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The Effectiveness of a Suggested Program on Developing Pre-Service
English Language Teachers' Awareness of the Semiotic Approach at
Al-Aqsa University

A thesis submitted by
Salam Mahmoud Hassan Al-Ostaz

Abstract
This study aimed to identify the effectiveness of a suggested program on
developing pre-Service English language teachers' awareness of the Semiotic
approach at Al-Aqsa University, and it searched the basics of designing the suggested
program and its nature to develop pre-service English language teachers' knowledge,
attitude and teaching skills of the semiotic approach.
To achieve the aims of the study the researcher used the quasi experimental
approach (one group design) with pre and posttest. The sample of the study consists
of (30) female pre- service teachers at the fourth level, who were enrolled at
practicum course (2013/2014) of English department at Al- Aqsa University.
An achievement test, attitude scale and observation sheet were applied on the
sample before and after attending the (14) sessions of a suggested program.
The data of the study were statistically analyzed by T-Test paired sample and
Effect size were used to figure out the results. In addition, Pearson and Spearman
correlations, Cronbach Alpha technique, Split-half technique were used to assure the
tools' validity and reliability.
The study concluded that:
- There are statistically significant differences at (α ≤ 0.05)
between pre-service
teachers' mean scores of pre and post test application of the achievement test, in favor
of the post application.
- There are statistically significant differences at (α ≤ 0.05) between pre-service
teachers' mean scores of pre and post application of the attitude scale, in favor of the
post application.
- There are statistically differences at (α ≤ 0.05) between pre-service teachers' mean
scores of pre and post application of the observation sheet, in favor of the post
application.
- The size effect of the suggested program on developing pre-service English
language teachers' awareness towards the use of the semiotic approach is more than
(0.14) in accordance to Eta square coefficient. Based on those results, the study
recommended to educational institutions to take the semiotic approach into
consideration.
In addition, it suggested further complementary studies related to semiotics that
should be carried out to enhance modern orientations in education.
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Chapter 1
Background of the Study
1.1 Introduction
In the age of informational, technological and communicational acceleration,
science has become the great power that affects all human life aspects. So, the society
which has the reins of science is, undoubtedly, the strongest one, the matter requires
its members to be on a high level of understanding of science and its requirements.
Modern educational trends call for the need to reconsider curricula and
academic educational programs which adopt blooms' cognitive levels as a learning
and teaching pillar, and they support the transfer toward the development of contents
and educational dimensions that suit the scientific acceleration ( Al-Ostaz, 2005: p.17)
in order to create new generation who has the ability to think and make appropriate
decisions to overcome the challenges of the future as it is sophisticated issue. (Fouda,
2006: p.2). In this context, two trends have emerged, the first one emphasizes on the
need to develop the context through curriculum depending on a certain rule i.e.
curriculum isn't taught for its own sake, but rather it is a mean to achieve deeper
goals such as: methods of thinking, life dimensions, future visions…etc. The second
trend emphasizes on the need to provide teachers with a rich educational environment
and training courses as the teacher is the heartbeat of the educational process and the
backbone of any educational program regardless whether his students are ordinary,
gifted or disabled (Qaddafi, 1996: p.97).
Accordingly, semiotic has emerged as a contemporary teaching approach that
is compatible with new trends in education. The concept of semiotics was presented
by its founders Priece and Suassure, Peirce’s conception of the sign is triadic
(Sign/Representamen, Object, Interpretant) and Saussure’s is dyadic (Signifier –
Signified) (Semetsky, 2010: p.5). The semiotic approach means the openness of texts
2

to what is absent in light of what is present, this means going beyond what is written
as a text to detect details, connotations, signs and implications that are embedded in
the text (Abu-Bakri, 1997: p.85), in other words, it is a broad approach to
understanding the nature of meaning, cognition, culture, behavior, and life itself
(Johansen, 1993: p.70).
Semiotics and education are research fields with mutual interests and overlaps.
Semiotics is useful to education in two respects: First, it can be crucial for a better
grasp and exploration of education practices, which may lead to better, deeper and
more meaningful practices; second, it can inform deeper ways of researching
education as a field for which signs and sign processes are needed (Tochon, 2013: p.
13). Stables (2005, p. 53) described semiotics as fundamental to pedagogy because
the theory of signs investigates and is able to develop the cognitive faculties of
learners of all sensory modalities and offers the general theory of communication. The
study of signs and sign processes help to understand how teaching means to
communicate by means of signs and how learning means to interpret and grow in the
capacity of interpreting signs. Semiotics offers tools of analysis in the teaching of
school subjects, teaching verbal, nonverbal, and visual languages, and the teaching of
semiotics itself in classes, courses, programs of study (Semetsky, 2010: p.1). Thus,
educational semiotics can easily be defined as the study of the life of signs and the
fundamental varieties of semiosis that being the process whereby something comes to
stand for something else, and thus acquires the status of sign within education
(Anward, 1994).
Educational Semiotics is intended for researchers, university faculties, teacher
educators, and graduate students in education, and more broadly for anyone interested
in how knowledge is broadened using semiotic approach for a deeper understanding

3

of educational processes (Tochon, 2013: p. 13). In the wake of following the
educational reforms, new pre- service teacher education pedagogy has undergone new
shift i.e. the nature of learning and the role of the teacher are completely different the
theory and practice of pre-service teacher education are experiencing a shift towards
the new paradigm, with its emphasis on globalization, localization and
individualization, contextualized multiple intelligences and life-long professional
earning in the process of teacher development (Ping Lim, Cock, Lock and Brook,
2009: p.3)
Thus, the pre- service teachers is one of the most important categories to be
trained on the semiotic approach, it may develop their awareness and help them to
develop the learners' creative and critical abilities specially in the teaching of English
language that requires greater effort as it is a second language. Some studies were
conducted to search semiotic and they confirm its important role in enhancing
education such as Al-Ostaz (2006) that searched semiotics as a teaching strategy to
develop creativity, criticism and decision making in teaching science for of 9th grade
students, Chapman (1993) that investigated the basic assumptions and principles of
the theory and practice of social semiotics, Abu Sukaina (2009) which investigated
the effectiveness of semiotics as a suggested strategy on developing linguistic
creativity through the symbolic reading for students, and the study of Abu-Oda (2006)
that aimed at investigating the indications of semiotic meanings in History syllabus
"part 2" for 10th grade.
In this regard, many educational specialists determine that there is an urgent need
to develop training programs for pre-service teachers in general and for pre-service
English language teachers in particular, and these programs are given the priority for
the following justifications: the flow of scientific knowledge, technological
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revolution, communication revolution, the gap between theory and practice in preservice teachers' preparation and the lack of scientific culture for most of them
(National Center for Educational Research, 1995:p.22). Moreover, the researcher
works as an educational supervisor and she conducted an oral survey for the preservice English language teachers and for the teachers themselves about their use of
the semiotic approach, consequently, the researcher found out that they had no idea
about the semiotic approach. In light of these facts, the researcher conducted this
study to investigate the effectiveness of a suggested program on developing preservice teachers' awareness toward the semiotic approach at Al- Aqsa University.

1.2 The Study Problem
The study problem was stated in the following major question:
"What is the effectiveness of a suggested program on developing pre- service English
language teachers' awareness of the semiotic approach at Al-Aqsa University?", and
the following sub-questions were derived from the major question:
1-

What is the effectiveness of the suggested program on developing preservice English language teachers' knowledge related to the semiotic
approach?

2-

What is the effectiveness of the suggested program on developing preservice English language teachers' attitudes towards the use of the
semiotic approach?

3-

What is the effectiveness of the suggested program on developing preservice English language -teachers' teaching skills in designing and
implementing some lessons using the semiotic approach?
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4-

What is the effect size of the suggested program on developing preservice English language teachers' awareness toward the semiotic
approach?

1.3 The Study Hypotheses
The study hypotheses were stated as follows:
1-

There are statistically significant differences at (α ≤ 0.05)

between pre-

service teachers' mean scores of pre and post test application of the
achievement test, in favor of the post application.
2-

There are statistically significant differences at (α ≤ 0.05) between preservice teachers' mean scores of pre and post application of the attitude
scale, in favor of the post application.

3-

There are statistically significant differences at (α ≤ 0.05) between preservice teachers' mean scores of pre and post application of the
observation sheet, in favor of the post application.

4-

The size effect of the suggested program on developing pre-service
English language teachers' awareness towards the use of the semiotic
approach is more than (0.14) in accordance to Eta square coefficient.

1.4 The Study Purpose
This study aimed at designing a suggested program to develop Pre-service English
language teachers' awareness through:
1-

Knowledge that is related to the semiotic approach.

2-

Attitudes towards the use of the semiotic approach in teaching
English language.
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3-

Teaching skills in designing and implementing lessons using the
semiotic approach.

1.5 The Study Significance
This study confirmed its significance from the following justifications:
1-

To the best of the researcher's knowledge, this study designed a
program related to a topic of great importance and it is new to the
Palestinian education which is the semiotic approach.

2-

This study may benefit supervisors and specialists to evaluate, plan
and design curricula in light of the semiotic approach, and thus to
improve learning and teaching processes.

3-

This study may benefit universities professors who conduct training
courses for pre-service teachers to develop their knowledge, skills
and attitudes related to the semiotic approach.

4-

This study may benefit the pre-service and in- service teachers in
enhancing and enriching their teaching methods related to the
semiotic approach.

1.6 Operational Definitions of Terms
The researcher adopted the following operational definitions:
Effectiveness: The differences between the levels of awareness before and after the
application of the suggested program, and the impact of the program on the preservice teachers of English language.

It was represented by the effect size and

measured by Eta Square coefficient.
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Program: a set of (7) topics (modules) that are divided into (14) sessions about the
semiotic approach. These topics include specific objectives to develop pre-service
English language teachers' awareness of the semiotic approach, and they are
implemented through active learning strategies (involved communities, discussions,
conversations, reflective thinking and thinking aloud). In addition, formative
evaluation is used for each topic and summative evaluation is used at the end of the
program.
Developing: the process of acquiring the concept of semiotics after applying the
semiotic approach program and the study tools.
Pre-service teachers: Pre-service teachers are college female students at the fourth
level and they involved in a school-based field experience in order to practice the
strategies and concepts they have been learning in their college education courses.
The semiotic approach program and the study tools were applied on them.
The semiotic approach: The researcher adopted Al- Ostaz (2013) definition of the
semiotic approach in the study which means, a teaching method that involves six steps
represented by the acronym "IRASAP" and they should be followed when explaining
any lesson. They are:


text identification



text recognition



text absorption



text saturation



text assimilation



text perspicacity

These steps open the field to see what is absent in the text in light of what is present.
For example, any text has many different signs and implications the indicate many
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different perspectives. IRASAP approach also helps the learner to think of several
levels that start from the visible, the invisible, the implicit, the embedded, the deepest
one, in a way that helps the learner build the knowledge by himself and express
different perspectives.
Awareness: It is a cognitive behavior at the affective situation (Said, 2003: p. 58).
According to the researcher, awareness includes the following three domains:


A set of knowledge that acquired by the pre-service teacher about the semiotic
through the suggested program and include Bloom's cognitive levels
(knowledge, comprehension, application and meta application).



Attitudes of the pre-service teachers toward the use of the semiotic approach
by expressing their perspective toward it whether it is accepted or rejected.
The attitude consists of the following dimensions (the nature of the semiotic
approach, the importance of the semiotic approach and the enjoyment in
implementing the semiotic approach).



Teaching skills of the pre-service teacher in designing lessons using the
semiotic approach. The teaching skills include the following dimensions (
planning, presentation and evaluation).

1.7 The Study Delimitations
This study was limited to female pre-service teachers of English language at
the fourth level who were enrolled at the practicum course at the department of
curricula and teaching methods at Al-Aqsa university in Gaza and it was applied in
the second semester 2013/2014.
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1.8 The Study Variables
This study included the following variables:
The independent variable is the suggested program, and the following dependent
variables are:
1.

Achievement of pre-service English language teachers related to the

semiotic approach.
2. Attitudes of pre-service English language teachers toward the use of the
semiotic approach.
3. Teaching skills of pre-service English language teachers in designing and
implementing lessons using the semiotic approach.

1.9 Study Procedures
The researcher conducted the following steps:
1. Reviewing literature related to the semiotic approach and the techniques of
training English language teachers.
2. Preparing the suggested program for training pre-service teachers of English
language.
3. Preparing study tools and checking their reliability and validity through the
appropriate scientific methods.
4. Choosing a study sample that consists of (30) pre-service teachers of English
language.
5. Conducting the pre-application of the study tools on the chosen group of preservice teachers.
6. Applying the suggested program.
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7. Conducting the post-application of the study tools on the chosen group of preservice teachers.
8.

Analyzing the collected data by statistical means.

9. Interpreting the results and answering the hypotheses of the study.
10. Presenting recommendation and suggestions in light of results.
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Summary
Chapter one attempted to state the study problem which identifies the effectiveness of
a suggested program on developing pre- service English language teachers' awareness
toward the semiotic approach that included their knowledge, attitudes and teaching
skills related to the semiotic approach. This chapter also included the study purpose,
significance, operational definitions of terms, delimitations, variables and procedures.
The next chapter will show the theoretical framework.
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Chapter 2
Theoretical Framework
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Chapter 2
Theoretical Framework
Introduction
The theoretical framework presents different topics the semiotic approach
including the historical development of semiotic, modern semiotics and definitions of
semiotics. Moreover, it includes the elements of semiotics, types of signs, branches of
semiotics, scopes of semiotics, levels of semiotic analysis, differences between
semiotics and content analysis, the educational practices of semiotics at the classes of
learning English as a foreign language, the general implications of semiotics for
education, the role of semiotics elements in teaching culture of English language and
semiotics as a teaching method.
2.1 The Semiotic Approach
The semiotic approach is attributed to the concept of semiotics in its origin, and the
concept of semiotics is represented by the following topics:
2.1.1 Historical Development of Semiotics
Semiotics comes from the Greek word "semeiotikos" which means to be
observant of signs. It was first known to be used in 1880 (Eco,1986: p 18).
Historically speaking, semiotics has been created by the representatives of a
narrow circle of scientific disciplines, first of all, of logic, mathematics, and
linguistics. Positivism, in the forms of pragmatism, utilitarianism, behaviourism, etc.,
was shared by the fathers of semiotics as a common world-view. The pretensions of
semiotics to be a universal key lay in the main-stream of the evolution of Western
science which has forced out the quality by the quantity, immediate seeing by
interpretation of things, losing its ability of clear vision and proudly ousting it by the
short-sighted dogmas of positive knowledge. Science is of great public benefit.
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However, as one Indian guru said, "To think is necessary but not enough, one must
know to live also!" Or as one Russian philosopher said such utterances as 'we live in
the world of signs' or 'man live in the world of signs' are as much unreal as such
utterances as 'man lives in the world of things' or 'man lives in the world of ideas'. It
would be more correct to say that 'man lives in the world of choice' (Gorny, 1995).
The notion that human thought and communication function by means of signs
is an idea that runs deep in Western tradition. Ryder (2006:p.29-31) mentioned that
the sophist Prodicus founded his teachings on the practical idea that properly chosen
words are fundamental to effective communication. Questioning this notion that
words possess some universal objective meaning. Plat explored the arbitrary nature of
the linguistic sign. He suggested a separateness between an object and the name that
is used to signify that object i.e. any name which you give is the right one, and if you
change that and give another, the new name is as correct as the old. Aristotle
recognized the instrumental nature of the linguistic sign, observing that human
thought proceeds by the use of signs and that spoken words are the symbols of mental
experience. Six centuries later Augustine of Hippas elaborated on this instrumental
role of signs in the process of human learning. For Augustine, language was the brick
and mortar with which human beings construct knowledge and all instruction is either
about things or about signs; but things are learned by means of signs.
Semiotic consciousness became well articulated in the middle ages largely due
to the writing of Roger Bacon. In his extensive tract, De Signis, Bacon distinguished
natural signs (i.e. smoke signifies fire) from those involving human communication
(both verbal and non-verbal signs). Bacon introduced a triadic semiotic model that
describes the relationship between a sign, its object of reference, and the human
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interpreter. This triad remains a fundamental concept within the modern study
semiotics (Deely, J. 1990: P. 45).
In light of the foregoing, the researcher emphasizes that things are recognized
according to their essence, entity and not names. For example, the names might differ
as they are just representatives, but the nature of the thing imposes itself and it is the
dominant.
The British philosopher John Locke who finally bestowed a name on the study of
signs. In his Essay Concerning Human Understanding, Locke declared that the
semiotics should be one of the three major branches of science along with natural
philosophy and practical ethics.
In Locke's view science can be divided into three disciplines.


Physics: The knowledge of things, as they are in their own proper beings, their
constitution, properties, and operations .



Practice: The skill of right applying our own powers and actions .



Semeiotike: The doctrine of signs; the most usual whereof being words, it is also
aptly enough termed logic, the business, whereof, is to consider the nature of
signs, the mind makes use of the understanding of things, or conveying its
knowledge to others (Halliday, 1978. p:58).

2.1.2 Modern Semiotics
Perhaps the major problem in defining semiotics is the fact that there are two
main sources of contemporary semiotic theory.
One branch was grounded in a European tradition and was led by the SwissFrench linguist Ferdinand de Saussure. The other branch emerged out of American
pragmatic philosophy by its primary founder, Charles Sanders Peirce. Saussure sought
to explain how all elements of a language are taken as components of a larger system
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of language in use. This led to a formal discipline which he called semiology. Peirce's
interest in logical reasoning led him to investigate different categories of signs and the
manner by which we extract meaning from them. He called this discipline semiotics.
Independently, Saussure and Peirce worked to understand better the triadic
relationship between physical signs, the objects to which they refer, and the human
interpreter (Ryder, 2006: p 38).
In his Course in General Linguistics, Saussure postulated the existence of a
general science of signs of which linguistics would form only one part. Semiology
aims to take in any system of signs whatever their substance and limits; images,
gestures, musical sounds, objects, and the complex associations of all these. These
complex associations form the content of ritual, convention or public entertainment
that constitute, if not languages, at least systems of signification (Barthes, 1996: p.
110). Kress and Leeuwen (1996:p. 89) indicated that all elements of language are
taken as parts of the larger system of language in use, and, in fact, all components of
language are defined not in terms of some absolute standard, but by their relations to
other components within the overall system. The key component of the sign relation,
according to Saussure, was the dyadic relation of the signified (or the sign proper) to
the signified (or the concept of something which the sign triggered in some sign user).
Saussure maintained that the link between the signifier and the signified was arbitrary,
thereby, allowing for the formation of the networks and patterns of differences that
characterize meaning. The best example of such a system was the system of meanings
underlying language and language use. Saussure, therefore, saw language as the
premiere, but certainly not the only, sign system. Using language as a guide, we are
able to talk about the "languages" of such diverse things as kinship patterns, fashion,
and food preparation. We can call such systems "codes." Within the semiotic
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literature, this notion of codes is a key part of the legacy of Saussure. In his work,
Saussure saw codes as an interrelated set of signs that allow us to explain and
understand our world.
Thus, the researcher sees that focusing on these signifier-signified links, one can get
below the surface of sign relations and look at the underlying structural network of
meanings. The following figure clarifies the relation between SR and SD.

Figure (1) : Saussure's model of sign
In his essay, Questions concerning certain faculties claimed man for Ch. S. Peirce
asserted that:
-

we have no ability for intuition.

-

all knowledge flows from the former knowledge.

-

we have no ability for introspection; all knowledge about the inner world is
produced by hypothetical reasoning on the basis of observation of outer things.

-

we cannot think without signs (Atkin, 2013: p. 35).

On this solid foundation Peirce built up his entire theory of signs. He suggested that
people have not and cannot have a direct access to reality. Signs are nothing else as
the universal medium between human minds and the world. Since signs are not
private but socially shared, it is society that establishes their meaning. Therefore, the
transcendental principle in Pierce's philosophy is not intuition, but community, the
criterion of truth and social consensus. Since truth is conventional, then the task of a
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scientist or philosopher is not to seek knowledge of reality as it is because such
knowledge is impossible, but to clarify accepted ideas about it (Callow, 2003).
In light of Pierce's idea, the researcher emphasizes the importance of the social
context in illuminating the meanings of sings that are considered the key to get access
to reality and the medium between human minds and the world.
According to Pierce, any sign consists of three interrelated components: the
sign, the object, and the interpretant. The sign is that particular physical or
conceptual entity that will serve as the "home" of the sign relation. A word, both in
terms of its definition and actual existence as a mark or a sound, is a sign. But a sign
is not all that interesting in and of itself -- it is interesting in terms of what it
represents, or stands for. The thing that it stands for or represents is its object. Finally,
there will be a consequence of the object being represented by the sign in question
that will be different from the manifestation of the object in and of itself, and that
mediated consequence is what Peirce called the Interpretant. Interpretations of signs
as signs for particular objects are obvious examples of an interpretant, but the concept
of interpretant is much broader than interpretation. For example, the fact that "an
orange" is signified by the words and not an actual orange has, among other
consequences, the fact that the words "an orange" cannot be eaten and enjoyed, while
the actual object can (Shank, 1995). The following figure represents the relation
between the Pierce components: the sign, the object and the interpretent.

Figure (2): Peirce's model of sign
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2.1.3 Definition of Semiotics
Semiotics has changed over time, since semioticians have sought to remedy
weaknesses in early semiotic approaches. Even with the most basic semiotic terms,
there are multiple definitions.
Gorny (1995) offered the results of his meditations for semiotics definitions:
1- The most widespread, canonical definition of semiotics is the definition by
subject: "Semiotics is a science of signs and/or sign systems".
2- The second type of definition is the definition by method: "Semiotic is an
application of linguistic methods to objects other than natural language."
3- The third type of definition is the definition by science "semiotics is that
which is called semiotics by the people who call themselves semioticians."
Gorny explained the concept included in each definition, the first one indicates we
are able to know things and speak about things only with the aid of signs, that is, by
replacing things with their signs. According to the second definition, semiotics is a
way of viewing any thing as constructed and functioning similarly to language. This
similarly is the essence of the method. Everything can be described as language or as
having a language, the system of kinship, card games, gestures and facial expressions,
the culinary art, religious rituals and behavior of insects. Related to the third
definition, semiotics as a science is institutionalized by semioticians themselves. The
token of semiotic orientation of a given work which may be devoted to any thing is
the use of conventional semiotic terminology (sign, code, signification, semiosis, etc.)
together with references to other semiotic works.
In light of the previous definitions, the researcher considered that the definitions
are acceptable for semiotics and they are expressive. The research summarizes the
main principles of the definitions as follow:
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1- Semiotics is a means of considering anything as signs and sign systems. It has
"everything" as its object which means that it has no object at all or, at least,
no specific object of its own.
2- The method of semiotics is a consideration of anything as a metaphor of
language or a metaphorical description of anything as language.
3- Semiotics opposes actively itself to all of them as something absolutely
special.
The following definitions express other scientists' perspectives of semiotics and
highlight their concepts:
1- "A science which studies the role of signs as part of social life. It would
form part of social psychology, and ,hence, of general psychology. We
shall call it semiology from the Greek semeîon, 'sign'. It would
investigate the nature of signs and the laws governing them"
(Saussure,1983: p 15-16).
2- "Semiology aims at taking in any system of signs, whatever their
substance limits, images, gestures, musical sounds, objects, and the
complex associations of all of these, which form the content of ritual,
convention or public entertainment: these constitute, if not languages, at
least systems of signification" (Barthes,1996: p15 ).
3- "Semiotics is concerned with everything that can be taken as a sign"
(Eco,1978: p 7).
4- "Semiotics involves the study not only of what we refer to as 'signs' in
everyday speech, but of anything which 'stands for' something else. In a
semiotic sense, signs take the form of words, images, sounds, gestures
and objects" (Chandler, 1994: p 3).
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5- The formal doctrine of signs which was closely related to Logic"
(Peirce,1994: p32 ).
Therefore, the researcher sees that all definitions have common ideas which are:


Semiotics is the study of signs.



The signs are interpreted in relation to conventions and social life.



Semiotics relates to every thing in the world.



Semiotics is the science of all sciences.



We live in a semiotic context.

The researcher defines semiotics as the openness of what is absent in light of what
is present and going beyond a text to capture the explicit, implicit, hidden and
deep semantic relations of signs in the text.

2.2 Elements of semiotics
Barthes (1996: p.124) stated the elements of semiotics under four main headings as
follows:
2.2.1 Language and Speech
2.2.2 Signified and Signifier
2.2.3 Denotation and Connotation
2.2.4 Paradigm and Syntagm
The headings appear in dichotomic form. This binary classification will provide a
great deal of information about the elements of semiotics.

2.2.1 Language and speech
The dichotomic concept of language/speech is central in Saussure and is certainly
a great novelty in relation to earlier linguistics. Language "Langue" encompasses the
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abstract, systematic rules and conventions of a signifying system. Speech "parole",
refers to the concrete instances of the use of langue. This is the individual, personal
phenomenon of language as a series of speech acts made by a linguistic subject
(Saussure, 1983: p.15). The dialectics of language and speech that each of these two
terms achieves its full definition only in the dialectical process which unites one to the
other, there is no language without speech, and no speech outside language. Language
is, at the same time, the product and the instrument of speech. Therefore, their
relationship is a genuinely dialectical one. Regarding to the semiological prospects,
there could not possibly be linguistics of speech, since any speech, as soon as, it is
grasped as a process of communication that is already part of the language. It is useless
to wonder whether speech must be studied before the language, the opposite is
impossible. So, one can only study speech straight away inasmuch as it reflects the
language. To separate the language from speech means ipso facto constituting the
problematic of the meaning.( Barthes,1996: p.112).

2.2.2 The Signified and Signifier
Schnupp (2007) showed the differences between the signified and the signifier,
the nature of the signified has mainly given rise to the focus on its degree of reality,
emphasizing the fact that the signified is not 'a thing' but a mental representation of the
'thing'. Schnupp added, Saussure marked the mental nature of the signified by calling it
a concept, the signified of the word ox is not the animal ox, but its mental image. The
analysis of the Stoics will perhaps be thought preferable. They carefully distinguished
the phantasia logiki (the mental representation), the tinganon (the real thing) and the
lekton (the utterable). The signified is neither the phantasia nor the tinganon but rather
the lekton; being neither an act of consciousness, nor a real thing, it can be defined
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only within the signifying process, in a quasi-tautological way as it is this 'something'
which is meant by the person who uses the sign. Thus, in semiology, objects, images,
gestures, etc., inasmuch as they are significant, refer back to something which can be
expressed only through them.
In addition, Barthes (1996:p. 118) added that the signifier can be relayed by a
certain matter, that of words. This materiality of the signifier makes it once more
necessary to distinguish clearly matter from substance: a substance can be immaterial
(in the case of the substance of the content); therefore, all one can say is that the
substance of the signifier is always material (sounds, objects, images). In semiology,
where we shall have to deal with mixed systems in which different kinds of matter are
involved (sound and image, object and writing, etc.), it may be appropriate to collect
together all the signs under the concept of the typical sign: the verbal sign, the graphic
sign, the iconic sign, the gestural sign are all typical signs.
Lidov (1999: p.105)

emphasized Saussure's concept of the relation between the

signifier and the signified that it is "arbitrary", i.e. there is no direct connection
between the shape and the concept. For instance, there is no reason why the letters CA-T (or the sound of these phonemes) produce exactly the image of the small,
domesticated animal with fur, four legs and a tail in our minds. It is a result of
"convention": speakers of the same language group have agreed and learned that these
letters or sounds evoke a certain image.

2.2.3 Denotation and connotation
Saussure concentrated on the denotative function of signs. By contrast,
Barthes pushed the analysis to another level, the connotative. Denotation and
connotation describe the meanings signs convey. Denotation means the common
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sense, obvious meaning of the sign. A photograph of a street scene denotes the street
that was photographed. This is the mechanical reproduction (on film) of the object the
camera points at. For example, one can use color film, pick a day of pale sunshine and
use a soft focus lens to make the street appear warm and happy, a safe community for
children. Another one can use black and white film, hard focus and strong contrast to
make the street appear cold and inhospitable. The denotative meanings would be the
same. Connotation means the interaction that occurs when the sign and the feelings
of the viewer meet, so it is arbitrary that the meanings brought to the image are based
on rules or conventions that the reader has learnt. At this point, meanings move
toward the subjective interpretation of the sign. If denotation is what is photographed,
connotation is how it is photographed (Crow, 2010: p. 55).
In light of the above, the researcher emphasizes that the sign relates to reality
only through the concepts of the people who use it. For example, word DOG has a
mental concept attached to it. Mine will broadly be the same as yours but there can be
problems or differences while we all may agree on the denotative cultural meaning
i.e. domestic quadruped, my connotative meaning may be ‘cute little snoopy’ where
as yours may be "I’m terrified of dogs ever since one bit me as a child". Any concept
with broad connotative values will be problematic when trying to locate common
ground for meaning .

2.2.4 Paradigms and Syntagms
Silverman (1983: p 10) indicated that Saussure was concerned exclusively
with three sorts of systemic relationships: that between a signifier and a signified;
those between a sign and all of the other elements of its system; and those between a
sign and the elements which surround it within a concrete signifying instance. He

25

emphasized that meaning arises from the differences between signifiers; these
differences are of two kinds: syntagmatic (concerning positioning) and paradigmatic
(concerning substitution). These two dimensions are often presented as 'axes', where
the horizontal axis is the syntagmatic and the vertical axis is the paradigmatic. The
plane of the syntagm is that of the combination of 'this-and-this-and-this' (as in the
sentence, 'the man cried') whilst the plane of the paradigm is that of the selection of
'this-or-this-or-this' (e.g. the replacement of the last word in the same sentence with
'died' or 'sang'). Whilst syntagmatic relations are possibilities of combination,
paradigmatic relations are functional contrasts and they involve differentiation. The
figure below clarifies these relations:

Figure (3): Paradigms and Syntagms
Fiske (1982: p. 61-64) mentioned that Saussure defined paradigm and syntagm in
which signs are organized into codes as following:
A paradigm is a vertical set of units and each unit being a sign or word from which
the required one is selected. For example, the set of shapes for road signs: square,
round and triangular.
A syntagm is the horizontal chain into which units are linked according to agreed
rules and conventions to make a meaningful whole. The syntagm is the statement into
which the chosen signs are combined. A road sign is a syntagm, a combination of the
chosen shape with the chosen symbol. Syntagms like sentences exist in time, we can
think of them as a chain. But syntagms of visual signs can exist simultaneously in
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space. Thus, a sign of two children leaving school, in black silhouette, can be
syntagmatically combined with a red triangle or a road sign to mean: SCHOOL:
BEWARE OF CHILDREN.
Therefore, the researcher notices that paradigms and syntagms are
fundamental to the way that any system of signs is organized. In written language, the
letters of the alphabet are the basic vertical paradigms. These may be combined into
syntagms called words. These words can be formed into syntagms called phrases or
sentences, i.e., according to the rules of grammar.
The researcher added a dichotomic concept as an important element of
semiotics which is the sign and the signification.

2.2.5 The Sign and Signification
The sign is placed in a series of terms which have affinities and dissimilarities
with it: signal, index, icon, symbol, allegory, are the chief rivals of sign. The notion of
sign does not give rise to any competition between neighboring terms. When he sought
to designate the signifying relationship, Saussure immediately eliminated symbol in
favor of sign which he defined as the union of a signifier and a signified or else of an
acoustic image and a concept. Until he found the words signifier and signified, sign
remained ambiguous. Accordingly, Saussure settled upon signifier and signified, the
union of which forms the sign after having hesitated between sôme and same, form and
idea, image and concept. (Barthes, 1996: p. 123).
Deely (2006: p.33) indicated that Saussure was the first to elaborate the
tripartite relationship "signifier + signified = sign", according to Saussure, The
relationship between Sr and Sd is arbitrary. It should be remembered that neither of
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these entities exist outside the construct we call a sign. The following are definitions
for each concept:


The signifier which has a physical existence and it carries the meaning. This is
the sign as we perceive it, the marks on the paper or the sounds in the air.



The signified is a mental concept that is the meaning. It is common to all
members of the same culture who share the same language.



The sign is the association total of the two: we speak of it as a signifying
construct.



This leads to the signification i.e. the external reality or meaning.

During the 1960s, long hair on a man, especially, if it was dirty (the signifier)
usually suggested counterculture (the signified), whereas short hair on a man (the
signifier) suggested the businessman or "square" (the signifier). Of course, these
meanings vary according to place and time. Many semiological systems (objects,
gestures, pictorial images) have a substance of expression and they are objects of
everyday use used by society in a derivative way to signify something: clothes are
used for protection and food for nourishment even if they are also used as signs. We
propose to call these semiological signs, whose origin is utilitarian and functional,
sign-functions (Sebeok, 1991:p.177).
Regarding to signification, Hall (1997: p.19) mentioned that the sign is a (twofaced) slice of sonority, visuality, etc. The signification can be conceived as a process;
it is the act which binds the signifier and the signified, an act whose product is the sign.
This distinction has, of course, only a classifying value: firstly, because the union of
signifier and signified does not exhaust the semantic act, for the sign derives its value
also from its surroundings, secondly, because the mind does not proceed

in the

semantic process, by conjunction but by carving out. And indeed the signification
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(semiosis) does not unite unilateral entities, it does not conjoin two terms, for the very
good reason that signifier and signified are both at once term and relation. This
ambiguity makes any graphic representation of the signification somewhat clumsy, yet
this operation is necessary for any semiological discourse.

2.3 Types of Signs
Based on Charles Sanders Peirce’s idea, semiotics distinguished between three
types of signs: icon, index and symbol. Peirce said that signs could be defined as these
three categories. Signs are also defined as something visual that represent a meaning
to the public or particular people. All these three words which are icon, index and
symbol are tools for analyzing the core of semiotics which is the language of signs.
2.3.1

Icon is better to be considered first. Essentially, icon means a pictorial
representation of something. An icon also can be illustrative or
diagrammatic. For example, the “No smoking sign” below always reminds
of a very important message “You are not allowed to smoke in this place”.
So, it is really a warning to us that we are not allowed to smoke or if we
smoke, we are going to face the law. In essence, in this sign, we see a
picture of cigarette that is lit up and a red line drawn on it to show that
cigarette is extremely prohibited in a particular place.

2.3.2

Index sign is another type of signs. Basically, an Index sign is a sign
where there is a direct link between the sign and the object. Most of traffic
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signs are index signs, because, they give information which relates to a
particular location .Traffic signs or road signs are signs placed at the side
of roads to provide information to drivers. For example, picture of “No U
turn” traffic sign is simple to analyze because its meaning is obvious.
Whenever we are driving in a road and face this sign, we know
automatically that we may not turn because it is prohibited. If we do so, we
are going to face further penalties.

2.3.3

Symbol is another type of signs that are important to be considered. A
symbol has no logical meaning between it and the object. For instance, if
we look at the symbol of love below, we see a red heart that every time we
see it, it gives us the sign of love. As everyone knows, the most common
symbol for love and certainly the most recognizable is the Heart symbol.
But, why the shape of heart is shown like that? As, it was written before,
symbols may not have any logical meaning to its object represented. The
shape of heart is only assumed to be the sign of love and has become a
symbol in the society during ages. So, the shape of heart always is used to
strengthen relationships and passion. The heart shape may convey a lot of
massages that all of them are related to love at the end. One of the
meanings that it may convey is that a new love interest is on the way or
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another massage is that sometimes you should pay Closer attention to
loved ones at this time.

Basically, all these three words which are icon, index and symbol have a
particular meaning. They all are related to each other in some ways. To prove, they all
are representing a meaning which sometimes can be straight forward like index signs
or somehow vague like symbols which some of them are needed to be studied and
some of them have got a meaning during ages. It was the way I analyze the three signs
of semiotics which are Icon, Index and symbols (Hashemi, 2011).
Accordingly, the researcher compares between the three aspects of signs as follow:
Icon

Index

Signify by

Resemblance

Causal connection

Examples

Pictures, statues

Fire/smoke

Process

Can see

Can figure out

Symbol
Convention
Flags
Must learn

In addition, the researcher indicates that semiotics which is the study of signs,
codes and culture, is concerned to establish the essential features of signs, and the
ways they work in social life. Signs and the ways they are organized into codes or
languages, are the basis of any study of communication. They can have a variety of
forms, such as words, gestures, photographs or architectural features.
According to Chandler (2001: p. 96) a sign has three essential characteristics:
1. It must have a physical form.
2. It must refer to something other than itself.
3. It must be used and recognized by people as a sign.
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2.4 Branches of semiotics
Stables (2005:p.91) sprouted a number of subfields of semiotics, including but not
limited to the following:


Biosemiotics : the study of semiotic processes at all levels of biology, or a
semiotic study of living systems.



Cognitive semiotics: the study of meaning-making by employing and
integrating methods and theories developed in the cognitive sciences. This
involves conceptual and textual analysis as well as

experimental

investigations.


Computational semiotics: attempts to engineer the process of semiosis, say in
the study of and design for Human-Computer Interaction or to mimic aspects
of

human

cognition

through

artificial

intelligence

and

knowledge

representation


Cultural and literary semiotics: examines the literary world, the visual
media, the mass media, and advertising in the work of writers such as Roland
Barthes, Marcel Danesi, and Juri Lotman.



Cybersemiotics: built on two already generated interdisciplinary approaches:
cybernetics and systems theory including information theory and science, and
Peircean semiotics including phenomenology and pragmatic aspects of
linguistics, attempts to make the two interdisciplinary paradigms, both going
beyond mechanistic and pure constructivistic ideas.



Design semiotics or product semiotics: the study of the use of signs in the
design of physical products..



Film semiotics: the study of the various codes and signs of film and how they
are understood.
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Music semiology: There are strong arguments that music inhabits a
semiological realm which, on both ontogenetic and phylogenetic levels, has
developmental priority over verbal language.



Organizational semiotics: the study of semiotic processes in organizations
(with strong ties to Computational semiotics and Human-Computer
Interaction).



Social semiotics: expands the interpretable semiotic landscape to include all
cultural codes, such as in slang, fashion, and advertising. .



Theatre semiotics: extends or adapts semiotics onstage.



Zoo semiotics: study of animal meaning-making and communication



Pictorial semiotics: is intimately connected to art history and theory. It has
gone beyond them both in at least one fundamental way, however. While art
history has limited its visual analysis to a small number of pictures which
qualify as "works of art", pictorial semiotics has focused on the properties of
pictures more generally.



Semiotics of food: Food has been one traditional topic of choice in relating
semiotic theory because it is extremely accessible and easily relatable to the
average individual’s life. Food is said to be semiotic because it transforms
meaning with preparation. meaning can always be extracted from the way a
certain food has been prepared and the context in which it is served. •

Thus, the researcher emphasizes Umberto Eco's broad definition that is "semiotics
is concerned with everything that can be taken as a sign." This means not only is
semiotics about the signs we recognize in common speech, but also whatever may
"stand for" another thing. So, semiotics relates to everything in life.
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2.5 Scopes of semiotics
Semiotics is the study and science of signs. But it is not quite that simple.
Every sign has or is a signifier that implies or suggests the signified. These signs
are all around us, every day. A sign can be a word, a sound, an image, nearly
anything we can perceive. From these signs we get meanings, perhaps cultural,
perhaps personal. We can be manipulated by signs, such as with advertising, or
entertained by signs, such as with art, or poetry. Semiotics is a science that can be
applied to literature, art, advertising, everyday speech, and non-verbal
communications.
Accordingly, the researcher provides some examples related to the scope of
semiotics that are drawn from the researcher's extensive reading.


Semiotics in Everyday Use

The way you joke with your friends about "rolling in cash." You rub your thumb
and forefinger together in front of you. This is an example of semiotics. Here, the
sign would be your actions in rubbing your fingers together a certain way. It
would be the signifier. The signified would be that you were or were about to be
rolling in cash.


Semiotics in Advertising

The Marlboro Man is a classic example for smoking advertisement The general
public is meant to associate smoking with this good looking and supercool man.
Whether you have ever smoked or not, the Marlboro Man is likely etched in your
mind, and linked to the Marlboro brand of cigarette. Here, advertisers use the sign,
in this case, the Marlboro Man, to imply or suggest that smoking is cool just like
the Marlboro Man. The Marboro Man is the signifier and the message leads us to
the brand, Marlboro, which is the signified.
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Semiotics in Literature

If you see a sticker that reads "peace" anywhere, you will perform a literary act of
calling up images and thoughts of war, olive branch, dove treatments, and more.
That is the semiotics of literature. The sign connotes freedom from war, and raises
images of flower children. The sign is the "signifier" and the images are the
"signified." Or to say it another way, the peace sign is the "sign" and the images
are the "referent."


If you see another sticker that reads, "make love not war," you will call up
specific images of lovemaking and less specific images of war. Again, you are
performing a literary act with your thought processes. These thoughts brought
about by the "sign" are the semiotic "referent."



Semiotics in Art

Communicating terms and theories visually is the science of signs.
An artist named Rene Margritte painted a pipe and wrote beneath it "this is not a
pipe." He is likely calling to the fore what we take for granted, which are the
signifiers and signified that we experience on a daily basis. Of course it is not a
pipe. It is a painting of a pipe, but we see a pipe. The painting is the sign and
signifier that suggests to us the visions of the pipe, in whatever form we see it.
These visions are the signified.

2.6 Levels of Semiotic Analysis:
Abu-Sukaina determined (2009: p.89) that the semiotic analysis means the study
of the symbolic text in all its aspects and the exploration of all its potential inferences
that are explicit, implicit, hidden and deep in relation to reality in order to learn and
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get benefit from it. Accordingly, the levels of the semiotic analysis are determined in
light of signs to:
2.6.1

The normative level: when the meaning of the sign is related to reality
directly.

2.6.2

The metaphorical level: when the meaning of the sign is related to reality
indirectly or near it to some extent.

2.6.3

The imaginative level: when the meaning is far from reality and isn't
related to it.

Thus, the researcher emphasize the importance of the semiotic analysis levels that
they help the learners to think in different levels which develop their creativity and
meditation dimensions.

2.7 Differences Between Content Analysis and Semiotics


Semiotics and Content Analysis is a theoretical and a methodological course.
content analysis is a prominent rival to semiotics as a method of textual
analysis.



semiotics is now closely associated with cultural studies, content analysis is
well-established within the mainstream tradition of social science research.



content analysis involves a quantitative approach to the analysis of the manifest
'content' of texts, semiotics seeks to analyze texts as structured wholes and
investigates latent, connotative meanings. Semiotics is rarely quantitative, and
often involves a rejection of such approaches. Just because an item occurs
frequently in a text does not make it significant.



The structuralist semiotician is more concerned with the relation of elements to
each other. A social semiotician would also emphasize the importance of the

36

significance which readers attach to the signs within a text. Whereas content
analysis focuses on explicit content and tends to suggest that this represents a
single, fixed meaning,but semiotic studies focus on the system of rules
governing the 'discourse' involved in media texts, stressing the role of semiotic
context in shaping meaning (Chandler, 1994: p. 112).

2.8 The Educational Practices of Semiotics at the Classes of Learning English as
a Foreign Language
Kempe (2009: p. 81-89) adapted the elements bellow from the theatre
semiotician Kowzan, they illustrate the different signs that contribute to the act of
communication in the classroom.
The researcher summarize the elements as follow:
2.8.1 The Voice
Teachers tend to use variations on four kinds of voice:


The ‘teacher’ voice, slightly louder than a normal conversational voice and
ideally a little slower with greater emphasis being placed on articulation.



The ‘personal’ voice, slightly quieter than a conversational voice and used to
engage with individuals on a one-to-one basis within the classroom setting.



The ‘big’ voice – used to regain the attention of a group or scare the pants off
an individual.



The ‘narrative’ voice, for my money the most effective and engaging one!
Whatever the content of a lesson or lecture, there is a story to it. Varying pitch,
pace, volume and tone to reflect the nature of the story being told.
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2.8.2 The Physical Expression
Where teachers position themselves in relation to a class is hugely important,
using some movement and gesture to emphasize what is being said will certainly
enhance the communication (as Hamlet advises, ‘Suit the action to the word, the word
to the action’).
2.8.3 The external appearances
It’s all too easy for us to reinforce our own stereotypes by the way we dress
and this may not always help how what we have to say is interpreted.
2.8.4 The teaching space
While teachers may not be able to do anything about the size and shape of a
teaching room they can certainly consider how the furniture might best be arranged to
suit their intended performance. When this isn’t possible they have to adapt their
performance.
The following table clarifies the signs that affect the act of communication.
Articulate sound

Auditive
signs
Physical
expression
Physical
appearance of the
teacher

In the teacher’s control

Choice of words
Tone of voice
Volume
Pitch
Pace
Timbre
Position in space
Movement
Gesture
Clothes
Hair-style
Make-up
Furniture
Layout
Lighting
Extraneous
contextual
sounds
Other sounds

Physical
appearance of the
space
Inarticulate sound
Auditive
signs
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Not entirely in
he
teacher’s
control!

Visual signs

Kempe also indicated that the effective communication is dependent on three interrelated factors as follow:
Content
What is being said?
What

is

the

Form

Context

How is the content being Where
‘pre- communicated?

is

the

communication

taking

existent’ text i.e. what’s What aural and visual place?
the script?

signifiers are being used Who
to carry the meaning?

is

the

teacher

attempting

to

communicate with i.e
what’s the venue and
what’s the audience?

In light of the above, The researcher emphasizes that whatever subject and to
whatever age and ability range, may take from this is that content, form and context
are inseparable. If teachers can not master the elements of form or accommodate the
elements of context outlined above then they will have little chance of communicating
any meaningful content effectively.

2.9 The general implications of semiotics for education
A comprehensive view of curriculum is implicit in semiotics insofar as all
existing school subjects and, even subjects not yet formulated, are by their nature of
organizing signs.
Suhor ( 1984) said that if you think of learners as individuals with the potential
for understanding and communicating through a variety of signs such as: linguistic,
gestural, pictorial, musical, mathematical and sign systems, you gain a fresh
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perspective both in human potential and in the organization of school subjects. A
constellation of cognitive, aesthetic and psychomotor skills is drought to surface when
students' abilities be considered to understand and perform in numerous sign systems.
According to Suhor, semiotics is an overarching conception that provides a
stronger basis for interdisciplinary studies than traditional rationale like humanities
and aesthetic education, or more recent ones like global education and visual literacy.
Consistent with Gardner's theory of multiple intelligences, a semiotic- based
curriculum would seek to help children to " develop as symbol users" .i.e. would
encourage students to talk about the paintings and music they produce, to create
collages expressing the themes of novels and plays, to write about the things they see
under microscopes and to engage in a variety of purposeful cross-media activities.
The richness of skills required in a semiotic- based curriculum is evident.
Salomom and Parkins (1989) pointed to the broad range of mental skills required in
multimedia reception and production. Dickson(1985: p. 37) saw in new technology an
immense potential for "Juxtaposing symbol systems" in ways that "contribute to the
development of metacognitive awareness and higher- order problem-solving skills."
Suhor ( 1984) emphasized that the role of language in the curriculum takes on
new power in the semiotic perspective. Language is the main arbiter as students learn
to use and understand all of other symbol systems. Language is used by musicians and
visual artists in articulating their intentions and describing their techniques. Analysis
of the syntax of any nonlinguistic object, from an equation to a piece of sculpture,
involves language.
The centrality of language in semiotics can be dispured on theoretical grounds, but as
Eco (1978: p. 174) said, "language is the most powerful semiotic device that man has
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invented."; piaget (1970: p. 45) stated that "language is but one among many aspects
of the semiotic function, even though, it is the most instances the most important."
Accordingly, the researcher indicates that the vary range of semiotics and its
potential for organizing our thinking about curriculum in new ways can add structure
and substance to arguments for the things that teachers value: oral language, the
written words, the arts, interdisciplinary study, and the articulate exchange of ideas
and feelings among students.

2.10 The Role of Semiotics Elements in Teaching Culture of English Language
Teachers of English have difficulty in teaching vocabulary items that reflect the
cultural characteristics of the English language. Since color names, proverbs, idioms,
compound words, and the use of lexical items in literary texts exhibit culture specific
properties, language teachers may encounter some problems teaching these items to
their students. In regard to colors names, although color names express more or less
the same meanings in many languages, they may indicate different meanings among
different cultures (Öktem 2000: p. 59).

2.10.1 Semiotics in Teaching Vocabulary
semiotics is one of the most effective ways of teaching culture, the role of
semiotic elements in vocabulary learning and teaching, problems caused by being
unfamiliar with the cultural semiotics of the target language.
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In the following table, various colors and their meanings across different cultures,
according to Öktem (2000: p. 59), are shown:

As seen in the above table, the meanings expressed by color names, though
similar in some cases, are culture-specific, that is, the way each culture views and
values the world in relation to color names is different. Since color names are related
with the sense of seeing, they have a semiotic value.
Öktem (2000: p. 59- 86) mentioned , when learning new words or expressions related
with colors, students visualize these words or expressions and try to guess the
meaning, depending on the color system of their mother tongue. In some cases, they
make logical guesses and understand what is meant. However, in many cases, they
become unsuccessful in getting the intended meaning due to being unfamiliar with the
color system of the target language.
In the following, color names and related meanings will be given to show the
existence of semiotic elements in vocabulary items related to color:
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Black and Related Meanings
- According to the latest sales figures, things look very black for us.
‘Things are very bad or hopeless for us’
- She gave me a black look.
‘She was angry with me’
- Our account is nicely in the black this month.
“We have money in our bank account. Our account has made money this month.”
- After the fight, he was black and blue all over.
“He had the skin darkly discolored as the result of being hit.”
- Black Death
“the illness that killed large numbers of people in Europe and Asia in
the 14th century.”
White and Related Meanings
- Her face was white with anger / fear.
‘pale in color’
- White-collar workers
‘people who work in offices or at professional jobs, rather
than doing hard or dirty work with their hands’
- They walked towards the enemy waving the white flag to show that they were
surrendering.
‘a sign that one accepts defeat’
- He sometimes tells a white lie to his friends.
‘a harmless lie’
Red and Related Meanings
- Your account is in the red.
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‘It is in debt.’
- Let’s paint the town red !
‘to go out and have an extremely good time, usually to
celebrate something.’
- The hospital services have been put on red alert.
‘a condition of readiness to deal
with a situation of sudden great danger.’
- He is a red-blooded person.
‘confident and strong’
Yellow and Related Meanings
- He is yellow. ‘not brave, coward’
- Yellow fever ‘a dangerous tropical disease in which the skin turns rather
yellow.’
Green and Related Meanings
- She turned green when she smoked her first cigarette. ‘to become unhealthily
pale
in the face because of sickness, fear, etc.
- He was absolutely green when he saw my new Jaguar car. ‘very jealous’
- We are ready to rebuild our house; we are just waiting for the green light from
the
Council.
‘a social sign indicating permission, esp. official permission, to begin an action’
Blue and Related Meanings
- I am feeling rather blue today. ‘Sad and without hope; depressed’
- John arrived completely out of the blue. ‘unexpectedly’
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- Members of noble families are said to have blue blood in their veins.
‘the quality of being a nobleman or noblewoman by birth’
Grey and Related Meanings
- His face turned grey as he heard the bad news ‘of a person’s face of a pale color
because of sudden fear or illness’
- Life seems grey and joyless. ‘dull’
According to Öktem, color names and expressions made with color names bring
about problems for students of English. Colors are social signs and culture-specific.
Since students do not have a well-developed sociopragmatic and sociosemiotic
competence in the target language, they do not know how, when, and where to use
these color names. Moreover, being unaware of the cultural semiotics of the target
language also prevents students from decoding the meanings of the words in the target
language.
In light of what is discussed above, the researcher concludes that the foreign
language teaching should pursue the goal of providing the learner not only with a
linguistic, but also with an intercultural competence. To attain this goal, the teaching
of a foreign language must also be the teaching of a foreign culture. Within context, it
is the semiotic elements which are the most effective way of teaching culture. The
primary concern of vocabulary teaching is to place the meanings of the words
correctly into the long term memory of the students by teaching culture and Semiotic
elements provide students with a better understanding of the vocabulary items and it
not only helps learners to deduce the meanings of the words, but also leads to the
cognitive learning.
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2.10.2 Semiotic in Teaching Proverbs
Proverbs are an essential and enduring part of daily speech in all societies by
stating basic principles of folk wisdom and conduct. Since they are an outgrowth of
common experiences, the precepts of one culture are often the precepts of another.
Each language has its own proverbs. The phrasing is unique and contributes to the
color of the language. But whatever the phraseological turns, many proverbs convey
similar meanings. Once the concept of the proverb is understood, students can often
relate it to similar concepts in their own languages. The following proverbs can be
seen in many languages (Collis, 1994: p. 101).

1- In Unity There is strength
‘a group of people with the same goals can accomplish more than individuals can’
2- Look before You Leap ‘consider all aspects of a situation before you take any
action’
3- The Way to a Man’s Heart is through His Stomach.
‘the way to gain a man’s love is by preparing food that he enjoys’:
4- Don’t Bite the Hand That Feeds You ‘don’t hurt someone who takes care of you.’
5- Don’t Judge a Book by Its Cover
‘don’t form an opinion about something based on appearance alone’
The researcher points that teaching the meanings of proverbs, language
teachers can use visual materials. For example, using cartoons helps illustrate the
meaning and usage of each proverb. In other words, the use of semiotic elements (i.e.
using cartoons) helps students both visualize the meanings of the proverbs within their
minds and accelerate the learning process in the long term memory of the students.
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The proverbs below can be taught by the help of cartoons easily. However,
they cannot be easily taught without using visual materials (Collis, 1994: p. 101- 105).

- Birds of a Feather Flock Together ‘people of the same type seem to gather
together’
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- The Squaking Wheel Gets the Oil ‘those who complain the loudest get the most
attention’

- The Proof of the Pudding Is in the Eating ‘the only way to judge something is to
try it’
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2.11 Semiotics as a Method of Teaching
Educational scientists have dealt with semiotic as a research approach, a
research criticism, an instructional strategy and method of teaching.
Al –Ostaz (2013 ) presents the semiotics as a teaching method. He mentioned
that semiotics as a teaching method involves six steps represented by the acronym
"IRASAP" and they should be followed when explaining any lesson. The following
table clarifies each step and its objective.
No.
1.
2.

Lesson Steps in Light of
The Semiotic Approach
Text identification
Text recognition

3.
4.

Text absorption
Text saturation

5.

Text assimilation

6.

Text perspicacity

Objective
To present the lesson subject
To read the text
To identify the major idea of the text
To identify the minor ideas of the text
To determine the cognitive units that included
inferences in the text (to identify the signs)
To form images and logical inferences (to
identify the signifier and signified)
To form creative inferences

Al- ostaz indicates that the teacher can follow these steps to explain any lesson as
follow :
2.11.1 Text identification: the teacher helps the students to identify the lesson
whether it is a picture, writing, voice, caricature,…..etc, and they identify
what is the lesson about?
2.11.2 Text recognition: the teacher asks the students to read the text and to
identify the major idea.
2.11.3 Text absorption: at this stage, the students will understand the text as a
whole and they should identify the minor ideas.
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2.11.4 Text saturation: the teacher discusses the lesson with students, and he
asks them to identify the signs included in the lesson which called "
cognitive unites".
2.11.5 Text assimilation: at this stage, the students completely understand the
lesson and they can identify the signifier and the signified for each sign.
2.11.6 Text perspicacity: at this stage, the students will be more creative and
they can provide more creative inferences according to their perspectives
i.e. they will create many signifieds for each signifier.
The research presented Al- Ostaz's method to the pre-service teachers through the
suggested program, and she trained them to explain lessons implementing
"IRASAP". The per- service applied semiotics as a teaching method on different texts
and on the texts of English for Palestine.
The researcher sees that semiotics as a teaching method provides a new and
interesting atmosphere for students to learn, helps students to express their own
perspectives, helps students to generate new ideas which means to increase their
creativity and to enrich their language.
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Summary
This chapter highlighted various topics relates to the semiotic approach including
the historical development of semiotic, modern semiotics and definitions of semiotics.
Furthermore, it included the elements of semiotics, types of signs, branches of
semiotics, scopes of semiotics, levels of semiotic analysis, differences between
semiotics and content analysis, the educational practices of semiotics at the classes of
learning English as a foreign language, the general implications of semiotics for
education, the role of semiotics elements in teaching culture of English language and
semiotics as a teaching method.
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Previous Studies
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Chapter 3
Previous Studies

It is a fact that foreign language teaching should pursue the goal of providing
the learner not only with a linguistic, but moreover with an intercultural competence.
To attain this goal, pre- service teachers should be well qualified, take into account
learning styles and strategies, intelligence types, personality factors, and learner
autonomy

and cope modern trends in education in order to create enlightened

generations with high levels of thinking. In this context, semiotics is considered the
most effective approach to a achieve such goals. Regarding to the seriousness and the
importance of this topic, Some studies have been conducting in the field of semiotics
as it is new trend in education, it shows that education should be viewed not just as
the activities are being done in the institution called schooling, but that educating and
learning is something that should be done as humans that is as basic as eating,
sleeping, or seeking shelter. Accordingly, education cannot be reduced to a pairing of
the act of teaching and the act of learning, but that education is real as a relation
between learning and teaching .
This chapter dealt with some previous studies that were conducted to search
the concept of semiotics and to identify its effectiveness on developing creativity,
thinking or students' levels at different aspects. These studies were presented into two
domains :
•

Studies related to the practical domain, and

•

Studies related to the theoretical domain.

53

3.1 The Practical Studies
Implementing semiotics in education is an effective approach to enhance the
teaching- learning process. Some recent studies have investigated the edusemiotics
and they confirmed its positive effects. This section provided an overview of related
studies that searched the effect of semiotics with related variables on developing
students, teachers and other strategies in education.

Al-Ostaz (2031 B) investigated the effectiveness of the caricature pictures' semiotics
as a suggested strategy on developing creative and critical thinking for the students at
Al- Aqsa university in light of the researcher teaching material which is " thinking
development" for the students at the faculty of education. The researcher adopted the
experimental methodology (two equivalent groups) and the sample were chosen
randomly. The first group was taught using the semiotics of caricature images
accompanied with verbal expression, and the second one was taught the same material
without verbal expressions. The study result confirmed the effectiveness of the
caricature pictures' semiotics as a suggested strategy on developing creative and
critical thinking for the students. It also confirmed better effect when using the
teaching that wasn't accompanied with verbal expressions.
The researcher got benefit of this study in formulating the hypotheses and in
designing the suggested program of the semiotic approach in the aspect of its
philosophy, objectives and activities.

Al-Ostaz (2031 A) tackled

semiotics as a method of teaching, the researcher

presented six steps that can be implemented by the teacher in explaining any lesson.
The six steps are: text identification, text recognition, text absorption, text saturation,
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text assimilation and text perspicacity. The researcher indicates that teaching students
in light of the six steps help them to express their own perspectives and it develop
their creativity by generating unlimited meanings related to a certain text.
The researcher took advantage of this study in teaching the six steps of the semiotic
approach for the pre-service teachers in the suggested program in order to learn them
how to teach in light of these six steps..

Al-Ostaz (2012) searched semiotics as a creative experience for teachers' training and
preparation. It encourages teachers to implement semiotics in their teaching practices
in order to develop the students' creativity by capturing indications, signs and
semantic relation included in different types of texts such as: pictures, writings and
sounds. Accordingly, students will express their own ideas and perspectives, the
matter that enhances the teachers' performance.
The researcher availed of this study while teaching the suggested program.

Semetsky (2010) searched the relation between semiotics, teaching and learning. The
researcher stated that semiotics is relevant to education in two respects: On the one
hand, teaching and learning have semiotic implications since they are both processes
of semiosis. On the other, the study of processes of learning and teaching are part of,
and contribute to, the study of the ontogeny of signs and communication which is a
branch of semiotics. The fields in which both disciplines overlap include the
theoretical foundations of education, methodological and practical aspects of teaching
and learning, as well as the questions of the ontogeny of signs and communicative
competence.
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This study enriched the researcher when she talked about the importance of semiotics
in education while formulating the introduction of the current study and the
theoretical framework.

Abu Sukaina (2009) investigated the effectiveness of semiotics as a suggested
strategy on developing linguistic creativity through the symbolic reading for students
at the college of education. The sample of the study consisted of (97) male and female
students at the college of education in Tanta university in Egypt. The researcher
adopted the quasi- experimental approach to conduct the study, and she used T- test
paired sample to test the hypotheses. The study tool consisted of a semiotic analysis
protocol for the symbolic texts. The study showed that the semiotic strategy
developed the students' creativity including "fluency, flexibility and originality" in
reading the symbolic text.
The researcher took advantage of this study in conducting the procedures of the study.

Al-Ostaz (2007) tackled the semiotic of image as a suggested strategy on developing
creative manifestations and semantic spaces. The sample of the study consisted of
(22) students at the college of education at Al- Aqsa university. The researcher
adopted the descriptive and experimental methodology to conduct the study, and he
used T- test paired sample, pearson correlation and the percentages to test the
hypotheses. The researcher analyzes visual texts related to various issues. The study
concluded that the visual texts are considered as a system of signs that include
indications and symbols. Moreover, it figured out the semantic relation between these
indications and symbols.
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This study helped the researcher in the aspects of the methodology and research
design.

Al-Ostaz (2006) investigated the efficiency of curriculum semiology as proposed
curricular design, instructional space and developmental approach for Palestinian
curriculum. It aimed to develop creativity, criticism and decision making in teaching
science for the 9th grade students in Gaza governorate. The researcher adopted the
descriptive, constructive and experimental methodology. And three tests were
prepared which have validity & reliability. The researcher used T- test paired sample
and efficiency to test the hypotheses. The researcher provided a proposed curricular
vision called semiology of curriculum. It used as curricular design, instructional space
and developmental approach for Palestinian curriculum. The study concluded that
semiology of curriculum participated in solving the problem of difficulties of the
Palestinian curriculum, and it was effective and efficient in developing Standards
abilities.
The researcher got benefit from this study in designing the study tools.

Abu-Oda (2006) aimed at investigating the indications of semiotic meanings in
History syllabus "part 2" for 10th grade. The researcher conducted the study adopting
the semiotic analysis and evaluation for items, pictures, expressions, shapes and logos
included in the History book. The researcher concluded that every single text has
various meanings and denotations, and the teacher should discuss these meanings with
students to enhance their understanding. Thus, the cognitive vision related to the
lesson topics will be increased, especially, it forms a basic part of the curriculum.
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This study helped the researcher in providing different examples for the semiotic
approach- based program.

Al- Umary (2005) suggested a semiotic analysis for Arabic literary texts in reading
book "part 2" for 10th grade. The semiotic analysis focused on two sides: the first,
symbolism and denotations included in the literary texts, the second, connecting the
literary texts to reality, but that does not necessarily require the strict application on a
certain persons or a certain political, social, economical and intellectual issues . The
researcher analyzes some topics including semiotics of the title, images, internal
structure, external structure, place, time, events and quotations.
The researcher got benefit from this study in analyzing the concept of the semiotic
approach.

Chapman (1993) investigated the basic assumptions and principles of the theory and
practice of social semiotics. It is a response to the recent trend in approaches to the
study of language and mathematics towards a concern with the social, interactive
nature of meaning and learning in the classroom. The different approaches share a
concern with four key factors in mathematics learning: cognitive, linguistic, social
and contextual. Yet, these factors are treated as disparate and unrelated. The
researcher outlined the ideas from the theory of social semiotics in order to provide a
perspective on language and mathematics learning that deals with the complex
interrelation among these factors. This perspective positions school mathematics as a
social practice in which language is a resource for meaning. The researcher
established some of the main principles of social semiotics and show how they relate
to the language practices of mathematics education. The researcher saw that the
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shared meanings of mathematics include mathematical techniques, that is, procedural
knowledge, as well as conceptual knowledge.
The researcher took advantages from this study in implementing semiotics in
education, instruction and designing teaching situation.
Commentary
Having reviewed the previous studies related to the semiotic approach, it was
clear that researchers emphasized the importance of such approach not only in
education, but also in all life aspects. As it has been seen in the previous studies, they
searched the effectiveness of the semiotic approach on different dimensions, AlOstaz's studies (2013 B), (2013 A), (2012), (2007) and (2006) confirmed the
effectiveness of the semiotics approach on developing students' creativity and
thinking, and they approved the effective role of it in enhancing the teachers'
performance. Abu-Sukaina's study (2009) supported that

the semiotic strategy

developed the students' creativity including "fluency, flexibility and originality" in
reading the symbolic text. Some studies such as Abu-Oda (2006), Al- Umary (2005)
and Chapman (1993) analyzed meanings and signs included in syllabuses .
Concerning the foregoing previous studies that confirmed the importance of the
semiotic approach in education , the researcher noticed that the semiotic approach
can:
1- develop creative, critical and reflective thinking for teachers and students,
2- Enhance teachers and students' performances as it is effective strategy ,
3- Provide willingness toward learning as it is interesting and easy to be
implemented, and
4- Implement the signs included in curricula through analysis for the benefit of
teaching- learning process.
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3.2 Theoretical Studies
Semiotics is the study of how humans communicate. In particular, it is the
study of how people create meaning and how meaning is understood by them to
whom meaning is being communicated. This section searched the concept of
semiotics and its applications on different aspects. It also investigated how symbols
are used to transfer meaning between parties.

Abuya and Akinkurolere (2013) meant to apply multimodal discourse analysis
(MDA) to selected cover pages of TELL magazine with a view to identify the
features of visual images employed in selected cover pages of TELL magazine,
describe the ways messages are communicated through the identified features and
relate the meaning communicated through the features to the social context. For the
purpose of this study, four editions of TELL magazine were selected from June and
July 2013 editions in order to be recent, as the magazine features issues that currently
affect the social, political and economic situations of the country. The researchers
concluded that TELL magazine has been able to feed the public with information not
only through lexis but visual images on issues that are current and revolve around the
polity and development of Nigeria. There is no better way to bring to fore messages
which ordinarily might be difficult to express employing lexical items than the
employment of images.
This study helped the researcher in analyzing pictures while teaching the suggested
program.

Santos and Marques (2011) aimed to propose a semiotic view about how tourists
develop their experiences in the destinations. The researchers used the General

61

Theory of Signs of Charles Peirce (1931-1958) as a methodology to deduct
perspectives that can advance the understanding about how tourists construct their
experiences. They concluded that the encompassing view of the tourist experience as
processes of representation allows the understanding that every cue or touch point
between the place and the tourists is a semiotic sign that carries meaning. So, the
experience can be regarded as the holistic result of the apprehension of signs. A
semiotic approach unveils that the tourist experience results mostly of unconscious
processes that are conditioned by all the previous knowledge and the idiosyncrasies of
each tourist.
This study provided the researcher with knowledge related to the pearcean semiotics,
and helped to clarify it.

Mujnah (2010) conducted a study to search for the meaningfulness of the sea in
Palestinian contemporary poetry of space and beauty as a perspective of such image
as a poetic case. This perspective forms a symbolic phenomena and an iconic level
to its imagery in poetic text. Moreover, it has become a model to several
representative objects closely related to the land, exile and return. In this study the
researcher had been guided by the systemic cultural approach of "Yuri Lothman"
and the phenomenological concepts of " Gaston Bachelard" and "Christine Dupouy"
and others. In what concerns the global structure of the discourse within the image
under research. The analysis first targeted the study of space elements linked to the
sea as a space for contemplation, then the study of elements structuring the poetic
imagination through the concepts of modelization that linked the space of the sea
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standing for exile, land, home, migration, nostalgic return, and all principal
allusions that poets have strongly used in the exile imagination.
This study provided the researcher with a deeper understanding of semiotics
concept.

Wahba (2006) aimed at identifying the science of semiotics in general and social
semiotics in particular. The study indicated that the image and the text are integrated,
and each has it own language to develop the system of meanings related to each one.
In addition. This study focused on the criteria of image in the aspect of familiarity,
belonging, vision and the relation to reality.
The researcher benefited from this study in designing the theoretical framework in the
aspect of semiotics branches.

Thani (2005) searched semiotics of image as a semiotic adventure of the most
famous visual missions in the world. The researcher aimed to analyze the visual
message by describing it and making a psychological, iconological and semiological
correlation. Accordingly, the study concluded that the loss of eloquence and authority
of image in Arabian and Muslim communities related to the mastery of verbal culture
despite the dominance of image in our contemporary life.
The researcher availed of this study in the semiotic analysis of images included in the
theoretical frame work and the suggested program.

Al-Arja (2004) tackled the semiotics of characters in "New Cairo" for Najib
Mahfouz, the researcher tried to analyze the characters semiotically in relation to
culture and social life. This study concluded that semiotics has an oblivious impact on
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identifying ages and names connotations (signs), and the study of semiotics includes
signs, connotations and implications in all its social and cultural aspects.
This study participated in enhancing the concept of semiotics in the current study .

Mazzali, Lurati and Schulz (2004) invistigated the Semiotic Approach to
Hypermedia for Literary Studies as a new Conditions for the Act of Reading. It
concentrated on the process of interpretation and comprehension of hypertextual
transpositions which are a particular kind of hypermedia for literature and literary
studies. The researchers aimed at understanding if and how the characteristics of the
hypertextual form have an impact upon the act of reading. They studied and analyzed
one particular kind of hypertext/hypermedia for literature, namely applications
presenting a given literary work called hypertextual transpositions starting from a
semiotic-hermeneutic perspective. Such a study is central as to the improvement of
the effectiveness in the use of this kind of artifacts and

the use of images as

explicative means in the perspective of the user’s understanding of the function of
these images in respect to the literary text and, on the other side, of the adequacy of
the second order representation in respect to the user’s goal and tasks. Moreover, the
searchers suggested that act of reading entails two levels: an operational level and a
semantic-cognitive level. The operational level has to do with the manipulation of the
artifact, while the semantic-cognitive level has to do with the understanding of the
text. Thus, reading strategies have to do with both levels; they allow the reader to
manage these two levels in order to reach the literary text’s comprehension.
The researcher got benefit from this study in the aspect of the semiotic analysis in the
current study.
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Hamidy and Gazy (2003) conducted the study to investigate the possibility of a
contemporary reading for the phonetic structure of one of the suras of the holy quran
which Surat Alnnas to reeal the aimed and implied significance of this level. The
reasearcher justified their choice of surat Alnas as it is short and it has a unique
stylistic structure that invests the suggestive energies of sounds. The study concluded
that the stress rhythm in this Holy Sura made a balance between the stressed syllables
and the unstressed syllables to make an effective rhythm, interacting with the implied
meaning referring to an internal movement that gives the dynamic sequence a deep
tune unity, bar has many functions: Semantic, homophony and rhythm, where the
structure is repeated with the other bars, its homophony is of a special type because it
agreed, with many structural levels and the repetition of the "S" sound in the Holy
Sura suggests an auditory image that imitates the reference "AL-Moswis" which the
Holy Sura presents, hence the meaning and the rhythm supported each other.
This study deepened the researcher understanding of analyzing the sign, signifier and
the signfied.

Benekrad (2003) searched the concepts and applications of semiotics on different
aspects. The study tackled semiotics from pedagogical perspective and it focused on
semiotics as a science that searches the meaning, and all texts are a reservoir of
implications, but it is not an arbitrary complication. This determines that semiotics is
not limited to a certain domain.
The researcher benefited from this study in designing the semiotic approach- base
program, enhancing the concept of semiotics, and implementing semiotics in
education.
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Commentary
In regard to the theoretical domain, the researcher provided different and
various studies that dug deep in the concept of semiotics, and they confirmed that
semiotics related to all aspect of life. For example, Abuya and Akinkurolere (2013)
talked semiotic in media and communication, Santos and Marques (2011) searched
semiotics in tourism, Mujnah (2010) applied semiotics in poetry, Al-Arja (2004)
talked the semiotics of characters, and Hamidy and Gazy (2003) investigated the
semiotic feathers in the holy Quran. In regard to the previous studies in the theoretical
domain, the researcher sees that semiotic interfere in everything in our life as we live
in the world of signs, so it is important because it can help us to :
1- Take reality for granted as something having a purely objective existence
which is independent of human interpretation,
2- Realize that information or meaning is not contained in the world, books,
computers or audio-visual media. Meaning is not transmitted to us, but we
actively create it according to a complex interplay of codes or conventions of
which we are normally unaware, and
3- Learn that we live in a world of signs and we have no way of understanding
anything except through signs and the codes into which they are organized.

3.3 General Comments on Previous Studies
After reviewing the previous studies, the researcher noticed the scarcity of the
practical studies related to semiotics in comparison to theoretical ones generally, and
their scarcity in the Arab environment in comparison to the foreign one particularly.
Additionally, the Practical studies related to semiotics confirmed the effectiveness
and efficiency of the semiotic approach in teaching, and the theoretical studies
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confirmed that semiotics is considered as an open field of research, so there is an
urgent need to conduct more studies related to semiotics in the field of education.
The current study benefits from the previous studies in:
1- Preparing the theoretical framework,
2- Designing the study tools,
3- Preparing the semiotic approach program,
4- Using the suitable statistical analysis to analyze the data, and
5- Interpreting the results and giving recommendations and suggestions.
The present study agreed with Abu- Sukaina (2009) in the research
methodology as both adopted the quasi- experimental design, while other studies
such as Al-Ostaz (2013), ( 2007) and (2006) adopted the experimental design.
The Difference Between the Current Study and the Previous Studies
This study was different from the previous studies in the following points:
1- It designed a suggested training program about the concept of the semiotics as
a teaching strategy.
2- It measured the awareness of the semiotic approach through preparing an
achievement test, an attitude scale and an observation sheet.
3- It focused on the pre- service English language teachers' while other practical
studies focused on the students or the analysis of syllabi.
4- It discussed the development of awareness while other studies tackled the
development of achievement or thinking.

66

summary
This chapter reviewed some previous studies related to the semiotic approach.
These studies were presented under two domains: the practical studies and the
theoretical studies. In addition, this chapter provided general comments on the
previous studies, presented how the researcher benefited from these studies and how
the current study is different from them. The next chapter will show the research
design and methodology of the study.
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Chapter 4
Research Design and Methodology
Introduction
This chapter contains the procedures followed throughout the study. It
introduces a complete description of the methodology of the study, the research
design, the sample and the tools. Moreover, it introduces the statistical treatment of
the study findings and the techniques of preparing the semiotic approach- based
program.

4.1 Research Methodology and Design
The study aimed at identifying the effectiveness of a suggested program on
developing pre-service English language teachers' awareness of the semiotic approach
at Al-Aqsa University. The study adopted the quasi experimental approach one group
design with pre and post test. A quasi-experiment design is an empirical study used to
estimate the causal impact of an intervention on its target population. It shares
similarities with the traditional experimental design or randomized controlled trial,
but they lack specifically the element of random assignment to treatment or control
(Dinardo, 2008: p. 856–859).

4.2 Population of the Study
The population of the study consisted of all female pre-service English
language teachers who were enrolled at the course practicum in the second term (2013
– 2014 ) in Faculty of Education at Al-Aqsa University Gaza. The total population of
the study was (80) according to the faculty of education at Al-Aqsa University (20132014).

69

4.3 Sample of the Study
The sample of the study consisted of (30) female pre-service English language
teachers as a purposive (non random) sample of the study population. They were
chosen from the fourth level of Faculty of Education at Al-Aqsa University in the first
term (2013 – 2014) who were enrolled at the practicum course.

4.4 Tools of the Study
The tools of the study are:
4.4.1 Achievement test to measure the pre-service English language teachers
knowledge related to the semiotic approach .
4.4.2 Attitude scale to measure the pre-service English language teachers' attitudes
toward the use of the semiotic approach in teaching English language.
4.4.3 Observation sheet to measure the pre-service English language teachers'
teaching skills in implementing semiotic approach based lessons.
The following is a detailed explanation for each tool of the study.

4.4.1 The Achievement Test
The preparation of the test included the following steps.
A- The Aim of the Achievement Test
The researcher designed the achievement test to measure the level of
knowledge that the pre-service teachers possess about the semiotic approach
throughout their answers before and after the implementation of the program.
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B- The Sources of the Achievement Semiotic Approach- Based Test
The test was designed by the researcher and it based on the following:


Extensive reading of the related literature of the semiotic approach which
included educational books and electronic journals.



Reviewing the previous studies related to the semiotic approach.



In light of conducting a workshop for a group of specialized university
referees to discuss the concept and the steps of the semiotic approach

C- Description of the Achievement Semiotic Approach Test
The test consisted of (35) questions presented by two types of questions, as
follows: (See appendix C).


Multiple choice question: which included (26 A) questions to measure the
pre-service teachers knowledge about the semiotic approach.



Essay questions: which included (9 B) questions to measure the pre-service
teachers' skills in analyzing different texts semiotically. Table (1) clarifies
the test and the percentage of its domains.
Table (1)
The Description of the Achievement Test

Cognitive Levels
Knowledge
Comprehension
Application
Meta Application
Total

No. of questions
5
15
6
9
35

Percentage
14.2%
42.8%
17.1%
25.7%
100%

D- The Validity of the Test:
AlAgha (1996: p.118) states that a valid test is the test that measures what it is
designed to. To ensure the validity of the semiotic approach- based test, the referee
validity and the internal consistency were used.
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a. The Referee Validity
The test was introduced to a group of specialists at universities in English
language and curricula and teaching methods, English language supervisors and
teachers. The items of the test were modified according to their recommendations.
Accordingly, (5) questions are omitted and then, the test items become (35)
questions (See appendix F).

b. The Internal Consistency
AlAgha (1996: p.121) refers that the internal consistency validity indicates
Pearson coefficient correlation of the score of each item with the mean score of the
test. It also indicates Pearson correlation coefficient of the average of each domain
with the total average. This validity was calculated by using Pearson Formula.
Table (2) clarifies this.
Table (2)
Pearson Coefficient Correlation of Each Domain with the Test
Pearson
Sig.
value
Knowledge
1.84
1.11
Comprehension
1.86
1.11
Application
1.85
1.11
Meta application
0.84
0.01
 Tabled (r)= (0.44 ) at (α= 0.05), df (18 )
 Tabled (r)= (0.56 ) at (α= 0.01), df (18 )
Domains

According to table (2), Pearson coefficient correlation of each domain with the test
is significant at level (0.01). It can be concluded that the test is highly consistent and
valid as a tool for the study.
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Table (3)
Pearson Coefficient Correlation of Knowledge Domain Items with the Total
Domain
Item No.
A4
A5
A6

Pearson
Sig.
Item No.
Pearson
value
value
1.59
1.11
A15
1.64
1.66
1.11
A17
1.61
1.62
1.11
 Tabled (r)= (0.44 ) at (α= 0.05), df (18 )
 Tabled (r)= (0.56 ) at (α= 0.01), df (18 )

Sig.
1.11
1.11

According to table (3), Pearson coefficient correlation of each item of knowledge
domain is more than (0.56) at level (0.01) and df (18). Thus, it can be concluded that
the items of knowledge domain are highly consistent and valid.

Table (4)
Pearson Coefficient Correlation of Comprehension Domain Items with the Total
Domain
Item No.
A1
A2
A3
A7
A8
A9
A12
A13

Pearson
Sig.
Item No.
Pearson
value
value
1.58
1.11
A14
1.58
1.64
1.11
A18
1.69
1.69
1.11
A19
1.58
1.67
1.11
A21
1.55
1.55
1.15
A21
1.58
1.66
1.11
A22
1.59
1.57
1.11
A23
1.69
1.68
1.11
 Tabled (r)= (0.44 ) at (α= 0.05), df (18 )
 Tabled (r)= (0.56 ) at (α= 0.01), df (18 )

Sig.
1.11
1.11
1.11
1.15
1.11
1.15
1.11

According to table (4), Pearson coefficient correlation of each item of
comprehension domain is significant at level (0.01). Thus, it can be concluded that the
items of comprehension domain are highly consistent and valid.
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Table (5)
Pearson Coefficient Correlation of Application Domain Items with the Total
Domain
Item No.
A11
A11
A16

Pearson
Sig.
Item No.
Pearson
value
value
1.58
1.11
A24
1.62
1.67
1.11
A25
1.64
1.66
1.11
A26
1.59
 Tabled (r)= (0.44 ) at (α= 0.05), df (18 )
 Tabled (r)= (0.56 ) at (α= 0.01), df (18 )

Sig.
1.11
1.11
1.11

According to table (5), Pearson correlation coefficient of each item of application
domain is significant at level (0.01). So, it can be concluded that the application
domain items are valid.

Table (6)
Pearson Coefficient Correlation of Meta Application Domain Items with the
Total Domain
Item No.
B1
B2
B3
B4
B5

Pearson
Sig.
Item No.
Pearson
value
value
1.57
1.11
B6
1.68
1.64
1.11
B7
1.61
1.66
1.11
B8
1.58
0.65
0.01
B9
0.64
0.67
0.01
 Tabled (r)= (0.44 ) at (α= 0.05), df (18 )
 Tabled (r)= (0.56 ) at (α= 0.01), df (18 )

Sig.
1.11
1.11
1.11
0.01

According to table (6), Pearson correlation coefficient of each item of meta
application domain is significant at level (0.01). So, it can be concluded that the meta
application domain items are valid.
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E- Reliability of the Test
Kirk (1982:p.118 ) mentioned that test is reliable whenever it gives the same
results if it is reapplied in the same Conditions. The reliability of the test was
measured by the Spilt- half techniques as follows.

a- Split half Technique
To examine the appropriateness of validity and reliability of the study tools,
they were administered on a random sample of (20) pre-service English language
teachers that were selected from the population of the study .
The test was divided into two halves that were scored separately, then the
scores of first half of the test were compared to the scores of the second half to test the
reliability (Kaplan and Saccuzzo, 2001). The scores of the pilot sample were used to
calculate reliability of the test in terms of spilt half technique, in the manner the scores
were calculated of the first half as well as the second half degrees and calculated by
using Pearson correlation coefficient factor between them. The longitude were
modified using Spearman-Brown Coefficient to find the reliability coefficient before
was (0.73) and it is after modification was( 0.84). So this indicates that the test has
high reliability. It can be concluded that the spilt half reliability shows that the test is
highly consistent to be applied on the sample of the study.

b- Difficulty and Discrimination Coefficients:
The researcher calculated the difficulty of discrimination coefficient for each
item of the test through these formulas according to Sabri (2013) as shown in
table(7).
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1. Difficulty formula:

p = R / T *100

p = difficulty index

R = the number of incorrect responses to the test item

T = the total number of responses comprises both correct and incorrect responses

2. Discrimination formula

D = (UG-LG)/n * 100

D = discrimination index

UG = the number of students in the upper group who responded Correctly

LG = the number of students in the lower group who responded correctly and

n = number of students in the upper or lower group
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Table (7)
Difficulty and Discrimination Coefficients for Each Item of the Test
Item
A1
A2
A3
A4
A5
A6
A7
A8
A9
A10
A11
A12
A13
A14
A15
A16
A17
A18

Difficulty
coef.
1.75
1.44
1.51
1.73
1.59
1.79
1.48
1.46
1.63
1.41
1.65
1.44
1.51
1.66
1.56
1.48
1.49
1.69

Discrimination
coef.
1.49
1.68
1.53
1.58
1.69
1.48
1.46
1.67
1.59
1.46
1.65
1.45
1.48
1.58
1.53
1.57
1.63
1.67

Item
A19
A20
A21
A22
A23
A24
A25
A26
B1
B2
B3
B4
B5
B6
B7
B8
B9

Difficulty
coef.
1.31
1.58
1.25
1.59
1.48
1.43
1.57
1.66
1.69
1.59
1.54
1.35
1.72
1.33
1.58
1.62
1.52

Discrimination
coef.
1.55
1.51
1.44
1.65
1.54
1.49
1.66
1.47
1.54
1.57
1.64
1.46
1.58
1.55
1.59
1.55
1.41

It is clear from table (7) that difficulty coefficient for all items were acceptable;
they were at the acceptable range of difficulty. As Abu-lebda (1982: p.347) mentioned
that difficulty coefficient is preferable between (0.80- 0.20).
It is also clear that discrimination coefficient for all items were acceptable, they
were at the acceptable range of discrimination. As Abu-Lebda mentioned
(1982:p.342) that discrimination coefficient should be more than (0.30). Accordingly,
the achievement test is reliable and ready to be applied.

4.4.2 The Attitude scale
The preparation of the attitude scale included the following steps.
A. The Aim of the Attitude Scale
The attitude scale is used to determine the pre-service English language
teachers' attitude toward the use of the semiotic approach.
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B. The Sources of the Attitude Scale
The attitude scale is designed by the researcher depending on:


Related literature of the attitude and semiotic approach.



Previous studies related to the attitude and semiotic approach.



Recommendations of specialized university referees through a
workshop that was conducted to discuss the dimensions of the semiotic
approach program.

C. Description of the Attitude Scale
The attitude scale targeted to measure the attitude of per-service English
language teachers toward the use of the semiotic approach. It consisted of three
domains that involve (43) items as follows: (See appendix D).

Table (8 )
Description of the Attitude Scale
Dimensions

Positive items

The nature of the semiotic
,28 ,25 ,22 ,16 ,13 ,11 ,7 ,1
approach
37 ,34 ,31
The importance of the semiotic
,35 ,32 ,29 ,26 ,14 ,11 ,5 ,2
approach
41 ,38
The enjoyment in implementing
36 ,27 ,21 ,18 ,15 ,12 ,9 ,3
the semiotic approach
The attitude

Sum Negative items

sum

Total

11

43 ,41 ,19 ,4

4

15

11

42 ,23 ,21 ,17 ,8

5

15

8

39 ,33 ,31 ,24 ,6

5

13

29

D. The Validity of the Attitude scale
Al Agha (1996: p.118) stated that a valid tool is the tool that measures what it
is designed to measure. The study used the referee validity and the internal
consistency validity as follows:
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14

43

a. The Referee Validity
The attitude scale was introduced to a group of specialists at universities in English
language and curricula and teaching methods, English language supervisors and
experienced teachers. The items of the attitude scale were modified according to their
recommendations. (See appendix F).

b. The Internal Consistency
AlAgha (1996: p.121) referred that the internal consistency validity indicates
Pearson coefficient correlation of the score of each item with the mean score of the
attitude scale. It also indicates Pearson coefficient correlation of the average of
each domain with the total average. This validity was calculated by using Pearson
Formula. Table (9) clarifies the attitude scale.
Table (9)
Pearson Coefficient Correlation of Each Domain with the Attitude Scale
Domains
Person value
The nature of the semiotic
1.77
approach
The importance of the
1.78
semiotic approach
The enjoyment in
implementing the semiotic
1.73
approach
 Tabled (r)= (0.44 ) at (α= 0.05), df (18 )
 Tabled (r)= (0.56 ) at (α= 0.01), df (18 )

Sig.
1.11
1.11
1.11

According to table (9), Pearson coefficient correlation of each domain with
the attitude scale is significant at level (0.01). It can be concluded that the attitude
scale is highly consistent and valid as a tool for the study.
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Table (10)
Pearson Coefficient Correlation of the Nature of the Semiotic Approach Domain
Items with the Total Domain
Item No.
1
4
7
11
13
16
19
22

Person value
Sig.
Item No.
Person value
1.58
1.11
25
1.69
1.66
1.11
28
1.68
1.68
1.11
31
1.56
1.67
1.11
34
1.45
1.55
1.15
37
1.66
1.68
1.11
41
1.48
1.66
1.11
43
1.67
1.65
1.11
 Tabled (r)= (0.44 ) at (α= 0.05), df (18 )
 Tabled (r)= (0.56 ) at (α= 0.01), df (18 )

Sig.
1.11
1.11
1.11
1.15
1.11
1.15
1.11

According to table (10) Pearson coefficient correlation of each item of nature of
the semiotic approach domain is significant at level (0.01) except the items (34, 13,
40) are significant at (0.05). It can be concluded that the attitude scale is highly
consistent and valid as a tool for the study.
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Table (11)
Pearson Coefficient Correlation of the Importance, Value and Benefit of the
Semiotic Approach Domain Items with the Total Domain
Item No.
2
5
8
11
14
17
21
23

Person value Sig.
Item No.
Person value
1.57
1.11
26
1.58
1.61
1.11
29
1.65
1.59
1.11
32
1.59
1.57
1.11
35
1.66
1.61
1.11
38
1.58
1.57
1.11
41
1.64
1.58
1.11
42
1.65
1.63
1.11
 Tabled (r)= (0.44 ) at (α= 0.05), df (18 )
 Tabled (r)= (0.56 ) at (α= 0.01), df (18 )

Sig.
1.11
1.11
1.11
1.11
1.11
1.11
1.11

According to table (11) Pearson coefficient correlation of each item of the
importance, value and benefit of the semiotic approach domain is significant at level
(0.01) . It can be concluded that the attitude scale is highly consistent and valid as a
tool for the study.

Table (31)
Pearson Coefficient Correlation of the Enjoyment in Implementing the Semiotic
Approach Domain Items with the Total To dmain
Item No.
3
6
9
12
15
18
21

Person value
Sig.
Item No.
Person value
1.57
1.11
24
1.58
1.63
1.11
27
1.63
1.61
1.11
31
1.61
1.59
1.11
33
1.59
1.58
1.11
36
1.64
1.61
1.11
39
1.63
1.57
1.11
 Tabled (r)= (0.44 ) at (α= 0.05), df (18 )
 Tabled (r)= (0.56 ) at (α= 0.01), df (18 )
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Sig.
1.11
1.11
1.11
1.11
1.11
1.11

According to table (12) Pearson coefficient correlation coefficient of each item of
the enjoyment in implementing the semiotic approach in teaching English language
domain is significant at level (0.01) . It can be concluded that the attitude scale is
highly consistent and valid as a tool for the study.

E. Reliability of the attitude scale
Al Agha and Al Ostaz, (2004: p.108) mentioned that the attitude scale is reliable
whenever it gives the same results if it is reapplied in the same conditions. The
reliability of the attitude scale was measured by the Spilt- half techniques as follows:

a. Split half Technique
The attitude scale was divided into two halves and were scored separately,
then the scores of one half of the attitude scale were compared to the score of the
remaining half to the attitude scale reliability (Kaplan and Saccuzzo, 2001). The
scores of the pilot sample were used to calculate reliability of the scale in terms of
spilt half technique, in a way that the scores were calculated of the first half as well as
the second half degrees and calculated by using Pearson coefficient correlation factor
between them. The length was modified using Spearman-Brown Coefficient or
Guttman to find the reliability coefficient. Table (13 ) clarifies the results:
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Table (13 )
Split Half Technique of the Attitude Scale

Domains

Items No.

Pearson value

15

1.73

Guttman
Coefficient
1.76

15

1.75

1.78

13

1.82

1.86

43

1.79

1.83

The nature of the semiotic
approach
The importance of the
semiotic approach
The enjoyment in
implementing the semiotic
approach
The attitude

Table (13) indicates that Guttman coefficient is more than (0.70) which means
that the test has a high reliability. It can be concluded that the spilt half reliability
shows that the test is highly consistent to apply the sample of the study.

b. Cronbach Alpha Technique
The researcher used Alpha formula to determine the reliability of the attitude scale as
shown in table (14).

Table (14)
Alpha Correlation Coefficient of the Attitude scale
Domains

Items No.

The nature of the semiotic
approach
The importance of the
semiotic approach
The enjoyment in
implementing the semiotic
approach
The attitude
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15

Alpha
Cronbach
1.76

15

1.74

13

1.78

43

1.77

It is clear from table (14) that the ranges of reliability of the attitude scale and
its domains were at range between (0.74- 0.78) and it was acceptable and suitable for
conducting such study. Accordingly, the attitude scale is reliable and ready to be
applied.

4.4.3 Observation Sheet
The preparation of the observation sheet included the following steps:
A. The Aim of The Observation Sheet
The observation sheet targeted to measure pre-service English language
teachers' teaching performances in implementing lessons using the semiotic
approach.
B. The Sources of The Observation Sheet
The observation sheet is designed by the researcher depending on:


Educational books, electronic journals and websites related to the
observation sheet and semiotic approach.



The previous studies related to the observation sheet and semiotic
approach.



The outcomes of a workshop that was conducted by the researcher for
a group of specialized university referees to discuss the dimensions of
the semiotic approach –based program.

C. Description of the Observation Sheet
The observation sheet consists of major skills that involve (20) minor skills as
table (15) clarifies: (See appendix E).
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Table (15)
Description of the Observation Sheet
Skills
Planning
Presentation
Evaluation
Total

Percentage
20%
60%
20%
100%

Items
1-5
6-20
21-25
25

The observation sheet measured the pre-service teachers' performances in light of
three dimensions : planning, implementation and evaluation.


The first dimension: five statements measured the pre-service teachers' skills
in planning lessons in light of the semiotic approach.



The second dimension: fifteen statements measured the pre-service teachers'
skills in implementing lessons in light of the semiotic approach.



The third dimension: five statements measured the pre-service teachers' skills
in evaluating students in light of the semiotic approach.

The measurements for the levels of the observation sheet are determined trilogy as
the following:


Highly practiced performance is given.



Practiced performance is given.



Never practiced performance is given.

D. The Validity of the Observation Sheet
Al Agha (1996: p.118) stated that a valid tool is the tool that measures what it is
designed to measure. The study used the referee validity as follows:
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a. The Referee Validity
The observation sheet

was introduced to a group of specialist referees at

universities in English language, curricula and teaching methods, English language
supervisors and experienced teachers. The items of the observation sheet were
modified according to their recommendations. (See appendix F).
b. The Reliability of the observation sheet
The observation sheet reliability was confirmed by observers agreement, the
researcher and prof. Mahmoud Al-Ostaz who is an expert of curricula and teaching
methods at Al-Aqsa university observed (10) female pre-service English language
teachers who were out of the study group, the reliability of the observation sheet was
calculated by comparing the observation sheet of the researcher and the other observer
through cooper formula which calculate number of times of agreements and
differences so, the agreement coefficients were as table (16) clarifies:

Table (16)
The Percentage of the Observers Agreement
Teaching Skills
Planning
Presentation
Evaluation
Total

Percentage
85%
78%
79%
80%

Accordingly, the observation sheet is reliable and ready to be applied.
4.4.4 The Semiotic Approach Program
The semiotic approach program was prepared according to the following steps:
A. The Aim of Designing a Semiotic Approach Program
The researcher designed the semiotic approach program to develop pre-service
English language teachers' awareness including their knowledge, teaching skills and
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attitudes related to the semiotic approach by achieving the following objectives of the
semiotic approach program that are:
1. To identify the text and its aspects.
2. To mention the elements of semiotics.
3. To clarify the concept of semiotics.
4. To discuss the types of the text.
5. To explain the levels of semiotic analysis.
6. To compare between semiotics and content analysis.
7. To apply the semiotic approach steps in teaching.

B. The Source of Designing a Semiotic Approach Program
The researcher designed the program after conducting a workshop for a group of
specialized university referees to discuss the dimensions of the semiotic approach
program. Moreover, the researcher reviewed

literature related to the semiotic

approach including educational books, electronic journals and websites such as: Thani
(2005), Benekrad (2003) and Chandler (1994). In addition, the researcher depended
on previous studies related to the semiotic approach such as: Al-Ostaz (2013 A), AlOstaz (2013 B), Al-Ostaz (2007), Abu- Sukaina (2009) and Al- Arja (2004).

C. Description of the Designing Semiotic Program
The researcher designed a semiotic program consists (14) sessions and each
one has its own objectives, content, activities. These sessions were designed in the
form of activities and provided by pictures, caricatures, poems, leaders speech,
drawings, proverbs and English for Palestine lessons. The activities were designed
depending on inductive and deductive methods, so the trainees were active learners
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who built their knowledge by themselves. Furthermore, active learning strategies
were implemented to achieve the objectives affectively such as: involved
communities, discussions, reflective and creative thinking. The researcher provided
some aids and teaching materials such as LCD, worksheets and cards to enhance the
learning process. In addition, diagnostic, formative and summative evaluations were
conducted throughout the training. (See appendix A).

Table (17) shows the details of the program sessions.

Table (17)
Schedule of Sessions Related to the Semiotic Approach- Based Program
No.
1.

Topics

Sessions
No.
2

Time

Teaching Materials

4 hours

2

4 hours

LCDpicturesflashcardsEnglish for Palestine
LCDpicturesflashcardsEnglish for Palestine
LCD- flashcards
LCD- pictures- flashcards- real
objects- English for Palestine
LCDpicturesflashcardsEnglish for Palestine
LCD- poster

2.

The text
and its aspects
Elements of semiotics

3.
4.

The concept of semiotics
Types of signs

2
2

4 hours
4 hours

5.

Levels of semiotic analysis

2

4 hours

6.

Semiotics
analysis
Semiotic
teaching

1

2 hours

3

6 hours

14
sessions

28

7.
Total

and

content

approach
7 topics

in

LCD- flashcards- poster- English
for Palestine

D. The Referee Validity of the Semiotic Approach- Based Program
The program was introduced to a group of specialists at universities in English
language, curricula and teaching methods, English language supervisors and
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experienced

teachers.

The

program

was

modified

according

to

their

recommendations. (See appendix F).

E. The Principles of the Suggested Program
The suggested program depended on the following principles:
.1

Active learning strategies.

.2

Constructivism theory.

.3

Aspects of the text.

.4

Thinking aloud, creative and reflective thinking.

.5

Deductive and inductive methods.

.6

Levels of semiotic analysis.

.7

Interpretations of texts and multiple perspectives.

F. Period of implementing the semiotic approach- based program:
The program was implemented in the period from 6th February to 3rd April in
terms of two meetings per week.
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Summary
This chapter showed the procedures of designing, applying the tools of the
study and the statistical analysis which the researcher followed throughout the study.
In addition, the researcher showed a complete description for the semiotic approach
program. The next chapter shows the statistical treatment of the results, the result
analysis, and discussion in addition to some suggestions and recommendations.
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Chapter 5
Results, Discussions, Recommendations and
Suggestions
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Chapter 5
Results, Discussion, Recommendations and Suggestions
Introduction
This study aimed to identify the effectiveness of a suggested program on
developing pre- service

English language teachers' awareness of the semiotic

approach. This chapter showed the statistical treatment, discussions

and

interpretations of the results. Moreover, the recommendations and suggestions are
shown.

5.1 The Results
The results will be presented by answering the questions and verifying the hypotheses
of the study as follows:
The Answer of the First Question
The first question is stated as: " What is the effectiveness of the suggested
program on developing pre-service English language teachers' knowledge that related
to the semiotic approach?" .
Therefore, the First Hypothesis is stated as: "There are statistically significant
differences at (α ≤ 0.05)

between pre-service teachers' mean scores of pre and post

test application of the achievement test, in favor of the post application".
To answer this question and test this hypothesis, the researcher used T-test
paired sample to show if there were differences between the sample's responses on the
pre and post application of the test. Table (18) illustrates the results of these
differences.

92

Table (18)
The Results of Using T- Test Paired Sample to Test the Fist Hypothesis Related
to the Achievement Test
Dimension

Application

No.

Mean

Std.
Deviation
Pre
30
.23
.43
Knowledge
Post
30
3.66
.80
Pre
30
.31
.46
Comprehension
Post
30
12.33
1.91
Pre
30
.12
.30
Application
Post
30
4.33
.60
Pre
30
6.73
.95
Meta application
Post
30
15.73
1.91
Pre
30
7.36
2.09
Total achievement
Post
30
36.06
3.47
 Tabled t = (1.69), at (= 0.05) & df= 29
 Tabled t = (2.46), at (= 0.01) & df= 29

T value

Sig.

-19.35

0.01

-32.00

0.01

-34.15

0.01

-24.23

0.01

-55.78

0.01

Table (18) shows that the calculated T value is more than the tabulated T value
at (0.01), so the mean scores of the sample's post application is higher than the mean
scores in the pre application on the achievement test of the semiotic approach and at
all its dimensions that are " knowledge, comprehension, application and meta
application" for the pre-service English language teachers.
Thus, T values of the achievement test of the semiotic approach at all its
dimensions that are " knowledge, comprehension, application and meta application"
indicates that there are statistical significant differences between mean score on the
pre & post application of the achievement test of the semiotic approach, in favor of
the post application.
This means that the significant differences indicate that the results of the
posttest are better than the pretest. Thus, the first hypothesis of the study is accepted.
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The Answer of the Second Question
The second question is stated as: " What is the effectiveness of the suggested
program on developing pre-service English language teachers' attitudes toward the
use of the semiotic approach?".
Therefore, the second hypothesis is stated as: "There are statistically
significant differences at (α ≤ 0.05) between pre-service teachers' mean scores of pre
and post application of the attitude scale, in favor of the post application."
To answer this question and test this hypothesis, the researcher used T-test
paired sample to show if there were differences between the sample's responses on the
pre and post application of the attitude scale. Table (19) illustrates the results of these
differences.

Table (19)
The Results of Using T- Test Paired Sample to Test the Second Hypothesis
Related to Attitude scale
Dimension

Application

No.

Pre
30
46.50
Post
30
57.46
Pre
30
46.96
Post
30
59.33
Pre
30
40.56
Post
30
49.33
Pre
30
134.03
Post
30
166.13
Tabled t = (1.69), at (= 0.05) & df= 29
Tabled t = (2.46), at (= 0.01) & df= 29

nature of the semiotic
approach
importance of the semiotic
approach
enjoyment in implementing
the semiotic approach
Total attitude



Mean

Std.
Deviation
2.34
6.21
3.46
7.08
3.66
10.02
8.80
22.23

T value

Sig.

-9.70

0.01

-9.26

0.01

-5.19

0.01

-8.14

0.01

Table (19) shows that the calculated T value is more than the tabulated T value
at (0.01), so the mean scores of the sample's post application is higher than the mean
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scores in the pre application on the attitude scale related the semiotic approach with
all its dimensions that are "the nature of the semiotic approach, the importance of the
semiotic approach, and the enjoyment in implementing the semiotic approach " for
the pre-service English language teachers.
So, T values of the attitude scale of the semiotic approach with all its
dimensions that are " the nature of the semiotic approach, the importance of the
semiotic approach, and the enjoyment in implementing the semiotic approach "
indicates that there are statistical significant differences between mean score on the
pre & post application of the attitude scale of the semiotic approach, in favor of the
post application.
This means that the significant differences indicate that the results of the post
attitude are better than the pre attitude. Thus, the second hypothesis of the study is
also accepted.

The Answer of the Third Question
The third question is stated as: " What is the effectiveness of the suggested program
on developing pre-service

English language -teachers' teaching skills

in

designing and implementing some lessons using the semiotic approach?" .
Therefore, the third Hypothesis is stated as: " There are statistically differences at
(α≤0.05) between pre-service teachers' mean scores of pre and post application
of the observation sheet, in favor of the post application."
To answer this question and test this hypothesis, the researcher used T-test
paired sample to show if there were differences between the sample's responses on the
pre and post application of the attitude scale. Table (20) illustrates the results of these
differences.
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Table (20)
The Results of Using T- Test Paired Sample to Test the Third Hypothesis
Related to Teaching Skills
Dimension

Application

No.

Mean

Pre
30
5.10
Post
30
10.63
Pre
30
15.50
Presentation
Post
30
34.33
Pre
30
5.40
Evaluation
Post
30
11.23
Pre
30
25.50
Total observation
Post
30
56.20
 Tabled t = (1.69), at (= 0.05) & df= 29
 Tabled t = (2.46), at (= 0.01) & df= 29
Planning

Std.
Deviation
.30
.71
.50
2.17
.40
.97
.50
2.45

T value

Sig.

-42.95

0.01

-51.99

0.01

-35.14

0.01

-75.38

0.01

Table (20) shows that the calculated T value is more than the tabulated T value
at (0.01), so the mean scores of the sample's post application is higher than the mean
scores in the pre application on the observation sheet of the semiotic approach with all
its dimensions that are "planning, presentation and evaluation " for the pre-service
English language teachers.
So, T values of the observation sheet of the semiotic approach with all its
dimensions that are " planning, presentation and evaluation " indicates that there are
statistical significant differences between mean score on the pre & post application of
the attitude scale of the semiotic approach, in favor of the post application.
This means that the significant differences indicate that the results of the post
observation are better than the pre observation. Thus, the third hypothesis of the
study is accepted.
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The Answer of the Fourth Question
The fourth question is stated as: " What is the effect size of the suggested program
on developing pre-service English language teachers' awareness of the semiotic
approach?" .
Therefore, the fourth Hypothesis is stated as: " The effect size of the suggested
program on developing pre-service English language teachers' awareness towards
the use of the semiotic approach is more than (0.14) in accordance to Eta square
coefficient."
To answer this question and test this hypothesis, the researcher used T-test
paired sample to show if there were differences between the sample's responses on the
pre and post application of the tools. Table (21) illustrates the results of these
differences.
Table (21)
The Results of Using T- Test Paired Sample to Test the Effectiveness of the
Semiotic Approach Program
Dimension

Application

No.

Mean

Pre
30
7.36
Achievement related to
semiotic approach
Post
30
36.06
Pre
30
134.03
Attitudes
towards
semiotic approach
Post
30
166.13
Pre
30
25.50
Teaching skills related to
semiotic approach
Post
30
56.20
Pre
30
166.90
awareness of semiotic
approach
Post
30
258.40
 Tabled t = (1.69), at (= 0.05) & df= 29
 Tabled t = (2.46), at (= 0.01) & df= 29

Std.
Deviation
2.09
3.47
8.80
22.23
.50
2.45
8.99
22.15

T value

Sig.

-55.78

0.01

-8.14

0.01

-75.38

0.01

-23.15

0.01

Table (21) shows that the calculated T value is more than the tabulated T value
at (0.01), so the mean scores of the sample's post application is higher than the mean
scores on the pre application of the awareness of the semiotic approach at all its
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dimensions that are "achievement, attitude and teaching skills related to the semiotic
approach " for the pre-service English language teachers.
So, T values of the awareness of the semiotic approach with all its dimensions
that are " achievement, attitude and teaching skills related to the semiotic approach "
indicates that there are statistical significant differences between the mean score on
the pre & post application of the awareness of the semiotic approach, in favor of the
post application.
This means that the significant differences indicate that the results of the post
application are better than the pre application. Thus, the fourth hypothesis of the
study is accepted.
In order to identify the effectiveness of the suggested program, the researcher
used Eta square "η2" equation to calculate the effect size, and table (22) shows this:

Table (22)
The Size Effect of the Semiotic Approach Program
Dimension
Achievement
related
to
semiotic approach
Attitudes towards semiotic
approach
Teaching skills related to
semiotic approach
The awareness of semiotic
approach

T value
55.782

η2 value
0.99

d value
19.90

Size effect
Large

8.147

0.695

3.04

Large

75.382

0.99

19.60

Large

23.155

0.95

8.86

Large

Table (22) clarifies the values of Eta square "η2" and (d) values of awareness
of the semiotic approach and its dimensions . They indicate that the effect size of the
suggested program is large because Eta square values are more than (0.14), and (d)
values are more than (0.8) according to Kiess (1989: p.468). So, the semiotic
approach program is effective and the fourth hypothesis is accepted.
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5.2 Discussion of Results
The semiotic approach concerns with the study of texts and it is often
employed in the analysis of texts although it is far more than just a mode of textual
analysis. Here, the text in light of semiotics can exist in any medium and may be
verbal, non-verbal or both. The term text usually refers to a message which has been
recorded in some way (e.g. writing, audio- and video-recording) so that it is
physically independent of its sender or receiver. A text is an assemblage of signs such
as words, images, sounds or gestures constructed and interpreted with reference to the
conventions associated with a genre and in a particular medium of communication (
Chandler, 1994: p 2 ).
Moreover, the elements constituting a particular text are thought that borrowed
from and referring to other texts. It is not immanent structure but reference and
quotation that become the main subject of interest and the generators of a text's
meaning. Analysis is directed not to the relations between elements within the text but
to the relations between elements and their constellations within a "semiotic
universum" containing in itself all real and potential texts (Gorny, 1995).
Since the semiotic approach studies the text deeply, searches the meanings of the
symbolic text, and depends on the interpretation of the text to get unlimited meanings
and references, the pre- service teachers studied the text from all its different
perspectives which includes the following aspects:
1- The formal aspect which identifies the nature of the text whether it is written,
spoken, visual, audible….etc.
2- The structural aspect which identifies the nature of denotative concepts and
vocabulary included in the text whether they are words, sentences, paintings,
gestures….etc.
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3- The semantic aspect which identifies the meaning and denotation of the text.
4- The pragmatic aspect which identifies the feature of the text creativity .
5- The symbolic aspect which expresses the text as a cultural event by all kinds
of signs and signs combinations.

The semiotic approach has great effect on developing the pre- service teachers as it
has the following strength points as follow:


Semiotics provides pre- service teachers with a potentially unifying conceptual
framework and a set of methods and terms for use across the full range of
signifying practices, which include gesture, posture, dress, writing, speech,
photography, film, television and radio. Semiotics may not itself be a discipline
but it is at least a focus of enquiry, with a central concern for meaning-making
practices which conventional academic disciplines treat as peripheral. David Sless
emphasized that we consult linguists to find out about language, art historians or
critics to find out about paintings, and anthropologists to find out how people in
different societies signal to each other through gesture, dress or decoration. But if
we want to know what all these different things have in common then we need to
find someone with a semiotic point of view, a vantage point from which to survey
our world.



Semiotics is invaluable if we wish to look beyond the manifest content of texts.
Structuralist semiotics seeks to look behind or beneath the surface of the observed
in order to discover the underlying organization of phenomena. The more obvious
the structural organization of a text or code may seem to be, the more difficult it
may be to see beyond such surface features. Searching for what is “hidden”
beneath the “obvious” can lead to fruitful insights. Semiotics is also well adapted
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to exploring connotative meanings. Social semiotics alerts the pre- service
teachers to how the same text may generate different meanings for different
readers.


Semiotics can also help the pre- service teachers

to realize that whatever

assertions seem to them to be “obvious,” “natural,” universal, given, permanent
and incontrovertible are generated by the ways in which sign systems operate in
our discourse communities.


Semiotics can help to make the pre- service teachers aware of what they take for
granted in representing the world, reminding them that they are always dealing
with signs, not with an unmediated objective reality, and that sign systems are
involved in the construction of meaning.



As an approach to communication which focuses on meaning and interpretation,
semiotics challenges the reductive transmission model which equates meaning
with “message” or content. Signs do not just “convey” meanings, but constitute a
medium in which meanings are constructed. Semiotics helps the pre- service
teachers to realize that meaning is not passively absorbed but arises only in the
active process of interpretation (Chandler, 1994, 114).
In this regard, this study concluded that the semiotic approach has a large effect

on developing the pre- service teachers' awareness as follows:
A. Achievement
The semiotic approach has helped the pre- service teachers to
1. Study the text and its perspectives deeply,
2. Search details and meanings,
3. Develop creativity and its dimensions that characterized
variation and originality,
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by diversity,

4. Think of different levels, the explicit level and the implicit one, the
matter that leads to broad- mindedness and thinking,
5. Express their ideas and show their own perspectives freely, so the
students' divergent thinking was developed.
6. Develop imagination and meditation,
7. Implement the brainstorming strategy.
8. Practice active learning strategies and constructivism theory principles.
Accordingly, the achievement related to the semiotic approach has been developed for
the pre- service English language teachers.
B. Attitude
The semiotic approach as a new and interesting topic has contributed the preservice teachers to:
1. Learn through games, entertainment and fun,
2. Enhance individual and group learning,
3. Study various topics that were verbal and non verbal such as: pictures,
poems, drawings, caricatures and speeches, the matter that raise their
attitude positively toward learning.
C. Teaching skills
The high achievement and positive attitude has helped the pre-service teachers to:
1. Plan lessons and formulate objectives in light of the semiotic approach
effectively,
2. Enhance their skills in presenting and explaining the lessons, and
3. Use different techniques to evaluate their students.
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D. Awareness
The pre- service English language teachers' awareness was developed as the semiotic
approach has developed their:
1. Achievement and knowledge related to the semiotic approach,
2. Positive attitude toward the semiotic approach, and
3. Teaching skills toward the use of the semiotic approach.
The results agreed with most of the previous studies included in the current study
such as: Al-Ostaz (2005), Al-Ostaz (2013), Abu-Oda (2006), Abu Sukaina (2009) and
Chapman (1993). These previous studies confirmed the importance of semiotics in
enhancing learning and developing teaching skills

5.3 Recommendations
In light of the study results, the researcher recommended the following:
1- To use the semiotic approach in teaching at schools and universities.
2- To

shed the light on the importance of the semiotic approach

by the

educational supervisors to the teachers while they conduct the supervision
tasks.
3- To use the semiotic approach in teaching, which adopts learning that is based
on entrainment and interesting activities as it is important to develop the
students' desires and attitudes toward learning.
4- To suggest a material about the semiotic approach for the pre-service English
language teachers' training programs.
5- To conduct a semiotic approach course for English language supervisors at
the ministry of education and the relief agency in order to focus on it while
they conduct a supervision of English language teachers.
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6- To conduct a course about the semiotic approach for in- service English
language teachers.
7- To enrich the Palestinian English language curricula with a semiotic issues.
8- To design teachers' guides by English language supervisors that is based on
the teaching by the semiotic approach.

5.4 Suggestions for Further Studies
In light of the study results and recommendations, the researcher suggested
that it is important to conduct the following studies as complementary studies for the
research topic:
1- The effect of the semiotic approach on developing English language students'
achievement.
2- Developing English language students' creative thinking through the semiotic
approach.
3- Enhancing English language students' reflective thinking by implementing the
semiotic approach.
4- The effect of the semiotic approach on developing English language students'
critical thinking.
5- The extent of including a semiotic approach- based questions in the
Palestinian English language curricula.
6- Analysis of the Palestinian English language curricula's pictures from a
semiotic perspective.
7- Evaluating the English language curricula in light of the semiotic perspective.
8- The extent of practicing the semiotic approach by English language teachers
and their attitude toward it.
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A Suggested Program on Developing Pre- service English Language
Teachers' Awareness of the Semiotic Approach
Al-Azhar University-Gaza

Deanship of Postgraduate Studies &Scientific Research
Faculty of Education
Department of Curricula & teaching Methods

Dear Referee,
Prof. ------------------------------------------------------------------

The researcher is conducting a study entitled ''The Effectiveness of a Suggested
Program on Developing Pre- service English Language Teachers' Awareness
of the Semiotic Approach at Al-Aqsa University '' to obtain a Master Degree in
Curriculum and Teaching Methods. So you are kindly requested to evaluate this
suggested program for the study.

Thank you for your kind cooperation

The researcher,
Salam Mahmoud Al-Ostaz
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A Suggested Program on Developing Pre- service English Language
Teachers' Awareness of the Semiotic Approach
Al-Azhar University-Gaza
Deanship of Postgraduate Studies &Scientific Research

Faculty of Education
Department of Curricula & teaching Methods

Dear student-teacher
The researcher is conducting a study entitled ''The Effectiveness of a Suggested
Program on Developing Pre- service English Language Teachers' Awareness of
the Semiotic Approach at Al-Aqsa University '' to obtain a Master Degree in
Curriculum and teaching methods. So you are kindly requested to cooperate carefully
in the study of the suggested program in order to provide you with knowledge related
to the semiotic approach, develop your skills in implementing lessons in light of the
semiotic approach and develop your attitudes toward the use of the semiotic approach.
The suggested program consists of (7) topics distributed to (14 ) sessions.
Topics of the suggested program are:
1- The text and its aspects
2- Elements of semiotics
3- The concept of semiotics
4- Types of signs
5- Levels of semiotic analysis
6- Semiotics and content analysis
7- Semitic approach in teaching

Thank you for your kind cooperation

The researcher,
Salam Mahmoud Al-Ostaz
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Introduction:
The suggested program is constructed to develop pre-service English language
teachers awareness of the semiotic approach. It depends on different techniques and
activities to achieve that aim. The contents of the suggested program were chosen,
organized and adjusted according to the opinions and suggestions of a group of
specialists of teaching methodology, supervisors of English language and experienced
teachers. While designing the program, the researcher considers the ability of the
program to provide the per-service teachers with knowledge related to the semiotic
approach, develop their skills in implementing lessons in light of the semiotic
approach and develop their attitudes toward the use of the semiotic approach .
Steps of designing the Training Program:
Diagnosis
After consulting English language teachers, supervisors , ELT teachers and
students, the researcher has confirmed the validity and the importance of such a
program which might make some changes in the pre-service teachers' knowledge,
performance and attitudes related to the semiotic approach toward their professional
future.
Preparation
For achieving the aims of the program, the researcher designed the material
depending on many sources such as websites, books, previous studies and
educational journals. The program consists of lessons and each lesson has its own
objectives, formative evaluation and summative evaluation. These lessons were
designed in the form of activities and provided with pictures, caricatures, poems,
leaders speech, drawings, proverbs and English for Palestine's lessons. The activities
were designed depending on inductive and deductive methods, so trainees were active
learners who built their knowledge by themselves. Furthermore, active learning
strategies were implemented to achieve the objectives affectively such as: involved
communities, discussions, conversations, reflective thinking and thinking aloud.
Moreover some aids are used such as LCD, worksheets and cards..
Evaluation
The researcher carries out three types of evaluation throughout the suggested
program to develop pre-service teachers' awareness. Diagnostic is used to be
acquainted with pre-service knowledge, formative evaluation is used at every lesson
during the session of the program and summative evaluation is used at the end of the
program
The Principles of the Suggested Program
The suggested program depends on the following principles:
Active learning strategies.
Constructivism theory.
Aspects of the text.
Thinking aloud, creative and reflective thinking.
Deductive and inductive methods.
Levels of semiotic analysis.
Interpretations of texts and multiple perspectives.
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Structure of the Program:
1. The General Aim of the Suggested Program
The program is constructed to develop pre-service English language teachers
awareness of the semiotic approach. While the objectives of the program
are as follows:
To identify the text and its aspects.
To identify the elements of semiotics.
To identify the concept of semiotics.
To identify the types of the text.
To identify the levels of semiotic analysis.
To determine differences between semiotics and content analysis.
To identify the semiotic approach steps in teaching.
2. The Program Content
The program consists of (14) sessions that were applied depending on
different techniques and strategies to develop pre-service English language teachers
awareness of the semiotic approach.
3. The Program Evaluation
Evaluation is used to measure the effectiveness of the program on developing
Per-service English language teachers awareness of the semiotic approach, so three
types of evaluation (diagnostic, formative and summative) are used before, during and
after the program.
The following table shows the details of the program sessions.
Table of Sessions
No.
Topics
1.

Sessions
No.
2

Time

Teaching aids

4 hours

2

4 hours

LCDpicturesflashcardsEnglish for Palestine
LCDpicturesflashcardsEnglish for Palestine
LCD- flashcards
LCD- pictures- flashcards- real
objects- English for Palestine
LCDpicturesflashcardsEnglish for Palestine
LCD- poster

2.

The text
and its aspects
Elements of semiotics

3.
4.

The concept of semiotics
Types of signs

2
2

4 hours
4 hours

5.

Levels of semiotic analysis

2

4 hours

6.

Semiotics and content
analysis
Semitic approach in teaching

1

2 hours

3

6 hours

7 topics

14
sessions

28

7.
Total
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LCD- flashcards- poster- English
for Palestine

Topic (1)
Title: The text and its aspects
No. of sessions: (2)
Objectives:
After implementing the lesson activities, trainees are expected to:
1- Define the text.
2- Identify kinds of texts.
3- Classify texts.
4- Talk about different perspectives of a certain text.
5- Identify the text aspects.
6- Apply the text aspects on different texts

.
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Activity (1):
a- Look at the following items and meditate them, then write the nature of each
text.
1- Shakespeare's poem "SHALL I COMPARE THEE"
Shall I compare thee to a summer's day
Thou art more lovely and more temperate
Rough winds do shake the darling buds of May
And summer's lease hath all too short a date
-----------------------------------------------------------------------

2-----------------------------------------------------------------------

3------------------------------------------------------------------------

4------------------------------------------------------------------------
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5- The Palestinian anthem by Ibrahim Toqan
My country , my country
My country , the land of my grand fathers
My country , my country
My country , my nation , the nation of eternity
With my determine , my fire and the volcano of my revenge
The longing of my blood to my land and home
I have climbed the mountains and fought the wars
----------------------------------------------------------------------------

6---------------------------------------------------------------------------b- What does each item mean or indicate? Talk about them.
----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------c- Some of the previous items are writings, pictures, gestures,…….etc.
classify them into verbal and nonverbal.
Verbal

Non verbal
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Activity (2):
In semiotics, each of the previous items is considered as a text, and semiotics
deals with multiple perspectives and it indicates different meanings and
interpretations.
a- Do you think that each of these texts has another meaning which is different
from yours?
----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------a- Do these texts' interpretations differ according to the difference of cultures?
-----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

Activity (3):
If we want to talk about colors, what does the red color mean according to:
A Palestinian patriot
a passionate girl
a criminal man
-------------------------------------------------------------------What does the white color indicate according to:
Arab
Indians
-----------------------------------------------------------

Activity (4):
According to the previous activities:
a- Define the text:
-------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------b- What are the kinds of the text?
--------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
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Activity (5):
The text has five aspects, read the following text and answer the questions in
the table bellow to be acquainted with these aspects.
"In Jerusalem" poem by Tamim Barghouthi
A greengrocer from Georgia querulous about his wife,
Thinking of taking a vacation or painting the house.
An elderly from Upper Manhattan with a Torah,
Teaching Polish boys its commandments.
A policeman from Ethiopia closing a street in the marketplace.
A machine gun held by an underage Zionist settler.
A yarmulke saluting the Western Wall.
Blonde western tourists who don't see the City at all,
And spend the daylong taking snapshots
with a Palestinian countrywoman who sells radish in the yard.
In Jerusalem, soldiery crept with heavy steps over the cloud.
In Jerusalem, we were forced to pray in the road.
In Jerusalem, every one is present except you!

N0.

Text aspects

1.

formal aspect

2.

structural aspect

3.

semantic aspect

4.

pragmatic aspect

5.

Symbolic aspect

Definition of text aspects
"questions"
What is the nature of the text?

Example "answers"
A written poem

What is the nature of (words)JerusalemGeorgiadenotative
concepts
and Manhattan- Torah- Ethiopia- closing
vocabulary included in the the street- Zionist settler- western
text?
wall- blonde western touristssnapshot- soldiery crept- forced
- All the poem verses.
What is the meaning and - The dominance of Jews in
denotation of the text?
Jerusalem.
What are the features of the - The strangers are the owner of our
text creativity?
home.
- weakness and carelessness of Arabs
- division of Palestinians
-sorrow and grief
How is the text considered as a Whenever and wherever, it is Tamim
"cultural event"?
Barghouthi's famous poem "IN
JERUSALEM"
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Activity (6):
Apply the text aspects on the following text:

N0.

Text aspects

Definition of text aspects
"questions"
what is the nature of the text?

1.

formal aspect

2.

structural aspect

3.

semantic aspect

4.

pragmatic aspect

What are the features of the
text creativity?

5.

Symbolic aspect

How is the text considered as a
"cultural event"?

Example "answers"

What is the nature of
denotative
concepts
and
vocabulary included in the
text?
What is the meaning and
denotation of the text?

Evaluation
a- Define the text.
b- What are the kinds of the text?
c- What are the aspects of the text?
d- The following lesson from English for Palestine 8B, apply the text aspect on the
lesson.
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-------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------.
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Topic (2)
Title: Elements of semiotics
No. of sessions: (2)
Objectives:
After implementing the lesson activities, trainees are expected to:
1- Distinguish between the diachtomic concept "signifier and signified".
2- Discuss the nature of the sign.
3- Define the signifier, the signified and the sign.
4- Create a design for the relationship between the signifier, the signified and the
sign.
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Activity (1):
Read the following text, then identify its implications "signified":

a------------------------------------------------------------------------------------------------------------------------------------------------------------------------------b- It is said that "love is the greatest school"
------------------------------------------------------------------------------------------------------------------------------c- PROSPICE poem by Robert Browning
fear death?
To feel the fog in my throat,
The mist in my face,
When the snow begins, and the blast denote
I am nearing the place.
----------------------------------------------------------------------------------------------------------------------------d- English for Palestine 8

-------------------------------------------------------------------------------------------------------------------------------------------------------------------------
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Activity (2):
Justify their choice for their answers:

a-

b- It is said that "love is the greatest school in life"
------------------------------------------------------------------------------------------------------------------------------c- PROSPICE poem by Robert Browning
fear death?
To feel the fog in my throat,
The mist in my face,
When the snow begins, and the blast denote
I am nearing the place.
----------------------------------------------------------------------------------------------------------------------------d- English for Palestine 8

-------------------------------------------------------------------------------------------------------------------------------------------------------------------------

127

Activity (3):
Consider the following:
Signifier + signified = sign

If you apply this equation on the previous activity, you will get the sign.
What is the sign for each example above?

a---------------------------------------------

b- "love is the greatest school in life"
-----------------------------------------------

c- PROSPICE poem by Robert Browning
fear death?
To feel the fog in my throat,
The mist in my face,
When the snow begins, and the blast denote
I am nearing the place.
-------------------------------------------------d- English for Palestine 8

---------------------------------------------------------
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Activity (4):
In light of the previous activities, define:
- Signifier:---------------------------------------------------.
- Signified:---------------------------------------------------.
- Sign:---------------------------------------------------------.
Activity (5):
Design a cognitive map to express the relation between the SR, SD and S.

Evaluation:
a- Define the sign.
b- Compare between the signifier and the signified.
c- Identify the sign, SR and SD for the following text which is from English for
Palestine 6B.
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Topic (3)
Title: The concept of semiotic
No. of sessions: (1)
Objectives:
After implementing the lesson activities, trainees are expected to:
1- Identify the characteristics of semiotics.
2- Define semiotics in light of its characteristics.
3- Determine the nature of the relationship between semiotics and the sign.
4- Distinguish between semiology and semiotics.
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Activity (1):
Read the following definitions of semiotics:
1- ( A science which studies the role of signs as part of social life. It would form part
of social psychology, and hence of general psychology. We shall call
it semiology from the Greek semeîon, 'sign'. It would investigate the nature of signs
and the laws governing them). (Saussure,1983: p 15-16)
2- (Semiology aims to take in any system of signs, whatever their substance and
limits; images, gestures, musical sounds, objects, and the complex associations of all
of these, which form the content of ritual, convention or public entertainment: these
constitute, if not languages, at least systems of signification). (Barthes,1996: p 15)
3- (Semiotics is concerned with everything that can be taken as a sign( .(Eco, 1978: p
7)
4 - (Semiotics involves the study not only of what we refer to as 'signs' in everyday
speech, but of anything which 'stands for' something else. In a semiotic sense, signs
take the form of words, images, sounds, gestures and objects). (Chandler,1994: p 3)
5-)The formal doctrine of signs which was closely related to Logic).
(Peirce,1994:p32 ).
What are the essential points included in each definition?
9- ----------------------------------------------------------------------------.
10- ----------------------------------------------------------------------------.
11- ------------------------------------------------------------------------------.
12- ------------------------------------------------------------------------------.
13- --------------------------------------------------------------------------------.
Activity (2):
What are the essential characteristics of semiotics?
----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------Activity (3):
Define semiotics according to your own perspective in light of its characteristics.
----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------.
Activity (4):
What are the type of relationships between the concept of semiotic and the sign?
--------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
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Activity (5): Read the following text.
Perhaps the major problem in defining semiotics is the fact that there are two
main sources of contemporary semiotic theory.
One branch is grounded in a European tradition and was led by the SwissFrench linguist Ferdinand de Saussure (1857-1913). The other branch emerged
out of American pragmatic philosophy by its primary founder, Charles Sanders
Peirce (1839-1914). Saussure sought to explain how all elements of a language
are taken as components of a larger system of language in use. This led to a
formal discipline which he called semiology. Peirce's interest in logical
reasoning led him to investigate different categories of signs and the manner by
which we extract meaning from them. He called this discipline semiotics.
Independently, Saussure and Peirce worked to better understand the triadic
relationship between physical signs, the objects to which they refer, and the
human interpreter.

Some scientists use the term semiology, and other use the term semiotics.
What is the difference between both terms?
------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------Evaluation:
a- Define semiotics.
b- What are the characteristics of semiotics.
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Topic (4)
Title: types of signs
No. of sessions: (2)
Objectives:
After implementing the lesson activities, trainees are expected to:
1- Distinguish between Saussure and Pierce's model of signs
2- Identify types of signs according to pierce.
3- Classify signs
4- Give examples about types of signs.
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Activity (1):
According to Saussure, the sign consists of the signifier and the signified.
Look at the following picture, then identify the SR and SD.

Signifier:------------------------------------------------------------------------Signified:------------------------------------------------------------------------Activity (2):
Give an example through drawing about Saussure model of sign.

SR:---------------------------------------------------------SD:----------------------------------------------------------
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Activity (3):
According to pierce any sign consists of three interrelated components: the sign
"representment", the object, and the interpretant.
We are going to identify these components by answering the following questions from
Egyptian perspective.

1- What is the picture about?
---------------------------------------------------------------2- What does the picture indicate?

(representement)

----------------------------------------------------------------(object)
3- What are the indications and the meanings included in this sign?
-----------------------------------------------------------------

(interpretent)

Activity (4):
Compare between saussure and peirce's model of sign.
---------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
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Peirce depended on his idea to distinguish between three types of signs: icon,
index and symbol. Peirce said that signs could be defined as these three categories.
1- iconic sign:

icon means a pictorial representation of something. An icon can also be
illustrative or diagrammatic. For example, the “No smoking sign" indicates a very
important message “You are not allowed to smoke in this place”.
2- indexical sign:

an Index signs is a sign where there is a direct link between the sign and the object.
Most of traffic signs are index signs because they give information which relates to a
particular location and they are simple to analyze because its meaning is obvious.
3- symbolic sign:

A symbol has no logical meaning between it and the object. For instance, if we look at
the symbol of love above, we see a red heart that every time we see it, it gives us the
sign of love. Moreover, the heart shape may convey a lot of massages that all of them
are related to love at the end.
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Activity (5):
Classify the following signs to "icon, index and symbol".

-----------------The sea
------------

--------------- ------------------- -------------------- ---------------------"don't pick flowers"
---------------------

go straight
------------------

Activity (6):
Give examples about each type of the signs.
--------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

Evaluation
a- Compare between Saussure and Peirce's model of semiotics.
b- Define the icon, index and symbol signs.
c- From English for Palestine 5A(Unit 7- P49), identify the icon, index and
symbol signs.
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Topic (5)
Title: levels of semiotic analysis.
No. of sessions: (2)
Objectives:
After implementing the lesson activities trainees are expected to:
1- Interpret some texts semiotically.
2- Identify levels of the semiotic analysis.
3- Apply levels of the semiotic analysis in analyzing texts.
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Activity (1):
What are the semiotics of the following texts?

a----------------------------------------------------------------------------------------------------------------------

b- IDENTITY CARD poem by Mahmoud Darweesh.
"write down….I am an Arab."
-------------------------------------------------------------------------------------------------------------------------

c----------------------------------------------------------------------------------------------------------------------------------------
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Activity (2):
Ronald Barthes said: "every sign is as an indicator for inference reservoir".
Discuss this quotation.
-----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------Activity (3):
The following text is Ummaya Joha's caricature. Look at it and answer the
questions.

a- What is the explicit meaning?
------------------------------------------------------------------------------b- What is the implicit meaning?
-------------------------------------------------------------------------------c- What is the hidden meaning?
-------------------------------------------------------------------------------d- What is the deep meaning?
---------------------------------------------------------------------------------
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Activity (4):
Meditate the following pictorial texts which are about peoples who smoke, but every
one has a different meaning or indication.
Why do people smoke in general? Why do these people smoke in particular?
The CIGARETTE has many different indications. Think of this and write comments
considering the previous questions.
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Semiotic analysis consists of different levels as it is mentioned in activity 3, but these
levels are organized to the three main levels of the semiotic analysis.
Look at this picture which is a sign and consider the pictorial texts above:

1- When the meaning of the sign is related to reality directly, this is the normative
level.
For example, this man may smoke because of getting bored of life and he is
always worried and this is the direct impression when you see this picture or hear
about someone who smokes.

2- When the meaning of the sign is related to reality indirectly or near it to some
extent, this is the metaphorical level.
For example, this man may smoke because of indiscretion and irresponsibility.
This meaning is more far from the first meaning, but it is still near to reality.

3- When the meaning is far from reality and isn't related to it, this is the
imaginative level.
For example, this man may smoke because of richness and wealth, hence, he
considers the cigarette as a style and a kind of elegance. This meaning is
completely far from reality and people rarely think of this as a first impression.
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Activity (5):
a- Apply the semiotic analysis levels on the following text according to your own
perspective:
A fast friend
- Quick friend --------------------------------- Intimate friend------------------------------- Childhood friend-----------------------------

-

All that glitters is not gold.
Normative level:-------------------------------------------------------------------------Metaphorical level:----------------------------------------------------------------------Imaginative level:------------------------------------------------------------------------

Evaluation
a- What are the levels of the semiotic analysis?
b- Explain the levels of the semiotic analysis through the following lesson which
is from English for Palestine 6A.
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Topic (6)
Title: Semiotics and content analysis.
No. of sessions: (1)
Objectives:
After implementing the lesson activities trainee are expected to:
1- Analyze a text adopting different criteria.
2- Define content analysis.
3- Compare between semiotics analysis and content analysis.
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Activity (1):
The following text is about democracy, it was Yasser Arafat's 1974 UN General
Assembly speech.
"Today I have come bearing an olive branch and a freedom-fighter's gun. Do
not let the olive branch fall from my hand. I repeat: do not let the olive branch
fall from my hand".
Read the text carefully and analyze it.
Activity (2):
What are criteria adopted in your analysis for the text?
---------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------Activity (3):
a- What are other criteria that you can use to analyze the previous text in light of
them?
------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------Activity (4):
In light of the previous activities, define content analysis.
------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------Activity (5):
If you want to analyze the text semiotically, what are the implications and the
meanings included in the text?
-------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------Activity (6):
a- In your opinion, is there any relationship between semiotics and content
analysis? Explain.
------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------b- Compare between semiotics and content analysis.
-----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------Evaluation
Compare between semiotics analysis and content analysis.
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Topic (7)
Title: The semiotic approach in teaching.
No. of sessions: (3)
Objectives:
After implementing the lesson activities trainees are expected to:
1- Identify the steps of the semiotic approach in teaching.
2- Discuss each step of the semiotic approach steps in teaching.
3- Identify the objectives of the semiotic approach steps.
4- Design a cognitive map that
5- Represent the steps of the semiotic approach.
6- Apply the steps of the semiotic approach on different texts.
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The following lesson text is from English for Palestine 7A. The teacher explains
the following in light of the semiotic approach and he asks his students to read it
carefully.
Animal magic
Thaer : How a nice breeze!
Hassan: Yes, it is always pleasant in the morning.
Thaer: Would you like to smoke a cigarette Hassan?
Hassan: No, I don't like smoking. Look! This dog is barking.
Thaer: oh No! I'm afraid! I think it's angry.
Hassan: I don't think so. I think it likes you.
Thaer: Really? Do you understand dogs?
Hassan: Yes, usually. A lot of animals communicate with people. But we don't
always Understand what they are saying.
Thaer: Aha, animals have their own language.
Hassan: When a dog barks, maybe it's angry, but maybe it's warning you that it
hears something, or it wants food. A happy dog moves its tail and its ears are up.
Thaer: I see! But I don't like dogs very much. I prefer cats. I think they are very
cute.
Hassan: My favorite animal is the whale. Whales are big and beautiful, and they
sing!
Thaer: What do you mean?
Hassan: They make a noise like singing. That's how they communicate.
Thaer: Cool! Is singing common in the animal world?
Hassan: I think giraffes are the best. They rub necks to say ' you're my friend.'
Thaer: Aw!

phase (1):
The teacher asks the students" what is the subject of the lesson?"
----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------Activity (1)
Suggest a name for this phase that the teacher use in the presentation of text of the
lesson:--------------------------------------------------------.

phase (2):
the teacher asks the students "what is the major idea of the lesson?"
------------------------------------------------------------------------------------------------Activity(2)
Suggest a name for this phase: ---------------------------------------------------phase (3):
The teacher asks the students "what is the minor ideas of the lesson?"
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Activity (3)
Suggest a name for this phase: -----------------------------------------------------phase (4):
The teachers asks the students " what are the cognitive units in the lesson that include
signs?"
------------------------------------------, ---------------------------------------------------------------------------------, ------------------------------------------------------------------------------------, -----------------------------------------Activity (4)
Suggest a name for this phase: ----------------------------------------------------------phase (5):
The teacher asks the students "what are logical inferences included in the lesson for
each sign?" which means to identify the signifier and the signified.
Sign

signifier

Signified
inferences

Semiotic of the title
Semiotic of persons' names
Semiotic of animals' names
Semiotic of the place
Semiotic of the time
Semiotic of the situation
Semiotic of the relationship
Semiotic of the language
Semiotic of ----------------Semiotic of -------------------

Activity (5)
Suggest a name for this phase? ----------------------------------------------------
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"logical

phase (6):
The teacher asks the students to think of the logical inferences and try to form more
creative inferences.
Sign

signifier

Signified
inferences

"logical Creative inferences

Semiotic of the title
Semiotic of persons'
names
Semiotic of animals'
names
Semiotic of the place
Semiotic of the time
Semiotic
situation

of

the

Semiotic
of
relationship

the

Semiotic
language

the

of

Semiotic of ---------------Semiotic of -----------------Activity (6)
Suggest a name for this phase: ----------------------------------------------------
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Activity (7):
Read the following table:
No.
1.
2.
3.
4.
5.
6.

Steps of the semiotic
approach
Text identification
Text recognition
Text absorption
Text saturation
Text assimilation
Text perspicacity

objective

a- To what extent do the names of the semiotic approach steps are consistent with
your designations?
-------------------------------------------------------------------------------------------------b- Fill in the table with the proper objective for each step.

Activity (8):
Create a design that clarifies the teaching phases of the semiotic approach.
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Evaluation:
a- Apply the steps of the semiotic analysis on the following text:

1- Identification:
------------------------------------------------------------------------2- Recognition:
---------------------------------------------------------------------------3- Absorption:
----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------4- Saturation:
----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------5- Assimilation:
------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------6- Perspicacity:
-------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
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b- The following lesson is from English for Palestine 6A, apply the steps of the
semiotic analysis on the lesson.
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c- Choose any text you like whether it is verbal or non verbal and apply the steps
of semiotic approach in teaching on this text.
If the text is verbal, you can write it.
If the text is non verbal you can draw it.
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Appendix (B)

Teacher's Guide
For Lessons Plans of the Semiotic Approach -Based
Program
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Lesson plan (1)
The text and its aspects
objectives

activities
1a

1- To Define the text

2-To Identify kinds of
texts

1b

3- to classify texts

1c

4- to talk about different
perspectives of a certain
text.

2

Role of the
trainer
- the trainer
asks the
trainees to
mediate some
texts.

- the trainer
asks the
trainees to talk
about the texts
and what are
these texts
indicate.
The trainer asks
the trainees to
classify the
texts into
verbal and non
verbal.
The trainer asks
the trainees if
the text

Role of the
trainees
- the trainees
mediate the
texts and
recognize
them.

aids
LCDpicturesflashcards
- English
for
Palestine

Organizatio
n
individually

- the trainees
talk about the
texts and the
implications of
the texts.
the
trainees
classify the
texts to verbal
and non verbal
in a schedule.
The trainees
indicate that
the texts
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evaluation
- observing the extent of
correctness that trainees identify
the different texts.

- observing the extent of
correctness that trainees
understand
the
implications.
In pairs

individually

texts

Observing the extent of
correctness the trainees classify
the texts.

Observing the trainees ability in
expressing their opinions.

3

4

5-to identify the aspects
of the text

5

meanings
meanings differ
differ according according to the
to the
difference of
difference of a persons,
certain factors. cultures, beliefs
and
perspectives.
The trainer with The trainees
trainees discuss express their
colors
opinion toward
connotations
such a topic.
and their
difference
according to
persons and
cultures.
In light of the The trainees
foregoing, the define the text
trainer asks the and identify its
trainees to
types.
define the text
and to identify
types of the
text.
The traine
- the
r discusses the
trainees
five aspects of
identify the
the text with the
five aspects
trainees through
of the text.
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In pairs

Individually

Groups

Observing the trainees ability in
identifying colors connotations
according to different factors.

Observing the extent of
correctness that the trainees
define the text and identify its
types.

Observing the trainees ability on
identifying and defining the text
aspects and their ability on
giving examples about the text
aspects.

Tamim Albarghouthi's
poem 'In
Jerusalem'

6- to apply the text
aspects on different
texts.

- The
trainees
define each
aspect of the
text.
- The
trainees
give
examples
about the
text aspect
through the
poem
The trainer asks the trainees
the trainees to
apply the text
apply the text
aspects by
aspects on other giving
text.
examples using
different texts.

Groups

Observing the trainees ability on
applying the text aspects on
different texts.

Summative evaluation:
The trainer asks the trainees to answer the following questions:
1- define the text.
2- What are the kinds of the text?
3- What are the aspects of the text?
4- apply the text aspect on a certain lesson. English for Palestine 8B ( unit 11,
P40).

158

Lesson plan (2)
Elements of semiotics
objectives

activities

1- to distinguish
between the
diachtomic
concept "signifier
and signifier".

1

2

Role of the
trainer
The trainer asks
the trainees to
read some texts
and to identify
the implications
included in these
texts, then the
trainer discusses
the trainees'
answers.
The trainer asks
the trainees to
justify their
choice for the
implications and
the meanings and
what are things
inspire them to
choose the
answers?

Role of the
trainees
The trainees
mediate the texts
and write down
the implications
and meanings
included in the
texts

aids

organization

evaluation

LCD- picturesflashcardsEnglish for
Palestine

inpairs

Observing the trainees ability
to extract the meanings and
the implications of different
texts.

In pairs

Observing the trainees ability
to relate a certain indication
to its meaning.

The trainees
mention the
indications
included in the
texts that carry a
certain meanings.
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2- to discuss the
nature of the sign.

3

The trainer asks
the trainees to
consider the
equation:
signifier
(indication) +
signified
(meaning)= sign
then to identify
the sign for the
previous
activities.

The trainees
identify the sign
for different text
considering the
equation.

In pairs

Observing the extent of
correctness that the trainees
identify the sign for each
text.

3-To define the
signifier, the
signified and the
sign.

4

In light of the
previous
activities, the
trainer asks the
trainees to
formulate
definitions for the
signifier, the
signified and the
sign.

The trainees
define the
signifier, the
signified and the
sign.

individually

Observing the trainees
ability to define the terms in
relation to the activities.
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4- to create a
design for the
relationship
between the
signifier, the
signified and the
sign.

5

The trainer
The trainees
discusses the
design different
relationship
cognitive maps.
between the term
with the trainees
and she asks them
to design
cognitive maps
that express the
relationship.

individually

Observing the trainees ability
to design cognitive maps that
express the right relationship
between the terms.

Summative evaluation:
The trainer asks the trainees to answer the following questions:
1- define the sign.
2- Compare between the signifier and the signified.
3- Identify the sign, SR and SD for a certain text. English for Palestine 6B (unit 16, p48).
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Lesson plan (3)
The concept of semiotics
objectives
1- to identify the
characteristics of
semiotics

2- Define
semiotics in light
of its
characteristics.
3- to determine the
nature of the
relationship
between semiotics
and the sign.

activities
Role of the trainer
1
The trainer asks the trainees to
read some definitions of
semiotics carefully, then to
identify the common points in
the definitions in order to be
discussed.
2
The trainer asks the trainees to
identify the main
characteristics of semiotics in
light of the previous activity.
3
The trainer asks the trainees to
define semiotics according to
their own perspective
considering its characteristics.
4

The trainer discusses the
definitions of semiotics and
the sign with the trainees, then
she asks the them to identify
the type of relationships
between the two terms.

Role of the trainees
The trainees make a list
for the essential points
included in the
definition

The trainees conclude
the characteristics of
semiotics in light of the
previous activity.
The trainees present
different definition in
light of semiotics
characteristics.
The trainees think of
both terms and they
indicate that semiotics
is the study of signs.
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aids
LCDflashcards

organization
groups

evaluation
Observing the trainees
ability to identify the
common points for
semiotics

groups

Observing the trainees
ability to conclude
semiotics
characteristics.
Observing the trainees
ability to define
semiotics implementing
its characteristics.

individual

individually

Observing the extent of
correctness that the
trainees relate the sign
to semiotics.

4- to distinguish
between
semiology and
semiotics,

5

The trainer asks a trainer to
read aloud a paragraph about
the founder of semiotics, then
she ask the trainees to show
the difference between
semiotics and semiology.

The trainees
differentiate between
the two terms and they
indicate that semiotics
refers to the American
pierce, and semiology
refers to the French
Saussure and both of
them has his own ideas.

Summative evaluation:
The trainer asks the trainees to answer the following questions:
1- define semiotics.
2- What are the characteristics of semiotics?
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individually

Observing the extent of
correctness that the
trainees distinguish
between semiotics and
semiology in relation to
their founders and the
idea of the founders.

Lesson plan(4)
Types of signs
objectives
1-Distinguish
between
saussure and
pierce's
model of
signs

activities
1

2

3

Role of the trainer
- The trainer
indicates that the
sign consists of two
sides according to
saussure which are
the SR and the SD.
- The trainer asks the
trainees to identify
the SR and the SD
for a certain text.
The trainer asks the
trainees to give an
example about
saussure's model of
sign through
drawing.
- The trainer
indicates that the
sign consists of three
interrelated
components
according to pierce
which are the
"representment", the

Role of the trainees
The trainees mediate
the a pictorial text,
then they identify the
SR and the SD.

Aids
LCD- picturesflashcards- real objectsEnglish for Palestine

The trainees draw
different shapes that
represent the sign,
then they identify the
SR and the SD
according to their
perspectives .
The trainees answer
the questions and they
identify the
representment, the
object and the
interpretant.
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Organization
Individually

evaluation
Observing the extent of
correctness that the trainees
identify the SR and the SD.

individually

Observing the trainees
ability to give examples
about saussure's model of
sign.

individually

Observing the extent of
correctness that the trainees
answer the questions related
to pierce's model of sign.

4

2- to identify
types of
signs
according to
pierce.

5

object, and the
interpretant.
- the trainer
discusses a gesture
with trainees by
answering three
questions that
represent the tree
components.
The trainer asks the
trainees to compare
between the two
models of sign 'the
Saussure n and the
Piercian'.
- The trainer
indicates that Peirce
depended on his idea
to distinguish
between three types
of signs: icon, index
and symbol.
- the trainer explains
each type of the sign
and she discusses the
related pictures with
the trainees in order
to classify some the
signs whether they

The trainees compare
between the two
models of and they
provide their answers
with examples.

In pairs

Observing the trainees
ability to distinguish
between saussure and
pierce's model of sign.

The trainees listen to
the trainer
explanation, then they
classify different sign
to iconic, indexical
and symbolic signs.

In pairs

Observing the trainees
ability to classify the signs
according to the piarcian
classification.
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4- to give
examples
about types
of signs.

6

are iconic, indexical
and symbolic.
The trainer asks the
trainees to give
various examples
about iconic,
indexical and
symbolic signs.

The trainees give
different examples
about the three types
of the sign.

individually

Summative evaluation:
The trainer asks the trainees to answer the following questions:
d- Compare between Saussure and Peirce's model of semiotics.
e- Define the icon, index and symbol signs.
f- Identify the iconic, indexical and symbolic signs. English for Palestine 5A (unit 7,P49).
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Observing the trainees
ability to give many
examples the types of the
sign.

Lesson plan (5)
levels of semiotic analysis
objectives activities
Role of the trainer
1- to
1
The trainer discusses
interpret
some texts with the
some texts
trainees and she asks
semiotically
them to interpret
different texts
semiotically .
2- to
identify
levels of the
semiotic
analysis.

2

3

4

The trainer discusses
Ronald Barthes's
quotation about the sign
in semiotics with the
trainees.
The trainer asks the
trainees to mediate
Ummaya Joha's
caricature, then to
identify the indications
included in it by
identifying the explicit,
implicit, hidden and
deep meaning.
- The trainer discusses
the smoking issue with
the trainees, then she
asks them to mediate

Role of the trainees
The trainees mediate
the texts and they
write the indications
included in each text
by identifying the
sign, the SR, and the
SD.
The trainees explain
the quotation and
they express similar
points of view.

organization
individually

evaluation
Observing the trainees
ability to interpret texts
semiotically.

individually

Observing the extent of
correctness that the trainees
explain Ronald Barthes's
quotation.

The trainees think of
different levels and
they identify the
meanings of the
caricature.

individually

Observing the trainees
ability to think in different
levels.

The trainees identify
the meanings and the
indications included
in each picture, so

In pairs
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aids
LCD- picturesflashcardsEnglish for
Palestine

Observing the extent of
correctness that the trainees
read and analyze different
texts semiotically in light of

3- to apply
levels of the
semiotic
analysis in
analyzing
texts.

5

different pictorial texts
for smoking people in
order to identify why do
they smoke?
- The indicates that
there are three gradual
levels for the semiotic
analysis that are the
normative, the
metaphorical and the
imaginative. The trainer
explains the levels in
details.
The trainer asks the
trainees to apply the
levels of semiotic
analysis on different
texts.

they identify the
reason that these
people smoke
according to their
own perspectives.

the semiotic analysis levels.

The trainees read the
texts and they
analyze them in light
of the semiotic
analysis levels.

individually

Summative evaluation:
The trainer asks the trainees to answer the following questions:
c- What are the levels of the semiotic analysis?
d- Explain the levels of the semiotic analysis through a certain lesson. English for Palestine 6B ( unit 13, P28) .
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Observing the extent of
correctness that the trainees
apply the semiotic analysis
levels in analyzing different
texts.

Lesson plan(6)
Semiotics and content analysis
objectives
1- to analyze a
text adopting
different
criteria.

activities
Role of the trainer
1
The trainer asks the trainees to
read and analyze Yasser
Arafat's 1974 UN General
Assembly speech.

Role of the trainees
The trainees read the text and
they analyze it according to
their point of view.

Aids
LCD- poster

organization
groups

2

The trainer asks the trainees to
identify the adopted criteria in
their analysis for the text.

Each trainee identifies the
adopted criterion that is used
to analyze the text.

groups

3

The trainer asks the trainees to
think of other criteria that they
can use to analyze the same
text.

The trainees identify different
criteria that they in analyzing
the text.

individually

2- to define
content
analysis.

4

The trainer asks the trainees to
define content analysis in light
of the previous activities.

The trainees define content
analysis in different ways.

individually

3- to compare
between
semiotics and
content
analysis.

5

The trainer asks the trainees to
analyze the text semiotically by
identifying meanings and
implications included in the
text.

The trainees identify the
meanings and implications
included in the text.

individually
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evaluation
Observing the
trainees ability to
analyze the text.

Observing the
trainees ability to
analyze the text
according to a
certain criterion.
Observing the
trainees ability to
implement
different criteria in
analyzing the text.
Observing the
trainees ability to
formulate a
definition for
content analysis.
Observing the
trainees ability to
analyze the text
semiotically.

6a

- The trainer asks the trainees
to explain if there is a
relationship between semiotics
and content analysis.
- The trainer asks the trainees
to compare between semiotics
and content analysis.

The trainees presents
different answers and they try
to justify their answers.

-The trainees compare
between semiotics and
content analysis.

6b
Summative evaluation:
The trainer asks the trainees to answer the following question:
Compare between semiotics and content analysis.
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In pairs

Observing the
trainees ability to
differentiate and
compare between
semiotics and
content analysis.

Lesson plan (7)
The semiotic approach in teaching
objectives
1- to identify the
steps of the
semiotic
approach in
teaching.

2- Discuss
each step of
the semiotic
approach steps
in teaching.

activities

1

2

Role of the trainer
- The trainer presents a
lesson for the trainees
and she asks the them to
read it carefully.
- The trainer explains
and discusses the lesson
semiotically.
- the trainer indicate that
the teacher should raise a
certain questions to be
discussed with students
in order to explain any
lesson semiotically.
- To identify the first
step, The trainer asks the
trainees to identify the
subject of the lesson.
- the trainer asks the
trainees to suggest a
name for this step.
To identify the second
step, the trainer asks the
trainees to identify the
major idea of the lesson.
The trainer asks the

Role of the trainees
The trainees read the
lesson and interact
with the trainer.

The trainees play the
role of a school
students and they
identify the subject
of the lesson, then
they suggest names
for the first step.
The trainees identify
the major idea of the
lesson, then they
suggest names for
the second step.
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aids
LCD- flashcardsposter- English for
Palestine

organization
individually

evaluation

In pairs

Observing the
trainees ability
to identify the
steps of the
semiotic
approach in
teaching.

In pairs

3

4

5

trainees to suggest a
name for this step.
- to identify the third
step, The trainer asks the
trainees to identify the
minor ideas of the lesson
and she discusses the
minor ideas with them.
- the trainer asks the
trainees to suggest a
name for this step.
- To identify the fourth
step, the trainer asks the
trainees to identify the
cognitive units that
include signs.
- The trainer asks the
trainees to suggest a
name for this step.
- To identify the fifth
step, the trainer asks the
trainees to identify the
logical inferences "SR
and SD" included in the
signs.
- the trainer asks the
trainees to suggest a
name for this step.

The trainees presents
different minor
ideas, then they
suggest names for
the second step.

In pairs

The trainees identify
many cognitive units
that include signs,
then they suggest
various names for
the fourth step.

In pairs

The trainees identify
the logical
inferences with the
teacher guidance,
then they suggest
names for the fifth
step.

In pairs
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6

3- to identify the
objectives of the
semiotic
approach steps.

7a

7b

4- to design a
cognitive map
that represent

8

- To identify the sixth
step, the trainer asks the
trainees to think of the
logical inferences in
order to produce more
creative inferences.
- the trainer asks the
trainees to suggest a
name for this step.
The trainer present a
table that includes the
names of the sixth steps
and she asks the
discusses the extent of
consistency between the
steps names and the
trainees designations.
The trainer asks the
trainees to fill in the
table with the proper
objective for each step of
the semiotic approach.

The trainer presents
different creative
inferences in relation
to the logical
inferences, then the
suggest names for
the sixth step.

In pairs

The trainees
compare between the
designations that
they presented and
the steps names.

In pairs

The trainees identify
the objectives of the
semiotic approach
steps in light of the
previous activities.

individually

The trainer asks trainees
to create a design for the
teaching phases of the

The trainees create
different designs that
represent the

individually
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- observing the
trainees ability
to present a
suitable names
or designations
for the
semiotic
approach.
Observing the
extent of
correctness
that the
trainees
identify the
objectives of
the semiotic
approach.
Observing the
trainees ability
to design

s the steps of the
semiotic
approach.

5- to apply the
steps of the
semiotic
approach on
different texts.

9a

9b

semiotic approach.

semiotic approach
steps according to
their perspectives.

The trainer presents a
pictorial text for the
trainees and she asks
them to apply the
semiotic approach steps
on the text.
The trainer asks the
trainees to choose any
text whether it is verbal
or non verbal, then to
apply the semiotic
approach steps on the
text.

The trainees apply
the semiotic
approach on the
pictorial text.

The trainees choose
different texts. They
write the verbal and
they draw the non
verbal, then they
apply the semiotic
approach steps on
the texts.

individually

cognitive maps
that represents
the semiotic
approach steps
and reflect
their
understanding
for the steps.
Observing the
trainees ability
to apply the
semiotic
approach on
different texts.

groups

Summative evaluation:
The trainer asks the trainees to answer the following questions:
a- apply the steps of the semiotic analysis on a pictorial text.
b- Apply the steps of the semiotic analysis on a lesson. English for Palestine 6B ( unit 17, P56).
c- Choose any text you like whether it is verbal or non verbal and apply the steps of semiotic approach in teaching on this text.
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The Achievement Test

Al-Azhar University-Gaza
Deanship of Postgraduate Studies &Scientific Research
Faculty of Education
Department of Curricula & teaching Methods

Dear student-teacher
The researcher is conducting a study entitled ''The Effectiveness of a Suggested
Program on Developing Pre- service English Language Teachers' Awareness of
the Semiotic Approach at Al-Aqsa University '' to obtain a Master Degree in
Curricula and Teaching Methods. So, you are kindly requested to answer this
designed test in order to help in measuring the extent of knowledge you possess in
relation to the semiotic approach. Please, write your name on the test paper taking
into consideration that your answers will be confidential and used for the study
purpose only.
The text consists of two types of questions:
1- The multiple choice question: the answer depends on putting a circle on the
correct answer.
2- Essay question: the answer depends on your creativity in expressing what is
required.

Thank you for your kind cooperation

The researcher,
Salam Mahmoud Al-Ostaz
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The name:--------------------------------------------------------------------

A- choose the correct answer:
A1- Semiotic is a science that aims at:
a- Investigating rhetorical aspects of texts.
b- Studying signs and signals included in texts.
c- Exploring the meaning and the implication of the text in the context of the
reality in which they are found.
d- Capturing explicit, implicit, hidden and deep semantic relations of signs in the
text.
A2- The signifier means:
a- The psychological impression of a certain thing.
b- The study of signs
c- The mental representation of a certain thing
d- A unit consists of two sides
A3-The signified means:
a- The psychological impression of a certain thing.
b- The study of signs
c- The mental representation of a certain thing
d- A unit consists of two sides
A4- Semiotics features have been emerged as a systematic science by:
a- Saussure and Barthes
b- Peirce and Barthes
c- Saussure and Eco
d- Peirce and Eco
A5- Semiotics as a term is rooted to:
a- Saussure
b- Peirce
c- Barthes
d- Eco
A6- Semiology as a term is rooted to :
a- Saussure
b- Peirce
c- Barthes
d- Eco
A7- Semiotics is considered:
a- A research methodology
b- A critical methodology
c- An instructional strategy
d- All of the above
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A 8- According to Saussure, the sign was defined as:
a- The mental representation of a thing
b-The psychological impression of a thing
c- (a +b) together
d- The relation between signifier, signified and interpretant
A9- The difficulty in defining semiotics a definite definition is attributed to:
a- Variation of signs
b- Variation of signifiers
c- Variation of signifieds
d- Variation of cultures of semioticians
A10-One of the verbal signs is:
a- Spoken speech
b- Writing
c- (a+b) together
d- None of the above
A11- One of the non verbal signs is:
a- Body movements
b- Senses
c- Clothes
d- All of the above
A12- one of the semiotics characteristics is:
a- An internal strategy targets the relationship between the components of the
signifier.
b- A structural strategy derives its principles from structural verbal approach.
c- A strategy interested in the structure and organization of the subject.
d- All of the above.
A13- The best level of the semiotic analysis is:
a- Normative
b- Metaphorical
c- Imaginative
d- None of the above
A14- The level of semiotic analysis that doesn't depend on the capacity to text
interpretation is:
a- Normative
b- Metaphorical
c- Imaginative
d- All of the above
A15-The types of signs according to Peirce are:
a- Iconic
b- Indexical
c- Symbolic
d- All of the above
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A16- One of indexical signs is:
a- Smoking
b- Photographs
c- Caricature
d- Words
A17- The semiotic analysis for any text may vary according to the variation
of:
a- Persons
b- Places
c- Times
d- All of the above
A18- The text is defined as:
a-Assemblage of images interpreted with reference to the conventions associated
with a genre.
b- Assemblage of gestures interpreted with reference to the conventions associated
with a genre.
c- Assemblage of words interpreted with reference to the conventions associated
with a genre
d- Assemblage of signs interpreted with reference to the conventions associated
with a genre
A19- The Pragmatic aspect of the text means:
a- The Creativity of the text.
b- The nature of the text
c- The structure of the text
d- A cultural event
A20- The relation between signifier and signified is:
a- Arbitrary
b- Similarity
c- Symmetry
d- Proportionality
A21- To detect the text nature is one of the text aspects which is:
a- Formal
b- Pragmatic
c- Semantic
d- Structural
A22-Semiotics is considered as a research of creativity because it:
a-Produces meanings characterized by fluency.
b- Produces meanings characterized by flexibility.
c- Produces meanings characterized by originality.
d- All the above.
A23- Semiotics is considered as a teaching strategy that depends on :
a- Induction
b- Deduction
c- Abduction
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d- All the above
A24- Identifying the signs in the text is the phase of:
a- Text identification
b- Text recognition
c- Text perspicacity
d- Text assimilation
A25- The phase of text assimilation is the process of identifying:
a- The major idea included in the text
b- The minor idea included in the text
c- Cognitive units in the text
d- Creative images in the text
A26- The phase of text perspicacity is the process of determining:
a- The minor ideas
b- Cognitive units
c- Logical images
d- Creative images
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B- Read the following texts semiotically:
1- The Palestinian flag

--------------------------------------------------------------------------------------------------------------------------------------------------------------------------2- The Palestinian scarf:

---------------------------------------------------------------------------------------------------------------------------------------------------------------------3-A proverb:
A bird in the hand is worth two in the tree.
------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------4- Mahmoud Darweesh's poem "Identity Card":
!Write down
I am an Arab
Employed with fellow workers at a quarry
I have eight children
I get them bread
Garments and books
from the rocks
------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
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5- The name " yosouf " :
-----------------------------------------------------------------------------------------------------------------------------------------------------------------------6- UNRWA's logo:

-------------------------------------------------------------------------------------------------------------------------------------------------------------7- A gesture:

---------------------------------------------------------------------------------------------------------------------------------------------------------------------8- A signboard :

---------------------------------------------------------------------------------------------------------------------------------------------------
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9- Hadith Sharif:
On the authority of Adee bin Hatim ( May Allah be pleased with him),who said:
The messenger of Allah ( Peace and blessings of Allah be upon him) said :"Save
yourselves from Hell, even if it be by giving only half a date( of a palm tree) as
charity ; and who does not have even that , should at least speak nicely
-----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
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Attitude Scale Toward the Semiotic Approach in Teaching

Al-Azhar University-Gaza
Deanship of Postgraduate Studies &Scientific Research
Faculty of Education
Department of Curricula & teaching Methods

Dear student-teacher
The researcher is conducting a study entitled ''The Effectiveness of a Suggested
Program on Developing Pre- service English language teachers' Awareness of the
Semiotic Approach at Al-Aqsa University '' to obtain a Master Degree in
Curricula and Teaching Methods. So you are kindly requested to cooperate carefully
with this attitude scale in order to help in measuring your attitudes toward the use of
the semiotic approach in teaching by answering its items.
Your answers will be confidential and used for the study purpose only.
This scale consists of (43) statements that include the following dimensions:
- The attitude toward the nature of the semiotic approach in teaching
English language.
- The attitude toward the importance, value and benefit of the semiotic approach.
- The attitude toward the enjoyment in implementing the semiotic approach in
teaching English language.
You may find yourself agree with some statements, disagree with other
statements, hesitant with the others. This is exactly what is required from you to
show your attitude toward the semiotic approach.
Read each statement carefully and you have to decide wether you are "strongly
agree, agree, neutral, disagree or strongly disagree". You should put the mark ()
beside each statement and in the suitable column that expresses your opinion.
Please, do this for all statements and you should put only one mark for each
statement. There is no right or wrong answer, the right answer is the one that
expresses only your point of view.

Thank you for your kind cooperation

The researcher,
Salam Mahmoud Al-Ostaz
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The name:----------------------------------------------------------------------------

No

1

2
3
4

5

6

7

8

9
10

11

12

13

14

Attitude statements

Scale
Strongly
agree
agree

The objectives of the semiotic
approach based program are
obvious to me and I have worthily
acquired the analysis skills
I have acquired the ability to
analyze texts deeply by the
semiotic approach based program
I would feel regret if I didn't learn
the semiotic approach in teaching.
Subjects of the semiotic approach
based program are repeated ideas.
Semiotic approach based program
has enhanced my skills in planning
and explaining lessons in new
ways.
I support those say: my time was
wasted in vain in the study of the
semiotic approach based program.
Subjects of the semiotic approach
based program are various and
scientifically designed.
The analysis of the lessons using
the semiotic approach doesn't
develop my creative abilities in
teaching
I advise all pre-service teachers to
learn the semiotic approach.
Ways of presenting semiotic
approach based program's topics
are interesting and exciting
The semiotic approach of the
program contributes in developing
imagination and fantasy of what is
happening in the instructional
situation.
Semiotic approach program is a
precious opportunity that never be
compensated.
Ways of presenting the program
using the semiotic approach make
me an active participant in the
teaching process.
If you want to understand any text,
study it semiotically.
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neutra
l

disagree

Strongly
disagree

15

16

17

18

19

20

21

22

23

24
25
26
27

28

29

I wish to have the opportunity to
attend the semiotic approach
program once again.
The idea of analyzing lessons using
the semiotic approach is new to
me.
The semiotic approach can't
contribute
in
discovering
deficiencies or shortcomings of any
subject.
I won't hesitate if I am asked to
pay a subscription fee in order to
join the semiotic approach based
program.
Teacher's evaluation using the
semiotic
approach
doesn't
characterized by accuracy.
Analyzing lessons using the
ordinary method is better than
analyzing them using the semiotic
approach.
The semiotic approach based
program improves my teaching
methods .
The period of implementing the
semiotic approach based program
is appropriate and sufficient to
achieve objectives.
It is not convincing that the
semiotic approach detects errors
included in the subject.
I got bored during the training to
analyze lessons using the semiotic
approach.
The semiotic approach doesn't
depend on expensive materials and
tools in analyzing lessons
The semiotic approach encourages
self-learning
I felt happy when I was trained on
analyzing texts using the semiotic
approach.
It can be said that this semiotic
approach based program woke me
up from a nap.
The semiotic approach has
provided me with various mental
and affective skills.
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30

31

32

33
34
35
36
37
38
39
40

41

42

43

My ability to analyze lessons
using the semiotic approach
affects my teaching skills a little.
It is worthy to say that the program
of semiotic approach is the best
program I have ever studied.
The semiotic approach has
contributed in connecting lessons
to the surrounding environment
And reality.
Honestly, this program hasn't
presented me any thing new and it
is a waste of time.
The semiotic approach has got me
out of routine in lesson planning .
The semiotic approach has given
me the chance to re- organize the
topics of the lesson.
Be aware of losing the training
opportunity of the semiotic
approach in teaching.
The semiotic approach is great at
all its aspects.
The semiotic approach has allowed
me to enrich my lessons greatly.
I don't see any creative value to use
the semiotic approach in teaching.
Any topic details can't be
recognized by analyzing them
semiotically.
The semiotic approach has led me
to think of the lesson idea, not of
the ways of formulating
the
components of the lesson plan.
Linking lessons to other teaching
materials can't be done by
analyzing them using the semiotic
approach.
Activities included the semiotic
approach based program are boring
and repeated.
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Teaching Performances' Observation Sheet for Pre-service English
Language Teachers

Al-Azhar University-Gaza
Deanship of Postgraduate Studies &Scientific Research
Faculty of Education
Department of Curricula & teaching Methods

Dear Referee,
Prof. ------------------------------------------------------------------

The researcher is conducting a study entitled ''The Effectiveness of a Suggested
Program on Developing Pre-service English Language Teachers' Awareness
of the Semiotic Approach at Al-Aqsa University '' to obtain a Master Degree in
Curriculum and Teaching Methods. So you are kindly requested to evaluate this
observation sheet for the study.

Thank you for your kind cooperation

The researcher,
Salam Mahmoud Al-Ostaz
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Teaching Performances' Observation Sheet for Pre-service English
Language Teachers

Al-Azhar University-Gaza
Deanship of Postgraduate Studies &Scientific Research
Faculty of Education
Department of Curricula & teaching Methods

Dear observer
The researcher is conducting a study entitled ''The Effectiveness of a Suggested
Program on Developing Pre- service English Language Teachers' Awareness of
the Semiotic Approach at Al-Aqsa University '' to obtain a Master Degree in
Curriculum and Teaching Methods. So you are kindly requested to conduct the
observation of the pre-service English language teachers' performance in
implementing lessons in light of the semiotic approach.
The observation sheet measures the pre-service teachers performances in the light
of three domains : planning, presentation and evaluation.
- The first domain: five statements measure the pre-service teachers' skills in planning
lessons in light of the semiotic approach.
- The second domain: fifteen statements measured the pre-service teachers' skills in
presentation lessons in light of the semiotic approach.
- The third domain: five statements measured the pre-service teachers' skills in
evaluating students.
The scale for the levels of the observation sheet is three as the following:
1- Highly practiced performance is given 3
2- Practiced performance is given 2
3- Never practiced performance is given 1

Thank you for your kind cooperation

The researcher,
Salam Mahmoud Al-Ostaz
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The teacher's name:---------------------------------------------------------------No.

statements

Highly
practiced

Planning
1.
The teacher formulates different
objectives that related to the students'
practices of the semiotic analysis.
2.
The teacher plans the lesson to be
presented in a way that expresses its
multiple readings and inferences.
3.
The teacher identifies the steps and the
phases of the semiotic approach which
are
required
for
the
lesson
presentation.
4.
The teacher determines the required
activities and aids needed to explain
the lesson semiotically
5.
The teacher identifies methods of
evaluation for semiotics lessons.
Presentation
6.
The teacher identifies the text/ texts
needed to be studied by the students.
7.
The teacher gives the students the
opportunity to read the text
consciously
8.
The teacher helps the students to
identify the major and minor ideas of
the text.
9.
The teacher develops students' ability
of identifying the cognitive units of
the text
10. The teacher increases
students'
awareness of the semiotic concept and
the semiotic analysis by training.
11. The teacher focuses on students'
suggestions
and
their
logical
inferences of the cognitive units.
12. The teacher encourages students to
make creative inferences
for the
cognitive units
13. The teacher designs learning activities
that develop students' skills of the
semiotic approach.
14. The teacher keens on students' written
notes and inferences in order to be
discussed
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Practiced

Never
practiced

15.

The teacher follows students groups in
applying the steps of the semiotic
analysis.

16.

The teacher discusses students'
semiotic inferences they
have
concluded.
17. The teacher appreciates the semiotic
inferences and never underestimate
them.
18. The teacher makes students able to
present renewable and unique
opinions in contrary to what is
prevalent.
19. The teacher rewards students for their
new and creative semiotic analyses.
20
The teacher presents a suggestive
feedback for the semiotic analyses that
students present.
Evaluation
21. The teacher raises thought-provoking
questions
related to the lesson's
objectives and the semiotic analysis
22. The teacher evaluates students
according to the semiotic perspective
during and after the lesson
23. The teacher provides students with
homework and
assignments that
develop their semiotic analysis skills
24. The teacher identifies Students'
learning difficulties related to the
semiotic analysis skills in the light of
the discussion of their homework
assignments.
25. The
teacher
uses
multiple
formulations to evaluate the students'
capability of the semiotic analysis.
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Appendix (F)
Referee committee
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Appendix (F)
Referee committee

No.

Name

1.

Prof. Mahmoud Al- Ostaz

2.

Dr. Esam Shahata

3.

Dr. Ahmed Abd- Al-Rahman

4.

Dr. Mohammed Hamdan

5.

Dr. Enas Hammad

6.

Mrs. Mona Lubbad

7.

Mr. Sameer Al- Madhoun

8.

Prof. Abd Al- Jaleel Sarsour

Institution
Department of curricula and teaching
methods at Al- Aqsa university
Department of English language at AlAqsa university
Department of English language at AlAqsa university
Dean of mass communication and
language at Gaza university
Department of curricula and teaching
methods at Al- Aqsa university
English language teachers at UNRWA
schools
Department of supervision at Al- Aqsa
university
Faculty of art at Al- Aqsa university
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Appendix (G)
The Authorization Letter to the Faculty of
Education "Practicum Department"
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فاعلية برنامج مقترح لتنمية وعي معلمي اللغة االنجليزية في مرحلة ما قبل الخدمة بالمدخل
السيميائي في جامعة األقصى
إعداد الطالبة

سالم محمود حسن األستاذ
الملخص باللغة العربية

هدفت هذه الدراسة للتعرف على فاعلية برنامج مقترح لتنمية وعي معلمي ما قبل الخدمة تخصص اللغة

االنجليزية بالمدخل السيميائي في جامعة األقصى ,و بحثت الدراسة أسس تصميم البرنامج المقترح باإلضافة الى
طبيعته في تنمية المعرفة ,االتجاه و المهارات التدريسية المرتبطة بالمدخل السيميائي.
وألغراض ذلك تم استخدام المنهج شبه التجريبي القائم على مجموعة واحدة باختبار قبلي واخر بعدي,

فتكونت عينة الدراسة من ( )03طالبة معلمة في المستوى الرابع الملتحقات في برنامج التربية العملية بجامعة
االقصى في الفصل الدراسي الثاني من العام الجامعي  3302 -3300قسم اللغة االنجليزية .
تم تطبيق األدوات التالية "اختبار تحصيلي للمدخل السيميائي ,مقياس اتجاه نحو المدخل السيميائي,
بطاقة مالحظة األداء التدريسي من منظور سيميائي" على عينة الدراسة قبل تطبيق البرنامج و بعده وتكون

البرنامج من ( )02جلسة.

تم معالجة البيانات إحصائياً باختبار "ت" لعينتين مرتبطتين و حجم األثر للتوصل للنتائج .اضافة الى

ذلك تم استخدام معامل ارتباط بيرسون ,معامل ارتباط سبيرمان براون ,الفا كرونباخ ,و التجزئة النصفية للتأكد
من صدق وثبات االدوات.
و توصلت الدراسة الى النتائج التالية:
 -0توجد فروق دالة إحصائية عند (  ) α ≥ 3030في االختبار التحصيلي للمدخل السيميائي قبل تطبيق
البرنامج المقترح و بعده ,و لصالح التطبيق البعدي لدى الطالبات معلمات اللغة اإلنجليزية.

 -3توجد فروق دالة إحصائية عند (  ) α ≥ 3030في مقياس االتجاه نحو المدخل السيميائي قبل تطبيق
البرنامج المقترح و بعده ,و لصالح التطبيق البعدي لدى الطالبات معلمات اللغة اإلنجليزية.
 -0توجد فروق دالة إحصائية عند (  ) α ≥ 3030في بطاقة مالحظة االداء التدريسي القائم على المدخل
السيميائي قبل تطبيق البرنامج المقترح و بعده ,و لصالح التطبيق البعدي لدى الطالبات معلمات اللغة

اإلنجليزية.
 -2حجم اثر البرنامج المقترح في تنمية وعي معلمي ما قبل الخدمة" لغة انجليزية" نحو المدخل السيميائي
أعلى من ( )3.02بالنسبة لمعامل مربع ايتا.
وفي ضوء هذه النتائج اوصت الدراسة المؤسسات التربوية بأخذ المدخل السيميائي في عين االعتبار ,اضافة
لذلك اقترحت الدراسة اجراء دراسات تكميلية مرتبطة بالمدخل السيميائي من اجل تعزيز االتجاهات الحديثة في
التربية.
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جامعة االزهر -غزة

عمادة الدراسات العليا و البحث العلمي

كلية التربية

برنامج الماجستير مناهج و طرق تدريس

فاعلية برنامج مقترح لتنمية وعي معلمي اللغة االنجليزية في مرحلة ما
قبل الخدمة بالمدخل السيميائي في جامعة األقصى

إعداد الطالبة

سالم محمود حسن األستاذ
إشراف الدكتورة

سمر سلمان أبو شعبان
قدمت هذه الدراسة استكماال لمتطلبات الحصول على درجة الماجستير في المناهج
وطرق التدريس بكلية التربية في جامعة األزهر -غزة
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