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Dr. Sumer Salman Abu Shaaban
Abstract

This study aims at examining the effectiveness of using IPCSSV strategies on
enhancing reading comprehension skills for the third graders in AISG. In order to
achieve the aim of the study; the researcher adopted a semi experimental research
design. The sample of the study consists of (30) students. The experimental group
students who were purposefully chosen and were taught by IPCSSV based reading
strategies approach. The curriculum was reading comprehension from the textbook
Rigby literacy, units (4.5.6.7). The experiment was accomplished in two months
during the second term of the school year (2012-2013).
Reading Comprehension test was designed and served as a pre-post test. The
validity of the test was refereed by the specialists and the reliability of the test was
measured by internal consistency. The results of the achievement test were
statistically analyzed by using T-test paired sample measured the differences between
the performances of the experimental group in the pre and the post tests. T-test
independent sample was used to measure the differences in reading comprehension
skills at each domain of the three skills in the post test. The effectiveness of using
IPCSSV strategies on the levels of the reading comprehension skills was measured by
Eta square and Blake modified rank. The study results indicated that there are
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statistically significant differences at (α ≤ 0.05) between pre and post-test of the
experimental group in reading comprehension skills in favor of the post test. The
results also proved that there were significant differences at (α ≤ 0.05) between the
levels of reading comprehension skills for the experimental group in the post test.
Based on the findings, the researcher recommended the teacher of English to
adapt IPCSSV based reading strategies in teaching English in general and in teaching
reading in particular. Finally, the researcher suggested that further researches should
be conducted on the effectiveness of using IPCSSV strategies on different language
skills and at different levels and grades.
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Chapter 1
Study Background

Chapter 1
Study Background
1.1 Introduction
English is the most important language in the world, and it is considered the most
important foreign language taught in Palestinian schools. English as a foreign
language (EFL) is a subject taught in the primary, preparatory, and secondary schools
and at universities. Palestinian schools are divided into three types: Public, UNRWA,
and Private Schools, where English for Palestine curriculum is taught from grade one
to grade Twelve. Some private schools adopt this Palestinian curriculum, while other
schools, such as AISG, do not.
The American International School in Gaza, henceforth AISG, adopts the
Palestinian Ministry of Education in their curriculum in some subjects: Arabic,
Religion, and Palestinian Social Studies. AISG is one of the English schools in the
Middle East which follows the State of Virginia Standards of learning. AISG
curriculum is called Rigby Literacy, and all subjects are taught in English language
except Arabic, Religion, and Palestinian Social Studies. English is AISG main
language from Kindergarten to grade Twelve. Students start learning English letters,
numbers, and words in Kindergarten. Then, in the primary level, they study the basic
subjects in English language such as Math, Science, and Social Studies.
The researcher in the present study is concerned with enhancing reading
comprehension skills for the third graders at AISG. English language has four main
skills: reading, writing, speaking and listening. Therefore, students must master these
skills in order to acquire the skills needed for any level at schools or universities.
Reading is, undoubtedly, a crucial skill for English language students and of course
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for AISG students. Particularly, reading helps students make progress in other
subjects since lack of understanding or misunderstanding reading texts results in
learning difficulties. For instance, reading helps students become good readers and
good writers later on, because more reading means learning more vocabulary and
structure. Therefore, the ability to understand the reading texts will affect students’
writings.
Furthermore, reading is a major skill in language learning through which students
gain knowledge. Woolley (2010, p. 108) argues that,
Most children read narrative texts, so they actively utilize cognitive resources
to comprehend, by constructing appropriate mental models of story events.
However, many children with poor comprehension experience difficulties due
to an inability to appropriately direct attention and to effectively use the
resources of working memory. As a result, their ability to construct integrated
mental models of story content may be impaired. However, their reading
comprehension performance can be improved when they are taught inferential
reading comprehension strategies involving both verbal and visual processes
to facilitate more elaborated mental modeling of narrative texts.
Therefore, researchers have used several different methods and theories in order to
enhance reading comprehension skills. Some studies were based on some theories to
improve reading comprehension skills like Haboush (2010) who used a program
based on multiple intelligence theory to improve the reading skills of the eighth
graders. El-Kahlout (2010) used the guided discovery method to improve reading
skills of the seventh graders, while Bader El-deen (2009) used Assisted Extensive
Reading program to improve the reading skills of the ninth graders.
On the other hand, other researchers used reading strategies as methods of
teaching, either as a one strategy or multiple strategies during teaching. Abu Shamla
(2009) suggested a program based on prior knowledge to develop eighth graders'
English reading comprehension skills. While, Berg, et al (1998) implemented
vocabulary strategies to increase reading comprehension skills. McKown and
2

Barnett's (2007) used higher-order thinking skills to improve reading comprehension
for second and third grade students.
Ishida (2002, pp.82-83) defined eight strategies as “the foundation for reading
comprehension; skimming, scanning, previewing, predicting, building vocabulary and
identifying topics that are common among groups of words, identifying topics for
paragraphs, making inferences and understanding paragraph patterns.” That is to say,
teaching reading strategies can improve students reading comprehension skills. In his
research on teaching reading strategies, Alyousef (2005) argued that “reading is seen
as an active process of comprehending where students need to be taught strategies to
read more efficiently e. g., guess from context, define expectations, make inferences
about the text, skim ahead to fill in the context, etc.”
In the literature reviewed by the researcher, there are some strategies that can be
taught and are more effective than the others. Students at (AISG) encounter many
difficulties and challenges in using reading strategies and in order to understand the
reading texts, they need to use different strategies. Hence, the researcher decided to
use a group of strategies to teach her third graders to enhance their reading
comprehension skills. These strategies are Inquiry, Predicting, Connecting,
Synthesizing, Summarizing, and Visualizing (henceforth IPCSSV).
Based on the researcher’s experience and knowledge of the primary school
English curriculum, she has chosen some important reading skills to improve. In order
to achieve this goal, the researcher viewed the related literature. Some researchers
such as Bader El-Deen (2009) used assisted extensive reading program to improve
guessing the meaning of the words and other skills. McKown and Barnett's (2007)
used higher-order thinking skills to improve student’s skills such as inferring, and
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summarizing. Consequently, the researcher decided to use these skills (guessing the
meaning of words from context, understanding cohesion and summarizing) to be
improved due to their major role in enhancing the reading comprehension.
1.2 Rationale of the Study
The researcher is an elementary level teacher at AISG and her experience in the
school makes her aware of the problems students encounter while learning English
language. Students in Grade three face many reading related problems; they need to
comprehend their reading texts within their grade level. They also need to
apply/express what they learned in writing forms. The teacher noticed this problem
through her observation, students’ achievement tests, and other teachers’
observations. The researcher believes that there is a problem in students’ abilities to
use reading strategies while reading. Hence, it is important to carry out such a study to
improve students’ reading comprehension skills and to raise their standards of
achievement.
1.3 Research Problem
The researcher noticed that third graders at AISG suffer obvious weakness in
reading comprehension and in using reading strategies in particular. Its worth to
mention that Rigby literacy curriculum of the elementary school at AISG has more
reading comprehension skills than other language skills such as (listening, speaking
and writing). In addition to that, students’ results in reading comprehension tests
showed their weaknesses in comprehending the reading texts.
The English language curriculum, Rigby literacy, at the elementary school is
divided into two parts: shared reading and guided reading. The two parts are basically
stories of different difficulty levels for each grade. Students are in a real need to
comprehend all those texts. Further, students at AISG study Math, Science, and Social
4

Studies in English, so improving their reading skills in English will positively
influence their reading skills in all subjects. That is to say, the goal of this study is to
improve reading comprehension skills of the Third graders to meet the standards of
grade Three at AISG.

1.4 Research Questions
The statement of the study can be stated in the following major question:
What is the effect of using IPCSSV strategies on enhancing the reading
comprehension of the third graders at AISG?
The main question can be clarified by asking the following sub-questions:
1. What are the reading comprehension skills intended to be developed for the third
graders in Rigby Literacy textbook?
2. To what extent do the IPCSSV strategies enhance students reading skills?
3. Are there statistically significant differences (α≤ 0.05) in the mean scores in
reading skills test in the pre- and post-tests among the experimental group?
4. Are there statistically significant differences at (α≤ 0.05) in the mean scores of each
skill in the pre- and post-test of the experimental group?
5. Are there statistically significant differences at (α≤ 0.05) in the mean scores of each
skill of reading comprehension skills in the post-test of the experimental group?

1.5 Research Hypotheses
1. There are statistical differences (α ≤ 0.05) in the mean scores with the experimental
group in reading skills in the pre- and post-test?
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2. There are statistically significant differences at (α≤ 0.05) in the mean scores of each
skill of reading comprehension skills in the pre- and post-test of the experimental
group?
3. There are statistically significant differences at (α≤ 0.05) in the mean scores of each
skill of reading comprehension skills in the post-test of the experimental group?
4. IPCSSV has efficiency in achieving not less than (1.2) as measured with respect to
modified Black’s Gain Ratio.
1.6 Purpose of the Study
The present study aims to achieve the following:
1- Identifying English language skills intended to be developed in Rigby Literacy
through IPCSSV strategies.
2- Measuring the effect of IPCSSV based teaching strategies on developing third
graders’ achievement in English tests.
3- Depending on the result, some recommendations and pedagogical implications
will be expounded to teachers, curriculum designers and decision-makers.
1.7 The Significance of the Study
1. This study is the first study, as far as the researcher is concerned, to be conducted in
the field of English language at an American school in Palestine.
2. The importance of the study springs from the importance of using reading strategies
in reading comprehension.
3. The study can help the teachers at the American School and English teachers in
general by using lesson plan based on reading strategies to increase students’
achievement.
4. It may provide curriculum designers with a fundamental background about the
benefits of reading strategies in order to be used as a method of teaching.
6

5. It may help the students enhance their reading skills through using the different
activities which are based on reading strategies, in order to cope with the main
curriculum requirements.
1.8 Definition of the Study Terms
Reviewing related literature and other previous studies, the researcher included
some operational definitions as they were comprehensive, clear and direct. Other
terms are defined by the researcher.
Effectiveness:
It is the degree of development in students’ achievement in English language as a
result of using IPCSSV strategies. The degree of the effectiveness was statistically
measured by using Modifies Black Ratio equation.
Reading comprehension
The researcher adopts Kirby (2006, p. 161) definition:
Comprehension is the ability to interact with a text to construct meaning or to
convey the author's message through employing an integrated process that
involves cognitive and metacognitive strategies. Reading comprehension is
the process of constructing meaning from the text. The goal of all reading
instructions is ultimately targeted at helping a reader to comprehend a given
text. Reading comprehension involves at least two people; the reader and the
writer. The process of comprehending involves decoding the writer's words
and then using background knowledge to construct an approximate
understanding of the writer's message.
IPCSSV
The researcher selected six reading strategies to be used in teaching. The
researcher uses the first initials of the six strategies terms and puts them in one word.
In other words, (IPCSSV) stands for six reading strategies: Inquiry, Prediction,
Connection, Summarizing, Synthesizing and Visualization. The researcher will
review the definitions of these strategies.
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Visualizing
Pearson Education Incorporation (2009, p .2) states that “Visualizing refers to
readers’ ability to produce and generate pictures in their minds based on the text they
read or words they hear. This helps them be more involved in reading; and thus more
understanding is obtained.”
Predicting
Day and Park (2005, p .33) state that “prediction involves students using both
their understanding of the passage and their own knowledge of the topic and related
matters in a systematic fashion to determine what might happen next or after a story
ends.”
Making connections
Miller (2009, p .1) argues that “children make personal connections with the text
by using their schema background knowledge”. Moreover, Debbie mentioned three
main types of connections we make while reading a text.
- Text-to-Self (T-S) refers to connections made between the text and the
reader's personal experience.
- Text-to-Text (T-T) refers to connections made between texts being read to a
text that was previously read.
- Text-to-World (T-W) refers to connections made between a text being read
and something that occurs in the world. It is important to activate children's
schema (background knowledge) before, during, and after reading.
Synthesizing
Trehearne (2007, p .111) states that “Synthesis involves combining different
sources of information in a way that makes sense. Readers incorporate what they
know about the topic from previous texts or experiences and make text-to-text, text-
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to-self, or text-to-world connections. Whenever students retell or summarize a text,
they put their own spin on the information, synthesizing it.”
Summarizing
Raymond (2009, p. 32) defines summarizing as the process “to reduce the texts to
their bare essentials: the gist, the key ideas, the main points that are worth noting and
remembering”.
Inquiry
Paulson (2006, p. 3, 5) stated that “inquiry is indeed both a teaching strategy and a
learning strategy, but it presents the possibility for deeper understandings, richer
discussions, and a more authentic approach to a more literate citizenry. Teaching
within an inquiry-format removes the sage on the stage approach and the instructor
becomes a facilitator of learning or a guide on the side.” He stated that,
The classroom becomes more dynamic, as the inter-play between instructor
and students moves to higher level thinking strategies and deeper
understanding. Moreover, Inquiry‐based learning requires student
engagement; most often manifested in terms of authentic, real‐world
experiences. Learners become immersed in solving problems, collecting data,
and exploring primary and secondary sources.
AISG
The American International School in Gaza is a co-educational, K-12, English
language, college preparatory school that offers a program of studies that culminates
in awarding eligible students an American High School Diploma. AISG holistic
encourages high standards of academic achievement, meaningful collaboration, and
personal development, while supporting the unique needs of each learner. Students
are encouraged to take responsibility for their own learning and well-being. Learning
explicitly addresses guided and independent inquiry, skill development, and critical
9

thinking strategies for finding solutions to the complex and inherent challenges in
developing a sustainable and peaceful world. AISG School operational manual (2000,
p. 10).
Third grade
Third grade is a year of primary education. It is the third school year after
Kindergarten. Students are usually 8-9 years old, depending on when their birthday
occurs. In reading, Third grade students begin working more on text comprehension
than decoding strategies. Students also begin reading harder chapter books. They read
and distinguish between varieties of genres: realistic fiction, non-fiction, poetry,
fantasy, historical fiction, science fiction and folktales AISG School operational
manual, (2000, p. 12).
1.9 Research Procedures
The following procedures were followed in order to answer the questions of the study:
1. Reviewing previous studies related to reading strategies and reading
comprehension skills;
2. Choosing the units of reading comprehension in Rigby Literacy textbook as a
sample for the study;
3. Designing the tools of the study which are achievements reading comprehensionpre- and post-tests;
4. Consulting specialists and considering their comments and opinions for checking
validity of the tools;
5. Designing the Teacher’s guide and lesson plans based on IPCSSV strategies;
6. Preparing the pre-test to check the validity and reliability of the test;
7. Choosing the sample of the study that includes one group;
11

8. Applying the pre-test on the sample of the study and computing the results;
9. Implementing the experiment according to the teacher's guide;
10. Applying the post-test on the group and recording the results;
11. Analyzing the data statistically by using appropriate statistical analyses;
12. Interpreting the results of the study and offering suggestions and
recommendations in the light of the study results.
1.10 Study Delimitations
1- The study is designed to examine the effects of using IPSSCV strategies on
enhancing third graders’ reading comprehension skills.
2- The researcher will use six strategies: Inquiry, Predicting, Synthesizing,
Connecting, Summarizing, and Visualizing to enhance three reading skills which are
guessing the meaning of the words through context, summary writing, and
understanding cohesion.
3- The population of the study consists of all third graders at AISG. The sample which
includes all third graders is chosen purposely at AISG.
4- The study is limited to the second semester 2012-2013 lesson and it contains four
stories from Rigby Literacy.
5- The present study is implemented only at AISG.
Summary
This chapter viewed the background of the present study by viewing
introduction, statement purpose, research questions, hypotheses, the study
significance, definitions of terms, limitation and procedures of the present study. Next
chapter will view the Theoretical Framework of the study.
11
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Theoretical Framework
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Chapter 2
Theoretical Framework
Introduction
This chapter deals with the theoretical framework of the present study, it consists
of three sections: The first Section includes the definition of reading, reading
comprehension, reading strategies, the relation between reading strategies and reading
skills. The second section includes domains of reading comprehension strategies,
teaching reading strategies. The third section includes reading in Rigby Literacy
curriculum, its purposes in general and for the Third graders in particular, reading
strategies, and domains of reading comprehension strategies.

Section 1
Reading Comprehension Skills

2.1 Definition of Reading
There are different definitions for reading either as a process or as a skill. For
further clarification, the researcher introduces some of these definitions as follows:
According to the National Institute of Education (2009, p. 6), reading is defined as “a
complex system of deriving meaning from print that requires all of the following:
• The skills and knowledge to understand how phonemes, or speech sounds, are
connected to print;
• The ability to decode unfamiliar words;
• The ability to read fluently;
• Sufficient background information and vocabulary to foster reading comprehension;
• The development of appropriate active strategies to construct meaning from print;
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• The development and maintenance of a motivation to read.
Abu Shamla (2009, p.11) defines reading as “a visual and cognitive process to
extract meaning from writing by understanding the written text, processing
information, and relating it to existing experience”. He explains that reading can be
“text driven (the text is interesting), task driven (the text is read because of the
academic task that the learner faces) and purpose driven (the text is a step towards a
purpose, which is outside reading)”. On the other hand, Scharer, et al. (2005, p. 25)
define reading as
Thinking cued by written language”. They believe that “teachers cannot think
for students; they cannot even explain for them the complex operations they
need to put in place. However, teachers can teach in a way that gives students
an idea of what effective readers do and supports them in using reading
strategies daily. For instance, Effective readers think within the text, effective
readers think beyond the text, effective readers think about the text.
From these definitions, it is clear that the concept of reading is an active skill, a
cognitive process of understanding a written linguistic text, a means of language
acquisition of communication, and sharing information. It is also a complex process
which includes many processes.
2.2 Reading Comprehension
Neumann (2008, p.2) thinks that reading comprehension is “a basic for learning,
working and enjoyment. It is the application of a skill that evolved for other purposes
(listening or oral comprehension) to a new form of input text.” While Miller (2002,
p.8) stated that reading comprehension “is the ability to understand or to get meaning
from any type of written material. It is the reason for reading and the critical
component of all content learning."
On the other hand, Snow et al. (2002, p. 92) define reading comprehension as
A process of constructing meaning through interaction and involvement within
written language, they suggested that reading comprehension is, in part, made up
of nine cognitive components: fluency, vocabulary, world knowledge, discourse
14

knowledge, linguistic knowledge, motivation, purposes and goals, cognitive and
meta-cognitive strategies, and integrating non-print information with text. They
are used when a reader aims to create comprehension of the text.

To sum up, the main purpose of reading is to comprehend and understand the
reading texts. If the reader is not able to interact with the reading texts, the goal of
reading will not be accomplished. Hence, in order to comprehend reading texts,
readers should use reading strategies while reading in order to understand the given
texts. This means that teachers need to pay special attention to teaching strategies and
techniques in order for them to achieve the goal of comprehension and decrease the
level of difficulties students encounter in reading comprehension.
To conclude, the researcher defined reading comprehension as: students’ ability
to comprehend the reading texts and to be able to know the meaning of the words,
understand cohesion and summarize the stories which they read.
2.3 Reading Comprehension Strategies
There are many definitions for reading comprehension strategies, some of which
the researcher will view. Peterson (2008, p.2) defines reading comprehension
strategies as:
A specific procedure or routine that students use while they are reading to help
them better understands the meaning of text. Comprehension strategy instruction
involves the explicit explanation of what the strategy is, why students should use
it with this specific passage, and how they can use the strategy in other situations
when they don’t understand what they are reading.
Meanwhile, Bader El-Deen (2009, p. 8) argues that reading strategies “are the
conscious systematic mental processes used by a good reader to understand a text.
They are represented in cognitive and metacognitive processes including decoding,
skimming, scanning, clarifying meaning of words, summarizing, and drawing
inferences.”
15

Moreover, Hernández and Bulnes (2007, p.3) believe that
Reading comprehension strategies are procedures involving goals, planning
actions to achieve them, how to evaluate them and a possible change. For her, it
is necessary to teach strategies if we want to achieve reading comprehension.
Therefore, strategies are taught or not taught, learned or not learned. Moreover,
reading strategies are considered high order procedures where cognition and
metacognition processes play an important role. That is, a strategic mind has a
capacity to represent and analyze problems and a flexibility to find solutions.

To sum up, the researcher can state that reading strategies as a conscious mental
process that includes a well-organized plan. This plan contains procedures for
teachers to teach their children, explanations on how to use these strategies in any
text, and instructions for students to follow during reading and after reading.
2.4 Relation between Strategies and Skills
The relationship between the reading strategies and reading skills can be
confusing. However, it recently started to be clear that a strategy is used “to describe
aspects of reading that involve intentional control and deliberate direction of
behavior” Afflerbach, et al (2008, p. 363). In other words, students must consciously
decide to employ a particular strategy in order to construct meaning from a text. In
addition, Geary (2006, p. 66) mentions that “Reading strategies are part of a set of
skills that students need to use as they read. Students engage in the use of not only
one, but probably several strategies as they read”. This means that students can learn
more than one strategy and apply them to understand a certain text.
In a study done by McKown and Barnett's (2007), they stated that teaching
children reading strategies help them improve their comprehension skills. He added
that, reading strategies help children who have learning problems and have troubles
with organizing of their thoughts. Regarding comprehension strategies instruction,
teachers discovered that reading comprehension is not something that students can
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acquire as they read but it requires a teaching plan that focuses on teaching reading
strategies.
Moreover, Zimmerman and Hutchins (2003, p. 22) think that in order to help
children become more proficient readers, certain reading strategies should be
explicitly taught in order to help students grow as readers. These specific strategies
include:
(a) Creating mental pictures of what they are reading;
(b) Using background knowledge to make connections;
(c) Asking questions before, during, and after they read;
(d) Making inferences during and after reading;
(e) Determining the most important ideas or themes;
(f) Synthesizing information; and (g) Using fix-up" strategies when something
doesn't make sense.
In contrast, a skill is defined as “an acquired ability to perform well proficiency.
However, skill is also used to refer to parts of acts that are primarily intellectual, as
those involved in comprehension or thinking” Afflerbach, et al (2008, p. 363).
Afflerbach conducted an inquiry with teachers, graduates and undergraduates of
education, and professors of education to understand the relation or the differences
between skills and strategies. The answers of the selected sample are as follows:
1. Skills make up strategies;
2. Strategies lead to skills;
3. Skill is the destination, strategy is the journey;
4. We learn strategies to do a skill;
5. Skills are automatic; strategies are effortful and mediated;
6. We use strategies as tools;
7. Strategies that work require a skill set.
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Bader El-Deen in her study (2009, p.15) stated that reading skills “are
subconscious automatic processes employed by a good reader to understand texts.” In
the present study, the researcher will work with her students to improve three
particular reading comprehension skills (Guessing the meaning of the words,
Understanding Cohesions, and Summarizing).
2.5 Definition of Reading Skills
The researcher adopted the following definitions of reading skills included in this
study. These skills are intended to be developed through the experiment, they are
presented as follow:
2.5.1 Guessing the Meaning of Words from Context
The researcher adopts Bader El-Deen definition (2009, p .9), she states that
“guessing the meaning of the words refers to the reader's attempt to predict or to
assume meaning of unfamiliar word taking help of clues from the context.” In the
present study, the context is reading stories which indicate the real need of improving
such a skill for the students. And because each story is about 24 pages, students
should and are required to master this skill in order to keep going in understanding the
story. In this context, Duffy (2009, p. 85) argues that “the most efficient way to learn
the meaning of a new word when reading is to figure it out through thoughtful use of
context. When readers encounter an unknown word in the text, they can use the clues
embedded in the text around the new word to figure out for them what the word
means.” Learning this strategy, readers improve techniques for increasing vocabulary
independently and quickly.
2.5.2 Understanding Cohesion
The researcher adopts Bielby definition (1999, pp. 55-57) that “cohesion refers to
students’ ability to weave and unite different ideas of a text using different markers

17

such as pronoun references (anaphoric and cataphoric references), definite articles,
and others”.
The researcher is in a need of improving students’ understating of cohesion to
maintain their understanding of reading stories. For instance, students need to
understand anaphoric references which require they understand references
backwardly, and cataphoric references which mean forwardly referring to something
to be mentioned later and others.
2.5.3 Summarizing
The researcher adopts Habosh’s definition (2010, p. 44) in which he states that
“Summarizing refers to a reader’s ability to put a written or spoken text in a shortened
version using his own words.” In other words, the researcher needs students to be able
to use summarizing as a strategy and a skill as well. Summarizing as a skill is required
for AISG students because the curriculum usually asks student to summarize spoken
and written text.
Since the goal of comprehension skills should be to enhance readers’ abilities to
comprehend what is being read, the student is supposed to be able to use strategies to
facilitate this process even when the teacher is not present. Therefore, it is very
important to learn reading strategies to improve the reading skills.
Section 2
Reading Comprehension Strategies
2.6 Domains of Reading Comprehension Strategies
Good readers use comprehension strategies to support the construction of
meaning. A reader may use these strategies consciously; the strategies may become a
regular activity with practice, Pressley (2002, p. 297). In the present study, the
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researcher used reading strategies that exists into two domains. The first domain is
meta-cognitive and the second one is cognitive. The researcher will discuss those two
domains from the related literature, books, articles and journals.
2.6.1 Metacognitive Reading Strategies
It’s worth to mention the meaning of meta-cognitive reading strategies in order to
get a clear idea of the meaning of metacognitive within this study. Baier, (2010, p.4)
defined meta-cognition as “Thinking about thinking, this brief definition refers to a
person’s awareness about what he/she is thinking and feeling when he/she reads”.
Meanwhile, Bader El-Deen defined it as “a mental processing mechanism that helps
individuals complete cognitive tasks." Moreover, the use of a meta-cognitive strategy
is “activated by the reader’s assessment of his or her own cognitive state” (Bader ElDeen, 2009, p. 17-18).
To illustrate, when reading a new text or topic the reader slows down. In addition
to that, skillful readers often skim the reading texts before reading it. Then, they make
predictions about it based on their previous knowledge. While reading, they pay more
attention to the text sections that are essential for their purpose or particularly
difficult. On the other hand, they read the other parts of the text more quickly and
with less care. Furthermore, they respond to the text while reading, ask questions,
create mental images representing the meaning of the text, and interpret the text. After
reading they continue to reflect on the text. Later on, they review it and possibly
reread the text parts that seem especially important to their purpose or that they did
not understand sufficiently well during the first reading. Pressley (2002, p.296- 297).
Storm (2007) adds that reading comprehension strategies are necessary for
readers because they can provide active information that is considered to be new
experience for them. Students who use cognitive strategies, such as previewing,
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activating prior knowledge, predicting, making connections, monitoring, organizing,
summarizing, questioning, and visualizing, are able to comprehend and recall more of
what they read. Using such strategies, furthermore, helps students become metacognitive readers. In order to become a skillful comprehend, a reader needs to pick up
strategies to be used according to the content of the text and its level of difficulty.
When the text is more complex, the reader will need to direct the process of meaning
construction Storm (2007, p.4).
2.6.2 Cognitive Strategies
There are many definitions for cognitive strategies but most of these definitions
come in a line with their relation with the meta-cognitive strategies. Hence, it is
important to see the relation between meta-cognitive and the cognitive strategy from
the perspective of teachers and students. Bader El-Deen (2009, p.17) clarifies that
“cognitive and meta-cognitive processes are interrelated. In other word, when a reader
skims a text to get the gist, he/she uses cognitive strategy. Whereas assessing the
effectiveness of skimming for gathering textual information is a meta-cognitive
strategy.” This means that the process of skimming needs both strategies to be
involved.
Still, other researchers examine the relation between cognitive and meta-cognitive
strategies from student’s perspective. For instance, Afflerbach (2008) stated that for
students the difference between cognitive skills and strategies has to do with
deliberate and intentional use and with the degree to which a cognitive activity is
accomplished automatically. However, the terms “skill” and “strategy” appear
frequently and often interchangeably. “Both terms are found in descriptions of
cognitive tasks for students and teaching activities described in state standards,
curriculum

materials,

professional

development
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books,

and

faculty

room

conversations.” Therefore, it may help improve instruction if the terms are used
consistently and precisely. Also, skills are automatic, and they lead to increasingly
fluent and efficient reading. Moreover, “readers who are aware that they must apply a
cognitive strategy and may become less reliant on the strategy over time, when this
goal is achieved, a cognitive strategy become a skill” Afflerbach (2008, pp. 365-366).

2.7 IPCSSV Based Teaching Reading Strategies
English language is one of the most important subjects taught in the Palestinians
public and private schools. Students in classrooms learn English in different
traditional teaching methods. Many researchers have conducted several studies in
order to improve students’ achievement in language. It is important to implement
different

teaching methods

to

develop

students’ achievement

in

reading

comprehension skills.
The researcher argues that in teaching English language IPCSSV based reading
strategies can be effective in many ways. First of all, students are given the
opportunity to understand the reading texts easily. Second, students are able to use
these strategies in any reading text they read in any subject which will reflect on their
performance in other subjects. Third, students’ summarizing skills abilities will
increase which will reflect on their writing.
2.7.1 Inquiry (Question Asking and Answering)
Neufeld, P. (2006, p. 304) suggests that the “value of teaching students to use
question asking and answering to support their efforts to comprehend what has been
well established.” Question asking and answering “can be viewed as the strategy that
drives all other strategies.” In other words,
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It is the process of asking and then answering questions of oneself and the
text that brings the other strategies to life. What differs from strategy to
strategy is the type of questions one asks of oneself or the text. Thus, helping
students develop the ability to ask and answer questions of themselves and the
text before, during, and after reading is an important part of the process of
becoming a strategic reader. In the sections that follow I provide examples of
the kinds of questions students should be asking as they engage in the kinds of
thinking associated with each of the other comprehension strategies.

Further, Thornbury (2004, p. 27) suggests that "the teacher must be clever in the
art of asking meaningful questions. This will give students the opportunity to practice
problem-solving and will help them to become more capable of solving problems that
arise in learning sessions”. This means that teaching students asking questions is very
essential for students to enhance their reading skills.
2.7.2 Making Predictions about the Text
Neufeld, P. (2006, p. 305) indicates that by “using answers to questions posed
during the overview process in combination with students prior knowledge of a topic,
students can learn to make predictions about the text.” He added an example for
prediction when students use this strategy, “they might generate the following
prediction after overviewing a chapter focusing on the life of child laborers during the
industrial revolution: In this chapter I think I will”.
2.7.3 Creating Summaries (Oral, Written, Visual)
Neufeld (2006, p. 305) states that “Summaries can be described as oral, written,
or visual statements; texts; or diagrams that capture the important ideas from a text in
an abbreviated form”, furthermore;
Key questions for readers to ask when attempting to construct summaries of
texts include, among others: - What was the gist of the text? - What were the
main points made by the author? - What organizational structure(s) did the
author use to present the information?
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Here, there are three types of summarizing:

Oral Summaries
Neufeld, (2006, p. 305) believes that oral summaries are “particularly useful for
on-the-fly comprehension checking, where a reader pauses momentarily after reading
a section of text and checks his or her understanding by attempting to recount the
main points of what he or she has just read”. This indicates that oral summarizing is
very useful during the teaching of reading texts, since the students need to collect the
needed information while reading.
Visual Summaries
Visual summaries are represented in the form of graphic and semantic organizers.
According to Trehearne, (2007, p .110), graphic and semantic organizers “help
readers remember what they have read. They are an effective way to help students
represent information from both narrative and informational texts and to concretely
manage, retain, and recall abstract information”. Hence, “English as a Second
Language (ESL) students, or other English Language Learners (ELL) and students
with learning disabilities particularly benefit from the use. The visual representation
of text content is an effective, nonverbal approach to interpreting what has been read.”
In addition students need to learn how to use organizers. Trehearne, (2007, p. 14)
suggests some examples for the organizers that include semantic maps or webs, story
and character maps.
Neufeld (2006, p. 304) states that there is considerable research support for the
practice of teaching students to construct visual summaries of texts. Moreover he
mentions that students need visual organizers to be used while reading. In other
words, visual organizers
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Include the main ideas presented in a text and show how the ideas relate to one
another. As such, the ability to construct an appropriate visual organizer depends
upon a reader’s ability to identify the organizational structure(s) used in the text.
The type of visual organizer used to summarize a text must correspond with the
organizational structure of the text. The real power of visual organizers is
realized when students learn to construct visual summaries that accurately
represent the actual texts they are reading—something mass-produced visual
organizers can seldom facilitate.

Written Summaries
Neufeld (2006, p. 306) states that “teaching students how to write summaries of
what they have read is another strategy with considerable research support.” He
provides one method that has been used to teach students how to write summaries of
texts. This method “involves teaching them to apply a set of rules. For example, Rule
1: Delete unnecessary materials e.g., delete details that are not germane to the main
topic”.
2.7.4 Making Connections
Teachers should teach students how to make connections. Hoyt (2009, p. 176)
offers two teaching ideas for making connections:


Coding Strategy

Hoyt (2009, pp. 176–177) mentions that “As students read, they stop at each sentence
or paragraph and indicate their reactions to their reading by using symbol codes to
represent. After coding, students find a partner to share and compare codes and justify
their codes.”


Memorable Moments

Hoyt (2009, p52) states that “before reading a story, students anticipate a
memorable moment. When they finish the story, they reflect on the most memorable
moment and note another moment. Students take down a quote from the story.”
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2.7.5 Visualizing
Teachers should teach students how to use visualizing while reading. Mclaughlin
and Allen (2009) suggest two teaching ideas for visualizing:


Visual Organizers
This technique requires teacher to “Guide students on how to read a piece
of text and to note key concepts and ideas on a visual organizer. Students can
work with partners to practice using the visual organizers. Students share ideas
with the class” McLaughlin and Allen (2009, pp. 206–207).



Gallery Images
In small groups, “students read a section of a factual text and create mental
images as they read. Students create and label images on paper to represent the
content and share images with the class. McLaughlin and Allen (2009, pp.
205–206).

2.8 Effective Comprehension Strategies Instruction Steps
Teaching reading comprehension strategies needs to go through a process of
effective instruction. Neufeld (2006, p. 309) explains how teachers can teach reading
strategies in the following steps:
 Modeling
In this stage the teacher should teaches students how to use modeling as a
strategy. Neufeld (2006, p. 309) elucidates the importance of modeling, “generally,
reading and learning processes are covert, so students seldom get to view the thinking
activities of others. This is unfortunate, since the best way of learning most skills
appears to be to observe others performing them.” In this step, the teacher shows the
students how to use a covert thinking strategy by expressing her or his thoughts aloud
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as she or he implements the strategy while the students look on. This step is very
important for a meaningful learning.
 Guided practice
In this step Neufeld (2006, p. 310) recommends that the teacher focus on
students’ abilities to apply reading strategies. This process suggests that teacher
and student implement the strategy together. Guided practice requires an intensive
feedback from the teacher at every step. It is suitable in the classroom to encourage
group work in the students.
 Independent practice
During this step, the teacher should “give assignments that require students to
assume full responsibility for using the strategy” Neufeld (2006, p. 311). At this
stage, students should apply the strategy by themselves, and teachers are supposed
to direct and give feedback to make sure that strategies are implemented in a
correct way. In order to maintain students’ understanding of using reading
strategies and to prevent misunderstanding, teacher should evaluate students’
positive and negative answers. By doing so, the teacher can reinforce the correct
answers and explain the wrong ones for the students in the form of feedback.
4.9 Stages of Teaching Reading Strategies
Teaching reading strategies in English in the classrooms could be reached in three
stages. The three stages to teaching reading strategies: pre-reading, while reading, and
post-reading, Li-juan (2007, pp.20-21).
A- Pre- Reading Stage:
In the pre-reading stage, the main goal to achieve is to raise students’ awareness
and motivate them through discussing pictures, titles and some key words. In this
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stage, students can predict the text title and subject. Teachers, moreover, should
construct a main purpose for reading.
B- While-Reading Stage:
In the while-reading stage, the concentration moves towards reading activities
that occur during the actual reading. This kind of activities directs attention to reading
skills by asking different questions which vary from specific to general. Teachers
should ask for understanding the cohesion, vocabulary meaning and open questions.
C- Post-Reading Stage:
In this final phase, reading activities take place after the reading has been done.
Therefore, teachers should check on students’ understanding of what they have read,
relate the text to their personal experience and lives and relate and integrate reading to
other language skills. Students are expected to write a summary or be involved in a
discussion on what they have read earlier.

Section 3
2.10 Teaching Rigby Literacy in the Primary Level at AISG
English Language is considered to be the official language of the school at AISG;
students learn English basics letters and numbers from kindergarten up to grade
Twelve. Rigby Literacy is the curriculum that is used from grade (1-4). Here, it is
important to talk about AISG, the school, Rigby Literacy goals, and curriculum of
grade Three.
2.10.1 The School (AISG)
The American International School in Gaza (AISG) is a private school
established and operated under the Palestinian law and in particular according to the
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Palestinian Private Schools. AISG operates under private international school statutes
approved by the Palestinian Ministry of Education. The school provides a coeducational, English language, college preparatory program of studies that culminates
in awarding eligible students an American High School Diploma. AISG follows the
Virginia State standards of learning.
2.10.2 General Goals of Teaching Rigby Literacy for Primary School (Grade 1-4)
According to Virginia standards (2003), students are expected to improve their oral
language, reading, and written skills.
Oral Language
 The student will demonstrate growth in the use of oral language.
 The student will continue to expand and use listening and speaking
vocabularies.
 The student will adapt or change oral language to fit the situation.
 The student will demonstrate an understanding of oral language structure.
 The student will continue to expand listening and speaking vocabularies.
 The student will use oral communication skills.
 The student will use effective communication skills in group activities.
 The student will present brief oral reports.
Reading
 The student will apply phonetic principles to read and spell.
 The student will use meaning clues and language structure to expand
vocabulary when reading.
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 The student will read familiar stories, poems, and passages with fluency and
expression.
 The student will read and demonstrate comprehension of a variety of fiction
and nonfiction
 The student will use simple reference materials.
 The student will use phonetic strategies when reading and spelling.
 The student will use meaning clues and language structure when reading.
 The student will read fiction and nonfiction, using a variety of strategies
independently.
 The student will read and demonstrate comprehension of fiction and
nonfiction.
 The student will demonstrate comprehension of information in reference
materials.
 The student will demonstrate comprehension of information from a variety of
print resources.
Writing
 The student will write to communicate ideas.
 The student will maintain manuscript and begin to make the transition to
cursive.
 The student will write stories, letters, and simple explanations.
 The student will edit writing for correct grammar, capitalization, punctuation,
and spelling.
 The student will write descriptive paragraphs.
 The student will write stories, letters, simple explanations, and short reports
across all content areas.
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 The student will write effective narratives, poems, and explanations.

2.10.3 Description of Grade Three Reading Curriculum at AISG
Reading continues to be a priority in the third grade; the emphasis is on learning
about words, reading texts with fluency and expression, and reading comprehension
skills. The students read a variety of fiction and nonfiction texts, which relate to all
areas of the curriculum. They use effective communication skills in group activities
and present brief oral reports. Reading comprehension strategies are applied in all
subjects, with emphasis on materials that reflect the standards of learning in
mathematics, science, and history and social science. The students plan, draft, revise,
and edit stories, simple explanations, and short reports. In addition, they gather and
use information from print and electronic sources. The students are also supposed to
write legibly in cursive.

Summary
The researcher has presented the theoretical framework which consists of the
three sections: The first Section includes the definition of reading, reading
comprehension, reading strategies, the relation between reading strategies and reading
skills. The second section includes domains of reading comprehension strategies and
teaching reading strategies. The third section includes reading in Rigby Literacy
curriculum, its purposes in general and for the Third graders in particular, reading
strategies, and domains of reading comprehension strategies.
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Previous studies
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Chapter 3
Previous studies
Introduction
In this chapter, the researcher presents previous studies which she divided into
two parts. The first part deals with studies related to teaching reading comprehension
strategies. The second part tackles related studies that investigated the effect of some
different variables other than IPSCCV strategies on reading comprehension. Also, it
includes the commentary on previous studies.
3.1 Studies Related to Teaching Reading Comprehension Strategies
Bagheri’s (2012) study.
In his study he investigated the effect of implementing reading strategy instruction
in enhancing readers' knowledge of reading strategies through extending the range of
strategies which they use and increasing their reading comprehension competences.
The researcher implemented the study on a sample that is (90) female students at a
University level who are registered at the Natural Sciences department. He identified
the students' existing level knowledge of strategies in order to start teaching them
reading comprehension strategies. During this period of instruction, the students'
strategy use was reviewed regularly through reviewing exercises and interviews.
Thus, significant changes on students’ levels showed their improvements. These
changes were measured by using two types of instruments to collect the data, these
tools were: a reading comprehension test and questionnaires. Accordingly, the
researcher assigned a group of (53) students to be the experimental group. The
experimental group was taught to use the reading comprehension strategies in reading
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English texts during period of (15) sessions. On the other hand, the control group
consisted of (37) students. The control group was taught reading comprehension with
the traditional method. The results of the study pointed to the problematic nature of
reading strategy instruction. However, the researcher method of strategy training
appeared to raise students' awareness of reading strategies.
McKown and Barnett's (2007) study.
This study targeted the second and the third grade students in order to increase their
reading comprehension skills. In order to achieve the study goal the researchers used
higher-order thinking skills such as predicting, connections, visualizing, inferring,
questioning and summarizing. In order to collect data, the researchers used three tools
to measure the effect on students’ achievement. These tools were Met-comprehension
strategy, State Snapshots of Early Literacy Test, Ready's Practice Reading
Comprehension Test, and the teacher observation checklist. (65) Students were
participated in the study, they were divided into two groups: (33) on the second grade
and (32) on the third grade. To achieve the aim of the study, the researchers used the
strategies of Met-comprehension by the think-aloud process and the use of graphic
organizers. After that, the strategies were practiced by the whole class, then small
groups, and finally independently. The study application lasted for a sixteen-week
period and ended with an assessment. By the end of the study, the results showed a
significant increase in students' awareness of reading comprehension strategies. In
other words, the study proved that implementing different strategies would increase
students' reading comprehension skills.
Chen’s (2007) study.
This study purpose was to discover strategies used in enhancing reading skills and
to describe in detail the specific strategies used by high-intermediate English
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proficiency learners in response to reading tasks. In order to achieve the purpose of
the study, two English as a foreign language learners were selected in the study who
passed the high-intermediate level of General English Proficiency Test. The
researcher’s methods were an open-ended questionnaire, a face-to-face interview, and
a think-aloud protocol. The study revealed that specific strategies improved their
reading ability. The findings provided valuable results to the teachers on when to use,
where to use, and how to use certain strategies during the teaching process.
Woolley’s (2005) study.
Woolley conducted in Australian schools, he presented reading comprehension
difficulties in the fourth grade in Australian schools and he explained the reasons of
these problems. In addition to that, he mentioned that the majority of the problems are
not related to some factors such as “sensory acuity deficits or socio-economic
disadvantage but might be related to language difficulties.” Thus, he suggested some
strategies that to be taught in order to solve these difficulties of reading
comprehension skills and for teaching practice as follow:


Identification:
Woolley argued that “delaying in identification usually results in a delay in the
provision of effective reading instruction.” In other words giving the
identification for students can affect their reading.



Adequate early assessment:
This can be seen in students’ achievements, he stated that “the longer problems
persist, the more complex and deep seeded they become”. Thus it is very
important to give the students the needed assessment so they can maintain their
attention with the teacher.



Sub-grouping poor readers based on individual differences in the critical
components of reading. This practice is very important for students to help
them overcome reading problems.



Comprehension difficulties:
He suggested training programs that focus on “how to recognize and use the
implicit cues that signal that an inference is needed”.
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By the end of his study, he recommended that teachers should use some of the
strategies to achieve cognitive competence, motivation and social interaction.
Moreover, he believes that teachers should use real interaction and real life situation
to help the students to connect them with their own experiences. Additionally,
teachers should provide students with additional optional reading tasks to motivate
them for more reading.
Vankeer’s (2004) study.
In his study Fostering Reading Comprehension in Fifth Grade by Explicit
Instruction in Reading Strategies and Peer Tutoring, Vankeer used explicit instruction
and peer tutoring in order to improve students reading comprehension skills. The
participants in this study were selected from different schools in Flanders as follow,
(22) Fifth grade teachers and their (454) students. The researcher divided the sample
into two groups: an experimental group and a control group. The first group received
explicit reading comprehension strategy training, the second group was taught reading
comprehension in the traditional way. The researcher gave the teachers the needed
instructions. Additionally, he trained them to lead the study and provided them with
aims and organization of the interventions. Moreover, he provided them with
materials such as: lessons, activities, plans and techniques. Before the implementation
of the study, the researcher explained the theoretical background of the innovation,
and he assigned six strategies to be trained on. They were as follow: (1) Activating
background knowledge (2) Predicting what the text could be about. (3) Distinguishing
the main ideas from the supporting ideas. (4)Monitoring and regulating (5)
Classifying text genre and (6) Adjusting reading behavior needed. The teachers used
the strategies in their classes as pre, during and after reading. The instrument of the
test was Pre and post-test, the hypothesis of the study stated that explicit reading
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strategies instruction would enhance reading comprehension scores more than
traditional comprehension activities which are characterized by strong emphasis on
questioning students after reading a text. The results of the post test showed that the
experimental groups’ results were higher that the control group results. Thus, the
researcher proved the effectiveness of the explicit reading strategy teaching and he
recommended it for teacher to use with other classes as well.
Khalaf's (2004) study.
This study purpose was to measure the effectiveness of suggested teaching
strategies on developing some creative reading skills for the preparatory stage
students. The strategies were asking questions strategy, expected reading strategy and
transformation strategy. In order to achieve the aim of the study, the researcher
designed a test to see the development of some skills of creative reading of the second
preparatory grade students. The Arabic teacher of the experimental group taught the
group according to the teacher's guide which was designed by the researcher with
explanation of the usage of the strategies.
He selected a sample of the second grade students from a school in Smalut in Al
Mania Province, Egypt. He divided the sample into two groups: the experimental
group and the control one. The experimental group was taught some lessons from the
reading textbook (Our Nice Language) of the first semester of the academic year
2003/2004. He used the suggested strategies on the other hand the control group did
not receive any practice about this study strategy.
The results of the study proved the effectiveness of the suggested teaching strategies
in developing some creative reading skills. Thus, the researcher recommended that the
strategies in this study should be applied in teaching.
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Salataci and Akyel's (2002).
In their study, they studied the Possible Effects of Strategy of Instructions on L1
and L2 reading. In order to achieve the aim of this study the following questions were
answered:
a. Does the strategy of instructions in English as a foreign language (EFL) reading
affect EF reading strategies and reading comprehension in English?
b. Does the strategy of instruction in EFL reading affect reading strategy in Turkish
(native language)?
The researcher selected the sample of the study to be (20) students in the preintermediate level classes of a one-year intensive English course at the Foreign
Language Department of the Turkish-medium Istanbul Technical University. The
following reading comprehension strategies were given for the students: observe the
title of the texts, predict the content of the passage, use previous knowledge related to
the text, and to search any comprehension difficulties in order to solve it.
The researcher introduced more strategies for his students in order to help them
overcome the difficulties that they encounter such as re-read to get information,
reading until finding specific information, and guessing the meaning of the words
through context. In addition to that, the researcher provided students with worksheets
to help them to write down their prediction, summaries, and main idea information.
These worksheets were used later on as a written record for each student. The
researcher used different tools in order to collect data such as: observation, semi
structured interview, background questionnaires, pre and post comprehension test. To
conclude, the findings of the study showed that the explicit teaching of reading
strategies had enhanced the students' performance in reading strategies usage and their
overall scored were increased.
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Singhal’s (2001) study.
In his study, Call for Reading Skills in English aimed to find answers to the
following questions:
1- What is the relationship between reading comprehension and strategy use prior to
and after strategy instruction?
2- How do ESL readers perceive their strategy use prior and after strategy instruction?
To achieve the aim of the study, the researcher selected freshmen group of twenty-two
students’ at University of Arizona. The students were completing their second English
course to meet the English composition requirements. The participants came from
(12) language backgrounds as follow: Japanese, Arabic, Bahasa Indonesian, Malay,
Cantonese, Urdu, Greek, Hebrew, Lamba, Tamil, Turkish and Uzbek.
The researcher used a web program to instruct the target group of participants. The
target group spent (12) class periods of (75) minutes each. There were specific
reading strategies that the researcher worked on such as paraphrasing, summarizing,
identifying the main ideas and text structure, identifying word meanings, skimming,
scanning and inference. Moreover, the students in this study practiced extensive
reading “through reading a variety of materials from different genres and of different
organizational formats and styles, and responded to these texts in various ways
through journal responses, or questions related to the texts.
The researcher collected the needed data by using: a questionnaire, an interview
questionnaire, and pre- and post-achievement tests.
The findings of this study revealed significant improvement in students' reading
comprehension as a result of a combination of extensive reading and strategy
instruction program. Overall, after using reading comprehension strategies, the
students learned how and when to use reading strategies.
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Mi’s (1998) study.
This study was conducted to find the “effectiveness of teaching reading strategies
in an ongoing EFL university reading classroom. The target sample was foreign
language university students. To achieve the study purpose, the researcher selected
the following strategies for students to be trained on: summarizing, questioning,
clarifying, and predicting. The research questions were as follow:
1- Does strategy training enhance the reading ability of EFL college students?
2- How is the effectiveness of reading strategy training related to the reading
proficiency of the students?
3- Which types of reading comprehension questions are affected by strategy training?
In order to collect the study data, the researcher conducted a pre- and post-tests to
collect the needed data. The result showed that student’s performance improved in
understanding the main ideas and in inference strategies more than answering detailed
questions. The researcher explained that the differences in the level of improvement
occurred due to the nature of each strategy, and due to the type of training students
received. Also, he mentioned that the individual differences and the affective factors
which include different types of performance. Overall, the findings of this study
proved that the explicit strategy training improved the students reading
comprehension performance.
Berg, et al’s (1998) study.
The study aimed to improve reading comprehension through implementing of
story-related activities, graphic organizers and vocabulary games. The study lasted for
a (16)-week study to improve students reading comprehension. The participants of
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this study were students from (grade 2, 3, and 4 students) from a school in Illinois in
USA. The population of the study was inner city elementary students. The study
sample consisted of sixty-nine students distributed in three classrooms. Many tools
were used by the researcher to collect data such as surveys which was distributed to
the three classes and their parents, pre-test and post-test, a reading inventory, students'
journals and portfolios. Students previous academic achievement demonstrated
deficiencies in reading (78) comprehension. The problem of this study was identified
through parents and students surveys, student reading surveys and a reading
comprehension pretest. The results of the study showed an improvement in students
reading comprehension, vocabulary, and growth in their motivation.
Commentary
In accordance with the above-mentioned studies, the main focus was on
developing reading comprehension skills in English as a foreign language. The studies
examined the effectiveness of different approaches of teaching reading strategies such
as using strategy of instructions, using higher-order thinking skills and activating prior
knowledge. This reflects that the researchers always look for solutions to difficulties
in teaching reading comprehension in English. The researcher noticed that from the
previous studies, the researchers have used many strategies during teaching reading
comprehension. In accordance, the researcher decided to collect some reading
strategies together and use them as one block to teach the students as the strategies
proved to be successful by other researchers’. Moreover, the researcher benefited
from the tools of the previous studies and the statistical methods of analyzing the data
collected.
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3.2 Studies on Variables other than IPSCCV on Reading Comprehension Skills
Kylie’s (2011) study.
He sought to determine the effect of using SQ3R into fifth grade students’ science
reading strategies would improve their reading comprehension skills. The study also
“investigated students’ preexisting reading strategies and their thoughts on whether
they would continue to implement SQ3R into their reading habits.” The findings of
the study showed that SQ3R significantly improved fifth grade students’ overall
comprehension scores of expository texts. The study indicated that (46.9%) of the
students used in the study had a preexisting reading strategy.” The most common preexisting reading strategy was note-taking. Moreover, it was found that (68.7%) of the
students involved in the study would use the reading strategy SQ3R in the future.”
To conclude, the researcher recommended that teachers as well as administrators
recognize the importance of reading strategies and educate students and parents on
possible strategies that can be used to improve comprehension.
Haboush’s (2010) study.
Haboush investigated the effectiveness of using a program based on multiple
intelligences theory on eighth graders’ English reading comprehension skills. The
targeted skills were skimming, scanning, making inferences, knowing the meaning of
words through context and sequencing. In order to achieve this goal, the researcher
assigned a sample of (65) EFL male students studying at Al-Zaitoun Preparatory ‘A’,
Boys’ UNRWA School in Gaza Strip.
The participants in this study were divided into two equivalent groups: a control
group, (32) students, and an experimental group, (33) students. The tools of the study
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were an achievement test and weekly quizzes for the formative evaluation purposes.
The researcher used the achievement test as a pre-test, and it was meant to prove
groups equivalence. Also, it was used as a post-test to measure any possible
differences between the two groups.
The researcher collected the data, and the results of this study showed that there were
statistically significant differences between the two groups, in favor of the
experimental one, only in skimming, scanning and knowing the meaning of words
through context due to the program implementation. Regarding other remaining skills,
no differences were indicated. That is to say, making inferences and sequencing are
“types of higher-order thinking skills that needed much more time to be mastered. It is
also attributed to the bad psychological case the students had passed through because
of a possible aggressive war on Gaza. Also, because students knew that the results of
the post test would not be calculated and regarded in their school transcripts.”
Moreover, the researcher used the effect size equation; it showed that that the program
had a medium effect size in favor of the experimental group. Accordingly, based on
the medium effect the findings showed, the researcher recommended that other
studies should be conducted in this regard. He recommended the re-use of the
program on the same reading skills and recommended the use of MI theory on other
language skills and other school subjects.
Abdulkader, et al’s (2009) study.
In their two-month study they aimed at using MI-based program to improve word
recognition and reading comprehension skills of 60 fifth grade students studying at
Kafr El Sheik Governorate in Egypt. The researchers focused on the following
reading comprehension skills: guessing the meaning of words through context,
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grammar skills, prediction, reasoning and inferences. The participants of the study
were randomly selected and divided into two groups, 30 students each, boys and girls.
One of the groups was experimental and the other was a control one. Before
implementing the program, both groups were proved to be equivalent in terms of age,
IQ, word recognition skills and reading comprehension skills through a pre-test. The
same test was used as a post-test to measure any possible differences in the
achievement of either group. The findings of the study showed that the experimental
group proved to have more achievement in the word recognition and the test of
reading comprehension skills. Finally, the researcher recommended the use of MI
theory in education in general and in teaching reading comprehension and word
recognition in particular.
Badr El-Deen’s (2009) study.
Badr El Deen investigated in her study the effectiveness of the assisted extensive
reading program on enhancing reading comprehension strategies, namely: skimming,
scanning, guessing meaning of words in context and inference of ninth graders in
Gaza Governorate. She selected three groups in her study in order to examine; first
the improvement by the experimental group which received reading comprehension
strategy training only. Also, to examine the other group which received strategy
training integrated with nine week extensive reading program and the control group
that received no treatment was taught by the traditional method.
The researcher conducted an achievement pre- and post-tests, the data received
statistical analysis. The findings of the pre- and post-tests revealed that the assisted
extensive reading program proved to be effective in developing reading
comprehension strategies. However, strategy training was useful but the rate of the
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progress was not significant. While, students made very weak progress on all levels
who studied with the traditional method.
The results of the three groups were compared at each of the four strategies, and the
results showed that group which received both strategies training and extensive
reading program was mostly superior to the other two groups. The first group that
received strategy training only achieved some progress but it was not significant
compared to the scores of the control group.
Abu Shamla’s (2009) study.
Abu Shamla study aimed to examine the effect of a suggested program based on
activating prior knowledge on Eighth graders’ reading comprehension skills. In order
to achieve the aim of the study, the researcher adopted the experimental type of
research method. Therefore, he conducted his study on (80) female students at a
school in Deir Al-Balah in Gaza Strip. The participants were divided into a control
group and an experimental group of (40) students each. Before applying the program,
the two groups proved to be equivalent in terms of reading comprehension and age.
Analysis of the data which was collected through a post-test indicated that activation
of prior knowledge before reading lessons had a significant effect on students’ reading
comprehension. Thus, this study proved that there is a remarkable difference between
the two groups favoring the experimental group. Therefore, the researcher
recommended the implementation of such a program in other English language skills
and in other school subjects.
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Gabl, et al’s (2007) study.
Gabl and others examined the Effect of a Program on Increasing Students’
Reading Comprehension and Fluency through the Use of Guided Reading. The study
lasted for in sixteen weeks. The sample of the study consisted of the second and the
fourth grade students in a northwest suburban area of a large city. The problem of the
study was that students in the second and the fourth grades “perform below their
respective expectancy on reading tasks related to comprehension and fluency.
The study showed that different reasons caused low reading fluency and low
comprehension scores. According to the researcher, these factors include individual
students, school curriculum and classroom environment, teacher training and family
involvement. The students were assessed using district provided comprehension and
fluency assessments. The instruments of the study were a teacher survey and a
comprehension test measuring fluency. The researcher hypothesis was guided
intervention using leveled texts is effective in solving the problem of reading
comprehension and fluency for the second and fourth grade. The results of this study
showed an increase in students' reading fluency and comprehension throughout the
study. Therefore, the study recommended that guided reading in the classroom, as a
method assist teachers to meet the needs of each student. Moreover, the researcher
suggested some solutions to improve reading comprehension and fluency such as
increasing family involvement, teaching thinking skills, creating flexible groups in the
classroom, utilizing a meaningful reading curriculum, improving teacher education,
and setting up a positive environment.
Taboada & Guthrie (2006) study.
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They investigated the Relationship of Student-Generated Questions and Prior
Knowledge with Reading Comprehension. The researcher designed a questionnaire to
explore to what extent student-generated questions reach different levels of
conceptual understanding. A 360 students from the Third- and fourth-grade students
posed questions that were related to their prior knowledge and reading
comprehension, measured as conceptual knowledge built from text. The findings
showed that student questioning accounted for a significant amount of variance in
students’ reading comprehension, after accounting for the contribution of prior
knowledge.
Moreover, the research results showed that low- and high-level questions were
differentially associated with low and high levels of conceptual knowledge gained
from text, showing a clear alignment between questioning levels and reading
comprehension levels.
Caposey and Heider’s (2003) study.
They examined the Effect of Cooperative Learning on English Reading
Comprehension. The problem of the study was the lack of reading comprehension,
this problem was identified through the teacher observations, of students’
participation and standardized tests. The sample of study was students in the fourth
grade and the seventh grade in western Illinois, USA. They students were divided
into groups and were trained on cooperative learning strategy. The study lasted for
(10) weeks. After the end of the study application, the data were collected through
parents’ survey to identify parents’ views about students reading behavior, students’
survey in order to identify their views toward reading and vocabulary post-test. The
findings showed that students of both groups achieved vocabulary mastery and that
significant higher scores were obtained. Moreover, the teachers of both groups
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observed good cooperative work among students and an improvement in student
reading comprehension. Additionally, parents’ surveys revealed parental satisfaction
with students’ reading behavior. Thus, the researchers recommended the use of
cooperative learning in other school subjects.
Idding‘s (1999) study.
They aimed for enhancing reading comprehension and vocabulary through
implementing multiple instructional strategies and Technology. The researcher
targeted elementary students with poor reading comprehension, poor vocabulary
acquisition and understanding, which affect their academic achievement. The
researcher discovered the problem while using standardized test scores, teacher
observation, anecdotal records, and school report cards. Analysis of data revealed “a
lack of parental involvement, student readiness, learning difficulties, curricular
changes, differences in learning, student motivation, self-discipline, insufficient
materials, and teacher training. Moreover, in order to improve reading comprehension
and vocabulary development, a variety of strategies and educational software were
implemented by the researcher. The researcher collected the surveys from students'
parents and students themselves. Moreover, the researcher used the end of year tests
from the 1997-1998 and 1998-1999 school years to provide data for comparison.
Additionally, a review of solution strategies suggested by knowledgeable others
combined with the analysis of the problem setting resulted in the selection of five
major categories of intervention: vocabulary games, word wall, self-selected reading
baskets, parent involvement and technology.” After that, a comparison of data from
surveys showed an average of (40%) of the targeted population improved their
attitude toward reading. An analysis of the at-home reading program demonstrated
that (74%) of the targeted population was reading (60-100) minutes per week at home
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by the completion of this project. Thus, average of (6 out of 17) students of the
targeted population increased at least one reading level, the running records showed
that, within their grade range. It was clearly indicated in the analysis of the post-test
results that the majority of the students were more successful in reading
comprehension and vocabulary development. The researcher recommended the use of
multiple instructional strategies and technology while teaching reading and language
arts to elementary students.
Commentary
From the above display of the previous studies, the researcher observed that many
researchers paid attention to the elementary students at the basic schools in foreign
countries. However, little attention was paid to the elementary students in the Arab
studies. Arab studies succeeded in justifying their hypotheses and had high statistical
significance while foreign studies found out no statistical significance. This is
considered a major indicator that Arab learners and teachers are in a compelling need
for adopting and adapting new techniques and methods such as IPSCCV based
reading strategies and cooperative learning. It is noticeable that the current researcher
paid a great deal to teach reading comprehension strategies. For studies of IPSCCV
based reading strategies, most studies tackled teaching these strategies individually.
Also, in the foreign studies, the researcher found that these strategies are taught in
science and social studies and a few dealt with languages. None of them tackled
teaching reading comprehension strategies in English by IPSCCV based reading
strategies and none of them were applied to American curriculum. According to the
researcher's knowledge, this is the first study of its kind in Palestine.
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3.3 General Commentary on the Previous Studies
The previous studies help the researcher in different ways as they suggest
different methods to be adopted in the field of teaching.
With regard to the first section which deals with teaching reading strategies
studies, the following points are noticed:
1- The studies tackled different levels of students (elementary, preparatory, secondary
and university) and different subjects indicated the researcher’s desire to examine and
investigate the effect of reading strategies on teaching reading comprehension.
2- The studies agreed on the superiority of using reading strategies methods over
other methods especially to develop reading comprehension skills.
3-The current study to some extent with studies Chen (2007), McKown and Barnett
(2007), Vankeer (2004), and Salataci and Akyel (2002), because they dealt with
teaching reading strategies.
4-There is a significant relationship between McKown and Barnett's study and the
current study as both tackle reading comprehension for the third grade in the English
curriculum.
5- The researcher benefits from tools and statistical measurements used in McKown
and Barnett's study.
6- Most of these studies depended on experimental design; however some of them
were semi-experimental which matches the current study.
The current study benefits from previous studies in:


Writing the theoretical framework, and writing the introduction of the study;



Designing the instruments of the study and how to implement them;
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Selecting the appropriate research design.



Using appropriate statistical analysis to analyze the data;



Interpreting the results and giving recommendations and suggestions;

Regarding the studies of the second section which focused on reading
comprehension skills, the following points can be noticed:
1- They highlighted the importance of teaching different reading strategies to enhance
the reading comprehension skills.
2-The sample of the studies was among school students and college students.
3-Different methods were suggested to deal with reading and the results showed the
superiority of those innovative methods over the traditional methods.
4-They highlighted some important reading comprehension skills with the
combination of the other language skills.
The present study differs from the previous studies in:


It discusses a very important topic related to Third graders’ achievement in
English tests.



It is conducted on third graders in Gaza whose first language is Arabic.



The current study differs from the previous studies as it discusses important
skills of English as foreign language such as summarizing for third grades
students.



The population of the study is the students of the Third grade at AISG in Gaza.
The current study is considered to be, according to the researcher knowledge,
the first in Palestine which focuses on teaching reading comprehension
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strategies to develop reading comprehension skills of Rigby Literacy
curriculum.
Generally, the previous studies on IPCSSV based reading strategies in the field of
experimental studies need more research on this topic. By carrying out such a study,
the researcher seeks to enrich the educational research in the field of teaching English
language.
Summary
This chapter reviewed some previous studies related to IPCSSV based reading
strategies and some previous studies related to other variables. It also presented a
commentary on the previous studies. The next chapter reviews methodology and
research design of the study.
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Chapter 4

Research Design and Methodology
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Chapter 4
Research Design and Methodology
Introduction
This study aims to investigate the effects of using IPCSSV based reading
strategies on enhancing the reading comprehension skills of the Third graders at
AISG. This chapter introduces the procedures followed throughout the study. It
introduces the methodology, the population and the sample, the instruments used to
answer the questions of the study and the statistical analyses for the results of the
study.
4.1 Research Design
The researcher adopted the quasi-experimental design. The researcher used this
design due to the nature of the research which aimed at finding the effectiveness of
IPCSSV based teaching reading strategies at AISG, on English reading
comprehension skills. To achieve the aim of this study, the sample of the study is one
group consisted of (30) students. The experimental group was taught reading
according to IPCSSV based teaching reading strategies, which activated a variety of
students’ intelligences in each lesson.
4.2 Population of the Study
The population of the study consisted of all the Third grade students (46) students
in the second semester of the academic year (2012-2013) at AISG.
4.3 Sample of the Study
The representative sample consisted of (30) students males (16) and females (14);
the sample was purposefully chosen from the Third graders students at AISG. The
(30) students studied as one experimental group.
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4.4 Variables of the Study
To affirm the accuracy of the results, the researcher defined the variables as the
dependent variable and the independent one.
1- The independent variable is IPCSSV based teaching reading strategies, (Inquiry,
Prediction, Connection, Summarizing, Synthesizing, and Visualizing).
2-The dependent variable study is reading comprehension skills which are chosen
according to the researcher experience, summary writing, understanding cohesion and
guessing meaning of words from context.
4.5 Research Instrumentations:
In order to collect the data that helps achieve the aim of the study, the researcher
employed the following tools:
1. Reading Comprehension Skills test as a pre- and post-test (appendix 1)
2. A teacher's guide that contains lesson plan for (4) units from the second semester of
the academic year (2012-2013) based on teaching reading strategies (Appendix 2).
Each lesson has a worksheet and an evaluation sheet for students to work on.
4.5.1 The Reading Comprehension Test
The reading comprehension test was prepared by the researcher to measure the
students' achievement in the reading comprehension skills.
a. The Aim of the Reading Comprehension Test
The test aimed at measuring the achievement of the experimental group and was
used as a pre-test to prove the validity and reliability of test and identify the progress
and the difference in the achievement of the group.
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b. The Sources of Designing the Reading Comprehension Test
The researcher referred to many resources in designing the test. In addition to her
own experience, she reviewed the related literature, checked the opinion of the
supervisors and the experienced teachers. She also designed the test with different
types of questions which were based on IPCSSV activities. These questions were
distributed over the six strategies of reading comprehension, based on the result of the
table of specifications.
c. Table of Specifications
The table of specifications was designed according to the general objectives of
reading comprehension skills. The researcher categorized the skills into three levels:
understanding cohesion, guessing the meaning of words through context and
summarizing. The three skills were considered and included in the test.

Table (4.1)
Table of specifications
Questions
No.

Reading comprehension skills
Understanding
Cohesion

Part A
Part B
Part C
Part D
Part E
Part F

3 items
15.78%
1 item
5.26%
1 item
5.26%
1 item
5.26%
-

knowing
the Summarizing
synonyms
through
context
2 items
10.52%
1 item
1 item
5.26%
5.26%
1 item
5.26%
3 items
1 item
15.7%
5.26%
3 items
15.78%
1 item
5.26%

Test
Items
and
percentage
Items
& Percent
marks

5 items &7
marks
3items & 3
marks
1 item & 5
marks
5 items & 5
marks
4 items & 4
marks
1 item & 6
marks
19 items &
30 marks
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26.3%
15.78%

5.26%
26.22%
21.04%
5.26%
100%

d. Description of the Reading Comprehension Test
The test contained five questions of twenty two items and each item carries one
point. A summarized story from Rigby Literacy was chosen to be the reading passage
for the test. All questions were to be answered in the light of the passage.
Question (1) is "complete the sentences” where students are supposed to complete
with the correct answer. The question consists of 4 items. The question is of six
marks, one point for each space.
Question (2) is "true or false" where students are supposed to put (T) next to the right
answer and (F) next to the wrong one. The question consists of four items. The
question is of four marks, one point for each sentence.
Question (3) is “complete the chart: Main characters, Setting, Problem and Solution"
from the passage. The students are going to find what is requested in each part
respectively. The question is of five marks, one point for each answer.
Question (4) is "multiple choice" exercise where students are supposed to choose the
correct response from (a, b, c or d). The question consists of six items.
The question is of six marks, one point for each item.
Question (5) is “answer the questions” where students are supposed to personalize the
data of the passage according to their own opinions and suggestions. They are going
to comment, suggest and give opinion and solution. The question is of four marks,
one point for each item.
Question (6) is “writing a summary” where students are supposed to convert the
pictures of the passage according to their own understanding to a short paragraph
summary. The question is of six marks.
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Table (4.2)
Description of Questions over the Levels of Reading Comprehension Skills

Table of Skills

Questions

No. questions

Understanding
Cohesion

A: 1,3 / B: 1, 2
D: 3 / E: 1

Guessing the Meaning A: 2,4/ B: 4
of
Words
from D: 2, 5, 4
Context
B: 3 / C:1
Summarizing
D: 1 / E: 2,3,4
F: 1
Total

Percentage

6

31.57 %

6

31.57 %

7
19

63.84 %
100%

4.6. Validity of the Test
Before administering the test, the test proved valid. According to Mackey and
Gass (2005, pp. 106-107), a test is considered valid when it measures what is
supposed to be measured. The researcher prepared a reading comprehension test for
Third graders in English language. To check the validity of the test, the researcher
followed two methods:
a. Referee Validity
The researcher checked the validity of the achievement test by consulting (9)
qualified teachers, supervisors and professors who have experience in teaching EFL.
After identifying the general aim of the test, and identifying the subjects which are
measured in the test, the researcher gave the referee the list of questions which are
designed according to IPCSSV based reading strategies. According to the referee’s
views, recommendations and estimates, the researcher made the important
modifications.
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b. Test Retest
The researcher used the Test-Retest method to calculate the test validity. The
researcher conducted the pre-test on (30) students after that she applied the same test
after two weeks on the same sample. The correlation coefficient between the scores in
the two exams was highly consistent and valid as a tool for this study. It was statically
significant at (0.793) at (0.01).
4.7 Difficulty and Discriminations of Test Items
Items Difficulty
Items difficulty is usually measured by finding out the percentage score of the
wrong answers of each item made by the student. The test is more reliable when the
items are moderately difficult. Accordingly, very difficult and very easy items should
be excluded. To calculate the coefficient of the difficulty of each item, the following
formula was used:
Co. of difficulty = Number of students who gave wrong answers× 100
Total number of student
Items Discrimination
The test items should discriminate among the responders showing differences in
their abilities to answer. Not discriminating items, that all responders correctly or
wrongly answered, should be excluded. To calculate the coefficient discrimination of
each item, the following formula was used:
Co. of Disc=
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Correct answers number in higher group–correct answers number in lower group×100
Students number of one group
The researcher in the present study examined the suitability and appropriateness
of the test in terms of time, difficulty and discrimination coefficients. The test was
conducted (as a pilot test) on a randomly selected group of (19) students, who had
similar characteristics to the target experimental group. This group studied at the same
school, and they were from the same cultural and environmental background. After
the implementation of the piloting test, the researcher computed the test time. The
researcher also computed the difficulties and discriminations factors of the test items.
The following table includes the difficulty and discrimination of (24) test terms.
Table (4.3)
Difficulty and discrimination of Test Items
Item
Number

Item
Item
Difficulty discrimination

Item
Number

Item
difficulty

Item
Discrimination

1
2
3
4
5

2.76
2.76
2.00
2.63
2.30

2.3
2.0
2..6
2.3
0.4

13
14
15
16
17

2..0
2.30
2.30
2.76
2.00

2.0
2.0
2.3
2.3
2.0

6

2.36

2.0

18

2.60

0.6

7
8

2..0
0.74

2.3
0.4

19
20

2.76
2.07

0.6
0.8

9

2.76

2.3

21

2.30

0.6

10
11
12

2.07
2.30
2.00

0.2
2.0
0.2

22
23
24

2.00
0.89
2.00

2..3
0.2
2.0
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Table (4.3) includes the difficulty and discrimination of the test terms. The
researcher counted the difficulty by accepting the questions that is between (0.250.75). The table shows that the difficulty coefficients of items (13) and (23) are
negative which thus indicated that these items are deleted. Regarding the
discrimination coefficients items, it was clear that two of the test items, (13) and (23)
were (0.2). The other items were between (0.4-1.0). Therefore, items (13) and (23)
were deleted because their value was less than (0.3).
4.8. Reliability of the Test
A test is regarded reliable when it gives similar results if it is administered twice
within similar conditions Mackey and Gass (2005, p. 128).To calculate the reliability
of the test, the researcher used the following method:
a. Internal Consistency
The researcher used Correlation Coefficient to compute the internal consistency of
the test items. To measure such consistency, Pearson Correlation computed the
correlation of the following: the items with their domains, the items with the total test
and the domains with the test as a whole. Table (4.4) describes the internal
consistency of the test.
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Table (4.4)
Pearson Correlation of the Items with their Domains of the Test
No

Person correlation

No

Person correlation

No

Person correlation

1

0.861**

9

0.864**

17

0.788**

2

0.792**

10

0.645**

18

0.780**

3

0.727**

11

0.765**

19

0.792**

4

0.870**

12

0.739**

20

0.707**

5

0.901**

13

0.883**

21

0.969**

6

0.826**

14

0.813**

22

0.787**

7

0.824**

15

0.708**

8

0.738**

16

0.793**

As shown in table (4.4), the researcher estimates the Correlation Coefficient
among each level and the total marks of the test. According to table (4.4), all the
domains of the skills had a good degree of internal consistency validity with total
scores, the correlation coefficients ranged between (0.645 – 0.969) and were
significant at (0.01).Thus it can be concluded that the test is highly valid and includes
high degree of validity. In addition, table (4.5) shows the Pearson Correlation of each
domain with the test as a whole.
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Table (4.5)
Pearson Correlation of Each Domain with the Test as a Whole
Domains

Pearson Correlation

Understanding cohesion

**2.70.

Guessing the meaning of the words
through the text

**2.070

Summarizing

**2..7.

As shown in table (4.5), all of the items had good levels of validity, the correlation
coefficients for the domains of the skills ranged between (0.71 - 0.97) and significant
at (0.01). So, it can be concluded that the test is highly valid to be used as a tool of the
study.
4.9 Teacher’s Guide
The researcher prepared a teacher’ guide which includes lesson plans for the
chosen lessons in four units in Rigby Literacy. A teacher’s guide is a four-unit guide
from the second semester of the academic year 2012-2013 based on IPCSSV
teaching. Each lesson plan contained worksheets, activities, procedures, drills,
evaluation and homework, see appendix (2).
A. General Aim
In order to help teachers who desire to practice IPCSSV based teaching and who need
to develop third graders’ reading comprehension skills, the researcher designed the
teacher’s guide based on the implementing of IPCSSVE strategies.
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B. Sources of Designing the Teacher’s Guide
The researcher depended on the review of literature, teachers’ and supervisors’
opinions, student’s book, teacher’s guide of Rigby Literacy and the result analysis to design
the teacher’s guide and lesson plans. In addition, the researcher depended on her experience
as a teacher of English language in AISG to design the teacher’s guide.
C. Description of the Teacher’s Guide
The researcher designed the teacher’s guide which contained an explanation of IPCSSV
based teaching and the general aims of the lessons included in the study. Also, it contains
activities, worksheets and lesson plans. The researcher suggested lesson plans depending on
IPCSSVE based teaching for teaching four units from Rigby Literacy textbooks. Each
lesson plan contained the following components: teaching aids and resources, allowed time,
objectives, procedures and techniques, evaluation, worksheets and homework.
D. Stages of IPCSSV Based Teaching Lesson Plan
Lesson plan based on IPCSSV Strategies contains the following elements:
1. Objectives
The objectives of each lesson are derived from the Rigby Literacy textbooks lessons.
The researcher considered the Third grader’s reading comprehension to be developed
in this study.
Specific Objectives:
By the end of each unit, students are expected to be able to:
 Make predictions about the texts;
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 Identify the main idea of reading texts;
 Deduce meaning of unfamiliar words from a text and reality; .
 Distinguish between the main ideas from the supporting details;
 Distinguish facts from opinion;
 Summarize reading text;
 Recognize the rhetorical markers and their functions;
 Interpret information in diagrammatic form;
 Relate text to personal experience, opinion or evaluation;
 Make inferences about reading text;
 Evaluate text for accuracy of information, soundness of argument, etc.
2. Estimated Time
Each unit takes (10) sessions. The time allowed is (45) minutes for each session.
3. Materials and Resources
Teaching materials include students’ stories, worksheets, activities, pictures,
papers, markers, posters, bored, and flashcards for new vocabulary. They are selected
appropriately for each lesson.
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4. Procedures
a. Stage One: Warming-up
In this stage, the teacher poses initial questions to prepare the students for the lesson.
The teacher helps students to recall information from their own experience to link the
previously learnt material with the new subject matter. This stage is very essential to draw
students' attention and help in bridging the gap in learning by activating students' prior
knowledge and in taking in the new material.
b. Stage Two: Before you read: Inquiry-Predictions (IP)
This stage represents the beginning process of teaching the students how to use the
strategy by modeling these strategies. The teacher draws students' attention to the title and
frames the stories theme in term of a problem to search for solutions by answering certain
questions. Students work individually.
c. Stage Three: While you read: Focusing questions
The key words are discussed and explained, with the focus on the main idea. Students
practice asking questions and prediction to get the gist of the text.
d. Stage Four: While you read: visualize and Connect (VC)
Students practice visualizing the story in general and some words in particular. Also,
they practice making connections between what they have read for specific information
under the guidance of the teacher who asks leading-questions. The teacher frames a
problem after students' responses and answers to each question in order to discover the
relations between concepts.
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e. Stage Five: While you read: Synthesizing and Summarizing (SS)
The teacher teaches students how to sum up the main and the supporting ideas of the
text. Students Synthesizing information integrates the words and ideas in the text with the
reader’s personal thoughts and questions and gives the reader the best shot at achieving new
insight.
f. Stage six: After you read: Making Connections
Students practice interpreting data and relating the knowledge they discover to their own
experience. The teacher asks students to work in groups, do tasks, and give suggestions and
opinions based on their new learning.
g. Stage Seven: After you read: Writing a summary
Students will practice how to make short paragraph summaries for each story they read.
h. Stage Eight: Summative Evaluation and Giving Feedback
Students work in groups and practice interpreting data and answering comprehension
questions on the worksheets distributed among them. The teacher and the students receive
feedback about the whole work.
I. Stage Nine: Rounding up and summarizing
In this stage, the teacher can summarize the lesson and revise its important points. He/She
holds a discussion to sum up the main idea and revises some questions or information.
Students express their opinion about the ideas using their language and own experience.
J. Stage Ten: Homework
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In this stage, the teacher gives the students home activities such as answer the questions,
complete the sentences, rearrange, choose the correct answer and other types of questions
format.
k. Distribution of the Time over Reading Lessons
Each story takes two weeks of forty five minutes per class. In this study, there are four
stories of equal passages in length with different topics. Consequently, the experiment takes
20 sessions with total time of (900) minutes.
4.10Validity of the Teacher’s Guide
The researcher checks the validity of the teacher’s guide by consulting a group of
qualified teachers, supervisors and professors who have experience in teaching. The
researcher took their suggestions and recommendations to introduce important
modification. See appendix (3).
4.11 Description of the Experiment
The aim of the experiment was to develop Third graders’ reading comprehension
skills. The implementation of IPCSSV activities was selected to develop Third
graders’ reading comprehension skills. The researcher prepared the lesson plan,
activities, and worksheets before the second semester. The lesson plan was designed
and used with the original curriculum of the third grade. The lesson plan consisted of
a teacher guide and reading strategies activities.
The lesson plan was designed according to six reading strategies: Inquiry,
Prediction, Connection, Summarizing, Synthesizing, and Visualizing.

By using

IPCSSV strategies, the researcher was able to increase students’ reading
comprehension skills. Weekly quizzes and worksheets were given to the students
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throughout the experiment. Each quiz or worksheet consisted of different types of
questions to test their English language. Worksheets were managed by the researcher
during eight weeks; each worksheet tested knowing the meaning of the words, the
understanding of cohesion, summarizing the stories, and reading comprehension
skills.
4.11.1 Procedures of the Experiment
To implement the experiment, the researcher followed the following procedures:
1. Telling the students about the importance and benefits of IPCSSV based teaching.
2. Explaining the important instructions and directions students must follow during
the experiment.
3. Giving students’ classroom rules they should follow in the classroom.
4. Applying the pre-test on the sample of the study and computing the results.
5. Implementing the experiment according to the teacher's guide on the group.
6. Carrying out the experiment herself. She presented the lessons according to the
lesson plans, applied the worksheets, and utilized appropriate materials and teaching
aids in order to achieve the aims of the lessons. See appendix (3).
7. Teaching the experimental group based IPCSSV teaching strategies designed by the
researcher.
8. Designing the post-test is carried out by the teacher. It was applied on the
experimental group. The results were recorded and statistically analyzed using
appropriate statistical analysis.
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9. Interpreting the results of the study and giving suggestions and recommendations in
the light of the study results.
4.11.2 Statistical Methods
In this study, the researcher followed the following statistical methods:
1. Item difficulty to compute the difficulty of the test items.
2. Item discrimination to compute the description of the test items.
3. The independent samples. T-test paired sample was used to examine if there is
statistically significant differences between students mean scores in the experimental
group on the pre-post-test.
4. Effect Size technique by Eta square to measure and obtain the extent to which the
independent variable, the program, influenced the dependent variable, the
experimental group’s achievement.
5. Blake Modified Gain Rank equation to measure the effectiveness.
Summary
This chapter showed the procedures of designing and applying the instruments, the
sample and the statistical analyses. The next chapter (chapter five) deals with study
results, discussion and recommendations.
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Chapter 5
Results, Discussion and
Recommendations
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Chapter 5
Results, Discussion and Recommendations
Introduction
The purpose of the current study is to investigate the effect of using IPCSSV
based reading strategies on enhancing the reading comprehension skills of Third
graders students at AISG. This chapter includes the study results, answering the
questions of the study, testing the hypotheses as well as the discussion of the results.
Also, it includes the recommendations the researcher suggested.
5. 1 Answer of the First Question
The first question was "What are the reading comprehension skills intended to be
developed for the third graders in Rigby Literacy textbook?"
To answer this question, the researcher referred to the Virginia English Standards
of Learning and adopted a list of skills and sub-skills intended to be developed
through the selected reading passages in Rigby literacy. The researcher in the present
study needs to develop the most important reading skills. In Rigby literacy there are
different skills to be improved. However, 10 most demanding skills constitute the
most important language requirements of grade three. They are stated in two skills
reading and writing as follows:
Reading:
1. The student will apply word-analysis skills when reading.
2. The student will expand vocabulary when reading.
a) Use knowledge of homophones.
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b) Use knowledge of roots, affixes, synonyms, and antonyms.
c) Apply meaning clues, language structure, and phonetic strategies.
d) Use context to clarify meaning of unfamiliar words.
e) Discuss meanings of words and develop vocabulary by listening and
reading a variety of texts.
f) Use vocabulary from other content areas.
3. The student will read and demonstrate comprehension of fictional text.
a) Set a purpose for reading.
b) Make connections between previous experiences and reading selections.
c) Make, confirm, or revise predictions.
d) Compare and contrast settings, characters, and events.
e) Identify the author’s purpose.
f) Ask and answer questions about what is read.
g) Draw conclusions about text.
h) Identify the problem and solution.
i) Identify the main idea.
j) Identify supporting details.
k). Differentiate between fiction and nonfiction.
l) Read with fluency and accuracy.
4. The student will continue to read and demonstrate comprehension of nonfiction
texts.
a) Identify the author’s purpose.
b) Use prior and background knowledge as context for new learning.
c) Preview and use text features.
d) Ask and answer questions about what is read.
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e) Draw conclusions based on text.
f) Summarize major points found in nonfiction texts.
g) Identify the main idea.
h) Identify supporting details.
i) Compare and contrast the characteristics of biographies and
autobiographies.
j) Use reading strategies to monitor comprehension throughout the reading
process.
k) Identify new information gained from reading.
l) Read with fluency and accuracy.
5. The student will demonstrate comprehension of information from a variety of print
and electronic resources.
a) Use encyclopedias and other reference books, including online reference
materials.
b) Use table of contents, indices, and charts.
Writing
1. The student will write legibly in cursive.
2. The student will write for a variety of purposes.
a) Identify the intended audience.
b) Use a variety of prewriting strategies.
c) Write a clear topic sentence focusing on the main idea.
d) Write a paragraph on the same topic.
e) Use strategies for organization of information and elaboration according
to the type of writing.
f) Include details that elaborate the main idea.
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g) Revise writing for clarity of content using specific vocabulary and
information.
3. The student will edit writing for correct grammar, capitalization, punctuation, and
spelling.
a) Use complete sentences.
b) Use transition words to vary sentence structure.
c) Use the word I in compound subjects.
d) Use past and present verb tense.
e) Use singular possessives.
f) Use commas in a simple series.
g) Use simple abbreviations.
h) Use apostrophes in contractions with pronouns and in possessives.
i) Use the articles a, an, and the correctly.
j) Use correct spelling for frequently used sight words, including irregular
plurals.
4. The student will write a short report.
a) Construct questions about the topic.
b) Identify appropriate resources.
c) Collect and organize information about the topic into a short report.
d) Understand the difference between plagiarism and using own words.
5. The student will use available technology for reading and writing.
The researcher analyzed those skills and sub-skills, and then she analyzed the
reading activities (before you read, while you read and after you read) of some units
in the second semester chosen from Rigby literacy. Then she selected three skills to
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improve for this study. These particular skills were chosen by the researcher because
of their basic rule in enhancing reading comprehension skills.
5.2 The Answer of the Second Question
The second question was "To what extent do the IPCSSV strategies enhance students
reading skills?" By testing the hypotheses of the study, the researcher answered this
question.
5.3 The Test of the First Hypothesis
The first hypothesis was “There are statistically significant differences (α ≤ 0.05) in
the mean scores among the experimental group in reading skills in the pre- and posttest?”
To test this hypothesis mean scores of the experimental group results of the pre- and
post-tests were computed. T-test Paired Samples statistics was used to analyze the
data statistically.
Table (5.1)
T- Test Paired-Samples Differences between the Pre- and the
Post-Test.
Test
Pre test

Number of Mean
students
62
00.266

Std.
Deviation
....3

Post test

62

0.2.0

00.666

T. Value

Sig.

00..07

2.222

Results of table (5.1) indicate that the T. computed value is (00..07), larger than
T. tabled value which is (1.6991) in the test. This means there are significant
differences at (  0.05) between the mean scores of the pre-test and post-test in
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reading comprehension skills for the experimental group in favor of the post-test. This
shows that using IPCSSV based teaching strategies results in improving reading
comprehension skills. This result is in line with the results of McKown and Barnett's
(2007), Salataci and Akyel's (2002), and Mi’s (1998) studies which proved the
effectiveness of using reading comprehension strategies on developing reading
comprehension skills. As a result, the hypothesis is accepted in this study.
5.4 The Test of the Second Hypothesis
The second hypothesis was “There are statistically significant differences at (α≤
0.05) in the mean scores of each skill of reading comprehension skills in the pre- and
post-test of the experimental group."
To examine this hypothesis mean scores of both tests results on the post-test
were computed. T-test Paired Samples was used to measure if there are significant
differences between the pre- and post-test in the three skills. The results are shown
in table (5.2) below.
Table (5.2)
T- Test Paired-Samples Differences between the Pre and the
Post-test in each Reading Skills
Reading
Test
Comprehension
Skills
Understanding Pre test
Cohesion
Post test

Number
of
Students
62

Mean

Std.
T value
Deviation

Sig.

6.666

0...7

0.006

2.222

62

3.037

0.030

Guessing the Pre test
meaning of the
Post test
words

30

2.333

1.093

10.697

0.00

30

4.533

1.074

Summarizing

30

6.366

3.295

8.941

0.00

Pre test
Post test

30

11.633

88

2.484

Results of table (5.2) indicates that the T. computed value in cohesion skill is
(314.8) and it is larger than T. tabled value which is (1.6991) in the test, which means
there are significant differences at (  0.05) between the mean scores of the pre-test
and post-test in cohesion skill for the experimental group in favor of the post-test.
Moreover, T. computed value in Guessing the meaning of the words skill is (10.697)
and it is larger than T. tabled value which is (1.699)1 in the test, which means there
are significant differences at (  0.05) between the mean scores of the pre-test and
post-test in knowing the words skill for the experimental group in favor of the posttest. Testing the summarizing skill, T. computed value is (31941) and it is large than
T. tabled value which is (1.6991) in the test, which means there are significant
differences at (  0.05) between the mean scores of the pre-test and post-test in
cohesion skill for the experimental group in favor of the post-test. Therefore, the
hypothesis is accepted.
5.5 The Test of the Third Hypothesis
The third hypothesis was “There are statistically significant differences at (α≤
0.05) in the mean scores of each skill of reading comprehension skills in the post-test
of the experimental group?”
To examine this hypothesis, mean scores of the post-test results were computed.
Because the distribution of the questions over the skills is not equal, the researcher
counted the test marks of each domain of the skills grades to be counted according to
hundred percentage system. Table (5.3) shows the mean scores of the grades and the
mean scores in the percentage system.
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Table (5.3)
Means Scores of the Post Test
Reading skills

Mean
Scores

Score Over Conversion
Each Skill
Factor

Understanding cohesion

6.167

8

Guessing meaning of the
words

4.533

6

11.633

16

Summarizing

Mean Scores in
Percentage

12.5

77.1%

16.67

75.6%

6.25

72.7%

The results of table (5.3) show that the computed scores in the post-test of the
three skills were very close. The highest score (77.1%) was for undressing cohesion.
This result shows that IPCSSV based reading strategies improved the students’
achievement in the reading comprehension test.
5.6 The Test of the Fourth Hypothesis
In order to answer the fourth hypothesis the researcher will view the effect and
the effectiveness of using IPCSSV based reading strategies as follow:
5.6.1The size effect of using IPCSSV Based Reading Strategies
To show the extent of the size effect of using of IPCSSV based teaching method
on reading comprehension skills for the experimental group, the study used the “Size
Effect" technique which is a complementary dimension of the statistical significance,
depending on the following criterion (Afana, 2002, p. 31):
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Table (5.4)
Criterion of “Size Effect”

Scale

Scale Size of Effect

Small

Medium

Large

0.01

0.06

0.14

ή2

Size Effect equation:
ή2 =

t2
t2 + df

Table (5.5)

Eta Square Equation of the Size Effect of the IPCSSV on Reading
Comprehension Skills for the Experimental Group
Skills

T

ή2

Effect size

Cohesion

0.006

2.72

Large

Guessing the meaning of
words

02.3.7

2.7.

Large

Summarizing

0..00

2.76

Large

Reading Test

00..07

2.00

Large

Results of table (5.5) indicate that the values of "Eta square" ή2 ranged between
(0.70, 0.82), which revealed the large effect of guided IPCSSV based teaching method
on reading comprehension skills among experimental group. The progress in the three
skills is apparent, but it is clearer in knowing the words than cohesion and
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summarizing skills. However, this means that the development in the reading
comprehension skills did not happen accidently.
5.6.2 The Effectiveness of Using IPCSSV Based Reading Strategies on
Developing Students Reading Comprehension
To count the effectiveness of IPCSSV based reading strategies on developing
students reading comprehension skills, Blake Modified Gain Rank equation was used
as follows: Blake Modified Gain Rank = µ2 - µ1 + µ2 - µ1 N - µ1

Nµ1= mean

of posttest, µ2 = mean of pretest, N = the total score of the reading comprehension
skills, µ2 - µ1 ratio acquiring, µ1- N degree acquiring Afana (2001, p.31).
Table (5.6)
Black Modified Ratio
Experimental
Group

Experimental

µ1

µ2

N

µ2 - µ1

µ1- N

µ1- µ2/N-µ2

µ1- µ2/N

Blake

00.266

00.666

62

02.6

07..37

0.573

0.343

1.669

µ1

µ2

N

µ2 - µ1

µ1- N

µ1 µ2/N- µ2

µ1- µ2/N

Blake

3.333

6.167

62

2.834

26.667

0.106

0.094

1.127

Group

Experimental

µ1

µ2

N

µ2 - µ1

µ1- N

µ1 µ2/N -µ2

µ1- µ2/N

Blake

2.333

4.533

30

2.2

27.667

0.079

0.073

1.082

µ1

µ2

N

µ2 - µ1

µ1- N

µ1 µ2/N- µ2

µ1- µ2/N

Blake

6.366

11.633

62

5.267

23.634

0.222

0.175

1.269

Group

Experimental
Group
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5.7 Discussion of the Hypotheses Results
The results of the present study showed that the mean scores of the post-test for
experimental group was higher than the mean scores of the pre-test. Therefore, the
success in the post-test showed the improvement in the students’ achievement. The
researcher attributed the following findings:
-

The success of the experimental group may be related to the attempts of the
lesson plans designed according to on IPCSSV based reading strategies.

-

The improvement in students’ achievement may be related to the activities,
lesson plans, and worksheets.

-

IPCSSV based reading strategies encouraged students to write more
efficiently and to summarize clearly.

-

IPCSSV based reading strategies presented a new method of teaching the
reading stories of Rigby Literacy curriculum at AISG.

-

IPCSSV based teaching approach helped students to participate and
communicate more in the classroom.

-

IPCSSV provided students with enjoyment and fun during implementing this
study which makes learning English easier.

-

The time of implementing the present study was 8 weeks in 4 units where
students enhanced their skills in English language and particularly in reading
and writing.

-

IPCSSV approach can be effective for EFL students because it helps students
in different levels according to their learning needs.

-

IPCSSV based teaching was highly effective in students’ achievement in
reading skills. This may be related to the activities and drills prepared by the
researcher.
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-

IPCSSV based teaching is considered to be a new fashion in the field of
teaching. IPCSSV proved to be effective in students’ achievement in reading
skills, in understanding cohesion, guessing the meaning of the words, and
summary writing. This might be related to the activities and worksheets
which were designed for this purpose.

-

IPCSSV based teaching was effective in improving the reading skills of the
students and somehow their speaking skills. This may be related to IPCSSV
which provided the students’ with the chance to participate and communicate
individually or in groups.

-

The success of the experimental group especially in cohesion skill may be
related to using IPCSSV strategies.

-

The quizzes and the worksheets, which are designed based on IPCSSV
strategies, helped improve students’ skills in summary writing.

-

IPCSSV presented new techniques to enhance students’ achievement in
English according to their level.

-

IPCSSV strategies developed students’ motivation towards participation and
communication in the classroom and responding to everyday activities
effectively.

5.8 General Commentary on this Study Results and the Previous Studies
The main aim of the study was to examine the effectiveness of IPCSSV based
teaching

strategies

approach

to

enhance

Third

graders'

English

reading

comprehension skills at AISG. The experimental and the constructive approaches
were attempted to examine the hypotheses of the study where there was one
experimental group.
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In the light of the findings of this study, it can be stated that the main result was
that IPCSSV based teaching approach was highly effective in enhancing the students'
reading comprehension skills in the post-test of the experimental group compared to
pre-test results. On the other hand, students achieved progress in guessing the
meaning of words skill more apparently than the other two skills: cohesion and
summarizing. This may be due to clarity of the ideas included in the texts or the high
thinking skills needed for the other two levels rather than the other skills.
Another important point needs to be clarified here; students may have some
possible test experience which influences their results. In fact, the practice effect
means students might have benefited from having taken the pre-test before and then
they took the same test as a post-test. This may have passively or negatively affected
the results. It does not seem likely that this will account for any substantial
consideration in performance. That is because there was an interval of eight weeks
between the two tests. The researcher, further, did not tell the students that they are
going to retake the same test.
It is worthwhile to remember that the progress and development in students'
performance in the different levels of reading comprehension skills cannot be
attributed solely to the teaching and practice of IPCSSV based teaching method. It
may be due to the social environment and atmosphere created by the teacher when she
distributed worksheets and asked students to work in pairs and groups. In addition, the
impact may be due to the well-organized stages of the lesson where each stage leads
to another. It may be a result of the variety of techniques which meet individual
differences among students accompanied by clear instructions and guidance of the
teacher. This proves the superiority of IPCSSV based teaching approach over the
ordinary approaches.
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Moreover, IPCSSV based teaching approach makes classroom more realistic and
similar to everyday life as students are more active and responsible. Carefully planned
lessons guarantee that students are actively involved in building their own knowledge.
Besides promoting higher achievement than ordinary methods, IPCSSV based
teaching techniques have positive effects on mutual concern and care. IPCSSV based
teaching approach can be a very effective approach to help learners of English have
real chances to use strategies within target language interactively.
The present study findings indicate that using IPCSSV based reading strategies is
effective on developing reading comprehension skills among the experimental group.
This result of the current study is in line with the results of many researchers such as
Haboush (2010) who study confirmed the effectiveness of using a program based on
multiple intelligences theory on English reading comprehension skills. Also, the
results of Abdulkader, et al. (2009) aimed at using MI-based program to improve
word recognition and reading comprehension skills. The results of Berg, et al. (1998)
study implemented vocabulary strategies to increase reading comprehension skills.
Finally, the results by McKown and Barnett (2007), Mi (1998), Salataci and Akyel
(2002) are in line with this study results.
5.9 Recommendations
In the light of the results, the researcher recommends the following:
5.9.1 Recommendations to Curriculum Designers and Decision-makers
The researcher suggests the following recommendations to curriculum designers and
decisions-makers because she believes that they play a leading role in activating and
promoting certain teaching methods. Curriculum designers and decision-makers are
recommended to
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1. Develop teacher’s abilities in teaching English by holding training courses based
on innovative methods like IPCSSV.
2. Modify the system of assessment and evaluation in schools to suit innovative
approaches such as IPCSSV.
3. Enrich the curriculum with IPCSSV based teaching approach activities.
5.9.2. Recommendations to School Administrations and Supervisors
In this regard, the researcher recommends the following:
1. Supervisors should provide teachers with lesson plans and modern strategies for
teaching different skills based on appropriate methods such as IPCSSV.
2. School administrations ought to encourage exchange visits and holding regular
meetings to discuss new methods of teaching such as IPCSSV.
3. Supervisors should develop teacher competence through these training programs
particularly when the training program plans include IPCSSV strategies.
4. IPCSSV strategies can benefit language teaching and help school administrations
sand teachers prepare lesson plans which depend on technology. Technology makes
IPCSSV activities more enjoyable and effective.
5.9.3 Recommendations to English Teachers
Teachers are the people who are in the field of teaching, so the researcher advises
them to:
1. Adopt modern techniques, such as IPCSSV based teaching method, which enhance
students' participation and interaction.
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2. Exchange personal experiences of implementing IPCSSV among teachers to
compare and select the best ways of teaching.
3. Increase students’ positive feelings towards reading comprehension skills since
they are interactive not receptive skills by using IPCSSV approach.
4. Use a variety of educational aids to make implantation of IPCSSV easier.
5. Motivate students and provide them with suitable reading materials to help them
discover knowledge, concepts and relations in the texts.
6. Hold competitions between students and encourage them to surf the Internet for
reading different topics.
7. Adopt and adapt appropriate and up-to-date methods in teaching reading and to
overcome the challenges and the difficulties.
5.9.4. Recommendations for Further Studies
In order to extend the findings of this study, the researcher recommends other
researchers to:
1. Conduct studies based on IPCSSV strategies not only on reading comprehension
skills but also on other skills such as listening, speaking and writing.
2. Carry out studies based on other types of inductive methods such as problem
solving and task-based learning.
3. Conduct a comparative study to compare methods used in teaching reading for the
third grades in the Palestine and Arab countries where English is taught as a foreign
language.
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4. Conduct studies on the effectiveness of reading in English on the Palestinian
culture.
5. Conduct evaluation studies based on IPCSSV approach to examine to what extent
“English for Palestine” textbooks include the types of IPCSSV strategies.
6. Conduct studies which include suggested programs for training teachers on
adapting IPCSSVE strategies to develop English skills.
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Appendix (1)
Reading Comprehension Test
Al- Azhar University-Gaza
Deanship of Postgraduate
Studies & scientific Research
Faculty of Education
Department of Curriculum &Teaching Methods

Dear referee,

The researcher is conducting a study to obtain a Master Degree in Curriculum
and Methodology entitled “The Effectiveness of using IPCSSV Strategies on
Enhancing the Reading Comprehension among Third Graders at AISG”. The
researcher in the present study will test the effect of using some reading
strategies on third grader to enhance reading comprehension skills. Part of the
study requires conducting an achievement test which the researcher has
designed. In order to achieve the purpose of the study, the researcher prepared
the following:

1. Reading Comprehension Skills Test.
2. Lesson plan based on IPCSSV strategies.
You are kindly requested to check the tool, the lesson plane, and write your response
respectively. Your notes and response will be highly appreciated.
Best wishes
The researcher: Dalia Alhasani
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Please look at the reading comprehension test and the lesson plan you are kindly invited to
rate its suitability in terms of:

1.

The purpose of the test............................................................................

2.

The questions (levels and types).............................................................

3.

The time of the test.................................................................................

4.

The scores...............................................................................................

5.

The layout..............................................................................................

6.

The instructions.....................................................................................

The reading comprehension test is a summarized story from the third grade
curriculum. The name of the story is “The Secret”; it is one of the stories of Rigby
literacy book. This story is a traditional tale from wales and is illustrated by Sarah
Warburton.
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Reading Comprehension Skills Test for the Third Grade
Name………………………………… Grade: 3 ……………
Date…………………………………… Time: 60 minutes.

30

Read the text and answer the questions:
1

5

10

Once upon a time there was a queen. She was brave, beautiful, and happy except
for one thing, she had a secret. A secret is a heavy thing; it weighs on your head
and on your heart. So even though this queen was a good queen she was often
unhappy. Her people loved her because she knew when they were unhappy and
then she helped them.
The queen’s secret was her ears; they were very different from most people. The
queen didn’t like being different from everybody else. She thought to herself, “If
people know about these ears of mine, they will point at me and laugh”. So, all
through her life, the queen wore a hat. She wore all sorts of hats and her people
loved her hats. The queen had never let anybody cut her hair, in case they found
out her secret and she had unusual hairstyles. As the years went by, the queen’s
hair grew longer and longer.

15

Finally, she decided it was too long and she wanted to cut it. She started putting
some posters and soon barbers and hairdressers came from all over the land. They
stood outside the castle, and started to gossip, and whisper. With the help of her
very different ears the queens listened to them. There was just one man who did
not join in the gossip, so the queen sent her servant to fetch him.

20

The queen told the barber what he has to do; he was quite pleased to have gotten
such a big job and he said “I can’t wait to tell my wife and my children that I
became the queen’s barber!” But the queen said “No, if you want the job, you must
keep it a secret, promise me you’ll never tell a living soul.” The little barber
promised although it was hard to keep such happy news to himself.

25

The barber began to cut the queen’s hair and then he said “OH MY! Look what
I’ve found”. The queen said “ Shh, remember your promise. Don’t tell a living
soul.” The little barber kept the promise although it weighed heavily on him. He
became careful about talking to his family. Day after day he kept the secret, and
day after day it seemed heavier.

30

One day he was walking by the fields on his way to the palace. All around him
flowers, birds, bees, insects, trees and grass seemed to be talking and chatting to
each other. He sat at the side of a stream, and even the water seemed to be
chatting. He thought about his promise. “I cannot tell a living soul,” he thought,
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35

40

45

“but I could tell something. He whispered to the water reeds. “The queen has a
secret and she thinks the people won’t love her if they know she is different. Her
ears are very different from other people.” The man felt so much better after telling
the secret.
A few days later, when the little barber arrived at the palace, he saw a woman
selling little pipes. The pipes were made out of reeds, the very same reeds that
knew the secret. The woman started playing the pipes. The pipes sang out the
queens’ secret. People started to point and laugh at the queen. The queen started to
listen of what people were saying they said “maybe that’s why she is a good
listener, how unusual our queen is, how fantastic how special how amazing”
The queen smiled. Now at last, she understood. “It was being different that
made me unhappy. It was keeping a secret for all these years that made me fell so
sad!” She looked at the barber and all her people. “I feel much better now. I
should have known my ears were special. But I do have one more promise I want
everyone to make. I want you to live happily ever after!” and that is what they all
did.
Answer the following questions:A: Complete the following from the passage: -

(6 points)

1- According to the passage the queen was unhappy because……………………...
2- The pronoun she in line 6 refers to…………………….
3- The opposite of: short ………… ugly …………. light…………….
4- The meaning of: Go and bring……………..

B: Decide whether the following sentences are true or false: (4points)
1- The queen’s big ears helped her to take care of her people ( ).
2- The barber kept the queen’s secret except for a nonliving soul ( ).
3- The queen was unhappy because her people discovered that she had
different
ears ( ).
4- The barber’s children revealed the queen’s secret ( ).
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C: Complete the following Chart from the passage:

1-Main characters

2-Setting

(5 points)

3-Problem

D: Choose the correct answer from a, b, c or d:
1- The main idea of the passage is:
a. The secret of the barber
b. The secret of the queen
c. The secret of the castle
d. The secret of the pipes
2- The word castle in line 12 means:
a. a tower
b. a palace
c. a building
d. an apartment
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(5 points)

4-Solution

3- Why did the barber say “OH MY” in line 21:
a. he liked the queen’s hair.
b. he thought her hair is very long
c. he saw her different ears
d. he cut the queens hair in a wrong way
4- The word whispered in line 32 means:
a. worked hard
b. listened carefully
c. spoke quietly
d. read loudly
5- According to the passage, nonliving soul means……..
a.
plants
b.
birds
c.
bees
d.
people
E: Read the passage again and answer the following questions:
1- What is a secret?

(4 points)

………………………………………………………………………………………
……………………………………………………………………………………
2-What do you like most about this story? (Write one sentence)
………………………………………………………………………………………
………………………………………………………………………………………
3- Write an end to the story? (Write one sentence)
………………………………………………………………………………………
………………………………………………………………………………………
4- If you were in the queen’s position, what would you do?
………………………………………………………………………………………
………………………………………………………………………………………
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F: Convert the pictures of the story into a summarized short paragraph
summary: (6 points)

………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………….……………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
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Appendix (2)
Teacher’s Guide
Al- Azhar University-Gaza
Deanship of Postgraduate
Studies & scientific Research
Faculty of Education
Department of Curriculum &Teaching Methods

Dear referee,
The researcher is conducting a study to obtain a Master Degree in Curriculum
and Methodology entitled
“The Effectiveness of using IPCSSV Strategies on Enhancing the Reading
Comprehension among Third Graders at AISG”
In order to achieve the purpose of the study, the researcher prepared Teachers’
guide and lesson plan; you are kindly invited to write your notes in the
following terms:
1.The clarity and ease of instructions ……………..……………………………..
2.Achieving and meeting the purposes of study……….…………………………
3.Suitability to the third graders …………………………..………..……………
4.Work sheets and activities………………………………….…….……………
5.The time allowed………………………………………………………………
6.Instruction and layout …………………………………………………………
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7. Any further comments are taken in consideration
………………………………………………………………………………………………
………………………………………………………………………………………………
…………………………………………………………………………………………

The researcher
Dalia Alhasani
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General Aim:
The lesson plan and the activities aimed at developing students reading comprehension
skills in Rigby literacy for the 3rd graders.
Specific Objectives:
By the end of the story students are expected to be able to:
 Make predictions about the texts.
 Identify the main idea of reading texts.
 Deduce meaning of unfamiliar words from a text and realia.
 Distinguish between the main ideas from the supporting details.
 Distinguish facts from opinion.
 Summarize reading text.
 Recognize the rhetorical markers and their functions
 Interpret information in diagrammatic form.
 Relate text to personal experience, opinion or evaluation.
 Make inferences about reading text.
 Evaluate text for accuracy of information, soundness of argument, etc.
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The Teacher's Guide consists of the Following.
1. The general aims of the lessons included in the study.
2. Learning objectives of each lesson.
3. Teaching resources.
4. Activities used by the teachers to help students in learning.
5. Procedures to be followed by the teachers.
6. Worksheets & Evaluation sheets.
Procedures and Techniques
a. Stage One (Warming-up)
In this stage, the teacher poses initial questions to prepare the students for the lesson. The
teacher helps students to recall information from their own experience to link the
previously learnt material with the new subject matter. This stage is very essential to
arouse students' attention and help in bridging the gap in learning by activating students'
prior knowledge and in taking in the new material.
b. Stage Two Before you read (Inquiry -Predictions)
This stage represents the beginning of the process of teaching the students how to use the
strategy by modeling these strategies. The teacher draws students' attention to the title
and frames the stories theme in term of a problem to research for solutions by
answering certain questions. Students work individually.
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c. Stage Three (While you read Focusing questions)
The key words are discussed and explained in English, the focus is falling on the main and
general idea. Students practice asking questions and prediction to gist of the text.
d. Stage Four (While you read, Visualize and connect)
Students practice visualizing of the story in general and some words in particular. Also,
they practice making connections of what they have read for specific information under
the guidance of the teacher who asks leading-questions. The teacher frames a problem
after students' responses and answers of each question in order to discover the relations
between concepts.
e. Stage Five (While you read Synthesizing and summarizing)
The teacher teaches students how to sum up the main idea and the supporting ideas of the
text. Students Synthesizing information integrates the words and ideas in the text with
the reader’s personal thoughts and questions and gives the reader the best shot at
achieving new insight.
f. Stage six (After you read, Making Connections)
Students practice interpreting data & relating the knowledge they discover to their own
experience. The teacher asks students to work in groups and do tasks and giving
suggestions and opinions based on their new learning.
g. Stage Seven (After you read. Writing summary)
Students will practice how make short paragraph summaries for each story which they will
be taken.
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h. Stage Eight, (Summative Evaluation & Giving Feedback)
Students work in groups and practice interpreting data and answering comprehension
questions on the worksheets distributed among them. The teacher and the students
receive feedback about the whole work. New topic emerges and students start again.
Distribution of the Time over Reading Lessons
Each story takes two weeks of forty minutes per class. In this study, there are four stories of
equal passages in length with different topics. Consequently, the experiment takes 44
sessions with total time of (1760) minutes.
Unit 1: Lesson plan:
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Unit 1: The singing princes:
Objectives:
Students are expected to:
1- Make predictions about the title of the story the singing princes.
2- Identify the main idea of the story.
3- Identify the meaning and the opposite of some words.
4- Identify meaning by understanding the text.
5- Use visualization to guess the meaning of some words by trying to create mental
images.
6- Summarize the story using their own language.
Key words:
Dreadful- glared-screeching- spluttery-wailing- melody- pale
Resources &: Teaching Aids
Students’ book- photos- worksheets.
Procedures and Techniques:
Time allowed: Two sessions 90 minutes
Stage One (Warming-up):
Students work individually
The teacher asks students questions to prepare them for the lesson as follow:
1- What comes to your mind when you see these pictures? The teacher will show the
students “ pictures of castle- princess- prince"
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2- Do you know what is in the pictures? Students will name what us in the pictures if they
know
3- Do you like the stories that talk about princesses and princes?
Stage Two Before you read (Inquiry, Predictions & visualize)
Ss. work individually & practice inquiry & prediction.
Teacher writes the title of the story on the board.
1-What do you think this story about from the cover?
2-What do you think the princess might be like?
3-Describe the kind of singing voice you think the princess has?
Teacher draws conclusions from the students’ answers and predictions.
Stage Three While you read (Inquiry, visualize, & connect)
A student will Read pages 2 and 3.
Students will check their prediction after using those strategies Inquiry, Predictions &
visualize.
1- Were you right in your prediction about the princess voice?
2- What clues in the pages 2 -3 helped you to confirm you predictions?
3- Do you think the servants will tell the princess the truth?
Read pages 4 and 5:
The teacher will write those questions on the board:
1- What do you suppose the dreadful screeching is?
2- How would you describe the prince?
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The teacher will ask the students the following questions:
-

What comes to your mind when you see a laptop- iPhone-

-

Students will do brain storming and try to get one word that came to their mind.

-

The teacher will ask the students what comes to your minds when you hear the word
prince.

3- What do you think a prince is supposed to be like? Students will write 3-5 sentences.
Stage Four (While you read, Visualize and connect).
Time allowed: Two sessions 90 minutes
A student will Read pages 6 and 7.
Students will answer the following questions.
1-What is happening?
2-How does the illustrator add humor to the story?
3-Why the princess is glaring at the prince?
Teacher will ask the students to look at Pages 8 and 11
Students will answer the following questions before they read.
1-Do you think the princess and the prince are getting along now?
2- Why might the servants look the way they do on page 11?
3- What might he be getting ready to do?
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Stage Five (While you read Synthesizing and summarizing).
Time allowed: Three sessions 90 minutes
A student will read Pages 12 and 14 and students will answer the following questions.
1. What do you think the relationship between the prince and the princess will be like
now?
Evaluation:
2. How would you react if someone told you that you danced like a three legged
hippopotamus or sang like trumpeting elephant with a toothache?
3. Why do you think the author chose these descriptions instead of saying, “you are a
terrible singer or dancer”?
4. Can you predict what will happen next? Please write you predictions?
Students will write down their predictions.
The teacher will read Pages 16 to 24 and Students will read on their own.
Students will answer the following questions.
1- How did the story develop?
2- Did you make correct predictions?
The teacher will ask them to show their previous predictions.
3- Students practice deduction of the meaning of the new words: Dreadful- glaredscreeching- spluttery-wailing- melody- pale.
Stage six (After you read, Making Connections- Synthesizing).
Time allowed: Three sessions 90 minute
Oral Discussion:
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1- Why did both the princess and the princes laugh so hard after they insulted each other?
2- Did you predict that the princess and the prince would marry?
3- What was the funniest part in the story?
Teacher will ask the students to write a letter to the princess and the prince with a
suggestion for hoppy or activity that he or she might enjoy?

Stage Seven (After you read. Writing summary)
1- Students will work in groups & practice interpreting information into diagrammic form
to help them to summarize the story.
2- Teacher asks students to fill a table to write the characters, setting, problem, and
solution.
3- Teacher holds a discussion to check the group's answers.
4- Teacher asks students to write a short paragraph summary of the story according to their
table of information?
5- Teacher asks students to read their paragraph out loud and then he will choose some of
the models and put them on a poster.

Closer
In each class the teacher will summarize the information about the covered pages. Students
also will summarize using their own information.
Formative evaluation Worksheets:
In page 14 students will write their predictions for the prince and the princes:
1. What do you expect will happen next with the prince and the princess? Please fill the
chart below:
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Prince

Princess

Complete the following Chart from the passage

1-Main characters

2-Setting

3-Problem

4-Solution

Stage Eight, (Summative Evaluation & Giving Feedback)
Time allowed: Two sessions 90 minutes
Students work in groups &practice interpreting data and answering comprehension
questions.
(Worksheets are distributed among students).T .asks students to read again to answer the
following:
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A- Complete the following questions from the passage:
The meaning of
1- Palace……………………
2- Dreadful………………….
3- Monster…………………..
4- Bushes…………………….
The opposite of:
1- Best………
2- Lowest……………
3- Terrible…………..
B: Decide whether the following are true (T) or false (F).
1- Princess Melody has a very nice voice that everybody around her likes(

)

2- All the princess servants wore earplugs ( )
3- Prince dance a lot is a hero ( ).
C: Answer the following questions:
1-Do you think the prince dance a lot was brave? Why?
……………………………………………………………………………………………….
………………………………………………………………………………………………
2- What do you like the most about this story?
…………..............................................................................................................................…
………………………………………………………………………………………………..
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C: Convert the following pictures into a short paragraph:

.……………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………

115

Unit 2: The picky prince:

Objectives:
Students are expected to:
1- Making predictions about the title of the story the picky prince.
2- Identify the main idea of the story.
3- Identify the meaning and the opposite of some words.
4- Identify meaning by understanding the text.
5- Use visualization to guess the meaning of some words.
6- Summarize the story using in their own language.
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Key words:
Picky- armor-clanked-crumpets-royal-sighed
Resources &: Teaching Aids
Students’ book- photos- worksheets.
Procedures and Techniques:
Stage One (Warming-up):
Students work individually
The teacher asks students questions to prepare them for the lesson as follow:
1- Do you know what is in the following pictures? The teacher will show the students
“pictures of castle- princess- prince". Students will name what they saw in the pictures.
2- Do you like the stories that talks about princess and princes or a queen and a king?
Stage Two Before you read (Inquiry, Predictions & visualize)
Ss. work individually & practice inquiry & prediction.
Teacher writes the title of the story on the board.
1-What do you think this story about from the cover?
2-What do you think the prince might be like?
3- What do you think it means to be a picky eater?
4- Would you describe yourself as a picky eater? Why or why not?
Teacher draws conclusions from the students’ predictions.

118

Stage Three While you read (Inquiry, visualize, & connect)
A student will Read pages 2 and 3.
Students will check their prediction by using those strategies Inquiry, Predictions &
visualize.
1- What comes to your mind when you see the sun behind the castle in page 2?
4- Were you right in your prediction about the princes?
5- What clues in the pages 2 -3 helped you to confirm you predictions?
6- What do you notice about how the food is described?
Teacher draws conclusions from the students’ answers.
Teacher will Read pages 4 and 5
7-Why do you think the prince uses a description word, round instead of just naming the
food?
8- Do you think the prince will get what he wants? Why or why not?
9- Do you have an image of what the prince wants to eat? Describe please.
Stage Four (While you read, Visualize and connect)
A student will Read pages 6 and 7.
Students will answer the following questions.
1-What is happening now?
2- Describe what did Sir Rodney bring to the prince to eat?
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3- Can you guess what will happen next?
Teacher will ask the students to look at Pages 8 and 9
Students will answer the following question before they read.
1-Did you make correct prediction about the prince?
Students will read page 8 and 9?
2-What will the prince want next
Students will read page 10 and 11?
1- What were the funniest parts that made you laugh?
Stage Five (While you read Synthesizing and summarizing)
Teacher will read Pages 12 and 17 and students will answer the following questions.
1- Why do you think the author uses the wig maker to come with the idea of making hairnet soup?
2- How does using the wig maker add humor to the story?
3-By this time, how do you think the staff feels about making dinner for the prince?
4- What do you think the prince will make? Write your predictions
Students will write down their predictions.
A student will read pages 18-19:
Students will check their predictions about the prince.
Students will read pages 20-21:
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1- Can you guess what will the prince cook from the ingredients?
Students will read page 22-24:
1- Did you make correct prediction about the dish?
Students practice deduction of the meaning of the new words: wig- gooey-dipped-ladlegulped-chewy- marched-dough-twitched-sniffed.
Stage six (After you read, Making Connections- Synthesizing)
Discussion:
1- How do you think the prince acted throughout the story?
2-Would you have acted the same way or differently?
3- How would your family react at home if you acted like the prince?
Teacher will ask the students to write different ending to the story the Picky Prince.
Stage Seven (After you read. Writing summary)
1-Students will work in groups & practice interpreting information into diagrammic form to
help them to summarize the story.
2-Teacher asks students to fill a table to write the characters, setting, problem, and solution.
3- Teacher holds a discussion to check the group's answers.
4-Teacher asks students to write a short paragraph summary of the story according to their
table of information?
5-Teacher asks students to read their paragraph out loud and then he will choose some of
the models and put them on a poster.
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Closer:In each class the teacher will summarize the information about the covered pages. Students
also will summarize using their own information.
Stage Eight, (Summative Evaluation & Giving Feedback)
Time allowed: Two sessions 90 minutes
Students work in groups &practice interpreting data and answering comprehension
questions.
(Worksheets are distributed among students).T .asks students to read again to answer the
following:
A- Complete the following questions from the passage:
The meaning of
1- Picky……………………
2- Royal………………….
3- Jester…………………..
4- Feast …………………….
The opposite of:
5- Slowly………
6- Small ……………
7- Lightly …………..
B: Decide whether the following are true (T) or false (F).
1- The prince likes all kinds of food which the servants prepare for the royal family (
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).

2-The king and the queen knew what prince wanted to eat (
3-The prince is a good cook and he like cooking (

).

).

C: Answer the following questions:
1- How do you think the prince acted thought the story?
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
2- What do you like the most about this story?
..………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
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D: Convert the following pictures into a short paragraph:

………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
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Unit 3: The Saturday Adventure

Objectives:
Students are expected to:
1. Making predictions about the title of the story the singing princes.
2. Identify the main idea of the story.
3. Identify the meaning and the opposite of some words.
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4. Identify meaning by understanding the text.
5. Use visualization to guess the meaning of some words
6. Summarize the story using their own language.
Key words:
Adventure – Island –Private - Frilly-Fort- Pirates- Rustling sound- Trembling
Resources &: Teaching Aids: Students’ book- photos- worksheets.
Procedures and Techniques: Time allowed: Two sessions 90 minutes
Stage One (Warming-up): Students work individually:
The teacher will write the title of the story on the bored.
The teacher asks students questions to prepare them for the lesson as follow:
1- What does the word adventure mean?
2- Have you ever been in an adventure before?
Stage Two Before you read (Inquiry, Predictions & visualize)
1- What do you see in the picture? What is this place?
2- Can you imagine yourself going in an adventure?
3- What do you think the girl is doing in the tree?
Teacher draws conclusions from the students’ answers and predictions.
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Stage Three While you read (Inquiry, visualize, & connect)
A student will Read pages 2 and 3.
1- Look at the picture in page 3 what comes to your mind when you see these faces?
2- Why do Ellie and Lewis look so unhappy about Jessica coming?
3- What are some of the adventures they have had before with Dad? How do you know?
4- What does the word frilly mean in page 3?
Students will check their prediction after using those strategies Inquiry, Predictions &
visualize.
Have students read pages 4–5.
1- What happens when Jessica comes? What do you think of Jessica?
2- What is the one thing that seems most important to her?
3- What does the word fort mean in page 5?
Have students read pages 6–7
The teacher will discuss orally the following questions:
1- What happened to Jessica’s watch?
2- Do you think that Ellie and Lewis know what happened to Jessica’s watch? Why?
Stage Four (While you read, Visualize and connect).
Have students read pages 8-9
1- What happened to Jessica’s watch? What do you think Ellie and Lewis will do now?
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Before reading page 10-11:
1- Can you guess what Ellie and Lewis will do?
Read pages 10 and 13 to find out.
The teacher will discuss orally the flowing questions:
1- What do you think about Ellie’s idea?
2- What happened to Jessica’s watch?
Before you read page 12-13:
1- What comes to your mind when you see this picture?
Read pages 12-13 to find out.
1-What do you think Ellie and Lewis will do now?
2-What do you think about Ellie’s idea?
Teacher will draw conclusions from students’ answers.
Before you read pages 14-15 teacher will discuss orally the following:
1-Describe what do you see in the pictures?
2- What does the word private mean?
Stage Five (While you read Synthesizing and summarizing)
Read pages 14-15 to find out:
The teacher will write the following questions on the board?
1- How would you feel if you were Ellie and Lewis right now?
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2- What would you do if you were them?
Read pages 16-17 to find out:
1- What is the meaning of rustling sound?
2- Summarize the past events of the story?
Read pages 18-19 to find out:
1- Where is the boat?
2- How will they get back?
Read pages 20-21 to find out:
1- What do you see in page 20?
2- What Ellie will do with Lewis’s shirt?
3- Do you think Ellie knows that the watch sparkles in the sun?
Read pages 22-24 to find out:
1- Describe what is going on page 22-23?
2- How did the story end? Did you expect this ending?
Stage six (After you read, Making Connections- Synthesizing)
The teacher will write these questions on the board
1- What was the main problem of the story?
2- What was the solution of the story?
3- Which character you like the most? Why?
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4- Which character comes up with all the ideas and appears to be the leader?
Stage Seven (After you read. Writing summary): Formative evaluation Worksheets:
1- Complete the following chart.

1-Main

2-Setting

3-Problem

4-Solution

characters

2- Write a short paragraph summary of the story by using the chart.
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
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Stage Eight, (Summative Evaluation & Giving Feedback).
Students work in groups &practice interpreting data and answering comprehension
questions.
(Worksheets are distributed among students).

A- Complete the following questions:
The meaning of:
1- Island ……………………………………….
2- Adventure …………………………………………
3- Sparkled …………………………………………..
4- Perhaps …………………………………………
The opposite of:
1- Light ………………..
2- Private ………………..
3- Clean …………………….
B: Decide whether the following are true (T) or false (F).
1- Ellie and Lewis were happy at the park with Jessica (
2- Jessica was very nice with Ellie and Lewis (

).

3- Ellie and Lewis hide the watch from Jessica (

).

4- The kids were lucky to find the watch in the island (
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).

).

C: Answer the following questions:
1- What do you like most about this story?
………………………………………………………………………………………………
………………………………………………………………………………………………
2- Did you like Ellie’s character? Why?
………………………………………………………………………………………………
………………………………………………………………………………………………
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Unit 4: The emperor’s new clothes
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Objectives:
Students are expected to:
1. Make predictions about the title of the story the singing princes.
2. Identify the main idea of the story.
3. Identify the meaning and the opposite of some words.
4. Identify meaning by understanding the text.
5. Use visualization to guess the meaning of some words
6. Summarize the story using their own language.
Key words:
Palace- Majesty – giggle – bare – dipped – broom –splash –grumble –
marvelous
Resources &: Teaching Aids
Students’ book- photos- worksheets.
Procedures and Techniques:
Time allowed: Two sessions 90 minutes
Stage One (Warming-up):
Students work individually
The teacher asks students questions to prepare them for the lesson as follow:
1. Do you like the fairy tales that talk about kings and queens?
2. Can you tell me a fairy tale story?
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Stage Two Before you read (Inquiry, Predictions & visualize)
Ss. work individually & practice inquiry & prediction.
Teacher writes the title of the story on the board.
1- Who is the man in the middle of the cover? What is he wearing?
2-How would you describe the expressions of the people in the background?
3- What is an emperor? What does an emperor do?
4- Do you know any other stories with emperors?
5-What do you think the emperor might be like?
Teacher draws conclusions from the students’ answers and predictions.
Stage Three While you read (Inquiry, visualize, & connect)
A student will Read pages 2 and 3.
Students will check their prediction after using those strategies Inquiry,
Predictions & visualize.
1- What do you understand from page 2?
A student will Read pages 3 and 5.
1- Look at page 4 can you make a question about this page?
Students will say for example what are they doing?
2- Look at page 4 what comes to your mind when you see Meg and Peg?
3- Look at page 5 Were you right in your prediction about the emperor clothes?
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4- What clues in the pages 2 -5 helped you to confirm your predictions?
Read pages 6 and 8:
The teacher will write those questions on the board:
1- Describe what do you see in page 6-7?
2- Who is the chief minister? He is an advisor to the emperor.
3- Do you think Meg and Peg will convince the minister to let them meet the
emperor?
Stage Four (While you read, Visualize and connect).
A student will Read pages 9- 11
Students will answer the following questions.
1-What is happening now?
2- Can cloth really tell who is foolish?
3- Do you think the minister and the emperor believe Meg when she says that it
can?
4-What does this tell you about the minister and the emperor?
A student will Read pages 12- 15
1- What do the drawings in the thought bubble on page 13 tell you about how the
emperor might use this cloth?
2- What does the word loom mean in page 14?
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3- Look at page 15 can you imagine the emperor’s new suit?
4- Can you predict what the emperor will say when Meg and Peg show him the
cloth?
Stage Five (While you read Synthesizing and summarizing).
Time allowed: Three sessions 90 minutes
Teacher will read Pages 16 and 19 and students will answer the following
questions.
1- Describe the emperor’s reaction?
2- What can you see in page 17?
3- At this moment why the emperor did not say the truth about the cloth?
A student will Read pages 20- 21
1- If you are the minster will you advice the emperor not to wear this suite?
2- What will you do if you were the emperor?
3- Page 21, How do you think the minister and the emperor feel at this moment?
4- What do you think the people will say when they see him?
Teacher will Read pages 22-24
1- Did you expect this ending?
2- Do you think the emperor deserve this end?
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Stage six after you read, Making Connections- Synthesizing).
1- Do you like Meg and Peg characters?
2- How would you describe the emperor? Why?
Stage Seven (After you read. Writing summary)
Formative evaluation Worksheets:

1-Main

2-Setting

3-Problem

4-Solution

characters

Stage Eight, (Summative Evaluation & Giving Feedback)
Time allowed:
Students work in groups &practice interpreting data and answering
comprehension questions.
(Worksheets are distributed among students).T .asks students to read again to
answer the following:
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A- Complete the following questions from the passage:
The meaning of
1. Emperor ……………………
2. Giggle

………………….

3. Grumble …………………..
4. Marvelous …………………….
The opposite of:
1- Old …………………….
2- Small …………………
3- Happy ……………….
4- Visible …………………
B: Decide whether the following are true (T) or false (F).
1- Meg and Peg are the finest weavers in the world (

).

2- Meg and Peg golden silk threads can tell who is foolish and who is not (
3- The emperor is foolish because he believed the weavers (

).

).

C: Answer the following questions:
1- Do you think Meg and Peg are happy now?
………………………………………………………………………………………
………………………………………………………………………………………
2- What do you think the Emperor might have learned by wearing his "new
suit" in the procession?
………………………………………………………………………………………
………………………………………………………………………………………
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D: Convert the following pictures into a short paragraph summary:

………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………

\
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في تن ة رح هاررت رحقمرئ ة ) (IPCSSVفعاح ة رستخدرم مج وعة ما رستمرت ج ات رحقمرءة
حدى طلبة رحصف رحثاحث رالبتدرئي في رح درسة رحدوح ة رالمميك ة في قطاع غزة
إعدرد رحبانثة /درح ا نسا رححسني
إشمرف /د .س م ربو شعبان

ملخص رحدررسة
هدفت هذه الدراسة إلى التحقق من فعالية استخدام مجموعة من استراتيجيات القراءة في
تحسين مهارات القراءة االنشائية لدى طلبة الصف الثالث االبتدائي في المدرسة األمريكية في
غزة .ومن أجل تحقيق هذا الهدف واإلجابة على أسئلة الدراسة .قامت الباحثة بتطبيق المنهج شبة
التجريبي.
تكونت عينة من ( )62طالب وطالبة ،تم اختيارهم بطريقة قصدية من بين ( )03طالبا في
الصف الثالث .تم تدريس المجموعة التجريبية وفق طريقة التدريس المعتمدة على استخدام
استراتيجيات القراءة من كتاب .Rigby literacy bookحيث تم تطبيق الدراسة لمدة شهرين
في الفصل الثاني من العام الدراسي (.)0206 -0200
صممت الباحثة أداة الدراسة حيث أعدت الباحثة اختباراً تحصيليا ً وتم حساب صدق
االختبار عن طريق صدق المحكمين والصدق التمييزي لالختبار وتم أيضا حساب الثبات عن
طريق إعادة االختبار وعن طريق حساب معامل االرتباط بين الدرجات في االختبار وبين كل
درجة مع مستوى المهارة الذي تنتمي اليه.
وبعد انتهاء التجربة قامت الباحثة بتطبيق االختبار البعدي على المجموعة من أجل التحقق
من صحة الفرضيات وذلك باستخدام اختبار "ت" إليجاد الفروق بين متوسط الطالب في
االختبار القبلي والبعدي .واختبار "ت" إليجاد الفروق بين مستويات المهارات الثالث في
االختبار البعدي .واستخدمت الباحثة لقياس األثر معادلتي ايتا "حجم التأثير ومعادلة الكسب
المعدل لبالك" .فأظهرت النتائج فروق ذات داللة احصائية بين االختبار القبلي والبعدي لصالح
االختبار البعدي لدى المجموعة التجريبية.
بنا ًء على هذه النتائج  ،أوصت الباحثة المعلمين بضرورة توظيف استراتيجيات القراءة في
تدريس اللغة االنجليزية ،كما أوصت صناع القرار داخل وزارة التربية والتعليم بضرورة عقد
دورات علمية للمعلمين لتدريبهم على استخدام استراتيجيات القراءة أثناء تدريس اللغة اإلنجليزية
في مختلف المراحل الدراسية.
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