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ABSTRACT 

 

         The study aimed at investigating the effect of e-Portfolio on developing the third 

level English majors' listening skills at Al-Azhar University - Gaza. The target skil ls 

were three listening subskills (the ability to visualize the topic, note-taking and the 

ability to find supporting d e t a i l s).   

           The r e s e a r c h e r a d o p t e d  the quasi-experimental a p p r o a c h. The 

researcher selected a sample of (50)  English majors' studying at Al - Azhar University- 

Gaza. The participants were divided into two equal groups: a control group and an 

experimental. E-portfolio method was used in teaching the experimental group, while 

the ordinary method was used with the control group. 

The instrument was listening test. The test was used as a pre- test to prove groups' 

equivalence. Moreover, it was used as a post test to measure any possible differences 

between the two groups. 

The collected data were analyzed and treated statistically. The findings indicated 

that there were statistically significant differences between both groups in favor of the 

experimental one in terms of the ability to visualize the topic, note-taking and the ability 

to find supporting details. 

In addition, at implementing the effect size equation, the results revealed that 

the experiment had an effect size in favor of the experimental group. In the light of 

those findings, the researcher   recommended the necess i ty of implement ing e-

portfolio in teaching listening skills. The researcher also suggested further research 

should be conducted on the effects of e-portfolio on developing different English language 

skills. 
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ϣЂϜϼϹЮϜ ЉϷЯв ϣуϠϽЛЮϜ ϣПЯЮϝϠ 

 

 пЮϜ ϣЂϜϼϹЮϜ иϻк ϥТϹкшϜ СЯв аϜϹϷϧЂϜ ϣугкϒ пЯК РϽЛϧЮϜ ϤϜϼϝлв еуЃϳϦ сТ сжмϽϧЫЮъϜ Ͼϝϯж

 онϧЃгЮϜ ϤϝϡЮϝА оϹЮ ИϝгϧЂъϜϩЮϝϫЮϜ ϾъϜ ϣЛвϝϯϠ ϣтϿуЯϯжшϜ ϣПЯЮϜ бЃЧϠϢϿПϠ Ͻк .м ϣϪыϪ ϣϫϲϝϡЮϜ ϥЋЋ϶ ϹЦ

 ИϝгϧЂъϜ ϤϜϼϝлв ев ϣуКϽТ ϤϜϼϝлв)ϻ϶Ϝ Ϣϼϝлв  Ϣϼϝлвм ̪ϤϝЗϲыв ϻ϶Ϝ Ϣϼϝлв ̪ИнЎнгЮϜ еК ϼнЋϦ

ИнЎнгЯЮ ϣуКϽУЮϜ ЭуЊϝУϧЮϜ еК ϩϳϡЮϜ.( 

сϡтϽϯϧЮϜ йϡІ ϭлзгЮϜ ϣϫϲϝϡЮϜ ϥвϹϷϧЂϜ ̪ϹЮϜ ϣзуК ϥКϾнϦ ϩуϲ ев ϥжнЫϦ сϧЮϜм ϣЂϜϼ)50 ( ϣϡЮϝА

ϖ ϢϹϲϜм ЭЪ рмϝЃϧЮϝϠ ϣГϠϝЎм ϣуϡтϽϯϦ еуϧКнгϯв пЮ)25.( 

ъϜ ϾϝϯжъϜ СЯв ϣЧтϽА ϣϡЮϝГЮϜ ϥвϹϷϧЂϜм ϥвϹϷϧЂϜ ϝгзуϠ ̪ϣуϡтϽϯϧЮϜ ϣКнгϯгЮϜ ЁтϼϹϧЮ сжмϽϧЫЮ

 сЂϜϼϹЮϜ аϝЛЮϜ ев сжϝϫЮϜ ЭЋУЮϜ сТ ЩЮϺм ϣГϠϝЏЮϜ ϣКнгϯгЮϜ ЁтϼϹϧЮ ϣтϸϝуϧКъϜ ϣЧтϽГЮϜ(2013-2014). 

 ϼϝϡϧ϶Ϝ ̭ϝзϡϠ ϣϫϲϝϡЮϜ ϥвϝЦ ϹЦмИϝгϧЂъϜ ϝгЪ ̪еуϧКнгϯгЮϜ ϕТϝЫϦ ЀϝуЧЮ сЯϡЧЮϜ ϼϝϡϧ϶ъϜ аϹϷϧЂϜ ϹЦм ̪

ЮϜ ϼϝϡϧ϶ъϜ аϹϷϧЂϜеуϧКнгϯгЮϜ еуϠ ϣзЫгв ФмϽТ рϒ ЀϝуЧЮ рϹЛϡ. 

 ИϝУϦϼϜ ϥϡϪ рϹЛϡЮϜ ϼϝϡϧ϶ъϜ ϭϚϝϧзϠ сЯϡЧЮϜ ϼϝϡϧ϶ъϜ ϭϚϝϧж ϣжϼϝЧгϠмцϜ онϧЃв ̭Ϝϸ  ϣКнгϯгЮϜ оϹЮ

Ϯм пЮϜ ϣЂϜϼϹЮϜ ϥЋЯ϶ ϩуϲ ̪рϹЛϡЮϜ ϼϝϡϧ϶ъϜ сТ ϣуϡтϽϯϧЮϜ оϿЛϦ ϣуϚϝЋϲϜ ϣЮъϸ ϤϜϺ ФмϽТ ϸнϖ ϣЧтϽА пЮ

тϽϯϧЮϜ ϣКнгϯгЮϜ ϱЮϝЋЮ ЁтϼϹϧЮϜϣуϡ . ϹϮнт йжϜ ϭϚϝϧзЮϜ ϥжϝЫТ ϽϪъϜ бϯϲ ЀϝуЧЮ ϝуϚϝЋϲϜ ϤϝжϝуϡЮϜ ϣϯЮϝЛв бϦ бϪ

ИϝгϧЂъϜ ϤϜϼϝлв ϣугзϦ сТ сжмϽϧЫЮъϜ ϾϝϯжъϜ СЯв аϜϹϷϧЂъ ϽуϡЪ ϽϪϒ . ϥЊмϒ ϹЧТ ϭϚϝϧзЮϜ иϻк ̭нЎ сТм

ИϝгϧЂъϜ ϤϜϼϝлв ЁтϼϹϦ сТ ϾϝϯжъϜ СЯв аϜϹϷϧЂϝϠ ϣϫϲϝϡЮϜ. 

 ϣϫϲϝϡЮϜ ϥϲϽϧЦϜмϒϸнϮм ϢϼмϽЎ ϝЏт  ϾϝϯжъϜ ϤϝУЯв аϜϹϷϧЂϜ ϽϪϒ пЯК РϽЛϧЯЮ ϤϝЂϜϼϹЮϜ ев ϹтϿгЮϜ

ϣтϿуЯϯжъϜ ϣПЯЮϜ бЯЛϧЮ оϽ϶цϜ ϤϜϼϝлгЮϜ еуЃϳϦ сТ ϣужмϽϧЫЮъϜ . 
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Chapter I  

 

1.1 Introduction 

 

The  past  few  years  have  witnessed  emergence  of  a  large  of  technological 

advancements  in  general,  and  those  associated  with  education  in  particular.  These 

advancements covered all  elements of educational situation such as teachers, students, and 

curriculums. This was sequential with the tremendous technological advances starting with 

using computers, then using the internet together with the massive turnout on the use of 

some websites such as YouTube and plenty of recreational, cultural, and educational sites. 

 

In this context, e-portfolio comes as one of the effect of this progress, which was 

defined as a  tool of assessment and learning.   As a result of technology, the electronic 

portfolio is being available and the students are encouraged to use it to exhibit their work. And 

It is hard for those who have not tried to use this technique to imagine the amount of their 

importance and advantages, so many universities and schools began using e-portfolio 

because of its importance.   

E-portfolio is an important way of teaching and that it works to advance student 

learning. It is also an effective evaluation tool. So  institutions of higher learning use e-

portfolios for multiple purposes such as to enhance student learning, conduct authentic 

program/institutional assessment, support  students  as  they prepare for future careers,  and  

meet  certifi cation  standards (Batson, 2002: 6). 

 

According to Cambridge (2012: 5) e-portfolios are exciting because they could help 

the teachers think about key issues in supporting student learning and development. 

Moreover, there are many fields and purposes of e-portfolio, teaching listening skills is one of 

the most important uses of e-Portfolio (Heath 2005: 66). 

 

Because listening is a complex process, it needs many and varied teaching methods in 

English language, and using an e-portfolio is one of these modern methods.  As a result, 

Learners and teachers give listening greater emphasis now than in the past (Flowerdew & 

Mil ler, 2005). 
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The researcher in this study focuses on listening skill especially for several 

reasons, including teaching listening skills as one of the most difficult tasks for any EFL 

teacher. This is because successful listening skills are acquired over time and with many 

practices. Especially at Al-Azhar University the duration of lecture is not enough to practice 

all  listening skills effectively. 

 

Listening is the key to all  effective communication, without the ability to listen 

effectively, messages are easily misunderstood ï communication breaks down and the 

sender of the message can easily become frustrated or irritated.  Thus, being able to listen 

well  is an important part of communication for everyone. The guided practice by the teacher 

is one of the best ways to improve this  skill. A student with good listening 

comprehension  skills  will  be  able  to  participate  more  effectively  in  communicative 

situations (Kashani, 2011: 80). 

 

Listening, as a skill,  is assuming more and more weight in SL or FL classrooms 

than ever before. Rost (1994: 142) points out " listening is vital in the language classroom 

because it provides input for the learner.  Furthermore, li stening provides the input of the 

students to  the  basis f o r  language  acquisition and enables learners to  interact  in spoken  

communication;  as  a  result,  this  technique  should  be  considered  not  to  be ignored 

(Phillips, 2000: 3. 

Listening is an important skill  and plays a vital role in peoples' life. Moreover,  while  

listening;  the  desire  to  listen,  as  well  as  the  capability  to  listen (comprehension) must 

be  present with the listener for the successful recognition and analysis of the sound. 

'Listening' really means 'listening and understanding what we hear at the same time'. So, 

two concurrent actions are demanded to take place in this process (Rost, 1994: 63). 

It i s impor tan t to deve lop l i s ten ing skil ls b y us ing e-portfolio.  E-portfolio 

resources affect  positively  the  cognitive  skills  and  the  affective  aspects  of  student. 

Related l i terature considers e-portfolio as a valuable resource that affects cognitive skills 

and learning- teaching process effectively.  As a result, it is significant to apply e-portfolio 

program to achieve effective learning (Lunchoomun, 2007: 41).  

             Teaching listening skills is one of the most difficult tasks for any ESL teacher. This is 

because successful listening skills are acquired over time and with lots of practice. It's frustrating 

for students because there are no rules as in grammar teaching. This is not to say that there are 

not ways of improving listening skills, however they are difficult to quantify (Beare, n.d.). 

http://esl.about.com/cs/teachingtechnique/a/a_teachgrammar.htm
http://esl.about.com/od/englishlistening/English_Listening_Skills_and_ActivitiesEffective_Listening_Practice.htm
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            As language teachers, we need to think of how we can incorporate listening into our 

teaching and provide opportunities both inside and outside the classroom for our students to be 

exposed to significant listening input (Al-Batal, n.d.).  

To conclude, English majors  at  Al-Azhar  University  face  a  lot  of  problems  and  

difficulties, especially  English  Departments,  which  deal  with  English  as  EFL.  This  

requires  new pedagogical methods that  help the development of the educational process 

but in the recent  period,  educational  institutions  have  moved  toward  greater  

accountability,  the electronic  portfolio  is  a  prime  example  of  how  teachers,  students  

and  parents  work together to improve studentsô achievement. 

 

1.2 Statement of the Problem: 

 

The researcher as being a student majoring English at Al-Azhar University noticed 

that students lack the ability of the listening s u b -skills, so they perform poorly. 

I inquired the teachers of English at the Al-Azhar University and in other universities 

around the most skill that an English major suffers from it, and the answer was listening skill. 

The teachers also showed that they really need a new ways of teaching listening because of its 

great importance and impact on other listening skills. 

In addition, I required English majors at Al -Azhar University around the most skill they 

find it difficult, most of them complained about mastering listening skills. Hence the idea of 

research came working hard to provide a new way to teach listening skills. 

 

1.3 Research Questions: 

 

The problem of the study can be stated in the main question: 

 

What is the effect of E-Port folio on developing English majors' listening skills for 

students at Al -Azhar university-Gaza? 

 

The main question can be clarif ied by asking the following sub-questions: 

 

1.  Are  there  statistically  significant  differences  at  (Ŭ Ò  0.05)  in  the  level  of 

ñvisualizing the topic, note-taking, finding supporting details" in the post-test 

between the experimental group and the control group? 

2.  Are  there  statistically  significant  differences  at  (Ŭ  Ò  0.05)  in  the  level  of 
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ñvisualizing the topic, note-taking, finding supporting details" in the pre and 

posttest of the experimental group? 

3.  What is the effect of E-Portfolio on developing English majors' listening skills at 

Al -Azhar university-Gaza? 

 

 

1.4 Research Hypotheses: 

1. There  are    statistically  signifi cant  differences  at  (Ŭ  Ò  0.05)  in  the  level  of 

ñvisualizing the topic, note-taking, finding supporting details" in the post-test 

between the experimental group and the control group. 

2. There  are    statistically  signifi cant  differences  at  (Ŭ  Ò  0.05)  in  the  level  of 

ñvisualizing the topic, note-taking, finding supporting details" in the pre-posttest of 

the experimental group. 

3. The effect size of e-portfolio on developing English majors listening skills achieves 

(0.5) or more as estimated by Eta square. 

 

1.5 The Purpose of the Study: 

1- Investigating if there are   statistically significant differences in the level of  

ñvisualizing the topic, note-taking, finding supporting details" in the post-test between 

the experimental group and the control group. 

2- Investigating if there are   statistically significant differences in the level o f  

ñvisualizing the topic, note-taking, finding supporting details" in the pre-posttest of the 

experimental group. 

3- Investigating the effect of e-portfolio on developing English majors listening skills at 

Al-Azhar university-Gaza. 

 

1.6 Significance of the Study: 

 

1. This study provides a new way for teachers especially those who attempt to use 

modern technology such as computers, YouTube, etc. to teach English language skills. 

as through applying e-portfolio students have to use websites, for example in collection 

and selection stages students collect and select titles of listening audios and video from 

different websites.  
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2. This  study  is  important  because  its  subject  is  considered  as  a  contemporary 

development in e-learning and modern trends in education based on self-learning for 

learners.  

3. This study also helps curriculum developers and designers to involve e-portfolio as a 

tool to assist in enhancing learning for EFL students, as it is considered a new 

technique to teach listening skills. 

 

1.7 Delimitations of the Study: 

 

This study is limited to female English majors of the third level, who are enrolled in the 

Listening & Speaking course during the second semester of the academic year (2013-1014) 

at the Faculty of Education, Al-Azhar University- Gaza. To develop three skills "visualizing 

the topic, note-taking, and finding supporting ideas". 

 

1.8 Definition  of Terms: 

 

Reviewing  the  related  literature  and  other  previous  studies,  the  researcher 

adopted  the  following definitions as they were comprehensive, clear and direct to the 

point. 

 

Effect: It is the degree of development in studentsô achievement in English 

language listening skills as a result of using e-portfolio, estimated by eta square. 

 

 

Electronic portfolio: is a collection of students' works represented mainly in audios 

and videos via the internet and presented on CDs in order to improve listening skills. 

 

           Listening skill:   can be defined as an individual ability to understand spoken English 

namely visualizing the topic, note-taking, and finding supporting ideas. 

 

1.9 Procedures of the Study 

To achieve the aims of the study, the following steps are followed: 

 

1- Reviewing previous studies related to e-portfolio and listening skills; 

2- Designing test;  

3- Checking the validi ty and reliabili ty of the test; 
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4- Applying the pre-test on the sample of the study; 

5- Implementing the experiment (using e-portfolio); 

6-  Applying the post-test on the sample of the study; 

7-  Analyzing the collected data statistically; 

8- Discussing the results and answering the question  of the study; 

9- Presenting the suggest ions and the recommendations  in  the  light  of the results; 

and Providing  suggestions  for  further  studies . 

 

1.10 Summary 

  

This chapter presents the background of the present   study   in terms of introduction, 

statement of the problem, research questions, and research hypotheses, purpose of the study, 

significance of the study, delimitations of the study, definit ion of terms and procedures of study. 

Chapter two will present the literature review of the study. 
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Chapter II  

Review of literature 

 

2.1 Introduction 

 

This chapter is divided into two sections. The fi rst section reviews the theoretical 

framework of the current study.  Section two reviews related  studies;  each  section 

discusses listening skills on one hand and e-portfolio on the other hand. 

 

Section one 

Theoretical framework  

This chapter is presented in in two major categories: Listening skills and e-portfolio. 

 

2.2 Listening Skill  

 

2.2.1 Definitions of listening 

 

There are many  definitions  of  listening  as  a  skill ;  those  are  ranging  from  the 

simple  to  the complex.  For   instance, listening is defined as the ability to identify and 

understand what others are saying. This involves understanding a speaker's accent or 

pronunciation, his grammar and his vocabulary, and grasping his meaning (Howatt and Dakin, 

1974: 16). 

 

Members of the International Listening Association define listening as "the process of 

receiving, constructing meaning form, and responding to spoken and/or nonverbal message. 

Vandergrift (2004) cited in Wolvin (2010: 58). 

 

Jones et. al (2008: 104) defines listening as "a selective process by which sounds 

communicated  by some source are received, critically interpreted, and acted upon by a 

purposeful li stener". 

 

Also Rost (2011: 12) defined listening as "negotiating meaning with the speaker and 

responding". 

The researcher can define listening as the ability to receive what the speaker 
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actually says and to construct and present meaning. 

 

2.2.2 The Impor tance of Listening: 

 

Listening is one of the most important skills student can have.  Listening is the first 

language skill developed; it comes before speaking, reading, and writing (Lundsteen, 1981: 

159). 

 

According to Mcdonagh, et al. (2012: 87) listening is the primary means by which 

incoming ideas and information are taken in. 

 

Listening is important for effective communication because 50 percent or more of 

time we spend communicating is spending listening (Wolvin, 2010: 72). 

 

Although most of students have spent a great deal of time learning to read and write, 

fewer than two percent of students have had any formal listening training (listening factoid, 

2013). 

 

Numerous studies indicated that efficient listening skills were more important than 

reading skills as a factor contributing to academic success (Brown, 2001: 121). 

 

The researcher concluded that listening in life in general, or inside classroom in 

particular, is considered one of the most commonly used skills to complete the process of 

communication.  It is not limited to formal speaking situation. It also plays an integral part  

in  our  everyday li ves  as  our  attitudes,  skills,  and  behaviors  are  affected by the listening 

that we do. EFL students need to develop listening skills because it greatly affects other 

skills such as speaking, reading and writing. 

 

2.2.3 The Differences between L istening and Hear ing: 

Students often confused between listening and hearing. There are some students in 

the classroom who hear the lecture and then got nothing. While students who listen to the 

lecture, they digest the lecture and understand what they here due to processing what they 

hear (listening). 

If people  here the lion screaming and they did nothing this is hearing, but if  they react 

to the lion  screaming (protect ourselves from the lion) then this is listening because we 

process what we hear and understand the screaming (listening). 
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There are basic differences between hearing and listening: 

- Hearing and listening are not necessarily the same. 

- Hearing involves the process by which sound waves enter ears. Listening is more than 

just hearing,  it is the comprehension of what is said, and it should result in mental 

reaction. 

- Hearing maybe defined as auditory perception of sounds. Listening is actually the 

interpretation of the sounds that are heard. 

- Hearing is the fi rst part in the process of listening but listening is much more than 

hearing (Ahuja, 2008: 24). 

- Hearing is a physiological process, whereas listening is a cognitive process. In other 

words, listening occurs only when we choose to attach meaning to what we hear (Ang-

Jaime, 2009: 20). 

- Hearing is the passive phase of speech reception, listening is the active phase of 

speech reception (Ang-Jaime, 2009: 20). 

- Hearing means letting sound or noise in through one ear and letting it out through the 

other ear. 

-Listening on the other hand is quite different it is hearing with intention of trying to 

understand what the other person is saying (Krishnamurti, 2011: 141-156). 

 The researcher thinks that the difference is whether you assimilate the knowledge 

through listening or if you use ears by hearing. 

 

The researcher noticed that hearing is the fi rst step in listening, and it is considered 

fewer complexes than listening. To listen well, students rely on their ears, mind, and hearts, 

but hearing is receiving sounds only without any international or purposeful interpretation. 

 

2.2.4 Listening as an Active Process: 

Listening is an active process of attaching meaning to the speech sounds (Wood, 2013: 

144). In the past, listening comprehension was usually characterized as a passive 

activity (Joiner, 1991:  198).  However, many theorists realized that listening is not a 

passive but an active process of constructing meaning from a stream of sounds 

(Murphy, 1991: 60). 

Listening is an active process that involves taking the auditory stimuli, attaching 

meaning to  words, and understanding the messages presented by the words you hear 

(Wong, 1993: 158). 
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Wolvin and Coakley (1992: 72) concluded that  both  in  and out  of the classroom, 

listening  consumes  more  of  daily  communication  time  than  other  forms  of verbal 

communication. 

The researcher concluded that listening is an active process that engages the listener in 

a variety of cognitive process, and it is far more complex than hearing or otherwise physically 

receiving messages. 

 

Clark & Clark (1977: 49) summarize this view of listening in the following way: 

 

1- Listeners take in raw speech and hold a phonological representation of it in working 

memory. 

2- They immediately a t tempt to o rgan iz e the phonological representation into 

constituents, identif ying their content and function. 

3- They identify each constituent and then construct underlying propositions, building 

continually onto a hierarchical representation of propositions. 

4- Once they have identified the propositions for a constituent, they retain them in 

working memory and at some point purge memory of the phonological representation.  

In doing   this, they forget the exact wording and retain the meaning. 

 

Poelmans (2003:10-14) mentioned that previous process is ordered, related and in a 

logical order. 

 

Active listening involves listening with all senses.  As well  as giving full attention to the  

speaker,  it  is  important  that  the  óactive  listenerô  is  also  óseenô  to  be  listening  - 

otherwise the speaker may conclude that what they are talking about is uninteresting to the 

listener. (Ortiz, 2010:30) 

 

The researcher can concluded from above characteristics that the active list process is a 

series of logically linked tasks which are needed to obtain and fully understand the whole 

message. 

EFL learners may have different logic as they usually concentrate on the structure and 

the main idea and not on preparation (Currie, 2003). 
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2.2.5 Types of Listening 

 

Wolvin & Coakley (2001: 178) have identified the following five types of listening: 

Discr iminative: This is defined as listening to distinguish auditory or visual stimuli. 

Comprehensive: This is defined as listening to understand the message. 

Therapeutic: This type of listening is the most typically suggested to the speaker and 

listener when considering pastoral listening. 

 

Critical:  This  type  of  listening  is  listening  to  comprehended  and  then  evaluates  the 

message. 

 

Appreciative: This occurs when listening is to obtain sensory stimulation or enjoyment 

through the works and experiences of others. 

 

There are another  four  basic types of listening, which one you think most people 

practice (Wood, 2013: 175): 

 

¶ Inactive listening: The definit ion of this is the old adage, ñIn one ear and out the 

otherò. You hear the words, but your mind is wandering and no communication is 

taking place. 

¶ Selective listening: You hear only what you want to hear. 

¶ Active listening: You listen closely to content and intent. 

¶ Reflective Listening: This is active listening when you also work to clarify what the 

speaker is saying and make sure there is mutual understanding. 

 

After  surfing  the  literature  related  to  listening  comprehension  by  Saricoban 

(1999:37), it is  founded that  listening comprehension  falls  in different types such as 

extensive listening, intensive listening, selective listening and interactive listening. 

 

Each type of listening requires different degree of psychological processing. By 

considering your purpose, you can engage in the most appropriate type of listening in a 

given situation and devote the degree of psychological processing necessary (Verderber, R. 

& et al., 2009: 88-89). 

The researcher in the current study chose comprehensive type because it focuses on 

understanding messages, and she considered it the basis for the other types of listening. 
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2.2.6 Difficulties of the Listening 

Listening is very much a complex and an active activity. It rarely takes place in 

isolation from other skills and usually happens in tandem with them, the most commonly 

speaking (Pachler & Redondo, 2007: 51). 

 

There are many barriers make listening difficult. According to Lyerly & Maxey 

 

(2000: 75-76) these barriers can be grouped into three types: 

 

1.  Physical barriers are those caused by the environment and  your own physical 

health, such as uncomforted chairs, tables and unclear sound of recorder. 

 

2.  Intellectual  barriers  are  those  that  affect  your  ability  to  comprehend,  such  as 

unfamiliar language. 

 

3.  Emotional barriers can erupt as reactions to certain types of people or messages, 

such as the degree of anger and tension. 

 

Why some students find listening difficult: 

 

Brown (2001) postulated some sources of difficulties: 

1. Over-clustering or under-clustering. 

2. Distraction from redundancy. 

3. Illiteracy with colloquialisms. 

4. Interference from performance variables. 

5. Rate of delivery. 

6. Prosodic features. 

7. Noise. 

8. Single exposure. 

In  researcher's  experience  as  a  student  of  English  language  at  Al-  Azhar 

University-Gaza,  the researcher can summarize the problems that face EFL students as 

follows: 

- They are trying to understand every word. 

- They get left behind trying to work out what a previous word meant. 

- They just do not know the most important words. 

- They don't recognize the words that they know. 
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- They have problems with different accents. 

- In listening,  there are a host  of factors that  highly influence the processing of 

speech and that can often block comprehension, which are therefore what makes 

the listening comprehension process difficult. 

 

EFL students in Gaza suffer from- previous characteristics of English language 

especially the rate of delivery as they basically consider spoken English is quick which 

affects this ability to listen. 

 

The  researcher  could  summarize  the  following  reasons  that  make  listening 

difficult: 

 

Characteristics  of  the  listener,  proficiency  and  experience  with  the  second 

language, vocabulary size,  phonological  and  grammatical  information  and background 

knowledge about the topic, text, structure (Saidat, 2011: 76). 

 

Characteristics of the listening Passage: 

Richards (1983: 221) mentioned a group of characteristics of listening passage   

- Passage length and related factors. 

- Length of passage. 

- Redundancy. 

- Information density. 

- Differences in passage length, informat ion density, and redundancy 

between authentic and created passages. 

- Passage complexity. 

- Syntactic complexity concreteness. 

- Directness of text.  

- Infrequent words. 

- Culturally specific vocabulary and idioms. 

The researcher believes that distraction from redundancy is the most important 

factor that makes listening difficult. As the speaker normally says a good deal more than 

is strictly necessary for  the conveying the message.  Redundancy includes such things a s 

r e p e t i t i o n,   paraphrase,   polishing with u t t e ran ces i n  p a ren t h es i s, s e l f- 

correction, the use of ñfillersò such as I mean, well , er. A listener is unable to profit 

from such redundancy by becoming aware that  not every new  sentence  or  phrase 

contains new  information  and  that  there  is  extra  time available for comprehending. 



мп 

 

Instead, they will feel interfered and distracted (Brown, 2001: 239). 

This characteristic of the listening Passage make listening comprehension more 

difficult  for  EFL  students.  Finally,  the  above  factors  and  others  constitute  an 

impediment   that   influence   listening  process  and  obstruct  comprehension  among 

language learners in general and EFL listener in particular. 

 

2.2.7 L istening Skills 

In  English  listening,  the  researchers  divide  skills  into  micro  and  macro  ones. 

Listening skills can be broken into smaller sub skill s to achieve comprehension of what is 

listened to. 

There are most frequently micro skills in EFL lessons. Purdy and Borisoff (1997: 23) 

 

postulated a number of these skills: 

 

- Predicting what people are going to talk about. 

- Guessing at unknown words or phrases without panic. 

- Using one's own knowledge of the subject to help one understand. 

- Identifying relevant points; rejecting irrelevant information. 

- Retaining relevant points (note-taking, summarizing). 

- Recognizing discourse markers, e. g., well; oh, another thing is; now, finally; etc. 

On other hand, Richards's (1983: 225) mentioned micro-skills for listening to 

lectures: 

1- Abil ity to identify purpose and scope of lecture. 

2- Abil ity to identify topic of lecture and follow topic development. 

3- Abil ity to identify relationships among units within discourse (e.g., major 

ideas, generalizations, hypotheses, supporting ideas, examples). 

4- Abil ity to identify role of discourse markers in signaling structure of a lecture 

(e.g., conjunctions, adverbs, gambits, routines). 

5- Abil ity to infer relationships (e.g., cause, effect, conclusion). 

6- Abil ity to recognize key lexical items related to subject/topic. 

7- Abil ity to deduce meanings of words from context. 

8- Abil ity to recognize markers of cohesion (discourse competence). 

9- Abil ity to recognize function of intonation to signal information structure 

(e.g., pitch, volume, pace, key). 
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10- Abil ity to detect attitude of speaker toward subject matter. 

11- Ability to follow different modes of lecturing: spoken, audio, audio-visual. 

 

          In  the current study and  after consulting with some of the lecturers at Al -University of 

Al -Azhar, the researcher  chose three skills of listening that they are  already exiting in the 

listening and speaking (English 3201) University  Course Description (See appendix 11)  

 

2.2.8 Teaching L istening: 

According to Flohr& Paester (2006: 4), there are three different stages of teaching 

listening: 

 

Pre-listening means that the teacher makes the students aware of a situation and 

activates their prior knowledge. 

 

While-listening means that the teacher gives the students visual support or guided 

questions beforehand.  

 

Post-listening is the stage where the students become active and work with what 

they had heard. 

 

 There is an overwhelming agreement that teaching listening, like other language skills, 

should   pass through three stages, pre- listening, while- listening and post- listening.  Each of 

these stages involves specific activities which ultimately participate and

 aims to achieve comprehensive comprehension of a spoken text (Brown, 2006). 

 

 2.2.9 Steps of Teaching L istening Skills in EFL Classrooms 

 

According to Brown (2006: 6) teaching listening  should pass through  three  stages,  

pre  listening,  while  listening  and  post  listening.  Each of these stages involves specific 

activities which ultimately participate and aims to achieve comprehensive comprehension of 

a spoken text. 

 

These steps can be summarized as follows: 

1- Activation of prior knowledge for improved listening comprehension. 

2- Systematic  presentation  of  listening  for  main  ideas,  listening  for  details,  and 

listening and making inferences. 

3- Stimulating integration of real world cultural information for students to know and 
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share. 

4- Presentation of extensive listening tasks leading to personalized speaking. 

 

There are also two types of process to teach listening skills as EFL "bottom-up and 

top-down" processing: 

 

Two different kinds of processes are involved in understanding spoken discourse. 

These are often referred to as bottom-up and top-down processing (Richards, 2006: 51). 

 

¶ Teaching bottom-up processing: 

Bottom-up processing means using the incoming input as the basis for understanding the 

message. Comprehension begins with the received data that is analyzed as successive levels 

of organization sounds, words, clauses, seen tenses, texts, until meaning is derived. 

Comprehension is viewed as a process of decoding. 

It refers to the decoding process, the direct decoding of language into meaningful units, 

from  sound  waves  through  the  air,  in  through  our  ears  and  into our  brain  where 

meaning is decoded. To do this, students need to know the code. How the sounds work and 

how they string together and how the codes can change in different ways when they're 

s t r u n g t o g e t h e r.  And m o s t students have n ev e r   been tau gh t h o w English 

changes when it's strung together in sentences (Peterson, 1991: 56). 

Learners need a large vocabulary a n d a good working knowledge of sentence 

structure to process texts bottom-up.  Exercises that develop bottom-up Processing help 

the learner to do such things as the following: 

- Retain input while it is being processed. 

- Recognize word and clause divisions. 

- Recognize key words. 

- Recognize key transitions in a discourse. 

- Recognize grammatical relationships between key elements in sentences. 

- Use stress and intonation to identify word and sentence functions. 

 

Many ordinary  classroom  listening  activities  focus  primarily  on  bottom-up 

processing,  with  exercises such as dictation, close listening,  and the  use of multiple- 

choice  questions  after  a  text,  and  similar  activities  that  require  close  and  detailed 

recognition, and processing of the input (Richards, 2008: 234 ). 
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¶ Teaching top-down processing: 

Top-down   processing,   on   the   other   hand,   means   using of background 

knowledge i n  understanding  the m e a n i n g o f  a message. Whereas   bottom-up 

processing goes from language to meaning, top -down processing goes from meaning to 

language.  The  background  knowledge required for top-down processing  may be 

previous knowledge about the  topic of discourse, situational or contextual knowledge, or 

knowledge in the  form of ñschemataò or  ñscriptsò  plans about the  overall  structure of 

events and the relationships between them (Rubin, 1994: 208). 

 

           Top-down   processing also refers to how students use their world knowledge to 

attribute meaning to language input;   how their knowledge of social convention 

helps   us understand meaning.  (Morley, 2001). 

Richards  (2006: 51)  mentioned  that  exercises  which  require  top-down  processing 

develop the  learnerôs ability to do the following: 

 

- Use key words to construct the schema of a discourse. 

- Infer the setting for a text. 

- Infer the role of the participants and their goals. 

- Infer causes or effects. 

- Infer unstated details of a situation. 

- Anticipate questions related to the topic or situation. 

For further clarifi cation, the researcher can use certain activities to develop the 

following top-down listening skills: 

 

¶ Students generate a set of questions they expect to hear about a topic,  and then 

listen to see if  they are answered. 

¶ Students generate a list of things they already know about a topic and things they 

would like to learn more about, then listen and compare. 

¶ Students read one speakerôs part in a conversation, predict the other speakerôs part, 

then listen and compare. 

¶ Students read a list of key points to be covered in a talk, then listen to see which 

ones are mentioned. 

¶ Students listen to part of a story, complete the story ending, then listen and 

compare endings. 

¶ Students read news headlines, guess what happened, then listen to the full news 
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items and compare. 

From all  above mentioned skills, the researcher noticed that listening 

comprehension  is  the  result  of  the  interaction  between  ñbottom-upò  and  ñtop-downò 

listening skills. Bottom-up skills involve ñdecodingò constructing a message from sounds, 

words, and phrases.  Top-down  skills  involve  using  background  knowledge  to  make 

inferences  about  what  the  speaker  intended.  Good L1 listeners have fast, automatic, 

bottom-up skills. L2 listeners rely on top-down skills to supplement their less developed 

bottom-up listening. In class, we provide listening lessons with pre, during and after 

listening elements to allow learners to use their top-down skills and to develop their 

bottom-up skills. 

 

Liangzhu (2003: 79) mentioned the factors that influence the choice of the activities of 

top-down activities, such as: 

 

¶ The time available. 

¶ The material available. 

¶ The ability of the class. 

¶ The nature and content of the listening text itself. 

The researcher quoted the outlines of teaching listening lessons from one of the 

lecturers of Listening and Speaking Course. These can be clear by seen in the following: 

 

There are three stages of teaching listening lessons: 

 

a.  Pre-listening: 

 

Warming up 

 

In this stag students predict information related to the text by showing pictures for 

examples. 

 

Explain that they should focus only on the information they need, before you start 

listening. 

 

To let student brainstorm the ideas on the topic they are going to listen to. This 

helps them focus on the objective. 
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b. W h i l e  listening steps: 

 

Students provided with one or two questions that help them to get the gist of the 

spoken text. 

 

Students li sten the text to get the gist .They shouldn't worry that they have not 

understood every word they hear. Not every word is important! 

 

Note: in this stage, the recorder is played more than one time. Each time aims at 

achieving a specific objective. 

 

Giving two or three general questions to check student's comprehension of the 

basic details (Finding details). 

 

Providing questions to make students note any dates, people or places they hear. 

 

Dividing students into groups and giving each group a different listening task (e.g. 

different  questions), then swap t h e i r  answers  and  have  students  l i s t e n  again  and 

check their classmate's answers. 

 

Repeating the recording is necessary especially, the parts students have most 

trouble understanding them. 

 

c. Post listening stage 

Post listening activities can be used to check comprehension, evaluate listening 

skill, use of listening strategies and use the knowledge gained in other contexts. Relate the 

text to personal life , criticize the validity of the material, discovering b i a s and inferring 

hidden message. 

 

Also,  a  teacher  should  not  choose  listening  material  that  is  too  long.  If 

necessary, he/ she should stop the listening to the material at certain difficult points and 

review what students have understood. 

All previous stages are considered as the main steps in ordinary method of teaching 

listening skil ls in EFL classes at universities. 

In the current study the researcher also followed the three stages of teaching "pre- 
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listening, while-listening, and post listening.  As each stage of previous stages is necessary in 

teaching listening. 

The researcher sees that the intensive training of in teaching listening passes through 

the same stages. As in pre-listening stage, students examine the questions that related to 

the audio. 

 

In while-listening stage, the teacher turns the audio on; students listen to the audio and 

answer the questions. 

 

In post-listening stage, students check the answers of the questions. 

 

2.2.10 Listening Strategies 

Listening strategies have been defined as the skill that a competent fi rst language 

listener possesses and uses automatically, but which a second language listener resorts to 

consciously to compensate for incomplete ability (Rost & Wilson, 2013: 127). 

 

Buck (2001: 104) identified two kinds of strategies in listening: 

 

1- Cognit ive strategies: Mental activities related to comprehending and storing input in 

working  memory or long-term memory for later retrieval, and they include: 

 

¶ Comprehension  processes:  Associated  with  the   processing  of  linguistic  and 

nonlinguistic input. 

¶ Storing  and  memor y processes: Associated  with  the  storing of linguistic  and 

nonlinguistic input in working memory or long-term memory. 

 

¶ Using and retrieval processes: Associated with accessing memory, to be readied 

for output. 

 

2. Metacognitive  strategies:  Those  conscious  or  unconscious mental  activities that 

perform  an  executive  function in  the  management  of  cognitive  strategies, they 

include: 

¶ Assessing the situation: Taking stock of conditions surrounding a language task 

by assessing   oneôs   own knowledge, oneôs   available internal and external 

resources, and the constraints of the situation before engaging in a task. 

¶ Monitoring: Determining  the effectiveness of oneôs own or 
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anotherôs performance while engaged in a task. 

¶ Self-evaluating:  Determining t h e   effectiveness o f  oneôs o wn   or anotherôs 

performance after engaging in the activity. 

¶ Self -testing: Testing self to determine the effectiveness of oneôs own language 

use or the lack thereof. 

 

EFL  students  find  it  suitable  to  follow  cognitive  strategies  as  it  is  easier  than 

metacognitive strategies.  It also depends on comprehension as most of listening activities 

involves comprehension skills (OôMalley, 2009). 

 

Listening strategies have many and several classifications.  According to (Oxford, 1990), 

there are two general types of strategies: 

 

3. Direct strategies 

It contains the four following strategies: 

¶ Compensation Strategies 

If used successfully, compensation strategies can help the listeners overcome knowledge 

limitations when they do not hear something clearly or they cannot catch all the words. 

For example, they can make a good guess about the social status of certain people from 

the way they are addressed. Besides, the speakerôs tone of voice, which indicates his or 

her state of mind, makes it possible for the listener to correctly interpret what is heard. 

 

4. Cognitive Strategies 

According  to  the  results  of  the  research  study  of  OôMalley (2009),  cognitive 

strategies  prove  to  be the most common type of strategies used by language learners. 

While Oxford gives a detailed description of all the strategies, Bacon categorizes them under 

two main headings: top down and bottom-up strategies. 

 

 

a. Bottom-up Strategies: 

They are text based strategies because they depend on using clues or evidence from 

the existing text to understand new information. 

 

 

b. Top-down Strategies: 

Unlike bottom-up strategies, this type of strategy is thought to be at a higher 
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cognitive level in the sense that it deals with more óabstractô clues. Thus, listeners using top- 

down strategies relate what they hear to what they already know which is known as óSchemata 

knowledgeô. 

 

2.  Indirect Str ategies 

It contains the following five strategies: 

¶ Meta cognitive Strategies 

These are strategies that help learners coordinate their own learning process. 

¶ Identi fying the purpose; 

As is the case in real-li fe situations, listeners need to set a purpose for listening in 

order to set the right channels for their attention. 

 

¶ Self-monitor ing; 

Listeners need to be self-conscious while listening to be able to monitor their 

comprehension. 

In the following, the researcher is going to explain these strategies; 

¶ Social Strategies: 

Language learning is considered to be a social activity rather than an individual one. 

In learning situations, there are always mixed abili ty groups within which learners can develop 

some appropriate strategies for sharing ideas and asking for help. 

 

¶ Affective Strategies: 

Oxford  (1990: 98)  argues  that  the  affective  side  of the  learner  is  one  of the 

biggest  influences  on language  learning  success  or  failure.  Thus,  learners  need  some 

kind of strategies to help  them control their emotions, attitudes and values. 

 

The researcher concluded from above points that: 

It is better to present students to varieties of authentic listening materials that can 

provide learners with authentic examples of real-life situations, in order to help them to 

choose and develop their own effective listening strategies. 

 

Strategies that work best for some learners may not work for others, so there is no such 

prescribed set of listening strategies that language learners have to use in order to be better listeners. 

 

To sum up, the researcher believes that it is better to present students to varieties of 
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authentic listening materials that can provide learners with authentic examples of real-lif e 

situations, in order to help them to choose and develop their own effective listening skills and 

strategies. 

 

2.3 E-port folio 

After reviewing the EFL listening theoretical framework presented in the previous 

section, the researcher will  provide a complete discussion of e-portfolio. 

 

2.3.1 What is an e-por tfolio? 

Definitions in the e-portfolio domain have been notoriously confusing. For example 

Buzzetto-More (2010: 114) defined the  e- portfolio  as a collection of work developed across 

varied contexts over time. The portfolio  can  advance  learning  by  providing  students  

and/or  faculty  with  a  way  to organize, archive and display pieces of work.  

 

The electronic format allows faculty and other professionals to evaluate student 

portfolios using technology, which may include the internet, CD-ROM, video, animation or 

audio. Electronic portfolios are becoming a popular alternative to traditional paper- based 

portfolios because they offer practitioners and peers the opportunity to review, 

communicate and assess portfolios in a synchronous manner (Gomez, 2011: 5). 

In the literature, electronic portfolios are variously called e-portfolios, folios, digital 

portfolio, webfolios, web-based portfolios, online portfolios, and so on. 

 

An e-portfolio is a portfolio that is created in a computer in a computer aided 

environment and  incorporates not just text, but also digital images, websites, audio and video 

files (Buzzetto-More, 2010: 115). 

 

In addition, electronic portfolio is selective and purposeful collections of students' 

work made available on the WWW. Portfolios focus on the students' reflection on their 

own work (Zubizarreta, 2009: 50). 

 

Also Sutherland (2007: 32) defined e-portfolio as: 

A system which allows users, in any of their learning identities, to selectively 

record any  abilities, events, plans or thoughts that are personality significant; it allows 

these records to be linked augmented or evidenced by other data sources and allows the 

user to integrate institutional data with their personal data. 
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Commenting  on  what  Zubizarreta  (2009)  postulated, Zubizarreta  limited  and 

allocated the e-portfolio on the students only. 

 

After comparing the above three definit ions of e-portfolio, the researcher tends to 

include definit ions of an e-portfolio in the following elements: 

 

¶ A collection of digital resources. 

¶ That provides evidence of an individualôs progress and achievements. 

¶ Drawn from both formal and informal learning activities. 

¶ That are personally managed and owned by the learner. 

¶ That can be used for reviewing, reflecting and personal development planning. 

The researcher believes , the definit ions of e-portfolios vary, but generally it is   a 

collection of students' works represented mainly in audios and videos via the internet and 

presented on CDs in order to improve listening skills. 

 

2.3.2 Types of E-portfolios 

There are three main types of e-portfolios, although they may be referred to using 

different terms (Cambridge, 2010: 11): 

 

¶ developmental 

¶ assessment 

¶ showcase 

Developmental: (e.g., working) an e-portfolio that shows the progress of a project, etc... 

Reflective: (e.g.,  learning) an e-portfolio that demonstrates the learnerôs understanding over 

time. 

Showcase: an e-portfolio that showcases content (e.g. like a photography portfolio). 

Otherwise, Barrett  (2000)  defined three types of electronic portfolio, cited in Dimarco 

(2006: 17): 

 

The showcase e-por tfolio: organization occurs after the students have been created their 

work. 

 

The structur ed e-por tfolio: a predefined organization exists for work that is yet to be 

created. 

 



нр 

 

The learning e-por tfolio: organization of the work evolves as the work is created. 

 

Commenting on (Barrett's, 2000) the researcher found that three types of electronic 

portfolio that Greenberg defines are effective in establishing types of portfolios based on 

content. 

 

Ingle & Duckworth (2013: 132) also discuss the following six types of e-portfolio: 

 

Learning: this type of e-portfolio is both student and faculty directed. Students utilize their 

e-portfolio for a variety of reflective purposes. For instance, a student may wish to reflect 

on courses taken, projects, internships, activities, or programs. 

 

Assessment for Learning: this type of e-portfolio is primarily used for accreditation 

purposes and program evaluation. 

 

Showcase: a showcase e-portfolio is a student owned e-portfolio with a collection of 

artifacts designed to display the best of that individual student. 

Course: an e-portfolio may be specifi cally designed for a particular course. For instance, 

students in course may create an e-portfolio with a template that has designated sections for 

them to post their homework assignments, projects, research papers, or reflective 

observations about the course. 

 

Career and internship:  the career and internship e-portfolio is a representational e- portfolio 

that shows the ownerôs achievements as they apply to a particular task. Students may choose 

to display certain information to prospective employers such as reflective observations on 

recent leadership and work experiences or developmental goals. 

 

Personal: the personal e-portfolio allows the owner to reflect upon his or her job or 

internship experiences, courses taken, or campus involvement. Individuals may choose to 

share private writing samples, video and audio displays, or even photography. 

 

The researcher used in the experiment the fi rst type of e-prtfolio- learning types of e- 

portfolio. (See P: 25) 

 

2.3.3 E-Portfolio Contents: 

 

Authors vary in classification of the content e-portfolio Madden, (2007:  71) 
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classified the main contents of an e-portfolio may be material that can be best described as: 

 

¶ Evidence of achievement direct- actual pieces of work, in full  or in part, produced by  

the  individual  e.g.  reports,  slide  presentations  indirect  representations  of 

artifacts e.g. photographs of work, exam module titles and grades. 

 

¶ Statements about the evidence reasoning from the author as to why this evidence was 

included. 

¶ Feedback from peers, supervisors etc. on the evidence. 

¶ Other personal material pertaining to the author, for example, personal details, 

statement of their professional philosophy aims for the future. 

 

2.3.4 Components of an E-Portfoli o  

According to Johnson & Manning (2010: 113) e-portfolio contains the following 

elements: 

A document:  for examples, an essay on the connection between Blooms Taxonomy and e-

portfolios as it relates to education. 

Images: perhaps a series of digital images that you took and modified for an online 

photography course. Consider using text to describe the images and purpose for taking them. 

 

An audio file: for instance, an audio interview your conducted with a professional in your 

field. 

 

A PowerPoint presentation: say a group presentation on the benefits and challenges of 

creating and maintaining a web site for your web development course. 

 

A video-file: for example, a video illustrating your ability to take, edit, and encode video for 

your  introduction to video editing course. Consider adding a written transcript and general 

description of the assignment when attaching a video file to your e-portfolio. 

 

Here another classification, Batson (2011: 117) mentioned the continent of e-portfolios: 

 

They may include (a) personal artifacts, such as awards, resumes, transcripts, (b) 

lesson plans  and/or units, (c) strategies used for instruction, assessment, and classroom 

management, (d) video clips  of work with children, (e) samples of children's work, (f) 

assignments  from  university  course,  (g)   documentation  of  civic,  community  and 

professional participation, and (h) reflective narratives concerning the contents. 
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On the other hand, Batson (2011: 119) assigned four elements of an e-portfolio: 

Logo/ header, navigation bar, author statement, and content. 

Three of the parts ïlogo/header, navigation bar, and author statement carry over 

throughout the various web pages that make up an e-portfolio. 

 

¶ The logo/header is usually at the top of each web page. 

¶ The navigation bar ties the entire e-portfolio together, which enables the reader to 

move around the various pages. 

¶ The author statement provides basic information to the reader. 

¶ The fourth part is the content that is added to each Web Page. 

 

There are several components of e-portfolio At UMSL an e-portfolio include five 

sections (Harris & Nelson, 2008): 

 

1.  Coverage which includes the name of the student and the university; 

2.  General information which includes student contact information; 

3.  Professional information which includes student transcripts and test scores along with 

the school and cooperating teachers' information from their student teaching; 

4.  Philosophy of education which outlines students' belief about the image of teacher; 

5.  Standards which reflects the preserves teachers' growth and their reflective journals on 

classroom activities to meet national and/or state standards. 

 

An e-portfolio usually opens with your philosophy of education followed by your 

resume. It includes reflective essays, videos, projects, reports, lesson samples, or anything that 

you feel is relevant to your background story. Letters from students, instructors, and 

feedback from others make a nice addition to your e-portfolio (Shelly & et al., 2011:17). 

 

E-portfolio is similar to a workshop that both students and teachers works together to 

improve listening skills. 

 

2.3.5 Uses of an e-por tfolio: 

 

There are basically four reasons to create an e-portfolio: 

(1) self - assessment, (2) to allow students to showcase themselves to family and friends, (3) 

to meet course requirements that may also be a part of a more general program 
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assessment, and (4) to assist in seeking employment (Davis,  2010: 133). 

 

The researcher believes that e-portfolio can be also used by faculty to measure 

student progress throughout an individual course. It can assist in the important process of 

assessment of a particular course or an entire program. The e-portfolio is an excellent tool for 

assessment purposes. 

 

Electronic  portfolio  can  play  a  variety  of  roles  within  any  given  educational 

environment. Teachers might use e-portfolios as a means of assessing student achievement by  

designing  portfolio  artifact  requirements  that  reflect  the  successful  learning  and 

application.  Similarly, e-portfolios can   be us ed to s h o w cas e o u ts tan d in g s tuden t 

achievement in general if the required portfolio (Sherman, 2006: 17). 

 

Portfolio are currently successfully used across a variety of modes of education in 

primary,  secondary, territory and doctoral education as well  as continued professional 

development, self -education, vocational education  and in service training. Portfolio based 

assessment systems can overcome weakness of other assessment process, when they are 

implemented with paper attention to the purposes of the educational program (Buzzetto, 

2007: 27). 

According to Grant (2009: 76), the portfolio development process covers the 

following stages: 

 

Collection:  save artifacts that represent the day-to-day results of teaching and learning 

such as audios, videos and images. 

 

Selection:   review and evaluate the artifacts saved, and identify those that demonstrate 

achievement of specif ic standards or goals. 

 

Reflection:  reflect  on  the  significance  of  the  artifacts  chosen  for  the  portfolio  in 

relationship to specific l earning goals. 

 

Projection or Direction:  compare the reflections to the standards/goals and performance 

indicators, and set learning goals for the future. 

 

Presentation:  share the portfolio with peers and receive feedback. 

 

The researcher added evaluation stage, as it important to assess the work of students. 
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Where in current study the researcher put a rubric as criteria for evaluation (See appendix 

7, P:  118). 

 

For further clarifi cation, the researcher provides an example of e-portfolio that shows the 

main steps of the e-Portfolio (See appendix 5, P: 98). 

 

2.3.6  Enhancing  learning in EFL classroom by E-Portfolio  

E-portfolio is important to discuss the concept of an e-portfolio and its role as a tool to  

support  learning.  It  has  a  strong  impact  on  learning  and  teaching  cross  primary, 

secondary, further education and higher education (Pegler, 2007: 25). 

 

In addition, Dohn (2007: 310) mentioned that e-portfolio has different purposes to 

support learning included: 

 

¶ Recording and storing evidence and resources for learning. 

¶ Reflecting on particular items. 

¶ Giving and receiving feedback. 

¶ Collaborating with others. 

 

The e-portfolio  can  be  supported  by  online  self-assessment  opportunities,  it  also 

support new  approaches to peer assessment. For example, it is possible to set up group 

works for students, negotiate an assignment and ask students groups to present individual 

reports which are commented on by that group and others. 

Therefore,  e-portfolio is considered an effective tool for students to modif y, share, and 

exchange learning resources (Stefani, 2007: 84). 

 

According to Grant (2009: 88) to use e-portfolio effectively, the student should: 

¶ Decide which learning activities and materials are needed. 

¶ Prepare and develop the needed learning activities and materials. 

¶ Develop or specify measurement for the learning outcome or performance. 

The researcher in current study followed the previous steps to teach students how to use 

e-portfolio, and considered e-portfolio as a tool of the teaching and learning, not  as an 

assessment tool. 
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2.3.7 Advantages of E-Portfolio as a Tool of Teaching and Learning 

The benefits of an e-portfolio typically derive from the exchange of idea and 

feedback between the author and those who view and interact with the e-portfolio. 

 

In addition, the authors' personal reflection on the work inside an e-portfolio helps 

create a meaningful learning experience. Lorenzo & Ittelson (2005: 2) cited in Kramer, (2007: 

150). 

 

An  electronic  portfolio  offers  several  advantages  over  a  paper  based  one. 

(Cambridge, 2012:136): 

 

The e-portfolio can make full  use of the fact that many learning and  support 

materials are now created, presented and distributed in electronic form (Grant, 2009). It 

allows easy cross-referencing which enhances us ability. Consequently it is accessible and 

portable. Users are able to take their e-portfolio with them when they leave institution. 

 

It encourages dialogue and sharing of ideas and development through computer 

mediated communication and annotation /commenting tools. 

 

As it electronic, the e-portfolio can be accessed from any networked computer, so the 

user has no need to carry anything around. By sharing the portfolio, the students can allow  

tutors  and  assessors  to   review  their  learning  without  needing  to  photocopy documents- 

thus saving time and ensuring confidentially (Cambridge, 2012: 101). 

 

Commenting on Cambridge (2012), the researcher can conclude the benefits of e- 

portfolio in terms of its accessibility and lightness so it is easy moving. Therefore, it is 

portable. 

On other hand it keeps pace with technological advances, and it encourages sharing 

among students themselves and among students with their teachers. 

 

Ross et al, (2011: 94) also mentioned other advantages of electronic portfolios 

include the following: 

 

¶ They reach a large audience in a relatively short period of time. 

¶ They are inexpensive to develop (assuming candidates already own the technology 

equipment or have access to the equipment). 

¶ Information can be updated very quickly. 



ом 

 

¶ Various   technology   media   can   be   used   to   more   effectively   demonstrate 

comprehension, learning, and growth. 

¶ Various sections of the electronic portfolio can be connected via hyperlinks. 

¶ Original artifacts are less likely to get lost, misplaced, or damaged. 

 

With the advantages of digital technologies, electronic portfolios have enormous 

potential for conveying the breadth and depth of students' learning history, allowing for a 

complex web of connections between deepening reflection and the full  range of students' 

abilities,   achievements,   and   goals   for   improvement   and   application   of   learning. 

(Zubizarreta, 2009: 58). 

 

Halstead& Sutherland (2006:  209) mentioned  the advantages  of the electronic 

seem endless; the researcher summarized it in the following lists: 

 

¶ E-portfolios foster active learning. 

¶ E-portfolios motivate students. 

¶ E-portfolios are instruments of feedback. 

¶ E-portfolios are instruments of discussion on student performance. 

¶ E-portfolios are easy to upgrade. 

¶ E-portfolios can store multiple media. 

 

2.3.8 Comparison among Print  Por tfolios, Digital  Por tfolios, Electronic Por tfolios and 

Web Portfolios 

The print portfolio gets delivered on paper. The goal of the print portfolio with all 

portfolios is to sell, it yielded by graphic designer, brag books offered by sales people and 

dossiers presented by executives are built to be sell (Dimarco, 2006: 24). 

 

The digital portfolio gets delivered digitally. Synonymous with electronic portfolio and 

now more  and more delivered as a web portfolio, digital portfolios deliver work 

interactively through the digital medium of a computer or DVD player. 

 

A web portfolio for a programmer, designer, writer, teacher, musician or theorist 

shares the objectives for all  portfolios in selling someone or something to some body and 

creating an appearance. 
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The researcher indicated from above that the advantage of print portfolio is that it 

easy controlled;  no technical errors or performance issues, user can control data quality such 

as output can be large and full  color. 

 

Whereas the web portfolio is a great media to deliver a portfolio due to its dynamic 

nature  and  extensive  reach,  and  it  characterized  with  mediums  in  price,  flexibility, 

scalability, and reachable. 

 

According to (Batson, 2011: 113) since  the mid-90s, the term  "e-portfolio"  or 

"electronic  portfolio" has been used to describe collections  of student work at a Web site. 

Within the field of composition studies, the term "Webfolio" has also been used. In this 

article, we are using the current, general meaning of the term, which is a dynamic Web site 

that interfaces with a database of student  work artifacts. Webfolios are static Web sites 

where functionality  derives from HTML links.  "E-portfolio" therefore now refers  to  

database-driven,  dynamic  web  sites,  not  static,  HTML-driven   sites.  The researcher in 

current study adopted an electronic one as it easier than web portfolio and more available. 

 

2.3.9  Challenges of using E-Portfolio 

The primary challenge is in engaging students to maintain their e-portfolios. This is 

partly because of the tension between instructional control and student ownership of the e- 

portfolio.  When  the  institution  hosts  the  software  and  insists  on  its  use  either  for 

assessment or accreditation, the student does not take ownership the process. 

 

The challenge here is for course designers to find a way of integrating the use of the e- 

portfolio into the course and to motivate learners in maintaining them and to support them in 

understanding the value of reflection (Rennie & Morrision, 2013: 79). 

 

Lorenzo & Ittelson, (2005: 14) mentioned that developers of e-portfolios face the 

following challenges: 

 

Information   overload:   readers   can   easily   become   overwhelmed   with   excessive, 

disorganized information in the electronic form. 

 

Technology: training faculty in how to use technology effectively is challenging. 

Copyright and pr ivacy issues: providing authentic examples of student work poses legal 

issues. 
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Adoption:  supporters of teaching by e-portfolios are seeking effective ways to generate 

faculty buying and educate faculty on how to use e-portfolios to showcase their work and 

share best practices for teaching and learning. 

Most of the students at Al-Azhar Univesity ï Gaza also face difficulties that they 

suffer from lack of enough  awareness to prepare e-portfolios, in addition to a lot of students 

lack technical skills that are considered very necessary to prepare e-portfolio. 

 

2.3.10  Summary 

 This part of the  chapter presents the  literature  review of the study related 

to listening skills and e-portfolio. 
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Section Two 

Previous Related Studies 

 

2.4 Studies related to Listening Skills 

 

Lubbad (2013) 

 

The  study  aimed  at  investigating  the  effectiveness  of  a  multimedia  based 

learning program on developing t h e seventh graders' listening comprehension skills and 

attitudes in Gaza  Governorate.  The researcher selected  a representative  sample  of  86 

EFL female  students at  Al  Mamounia  Prep School for girls.  The  participants  were 

divided into two equal groups: a control group, 43 students and an experimental one, 43 

students. 

 

The instruments were an achievement test, an attitude scale and an interview. The  

achievement  test was used as a pre-test to prove groups equivalence. Moreover, it was used 

as a post  test  to measure any possible differences between the target groups. The attitude 

scale was used to measure student's  attitudes toward listening skill  before and after 

conducting the multimedia program.   In  addition, the interview was used for low achievers 

whose writing ability was  weak at  the  end  of  each  English  listening class. 

 

In addition, implementing the effect size equation, the results revealed that the 

program had a  large effect size in favor of the experimental group. 

 

In  the  light  of  those findings,  the  researcher  recommended  the  necessity of 

implementing multimedia program in teaching English listening comprehension. 

 

The researcher of the current study recognized from this study how to manipulate 

 

English websites to improve listening skill. 

 

Abu Iyada (2010) 

 

This study investigated the effect of adopting some esl-lab.com episodes on 

developing  listening comprehension of the third year English major students at AL-

Azhar University ïGaza. 
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The sample was 48 female students studying listening and speaking course during the 

second semester of the academic year 2010 -2011. The study sample was divided into the 

experimental group (24)  and the control group (24) who was pretested before the 

implementation of medium ESL episodes .Results showed that there were no significant 

differences between both groups before starting the experiment. 

 

The study finding  revealed  that  there  were  signifi cant  differences  in  listening 

comprehension  achievement in favor of the post test results due to online practice on 

medium  esl-lab.com  episodes.  Finding  also  revealed  that  online  medium  esl-lab.com 

episodes have large effect on student's  achievement. Based  on the above finding the 

researcher  presents  a  number  of  recommendations   and   suggestions  for  AL-Azhar 

University, English language department, teachers and English majors as well. 

 

The researcher of the current study apprehend that Esl-lab is a very useful website for 

improving listening so the researcher used it to teach listening  and to design the pre and 

posttest for the current study. 

 

Abo Skhela (2010) 

 

This study aimed at investigating  the effect of using storytelli ng technique in 

enhancing 11
th 

graders' listening comprehension sub-skills in Gaza Middle Governorate. The 

researcher adopted the experimental approach. The sample of the study consisted of (74) 

female students from Shohada Al  Mgazee secondary school (B), the sample was 

divided  into  two groups;  experimental (37) and  control  group (37). The  storytelling 

technique  was  used  in  teaching the  experimental  group,  while  the  traditional  method was 

used to instruct the control group in the second term of the school year (2009-2010). 

 

The study examined  the  improvement  shown  by the  experimental  group  who 

received  storytelli ng technique integrated with (9) weeks through the training materials from 

the first of February to the end of March. 

 

The researcher  used  pre-t e s t  and  post- tests  as  the  tools of  the research. Eta 

Square (h
2
) was used to calculate the size effect and to identify the effectiveness of using 

storytelling technique. 

 

The study indicated that there were statistically signifi cant differences in the eleventh 
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graders' listening comprehension sub-skills due to storytelling technique. 

Based on the finding, the researcher has recommended using storytelling as a 

technique to enhance listening comprehension sub-skills. 

 

From  the  above mentioned study, the   researcher identified  the   similarities and 

differences of portfolio models  and choose the suitable model to the current study, that it is 

learning e-portfolio one. 

 

Abu Hatab (2010) 

 

This study investigates the effectiveness of a suggested program on improving 

listening   comprehension  achievement  through  aural  authentic  materials  for  English 

language majors at Al  Aqsa University. The researcher uses one major tool which is the 

listening achievement test. The researcher chose the second level of English majors at al 

A;2qsa University. The study sample was 30 female students, enrolled in the fi rst semester of 

the academic year 2009-2010. Other steps were followed by the researcher to collect the 

required data, like preparing a list of skills, a questionnaire, a diagnostic  test, and a 

suggested   program.   A   list   was   used   to   determine   the   micro-skills   of   listening 

comprehension that should be included in English listening courses for university level, 

then it was used to determine the most important and missing skills that should be taught. The 

questionnaire was used to ask the students to choose the most important and missing skills  

of  listening  comprehension  that  affect   their   academic  improvement,  then  a diagnostic  

test  was  applied  to  see  how  reliable  students  were  in  response  to  the questionnaire. 

There was a high matching among the lecturers, students and  diagnostic test's results on the 

chosen skills. 

 

The study findings revealed that there were significant differences in listening 

comprehension achievement for the favor of the posttest. 

 

Based on the above findings the researcher presents a number of pedagogical suggestions and 

implications for course lecturers university and designers. 

 

The researcher benefited from Abu Hatabôs study (2010) in utilization of a pre-test 

 

& post-test as a major tool, and from the recommendations and suggestions offered by the 

above study. 
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Thabet (2009) 

 

The purpose of this study was to investigate the effect of using two cooperative 

learning techniques on developing the reading and listening comprehension skills of the 

eighth graders. 

 

The study  was  an  experimental  one.  A  pre-test/post-test  design  was  adopted. 

Eighty  eight  female  students  enrolled  in  the  eighth  grade  at  Gaza  Preparatory.  The 

participants of the study were randomly assigned to either the experimental or the control 

group, each consisting of forty students, comprising one class. 

 

The experiment lasted for sixteen weeks during the fi rst term of the academic year 

 

2006 -2007. At the end of the experiment, the students in both groups were exposed to the 

listening tests again. 

 

The difference  between  the  means  of  pre-tests  variables  was  determined  and 

compared for significant differences. The finding of the study affirm the contribution of 

the two techniques to enhancing the students' reading and listening skills and support them as 

effective instructional methods in teaching English. 

 

In  the  light  of  the  study  finding,  the  researcher  recommended  the  use  of 

cooperative learning structured and conceptual methods in teaching English and stressed 

the necessity of providing  the students with as  many opportunities as  possible to be 

interactively engaged in class activities. Without these opportunities, it is highly unlikely 

that they will  develop their skills and acquire the English language. 

 

The researcher noticed that the procedures which Thabetsô (2008) followed are 

useful  in teaching listening skills. So the researcher applied those procedures  on her 

teaching of listening. (See P: 15) 

 

2.5 Studies related to E-Portfolio 

 

Al-Otaibi study (2013) 

 

This study  aimed  at  investigating  the  effect  of  language  activities  associated 

electronic  portfolio in development of writing skills in English among students of the 
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preparatory year at King Abdul Aziz University in Jeddah, Saudi Arabia, The researcher 

has used the quasi-experimental approach, and the sample of study is all  students of the 

preparatory year  at King Abdul Aziz second level of English and their number (440) 

student, the study sample consisted of a deliberate manner (60) student, they been divided 

randomly into experimental group consisted of 30 students and a control group consisted of 

30 students. 

The  researcher  prepared  to  conduct  the  study  language  activities  linked  to 

electronic portfolio as well  as the pre-post achievement test to measure the skill of writing, 

and to be sure of his validity and reliability. 

 

The researcher used the t-test as a way to appoint to the statistical results and know 

the  significance  of differences  between  the two  groups, and  Cohen  test  was  used to 

determine the effectiveness and impact of the size of the impact. 

 

The study indicated that  there were statistically  significant differences i n  using 

language activities associated electronic portfolio, and in the light of the results of the 

study the researcher recommended linking the objectives and content of the curriculums of 

the English language in order to achieve the skills of using electronic portfolios in the 

development of writing skills among students by including curriculums of the English 

language activities linked to electronic portfolio. 

The researcher identified from Al -Otaibiôs study (2013) the steps of forming the e- 

portfolio which  are the researcher mentioned in the current study. (See appendix 5; an 

example of studentsô e-portfolio) 

 

 

Abu Metleq study (2012) 

 

The study aimed at identifying the effectiveness of using electronic portfolio on the 

developing of some of the teaching competencies among students of Faculty of Education at 

the University of Al-Aqsa in Gaza, the researcher used in the study quasi-experimental 

approach, the sample of study (30), a student teacher in the majors (Mathematics, Arabic 

language ) they were selected stratified randomly. 

 

To achieve the objectives  of the study,  the researcher prepare a note card of 

teaching competencies, and assessment card of electronic portfolio, and a teacher student 

guide to prepare an electronic portfolio. 
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To answer questions and hypotheses of the study the researcher used frequencies, 

averages and deviations and test "T" for independent samples and correlated samples and 

test the effect size for measuring the effectiveness of the portfolios in the development of 

some of the teaching competencies among parameters students, The study indicated that 

there were  statistically significant differences between the scores of the research sample 

and the selected value (75%) according to the assessment card of e-portfolio, and there are 

statistically  significant  differences  in  the   evaluation  of  e-portfolio  in  a  favor  of 

mathematics. 

 

The  researcher  recommended  the  necessity  of  using  electronic  portfolios  in 

 

Palestinian schools, colleges and universities. 

 

The researcher of the current study benefited from the theoretical part, and from the 

suggestions and recommendations of the study. In addition to statistical analysis part of 

the study. 

 

 

Turki study (2011) 

The study aimed at measuring the impact of a proposal online training program to 

give the parameters of science skills of design and production e-portfolio, and to achieve 

the objectives of the research researcher has used the quasi-experimental and descriptive 

approach,  and  applied  study  tools  of  the  training  program  and  knowledge  test  and 

scorecard product, has chosen the sample of study consisting of (40) science teacher, " 

Chemistry, Physics, Biology," from high school Onaiza. 

 

The study found that there are statistically significant differences in the between 

the mean scores of the experimental group in the post application for it in the application of  

tribal  test  of  knowledge  for  the  benefit  of  dimensional  application,  and  there  are 

statistically significant  differences  between  the  mean  scores  of the  parameters  in  the 

assessment card the product on the side of the skill  of the design skills and production 

electronic portfolio. 

 

The researcher recommended using the electronic training program to train all  the 

occupants and former domestic jobs and educational management to design and produce an 

electronic portfolio, and also recommended using an e-portfolio being the evaluation way 

for the parameter and display their distinctive acts, and to record professional growth and a 
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source to determine their training needs,  and the need to develop the capabilities and 

skills of technical parameter in build e-portfolio to keep pace with  technological 

development . 

 

The researcher of the current study benefited from this study how to formulate the 

questions and the hypotheses of the study.  

 

Filimban study (2010) 

 

This study aimed to monitor the reality of teachers of Arabic language who used e- 

portfolio to evaluate the level of language of the sixth grade pupils in Mecca. To achieve 

the objectives of the study,  the researcher used the descriptive approach, the researcher 

applied the tool of which is a questionnaire consisting of (53) paragraph and consisted of 

three axes, and applied it on a random sample of Arabic  language parameters at the 

primary level and educator supervisors, the number of respondents (153) accented Arabic 

language, and (21) educator supervisors, and the researcher used the reliability coefficient 

alpha Cronbach, and Pearson correlation coefficient to codify tool, and used the averages, 

standard deviations, t-test and ANOVA and Scheffe test to analyze the data and access to 

the results. 

 

The study found that using e-portfolio by Arabic parameters in the evaluation of 

the sixth grade pupils was average, and there are difficulties in the using e-portfolio by 

parameters  represented   in  (19)  difficulty,  the  most  important  one  is  the  lack  of 

awarenk2ess of students and parents of the importance e-portfolio, and the large amount of 

administrative burden on the parameter. 

 

The study recommended that including the use of e-portfolio skills in programs of 

preparing teachers during their studies in educational university colleges, as well  as the 

development of specific  standards and codified by experts in this field. 

The researcher of the current study benefited from statistical analysis part that used 

the paired-sample T test results to compare between students in different groups, and from 

the theoretical part. 

 

Saqr ' study (2006) 

 

The study  aimed  to  identif y  the  effectiveness  of  the  using  of  e-portfolio  on 
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developing  teaching skills for student's trainee at Teachers College Jouf and attitudes 

towards it, sample of study consisted of 58 student from all  disciplines, and to achieve the 

objectives of the study prepared by the researcher note card. 

 

The results showed variation of student performance of trainees in the public 

teaching skills after using e-portfolio by teachers College, Al-Jouf, also showed that the 

using of electronic portfolio achieves self-evaluation of the student trainee and increases 

meditation of the student/trainee in his work and achievements, in addition to students 

acquire the skills of the trainees for teaching increase during the period of field education 

and assessment using  electronic portfolio, and in the light of the results of this study 

recommended the using of e-portfolio by trainee . 

 

The  researcher  identified  from  Saqrôs  study  (2006)  how  to  formulate  the 

recommendations offered by study, in addition to learning the mechanism of using the e- 

portfolios (See uses of e-portfolio in theoretical part, P: 28). 

 

2.6 Comments on Previous Studies: 

 

- Comment on the Previous Studies Section A: 

 

The previous studies varied in the objectives which they seek to achieve. Lubbad 

study (2013) aimed  at  investigating  the  effectiveness  of  a  multimedia  based learning 

program   on   developing   listening  comprehension,  while  Abu  Iyada  study  (2011) 

investigated the effect of adopting some  esl-lab.com episodes on developing listening 

comprehension. 

 

Abo Skhela (2010) study aimed at investigating the effect of using storytelli ng 

technique on listening comprehension, also the study of Abu Hatab (2010) investigates the 

effectiveness of a suggested program on improving   listening   c o m p r e h e n s i o n 

achievement through aural authentic materials, while Thabet (2008) study investigate the 

effect  of  using  two  cooperative  learning  techniques  on  developing  the  reading  and 

listening comprehension skills. 

 

Many previous studies Participated in the selection of the experimental or quasi- 

experimental approach to achieve the objectives of the study, such as Lubbad (2012), Abu 

Iyada (2011), and Abu Hatab (2010) fellow a quasi-experimental approach, on the other 
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hand Abo Skhela (2010), and Thabet (2008) selected experimental approach. 

The target population varied among the previous studies; some were conducted on 

seven grades like Lubbad (2012), while Abu Iyadaôs (2011) was conducted on the third 

year  English  major  students  at  AL-Azhar  University,  and  Abo  Skhela  (2010)  was 

conducted on 11
th 

graders' in Gaza Middle  Governorate, Abu Hatab (2010) chose the 

second level of English majors at al Aqsa University. 

 

Some  previous  studies  used  an  achievement  test,  an  attitude  scale  and  an 

interview instruments such as Lubbad (2013), while Abu Hatab (2010) used a questionnaire, a 

diagnostic test, and a suggested program as a tools to achieve the goal of study, and Abu 

Iyada (2o11), Abo Skhela (2010), and Thabet (2008) used a pre-post achievement as a 

tool. 

 

- Comment on the Previous Studies Section B: 

 

¶ previous studies varied in the objectives which they seek to achieve; Al-Otaibi study 

(2013) aimed  to  investigate the effect of language activities associated electronic 

portfolio in developing writing  skills in English among students of the preparatory 

year at King Abdul Aziz University, whereas  Abu Metleq Study (2012) The study 

aimed to identify the effectiveness of using electronic portfolio on the developing of 

some of the teaching competencies among students of Faculty of Education at  the 

University  of  Al-Aqsa  in  Gaza,  while  Sakr  study  (2006)  to  investigate  the 

effectiveness  of the  use  of e-portfolio  on  developing teaching skills  for students 

trainee at Teachers College, while Filimban (2010) aimed to monitor reality of Arabic 

Parameters who used a language e-portfolio performance of evaluation the language to 

the pupils of sixth grade, whereas the study of the Turki (2011) aimed to measure the 

impact of a proposal online training program to give the parameters of  science skills 

of design and production e-portfolio. 

 

¶ Many  previous  studies  are  similar  in  the  selection  of  experimental  or  quasi- 

experimental  approach to achieve the objectives of the study, such as Abu Metleq 

(2012),  the  study  of  Al-Otaibi  (2013),  and  Saqr  (2006)  used  quasi-experimental 

approach, while the study of Filimban  study (2010) used descriptive approach. The 

current  study  consistent  with  some  previous  studies  which  selected  experimental 
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approach, such as the study of the Turki (2011) and the study of Al-Otaibi (2013). 

 

¶ The target population varies from previous study to another, some studies conducted on 

college  students in the early years, such as the study of Al-Otaibi (2013), and others 

have focused on students of teachers in the closing years of the study, such as the study 

of Abu Metleq (2012) and the study of Saqr (2006), while some studies have dealt with 

the parameters such Filimban (2010) study, and Turki (2011) study. These variations of 

samples assure the effect role of utilizing e-portfolio in learning is that the experiments 

mentioned were conducted among different students. 

 

¶ Some studies used e-portfolio as a tool to achieve the objectives of the study, such as 

the study of Abu Metleq (2012) and the study of the Turki (2011), whereas the study of 

Saqr (2006) used note card, Al-Otaibi study (2013) used pre-posttest, while the study 

of Filimban (2010) used questionnaire as a tool for data collection.  

 

2.7 General Commentary on Previous Studies 

  

¶ The current study is similar with Thabet (2008) & Otaibi study (2013) in using pre- 

post an achievement as a tool, in addition with Abu Iyada (2011) in choosing the 

third year English majors students at AL-Azhar University as a population of study, 

also it similar with Turki (2011), Al-Otaibi (2013), Abo Skhela (2010), and Thabet 

(2008) in following the  quasi-experimental approach as a methodology of study. 

¶ The current study differs from the previous studies as it discusses listening which is 

important and has a huge influence on other skills " speaking, reading and writing".  

There is no study among these studies which tackled achievement in English listening 

using e-portfolio and this makes the current study as a unique one. The text is considered 

as a new edition published in 2015. 

 The population of the study is the students of the English major which is considered as a 

crucial stage; for it reflects what students acquired throughout the 3
rd

  level of the university 

they went through. Therefore, the researcher focused on English listening of the 3rd stage. The 

researcher used the e-portfolio in her research to help teachers to get benefit. Therefore, this 

study is the first study in the Gaza strip which focuses on developing listening  by e-portfolio.  

 

The current study benefited from these studies in: 

 - Writing the theoretical framework, writing the introduction of the study, 
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 - Designing the instruments of the study and methods to implement them, 

 - Selecting the appropriate research design for this study, 

 - Being aware of the difficulties and challenges of implementing e-portfolio and using 

appropriate statistical analysis to analyze the data statistically.  

- Interpreting the results and giving recommendations and suggestions.  

 

2.8  Summary:  

This chapter reviewed some previous studies related to listening and different techniques and 

strategies. The chapter also presented studies related to e-portfolio. It presented e-portfolio and 

how the researcher benefits from those studies and how the current study is different from 

those studies. The next chapter will review research design and methodology of the study. 
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Chapter III  

Research Design and Methodology 

 

3.1 Introduction 

 

In  this  chapter,  the  methodological  procedures  have  been  presented  throughout 

some steps, including: the method of study, the sample of the study, the instrument of the 

study, the validity and  reliability of the study instrument, and the statistical techniques 

used in the study. 

 

3.2 Study Design 

 

         The researcher followed the quasi-experimental method to achieve the aim of the study. 

Abu Nahya (2000, p.316) defined the quasi-experimental method as " it is the effect of the 

independent variable on the dependent variable. The quasi experimental design is pre- test, 

post- test, control group design." 

 

To illustrate, the researcher designed a test for two groups - experimental and 

control - in which the participants are from one gender "female". The researcher presents 

information and averages about the effect of positive method as a way of teaching which is 

followed in teaching the experimental groups. 

 

3.3 The population of the study 

   

The population of the study is consisted of the    third  level    female students of   English 

language majors,  at Al-Azhar University in Gaza enrolled in the second semester of the school 

year 2013-2014.  

 

3.4 The Sample of the Study 

 

The sample of the test was (50) students from the third level English language 

majors at Al- Azhar University-Gaza, divided equally into two groups; the experimental 

group and the control one. The  sample was selected purposefully.  
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3.5 The Test 

The Instrument  of  gathering  data  is  the  test,  (See  Appendix  3,  P:  81).  This 

quantitative  method, which was applied on experimental and control groups, answered the 

research questions about  the effect of E-portfolio on developing English majorsô listening 

skills. 

 

The researcher  designed  an  English  language  test  for  the  third  level  English 

language majors at Al- Azhar University-Gaza. This test was divided into three sections to 

evaluate students before and after the experiment. The first section measured the ability of 

students to visualize the topic. The second section measured the ability of students in note 

taking. The third section measured the ability of students to find supporting details. 

 

35 marks were distributed to 3 sections. The fi rst section is given 10 points, the 

second section is given 20 points, and the third is given 5 points. 

 

To prove the coefficient of experimental and control group, the researcher used 

independent samples t-test to test the statistically signifi cant differences between experimental 

group and control group: For further clarification of this point, the researcher divided it into 

three sub-questions 

 

Are there statistically significant differences at (Ŭ Ò0.05)  in  the  level  of  "visualizing  

the  topic"  in  the pre-test  between  the experimental group and the control group? 

 

 

To answer this question the researcher used independent sample T- test to test 

alternative hypothesis H1, there are statistically significant differences at (§ Ò 0.05) in the 

mean of achievement of students on visualizing the topic skill between experimental group 

and control group in the pre-test.  

 

Are there statistically significant differences at (Ŭ Ò0.05) in the level of   "note-taking"    

in the   pre-test between the   experimental group and the control group? 

 

 

To answer on this question, the researcher used independent sample T- test to test 

alternative  hypothesis  H1,  there  are statistically significant differences at (§ Ò 0.05) in the 

mean of achievement of students on note-taking skill between experimental group and control 

group in the pre-test.  
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Are there statistically significant differences at (Ŭ Ò0.05) in the level of "finding 

supporting details" in the pre-test between the experimental group and the control 

group? 

 

 

To answer on this question the researcher used independent sample T- test to test the 

alternative hypothesis H1, there are statistically significant differences at (Ŭ Ò 0.05) in the 

mean of achievement of students  on  óon finding  supporting  details skillô  between  

experimental  group and control group in the pre-test.  (Table 4.2) illustrates the results of 

testing all  hypotheses that answer the fi rst question. 

 

Table (3.1) 

Independent samples T-test results of dif ferences between experimental group and 

control group for all of the skills in the pre-test. 

 

Skill Group N Mean SD T Sig. 

Visualize the topic 

Experimental 25 5.92 2.36 
 

0.41 

 

0.676 Control 25 6.16 1.59 

Note taking 
Experimental 25 6.36 2.09  

0.72 

 

0.477 Control 25 6.80 2.23 

Find supporting details 
Experimental 25 2.84 1.28  

0.24 

 

0.809 Control 25 2.92 1.04 

All  Ski lls 
Experimental 25 15.12 3.64  

0.84 

 

0.408 Control  25 15.88 2.73 

ñTò- table at 48 degree of freedom and 0.05 significant levels equal 2.01 

 

The data analysis in the table (1) shows that: 

 

There are no statistically significant dif ferences at 0.05 level in the óvisualizing the 

topic skillô achievement between the experimental and control groups in the pre-test. 

Whereas the mean of  achievement of experimental group is 5.92 out of 10 marks, the mean 

of achievement of control group  is  6.16 out of 10 marks, (T-value = 0.41, sig > 0.05) 

Therefore, H0 is accepted. 

 

There are no statistically significant differences at 0.05 levels in the ónote-taking 

skillô achievement between the experimental and control groups in the pre-test. Whereas the 

mean of achievement of experimental group is 6.36 out of 20 marks and the mean of 
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achievement of control  group  is 6.80 out of 20 marks (T-value = 0.72, sig > 0.05) 

Therefore, H0 is accepted. 

 

There are no statistically significant differences at 0.05 levels in the  ófinding 

supporting details skillô achievement between the experimental and control groups in the pre-

test. Whereas the mean of achievement of experimental group is 2.84 out of 5 marks and the 

mean of achievement of control group is 2.92 out of 5 marks (T-value = 0.24, sig> 0.05) 

Therefore, H0 is accepted. 

In  general,  the  data  analysis  of  the  fi rst  question  shows  that  there  are  no 

statistically  significant  differences  in  the  listening  skills  achievement  between  the 

experimental and control  groups in the pre-test. Whereas the mean of achievement of 

experimental group is 15.12 out of 35  marks and the mean of achievement of control group 

is 15.88 out of 35 marks (T-value = 0.84, sig > 0.05) Therefore, H0 is accepted. 

 

Based on the previous analysis, it can be concluded that the both experimental and control 

groups are almost similar in the level of achievement on listening skills in pre-test. 

 

The researcher chooses to sub-divide the second, third and questions into 3 sub questions to 

illustrate the statistical differences for each listening skills as follows: 

 

3.6 Validity of the Test 

 

The validity of the test was achieved after reviewing it by some of Lecturers 

University and two supervisors who recommended to delete the questions that measure the 

same objectives and to put clear questions suitable for all  levels of students. Then this test was 

evaluated by six referees (see appendix 2). 

 

3.7 Reliability of the Test 

 

In order to maintain the reliability of the test, the researcher applied it on a pilot 

sample of (20) students. Then the reliability coefficient was accounted by using the 

equation (Cronbach Alpha) which yielded 0.73 which indicates that the achievement test has a 

high value of reliability and is statistically accepted. To identify the time that is required for 

answering the questions, the test was given to three students rather than the sample of the 

study. These students were from three levels, high, intermediate and low. The results showed 

that the average of time that is needed to answer the questions of the test is (30) minutes. 
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Table (3.2) 

Reliability Cronbach Alpha Coefficient 

 

Skill Cronbach Alpha 

To visualize the topic 0.68 

Note taking 0.75 

Find supporting details 0.66 

Total 0.73 

 

3.8 Difficulty Coeff icient of the Test: 

 

The difficulty  coefficient  of  the  test  was  accounted  by  using  the  following 

equation as expressed by Jandaghi and Shaterian (2008): 

 

Difficult Coefficient =  

Where 

 

MSi  = sum of marks for Strong group in question i. 

MWi= sum of marks for Weak group in question i. NB 

= number of students in both groups. 

MI = total mark of question i. 

 

The difficulty coefficients calculated for two groups together on pretest for each 

question and each section, whereas the difficulty coefficients of questions ranged between 

(25% - 65%).  It also calculated the difficulty coefficients of section one ñvisualizing the 

topicò  60%,  difficulty  coefficients   of   section  two  ñnote-takingò  33%,  difficulty 

coefficients of section three ñfinding supporting detailsò 29%. In addition, the difficulty 

coefficients of the overall test were 44%. All difficulty coefficients are accepted. 

 

3.9 Discrimination Coeff icient of the Test 

 

Discrimination of the test was accounted for according to the following equation as expressed 

by Jandaghi and Shaterian (2008): 
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Discrimination Coefficient =  

Where 

 

MSi  = sum of marks for strong group in question i. 

MWi= sum of marks for weak group in question i. NG 

= number of students in one groups. 

MI = total mark of question. 

 

Discrimination coefficients calculated for two groups together on pretest for each 

questions, whereas the Discrimination coefficients of questions ranged between (33% - 

56%). Discrimination coefficient more than 25% is accepted. 

 

3.10 Effect Size 

 

To know  the  effect  size  of  the  student  skills  in  the  experimental  group,  the 

researcher used the Cohenôs coefficient and eta square to calculate the effect size from 

following equations Cohen, J. (1988): 

 

Where, 

 

d = Cohen's index 

M1 = Mean marks of students in pretest. M2 = 

Mean marks of students in posttest. S1 = 

Standard deviation of pretest. 

S2 = Standard deviation of posttest. 

 

Where, 

 

 = eta square. 

t = T-test value. 
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df = degree of freedom = n-1. 

According to the results of previous equations, the researcher  can determine the size 

of effect based on the following standard scale. 

 

Table (3.3) 

 

Levels of Effect Size Based on Cohenôs Index and Eta Square 

 

D Ɫ
 

Size effect 

Less than 0.2 Less than 0.010 Small 

From 0.2 to 0.5 From 0.010 to 0.059 Medium 

More 0.5 More 0.059 Large 

 

3.11 Test of Normal Distr ibution 

 

The normal  distribution  of  data  is  one  of  the  most  important  conditions  to 

statistical parametric tests, and to verify this condition for the study data (Kolmogorov- 

Smirnov) test was used  and the results indicate that all  study data follow a normal 

distribution, where the level of signifi cance test for all  the skills data was higher than 5%. 

Table (5) below illustrates this: 

 

Table (3.4) 

 

Test of Normal Distr ibution for Data 

 

Skill 
Control Group Experiment Group 

K.S Sig. K.S Sig. 

Pre 

Visualizing the topic 0.69 0.712 1.18 0.123 

Note-taking 0.75 0.613 0.91 0.383 

Finding supporting details 1.15 0.144 0.85 0.463 

Sum 0.70 0.705 0.70 0.705 

Post 

Visualizing the topic 0.83 0.501 1.05 0.218 

Note-taking 1.33 0.058 0.70 0.711 

Finding supporting details 1.30 0.061 1.01 0.256 

Sum 0.87 0.433 0.84 0.483 
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3.12 Statistical Analysis 

 

This study investigates the effect of E-portfolio on developing English majors' 

listening  skills  and  it  depends  on  and  quantitative  methods  in  gathering  the  data. 

Therefore, these data of the tests in the experimental and control groups were statistically 

treated and analyzed by using the Statistical Package for Social Sciences (IBM SPSS 

Statistics 20.0) for all  sides of the study. 

 

Whereas the statistical methods were Cronbach Alpha to measure the reliability, 

dif ficulty and discrimination coefficients to measure the appropriate test for students, 

Cohenôs index and eta square to measure the effect size and Kolmogorov-Smirnov to test  

the normality of data. Then  the  means  and  standard  deviation  were used  to 

calculate the average of marks and its dispersion, independent samples T-test was used to test 

the significant differences between control group and experimental  group, and paired  

samples  t-test  was  used  to  test  the  significant  differences  between  pre  and posttest for 

each group (See table 2). 

 

3.13 Summary 

  

This chapter presents the methodology of the study, the population of the study, the sample of 

the study, the listening test, validity of the test, reliability of the test, difficul ty coefficient of the 

test, discrimination coefficient of the test, effect size, test of normal distribution and statistical 

analysis. 
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Chapter IV  

Analysis of Data and Finding 

 

4.1 Introduction 

This  chapter  includes  the  presentation  and  analysis  of  the  most  important 

statistical  results, which aims to measure and determine the effect of  e-portfolio on 

developing English majors' listening skills for students at Al-Azhar University - Gaza. In 

addition, this chapter features the results of testing hypotheses. It also includes discussing 

and commenting on each hypothesis in light of the study questions. 

 

4.2 Answer of the First Question 

 

4.2.1 The   first    question   stated   that   Are   there   statistically   significant 

differences at (Ŭ Ò 0.05) in the level of "visualizing the topic, finding supporting 

details, note-taking" in the post-test between the experimental group and the 

control group? 

 

This question is divided into three sub questions; to answer the fi rst question, the 

researcher used independent samples T-test to test the statistically significant differences 

between experimental group and control group: 

 

4.2.2 The fi rst sub question Are there statistically significant differences at (Ŭ Ò 0.05) 

in  the  level  of  "visualizing  the  topic  "  in the post-test  between  the 

experimental group and the control group? 

 

To answer on this question the researcher used independent sample T- test to test the 

alternative hypothesis H1, there are statistically significant differences at (§ Ò 0.05) in the 

mean of achievement of students on óvisualizing the topic skillô between experimental group 

and control group in the post- test.  (See table 4.1) 

 

4.2.3 The second sub question Are there statistically significant differences at (Ŭ 

 

Ò 0.05) in the level of "note-taking" in the post-test between the experimental 

group and the control group? 
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To answer on this question the researcher used independent sample T- test to test the 

alternative  hypothesis H1,  there  are statistically significant differences at (§ Ò 0.05) in the 

mean of achievement of students on ónote-taking skillô between experimental group and control 

group in the post-test. 

 

4.2.4 The third  sub question Are there statistically signifi cant differences at (Ŭ 

 

Ò 0.05) in the level of "finding supporting details" in the post-test between the 

experimental group and the control group? 

 

To answer on this question the researcher used independent sample T- test to test the 

alternative hypothesis H1,  there are statistically significant differences at (Ŭ Ò0.05) 

in the mean of achievement of students on ófinding supporting details skillô between  

experimental group and control group in the post-test. The following Table 4.1 

illustrates the results of testing all  hypotheses that answer on the fi rst question. 

 

 

Table (4.1) 

Independent samples T-Test Results of Dif ferences between Experimental Group and 

Control Group for all of the Skills in the post-Test. 

 

Skill Group N Mean SD T Sig. 

Visualizing the topic. 
Experimental 25 7.96 2.09  

4.18 

 

0.000 Control 25 5.92 1.26 

 

Note-taking 

Experimental 25 11.44 5.35  

3.33 

 

0.002 Control 25 7.60 2.14 

Find supporting details 
Experimental 25 3.84 0.99  

3.01 

 

0.004 Control 25 3.04 0.89 

All Skills 
exper imental 25 23.24 7.68 

4.26 0.000 
Contr ol 25 16.36 2.48 

ñTò- table at 48 degree of freedom and 0.05 significant levels equal 2.01 

The data analysis in the above table shows that: There are statistically significant 

differences at 0.05 levels in the óVisualizing the topic skillô achievement between the 

experimental and control groups favor experimental group in the post-test. Whereas the 

mean  of  achievement  of  experimental  group  is  7.96  out  of  10  marks,  the  mean  of 

achievement of control group is 5.92 out of 10 marks, (T-value  =  4.18, sig < 0.05) 

therefore, H1 is accepted. 
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There are statistically signifi cant differences at 0.05 levels in the óNote-taking skillô 

achievement between the experimental and control groups favor experimental group in the 

post-test. Whereas the mean of achievement of experimental group is 11.44 out of 

20 marks and the mean of achievement of control group is 7.60 out of 20 marks (T-value = 

3.33, sig < 0.05) therefore, H1 is accepted. 

 

There  are  statistically  signifi cant  differences  at  0.05  levels  in  the  ófinding 

supporting details skillô achievement between the experimental and control groups favor 

experimental group in the post-test. Whereas the mean of achievement of experimental 

group is 3.84 out of 5 marks and the mean of achievement of control group is 3.04 out of 

5 marks (T-value = 3.01, sig < 0.05) therefore, H1 is accepted. 

 

In  general,  the  data  analysis  of  the  second  question  shows  that  there  are 

statistically  significant  differences  in  the  listening  skills  achievement  between  the 

experimental and control groups favor experimental group in the post-test. Whereas the 

mean of achievement of experimental group is 23.24 out of 35 marks and the mean of 

achievement of control group is 16.36 out of 35  marks (T-value = 4.26, sig < 0.05) 

Therefore, H1 is accepted. 

 

4.3 Answer of the Second Question 

 

4.3.1 The   second   question   stated   that   Are there statistically   significant 

differences at (Ŭ Ò 0.05) in the level of "visualizing the topic, finding supporting 

details, note-taking" in the pre and posttest of the experimental group? 

 

This question is divided into three sub questions; to answer the fi rst question, the 

researcher  used  Paired  samples  T-test  to  test  the  statistically  significant  differences 

between pre-test and post-test for experimental group: 

 

4.3.2The fi rst sub question Are there statistically significant differences at (Ŭ Ò 0.05) in 

the level of "visualizing the topic"  in the pre and   posttest of   the experimental group? 
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To answer on this question the researcher used Paired samples T- test to test the 

alternative hypothesis H1, there are statistically  signifi cant  differences at (Ŭ Ò 0.05) 

in the mean of achievement between pre-test and post-test  for experimental group 

on óvisualizing the topic skillô. (See table 4.4) 

 

4.3.3The second sub question Are there statistically significant differences at (Ŭ Ò 0.05) 

in the level of "note-taking" in the pre and posttest of the experimental group? 

 

To answer this question the researcher used Paired samples T- test to test the 

alternative  hypothesis  H1,  there  are  statistically significant differences at (á Ò 0.05) 

in the mean of achievement between pre-test and post-test for experimental group on 

note-taking skillô. 

 

 

4.3.4 The third  sub question Are there statistically signifi cant differences at (ŬÒ 

0.05) in the level of "finding supporting details" in the pre and posttest of the 

experimental group? 

 

To answer this question, the researcher used Paired samples T- test to test the  

alternative hypothesis H1, there are statistically  significant  differences  at  (Ŭ Ò0.05) 

in the mean of achievement between pre-test and post-test for experimental  group on 

ófinding  supporting details skillô. 

 

Table (4.2) 

Paired Samples T-Test Results of Dif ferences between Pre-Test and Post-Test 

for Experimental Group on L istening Skills. 

 

Skill Test N Mean SD T Sig. Comment 

Visualizing the topic. 
Pre 25 5.92 2.36 

3.22 0.004 
There are sig. 

differences Post 25 7.96 2.06 

Note-taking 
Pre 25 6.36 2.06 

4.56 0.000 
There are sig 

differences Post 25 11.44 5.35 

Finding supporting 

Details 

Pre 25 2.84 1.28 
3.69 0.001 

There are sig. 

differences Post 25 3.84 0.99 

All Skills 
Pre 25 15.12 3.64  

5.12 
0.000 

There are sig. 

differences Post 25 23.24 7.68 

ñTò- table at 24 degree of freedom and 0.05 significant level equal 2.06 
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The data analysis in the above table shows that there are statistically significant 

differences at 0.05 level in the Visualizing the topic skill achievement between degrees of 

pre-test and degrees of post-test for the experimental. Whereas the mean of achievement on 

the pre-test is 5.92 out of 10 marks, the mean of achievement on the post-test is 7.96 out 

of 10 marks, (T-value = 3.22, sig < 0.05) therefore, H1 is accepted. 

 

There are statistically significant differences at 0.05 levels in the Note-taking skill 

achievement  between degrees of pre-test and degrees of post-test for the experimental. 

Whereas the mean of achievement on the pre-test is 6.36 out of 20 marks and the mean of 

achievement on the post-test is 11.44  out of 20 marks (T-value = 4.56, sig < 0.05) 

Therefore, H0 is rejected, H1 is accepted. 

 

There  are  statistically  significant  differences  at  0.05  levels  in  the  finding 

supporting details skill  achievement between degrees of pre-test and degrees of post-test 

for the experimental. Whereas the mean of achievement on the pre-test is 2.84 out of 5 

marks and the mean of achievement on the post-test is 3.84 out of 5 marks (T-value = 

3.69, sig < 0.05) therefore, H1 is accepted. 

 

In general, the data analysis of the third question show that there are statistically 

significant differences in the listening skills achievement between the mean achievement on 

pre-test and the mean achievement on post-test favor post-test. Whereas the mean of 

achievement on pre-test is 15.12 out of  35 marks and the mean of achievement on the 

post-test is 23.24 out of 35 marks (T-value = 5.12, sig < 0.05) therefore, H1 is accepted.  

 

4.4 Answer of the Third  Question 

 

The third  question stated ñWhat is the effect of E-Portfolio on  developing 

 

English majors' listening skills at Al-Azhar university-Gazaò? 

 

To answer this question, the researcher calculated Eta square  for experimental group 

achievement before and after E-Portfolio to measure the effect size of e-portfolio: 
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Table (4.3) 

 

Eta Square Coeff icient of E-Portfolio in L istening Skills. 

Skill T Ɫ 
D Effect size 

Visualizing the topic. 3.22 0.302 0.92 Large 

Note-taking 4.56 0.464 1.25 Large 

Finding supporting details 3.69 0.362 0.87 Large 

All Skills 5.12 0.522 1.35 Lar ge 

 

The data analysis in the above table shows that: There is a large effect size of e- 

portfolio on developing English majors' listening skills at Al-Azhar university-Gaza. All  

coefficients of eta square were more than 0.059 that indicates the large effect of e-

portfolio on developing English majors listening skills. 

 

Table (4.3) shows that three listening skills affected by e-portfolio in different 

proportions. As note-taking skill first ranked gets 0.464 it is the most skill affected by e-

portfolio,  after that finding supporting details skill second ranked gets 0.362 , this skill is 

considered at medium degree in the term of effectiveness by e-portfolio. Finally, visualizing 

the topic skill third ranked gets 0.302 , it is considered the least skill affected by e-portfolio.
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Chapter V 
 

Discussion of Findings and Recommendations 

 

5.1 Introduction 

 

This chapter aims at discussing the results of current study and connecting them with 

the results of the previous studies. It presents the discussion of the study results, and 

recommendations. 

 

5.2 Discussion: 

 

5.2.1 The Discussion of the Results of the First  Question: 

 

The second question of the study examined if  there are no statistically significant 

differences  at  (Ŭ Ò 0.05)  in  the  level  of  ñvisualizing  the  topic,  note-taking,  finding 

supporting details" in post-test between the experimental group and the control group? 

 

Results showed that there are signifi cant differences between the control group 

and  the  experimental  group  in  subs  listening  skills  and  overall  skills  in  favor  of 

experimental group, whereas T value of overall  skills test is (4.26) with signifi cant level 

(0.000), this means there are statistically signifi cant differences at (Ŭ Ò 05) in the overall 

listening  skills  achievement  between  groups  (experimental  and  control).  Moreover, 

differences were in the favor of (experimental group).   This indicates that training on 

using   e-portfolio   in   university l a b   has   valuable   effects   on   improving   listening 

comprehension skills of the experimental group compared with their peers in the control 

group who received training through an ordinary way in classroom.  This means adopting 

using e-portfolio in lab has a large effect on the sub skills of listening.  The large effect of 

applying the  e-portfolio on experimental group who received training in university lab 

compared with their peers who received training via an ordinary way in class is due to the 

following: 

 

¶ Laboratory environment was suitable for listening practice; therefore, student 

from the experimental group felt that their focus on the listening material and 

listening comprehension is better. However, students from the control group felt 
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that it was a little hard and inefficient to conduct a listening class in a normal class. 

This was due to the noise which came from the surroundings. 

¶ Students from the experimental group felt that the EFL website provided amble 

opportunities   for   them   to   exercise   using   online   practice.   Therefore,   the 

experimental group students would shift their practice into a wider scope rather 

than focusing only their EFL textbooks exercises. However, students from the 

control  group  felt  that  classroom  practice  was  an   example  of  insufficient 

technology. Student only used the textbooks and a tape recorder as a listening aid, 

their exercises focused on the completion of the entire textbook to consolidate 

their skills.  Therefore, the control group students had very limited choices of 

classroom  activities.  The  researcher  here  concludes  that  using  listening  e- 

portfolio has a more significant impact than just using a tape recorder in the 

classroom. 

¶ Most of activities of training that were related to e-portfolio centered around two 

important websites of listening "ESL-AB and medium level of IELETS" and via 

these websites, every single student is provided with feedback. In other 

words every individual student from the experimental group after listening to the 

audios that found in previous websites would be informed with her true answers 

of questions the moment she clicked on the check button. However, in a traditional 

listening class, students would be given the chance to re-correct their answers for 

once. 

¶ Using e-portfolio is student-centered; therefore, students felt that there was an 

ample space for self-learning, as most of activities related to e-portfolio done by 

students (Stefani, 2007). However, classroom ordinary practice is teacher centered 

one, it is clear that the teacher talking time was more than students' time. This is 

used to occur in many traditional classes due to the lack of materials used and the 

missing of the technological atmosphere that lead to decrease the level of 

motivation. 

 

These results are also attributed to many reasons that e-portfolio is characterized by: 

 

¶ E-portfolio gives the opportunity for students to receive immediate feedback from 

any evaluator via email. 

¶ Audios and videos can be exchanged online easily. 
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¶ Easy to  control  e-portfolio  in  terms  of  keeping  information  and  editing,  and 

viewing it. 

¶ E-portfolio is easily stored in different formats of files (audio, visual v̪ideo, texts) in 

one place. 

¶ It can be copied easily on CD. 

¶ E-portfolios are easy to upgrade. The content of electronic portfolios may be 

updated from time to time as the student progresses through the term. 

¶ Most important benefit  of electronic portfolios is that they are more accessible 

than paper-based portfolios. 

Accordingly, e-portfolio can be used for different purposes that may shift as students 

move through their programs. At the beginning of e-portfolios, students began with self- 

expression (the "about me" section of their e-portfolio) they find opportunity to write more 

about themselves. This part is considered as an identity to each student and it is necessary 

to the researcher put marks to each student in the evaluation stage. As soon as students 

have finished preparing e-portfolio, they delivered their  e-portfolio to the 

researcher to evaluate them. 

The researcher agreed with the lecturer of Listening & Speaking course to consider 

degrees for these e-portfolios. 

In addition, e-portfolio has a large impact not only on improving listening skills 

but also on the e-researching skills. As students deal with various social network sites 

such as Facebook web site, where the researcher has created a group on Facebook web 

site to communicate with students, and students communicate with each other's. Through 

this web group, students send audios to each other. Students  also  share audios  on 

Facebook group and other students comment on these audios. This is useful to strengthen 

the spirit of team work (Wade & Sciater, 2005). 

So,   it develops   and demonstrates   technology skills   for students, creates 

technological self-confidence and supports integration of technology into the classroom. 

In the training, the researcher focuses on intensive listening. The training comes in 

twelve sessions. As the fi rst nine sessions were about intensive listening, and other three 

sessions are about reflecting, sharing and evaluation. 

Intensive listening is considered the most important step to improve listening 

skills. In  the lab, students listen to the audios that related to "visualizing the topic, note- 

taking  and  finding  supporting  details  skills"  more  than  once,  and  then  answer  the 

questions below these audios. 
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Moreover, e-portfolio can enhance student's achievement at listening courses and 

develop the ability of students to learn independently. There are ways that students can 

keep course of what they are doing; they are not taught how to think only but also how to 

arrange their ideas. 

Finally, the students emphasized professional aspects of learning by posting their 

most  valued  work  from  their  major  to  represent  their  significant  achievements  and 

learning over time. The current study shows impressive development and self-awareness 

as  the  students  take  control  of  their  personal  planning  and  accomplishments. The 

researcher feels that the process has enhanced the studentsô understanding of the most 

listening skills.   The independence and speed of learning of students is noticeable and it 

would be especially interesting to work with groupsô benefit  in similar ways from their 

portfolio experiences. 

The current study is similar to many other studies that used intensive listening to 

improve listening skills as in Abu Iyada (2011) which investigated the effect of adopting 

some ESL-lab.com episodes on developing listening skills that of Lubbad (2013) which 

investigated the effectiveness of a multimedia based learning program on developing 

listening kills.  

 

5.2.2 The discussion of the results of the Second and Third  Question: 

The third   question  of  the  study  examined  if  the  effect  size  of  e-portfolio  on 

developing  English majors listening skills achieves (0.5) or more as estimated by Eta 

square? 

 

From these results, it becomes clear that there is an improvement at the level of 

listening skills of the experimental group in posttest compared to the level of achievement in 

pretest test.  This supports what has been reached by the results of the second question, 

which pointed to an improvement in the level of listening skills of the experimental group 

due to using e-portfolio only. 

The rational for using e-portfolios in the current study is collecting, selecting, 

discussing and reflecting activities.  The students become able to collect, select, reflect, 

and present the content of e-portfolio as setting up e-portfolio passes through several 

stages (collection, selection, reflection, projection, presentation and evaluation). 

Students generally use e-portfolios to collect their work, reflect upon strengths 

and weaknesses, and strive to improve, whereas in the collection stage, students recognize 
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many web sites related to listening skills such as YouTube, ESL-lab, and etc. During these  

stages  students  are  browsing  and  searching  on  many  web  sites  related  to  the 

listening skills.   This is considered as an initiative stage of improving listening skills. Then 

in  the second stages "selection", students must choose audios  related to the three specific  

listening skills (visualizing the topic, note-taking and finding supporting details) as 

students must choose approximately five audios or for each skill of listening and then put 

these audios and videos in their e-portfolio.  Whereas in the selection stage, students must 

choose specif ic audios that are related to the three previous sub skills of listening and 

listen to them carefully listening carefully.  This is called "intensive listening" that leads 

to comprehension; this is very influential on the rest of other listening skills (See 

teachers' guide appendix 4). 

The reflection stage of e-portfolio is a process of adding experience of students to 

the topic; students reflect on their work and think about their progress in learning. For 

example they comment on  these audios. To do this, students must listen intensively to be 

able to comment on these audios or videos. That  affects  positively the improving events 

of their listening skills.   Reflection can be an awakening for students and serves to distill 

the meaning from experiences (Cress, 2013). 

Therefore the teacher  encouraged reflective practice. An essential inclusion in the e-

portfolios is  the reflective notes. Documentation of thoughts makes the e-portfolios 

more personal and provides a  view into the studentôs performance and abilities. They 

exhibit the thought processes and critical thinking capabilities of the students, which may 

not be evident from a mere collection of their work.   Reflective  notes tell us how the 

learners feel about the learning process (Ali, 2002). 

At the beginning, the researcher let students make a free reflection without 

following a specific  form. But not all  students had been able to do this and they found it 

not easy. So the researcher gave the students  a specific  template to do reflection through it 

( See a reflection in appendix 8) 

Also it is important to involve students in peer correction or review. It is amazing 

how much students can learn through their peersô comments on their work and through 

their own comments on someone elseôs work.  Peer review on studentsô e-portfolio work 

should become an essential part of the process of e-portfolio development. 

Finally, the last two stages (direction and presentation) the researcher do not focus on 

direction stage as it is not necessary in this type of e-portfolio "learning e-portfolio".  On 

other hand the researcher focused on presentation stage, as it is an important to evaluate 
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student's performance.  In this stage, students show the best contents of their e-portfolio, and 

discuss the content together in the lab of University. Then they receive immediate feedback 

from both the researcher/students. 

It is also useful to evaluate the presented e-portfolio. The main aim of assessment 

may be to evaluate the work included in the e-portfolio and to see if  there has been 

significant progress from the first draft. However, it must also be noticed if  all  the 

required contents are included; that there are no typing errors; and that the e-portfolio is well  

organized and presentable. 

The researcher put a specific  standards as a rubrics to evaluate the e-portfolios of 

students. 

The current study agrees with Al-Otaibiôs study (2013) and that of Abu Metleqs' 

study (2012) which state that using e-portfolio pass through specific  stages like creating, 

storing, sharing and evaluation. 

 

Results showed that both groups (experimental and control) are similar to each 

other concerning every targeted listening sub  skills and the overall  listening 

comprehension sub skills before starting the experiment. That is exactly  what the 

researcher wants to maintain. The researcher creates two groups that are "similar" to 

each other. One group received training by using e-portfolio (experimental group). The 

other group receives training by the ordinary way in classroom (control group). 

This result of equivalence between two groups is essential to start the training, 

since any change in the mean score of achievement after that only be attributed to the e- 

portfolio. 

 

In all  other respects, the researcher starts the experiment with two groups that 

have similar characteristics regarding the total mark of the pre listening comprehension 

achievement test, and every sub skill  of the domain. 

 

Now, if  the researcher notices differences in outcomes between these two kinds of 

treatments  mentioned above, then the differences must be due to the only thing that 

differentiate between them,  that one group received training on using e-portfolio and 

other group received training through an ordinary way of teaching in classroom. 

 

The researcher agrees that assigning students into two similar groups will  help to 

consider the experiment to be strong in internal validity and have a good shot at assessing if  
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the  experiment  causes  the  outcomes.  Therefore  this  will  help  the  researcher  to 

determine the real effect behind each treatment. 

 

This similarity between the two groups is due to the traditional way of teaching 

listening to the third year female students majoring in English at Al- Azhar University - 

Gaza. 

 

The researcher received a general acceptance from the students. Despite not all 

learners find  the concept or value the benefits of engaging with e-portfolios although 

there is value in using the  e-portfolio; sometimes they feel that it is an extra duty. 

Gradually, the students began to realize and  aware of e-portfolio as it is a new tool of 

teaching. 

 

"I  didn't know what an e-portfolio was when I fi rst heard about it in class", this is 

what a student said at the fi rst meeting. Students may not understand the significance of e-

portfolios at the beginning. 

 

To achieve better goals, it is important to define the aim of the e-portfolio, as the 

content and organization of e-portfolio will  depend on its aim.  The researcher clarifies to 

the students that the main aim of e-portfolio development is to get students to work on 

their sub listening skills.  Students should select work that best shows their achievement 

of the curriculum goals. 

 

There are many studies in addition to the current study that used achievement test as 

a tool of study to check the equivalence of two groups; experimental and control one. 

For example, Lubbad (2013) used pre-posttest to prove groups equivalence. In addition to 

Abu Iyada (2011) which showed that there were no significant differences between both 

groups  before  starting  the  experiment.  The  current  study  is  in  accordance  with  the 

previous studies in following a quasi- experimental approach. 

 

 

5.3 Recommendations: 

 

Based on the study's findings the researcher recommended the following: 

 

5.3.1 University System: 

 

¶ English Department could train course designers and specialists to design a websites and 
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proper materials relating to listening skill. 

¶ It would be a good idea if the university adds more time for training students on using e-

portfolio. 

¶ Extra materials and sources can be attached to the main course assigned for the students. 

 

Recommendations for  Future Studies: 

 

The researcher recommends researchers to conduct studies on: 

 

- The effect of e-portfolio on developing writing skill s of  English majors. 

- The effect of e-portfolio on developing speaking skill s of English majors. 

- The effect of e-portfolio on developing reading skill s of English majors. 

- The effect of e-portfolio on developing listening skil ls of English majors. 
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Appendices 

Appindex (1) 

Listening Skills Test 

 

                 Al - Azhar University-Gaza 

              Deanship of Postgraduate Studies 

                    Faculty of Education 

     Department of Curriculum &Teaching Methods 

 

 

 

Dear referee, 

The researcher is conducting a study to obtain a Master Degree in Curriculum and 

Methodology entitled ñThe Effect of E. Portfolio on Developing English Majors Listening 

Skills at Al-Azhar University-Gaza. 

The researcher in the present study will test the effect of using e-portfolio on 3
rd

 level 

majors English to enhance listening skills. Part of the study requires conducting an achievement 

test which the researcher has designed. In order to achieve the purpose of the study, the 

researcher prepared the following: 

¶ Listening Skills Test. 

You are kindly requested to check the tool, and write your response respectively. Your notes and 

response will  be highly appreciated. 

Best wishes 

 

The researcher:  

Suheir Bailusha 
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Please look at the listening test you are kindly invited to rate its suitability in terms of: 

1. The purpose of the test............................................................................ 

2. The questions (levels and types)............................................................. 

3. The time of the test................................................................................. 

4. The scores............................................................................................... 

5. The layout.............................................................................................. 

6. The instructions..................................................................................... 

Other comments: ..................................................................................... 

.................................................................................................................. 
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Appendix (2) 

Referee Committee 

No Name Qualification Institute 

1. Dr. Ahmed Maher Al-Nakhala 
Ph. D. in English Literature and 

Applied Linguistics 

Al - Quds Open University- 

Gaza 

2. Dr. Isam Shihada Ph. D. in English Literature Al - Aqsa University-Gaza 

3. Dr. Jamal Al Shareef Ph. D. in  Applied Linguistics Al - Azhar University-Gaza. 

4. Dr. Mohammed Juneina Ph. D. in Applied Linguistics Al - Aqsa University-Gaza 

5. Mr. Amjad Badah MA. in Applied Linguistics Al - Azhar University-Gaza. 

6. Mrs. Mona Al- Khozondar MA. in Applied Linguistics Al - Azhar University-Gaza. 
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Appendix (3) 

(3.1) Listening Achievement Test Before Modification 

 

Student Name: ééééééééé 

Level: éééééééééééé. 

Time: éé. Minutes 

Total: éé. Marks 

 

Dear student: 

This test is designed as a data collection tool for academic research purpose. It is intended to be 

applied on the third level English language majors at Al- Azhar University-Gaza. 

______________________________________________________ 

Test instructions: 

1. All questions are obligatory. 

2. The questions are divided into 3 sections. 

3. Each section consists of 2 parts (A, B) expect section 1 that consists of A. 

4. The exam is timed and graded. 

5. The number of pages is "7". 

__________________________________________________________ 

Important notes: 

The listening strategy will include: 

1. The ability to visualize the topic (section 1 of the test). 

2. The ability to take notes (section 2 of the test). 

3. The ability to find supporting details (section 3 of the test). 

 

 

Researcher 

Suheir Balusha 
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Section One: 

Part (A) 

Take two minutes to look to the map below before you listen. Then listen and choose TRUE or 

FALSE for each sentence below. 

 

 

 

1. The hotel is next to the bank. 

A. True 

C. False 

2. The zoo is next to the police station. 

A. True 

C. False 

3. The bank is between the post office and the supermarket. 

A. True 

C. False 

4. The bowling alley is next to East Street. 

A. True 

C. False 

5. The hotel in the corner of West Street and South Street. 

A. True 

C. False 
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6. The bank is front of supermarket. 

A. True 

C. False 

 

7. The supermarket is front of bank.  

A. True 

C. False 

8. The bank in the corner of West Street and South Street. 

A. True 

C. False 

9. The hotel in the corner of South Street and West Street. 

A. True 

C. False 

10. The bank is between the hotel and the supermarket. 

A. True 

C. False 

 

Section Two: 

Part (A)  

 

Listen to the audio, and then circle the letter of correct answer A, B or C. you will listen to 

the audio one time.  

 

1. What did Sarah say about the last 2 questions? 

A. She had read them both. 

B. There were too many questions. 

C. She didnôt answer them. 

 

2. John thought the exam was: 

A. Extremely Easy.  

B. 5 minutes too long.  
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C. More difficult than the management exam. 

 

3. The subject of Marketing Communication was. 

A. Particularly challenging. 

B. Not covered on the course. 

C. Written by Cutler. 

 

4. What was the word limit for each question in the exam? 

A. A minimum of 200 words. 

B. A maximum of 450 words. 

C. Exactly 300 words. 

 

5. What effect has 'viral marketing' had on customers? 

A. They are consistently engaged by the adverts. 

B. They perceive the advertised products as modern. 

C. They have become accustomed to it. 

 

Questions 6 ï 10 

Who did the following types of revision? 

 

A. John 

B. Sarah  

C. Ken 

D. All  

 

Write the correct letter, A, B, C or D next to questions 6-10. 

6. Reread the course notes. 

7. Used revision websites. 

8. Participated in a revision group. 

9. Completed past exam papers. 

10. Visited the learning support department. 

 

Part (B) 
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Complete the sentences below. Write NO MORE THAN TWO WORDS AND /OR A 

NUMBER  for each answer 

 

1. What is the main environmental problem at the moment? 

2. In which continent have large amounts of trees been cut down? 

3. Which group of countries is responsible for using the most resources? 

4. Which group of people is increasing the depletion of resources in China? 

5. What is the term used to describe the divide between the rich and the poor? 

 

Questions 6 ï 10 

 

After listening, choose your answers from the box and write the letters A-F next to questions 6-10. 

Which country uses the highest proportion of each method of pollution prevention? 

 

A. Canada 

B. France 

C. Germany 

D. England 

E. Norway 

F. Thailand 

G. United States 

6. Energy conservation 

7. Recycling 

8. Waste management 

9. Education 

10. Punishments 

 

Section Three: 

Part (A)  

 

Choose the correct answer: 

 

1. The student said he couldn't take the test because the bus ________. 

A. had an accident on the highway 



ур 

 

B. was lagging behind schedule 

C. had a hard time due to bad weather 

2. What was the real reason why he didn't make it to class? 

A. He was asleep at home. 

B. He was playing video games in bed. 

C. He was still eating breakfast. 

3. What is the program's policy for missing a test?  

A. Students can take the test at a later date for half credit. 

B. Students cannot make up a test for unapproved reasons. 

C. Students can take tests if they submit a doctor's note. 

4. Which concern did the student NOT mention about not passing the class? 

A. His girlfriend will leave him unless he pulls up his grades.  

B. The man might lose financial support to pay for his education. 

C. He fears that his parents will feel upset by his actions. 

5. What message is the teacher trying to get across to the student?  

A. Students should select their classes based on their schedules.  

B. Students need to accept accountability for their choices. 

C. Students ought to get more support from their parents. 
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(3.2) Listening Achievement Test After Modification 

 

Student Name: ééééééééééé.. 

Level: éééééééééééé. 

Time: 30 Minutes 

Total: 35 Marks 

 

Dear student: 

This test is designed as a data collection tool for academic research purpose. It is intended to be 

applied on the third level English language majors at Al- Azhar University-Gaza. 

 

______________________________________________________ 

 

Test instructions: 

6. All questions are obligatory. 

7. The questions are divided into 3 sections. 

8. Section 2 consists of 2 parts (A, B), section 1&3 consist of 1 part (A). 

9. The exam is timed and graded. 

10. The number of pages is "7". 

__________________________________________________________ 

 

Important notes: 

 

The listening strategy will include: 

4. The ability to visualize the topic, (section 1 of the test). 

5. The ability to take notes (section 2 of the test). 

6. The ability to find supporting details (section 3 of the test). 

 

 

Researcher 

Suheir Balusha
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Section One: 

 

Part (A)  

Take two minutes to look to the map below before you listen. Listen and choose TRUE or FALSE 

for each sentence below. 

 

 

 

1. The hotel is next to the bank. 

A. True 

C. False 

2. The zoo is next to the police station. 

A. True 

C. False 

3. The bank is between the post office and the supermarket. 

A. True 

C. False 

4. The bowling alley is next to east Street. 

A. True 

C. False 
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5. The hotel in the corner of western Street and South Street. 

A. True 

C. False 

6. The bank is front of supermarket. 

A. True 

C. False 

 

7. The supermarket is front of bank.  

A. True 

C. False 

8. The bank in the corner of West Street and South Street. 

A. True 

C. False 

9. The hotel in the corner of South Street and West Street. 

A. True 

C. False 

10. The bank is between the hotel and the supermarket. 

A. True 

C. False 

 

Section Two: 

Part (A) 

 

 Listen to the audio, and then circle the letter of correct answer A, B or C. you will listen to 

the audio one time.  

 

1. What did Sarah say about the last 2 questions? 

A. She had read them both. 

B. There were too many questions. 

C. She didnôt answer them. 
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2. John thought the exam was: 

A. Extremely Easy.  

B. 5 minutes too long.  

C. More difficult than the management exam. 

 

3. The subject of Marketing Communication was. 

A. Particularly challenging. 

B. Not covered on the course. 

C. Written by Cutler. 

 

4. What was the word limit for each question in the exam? 

A. A minimum of 200 words. 

B. A maximum of 450 words. 

C. Exactly 300 words. 

 

5. What effect has 'viral marketing' had on customers? 

A. They are consistently engaged by the adverts. 

B. They perceive the advertised products as modern. 

C. They have become accustomed to it. 

Questions 6 - 10 

Who did the following types of revision? 

A. John 

B. Sarah  

C. Ken 

D. All  

Write the correct letter, A, B, C or D next to questions 6-10. 

6. Read the course notes 

7. Used revision websites 

8. Participated in a revision group 

9. Completed past exam papers 

10. Visited the learning support department 
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Part (B)  

Complete the sentences below. Write NO MORE THAN TWO WORDS AND/OR A 

NUMBER for each answer. 

1. What is the main environmental problem at the moment? 

2. In which continent have large amounts of trees been cut down? 

3. Which group of countries is responsible for using the most resources? 

4. Which group of people is increasing the depletion of resources in China? 

5. What is the term used to describe the divide between the rich and the poor? 

 

Listen again to the same audio and answer the following questions: 

Questions 6 ï 10 

Choose your answers from the box and write the letters A-F next to questions 6-10. 

Which country uses the highest proportion of each method of pollution prevention? 

A. Canada 

B. France 

C. Germany 

D. England 

E. Norway 

F. Thailand 

G. United States 

 

11. Energy conservation 

12. Recycling 

13. Waste management 

14. Education 

15. Punishments 
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Section Three: 

Part (A) 

  

Listen and then choose the correct answer: 

 

1. The student said he couldn't take the test because the bus ________. 

o A. Was lagging behind schedule. 

o B. Had a hard time due to bad weather. 

o C. Had an accident on the highway. 

2. What was the real reason why he didn't make it to class? 

o A. He was asleep at home. 

o B. He was playing video games in bed. 

o C. He was still eating breakfast. 

3. What is the program's policy for missing a test?  

o A. Students can take the test at a later date for half credit. 

o B. Students cannot make up a test for unapproved reasons. 

o C. Students can take tests if they submit a doctor's note. 

4. Which concern did the student NOT mention about not passing the class? 

o A. His girlfriend will leave him unless he pulls up his grades.  

o B. The man might lose financial support to pay for his education. 

o C. He fears that his parents will feel upset by his actions. 

5. What message is the teacher trying to get across to the student?  

o A. Students should select their classes based on their schedules.  

o B. Students need to accept accountability for their choices. 

o C. Students ought to get more support from their parents. 
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Appendix (4) 

Teacher's Guide 

Introduction:  

The researcher prepared this guide for the purpose of helping and guiding teachers of English in 

general and teachers of listening comprehension skills in particular by providing them with the 

steps that their students should fellow in order to keep an e-portfolio in the university computer 

lab. 

 At the end of lessons students should be able to: 

1.  Visualize the topic. 

2. Note-take. 

3. Find support details. 

 

 Training  Time Plan:   
 

 

Week Lesson No. 
Session 

 

No. 
Time 

1 
1-2-3 1 

 
90 minutes 

4-5-6 2 90 minutes 

2 
7-8-9 3 90 minutes 

10-11-12 4 90 minutes 

3 
13-14-15 5 90 minutes 

16-17-18 
 

6 90 minutes 

4 
19-20 ï 21 7 90 minutes 

22-23 ï 24 8 90 minutes 

5 25-26-27 9 90 minutes 

 

In current study the researcher follows these procedures to teach students listening skills by 

e-portfolio:  

¶ At the beginning of experiment, the researcher created a group on Facebook site and 

invited  students to it.  
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¶ Title: E-portfolio for listening (Suheir Balusha) 

Link: https://www.facebook.com/groups/261500530684336/ (See appendix 10)  

¶ The researcher posts audios as posts that related to three specific sub listening skills 

(visualizing the topic, finding support details, note-taking). 

¶ Students get into an online internet to the Facebook group which contains the materials 

that related to the three previous of sub skills of listening "audios".  

¶ Training on intensive listening is the first step in the lab, as the researcher chooses one 

audio to each specific skill respectively, and turns it on twice. Students must listen 

carefully to the audio, and answer the questions that below this audio (first trial). The 

teacher repeated this process more than once and the students answer the question again 

(second trial). After that, students copied their answers on Microsoft word page to save it 

on their e-portfolio. Students must put the first trial of asking questions and second trial in 

their e-portfolio to let the teacher see the differences among the two attempts. 

This process takes (9) sessions, in each session, the researcher turns on (3) audios in each session. 

Distribution of the training' s content 

 

 

 

Session 
Lesson 

No. 
Link of the topic Skill  

Teaching 

Aids 

 
One 

Lesson 1 

http://www.esl-lab.com/dir4/dir4.htm 

 

Visualizing the 
topic *Computer 

 
Lab 

 
*Recording 

 
*  LCD 

 
* Internet 

Lesson 2 

http://www.examenglish.com/IELTS/IEL

TS_listening_part1.htm 

 

 

Note-taking 

Lesson 3 http://www.esl-lab.com/dear/dearrd1.htm 
Finding 

supporting 

details 

Two 

Lesson 4 
https://learnenglish.britishcouncil.org/en/ie

lts-practice/mock-listening-paper-

dormitory-tour 

 

Visualizing the 

topic 

 

 

 
 

*Computer 
 

Lab 
 

Recording 
 

*  LCD 
 

* Internet 

Lesson 5 

http://www.examenglish.com/IELTS/IEL

TS_listening.htmé 

Note-taking 

 

Lesson 6 

http://www.esl-

lab.com/snack/snackrd1.htm 

Finding 

supporting 

details 

https://www.facebook.com/groups/261500530684336/
http://www.esl-lab.com/dir4/dir4.htm#.Ux0DqZ83Ov0.facebook
http://www.examenglish.com/IELTS/IELTS_listening_part1.htm
http://www.examenglish.com/IELTS/IELTS_listening_part1.htm
http://www.esl-lab.com/dear/dearrd1.htm
https://learnenglish.britishcouncil.org/en/ielts-practice/mock-listening-paper-dormitory-tour
https://learnenglish.britishcouncil.org/en/ielts-practice/mock-listening-paper-dormitory-tour
https://learnenglish.britishcouncil.org/en/ielts-practice/mock-listening-paper-dormitory-tour
http://www.examenglish.com/IELTS/IELTS_listening.htm?ModPagespeed=noscript
http://www.examenglish.com/IELTS/IELTS_listening.htm?ModPagespeed=noscript
http://www.esl-lab.com/snack/snackrd1.htm
http://www.esl-lab.com/snack/snackrd1.htm
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Three 

Lesson 7 
http://www.dcielts.com/ielts-

listening/ielts-listening-for-directions/ 

 

Visualizing the 
topic 

*  Computer 
 

Lab 
 

*  Recording 
 

*  LCD 
 

* Internet 

Lesson 8 

http://www.esl-

lab.com/phone/phonefra.htm 

 

Note-

taking 

Lesson 9 

http://www.esl-

lab.com/textbooks/textbooksrd1.htm 

 

Finding 

supporting 

details 

 

Four  

Lesson 10 
http://www.dcielts.com/ielts-

listening/directions-maps-and-plans/ 

 

Visualizing the 

topic 
 
 

*  Computer 
 

Lab 
 

*  Recording 
 

*  LCD 
 

* Internet 

Lesson 11 

http://www.esl-

lab.com/childintro/childfra.htm Note-taking 

Lesson 12 

http://www.5minuteenglish.com/feb26.ht

m 

Finding 

supporting 

details 

Five 

Lesson 13 http://www.dcielts.com/ielts-

listening/directions-maps-and-plans/ 

Visualizing the 
topic 

 
*  Computer 

lab 

*  Recording 
 

*  LCD 
 

* Internet 

Lesson 14 http://www.listenaminute.com/c/computer

s.html 
Note-taking 

Lesson 15 

http://www.5minuteenglish.com/mar26.ht

m 

Finding 

supporting 

details 

Six 

Lesson 16 http://www.esl-lab.com/eslbasic/travel-

sightseeing-3.htm 

Visualizing the 
topic 

*  Computer 

lab 

*  Recording 
 

*  LCD 
 

* Internet 

Lesson 17 

http://www.esl-

lab.com/weddingplans/weddingplansrd1.h

tm 

Note-taking 

Lesson 18 

http://esl.about.com/library/listening/bllis

_job1.htm 

Finding 

supporting 

details 

http://www.dcielts.com/ielts-listening/ielts-listening-for-directions/
http://www.dcielts.com/ielts-listening/ielts-listening-for-directions/
http://www.esl-lab.com/phone/phonefra.htm
http://www.esl-lab.com/phone/phonefra.htm
http://www.esl-lab.com/textbooks/textbooksrd1.htm
http://www.esl-lab.com/textbooks/textbooksrd1.htm
http://www.dcielts.com/ielts-listening/directions-maps-and-plans/
http://www.dcielts.com/ielts-listening/directions-maps-and-plans/
http://www.esl-lab.com/childintro/childfra.htm
http://www.esl-lab.com/childintro/childfra.htm
http://www.5minuteenglish.com/feb26.htm
http://www.5minuteenglish.com/feb26.htm
http://www.dcielts.com/ielts-listening/directions-maps-and-plans/
http://www.dcielts.com/ielts-listening/directions-maps-and-plans/
http://www.listenaminute.com/c/computers.html
http://www.listenaminute.com/c/computers.html
http://www.5minuteenglish.com/mar26.htm
http://www.5minuteenglish.com/mar26.htm
http://www.esl-lab.com/eslbasic/travel-sightseeing-3.htm
http://www.esl-lab.com/eslbasic/travel-sightseeing-3.htm
http://www.esl-lab.com/weddingplans/weddingplansrd1.htm
http://www.esl-lab.com/weddingplans/weddingplansrd1.htm
http://www.esl-lab.com/weddingplans/weddingplansrd1.htm
http://esl.about.com/library/listening/bllis_job1.htm
http://esl.about.com/library/listening/bllis_job1.htm
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Notice: all the previous is considered as the first step of training. After that students must be 

trained on 4 stages: 

 

1. Collection stage: 

 The teacher asks students to collect five audios related to three specific skills from websites 

that connected with listening skills. They must save these audios in their e-portfolio.  

2. Selection stage:  

Then, students must choose five audios of all from these audios that the researcher has 

downloaded on the Facebook group which they most admired and put it in their e-portfolio.  

Seven 

Lesson 19 
http://www.ielts-

exam.net/practice_tests/50/IELTS_Listeni

ng_Section_1/474/ 

Visualizing the 
topic 

 Computer 

lab 

*  Recording 
 

*  LCD 
 

* Internet 

Lesson 20 
http://www.esl-

lab.com/credit/creditcardrd1.htm 
Note-taking 

Lesson 21 

http://esl.about.com/library/listening/bllis

_customer1.htm 

Finding 

supporting 

details 

Eight 

Lesson 22 http://www.ipassielts.com/index.php/ielts_

training/listening_test/2.1 

Visualizing the 
topic 

 
*  Computer 

lab 

*  Recording 
 

*  LCD 
 

* Internet 

Lesson 23 
http://www.esl-

lab.com/cellphone/cellphonerd1.htm 
Note-taking 

Lesson 24 

http://esl.about.com/library/listening/bllis

_survey.htm 

Finding 

supporting 

details 

 
Nine 

Lesson 25 http://www.examenglish.com/IELTS/IEL

TS_listening_test3_part1.htm 

Visualizing the 
topic 

*  Computer 

lab 

*  Recording 
 

*  LCD 
 

* Internet 

Lesson 26 
http://www.esl-

lab.com/cellphone/cellphonerd1.htm 
Note-taking 

Lesson 27 

http://esl.about.com/library/listening/bllis

_number1.htm 

Finding 

supporting 

details 

http://www.ielts-exam.net/practice_tests/50/IELTS_Listening_Section_1/474/
http://www.ielts-exam.net/practice_tests/50/IELTS_Listening_Section_1/474/
http://www.ielts-exam.net/practice_tests/50/IELTS_Listening_Section_1/474/
http://www.esl-lab.com/credit/creditcardrd1.htm
http://www.esl-lab.com/credit/creditcardrd1.htm
http://esl.about.com/library/listening/bllis_customer1.htm
http://esl.about.com/library/listening/bllis_customer1.htm
http://www.ipassielts.com/index.php/ielts_training/listening_test/2.1
http://www.ipassielts.com/index.php/ielts_training/listening_test/2.1
http://www.esl-lab.com/cellphone/cellphonerd1.htm
http://www.esl-lab.com/cellphone/cellphonerd1.htm
http://esl.about.com/library/listening/bllis_survey.htm
http://esl.about.com/library/listening/bllis_survey.htm
http://www.examenglish.com/IELTS/IELTS_listening_test3_part1.htm
http://www.examenglish.com/IELTS/IELTS_listening_test3_part1.htm
http://www.esl-lab.com/cellphone/cellphonerd1.htm
http://www.esl-lab.com/cellphone/cellphonerd1.htm
http://esl.about.com/library/listening/bllis_number1.htm
http://esl.about.com/library/listening/bllis_number1.htm
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 The researcher gave S's titles and links of listening websites to help them collect and select 

audios, there are some examples of these web sites: 

* http://www.esl-lab.com/ 

*http://www.learnenglishfeelgood.com/listening/   

* http://englishenglish.com/listening_skills. htm  

*http://esl.about.com/od/englishlistening/  

*http://www.123listening.com/  

*http://www.listenaminute.com/c/computers.html 

 

*http://www.examenglish.com/IELTS/IELTS_listening_test3_part1.htm 

 

*http://www.englishpond.com/listening/http://www.agendaweb.org/listening/intermediate.htm 

 

*http://www.esolcourses.com/content/topicsmenu/listening. Html 

 

Students also share five audios that related to three listening skills via the Facebook group. They 

must save these (15) audios to put them in their e-portfolio. 

 

3. Stage of reflection: 

 In session (10) students must comment on the audios which they have downloaded. For 

example, they can mention the reasons of choosing these audios, and put them in their e-

portfolio, also expressing their feeling towards the topics. (See the part of reflection in 

appendix 8, P: 120)  

4. Stage of presentation: 

Finally, in the session (11) every student must show the best audios of the contents of e-

portfolio.  Also in this stage students can discuss with the teacher and with each other's.  After 

that, Students must save all previous activities on CD or flash disk. 

5. Stage of evaluation: 

 In the session (12) the teacher must collect the e-portfolios of students that saved on CDs to 

evaluate students' work. The researcher evaluates students CDs according to a rubric. (See 

appendix 7, P: 118) 

http://www.esl-lab.com/
http://www.learnenglishfeelgood.com/listening/%20%20*%20http:/englishenglish.com/listening_skills.%20htm%20*http:/esl.about.com/od/englishlistening/%20*http:/www.esolcourses.com/content/topicsmenu/listening.%20html%20*http:/www.123listening.com/%20*http:/www.englishpond.com/listening/http:/www.agendaweb.org/listening/intermediate.html
http://www.learnenglishfeelgood.com/listening/%20%20*%20http:/englishenglish.com/listening_skills.%20htm%20*http:/esl.about.com/od/englishlistening/%20*http:/www.esolcourses.com/content/topicsmenu/listening.%20html%20*http:/www.123listening.com/%20*http:/www.englishpond.com/listening/http:/www.agendaweb.org/listening/intermediate.html
http://www.learnenglishfeelgood.com/listening/%20%20*%20http:/englishenglish.com/listening_skills.%20htm%20*http:/esl.about.com/od/englishlistening/%20*http:/www.esolcourses.com/content/topicsmenu/listening.%20html%20*http:/www.123listening.com/%20*http:/www.englishpond.com/listening/http:/www.agendaweb.org/listening/intermediate.html
http://www.learnenglishfeelgood.com/listening/%20%20*%20http:/englishenglish.com/listening_skills.%20htm%20*http:/esl.about.com/od/englishlistening/%20*http:/www.esolcourses.com/content/topicsmenu/listening.%20html%20*http:/www.123listening.com/%20*http:/www.englishpond.com/listening/http:/www.agendaweb.org/listening/intermediate.html
http://www.listenaminute.com/c/computers.html
http://www.examenglish.com/IELTS/IELTS_listening_test3_part1.htm
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Appendix (5) 

An example of a student e-portfolio  

The contents of a student's e-portfolio:  

1. Personal page: it considered as a CV for student, she can mention personal data. 

 

 

Personal page 

¶ I'm Sama Matar, I'm 20 years old 

¶ I study English language at Al -Azhar 

University at Gaza. 

¶ I'm enrolled with listening & speaking 

course. 

¶ I hope to be better at listening skills of 

English. 

¶ I like listening to music in general and 

English songs in particular. 

 

2. Contact me: it is important to communicate between the teacher and the student. 

Contact me 

¶ WEBSITE  

http://manarportfolio.tk/ 

¶ EMAIL  

manar3nb@gmail.com 

¶ ACCOUNT ON FACEBOOK  

http://manarportfolio.tk/
mailto:manar3nb@gmail.com
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https://www.facebook.com/groups/276874325691205 / 

¶ PHONE NUMBER  

0110000000000 

3. Activities of training on intensive listening. 

lab.com/dir4/dir4.htm-/www.eslhttp:/Training on visualizing the topic skill: available from  1)-(3 

Answering questions after first trial of listening: 

 

1. When is Steve going out with Jennifer? 

A. Friday 

B. Saturday 

C. Sunday 

D. Monday 

 

2. Where is the movie theater? 

A. 2 

B.1 

C. 12 

D. 4 

3. Where is the restaurant located? 

A. 6 

B. 11 

C. 14 

D. 8 

 

4. What time does the restaurant close on Sundays?  

A. 10:30 PM 

B. 11: 00 PM 

https://www.facebook.com/groups/276874325691205/
https://www.facebook.com/groups/276874325691205/
http://www.esl-lab.com/dir4/dir4.htm#.Ux0DqZ83Ov0.facebook
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C. 11:30 PM 

D. 12:00 AM 

 

5. Where is the florist? 

A. 10 

B. 6 

C. 15 

D. 5 

 

Score = 3 

Answering questions after second trial of listening: 

 

 
 
1. When is Steve going out with Jennifer? 

A. Friday 

B. Saturday 

C. Sunday 

D. Monday 

 

2. Where is the movie theater? 

A. 2 

B.1 

C. 12 

D. 4 

3. Where is the restaurant located? 

A. 6 

B. 11 
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C. 14 

D. 8 

4. What time does the restaurant close on Sundays?  

A. 10:30 PM 

B. 11: 00 PM 

C. 11:30 PM 

D. 12:00 AM 

5. Where is the florist? 

A. 10 

B. 6 

C. 15 

D. 5 

Score = 4 

 

(3-2) Training on finding supporting details skill: available from http://www.esl-lab.com/ 

 

SMART PHONES 

Answering questions after first trial of listening: 

 

1. The young man says he needs a new phone because. 

A. his parents took his last one 

R B. someone stole his last one  

C. his phone is an older model  

 

2. How many phones does the young man already have? 

A. two 

RB. three 

C. four 

3. According to the conversation, what are the young man's parents like?  

RA. friendly 

B. generous 

C. kind 

http://www.esl-lab.com/
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4. What do his parents want their son to do to get a phone? 

A. take out money from his bank account 

B. find a job and work to earn money 

RC. ask his brother if he can use an old phone 

5. What is the BEST word to describe the young man's personality?  

RA. talkative 

B. mean 

C. self-centered 

Score = 2 

 

Answering questions after first second of listening: 

 

SMART PHONES 

 

1. The young man says he needs a new phone because __________. 

A. his parents took his last one 

RB. someone stole his last one 

C. his phone is an older model  

 

2. How many phones does the young man already have? 

RA. two 

B. three 

C. four 

3. According to the conversation, what are the young man's parents like?  

A. friendly 

B. generous 

RC. kind 

4. What do his parents want their son to do to get a phone? 

A. take out money from his bank account 

RB. find a job and work to earn money 

C. ask his brother if he can use an old phone 

5. What is the BEST word to describe the young man's personality?  

RA. talkative 
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B. mean 

C. self-centered 

Score = 4 

 (3-3) Training on note-taking: available from http://www.esl-lab.com/ 

 

Answering questions after first trial of listening: 

 

Pizza Delivery 

 

1. Which topping is NOT mentioned as one available from this pizza shop? 

PA. bacon 

B. mushrooms 

C. Italian chicken 

 

2. What pizza does the man finally order? 

A. pepperoni and green peppers on one half and Italian sausage and black olives on the 

other 

PB. pepperoni and Italian sausage on one half and green peppers and bacon on the other 

C. pepperoni and mushrooms on one half and green peppers and Italian sausage on the 

other  

3. What else does the man order with his pizza? 

PA. a salad and orange juice 

B. bread sticks and a beverage 

C. a drink and chicken sticks 

4. What was the total of his order? 

A. $15.19 

PB. $15.90 

C. $15.99 

 

5. What is the man's telephone number and address? 

A. 3040 South 60 East at 340-1870  

http://www.esl-lab.com/
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PB. 1314 South 16 East at 340-1870  

C. 1340 South 16 East at 340-1870  

Score =2 

 

Answering questions after second trial of listening: 

 

Pizza Delivery 

 

1. Which topping is NOT mentioned as one available from this pizza shop? 

A. bacon 

PB. mushrooms 

C. Italian chicken 

 

2. What pizza does the man finally order? 

PA. pepperoni and green peppers on one half and Italian sausage and black olives on the 

other 

B. pepperoni and Italian sausage on one half and green peppers and bacon on the other 

C. pepperoni and mushrooms on one half and green peppers and Italian sausage on the 

other  

 

3. What else does the man order with his pizza? 

PA. a salad and orange juice 

B. bread sticks and a beverage 

C. a drink and chicken sticks 

4. What was the total of his order? 

A. $15.19 

PB. $15.90 

C. $15.99 

5. What is the man's telephone number and address? 

PA. 3040 South 60 East at 340-1870  

B. 1314 South 16 East at 340-1870  

C. 1340 South 16 East at 340-1870  
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Score = 5 

4. Activities of collection stage: (downloading 5 audios to each specific skill) 

Links of the audios that related to visualizing the topic, note-taking, finding supporting details 

skill: 

1. http://esl.about.com/library/listening/bllis_number1.htm 

2.  http://www.examenglish.com/leveltest/listening_level_test.htm 

3. http://www.ipassielts.com/é/audé/listening_exercise_2_travel 

4. http://www.5minuteenglish.com/mar26.htm 

5. http://www.esl-lab.com/runningshoes/runningshoesrd1.htm  

6. http://www.examenglish.com/IELTS/IELTS_listening.htmé 

7. http://www.dcielts.com/ielts-lisé/directions-maps-and-plans/ 

8. https://learnenglish.britishcouncil.org/é/mock-listening-paé 

9. http://learnenglishteens.britishcouncil.org/exams/listening-exams/listening-exams 

10. http://www.examenglish.com/leveltest/listening_level_test.htm 

11. http://www.manythings.org/elllo/ 

12. http://www.talkenglish.com/Listening/ListenIntermediate.aspx 

13. http://www.carolinebrownlisteninglessons.com/ 

14. http://www.englishpage.com/listening/ 

15. http://www.esolcourses.com/content/topicsmenu/listening.html 

 

 

5. Activities of selection stages: (choosing 5 best audios to each specific skill of listening).  

Links of the audios that related to visualizing the topic, note-taking, finding supporting details 

skills: 

16- http://esl.about.com/library/listening/bllis_survey.htm 

17- http://esl.about.com/library/listening/bllis_customer1.htm 

18- http://esl.about.com/library/listening/bllis_job1.htm 

19- http://www.examenglish.com/leveltest/listening_level_test.htm 

20- gsso9..vvv-ho`rrhdksr-bnl.ƕ.`tcƕ.khrsdmhmf^dwdqbhrd^1^sq`udk 

21- http://www.5minuteenglish.com/mar26.htm 

22- http://www.5minuteenglish.com/feb12.htm 

23- http://www.5minuteenglish.com/feb26.htm 

24- http://www.esl-lab.com/dear/dearrd1.htm 

25- http://www.esl-lab.com/runningshoes/runningshoesrd1.htm 

26- http://www.esl-lab.com/smartphone/smartphonerd1.htm 

27- http://www.esl-lab.com/phone/phonefra.htm 

28- gsso9..vvv-dw`ldmfkhrg-bnl.HDKSR.HDKSR^khrsdmhmf-gslƕ 

29- http://www.examenglish.com/IELTS/IELTS_listening_part1.htm 

30- http://www.esl-lab.com/eslbasic/travel-sightseeing-3.htm 

 

6. Sharing stage: links the audios: 
 

http://esl.about.com/library/listening/bllis_number1.htm
http://www.examenglish.com/leveltest/listening_level_test.htm
http://www.ipassielts.com/ielts_training/free_practice/listening/audio/listening_exercise_2_travel
http://www.5minuteenglish.com/mar26.htm
http://www.esl-lab.com/runningshoes/runningshoesrd1.htm
http://www.examenglish.com/IELTS/IELTS_listening.htm?ModPagespeed=noscript
http://www.dcielts.com/ielts-listening/directions-maps-and-plans/
https://learnenglish.britishcouncil.org/en/ielts-practice/mock-listening-paper-dormitory-tour
http://learnenglishteens.britishcouncil.org/exams/listening-exams/listening-exams
http://www.examenglish.com/leveltest/listening_level_test.htm
http://www.manythings.org/elllo/
http://www.talkenglish.com/Listening/ListenIntermediate.aspx
http://www.carolinebrownlisteninglessons.com/
http://www.englishpage.com/listening/
http://www.esolcourses.com/content/topicsmenu/listening.html
http://esl.about.com/library/listening/bllis_survey.htm
http://esl.about.com/library/listening/bllis_customer1.htm
http://esl.about.com/library/listening/bllis_job1.htm
http://www.examenglish.com/leveltest/listening_level_test.htm
http://www.ipassielts.com/ielts_training/free_practice/listening/audio/listening_exercise_2_travel
http://www.5minuteenglish.com/mar26.htm
http://www.5minuteenglish.com/feb12.htm
http://www.5minuteenglish.com/feb26.htm
http://www.esl-lab.com/dear/dearrd1.htm
http://www.esl-lab.com/runningshoes/runningshoesrd1.htm
http://www.esl-lab.com/smartphone/smartphonerd1.htm
http://www.esl-lab.com/phone/phonefra.htm
http://www.examenglish.com/IELTS/IELTS_listening.htm?ModPagespeed=noscript
http://www.examenglish.com/IELTS/IELTS_listening_part1.htm
http://www.esl-lab.com/eslbasic/travel-sightseeing-3.htm
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31- http://esl.about.com/library/listening/bllis_survey.htm 

32- http://esl.about.com/library/listening/bllis_customer1.htm 

33- http://esl.about.com/library/listening/bllis_job1.htm 

34- http://www.ipassielts.com/é/audé/listening_exercise_4_nature 

35- http://www.ipassielts.com/é/audé/listening_exercise_2_travel 

36- http://www.5minuteenglish.com/mar26.htm 

37- http://www.5minuteenglish.com/feb12.htm 

38- http://www.esl-lab.com/dear/dearrd1.htm 

39- http://www.esl-lab.com/smartphone/smartphonerd1.htm 

40- http://www.esl-lab.com/childintro/childfra.htm 

41- http://www.esl-lab.com/phone/phonefra.htm 

42- http://www.examenglish.com/IELTS/IELTS_listening.htmé 

43- http://www.examenglish.com/IELTS/IELTS_listening_part1.htm 

44- http://www.esl-lab.com/eslbasic/travel-sightseeing-3.htm 

45- http://www.dcielts.com/ielts-lisé/directions-maps-and-plans/ 
 

7. Reflection stage:   

        The reflection of above previous audios: 
 
¶ I see that most contents of audios are combined with three listening skills" visualizing the 

topic, note-taking, finding supporting details" that help me  to answer the questions below 

these audios, which is considered very useful to develop listening skills (Such as audios 

number 1, 4, 5, 6, 7,8). 

¶ I feel amused  in listening these audios, as the contents of some these audios are   funny 

and musing, whereas the main topic of  the  audio number 2 about food recipe, and the 

main topic of  the audio number 6 about human development,  as I like these two topic too 

much. But in other hand, I feel some audios are very boring, as the main topic of them 

about politics, and I am not interested in this topic, so I dislike it (such as the audio 

number 14). 

¶ I see that some audios are easy, that no need to repeat listening them more than once to 

understand them, it is very clear that  I can ask the questions easily (such as audios 

number 3, 4, 7). On other hand, I see that some other audios are medium difficulty, and I 

need to repeat it more than twice to understand them well (such as audios number 8, 9, 10, 

11).  Moreover there are some audios are difficult and complicated to understand, I need 

to repeat them more than 3 times to understand them and answer the questions (such as 

audio number 12).  

¶ I feel that the duration of some audios is suitable (such as  audios number 3, 4, 5) as the 

period of these audios ranging between 3 minutes to 7 minutes. Otherwise, the duration of 

other audios is rather long, as its duration more than 10 minutes, that make these audios 

rather boring (such as audio number 16).  

http://esl.about.com/library/listening/bllis_survey.htm
http://esl.about.com/library/listening/bllis_customer1.htm
http://esl.about.com/library/listening/bllis_job1.htm
http://www.ipassielts.com/ielts_training/free_practice/listening/audio/listening_exercise_4_nature
http://www.ipassielts.com/ielts_training/free_practice/listening/audio/listening_exercise_2_travel
http://www.5minuteenglish.com/mar26.htm
http://www.5minuteenglish.com/feb12.htm
http://www.esl-lab.com/dear/dearrd1.htm
http://www.esl-lab.com/smartphone/smartphonerd1.htm
http://www.esl-lab.com/childintro/childfra.htm
http://www.esl-lab.com/phone/phonefra.htm
http://www.examenglish.com/IELTS/IELTS_listening.htm?ModPagespeed=noscript
http://www.examenglish.com/IELTS/IELTS_listening_part1.htm
http://www.esl-lab.com/eslbasic/travel-sightseeing-3.htm
http://www.dcielts.com/ielts-listening/directions-maps-and-plans/
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¶ I noticed that there some audios are arranged sequence, as each audio follow the following 

audio in meaning and content thus force me to listen carefully to these audios, so I can 

understand the following audios. I see this sequence is annoying. 

¶ In my opinion, improving listening skill by this way is very interesting and motivating, I 

like it too much. Also I expect my level at listening will become better. 

 
 

8. Comments on other's e-portfolio:  

Comments on Amal' e-portfolio: 

¶ I see that e-portfolio of Amal is good and included all the basic elements of e-portfolio. 

¶ The audios are well organized into folders, as the audios  that related to visualizing the 

topic skill  are arranged into the same folder, the audios related to note-taking are arranged 

into the same folder, in addition to  finding supporting details  skill are arranged into the 

same folder. 

¶ The audios included 3 listening skills equally, as she downloaded 2 audios to each skill of 

listening.  

¶ The number of the audios is little, as she downloaded only 2 audios to each skill, where it 

is supposed 5 audios to each skill. 

¶ I admired the reflection of Amal about the audios, as she almost commented on each 

audio, and mentioned the features and defects of each audio.  

 

9. Comments on Aseel' e-portfolio:  

 

¶ In my opinion the e-portfolio of Aseel is good in some points, as it included all the basic 

elements of e-portfolio. 

¶ The number of the audios is suitable, as she downloaded 5 audios to each skill, where it is 

supposed 5 audios to each skill. 

¶  The audios included 3 listening skills equally, as she downloaded 5 audios to each skill of 

listening. 

¶  The reflection of Aseel about the audios is excellent, as she almost commented on each 

audio, and commented on all the details of the audios including the number, the duration 

and the quality of all the audios.  

¶ In my opinion also the e-portfolio of Aseel is not too good in some points, such as:  

¶ The audios are weak organized into folders, as the audios that related to visualizing the 

topic skill,   note-taking skill and finding supporting details skill are put in one folder. 

That makes the e-portfolio not organized.   

 

10. Evaluation:  
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The following table is a rubric to evaluate e-portfolios of the students. 

 (15) Marks 

 

 

(10) Marks 

 

(5) Marks 

 

Number 
More than ( 15) audios 

Ranging between (15 to 10) 

audios 
Less than ( 10) audios 

 
P  

Form 
Well organized Organized Need  more organization 

P 
  

Content 

Strongly related to three listening 

skills 
related to three listening skills 

Weakly related to three 

listening skills 

 
P 

 

Reflecting 
Excellent reflecting Good reflecting Bad reflecting 

 
P 

 

Sharing 
More than ( 15) audios 

Ranging between (15 to 10) 

audios 
Less than ( 10) audios 

 
P 

 

Commenting 
Comments on more than ( 15) audios 

Ranging between (15 to 10) 

audios 
Less than ( 10) audios 

P 
  

Degree of 

Student 
(80) Marks 

Final Degree (100) Marks 

Notice:  The researcher added (10) marks automatically to each student presented her e-

portfolio, as it encourage and motivate each student to show her e-portfolio. 

Appendix (6) 

Activities of listening that the researcher used in the training. 

¶ Activities that related with the skill of "Visualizing the topic"  (1, 2). 

Visualizing the topic (1)  

Available from: http://www.britishcouncil.org/learnenglish 

http://www.britishcouncil.org/learnenglish


млу 

 

  

 

 


