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Abstract
The study aims to investigate the effect of teaching vocabulary through contexts on
enhancing 7th graders using of new learnt vocabulary in authentic context at
UNRWA'S schools.
To achieve the aim of the study, the researcher adopted the quasi-experimental
approach. The sample of the study consisted of (67) students from Omariya prep
boys school in Rafah. The researcher divided the participants into two group as;
experimental and control group. Students at the experimental group were taught
English vocabulary through Contexts while students at the control group were
taught English vocabulary using the ordinary way during the second semester of
the school year (2013 – 2014). The researcher used vocabulary context-using oral
and written test to measure students’ ability to use the new learnt vocabulary in
authentic oral and written context. The test consisted of four questions and was
used as pre and posttest.
The researcher referred to specialists to ensure the validity of the test and used
Pearson Correlation Coefficient to measure its validity. The reliability of the test
was measured by Cronbach's Alpha.
The results of the vocabulary oral and written context-using test regarding the two
groups and the pre and posttest of each group were statistically analyzed using T-
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test to examine if there are statistically significant differences between students'
mean scores.
The findings indicated that there are no statistically significant differences between
the control and experimental groups after the use of vocabulary context teaching as
a teaching technique with the experimental group and the traditional technique
with the control group.
This study recommended the importance of considering teaching English
vocabulary through context among other interactive teaching techniques and to pay
more attention towards leaners’ productive skills of using English language in
writing and speaking. In addition, the researcher recommended the adoption of
context-based teaching regarding other English teaching skills.
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Chapter 1
Background of the Study

1.1 Introduction
Vocabulary is one of English language skills that is considered a critical component of the
language. Vocabulary seems to be as the small bricks that together form a comprehensible
language, a language that is well built and acquired. If ELLs properly acquire ELV and maintain
it, then it becomes easier for them to understand English language speakers and to be able to form
understandable sentences in order to use English language functionally. According to Farstrup
(2008, p. 211) "Knowing words in a language is a key component to understanding text and being
able to produce it". He linked a learner’s knowledge of a language vocabulary to his ability to
understand speakers of that language and to be able to handle a language’s skills including;
listening, reading, speaking and writing. Schmitt (2000, p. 6) agreed with him when he states
"Vocabulary and lexical units are at the core of learning and communication." While Huckin and
Coady (1996, p.5) mentioned the skill of vocabulary as a more important and critical skill as they
directly related it to ELLs when they said, "vocabulary is central to language and of critical
importance to the typical language learner" .
It is clear that vocabulary has extended importance within English language as a critical element
for communication and learning, which are both considered as the ultimate goals of teaching
English language that are adopted by the Palestinian Ministry of Education within the curriculum
English for Palestine and practiced within UNRWA schools in the Gaza strip.
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Thompson (2007, p. 87) reported that knowing what, how and when to teach vocabulary is perhaps
the most difficult task facing a teacher of ELLs " and that leads to an important question about
"What is the smartest and most effective method to teach English vocabulary?"
Vocabulary teaching techniques differ according to the language teaching method that is adopted.
According to GTM, vocabulary is taught through providing learners with bilingual vocabulary lists
to learn (Coady & Huckin, 1997, P.5). However, this technique approved inappropriate, because
sometimes the exact equivalent of the word is not easy to find and it ignores the cultural and
idiomatic aspect of the words (Verghese, 1989, P.87). On the other hand, communication receives
more attention in modern teaching. Therefore vocabulary is taught through different techniques
including; acting out, drawing pictures, songs, different puzzles and using technology.
The researcher has interviewed some teachers and students at UNRWA schools regarding
vocabulary learning and teaching especially in seventh grade. Different techniques are used
depending on students’ level and lesson objectives. Most of teachers reported using cards that
show the form and a picture of the word denotation, few reported using technological means and
few reported using bilingual lists with low achieving students. Vocabulary presentation is followed
by formative evaluation to check students’ understanding. This whole process takes about 10 to
15 minutes of the session. In the following session, teachers revise the previously learned
vocabulary and according to official instruction issued by UNRWA development center they are
supposed to give a short spelling exercise. Teachers reported problems regarding students learning
vocabulary including; phonological, semantic and spelling problems. The researcher has taught
English language at UNRWA for several years and faced the same problems regarding vocabulary
teaching, so he decided to act differently and try to achieve better vocabulary learning.
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According to Brooks & Kempe (2012, p. 3) "Children at young age learn to speak and understand
others’ speech is spite of the extraordinary complexity and diversity in sound patterns, word
meanings and grammatical structures." Since infants with their primitive or limited mental abilities
take only five years to master a language while relatively grown up students take twelve years to
learn a language and still face difficulties, then it is something worthy trying to simulate the
nature’s way of learning a language, while adapting variables to suit different characteristics of the
targeted group of the seventh graders.
Children learn vocabulary through being in context of that language as Foley (1993, p. 13)
mentions, "Any human child can learn any human language as long as it is raised in the context of
that language." Then it is important to consider a teaching technique that simulates the language
context, a teaching technique that matches the objectives mentioned by Farstrup & Samuels (2008,
p. 165) "The ultimate goal of any vocabulary instructional program is to equip students with
strategies that enable them to become independent word learners. Such strategy instruction would
need to include context clues, morphemic and structural analysis, word origins, and references."
Qian (2004, p. 160) adds, "guessing vocabulary meaning through context is among the most
common strategies used by foreign language learners."
As a conclusion, the researcher adopted the technique of teaching vocabulary through context.
Students will encounter English vocabulary at their natural language context. Huckin and Coady
(1999, p. 187) emphasized that most vocabulary known by people has been acquired through
inference of meaning through context." So students will not simply be given words and equivalent
meanings and be asked to rehearse them, rather they will have to think for themselves and extract
the meaning of new learned vocabulary using context clues. Students are not supposed to use or
refer to bilingual dictionaries, simply because they are expected to be able to understand the
3

vocabulary and use it productively -in a way similar to infants language acquiring- rather than
translating it to their mother tongue language.
1.2 Statement of the Problem
The researcher observed that students encounter real problems when they are required to use the
new learnt vocabulary in authentic and meaningful contexts. These problems had really affected
students’ ability to use the language they studied in a communicative or interactive way. Therefore,
students tended to lose interest and motivation to learn a language and when realizing that they
will not be able to use it productively.
The main question of the study is:
'' What is the effect of teaching vocabulary through contexts on enhancing seventh graders
using of new learnt vocabulary in authentic context at UNRWA's schools? ''
To achieve the purpose of the study, the researcher addresses the following questions:
1. Are there statistically significant differences at (α ≤ 0.05) between students’ mean scores in the
pre and post (written and oral) tests for the experimental group?
2. Are there statistically significant differences at (α ≤ 0.05) between students’ mean scores of the
oral and the written posttests of the experimental group?
3. Are there statistically significant differences at (α ≤ 0.05) between students’ mean scores in the
experimental group and the control group in the oral posttest?
4. Are there statistically significant differences at (α ≤ 0.05) between students’ mean scores in the
experimental group and the control group in the post written test?
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5. Are there statistically significant differences at (α ≤ 0.05) between students’ mean scores in the
pre and post (oral and written) tests in the control group?

1.3 Hypotheses of the Study
The following hypotheses were derived from the main question:
1. There are statistically significant differences at (α ≤ 0.05) between students’ mean scores in the
pre and post (written and oral) tests for the experimental group in favor of post (written and
oral) tests.
2. There are statistically significant differences at (α ≤ 0.05) between students’ mean scores of the
oral and the written posttests of the experimental group.
3. There are statistically significant differences at (α ≤ 0.05) between students’ mean scores in the
experimental group and the control group in the oral posttest in favor of the experimental group.
4. There are statistically significant differences at (α ≤ 0.05) between students’ mean scores in the
experimental group and the control group in the post written test in favor of the experimental
group.
5. There are statistically significant differences at (α ≤ 0.05) between students’ mean scores in the
pre and post (oral and written) tests in the control group in favor of the post (written and oral)
tests in the control group.
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1.4 Purpose of the study
The study aims to:
1. Investigate the effect of teaching vocabulary through contexts on enhancing 7th graders using
of new learnt vocabulary in oral and written authentic context at UNRWA's schools to provide
a vocabulary teaching technique that improves students’ abilities to use new learnt vocabulary
in oral and written authentic contexts.
2. Give suggested recommendations that would help students in using new learnt vocabularies in
authentic contexts based on the study applied on UNRWA's seventh grade.

1.5 Significance of the study
This study is significant to:
Students:
1-It increases students' ability in using new learnt vocabulary in authentic contexts through
presenting new learnt vocabulary in context and requesting students to use them in new contexts
increasing their English language syntax, semantics and word order awareness.
Teachers:
1- Revealing a successful technique that may help overcoming some problems students used to
suffer from and may help teachers reconsider their teaching techniques and strategies through
applying the studied technique of context use to other language skills.
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2-Teachers may become more aware about the individual differences among students in using new
learnt vocabularies in authentic contexts and vary the context’s semantic and syntax content in
order to cover the individual differences.
3-Teachers may reconsider their teaching methods in the light of the importance of students’ ability
to use new learnt vocabularies and other language’s skills in authentic contexts.
Supervisors:
1-Supervisors pay more attention to the importance of using new learned vocabulary in authentic
contexts and its effect on using the new learnt vocabulary productively.
2-Supervisors consider new teaching techniques that aim to develop language production skills.
Researchers:
1- It may be an essential motivator for researchers to study more different adapted context based
techniques that may help students in using new learnt vocabularies in authentic contexts and
consider new techniques or developed ones related to what the researcher would use in this
research.

1.6 Definition of Terms
The researcher defined the following terms for the purpose of the study:
Effect:
is defined as the degree of improvement in the students' ability to use new learnt vocabulary in
oral and written contexts, and it is measured statistically using T-test, means and deviations.
7

Teaching vocabulary:
is the process carried out by English language where the new vocabulary are introduced to students
using oral and written contexts that are meaningful and grammatically correct.
Contexts:
is a written and oral text that is offered by the researcher to the students providing meaningful
situations that would help the learners guess the meaning of the new learnt vocabulary.
Seventh graders:
are male students aged between (12 – 13) years who study English for Palestine 7 textbook at
Omarya Prep Boys UNRWA school at Rafah governorate.
New learned vocabulary:
the new words that are given in periods 1 and 3 in each unit of English for Palestine 7.
Authentic contexts:
A written or oral text that is provided by the learners using the new learnt vocabulary semantically
and syntactically correct, according to the learners’ own-realization of surrounding life situations.
UNRWA’s schools:
UNRWA stands for United Nations for Relief and Works Agency, which is an international
organization that runs schools where students study from grade one to grade nine in Gaza strip.
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Summary
Chapter one included the background of the study. It defined the study problem that aims to
investigate the effect of teaching vocabulary through context on enhancing seventh graders use of
new learnt vocabulary in authentic contexts. In addition, it provided the hypotheses, objectives,
terms’ definition and procedures.
In the second chapter, the researcher referred to the theoretical framework of the study mentioning
definitions of terms, categories of the studied aspects of English language and the targeted
curriculum. In the third chapter, the researcher referred to the previous studies related to the current
study. In the fourth chapter, the researcher explained the design and methodologies used in this
study. In the fifth and last chapter, the researcher discussed the outcomes of the study following
with recommendations.
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Chapter 2

Theoretical Framework
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Chapter 2
Theoretical Framework

Introduction
This chapter represented the theoretical framework of the study. It began stating the definition of
vocabulary, different types of vocabulary and the importance of vocabulary. Following that, the
attention shifts towards English for Palestine 7 textbook, it handled the course component format
and vocabulary. Finally, this chapter discussed the stages of learning new vocabulary, different
vocabulary teaching strategies and among them the strategy that is adopted by the researcher.

2.1 Definition of Vocabulary
There are different definitions of vocabulary that are mentioned by the researcher:
According to Cambridge advanced learner’s dictionary (2008), vocabulary is defined as "all the
words known and used by a particular person or all the words that exist in a particular language or
subject" where vocabulary is referred to as "words".
Muthuchamy and Thiyagu (2011, p. 105) defined vocabulary as all the words known or used by a
particular person.
Oxford Advanced Learner’s Dictionary (2010) defined vocabulary as " all the words in a particular
language" or " a list of words with their meaning, especially in a book for learning a foreign
language"
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Furui (2007, p. 8) considered vocabulary as the set of all words that has been set up to recognize
things.
Shiotsu (2010, p. 23) stated that vocabulary is a set of lexemes which is the smallest unit in the
meaning system of a language distinguishable from other similar units.
Instead of referring to vocabulary as being words with content, Marcuccilli and Carlson
(2010, p. 21) defined vocabulary in two different ways according to the way it is used:
Vocabulary as a code breaker: where the learner decodes the language provided within a
particular context, content area or situation to understand the meaning.
Vocabulary as a meaning maker: the speaker or writer recognizes the differences of language
meaning according to different situations and contexts; therefore makes appropriate word choice
to communicate meaning correctly.
From the definitions mentioned above, it is observable that the word "word" is used in all the
definitions to refer to the concept "vocabulary". Therefore, in this research the researcher is
alternatively using both words "word" and "vocabulary" to refer to the same concept. However,
the researcher – operationally - defines vocabulary as the new words that are presented in lessons
1 and 3 in each unit of English for Palestine 7 textbook.

2.2 Types of Vocabulary
Vocabulary is classified according to three different criteria. First, according to the purpose, which
includes productive and receptive vocabulary (Benjamen 2010, P.29). Second, according to
language four skills of listening, speaking, reading and writing (Graves, August & Martinez
12

2013, P.11). Third, according to usage frequency of the vocabulary (Muthuchamy & Thiyagu
2011, p. 105).

2.2.1 Productive and Receptive Vocabulary
Vocabulary has different types according to its use. Benjamen (2010, P.29) classifies vocabulary
into:
Productive vocabulary:
The vocabulary that are used in a productive way, or the vocabulary that is used by the speaker to
produce sentences or to express himself whether in speech or in writing. Benjamen (2010, P.29)
described productive vocabulary knowledge as "being able to express a concept by means of L2
words."
Receptive vocabulary:
The vocabulary that is easily understood when being read or heard. Benjamen (2010, P.29)
described receptive vocabulary knowledge as " knowledge of the meaning of a language 2 word,
or being able to translate a word from L2 to L1."
Kersten (2010, P.55) referred to receptive and productive vocabulary as the active and passive
vocabulary considering that reading and listening skills are receptive ones and writing and
speaking skills are productive ones.
In general, the receptive vocabulary is always much larger than the productive vocabulary. A
second/foreign language learner may understand most of the second/foreign language words, but
will not be able to use the same number of words in a correct way. One of the main reasons for
13

this is that the learner will be reading or listening to the vocabulary while it is used in a context.
The learner will be able to take advantage of the contextual clues, which is something that the
learner deprives when producing vocabulary him or herself.

2.2.2 Listening, Speaking, Reading and Writing Vocabulary
Graves, August & Martinez (2013, P.11) classified vocabulary according to English language four
skills. Listening vocabulary are words understood while listening to English spoken words.
Speaking vocabulary are words used while speaking English. Reading vocabulary are words
understood while reading. Writing vocabulary are words used to write in English language. They
added, "The four vocabularies overlap".
So if English language four skills overlap indeed English vocabulary related to those skills do too.
ELLs need to listen before speak, to read before write and sometimes to involve the four skills
together.

2.2.3 Passive Vocabulary and Active Vocabulary
Vocabulary is classified according to its usage frequency – how often specific vocabulary are used
– into two types:
Passive vocabulary:
Muthuchamy & Thiyagu (2011, p. 105) stated that passive vocabulary are a group of words that is
understood upon hearing or encompassing them.
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Kersten (2010, p. 55) defined passive vocabulary as "a word that is only connected to the rest of
the lexicon in a unidirectional way, that is without information flowing back." Therefore, it can
only be activated by external stimuli, upon hearing or seeing it.
Active vocabulary:
Muthuchamy & Thiyagu (2011, p. 105) stated that active vocabulary is the words that may come
to our minds immediately when we are in a situation of speaking or producing language.
Kersten (2010, p. 55) defined active vocabulary as " words that are connected to their parent
lexicons by more than one type of connection. " therefore, it can be easily activated by other words.

Passive vocabulary and active vocabulary can be considered as a relative issue. If an engineer is
using his everyday technical vocabulary while at work that makes these vocabulary as active
vocabulary. On the other hand, if a teacher uses the same engineering technical vocabulary, which
is not related to his work or profession, then it is considered as a passive vocabulary in that case.
Alkhuli (2006, p. 61) stated the following points comparing between active and passive
vocabulary:
1. Through the process of learning, some words that were passively learned may become
actively learned; in other words, to shift from being passive and become active.
2. Words passive in general may be active in another purpose and another situation as
technical words for specialist.
3. Passive vocabulary are usually larger in number than active vocabulary and that applies to
all people, whether speaking a native language or a foreign one.
15

4. Passive vocabulary is needed more in receptive skills like listening and reading, while
active vocabulary is needed more in productive skills like speaking and writing where one
is required to think and express himself.
5. While writing, one may use words he would not use during speaking, which makes active
vocabulary during writing larger than active vocabulary during speaking.

To summarize and according to Alkhuli (2006, p. 61), students are taught passive vocabulary so
that they can understand them upon hearing or reading them, while they are taught active
vocabulary to use them whenever needed in speaking or writing. That makes passive vocabulary
for recognition and active vocabulary for production. It is worthy to mention that seventh graders
studying at UNRWA schools learn all types of vocabulary previously discussed through English
for Palestine 7 textbook.

2.3 The Importance of Vocabulary in EFL Learning
Researchers emphasized the critical role that vocabulary plays in English language learning. They
have linked vocabulary important role to each of English language skills, the researcher cites some
of the recommendations and findings that stated so as following:
Recommendations and findings that ensures the importance of vocabulary for ELL in acquiring
the language in general:


" Vocabulary is center to language and of critical importance to the typical language
learner. " (Coady & Huckin, 1997, P.1)
16



According to Moghadam, Zainal & Ghaderpour (2012, P.55) "Vocabulary learning is
dominant in language acquisition and crucial to the learners’ overall language acquisition".



"Insufficient vocabulary knowledge of the learners led to difficulties in second language
learning" (Asgari & Mustapha 2011, P.84)

Recommendations and findings that indicated the importance of vocabulary for acquiring English
language skills; both comprehension and production skills:


"Students need lots of target language vocabulary to be able to tackle successfully both
production and comprehension activities in the target language." (Ahmadi, 2012 P. 197)



Mehrpour et al. (2011, p. 115-122) conducted a research about the relationship between
vocabulary and reading comprehension and the results showed that the more words learners
know; the more easily they comprehend the texts and a deep knowledge of vocabulary
helps students to become better readers.



According to August, Carlo, Dressler, & Snow (2005, P.50) English language learners
(ELLs) who experience slow vocabulary development are less able to comprehend a text
at grade level than their English only peers. Such students are likely to perform poorly on
assessments in these areas and are at risk of being diagnosed as learning disabled.



Ghazal (2007, P.90) stated that language learners need a wide array of target language
words to be able to tackle successfully both production and comprehension activities in the
second or foreign language.
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Recommendations and findings that mentioned the importance of reconsidering the traditional
perspectives about vocabulary knowledge and the importance to implement new ideas in
curriculum designing:


Brown (2010, p. 94-95) conducted a research about What aspects of vocabulary knowledge
do textbooks give attention to, in his research he calls for material writers and teachers to
take a more comprehensive view of vocabulary knowledge and vocabulary teaching.

Vocabulary importance stems out of the fact that it is fundamental to all English language skills.
As a learner with adequate amount of vocabulary would surely well-perform in listening, speaking,
reading and writing, then it’s very important to realize that vocabulary is a critical component of
English language and should receive a considerate amount of attention and planning.

2.4 Stages of Learning New Vocabulary for EFL Learners
When learners’ encounter new vocabulary, they are thought to go through certain stages that
gradually deepen and eventually leads to learners’ ability to use vocabulary productively. Pollard
(2012, p. 4-6) discussed those stages in California TESOL Conference and suggested three
sequenced stages as follows:
2.4.1 Stage 1: Meet the Words (initial exposure to new words)
At this stage, Pollard (2012, p. 4-6) suggested that learners may best encounter new words through
word cards, through which they would be able to hang it on something prominent in front of them,
or read it several times with its meaning written on the back, after a while the word form and
18

meaning will become familiar to them. However, in this study the learners are supposed to get
confronted with the new words for the first time through contexts rather than different educational
means; like, word cards, pictures or even labeled realia. In order to imitate what the researcher
believes to be the natural way of vocabulary learning. Robinson (2001, p. 12) stated, "the natural
way to learn words is to see or hear those words in contexts as the context will tell you how to use
a word." In this stage, learners are supposed to see the word for their first time, recognize it’s form,
spelling and meaning.

2.4.2 Stage 2: Work with Words (manipulating and recycling words)
At this stage, Pollard (2012, p. 4-6) suggested that among this stage, learners are expected to carry
out their usual routine of vocabulary activities. The words are already studied, but learners may
classify them into different categories, make association between them or go into discussions
regarding those vocabulary. It can be considered as anything that may help deepen learners
understanding and remembrance.
Teachers provide learners with different activities that help learners get the different meanings of
a word, its synonyms and antonyms and the correct spelling. A learner must know the correct
spelling of a word, the way it is used and its different derivation and formation.
2.4.3 Stage 3: Make the Words My Own (deeper understanding and long-term retention)
At this stage, Pollard (2012, p. 4-6) suggested that it’s time for learners to start using those words
as if they were theirs, learners may make up a story using their own words. What gives this stage
its significance, is that learners role to start using those new vocabulary in a new context. Learners
19

are connecting words to their previously learnt ones. At this stage, they enjoy full mastery of the
vocabulary and they are able to freely express themselves using those new learnt vocabulary.

2.5 Vocabulary Teaching Strategies
English vocabulary as well as other English skills has been taught in varied ways according to the
trends that was common during the time of teaching. Teaching methods have been developing and
changing over the time. That is a result of the intensive researches. Instructors and researchers
have worked over the time and conducted experiments to reach the best way for English language
teaching as a second/foreign language. The researcher classified the vocabulary teaching strategies
according to the general language teaching methods.

Vocabulary teaching techniques are numerous but can be classified into limited categories
according to the general ELT methods. All the techniques that uses equivalent first language
meaning, word pair lists or translation technique can be linked to the same ELT method, which is
the GTM.

2.5.1 The Grammar Translation Method (GTM)
According to Tetzner (2006, p. 1), the grammar translation method (GTM) was first used as a
method of teaching in Prussia in Germany in the mid-nineteenth century and it is still used in some
countries till this day.
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Mukalel (2005, p. 45-50), described (GTM) as "it had been so universal that its impact so great
and lasting in all parts of the world." According to him, as its name reveals, the GTM is basically
about teaching grammar and language by translating language to the mother tongue of the learner,
a more attention is paid to the written form and no attention to the spoken form.
It considered all languages universal and similar in some way or another therefore the best way to
learn languages is to provide the translation of grammar of the second language in the first
language.
Grammar translation techniques for teaching vocabulary as pair word lists are rarely used by
teachers at UNRWA schools. The most common of those techniques is by providing first language
equivalent of each word, mostly in word lists and using bilingual dictionaries. Teachers usually
write the words on board with their literal translation and students write them in their notebooks.
Although this method is not adopted in the UNRWA English Teachers’ Guide, still it is slightly
used at UNRWA schools in Gaza strip. Teachers who use this technique are those who work with
students with learning difficulties, they claimed that it proven successful with such students.

2.5.2 The direct method
Richards & Rodgers (2002, p. 55) argued that a foreign language can be taught without the use of
learners’ native languages if the meaning to be conveyed directly through demonstration and
action. Those principals brought the most widely known form of the natural method, which is the
Direct Method.
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Regarding vocabulary teaching, the Direct Teaching Method did not use word translation lists or
translation equivalent as in dictionary style, but it only considers the target language. Vocabulary
is taught through demonstration, real life objects, visual materials, videos, realia and pictures;
abstract vocabulary is taught by association of ideas. As the researcher observed through his work
at UNRWA and through educational visits he made to other teachers, this method is adopted and
used by a considerable number of teachers working at UNRWA in the Gaza Strip.

2.5.3 Communicative Language Teaching (CLT)
According to Richard (2006, p. 1), Communicative Language Teaching (CLT) was first proposed
in the 1970s and since then has influenced approaches to language teaching today. Miller and
Flowerdew (2005, p. 12) stated that "The communicative approach brings implications of
communication to language teaching, it looks at what people do with languages and how they
respond to what they hear."
Communicative language teaching as it is called, is concerned with communicative learning
atmosphere rather than traditional instruction or first language equivalent teaching.
Communicative Language Teaching can be considered as an umbrella that includes tens of
different teaching techniques. Regarding vocabulary teaching, many techniques and strategies
are included under the wider concept of Communicative Language Teaching. It includes all the
techniques that aim at involving learners in a communicative process of language learning and
that includes; different games, conversations, discussions, role-play, information-gap activities,
jigsaw activities, task-completion activities, information gathering, opinion sharing, informationtransferring and reasoning-gap. Nagaraj (1996, p. 44 – 46)
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The researcher observed that this method is used in teaching English language skills and
vocabulary by English language teachers working at UNRWA in the Gaza Strip. Most of teachers
using this method tend to use it with high achieving students and most of the times with female
students. Regarding communicative vocabulary teaching techniques, it resembles other vocabulary
teaching techniques of direct teaching method and contradicts with vocabulary teaching techniques
of grammar translation approach.

2.5.4 Vocabulary Teaching Strategies Used by Teachers in Teaching Vocabulary at UNRWA
Schools in Rafah
Vocabulary teaching strategies used by English language teachers at UNRWA schools are varied
according to many aspects. Learners’ achievement level and age are among the biggest
determiners. The researcher conducted meetings with many teachers and attended many of their
teaching sessions. Teachers tended to use different techniques starting from cards and pictures and
ending with high-level techniques like context guessing or discovering.
However, UNRWA Education Development Center provided in–service training courses for
(regular) English teachers that discuss in details the systematic way of teaching each of the English
language skills implemented in the Palestinian curriculum.
According to the In-service Training Courses for English Teachers material (Development
Center, 2012) a word’s meaning can be illustrated effectively under the following techniques:
1. Using pictures or drawings; for example, rather than explaining what lorry/tuck is, show them a
picture of one.
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2. Using realia (the actual object) ; for example, rather than explaining what a credit card is, show
them one.
3. Using mime; for example, rather than explaining what tired or jump is, mime it.
4. Using contrasts; for example, with heavy you could also pick up something, which is not heavy to
emphasize the point.
5. Using synonyms of a lower level; for example, for exhausted you should say ‘a word meaning
very tired’.
6. Using spoken gap-fill sentence; for example: I ate four pieces of cake….I was very………….
7. With higher levels, try to use more student-centered approaches to increase learner independence.
This considers the fact that your students already have a good level of English. Higher levels need
to be challenged more, and they quickly get bored if there is too much coming directly from the
teacher. One way is to provide contextualized sentences which is a sentence containing the word
and making the meaning clear.
8. Matching exercises or combining some of the above approaches.
9. Following a reading task, students can look at given words in the text and match them with, or
deduce their meaning.
The above-mentioned nine techniques are approximately all the applied techniques at UNRWA
schools, the researcher did not observe any other techniques regarding the classes he attended.
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2.6 Context Based Teaching
Teaching students a new skill should consider the way they are supposed to utilize or use the new
learned skill, i.e. the learning objectives. Thinking of the way infants acquire their mother tongue
language, it is granted that they do not receive language courses, but rather they get directly
confronted with the language in its original context and they tend to learn new words and use them
later on. In a similar way, context based teaching aims to simulate the original way of language
learning. The researcher stated the following definitions of the concept –context– and context
based teaching:
In the narrow sense of the word, "the context of a word or sentence consists of the words or
sentences before and after it. In addition, it is often used to mean the general situation in which
something exists or occurs" (Takashiro & Takeda (2000, p. 756-759).
According to Cambridge Advanced Learner’s Dictionary (2008), a context is "the text or speech
that comes immediately before and after a particular phrase or piece of text and helps to explain
its meaning."
While Oxford Advanced Learner’s Dictionary (2010) defined –context- as "the words that come
just before and after a word, phrase or statement and help you to understand its meaning.”
However, the researcher defined the context as written or spoken texts presented by the researcher
to the learners where the new vocabulary provided by English for Palestine 7 is contextually used
and a sentence that is meaningful and grammatically correct.
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2.6.1 The Origin of Context Based Teaching
Context based teaching was not originally designed for ELT. Trimmer, Laracy & Gray(2009, P.1)
stated that Context-based learning (CBL), used to be called problem-based learning but changed
due to the negative connotations of the word ‘problem’.
Since CBL was originally called problem-based learning, the researcher traced back its history to
its origin as problem-based learning and found that according to Uden & Beaumont (2006, p. 30)
"Problem-based learning originated in the medical schools at Case Western Reserve University in
the United States (1950s) and McMaster University in Canada (1960s)."
Problem-based or context-based learning –as newly called- is used in the medical schools due to
its importance and role in connecting learners with real life situations. Learners in medical schools
dealt with new knowledge, as they are supposed to deal with real life situations. The researcher
believed that applying this technique would enable the learners to acquire ELV in order to use it
functionally.

2.6.2 The Significance of Context Based Learning (CBL)
According to Graves, August and Martinez (2013, P.89), "If we can increase students' proficiency
in learning from context even a small amount, we will greatly increase the number of words they
learn." By the time ELLs become more competent in their English, they will start learning most of
their words from a context, just as a native speaker does.
Since learners –in real life- would not be carrying dictionaries with them and life situations may
not always confront them with curriculum related situations, then it is important for them to have
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a technique that applies to large number of examples rather than just a group of rehearsed
vocabulary. "Inferring the meanings of unknown words from context is the first and most important
word-learning strategy." Graves (2006, p.94)
Realizing the impact or practical use of the newly learnt material makes learners more motivated,
pay more attention towards the learning process, and helps increase learners' achievement of the
targeted skill.

2.6.3 Stages of Teaching New Vocabulary Using Context-Based Approach
There are three stages of applying a context-based approach to vocabulary teaching for English
language learners stated according to Ying (2001. P.18-26):
1. The teacher’s first task is to draw the students’ attention to cue words and phrases:
The teacher should present the learners the context clues that help them identify the meaning
of the targeted word within a context. The teacher should explain those clues that are
implemented in this paper providing clear examples. After several activities, learners are
expected to become sensitive to those clues and able to identify words taking advantage of the
learned clues.
2. The second task is to use leading questions to direct the students in a step-by-step search for
context clues:
Learners still need their teachers’ guidance to raise their awareness towards hidden clues given
among the context. Teacher may asks learners to substitute some words within a context with
synonyms. Doing so correctly would signal learners proper learning of the words and the
strategy.
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3. The third task is to prepare exercises that practice inferring the meaning of unknown words in
short contexts:
According to Ying (2001. P.18-26), what is more important than inferring or guessing the meaning
of given words is to determine what strategy or clue that help the learner to guess the meaning
correctly. He added that learners are to be given activities with passages that contain words that
the learners are not acquainted with and they are supposed to get the meanings correctly and define
the indicating words that surround the targeted words that help them get the meaning.
However, the researcher is more concerned about learners’ ability to use new leaned vocabulary
in authentic contexts. At the last task, learners are expected to be able to use the new learned
vocabulary in contexts that are meaningful and grammatically correct. By doing this, learners
would have been successfully achieved the purpose of this study.

2.6.4 The Context based techniques adopted by the researcher
Considering the importance of learning vocabulary through context, the researcher adopted a
number of different context clues that can help a reader infer the meaning of a new word, as
follows. According to Robinson, (2010, P.2-12):
1.

Example Clues: example clues give students examples of the unknown word. Students

must figure out what the examples have in common in order to figure out the meaning of the word.
Examples are usually introduced by expressions like these: such as, for instance, including, for
example, and like.
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For example:
Large corporations like General Foods, Shell Oil, Nortel and Canadian Pacific are often less
innovative than smaller ones.
This sentence gives students 4 examples of large corporations. Students are to think about the
examples. What do they have in common? They are all large companies. Therefore, the word
“corporation” must means a “company”.

2.

Students’ Knowledge of the World: often students can guess the meaning of a word just

by using their own knowledge of the world and how things work.
For example:
I did not sleep well because my neighbor’s dog was yapping all night.
Students can guess the meaning of “yapping” by thinking about their knowledge of dogs and their
knowledge of sleep. Therefore, they can guess that yapping is some kind of noise, probably like
barking.
3.

Referent clues: Referent clues is when an unknown word is referred to (mentioned) again

using a synonym or explanation of the word. Synonyms often follow words like this, that, these,
those, or the. Sometimes, however, there is no obvious clue word.
Example: He yelled out the window at his neighbor’s dog. Then he said , “That hound is always
waking me up at night with its barking.
In this example, that comes before the unknown word. This suggests that a hound has already been
mentioned. We can guess that hound refers to the dog.
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4.

Definitions: A word’s meaning is often given by including its definition in the sentence.

The definition is linked to the word with a linking word, usually a verb. Here are some examples
of linking words: is, was, are, means, i.e. (that is), involves, is called, that is and resembles.
Example: A cane resembles a walking stick.
Giggling involves laughing in a silly way.

Ying. (2001. P.18-26) mentioned other learning techniques that utilize learning through context:
5.

Synonyms and antonyms: Often students can find the meaning of new items in the same

sentence.
Example:
The elephant is very large animal: it is simply enormous.
Obviously, the unknown word is a synonym for large.
Example: To be young and not old, intelligent and not fool, represents status in certain description.
We note that young and old are opposites. When we see the next pair of words in a parallel
construction, we can assume that intelligent is the opposite of fool, and must therefore mean smart.
6.

Alternatives: The text may give an alternative of an unfamiliar word to make the meaning

known.
Example: Anthropologist, or specialists in the study of human race, have studied the humans'
origin, development, customs and believes.
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The word anthropologist is unfamiliar to some readers, but the writer explains the meaning by
giving a more familiar term.
7.

Restatement: Often the writer gives enough explanation for the meaning to be clear.

Example: green energy, that is energy that does not negatively impact the nature, started replacing
traditional energy sources.
8.

Summary: A summary clue sums up a situation or an idea with a word or a phrase.

Example: Mrs. Christopher contributes money to the Red Cross, the Girls Club, and the Cancer
Society. She also volunteers many hours in the emergency ward of the hospital. She is indeed
altruistic. From the account of Mrs. Christopher’s deeds, the reader can infer that altruistic means
unselfish.
The researcher implemented the previously mentioned eight contextualizing techniques to teach
seventh graders ELV at UNRWA schools. It is important to realize that those techniques are
suitable to some words but not to others. Teachers must be pay adequate attention to the words’
grammatical classification before putting using them in contexts. For more about the vocabulary
in contexts of this study, see teachers guide – appendix 1 –

2.7 Authentic Context
English language curriculums included artificial situations that are supposed to simulate real life
situations as much as possible. Curriculums include situations where learners would be making a
reservation at the hotel, attending schools, visiting places and carrying out different conversations.
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However, authentic context includes different elements and it differs from a culture to another and
from a place to another.
According to Oxford Advanced Learner’s Dictionary (2010), the word ‘authentic’ is defined as
being real, genuine, true and accurate.
While authentic context or authentic texts is defined by Rivers (2000, P.44) as, texts that give
learners direct access to the culture and help them use the new language authentically, to
communicate meaning in meaningful situations rather than for demonstrating knowledge of a
grammar point or a lexical item.
Mishan’s (2005, p. 12) idea of an authentic text, is a text that is faithful to its original context. He
believed that learners should have access to genuine language drawn from a wide variety of
contexts, including TV and radio broadcasts, conversations, discussions and meetings of all kinds,
talks, and announcements. They should read magazines, stories, printed material and instructions,
and airport notices. This practice will help them cope successfully with genuine communication
outside the classroom. Another advantage of authentic data is that learners encounter target
language items in the kinds of contexts that they naturally occur, rather than in contexts that have
been concocted by a textbook writer.
Kreber (2013, p. 3) stated that "We typically consider learning to be authentic when they mirror
real life situations"
Shintani & Ellis(2013, p. 164) , Mininni & Manuti (2012, p. 294), Richards, Renandya
(2002, p. 85) and Kreber (2013, p. 3) all related the concept "authentic material or context" to real
life situations.
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In this research, the researcher defined the authentic context as a written or oral text that is provided
by the learner himself by using the new learnt vocabulary in a way that is meaningful and
grammatically correct, according to the learner own-realization of surrounding life situations.

Su, S. (2007, p. 33) suggested some examples of authentic materials that English language learners
may use:
1. Authentic Visual Materials
Slides, photographs, paintings, drawings by children, stick-figure drawings, wordless street
signs, pictures from popular magazines, ink blots, postcard pictures, wordless picture books
and stamps.
2. Authentic Printed Materials
Newspaper articles, movie, cartoons, advertisements, sports reports, advice columns, lyrics to
songs, restaurant menus, street signs, candy wrappers, tourist information brochures, university
catalogs, telephone books, maps, TV guides, comic books, greeting cards, hotel registration
form and bus schedules.
3. Realia Used in EFL/ ESL Classrooms
Dolls, coins and currency, key rings, folded paper, wall clocks, phones, glasses, wallets, stones,
Halloween masks, dolls, and puppets.

Researchers Shintani & Ellis(2013) , Mininni & Manuti (2012), Richards, Renandya (2002) and
Kreber (2013) have linked the concept “authentic context” to real life situations where leaners are
confronted with situations that aims at imitating reality, in order to motivate them and ensures
significance of learning. Researchers classified authentic materials to three main types, which
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supposed to be the closest materials to real life situations; visual materials, printed materials and
realia. Those three main types include tens of means that is used within learning and teaching
process.

2.8 Common Mistakes that Associate Vocabulary Learning among Seventh Graders in
UNRWA Schools
There are many mistakes or misconceptions that associate vocabulary learning among 7 th graders
and negatively impact this process of English language learning. Those mistakes were recognized
by the researcher who has been teaching English language at UNRWA schools for three years. In
addition to that, the researcher conducted several meetings and interviews with many teachers who
have spent considerable time in teaching English language. He has discussed the mistakes that
associate English vocabulary learning among seventh graders at UNRWA schools and has found
the following:
1. Vocabulary learning did not receive the adequate attention and planning that matches its
critical importance.
2. Vocabulary learning techniques sometimes depended on merely providing the learners
with the word and its second language equivalent, mostly in word list style.
3. Vocabulary teaching mostly paid attention to the words form and meaning and neglects
other important aspects, such as, usage.
4. Post vocabulary teaching activities did not aim at developing learners’ productive skills
like context using, instead it aimed at developing learners’ word recognition.
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5. Learners did not get the chance to practice or use new learnt vocabulary in a way that is
similar to how a language is naturally practiced in real life or real situations for real
purposes and that applies to all other English language skills.
6. Learners only studied English language five sessions a week and in each session only
limited time is available to present activities that develop learners’ vocabulary use.
7. Vocabulary are only used in English language subject sessions. There aren't any other
subjects that are taught in English.

2.9 English for Palestine 7 textbook
English for Palestine 7 textbook is a newly adopted textbook among Palestinian schools. It is
specially designed to fulfill the Palestinian educational needs. It targets the English four major
skills (listening, speaking, reading and writing) in order to equip learners with proper knowledge
to use English language confidently. It used to be taught from grade one to grade twelve but in
2014, the Palestinian Ministry of Education has decide to limit that, since early age learning of
English language has proved inappropriate in Palestine. As a result, in the coming few years,
English language will be taught from grade four to grade twelve. English for Palestine for the
seventh grade first used in schools in the year 2013 – 2014.
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2.9.1 Course Components
English for Palestine 7 consists of the following components:
1- Two Pupil’s Books (7A and 7B), containing language presentation and integrated exercises.
2- A teacher’s Book that provides a step-by-step instruction about classroom activities and daily
lessons.
3- Two Teacher’s Audio CD that presents all the listening material.

2.9.2 The Pupil’s Book
Pupil’s Book 7A contains Units 1–9 which ought to be taught during the first semester. Pupil’s
Book 7B contains Units 10–18 which ought to be taught during the second semester.

2.9.3 The format of the units
Each unit contains eight periods:
Period 1
At the first period, learners receive a group of new vocabulary. One aspect of the main story
(theme) of the unit is partly mentioned including some examples of the new grammar. In ddition
to the new and previously learned vocabulary.
Period2
learners revise the new learnt vocabulary, do some related activities, then they refer back to the
story in period one and read it to answer comprehension questions.
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Period3
This period starts with the second group of new vocabulary followed by an activity, then the main
story or topic of the unit follows, which the whole eight periods will be revolving around. This
period focuses on reading skills.
Period 4
This period continues to target reading skills. Learners will be given comprehension questions to
answer after reading the story.
Period 5
This period presents the grammar points. Learners read examples in order to elicit the grammatical
form or the grammatical tense themselves.
Period 6
This period targets listening skills. Usually learners listen to answer given questions. The period
ends with speaking activity.
Period 7
This period aims at developing writing skills. That includes different types of writing activites and
sub-skills.
Period 8
This period is summarizing the whole unit. It guides learners through a series of exercises that
varies from writing to listening and speaking skills. Those exercises help learners plan for what
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they are going to say or write. In other words, it encourages learners' language production. (English
for Palestine 7th grade, Teachers’ book, 2013)

2.9.4 Vocabulary in English for Palestine 7
English for Palestine B textbook contains 9 units that each includes 8 periods. New vocabulary are
presented in the first activity of the periods 1 and 3 throughout the units. Vocabulary in each period
covers different topics as follows:


Period one and three of unit ten present vocabulary related to ‘Technology’.



Period one and three of unit eleven present vocabulary related to the subject ‘A visit to A city’



Period one and three of unit twelve present vocabulary related to ‘The Arts and Crafts of Palestine’.



Period one and three of unit thirteen present vocabulary related to ‘Table manners’.



Period one and three of unit fourteen are revision periods.



Period one and three of unit fifteen present vocabulary related to ‘Embroidery’.



Period one and three of unit sixteen present vocabulary related to ‘Communication Technology’.



Period one and three of unit seventeen present vocabulary related to ‘Planning for A picnic’.



Period one and three of unit eighteen are revision periods.
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Summary
In the second chapter, the researcher provided the theoretical background of the study. He
introduced different definitions of the terms, types of vocabulary, vocabulary teaching strategies
and its importance and English for Palestine 7 components and format. The researcher briefly
mentioned the difficulties he faces regarding vocabulary teaching at UNRWA schools. Next
chapter is the third chapter where the researcher discussed the previous studies that are related to
the current study.
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Chapter 3

Previous Studies
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Chapter 3
Previous Studies
Introduction
This chapter dealt with previous studies. The researcher classified the previous studies into two
parts; studies related to teaching vocabulary through context or teaching using context and studies
related to teaching vocabulary through other techniques. The studies were briefly discussed then
commented by the researcher.

3.1 Part One: Studies Related To Teaching Vocabulary through Context
Gilles (2012) investigated the effect of teaching math vocabulary using context only, versus
teaching vocabulary using context with visuals, specifically comics. The researcher used quasiexperimental design. The sample consisted of 74 students at sixth grade, divided into two classes
with 37 students in each. T-test was used to analyze the data. Results on the post-test showed that
students learned math vocabulary using context strategies with comics performed better than
students who learned math vocabulary using context strategies alone. In addition, the results
showed that students preferred learning using context strategies with comics. The researcher
recommended that teachers and learners must pay adequate attention to the importance of
vocabulary and understanding vocabulary while learning math. He added that this may open doors
for students’ confidence and lesson engagement, which applies to other subjects in general.
The researcher in the current study used the similar sample – regarding the number - , technique
and statistical analyses. The students’ age in both studies was relatively close.
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Albousaif (2011) explored what vocabulary learning strategies are most used by students and the
reasons for using or not using some of them. The researcher used descriptive research design,
questionnaires and interviews to collect the data. The sample of the study consisted of 200 ELLs.
The researcher used descriptive statistics (frequency and percentages) and comparisons of
frequencies to analyze the data. The results showed that the vocabulary learning techniques
differed according to the learners’ levels. However, the lower and the upper levels both shared the
use of guessing vocabulary through context and using context clues techniques to learn vocabulary.
The researcher recommended the utilization of meaningful context in English curriculum rather
than decontextualized items, which are difficult to remember.
The researcher in the current research used the same vocabulary teaching technique that is
recommended by the study. The current research used contexts enhanced with context clues
technique to teach new vocabulary with young learner, which is the same sample targeted by the
researcher, see appendix 1.

Sharaf (2011) examined the effect of teaching grammar in writing contexts on enhancing students'
in eleventh grade use of grammar functionally. The researcher implemented the experimental
research design. The sample of the study consisted of 66 students divided into experimental and
control group. The researcher used a grammar achievement test that consists of eight questions
containing (49) items as a pre and post-test. The results were statistically analyzed using T-test
paired sample and T-test independent sample to examine if there was statistically significant. The
results showed that writing contexts strategy enabled the students to use the language productively
and functionally and it made classrooms more realistic and similar to everyday life. The researcher
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recommended the use and implementation of this study not only in grammar teaching, but also in
other English language skills.
The current study used the same teaching strategy, but for teaching vocabulary instead of grammar.
In the current study the teaching technique – context- was implemented after making proper
changes to adapt students’ age and targeted skill. The current study used the same design, sample
and statistical analyses.

Brusnighan (2010) searched about how the transparency of a word’s overall meaning, based on
its constituent morphemes and the strength of the context in which a word is presented may affect
words recognition for both familiar words and new words during silent reading also to determine
how morphemic and contextual information interact during incidental word learning. The students
had to silently read sentences that contain familiar and new words. Those words were presented
either semantically clear or opaque. The target words were presented in informative or noninformative contexts. The researcher used computerized pre and post-test. Paired samples t-tests
was used to analyze the data. The researcher used experimental research design. ANOVA was
conducted for both of the post-reading tasks. The sample consisted of 56 participants. The results
showed that students provided correct definitions more often for new transparent words that
appeared in strong contexts than in neutral contexts. Readers did not produce correct definitions
for new opaque words. Readers were most successful at retaining new word meanings when
context and morphemic cues were available and in agreement.
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In the current study, the researcher considered the effect of the text, context and morphemic
information on enhancing incidental word learning. Those elements were adapted then adopted by
the current study to suit students’ age and characteristics.

Yao (2010) considered whether young children’s word learning could be guided by automatic
association activated by semantic context. The researcher implemented experimental research
design. The sample of the study consisted of 58 children. A one-way ANOVA used to analyze the
data. These results showed that young learners could learn new words from context, in which the
semantic association could provide certain features or clues related to the new word.
In the current study, the researcher based his strategy on the same technique, which is semantic
association or context learning. In addition to that, both studies used the same design, see chapter4

Robson (2009) studied the variable impact of four types of vocabulary instruction (context clues,
definition, elaboration, word parts and word families) on students’ vocabulary growth and
acquisition. The researcher followed experimental study design. The sample was 73 students
enrolled in a reading course. All the students received the same pre and post-test with treatment
between. The researcher used analysis of variance (ANOVA) and paired dependent t-tests. The
results showed that definition instruction had the highest effect on students’ vocabulary acquisition
and that English native learners showed higher skills in understanding words in context and context
clues, therefore, the researcher recommended a further investigation on the techniques used by
those learners in vocabulary acquisition. The researcher recommended that vocabulary should be
introduced using a meaningful context, it should also consider the use of definition technique.
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The current study implemented the same techniques used to present or teach new vocabulary.
Context is highly utilized in both studies, statistical means and research deign are the same.

Johnson (2008) looked into the effect of contextualization on second language acquisition
(vocabulary and grammar) using the scaffolded versus the traditional approach. The researcher
used experimental research design. The sample of the study consisted of five fifth grade students
who received pre and post-tests with six weeks intervention period. A two-way (teaching strategy
by time) repeated measures ANOVA was used for all statistical data analysis. The results showed
that there are statistically significant differences in the mean scores of the experimental group,
which used scaffolded language in a narrative context as a forum for second language learning.
The current study used similar instruments; pre and post-test, statistical analyzing means and
experimental research design. Both studies used contextualization to teach ELV.

Garza (2008) investigated the usefulness of discourse context information in helping an individual
to translate unfamiliar words embedded in English text. The sample of the study consisted of three
hundred and forty six students. The researcher used pre and post-tests for all participants. The
results showed that the ability to translate words from pre-test to post-test increased due to the use
of contextual information as an aid in translation. Through the use of written contextual
information, it became easier to acquire basic foreign language vocabulary. In addition to that, it
strengthened links between the first language and the second language and among the second
language semantic system.
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In the current study, the same technique is used, which is the use of contextualization to facilitate
learning. The researcher – in the current study – modified and adopted the same technique in order
to suit a different English language skill.

Aria (2002) searched the effects of using humor contexts on vocabulary learning. The researcher
implemented experimental research design. The sample of the study consisted of 39 boys and 46
girls. The results showed that the experimental group –seventh grade students- who received the
intervention scored significantly higher than their control group counterparts.
The current study targeted the same students’ age. The teaching strategy targeted the same skill,
which is vocabulary teaching.

3.1.1 Commentary
The pre mentioned studies; all investigated the vocabulary teaching technique that is based on
context learning some way or another. Most of the studies followed similar designs and techniques.
It is worth mentioning that the strategy of context-based teaching is implemented across different
learners’ ages. Applying this technique among those different ages is a matter of relativity and the
researcher did modify the technique in order to suit the young learners targeted in the current study.
All of the above mentioned studies showed positive impact of using context technique. Gilles
(2012) results recommended including pictures –comics- or other visual materials to enhance the
CBL. Other studies; Brusnighan (2010), Yao (2010) and Robson (2009) shed light on the
importance of semantic and morphemic clues included within the text of context that would
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enhance vocabulary learning. Other studies took advantage of the context strategy to teach other
English language skills. Sharaf (2011) and Johnson (2008) used the context based teaching to teach
English language grammar, GARZA (2008) used it to teach translation.

3.2 Part Two: Studies Related To Teaching Vocabulary through Other Techniques

Bisson (2013) studied the impact of informal exposure to language on the incidental acquisition
of foreign language vocabulary. The researcher used experimental research design. The researcher
used post-tests to collect the data. The sample consisted of sixty-four participants who were asked
to watch a film with a subtitle followed by an unexpected vocabulary test. The results of the
research showed significant gains in vocabulary knowledge and proved effectiveness beginners in
a foreign language learning. The researcher recommended those techniques to be exploited to
enhance informal language learning.
In the current study, the researcher used a technique that does not aim to teach vocabulary in a
traditional – word and its meaning – technique. The researcher – in the current study – followed
the same concept of teaching vocabulary in an indirect way.

Alhaysony (2012) inspected the most preferred vocabulary discovery strategies used by English
language students. The researcher followed the descriptive research design. The sample consisted
of 746 male and female students. The researcher used a questionnaire to collect the data. The data
were analyzed using descriptive statistics, t-test, and one-way repeated measure ANOVA. The
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results showed that the students reported using different vocabulary discovery strategies. For
female students, there was a statistically significant difference in guessing and skipping strategy
use.
The current study considered studying the effect of one of the previously mentioned vocabulary
learning techniques. In the previous study, the researcher findings showed students’ preference of
context and discovery learning techniques and the researcher – in the current study - was interest
in investigating the effect of context using.

Seipel (2011) considered the role of implicit learning while reading texts on incidental vocabulary
acquisition. The researcher implemented experimental research design. The sample of the study
consisted of 15 students who resembled one class. The researcher used pre and post-test to collect
the data. One-way ANOVA was used to analyze the data. Results showed that implicit learning
led to incidental learning of a word‘s form, but not to a word‘s meaning. The researcher
recommended paying more attention towards students incidentally acquiring new vocabulary
without explicit instruction.
In the current study, the researcher examined the results about incidental vocabulary learning and
adopted it in teaching vocabulary through context. The previous study showed that implicit
learning did not lead to vocabulary meaning learning, so the researcher - in the current study –
adopted implicit learning through context in order to convey the meaning.
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El-Nahhal (2011) examined the effectiveness of using children songs on developing the fourth
graders' English Vocabulary. The researcher implemented the experimental research design. The
sample consisted of 120 students divided into four experimental and control groups. The sample
included female and male students. A pre and post-test that consists of seven questions with 35
items was introduced to the students. The researcher used T-test and Etta square as tools to measure
the effect size of using children songs on the experimental group. The results cleared that the
experimental group showed statistical significant differences in the post-test. It also showed that
there are statistical significant differences due to gender in favor of the female experimental group
in the post-test. The researcher recommended using English songs in teaching children ELV.
The current study implemented the same previous study tools; including pre and post-test,
statistical means and research design. Both studies investigated vocabulary learning in an indirect
way.

Cottam (2010) discussed the effects of visual and textual annotations in a multimedia listening
activity on listening comprehension, vocabulary acquisition, and cognitive load. The textual
annotation includes the main vocabulary needed to comprehend the listening topic, students may
click on any of the given vocabulary and the platform will provide them with a pronunciation,
picture, definition and translation. The researcher implemented experimental research design. The
sample consisted of 95. (ANOVA) were performed to evaluate the effects of textual definitions
and visual illustrations on vocabulary acquisition. The students reported positive attitudes towards
vocabulary annotations and expressed a desire for further application of this technique. The
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researcher recommended that the language listening activities should include a variety of
vocabulary annotations for they would allow students to learn more new vocabulary.
In the current study, the same design, statistical means and dependent variable is implemented.
The researcher – in the current study – used a similar technique in teaching vocabulary, which is
presenting the word in a context surrounded with contextual clues and memorizing help cues. In
addition, the same studies targeted vocabulary as dependent variable.

Yali (2010) sought the role of reading in second-language vocabulary acquisition and the effect of
different vocabulary instructional techniques (incidental learning and intentional learning) on
vocabulary acquisition for English as second language learners. The researcher adopted
experimental research design. The control group consisted of 46 students and 47 students for the
experimental group. The researcher used three pre and post-tests; vocabulary size test, vocabulary
multiple-choice test and writing test to assess students’ learning. The researcher used paired t-test
to analyze the data. The results showed that both incidental and intentional vocabulary learning
had in significant gains in learners’ receptive vocabulary knowledge, but the combination of both
of them leads to greater vocabulary gains and better retention. In addition, students’ vocabulary
size plays an important role in using vocabulary productively.
The current study investigated one strategy of the two implemented strategies in the previous
study; it only investigates vocabulary learning through incidental technique rather than intentional.

Shejbalová (2006) searched for the effect of using GTM vs. CLT on students’ vocabulary
acquisition. The researcher utilized experimental research design. The sample consisted of two
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groups of students at pre-intermediate level with 10 students at each group. The experiment
consisted of three 45-minutes lessons. A pot test was presented to investigate vocabulary meaning,
usage, formation and grammar. The results showed positive impact for the group that received
lessons using communicative language approach. The researcher recommendation included that,
communicative approach helps students deal with vocabulary well and they do not feel anxious
dealing with contexts and conscious learning of rules negatively affects students’ language
acquisition.
Due to the results stated in the previous study, the researcher – in the current study – designed the
formative evaluation and the summative evaluation of each lesson based on communicative
approach, yet the researcher took into consideration the importance of focusing upon context based
teaching and avoid any interference of external variables

3.2.1 Commentary
The above-mentioned studies are classified as studies related to teaching vocabulary through other
techniques – beside context technique – many studies investigate the effect of teaching vocabulary
through incidental or indirect methods in a way that is similar to the concept of context teaching.
Bisson (2013), Seipel (2011) and Yali (2010) investigated vocabulary learning through incidental
techniques. Alhaysony (2012) reported that students prefer learning to vocabulary through
guessing and skipping strategies. El-Nahhal (2011) used songs to help students learn ELV and
results proved successful. Cottam (2010) used visual and textual annotations to vocabulary about
vocabulary to help learners understand some vocabulary. Shejbalová (2006)examined the effect of
GTM vs. CLT on vocabulary learning and proved positive impact of the communicative approach.
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3.3 General Commentary on the Previous Studies
Going over the previous studies has helped the researcher and provided him with different
aspects regarding teaching ELV and teaching EL using contexts. The previous studies have
assured the effectiveness of teaching EL skills using context which allowed the researcher to
proceed on applying this technique after adequate studying and investigating.
Regarding part one studies, which related to studies that Teach Vocabulary through Context, the
researcher noticed the following:
1. The previous studies recommended the use of contexts as a teaching technique to teach
ELV, to teach other school subject vocabulary and to teach other English language skills,
as Gilles (2012) who taught Math vocabulary using context, Sharaf (2011) who taught
English grammar using context, Brusnighan (2010) who examined the effect through
silent reading, Johnson (2008) who examined the effect of context teaching over both
skills – vocabulary and grammar – and Garza (2008) who studied the effect of contexts
on students ability to translate.
2. The previous studies recommended the diversity in language teaching techniques and to
avoid traditional teaching ones; for example, Gilles (2012) added visuals to contexts in
teaching vocabulary, Albousaif (2011) found that VLT differ among students according
to their levels and Robson (2009) utilized four contextual techniques to improve students’
vocabulary growth and acquisition.
3. All of the experimental studies mentioned in part one, showed a positive impact of
teaching ELV or English language skills using contexts.
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Regarding part studies, which related to teaching vocabulary through other techniques rather
than context based teaching, the researcher noticed the following:
1. ELV can be taught using different techniques that avoid direct exposure to words’
meanings in a traditional way; such as, Bisson (2013) who used informal exposure of
English language to enhance English vocabulary learning, Alhaysony (2012) who
recommended the use of guessing and skipping strategies to teach ELV, El-Nahhal
(2011) who proved the effectiveness of songs in teaching ELV and Cottam (2010) who
used visual and textual annotations to help students learn vocabulary.
2. None of the mentioned studies has recommended teaching ELV through traditional
techniques as Shejbalová (2006) compared between the effect of teaching ELV through
GTM vs. CLT and recommended the last one.
The researcher carefully examined the previous studies and benefited from several things
mentioned in those researches, including:
1. The study design, methodology and statistical analysis as used in Gilles (2012), Sharaf
(2011), Johnson (2008) and El-Nahhal (2011).
2. The teaching technique and the targeted skill as used by Sharaf (2011) who used the same
teaching technique but not the skill, Brusnighan (2010) who targeted the same skill and
used the techniques of text, context and morphemic information, Yao (2010), Robson
(2009) and Aria (2002).
Although several studies have investigated the effect of teaching ELV through context; however,
the current study is considered unique in that it inspected students’ ability to use new learnt
vocabulary in authentic contexts after presenting them in meaningful contexts, it required the
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learners to use vocabulary to express themselves rather than just memorizing, matching or
recognizing words.
In addition to that, this is the first study – as far as the researcher know – that examine learners
ability to use new learnt vocabulary in authentic context in Gaza strip and at UNRWA schools.

Summary
The third chapter discussed the previous studies. The studies varied regarding the techniques, tools,
design and variables. The researcher classified the studies into two parts; studies related to teaching
vocabulary through context and studies related to teaching vocabulary through other techniques.
The researcher provided comments post each study and each section. Next chapter is the fourth
chapter where the researcher related to research design and methodology.
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Research Design and Methodology
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Chapter 4
Research Design and Methodology

Introduction
In this chapter, the researcher stated the research design, methodology, sample, population of the
study, variables of the study, instruments utilized to collect data and statistical means used to
analyze the findings.

4.1 Research Design
The researcher adopted the quasi-experimental research design in order to test the hypotheses of
the study. Hornberger and Corson (1997; P. 79) defines the experimental research as “Experiments
that are designed to test theories by the use of controlled observation. An experimental design
enables the researcher to manipulate an independent variable while observing other dependent
variables." The sample of the study consisted of two groups as experimental group and a control
one. The researcher used the technique of teaching new learned vocabulary in context with the
experimental group to identify its effect on students’ ability to use new learned vocabulary in
authentic contexts. On the other hand, the control group was taught in the ordinary way of teaching
followed in UNRWA schools and recommended by UNRWA English language supervisors.
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4.2 Population of the Study
The population of the study is the six classes of seventh-grade students studying at Omariya prep
boys school in Rafah camp, Gaza strip, Palestine. The sum of the population is (214) students. The
targeted population is at an UNRWA school during the second semester of the academic year
(2013 – 2014).

4.3 Sample of the Study
The sample of the study is purposefully selected from Al Omariya prep boys school in Rafah camp.
The sample of the study consisted of two classes. The first class consisted of (34) students and
represents the experimental group. The second class consisted of (33) students and represented the
control group. Both classes – experimental and control groups – were selected from the same
school and instructed by the same teacher in an attempt to achieve the maximum equivalency and
isolate the external variables.
The Group
Experimental
Control
Total
34
33
67
Table (4.1): The Distribution of the Sample
4.4 Variables of the Study
The study included two variables as following:
1- The independent variable: Teaching vocabulary through contexts.
2- The dependent variables: The use of new learnt vocabulary in authentic context.
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4.5 Instruments
To carry out this study, the researcher used vocabulary “context using” oral and written tests, see
appendix 2 and 3.
4.5.1 Vocabulary test
The researcher prepared a vocabulary test to measure students’ ability to use the vocabulary in
authentic context; the test was used pre and post the intervention.
A. The Aim of the Vocabulary Test
The test is used as a research instrument to investigate the effect of teaching vocabulary through
contexts on enhancing students’ ability in using new learnt vocabulary in authentic written and
oral context.
B. The sources of designing the vocabulary test
The researcher designed the test considering the dependent variable – using new learned
vocabulary in authentic context – and depending on English for Palestine 7 textbook. In addition
to that, the researcher depended on his experience in teaching, beside the numerous interviews he
conducted with many English language teachers who have been teaching English language for
seventh graders for an extended period, simultaneously the researcher had many meetings with the
English language supervisor in Rafah educational area and amendments were properly
implemented, see (appendix 2) for oral and written tests.
C. Description of the vocabulary tests
The researcher designed two tests – oral and written tests – both tests consisted of four questions
asking examinees to respond to a situation related to the studied topics while providing them with
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the targeted vocabulary to help them use the most of them. The questions tested students’ by
responses. They were given vocabulary to produce authentic contexts according to their own
perception.
Each question response was evaluated according to the criteria of (see appendix 2) :


The used vocabulary is appropriate to subject area.



The use of the vocabulary is syntactically correct.



The use of the vocabulary is semantically correct.

The previously mentioned criteria were adopted stemming out of the ultimate goal adopted by the
Palestinian Education Ministry of teaching English language in Palestine, which is to enhance
students’ ability to communicate using English language. Each evaluating criterion was measured
from (1 to 5) points according to the examinee response, where (5) represented the highest point
and (1) was the lowest.
The researcher and another experienced teacher evaluated the students’ response in both written
and oral tests.
D. The Validity of the Vocabulary Test
Kline (2000: P.17) defined a valid test as if it measures what it claims to measure. In this research,
the test is supposed to measure students’ ability to use new learned vocabulary in authentic context.
The best way to achieve this is by providing the students with adequate space to use the new
learned vocabulary in contexts by themselves. The researcher introduced the tests – oral and
written tests – to a group of experts. The tests were modified according to the amendments of ELT
methodology specialists, English language school supervisors and experienced English language
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teachers. Few amendments were added and tests were approved by all referee committee, see
appendix 4.

To ensure content validity of pre and posttests, Pearson Correlation Coefficient was measured
between the written and the oral tests and between the whole tests, as showed in table (4.2)

Test

Correlations

Sig

860.0
.000
Oral Test
86900
.000
Written Test
Table (4.2): Correlation between oral and written tests
Table (4.2) shows that correlation for each test is significant, therefore tests are valid to measure
what they are designed to measure.

E. Reliability of the Test:
The researcher used Cronbach's Alpha to measure the reliability of the test, table (4.3) shows the
value of Alpha which equals (0.891). This value is considered high and that implies excellent
reliability of the oral and written tests.
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Test

Reliability Correlation

Oral

86..0

Written

869.0

Total Score

86090

Table (4.3): The Equivalency - Cronbach’s Alpha Value - of Pretests between Control and
Experimental Groups
1- The equivalency of pretests between control and experimental groups in the oral test was
measured and as it indicates excellent reliability of the test.

Test
N Mean Std. Deviation T – test Sig. (2-tailed) Sig.
33 12.79
1.083
0.793
0.431
Neg.
Oral Control Group
Test
Experimental
34 12.58
1.091
06431
Group
Table (4.4): Values of Means, Standard Deviation and T-Test for Students’ Scores in Pre
Oral Tests in Control and Experimental Groups
Tabulated T value equals (2.04) at (α ≤ 0.05) and (32) degrees of freedom
Tabulated T value equals (2.75) at (α ≤ 0.01) and (32) degrees of freedom

Table (4.4) indicates a high degree of internal consistency. The T-test value does not indicate
statistically significant differences in the pretest of control and experimental groups in the oral test.
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2- The equivalency of pretests between control and experimental groups in the written test was
measured and it indicates excellent reliability of the test.

Test

N

Mean

Std.
Deviation

T – test

Sig. (2tailed)

Sig.

33 12.9091
Neg.
Written Control Group
1.28364
0.169
0.866
Test
Experimental
34 12.9706
1.66033
0.866
Group
Table (4.5): Values of Means, Standard Deviation and T-Test for Students’ Scores in Pre
Written Tests in Control and Experimental Groups
Tabulated T value equals (2.04) at (α ≤ 0.05) and (32) degrees of freedom
Tabulated T value equals (2.75) at (α ≤ 0.01) and (32) degrees of freedom

Table (4.5) indicates a high degree of internal consistency. The T-test value does not indicate
statistically significant differences in the pretest of control and experimental groups in the written
test.
The teacher applied the oral and written tests pre and post the intervention. The students’ answers
were evaluated by two teachers including the researcher. Regarding the written test, a model
answer – similar to the tests’ questions - was presented to the examinees before the applying of
the test to ensure students proper understanding of the test aim. Regarding the oral test, the
researcher prepared the test papers with different questions order, papers were handed out, students
were given a model answer, then provided with adequate time. Following that, students were called
to answer before two teachers – including the researcher - to evaluate their answers.
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4.5.2 Teacher’s guide
The researcher prepared a teacher’s guide (see appendix 1) that handled the lessons that contain
new vocabulary. The teacher’s guide was designed in a detailed and simple way that leads the
teacher in a step-by-step process throughout the teaching sessions in order to maintain the main
concept of context based teaching.

A. The Aim of the Teacher’s Guide
The main aim of the teacher’s guide was to help the teacher to go in a step-by-step teaching process
to maintain a learning environment that based on context learning concept. Therefore, the guide
included lesson objectives, warming up, presentation, evaluation and homework exercises.
B. The Sources of Preparing the Teacher’s Guide and Lesson Plans
The teacher’s guide and lesson plans stemmed out of the main aim of the research, which is
students’ ability to use new learned vocabulary in authentic contexts. The researcher depended on
his experience as English language teacher and on the extended meetings; he carried out with other
English language teachers, beside meetings with English language supervisors.
C. Description of the Teacher’s Guide
The researcher designed a teacher’s guide that would guide the teacher inside the class in a
systematic procedure that ensures the learning process according to the adopted principals of CBL,
see appendix 1. The teacher’s guide represented lesson plans that included the lesson objectives,
key words, audiovisual materials, procedures, evaluation and homework. The components of
lesson plans were as following:
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A- The objectives
The objectives of each lesson revolved around the context using technique, but differed according
to the lesson’s topic. The objectives mainly considered the purpose of the research, which is
developing students’ ability to use words in authentic contexts.
B- Key vocabulary
Key words were adopted as they are already presented in the textbook as new vocabulary in each
lesson.
C- Audiovisual materials
The researcher implemented some materials to facilitate teaching and learning process including;
student’s book, word cards, working sheets and the recording. Those materials were carefully
chosen and properly implemented within the session.
Presentation
D- Warming up
At this stage, the teacher carefully chooses warming up activities to help motivate the students to
shift their thinking towards the new learning topics. In case of dealing with a new lesson at the
middle of a unit, the warming up stage is used to help students link the previously learned materials
with the one that is just to be taught.
E- Formative and summative evaluation
The teacher handed out working sheets questions that ask students to use vocabulary in meaningful
contexts and discuss some pictures using given vocabulary.
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F- Homework
To extend the effect of the context-based learning, students were given homework exercises that
would enhance using vocabulary in contexts.
G- The teacher’s guide validity
The researcher presented the teacher’s guide to several experienced English language teachers,
English language supervisors and ELT methodology specialists, see appendix 4. The modifications
included providing model answers with evaluation questions and modifying some of the given
examples and questions to suit English language context. Their modifications were adopted by the
researcher.

4.6 Delimitations of the study
The researcher applied the study to students studying at seventh grade in Al Omariya Rafah prep
boys school. The study was conducted in the second semester during the (2013 – 2014) academic
year. The study is delimited to English for Palestine 7 textbook. The study targeted the units (15,
16, 17) which represent (%42) of the whole second semester curriculum.

4.7 Statistical Analysis
The data was statistically analyzed using the following statistical analyzing tools:
1. Pearson correlation coefficient for validity.
2. T-test is used to test the hypothesis of the study.
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3. Chronback's alpha for reliability statistics.
4. Mean and standard deviation.

4.8 Procedures of data collection
The researcher went through the following steps while conducting the research:


Studied previous researches related to English vocabulary teaching and context based
learning and considered the drawbacks of each research.



Conducted several meetings with experienced English language teachers to discuss
vocabulary learning problems and difficulties.



Designed a teacher’s guide with lesson plans that covers all the lessons implemented by
the study.



Designed the pre and post - written and oral - tests.



Presented the test to experts including; experienced teachers, university specialists and
teachers’ supervisors and considered their modifications to ensure the test’s validity.



Applied the pre-tests (written and oral test) to both classes (experimental and control
groups) with the attendance of two teachers to evaluate the students’ oral responses.



Taught students vocabulary using English language contexts.



Applied the post authentic tests (oral and written tests) to the two classes (control and
experimental groups) with the attendance of two teachers to evaluate the students’ oral
responses.



Provided recommendations and suggestions according to the results and findings of the
study.
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Summary
This chapter presented the procedures of designing and implementing the tests, teacher’s guide,
data collecting tools and statistical analyzing means. The researcher referred to all the details
regarding the research design, population, sample of the study and other details. All the supporting
details regarding tables, teachers’ guide and students’ tests were added in the appendices section.
Next chapter is the fifth and last chapter, the researcher showed the results, discussed them and
provided related recommendations.
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Chapter 5

Results, Discussion and Recommendations
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Chapter 5
Results, Discussion and Recommendations

Introduction
This chapter answered the questions of the study and tested the hypotheses. In addition, it provided
the findings and discussion. Accordingly, the researcher presented his recommendation for
decision makers, supervisors, teachers of English and prospective researchers.
5.1 Test of the First Hypothesis
The first hypothesis is "There are statistically significant differences at (α ≤ 0.05) between
students’ mean scores in the pre and post (written and oral) tests for the experimental group in
favor of posttests." To test this hypothesis, means and standard deviation of the scores for pre and
posttest for the experimental group were calculated. T-test was used to interpret the data of the
written and oral test and the total score of both, as illustrated in Table (5.1).

Test

N

Mean

Pretest (oral)
Posttest (oral)
Experimental Pretest(written)
group
Posttest
(written)
Pretest( total)
Posttest (total)

34
34
34

12.62
26.26
12.9706

Std.
Deviation
1.101
6.176
1.66033

34

30.9118

9.87610

34
34

25.5882
57.1765

2.52404
15.12067

T–
test
-12.68
10.44

Sig. (2tailed)
.000
.000
.000

Sig.
Positive
Positive

.000
12.015

.000
.000

Positive

Table (5.1) : T-test Results of Differences Between the Pre and Posttest of Experimental Group

Tabulated T value equals (2.04) at (α ≤ 0.05) and (32) degrees of freedom
Tabulated T value equals (2.75) at (α ≤ 0.01) and (32) degrees of freedom
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Table (5.1) shows that computed T value is (12.015) which is bigger than tabulated t value of
(2.04) at (α ≤ 0.05) and it equals (2.75) and it significant at (α ≤ 0.01) which means there are
statistically significant differences between students mean scores in the pre and post written and
oral tests for the experimental group in favor of the posttest.
It also shows that calculated t value is (12.68) which is bigger than tabulated t value of (2.04) at (α
≤ 0.05) and it equals (2.75) and it’s significant at(α ≤ 0.01) which means there are statistically
significant differences between students mean scores in the pre and post written test for the
experimental group in favor of the posttest
It also indicates that calculated t value is (10.44) which is bigger than tabulated t value of (2.04) at
(α ≤ 0.05) and it equals (2.75) and it’s significant at (α ≤ 0.01) which means there are statistically
significant differences between students mean scores in the pre and post oral test for the
experimental group in favor of the posttest.
This result indicates that teaching vocabulary through context enhanced students’ abilities to use
the new learnt vocabulary in oral and written authentic contexts. This result agreed with the results
of Sharaf (2011) who used context to teach English grammar and proved its effectiveness,
Brusnighan (2010) who emphasized that readers are most successful at retaining new word
meanings when context – where vocabulary were first presented - and morphemic cues were
available and in agreement with Yao (2010) who found that young learners could learn new words
from context when the semantic association provide clues related to the new word. Robson (2009)
who proved that English native learners showed higher skills in understanding words while reading
when presented in contexts, especially – definition context –, Garza (2008) who found that the use
of contextual information as an aid in translation, strongly helped students remember words and
70

translate it correctly and Aria (2002) who proved that the use of humor context to teach vocabulary
resulted in students better achievement.

5.2 Test of the Second Hypothesis
The second hypothesis is "There are statistically significant differences at (α ≤ 0.05) between
students’ mean scores of the oral and the written posttests of the experimental group." To test this
hypothesis, means and standard deviation of the scores of posttest for the experimental group were
calculated. T-test was used to interpret the given data regarding the oral and written test, as
illustrated in Table (5.2).
Test

N

Mean

Std.
Deviation

T – test

Sig. (2-tailed)

Sig.

Positive
Posttest
34 6.17575
6.17575
0.023
-2.32
Control
(oral)
group
Posttest
34 9.87610
9.87610
0.024
(written)
Table (5.2) : T-test Results of Differences Between the Post Written and Oral Test of
Experimental Group
Tabulated t vlaue equals (2.04) at (α ≤ 0.05) and (32) degrees of freedom
Table (5.2) shows computed t value as (2.32) – bigger than tabulated t value of (2.04) and it is
significant at (α ≤ 0.05) – which indicated statistically significant differences between students
mean scores in the written and oral tests of the experimental group in favor of the written test.
This result indicated statistically significant differences at (α ≤ 0.05) between students’ mean
scores of the oral and written posttests of the experimental group in favor of the written test, which
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means that teaching English vocabulary through oral and written context enhances students’ use
of new learnt vocabulary in written contexts more than oral contexts.

5. 3 Test of the Third Hypothesis
The third hypothesis is "There are statistically significant differences at (α ≤ 0.05) between
students’ mean scores in the experimental group and the control group in the oral posttest in favor
of the experimental group." To test this hypothesis, means and standard deviation of the scores for
posttest between the experimental and control group were calculated. T-test was used to interpret
the given data regarding the oral test, as illustrated in Table (5.3).

Test

N

Mean

Std.
Deviation

T – test

Sig. (2-tailed)

Sign.

Negative
Control
33
24.3939
8.76049
0.315
1.013
Group
Experimenta
34
26.2647
6.17575
0.318
l Group
Table (5.3) : T-test Results of Differences Between the Experimental and Control Group of
the Oral Post Test

Posttest
(oral)

Tabulated T value equals (2.04) at (α ≤ 0.05) and (32) degrees of freedom
Tabulated T value equals (2.75) at (α ≤ 0.05) and (32) degrees of freedom

Table (5.3) showed that computed t value equals (1.013) which is smaller than tabulated t value of
(2.04) at (α ≤ 0.05) and it equals (2.75) at (α ≤ 0.01) and that means there are no statistically
significant differences between students mean scores in the post oral test in the experimental and
control groups.
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This result indicates statistically significant differences at (α ≤ 0.05) between students’ mean
scores in the experimental group and the control group in the post oral test, which means that
teaching English vocabulary through context doesn’t have significant effect on enhancing
students’ use of new learnt vocabulary in contexts compared to use of traditional teaching method.

5. 4 Test of the Fourth Hypothesis
The fourth hypothesis is "There are statistically significant differences at (α ≤ 0.05) between
students’ mean scores in the experimental group and the control group in the post written test in
favor of the experimental group." To test this hypothesis, means and standard deviation of the
scores for posttest between the experimental and control group were calculated. T-test was used to
interpret the given data regarding the written test, as illustrated in Table (5.4).

Test

N

Mean

Std.
Deviation

T – test

Sig. (2-tailed)

Sign.

Negative
Con.
33
27.3030
9.72267
0.182
-1.35
Posttest
group
(written)
Exp.
40
30.5455
9.79187
0.182
Group
Table (5.4) : T-Test Results of Differences between the Experimental and Control Group of
the Written Post Test

Tabulated T value equals (2.04) at (α ≤ 0.05) and (32) degrees of freedom
Tabulated T value equals (2.75) at (α ≤ 0.01) and (32) degrees of freedom

Table (5.4) shows that computed t value equals (1.35) which is smaller than tabulated t value of
(2.04) at (α ≤ 0.05) and at (α ≤ 0.01) it equals ).6.2( which indicates that there are no statistically
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significant differences between students mean scores in the experimental and control groups
regarding the post written test.
There are no statistically significant differences at (α ≤ 0.05) between students’ mean scores in the
experimental group and the control group in the post written test which means that teaching
English vocabulary through context didn’t not significantly affect students’ use of new learned
vocabulary in written contexts compared to vocabulary traditional teaching method. This result
agreed with the result of Seipel (2011) who confirmed that implicit learning led to incidental
learning of a word‘s form, but not to a word‘s meaning, Cottam (2010) who found that using other
techniques such as pictures with the technique of vocabulary teaching within context enhanced
students’ listening comprehension, Yali (2010) who found that the use of incidental and intentional
vocabulary learning –both combined- had greater effect over learners’ receptive vocabulary
knowledge. This result disagreed with Johnson (2008) who found that contextualization is more
effective than traditional method in vocabulary and grammar teaching. In addition, it disagreed
with the studies mentioned – as agreeing studies – within the first hypothesis discussion.

5. 5 The Test of the Fifth Hypothesis
The fifth hypothesis is "There are statistically significant differences at (α ≤ 0.05) between
students’ mean scores in the pre and post (oral and written) tests in the control group in favor of
the post tests." To test this hypothesis, means and standard deviation of the scores for control group
pre and posttests were calculated. T-test was used to interpret the given data regarding the written
and oral tests, as illustrated in Table (5.5).
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Test

N

Mean

Pretest (oral)
Posttest
(oral)
Pretest
Control
(written)
group
Posttest
(written)
Pre test
( total)
Post test
(total)

33

12.7879

Std.
Deviation
1.08275

33

24.3939

8.76049

33

12.9091

1.28364

33

27.3030

9.72267

33

25.6970

1.92816

33

51.6970

16.28935

T – test
-7.55

Sig.
(2-tailed)
.000

Sign.
Positive

.000
-8.43

.000

Positive

.000
-9.106

.000

Positive

.000

Table (5.5) : T-test Results of Differences in the Control Group Regarding Pre and Post
(Oral and Written) Tests and Total Score
Tabulated T value equals (2.04) at (α ≤ 0.05) and (32) degrees of freedom
Tabulated T value equals (2.75) at (α ≤ 0.01) and (32) degrees of freedom

Table (5.5) shows computed t value as (7.55) which is bigger than tabulated t value of (2.04) and
it’s significant at (α ≤ 0.05) and it’s significance at (α ≤ 0.01) it equals (2.75) and that indicated
statistically significant differences between students mean scores for pre and posttests –written
and oral- in the control group in favor of the posttest.
Also it shows the computed t value as (8.43) which is bigger than tabulated t value of (2.04) and
it’s significant at (α ≤ 0.05) and at (α ≤ 0.01) it equals (2.75) and that indicated statistically
significant differences between students mean scores for pre and post written tests in the control
group in favor of the posttest.
Also it showed computed t value as (9608.) which is bigger than tabulated t value of (2.04) and
it’s significant at (α ≤ 0.05) and at (α ≤ 0.01) it equals (2.75) and that indicated statistically
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significant differences between students mean scores for pre and post oral tests in the control group
in favor of the posttest.
This results indicated that there are statistically significant differences at (α ≤ 0.05) between
students’ mean scores in the pre and post (written and oral) tests regarding the control group, which
means that teaching English vocabulary using the traditional way, does significantly affect
students’ use of new learned vocabulary in oral and written contexts.
5.6 Discussion
The use of teaching vocabulary through context have resulted in enhancing students’ skills. The
researcher observed that students began to deal with ELV in a different way. Considering the
ordinary teaching method where students were taught English vocabulary in a separated or isolated
process, students began to use English vocabulary as a part of a bigger system which is the
language. Students for their first time, began to use vocabulary to describe a situation or to write
about a previous expeireince or story in a way that helped them to consolidate these words. The
researcher states some of the changes and development he observed as follows:
1. Students became more capable of using new learnt vocabulary in oral authentic contexts in
a way that indicated a productive ability to use a language to express themselves, describe
an event or sometimes to enjoy being able to practice English.
2. Students became more capable of using new learnt vocabulary in written authentic
contexts; their ability to produce a written language exceeds their ability to produce oral
language and that could be linked to the time available for them to work upon the written
questions without feeling the stress of speaking in front of others. In addition, it’s worthy
to mention that students studying English language in the Gaza Strip are more trained and
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used to carry out written exercises rather that oral ones – according to the researcher
experience and observation – and that can be referred to different reasons including; the
large number of students in classes, the limited time of sessions and the extended syllabus
needs to be covered per semester.
3. Students became more capable to form written and oral sentences that describe real life
situations surrounding them; these sentences indicated a higher semantic and syntactic
awareness. Students paid more attention to different aspects of vocabulary learning, they
became more interesting in using the words in contexts, figuring out the meaning
referring to the context and – in few cases – pay attention to the words’ semantic clues
and word order.
4. Students became more self-dependent or context dependent in figuring out the meanings
of different vocabulary and they became far less dependent on first language equivalent
meaning. Many students began to use Arabic free notebooks while others hesitated to do
so. Some students would elicit their own context clues that help them in figuring out
meanings. Those clues included word order and affixes – in limited cases5. Students showed a relative fluency while using new learnt vocabulary in contexts and while
forming out English sentences. Considering that they are used to work with vocabulary in
an isolated way and to carry out definite or limited exercises, the researcher considered
such fluency they showed to be significant and noteworthy. However, further work and
research need to be conducted to each skill separately and deeply enough.
However, comparing the results of the post tests between the experimental and the control groups,
showed that they were not statistically significant differences and the researcher related that to the
following reasons:
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1. Students have been studying English vocabulary using equivalent language meaning in a
paired lists for seven years in a row and the period of one semester of the program was not
long enough to change their learning habits and equip them with the new vocabularylearning technique, still changes were noteworthy.
2. Regarding high achieving students, they were highly engaged in the new learning technique
and showed high progress that was clearly observed during the sessions and through their
homework assignments. However, low achieving students became less interested in the
new learning technique and that is referred to their inability to follow up with their peers
and their lack of the prerequisites or the minimum storage of vocabulary and that leads to
the mixed education level problem, which is something not related to the current research.
3. Students tended to rely over the memorizing techniques rather than the context techniques
where they would feel more secure and first language-dependent. During the intervention
of the current research, many students showed relative shifting towards context-depending,
still the researcher believes that more time was needed.
4. Due to crowded classes and limited sessions’ time, the teacher was not able to provide
many students the chance to practice using vocabulary in oral and written contexts and was
not able to follow up with all of them, such an issue could lead us to the time allocated for
English language sessions and students’ number in each class, which is something not
related to the current study.
5. Due to mixed level classes–, classes contain high and low achievers together - , it is less
common to keep all the students involved and this is considered as a general problem rather
than a study related one, still it affected the current study negatively. Throughout the
intervention, low achieving students expressed difficulties getting engaged with their peers
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and following up, while high achieving students expressed significant progress and
development.
6. Some low achievers became less interested in the context using technique and that could
be related to the only use of context at the presentation phase, the researcher recommends
the combining of other techniques such as visuals as Gilles (2012) study showed or visual
multimedia techniques as Cottam (2010) study implemented, in order to overcome the
individual differences and involve all the students from different levels with different needs
and different learning styles.

5.7 Recommendations
Considering the results and pervious discussion, the researcher provides the following
recommendations.
5.7.1 Recommendations for English Language Supervisors
English language supervisors and officials in charge of – in duty- teachers’ training:
1. To carry out workshops to discuss and adopt the different techniques that enhance students
independency in vocabulary learning to be as a first step towards equipping learners with
skills that increases their access to language learning resources and learning independency.
2. To carry out training courses for teachers to promote the implementation of context based
teaching towards enhancing students’ productive skills.
3. Encourage teachers to use peer-coaching, training lessons and demonstration lessons to
exchange different ideas and techniques of teaching different language skills through
English contexts.
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4. To implement strategies and techniques within the curriculum that bring students more
efficient in using context clues to figure out the meaning of vocabulary, those strategies
may include; context, semantic and syntax clues among other techniques that considers
different levels of students.

5.7.2 Recommendations for Teachers of English language
The researcher recommended the following for ELT practitioners:
1. To implement the strategy of teaching through context with different English language
skills and to give considerate attention to the varied levels of students.
2. To attend peer-coaching, training lessons and demonstration lessons carried out by
other teachers to exchange knowledge and share new techniques, especially the
technique related to context using.
3. To observe students carefully and observe their favourite learning techniques in order
to bring the class more interesting and involving, this may include using English
context teaching through interactive computer programs or games.
4. To provide more space for students to use English language productively and to focus
more often on students communicative skills rather than their achievements.
5. To take the leap and start thinking outside the box, adopt new teaching strategy – after
consulting several experts – and to add new and lively techniques to their teaching
habits.
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5.7.3 Recommendations for Researchers Regarding Further Studies
The researcher recommending the following to be considered within prospective studies:
1. To use context-based technique to teach different English language skills and sub skill.
2. To use the technique of teaching English vocabulary through context using interactive
videos or computer programs.
3. To use the technique of teaching English vocabulary through context by training students
to take advantage of semantic and syntax clues.
4. To use individual context teaching techniques; such as, definition, example, synonyms
….etc.

Conclusion
In this chapter, the researcher discussed the results of the study; the results showed that the adopted
technique of teaching vocabulary through context enhanced students’ use of new learned
vocabulary in authentic contexts. However, there were no statistically significant differences at (α
≤ 0.05) between students’ mean scores in the experimental group and the control group in the post
written and oral tests. The researcher proposed that students needed more time to change learning
habits and attitudes. The researcher provided several recommendations for ELT practitioners,
supervisors and researchers, including the importance of providing adequate space for students’
language productivity.
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Appendix 1
Teacher's Guide, Lesson Plan & Working Sheets
Unit 15 Period 1
Embroidery
Activity 1
By the end of this period, students are expected to be able to:

1. Use new learnt vocabulary about embroidery in oral authentic context correctly.
2. Use new learnt vocabulary about embroidery in written authentic context correctly.

Key Vocabulary:
Daughter (N.) – Design (N.) – Embroidery (N.) – Intend (V.) - Pass on (V.) – Past (N.) – Skills (N.) – Soft
(Adj.) – Wonderful (Adj.)

Materials:
S.B - word cards - Working sheets – recording.

Steps
Warming Up

Presentation

Procedures

Organization

time

Teacher greets students.
T. shows pictures of Palestinian embroidery, then introduces
the word ‘’embroidery’’ in context and write it on board.
T. asks students some questions, such as:
Do you have any embroidered materials at home? Give some
examples?
Who makes them in your family?
Ss. Answer individually.
T. helps and corrects.

T. – Ss.
T. – Ss.

2m

T. tells the ss. that the lesson will be about Palestinian
embroidery and writes the title on board.
T. presents each one of the new vocabulary in a context as
explained below using word cards.
Ss. repeat the new vocabs (C/G/I).
T. asks several questions to involve ss. in oral discussions that
encourages them to use the new vocabulary in authentic
context as explained below.

T. – Ss.
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T. – Ss.
T. – S.

S. – T. /Ss.
T. – S.

T. – Ss.
Ss. – T.
T. – Ss.

6m

Daughter: A daughter is someone’s female child. For example,
I have two daughters and one son.
How many daughters your father has?
If Ali is a father and he has three children, (Ahmed, Huda and
Hassan) What is the name of his daughter?

T. – Ss.

Design: I like the colors, shape and style of your house. Simply
I like the whole design.
Describe the design of different things around you? What does
your friend’s T-shirt design look like?

T. – Ss.

Embroidery: Embroidery is a handmade clothes or patterns
that is sewed using colored cloth.
Do you have embroidered cloth at home? Who makes
embroidery at your family?

T. – Ss.

Intend: I came to school today with intending to teach English
language i.e. wanting to do something.
What do you intend to do after you get home? / in the
summer holiday? I intend to…………..

T. – Ss.

Pass on: is to give something to someone by putting it in his or
her hands or under their reach.
By the end of the year, students give their books to school so
that the school can pass it on to other students to use them.
What things did your friend pass on to you? What things did
you pass on to your younger brother?

T. – Ss.

Past: People used to wear handmade clothes in the past, i.e. in
the old time.
How did you use to come to school in the past? Where were
you living in the past?

T. – Ss.

Skills: Going to school will develop your skills, such as reading
writing and thinking skills, which means your ability to do
these things.
What sport skills do you have? If you were given the chance,
what kind of skills would you like to learn?

T. – Ss.

Soft: Cotton is very soft material, i.e. it is smooth and nice to
touch.
Mention some soft things around you? What makes something
soft or not?

T. – Ss.

Wonderful: means very good. I love flowers because they are
wonderful.

T. – Ss.

91

Describe something wonderful in your country using the adj.
‘wonderful’? Give examples of wonderful things in your life?

Written
evaluation

Complete the following sentences using the words in
brackets.
1- Mothers ……………………………………………………………(daughter).
2-In Palestine, ………………………………………..…………(embroidery).
3-I think that ………………………………………..……………( wonderful).
4-The coach ………………………………………..………………………( skills).
5-I like ……………………………………………..…………..……………….(soft).
6-Doctors go to hospital ………………………………………..(intending).
7-People used to…………………………………………………………….(past).
8-The jacket ………………………………………………….……………(design).

Oral
evaluation

In pairs. Describe the following pictures using the given
words.

Daughter

embroidery

Wonderful

skills

Soft

intend

92

6m

6m

Design

past

T. goes around helps and checks.
Ss. provide several answers.
Homework

T. – Ss.
Ss. – T. /Ss.

Use the following words in meaningful sentences.
Daughter – Design – Embroidery – Intend - Pass on – Past –
Skills – Soft – Wonderful
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Unit 15 Period 3
Activity 1
By the end of this period, students are expected to be able to:

1. Use new learnt vocabulary about embroidery in oral authentic context correctly.
2. Use new learnt vocabulary about embroidery in written authentic context correctly.

Key Vocabulary:
Introduce (V.) – make up (V.) – meaning (N.) – pregnant (Adj.) – start up (V.) – strengthen (V.) – style (N.)
– therefore (Adv.)

Revised Vocabulary:
Daughter (N.) – Design (N.) – Embroidery (N.) – Intend (V.) - Pass on (V.) – Past (N.) – Skills (N.) – Soft
(Adj.) – Wonderful (Adj.)

Materials:
B.B - S.B - word cards - Working sheets – recording.

Steps
Warming Up

Homework
checking
Revision

Procedures

Organization

time

Teacher greets students.
T. asks students some questions, such as:
Who makes embroidery in your family?
(Grandmother), then How old is she?
How old do you think embroidery history is?
Why do you think Palestinian women used to embroider?
Ss. Answer individually.
T. helps and corrects.

T. – Ss.
T. – Ss.

4m

T. checks previous homework.
Good students help the teacher check the homework to save
time.
T. revises the unit vocabulary introduced so far with students
providing them with context and they are supposed to pick up
the correct word written on the word cards.

T. – Ss.
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S. – T. /Ss.

T. – Ss.

6m

Presentation

T. tells the ss. that the lesson will be about the history of
embroidery in Palestine and writes the title on board.
T. presents each one of the new vocabulary in a context as
explained below using word cards.
Ss. repeat the new vocabs (C/G/I).
T. asks several questions to involve ss. in oral discussions that
encourages them to use the new vocabulary in authentic
context as explained below.

T. – Ss.

introduce: Palestinian women introduced embroidery to the
world. That means they brought it to the world for the first
time.
Who is the first teacher to introduce English language for you?
What things did Muslim scientists introduced to the world?

T. – Ss.

Make up: Scientists make up inventions of small electronic
parts, which means creating something by putting parts
together.
What buildings are made up of? What your class desks are
made up of?

T. – Ss.

Meaning: is the thing or idea that something represents, e.g.
the meaning of red color on things is that its a dangerous or
important something.
What is the meaning of handshaking? What is the meaning of
smiling?

T. – Ss.

Pregnant: A pregnant woman is a woman who has a baby
developing inside her body.
How many months a pregnant woman needs to deliver a
baby?

T. – Ss.

Start up: UN started up – created a new company or business
– as an organization to help Palestinian people.

T. – Ss.

Strengthen: Workers iron to buildings to strengthen them, i.e.
to make something or somebody stronger.
What strengthens your health?

T. – Ss.

Style: The shape or design of something, especially clothes.
The traditional Palestinian style is embroidered dress.
Describe your school uniform style?

T. – Ss.

Therefore: It rains heavily therefore, people cann’t go outside.
Therefore means, for that reason.
Complete using (therefore) : I like swimming …………

T. – Ss.
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Ss. – T. /Ss.

Written
evaluation

Complete the following sentences to describe the pictures
using the words in brackets.
1. Palestinians…………………………………….…………….(Introduce)

2. A good craft man…………………………………………( Make up)

3. A pigeon picture is used……………………………………(Meaning)

4.4v

4. …………. ………………………………………. in 9 months. (Pregnant)

5. Ali used to be a taxi driver, but
now………………………………………………………………….….(Start up)
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5m

6. Unity will ………………………………………….……………(Strengthen)

7. In weddings, people…………………………………………………( Style)

Oral
evaluation

In pairs. Discuss the differences between the two pictures
regarding the main topic.
Make up

Meaning

Style
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T. goes around helps and checks.
Ss. provide several answers.
Homework

T. – Ss.
Ss. – T. /Ss.

Use the following words in meaningful sentences.
Introduce - Make up – Meaning – Pregnant - Start up Strengthen - Style
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Unit 16 Period 1
The talking world
Activity 1
By the end of this period, students are expected to be able to:

1. Use new learnt vocabulary about communication tech. in oral authentic context correctly.
2. Use new learnt vocabulary about communication tech. in written authentic context correctly.

Key Vocabulary:
Although (Conjunction) – camera (N.) – inside (Preposition) – microphone (N.) – mistake (N.) – outside
(Adv.) – video call (N.) – worry (V.)

Materials:
B.B - S.B - word cards - Work sheets – recording.

Steps

Procedures

Warming Up

Presentation

Organization

time

Teacher greets students.
T. shows pictures of video call through a computer , then asks
students several questions:
Have you ever made a chat like this?
What things you need to carry out such a chat?
Ss. Answer individually.
T. helps and corrects.

T. – Ss.
T. – Ss.

2m

T. tells the ss. that the lesson will be about technology and
communication and writes the title (The talking world) on
board.
T. presents each one of the new vocabulary in a context as
explained below using word cards.
Ss. repeat the new vocabs (C/G/I).
T. asks several questions to involve ss. in oral discussions that
encourages them to use the new vocabulary in authentic
context as explained below.

T. – Ss.

Although : is connector used to make the main statement in a
sentence seems surprising. The weather was cold although the
sun was shining.
Put ‘although’ in meaningful sentence?

T. – Ss.
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S. – T. /Ss.

Ss. – T. /Ss.

6m

Written
evaluation

Camera: People use a device for taking videos and pictures
that is called ‘camera’.
Do you have a camera? What did you use it for?
Note: lexical borrowing

T. – Ss.

Inside: is the inner part of something. If it rains outside, people
will hide inside their houses.
Do you live inside or outside Rafah?
What is the color inside a watermelon?

T. – Ss.

Microphone: is a device that is used to record sounds or to
make your voice louder. No one could hear the speaker,
because the microphone was turned off.
When was the last time you saw a microphone? What was it
used for?
Note: lexical borrowing

T. – Ss.

Mistake: is an action that is wrong or not correct. Such as
leaving school at an early age.
What mistake does a thief do? What mistakes have you done
today?

T. – Ss.

Outside: not inside something but rather out of it, for example
when the weather is warm, children go outside to play.
How would the weather be outside in winter?

T. – Ss.

video call: People use modern mobiles with cameras to make
video calls, which involves a call that shows the moving
picture and sound of the two sides .
What are video calls used for? Have you ever used video calls?

T. – Ss.

worry: The parents are worried about their son being late at
night which means that they are unpleasant thinking about it.
What worries you most?

T. – Ss.

Use the following words in meaningful sentences to describe
the pictures.
1- camera …………………………………………………………………………
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2- inside ……………………………………………………………………………

3- microphone ………………………………………………………………………

4- mistake ………………………………………………………………………………

5- outside ……………………………………………………………………………

6- video call ……………………………………………………………………………
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7- worry …………………………………………………………………………………

In pairs. Think of the differences between the two pictures.
Oral
evaluation

6m
Note: Teacher may make an example himself, and then good
students do another before each one starts working.
camera

microphone
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Worry of

T. goes around helps and checks.
Ss. provide several answers.
Homework

Use the following words in meaningful sentences.
T. – Ss.
camera – inside – microphone – mistake – outside – video call Ss. – T. /Ss.
– worry
Note: Students who manage to use the above vocabulary in a
short paragraph or story will receive additional reinforcement.
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Unit 16 Period 3
Activity 1
By the end of this period, students are expected to be able to:

1. Use new learnt vocabulary about communication tech. in oral authentic context correctly.
2. Use new learnt vocabulary about communication tech. in written authentic context correctly.

Key Vocabulary:
Allow (V.) – another (determiner) – keep (V.) – network (N.) – receive (V.) – revolution (N.) – satellite (N.
- Adj.) – several (determiner)

Revised Vocabulary:
Although (Conjunction) – camera (N.) – inside (Preposition) – microphone (N.) – mistake (N.) – outside
(Adv.) – video call (N.) – worry (V.)

Materials:
B.B - S.B - word cards - Working sheets – recording.

Steps

Procedures

Organization

time

T. – Ss.

4m

Warming Up

Teacher greets students.

Home work
checking

T. checks previous homework.

Revision

T. revises the unit vocabulary introduced so far with students
providing them with context and they are supposed to pick up
the correct word written on the word cards.

T. – Ss.

Presentation

T. tells the ss. that the lesson will be about modern
communication technology and writes the title on board.
T. shows pictures of modern technological devices, then asks
students several questions about their usages.
T. asks students some questions, such as:
Give some examples of modern communication technology in
your life?
How does modern technology make our life easier?

T. – Ss.
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T. – Ss.

6m

Ss. Answer individually.
T. helps and corrects.
T. presents each one of the new vocabulary in a context as
explained below using word cards.
Ss. repeat the new vocabs (C/G/I).
T. asks several questions to involve ss. in oral discussions that
encourages them to use the new vocabulary in authentic
context as explained below.

Ss. – T. /Ss.

Allow: Rainwater allows the plants to grow. That means, it
makes something possible or lets something happen.
What allows T.Vs to work? What allows us to see?

T. – Ss.

Another: I lost my pencil, so I bought another one- a different
person or thingMention another creatures live on earth with us? What
another countries have you been to?

T. – Ss.

Keep: The mother asked her children to keep in contact and
that means calling her regularly.
Whom do you like to keep in contact with? How do you keep
in contact with people?

T. – Ss.

Network: a system of devices and equipment that allow
people to make mobile calls.
Mention the names of Palestinian mobile networks?
What mobile network do you use in Palestine?

T. – Ss.

Receive: is getting or accepting something that is sent to you.
You must have an email to receive emails from others.
When was the last time when you received a message?
What was the last message you received?

T. – Ss.

Revolution: Computers made a revolution in technology. That
means a great change that affects large number of people.
What are some inventions that made a great revolution?

T. – Ss.

Satellite: An electronic device that is sent into space to
provide getting and sending information. For example, we
watch Arab news through Nilesat satellite.
What other satellites do you know?
How is a satellite sent to space?

T. – Ss.

Several: We have several weeks in a month, i.e. more than
two but not very many.
Answer using (several)/ How many books have you read? How
many days are there in a week?

T. – Ss.
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T. – Ss.
Ss. – T. /Ss.

Written
evaluation

Complete the following sentences using the words in
brackets.
1. If you study hard that ………………………………………………(Allow)
2. This computer is broken we……………………………….…(another)
3. Healthy food will………………………………………….……………(keep)
4. Jawal is…………….………….………….……………….………….(network)
5. I have just ………….………….………….………….……..……….(receive)
6. Mobiles made. ………….………….………….………………(revolution)
Note: Teacher does an example first.

5m

Oral
evaluation

In pairs. Describe the following pictures using the given
words.
1- Things mobiles allows you to do.

5m

2- Mention things that have made a revolution in our life.

3- Things that will keep you healthy.
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4- Things that we receive information through.

T. goes around helps and checks.
Ss. provide several answers.
Homework

T. – Ss.
Ss. – T. /Ss.

Match ‘A’ with ‘B’ to form meaningful sentences.
(A)
(B)
1. We were Jackets in winter (
) would keep you healthy.
2. Modern technology made (
) through the web network.
3. You can access a lot of information(
)will improve your
skills.
4. Learning another language (
) a global revolution.
5. Eating fruit and vegetables (
) because they allow us to
feel warm.

107

Unit 17 Period 1
Let’s go for a picnic!
Activity 1
By the end of this period, students are expected to be able to:

1. Use new learnt vocabulary about a picnic in oral authentic context correctly.
2. Use new learnt vocabulary about a picnic in written authentic context correctly.

Key Vocabulary:
Carry (V.) – catch (V.) – decide (V.) – forget (V.) – same (Adj.) – sandwich (N.) – suggestion (N.) –
weekend (N.)

Materials:
B.B - S.B - word cards - Working sheets – recording.

Steps

Procedures

Organization

time

Warming Up

Teacher greets students.

T. – Ss.

2m

Presentation

T. shows pictures of people planning for a picnic, then
introduces the topic of the lesson which is planning for a
picnic.
T. asks students some questions, such as:
When was the last time you went out for a picnic?
What things did you plan to take with you?
Ss. Answer individually.
T. helps and corrects.

T. – Ss.

6m

T. presents each one of the new vocabulary in a context as
explained below using word cards.
Ss. repeat the new vocabs (C/G/I).
T. asks several questions to involve ss. in oral discussions that
encourages them to use the new vocabulary in authentic
context as explained below.

T. – Ss.

Carry: The mother carried her baby in her arms, that involves
taking him from place to place on her arms.
What things do you carry with you every morning to school?
Who carries a gun in order to protect people?

T. – Ss.
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T. – Ss.

Ss. – T. /Ss.

Ss. – T. /Ss.

Written
evaluation

Catch: Ali wakes early every day to catch the bus, or to be on
time to get on the bus.
When do you wake up every morning to catch a taxi?

T. – Ss.

Decide: To decide is to think about different possibilities and
choose one of them, as deciding what to wear to your friend’s
party.
What did you decide to do in the summer holiday?

T. – Ss.

Forget: When you forget something, then you are unable to
remember it. Such as, forgetting a telephone number.
How not to forget important things? What things did you
forget today?

T. – Ss.

Same: All students wear the same uniform. Exactly like each
other.
What are the same things that you and your friends do
everyday?

T. – Ss.

Sandwich: Falafel Sandwiches are Palestinian traditional food.
They are two slices of bread with food between them.
How many sandwiches do eat every day? What kind of
sandwiches do you like most?

T. – Ss.

Suggestion: If you feel tired, a good suggestion is to go to
sleep. A suggestion is an idea or a plan that someone
mentions for somebody else to think about.
What suggestions do you have to become better English
students?
What suggestions do you give to someone who feels cold?

T. – Ss.

Weekend: Most families go for picnics on weekends. For
example, Fridays in Arab countries and (Saturdays and
Sundays) in foreign countries.
What is a weekend in Arab countries? What do you do on
weekends?

T. – Ss.

Use the following words in meaningful sentences to describe
the pictures.
Note: Teacher does an example first.
1- Carry: ……………………………………………………………………………….
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2- catch: ………………………………………………………………………………

3- decide: ………………………………………………………………………………

4- forget: ………………………………………………………………………………

5- same: ………………………………………………………………………………

6- sandwich: …………………………………………………………………

7- suggestion: …………………………………………………………………
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8- weekend: …………………………………………………………………

Oral
evaluation

In pairs. Describe the differences between the pictures using
the given words.
Note: Teacher does an example with a good student.
1-

Carry (V.)

2-

catch (V.)

3-

decide (V.)

4-

forget (V.)
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5-

same (Adj.)

6-

sandwich (N.)

7-

8-

suggestion (N.)

weekend (N.)

T. goes around helps and checks.
Ss. provide several answers.
Homework

T. – Ss.
Ss. – T. /Ss.

Use the following words in meaningful sentences.
Carry (V.) – catch (V.) – decide (V.) – forget (V.) – same (Adj.) –
sandwich (N.) – suggestion (N.) – weekend (N.)

112

Unit 17 Period 3
Activity 1
By the end of this period, students are expected to be able to:

1. Use new learnt vocabulary about a picnic in oral authentic context correctly.
2. Use new learnt vocabulary about a picnic in written authentic context correctly.

Key Vocabulary:
Bring (V.) – huge (Adj.) – narrow (Adj.) – nature (N.) – path (N.) – protect (V.) – route (N.) - woods (N.)

Revised Vocabulary:
Carry (V.) – catch (V.) – decide (V.) – forget (V.) – same (Adj.) – sandwich (N.) – suggestion (N.) –
weekend (N.)

Materials:
B.B - S.B - word cards - Work sheets – recording.

Steps

Procedures
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Organization

time

Warming Up

Teacher greets students.

T. – Ss.

Homework
checking

T. checks previous homework.

Revision

T. revises the unit vocabulary introduced so far with students
providing them with context and they are supposed to pick up
the correct word written on the word cards.

T. – Ss.

Presentation

T. shows pictures of families enjoying their time in picnics,
then tell the students that they are going to read a lesson
about a family’s own picnic
T. asks students some questions, such as:
What is your favourite place to go for a picnic?
What do you enjoy most about it?
Ss. answer individually.
T. helps and corrects.
T. presents each one of the new vocabulary in a context as
explained below using word cards.
Ss. repeat the new vocabs (C/G/I).
T. asks several questions to involve ss. in oral discussions that
encourages them to use the new vocabulary in authentic
context as explained below.

T. – Ss.
T. – S.

Bring (V.): The laugh of a baby brings happiness, i.e. to cause
something to happen.
What brings heat to us? Who brings food to your family?

T. – Ss.

huge (Adj.): Khalifa tower in Dubai is a huge building. It’s very
large or big something.
What huge things are there in your city?
What huge animals do you know?

T. – Ss.

narrow (Adj.): The cars go behind each other, because the
road is too narrow, or the distance between the two sides is
short.
Do you come to school through narrow roads? Mention some?

T. – Ss.

nature (N.): Nature is all the plants, animals and things that
exist in the universe that are not made by people.
Describe natural things around you?

T. – Ss.

path (N.): If you keep walking over trees, later it would
become a path. It is a way that is made by the action of people
walking, usually its smaller than roads.
Do you prefer walking along paths or roads? Why?

T. – Ss.
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S. – T. /Ss.
T. – Ss.
Ss. – T. /Ss.

4m

6m

Written
evaluation

protect (V.): Workers wear hard hats to protect their heads
and to make sure that it’s not harmed or injured.
How do you protect your eyes from the sun? and your body?

T. – Ss.

route (N.): A route is a way that you follow to get from one
place to another. Every day I come to school through the same
route.
Describe the route you take to school every day?

T. – Ss.

Woods (N.): We have some woods by the beach in Rafah. Its
an area of trees, smaller than a forest.
When do you go to the woods? Where can you find woods in
Palestine?

T. – Ss.

Finish the following sentences using the words in brackets to
describe the pictures.
Note: Teacher does an example to the students before they
start.
1- Winter ………………………………………………………..…………( Bring)

2- ………………………….………………..………… live in Africa. ( huge)

3- The car can’t ………………………………………..……………( narrow)
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4- People should…………………..…………..………………………( nature)

5- Every day, students ……………………………………………...( path)

6- The lion …………………..………………………………………..( protect)

7- Al Bahar street in Rafah, is……………………………………….( route)
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8- Children love ………………………………………….……………( woods)

Oral
evaluation

In pairs. Discuss the following pictures using the given words.
Bring (V.)

huge (Adj.)
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narrow (Adj.)

nature (N.)
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path (N.)

protect (V.)
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route (N.)

woods (N.)

T. goes around helps and checks.
Ss. provide several answers.

Homework

T. – Ss.
Ss. – T. /Ss.

Use the following words in meaningful sentences.
Bring (V.) – huge (Adj.) – narrow (Adj.) – nature (N.) – path (N.)
– protect (V.) – route (N.) - woods (N.)
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Appendix 2
Vocabulary Context-Using Written Test

Written Test
Name: ………………………….

Class: 7 (…….)

Time: 50 minutes

60 marks

1- Suppose that you took a lesson about embroidery, at the same day a foreign
visitor came to your school and asked you to tell him about embroidery? What is it?
And who makes it? Use the following words to answer him.
(meaning – style – introduce - make up - start up – strengthen – pregnant - therefore)
…………..………….……………………………………………………………………….
…………..………….……………………………………………………………………….
…………..………….……………………………………………………………………….
…………..………….……………………………………………………………………….
…………..………….……………………………………………………………………….

2- You downloaded the chatting program (Skype) on your computer for the first
time. Use the following words to ask your friend how to use it and mention what did
he tell you.
(camera – microphone – mistake - video - call - worry – outside – although - inside)
…………..………….……………………………………………………………………….
…………..………….……………………………………………………………………….
…………..………….……………………………………………………………………….
…………..………….……………………………………………………………………….
…………..………….……………………………………………………………………….
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3- Your teacher decided to make a school picnic. To make sure you won’t forget
anything, use the following words to plan for the picnic with some friends.
(sandwich – suggestion – weekend – carry – forget – catch – decide - same)
…………..………….……………………………………………………………………….
…………..………….……………………………………………………………………….
…………..………….……………………………………………………………………….
…………..………….……………………………………………………………………….
…………..………….……………………………………………………………………….

4- At the summer holiday, your family decided to go out for a picnic to spend some
time together. You enjoyed your time a lot with your family. Use the following
words to describe your interesting journey to your friends.
(nature – path – route - woods – bring – protect – huge - narrow)
…………..………….……………………………………………………………………….
…………..………….……………………………………………………………………….
…………..………….……………………………………………………………………….
…………..………….……………………………………………………………………….
…………..………….……………………………………………………………………….
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Note: before starting the test, the teacher displays the following question and its answer
as a model on board to make sure that all students understand the objective of the test.

Your family discusses different customs and cultures of the world and you have
read about Chinese food customs. Use the following words to report that to your
family.
( delicious

magazine

meal

offer

order

stick

tasty

waiter)

I have read a magazine about Chinese restaurants. They serve very delicious food. The
waiters offer you different meals and you order whatever you like. People eat using sticks
and they say it is very tasty.
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Note: Before starting the exam, the teacher is supposed to inform the students about the
assessment standards.

Oral test
1- You decided to buy your mother an embroidered dress. Your friend does not like
it. Use the following words to explain why embroidered clothes are a very nice gift.
(daughter – design – embroidery – skills – past – intend - pass on – soft – wonderful)

2- Your old grandparent do not like modern communication technology and believe
that life in the past used to be easier. Use the following words to explain to him or
her, how has technology changed our lives and the world.
(network – revolution – satellite – allow – keep – receive – satellite – another – several)

3- At the weekend, you and your friends decided to go for a picnic. Use the following
words to plan for an interesting picnic.
(sandwich – suggestion – weekend – carry – forget – catch – decide - same)

4- Your teacher asked you to prepare a presentation about embroidery to read it in
front of your school colleagues. Use the following words to discuss some ideas.
(meaning – style – introduce - make up - start up – strengthen – pregnant - therefore)
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Assessment Rubrics for Written and Oral Test

Vocabulary assessment rubric for the written questions

Number
1

The used vocabulary is appropriate to subject area.

2

The use of the vocabulary is syntactically correct.

1

2

3

4

5

1

2

3

4

5

(correct grammar)
3

The use of the vocabulary is semantically correct.
(meaningful sentence)

Vocabulary assessment rubric for the oral questions

Number
1

The used vocabulary is appropriate to subject area.

2

The use of the vocabulary is syntactically correct.
(correct grammar)

3

The use of the vocabulary is semantically correct.
(meaningful sentence)
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Referee Committee

No.

Name

Qualification

Institute

1

Prof. Magdy Mahdi

Prof. Curricula and English

Faculty of Education –

Methodology

Ain Shams University

Prof. of Linguistics and

Faculty of Education –

Translation

Ain Shams University

Dr. Mohammed Abdul

Assistant prof. of English

Faculty of Education –

Rahman

Methodology & Linguistics

Ain Shams University

Mr. Ayman Hassan Abu

M.A Curricula and Teaching

Lecturer at Al Aqsa

Elenein

Methods

University- Gaza

Mr. Mohammed Sefan

M.A Curricula and Teaching

Supervisor of English

Methods

at UNRWA – Rafah

M.A Curricula and Teaching

English L. Teacher at

Methods

UNRWA- Rafah

M.A Curricula and Teaching

English L. Teacher at

Methods

UNRWA - Rafah

2

3

4

5

6

7

Prof. Dalia Ibrahim

Mr. Zakariya Zoa’rob

Mr. Jamal Mohammed Eid
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أثر تدريس مفردات اللغة اإلنجليزية من خالل سياقات على تعزيز استخدام طالب الصف السابع للمفردات
المتعلمة حديثا في سياقات ذات معني أصيل في مدارس وكالة الغوث الدولية
اشراف /د .سمر سلمان أبو شعبان

اعداد الباحث /محمد جمال عيد

ملخص الدراسة
هدفت الدراسة الي التعرف علي أثر تدريس مفردات اللغة اإلنجليزية من خالل سياقات على تعزيز استخدام
طالب الصف السابع للمفردات المتعلمة حديثا في سياقات ذات معني أصيل في مدارس وكالة الغوث الدولية.
وللتحقق من فروض الدراسة ،لجا الباحث لتوظيف المنهج التجريبي ،حيث شملت الدراسة  76طالبا من
طالب مدرسة ذكور العمرية اإلعدادية في مدينة رفح ،وتم تقسيم الطلبة ضمن مجموعتين :المجموعة
التجريبية والمجموعة الضابطة.
استخدم الباحث في تدريسه للمجموعة التجريبية أسلوب تدريس المفردات من خالل سياقات فيما ابقي على
األسلوب التقليدي في تدريس المفردات في المجموعة الضابطة وذلك خالل الفصل الدراسي الثاني من العام
الدراسي (.)3102 – 3102
قام الباحث بتصميم اختبار توظيف مفردات اللغة اإلنجليزية في سياقات وهو اختبار مكون من أربع فقرات،
وتم تنفيذه كاختبار قبلي وبعدي لقياس أثر أسلوب تدريس المفردات من خالل سياق على قدرة الطلبة على
توظيف هذه المفردات في سياقات ذات معني اصيل.
عمد الباحث الي اللجوء الي متخصصين في مجال تدريس اللغة اإلنجليزية واستخدام معامل ارتباط بيرسون
من اجل تحكيم االختبار للتأكد من ثباته ،كما تم حساب معامل صدق االختبار باستخدام معامل الفا كرونباخ.
أظهرت نتائج التحليل االحصائي التي أجريت على نتائج اختبارات الطلبة عدم وجود فروق ذات داللة
إحصائية بين المجموعتين التجريبية والضابطة.
كما واوصت الدراسة بإيالء مزيدا من االهتمام بأسلوب تدريس مفردات اللغة اإلنجليزية من خالل سياقات
ضمن أساليب عدة اخري وبذل جهود أكبر من اجل تنمية المهارات اللغوية التعبيرية للطلبة فضال عن اقتراح
الباحث توظيف أسلوب التدريس من خالل سياقات في عملية تدريس مهارات اخري في اللغة اإلنجليزية.
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