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Abstract
The Effect of Using Blended Learning on Enhancing Eleventh Graders’ Speaking
Skills in Khanyounes Schools
Thesis Submitted by
Naila Muhammed A. Sheera
Supervised by
Prof. Dr. Hassan Abu Jarad
This study aimed at examining the effect of using the blended
learning approach on enhancing speaking skills for the eleventh graders
in Khanyounes schools. The researcher adopted an experimental research
design in order to achieve the aim of the study.
The sample of the study consists of (70) students who were
randomly chosen from students in the humanities stream. The
experimental group included (35) students who were taught by blended
learning. The researcher chose two chapters of the story in the Work
Book: English for Palestine (9-10). The control group included (35) the
students who were taught the same chapters by ordinary way.
The experiment was accomplished in one month during the second
term of school year (2013-2014).
The researcher chose five skills of speaking to examine students
speaking ability. Two achievement tests were designed; one of them used
as a pre-test and another as a post-test. The validity of the tests was
refereed by specialists in the field of EFL, and the reliability of the test
was assured by the value of Alpha reached (0.95).
The results of the achievement test were statistically analyzed by
using t-test paired sample to measure the differences between the
performance of the experimental group in the pre and post test. T-test
independent sample was used to measure the differences in speaking
skills at each one of the five levels (Fluency – Pronunciation –
Vocabulary–Comprehension and Grammar) for the experimentally group
and control group in the post test. The effect of blended learning on the
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levels of speaking skills was measured by “Size Effect” technique by Eta
Square.
The study results indicated that there were statistically significant
differences at (α ≤ 0.05) between the pre and post test of the experimental
group in speaking skills in favor of the post test. The results also proved
that there were significant differences at (α ≤ 0.05) between the levels of
speaking skills for the experimental group compared with the control
group.
Based on the findings, the researcher recommended that teachers of
English adopt blended learning in teaching English in general and in
teaching speaking in particular. She also recommended that the Ministry
of Education hold training courses to train teachers on using blended
learning and preparing enrichment material to activate students ’ role.
Finally, the researcher suggested that further research should be
conducted on the effect of blended learning on different language skills
and at different levels grades.
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ﻣﻠﺧص اﻟرﺳﺎﻟﺔ ﺎﻟﻠﻐﺔ اﻟﻌر ﺔ
ﺃﺛﺮ ﺍﺳﺘﺨﺪﺍﻡ ﺍﻟﺘﻌﻠﻴﻢ ﺍﳌﺪﻣﺞ ﻋﻠﻰ ﺇﺛﺮﺍء ﻣﻬﺎﺭﺍﺕ ﺍﻟﺘﺤﺪﺙ
ﻟﺪﻯ ﻃﻠﺒﺔ ﺍﻟﺼﻒ ﺍﳊﺎﺩﻱ ﻋﺸﺮ ﰲ ﻣﺪﺍﺭﺱ ﺧﺎﻧﻴﻮﻧﺲ
إﻋداد اﻟ ﺎﺣﺛﺔ :ﻧﺎﺋﻠﺔ ﷴ أﺑو ﺷﻌﯾرة
إﺷ ـراف
اﻷﺳﺗﺎذ اﻟد ﺗور :ﺣﺳن ﻋﻠﻲ أﺑو ﺟراد
ﻫــدﻓت ﻫــذﻩ اﻟد ارﺳــﺔ إﻟــﻰ اﻟﺗﺣﻘ ـ ﻣــن اﺛــر اﻟﺗﻌﻠ ـ م اﻟﻣــدﻣﺞ ﻓــﻲ إﺛ ـراء ﻣﻬــﺎرات اﻟﺗﺣــدث ﻟــد
طﺎﻟ ــﺎت اﻟﺻــﻒ اﻟﺣــﺎد ﻋﺷــر ﻓــﻲ ﻣــدارس ﺧــﺎﻧﯾوﻧس .ﻗﺎﻣــت اﻟ ﺎﺣﺛــﺔ ﺑﺗطﺑﯾ ـ اﻟﻣــﻧﻬﺞ اﻟﺗﺟر ﺑــﻲ
ﻟﺗﺣﻘﯾ ﻫدف ﻫذﻩ اﻟدراﺳﺔ واﻹﺟﺎ ﺔ ﻋﻠﻰ أﺳﺋﻠﺗﻬﺎ ﺣﯾث أﺟر ت ﻫـذﻩ اﻟد ارﺳـﺔ ﻋﻠـﻰ ﻋﯾﻧـﺔ ﻣ وﻧـﺔ ﻣـن
ﻣﺟﻣوﻋﺗﯾن ﻣﺗﻛﺎﻓﺋﺗﯾن ﻣن طﺎﻟ ﺎت اﻟﺻﻒ اﻟﺣﺎد ﻋﺷر ﻓﻲ ﻣدرﺳﺔ ﺧﺎﻧﯾوﻧس اﻟﺛﺎﻧو ﺔ ﻟﻠﺑﻧـﺎت ،وﻗـد
ﺗﻛوﻧــت اﻟﻌﯾﻧــﺔ ﻣــن ) (70طﺎﻟ ــﺔ ﻣــن ﻓــرع اﻟﻌﻠــوم اﻹﻧﺳــﺎﻧ ﺔ )اﻷدﺑــﻲ( ،ﺣﯾــث ﻗﺳــﻣت اﻟﻌﯾﻧــﺔ إﻟــﻰ
ﻣﺟﻣوﻋــﺔ ﺗﺟر ﺑ ــﺔ وﻣﺟﻣوﻋــﺔ ﺿــﺎ طﺔ ،ــﻞ ﻣﻧﻬــﺎ ﻣ وﻧــﺔ ﻣــن ) (35طﺎﻟ ــﺔ .وﻗــد ﺗــم ﺗــدر س اﻟﻌﯾﻧــﺔ
اﻟﺗﺟر ﺑ ﺔ طر ﻘﺔ اﻟﺗﻌﻠ م اﻟﻣدﻣﺞ ﻣن ﻓﺻول اﻟﻘﺻـﺔ اﻟﻣﻘـررة ﻋﻠـﻰ اﻟﺻـﻒ اﻟﺣـﺎد ﻋﺷـر ﻣـن ﺗـﺎب
) (English for Palestine – Work Bookﻣن اﻟﻔﺻول ) ،(10 – 9ﺑﯾﻧﻣﺎ درﺳت اﻟﻣﺟﻣوﻋﺔ
اﻟﺿﺎ طﺔ ﺎﻟطر ﻘﺔ اﻻﻋﺗ ﺎد ﺔ ،ﺣﯾث اﺳﺗﻣرت اﻟدراﺳﺔ ﻣدة ﺷﻬر واﺣد ﻓـﻲ اﻟﻔﺻـﻞ اﻟﺛـﺎﻧﻲ ﻣـن اﻟﻌـﺎم
اﻟد ارﺳﻲ ).(2014-2013
أﻣــﺎ أدوات اﻟد ارﺳــﺔ ﻓ ﺎﻧــت ﻋ ــﺎرة ﻋــن اﺧﺗ ــﺎر ﺗﺣﺻــﯾﻠﻲ ﻗﺑﻠــﻲ و ﻌــد  ،وﺗــم ﺣﺳــﺎب ﻣﻌﺎﻣــﻞ
اﻟﺻدق ﻟﻼﺧﺗ ﺎر ـﺎﻟرﺟوع إﻟـﻰ ﻣﺟﻣوﻋـﺔ اﻟﻣﺣ ﻣـﯾن وﺣﺳـﺎب ﻣﻌﺎﻣـﻞ أﻟﻔـﺎ ،وﻟﻘـد أﻋـدت اﻟ ﺎﺣﺛـﺔ ﻣـﺎدة
اﻟﻛﺗروﻧ ـ ــﺔ ﻣ وﻧ ـ ــﺔ ﻣ ـ ــن ﻓﯾ ـ ــدﯾو ﻟﻛ ـ ــﻞ ﻓﺻ ـ ــﻞ ﻣ ـ ــن اﻟﻘﺻ ـ ــﺔ و ﻌ ـ ــض اﻻﺳ ـ ــﺋﻠﺔ اﻟﻣﺻ ـ ــﻣﻣﺔ اﻟﻛﺗروﻧ ـ ـ ـﺎً
ﺎﻟﻠﻔ واﻟﻛﺗﺎ ﺔ) .أﺧذ اﻟﻔﯾدﯾو ﻣن ﻣوﻗﻊ  BBCﻋﻠﻰ اﻟﯾوﺗﯾوب(.
وﻗد ﺻﻧﻔت اﻟ ﺎﺣﺛﺔ ﻣﺳﺗو ﺎت اﻟﺗﺣدث إﻟﻰ ﺧﻣس ﻣﺳﺗو ﺎت ،وﻫﻲ ﻣﺳﺗو اﻟﻔﻬـم ،وﻣﺳـﺗو
ﻗواﻋد اﻟﻠﻐﺔ ،وﻣﺳﺗو اﻟﻠﻔ  ،وﻣﺳﺗو اﻟطﻼﻗﺔ ،وﻣﺳﺗو اﻟﻣﻔـردات ،وأﻋـدت ﻟﻛـﻞ واﺣـدة ﻣﻧﻬـﺎ درﺟـﺔ
ﻣن ) (4-1ﺗم ﺗﻘﯾ م اﻟطﺎﻟب ﻣن ﺧﻼﻟﻬﺎ.
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و ﻌ ـ ـ ـ ـ ـ ـ ـ ــد اﻧﺗﻬ ـ ـ ـ ـ ـ ـ ـ ــﺎء اﻟﺗﺟر ـ ـ ـ ـ ـ ـ ـ ــﺔ ﻗﺎﻣ ـ ـ ـ ـ ـ ـ ـ ــت اﻟ ﺎﺣﺛ ـ ـ ـ ـ ـ ـ ـ ــﺔ ﺑﺗطﺑﯾـ ـ ـ ـ ـ ـ ـ ـ ـ اﻻﺧﺗ ـ ـ ـ ـ ـ ـ ـ ــﺎر اﻟ ﻌ ـ ـ ـ ـ ـ ـ ـ ــد
ﻋﻠـ ــﻰ اﻟﻣﺟﻣوﻋـ ــﺔ اﻟﺗﺟر ﺑ ـ ــﺔ ﻣـ ــن أﺟـ ــﻞ اﻟﺗﺣﻘ ـ ـ ﻣـ ــن ﺻـ ــﺣﺔ اﻟﻔرﺿ ـ ـ ﺎت ،وذﻟـ ــك ﺎﺳـ ــﺗﺧدام اﺧﺗ ـ ــﺎر
)Sample

Independent

 (T-testﻹﯾﺟ ــﺎد اﻟﻔ ــروق ﻓــﻲ أدوات اﻟﻣﺟﻣوﻋ ــﺔ اﻟﺗﺟر ﺑ ــﺔ ﻓ ــﻲ

اﻻﺧﺗ ــﺎر اﻟ ﻌ ــد واﻟﻘﺑﻠ ــﻲ واﺧﺗ ــﺎر )Sample

Paired

 (T-testﻟﻘ ـ ـﺎس اﻟﻔ ــروق ﻓ ــﻲ أداء

اﻟﻣﺟﻣوﻋﺔ اﻟﺗﺟر ﺑ ﺔ ﺎﻟﻧﺳ ﺔ ﻟﻣﺳﺗو ﺎت اﻟﺗﺣدث اﻟﺧﻣس.
أظﻬ ـ ــرت ﻧﺗ ـ ــﺎﺋﺞ اﻟد ارﺳ ـ ــﺔ ﻋﻠ ـ ــﻰ أﻧ ـ ــﻪ ﯾوﺟ ـ ــد ﻓ ـ ــروق ذات دﻻﻟ ـ ــﺔ إﺣﺻ ـ ــﺎﺋ ﺔ ﻋﻧ ـ ــد ﻣﺳ ـ ــﺗو
اﻟدﻻﻟﺔ ) (α ≤ 0.05ﻓﻲ أداء اﻟﻣﺟﻣوﻋﺔ اﻟﺗﺟر ﺑ ـﺔ ﻓـﻲ اﻻﺧﺗ ـﺎر اﻟﻘﺑﻠـﻲ واﻟ ﻌـد ﻟﺻـﺎﻟﺢ اﻻﺧﺗ ـﺎر
اﻟ ﻌـ ـ ـ ـ ــد

ﻣـ ـ ـ ـ ــﺎ أظﻬـ ـ ـ ـ ــرت اﻟﻧﺗـ ـ ـ ـ ــﺎﺋﺞ أ ﺿ ـ ـ ـ ـ ـﺎً أن ﻫﻧـ ـ ـ ـ ــﺎك ﻓـ ـ ـ ـ ــروق ذات دﻻﻟـ ـ ـ ـ ــﺔ إﺣﺻـ ـ ـ ـ ــﺎﺋ ﺔ ﻋﻧـ ـ ـ ـ ــد

ﻣﺳــﺗو اﻟدﻻﻟــﺔ ) (α ≤ 0.05ﺑــﯾن ﻣﺳــﺗو ﺎت ﻣﻬــﺎرات اﻟﺗﺣــدث ﻓــﻲ ﻣﺳــﺗو ﺎت اﻟﺗﺣــدث اﻟﺧﻣــس
ﻟﺻــﺎﻟﺢ اﻻﺧﺗ ــﺎر اﻟ ﻌــد  ،وﻗــد ﺗ ــم ﺣﺳــﺎب أﺛــر اﻟﺗﻌﻠ ـ م اﻟﻣ ــدﻣﺞ ﻋﻠــﻰ ﻣﻬــﺎرات اﻟﺗﺣــدث ﺎﺳ ــﺗﺧدام
ﺣﺳﺎب ﺣﺟم اﻟﺗﺄﺛﯾر ﺎﺳﺗﺧدام ﻣﻌﻣﻞ اﯾﺗﺎ ).(Eta Square
ـﺎء ﻋﻠـ ــﻰ اﻟﻧﺗـ ــﺎﺋﺞ ،أوﺻـ ــت اﻟ ﺎﺣﺛـ ــﺔ ﻣﻌﻠﻣـ ــﻲ اﻟﻠﻐـ ــﺔ اﻹﻧﺟﻠﯾز ـ ــﺔ ﺿـ ــرورة ﺗطﺑﯾ ـ ـ طر ﻘـ ــﺔ
ﺑﻧـ ـ ً
اﻻﻛﺗﺷ ـ ـ ـ ــﺎف اﻟﻣوﺟ ـ ـ ـ ــﻪ ﻓ ـ ـ ـ ــﻲ اﻟﻠﻐ ـ ـ ـ ــﺔ اﻹﻧﺟﻠﯾز ـ ـ ـ ــﺔ ،ﻣ ـ ـ ـ ــﺎ أوﺻ ـ ـ ـ ــت اﻟ ﺎﺣﺛ ـ ـ ـ ــﺔ ﺿ ـ ـ ـ ــرورة اﻻﺳ ـ ـ ـ ــﺗﻔﺎدة
ﻣـ ـ ـ ــن ﻧﺗـ ـ ـ ــﺎﺋﺞ اﻟد ارﺳـ ـ ـ ــﺔ واﻟد ارﺳـ ـ ـ ــﺎت اﻷﺧـ ـ ـ ــر اﻟﺗـ ـ ـ ــﻲ ﺗﻧﺎوﻟـ ـ ـ ــت اﻟﺗﻌﻠ ـ ـ ـ ـ م اﻟﻣـ ـ ـ ــدﻣﺞ ﻓـ ـ ـ ــﻲ اﻟﻣﻬـ ـ ـ ــﺎرات
اﻟﻠﻐو ﺔ اﻷﺧر ).(Listening, Speaking, Writing
ﻣــﺎ أوﺻــت اﻟ ﺎﺣﺛــﺔ و ازرة اﻟﺗر ــﺔ واﻟﺗﻌﻠـ م ﺿــرورة ﻋﻘــد دورات ﺗدر ﺑ ــﺔ ﻟﻠﻣﻌﻠﻣــﯾن ﻟﺗــدر ﺑﻬم
ﻋﻠﻰ اﺳﺗﺧدام اﻟﺗﻌﻠـ م اﻟﻣـدﻣﺞٕ ،واﻋـداد ﻣـواد اﻟﻛﺗروﻧ ـﺔ إﺛراﺋ ـﺔ ،وﺿـرورة إﺟـراء أ ﺣـﺎث ﺣـول اﻟﺗﻌﻠـ م
اﻟﻣدﻣﺞ ﻋﻠﻰ ﻣﻬﺎرات اﻟﻠﻐﺔ اﻷﺧر ﻓﻲ ﺟﻣ ﻊ اﻟﻣﺳﺗو ﺎت.
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Chapter I
Background of the Study
1.1 Introduction
Foreign language teaching implies a totally different situation from that of
teaching first language. Unlike the latter, foreign language teaching and learning
assumes no previous knowledge or use of the language to be taught. Pupils starting to
study English in Arab countries, for example, have little or no knowledge of English
when they are in their fifth year of schooling; some start English two years later.
English is not the language they will be using outside school, certainly, not as
extensively as Arabic, nor is it the medium of instruction in other subjects in the
school curriculum. In other words, there is little, if any, immediate outside school
reinforcement.
Basically, English language competence covers four main skills, which are
listening, speaking, reading and writing. Students are generally expected to master all
English language skills in order to communicate in English orally. Communicative
competence refers to knowledge when interacting in actual communication, whereas
knowledge refers to what one knows (consciously or unconsciously) about the
language and other aspects of communicative language use, skills refer to how
efficient one can perform this knowledge in actual communication (Canal, 2002, p.5)
According to the importance of English and the necessity to master speaking
skills, English is used as the first foreign language in Palestine. It has been taught
from elementary school up to higher education. English language is learned by the
students to achieve higher level in learning English. To communicate well, students
must have good capability and self–confidence in speaking.
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In fact, Palestinian

students, like others, often find some difficulties in mastering speaking skills. AlGhussain (2001) shows that many complaints are being raised by teachers regarding
students’ low level in English; for it is really difficult for a lot of students to use and
understand it. Therefore, students need more opportunity to practice English and use
it communicatively inside and outside the language classroom.
Blended learning is one of the recent ways which combines a face-to-face
classroom component with an appropriate use of technology. The term technology
covers a wide range of recent aspects, such as the internet, CD–Roms and interactive
white broad. It also includes the use of computers as a means of communication,
such as chat and email, and a number of environments which enable teachers to
enrich their courses, such as VLES (virtual learning environments) (Pete & Barney
2009, p.7).
Blended learning is very useful for students in learning English because that
enables them to practice language inside and outside the class room, which enhances
their ability in the language skills, particularly speaking skills, (Pete and Barney
2009, p 40 ).
Interactive materials on web and CD–Rom offer opportunities to develop
language skills, such as reading, writing, speaking and pronunciation. Therefore, the
researcher decides to investigate the effect of using blended learning on enhancing
eleventh graders’ speaking skills in Khanyounis schools.
1.2 Statement of the Problem
The problem is stated in the following major question:
What is the effect of using blended learning on enhancing eleventh graders’ speaking
skills in Khanyounis schools?
3

Research Questions
The following minor questions are derived from the major one:
1- What are the speaking skills intended to be enhanced for eleventh graders?
2- To what extent is blended learning effective on enhancing speaking skills for
eleventh graders?
1.3 Research Hypotheses
1- There are statistically significant differences at (α ≤ 0.05) in the mean scores
between the pre and post speaking test of the experimental group.
2- There are statistically significant differences at (α ≤ 0.05) in the mean scores
of each level of speaking skills in the post test between the experimental
group and the control group.
3- The effect size of blended learning on enhancing eleventh graders’ speaking
skills is not less than (0.14) as measured with respect at Eta–square.
1.4 The Purpose of Study
This study aims at achieving the following purpose:
1- Identifying the speaking skills and sub-skills intended to be enhanced for
eleventh graders.
2- Exploring the effect of blended learning activities on enhancing speaking
skills for eleventh graders.
3- Examining the effect size of blended learning activities on the levels of
speaking skills suggested in this study.

4

1.5 Significance of the Study
This study may:
1- Help teachers to use blended learning to enhance their teaching methods.
2- Be important to curriculum designers to consider blended learning.
3- Increase the students’ achievement in English language and improve their
speaking skills.
4- Shed light on the importance of using blended learning in teaching languages.
1.6 Definition of Terms
1- Effect: it the degree of improvement in the students’ speaking skills in the
English language as a result of using blended learning, and measured
statistically by using Eta Square of the effect size.
2- Blended learning refers to a language course which combines a face to face
(f2f) classroom component with an appropriate use of technology. The term
technology covers a wide range of recent technology, such as the internet,
CD-ROMS and interactive white boards. It also includes the use of computers
as a means of communication, such as chat and email, and a number of
environments which enable teachers to enrich their courses, such as VLES
(virtual leaning environment), (pete and Barney, 2009, p 7).
3- Speaking: According to oxford advance learner's Dictionary (1995, p.827),
speaking is making use of words in ordinary voice, uttering words, knowing
and being able to use a language, expressing oneself in words, and making a
speech. In short, the speaking skill is the ability to perform the linguistic
knowledge in the actual communication. The researcher defines speaking
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skills as the speaking which determined by the ministry of Education and
divided into five criteria (vocabulary grammar, pronunciation, comprehension
and fluency).
4- The eleventh graders are students aged between (16-17years of age), who
study at governmental schools the researcher chooses female schools in
khanyounis schools.
1.7 Study Limitations
1- This study will be conducted at Khanyounis secondary School.
2- This study will only cover the female students of the eleventh graders.
3- The study will last for two month in the second semester of the
year 2013–2014.
4- The study is going to adopt blended learning in studying "Silas Marner's
Story" which is taught for the eleventh graders in Palestine.
1.8 Research Study
This study is based on experimental research, where the researcher is going to:
•

Choose two classes of eleventh graders: the first class as a control group,
and the second one as an experimental group during the second semester
of the academic year 2013–2014.

•

Apply the pre- exam on the two groups.

•

Apply blended learning material on the experimental group.

•

Apply the post exam on the two groups and record the result, and use the
design to identify the effect of using the blended learning on enhancing
eleventh graders speaking skills.
6

1.9 The Procedures of Study
To achieve the research purpose, the researcher is going to follow these steps:
1- Review literature and previous studies related to the speaking skills.
2- Choose the chapters of the story "Silas Mariner" for eleventh graders.
3- Design the instruments of the study:
a- plans for lessons (face to face),
b- using an appropriate range of recent technologies and appropriate
materials,
c- pre & post-test including the speaking skills,
4- Consult the specialists and consider their comments and opinions for
checking the validity of the instruments,
5- Apply the pre–test on a pilot study to find the validity and reliability of
the test,
6- Apply the pre–test on the sample of the study and computing the results,
7- Implement the experiment according to lesson plan and appropriate
materials of technology on experimental group, while the control one will
be taught by the ordinary method,
8- Apply the post-test on the experimental and control groups, then record the
results,
9- Analyze the data statistically by using appropriate statistical analysis, and
10- Interpret the results of the study and give suggestions and recommendations
in the light of the study results.
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Summary
Chapter one attempts to define the statement of the study which seeks to
examine the effect of using blended learning on enhancing eleventh graders’ speaking
skills in Khanyounis schools.

This chapter also includes the purpose and the

significance of the study, the limitations of the study and the operational definitions
of the terms. Chapter two will deal with the theoretical framework focusing on the
speaking skills and blended learning.
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Chapter II
Theoretical Framework
Speaking Skills and Blended Learning
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Chapter II
Theoretical Framework
Speaking skills and Blended Learning
This chapter deals with the theoretical framework and it consists of two parts.
Part one presents speaking skills. Part two displays blended learning that is one of the
affective methods to develop oral proficiency.
Part 1
Speaking Skills
The first part aims to discuss the main related point of speaking that involves
different areas:
These areas include the definition of speaking skills, speaking function,
speaking features, speaking competences, characteristics of the successful speaking
activities, the nature of the speaking activities, the evaluation and grading scale of
speaking skills, speaking difficulties and integrating the language skills.
2.1 Definition of Speaking Skills
The researcher has found several detentions of speaking as follows: Channey
(1998, p.13) stated that " speaking is the process of building and sharing meaning
through the use of verbal and non- verbal symbols in a variety of contexts"
Additionally, Jung (2001, p.2) provides us with a solid definition of speaking,
namely , "converting meaning in the mind to spoken language". Andryani (2012,
p.2) delineates speaking skill as the ability to speak the target language to
communicate with others with accuracy, fluency, grammar, vocabulary, pronunciation
and compensability. Aqlisty (2011, p 23) adds that speaking is an interactive process
10

of constructing meaning that involves producing , receiving and processing
information .
Nunan (2003, p. 48) states that a speaking skill is the productive aural
utterance to convey meaning.
The researcher adapts the previous definition that with in mind, the researcher
endorses the previous definition that "speaking is a skill of comprehending,
pronouncing, and being fluent and accurate in using grammar and vocabulary". It’s
clear from what has been mentioned above that speaking is a complex process
including many other processes. It is not just to pronounce the words.
Otherwise, speaking is a skill which need the speaker to interact with others
deeply to be perceived and understood, then constructing the meaning, pronouncing,
and being fluent and accurate in using grammar and vocabulary.
2.2 Speaking Functions
According to Brown and Yule (1991), as quoted in Richards (2007, p. 2) the
functions of speaking are classified into three:
–

Talk as interaction.

–

Talk as transaction.

–

Talk as performance.” Below is the clarification of these functions:

2.2.1 Talk as Interaction
To create good communication, interaction is needed to serve a primarily
social function as Rivers (2000, p. 543) says "communication derives essentially from
interaction."

Rircards (2008, p. 22) states that people wish to be friendly and

establish a comfortable zone of interaction with others. The focus is more on the
11

speaking and how they wish to each other than on the message.

Brown and Yule

(1991, P. 54) illustrate the features of the interaction:
1- Has a primarily social function
2- Reflects role relationship
3- Reflects speaker's identity
4- May be formal or casual
5- Uses conversational conventions
6- Reflects degrees of politeness
7- Employs many generic words
8- Uses conversational register
9- Is jointly constructed
From the above display, the researcher notice the ability to speak aforeign
language involves several components that speaker nee to acquire in order to
communicate effectively. She also added communicative competence must include
not only the linguistic form of a language but also knowledge of when, how and to
whom it is appropriate to use this form.
2.2.2 Talk as Transaction
While transaction is concerned with what is said or done, Hodson and Jones
(2006, P. 14) clarifies that "in this type of spoken language, student and teacher
usually focus on meaning or on talking their way to understanding." Moreover,
Byerne (1991, P: 33) gives a distinction between the two types of talk as transaction:
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A. Situation where the focus is on giving and receiving information (e.g. asking
someone for directions). There is no need to pay attention to accuracy, as long
as information is successfully communicated or understood.
B. Transactions that focus on obtaining goods or services, such as ordering food
in a restaurant. Donald (2005, P. 145) suggests that students need to be
competent at both 'massage–oriented' or transactional language and
interactional language for maintaining social relationships.
2.2.3 Talk as Performance
It refers to that type of talking that transmits information before an audience, such as
public speaking, classroom presentation, public announcement, and speeches.
Talk as performance as Richard (2007, P.6) reports, tends to be in the form of
monologue rather than dialogue such as giving a class report or a lecture or a class
debate.
2.3 Types of Speaking
Another distinction in which speech events differ is the purpose of talking.
Brown et al (1984, p. 45) characterize two dimensions: Chatting or listener–related
talk and information–related talking. Chatting maintains social contact by exchanging
of amicable conversation turns.
On the other hand, the information–related talk refers to transferring
information on a particular topic. It is related to teaching–learning situations. Some
features should appear in information–related such as giving the information in bite–
size chunk, logical progression, questions, repetitions and comprehension checks.
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2.4 Features of Speaking
To answer the questions, how speaking skill differs from other skills and to what
extent features make it a distinguished skills: Luoma (2004, p. 20) cites some of the
following features of spoken discourse:
•

Composed of idea units (Conjoined short phrases and clauses)

•

May be planned (e.g., a lecture) or unplanned (e.g., conversation)

•

Employs more vague or generic words than written language

•

Employs fixed phrases, fillers and hesitation makers.

•

Contains slips and errors reflecting online processing.

•

Involves reciprocity (i.e., interaction are jointly constructed).

•

Shows variation (e.g., between formal and casual speech), reflecting speaker
roles, speaking purpose, and the context.

2.5 Speaking Competences
To carry out a successful speaking task, the following competences should be
acquired:
1- Initiating a conversation: Knowing how and when to open a conversation is a
key speaking competence that learners must be taught. A study by Mc Cathy
and O'keeffe (2004, p. 5) has shown that much classroom conversation
involves the teacher taking the role of an initiator.
2- Turn-taking: This is the interaction management skill that learners would do
well to acquire what. Bygate (1998: p.65) and Flucher (2003, p. 24) illustrate
that turn-taking and adjacent–pair practice will provide learners with
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indispensable knowledge of when it is appropriate to listen and talk, for how
long, and the preferred response pattern to adopt.
3- Verbal and non–verbal symbols: It is the ability to convey meaning by
encompassing appropriate expressions verbal and non–verbal in the proper
context. Channey (1998, p. 13) assures that speaking through the use of verbal
and non- verbal symbols in a variety of contexts.
4- Participation, interaction and engagement: To create English Language
Classroom that is full of fun and a dynamic place to be, right activities should
be taught in the right way. Speaking in the class can be a lot fun, raising
general motivation. Consequently, Sari (2011, p. 2) adheres to the idea that if
the students do not learn how to speak in the language classroom, they may
soon get bored and lose interest in learning the foreign language.

Shafer, et

al. (1993, P. 2) highlights the significance of spoken language in learning as:
It "is a way of representing the conscious world to ourselves and to others. It
has become increasingly clear that success in school is a product of learning
the language. Interacting through talking at home and in school is essential in
bringing about oral language fluency and ultimately literacy."
2.6 Characteristics of Successful Speaking Activities
Sometimes spoken language is easy to perform, but in some cases it is
difficult, (Brown, 2001: p. 270). This statement is supported by Munjayanah (2004,
p. 16) that when people want to speak fluently, sometimes they get difficulties to do
it.

In order to carry out the successful speaking, students have to fulfill some

characteristics of a successful speaking activity.

15

Ur (1996, p. 120) lists some

characteristics of a successful speaking activity which can be used to assess the
teaching / learning as follows:
1- Learners talk a lot: Talk as much as possible during the period of time
allocated to the activity. This may be obvious, but often most time is taken up
with teacher’s talk or pauses.
2- Participation is even: Classroom discussion is not dominated by a minority of
talkative participants. All get a chance to speak, and contributions are fairly
evenly distributed.
3- Motivation is high: Learners are eager to speak because they are interested in
the topic and have something new to say about it, or they want to contribute to
achieve a task objective .
4- Language is of an acceptable level: learners express themselves in utterances
that are relevant, easily comprehensible to teach other acceptable levels of
language accuracy.
2.7 The Nature of Speaking Activities
The speaking activities are based on some techniques such as: the pair work
and group work. Baker (2003, p. 27) mentions that group work is an extension of pair
work, and adds that the teacher who does not apply group work before she/he may try
pair work first. Even if working in pairs or groups can seem strange and difficult to
the learners. In pair work and group work, teachers can encourage peer teaching,
which means classmates helping each other to understand and learn something new.
Moreover during group work learners should take some responsibility for
doing the activity properly. Everyone knows what to do; how they are going to do it;
everyone who wants to speak has a chance to do so. This will help them gain
16

confidence and develop their speaking skills. In addition, the role of teacher to
encourage learners working in groups to talk quietly in order to avoid naughty noise
that is disruptive and makes learners' work easy; or too difficult; or very interesting.
Hayes (1998, p. 101-102) assured that talk could be generated through group
work tasks that have been structured by the teacher but in which the learners are given
opportunity to share in their own learning findings. For instance, learners are asked to
sort events or other assorted facts and justify their selection to the class. Furthermore,
they explore the conditions which resulted in a particular outcome and provided the
general rule framework governing the circumstances. On the other hand, Hayes
added that organizing groups will facilitate the desired learning outcome by helping
learners to work with others cooperatively, and collaboratively.
Learning need many opportunities for communicative interaction in pairs and
small groups that is fully meaningful to them and useful as s linguistic input for
learning. The important thing in pair work is the roles that learners enact. Through
roles learners get the benefits, not only linguistic and academic but social as well.
Furthermore, taking different roles broadens the functional range of their language
use. On the other hand, small group activities provide opportunities for each student
to participate successfully in the second language at his or her own proficiency by
engaging children in dialogue about what they are reading and writing, (Genesee
1994, p. 196).
While Altman (1971, p.106-108) identified that when small groups are under
close supervision of a teacher, they are very effective. This is because each student
can be involved more often, fear of making errors is reduced, more frequent
involvement lead to greater attentiveness, and intimacy of a small group increases
enthusiasm. Then he added some advantages in this area, the small group provides
17

communication opportunities between learners; and it helps to vary learning
experiences and make learning more interesting. Furthermore, it increases interaction
and motivation towards learning English language.

In addition, it serves the

integrative, intercultural, and multi-ethnic objectives of education.
Discussion involves group work, pair work, and small work. This does not
mean ignoring the whole class work. The whole-class teaching situation is useful for
certain stages of a lesson. It is often absent in the presentation phase, or when teacher
begin a new topic. Thus, the teacher should remember that if all learners are sitting
quietly in the classroom, they may not be paying attention, so the teacher makes sure
that she/he speaks distinctly. Besides, he gives clear instructions and involves the
learners at every opportunity.
2.8 Perception of the Role of Learners
A- The Talking Time
Debating that talking is still regarded as a time-wasting and a low status
activity Tarleton (1988, p. 123) point out that teachers view children's classroom talk
as a sign of poor concentration, distraction and disobedience. Therefore, learners
become passive in English learning and they are not able to speak. As a result, the
English teaching learning process is not effective. Barnes (1982, p. 19-20) reminds us
that children are not passive receivers of knowledge. Through language they are able
to make knowledge and thought processes available to introspection and revision.
Al-Mohanni in his study (2011, p. 3) noticed that EFL teachers were talking
most of the time and students were left with limited opportunity to practice the
language.

This weakened the development of spontaneous use of the foreign

language. However, Tarleton (1988, p. 21) believes in oracy as a valuable method of
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learning which gives listening and speaking high priority. Such a reaction to the
learners' talk will have a negative impact on how learners view their talking and
listening in the classroom. Learners will see it as a means of socializing and not
learning. Teachers have to consider talking as a mark of effective learning and
promote it during lesson time instead of suppressing it and viewing it as a timewasting distraction.

Chinn, Anderson & Waggoner (2001, p. 23) mention that

teachers depend on recitation in classroom discourse. Because of that, Ments (1990,
p. 1330) expects teachers to involve student in active learning. Thus, their role is seen
as facilitators of learning through helping students reflect on their experiences. This
would help in developing their language listening-speaking ability. Ments (Ibid: 12)
elaborates on that issue saying:
Talking is an essential part of this process. It enables students to assess the
importance of what they have experienced, and gives them an opportunity to integrate
new information into their scheme of things.
B- Shyness and Hesitance
Sari (2011, p. 1) points that learners are often hesitant to speak because they
are afraid of pronouncing the words correctly, or feel really shy about talking in front
of other students. Sari (Ibid, p.6) states that students who have enough knowledge
about English grammar feel it is difficult to speak they are not used to speaking or
they have less confidence in themselves.
C- Limited Opportunities of Interaction
Because most of our daily communication remains interaction language,
teachers should provide learners with opportunities for meaningful communicative
behavior about the relevant topic. According to Richards and Renandya (2002, p. 37),

19

speaking is one of the elements of communication that happens in a formal
environment between a teacher and students. In this regard, Tarleton (1988, p. 2-3)
states that: "Oracy is a process or an activity that places equal emphasis on speaking
and listening, and recognizes their independence. As a process, Oracy assumes a dual
role and reminds children that communication is a two-way affair".

As

communication derives essentially from interaction, it is recommended to activate
educational drama sessions to promote communication.
2.9 Perception of the Role of Teacher
A-The Pressure of the Overloaded Curriculum
Even though, advocators of the speaking skills consider it as a crucial
backbone, they hardly find appropriate activities and tools of assessment. Simons
(2002, p. 6) confirms that while speaking is considered to be an integral part of
language arts, it tends to be neglected in the school curriculum. Hughes (1994, p. 7)
affirms that "the message for teachers is clear: developing children's oral language is
now an essential part of their work".
Consequently, teachers, under pressure to cover an intensive curriculum, find
themselves concerned more about covering the curriculum rather than exploring
ideas.

In that sense, classroom interaction is seen as providing answers for the

teacher's questions. As the interaction is teacher dominant, students cannot predict
what will take place next. They are passive and such a role does not ensure that
learning takes place. Vygotsky (1962, p. 83) describes this kind of learning as parrotlike learning, which is not "simulating knowledge of the corresponding concepts, but
actually conversing up a vacuum".

20

B-The Concept of Control
Teachers perceive control as keeping order. It is control over the behavior of
children to avoid losing order. Rowland (1987, p. 212) investigates the role of control
in the classroom; he concludes that it happens in authoritarian and oppressive learning
settings where everything is in the hands of the teacher. Such control over language is
also seen as a control over the minds of the learners, as they have to unquestionably
accept the teachers’ instructions.

Such a control limits the opportunities of

interaction.
According to Edwards and Westgate (1987, p. 44), teachers' continuous
control over classroom interaction as a precondition for attaining their educational
goals is probably not far from their minds. This is because of the failure to "keep the
noise down is likely to be severely judged, both by their students and their
colleagues".
As a result, Rowland (1987, p. 122-123) stresses the importance of allowing
children to practice some control over their thinking through negotiation, otherwise
"learning is liable to the sterile; to be dependent upon the teacher". He also draws the
teacher's attention to giving a real chance to children to explore what they learn before
reaching the learning points planned for achievement describing the learning gained
under control as superficial technical competence.
2.10 Difficulties in Speaking Itself
There are some characteristics that can make speaking difficult. As Brown
(1994, p. 120) demonstrates some characteristics of spoken language can make oral
performance easy as well as, in some cases difficult.
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Clustering
Fluent speech is phrasal, not word by word. Learners can organize their
output both cognitively and physically (in breath group) through such clustering. It is
phoneme groupings, not alphabet letters.
Redundancy
The speaker has an opportunity to make meaning clearer through the
redundancy of language. It means repetition of linguistic information inherent in the
structure of a language. It also refers to unnecessary repetition in speech. The
expression ‘freedom and liberty’ is redundant.
Reduced forms
Contraction, elision and reduced vowels form special problems in teaching
spoken English. Jung (2001, p. 33) defines a contraction as a shortened form of one
or two words (one of which is usually a verb). In a contraction, an apostrophe takes
the place of the missing letter or letters. Some contractions are: I'm (I am), can't
(cannot), and Ma'am (madam).
Elisions mean the dropping of a sound in the middle of a word, or between
words, when verbalizing a sentence or phrase. This often occurs with initial or final
word vowels, or sometimes with entire syllables. Some examples of elision are
"cap'n" instead of "captain" and "wanna" instead of "want to".
Performance Variables
On of the advantages of spoken language is that the process of thinking as we
speak allows manifesting a certain number of performance, hesitations, pauses,
backtracking and corrections.
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Stress, Rhythm and Intonation
Those features are the most important characteristics of English pronunciation.
The stress time's rhythm of spoken English and its intonation pattern conveys
important messages.
Interaction
Interaction means the learning to produce moves of language in a vacuum,
which indicates the creativity of conversational negotiation. Shafer et.al (1983, p. 2)
point out the significance of spoken language in learning as: it "is a way of
representing the conscious world to ourselves and to others.”

Cunningham

and Hall (2002, p. 64) assert that the focus on the social lives of students will shape
and contribute to language learning.
2.11 Why is Spoken Language Undervalued?
There are many reasons standing behind undervaluing the speaking skill at
classroom:
1- More attention is paid for learning as teachers are faced with many
competing requirements on the time available during the lesson period.
Brown (1996, p. 10) thinks that the reason for overlooking the
importance of talk as part of the learning process is the "prioritizing of
pupils' learning".
2- Passive attitude towards speaking and considering planning and
conducting speaking activities as tiresome and exhausting effort.
3- Teachers are faced with many competing requirements on the time
available during the lesson period. Watching students listen and talk,
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teachers think that there is no need for planning for productive talk
which they see as an "organizational headache"
2.11.1 Perception of the Role of Teacher
A- The Pressure of the Overloaded Curriculum:
Even though, advocators of the speaking skill consider it as a crucial backbone,
they hardly find appropriate activities and tools for assessment. Simons (2002, p. 6)
confirms that while speaking is considered to be an integral part of language arts, it
tends to be neglected in the school curriculum. Hughes (2003, p. 7) affirms that "the
message for teachers is clear: developing children's oral language is now an essential
part of their work".
B- The concept of control
Teachers perceive control as keeping order. It is control over the behavior of
children to avoid losing order. Rowland (1987, p. 121) investigates the role of control
in the classroom; he concluded that it happens in authoritarian and oppressive learning
settings where everything is in the hands of the
2.12 Integrating the Language skills
BAKER (2003, p. 20-21) highlights a practical model of integration of the language
four skills. All four skills (speaking, listening, reading, and writing) can be used to
practice the new target language.

He designs a sample lesson to clarify the

integration.
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Teacher activity

Student activity

Skills

Presentation

-Presents new language

-Watch and listen

-Listening

Phase

-Elicits new Language

-Listen and speak

-Listening

-Presents new language through
text

-Read

-Speaking

-Models language

-Repeat

-Speaking

-Gives Written exercise

-Read and write

-Reading
and writing

-Sets up fluency activity

-Discuss in groups

-Speaking

-Monitors Group Work

-Records results of
discussion

-Writing

-Watches

-Present work to others

-Speaking

Practice Phase

Production
Phase

-Reading

Figure No (1)
Baker's model of integration of the language four skills
Even if the focus of the lesson is on speaking practice alone, listening is
closely linked to speaking. Thus writing and reading can easily and naturally be
incorporated into the lesson.
This study focuses on improving the speaking skill, but it adapts some
exercises from reading to speaking and from writing to speaking. That is because one
cannot separate the four skills from each other.
While Mc Donough, (1993, p. 201-204) asserted the importance of teaching
integrated skills in conjunction with one another, he stressed on one of the roles of the
teacher in helping the learner become communicatively competent in the L2, and then
this will include more than being able to perform in each of the four skills separately.
Learners are given tasks which expose them to these skills in conjunction; it is
possible that they will gain a deeper understanding of how communication works in
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the foreign language as well as becoming more motivated when learners discover the
benefit of performing meaningful tasks and activities in the classroom. Moreover
they increase the interaction of the learners. So the four language skills must be
established as naturally as possible in a classroom context.
Byrne (1992, p. 8-12) identifies the oral ability through the integrated
language skills; the oral communication involves the productive skill of speaking and
the receptive skill of understanding. Then he talks about the sources of talk that will
come from reading and writing activities. A reading text on an interesting or suitable
topic may be much more productive, often because the ideas are presented more
directly.

Through reading, the learners can also greatly expand their receptive

knowledge of the language. Similarly, a writing activity that is done collaboratively
in pairs or small groups will be accompanied by a good deal of talk which is needed
to get something done. The diagram below shows how all four language skills are
linked. Moreover, the language users are activel
y involved in the process of interpreting and negotiating meanings. Byrne
designed the following figure to illustrate the integration of the language skills.
Spoken language

Understanding

Speaking

Receptive Skills

Skills

Reading

Writing

Written language
Figure No (2)
Language Skills
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Walklin (2002, p. 173) postulated that the importance of communication style
within the four basic language skills. Proficiency in these skills can only be acquired
by practice and not by reading.

Furthermore competence in each must be

demonstrated when teaching. Teachers need to be able to pronounce words correctly
and must also be able to explain their meanings by using many examples. Besides,
when teachers introduce new words for the learners, learners must first listen to these
words, then read what has been spoken, and then write down what they have read.
The sequencing process is thought to enhance learning that is associated with
language usage. Moreover learners could be encouraged to verbalize their thoughts
and ideas as an aid to learning by being taught to ask themselves questions, prepare in
their minds possible answers and hold a conversation with themselves. With practice,
competence in oral presentation will be improved.
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Part 2
Blended Learning
This section discusses blended learning. Is a new approach that uses
technology in language teaching. The discussion below centers on blended learning
as one of the approaches that the researcher has investigated.
2.2.1 What is Blended Learning?
An Australian report about blended learning in the country in (2010) stated
that Blended Learning is a student centered, flexible, self-paced, multimodal approach
to learning. It is the teaching practice that intersects traditional face-to-face teaching
and online teaching. It is an increasingly popular instructional model that is helping
schools and their communities address issues of student engagement, challenges of
student achievement, access to staff professional learning and the expectations of 21st
century learners. It requires students to draw on their prior learning, acquire new
knowledge and tap into their creativity to fashion new solutions to real world
problems utilizing a range of synchronous and asynchronous tools.

Figure No (3)
The Principles of Quality Teaching Apply in
all Learning Environments
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A blended learning approach allows teachers to blend Quality Teaching
practices with the increasing availability of contemporary ICTs and appropriate
technological hardware within the P-12 classroom environment (See Figure 2). In
recent times, we have seen an increase in the acceptance of ICTs within the P-12
education sector. The introduction of collaborative technologies such as video
conferencing, interactive whiteboards, mobile devices and web 2.0 tools into schools
has been indicative of this.
More than ever, students have access to an enormous quantity of information
(content) in a wide array of formats. They also have the opportunity to develop the
ability to be content producers and publishers across a range of social networks and
learning communities. Through using and creating content, students and teachers are
developing a clearer understanding of the differences between teaching and learning
interactions and content delivery (see Figure 3). For teachers, the recognition of these
differences should lead to reflection upon the dimensions of Quality Teaching and
how they apply to their practice.

Figure No (4)
Teaching & Learning Interactions–the Relationship
between Student, Content, and Teacher
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2.2.2 Definition of Blended Learning
The researcher has found several resources that explain and clarify blended
learning as follows: Blended Learning refers to a language course which combines a
face-to-face (F2F) classroom component with an appropriate use of technology. The
term technology covers a wide range of recent technologies, such as the Internet, CDROMs and interactive white boards. It also includes the use of computers as a means
of communicative, such as chat and email, and a number of environments which
enable teachers to enrich their courses, such as VLEs (Virtual Learning
Environments) (Pete & Barney 2009, p. 7).
Another definition of blended learning by Singh and Reed (2001, p. 1) as a
learning program where more than one delivery mode is being used with the objective
of optimizing the learning outcome and cost of program delivery, while they
mentioned another definition, Blended Learning focuses on optimizing achievement
of learning objectives by applying the “right” learning technologies to match the
“right” personal learning style to transfer the “right” time (Singh and Reed 2001, p. 2)
Embedded in this definition are the following principles:
1- Focusing on the learning objective rather than method of delivery.
2- Many different personal learning styles need to be supported to reach broad
audiences.
3- Each of us brings different knowledge into the learning experience.
4- In many cases, the most effective learning strategy is just–what–I– need, just–
in–time.
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Garnham and Kaleta (2002) say “The goal of blended learning should be to
unite the best features of in-class teaching with the best features of online learning,
and to promote active self-directed learning opportunities for students”.
While (Bleed, 2001) gives a sufficient definition for blended learning as it
implies “bolting” technology on to a traditional course, using technology as an addonto teach a difficult concept or adding supplemental information.
Garrison and Vaughan (2008) mentioned that blended learning is the organic
integration of though fully selected and complementary face-to-face and online
approaches and technologies”. As Aycock et.al (2002) state, blended approaches
demonstrate wide variations not only in the distribution of face-to-face and online
time, but also course design, which reflect and accommodate differences in teaching
style and course content. Although there are “standard’ approaches to blended course,
they often involve a rigorous, time-intensive redesign of traditional face-to-face
course to fully integrate face-to-face and online. Stone and Chaney (2011) add that
students’ work online must be made clearly relevant to their work in the classroom,
just as the face-to-face sessions must draw on and apply the online materials.
The researcher endorses the following definition blended learning refers to a
language course which combines a face-to-face classroom component with an
appropriate use of technology. The term technology covers a wide range of recent
technology, such as the Internet CD-ROMs and interactive white boards. It also
includes the use of computers as a means of communicative, such as chat and email,
and a number of environments which enable teacher to enrich their courses, such as
VLEs (Virtual Learning Environments).
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2.2.3 Why Blend? The Benefits of Blending
The concept of Blended Learning is rooted in the idea that learning is not just
a one-time event-but that learning is a continuous process. Singh and Reed (2001)
mentioned that Blending provides various benefits over using any single learning
delivery type alone.
1- Improved Learning Effectiveness
Recent studies at the universities of Tennessee and Stanford give evidence that
a blended learning strategy actually improves learning outcomes by providing
a better match between how a learner wants to learn, and the learning program
that is offered.
2- Extending the Reach
A single delivery mode inevitably limits the reach of a learning program or
critical knowledge transfer in some form or fashion. For example, a physical
classroom-training program limits access to only those who can participate at
a fixed time and location, whereas a virtual classroom event is inclusive of a
remote audience, and when followed up with recorded knowledge objects
(ability to playback a recorded) can extend the reach to those who could not
attend at a specific time.
3- Optimizing Development Cost and Time
Combining different delivery modes have the potential to out and optimize the
learning program development and deployment cost and time. A hundred
percent online, self-paced, media-rich, Web-based training content may be too
expensive to produce (requiring multiple resources and skills), but combining
virtual collaborative learning forums and coaching sessions with simpler selfpaced materials such as documents, case studies, recorded live e-learning
events, text assignments, and Power Point presentations (requiring quicker
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turn-around time and lower skill to produce), may be just as effective or more
effective.
4- Optimizing Business Results
Organizations report exceptional from their initial blended learning initiatives.
Learning objectives can be obtained in (50%) less class time than traditional
strategies.

Travel costs and time have been reduced by up to (85%).

Acceleration of mission-critical knowledge to channels and customers can
have a profound impact on the organization’s top line.
What technologies we incorporate and how we do so can make a significant
difference in whether the technologies are enabling rather than disabling.

The

Australian report (2010) about the development of education and training mentioned
that there is no, one definable picture of blended learning. Rather it is a continuum of
pedagogical permutations (See Figure 4).

Figure No (5)
Blended Learning Continuum
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Furthermore, we must recognize that whatever approach to blended learning is
utilized, it does not operate in isolation, rather it is part of a digital ecosystem (See
Figure 5)

Figure No (6)
Elements of a School Digital Ecosystem (Vrasidas & Glass, 2005)

Blended learning has many advantages for all students. However, for isolated
rural school communities, a blended approach has further advantages as it:
•

Provides students with curriculum access and enhancement through access to a
wider range of teachers, curriculum materials, learning experiences and
sources of knowledge.
34

•

Facilitates student engagement and peer interaction across small educational
cohorts to gain a more direct and timely opportunity to engage in collaborative
learning with a wider range of peers.

•

Engages students in connected learning so they are supported in a wide variety
of interactions across space and time, in accessing information sources,
educational
and community services and individual connections.
Finally we must reiterate that the purpose of Blended Learning is for teachers

to develop understandings and strategies to facilitate learning in a blended
environment. It is first and foremost about Quality Teaching practices and how we
can incorporate and utilize contemporary ICTs and appropriate hardware within those
practices to maximize student educational outcomes.
2.2.4. Using Technology in Language Teaching
Why use technology in language teaching? What opportunities does it offer?
Pete and Barney (2009, pp. 10-11) state that:
Firstly, using technology can be motivating; for playing language e-learning
games is one example of this, with learners enjoying tasks, and at the same time
deriving learning benefits through recycling of language. Many learners simply like
using the computer. They like multimedia exercises, as the learners can proceed at
their own pace, can make their choices as to show work through the materials.
Secondly, the “interactivity” of language exercises can be highly beneficial.
Web–based exercises are more interactive than paper-based exercises.

This can

appeal to many learners. Setting learners to work on interactive exercises can add
variety to the class. It offers them a chance to review language in a different way–
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perhaps doing a mix-and match exercise game with collocations they have just
learned.
Thirdly, the type of feedback which good interactive materials provide is
appreciated by learners. They can get instant feedback on what they have done. The
instant feedback offered by technology on exercises is usually perceived as helpful.
Learners can make choices as to how many times they redo an exercise. One of the
great benefits is the opportunities afforded by CMC (Computer Mediated
Communication).

The computer is used to enable communication between two

groups (teacher and learner, for instance) separated by time, distance or both.
Supporting a course with technology can allow learners and teacher more
flexibility in both time and place. Between classes, learners can access their materials
whenever they want to. Learners today have high expectations when it comes to
technology. Younger learners, the digital natives, are part of the Net generation and
expect a language school to offer opportunities to use technology in their courses.
The use of technology outside the language classroom can make learners more
autonomous.

One key feature of using technology in learning is that it allows

language practice and study away from confines of the classroom. That could be in a
hotel room, the office, and Internet café or, of course, at home. As learners become
used to evaluating and selecting materials, they are able to plan out their own use of
web-based materials in their own time. This helps them to become independent
learners.
The use of technology can be time saving. Posting course materials online for
learners to access can save the teacher the time and expense of photocopying. A
teacher who prepares and saves a lesson in an interactive white board can recycle the
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lesson with the next group, so any investment in preparation time can be made
worthwhile of course, the time taken to become familiar with technology needs to be
factored in and this should not be underestimated. Nor should that obscure the
benefits of teachers using a bank of shared electronic materials.
In addition, the use of technology can be current. Using a listening activity
with today news in the language classroom from a website such as the BBCs can add
a dimension of immediacy to a lesson. This can supplement the traditional role of
published materials.
When we consider the role of technology, it is very helpful to distinguish
between the language skills (reading, listening, writing, and speaking). These have
traditionally been divided into productive and receptive skills.
Clearly, there are differences in the type of practice required to develop each
of the four skills. In the area of the receptive skills of listening and reading, it is
possible to identify a clear role played by a web-based environment in provided
exposure listening to digital audio, learners have the opportunity to pause at will, and
listen and read a transcript. Likewise, reading on-screen learners can access meaning
on demand by clicking on a hyperlink to fund out the meaning of a word.
The productive skills of speaking and writing are significantly different, in that
assessment of the output of speaking and writing activities does rely on human
interpretation. Although writing is in a sense ideally matched with the keyboard,
nevertheless we would prefer a free composition to be evaluated and graded by a
teacher.
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2.2.5 Balancing Traditional Approaches and Technology
Pete and Barney (2009, pp. 13-14) state that, in consideration of a blended learning
approach, there are four principles.
1- Separate the role of the teacher and the role of technology.
It is important to consider the respective roles of the teacher and technology.
Although there may be areas of overlap, it is important not to see the teacher
and technology as interchangeable and to clearly distinguish what each can do
that the other cannot. In other words, the teacher won’t be replaced by the
computer because the teacher and the technology play different roles.
The teacher is there to do a number of things which require human interaction
such as performing a needs analysis. The teacher tests the learners and may
also get to know them in terms of personality and attitude. She/he can be
supported in this task by technology such as adaptive test on CD-ROM, an
Excel spread sheet, needs analysis software to help placement, and the
Business English generator, but teachers would insist not to be replaced by
technology. The teacher will then create the learning syllabus. Again, a
computer may play a role in this (office software, for instance), but decisions
such as the choice of conversation topic are in the remit of the experienced
professional. The teacher in the classroom writes the lesson plan and delivers
the class.

She/he will then interpret the materials, moderate the fluency

sessions, react to the learner’s utterances and so on. The teacher is there to
deal with “Fuzzy” areas of language, to set and follow up free practice.
Language comprises both predictable and unpredictable elements.
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The

number of possible utterances is potentially infinite, and the teacher needs to
develop learners’ ability to react to the unexpected, usually in fluency classes.
Technology does some things better than the teacher lightning fast searches of
an electronic dictionary is one example. The technology offers learners the
possibility to control the exposure they receive in a CD-ROM program, for
example. Learners can pause an audio clip at will, play it as many times as
they like, or redo an exercise until they feel satisfied with their result. This
phenomenon has been described as the “Computer” acting as workhouse.
2- Teach in a principled way
Whenever a new technology appears, there is something which is called the
“WOW” effect. However, we should ask ourselves whether the technology
will improve teaching and enhance learning. We must ensure that the teaching
is driven by the pedagogy and supported by technology.
Occasionally, the technology may be used in the case of a language game
being played at the end of the day. Even in this situation, the teacher may be
adding variety to the lesson, and allowing learners to consolidate the language.
3- Use technology to complement and enhance F2F teaching
Technology in some ways complements and enhances a classroom activity.
Learners may play a game which recycle language in a fun context. Similarly,
integration is a key concept. If there is a close correlation between content of
the lesson and the online materials, the online material will be used more
enthusiastically.
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4- It’s not so much the program, more what you do with it
This famous observation was made a relatively long time ago in technological
terms and it still valid. Let us look at three ways of using a CD–ROM.
Firstly, a learner buys a complete English course on CD–ROM, sits at home
and follows the course.

That’s not enough to learn language.

Speaking

language has a social dimension–we communicate with others. This particular
use of the technology over–emphasize the guide-practice element of language
learning at the expense of real-time communication.
Secondly, a CD–ROM can also complement a taught course. The teacher
practices the present perfect tense using learner names, real-world examples
and local context.

There may be authentic interaction clarification and

restricted use of the language. Then, in the self-study period or at home, the
learner consolidates using the exercises set by the teacher. In this case this
model of blended learning can be effective.
Thirdly, a CD–ROM may be used in class as part of a presentation, using an
electronic projector, in ways that the creators of the disk never envisaged when they
wrote the exercise scale. Here, it may be used in ways which promote communication
between the learners.
2.2.6 Dimensions of the Blend
Singh and Reed (2001) assured that the original use of the phrase “Blended
Learning” was often associated with simply linking traditional classroom training to
e-Learning activities. However, the term has evolved to encompass a much richer set
of learning strategy “dimensions”. Today a blended learning program may combine
one or more of the following dimensions, although many of these have over-lapping
attributes.
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2.2.6.1 Blending Offline and Online Learning
At the simplest level, a blended learning experience combines offline and
online forms of learning where the online learning usually means “over the Internet or
intranet,” and offline learning happens in a more traditional classroom setting. We
assume that even the offline learning offerings are managed through an online
learning system. An example of this type of blending may include a learning program
that provides study materials and research resources over the Web while providing
instructor-led, classroom training sessions as the main medium of instruction.
2.2.6.2 Blending Self-Paced and Live, Collaborative Learning
Self-paced learning implies solitary, on-demand learning at a pace that is
managed and controlled by the learner. Collaborative learning, on the other hand,
implies a more dynamic communication among many learners that brings about
knowledge sharing.

The blending of self-spaced and collaborative learning may

include review of important literature on a regulatory change or new product followed
by moderated, live online, peer-to-peer discussion of the material’s application to the
learner’s job and customers.
2.2.6.3 Blending Structured and Unstructured Learning
Not all forms of learning imply a pre-meditated, structured or formal learning
program with organized content in specific sequence like chapters in a text book. In
fact, most learning in the workplace occurs in an unstructured form such as meetings,
hallway conversations, and e-mail. A blended program design may look to capture
active conversations and documents from unstructured learning events into
knowledge repositories available on-demand, supporting the way knowledge-workers
collaborate and work.

41

2.2.6.4 Blending Custom Content with Off-the-Shelf Content
Off-the-shelf content is by definition generic–unaware of your organization’s
unique context and requirements. However, generic content is much less expensive to
buy and frequently has higher production values than custom content you build
yourself. Generic, self-paced content can be customized today with a blend of live
experiences (classroom or online) or through content customization. Industry
standards such as SCORM (Shareable Courseware Object Reference Model) open the
door to greater flexibility in blending off-the-shelf and custom content – improving
the user experience while minimizing cost.
2.2.6.5 Blending Work and Learning
Ultimately, the true success and effectiveness of learning in organizations is
believed to be associated with the paradigm where work (such as business
applications) and learning are inseparable, and where learning is embedded in
business processes such as hiring, sales, or product development. Work becomes a
source of learning content to be shared and more learning content becomes accessible
no-demand and in the context of the user’s workplace need.
What should be evident from the above discussion is that many of the implicit
constraints of time, geography and format that we accepted with the physical
classroom are no longer valid.

Even the fundamental organizing construct of a

“course” can be transformed into an ongoing learning process or experience.
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2.2.7 Ingredients of the Blend
Blended learning is not new. However, in the past, the ingredients for blended
learning were limited to physical classroom formats (lectures, labs, etc.), books or
handouts. Today organizations have countless learning approaches to choose from,
including but not limited to:
Synchronous physical formats:
o Instructor–led Classroom & Lectures
o Hands–on Labs & Workshops
o Field trips
Synchronous online formats (Live e-learning):
o E-Meetings
o Virtual Classroom
o Web Seminars and Broadcasts
o Coaching
o Instant messaging
Self-paced, asynchronous formats:
o Document & Web Pages
o Web/ Computer–Based Training Modules
o Assessments/ Tests & Surveys
o Simulations
o Job Aids & Electronic Performance Support Systems (EPSS)
o Recorded live events
o Online Learning Communities and Discussion Forums
2.2.8 Electronic Formats
Pete and Barney (2009, pp. 35-36) mention that, Electronic materials for Elt
can be divided into three basic formats: downloadable materials, online activities and
materials on disks.
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A-Downloadable Materials
In the case of downloadable materials, once you have saved the files on your
computer, your link to the internet can be disconnected. Material intended to be
printed, such as worksheet, or materials which can be stored and distributed by email,
such as (MP3) files, are normally delivered by this method.
The most common computer file format for these kinds of materials is the
(PDF). In order to download (PDF) file you need to have Adobe Acrobat Reader
installed on your computer.
B-Online Materials
In contrast to downloadable materials, these rely on the learners having access
to a computer connected to the Internet. Online exercises, test, games and listening
activities often require little programs that integrate with your browser. These are
known as plug-ins. There is a small number of plug-ins which are widely used and,
therefore, essential to any web user who wants to do more than read text or
view images.
C-Material on Disk
Finally, some materials are available in disk format. ACD-ROM is essentially
a stronger device.

It can store digital data in formats such as text, pictures,

photographs, animations, video clips and audio clips. CD-ROMs offer language
learners the exciting possibilities of a multimedia environment, allowing them to
move between the various media at will. There are also DVDs, the main difference
being that these offer a lot more storage space.
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Loading CD-ROMs, has never been easier. Many computers are set up with an
auto-run function, which means that you just insert them into the disk drive, and they
install automatically. If not, you need to click on computer and then click on a file.
As for the types and Sources of ELT Materials, (Pete and Barney, 2009, pp. 3640) mentioned that the internet has changed both the format and distribution of
material, and has become in itself a rich and almost infinite source of ELT materials.
1- Worksheets and other materials
Worksheets and other materials are available for classroom use, homework or
self-study. You can find specific materials for young learners, and special purposes,
exam preparation, skills work.
2- Exercises and Tests
Many exercises available online and on CD-ROM focus on grammar and
vocabulary. Such exercises are an ideal way to practise discrete items such as
contrasting two structures (e.g. since and for) or confusable words (e.g. continuous vs.
Continual). Among the most common activity types are multiple choice.
3- Vocabulary Reference
Vocabulary input for learners includes specialist vocabulary for ESP areas that
are well served on the Web. Learners can access functional language for situations
such as making telephone calls or giving presentations.
4- Language Games
Games are another electronic alternative to books and paper based exercises.
They are principally aimed at younger learners although there are also games which

45

can be used by adults. They focus on topics such as vocabulary, spelling and
grammar.
5- Listening Activities
Listening activities are available through all three electronic formats described
above. There are two types of listening activities available as podcasts: those
produced by staff at academic institutions or commercial language-course, and those
by enthusiastic teachers around the world. The style of these recordings varies from
closely scripted examples of spoken English designed to focus on specific
grammatical, lexical or functional content to more relaxed, entertaining monologues
or dialogues intended to provide examples of real English in a context. These podcasts
are usually accompanied by support material such as transcript or vocabulary list.
6- Reading, Speaking, Writing and Pronunciation
Interactive materials on the Web and on CD-ROM offer opportunities to
develop language skills, such as reading, speaking, writing and pronunciation. While
reading a text on screen, learners can click on a world and bring up an explanation in
a new window. This type of access to meaning on demand can be useful for learners.
They can print off longer articles and read them off-screen.
Fluency practice is usually organized by the teacher, and is an area which is
less catered for by electronic ELT material. However, some limited speaking practice
is available on CD-ROM. Learners can read and record alternate lines in a dialogue,
and then play back the complete dialogue. CD-ROMs can also be helpful in the area
of pronunciation. On some disks, the learner can click on a version of the phonemic
chart and listen to the individual phonemes. Some disks display the intonation pattern
the learner uses in visual format.

46

2.2.9 Advantages of Blended Learning
Seidl. M. (2005) a stated that
1.

Blended learning allows businesses and schools alike to make maximum use
of the technologies and other resources that they are available to them. This
means that it allows both businesses and schools to take a look at all the
technologies and tools that they have, and see how it can best be used to bring
the greatest benefit to employee/students and the organization even as they
spend as little as they possibly can and still maintain effectiveness.

2.

The organization offering the course can create their own content.

3.

The global reach of the blended approach to education and training continues
to be one of its greatest advantages. Usages concerning distance are
eliminated.

4.

The speed with which one can reach thousands of people is unmatched by
traditional methods as they can all be reach simultaneously without the
restrictions of time and space.

5.

Not all content can be properly delivered online. The challenges of using a
purely online modality are eliminated when a blended approach is used.

6.

Blended learning allows learners the flexibility with their time to do their
lessons anytime and in any place until a meeting with the lecturer becomes
compulsory.

7.

By making use of traditional approaches where they work best and applying
the technology related methods only where they are most appropriate for the
achievement of the instructional goals, organizations can avoid the exponential
increase in costs that can accompany a complete switch to online methods
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only. It also allows students to avoid costs that are incurred through travel,
accommodations and other expenses that are tied to ‘time and place studies’.
8.

Students get their learning needs and styles catered to whether they prefer
online or face-to-face because it offers both in a single course.

9.

For sessions held online, the communication between teacher and student is
open and everyone can benefit from it because everyone can view the
responses sent by the teacher.

10.

Some lecturers experience an improvement in the quality of students’ writing
and discussion.

2.2.10 Disadvantages of Blended Learning
1.

Before a blended learning scenario can be considered ready for use, the
lecturer has to do long, detailed and extensive work. Preparation for startup is
very time consuming.

2.

There can be limited contact between the lecturer and the students and so
some of the dynamism that comes with face-to-face interaction can be lost.

3.

Based on what students are used to, they often prefer the paper versions of the
materials than to see them online so the face-to-face sessions in the blended
programs usually have a comparatively more successful “feel” for the
students.

4.

The materials developed by the lecturers cannot simply be the same set that
they had developed for handouts. They have to be reformatted so that they
guide the students through a process of independent study when they are not in
a face-to-face session. This additional task required of the lecturers is yet to be

48

appreciated for what it is worth. Students sometimes feel that they are given
more work to do when distance modalities are used.
Summary
The previous section focuses on speaking skills and the blended learning
approach as an essential way for interactive survival in a global setting. The teacher is
able to enhance the students speaking ability through using blended learning activity
that allowed them to listen to native speakers and speak English language correctly.
Thus, blended learning is an interesting approach to apply in the class room and out of
the classroom.
The following chapter deals with previous studies related to speaking skills
and blended learning.
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Chapter (III)
Previous Studies
First Section: Studies Related to Teaching
and Developing Speaking Skills

Second section: Blended Learning
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Chapter (III)
Previous Studies
Introduction:
This chapter includes two sections that aim at reviewing previous studies
related to the current study. The first one explores the studies related to enhancing
and teaching speaking skills which is the essential part of the study. The second
section presents studies related to blended learning and their role in enhancing
speaking skills.
First Section: Studies Related to Teaching and Developing Speaking Skills:
•

Jondeya's Study (2011)
This study aimed at investigating the effectiveness of using information gab

on developing speaking skill for the eighth graders in Gaza governorate schools.
For achieving this aim, the researcher adopted the experimental approach. The
sample of the study consisted of (70) female students randomly chosen from AlMajdal Higher Basic School in Gaza east. The researcher designed activities
related to speaking topics based on information gab concept which was sued in
teaching the experimental group, while the ordinary method was used in teaching
the control one in the first term (2010-2011). An oral speaking test was designed
and validated to be used as a pre and post test for the two groups of students. The
data were analyzed statistically by using T-test paired sample to measure the
differences between the performance of the experimental group in the pre and the
post test, T-test independent sample was used to measure the differences in the
speaking skills at each level of the five levels (comprehension, pronunciation,
fluency, grammar, and vocabulary) for the experimental and control group in the
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post test. The effectiveness of using information gab activities on developing
speaking skills was measured by the effect size technique. The results proved that
there were statistically significant differences in the main scores between the pre
and post speaking test of the experimental group in each level of speaking skills in
favor of the post test. The results also indicated that there were statistically
significant differences in the main scores of each level of speaking skill in the post
test for the experimental group compared with the control group. In the light of
those findings, the researcher suggested some recommendations that are hoped to
help syllabus designers, supervisors and English language teachers in developing
teaching speaking skill.
The researcher has benefited a great deal from the current of the previous
study in writing the theoretical framework related to the topic of speaking skill.
•

Cosgun' Study (2009)
In this study, the goal is to assess strategy use through questionnaires in

speaking and writing skills which signify a learner's productive skills in foreign
language learning process. Although such an assessment, in general, deals with
all strategy types in particular, focuses on compensatory strategies of learners.
Because this strategy type mainly deals with speaking and writing skills which
encompass communication strategies within the concept of language use. In this
context, this study discusses the role of strategy use in writing and speaking
activities and how learners employ strategies in language use. The survey method
was selected to generate quantifiable data so as to make comparison between the
groups of language skills. The gathered data were analyzed to explain and to
evaluate the use of compensatory strategies in speaking and writing activities.
The participants of the study are (52) first year students from English Language
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Teaching department at Trakya University, in Turkey. For collecting data, two
questionnaires were administered on the participants.

The questionnaire on

speaking was adopted from the "Learning Strategy Questionnaire" previously
applied by National Foreign Language Resource Center in Georgetown
University/ Center for Applied Linguistics.

In addition, the questionnaire on

writing was developed by the researcher.
The analysis of the data collected through questionnaires as computed
statistically and percentage calculation was applied on the same date set. The
overall results indicated that the learners of English at the English Language
Department at Trakya University, in Turkey, employ similar strategies in both
skills. In addition, they consciously employ the strategies in their activities. The
researcher has benefited from the current of the previous study in designing her
tools to tackle the current study.
•

Al-Twairish's Study (2009)
This study attempted to measure the effect of the implementation of the

communicative approach on the listening and speaking skill of Saudi third year
secondary students.

In order to address this issue, a quantitative study was

conducted on two randomly selected classes at Dammam Tenth Secondary
School.

These two classes were assigned as the sample of the study: an

experimental group consisted of (37) students and a control group consisted of
(41) students. Various communicative activities were used with the experimental
group while the control group was exposed on the experiment to ensure to the
traditional method. A per test was administered to both groups at the beginning of
the experiment to ensure that they had the same language background. At the end
of the experiment, a post test was assigned to both groups to determine whether
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the communicative approach had positively affected the students listening and
speaking abilities. The findings of the study revealed that (1) the C A had a
positive effect on the students listening and speaking skills; (2) the experimental
group obtained somewhat higher scores in the post test than the pre test, making
the differences between the are test and the post test scores statistically significant;
(3) the difference between the pre test and the post test for the control group was
not statistically significant; and (4) the experimental students were more
differentiated than the control students, as shown by a statistically significant
difference between the mean score of the both group in the post test in favor of the
experimental students. In light of these results, the researcher recommended that a
shift should be made from non-communicative to communicative ELT and
students should be encouraged to speak the target language with their colleagues.
The researcher benefited from the current of the previous study in writing the
theoretical framework related to the methods of teaching the speaking skill.
•

Abu Sharbain's Study (2009)
This study investigated the difficulties that encounter UNRWA ninth grade

teachers of English in performing their roles in light of the communicative
approach to teaching speaking in Gaza strip. It also investigated the extent to
which teachers perform these roles. The researcher used two tools an interview
and the observation card. Through the (first tool) the researcher elicited the
difficulties from three UNRWA experts. These difficulties were classified under
six scopes form the observation card (second tool) which was used to observe (24)
male and female UNRWA ninth grade teachers from all areas of the Gaza strip.
Results indicated that there is a general weakness in the level of all roles.
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Teacher's performance of their roles is considered weak due to their
insufficient acquaintance knowledge of the nature of these roles in light of the
communicative approach.
The results showed that there were on differences between male and female
teachers in performing their roles and no differences due to the age of the
teachers.

However, there were statistically significant differences between

morning shift teachers and afternoon shift teachers in favor of morning shift
teachers in two scopes "evaluator" and "advisor".
Regarding experience, teachers from (1 to 7) years of experience and those
from (14 to 20) years of experience revealed better performance than teachers
from (7 to 14) years of experience, while there were no statistically significant
differences between teachers from (1 to 7) and those from (14 to 20).
This study has little to do with the current study; however, the research has
decided to include it for its theoretical importance that helped the researcher to
organize the ideas related to the method of teaching the speaking skill.
•

Al-Twairish's (2009)
The study attempted to measure the effect of the implementation of the

communicative approach (C A) on the listening and speaking skills of Saudi third
year secondary students. In order to address this issue, a quantitative study was
conducted on two randomly selected classes at Dammam Tenth Secondary
School.

These two classes were assigned as the sample of the study; an

experimental group consisted of (37) students and a control group consisted of
(41) students. Various communicative activities were used with the experimental
group while the control group was exposed to the traditional method. A pre-test
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was administered to both groups at the beginning of the experiment to ensure that
they had the same language background. At the end of the experiment, a post-test
was assigned to both groups to determine whether the C A had positively affected
the student's listening and speaking abilities. The findings of the study revealed
that: (1) The C A that (9) had a positive effect on the student's listening and
speaking skills; (2) The experimental group obtained somewhat higher scores in
the post-test than in the pre-test, making the difference between the pre-test and
post-test scores statistically significant; (3) The difference between the pre-test
and the post-test for the control group was not statistically significant' and (4) The
experimental students were more differentiated than the control students, as
shown by a statistically significant difference between the mean scores of both
groups in the post-test in favor of the experimental students. In light of these
results, the researcher recommended that a shift should be made from noncommunicative to communicative ELT and students should be encouraged to
speak that target language with their colleagues. The previous study has helped
the researcher in choosing the experimental approach as the proper method to
achieve the purposes of this study.
•

Dewi's (2008)
The study aimed at knowing the learning strategies used by three students of

the first year in SMA N I Colomadu who have different speaking levels (high,
middle, and low). This research used a case study as the type of research. The
data in this research were derived from score of the students and information. The
researcher used an interview and the observation card for collecting the data.
Based on the interview and observation, the researcher draws some conclusions
about learning strategies used by the students to develop speaking skills in SMA
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N I Colomadu as follows: S1 is a student who has middle mark in English
speaking applies (15) strategies; (7) in metacognitive strategies, (7) in cognitive
strategies, (1) in socio-affective strategies. S2 is a student who has middle mark
in English speaking applies (14) strategies; (7) in metacognitive strategies, (6) in
cognitive strategies, (1) in socieo-affective strategies. S3 is a student who has low
mark in English speaking skill applies (12) strategies, (5) in metacognitive
strategies, (5) in cognitive strategies, and (2) in socio-affective strategies. The
final test of student's English speaking skill showed that S1 achieved the highest
mark in speaking English. S2 had a middle mark and S3 had the lowest mark.
Most of the mistakes were on the pronunciations. The mistakes of S2 speaking
skill were on the pronunciation, vocabulary and grammar. The mistakes of S3
speaking skill were on the pronunciation, vocabulary and grammar. The mistakes
of S3 speaking skill were on the pronunciation, vocabulary, grammar and
intonation. The researcher has benefited from Dewi's (ibid) in terms of designing
the activities and strategies that help in improving speaking skills.
•

Sugianto's (2008)
The study investigated (1) the question and answer technique in improving the

students' speaking ability of agreement and disagreement expression, (2) the
students' difficulties in improving their speaking ability of agreement and
disagreement expression by using question and answer technique, (3) the
effectiveness of question and answer technique in improving the students speaking
ability of agreement and disagreement expression. The subject of this study is
limited on the fifth year student of SDN 02 Growong Kidul Juwana-Pati, the
researcher took (45) students. The tools of collecting the data were observation,
interview, test, and documentation.

The researcher used interactive model
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analysis to get the first and second objective and comparison method in order to
get the third objective. The results showed that (1) the implementation of question
and answer technique was appropriate in teaching agreement and disagreement
expression in SDN 02 Growong Kidul Juwana-Pati, (2) the students had some
difficulties in improving their speaking ability of agreement and disagreement and
disagreement expression by using question and answer technique, mainly they had
difficulty in pronouncing the consonant symbol and the vowel symbol. (3) The
question and answer technique was effective in improving the students' speaking
ability of agreement and disagreement expression by indicating the rising
percentage of the students' number who pass the test as much as (55.3%), and the
rising percentage the students mean score as much as (25.39%). The researcher
has got the idea of questioning as a strategy as good method for improving
speaking skills.
•

Setyowati's (2008)
The study aimed at knowing the implementation of simulation and the result

of teaching speaking to the first year students of SMAN 2 Sukoharjo, and the
students' response of teaching speaking by using simulation. The subjects of the
study were limited to the first year students of SMAN 2 Sukoharjo.

They

consisted of (43) students. The researcher collected the data by giving pre-test at
the first meeting then applying the teaching action for two cycles. In the last
meeting, she gave posttest. In analyzing the data, the researcher described the
implementation of simulation and the English skill of each subject before the after
conducting the research. After that she compared the result of pre-test and posttest, the researcher also described the students' response of the implementation of
simulation. The results of the action showed that the procedures of improving
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speaking competence through simulation were asking the students of act as other
person in different situation, the speaking activities were completed with some
props and document in order that the activity looks real. The highest score of pretest was (57), the lowest score was (32) and the mean score was (44), while
highest score of post-test was (82), the lowest score was (59). These results
showed that the teaching of speaking process was successful by using simulation.
The researcher asserted that teaching speaking by using simulation was effective
for the first year students of SMAN 2 Sukoharjo. It can make the students master
vocabulary and pronounce the words correctly. In addition, it increased their
interest in learning and their confidence to practice speaking. The researcher has
found the idea of using pre & post test is really helpful in collecting data and
controlling the variables of the study.
•

Wijarwadi's (2008)
The study aimed to know the influence of optimizing of Contextual Teaching

and Learning in Student Speaking Improvement.

This research used the

experimental method. The researcher did field research by teaching two different
classes using two different methods at the beginning and at the end of the
experiment.

The student's speaking ability was tested by using the same

instruments of speaking test (pre & post test) in order to know the influence and
the effectiveness of using CTL and ALM in teaching speaking skill. Then, the
data were analyzed by using product moment theory. The population of the study
was (315) students from the first year of SMAN 1 Ciputat which consisted of
eight classes. The researcher only took two classes that are (X. 8) & (X. 7). The
researcher taught these two classes by using CTL (for experiment class) and ALM
(for control class). The researcher took (58) students where (29) students are from
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experiment class and the rest are from control class. The sample was taken
purposively using random sample technique. T-test was used in order to find out
the differences of the result score of student's achievement in studying speaking
by using CTL and ALM. According to the result, the researcher concluded that
teaching speaking through Contextual Teaching Learning was quite successful. It
means that there is a significant influence of using Contextual Teaching Learning
in teaching speaking. Therefore, the conclusion was that the students' speaking
score taught by Contextual Teaching Learning were better than taught by AudioLingual Method.
•

Novita's (2008)
The study aimed to describe the implementation of teaching speaking using

role play technique and its result. The data were field note, interview scripts, and
scores of students. They were taken from informants, evens, and documents. The
subjects of this study were the eighth year students of SMP Muhammadiyah 2.
Surakarta , in the academic year 2007/2008. Based on the researcher's teaching of
speaking through role-play technique, the result of the study showed that the
students’ participation during teaching learning process can be improved by using
role-play technique. They involved more actively in teaching learning process
than before. Beside that they were more confident, brave and not worried in
making conversational dialogue in pairs.

By using this technique they can

imagine their past experience to play the roles, so they feel easier in doing their
exercises and also they were more interested when she gave them quiz. She gave
quiz in order that to make them more active and she tried to create a good
atmosphere in the teaching learning process. From the students’ scores of the pre
test, test one, test two and post test, it can be seen that the total of students score
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increased. It can also be said that the result of teaching speaking by using roleplay technique to the second year students of SMP Muhammadiyah 2 Surakarta
was successful. The researcher has found that the idea of using role play activities
was effective in teaching and improving speaking skills.
•

Widiastuti's (2008)
The study aimed at describing the process of teaching speaking through

dialogue focusing on the curriculum, method and technique of teaching speaking,
teaching media, and system of evaluation at SMK Muhammadiyah 1 Jatinom. In
this research, the researcher did the classroom observation and interview to the
English teacher. In collecting the data, the researcher focused on dialogue, the
teaching learning-process, the students activities, the teacher's and student's roles,
the teacher and student's problem in teaching-learning speaking, and problemsolving by the teacher in teaching speaking. Based on the data analysis, the
results showed that teaching speaking by using dialogue for the eleventh year
students of SMK Muhammadiyah 1 Jatinom as follows:1) The curriculum of
SMK Muhammadiyah 1 Jatinom especially at the eleventh level uses KBK. In
KBK, the goal of teaching speaking is to gain the students to be able to
communicate in English on elementary level. Consequently, they can express
various feelings or senses; 2) Method and technique of teaching speaking. In
teaching speaking the English teacher uses the communicative approach and the
dialogue technique; 3) Media of teaching speaking. Media is a very needed to
successful teaching learning process, so the English teacher of SMK
Muhammadiyah 1 Jatinom uses a blackboard and cassette (CD). To evaluate the
students performance the teacher gives comments and marks; this way is very
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needed for a teacher to know the student's capability and to make the lesson better.
Therefore, the result of teaching speaking through dialogue was satisfying.
•

Al-Qadi's (2007)
This study aimed at revealing the main difficulties facing English majors in

oral communication skills at the Islamic University of Gaza and suggesting a
program for tackling some of these difficulties. To fulfill the aim of the study, the
researcher followed the descriptive analytical and constructive methods.

She

prepared a list of skills that English majors should gain and which are needed for
acquiring oral communicative ability. It includes (13) main skills. The researcher
used these skills as a questionnaire to know what skills are important or not from
teachers, point of views. The researcher also prepared a diagnostic test containing
the difficult skills revealed by experts’ opinions by open questionnaire and the
researcher suggested a program for tackling difficulties facing students in oral
communications skills. The researcher applied her test on English majors as a
survey sample. Percentages, means, Pearson correlation and T-test were used to
analyze the data statistically. The results show that there were difficulties in oral
communication skills and there were no statistically significant differences
at (α ≤ 0.05) between English majors in oral having oral communication skills
difficulties due to the gender (male and female). The study recommended that the
teacher should focus on the spoken language in the teaching activities and let
students communicate with each other; encourage shy students to participate
orally by using different activities that depend on project team work and use new
methods of teaching English language orally such as, project team including many
techniques and activities to enhance the participation with each others.

62

The

researcher benefited from the previous study in designing the tools of the current
study.
•

Angraeni's Study (2007)
The objective of the study is to explain the effectiveness of Audio-lingual

Teaching as an alternative method in improving the student's speaking
achievement.

It is expected that the result of the study will provide deeper

understanding about using Audio-lingual Teaching as teaching method for English
teachers and also for the readers. There were four steps in conducting this action
research: planning, acting, observing, and reflecting.
In order to achieve the objective of this study, the write designed a quasi
experiment using pre-test and post-test. The population of this study was the first
year student of Junior high School of SMP Negeria 2 Pemalang. The sample of
this study was class VII E. The number of the student was (40) students. There
were four meetings during the experiment. Before the experiment was conducted,
the students were given a pre-test. At the end of the experiment, the students were
given a post-test.
The result of this study revealed that the post-test scores were better than the
pre-test. It could be seen by comparing their means. The mean of the pre-test
scores was (11.18) while the mean of the post-test scores was (19.25). The
difference between the two means was (8.56). The result of applying one sample
test revealed that the obtained value (15.03) was higher than the t-table value
(2.02). It means that there is a significant difference in grade of speaking test
achieved by the students after they have been taught using Audio-lingual
Teaching Method.
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In line with the result, the writer suggests that the Audio-lingual teaching
Method is one of the effective methods as to increase students' enthusiasm in
learning English. This result hopefully would motivate teachers to use the Audio
Lingual Teaching Method in their classroom, especially when teaching speaking
to first year students of junior high school. The researcher has included the
previous study because of its relevance to design of the methodology of the
current study.
•

Castillo's (2007)
This study aimed to report on research carried out with eleventh graders at

Colegio de Bachillerato Patria in Bogota. The main purpose of the research was
to establish strategies to help students to improve their oral production in English
Instruments used to collect the data were: field notes, students' and teacher's
surveys, students' interviews and audiotapes recordings. Considering the data
gathered, this research prompted a more cooperative environment among students
in the oral process. Finally it was a way to motivate other teachers in the school to
work with these kinds of strategies. Findings of the study show that all the
students at the end of the implementation have different attitude towards group
work and the skill of speaking. At the beginning of the process did not like to
work in groups and felt uncomfortable speaking English. After the experience of
sharing and learning with others, they found real and concrete reasons to work
with their partners.

Many values were learned during the process, such as

solidarity, responsibility, team spirit, etc. The oral production improvement gave
students the opportunity to help and to learn from their partners. They noticed
that all of them had something to share and something to be valued in the group
and they could express themselves and communicate orally without the pressure
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of grades or other students' opinions.

The previous study has helped the

researcher in writing the theoretical framework related to speaking part.
•

Al-Mashharawi's (2006)
The study aimed at evaluating teachers' performance in teaching speaking skill

communicatively in preparatory stage in Jabalia area. The researcher chose a
sample which consisted of (37) TEACHERS (22 males and 15 females). The
sample involved the teachers, who taught English at preparatory stage in Jabalia
area for the second semester of the academic year (2004-2005). The researcher
used the observation card and applied it on the sample of study. The researcher
used person correlation formula to check the validity of observation card and
cooper's equation to check the percentage of agreement between the observers.
He used Mann - Whitey test and Kruskal Wallis test to analyze the data of the
observation card statistically. The results of the study showed that the female
teachers had more interest and desire to apply the communicative approach in
teaching speaking more than male teachers. The results revealed that there were
no statistically significant differences at level (α ≥ 0.05) between teachers'
performance in teaching speaking communicatively in preparatory stage in Jabalia
area with reference to experience variable. The study recommended that in should
reduce number of periods, the administrative works and number of students in
classes for teachers to have chance to communicate with students easily and
intensively. Also, it is more effective if the learning materials include real life
situations and interesting communicate activities.

Teachers are advised to

encourage students to speak freely and fluently in group or pair work.
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•

Lourdunathan and Menon's (2006)
The study aimed to observe how interaction strategy training might affect the

development of oral competence. The study also examined the frequency and the
types of interaction strategies used and the effectiveness of interaction strategy
used after training. For this purpose ten groups of students were introduced to and
trained in the use of selected interaction strategies. The analysis indicated that
training resulted in a significant use of findings of this study were that: (1) training
or explicit instruction in interaction strategies improved group interaction, (2)
training resulted in more frequent and varied use of interaction strategies, (3) a
limited range of vocabulary or limited language proficiency of the students
affected the effective use of interaction strategies and (4) cooperative learning and
peer support can be used to motivate limited language proficiency students to
contribute more to the general group interaction.

From those results, the

researcher recommended that the students would have more confidence to use the
more difficult interaction strategies such as clarification if they had adequate
language support. Also, teachers should use effective strategy training including
cooperative learning and peer support because this encourages students not only to
clarify themselves but also to contribute more to the discussion.
•

Lui's (2006)
The study aimed to investigate the effects of two teaching strategies,

memorization and improvisation, on ESL (English as a second language) student's
oral proficiency and how they perceived the strategies and the activities used in
the classroom. The participants were (16) year-old nursing students in a Taiwan
medical college. They had learned English for at least three and a half years
before joining the study, but most of their previous learning was focused on
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reading and writing.

They were divided into three groups, experiencing a

memorization strategy, an improvisation strategy, and a strategy combining
memorization and improvisation respectively. Data were collected from their oral
pre-test and post-test, perception questionnaire, perception interview, and collegewide satisfaction survey and in-class observation. The data were analyzed in both
quantitative and qualitative ways. The results showed that each of the strategies
had significant positive effects on students' oral acquisition, but the improvisation
group performed significantly better than the memorization group, and the
memorization group did better than combination group. The findings also showed
that participants' initial oral language levels made no difference on the rate of oral
improvement. The high - level and the intermediate student demonstrated no
difference in their preference for the two strategies, but the low- level students
showed significant preference for the memorization strategy.
•

El-Matarawy's (1996)
The study investigated the effects of using cooperative learning strategy on

developing oral communication skills of the first year students in the Department
of English at Port Said faculty of education. The purpose of this search was to
develop both speaking and listening skills of the prospective teachers of English.
This study was applied on all students of the first year in the Department of
English at Port Said faculty of education. The researcher applied his study on (30)
students (male and female) who were selected randomly for experimental group
and others for control group.

The researcher used pre-and post test.

The

statistical analysis of the results proved that the students of experimental group
made progress and improvement during experimentation.

The results also

confirmed the validity of using the action research method. It is suggested to
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investigate the effect of using the cooperative learning techniques on developing
fluency skills in writing. It recommends the use of the cooperative learning
techniques with candidates with different qualifications and in different
institutions.
Commentary
In accordance of the above mentioned studies, the focus was on developing
speaking skills in English as a foreign language, some of these studies are local such
as Jendia’s study (2011) and Al-Qadi’s (2007). Others are Arab like Al-Twairish’s
(2009) and El-Matarawy’s (1996), and the others are foreign like Novita’s (2008),
Lui’s (2006) and Wanous’s (2002). This reflects the importance of teaching speaking
in English, in addition, those studies examined the effectiveness different approaches
of teaching speaking such as using of technology, using of role-play and simulation,
contextual teaching and learning, questions and answers, dialogue technique and
communicative approach.
This reflects that the researchers always search for finding solutions for
difficulties in teaching speaking in English. So, the current study concentrated on the
effect of using blended learning on enhancing eleventh graders’ speaking skills in
English for Palestine 11.
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Second Section: Studies Related to Teaching by Blended Learning
•

Kanuka & Rourke (2013)
This study discussed the Using blended learning strategies to address teaching

development needs: How does Canada compare?
The provision of blended learning strategies designed to assist academics in
the higher education sector with the knowledge, skills, and abilities required for
effective teaching with technology has been, and continues to be, a challenge for
teaching centers in Canada. It is unclear, first, whether this is an ongoing issue
unique to Canada; and second, if it is not unique to Canada, whether we might be
able to implement different and / or more effective strategies based on what others
outside Canada are doing. Teaching centre leaders in Australia, Finland, Sweden,
Denmark, Britain, Scotland, and the United States (n= 31) were interviewed to
explore how their units used blended learning strategies. The findings suggest
that, as in Canada, there is a "value gap" between academics and leaders of
teaching centers regarding teaching development initiatives using blended
learning strategies.
•

Ezeonwn et.al (2013)
This article describes a model of teaching community health nursing that

evolved from a long-term partnership with a community with limited existing
health programs. The partnership supported RN-BSN students’ integration in the
community and resulted in reciprocal gains for facility, students and community
members. Community clients accessed public health services as a result of the
partnership. A blended learning approach that combines face-to-face interactions,
service learning and online activities was utilized to enhance students learning.
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Flowing classroom sessions, students actively participated in community-based
educational process through comprehensive health needs assessments, planning
and implementation of disease prevention and health promotion activities for
community clients.

Such active involvement in an underserved community

deepened students’ awareness of the fundamentals of community health practice.
Students were challenged to view public health from a broader perspective while
analyzing the impacts of social determinants of health on underserved
populations.

Through asynchronous online interactions, students synthesized

classroom and community activates though critical thinking. This paper describes
model for teaching community health nursing that informs students learning
through blended learning, and meets the demands for community health nursing
services delivery.
•

Llic et.al (2013)
Evidence Based Medicine (EBM) is a core unit delivered across many medical

schools. Few studies have investigated the most effective method of teaching a
course in EBM to medical students. The objectives of this study was to identify
whether a blended-learning approach to teaching EBM was more effective a
didactic-based approach at increasing medical student competency in EBM.
A mixed-methods study was conducted consisting of a controlled trial and
focus groups with second year graduate medical students. Students received the
EBM course delivered using either a didactic approach (DID) to learning EBM or
a blended-learning approach (BL). Student competency in EBM was assessed
suing the Berlin tool and criterion-based assessment task, with student perceptions
on the interventions assessed qualitatively.
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A total of (61) students (85.9%) participated in the study. Competency in
EBM did not differ between the groups when assessed using the Berlin tool
(p=0.29). Students using the BL approach performed significantly better in one of
the criterion-based assessment tasks (p=0.01) and reported significantly higher
self-perceived competence in critical appraisal skills.

Qualitative analysis

identified that students had preference for the EBM course to be delivered using
the BL approach.
Implementing a blended-learning approach to EBM teaching promotes greater
student appreciation of EBM principles within the clinical setting. Integrating a
variety of teaching modalities and approaches can increase student self-confidence
and assist in bridging the gap between the theory and practice of EBM.
•

Mayer et.al (2013)
The conception of a training program is presented which aims at fostering

information literacy of German psychology students. The program will use a
blended learning approach and will be adapted to the level of students'
information literacy and psychological expertise. In a pilot study, meaningful
differences on these variables were found between first-year students (n=22),
advanced students (n=21), and PhD students (n=21). In additional information
search task, first-year and advanced students tended to use different sources of
information.

However, these differences did not result in differential

performance on the task.
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•

Jerou and Chinglin (2013)
This study aims to explore the effects of applying blended teaching approach

to English sentence translation for vocational high school students. This study
adopted quasi-experimental research design with (9) week traditional and blended
teaching sessions for two classes of students. Learning attitude questionnaires for
pre-and post0teaching sessions, learning satisfaction questionnaire, interview, pre
and post-tests, and students' records were analyzed by ANCOVA, on-sample test,
and paired t-test.

The results of the study show that there is no significant

effectiveness found in the blended-teaching group.

Also, the students in the

blended teaching group show significant learning satisfaction than thoes in the
traditional teaching group.

Finally, there is significant difference found in

learning attitudes among the two groups of students.
•

Ilic et.al (2013)
Evidence based practice (EBP) requires that health professionals are

competent in integrating the best evidence in their decision making.

Being

evidence-based' requires skills and knowledge in epidemiology, biostatistics and
information literacy. EBP is commonly taught in medical and health sciences
degrees, yet there is little evidence to guide educators as to the best teaching
modality to increase learner competency in EBP.
This study is mixed methods in design. A randomized controlled trial will
examine the effectiveness of blended learning versus didactic approach of
teaching EBP to medical students. The primary outcome of the RCT is EBP
competency as assessed by the Berlin tool. Focus groups will be conducted to
explore student perceptions and attitudes towards implementing a blended
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learning approach in teaching EBP. A concurrent triangulation design will be
implemented, permitting quantitative data to inform the effectiveness of the
intervention and qualitative data to contextualize the results.
This study will provide novel evidence on the effectiveness of blended
learning in teaching EBP to a cohort of undergraduate and graduate-entry medical
students.
•

Stewart et.al (2012)
To evaluate the hypotheses that a blended learning approach would improve

the newborn examination skills of medical students and yield a higher level of
satisfaction with learning newborn examination, undergraduate medical students
at a tertiary teaching hospital were individually randomized to receive either a
standard neonatology teaching program (control group) or additional online access
to the PENKE Baby Check Learning Module (blended learning group). These
secondary outcomes were performance of all essential items of the examination,
and participant satisfaction.
The recruitment rate was (88%) (71 / 81).

The blended learning group

achieved a significantly higher mean score than the control group (p=0.02) for
newborn examination.

There was no difference for performance of essential

items, or satisfaction with learning newborn examination. The blended learning
group rated the module highly for effective use of learning time and ability to
meet specific learning needs.
A blended learning approach resulted in a higher level of performance of
newborn examination on standardized assessment.
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This is consistent with

published literature on blended learning and has implications for all neonatal
clinicians including junior doctors, midwifes and nurse practitioners.
•

Noon-ura’s Study (2008)
This study aimed at exploring the results of an intervention designed to

improve the listening-speaking skills of students with low English proficiency for (60)
hours over three weeks. These twenty-eight students were randomly selected from the
lowest group in English ability among to first year students at Thammasat University,
Thailand. The students had participated in integrated-skills classes unsuccessfully and
had become less motivated in learning English. Three teachers designed a course to
help students find English learning more enjoyable, develop a better attitude and get
ready to study ESP courses in subsequent years of university. The data was collected
from the pre-post tests, pre-post questionnaires, classroom observation, students’ selfreflection, and course evaluation. The findings showed that: (1) the scores and the
students’s readiness, interests, and confidence in learning and using English were
significantly increased; (2) some students rated as (0) or (0+) speakers become Level
(1+) and Level performers; (3) from classroom observation, the students showed good
rapport among themselves and with the teachers; (4) the students reflected on their
changes cognitively, affectively and behaviorally; and (5) the students were satisfied
with the course as a whole. The research also analyzed the factors for success and
gave some recommendations for an EFL situation.
The study recommended that more time should be given to language learning.
The speaking skills in language learning and teaching should be reconsidered. Low
level learners should not be expected to reach the some successive level as good
language learners. The previous study has helped the researcher in writing the
theoretical framework that is related to the speaking skill.
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•

All-Darwish (2005)
The study aimed to investigate the effect of using culture-oriented activities

(as role play or drama) taught through the communicative approach on improving
the third –year basic education English majors' speaking, listening and
pronunciation skills.
The study used survey and experimental methods. Fifty learners were exposed
to culture-oriented activities taught through the communicative approach. The
learners' pronunciation of phrases and sentences was pre and post tested. Tools of
the study were a field observation chart, a student questionnaire, and a sentence
pronunciation scale.
The results of the study showed that using culture-oriented activities taught
through the communicative approach improved the third-year basic education
English majors' speaking, listening and pronunciation skills.

The learners'

pronunciation of English sentences was improved significantly.

The

communicative approach was found effective.
The recommendation of the study concluded the following:
-

Culture-oriented activities should be integrated into the communicative
teaching method to make language learning more productive and more useful.

-

Teachers should encourage telling stories; that the learners are familiar with.

•

Abu-Qulbein (2004)
The study aimed at investigating the effect of using educational games on

seventh grade learners' general ability in English as a foreign language.
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The study consisted of five chapters. The first chapter presented definitions of
play and language games, the importance of games in teaching and the role of
vocabulary in language teaching.

The second chapter included a review of

relevant literature concerned with teaching different languages and other subjects
in general, and with teaching English as a foreign language in particular. The
third chapter intended to present the method followed by the study. The fourth
chapter involved the hypotheses of the study. Results were discussed in the
chapter five. The sample of the study was chosen purposively, so the results can
be generalized on similar samples.
The vocabulary test for the purpose of the study has examined vocabulary
teaching through use the education games, in order to aid learners, memory, and
help them to build their vocabulary communicatively.

The researcher has

recommended providing Basic stage schools with appropriate educational games,
which are designed to supplement and complement the school curriculum.
•

Al-Ghunaimi's (2003)
The study aimed at developing the oral communication skills of the 11th grade

learners of English in Gaza via suggesting a video program to teach some
functions of English language to the target students. The video program was
applied through an experimental study including two equivalent groups of the 11th
grade students in Shadia abu-Gazala secondary school for girls.

Each group

included (37) students, one of them was an experimental group that was taught the
functions of language by the suggested program while the other group was
controlled and was taught the same functions in the traditional method. The
students' achievement was evaluated by valid reliable tests, a listening test and the
speaking one. T-test independent sample was used to measure the differences in
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achievement between the two groups on the listening test and the speaking one
whereas T-test paired sample measured the differences between the preperformance to the experimental group and the post-performance of it on both of
listening and speaking.

Results revealed that the experimental group scored

significantly higher on the post-test of listening and speaking than the control
group did.

Moreover, the post performance of the experimental group was

significantly higher than the pre-performance of it on tests of speaking and
listening. The researcher recommended that teachers of English language should
try to present the language in a natural atmosphere of social communication and
the use of instructional films proved to be effective for that purpose.

The

researcher intended to include this study, because it is relevant to the dependent
variable of the study (developing speaking skills).
•

Anwer (2002)
The study aimed to determine the effectiveness of a suggested program in oral

communication for pre-service teachers of English of Basic Education on their
acquisition; aural comprehension and oral performance, sixty fourth year learners
of English of Basic Education were randomly assigned to either the control of the
experimental groups. Learners of the experimental group were instructed and
trained in oral communication, whereas, the control group learners received no
such treatment. Tools of the study included a language proficiency test, a training
program in oral communication divided into teachers guide book and a student
book, an achievement acquisition test in English phonology, an aural
comprehension test and a test of oral performance (the interview). The study
lasted the first term of the academic year (2002-2003). Instruction was carried out
by the researcher t-test was used to analyze obtained data. Results of the study
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revealed that learners of the experimental group performed effectively in the
English phonology acquisition test, aural comprehension test and in oral
performance. The study recommended the communication curricula and activities
should be developed for learners of all ability levels, involving learners in learning
basic oral communication skills and providing them with a repertoire of exercises
in a variety of contexts. There is a need for establishing educational standards for
teaching learners how to communicate orally in the diverse situations they
encounter.
•

Wanous's (2002)
The study investigated the effectiveness of a teaching program via the video

for learning oral communication in English. It was an empirical study on the 2nd
secondary class in the school of Martyrs in Syria. The researcher realized the low
level of the students in learning English and the ignorance of teachers for the
speaking skill of language. The sample of the study consisted of two groups of
students, an experimental group and a control one.

The program was

implemented upon the sample of the study. A valid and reliable achievement
speaking test was used as a tool of the study and it served as a pre-test and posttest. The results were treated statistically and there were significant differences
between the achievement of the two groups of the study for the experimental one
including males and females.

Accordingly, the video program proved to be

effective in developing the speaking skill of English for the students. The study
recommended the use of video programs in teaching they present language in its
native style in oral communication.
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•

Shaet (2002)
The study aimed at finding out the role of play in educating the preschool

children from (4-6) year old and the problems that limited this role in Gaza
governorate.
The study utilized descriptive analytical approach. The sample of study was
chosen in random that consisted of (255) educators from (51) kindergartens.
The statistical treatment was Persons' equation, percentage, and mathematical
average.
The study concluded that there were problems which limited the role of play;
the materials of play, the place of play, the large number of children in the
classroom, and the small number of toys. There were no toys from children's
developmental needs.

Teachers should be trained to use play strategies in

teaching.
•

Murad's Study (2000)
This study aimed to investigate the effect of task-based language teaching

program on developing the speaking skill of Palestinian secondary students and
their attitudes towards English.
The participants in the study are (91) eleventh grade students, (37) boys
and (54) program was developed by the researcher for the experimental group.
The following instruments were used in this study: A pre-test of speaking
skills and a post-test to measure the effect of the instructional program on
developing the students' oral social interaction. The test covered the dimensions
of accuracy and fluency. A scale for assessing the students' oral social interaction
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was used to assess the students' performance before and after implementing the
designed program.
A task-based program: The researcher designed an instructional program
based on TBLT principles and procedures, including an attitudinal questionnaire
that consisted of four dimensions (developmental, instrumental, integrative and
travel motivations).

The questionnaire aimed at investigating the student's

attitudes before and after the implementation of the program.
The findings of the study were the following: Firstly, the TBLT program
enhanced significantly the speaking skill of the students of the experimental group
and positively affected their attitudes towards English.

Secondly, the TBLT

program improved the girls' speaking skill more than the boys in the experimental
group. Based on the results of this study, it is recommended that EFL teachers
adopt the TBLT principles and procedures in their classroom practices.

In

addition, it is recommended that the English inspectors set up in-service and preservice training programs to develop the Palestinian EFL teachers' ability to use
TBLT when designing and executing their lesson plans. Finally, the researcher
recommended that curriculum designers incorporate TBLT principles and
procedures in the student's books and teacher's guides. The previous study was
important to the researcher in writing the theoretical framework and in designing
the tools of the current study.
•

Al-Wohaibi (1998)
This study aimed to detect the effect of using the games to improve language-

learning learners of the first grade of secondary vocabulary and language
structures.
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This study followed the experimental method that was based on two chapters
of selecting the first grade of secondary indiscriminately in high school, the fourth
government in Riyadh, and then were randomly distributed to be two sets of
empirical research and the law (32) learners in each group.
Having undergone a changing of the pilot group is independent study
vocabulary and language combinations using language games, while the control
group examined the content the same as usual. The researcher prepared tests
before and after in each of structures of language and vocabulary to members of
the two groups before the start of the experiment and beyond.
The researcher designed a number of games appropriate language of the
vocabulary and structures established language in the book the first grade of
secondary learners to be applied to the pilot group of the study.
The researcher taught both groups, where learners received a pilot group of
language teaching through games, while the learners studied the law and the
normal way during the second semester of the year (1997).
The results demonstrated statistically significant differences between the
middle group in the pilot tests before and after each of the vocabulary and
language combinations.

Researcher has shown the need to include

communication activities such as games in the English language and that the
decision to be chosen the design of these games so carefully to the level of
capabilities and interests of female learners.
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•

Naqeeb (1997)
The study aimed to examine the effect of role play strategy on improving the

speaking skill of the eighth grade learners in English language. The researcher
tried to answer the questions about the role of role play strategy in enhancing and
developing speaking proficiency. The population of the study consisted of all
eighth graders in UNRWA Nablus Area.

But the sample consisted of (60)

learners.
The researcher taught the learners, using role play of the experimental group
and the traditional method of teaching for the control one.

He used oral

interviews to test learners, speaking proficiency.
According to the statistical treatment, it was concluded that the experimental
group was developed after the implementation of role play, strategy. The progress
was in speaking proficient specially, fluency and vocabulary.

It was also

concluded that none of the subjects in the sample of the study reached the level (3)
or beyond in the speaking proficiency.
Commentary
From the above display of the previous studies, the researcher concluded that
many researchers use technology in teaching language as a suggested program, video,
or films. Others use blended learning to enhance their teaching as in the foreign
studies.

Moreover, the researcher concluded that a little attention was paid by

researchers to enhance speaking skills by using blended learning especially in Arab
Countries. This is considered as a great indicator that Arab learners and teachers are
in a real for adopting blended learning and according to the researcher’s knowledge, it
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is one of the first studies in Palestine that tackles and deals with teaching and
enhancing speaking skills by use of blended learning.
General Commentary
It is noticeable that the previous studies are of good value for this study as
they help the researcher in different way for her study.
They are related to speaking skills and how to develop them. The researchers
suggested different methods to be adopted by the teacher in the field. Besides they are
related to teaching different subjects by blended learning in the foreign studies.
Concerning the studies of section one which focused on speaking skills, the
following points can be noticed:
They highlighted the importance of speaking skills and the needs to develop
them through more and more practice of the language orally.
1- The sample of the studies was among school student and college ones.
2- Different innovated methods were suggested to deal with speaking, and the
results showed the superiority of these innovated methods over the traditional
methods.
With regard to the second section which deals with blended learning studies, most
studies revealed the significance of using blended learning in teaching speaking skills.
Besides, the studies in this domain highlighted the standards, strategies, and factors
which should be adopted in implementing blended learning in order to create
motivation among learners and acquire the ability of speaking skills.
Previewing those related studies may be reflected on the present study as
follows:
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–

Writing the theoretical framework, and introduction of the study.

–

Designing the instruments of the study and how to implement them.

–

Selecting the appropriate research design for this study.

–

Becoming more aware of the difficulties and challenges of implementing
blended learning and how to overcome them.

–

Using appropriate statistical analysis to analyze the data statistically.

–

Interpreting the results and recommendations and suggestions.
The current study differs from the previous studies as it discusses a very

important and basic skill of English language. It is carried out to benefit the Palestine
eleventh graders in the literary section, who are struggling to enhance their skills in
speaking. The place of current study was in Khanyounis city, Gaza strip. It aimed at
improving the teaching of speaking skills through the use of blended learning.
Generally, the available literature about communicative approach method in teaching
and enhancing speaking skills especially in the field of the empirical studies is still in
need. The researcher hopes to enrich the empirical studies in this field of teaching
speaking and others English skills by using blended learning.
Summary
This chapter reviewed some previous related studies to speaking skills as well
as those related to the blended learning approach. It also shows how the researchers
dealt with these skills by implementing different techniques and strategies. This
chapter also presented how the researcher benefited from those studies and how the
current study is different from those studies. The next chapter reviews design and
mythology of this study.
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Chapter IV

Research Design and Methodology
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Chapter IV
Research Design and Methodology
Introduction
This chapter introduces the procedures followed throughout the study's
methodology, the population, the sample, the instruments used to answer the
questions of the study, and the statistical analyses for the results of the study.
4.1 Research Design
The researcher adapted the experimental design which is considered the (only
way to approach causes & effect); a method of controlling all variables expect the
interest which is manipulated by the investigator to determine if it has any affects on
other variables (Jonassen, 1996).
The researcher applied the blended learning to find its effect on enhancing
speaking skills on an experimental group, while the control group did not receive the
same treatment. First, both groups are pre-tested, and then the experimental group is
taught by using blended learning which combines learning face to face with
technology learning through the activities prepared by the researcher in the form of
lesson plan and video. The post-test was attempted for the two groups and the results
were calculated. (see appendix 1)
4.2 Population of the Study
The population of the study consists of all the eleventh graders at
governmental schools in Khanyounis Directorate enrolled in the second semester of
the academic year (2013-2014).
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The population of the study includes (2650) female students registered in the
eleventh grade in the literary section in year (2013-2014).
4.3 Sample of the Study
A sample of (70) female students was randomly chosen from Khanyounis Secondary
School for Girls in Khanyounis city. The researcher chose two classes; the first class
of (35) students as an experimental group and the second group of (35) students as a
control group.
Furthermore, the sample was chosen from the same school to be equivalent in
the social, cultural, economical and academic levels.
Table (1)
The Distribution of the Sample between the Groups

Population of the
Study
2650

Sample
Experimental

Control

Total

35

35

70

4.4 The Variables of the Study
To affirm the accuracy of the result, the researcher defined the variables as the
dependent variable and independent one.
-

The dependent variable is speaking skills. The speaking skills were chosen
according to the procedural definition (Vocabulary – Grammar –
Comprehension – Fluency – and Pronunciation)

-

The independent variable is blended learning.
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4.5 Research instruments
The researcher used one instruments to achieve the aim of the study.
1- An oral speaking test as a pre & post-test (appendix 1).
4.5.1 Oral Speaking Skill Test
The oral speaking skills test was prepared by the researcher to measure the
students' performance level in the speaking skills (Appendix 1)
A- The Aim of the Oral Speaking Skills Test
The test is one of the study instruments which aimed to measure the effect of
using blended learning activities to enhance speaking skills for the 11th graders and to
help the researcher to test the first and the second hypotheses of the study.
B- Source of Designing the Oral Speaking Skills Test
The researcher referred to many resources in designing the test. She reviewed
the related literature, checked the opinions of refrees, supervisors and experienced
teachers, in addition to blended learning activities and the work book of 11th graders.
She designed the test with different type of questions which were based on blended
learning.
C-Description of the Oral Speaking Skills Test
The two oral speaking skills tests administered as pre-test and post test were
designed to test students' oral proficiency regarding five aspects: comprehension,
pronunciation, fluency, grammar and vocabulary. These tests asked four questions.
The questions were revealed to the students thirty minutes before the test
began in order to give students sometime to think or talk about the answers, but not
write the answer down and memorize them. In this case each pair must try to create
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the appropriate answers. The test looked as an interview, with the teachers and the
students interacting in the target language. The researcher and the English teacher
evaluate the students by interview them individually. The test was divided into four
major questions as follows:
Question (1) is "answer the following questions" This question consists of
nine items where each two students are supposed to answer the items of question and
talk to each other, to encourage them to speak freely.

This question evaluates

students’ ability to use vocabulary and pronounce the answer of the question
correctly.
Question (2) is "complete the following". This question consists of nine items
that evaluate the students ability to complete the sentences by correct from of
grammar and meaning and pronounce the answer correctly to pronounce different
vocabularies related to Silas Marner's story.
Question (3) is "do as shown" this question consists of four items that evaluate
the student's ability to produce one or two functions or expressions related to
communicating social situations which put the students in different situations.
Question (4) this question is an "open question" that evaluates the ability of
student to speak freely and choose expressions as well as reflect their understanding
and opinion about the story.
D-Some Points Considered in Composing the Questions
1- Each question aimed to evaluate student's performance according to the five
criteria of speaking skills that are specifically described in the oral speaking
scale. (see appendix 4)
2- The questions are suitable to the levels and interests of the target students.
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3- Each question is behaviorally formulated.
4- Each question is provided by equivalent items to avoid the transfer of answer.
5- The questions are designed to be corrected by the use of oral speaking scale by
interview the student individually.
E-Instructions of the Test (for the applicant)
The instructions were clearly written on a supplementary paper with the test.
According to the instructions, the teacher has to tell the student about the aim of the
test that is designed for a scientific research purpose and it has nothing to do with
their school marks. The teacher has to read the question clearly for the students
describing the communicative situation intended.

The test was introduced to the

committees referee to have their remarks and suggestions for modification (see
Appendix 5)
F-Validity of the Test
The researcher checked both the validity and reliability of the speaking test.
The following steps were adopted for that.
4.6 Content validity
A test is valid when it is supposed to measure what it designed to measure.
Bynom (2001, p.1) defines it as the truth of the test in relation to what it is supposed
to evaluate. To ensure that the test employed in the present investigation is valid, the
researcher used referee validity and internal consistency.
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4.6.1 The Referee Validity
The researcher distributed the test to a panel of referees specialized in English
language and methodology at different universities in Gaza Strip, English supervisors,
and experienced teachers (see appendix 5).
The researcher invited the referees to validate the suitability of the tasks to the
students’ abilities, the clarity of instructions, the suitability of the allotted time, and to
give their recommendations. In the light of their examining and reviewing the test
which was specifically designed to evaluate student's proficiency in speaking English,
the researcher made the necessary modifications (see appendix 5).
4.6.2 The Internal Consistency of the Test: Al Agha (2000, p. 110) asserts that the
internal consistency indicates the correlation of the degree of each item with the total
average of the test. It also indicates the correlation of the average each scope with the
total average. This validity was calculated by using person Equation. Table (2)
shows the correlation coefficient of each skill with the whole test.
Table (2)
Correlation Coefficient of the Skills with the Whole Test

Criterio of the speaking
skills

Correlation of
Coefficient

Level of sig

Grammar

0.832

0.01

Vocabulary

0.554

0.01

Fluency

0.773

0.01

Comprehension

0.525

0.01

Pronunciation

0.634

0.01
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Out of table (2) the results show that the value of these skills was suitable and
highly consistent and valid for conducting this study.
They also show that all the skills are statistically significant to the levels
(0.01), the value of grammar and fluency was higher than the other skills, that refers
to the student who get high marks in grammar and fluency also get high marks in the
total which show a high internal consistency of the test and assured its validity to be
used as a tool of this study.
4.7 The Reliability of the Test
The test is reliable when it gives the same results if it is applied under the
same conditions (Al Agha, and Al Ostaz, 2000, p. 108). The researcher used the testretest methods when a pilot study was conducted on (25) students who had the same
characteristic of the study sample but not included in it. This step was important to
check feasibility of the test and estimate the time needed for each applicant. It was
between (4-6) minutes for each one. The test was administered for a proximately
(120) minutes. After an interval of two weeks, the same test was reapplied on the
same students for investigation the test's internal consistency, Cranbach's Alpha
formula was applied to the data for the pilot study mentioned above. The value of
Alpha reached (0.90), which is considered quite high. (Wanous, 2002, p. 268). Thus
the test was highly reliable to depend on its result to this study.
4.8 The Oral Speaking Scale
The oral speaking scale is designed to evaluate students speaking skills and to
score the student's marks in the oral speaking test (pre & post test). Harris (1969) as
stated in Wijorwadi (2008, p. 19) presented an oral English rating scale that from
(1-5 points) to assess student's oral proficiency.
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Five components are generally

recognized in analyses of speech process that are pronunciation, grammar,
vocabulary, fluency and comprehension.
This study adapted Harris's testing scale model in the oral speaking scale. The
researcher made some modification to the rate students' oral performance. This study
also assessed students' oral performance on five major criteria: comprehension,
pronunciation, fluency, grammar, and vocabulary. The researcher and 11th grade
English teachers will objectively evaluate the characteristics of each student's
speaking ability whether they achieve 1, 2, 3 or 4 scores, then they can easily
calculate the score. The amount of maximum scores intend to be (20) for each
question of oral speaking test. This amount of scores can be described as follows

•

Pronunciation

4

•

Grammar

4

•

Fluency

4

•

Vocabulary

4

•

Comprehension

4

•

Total

20

The criteria and the scale in this research will be used to find out the effect of
using blended learning on enhancing speaking skills for the 11th graders.
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4.9 The Process of Evaluation
To evaluate the students' performance in speaking English with reference to
suggestions of the specialist and related literature, the researcher accomplishes some
steps as follows:
–

An oral speaking scale including the five criteria was prepared with four forms
for the four questions of the test (Appendix 4)

–

Four degrees were given to each criterion, so that maximum average was (20)
marks for each question and the minimum one was (5) marks.

–

Two copies of the evaluation forms were assigned for each student. The
researcher (as the applicant of the test) scored one of them and an eleventh
grade English teacher scored the other one in the same session of the test. (see
appendix 4).

–

This scoring was adapted to avoid subjectivity of evaluation.

–

The mean of the two averages of each student was recorded.

–

The researcher used Halsti's equation to count the reliability of the test.
2M
Holsti's Equation

R=
N1 + N2

(R) refers to the Consistency; (M) refers to the number of the points of
agreement between the eleventh grade English teacher and the researcher, (N1 & N2)
refer to the elements of the scoring test. The researcher calculated the points of
agreement and disagreement between the two scoring test. The consistency was
(84.8%) and this is a high percentage that allows the researcher to depend the scoring
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test technique results. Table (3) shows the points of agreement and disagreement
between scoring the tests.
Table (3)
Points of Agreement and Disagreement between the Two scoring test

Criteria of
Speaking skills

Points of
Agreement

Points of
Disagreement

Total

Percentage

Pronunciation

20

5

25

80%

Grammar

22

3

25

88%

Comprehension

21

4

25

84%

Vocabulary

22

3

25

88%

Fluency

21

4

25

84%

106

19

125

84.8%

Total

The feature of this oral speaking test led to provide conditions for the test
application concerning the time, evaluation and the setting of the test.
4.10 Pre-Test
In order to examine equivalence of the achievement in the speaking skills of
the two groups in the study, the researcher used (T-test) to compare the result of the
pre-test of the speaking skills as shown in table (4)
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Table (4)
T-Test Result of Pre-test between the Experimental
and Control Groups

Levels of the
skills

Groups
Experimental

N

Mean

35

7.89

Std
Deviation

T.
Value

1.51

Grammar

Sig. level
Not

0.74
Control

35

7.60

1.66

Significant

Experimental

35

7.66

1.51

Not

Control

35

7.66

1.17

Experimental

35

7.45

2.03

Vocabulary

0

Fluency

Significant
Not
0.33

Control

35

7.65

1.35

Significant

Experimental

35

8

1.17

Not

Control

35

7.66

1.79

Experimental

35

7.45

1.79

Comprehension

0.94

Pronunciation

Significant
Not
0.05

Control

35

7.43

1.51

Experimental

35

38.5

4

Total scores

Significant
Not
0.51

Control

35

38

4.22

Significant

"T" table value at (df=68) at (0.05) α ≥2.00, and at (0.01) α ≥2.66.

According to table (4) there were no statistical differences between the
experimental group and the control group in the five speaking skills in the pre-test.
This reveales that the two experimental and control groups were equivalent in the
speaking skills before the study.
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4.11 Teacher's Guide
The researcher has prepared a teacher's guide which includes lesson plan for
the chosen chapters of Silas Marner’s story found in work book of English for
Palestine11.
a- The General Aim of the Teacher's Guide and Speaking Skills Lesson
Plan.
In order to guide the teachers who desire to practice blended learning and who
need to develop student's speaking skills, the researcher designed the teacher's guide
which was based on adopting the implementation of blended learning.
b- The Sources of Designing Teacher's Guide.
The researcher reviewed the related literature, the previous studies and
methodology with references her experience as a teacher of English to design the
teacher's guide and the lesson plan (see appendix 2).
c- Description of the Teacher's Guide
The researcher prepared a teacher's guide that includes an explanation for the
blended learning and how to deal with chapters (9-10) of Silas Marner’s story in work
book of the 11th grade.

Furthermore, it includes the objectives of the lessons,

definitions of the blended learning and the speaking skills.
The researcher suggested a lesson plan that would make up a model for
teaching the chapters of the story focusing on speaking skills according to the purpose
of the study and including the following points. (the objectives, key words, key
structure, key function, estimated time, resources, and teaching aids, procedures,
techniques and home work).
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d- Definition of Blended Learning
Blended learning is defined as a mixture of classroom learning and use of
technology which enable teachers to enrich their courses by using Internet CD-ROMs.
It includes the use of computers as a means of communication, such as chat and email.
Stages of Blended Learning
The teachers must be careful during preparing for the lesson plan, so they have
to choose appropriate technological materials to implement their lessons successfully.
•

Objectives
The objectives of each lesson are respectively derived from the integrated

skills texts. The researcher took into consideration the speaking skills intended to be
developed in this study and student centered activities. Students share information by
asking and answering question in order to complete a task (see appendix 2).
Key words
The key words were chosen from the highlighted words in the texts.
Key structure
The key structure of each lesson is chosen to help in understanding the text.
Moreover, its function is related to the topic and the main theme of the text.
Resources and Teaching Aids
The workbook, the work sheets, the evaluation sheets, video, pictures, LCD,
laptop and other materials are used as resources and teaching aids. They are selected
appropriately for each lesson (see appendix 7).
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Procedures and Techniques
A-Warming up
In this activity the teacher displays some photoes on LCD that are related to
the previous chapter and asks student to describe the actions or characters related to
them. This activity prepares the students for the lesson and helps them to recall
information about their own experience to link the previously learnt material with the
new subject matter. This stage is very essential to arouse students’ attention and help
them to memorize what study in the previous lesson.
B-Stage One
The teacher draws students' attention to the title and the picture of the chapter
and asks some questions about them.
C-Stage Two
The students and teacher discuss the key words and the students listen to the
correct pronunciation of the key words by record or mobile. Teacher checks their
pronunciation of the words.
D-Stage Three
The teacher divides chapter into two or three parts, writes some questions
about the first part, and asks students to read them and answer these questions by
working in pairs. Then the teacher checks the students’ answers and discusses them,
and completes the other parts of the chapter in the same way.
E-Stage Four
In this stage teacher takes students to the lab and displays the video of the
chapter on LCD that video is taken http://www.youtube.com/watch?v=q7thubwejus
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F-Stage Five
The students work in groups and practice summarizing the chapter orally then
the teacher checks their summarizing by listening to some students.
G-Stage Six
The students work in pairs, and practice answering questions on the worksheet
orally. The questions and their answers in the worksheet design to display on LCD as
technological materials (from and pronunciation).

After these questions in the

worksheet are designed to display on LCD as a technological materials. After the
students had answered the worksheet, they review the questions on LCD with their
answers
Then, the teacher asks the students to practice the same questions orally by
imitating the same pronunciation that they listened to on an LCD. One student asks,
and another one answers.
H-Stage Seven
The teacher evaluates students by distributing an evaluation sheet. (see
appendix 3). The teacher and the students receive feedback about the whole work. In
the same way teacher and students start the next chapter.
Homework
The teacher gives students homework such as asking students to open a
particular website on the Internet and watch the same chapter then write six sentences
and listen to their pronunciation from the video of the chapter. In the next lesson the
teacher checks their pronunciation to those sentences.
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These activities enable the students to practice the language out of classroom
that lead to lengthene the period of learning the language. On the other hand. These
activities are a good examples to blend face to face learning with the technological
materials such as websites on the internet.
A-The validity of the teacher's guide
The researcher checked the validity of teacher's guide by consulting a group of
qualified refrees who have long experience in teaching methods (see appendix 5).
According to their recommendations and points of view, the researcher did the
necessary modifications. The main modification is in the period of the stages and
activities the researcher lengthened the period of the stages (see appendix 2).
B-The Implementation of the Lesson Plan
The chapters chosen for the experiment were taught to the experimental group
by the same teacher who taught the control group as follows
1- The techniques of teaching the experimental group were based on the blended
learning approach which was hypothesized to enhance speaking skills while
the control group was taught by ordinary method
2- The researcher herself applied the experiment and prepared all the needed aids
and materials (lesson plan – worksheet – evaluation sheet) (see appendix 3).
3- The researcher listened to the students’ opinion and suggestions all around the
sessions to evaluate the process of teaching by using blended learning.
4- The pre-test of speaking skills was prepared by the researcher and students’
marks were recorded by using oral speaking scale. It was applied upon the
experimental and control group (6-4-2014). The results were recorded and
statistically analyzed.
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5- The process of teaching the two groups followed the time plan of the
experiment. That included (10) school sessions for each group plus four
sessions for evaluation and testing.
6- The post test of speaking was applied upon the experimental and control group
on (6-5-2014). The results were recorded and statistically analyzed. The
statistical analysis is illustrated in chapter five.
4-12 Statistical Method
The researcher used the (SPSS) statistical package for the social science for
analyzing the data. The following statistical analyses were used to collect and analyze
the data:
–

Pearson correlation coefficient was used to confirm the test validity and Alpha
Cronbach technique were used to confirm the test validity and reliability.

–

T-test Independent sample was used to measure the statistical differences in
means between the experimental and control group in the result of the post
test.

–

T-test Paired Sample was used to measure the differences in developing
students’ proficiency in speaking between the pre-test and the post-test of the
experimental group.

–

Eta Square was used to ensure that the size effect of the blended learning did
not happened accidently.
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Summary
This chapter showed the procedures of designing and applying the
instruments, the sample, and the statistical analyses. The next chapter (chapter five)
deals with the study results, discussion and recommendations.
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Chapter V

Results, Discussion
and Recommendations
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Chapter V
Results, Discussion and Recommendations
Introduction
This Chapter includes the study results, answering the questions of the study,
testing hypothesis, as well as the discussion of the results.

It also includes the

recommendations which the researcher suggests.
5.1 The Answer of the First Question.
What are the speaking skills intended to be enhanced for the eleventh
grades in English for Palestine 11th textbook?
To answer this question, the researcher referred to the Curriculum Center in
the Ministry of Education and adopted a list of speaking skills and sub skills intended
to be enhanced through activities and exercises in English for Palestine 11th text book
(work book). These skills were chosen by the National Team in the curricula centre
when they first designed the textbook. The number of these skills were (15) stated in
objectives form as follows:
1- Articulate sounds in connected speech.
2- Articulate stress patterns within words.
3- Manipulate variation in stress in connected speech.
4- Produce basic intonation patterns.
5- Summarize the main point of a text.
6- Describe a sequence of events based on visual inputs.
7- Narrate a story based on visual input.
8- Narrate a story based on personal experiences.
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9- Make a rehearsed or unrehearsed presentation about a familiar topic (self,
family, immediate environment or current issues).
10- Express like, dislike, interest, dreams, apology – gratitude – regret, surprise,
pleasure – displeasure, agreement and disagreement.
11- Respond to direct questions, instructions suggestions, offers, visual input, etc.
12- Respond to referential and inferential questions.
13- Respond to conditional, or hypothetical questions.
14- Ask questions about routine matters.
15- Transcode information in diagrammatic display into speech (Ministry of
Education: 1999, pp. 30-39)
The researcher chose some of the objectives form and classified into five
levels Comprehension, Pronunciation, Fluency, Grammar and Vocabulary.
Pronunciation
1- Articulate sounds in Connected speech.
Comprehension
2- Summarize the main points of a text.
3- Describe a sequence of event based on visual imput.
Fluency
4- Narrate a story based on visual input.
Grammar
5- Make a rehearsed or unrehearsed presentation about familiar topic.
6- Respond to direct questions, instruction, suggestions, offers, vocabulary.
7- Express like, dislike, agreement and disagreement.
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5.2 The Answer of the Second Question
The second question “To what extent is blended learning effective on
enhancing speaking skills for eleventh graders”?
The researcher answered this question by testing the hypotheses of the study.
5.3 The Test of the First Hypothesis
The first hypothesis states that “There are significant differences at (α ≥ 0.05) in
the mean scores of each level of speaking skills in the pre and post-test of the
experimental group?”
To test this hypothesis, the mean score of experimental group results of the
pre-test and post-test were computed. T-test Paired Sample statistics was used to
analyze the data statistically. The results are shown in table (5).
Table (5)
T-Test Results of the Differences between the Preand Post Test of the
Experimental Group.
Levels of skills
Grammar
Vocabulary
Fluency
Comprehension
Pronunciation
Total Scores

Application No Mean
Pre-test
Post-test
Pre-test
Post-test
Pre-test
Post-test
Pre-test
Post-test
Pre-test
Post-test
Pre-test
Post-test

35
35
35
35
35
35
35
35
35
35
35
35

7.89
10.86
7.66
11.54
7.45
11.66
8
11.54
7.45
11.77
38.5
57.32

Std
T.
Sig
D.
Value (2taied)
1.51
4.48
0.01
3.56
1.51
5.32
0.01
4
2.03
5.41
0.01
4.06
1.17
5.24
0.01
3.76
1.79
5.55
0.01
4.17
4
6.05
0.01
18.32

“T” Table value at (df=34) at (0.05) α ≥ 2.04, and at (0.01) α ≥ 2.75
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Sig Level
Significant
Significant
Significant
Significant
Significant
Significant

The results of Table (5) indicate that the T. computed value is larger than T.
tabled in the test, which means that there are significant differences at (α ≥ 0.01)
between the mean score of pre-test and post-test in each level of the speaking skills
for the experimental group in favor of the post-test.
The researcher classified those skills into five levels: Comprehension,
Pronunciation, Fluency, Grammar, and Vocabulary.
The result of this study confirms to the result of Jendeya (2011) which
developed

the

five

speaking

skills

(Pronunciation-Fluency,

Vocabulary,

Comprehension and Grammar). The result of this study also confirms the results of
Mayer et.al (2013) and Jelou Chinglin (2013) that use the blended learning approach
which improved the students' abilities.

The result of Noon-Ura's (2008) aslo

developed students' speaking skills.
Janudom's and Wasan Somsithi's study (2009) findings the same result the
using of questioning and drama enhanced the students' abilities in communicative
skills. That is made the result of the hypothesis is accepted in this study.
5.4 The Test of the Second Hypothesis
There are statistically significant differences at (α ≥ 0.05) in the mean scores of
each level of speaking skills in the post-test between the experimental group and
the control group”
To examine this hypothesis, the mean scores of both groups’ results on posttest were computed. T-Test. Independent samples was used to measure if there were
statistically significant differences between the control group and experimental one in
the mean scores of the post–test as shown in Table (6).
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Table (6)
T-test Differences Between the Experimentaland Control Groups in the Post-test

Levels of skills

Application

No Mean

Experimental 35

Std
D.

10.86

3.56

9

2.03

Experimental 35

11.54

4.0

Control

35

8.31

1.79

Experimental 35

11.66

4.06

Grammar
Control

35

Vocabulary

Fluency
Control

35

8.81

2.24

Experimental 35

11.54

3.76

Comprehension
Control

35

8.90

2.14

Experimental 35

11.77

4.17

Control

8.34

1.66

Pronunciation
35

Experimental 35

Sig Level

2.86

0.01

Significant

4.31

0.01

Significant

3.62

0.01

Significant

3.64

0.01

Significant

4.45

0.01

Significant

4.85

0.01

Significant

57.94 18.32

Total Scores
Control

T.
Sig
Value (2taied)

35

“T” table value at (df=68) at (0.05) α ≥2 and at (0.01) α ≥266

The Results of table (6) indicate that the T. Computed value is larger than the
T-tabled in the test, which means there are significant differences at (α ≥ 0.01)
between the experimental and the control group in speaking skills in favor of the
experimental group.
This result indicates that the using of blended learning is effective on
enhancing speaking skills among the experimental group in contrary with the control
group who received their lessons by the ordinary method. The result of this study
agrees with the result of many researchers like Al-Ghunaimi's (2003) study, which
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confirmed the effectiveness of suggested video program on developing oral
communication skills, and the results of Widiastuti's (2008), and the result of
setyowati's (2008) study, which confirmed knowing the implementation of simulation
and the result of teaching speaking to the first year student of SMANZ sukoharjo.
Wanous's (2002) study results also agree with the current study in confirming
the effectiveness of the teaching program via the video for learning listening
comprehension in English in secondary classes. Therefore, the second hypothesis of
the study is accepted.
5.5 The T-Test of the Third Hypothesis
The third hypothesis was “The effect size of blended learning on enhancing
eleventh graders’ speaking skills is not less than (0.14) as measured with respect
at Eta Square”.
To show the extent of the effect of using blended learning on speaking skills
for the experimental group, the study used the “Effect size” technique which is a
complement dimension of statistical significance, depending on the following
criterion (Aftana, 2001, p. 31).
Table (7)
Criterion of Effect Size
Scale
η

2

Effect Size
Small

Medium

Large

0.01

0.06

0.14

η =

t2

2

t2 + df
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Table (8)
Eta Square Equation of the Effect Size of blended learning on speaking skills for
the Experimental group
Levels of the
speaking skills

T

η2

Effect Size

Grammar

4.481

0.229

Large

Vocabulary

5.300

0.291

Large

Fluency

5.411

0.300

Large

Comprehension

5.244

0.288

Large

Pronunciation

5.553

0.310

Large

6.045

0.349

Large

Total

The Results of table (8) indicate that the values of “Eta Square” η2 were
ranged between (0.229–0.349) which revealed the large effect of blended learning on
speaking skills among experimental group.

The progress in the five levels is

apparent, as it indicates a clear and positive change in pronunciation level which takes
the highest degree.
The fluency level occupies the second rank as it is closely related to
pronunciation. It is clear that fluency is positively affected by good pronunciation,
and the result approve that there is mutual effect between the two. The vocabulary
level occupies the third rank, which possible suggests a natural process where good
pronunciation leads to good fluency and both of good pronunciation and fluency lead
to good vocabulary. The fourth rank was occupied by comprehension level, whereas
the fifth was occupied by grammar level. These results suggest that the enhancing of
speaking skills do not happen accidently.
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The result of this study confirms to the result of Ilic et.al (2013) and the result
of stewart et.al (2012) which used blended learning that led to implementing a
blended-learning promotes students to achieve higher.
The result of this study also confirms the result of Castillo's (2007) which the oral
production of students improvement. Novita's (2008) and Widiastuti's (2008) results
confirms with the result of this study which using role play and dialogue that led to
developed the students' abilities in speaking skills. Dewi's (2008) shows that the
speaking skills is developed and the grammar came in the last rank. Sugianto's (2008)
the result of the study confirms of this study that question and answer is appropriate in
teaching speaking skills.
So, the hypothesis is accepted in this study.
5.6 Discussion
In the light of the findings of this study, it can be stated that the main result
was that blended learning was highly effective in improving the students’ level in
speaking skills. This has materialized in the results obtained from the post test for the
experimental group compared with those of the control group.

Considering the

research hypotheses of study, the statistical data and analysis of the students’
performance pointed out that a relatively substantial amount of achievement has
occurred along different areas in the five levels of speaking skills of comprehension,
grammar, pronunciation, fluency and vocabulary levels. There is no doubt that such
an advance would become both indicative and meaningful to all those concerned
about teaching or promoting teaching English as a foreign language.
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The study also reveals that the student (experimental group) achieved progress
in the pronunciation level more apparently than the other four levels; grammar,
vocabulary, Fluency and Comprehension. However, the researcher has noticed an
interesting trend in the progress of improvement; pronunciation and fluency occupied
the top positions in the improvement scale, respectively.

This shows a mutual

relationship between them, for when there is improvement in pronunciation there is
improvement in fluency.

The same trend was noticed between fluency and

vocabulary; for it is clear from the results that when fluency improves, vocabulary
gets enriched. The trend could have been more realistic if grammar fits squarely in
the fourth rank, and that comprehension comes last. The researcher assumes that
comprehension should be the last product of the process of blended learning.

This

area is worth investigating in future studies.
In brief, the results unequivocally suggest that using the blended learning
strategy is one of the tools that can be employed in the Palestinian classrooms to
achieve good results in the English language performance of Palestinian students.
Face-to-face learning gives student previous knowledge of the vocabulary and
their pronunciation, the video of the chapters, questions and answers that enable
student to listen to the native speaking of the English language which motivate
students to practice pronunciation correctly.
Pronunciation and practice the questions and answers after watching video
motivate students to talk more freely and without shyness that leads students to be
fluent, so fluency came in the second rank.
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Vocabulary comes on the third rank that can be attributed solely to practicing
the new vocabulary before explaining the chapter and discussing the glossary with the
students. This has improved their ability to understand the meaning of the words,
pronounce them correctly, and promote them to use the vocabulary in appropriate
form.
On the other hand, students achieved progress in the comprehension level less
than vocabulary. This may be due to clarity of vocabulary in the text or the high
thinking skills needed for comprehension.
Another important point needs to be clarified here is that the chapters of the
story that are taught in this study are connected to the previous chapters of the story
which are taught in the first term of the year (2013-2014) by the ordinary method.
This could have shed negative influence on the result of comprehension causing it to
come in the fourth rank.
The results of the study indicate that grammar come in the last rank. This may
be due to the nature of study that concentrates on the reading comprehension skills
including vocabulary and comprehension through face-to-face, then concentrate on
speaking skills, pronunciation and fluency through watching and listening the video,
questions and answers that affected grammar negatively. Grammar skill needs long
discussions of the structure of sentences and tenses and special activities related to the
design of technological materials for this purpose.
It is worthwhile to remember that the length of the study is for one month
only. This period is not enough for student to know the nature of blended learning
activities well.

This also could have been another dimension which affected

negatively to the results of this study.
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Finally, this study is considered a first step of blended learning approach, so it
has utilized simple and easy activities. However, blended learning is really new wide
world of teaching and learning.
Our schools lack the modern technology communication such as network
between schools and the internet that prevented using of others blended learning
activities such as chatting – emailing … etc.
The internet has become in itself a rich and almost infinite source of ELT
materials worksheet, exercises and vocabulary references. These resources can use in
teaching learning process if the schools link with one another by using special
network and the internet.
5.7 Recommendations
In the light of the result, the researcher provides the following recommendations for the curriculum designer and decision markers, school administrations and
supervisors.
•

Recommendations for Curriculum Designers and Decision Markers.
In this domain the researcher suggests the following recommendations to the

curriculum designers and decision markers because she thinks that they play a great
role in activating the methods of teaching
1- Developing teacher’s abilities in teaching English by holding training courses
based on the innovative methods like blended learning.
2- Increasing the number of the weekly sessions devoted to the secondary school
from five to enable teachers to cover the curriculum efficiently.
3- Enhancing the curriculum with appropriate technological materials.
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4- Linking schools with one another by using special network and the internet.
5- Decreasing the number of the students in the single classroom to enable
teachers implement modern methods of teaching, specially blended learning.
6- Encouraging and motivating teachers to develop their performance.
7- Modifying the system of assessment and evaluation in the schools to suit the
innovative approaches as blended learning.
8- Re-designing the curriculum based on approaches such as blended learning.
•

Recommendations for schools administrations and supervisors.
The researcher recommends the following:

1- Providing teachers with lesson plans and modern strategies for teaching
different skills bused on appropriate methods such as blended learning.
2- Encouraging teacher to exchange visits and hold periodical meeting to discuss
new methods of teaching such as blended learning.
3- Linking schools with the local society especially universities and educational
centers to hold competitions for speaking and the best speakers.
4- Facilitating teacher’s missions through providing them with worksheets
needed for their lessons and through the available services of the internet to
search on methodology issues.
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•

Recommendations for teachers of English.

The researcher recommends them to:
1- Adopt modern techniques that enhance student’s participation and interaction
such as blended learning.
2- Consider student’s individual differences and make the class a suitable
environment for all students to participate in the classroom activities.
3- Exchange personal experiences among teachers to compare and select the best
ways of teaching.
4- Increase their positive feelings towards speaking skills as productive and
interactive skills.
5- Motivate students and provide them with suitable listening and speaking
materials to help them practice speaking skills correctly.
6- Hold competitions among students and encourage them to surf the internet for
speaking different subject.
7- Adopt the update methods in teaching English and try to overcome the
challenges and the difficulties.
8- Adapt educational technology in order to create enjoyable learning.
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•

Recommendation for Further Studies.
In order to extend the findings of this study, the researcher recommends
the following:

1- Conducting studies based on blended learning not only on speaking skills but
also on other skills as listening reading and writing.
2- Conducting studies based on other types of modern methods that use
technological materials.
3- Conducting comparative studies to compare blended learning methods used in
teaching English for the secondary grades in Palestine and in other countries
that teach English as a foreign language.
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اﻟﻣراﺟﻊ اﻟﻌر ﺔ:
اﻟﻘـ ـ ـ ـرآن اﻟﻛ ـ ـ ــرم ،ﻣﺻ ـ ـ ــﺣﻒ ﺑﯾ ـ ـ ــت اﻟﻣﻘ ـ ـ ــدس ﺎﻟرﺳ ـ ـ ــم اﻟﻌﺛﻣ ـ ـ ــﺎﻧﻲ ﺑروا ـ ـ ــﺔ ﺣﻔ ـ ـ ــص ﻋ ـ ـ ــن ﻋﺎﺻ ـ ـ ــم،
اﻟط ﻌ ـ ـ ــﺔ اﻟﺛﺎﻧ ـ ـ ــﺔ )1426ﻫـ ـ ـ ــ( ،ﻣﻧﺻ ـ ـ ــور ﻟﻠط ﺎﻋ ـ ـ ــﺔ واﻟﻧﺷ ـ ـ ــر واﻟﺗوز ـ ـ ـ ـﻊ ،ﻏـ ـ ـ ـزة ،ﻓﻠﺳ ـ ـ ــطﯾن.
• اﻷﻏـ ــﺎ ،اﺣﺳـ ــﺎن )" (1996اﻟ ﺣـ ــث اﻟﺗر ـ ــو –ﻋﻧﺎﺻ ـ ـرﻩ وﻣﻧﺎﻫﺟـ ــﻪ وأدواﺗـ ــﻪ" ،ﻏ ـ ـزة ،اﻟﺟﺎﻣﻌـ ــﺔ
اﻻﺳﻼﻣ ﺔ.
• اﻷﻏﺎ ،اﺣﺳﺎن واﻻﺳﺗﺎذ ،ﻣﺣﻣود )" (2000ﻣﻘدﻣﺔ ﻓﻲ ﺗﺻﻣ م اﻟ ﺣث اﻟﺗر و  ،2 ،ﻣط ﻌﺔ
اﻟرﻧﺗ ﺳﻲ ﻟﻠﻧﺷر ،ﻏزة.
• ﻋﻔﺎﻧــﺔ ،ﻋــزو )" (2001ﺣﺟــم اﻟﺗــﺄﺛﯾر واﺳــﺗﺧداﻣﺎﺗﻪ ﻓــﻲ اﻟﻛﺷــﻒ ﻋــن ﻣﺻــداﻗ ﺔ اﻟﻧﺗــﺎﺋﺞ ﻓــﻲ
اﻟ ﺣــوث اﻟﺗر و ــﺔ واﻟﻧﻔﺳ ـ ﺔ" ،ﻣﺟﻠ ــﺔ اﻟ ﺣــوث واﻟد ارﺳ ــﺎت اﻟﺗر و ــﺔ اﻟﻔﻠﺳ ــطﯾﻧ ﺔ ،اﻟﻌ ــدد
اﻟﺛﺎﻟث.
• ﻋط ﻔـ ــﺔ ،ﺣﻣـ ــد )" (1996ﻣﻧﻬﺟ ـ ــﺔ اﻟ ﺣـ ــث اﻟﻌﻠﻣـ ــﻲ وﺗطﺑ ﻘﺎﺗﻬـ ــﺎ ﻓـ ــﻲ اﻟد ارﺳـ ــﺎت اﻟﺗر و ـ ــﺔ
واﻟﻧﻔﺳ ﺔ ،دار اﻟﻧﺷر ﻟﻠﺟﺎﻣﻌﺎت ،اﻟﻘﺎﻫرة.
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Appendix (1)
Test of Study's
Al-Azhar University – Gaza
Deanship of Postgraduate
Studies & Scientific Research
Faculty of Education
Department of Curriculum & Teaching Methods

Dear Mr. / Mrs. …………………………………………………………..
The researcher is conducting a study entitled:
“The Effect of Using Blended Learning on Enhancing
Eleventh Grader’s Speaking Skills in Khanyounis School”
In order to achieve the purpose of the study, the researcher
prepared the following instruments:
1- Oral speaking skills test.
2- Teacher’s guide based on blended learning approach.
3- Lesson plan for the lessons chapters (9, 10) from silas Marner
story, Worksheets & Evaluation sheets.
4- Some technological materials: video for the two chapters and some
questions and their answers on a CD.
You are kindly requested to check each instrument and write your
response respectively.
You notes and response will be highly appreciated.

Best Wishes
The researcher: Naila Abu Sheera
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Operational Definition of the Terms
The researcher defines the term as:
Speaking skills
They are the speaking skills determined by the Ministry of Education and
divided into five criteria: (vocabulary, grammar, pronunciation,
comprehension and fluency). They are used in the oral speaking scale to
evaluate students’ oral proficiency.
It should be kept in mind that it is the process of building and
sharing meaning through the use of verbal and non-verbal symbols in
variety of contexts.
Blended Learning
Is a mixture of classroom learning and use of technological
materials which enable teachers to enhance their courses by using
Internet, CD-ROMs and computers.
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Final Draft of Oral Speaking Test
Grade: 11th

English for Palestine

Chapter

: 9 and 10

Time

: 30 Minutes

Instructions for the teacher:
To achieve the aim of the test, it is advisable to do the following:
1- Let students read the questions clearly.
2- Give students an opportunity to share each other to prepare the
answer.
3- Let each pair of students exchange the information of questions.
4- Follow their performance carefully in order to evaluate it according
to the five norms of the evaluation form.
5- Fill in the evaluation form after the student finishes her/his turn and
leaves the room.
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Oral Speaking Test for Eleventh Grade

Dear student:

This test is designed for specific research purposes. The result of it will not affect
your school scores. So you are requested to be examined orally.

Instructions:

1. You need to work with your partner.

2. The test consists of (4) main questions.

3. You need to relax and think before you answer or speak loudly with clear voice.

4. You and partner are allowed to talk within 5 minutes.

The research appreciates your cooperation and wishes you good luck
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Final Draft of Oral Speaking Test

Question 1

(8 minutes)

1- How many years passed since Silas found Eppie?
………………………………………………………………………………………
2- What did Eppie want? Did Silas agree?
………………………………………………………………………………………
3- Why did Eppie want to plant the Furze bush in the garden?
………………………………………………………………………………………
4- Why was Eppie surprised? What happened to the stone-pit?
………………………………………………………………………………………
5- Who wanted to marry Eppie?
………………………………………………………………………………………
6- Why wasn't Nancy happy?
………………………………………………………………………………………
7- Where did they find Dunstan's body? What did they find near his body and bones?
………………………………………………………………………………………
8- How did they know Dunstan robbed Silas?
………………………………………………………………………………………
9- What secret did Godfrey tell Nancy?
………………………………………………………………………………………
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Question 2

(8 minutes)

Complete:
1- Aron will help Silas to ………………………………………………………..……..
2- The stone-pit was almost empty because ……………………………………….…..
3- Silas cottage changed as …………………………………………………………….
4- Eppie wants to marry Aaron but ……………………………………………...……..
5- Godfrey asked Nancy to adopt the weaver's child may times but…………………...
6- Dunstan's body has been in the stone-pit for………………………………………...
7- They know the body and bones were Dunstan's because …………………………
8- Godfrey told Nancy that the poor woman was ………………………..…………..
and that Eppie was……………………..……………………………………………...
9- If Nancy knew sixteen years ago that Eppie is Godfrey's child
..…………………………………………………………………………………...

(5 minutes)
Question 3
DO as shown
A- Eppie asks Silas to make garden for her.
Eppie : ……………………………………………………………… (request)
Silas : ……………………………………………………………… (agree)
B- Eppie wants to build walls around the garden.
Eppie: ……………………………………………………………….? (suggestion)
Silas : ……………………………………………………………….. (agree)
C- The cottage is now more comfortable and larger.
………………………………………………………………………? (make question)
Nancy and Godfrey want to take Eppie to live with them in the Red- House.
……………………………………………………………………… (advise them)
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(9 minutes)
Question 4

1- "One day you will need someone younger and stronger to look after you"
a- Who says this and to whom?
b- Why does he speak like that?
c- Whom does he mean by "someone younger and stronger"?

2- Describe
a- Silas Marner after sixteen years.
b- Eppie after sixteen years.
c- The life of Nancy.
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First Draft of Oral Speaking Test
Question 1

(8 minutes)

Answer these questions orally:
1. What name did Silas choose for the child? Why?
………………………………………………………………………………………
2. Why doesn't Silas love gold as much as he used to?
………………………………………………………………………………………
3. What did Dolly do to punish her son Aaron?
………………………………………………………………………………………
4. Why did Dolly put Aaron in the coal-hole?
………………………………………………………………………………………
5. How did Eppie escape?
………………………………………………………………………………………
6. Why Silas punish Eppie?
………………………………………………………………………………………
7. Where did Silas find Eppie in the second time?
………………………………………………………………………………………
8. Why didn't Silas go to church before? Why does Eppie go to church now?
………………………………………………………………………………………
9. Why does Godfrey think future is going to be happy?
………………………………………………………………………………………
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Question 2

(8 minutes)

Complete the following:
Silas will watch Eppie when he is working by …………………………..……..1.
Silas often left the cottage and …………………………………………….……2.
3. According to Dooly the best punishment is …………………………………....
4. Silas called the child Eppie because ……………………………………………..
5. Silas found Eppie ………………………………………………………………...
6. Silas put Eppie in the coal hole because ………………………………………….
7. When Silas went out to sell his linen, he took ……………………………………
8. Silas tied Eppie to the loom but she ……………………………………………….
9. People in Raveloe thought the Dunstan …………………………………………..

(5 minutes)

Question 3
Complete as shown :
A. Silas:…………………… to buy others for the child?
Dolly: yes, I can help you.
: EppiemustgotochurchB. Dolly
(agree)Silas …………………………
C. Dolly :what will you do with Eppie when you're working?
Silas:...................................................................(suggestion)
Dolly:…………………………………………..(agree)
D. By the time Eppie was three years old, she was often naughty.
give advice to Silas......................................................................
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(9 minutes)

Question 4
1. The child changed Silas's life. Explain .
2. Describe Eppie.
3. What's your opinion about:
a. giving Godfrey money to Silas .
b. growing Eppie without punishment .
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Appendix (2)
Teacher’s Guide and Lesson Plan
Please, check the teacher’s guide and the lesson plan then you are kindly
invited to rate them in the terms of the following:
1- The clarity of instructions.
2- Meeting the study purposes.
3- Suitability of the students’ level.
4- The time of the sessions.
5- The lay out.
Any further comments are highly appreciated.
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Teacher’s guide
Teaching speaking skills in silas Marner Story chapter (9, 10) in
English for Palestine 11 th according to Blended Learning Approach.
Dear Teachers,
It is well – known that, English for Palestine for 11 textbook deals
with the four major language skills, listening, speaking, reading and
writing. Speaking lessons are about three lessons mixed with another skill
such as:
Language and speaking, listening and speaking.
Also, it is found that, there are some lessons have activities and exercises
that practice speaking skills such as, vocabulary and listening, reading
and vocabulary, and writing lessons In addition to the exercises
workbook.
Lesson (1 & 2) are vocabulary and listening followed by writing
activities. Each lesson contains a number of speaking activities. In
workbook there is the story of Silas Marner. This is what the researcher
focus on. The current study introduces activities based on blended
learning approach to help the teacher in teaching speaking.
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These activities will encourage student to speak and use the
language correctly by listening to the native speaker in questions and
answer.
The students can use webs on the Internet and practice tasks of
language out of school and classroom, and show videos give them deep
understand of the story.
Therefore, the activities which are prepared for the current of the
study will help teacher to assist students encounter some questions which
evokes them to search for answers after interpreting and comprehending
the context. This means that students are going to be more responsible for
their learning while the teacher is facilitator who creates a suitable
environment for learning. The main tool in these activities is leading
questions which help the students to discover knowledge under the
teacher’s guidance.
The researcher has prepared a teacher guide which includes lessons
plans for the chosen chapters of Silas Marner story allowed in workbook
English for Palestine 11.
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The General Aim of the Teacher’s Guide and Speaking Skills Lesson
Plan.
In order to guide the teacher who desires to practice blended
learning approach and to develop students’ speaking, the researcher
designed the teacher’s guide which is based on the adapting the
implementation of blended learning.
The Definition of Blended Learning:
Based on the related literature the researcher defines “Blended Learning”
as a language course which combines a face to face (f2f) classroom
component with an appropriate use of technology the term technology
covers a wide range of recent technology, such as the Internet. CD-ROMs
and interactive white boards. It also includes use of computers as a means
of communication, such as chat and email, and a number of environments
which enable teacher to enrich their courses.
And she defines “Speaking Skills” as the speaking skills which
determined by the Ministry of Education and divided into five criteria
(comprehension fluency, grammar, and vocabulary) that used in the oral
speaking scale to evaluate students’ oral proficiency”, keeping in mind
that speaking is the process of building and sharing meaning through the
use of verbal and non-verbal symbols, in a variety of context.
The Teacher Guide’s Consists of the Flowing
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1- The general aims of the lessons included in the study.
2- Learning objectives of each lesson.
3- Teaching resources.
4- Activities used by the researcher to help students in learning.
5- Procedures to be followed by the teachers.
6- Worksheets & Evaluation sheets.
General Aim
The lesson plan and the activities in this study aimed at developing
speaking skills in English for Palestine 11.
Specific Objectives
By the end of the lessons students are expected to be able to:
1- Articulate sounds in connected speech.
2- Summarize the main points of a text.
3- Describe a sequence of events based on visual inputs.
4- Narrate a story based on visual input.
5- Mark a rehearsed or unrehearsed presentation about a familiar
topic.
6- Respond to direct questions, instructions, suggestions offers, visual
input, etc.
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7- Express like, dislikes, interest, dream, apology, gratitude, regret,
surprise, pleasure – displeasure, agreement and disagreement.
Teaching speaking through Blended learning
The following steps are followed to help the teachers to achieve the
teaching speaking skills successfully:
1- Identifying the objectives of the lessons.
2- Preparing warming-up materials in an interesting way.
3- Identifying the topics and formulating them in a question form or
problem solving.
4- Preparing the teaching material and technological material for the
lesson.
5- Display the technological materials in appropriate time of the
lesson.
6- Preparing the activities which students are going to carry out.
7- Evaluating the student’s performance.
8- Guiding students to expand what they learnt and implement what
they have learnt in new situation.
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Silas Marner – WB – pp 55-56
Chapter Nine
Eppie’s Garden
Class 11th …………… Date / /2014

Time (4) sessions

Objectives
1- Make prediction about the text concerning the title of the chapter
and the picture.
2- Describe the photos from the chapter that are displayed on LCD.
3- Scan the text for answering questions.
4- Practice listening to the question and answers.
5- Show the video of the chapter of story.
6- Articulate sounds in connected speech.
7- Summarize the chapter.
8- Make suggestions and opinions about the events and characters of
the chapter.
Key Words
Lavender – draining – the rest – rest – married – furniture
Key Structure
- I will …………………………………………..
- There are / was / were ……………………….
- I think the ……………………………………..
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Resources & Teaching Aids
WB.CD – LCD – Laptop.
Procedures and Techniques
Warming up

(5 Minutes)

The teacher displays the photos that related to the previous chapter.
SS work individually trying to describe the photo.
The teacher asks students questions to prepare them for the lesson as
follows.
1- What can you see in the photo?
2- Why did Silas begin to worry about the child?
3- Why did Silas punish Eppie?
4- How did Silas punish Eppie?
5- Did Silas punish Eppie again? Why?
Stage One

(5 Minutes)

SS Work Individually & Practice Prediction.
T. Writes the title on the board and ask SS to read the title aloud and
answer the following questions:
1- What does the title mean?
2- Look at the picture in page 56 what can you see?
3- Who is the girl in the picture?
4- Where does she stand up?
5- How did you know?
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Stage two

(5 Minutes)

SS. Work in pair to guess the meaning of key words.
T. ask student to read the sentences that contain the new words and put
these word in another sentences.
SS Practice pronunciation of the new words after listening to them from
mobile.
Stage three

(15 Minutes)

T. asks students leading questions and they read paragraph one (from line
1 to 20) to answer the questions written on the black board.
SS. practice reading and answering the question in pairs.
1- How many years passed since Silas found Eppie?
2- Why did Nancy and Godfrey live alone?
3- Where were the people of Ravelo coming from?
4- How was Silas? Was he happy with the girl?
5- How old is Eppie now? Who is walking behind her?
6- Who is Aron?
7- What does Eppie want? Did Silas agree?
T. Check the students’ answers.
T. ask students to sum up the main idea and supporting ideas, write them
on the black board, and ask student to summarize the first part of chapter.
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T. asks students to read paragraph two (from line 20-33) to find answers
the following questions (write the questions on the black board)
1- Who want to help them? How?
2- What will Eppie and Silas do?
3- What would Aaron bring from the Red house?
4- How was the Cottage now?
5- Why no one thought it’s wrong that Mr. Cass helped Silas?
6- Why was Silas happy and sad while looking at Eppie?
7- Why does Eppie want to plant the furze bush in the garden?
8- Why do they want to build a fence? Who will build it?
9- Where can they get the big stone?
T. Checks students’ answers in the correct pronunciation and asks them to
summarize the second part by working in groups.
T. checks the summary of each group.
T. asks students to read the last part of chapter and answer the following
questions:
1- Why was Eppie surprised?
2- What happened to the stone pit?
3- Who wants to marry Eppie?
4- What is Silas going to ask Aron’s mother about?
T. checks the students’ answer and asks them to summarize the last part
of the chapter.
T. checks their summarizing
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Stage Four

(20 Minutes)

T. takes students to the lab and displays the chapter on LCD

(twice)

Stage Five
SS. work in group and practice summarizing the chapter orally
T. checks their summarizing
T. asks students to describe the characters of:
1- Appie

2-Silas orally by looking at the photoes in the chapter.

Stage Six

(20 Minutes)

SS. work in pairs and practice answering questions on the worksheet.
T. display the some questions and their answers on LCD and asks student
to listen carefully to the questions and their answers.
SS. work in pairs.
T. asks student to repeat the some questions and answers orally by one
student asks and another one answers.
Stage Seven

(20 Minutes)

T. evaluates students by distributing evaluation-sheet.
T. asks student to work in pairs and answers the questions orally.
T. checks their answers orally.
Homework
Asking students to go online on internet by giving them the website and
show the chapter again.
T. asks SS to write five sentences from the same chapter and practice
their pronunciation correctly.
In the next lesson T checks the homework orally.
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Silas Marner WB, pp. 62 & 63.
Chapter 10
The secret of the stone-pit
Class 11th ……………… Date / / 2014

Time 4 sessions

Objectives
Student are expected to
1- Make prediction about the chapter.
2- Practice answering questions.
3- Practice summarizing the chapter.
4- Practice listening to the questions and answers.
5- Describe photos and events of the chapter.
Key Words
Adopt – shock – whispered - drown – terrible – mistake – tonight.
Key Structure
You / I should ……………
Could you ………………..?
I agree / disagree …………………
Resources & Teaching Aids
WB – worksheet – evaluation sheet – laptop – LCD – CDs
Procedures and techniques.
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Warming – up

(5 Minutes)

T. displays on LCD 2 minutes of the previous chapter and asks students
some questions.
1- Who are the speakers?
2- Describe the speakers?
3- What do they speak about?
4- Does Eppie want to marry Aron?
5- Where do you think Eppie live after she married?
Stage One

(5 Minuts)

Students work individually & practice prediction.
T. asks SS to look at the title of the chapter & the picture and asks.
1- What does the title mean?
2- What can you see in the picture?
3- Why was the woman unhappy?
4- Where is the stone – pit?
Stage two

(5 Minutes)

T. discusses the meaning of the key words and asks students to read the
sentences that have the key words correctly.
SS. guess the meaning of the words.
SS put the words in new sentences.
T. checks their answers.
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Stage Three

(15 Minutes)

T. asks students to answer the questions on the blackboard (form line 1 to
10)
Questions on the black board:
1- Why wasn’t Nancy happy?
2- Why didn’t Nancy agree to adopt a child?
3- Why didn’t Nancy and Godfrey have a child?
4- Why does Godfrey want to adopt the weaver’s Child?
5- Who is the weavers’ Child?
T. Checks the students answer and asks them to summarize the first
paragraph.
T. Checks their summarizing.
T. asks students to read the second paragraph (from line 10 to 20) then to
answer the following questions.
1- Why was Godfrey chocked?
2- What shocking news did Godfrey tell Nancy?
3- How long has the body been lying in the stone-pit?
4- Where did they find Danstan’s body?
5- What did they find near his body?
6- How did they know he robbed Silas?
7- How did Dunstan die?
T. checks their answers and leads a discussion about answers.
T. asks students to summarize the second paragraph by working in
groups.
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T. checks their summarizing.
T. asks students to work in pair and read the last paragraph and answer
the following questions.
1- What secret did Godfrey tell Nancy?
2- What did Nancy decide to do when she heard Godfrey’s secret?
3- What was the name of Godfrey’s wife?
4- Who is the mother of Eppie?
5- Did Nancy refuse to adopt Eppie after shehad heard Godfrey’s
secret? Why?
T. checks the students’ answers and asks them to work in group to
summarize the last paragraph.
T. check their summarizing and discuss the main points in the Chapter
with student.
Stage Four

(20 Minutes)

T. takes student to the lab and displays the chapter on LCD for twice.
T. asks student to listen the pronunciation carefully.
Stage Five

(20 Minutes)

T. asks students to work in group and practice summarizing the chapter
orally.
T. check their work and make discussion between the groups about the
chapter and characters such as asking what’s your opinion about Godfrey,
Nancy, and their life?
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Stage Six

(20 Minutes)

T. asks student to work in pairs and answer the worksheets distributed
among them.
T. displays the same questions and answers on LCD and asks students to
listen carefully to the questions and answers.
T. asks students to practice the same questions orally by one of them
asking and another one answer.
Stage Seven

(20 Minutes)

T. evaluates students by distributing evaluation sheets. Students work in
pairs and answer the questions orally.
T. Check their answers orally.
Homework
T. asks student to show the chapter again in the home by using the
internet and the same website summarize the chapter and practice that
orally.
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Appendix (3)
Worksheet (1)
Chapter nine WB, pp. 55 & 56.
Eppie’s Garden
Dear Student
Answer these questions by working in pairs:
1-How many years passed since Silas found Eppie?
……………………………………………………………………………
2-Why did Nancy and Godfrey live alone?
……………………………………………………………………………
3-How was Silas? Was he happy with the girl?
……………………………………………………………………………
4-What does Eppie want? Did Silas agree?
……………………………………………………………………………
5-How was the cottage now?
……………………………………………………………………………
6-Why was Silas happy and sad while looking at Eppie?
……………………………………………………………………………
7-Why does Eppie want to plant the furze bush in the garden?
……………………………………………………………………………
8-Why was Eppie surprised? What happened to the stone pit?
……………………………………………………………………………
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9-Who wants to marry Eppie?
……………………………………………………………………………
10-What is Silas going to ask Aron’s mothers about?
……………………………………………………………………………
11-“See how the water in the pit has gone drown”
a-Who says this and to whom?
……………………………………………………………………………
b-What is happing to the stone-pit?
……………………………………………………………………………
12-What is your opinion about?
-feelings of Silas towards Eppie (in this chapter)
Love and some sadness
……………………………………………………………………………
……………………………………………………………………………
Eppies’ marriage.
……………………………………………………………………………
……………………………………………………………………………
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Evaluation Sheet
Chapter nine – WB, pp. 55 – 56
Eppie’s Garden
Answer the following questions:
1- How many years passed since Silas found Eppie?
…………………………………………………………………
2- How old is Eppie now?
…………………………………………………………………
3- Why does Eppie want to plant the furze bush in the garden?
…………………………………………………………………
4- What happened to the stone – pit?
…………………………………………………………………
5- How was the cottage now?
…………………………………………………………………
Complete:
1- Aron will help Silas to ……………………………………….
2- The stone-pit almost empty because ………………………..
3- Eppie want to marry Aron but ………………………………
4- Eppie was surprised when ……………………………………
Write true or False next the following:
1- Sila’s cottage now is larger and more comfortable (

)

2- Aron wants to marry Eppie but she refuses

(

)

3- Silas is happy that Eppie will be married

(

)
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Do as shown between the brackets:
Eppie wants to make a garden
Eppie: …………………………………… ? (Eppie, make suggestion)
Silas: …………………………………….. (Silas, agree)
The cottage is now more comfortable and larger.
…………………………………………….. (Make question?
Describe:
Silas Marner after sixteen years.
……………………………………………………………………………
……………………………………………………………………………
Eppie after sixteen years.
……………………………………………………………………………
……………………………………………………………………………
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Worksheet
Chapter ten – WB, pp. 62-63.
The secret of stone-pit.
Answer the following questions by working in pairs
1- Why wasn’t Nancy happy?
…………………………………………………………………
2- Why didn’t Nancy agree to adopt a child?
…………………………………………………………………
3- Why was Godfrey shocked?
…………………………………………………………………
4- Where did they find Dunstan’s body? What did they find beside his
body?
…………………………………………………………………
5- How did they know he robbed Silas?
…………………………………………………………………
6- How did he die?
…………………………………………………………………
7- What secret did Godfrey tell Nancy?
…………………………………………………………………
8- What did Nancy decide to do when she heard Godfrey’s secret?
…………………………………………………………………
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9- “No thing can be a secret for ever …. I have had a secret for 16
years”.
a-Who is speaking and to whom?
……………………………………………………………………………
b-What was the secret?
……………………………………………………………………………
10- Says what you think of:
Nancy’s life ……………………………………………………………
……………………………………………………………………………
Godfrey secret ………………………………………………………..
……………………………………………………………………………
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Evaluation Sheet (2)
Chapter 10- WB, pp. 62-63.
Answer these questions
1- Why wasn’t Nancy happy?
…………………………………………………………………
2- Why didn’t Nancy agree to adopt a child?
…………………………………………………………………
3- How long has Dunstan’s body been lying in the stone pit?
…………………………………………………………………
4- How did they know it was Dunstan’s body?
…………………………………………………………………
5- How did they know Dunstan robbed Silas?
…………………………………………………………………
6- How did Dunstan die?
…………………………………………………………………
7- What secret did Godfrey tell Nancy?
…………………………………………………………………
8- What did Nancy decide to do when she heard Godfrey’s secret?
…………………………………………………………………
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Complete:
1- Godfrey asked Nancy to adopt weaver’s child but ……………..
2- Godfrey told Nancy the shocking news that …………………….
3- They knew that Dunstan robbed Silas when ……………………
4- Godfrey told Nancy that the poor woman was ………………….
and that Eppie ……………………………………………………..
5- If Nancy know 16 years ago that Eppie is Godfrey’s child
she …………………………………………………………………
Write True or False to the following:
1- Nancy feels unhappy and agree to adopt a child

(

)

2- Godfrey told Nancy that Eppie is his child

(

)

3- Nancy was very angry when she know Godfrey’s secret (

)

4- The body has been in the stone-pit for 12 years

(

)

5- Silas’s gold was found near Dunstan’s body

(

)

“I’ll love her like my own child”
a- When did Nancy say this?
……………………………………………………………………………
b- What did she decide to do with Eppie?
……………………………………………………………………………
Nancy and Godfrey want to take Eppie to live with them in the RedHouse.
………………………………………………………… (advice them)
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Appendix (4)
Scale for Evaluation
Question 1

Studnt
No

Grammar
1
2
3
4

Comprehension
1
2
3
4

1

Fluency
2
3

170

4

Vocabulary
1
2
3
4

Pronownciation
1
2
3
4

Total
Mark

Question 2

Studnt
No

Grammar
1

2

3

Comprehension
4

1

2

3

4

Fluency
1

2
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3

4

Vocabulary
1
2
3
4

Pronownciation
1

2

3

4

Total
Mark

Question 3

Studnt
No

Grammar
1
2
3
4

Comprehension
1
2
3
4

1

Fluency
2
3
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4

Vocabulary
1
2
3
4

Pronownciation
1
2
3
4

Total
Mark

Appendix (5)
Referee Committee
No

Name

Qualification

Institute

1-

Dr. Kamal Mortaga

D in Linguistics

Islamic University

2-

Mr. Ahmed Jumine

M.A in linguistics

Al-Aqsa University

3-

Miss. KarienaMhana

M.A in linguistics

Al-Azhar University

4-

Miss Mona Alaraje

M.A in Methodology Secondary T. Khanyounis

5-

Miss Rola Al-Farra

M.A in Methodology Supervisor of E Khanyounis

6-

Miss Mona Al-Farra

M.A in Methodology Secondary Khanyounis

7-

Mr. Mahmoud Ferwana

M.A in Methodology Secondary T. Khanyounis

8-

Mr. Riyad Al-Farra

M.A in Methodology Secondary T. khanyounis

9-

Miss. O'la Al-Agha

M.A in Methodology Secondary T. khanyounis

10-

Miss Gada Al-Bata

M.A in Methodology Secondary T. khanyounis
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Appendix (6)
Permission & Testimony
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Appendix (7)

Some Photos from video of Silas Marner Story
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