instruction (CAI), for the purpose of enhancing reading
comprehension for students with LD. One language arts resource class teacher and 23
students with LD who attended his class sections participated in this study. The four
class sections were randomly assigned to either the CACSR group or the comparison
group (i.e., a typical language arts resource class). Students participated in 25, 50minute CACSR sessions for 12 weeks. Before and after the 12-week of the CACSR
intervention, all students in both groups were evaluated on comprehension
performance as measured by the Woodcock Reading Mastery Test-Revised-Passage
Comprehension. Additionally, student interviews were conducted with students who
received the CACSR intervention after the intervention was completed. A 2 (CACSR
vs. comparison) by 2 (pretest vs. posttest) repeated measure analysis of variance
(ANOVA) revealed that there were no statistically significant intervention or
intervention-by-time interaction effects; however, there was a statistically significant
time effect on comprehension. Practical significance test using effect sizes revealed
that an intervention/comparison group difference effect size at posttest was 24, while
it was 13 at pretest. Also, the pretest to posttest mean difference effect size for the
CACSR group was 81, while for the comparison group it was 33.
To conclude, this study contributes to the small but growing knowledge based
on teaching reading comprehension to high school students with LD.
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Mahmoud (2001)
This study examined the effect of pre-reading activities on Tenth Graders
reading comprehension in Tulkarem district. The researcher selected reading passage,
prepared the required pre-reading activities and constructed a reading comprehension
achievement tests for the Tenth graders. The sample of the study was selected
according to pre-determined criteria consisted of (294) students divided into 4 male
and 4 female sections. Three male and three female sections were assigned to the three
experimental groups, while the remaining tow male and female sections were assigned
to the control group. The results were statistically analyzed using paired t -test and
Sheffee post – Hoc test to find the differences between the experimental and the
control group in the pre and the post test. The findings revealed that there were
significant differences between the two groups in the favor of the experimental groups
taught using the pre reading activities and also indicated. The researcher recommended
that teachers should give more attention to preparing stage by using appropriate prereading activities.
This study has assisted the researcher in the formulation of some of the
recommendations which necessitate that teachers should train their students on the
different reading skills and use pre reading activities as a means to activate students'
prior knowledge of the reading topics, motivate them, and arouse their interests.
Stahl, et al (1991)
This study aimed to examine the effect of both prior topic knowledge and
vocabulary knowledge on reading comprehension. In this study the researchers used a
newspaper article about a ceremony marking the retirement of baseball player. The
target passage was a 1,100-word article. The population of the study consisted of 159
10th graders, 85 from a rural community and 47 from a suburban.
Many measures were used to assess the students' achievement; two measures
were used to assess the students' vocabulary knowledge: The Nelson-Deny vocabulary
sub-test and a checklist. Three other measures were used to assess subjects' baseball
knowledge; a free association tasks, 17 terms used exclusively in baseball were added
to the vocabulary checklist, a short questionnaire. Comprehension was assessed using
a written free recall. Three measures were also derived from the recall. The results
suggested both that domain knowledge and vocabulary have independent effects on
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comprehension and that those effects were on what was comprehended as well as on
how much was comprehended.
This study is in consistence with Al-Fara study witch concentrated on the
positive effect of vocabulary and prior knowledge on developing EFL reading
comprehension. The researcher has benefited from this study in using the same
language skill but differs in using study tools.

3.3. Comments on Previous Studies (A)
In accordance with the above mentioned studies, the researcher concludes the
following: All the above mentioned studies focus on developing reading
comprehension skills. Some of these studies are local such as (Al-Farra (2011), Al
Udani (2011), Haboush (2010), Al Kahlout (2010), Badr El-Deen (2009), Abu Shamla
(2009), and Mahmoud (2001). Others are foreign such as Fan (2010), McKown and
Barnett (2007) and Murphy's (2005). Also all the above mentioned studies are in
agreement with their aims. They sought to improve reading comprehension in English
as foreign language; thus, they worked on the same dependant variable. Although they
investigated the same dependant variable, they varied in terms of the independent ones.
For example, where Alghazo (2005) employed background knowledge, Caposey and
Heider (2003) employed cooperative learning, Kim (2002) employed Collaborative
Strategic Reading, and Mahmoud (2001) employed prereading activities. Whereas
Badr El-Deen (2009) employed extensive reading strategy, Abu Shamla (2009)
activated students’ previous knowledge, schemata, Al Kahlout (2010) employed gilded
discovery approach. This reflects the importance of teaching reading comprehension
in English. In addition, the researchers always try to search for finding solutions for
difficulties in teaching reading comprehension in English. So, the current study
focused on the effectiveness of (K.W.L) strategy on developing reading
comprehension skills for the eighth graders in English for Palestine 8.
Aiming at improving reading comprehension, these studies still had some
dissimilarity. For instance, Caposey and Heider (2003) tackled reading comprehension
as a whole without identifying what reading sub-skills they targeted. On the other
hand, McKown and Barnett (2007), Badr El-Deen (2009), Abu Shamla (2009) and
Hamdan (2009) identified their target reading sub-skills. Except ‘Sequencing’, the
skills used in the present study were in agreement with those used in Haboush (2010),
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Al Khlout (2010) and Abu Shamla (2009): ‘Skimming’, ‘Scanning’, ‘Guessing the
meaning of words through context’ and ‘Making inferences’. ‘Making inference’ is
also a common reading skill between the present study and Al Khlout (2010).

3.4. (B) Studies Related to Teaching (K.W.L) Strategy
Araam (2012)
This study aimed at determining the impact of using of K.W.L strategy on
acquiring concepts and skills of critical thinking of "science subject" for the seventh
grade students. The researcher followed the experimental method. The study was
applied on a target sample from (97) female students from the seventh grade, the study
sample was divided into two groups, the experimental group of (48) students and a
control group of (49) students.
The results revealed that there were statistically significant differences at level
(0.05) between the averages of the experimental group and control group on the
scientific concepts test regarding to the experimental group. There were statistically
significant differences at level (0.05) between the averages of the experimental group
and control group on the skills of critical thinking test regarding to the experimental
group. In the light of the outcomes of the study results, the researcher recommended
students employment with interest the strategies of meta cognition in general and
strategy of K.W.L. in particular and urged the teachers to employ new teaching
strategies and develop skills of thinking in students, especially critical thinking to
provoke their critical thinking and satisfy scientific curiosity.
It is worth mentioning that the current study agrees with Araam's study in using
the same reading comprehension strategy and differs in its subject. The researcher has
benefited from this study in knowing more about K.W.L strategy and its effect on
reading comprehension skills and acquiring concepts and skills of critical thinking.
Al-Khateeb & Idrees (2010)
This study aimed to investigate the impact of using KWL strategy on grade ten
female students' reading comprehension of religious concepts in Ma'an city. The
researchers used the quasi experimental study to assess the impact that could be
attributed to using KWL (Know-Want-Learned) strategy on the reading comprehension
of religious concepts; as compared with the traditional method of teaching. The data
for this study were collected through the pre / posttests as an instrument administered
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to a sample of (80) homogeneous students constituting two whole groups of
participants studying at a secondary school for girls in Ma'an. One class represented
the experimental group, with whom the KWL strategy was used; and the other
represented the control group where the traditional method of teaching reading was
used. Participants were given scores in the light of a rating scale designed for that
purpose. Comparison between the two methods of reading instruction was made.
Averages and standard deviations of the students' scores in both groups were
calculated. Then, the ANCOVA was used to determine the impact of each teaching
strategy: the KWL and the traditional strategies, on the comprehension of the religious
concepts. The analysis showed statistically significant differences between average
scores of participants in the two groups in favor of the experimental group.
Extraneous variables were controlled; and evidence ascertained that this difference can
only be attributed to the intervention: using KWL strategy.
This study has been of some importance to the researcher in that provides a clear
mechanism on using the proper statistical machine for analyzing the data.
The researcher has used the same four levels of reading comprehension employed
in Al-Khateeb & Idrees (2010) , but different in the school stage as this current study
deals with predatory school .
Al-Taie (2010)
The aim of this study was to explore the effect of applying K.W.L technique on
teaching English for specific purposes (ESP) students. To fulfill the aims and verify
the hypothesis which read as follows "it is hypothesized that there are no significant
differences between the achievements of students who are taught according to K.W.L
technique and those who are taught according to the traditional method". The total
number of the sample was (30) students, who were randomly chosen from the
population. They were distributed into two groups: group A as a control group, and
group C as an experimental group; while group B was excluded to equivalent the
sample. The sample was chosen in accordance with certain criteria. These were: age,
students’ achievement in English in the previous year, and students scores in the
pretest. T- test for two independent samples was used to analyze the final test. The
analysis of results showed that experimental group who were taught according to
K.W.L technique was better than control group who were taught according to lecture
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method. Finally, the outcomes of present research showed that K.W.L enabled the
students to activate their prior knowledge and operate their thinking.
This study differs from the current study with regard to the population of the
study, but it agrees with it in using the same statistical analysis and methodology. The
researcher has learned from the study that K.W.L strategy is appropriate not only in
reading comprehension skill, but also in increasing the achievement of students at
University level.
Priyono (2010)
The objectives of this research are to find out whether K.W.L Strategy is able
to improve students’ reading comprehension and to find out what happens to the class
situation if K.W.L Strategy (Know, Want to know, and Learned) is used to improve
students’ reading comprehension. The research method applied in this research is
action research with two cycles in which each cycle starts from planning, acting,
observing, and reflecting.
The materials are Analytical Exposition and Hortatory Exposition Texts. The
data collected are the qualitative data and the quantitative data. The qualitative data are
collected from observation, interview, and questionnaire. The quantitative data are
collected from the pre-test in pre-research and the post-test in Cycle 1 and Cycle 2. The
qualitative data are analyzed by Constant Comparative Method and the quantitative
data are analyzed by descriptive statistics. The result of this research showed that
students’ reading comprehension was improved. The improvement was proved by the
increase in the students’ mean scores from 73.82 in the Pre-test to 76.97 in the Post-test
of Cycle 1, and 81.58 in the Post-test of Cycle 2. Besides that, having known how to
use K.W.L Strategy well students were more motivated and felt more comfortable in
joining the reading class. They did not come late in the reading class, and did not ask
permission to the researcher to go out during the reading class. They were more active
because they interacted with their friends in the group work. Based on the result above,
the researcher could interpret that students had been able to comprehend the passage,
and they were more motivated and felt more comfortable in joining the reading class.
The study provides the researcher with a great deal of information on K.W.L

Strategy and its effectiveness on developing students’ comprehension in reading
Expository Texts.
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Stahl (2008)
In this research study Stahl explores the effects of three instructional methods
of comprehension: Picture Walks (PW), K.W.L, and Directed Reading Thinking
Activity (DRTA). She starts her study by giving brief explanations about each of the
three instructional methods and states what research if any supports that particular
method. All three approaches are structured, teacher-facilitated social interactions,
focused on increasing students’ comprehension of text. Stahl has had three research
questions to focus on through out her study; (1) What are the effects of the PW,
K.W.L, DRTA, and control procedures on the reading growth of novice readers, (2)
What are the effects of the PW, K.W.L, DRTA, and control procedures on the
comprehension of informational text and science content acquisition, and (3) How does
each set of instructional procedures facilitate the transition from an experience-based
representational system to a text-based representational system? The participants of
her study were 31 second grade students from two demographically similar schools.
The 31 students were then put into eight groups of four. Before each book, Stahl
completed a picture walk, created a K.W.L chart about the topic, and walked students
through a DRTA Reading Comprehension where they formulated their predictions.
These three instructional models did not happen in the same group. Each group had a
certain instructional model to use through out this study. Each day student’s provided
a free recall of the day's text and after the free recall each child had to answer three
explicit and three implicit questions based on that day’s work. Overall at the end of the
study when she looked back at all of her notes she noticed that the DRTA out weighed
both the PW and K.W.L when it came to students recalling information and answering
questions correctly. Results indicated that that the pictures walk and DRTA yielded
statistically significant effects on reading growth as measured by a timed maze task.
The K.W.L did not yield any significant effects on measures of comprehension.
However, the K.W.L was the most enjoyable method for students but 68% of the
students reported that the PW and DRTA helped them to read more fluently and
remember more text information. Stahl stated that this small group setting seemed to
be essential for these approaching grade level students. The results of this study are
also consistent with earlier studies that provided evidence of the success of DRTA on
general comprehension measures. This study reinforces how effective DRTA’s are for
young readers.
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The researcher has benefited a great deal from this study in selecting the study
groups and in designing the material of the study.
Volkan (2004)
The aim of this study was to investigate the effect of textbook style and reading
strategy on 9th grade students’ achievement and attitude towards heat and temperature.
The textbook style was analyzed to discover whether it was written in conceptual style
or traditional style. The reading strategy was taken as K.W.L vs. reading without
K.W.L. The study uses factorial design to investigate the partial and combined effects
of these methodologies. A study convenient sampling was used. The participants were
123 9th grade students at Zonguldak Ereğli Super High School selected from four
different classes. Then selected classes were randomly assigned into four groups. The
groups were conceptual physics text with K.W.L reading strategy, conceptual physics
text with reading without K.W.L, traditional physics text with K.W.L reading strategy
and traditional physics text with reading without K.W.L. Achievement and attitude
tests were administered before and after the treatment.
The data was analyzed by Multiple Analysis of Covariance (MANCOVA) to
find out individual and combined effects of conceptual physics texts and K.W.L
reading strategy. The results showed that conceptual physics texts were effective in
increasing students’ attitude, K.W.L was effective in increasing achievement, and their
combination was effective in increasing both achievement and attitude of the students.
The researcher has learned from the study that K.W.L strategy is appropriate
not only in reading comprehension skill, but also in increasing the achievement of
students at University level.
Shaye (2000)
This study investigated the effectiveness of what was called metacognitive
strategies on the second secondary students' reading comprehension in Kuwaiti
schools. The sample included (100) students who were distributed into four groups:
one group was taught using SQ3R strategy; a second group was taught using KWL
strategy; a third group was taught using both SQ3R and KWL strategies; while with
the fourth group (the control group) the old traditional method was used. The study
findings showed that there was significant improvement in the comprehension level of
all groups except the group taught by the traditional method. However, there were no
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statistically significant differences in the reading comprehension among the three
groups (SQ3R, KWL and KWL & SQ3R).
Ammre & Natoor (2006)
This study aimed at investigating the impact of activating previous knowledge by
using KWL (Know, Want to know, Learned) and the closure strategies on the reading
comprehension of a sample of grade four underachieving pupils. They enquired
whether there were differences that could be attributed to the pupil gender, European
Journal of Social Sciences – Volume 12, Number 3 (2010). The total sample was (60)
students. Half were boys and the others were girls. All were fourth graders, who
suffered from difficulty in learning and were subscribed in the Learning Sources
Centers in fourteen state and private schools. The participants were selected randomly.
They were divided into two groups: an experimental group of (30), taught reading texts
using KWL and closure strategies to activate their previous knowledge; and a control
group of (30), taught in the traditional method. The results of this study proved the
effectiveness of KWL and closure strategies in activating previous knowledge, and
thus, improving reading comprehension of underachieving pupils. However, there were
no reading comprehension differences that can be attributed to difference in gender.
It is clear that the study highlights the importance of K.W.L strategy as a means
of activating prior knowledge to develop reading comprehension for the
underachieving pupils. The current study agrees with Ammre & Natoor study in their
use of the same reading strategy .
Piper (1992)
This study investigated the effectiveness of metacognitive skills programmed
in the reading comprehension. The sample included (120) of sixth graders taking
Social Studies. The researcher used five metacognitive strategies: determining main
points, sentence summarization, enquiry, KWL, and eliciting. The results indicated the
improvement of the reading comprehension when any of those strategies was used.
An intervention program in the area of sixth grade social studies was
implemented for the purpose of increasing reading comprehension levels of average
ability students in a large, urban school district. Five metacognitive strategies were
employed to improve understanding of the adopted textbook. The strategies included
outlining, sentence summaries, self-interrogation, the KWL strategy (derived from the
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phrases: "What we Know," What we Want to find out," and "What we Learned"), and
discourse as a mode of inquiry. Success was measured by comparing pretest and
posttest scores. Results indicated improvement in reading comprehension skills as
measured by the Qualitative Reading Inventory. Efficient use of metacognitive skills
was demonstrated and measured by the Gates-MacGinitie Reading Test. Increased
social studies grades were determined by an average score of three unit tests from the
social studies text. It was concluded that instruction in the five metacognitive strategies
improved the target group's reading comprehension abilities. The study indicated that
K-W-L strategy was effective strategy on improving the reading comprehension of
students. The researcher agrees with Piper's study that (K.W.L) is an effective strategy.
Van Sledright (1992)
The study used KWL to evaluate the differences in the teaching practices of
two fifth-grade social studies teachers. He made a comparative analysis of student's
KWL forms to measure the influence of a teaching context that emphasized history as
important in its own right compared with a teaching context that viewed historical
knowledge as a problem-solving tool. The KWL charts from the latter class reflected
higher levels of thought and richer learning opportunities. For the purpose of this
investigation, this demonstrates that the teacher plays a key role in the effectiveness of
the KWL in promoting higher levels of thinking.
This study is in consistence with Abu Araam (2012) which emphasizes the positive
effect of new teaching strategies and developing skills of thinking on students,
especially critical thinking to provoke their critical thinking and satisfy scientific
curiosity.
McLain, Katherine Victoria Mayer (1990)
This study compared the effects of two comprehension monitoring strategies on
the reading comprehension awareness in expository text read by third and fifth grade
students. A secondary purpose was to determine if the comprehension monitoring
strategies influenced reading comprehension achievement. The effects of gender were
also studied. The participants were 51 third grade students and 57 fifth grade students
from six intact classrooms in four elementary schools in a Midwestern school district.
One third and one fifth grade classroom was randomly assigned to each of the two
experimental groups and the one control group. During a 4-week intervention, one
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experimental group was taught the comprehension monitoring strategy K-W-L; the
other group by the comprehension monitoring strategy Predicting/Evaluating. The
control group read the same expository text as the experimental groups during
sustained silent reading for the 4-week period with no instruction in a comprehension
monitoring strategy. A metacognitive instrument and a standardized norm-referenced
test were used as pretest (covariate) and posttest (dependent variable) measures. Two
separate analyses of covariance were used to address the four research questions. The
study came up with very consistent results related to gender and grade differences.
However, McLain, Katherine Victoria Mayer (1990) was unable to find any significant
effects of KWL on comprehension as measured by a standardized comprehension test
or on a metacognitive awareness index with third- and fifth grade subjects, the
youngest participants in any of the studies.

3.5. Comments on the Previous Studies (B)
The above-mentioned studies were divided into two domains. The first handled
the studies related to reading comprehension. The second displayed those that were
concerned with the methods used to improve reading comprehension. The researcher
reviewed most of the studies focusing on the positive effect of (K.W.L) strategy on
reading comprehension.
The above mentioned studies showed some similarities and differences. For
example, all of them were in agreement in terms of the independent variable used,
K.W.L strategy. Yet they were different in terms of the dependent variables. Where
Araam (2012) worked on acquiring concepts and skills of critical thinking of "science
subject", Al-Khateeb & Idrees (2010) employed K.W.L to improve students' reading
comprehension of religious concepts, Al-taie (2010) applied K.W.L strategy for
specific purposes; Siribunnam & Tayraukham (2009) applied it to compare among
analytical thinking, science learning achievement, and attitudes toward chemistry
learning. Moreover, some of those studies adopted the same research type such as Al
Shaye (2000), who investigated effectiveness of what was called metacognitive
strategies on the second secondary students' reading comprehension. On the other
hand, Ammre & Natoor's (2006) investigated the impact of activating previous
knowledge by using K.W.L (Know, Want to know, Learned),

and the closure

strategies on the reading comprehension. Piper (1992) investigated the effectiveness of
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metacognitive skills programmed in the reading comprehension, whereas McLain,
Katherine Victoria Mayer (1990) compared the effects of two comprehension
monitoring strategies on the reading comprehension awareness in expository text.
The current research is in agreement with those studies in this regard.
However, it disagrees with Stahl's (2003) which showed the ineffectiveness of K.W.L
in improving the students' reading comprehension. All the above mentioned studies
achieved their goals and documented significant improvements due to the
implementation of K.W.L strategy, except for Stahl's (2003).

3.6. General Commentary on the previous Studies
Through this review of literature the following can be concluded:
1- All the previous studies indicate that there is a strong relationship between prior
knowledge and reading comprehension. The more prior knowledge students have
about the reading text, the more they will be able to comprehend. In addition to
that, students who had enough prior knowledge did better in exams than those who
lack it.
2- the results of many previous studies reveal the existence of a general weakness in
reading comprehension in all levels which support the need for this study.
3- The pervious review emphasizes the importance of pre-reading activities as
instructional strategies for the development of reading of reading comprehension.
4- Domain (B) of the previous studies indicates that reading comprehension can be
improved by applying strategies, techniques and procedures based on KWL strategy
and activating prior knowledge.
5- Most of the previous studies concentrate on the role of the teacher in improving
teaching reading comprehension.
6- Most of the studies clarify three possibilities related to prior knowledge; building
readers' prior knowledge; activating readers' existing prior knowledge and focusing
their attention before reading; and guiding readers during reading and providing a
review after reading;
7- The previous studies state that understanding the relationship between reading
comprehension and prior knowledge is helpful for both teachers and students.
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8- The recommendations of the previous studies highlight the importance of
considering such techniques and procedures in improving the students'
achievements.

3.7. Summary
In this chapter, the researcher has presented several relevant studies related to
reading and reading comprehension skills, and how the researchers deal with these
skills by implementing different techniques and strategies.

The chapter has also

presented various studies related to the effects of (K.W.L) strategy, and how the
researcher has benefited from those various studies and views which emphasize the
importance of this technique in language learning situations. The next chapter will
review research design and methodology of the study.
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4 Chapter 4
Research Design and Methodology
4.1. Introduction
This chapter introduces the procedures followed throughout the study; the
methodology, the population, the sample, the instruments used to answer the questions
of the study, and the statistical package employed in analyses of the results of the
study.

4.2. Research Design
The researcher adopted the experimental design which was considered the
"only way to approach Cause & Effect - a method of controlling all variables expect
the interest which was manipulated by the investigator to determine if they affected
another variables" (Jonassen,1996)
The researcher applied the K.W.L strategy to find out its effectiveness on
developing reading comprehension skills on an experimental group, while the control
group did not receive the same treatment. Both groups were pre-tested, and then the
experimental group was taught reading comprehension according to K.W.L strategy
through the activities prepared by researcher in the form of a teacher's guide and lesson
plan. The post-test was attempted for the two groups and the results were calculated.

4.3. Population of the Study
The population of the current study consisted of all the eighth graders at the
governmental schools in the East Khan younis Directorate. They were all enrolled in
the second semester of the academic (2012). The population of the study included
(3200) female students in the eighth grade.

4.4. Sample of the Study
A sample of (82) female students was purposefully chosen from Daliet ElKarmel Prep School for Girls in Abassan EL-Khabeera City. The researcher chose two
classes, the first class of (41) students as an experimental group and the second of (41)
students as a control group. Furthermore, the sample was chosen from the same school
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to be equivalent in the social, cultural, economical and academic levels. The following
table described the study sample.
Table (1)
The Distribution of the Sample
The Population The Sample
Female

Experimental

Control

Total

41

41

82

4.5. The Variables of the Study
To affirm the accuracy of the results, the researcher classified the variables as
the dependent and the independent ones.
•

The dependent variable was reading comprehension skills (the reading
comprehension skills which were chosen according to the results of the content
analysis card) (Appendix 1).

•

The independent variable was K.W.L strategy.

4.6. Instrumentations
The researcher used three instruments to achieve the aim of the study:
1. A content analysis card to choose the sample units from English for Palestine 8
textbook (Appendix1).
2. A reading comprehension skill test used as a pre & post test. (Appendix 2).
3. A teacher's guide and a lesson plan for (4) lessons from the second semester of
the scholastic year (2012) based on K.W.L strategy. (Appendix 3). Each lesson
has a worksheet and an evaluation sheet for students to work on.

4.6.1. Content Analysis Card
A- The Aim of the Content Analysis Card
The researcher conducted a content analysis card for 7 units; (10, 11, 12, 13, 14,
15, and 16) of the textbook English for Palestine 8. The analysis was conducted in
order to decide the reading comprehension skills that were intended to be developed by
adopting K.W.L strategy throughout the study.
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B- The Source of Designing the Content Analysis Card
The researcher referred to the Ministry of Education Handbook issued in
(1999); the time when the Palestinian Curriculum was designed for the first time. The
chosen units were (10, 11, 12, 13, 14, 15, and 16). The analysis was focused on the
activities of reading passages (before you read, while you read and after you read)
which allowed for practicing reading by the students.
C- Description of the Content Analysis
The content analysis card included (24) items of reading comprehension skills
and sub skills assigned by the Ministry of Education. The researcher classified these
skills into four levels (Literal level, Eliciting level, Evaluative level, and Creative
level). For the literal level, there were eight sub-skills, the eliciting level comprised
seven sub-skills, and the evaluative level also comprised five sub-skills, while the
creative level contained four sub-skills. The researcher chose seven units from English
for Palestine 8 Textbook to represent a sample of the content. The researcher checked
the activities of the reading comprehension skills (before you read, while you read, and
after you read) to find out whether they developed the reading comprehension skills in
each unit.
D- Reliability of the Content Analysis Card
The researcher herself analyzed the chosen units, and then she asked a well –
qualified teacher who taught 8th grade to re-analyze them in order to find out the
internal reliability. The researcher used Holsti's equation to count the reliability of the
analysis. (Appendex1)
Holsti's Equation

R=

2M
N1 + N 2

(R) refers to the consistency; (M) refers to number of the elements of the analysis
agreed upon by the analyzers, ( N1 & N 2 ) refer to the elements of the analysis. The
researcher calculated the point of the agreement and disagreement between the two
analyses. The consistency was (0.954) and that was a high percentage that allowed the
researcher to depend on the analysis results. Table (2) shows the points of agreement
and disagreement between the analyses.
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Table (2)
Points of Agreement and Disagreement between the Two Analyses.
Points of Agreement and
Disagreement

Units No.

Percentage

Agreement

Disagreement

Unit 10

24

0

100%

Unit 11

24

0

100%

Unit 12

22

2

90.90%

Unit 13

23

1

95.65%

Unit 14

22

2

90.90%

Unit 15

24

0

100%

Unit 16

24

0

100%

Total

163

5

96.93%

It is clear from table (2) that the percentage is high to prove that the two analyses
agree on the skills to be developed in the current study.

4.6.2. Reading Comprehension Test
The reading comprehension test was prepared by the researcher to measure the
students' achievement in the reading comprehension skills (Appendix 2).

A- The Aim of the Reading Comprehension Test
The test was one of the study instruments which aimed at measuring the
effectiveness of using K.W.L strategy on developing reading comprehension skills for
the 8th graders.

B- The Sources of Designing the Reading Comprehension Test
The researcher referred to many resources in designing the test. In addition to
her own experience, she reviewed the related literature, checked the opinion of
supervisors and experienced teachers and the results of content analysis of reading
comprehension skills in the textbook of the 8th grade. She designed the test with
different types of questions which were based on K.W.L strategy. These questions
were distributed over the four levels of reading comprehension skills based on the
results of the content analysis and the table of specifications (see table 3).
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C- Table of Specifications
The researcher designed the test according to the table of specifications. She
categorized the skills to four levels: (4) skills for the Literal level, (4) skills for the
Eliciting level, (3) skills for the Evaluative level and (3) for the Creative level. The
four levels were considered and included in the test. To calculate the relative weight
for each level and number of the questions, the following steps were followed:
The relative weight for the literal level = (Number of the sub-skill in each level ÷ the
total number of the skills)-(4 ÷ 14 = 28.5%). The number of the items of question
= (the relative weight × the total marks of the test) (28.5% × 30 = 8). The relative

weight for the Eliciting level = (Number of the sub-skill in each level ÷ the total
number of the skills)-(4 ÷ 14 = 28.5%). The number of the items of question = (the
relative weight × the total marks of the test)-(28.5% × 30 = 8). The relative weight for
the Evaluative level = (Number of the sub-skill in each level ÷ the total number of the
skills)-(3 ÷ 24 = 21.4%). The number of the items of question = (the relative weight ×
the total marks of the test)-(28.5% × 30 = 6). The relative weight for the Creative level
= (Number of the sub-skill in each level ÷ the total number of the skills) -

(3 ÷ 24 = 21.4%). The number of the items of question = (the relative weight × the
total marks of the test)-(28.5% × 30 = 6).

Table (3)
Table of Specifications
Questions
No.

Levels of reading comprehension skills

Test items & percentage

literal

Eliciting

Evaluative

Creative

Items & marks

Percent

Question1

3

3

_

2

8 & 8 Ms

26.66%

Question2

_

4

_

_

4 & 4 Ms

13.33%

Question3

_

_

6

_

6& 6 Ms

20%

Question4

_

_

_

5

5 & 5 Ms

16.67%

Question5

5

_

_

_

5 & 5 Ms

16.67%

Question6

_

_

_

_

2 & 2 Ms

6.67%
Total

8

7

6

7

83

30
items&30marks

%100

D- Description of the Reading Comprehension Test
The test contained six questions of thirty items and one mark for each. A
passage from English for Palestine 8 unit fourteen was chosen to be the reading
passage for the test. All questions were to be answered in the light of the passage.

Question (1) is "multiple choice" exercise where students were supposed to choose the
correct response from (a, b, c) the question consisted of eight items. These questions
were distributed over the three levels (Literal level, Eliciting level, Creative level).
The question was of eight marks; one point each.

Question (2) is "choose the correct meaning" exercise where students were supposed
to choose the correct response from (a, b, c) the question consisted of four items. All
the items were for the Eliciting level. The question was of four marks; one point each.

Question (3) is "true or false" exercise where students were supposed to put (T) next to
the right answer and (F) next to the wrong one. The question consisted of six items for
Evaluative level. All the items were specifically designed for the Evaluative level. The
question was of six marks; one point each.

Question (4) is "correct the under lined word " exercise where students were going to
correct the underlined mistakes in each. The question consisted of five items for
Creative level. The question was of five marks; one point each.

Question (5) is "Complete the fowling sentence " The question comprised five items
for Literal level. All the items were of Literal level. The question was of five marks;
one point each.

Question (6) was related to the Creative level, where students were supposed to
personalize the data of the passage according to their own opinions and suggestions.
They were going to comment, suggest, or give opinion and solution. The question was
of two marks, one point for each item. Table (4) shows the distribution of the items.
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Table (4)
Description of Questions over the Levels of Reading Comprehension skills
Levels of the skills

Items

No. of items

Literal level

Q1(1-2-3) , Q5(1-2-3-4-5)

8

Eliciting level

Q1(4-5-6) ,Q2(1-2-3-4)

7

Evaluative level

Q3(1-2-3-4-5-6)

6

Creative level

Q1(7-8),Q4(1-2-3-4-5),Q6

9

The Marks of the test were ranged from (0-30 marks) where true answer = 1
point and false answer = 0

E- Pre-Test
In order to examine the equivalence of achievement in reading comprehension
skill of the two groups in the study, the researcher used "T- test" to compare the results
of the pre-test of the reading comprehension skills as shown in table (5):

Table (5)
T-test Results of Pre-test between the Experimental and the Control groups
Std

T.

Sig

Deviation

Value

(tailed)

0.633

0.529

0.879

0.382

1.08

0.280

-0.973

0.334

0.894

0.374

Skill Levels

Groups

N

Mean

Literal

Pre-experimental

41

3.26

2.10

Pre-control

41

2.97

2.07

Pre-experimental

41

2.31

1.34

Pre-control

41

2.04

1.41

Pre-experimental

41

3.68

1.42

Pre-control

41

3.39

0.97

Pre-experimental

41

1.75

1.54

Pre-control

41

2.12

1.84

Pre-experimental

41

12.7

4.43

Pre-control

41

11.80

4.93

Elicitation
Evaluation
Creative
Total

Sig. level
Not
Significant
Not
Significant
Not
Significant
Not
Significant
Not
Significant

"T" table at (df=80) at (0.05) sig ≥ 2.00 , and at(0.01) ) sig ≥ 2.66 ,
According to table (5), there were no statistically significant differences between
the experimental group and control group in the four reading comprehension skills in
the pre-test. This revealed that the experimental and control groups were equivalent in
reading comprehension skills before the study.

F- The validity of the Test
The content validity was checked as follows:
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1- The content Validity
Mackey and Gass (2005, p. 107) stated that "content validity refers to the
representativeness of our measurement regarding the phenomenon about which we
want information." In other words, the test examined what it was intended to measure.
In order to check the content validity, the researcher introduced the test to a group of
specialists, including professors from different universities, supervisors of English
language, and highly qualified teachers for the eighth grade.

The test was modified

according to their valuable remarks. The final draft of the test is shown in appendix (2)

2- Internal Consistency
Al Agah (1997, p. 121) mentioned that "the internal consistency
indicates the correlation of the degree of each item with the total average of the test" to
compute the internal consistency of the test, the researcher calculated the correlation
coefficient of every item of the test and compared it with the total scores of its level
using pearson correlation coefficient as show in table (6).

Table (6)
Correlation Coefficient of the Items with its Levels
No.

Level

of Correlation Sig.

Item the Skills

Coefficient

level

1

0.340

2
3

No.

Level of the Correlation Sig.

Item

Skills

Coefficient

level

0.002 16

0.532

0.000

0.350

0.001 17

0.308

0.000

0.450

0.000 18

0.484

0.000

0.688

0.000 19

0.380

0.000

0.728

0.000 20

0.667

0.000

6

0.718

0.000 21

0.470

0.000

7

0.809

0.000 22

0.621

0.000

8

0.734

0.000 23

0.654

0.000

9

0.540

0.000 24

0.712

0.000

10

0.650

0.000 25

0.741

0.000

0.752

0.000 26

0.625

0.000

0.742

0.000 27

0.655

0.000

13

0.571

0.000 28

0.587

0.000

14

0.542

0.000 29

0.471

0.000

15

0.612

0.000 30

0.635

0.000

4
5

11
12

Literal

Eliciting
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Evaluative

Creative

As shown in table (6), all of the items had good levels of validity, the correlation
coefficient for the levels of the skills ranged in between (0.340, 0.809) and was found
significant at (0.05). Therefore, the test was highly valid to be used as a tool for the
study.

3- Structural consistency
In addition, the researcher estimated the Correlation Coefficient among each
level and the total marks of the test as shown in table (7):

Table (7)
Correlation Matrix among all Levels of the Total Marks of the test
No. level

Level of the Skills

Correlation Coefficient

Sig. level

1

Literal level

0.779

0.000

2

Eliciting level

0.811

0.000

3

Evaluative level

0.465

0.000

4

Creative level

0.810

0.000

Correlation Coefficient ( r ) is significant Sig < 0.05
According to table (7), all of the items had good degree of structural
consistency validity with the total scores, the Correlation Coefficient ranged in
between (0.465, 0.811) and was significant at (0.05). Therefore, the test was highly
valid.

G- Reliability of the test
To calculate the reliability of the test, the researcher uses the following two methods:

1. Alpha Cronbach Formula
k

∑ Yi
K
ALPHA =
(1 − i =1 2 )
K −1
σx
σ2

The researcher calculated the reliability of the test by using Alpha Cronbach formula.
(K) is number of item of the test, (
(

σ Y2
i

σ x2 ) is the variance of the total test marks where

) is the component of the test and (i) is the sample questions of the test (Cronbach,

et al, 2004, pp. 24-33).
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Table (8)
Alpha Cronbach Coefficient of each level of the Skills with the whole test
No. level

Level of the Skills No of Item Alpha Cronbach

1

Literal level

8

0.714

2

Eliciting level

7

0.664

3

Evaluative level

6

0.875

4

Creative level

9

0.748

30

0.766

Total

The result of Alpha Cronbach is (0.766) which reflects that the test is highly
reliable to depend on in this study.

2. Kuder Richardson_21 Equation
In addition, the researcher estimated the reliability of the test by using the
equation of Kuder Richardson_ 21 Equation.
K − R 21 =

N 1 − X − X 2 n 

N − 1 
S2


(N) is the number of items in the test, ( X ) is the means of the sample of the marks,
2

and ( S ) is the variance of the marks, (N-1) is the degree of freedom (Samuel, 1999, p.
201). The items of the test were (30) items where the value (K-R21) was (0.801) which
indicated that the test was highly reliable to depend on in this study.

4.6.3. Teacher's Guide English for Palestine (8)
The researcher has prepared a teacher's guide which includes a lesson plan for
the chosen lessons of reading allowed in student's book English for Palestine 8.

A- The General Aim of the Teacher's Guide and Reading Comprehension Lesson
Plan
In order to guide the teacher who would carry out the experiment and teach
the sample of the study, the researcher designed the teacher's guide which was based
on the K.W.L strategy (Appendix 3).

B- The Sources of Designing the Teacher's Guide
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The researcher reviewed the related literature, the previous studies and
methodology and utilized her experience as a teacher of English to design the teacher's
guide and the lesson plan.

C- Description of the Teacher's Guide
The researcher prepared a teacher's guide including an explanation for the
K.W.L strategy, and how to deal with reading comprehension passages in the textbook
of the 8th grade. Furthermore, it includes the objectives of the lessons, definitions of
the K.W.L strategy and the reading comprehension skills and the teacher's intervention
in the K.W.L strategy (Appendix 3).
The researcher suggested a lesson plan that would make up a model for teaching
the reading lessons according to the purpose of the study. Each lesson included: (the
objectives, key words, key structure, resources and teaching aids, procedures and
techniques, and homework). Below is a description of the components of the lesson
plan:

1. The Objectives
The objectives of each lesson were respectively derived from the reading texts.
The researcher took into consideration the reading skills intended to be developed in
this study and student-centered activities.

2. Key Words
The key words were chosen from the highlighted words in the reading texts.

3. Key Structure
The key structure of each reading lesson was chosen to help in understanding the
text. Moreover, its function was related to the topic and the main theme of the text.

4. Resources and Teaching Aids
The textbook, K.W.L chart ,the worksheets, the evaluation sheets, the over head
projector, the video, the photos, the maps, the newspaper, the LCD, the lap top and
other materials were used as resources and teaching aids. They were selected
appropriately for each lesson.

5. Procedures and Techniques
A. Stage One (Warming-up)
In this stage, the teacher poses initial questions to prepare the students for the
lesson. The teacher helps students to recall information from their own experience to
link the previously learnt material with the new subject matter. This stage is very

89

essential to arouse students' attention and help in bridging the gap in learning by
activating students' prior knowledge and in taking in the new material.

B. Stage Two (Before you Read)
The teacher asks student question before s/he reads the text, and tries to write all
what s/he knows about the topic of the text to be read. This question aims at
brainstorming the students to recall as much previous knowledge and information
related to the topic as possible. The teacher shows students pictures and asks them to
try to predict what the text is about and draws students' attention to the title.

C. Stage Three (While you Read)
Students read the passage , the focus is on the main and general idea.

The

students work in pairs and practice scanning for specific information concerning
another idea included in the text by answering leading-questions. The student writes
whatever s/he likes to know about the topic or the subject of the reading text. s/he does
this in question form, and makes these questions as his aim. Thus, while s/he is reading
the text, he attempts to find answers to them. The teacher tries to give feedback to sum
up the main idea and the supporting ideas of the text. The students receive feedback
about their learning by checking their answers and rating their findings.

D. Stage four (After you Read)
The student answers questions after s/he has read the text. S/he tries to write all new
vocabulary. The teacher asks students to work in groups to make connection between
what they have, and do tasks and give suggestions and opinions based on their new
learning by asking them what they have learnt from the text. Students work in groups
and practice interpreting data and answering comprehension questions on the
worksheets and charts distributed among them. The teacher and the students receive
feedback about the text. Finally, the teacher helps student to summarize the main ideas
of the text by asking them what they have learnt.

E- Homework
The teacher gives students homework such as collecting ideas about the topics of
the lessons they have already learnt, making projects individually or in groups, or
writing paragraphs on the topics they learnt.
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4.6.4. Distribution of the Time over Reading Lessons
Each lesson takes two sessions of forty-five minutes each. In other words, each
passage of reading needs ninety minutes to be carried out. In this study, there are four
equal passages in length with different topics.

4.6.5. The Validity of the Teacher's Guide
The researcher checked the validity of the teacher's guide by consulting a group
of qualified juries who have a long experience in teaching methods. According to their
recommendations and points of view, the researcher did the necessary modification,
(Appendix 3).

4.6.6. The Implementation of the Lesson Plan
The lessons chosen for the experiment were taught to the experimental group by
the same teacher who taught the control group as follows:
1. The techniques of teaching the experimental groups were based on the K.W.L
strategy which was hypothesized to develop reading comprehension skills while the
control group was taught by ordinary method (Appendix 4).
2. The researcher herself carried out the experiment.
3. The pre-test of reading comprehension skills was prepared by the researcher with the
key answers and distribution of the marks. It was applied upon the experimental and
the control groups.
4. The results were recorded and statistically analyzed.
5. The post test of reading comprehension skills was applied upon the two groups.
6. The results were recorded and statistically analyzed. The statistical treatment was
illustrated in chapter five.

4.6.7. Statistical Analysis
The researcher used the (SPSS) Statistical Package for the Social Science to
analyze the data; the following statistical analyses were also used to collect the data:
- Pearson Correlation Coefficient was used to confirm the test validity, Alpha
Cronbach formula and Kuder Richardson-21 equation to find the reliability.
- T-test Independent Sample was used to measure the statistical differences in means
between the experiential and the control groups in the results of the post-test.
- T-test Paired Sample was used to measure the differences in achievement between
the pre-test and the post-test of the experimental group.
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- Eta Square was used to ensure that the "Size Effect" of the K.W.L strategy had not
happened accidentally.

4.6.8. Summary
This chapter showed the procedures of designing and applying the
instruments, the sample and the statistical analyses. The next chapter (chapter five)
deals with study results, discussion and recommendations.
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5 Chapter 5
Results, Discussion and Recommendation
5.1. Introduction
This chapter includes the study results; answering the questions of the study,
testing the hypotheses as well as the discussion of the results. Also, it includes the
recommendations which the researcher has suggested.

5.2. The Answer to the First Question
The first question was "What are the reading comprehension skills intended to be
developed for the eighth graders in English for Palestine 8 textbook?"
To answer this question, the researcher referred to the curriculum center in
the Ministry of Education and adopted a list of skills and sub skills intended to be
developed through reading passages in English for Palestine 8 textbook. These skills
were chosen by the National Team in the curricula Center when they first designed the
textbook. The number of these skills was (24) as stated in objectives form as follows:
1. Answer factual, infernal, judgment, evaluation questions.
2. Read familiar material with correct pronunciation and intonation.
3. Recognize pronoun referents.
4. Generate questions about a reading text.
5. Summarize a reading text.
6. Make predictions about a reading text.
7. Make inferences about a reading text.
8. Develop awareness of synonyms and antonyms.
9. Develop awareness of semantic fields (word mapping).
10. Identify the main idea of a reading text.
11. Identify supporting details.
12. Distinguish main idea from supporting details.
13. Recognize rhetorical markers and their functions.
14. Comprehend visual survival martial.
15. Deduce meaning of unfamiliar words from context.
16. Skim for gist or general impression of text or graphics.
17. Distinguish fact from opinion.
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18. Infer mood and author's attitude or tone.
19. Understand different types of letters.
20. Scan for specific information from texts and realia (menu, schedule, calendar,
flight information, tickets, etc. ).
21. Interpret information presented in diagrammatic display.
22. Relate text to personal experience, opinion, or evaluation.
23. Analyze components of text such as setting, them, character, etc.
24. Extract and synthesize information from different sources. (Ministry of
Education, 1999, p31).
The researcher classified those skills into four levels; Literal level, Eliciting
level, Evaluative level, and Creative level. Then she analyzed the reading activities
(before you read, while you read and after you read) of the seven units chosen from the
textbook, these unites were (10, 11, 12, 13, 14, 15, 16). The researcher conducted the
content analysis card to determine the skills needed to be developed according to the
K.W.L Strategy. As a result of the analysis, the skills were (14) distributed among the
four levels of comprehension skills as follows:

Literal level
•

Recognize pronoun referents.

•

Skim for gist or general impression of text or graphics.

•

Scan for specific information from texts and realia (ad, menu, schedule,
calendar, flight information, tickets, etc. ).

•

Make predictions about a reading text.

Eliciting level
•

Deduce meaning of unfamiliar words from context.

•

Interpret information presented in diagrammatic display.

•

Make inferences about a reading text.

•

Develop awareness of synonyms and antonyms.

Evaluative level
•

Answer factual, infernal, judgment, evaluation questions.

•

Distinguish fact from opinion.

•

Distinguish main idea from supporting details.

Creative level
•

Generate questions about a reading text.

•

Relate text to personal experience, opinion, or evaluation.
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•

Extract and synthesize information from different sources.

5.3. The Answer to the Second Question
The question was "To what extent is K.W.L Strategy effective on developing

reading comprehension skills in English for Palestine 8 Textbook?"
In answering the second question, the following hypotheses were tested:

5.3.1. The Test of the First Hypothesis
The first hypothesis was "There are statistically significant differences at

in the mean scores of each level of reading comprehension skills in the
pre-test and post-test of the experimental group"
To test this hypothesis, the mean scores of the results of the pre- test and posttest done by the experimental group were computed.

The T-test Paired Samples

Statistics was used to analyze the data statistically. The results were shown in table (9).

Table (9)
T-test Result of Differences between the pre and post-test of the Experimental
group
Std.

Skill Level

Application

No

Mean

Literal

Pre-test

41

4.21

2.12

Post- test

41

5.29

2.00

Pre-test

41

3.07

1.70

Post- test

41

5.00

1.39

Pre-test

41

3.68

1.42

Post- test

41

4.43

1.39

Pre-test

41

1.73

1.48

Post- test

41

3.46

2.22

Pre-test

41

1270

4.39

Post- test

41

18.21

4.88

Elicitation
Evaluation
Creative
Total

"T" table at (df=80) at (0.05) sig

Deviation

Significant

T. test

Sig

-2.61

0.013

Significant

-5.37

0.000

Significant

-2.40

0.021

Significant

-3.98

0.000

Significant

-5.15

0.000

Significant

, and at (0.01) ) sig

Level

,

The results of table (9) indicate that the T. computed value is larger than the T.
table in the test, which means there are significant differences at

between

the mean scores of the pre-test and post-test in each level of the reading comprehension
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skills for the experimental group in favor of the post test. This shows that using K.W.L
Strategy results in improving the reading comprehension skills. This result confirms
the result of Priyono (2010) , Al-Khateeb & Idrees (2010), Al-taie (2010), Ammre &
Al Natoor, (2006), Piper (1992), and Shaye, 2000). The current study as well as the
reviewed studies proves the effectiveness of K.W.L Strategy on developing the reading
comprehension skills. As a result, the hypothesis of this study is accepted.

5.3.2. The Test of the Second Hypothesis
The second hypothesis was "there are statistically significant differences at

in the mean scores of each level of reading comprehension skills in the
post-test between the experimental group and control group"
To test this hypothesis, the mean scores of both groups' results on the post-test
were computed. T-test Independent Samples was used to measure if there were
statistically significant differences between the control group and the experimental one
in the mean scores of the Post test. The results are shown in table (10).

Table (10)
T-test Result of Differences between the Experimental and the Control Groups in
the Post-Test
Level

of

Skills
Literal

Eliciting
Evaluative
Creative
Total

Std.

Groups

No

Mean

Experimental

41

5.70

1.34

Control

41

4.82

2.16

Experimental

41

5.07

1.31

Control

41

3.19

1.80

Experimental

41

4.92

0.84

Control

41

4.19

1.95

Experimental

41

3.60

2.13

Control

41

2.65

1.95

Experimental

41

19.34

4.07

Control

41

14.87

5.07

"T" table at (df=80) at (0.05) sig

Deviation

, and at (0.01) ) sig

T. test

Sig

Significant
Level

2.21

0.030

Significant

5.38

0.000

Significant

2.20

0.031

Significant

2.10

0.038

Significant

4.39

0.000

Significant

,

The Results of table (10) indicate that the T. computed value is larger than T.
table in the test, which means there are statistically significant differences at
96

between the mean scores of the experimental and control groups in the
reading comprehension skills in favor of the experimental group.

These results

indicate that the use of K.W.L Strategy is more effective on developing the reading
comprehension skills among the experimental group, compared with the control group,
which received their reading lessons by the ordinary method. The findings of this study
coincide with those in the studies conducted by Priyono (2010) , Al-Khateeb & Idrees
(2010), Ammre & Al Natoor (2006); Shaye (2000) and Piper (1992); conclusions of
which indicated the significant role of K.W.L strategy in improving the students'
reading comprehension. However, the findings of this study contradict Stahl's (2003),
whose results indicated non-effectiveness of the KWL strategy in activating the
students' previous knowledge. To show the extent of effectiveness of using of (K.W.L)
Strategy on the reading comprehension skills for the experimental group, the
researcher of this study has utilized the "Size Effect" technique which is a complement
dimension of the statistical significance, depending on the following criterion (Afana,
2000, p. 31).

Table (11)
Criterion of "Effect Size"
Scale

Size of Effect
Small

Medium

Large

0.01

0.06

0.14

Table (12)
Eta Square Equation of the Effect Size of the K.W.L Strategy on Reading
Comprehension Skills for the Experimental Group
Levels of the skills

Effect Size

Literal

2.61

0.078 Medium

Eliciting

5.37

0.265 Large

Evaluative

2.40

0.067 Medium

Creative

3.98

0.165 Large

Total

5.15

0.248 Large
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Reading of table (12) indicates that the value of "Eta Square"

were ranged

between (0.067, 0.265), which reveal the large effect of K.W.L Strategy on the reading
comprehension skills among the experimental group. The progress in the four levels is
apparent, it becomes very clear in Eliciting level and Creative levels.

5.4. Discussion
Based on the findings of this study, the results show that using (K.W.L)
Strategy has a significant effect on the students' levels of reading comprehension skills
in the experimental group, who are taught according to (K.W.L) strategy compared
with control group results who are taught according to traditional method, this means
that the group that studied by using K.W.L strategy surpassed the group that followed
the traditional method where table (10) shows a statistically significant difference at
(0.05) between the average score of the experimental group and that of the control
group in the reading comprehension skills in favor of the experimental group which
rated (19.34) which is considered significant at 0.000 level, but in the control group it
was (14.87) . K.W.L strategy is considered effective in improving students'
achievement and upgrading them; since it leads to activate previous knowledge within
the students and leads to enhance the students' ability to interpret the reading material
and adapt it to cope with their cognitive background.

Returning to the research

hypotheses of the study, the statistical analysis of the data obtained from the students'
performance show that there is a relatively substantial amount of achievement on the
different areas of the four levels of reading comprehension skills of literal, Eliciting,
evaluative and creative levels. the value of "Eta Square"

were ranged between

(0.067, 0.265), which reveal the lager effect of K.W.L Strategy on the reading
comprehension skills (see: table (12) p.97).
Result of this study can be interpreted in the light of the first step of the K.W.L
strategy represented in the reader's demonstration of his/her knowledge about the topic
to be learnt. This step contributes in improving the reader's comprehension level and in
achieving meaningful learning through activating previous knowledge related to the
reading text. Hence, K.W.L strategy calls for teaching students how to process the
information; and how to think independently and effectively. This shows the
significance of K.W.L strategy in enhancing the reading comprehension level within
the students. This is what the results of this study prove.
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The results of this study can be interpreted in the light of the "Top-Down
Model" of comprehension, whose advocates believe in the previous knowledge in their
explanation of how students understand a text. They think that the meaning is there in
the students' mind and their comprehension of the text's ideas depends on the
information they have got about the topic, subject matter of the text. Thus, if a great
deal of information is available, readers will be able to recall more information related
to the text when they have read it; hence, they will reach a higher level of
comprehension than any others who have less previous information about the same
topic .
The conclusion of this study can also be interpreted in the light of the second
step in the K.W.L strategy; i.e. specifying what he/she wants to learn, and filling in the
gap between what he/she already knows and what he/she wants to know through a
particular text. This has a great impact on enhancing the reading comprehension, since
through this gap-filling process the reader's knowledge about that particular subject is
complemented; hence, better reading comprehension. In this sense, comprehension is
defined as a bridging process between the new information and the old previous
knowledge.
Accordingly, one cannot claim that a reader has comprehended a text if he/she has
memorized only the information present in the text. One can claim this when the reader
has built up logical relations among the thoughts in the text. That is why the student's
self-made questions about the subject, along with his/her own evaluation of what
he/she wants to learn, is considered a significant step towards improving the reading
comprehension.
The results of this study can also be interpreted in the light of the third step of
the K.W.L strategy, which is interested in: organizing and summarizing knowledge,
reading beyond the lines, finding new methods of thought presentation and
interpretation, and reorganization of learning situations into perceptive types, or
generalizations or new relationships. The strategy's interest in such elements support
the students' ability to discover deeper, more meaningful thoughts; thoughts of more
semantic features, more capability of applying in the new life situations and more ways
for problem solving.
The findings of this study coincide with those in the studies conducted by
Priyono (2010) ,Al-Khateeb & Idrees (2010), Ammre & Al Natoor (2006), Al Shaye
(2000), and Piper (1992), which indicate the significant role of K.W.L strategy in
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improving the students' reading comprehension. However, findings of this study
contradict Stahl's (2008), whose results indicate non-effectiveness of the K.W.L
strategy in activating the students' previous knowledge.
Moreover, K.W.L strategy makes classroom more realistic and similar to everyday
life asstudents are more active and responsible. Carefully planned lessons guarantees that
students are actively involved in building their own background knowledge.
The researcher observed that all students, weak ,strong or shy take part in class
participation as they express their opinions in each step of the chat and relate each step
they have read to their background knowledge and personal experience. So, they left
personal stamp in each of the chart .
This was clearly shown in the case of Walaa El-Najar and Rasha Abu Hamad who
were weak students, they didn't use to speak or participate in the classroom discussion and
their marks were always low. However, they express what they already know freely and
got good marks in the post test application. Furthermore, students has benefited a lot from
this strategy in that they learn many skills such as

organizing , monitoring and

summarizing which are necessary for them in their life. On the other side, the researcher
has faced some problem during applying this experiment. One of these problems is the
students' shortage of vocabulary to express their back ground knowledge

, but the

researcher encourages them to speak either in Arabic or English. In addition to that ,there
is another problem which is that the "WANT" column is a time consuming, it needs much
time and mental effort from students , the researcher in this step helps the students by
shifting statements into questions to be understandable .Also, she facilitate the process of
creating questions by helping student use simple Yes\No questions.

In short , using K.W.L strategy in teaching adds the element of interaction,
represented in the experimental group members' participation (during different stages
of the teaching process) in collecting what they know about the topic; then, what they
want to know about it; then, writing all new information they have learned about this
particular topic.

5.5. Recommendations
In the light of the results, the researcher provides recommendations for
curriculum designers and decision makers, school administrators and supervisors,
teachers of English, students and parents, as well as recommendations for further
research.
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1- Recommendations for Curriculum Designers and Decision Makers
The researcher suggested the following recommendations to the curriculum
designers and decisions makers due to the great role they play in activating the
methods of teaching:
1. School curriculum should be organized serially so that students get acquainted with
the necessary knowledge and background for text comprehension; e.g. the general
contents of the texts and the basics of the subject should be presented prior to details
and sub-branches of the texts.
2. Developing teacher's abilities in teaching English by holding training courses to
motivate the use of innovative strategies like K.W.L Strategies.
3. Decreasing the number of the students in the single classroom to enable teachers to
care for individual differences among students and implement modern strategies of
teaching specially K.W.L Strategy.
4. Modifying the system of assessment and evaluation in the schools to suit the K.W.L
Strategy.

2- Recommendations to School Administrators and Supervisors
The researcher recommends the following:
1.

Providing teachers with modern strategies for teaching different skills with its
lesson plans.

2. Using K.W.L Strategy should be included in the school curriculum (textbooks and
guidebooks).
3. Encouraging teachers to exchange visits and hold periodical meetings to discuss
new strategies of teaching such as K.W.L Strategy.
4. Facilitating teachers' missions through providing them with worksheets needed for
their lessons and using

the available services of the internet to search for

methodology issues.
5. Re-designing the curriculum based on approaches such as K.W.L Strategy.

3- Recommendations to Teachers of English
The researcher recommends the following to the teachers of English:
1. Provide support for the learners to be able to learn on their own through using new
methods like the K.W.L Strategy.
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2. Implement modern strategies that activate students' prior knowledge utilizing K.W.L
Strategy.
3. Having training sessions on how to use and build up the K.W.L reading strategy in
teaching.
4. Increase the teachers' positive feelings towards reading comprehension skills as
interactive skills and not as receptive ones.
5. Teachers should adopt K.W.L strategy to improve fair and satisfactory reading
comprehension skills for the students.

4- Recommendations to the Students:
1. The students should use K.W.L as an activity because it is useful for homework as it
focuses students’ attention on the task at hand before, during, and after the exposure
to material. It serves as a useful strategy for optimizing the way in which
information is collected, analyzed, and evaluated.
2. The students are encouraged to use it as an independent learning strategy to activate
their prior knowledge and also extend their K.W.L scheme to confirm the accuracy
of their prior knowledge and of what they learn.

5- Recommendations to Parents
1. Parents should encourage their children to use K.W.L chart at home.
2. Parents should encourage their children to read books, magazines, journals and other
reading materials that will help improve their reading comprehension skills.

6- Recommendations for Further Studies
In the light of the findings of this study, the researcher recommends the
following:
1. A further study can be applied on using K.W.L Strategy for other skills like structure
and writing.
2. Conducting studies based on K.W.L strategy not only on reading comprehension
skills but also on other skills as listening, speaking and writing.
3. Conducting studies to investigate the impact of K.W.L strategy on other variables
such as creative thinking, critical thinking, and self conception.
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4. Conducting studies based on other metacognitive strategies to develop reading
comprehension skills.

5.6. Summary
This chapter presented the results of the study that were reached using the
statistical analysis (SPSS) for data processing. The findings of each hypothesis were
presented as follows:
•

The results of the first hypothesis proved that there were statistically
significant differences at (α ≤ 0.05) in the mean score of each level of reading
comprehension skills in the pre and post-test of the experimental group.

•

The results of the second hypothesis proved that there were statistically
significant differences at (α ≤ 0.05) in the mean score of each level of reading
comprehension skills in the post-test between the experimental group and the
control group.

•

The researcher also used the Effect Size Techniques to measure the
effectiveness of K.W.L strategy on students' achievement in reading
comprehension skills. The statistical results indicated that K.W.L strategy had
a clear effect.

•

According to the statistical results, it was concluded that there was a positive
effect of using K.W.L strategy on the eighth graders' achievement in reading
comprehension skills. It also presented suggestions and recommendations for
further studies. Such suggestions were expected to be beneficial for course
designers, teachers of English eighth grade, supervisors, students, educators
and parents. They could help improve teaching English language, in general
and reading comprehension skills, in particular.
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Appendix (1): Instruments of The Study
Al-Azhar University - Gaza
Deanship of Postgraduate Studies
Faculty of Education
Department of Curricula and Teaching Methods
An invitation to judge the instruments
Dear Mr. / Mrs .........
I am conducting a study to obtain a Master's Degree in Curricula and English Teaching
Methods. The study is about:

"The Effectiveness of Using (K.W.L) Strategy on Developing Reading
Comprehension Skills for the Eighth Graders' in Khanyounis Governorate".
I would be grateful if you judge this achievement test as an instrument of this study to
assess the performance of eighth graders in reading comprehension skills. The gathered
information will be used for research purposes. Because of the importance of your
opinion; valuable experience and reliable feedback, you are kindly requested to look
carefully at the question formats and the items of the test to determine if they are
acceptable, relevant or irrelevant.
You are kindly invited to add your comments, modify or change if necessary, or even
omit the inconvenient or irrelevant items according to your judgment and respected
perspectives. The researcher prepared the following instruments:
1. Content analysis card for sample units of the English for Palestine 8 textbook
2. Reading comprehension skills test
3. Teacher's guide based on (K.W.L) strategy
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4. Lesson plan for the lessons 2&3 in units (10, 11, 13, 14), Worksheet & Evaluation
sheets.
Thanks for your co-operation.

The researcher
Mo'mena M. Abuyounis

1. Content Analysis Card
The researcher analyzed the reading comprehension activities of six units of the
textbook 8 as a sample. Please, you are kindly invited to rate,
1. Does the content analysis card meet its purpose? ------------------2. Is the number of the sample units (10 - 16) satisfactory?------------------3. Does the content analysis meet the operational definition?------------------4. Does the content analysis card meet the first study question which is

"What are the reading comprehension skills intended to be developed for the
eighth grade?
---------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

121

Analysis Card to English for Palestine 8
Student's Book, Units (10,11,12,13,14,15,16)
The Purpose of the Analysis
The analysis aims to explore reading comprehension skills intended to be developed in
this study.

The Sample of the Analysis
The sample involves six units selected from the textbook of the 8th grade which
contains seventeen units.

Unit of the Analysis
Each unit as a whole represents a unit of the analysis.

Elements of the Analysis
Analysis of the units depends on:
1. Exploring the reading comprehension skills and sub skills,
2. Exploring the activities of reading comprehension available in the textbook of the 8th
grade after the reading passages in each unit, i.e. (before you read, while you read,
after you read) activities.

Unit of Registration
The registration unit is the unit which contains the purpose of the analysis (the
activities of reading comprehension skills).

Limitation of the Analysis
1. The Analysis deals with reading comprehension skills devoted by the Ministry of
Education to be achieved in the 8th grade English for Palestine textbook.
2. The analysis covers (24) reading comprehension skills.
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3. The Analysis covers (6) units of the textbook where the activities of reading
Comprehension: (before you read, while you read and after you read) are available.

Operational Definition of the Terms
The researcher defines the terms as:

1. K.W.L strategy: is an instructional reading comprehension strategy that can be used
before and after reading, to assist teachers in activating students’ prior or background
knowledge of a reading text. It is consist of the three-columned map to be drawn on the
board. The first column represents what the student knows about the topic by recalling
that they KNOW. The second represents what the student wants to know in the text by
determining what they WANT to learn. The third represents what the student has
learned after having read the text by identifying what they LEARN as they read.

2. Reading Comprehension Skills: means the 8th graders' ability to understand or to
get the meaning of the text from the written material to identify words and get their
meaning where the students interact with a written text to construct meaning through
four levels as follows:
1. The literal level (Read and understand exactly what is on the page)
2. The eliciting level (implicit meanings.)
3. The evaluative level (judgments assessing the content, content, in respect to its
appropriateness, quality and value.)
4. The creative level (Read beyond the lines and create new ideas.)
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Content analysis for the textbook "English for Palestine 8th reading
comprehension skills units (10, 11, 12, 13, 14, 15 &16)
N0
A
1
2
3
4
5

6
7
8
B
9
10
11
12
13
14
15
C
16
17
18
19
20
D

Reading Comprehension Skills

Units No
10 11 12 13 14
Literal Level (Read and understand exactly what is on the page)

15

16

Read familiar material with correct pronunciation and
/
/
/
/
/
/
/
intonation.
Recognize pronoun referents .
/
/
identify the main idea of a reading text.
/
/
/
/
/
/
/
Skim for gist or general impression of text or graphics.
/
/
Scan for specific information from texts and realia
/
/
(menu, schedule, calendar, flight information, tickets,
etc).
Understand different types of letters.
/
/
/
/
/
/
Comprehend visual survival martial.
/
/
/
/
/
/
/
Make predictions about a reading text.
/
/
Eliciting level (implicit meanings)
Deduce meaning of unfamiliar words from context.
/
/
Interpret information presented in diagrammatic display.
/
/
Summarize a reading text.
/
/
/
/
/
Analyze components of text such as setting, them,
/
/
/
/
/
/
/
character. etc.
Make inferences about a reading text.
/
/
/
Develop awareness of synonyms and antonyms.
/
/
/
Develop awareness of semantic fields (word mapping).
/
/
/
/
/
/
Evaluation level (judgments assessing the content in respect to its appropriateness, quality
and value)
Answer factual, infernal, judgment, evaluation questions. /
/
/
/
/
/
/
Distinguish main idea from supporting details.
/
/
/
/
/
/
Distinguish fact from opinion.
/
/
/
Recognize rhetorical markers and their functions.
/
/
/
/
/
/
Identify supporting details.
/
/
/
/
/
/
Creation level ( Read beyond the lines)
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21
22
23
24

Generate questions about a reading text .
Infer mood and authors attitude or tone.
Relate text to personal experience, opinion, or
evaluation.
Extract and synthesize information from different
sources.

/
/

/
/

/

/
/
/

/

/
/
/

/

/

Content analysis for the textbook "English for Palestine 8th reading
comprehension skills units (10, 11, 12, 13, 14, 15 & 16)
N0
A
1
2
3
4
5

6
7
8
B
9
10
11
12
13
14
15
C
16
17
18
19
20
D

Reading Comprehension Skills

Units No
12 13 14

10 11
15 16
Literal Level (Read and understand exactly what is on the page)
Read familiar material with correct pronunciation and
/
/
/
/
/
/
/
intonation.
Recognize pronoun referents .
/
/
Identify the main idea of a reading text.
/
/
/
/
/
/
/
Skim for gist or general impression of text or graphics.
/
/
Scan for specific information from texts and realia
/
/
(menu, schedule, calendar, flight information, tickets,
etc).
Understand different types of letters .
/
/
/
/
/
/
Comprehend visual survival martial.
/
/
/
/
/
/
/
Make predictions about a reading text.
/
/
Eliciting level (implicit meanings)
Deduce meaning of unfamiliar words from context.
/
/
Interpret information presented in diagrammatic display.
/
/
Summarize a reading text.
/
/
/
/
/
Analyze components of text such as setting, them,
/
/
/
/
/
/
/
character . etc.
Make inferences about a reading text.
/
/
/
Develop awareness of synonyms and antonyms.
/
/
/
Develop awareness of semantic fields (word mapping).
/
/
/
/
/
/
Evaluation level (judgments assessing the content in respect to its appropriateness, quality
and value)
Answer factual, infernal, judgment, evaluation questions. /
/
/
/
Distinguish main idea from supporting details.
/
/
/
/
Distinguish fact from opinion.
/
/
/
Recognize rhetorical markers and their functions.
/
/
/
/
/
/
Identify supporting details.
/
/
/
/
/
/
Creation level ( Read beyond the lines)
125

21
22
23
24

Generate questions about a reading text .
Infer mood and authors attitude or tone.
Relate text to personal experience , opinion , or
evaluation.
Extract and synthesize information from different
sources.

/
/

/
/

/
/
/

/

/

/
/
/

Appendix (2): Reading Comprehension Skills Test
2. Reading Comprehension Skills Test for the Eighth Grade
Please, look at the test and you are kindly invited to rate its suitability in terms of :
No

Items

High

1-

The purpose of the test

2-

The questions (levels and types)

2-

Suitability to the students' level

4-

The time of the test

5-

The layout

6-

The scores

7-

The instructions

8-

The table of specifications

Average

Low

Reading Comprehension Test for the Eighth Grade

Dear student:
This test is designed for a specific research purpose. The result of it will not affect your
school scores. Thank you for your responding.

Instructions:
Please, pay attention to the following:
1. Read the passage carefully.
2. The test consists of (6) main questions including (30) items.
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/

/

3. Read each question carefully before answering.
4. Answer all the questions.
5. Pay attention to the test time.

The researcher appreciates your cooperation and wishes you good luck.

Reading Comprehension Skills Test

Time \ 90 Minutes

Name : ------------------------------ Class : -------------------------- Date ---------

Read the passage and answer the questions:

(30 Marks)

People often say that East is East and West is West, and that the two cannot meet.
However, Spanish history tells us something different. In Spain, East and West met for
almost 800 years. They sometimes fought, but there was also real communication
across cultures.
The story of Islamic Spain began in 711 AD. The conquest began in that year and the
Muslims took the country over quickly.
They came with new skills and ideas, and they completely changed the land that they
called AL-Andalus. They brought new crops like cotton and lemons. They also brought
better ways of farming. For example, they built channels that carried river water to the
crops. AL-Andalus was soon rich.
The Muslims needed a center of government, and they set it up in Cordoba. This then
quickly became a great city – as important as Baghdad. Everywhere, they built
wonderful mosques and palaces and beautiful water gardens. AL-Andalus became a
leader of the Islamic World. To European, it became the center of civilization. It
became famous for its science, medicine, architecture, and its arts and crafts. It was
here that Ibn Al Khatib Work out how diseases pass from person to person. It was here
that AL-Zahrawi developed many new medical operations. And it was here that AL127

Idrisi drew the first scientific world map. Students in both East and West studied the
works of people like these for many years, and we still remember their names today.
Spain is now a modern country with busy roads, large cities and millions of tourists on
the beaches. But turn away from all this, and you will find a different Spain. Walk
through the streets of old Cordoba. See the wonderful buildings and gardens of
Alhambra Palace.
There you will discover that ancient AL-Andalus still lives.

Question 1: Choose the right answer: ( 8 Marks)
1- Muslims army came from
a) Africa

b) Asia

c) Europe

2- Muslims improved the way of.
a) farming

b) building

c) trading

3- The Islamic conquest of Spain began in
a) 710 AD

b) 117 AD

c) 711 AD

4- Muslims replace the name of Spain to
a) Cordoba

b) Al Andalus

c) Madrid

5- The great leader who conquest Spain was
a) Omar Ibn Al Ass

b) Tariq Ibn Zeyad

c) Moaz Ibn Jabal

6- The underlined pronoun "It" refers to
a) Baghdad

b) Al andalus

c) Madrid

7- The best title of the passage
a) Muslims and farming

b) l Muslims in Spain

c) beautiful cities in Spain

8- the story of Muslims in Spain shows that
a) Muslims are brave and strong

b) Muslims are weak

c) Muslims are cocky

Question 2: Give the meaning of the following : ( 4Mark)
1- Mosque a place for
a) Praying

b) Playing

c) Eating

2- Disease means
a) Science

b)Architecture

c) Illness

3- Set up means
a) Built

b) Destroy

c) Grow

4- Work out means
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a) Ask

b) Solve

c) took

Question 3: Tick True or False: (6 Marks)
1- Muslims were famous for architecture only.

(

)

2- Al Zahrawi drew the first map world

(

)

3- There are not any aspect of Islam in Spain these days

(

)

4- Muslims built new civilization in Cordoba.

(

)

5- Muslims set their government in Granada.

(

)

6- Alhambra palace was built by Muslim.

(

)

Question 4: Correct the underlined word : ( 5Marks)
1 – Islamic Spain went on for a short time .

(………………….)

2- Muslims brought cotton and clothes to Spain .

(………………….)

3 - Muslims came to Spain from South Africa .

(…………………..)

4 - Granada is the capital of Spain nowadays .

(…………………..)

5 - Spain is in America .

(…………………..)

Question 5: Complete the following sentences: ( 5 Marks )
1-. AL-Andaluse was famous for its ………………. .and ……………………
2- …………………. Worked out how disease passes from person to person.
3- AL-Idrisi drew the first ………………………………..
4- ………………………..developed many new medical operations.
5 - In old Cordoba , you will see the …………………………

Question 6: Answer the following question ( 2Marks )
1- Do you like to visit Spain? Why?

……………………………………………………………………………………………
……………………………………………………………………………………………

Good Luck
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Appendix (3): Teacher's Guide

Teacher's Guide and Lesson Plan
Please, check the teacher's guide and the lesson plan then you are kindly invited to rate
them in the terms of the following:
No

Items

High

1-

The clarity of instructions

2-

Meeting the study purposes

2-

Suitability to the students' level

4-

The time of the sessions

5-

The layout is acceptable

Average

Low

Any further comments are highly appreciated
-----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
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Teacher's Guide

For Teaching Reading Lessons (3&4) in the units (10, 11, 13, 14) in English for
Palestine Grade 8 Based on (K.W.L) Strategy.
Dear teachers,
It is well-known that, English for Palestine (8) textbook focuses a lot on the language

skills; listening, speaking, reading and writing. Where as, lessons (3&4) focus on
reading comprehension with a long passage comprising different topics followed by
comprehension questions. This is what the researcher focused on. This guide was
prepared to aid the teachers to teach lesson (3&4) in units 10, 11, 12, 13, 14, 15, and
16. It provides teachers with variety of activities which may increase and activate the
students' prior knowledge about the content area, context of materials presentation, and
lexical items in the text. These activities will also encourage a more learner-centered
approach to learning: the students are encouraged to develop an awareness of how they
learn a language with more concentration on the reading comprehension skills. And to
recognize that they are responsible for their own progress by using K.W.L chart. Also,
to improve the reading comprehension in different ways. It activates the students'
previous knowledge about the topic, helps students monitor their comprehension of the
text, lets students evaluate their comprehension of the text and provides students with
opportunity to expand the textual knowledge and exceed that as to read beyond the
lines .More over ,These activities will encourage students by getting them involved in
the tasks and activating their prior knowledge under the guidance of the teacher. In
other words, the students build their own knowledge as learning is contextual and
occur when the students learn in relationship to what they already know.
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1- The Definition of (K.W.L) Strategy
Based on the related literature, the researcher defines K.W.L strategy' as an
instructional reading comprehension strategy that can be used to assist teachers in
activating students’ prior or background knowledge of a subject or topic. It consists of
a three-columned map to be drawn on the board. The first column represents what the
student knows about the topic by recalling what they KNOW; the second represents
what the student wants to know in the text by determining what they WANT to learn;
and the third represents what the student has learned after having read the text by
identifying what they LEARN as they read .
And she defines "Reading Comprehension skills" the 8th graders' ability to understand
or to get the meaning of the text from the written material to identify words and get
their meaning through four levels:
1.The literal level (Read and understand exactly what is on the page)
2.The eliciting level (implicit meanings.)
3.The evaluative level (judgments assessing the content, content, in respect to its
appropriateness, quality and value.)
4.The creative level (Read beyond the lines and create new ideas.)

2- The Teacher's Guide Consists of the Following:
The general aims of the lessons included in the study.
1- Learning objectives of each lesson.
2- Teaching aids.
3- Activities used to activate students' prior knowledge
4- Procedures and activities to be followed during implementing each lesson.
5- Evaluation questions.

Teacher's Guide for the Use of (K.W.L) Strategy
Aim of the Strategy:
General Aim
The lesson plan and the activities aimed at developing students reading comprehension
skills in English for Palestine for the 8th graders.

Specific Objectives
By the end of the lessons students are expected to be able to:
1. Recognize pronoun referents.
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2. Skim for gist or general impression of text or graphics.
3. Scan for specific information from texts and realia (ad, menu, schedule,
calendar, flight information , tickets ,ect) .
4. Make predictions about a reading text
5. Deduce meaning of unfamiliar words from context
6. Interpret information presented in diagrammatic display
7. Make inferences about a reading text
8. Develop awareness of synonyms and antonyms
9. Answer factual , infernal, judgment , evaluation questions
10. Distinguish fact from opinion
11. Distinguish main idea from supporting details
12. Generate questions about a reading text
13. Relate text to personal experience , opinion , or evaluation
14. Extract and synthesize information from different sources It aims to improve
the students' reading comprehension skills in English for the 8th graders.

3. Teaching Reading through (K.W.L)
The following steps are followed to help the teachers achieve the reading
comprehension skills successfully:
1. Preparing the students for the subject matter and to identify their prior
knowledge.
2. Choosing the text: the teacher is working to identify the text to be examined by
students and by typing the title of the text on the board.
3. Determining the structure of the strategy: the teacher is drawing a painting of
three columns on the board, and called the first column: What do I know about
the subject (K), the second column: What I want to know about the subject
(W), and the third column: What I learned (L).
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4. Brainstorming: the teacher asks students to discuss with each other and retrieve
their previous knowledge about the subject. Then to ask them what do they
know about the subject in the first column. The process of recording ideas
continues until the end of the ideas that the students think about. The teacher
can urge the students to answer the questions and brainstorm them by asking
some questions such as: Tell me something you know about…….. What made
you think such and such… This idea is associated with another one.
5. Making the students ask questions about what they want to know about the
subject and record these questions in the second column (W). There are some
suggestions to enrich the taken information in the second column including.
6. asking alternative questions to produce ideas. For example, what do you want
to learn about the subject? If the student's answers are nothing, or if they have a
problem, so the following question can be asked: What do you think you learn
about the subject that we are going to take?
7. Reading and discussing the text to let students read every paragraph silently. In
this case, students should read carefully to find the answers for the questions in
the second column (W).
8. Discussing the text which has been read - what is in the firs and second
columns. Then ask them to write what they have learned for the text in the third
column (L).
9. Encouraging the students to write any interesting thing they found while
reading the text in the third column.
10. Encouraging the students to refer to other sources to answer any difficult
question from the second column.
11. Discussing the answer s which are written in the third column by students

Steps to Implement the (K.W.L) Strategy:
The strategy will be implemented by the teacher during the class period and is divided
into three stages as follows :

First : Before Reading: prepare students for the subject matter and to identify their
prior knowledge . This stage consists of the following steps:
1. Choosing the text: the teacher is working to identify the text to be examined by
students and by typing the title of the text on the board.
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2. Determining the structure of the strategy: the teacher is drawing a painting of three
columns on the board, and called the first column: What do I know about the subject
(K), the second column: What I want to know about the subject (W), and the third
column: What I learned (L).

Title of the Text
What do I know about the What I want to know about What I learned
subject (K)

the subject (W)

(L).

3. Brainstorming: the teacher asks students to discuss with each other and retrieve their
previous knowledge about the subject. Then to ask them what do they know about the
subject in the first column. The process of recording ideas continues until the end of
the ideas that the students think about. The teacher can urge the students to answer the
questions and brainstorm them by asking some questions such as: Tell me something
you know about…….. What made you think such and such… This idea is associated
with another one.
4. Make the students ask questions about what they want to know about the subject and
record these questions in the second column (W). There are some suggestions to enrich
the taken information in the second column including asking alternative questions to
produce ideas. For example, what do you want to learn about the subject? If the
student's answers are nothing, or if they have a problem, so the following question can
be asked: What do you think you learn about the subject that we are going to take? It is
possible that the teacher takes the idea of the first column K, and asked his students the
following question: What would you like to learn more about this idea ?

Second : While Reading ( Reading and discussing the text)
5. Reading the subject aloud: the teacher has to be the model for the reading aloud.
6. To assign some students to read the text aloud..
7. To let students read every paragraph silently. In this case, students should read
carefully to find the answers for the questions in the second column (W).

Third : After Reading : reading and Discussing the text
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8. Discussion of the text which has been read - what is in the firs and second columns.
Then ask them to write what they have learned for the text in the third column (L).
9. Encourage students to write any interesting thing they found while reading the text
in the third column.
10. Encourage students to refer to other sources to answer any difficult question from
the second column.
11. Discuss the answer s which are written in the third column by students .

Appendix (4) Lesson Plan
English for Palestine (8)
Unit (10) Lessons (3-4) The clothes that we wear
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English for Palestine (8)
Unit (10) Lessons (3-4) The clothes that we wear
SB. P. 60-61 WB. P. 56-57 Class / 8th …. Date: ….. /2/2012
Objectives: By the end of this lesson, Ss are expected
to be able to:
- recognize pronoun referents .
- interpret information presented in diagrammatic
display
- extract and synthesize information from different
sources.
- recognize rhetorical markers and their functions.
- generate questions about a reading text .
- deduce meaning of unfamiliar words from context.

Steps
Warming up

HW checking
Revision

pre-teaching
new vocabulary

Key Structure: Make adverbs (comfortably
– safely- smartly – proudly)
Use comparative and superlative adverbs .
Key words: uniform – proud – smart –hard
– dress – during – jeans – comfortably –
safety – uncomfortable .
Revised words: ( trainer – jacket – gloves –
thin)
Teaching Aids : Ss' Book –WB – K.W.L
chart - LCD – photos – cards

Procedures

Time

Greetings
T. asks students to mention the seasons by asking them
How many seasons are there in a year ?
What are they ?
seasons

2m

T. checks homework .

3m

T. revises the main words by reading and matching words with pictures.
(trainer - jacket - gloves - size - thin)
Finish the following sentences
1- Yesterday , I bought a pair of --------------- but they weren’t the right
size.
2- I'm going to wear winter ------------- and -------------- .
3- This shirt is small. My --------- is 36.
T. does a model. Ss work in groups. T checks Ss' answers.
T: presents the new vocabulary ( uniform – proud – smart – hard – dress
– during – comfortably – jeans - safety – uncomfortably) through the
LCD projector and pictures.
T: holds each picture with its word reading it three times.
Ss: repeat as Class/groups / pupils.
T uses the words in simple sentences. For example:
- We feel very proud to be Muslims.
- I dress my clothes quickly because I was late to school.
- You should sit comfortably in the class.
- A lot of people wear jeans instead of trousers.
- Soha always works hard as she wants to get good grade.
- This work is very dangerous, so we have to think carefully about
safety.
- School students wear the same uniform .
- You shouldn’t sit uncomfortably in the class.
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3m

5m

Drill

- Ahmad has visited Amman six times during the last year.
- Reema looks smart she is going to a wedding party.
Ss repeat as C/G/P.

2m

Practice

T with Ss say words, numbers and meanings.

2m

Fill in the gaps:
1. This jacket looks very ----------- but the other jacket looks better.
evaluation
2. The police all wear the same -------------- .
3. All the players are very ------------ to be in the Palestinian national
football team.
4. Its more important to be safe than -------------------.
5.We dress more ----------------in summer than we do in winter.
6.I'll visit you -------------------------the holiday.
7.Both boys and girls like to wear -------------------8.I was very ------------------for most of the journey.
9.We hope to live in peace and -----------------------------T: explains what to do.
T: checks answers.
Prior knowledge T: reminds learners of past experience that the present lesson will build on
by asking some question(s) about specific experiences that would lead to
activation
"Review Previous the current topic such as:
1- What do people usually wear in summer?
Learning"
2- What do people usually wear in winter?
3- Do you have favourite piece of clothing?
4- Why is it your favorite ?
5- do you have any clothes that you don’t like to wear ?
6- T: What do you like to wear when you go to a party ?
T: discusses answers.
T: with Ss elicits the title of the lesson.
T: says we are going to learn about the clothes that we wear
Ss open their books
"K" – Prior
T asks Ss
knowledge
What can you see in each picture?
What is the woman wearing?
activation
Why do you think they are wearing these things?
Picture –
What is her job?
Do you like her ? Why?
reading
What is the boy wearing ?
Which season is it ?
What is this girl doing?
What is the colure of here clothes ?
What is this man wearing ?
Where does he work?
Ss answer these questions on the "K" column

Formative

What We Know
"K"

What We Want to
Know
"W"

---------------------------------139

What We Learned
"L"

5m

5m

5m

While reading

The teacher divides the text into parts and deals with each in separate.

Text Book
Paragraph 1

Paragraph 1 ( from I like my uniform ------- to our job well)
Ss read the paragraph
T. asks them
What we Want to Know ?
Ss ask some questions related to the paragraph on the" W" column
What We Know
"K"

Activity 1

Paragraph 2

Activity 2

Paragraph 3

Activity 3

What We Want to
Know
"W"
-------------------------------------

What We Learned
"L"

Do as shown:
1. Deema is an ------------- police women ( finish)
2. Deema doesn’t like her uniform .( T/F)
3. Do people trust the police ? ------------- ( Answer)
4. Deema is wearing police uniform because she is a police officer.(T/F)
5. Find the opposite of badly x --------6. Deema is from (Egypt – Palestine – Jordan ) ( Choose)
T. repeat with the others paragraphs
Paragraph 2( from during our long ----- to jeans or short)
Ss read the paragraph
T. asks them
What we Want to Know ?
Ss ask some questions related to the paragraph on the" W" column
Do as shown:
1. Which is longer summer or winter? ( Answer)
2. Bill is wearing summer clothes because the weather is warm. (T/F)
3. Two types of clothes : -------------- , --------------- (finish)
4. Which is longer in the north of Canada, winter or summer?. ( Answer)
5. Find: the meaning of icy = -------6. Find: Adverb = -------------7.The opposite of inside x ---------Paragraph 3 ( from I don't think ----- to isn’t important)
Ss read the paragraph
T. asks them
What we Want to Know ?
Ss ask some questions related to the paragraph on the" W" column
Do as shown:
1. Maria is wearing especial clothes .( T/F)
2. Maria s family has a big -------------------- ( finish)
3. Where Maria is from -------------------( Answer)
4. Find the opposite of different x -----------5. Find: the meaning of necessary = -------140

5m

5m

10 m

10 m

Paragraph 4

Activity4

Reading aloud

WB page 56

WB page 57

Post reading

10m

Paragraph 4 ( from In my work--------- to than sorry)
Ss read the paragraph
T. asks them
What we Want to Know ?
Ss ask some questions related to the paragraph on the" W" column
Do as shown:
1.Abdul-Salam always wears ------------ at work.( finish)
2. Abdul-Salam is wearing protective work clothes because he is
working.(T/F)
3. Abdul-Salam from ------------- ( Answer)
4. Find the opposite of comfortable x -----------5. A proverb that means:
Taking care is better than getting hurt in an accident = --------------------Ss read the parts which the teacher has given. T checks reading.

Look at the table to fined the right order for adjectives .Then add
the adjectives from a- d .finally , complete what this saying to her
husband .
T. read the column headings in the table .
T. show the students how the adjectives which describes the socks
(white – little- pretty) are arranged in the correct order in the table.
T. show the Ss how this order is used in the speech bubble .
Ss write the speech bubbles with the adjectives in the correct order
T. repeat with the other sets of adjectives.
Answer
b- I've bought some nice, thick, grey gloves for joe.
c- I've got a beautiful, warm, yellow sweater for jean.
d- I've found some good , strong , blue jeans for jack.
Complete the following with the correct forms of the words in
brackets –adjectives or adverbs
T. read the example sentences to the Ss
T. sow them how the word in brackets at the end (tidy
) is used as an adjectives (tidy ) and an adverb(tidly)
Ss complete the reast of sentences
Answers
b- quick , quickly c- comfortably , comfortable d- well, good e- slow ,
slowly .
Ss sum up what they have learned on their chart in ( L) column and talk
about the clothes that we wear.
What We Know
"K"

What We Want to
Know
"W"

What We Learned
"L"
---------------------
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5m

4m

4m

5m
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English for Palestine (8)
Unit (11) Lessons (3-4) The food that we wear
SB. P. 66-67 WB. P. 62-63 Class / 8th …. Date: ….. /2/2012
Objectives: By the end of this lesson, Ss are expected to
be able to:
- Recognize pronoun referents.

Key Structure: Use a/an ,some,
the, or zero article .

Key words: probably – wheat –
export – quality – import – leavesquantities .
Revised words: .(olives – farmer produce - field )
Teaching Aids. : Ss' Book –WB –
KWL chart - LCD – photos - cards

- scan for specific information from texts and realia
(menu, schedule, calendar, flight information, tickets
,ect) .
- make inferences about a reading text
- distinguish main idea from supporting details
- distinguish fact from opinion
- relate text to personal experience , opinion , or evaluation

Steps
Warming up

Procedures

Time

Greetings
Drinks

Food

5m

T. asks Ss
1-Do you have favorite food?
2-Why is it your favorite food?
3- Do you have any food that you don’t like to eat ?

HW checking

T. checks homework.

3m

T revises the main words by reading and giving the Arabic
meaning .(olives – farmer - produce - field )
Finish the following sentences
1- --------------- trees are grown in Palestine .
Revision
3- A ---------------- is a person who works on a farm .
3- We produce ------------------ form olives .
T does a model. Ss work in groups. T checks Ss' answers.
pre-teaching
T: presents the new vocabulary (quantity – probably – wheat –
export – quality – import – leaves -) through the LCD
new vocabulary
projector and pictures.
T: holds each picture with its word reading it three times.
Ss: repeat as Class/groups / pupils.
T: uses the words in simple sentences. For example:
- Palestine export citrus and imports machine.
-quality is important than quantity.
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3m

5m

Drill
Practice
Formative
evaluation

Prior
knowledge
activation
"Review
Previous
Learning"

"K" – Prior
knowledge
activation
Picture –
reading

While reading
Text Book

- I will phone you tomorrow probably in the morning.
- Giraffes eat the leaves of tree .
- Bread is made from wheat.
Ss repeat as C/G/P.

3m

T with Ss say words, numbers and meanings.

2m

Complete the sentences with words from the box.
quantity – probably – quality – imports –leaves – export
1. In the autumn ,the ----------- fall from the trees .
2. which is more important ?quality or quantity .
----------- is important than -----------------3.--------------- means to sell to another country
4. ----------------- means to buy from another country.
5. will phone you tomorrow. -------------------- in the morning
T: checks answers.
T: reminds learners of past experience that the present lesson will
build on by asking some question(s) about specific experiences
that would lead to the current topic such as:
1- Where are olives trees grown ?
2- Who is a farmer ?
3- Where does he work ?
4- What do we produce from olives ?
5- What products dose Palestine import ?
6- What products dose Palestine export ?
7- Do you prefer quantity or quality ?
8- What is our bread made from?
9- What dose a giraffe eat ?
T: discuss answers.
T: with Ss elicits the title of the lesson.
T: says we are going to learn about what you eat and drink
T: asks questions to activate and increase students' prior
knowledge.
1-Which country produces the most olives and olives oil?
2-Bread is made from wheat .which country produce the most?
3- imagine you are buying some rice , where has the rice
probably come from?
4-Which of these countries produces a lot of the tea that you
drink ? India – japan - brazil
Ss work in group to answer these questions on the "K" column
What We Know
What We Want
What We
"K"
to Know
Learned
"W"
"L"
---------------------------------The teacher divides the text into parts and deals with each in
separate.

144

3m

5m

10 m

Paragraph 1

Paragraph 1 ( from Indonesia ------- to the quantity is
excellent)
Ss read the paragraph
T. asks them
What we Want to Know ?
Ss ask some questions related to the paragraph on the" W"
column

10 m

What We Know
"K"

Activity 1

What We Want
What We
to Know
Learned
"W"
"L"
------------------------------------Paragraph 1 ( from Indonesia ------- to the quantity is
excellent)
Ss read the paragraph
T. asks them
What we Want to Know ?
Ss work in group to ask some questions related to the
paragraph on the" W" column
What We Know
"K"

Paragraph 2

Activity 2

What We Want
to Know
"W"
-------------------------------------

What We
Learned
"L"

Do as shown:
1. Is there any olive oil in Palestine ?
-------------------------------------------------- ( Answer)
2.palestine has a very good climate for olive trees .( T/F)
3. The pronoun you in line 4 refer to ------------ (complete)
4. Find the opposite of import x --------- (deport- export –
report )
5. Whole ---------------, Good ---------------- and Lose -----------(Fined opposite)
Paragraph 2 ( from Canada and Russia ----- to America
wheat)
Ss read the paragraph
T. asks them
What we Want to Know ?
Ss ask some questions related to the paragraph on the" W"
column
Do as shown:
1. Canada and Russia grow a little of wheat . (T/F)
2. USA exports -------------- all over the world (finish)
3. The word whole rhymes with all (T/F)
4. Find: the meaning very big = ------------.
5. Canada and Russia export some wheat ( use any )
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10 m

Paragraph 3

Paragraph 3 ( from Thailand grows ----- to grain rice)
Ss read the paragraph
T. asks them
What we Want to Know ?
Ss ask some questions related to the paragraph on the" W"
column.
Read and fill the table:

Activety3

Paragraph 4

Activity4

Reading aloud

WB page 65

Post reading

Country

Product

Thailand

-----------------

----------------------

Round – grain rice

Paragraph 4 ( from Brazil--------- to island near India)
Why we don’t import tea from Japan ? 1-----------------------------------------------------------------2- Does Brazil grow tea ?
------------------------------------------------------------------3- What is the tea made from ?
-----------------------------------------------------------------Find from the passage the opposite of
Export --------------a little ---------------Complete
1-The underlined words it refer to ----------------------2-We can't live without it, it's made of wheat its----------------Its apart of tree, it has green color ------------------Ss read the parts which the teacher has given. T checks
reading.
Complete the sentence with 10 of these words . change
forms where necessary .
T. reads the words in the box to the students .
T. explain that they may have to change the words , for
example make them plural.
Ss choose words from the box to complete the sentences
Answers
1. leaves 2. wheat 3. probably 4. import 5. export 6. either 7.
tub 8. coffee 9. quantity 10. quality
Ss sum up what they have learned on their chart in ( L) column
and talk about the food that we eat.
What We Know
What We Want
What We
"K"
to Know
Learned
"W"
"L"
---------------------
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10 m

5m
5m

10 m
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English for Palestine (8)
Unit (13) Lessons (3-4) The clothes that we wear
SB. P. 78-79 WB. P. 74- 75 Class / 8th …. Date: ….. /3/2011
Objectives: By the end of this lesson, Ss are expected to be
able to:
- recognize pronoun referents .
- skim for gist or general impression of text or graphics.
- scan for specific information from texts and realia
- deduce meaning of unfamiliar words from context.
- summarize a reading text.
- make inferences about a reading text.
- Develop awareness of semantic fields .
- distinguish fact from opinion.
- generate questions about a reading text .
- relate text to personal experience ,opinion , or evaluation.
- extract and synthesize information from different sources.
Steps
Warming up

Procedures
Greetings

(pre-teaching
vocabulary)

Drill
Practice

Time
5m

names of
families

Jobs

HW checking

Key Structure: Who , Which ,
and that to join sentences
Key words: (Professor- anybody
-horse- son-daughter ).
T revises some questions
What is your given name ?
What is your father's job ?
What is your surname ?
Teaching Aids : Ss' Book –WB
– K.W.L chart - LCD – photos –
cards

T. talk with the Ss about their names
T. What are your given name means?
S. it means -------------T. Why were you given that name ?
S. -------------------------------T. Does any one else in your family have that name ?
S. --------------------------------T checks homework.

3m

T: presents the new vocabulary (Professor – anybody-horse- sonhusband -daughter) through the LCD projector and pictures.
T: holds each picture with its word reading it three times.
Ss: repeat as Class/groups / pupils.
T: uses the words in simple sentences. For example:
- Reema is Mr and Mrs Mansour's youngest daughter.
- in the old days , the fastest way to travel was on a horse.
- Dr Tariq has atop college job. He's a professor.
- An electrician needs lots of different tools to help him do his job.
- Sameera and her husband got married last year .
- Parents look after their son .

5m

Ss repeat as C/G/P.

3m

T with Ss say words, numbers and meanings.

4m
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Formative
evaluation

Fill in the gap
Personal – details – counselor – surname – tools – daughters –
anybody – sons – horses – professor
1.Our school -------------------- helps us with our problems.
2.My------------------------ is the name of my family.
3.Can you tell me what happened in----------------------please.
4.You will see my----------------details in my passport.
5.A ------------------- is a university teacher of the highest level.
6.Does ------------- need my help?
6.--------------are strong animals.
7.Parents look after their -----------------------and -----------------8.Smiths make ---------------- from metal.
T asks Ss some questions
Does your family name tell you anything about your ancestors ?
Why did your parents choose your given name?

10 m

"K" – Prior
knowledge
activation
Picture –
reading

What can you see in the picture ?
Where are they now?
What are they doing?
What sort of place do you think this is ?
Which of three people in the picture do you already know?
Which of these are family names and which are given names?
Ss work in group to answer these questions on the "K" column
What We Know
What We Want to What We Learned
"K"
Know
"L"
"W"
----------------------------------

10 m

While reading

Paragraph 1 ( from Dr. Cook------- to has a similar sort of name?)
Ss read the paragraph and answer the following questions:
Do as shown:
1. Dr. Cook has invited ---------------- ( finish)
2. She will speak about the meaning of ------------- (complete)
3. Some surnames come from ----------------- ( Answer)
Ss read the paragraph
T. asks them
What we Want to Know ?
Ss ask some questions related to the paragraph on the" W" column

10 m

Prior
knowledge
activation
"Review

5m

Previous
Learning"

Text Book

What We Know
"K"

Paragraph 2

What We Want to
Know
"W"
-------------------------------------

What We Learned
"L"

Paragraph 2 ( from I have ----- to Fisher and Baker)
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5m

Activity 2

Do as shown:
Complete the following table with the surnames from the text :
From jobs
---------------------

Paragraph 3
Activity 3

Reading aloud
WB page 74

WB page 74

WB page 75

From places
--------------------

- Skilled workers ------------------- Workers who make things from metal -----------------------Paragraph 3 ( from what about ----- to happy)
Do as shown:
1. Why do parents choose special names for their children ?
----------------------------------------------------------------- (answer)
2. It means light it refers to : ------------------------3. The opposite of "normal " is x ---------------- ( finish)
4. Mach 'A" with "B"
An-Najjar
is a great Muslim leader .
Al- Bukhari
is a job in Arabic.
Salah - Deen
comes from a place.
Ss read the parts which the teacher has given. T checks reading.

Complete the table .Add these new words
T. read the words in the box to the students
Ss complete the table with the words in the book, and with other
words they know.
Answers
Anybody ,anywhere ,nobody , nowhere
Complete the dialogue . Use words from 1
T. read the first exchange to the students
T. asks the students to complete it with a word from the table in
one.
Ss complete the rest of the table with words from the table in one
Answers
a-everything b- any thing , anyone c- anywhere, some where dnobody ,everybody e- something ,everywhere , nowhere
Write about people and things in units 1-13.Use who, which or
that.
T. Point to the first picture and read the example sentences to the
students.
T. Repeat with the second picture.
Ss find the other picture in the students book and writ sentence
about them .
Answers
c-This is the doctor who talked to sami in unit 4.
d- This is the wallet which/ that sami lost in unit 6.
e-This is the helicopter which/that rescued mike and his father in
unit 7
f- These are the replies to the letter from worried in unit 8.
g- This is the food that Mrs Kamal needed in unit 11.
h- This is the information on rose hill's computer in unit 13
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5m

5m
3m

3m

4m

Post reading

Ss sum up what they have learned on their chart in ( L) column
and talk about the food that we eat.

What We Know
"K"

What We Want to
Know
"W"

What We Learned
"L"
---------------------
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English for Palestine (8)
Unit (14) Lessons (3-4) The clothes that we wear
SB. P. 84 -85 WB. P. 80 - Class / 8th …. Date: ….. /3/2012
Objectives: By the end of this lesson, Ss are
expected to be able to:
- skim for gist or general impression of text or
graphics.
- scan for specific information from texts and
realia.
- understand different types of letters .
- make predictions about a reading text.
- interpret information presented in
diagrammatic display.
- make inferences about a reading text.
- generate questions about a reading text .

Steps
Warming up

Key Structure: two part verbs separate
Key words: farming – built –
government – set it up - mosques –
medicine – architecture – worked out diseases – medical .
Revised words :
Teaching Aids : Ss' Book –WB –
K.W.L chart - LCD – photos – cards

Procedures
Greetings

Time
4m

T. is doing different housework activates ex: ironing clothes and
wash the dishes .
Ss say What you are doing

HW checking

Revision

T. checks homework .

3m

T revises some words.
Finish the following sentences
(Islamic – conquest – house work )
1- my brother is studying at the -------------- university .
2- cooking washing and cleaning are -----------------3- The Islamic ---------------- began in 711AD.

T: presents the new vocabulary (farming – built – government –
set it up - mosques – medicine – architecture – worked out new vocabulary
diseases – medical ) . through the LCD projector , examples and
pictures.
T: holds each picture with its word reading it three times.
Ss: repeat as Class/groups / pupils.
T: uses the words in simple sentences. For example:
- Mosques is a building where Muslims go to pray
- My brother is studding at the Islamic university .
- cooking ,washing and cleaning are housework .
- the Islamic conquest began in 711 AD
- farming is a very important industry. it produces food for all
of us .
- the Alhambra palace is a wonderful example of ancient Islamic
architecture
pre-teaching
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3m

5m

- the national government decides what the country should do .

Drill
Practice

Ss repeat as C/G/P.

3m

T with Ss say words, numbers and meanings.

2m

Complete the sentences with words from the box.
Formative
evaluation

1.Moslems pray in ------------------------.

5m

2.I study in the ------------------ university.
3.San John is a great ------------------ centre.
4.A ------------------------ is a place without water or plants.
5.Smoking causes dangerous -------------------------- .
6.I bought some -------------------------------- from the pharmacy.
7The government build schools and hospital.
8.I do a lot of -------------------- with my mother
Prior
knowledge
activation
"Review
Previous

T: checks answers.
T: asks some questions to activate and increase students' prior
knowledge .
1- Where do Muslims pray ?
What do you take when you are ill ?
What happens if you eat un healthy food ?

5m

Learning"

"K" – Prior

T asks Ss

10 m

knowledge

What can you see in the picture ?

activation

What does the map in the text show ?

Picture –

What famous building does the photo show ?

reading

What do you already know about Islamic Spain ?
Ss work in group to answer these questions on the "K" column
What We Know
What We Want
What We
"K"
to Know
Learned
"W"
"L"
----------------------------------

While reading
Text Book

The teacher divides the text into parts and deals with each in
separate.

154

Paragraph 1 ( from people often ------- to quickly)
Ss read the paragraph
T. asks them
What we Want to Know ?
Ss ask some questions related to the paragraph on the" W"
column
What We Know
"K"

Paragraph 2

Activity 2

What We Want
What We
to Know
Learned
"W"
"L"
------------------------------------Paragraph 1 ( from people often ------- to quickly)
Ss read the paragraph and answer the following questions:
Do as shown:
1. What did people say about East and west cultures ?
-------------------------------------------------------- (Answer)
2. How long did east and west cultures meet in Al-Andaluse ?
--------------------------------------------------------- (Answer)
3. in Spain east and west met for almost --------- years (
complete)
4. What is the opposite of different ?
5- Islamic Spain began in ---------------- ( complete)
6.get from the passage :
East = ---------------,similar = --------------, started = --------------Fast = ---------------- , Adjective = -------------, Adverbs = --------Paragraph 2 ( from they come ----- to the center of civilization
)
Ss read the paragraph
T. asks them
What we Want to Know ?
Ss ask some questions related to the paragraph on the" W"
column
Do as shown:
1. What did the Muslims do in Spain ? (Answer)
2. was there farming before Islamic Spain ? (Answer)
3. Muslims came with new ----------- and ------------ (complete)
4. they brought new -------------- like --------------and -------------- .(complete)
Al- Andalusia became the --------of Islamic world and center of
------------- (complete)
Muslims brought better ways of building .( T/F)
2.Moslems set up the government in Baghdad .( T/F)
3.Muslims built new civilization in Cordoba .( T/F)
4.The meaning of fast = ------------, Fantastic --------- (Extract)
5. the opposite of quickly ----------------- .

10 m

Paragraph 3 ( from It became ----- to still lives)
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10 m

10 m

Reading aloud
WB page 80

WB page 80

Post reading

Complete :
1. Al- Andalus was famous for its ---------,----------and ---------.
2. -------------- worked out how disease past from person to
person.
Al-Idrisi drew the first ----------------------------------- develop many new medical operation .
In old Cordoba , you will see the --------------- .
Find the opposite :
The same ------------- , slowly ---------------, forget ------------,
quite ----------------,finished -----------------, took -----------,
ancient -------------, dies ------------------- .
Ss read the parts which the teacher has given. T checks reading.

5m

Look at the text on page 84 of your students book to find the 3 m
irregular past forms of these verbs .
Ss find the irregular past forms of the verbs in the text on pages
84 of the students book.
Answers
a- met b- fought c- began d- took e- came f- brought g – built hset I became j – drew
Complete the following with pairs of words from exercise 4
3m
on page 85 of your students book.
T. asks the students to look at the exercise 4 on 85 of the
students book again .
Ss complete the sentence with pairs of words from the exercise
in the students book .
Answers
a- ended b- took, gave c- remembered d- noisy , quiet e- lives ,
dies f- slowly , quickly g- modern ,ancient h- the same ,
different
Ss sum up what they have learned on their chart in ( L) column
10 m
and talk about the food that we eat.
What We Know
"K"

What We Want
to Know
"W"
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What We
Learned
"L"
---------------------

SAMPLE K.W.L CHART
TOPIC – THE MUSLIMS IN AL-ANDALUSE
K

W

L

What I Know

What I Want to

What I Learned

Learn
- the capital of Spain is
Madrid

What is the capital of

- Madrid is the capital of

Spain ?

Spain

- People often say that East - What did people say
is East and West is west ,

about East and East ?

- People often say that East
is East and West is West ,
and that the two cannot

and that the two cannot

meet .

meet .
- In Spain , East and West

- How long did East and

- East and West met for

met for almost 800 years .

West culture meet in Al-

almost 800 years .

Andaluse ?
- the Islamic Spain began

- When did the Islamic

- the Islamic Spain started

In 711

conquest to Spain start?

In 711

- Muslims brought better

-What did Muslims bring ?

- Muslims brought better
ways of farming

ways of farming .
- Muslims set up the

- Where did Muslims set

- Muslims set up the

government in Cordoba

their government ?

government in Cordoba

- Al- Andaluse became a

- what did Al- Andaluse

leader of the Islamic

become?

- It became the center of
civilization . It became

World

famous for its science ,
medicine , architecture and
its arts and crafts .

- AL-Idrisi drew the first

- Whose drew the first

- AL-Idrisi drew the

scientific world map

scientific world map ?

first scientific world
map
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Appendix (5)
Referee Committee for Study tools

No

Name

Qualification

Institute

1.

Prof. Hassan Abu Jarad

Ph.D in Linguistics

2.

Dr. Mohammad
Hamdan

Ph. D in
Methodology

Al- Azhar
University
Gaza University

4.

6.

Dr. Awad
Keshta
Dr. Mohammad Abu
Mallouh
Dr . Yehya Abu jahjouh

7.

Mrs. Halima Esleem

8.

Mrs. Maha Barzaq

9.

Mr. Majed Salah

Ph. D in
Methodology
Ph. D in
Methodology
Ph. D in
Methodology
M.A in
Methodology
M.A in
Methodology
M.A in
Methodology

10.

Mr. Khamal Abu Shamla

M.A in
Methodology

11.

Mr. Husain Abu El- Khair

B. A in
English Language

5.
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The Islamic
University of Gaza
Al-Qatan Centre Gaza
Al – Aqssa university
Teacher at UNRWA
School
Al-Qattan
Centre Centre – Gaza
Supervisor of English
language in the
Ministry of Education
Supervisor of English
language in the
Ministry of Education
Supervisor of English
language in the
Ministry of Education

Appendix (6)
Permission & Testimony

159

160

