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ABSTRACT

The study aimed at investigating the effect of e-Portfolio on developing the third
level English majas’ listening skills at Al-Azhar University - Gaza. The target skills
were three listening sulskills (the ability to visualize the topic, note-taking and the
ability to find supportingdetails).

The researcheradopted the quasi-experimental approach The
researcher selected a sample of (50) English majors'studying at Al- Azhar University-
Gaza. The patticipants were divided into two equa groups: a control group and an
experimental. E-porffolio method was used in teading the experimental group, while
theordinary method wes usd with the control group.

The instrument was listeningtest. The testwas used as a pre- test to prove groups'
equivaence Moreover, it was used as a post test to measure any possibledifferences
between thetwo groups.

The collected data were ardlyzed and treaed statisticdly. The findings indicated
that there were statistically significant differences between both groups in favor of the
experimental one in terms of the ability to visualize the topic, note-taking and the ability
to find suppating details.

In addition, at implementing the effed size equetion, the results revealed that
the experiment had an effed size in favor of the experimental group. In the light of
those findings, the researcher recmmended the necessityof implementinge-
portfolio in teadiing listening skills. The reseacher also suggestedfurther reseach
should be conducted on the effects of e-portfolio on devel oping differert English language
skills.
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Chapter |
1.1Introduction

The past few years have witnes®d emegence of a large of technologica
advancements in general, and those assciated with educaion in particular. These
advancements covered al elements of educaional situation such as teachers, students,and
curriculums. This vas sequential with the temendous technolagicd advances stating with
using compuers, then using the internet together with the massiveturnout on the use of
some vebsites suchas Y ouTubeand plenty of recreational, cultural, and educdiona sites.

In this context, e-portfolio comesas one of the effect of this progress, which was
defined as a tool of assessmendnd learning. As a result of technology, the electronic
portfolio is keing available and the studentare encouraged to wse it to exhibit theirwork. And
It is had for thosewho have nottried to usethis techniqueto imagine theamount of their
importance and advantages, so many universities and schools began usinge-portfolio
becauseof its importance

E-portfolio is an importnt way of teachingand that it works to advance student
learning. It is also an effective evaluation tod. So institutions of higher learning use e-
portfolios for multiple purposes suchas to enhance student learning, conduct authentic
program/institutional assessment, support studemts they prepare for future careers, and
meet certification standrds(Batson, 2002: §.

Acoording to Cambridge (2012: 5) e-portfolios are exciting because they could help
the teachersthink about key issuesin supporting stucent learning and developmert.
Moreover, thereare many fields and purposes gpatfolio, teachingisteningskills isoneof
themostimportant uses ok-Portfolio (Heath 2005: 6%

Becauselistening isa compex process,it needs many and varied teaching methods in
English language, and using an e-portfolio is one of thesemodern methods. As a result,
Learners and teachers give listening greater emphasis now than in the past (Flowerdew &
Mil ler, 2003.



The researcher in this study focuses on listening skill espeialy for severa
reasors, including teaching listeningskills as ane of the most difficult tasksfor any EFL
teacher. This is because sucessful listening skills are acquired over time and with many
pradices. Especially at Al-Azhar University the duration of lecture is not enowgh to pradice
all listeningskills dfectively.

Listenng is the key to al effective communicdion, without the ability to listen
effectively, messages are easily misunderstood T communication bre&ks down and the
sender of the messge can easily become frustrated or irritated. Thus, being able to listen
well is an important part of communication for everyone. The guided pradice by the teacher
is one of the best ways to improve this skill. A student with good listening
comprehension skills will be able to participate more effectively in communicative
situations(Kashani, 201180).

Listening, as a skill, is assumnhg more and more weight in SL or FL clasgooms
than ever before. Rost (1994: 142) paints out "listening is vital in the language classroom
because it provides input for the leamer. Furthemore, listening provides the input of the
students to the bas for language acquistion and enables leaners to interact in spolen
communicaion; as a resut, this tednique should be consdered nat to be ignored
(Phillips, 2000:3.

Listening is an important skill and plays a vita role in peoples'life. Moreover, while
listering; the desire to listen, as well as the cgoability to listen (comprehenson) must
be present with the listener for the successful recognition and analysis of the saund.
‘Listening redly means  'listening and understanding what we hea at the same time. So,
two concurrent actions are demanded to take place in this process(Rost, 194: 63).

Itisimportantto developlisteningskills by using e-portfolio. E-portfolio
resources affed positively the cognitive skills and the affective aspeds of stucdent.
Related literature considers e-portfolio as a valuable resouce that affeds cognitive ills
and leaming- teaching process effedively. As a resut, it is significant to apply e-portfolio
program to achieve effective learning (Lunchoomun, 2007: 41

Teaching listening skills is one of the most difficult tasks for any ESL teacher. This is

because successful ksting skills are acquired over time and with lots of practice. It's frustrating
for students because there are no rules ggammar teachingrhis is not to say that there are
not ways ofimproving listening skillshowever they are difficult to quantif3eare, n.d.)
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http://esl.about.com/cs/teachingtechnique/a/a_teachgrammar.htm
http://esl.about.com/od/englishlistening/English_Listening_Skills_and_ActivitiesEffective_Listening_Practice.htm

As language teachense need to think of how we can incorporate listening into our
teaching and provide opportunities both inside and outside the classroom for our students to be
exposed to significant listeningput (Al-Batal, n.d).

To conclude, English majorsat Al-Azhar University face a lot of problems and
difficulties, especially English Departments, whch deal with Emglish as EFL. This
requires new pedagogical methodsthat help the development of the educational process
but in the ecent period, educaional ingtitutions have moved toward greder
accountabilty, the electronic portfolio is a prime example of how teachers, students
and parents work together to improves t u d adnevesént.

1.2 Statement of the Problem:

Theresearchens being a student majoring English atAdhar University noticed
thatstudents lackhe abiity of the listening sub-skills, so they perform poaly.

| inquired the teachers of English at the Azhar University and in other universities
arownd the mostskill thatan English major sufferfisom it, and the answewaslisteningskill.
The teachers also showttht they really need a new ways of teaching listeng@abse of its
great importance and impact on other listening skills

In addition,| required English majorat Al-Azhar Universityaroundthe most skill they
find it difficult, most of them complained about mastering listening skillnce the idea of

researcltameworking hard to provide a new way to teach listerskijs.

1.3 Research Questions:

Theproblem of thestudy can bestated in themainquestion:

What is the effed of E-Portfolio on developing English majors' listening skills for
students at Al-Azhar univer sity-Gaza?

Themain guestion can be clarified by asking thefollowing sub-questions:

1. Are there statiticdly significant differences at ( U 0.05) in the level of
fivisualizing the topic, note-taking, finding supporting details” in the post-test
between theexperimental group and the control group?

2. Are there statiticdly significant differences at ( UO 0.05) in the level of

o



fivisuaizing the topic, notetaking, finding supporting details’ in the pre and
posttest of thexperimentalgroup?

3. What is the effect of E-Portfolio on developing English majars' listeningskills at
Al-Azhar university-Gaza?

1.4 Research Hypotheses:

1. There are statisticdly significant differences a (U O 0.05) in the level of
fivisualzing the topic, note-taking, finding supporting details" in the pod-test
between theexperimental groupand thecontrol group.

2. There are statisticdly significant differences a (U O 0.05) in the level of
fivisualizing thetopic, note-taking, finding sipporting details” in the pre-posttest of
the experimental group.

3. Theeffed sze of e-portfolio on developing English ngjors listeningskills achieves
(0.5) or mae as estmated by Etasouare.

1.5 The Purposeof the Study:

1- Investigating if there are statistically significant differencesn the level of
fivisualizing the topic, note-taking, finding supporting details' in the pog-test between
the experimental groupand thecontrol group.

2- Investigating if there are  statisticdly significant differencesin the level of
fivisualizing thetopic, note-taking, finding suppotrting details" in the pre-posttestof the
experimental group.

3- Investigatingthe effect of e-portfolio on developing English majas listeningskills at
Al-Azhar university-Gaza.

1.6 Significance of the Study:

1. This study provides a new way for teaders especially those who attempt to use
moden technology suchas compudrs, YouTube, etc. to tead English language skills.
asthroughapplyinge-portfolio students have to use websites, for exanmpt®llection
and selection stages students collect and stflest of listening audios and video from

different websites.



2. This study is important because its subjgct is consicered as a contempaary
development in e-learning and moden trendsin educaion based on self-learning for

learners.
3. This study also helps curriculum developers and designers to involve e-portfolio as a

tool to assistin entancing learning for EFL students as it is considered anew

technique to teach listening skills.

1.7 Delimitations of the Study:

This study is limited to female English majars of the third level, who are enrolled in the
Listening & Speaking course during the second semester of the academic yea (2013-1014)
at the Faaulty of Education, Al-Azhar University- Gaza. To develop three skillsvisualizing
the topic, notaaking, and finding supportng ideas’.

1.8 Definition of Terms:

Reviewing the related litergure and other previous studes, the researter

adopted the following definitions as they were comprehensve, clear and direct to the

point.

Effed: It is the degree of development in studen t sddievement in English

languagelisteningskills as aresult of usingeportfolio, estimatedy eta square

Electronic portfolio: is a colledion of studentsworks represented mainly in audios

and videos via thenternet and presented on CDsn order to improve Istening skills.

Listening skill: can be dfined as anindividual ability to understand spolen English

namdy visualizing the topic, noteaking, and finding supportng ideas.

1.9 Procedures of the Study
To achievethe aims of he study, thefollowing steps ae followed:

1- Reviewing previous studies related to e-portfolio and listening skills
2- Designingtest
3- Chedking the \alidity and reliability of the test;

P



4- Applying the pre-testonthe ample ofthe stuly;

5- Implementing the experiment (usinge-portfolio);

6- Applying the pod-teston the smple ofthe stuly;

7- Analyzing the collededdata statsticdly;

8- Discussngtheresuts and answering the qeston of the stuly;

9- Presentingthe suggestionsand therecommendationsn the light of the resuts;

and Providing suggestions for further studies.

1.10 Summary

This chapter presentsthe background of thpresent study in terms of introduction,
staement of the problem, research questons, and reseah hypothess, purpose of the stdy,
significanceof the study, ddimitations of the stuly, definition of tems and procedures of study.

Chapter two will present theliterature reviewof the stuly.



Chapter I

Review of literature

2.1Introduction

This chapter is divided into two sedions. The first section reviews the theaetical
framework of the currentstudy. Sedion two reviewsrelated studes, eat sedion

discusss listeningskills on one &nd and e-portfolio onthe otler hand.

Secton one

Theoretical framework

This chapter is presented in intwo majorcaegories: Listening skills ande-portfolio.

2.2Listening Skill

2.2.1 Déefinitionsof listening

There are many definitions of listening as a skill; those are ranging from the
smple to the compex. For ingstance listeningis defined as the ability to identify and
understand what others are saying This involves understanding a speeker's accent or

pronurciation, his grammar and his vocabulary and grasping his meaning (Howatt and Dakin,
1974: 16).

Members of the International Listening Assocetion define listenng as "the process of

receiving, constructingmeaning form, and respondingo spoken andr nonverbaimessge.
Vandegrift (2004) cited in Wolvin (2010: 58).

Jones et. ad (2008: 104) defines listenng as "a selective process by which sounds
communicated by some source are receaved, critically interpreted, and acted upon by a
purposeful li stener”.

Also Rost(2011: 12) defined listeningas "negotiating meaning with the spesker and
respondng".

The researcher can define listening as the ability to receive what the speker



adually says and to cortsuct and present meaning.

2.2.2 Thelmportance of Listening:

Listening is one of the most important skadksidentcan have.Listening is thefirst
language skill developed; itcomes lefore speaing, reading, and writing (Lundseen, 1981
159).

According to Mcdonagh, et al. (2012: 87) listening is the primary means by which

incoming ideas and information are taken in.

Listening is important for effective communication becaise 50 percent or more of

timewe spend communicating is spending listenng (Wolvin, 2010: 72

Although mostof studentshave spenta great ded of time learning to read and write,
fewer than two percentof studentshave had any formal listeningtraining (listening fadoid,
2013.

Numerous studes indicaed that efficient listeningskills were more important than

reading skills as dactor contributingto academic suaess(Brown, 2001:121).

The researcher concluded that listening in life in general, or inside classroom in
particular, is consicered one of the most commony usedskills to complete the process of
communication. It is not limited to formal speaking situation. It also plays an integral part
in our everyday lives as our attitudes, «ills, and kehaviors are affected by the listening
that we do. EFL studentsneal to develop listeningskills becaise it greatly affects aher
skills suchas spaking, reading and writing.

2.2.3 TheDifferences between Listening and Hearing:

Studentsoften confused between listenng and hearing. There are same studentsin
the classpom who hearthe lecture and then got nothing. While studentswho listento the
lecture, they digestthe lecture and understand what they here dueto processng what they
hea (listenng).

If people here the lion screaming and they did nothing this is heaing, but if theyread
to the lion screaming (proted ourslves from the lion) then this is listenng because we

process what we hear and understand thescreaming (listenng).
y



There are basic differences between hearingnd listening:
- Heaing and listenng are not neessarily the same.

- Heaing involves the process by which soundwaves enter eas. Listening is more than
just heaing, it is the comprehension of what is said, and it shodd result in mentl
reaction.

- Heaing maybe defined as auditory perception of sounds.Listening is actualy the
interpretation of thesownds tret are heard.

- Heaing is the first part in the process of listeningbut listeningis much more than
heaing (Ahuja, 20@8: 24).

- Heaing is a physiological process, whereas listeningis a cognitive process. In other
words, ligening occurs only when we choacse to atach meaning to what we hea (Ang-
Jaime, 2009: 20.

- Heaing is the passve phase of speeh reception, listeningis the adive phase of
speech reception (Ang-Jaime, 2009: 2]

- Heaing means letting sound or noisein through one ea and letting it out through the
other ear.

-Listening on the other hand is quite different it is heaing with intention of trying to
understand whet the other person is aying (Krishnremurt, 2011:141-156).

The reseacher thinks that the difference is whether you assmilate the knowledge

through listening or if you useeas by heaing.

The researcher noticed that heaing is the first step in listenirg, and it is consicered
fewer complexeshan listenng. To listenwell, stucents rely on their eas, mind, and heats,
but hering is receiving sounds ohy without any international or purposeful interpretation.

2.2.4 Listening as anActive Process:

Listening is an active process of attaching meaning to the speed sounds (Wood,2013:
144). In the past, listening comprehension was usualy characterized as a passve
adivity (Joiner, 1991 198. However, many theorists realized that listenings nota
passgve but an adive process of constricting meaning from a stream of sounds
(Murphy, 1991 60).

Listening is an adive process that involves taking the auditory stimuli, attaching

meaning to words, and understanding the messages presented by the words you hear

(Wong, 1993: 158.
sy



Wolvin and Coakley (1992: 72) concluded that both in and out of the classoom,
listening consumes more of daly communicaion time than other forms of verbal
communicéion.
Theresearder concludedhat listeningis an adive processthat engages the listerer in
avariety of cognitiveprocess,and it is far morecompex thanheaing or othawise physically

receiving messages.

Clark & Clark (1977: 8) summaize this view of listeningin thefollowing way:

1- Listeners take in raw speed andhold a phorologica representation of it in working
memory.

2- Theyimmediatelyattempttoorganizethe phonologicalrepresentatiomto
constituents, identifying their contentand function.

3- They identify each constituent and then construct underlying proposittorikling
continuallyonto ahierarchical repreggation of propositions.

4- Once they have identified the propositons for a constituent, they retain them in
working menory and at somepoint puge memory of the phorological representation.

In doing this, they forget the exad wording and retain themeaning.

Poelmans (200310-14) mentionedthat previous process is ordered, related and in a
logical order.

Active listeninginvolves listeningwith all senses. Aswell as giving full attention to the
speker, it is important that the édive listerer Gis aso Oeen 6to be listening -
othewise the speaker may conclude that what they are talking about is uninteresting to the
listerer. (Ortiz, 2010:®)

Thereseacher can concluded from abovecharaderistics thatthe active list process isa
series of logicaly linked taskswhich are neaded to obtain and fully understand the whole
messge.

EFL leaners may have different logic as they usualy concentrate on the structureand
the main ideaand rot on peparation (Currie, 2003.



2.2.5 Types ofListening

Wolvin & Coakley (2001: 178)have idenified the following five types of listenir:
Discriminative: This isdefined as listening to distinguish aiditory or visua stimuli.
Comprehensive: Thisis ddinedas listenng to undestand the ressage.

Therapeutic: This type of listeningis the mosttypically suggestedto the spesker and

listerer when consicering pastaral listening.

Critical: This type of listening islistening tocomprehended and then evauates the

messge.

Appreciative: This occurs when listeningis to obtain sensay stimulation or enjoyment

through theworks and experiences of otters.

There are another four basic types of listening, which one you think most people
pradice (Wood,2013:175):

71 [Inactive listening: The definition of this is the old adage, filn one ear and out the
othe .0You hea the words, but your mind is wandering and no communication is
takingplace

1 Selective listening: You hea only what you want to hear.

1 Active listening: You listenclosdy to contentand intent.

1 Reflective Listening: This is adive listeningwhen you also work to clarify what the

spedker is saying and makesurethere is mutual unarstanding.

After surfing the literature related to listening comprehenson by Saricoban
(199937), it is founded that listening comprehension falls in different types such as
extensivelistening, intersivelistening, selective listening and interadive listening.

Eadh type of listening requires different degree of psychological processing. By
consicering your purpose, you can engage in the most apprgoriate type of listeningin a
given situation and devote the degree of psychoogical processng necessay (Verderber, R.
& et al., 2009: 8889).

The reseacher in the current study chose comprehensive type becauseit focuses on

understanding messges,and sheconsdered it the kasisfor the othettypes of listenirg.



2.2.6 Difficulties of the Listening
Listening is very much a compex and an adive adivity. It rarely takes place in
isolation from other skills and usualy happens in tandem with them, the most commonly
speking (Pachler & Redondo, 2007: 51).

There are many barriers makelistenng difficult. According to Lyerly & Maxey

(2000: 75-76) thesebarriers can be grouped o three types:

1. Physica barriers are those caused by the environment and your own physical

hedth, swch as urcomforted chairs, tabks and urclear sound ofrecorder.

2. Intellectual barriers are those that affed your ability to comprehend, such as

unfamiliar language.

3. Emotionalbarriers can erupt as readionsto certain types of people or messages,

suchas the egree of anger and tension.

Why same students find litening difficult:

Brown (2001) posulated somesources of dificulties:
. Over-clustering or under-clustering.
. Distradion from redundancy.
. Illiteracy with colloquialisms
. Interference from performance variables.
Rate of delivery.
. Prosodic feaures.
Noise.

© N O U~ W N R

. Single exposure.
In reseachers experience as a student of English language at Al- Azhar
University-Gaza, the reseacher can summarize the problems that face EFL studentsas

follows:

- They aretrying to urderstandevery word.

They get left behind trying to work out what a previous wad meant.

They justdo not know e mostimportant words.

They don't recognize thewords that they know.
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- They have problems with dfferent accents.
- In listening, there are a host of fadors that highly influence the processng of
speed and that can often block comprehension, which are therefore what makes

the listening comprehension process dfficult.

EFL studentsin Gaza suffer from- previous charaderistics of English language
espeially the rate of delivery as they basically consicer spoken English is  quick  which
affects this abilty to listen.

The reseacher coud summarize the following reasons that make listening
difficult:

Characteristics of the listener, proficiency and expeltience with the second
language, vocabulary size, phonologicd and grammaticd information and background
knowledge about thetopic, text, structure (Saickt, 2011: 76).

Characteristics of the listening Passage:
Richads (1983: 221) mentioned a group of characteristics of listening passage
- Passage length and related factors.
- Length of passage.
- Redundacy.
- Information density.
- Differeces in passagelength, information density, and redundancy
betweenauthentic and creaed passages.
- Passage complexity.
- Syntactic complexity concreteness.
- Directness of éxt.
- Infrequent words.

- Culturally specific vocabulary and idioms.

The researcher believes that distradion from redundancy is the most important
factor that makes listeningdifficult. As the speaker normally says a good ded more than
is strictly necessary for the conveying the message. Redundancy includes such thingsa s
repetition, paragphrase, polishing with utterancesin parenthesisself-
corredion, the use of fiiflersdo such as | mean, well, er. A listener is urgble to profit
from such redundancy by becoming aware that not every new sentence or phrase

contans new information and that there is extra time available for comprehending.
M O



Instead, they will feel interfered and distraded (Brown, 2001:239).

This characteristic of the listening Passage make listening comprehension more
difficult for EFL students. Finaly, the above fadors and others congtitute an
impediment that influence listening process and obstruct comprehenson among

language leanersin genera and EFL listener in particul ar.

2.2.7 Listening Skills
In English listening, the reseachers divide skills into micro and macro ones.
Listening skills can be broken into smaller sub skills to achieve comprehenson of what is
listened to.
There are mostfrequently micro skills in EFL lessors. PurdyandBorisoff (1997:23)

postulaéd anumberof theseskills:

- Predictingwhat peopleare goingto talk about.

- Guessangat unknown vords orphrases without par.

- Usingone's avn knowledge of the subed to help oneunderstand.

- ldentifying relevant pants;rejecting irrelevant information.

- Retainingrelevant pants (notetaking, summaizing).

- Reawmgnizing discoursemarkers, e. g., well; oh, anotherthingis; now, finally; etc.
On other hand, Riclards's (1983: 225)mentionel micro-skills for listening to
lecures:

1- Ability to identify purposeand sopeof ledure.

2- Ability to identify topic of ledureand follow topic development.

3- Ability to identify relationships among units within discouse (e.g., major
ideas, generdizations, hypotheses, supportingdeas, examples).

4- Ability to identify role of discouse markers in signaling structure of a lecture
(e.g., conjunctions, aderbs,gambits, routnes).

5- Ability to infer relationships €.g., cause, effect, conclusion).

6- Ability to recognize key lexical items elated to subjet/topic.

7- Ability to deduce meanings ofwords from cornext.

8- Ability to recognize makers of cohesion (disoursecompeence).

9- Ability to recognize function of intonation to signal information structure

(e.g., pitch, volume, pace key).
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10- Ability to detect atitudeof speaker toward subpect matter.
11- Ability to follow different modes of leduring: spolen, audio, audo-visud.

In thecurrent studyand after consulting with some of the lecturersdhtUniversity of
Al-Azhar, the researcher choteee skillsof listening that they are alreadyiting in the
listening and speakindenglish 3201 )Jniversity CourseDescription(See appendix 11)

2.2.8 Teaching Listening:
Acoording to Flohr& Paester (2006: 4), there are three different stages of teaching

listenirg:

Pre-listening means that the teacher makes the studentsaware of a situation and

adivates tteir prior knowledge.

While-listening means that the teacher gives the studentsvisual support or guided

guestions beforehand.

Pog-listeningis the stagewhere the studentsbecome adive and work with what
they had heard.

There is an ovawhelming agreenent that teaching listening, like other language skills,
should pass through threestagespre- listening, while- listering andpost listening. Eacd of
thesestages involves specific adivities which ultimately partcipate and

ams to adhieve comprehensiveomprehensionf a spokentext (Brown, 2006).

2.2.9 Steps of Teaching Listening Skills in EFL Classooms

According to Brown (2006: 6) teaching listening should @ss through three stages,
pre listening, while listening and post listening. Ead of these stages involves specific
activities which ultimately patrticipate and aims to achieve comprehensgve comprehension of

a spolen text.

Thesestepscan besunmarized as follows:
1- Activation of prior knowledge for improved listening comprehension.
2- Systematic presentation of listening for main ideas, listening for details, and
listening and making inferences.

3- Stimulating integration of real world cultura information for students to knowand
M p



share.

4- Presentation of extensive listeningtasksleading to personalized speaking.

There are also two types of processto teach listeningskills as EFL "botom-up and

top-down" processng:

Two different kinds of processesare involved in understanding spolen discouse.

Theseare often referred to as bottan-up and topdown processng (Richards, 20®: 51).

1 Teadingbottom-up processng:

Bottom-up processng means usingthe incoming input as the basis for understanding the
messag. Compeehension begins with the received data that is analyzed as suaessve lewes
of organization sounds, words, clauses, seen tenss, texts, untl meaning is derived.
Compehension is vewed as a pocess of acoding.

It refers to the deaoding process the dired deaoding of language into meaningful units,
from sound waves through the air, in through our eas and into our brain where
meaning is deaded. To do this, students need to know the code. How the soundswork and
how they string together and how the codescan change in different ways when theyre
strungtogether And most studentshave never beentaughthow English
changes when it's strung together in sentences (Peterson, 1991:56).

Learners needa large vocabularyand a good working knowliedge of sentence
structure to procesgextsbottomup. Exercises that develop bottom-up Processinghelp

the learner to do suchthings as thefollowing:

- Retain input while it is being processed.

- Reawmgnize word and clausedivisiors.

- Reaognize key words.

- Reamognize key transtitions in adiscourse.

- Reamognize grammaticd relationshipsbetween key elements in sentences.

- Usestressand intonation to identify word and senterce functions.

Many ordinary classroom listening activities focus primarily on bottom-up
processng, with exercises such as dictation, close listenirg, and the use of multiple-
choice questons after a text, and similar adivities that require close and detailed
reaognition, and processng of theinpu (Richards, 2008: 234.
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1 Teaching top-down processing:

Top-down processng, on the othe hand, means using of background
knowledgein understanding themeaningofa messge. Whereas bottom-up
processng goes from language to meaning, tg -down processng goes from meaning to
language The background knowkedge required for top-down processng may be
previous knowledge about the topic of discouse, situational or contextual knowledge, or
knowledge in the form of fischemato or fiscr i p plan®about the oweral structure of
events and the relationships between them (Rubin, 1994: 208).

Top-down processinglsorefers to how studentause their world knowledge to
attribute meanirg to language input; how theirknowledge of socid conventim
helps usunderstam meaniry. (Morley, 2001).

Richards (2006: 51) mentionedthat exercises which require top-down processng
develop the leamerGs ahility to do thefollowing:

Usekey words to condruct the schema of a discourse.
- Infer the setting for atext.

- Infer the role of the participants and their goals.

- Infer causesor effeds.

- Infer unstteddetails of a situation.

- Anticipate questionsrelated to the topic or situation.

For further clarification, the reseacher can use certain adivities to develop the

following top-down listening skills:

1 Studentsgenerate a set of questionsthey exped to hea aboutatopic, and then
listento seeif they are answeed.

1 Studentsgenerate alist of things they alrealy know about atopic and things they
would liketo learn more about,then listenand compare.

1 Studentsread ones p e a lpaet in @ sonversation, predict the other spe&kerd part,

thenlistenand compare.

1 Studentsreal alistof key points to be covered in atalk, then listen to see which
ones are mentioned.

1 Studentslistento partof a story, completethe story ending, then listen and
compae endings

1 Studentsread news headlines, guess what happened, then listento the full news
MT



items and compare.

From al above mentioned skills, the reseacher noticed that listening
comprehension is the result of the interadion between fibotom-u p @nd fitop-downo
listening skills. Bottom-up skills involve fidecdingd constuucting a mesage from sounds,
words, and phrases Top-down skills involve using background knowledge to make
inferences about what the speker intended. Good L1 listenershavefast, automatic
botom-up skills. L2 listerers rely on top-down skills to suppkement their less developed
bottom-up listenirg. In class, we provide listening lessonswith pre, during and after
listening elements to allow learners to use their top-down skills and to develop their

bottom-up skils.

Liangzhu (2003: 79) mentianed the factors that influence the choice of the adivities of
top-downadivities,such as:

Thetimeavailable.
Thematria available.
Theability of the class.

= =4 =4 =4

Thenatureand contentof thelistening text itself.

The researcher quoted the outlines of teadhing listening lessonsfrom one of the

lecturers of Listeningand Speaking Course. These can be clear by seen in thefollowing:

There are three stages of teaching listeninglessors:

a. Prelistening:

Warming up

In this stag students predict information related to the text by showng picturesfor
examples.

Explain that they shoud focus only on the information they need, before you start
listening.

To let student brainstam the ideas on the topic they are going to listen to. This

helps them focus on the objective.
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b. While listening steps:

Students provided with one or two questions that help them to get the gist of the
spolen text.

Students listen the text to get the gist .They shouldnt worry that they have not

understoodevery word they hear. Not every word isimportant!

Note: in this stage, the recorder is played more than one time. Each time aims at

achieving a specific objective.

Giving two or three general questions to chedk students comprehension of the
basic details (Findng details).

Providing questions tomake students nie any dates,people or places they hear.

Dividing students into groupsand giving each group a different listening task (e.g.
different questions), then swap their answers and have students listen again and

check their classmate's answers.

Repeating the recording is necessaryespeally, the parts stucents have most
trould e understanding them.

c. Pog listening stage
Post listening adivities can be used to check comprehension, evaluate listening
skill, useof listening strategies and use the knowledge gained in other contexts. Relatethe
textto personal life, criticize the validity of the material, discoveringbias andinferring
hidden message.

Also, a teacher should not choose listening materia that is too long. If
necessary, he/ she shoud stop the listening to the materiad at cettain difficult points and

review what studentshave understood.

All previous stages are considered as the main steps in ordinary mettod of teaching

listening skills in EFL classes a universities.

In the current study the reseacher aso followed the three stages of teading "pre-

M ¢



listening, while-listening and post listeningAs each stage of previous stagesdsessary in
teading listening.

The researcher seeghat  theintensivetrainingof in teachindistening passethrough

the same stages. As in pre-listenng stage, studentsexamine the questions that related to

theaudio.

In while-listeningstage, the teacher turnsthe audio on; studentdistento the audio and

answer thequestions.

In pog-listening stage, stucnts cled theanswers ofthe qlestons.

2.2.10Listening Strategies
Listening strategies have been defined as the skill that a compeent first language
listerer possesss and uses automaticdly, but which a second language listerer resorts to
consciousy to conpensate for incompleteability (Rost & Wilsan, 2013: 27).

Buck (2001: 104) identified two kinds of strategies in listening

1- Cognitive strategies Mental adivities related to comprehending and storing input in

working memoryor long-term memory for later retrieval, and they include:

1 Comprehension processes. Asscaiated with the pocessng of linguisic and
nonlinguistic inpu.
1 Storing and memay processes Assaiated with the storing of linguistic and

nonlinguistic input in working memory or long-term memory.

1 Using and retrieval processes Assaiated with accessng menory, to be readied

for output.

2. Metacognitive strategies: Those conscious or unconsciousmental adivities that
perform an exeautive function in the management of cognitive strategies, they
include:

1 Assesdng the situation: Taking stock of condtions surrounding a language task
by assessing oneb s own Kk nowl e d g@wiable ontemdand externd
resources, and the condraints of the situation before engaging in atask.

1 Monitoring: Determining the  effectiveness of oned sown or
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anothed performance while engaged in atask.

1 Seltevauating: Determiningthe effectivenessof o n e @ws or anothed s
performancefter engaging in the activity.

1 Sdf-testiny: Testing self to determine the effectivenessof one6 ®wn language

useor the lack thereof.

EFL sudents find it sutable to follow cognitive strategies as it is eaer than
metacognitive strategies. It aso depends on comprehension as most of listeningactivities

involves compehensionskills (OdValley, 2009.

Listening strategies have many and severd classificaions Accoording to (Oxford, 1990,

there are two general types of strategies:

3. Direct strategies
It contains the fourfoll owing strategies:

1 Compensation Strategies

If used sucessfuly, compensation strategies can help the listeners overcome knowledge
limitations when they do not hea something clealy or they cannot cach al the words.
For example, they can make agood guess about the sodd status of certain people from
the way they are addressed. Besides, the speekers tone of voice which indicates his or
her state of mind, makes it possble for the listener to corredly interpret what is heard.

4. Cognitive Strategies
According to the results of the reseach study of OdVialey (200), cognitive
strategies prove to be the most common type of strategies used by language leaners.
While Oxford gives a detaileddescription of al the strategies, Baoon caegorizes them under

two main headings top down and bottom-up strategies.

a. Bottom-up Strategies:
They are text based strategies becaise they depend on using cluesor evidence from

theexisting text to understand new information.

b. Top-down Strategies:
Unlike bottom-up strategies, this type of dsrategy is thought to be at a higher



cognitive level in the sense that it deds with more dabstrad6 clues. Thus, listeners using top-
down strategies relate what they hea to what they aready know which is known as Schemata
knowledgea

2. Indirect Strategies
It cortains thefollowing five strategies:
1 Metacognitive Strategies
These are strategies that help learners coordinate their own leaning process.
1 Ildentifying the purposg;
As is the case in red-life Situations, listeners need to set a purpose for listening in
order to set the right channels for their attention.

1 Sef-monitoring;

Listeners needto be self-conscious while listening to be able to monitor their
comprehension.

In the following, theresearcher is going to explain thesestrategies;

1 Social Strategies:

Language learning is considered to be a social adivity rather than an individual one.
In leaning situations there are aways mixed ability groups within which leamners can develop
some appropriate strategies for sharing ideas and asking for help.

1 Affective Strategies:
Oxford (1990: 98) argues that the affedive side of the leamner is one of the
biggest influences on language learning success or falure. Thus, leaners need some

kind of strategies to help them control thar emotions, attitudes and values.

The researter concluded from above points that:
It is betterto present students to varieties of authentic listening materials that can
provide leamners with auhentic examples of red-life dtuations, in order to help them to

choose and develop their own effedive listening strategies.

Stratgjies tat work best for some leaers maynot work for obers, so ltere isno such

prescribedset of list@ing strategieshat language learershaveto use in order to Heetter listaers.

To sum up, the researchebelieves tha it is bette to presen studens to varieties of
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authentc listening materials tha can provide learnes with authentic example of reatlife
situations in order to help them to dhoos and devel@ their own effective listening skills and

strategies.

2.3 E-portfolio
After reviewing the EFL listeningtheaeticd framevork presented in the previous

sedion, theresearcher will provide acompletediscusson ofe-portfolio.

2.31What is an e-portfolio?
Definitions in the eportfolio domain have been notoriously confusif@r example
Buzzetto-More (2010: 113 defined the eportfolio asa colledion of work developedaaoss
varied contexts over time. The porfolio can advance learning by providing students

and/or faculty with a way to organize, archive and display pieces ofwork.

The electronic format allows faculty and other professonals to evauate student
portfolios using technology, which may include the internet, CD-ROM, video, animation or
audio. Electronic portfolios are becominga popular aternative to traditional paper- based
portfolios becaise they offer practitioners and peas the oppatunity to review,

communicate and assesgortfolios in asynchronous manner (Gomez, 2011: 5).

In the literature, electronicportfolios are varioudy cdled eportfolios, folios, digital
portfolio, webfolios, web-based patfolios, online patfolios, andso on.

An e-porffolio is a portfolio that is created in a compuer in a compuer aided
environment andincorporates not just text, but also digital images, websites, audio and video
files (Buzzetto-More, 2010: 115%.

In addition, electronic portfolio is selective and purposéul collections of studeng
work made available on the WWW. Portfolios focus on the studens' reflection on their
ownwork (Zubizarreta, 2009: 50.

Also Suthaland (2007: 32) dfined e-portfolio as:

A system which allows uses, in any of their leaning identties, to seledively
record any abilities, events, plans or thoughts that are persordlity significant; it alows
theserecords to be linked augmened or evidenced by other data saurces and allows the

userto integate insttutional datawith their persoral data.



Commenting on what Zubizarreta (2009) postulaed, Zubizarreta limited and
allocaed thee-portfolio on the studets orly.

After comparing the above three definitions of e-porffolio, the reseacher tendsto

includedefinitions ofan e-portfolio in thefollowing elements:

1 A colledion ofdigital resoures.
1 That providesevidence of an indvidualés piogressand achievements.
1 Drawn from bothformal andinformal learningadivities.
1 That are persorally managed and owred by the learner.
1 That can beused for reviewing, reflectingand personal @velopment planning.
The researcher believes , the definitions of e-portfolios vary, but generaly it is a

colledion of students'works represented mainy in audios and videos via thenternet and

presented on CDsn order to improve Istening skills.

232 Types of E-portfolios

There are three man types of e-portfolios, although they may be referred to using
different terms (Cambridge, 2010: 1):

1 developmental
1 assessment
1 showcase
Developmental: (e.g., working) an e-portfolio that showsthe progress of a project, et...

Refledive: (e.g., leaning) an e-portfolio that demonstetes the learner sbunderstanding over

time.

Showcase: an e-portfolio that showases content (eg. like a photbography portfolio).
Otherwise, Barrett (2000) defined three types of electronic portfolio, cited in Dimarco
(2006: 17):

The showcase e-portfolio: organization occurs after the studentshave been created their
work.

The structured e-portfolio: a predefined organization exists for work that is yet to be
created.



Thelearning eportfolio: organization ofthework evolvesas thework is created.

Commenting on (Barrett's, 2000) the researcher found that three types of eledronic
portfolio that Greenberg defines are effedive in establishingtypes of portfolios based on

content.

Ingle & Duckworth (2013: 132)aso dscuss thefollowing six types of e-portfolio:

Learning: this type of e-portfolio is both stucent and faculty direded. Studentsutilize their
e-portfolio for a variety of reflective purposes. For instance, a stucent may wish to reflect
on couses t&ken, projects, internships, ativities, orprograms.

Assessment for Learning: this type of e-portfolio is primarily used for accreditation

purposes andprogram evauation.

Showcase a showcase e-portfolio is a studentowned e-portfolio with a colledion of
artifads desgned to dsplay thebest of that indvidual stuant.

Course: an e-portfolio may be spedficaly designed for a particular course. For instance,
studentsin coursemay create an e-portfolio with a templatethat has designated sedions for
them to post their homework assgnments, projects, reseach papers, or refledive

obsevationsaboutthe course.

Career and internship: thecareer and internship e-portfolio is arepresentationale- portfolio
that showsthe ownerés achievements as they apply to a particular task. Students nay chocse
to dispgay certain information to prospetive employers such as reflective obsevations on

recent leadershipand work experiences ordevelopmental goals.

Persanal: the persord e-portfolio alows the owner to refled upon his or her job or
internship experiences, courses taken, or campus involvement. Individuals may chooseto

shae private writing sanples, videcand audio dsplays, oreven phobgraphy.

Thereseacher used in the experiment thefirsttype of e-prtfolio- learning types of e-
portfolio. (See P: 25)

2.3.3E-Portfolio Contents:

Authors vary in classification of the contente-portfolio Madden (2007: 71)
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classified themain contents of an e-portfolio may be matrial that can be best described as:

1 Evidence of achievement dired- actual pieces of work, in full or in part, produced by
the individual eg. reports, slide presentaions indirect representetions of

artifacts e.g. phoographsof work, exam module ttles and grades.

1 Statementsabout the evidence reasoningfrom the author as to why this evidernce was
included.

1 Fealbad from peers, sipervisors et. on theevidence

1 Other personal matrial pertaining to the author, for example, persord details,

staement oftheir professional philosophy aims for thefuture.

2.3.4Componentsof an E-Portfoli o
According to Johnson& Manning (2010: 113) e-portfolio contans the following
elements:
A document: for examples, an essay on the connedion between Blooms Taxonamy and e-

portfolios as itrelates to edaation.

Images: perhaps a series of digital images that you took and modfied for an online

photayraphy course Considerusingtext to describe the images and purposefor taking them.

An audio file: for instance an audio interview your conducted with a professonal in your
field.

A PowerPoint presentation: say a group presentation on the benefits and challenges of
creating and maintaining aweb sie for your web development couse.

A video-file: for example, a video illustrating your ability to take, edit, and encode video for
your introduction to video editing course. Considr adding a written transaipt and generd

description of theassgnment when attaching avideo file to your e-portfolio.

Here anotherclassification, Batson(2011: 117) mentioned thecontinent of e-portfolios:

They may include (a) persord artifads, such as awards, resumes,transaipts, (b)
lessonplans and/or units, () strategies used for instruction, assessmentand classoom
maregement, (d) video clips of work with children, (€) samples of children's work, (f)
assgnments from university course, (g) documengtion of civic, community and

professonal participation, and (h) refl ective narratives concerning the contents.
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Ontheotherhand, Batson (2011:119)assgned four elements ofan e-portfolio:
Logo/ healer, navigation bar, author stagment, and content.

Three of the parts T logo/header, navigation bar, and author staement cary over
throughoutthe variousweb pages that nake up an e-portfolio.

1 Thelogo/heaer is uswly at thetop of each web page.

1 Thenavigation bar ties the entire e-portfolio together, which enablesthe reader to
movearoundthe \arious pages.

1 Theauthor statmentprovides lasic informationto thereader.

1 Thefourth @rt is the content that issdded to each Web Page.

There are several componentsof e-portfolio At UMSL an e-portfolio include five
sedions(Harris & Nelson, 2008:

1. Coverage which includes the rame ofthe studet and the uniersity;
2. Genera information whch includes gudent conect information;

3. Professona informationwhich includes studenttransaipts and test scores along with
the school andcooperating teachers' information from their student teching;

4. Philosophy of education which outines students'dbief abouttheimage of teacher;

5. Standardswhich refledsthe peservesteaders growth and theirrefl edive journals on

classpom activities to ned nationaland/or state standrds.

An e-portfolio uswaly opens with your philosopghy of education followed by your
resume.lt includes refl edive essays, videos,projects, reports,lessonsamples, or anything that
you fed is relevant to your background stay. Letters from students,instructors, and
feedback from ahers make a nice addition to your e-portfolio (Shelly & et a., 2011:17.

E-portfolio is similar to a workshopthat both studentsand teadchers works together to
improvelisteningskills.

2.3.5Uses ofan e-portfolio:

There are basically four reasonsto create an e-portfolio:
(1) self- assessmen{2) to allow studentsto showcase themseles to family and friends, (3)

to meet course requirements that may aso be a pat of a more general program

HT



assessmengnd (@) to assist in seking employment (Davis, 2010: 133).

The researcher believes that e-porffolio can be aso used by faalty to measure
studentprogress throughout an individual course. It can asgst in the important process of
assessmemf a particular course or an entire program. The e-portfolio is an excdlent tool for

assessment pposes.

Electronic portfolio can play a variety of roles within any given educaiond
environment. Teachers might usee-portfolios as a means of assessig student achievementby
designing portfolio artifad requirements that refled the successul learning and
application. Similarly, e-porffolioscan beusedto showcaseoutstandingstudent

achievement in general if the required portfolio (Sherman, 2006: 17.

Portfolio are currently successfuly used across a variety of modesof education in
primary, secndary, territory and doctoral education as well as continued professond
development, self-educaion, vocaional educaion and in service training. Portfolio based
assessmensystems can overcome weakness of other assessmentrocess, when they are
implemented with paper attention to the purposes of the educaiona program (Buzzetto,
2007:27).

Acocording to Grant (2009: 76), the portfolio development process covers the

following stages:

Collection: save artifads tha represent the day-to-day results of teading and learning
suchas aulios, videosand images.

Selection: review and evaluate the artifacts saved, and identify thosethat demonstete

achievement of spedfic stancards orgoals.

Reflection: refled on the significance of the artifads chosen for the portfolio in

relationshipto spedfic | earning goals.

Projection or Diredion: compae therefledions to the stan@rdsgoals and performance

indicaors,and st learning goals for thefuture.

Presentation: shaetheportfolio with peers andrecave feedbadk.

The researcher added evaluation stage, as it important to assessthe work of students.

HY



Where in current study the reseacher put a rubric as criteria for evaluation (Seeappendix
7,P: 118).

For further clarifi cation, theresearcher provides anexample of e-portfolio that shows the

main steps othe e-Portfolio (Seeappendix 5, P: 98).

2.3.6 Enhancing learning in EFL classroom by E-Portfolio

E-portfolio is important to discussthe concept of an e-portfolio and its role as a tool to
support learning. It has a strong impad on learning and teaching cross primary,
seoondary, furthereducation and higher education (Pegler, 2007: 25).

In addition, Dohn (2007: 310) mentined tha e-portfolio has different purposes to

support larning included:

1 Rearding and staing evidence and resources for learning.
1 Refleding on particular items.

1 Giving andreceiving feedbad.

71 Collaboratingwith others.

The e-portfolio can be supprted by online self-assessmentopportunities, it aso
supportnew approaches to pea assessmentFor example, it is possible to set up group
works for students,negotiate an assgnment and ask studentsgroupsto present individual

reports which are commented onby thatgroupand othes.

Therefore, e-portfolio is consicered an effedive tool for studentsto modfy, share, and

exchange learning resources (Stefani, 2007: 84).

Acoording to Grant (2009: 83) to usee-portfolio effectively, the stuent should:
1 Deddewhich learning activitiesand maerials ae needed.
1 Prepare and develop the nealed learning activitiesand magrials.
1 Develop or spcify measurementfor theleaning outome orperformance
Theresearcher in current study followed the previous stepsto teach studenthow to use
e-portfolio, and consicered e-portfolio as a tool of the teaching and leaming, not as an

assessment tdo
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2.3.7Advantages of E-Portfolio as aT ool of Teaching and L earning
The benefits of an e-portfolio typically derive from the exchange of idea and
feedback between theauthorand thosenho view and interact with thee-portfolio.

In addition, the authors' persordl refledion on the work inside an e-portfolio helps
creakt a meaningfulleaming experience. Lorenzo & Ittelson (2005:2) cited in Kramer, (2007:
150).

An dectronic porfolio offers severa advantages over a paper based one.
(Cambridge, 2012:136:

The e-portfolio can make full use of the fact that many learning and support
materials are now created, presented and distributed in electronic form (Grant, 2009). It
allows easy cross-referencing which enhances us ability. Conseuently it is accessble and

portable. Users are able to taketheir e-portfolio with them wien they leave institution.

It encourages dialogue and shaing of ideas and development through compuer

medieted communication and annotation/commenting toals.

As it electronic, the e-portfolio can be accessed from any networked comptuter, so the
userhas no need to carry anything around. By sharing the portfolio, the studentscan alow
tutors and assessors to review ther learning without needing to photocgy documents

thussaving time and ensuring confidentially (Cambridge, 2012: 101).

Commenting on Cambridge (2012), the reseacher can conclude the benefits of e
portfolio in terms of its aacessbility and lightness so it is easy moving. Therefore, it is
portable.

Onotherhand it kegys pace with technological advances, and it encourages sharing

amongstudentdhemseles andamong studentswith theirteadhers.

Rosset a, (2011: 94) aso mentionedother advantages of electronic portfolios
includethefollowing:

1 They reach alarge audience in arelatively shortperiod of time.

1 They are inexpensiveto develop (assuming candidaes arealy own the technolagy
equipment or have aacess tothe equipment).

1 Information @n be updated very quicky.
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1 Various technology media can be used to more effectively demonstete
comprehension, karning, and gowth.
1 Various ®dions of thesectronic portfolio can beconreded \ia hyperlinks.

1 Original artifacts aelesslikely to get lost, misplacel, ordamaged.

With the advantages of digital technologies, electronic portfolios have enormous
potential for conveying the breadth and depth of studentslearning history, alowing for a
compex web of connedions between deepening reflection and the full range of studens
abilities, adiievements, and goals for improvement and applicaion of learning.
(Zubizarreta, 2009: 58

Halstead& Sutheland (2006: 209) mentimed the advantages of the eledronic
seam endess;theresearcher summaized it in thefollowinglists:

E-portfolios fosteractive learning.

E-portfolios motivate stuants.

E-portfolios ae instruments offeedback.

E-portfolios aeinstruments of disusson on stdent peformance

E-portfolios ae easy to upgrade.

= =4 4 4 -4 -2

E-portfolios @n stae multiple media.

2.3.8 Comparison amongPrint Portfolios, Digital Portfolios, Electronic Portfolios and
Web Portfolios

The print portfolio gets delivered on paper. The goa of the print portfolio with all
portfolios is to sdll, it yielded by graphic designer, brag books offered by sales people and

dossers presentedby exeautives ae built to besdl (Dimarco, 20@: 24).

Thedigital portfolio gets delivered digitaly. Synonymouswith eledronic portfolio and
now more and more delivered as a web portfolio, digital portfolios deliver work

interactively through thedigital medium of acomputeror DVD player.

A web portfolio for a programmer, designer, writer, teacher, muscian or theaist
shaes the objectives for al portffolios in selling someoneor somethingto somebody and

creating an appearance.



The reseacher indicated from above that the advantage of print portfolio is that it
easy controlled; no technical errors or performance issues, usercan control data quality such
as output en belarge and full color.

Whereas the web portfolio is a great mediato deliver a portfolio due to its dynamic
nature and extensive reach, and it charaderized with mediums in price, flexibility,

scdability, and reachable.

Acoording to (Batson 2011: 113) since the mid-90s, the term "eportfolio” or
"electronic portfolio” has been usedto describe colledions of studentwork at a Web site.
Within the field of compostion studes, the term "Webfolio" has also been used. In this
article, we are using the current, genera meaning of the term, which is a dynamicWeb site
that interfaces with a databese of student work artifacts. Webfolios are static Web sites
where functiondlity derives from HTML links. "E-portfolio" therefore now refers to
database-driven, dynamic web sites, not statc, HTML-driven sites. Theresearder in

current study adopted an eledronic one as it easier than web portfolio and more available.

2.39 Challenges ofusing E-Portfolio

The primary challenge is in engaging students to maintain their e-portfolios. This is
partly because of the tension between instructional control and studentownership of the e-
portfolio. When the ingtitution hosts the software and insists on its use either for

assessna oraccreditation, the student s not takeownership the pocess.

The challenge here is for course designers to find a way of integrating the useof the e-
portfolio into the courseand to mativate learners in maintainingthemand to supportthem in
undeastandingthe value of refl edion (Rennie & Morrision, 2013: 79).

Lorenzo & Ittelson, (2006: 14) mentionedthat developes of e-portfolios face the

following challenges:

Information overload: readers can easily beoome overwhelmed with excessve,

disomanized information inthe electronic form.

Tednology: training faculty in how to useechnology effectively is challenging.
Copyright and privacy issues: providing authentic examples of studentwork poseslegal

iSssues.



Adoption: supporérs of teaching by e-portfolios are seeking effective ways to generate
faculty buying and educate faculty on how to use e-portfolios to showcase their work and
shae best pradices forteading and learning.

Most of thestudentsat Al-Azhar Univesity i1 Gazaalso face difficulties that they
suffer from lack of enough awarenessto prepare e-portfolios, in addition to a lot of students

lack technical skills that are consicered very necessay to prepare e-portfolio.

2.3.10 Summary

This part ofthe chapter presents the literature reviewof the stuly related

to listening skills and-portfolio.



Secton Two

Previous Related Studies

2.4Studiesrelated to Listening Skills

Lubbad (2013)

The study aimed at investigating the effectiveness of a multimedia based
learning program on developing t he seventh graders' listening comprehension skills and
attitudes in Gaza Governorate. The researcher selected a representative sample of 86
EFL female students aa Al Mamounia Prep School for girls. The participants were
divided into two equal groups: a control group, 43 stucents and an experimental one, 43
students.

The instruments were an achievement test, an attitude scde and an interview. The
adhievement test was used as a pre-test to prove groups equivalence. Moreover, it was used
as a post test to measure any possible differences between the target groups.The attitude
scale was used to measure student's attitudes toward listening skill before and after
conducting the multimedia program. In addition, the interview was used for low adiievers
whosewriting ability was weak at the end of each English listening class.

In addition, implementing the effect size equetion, the results revealed that the
program hed a large effed size in favor of the expernmental group.

In the light of thosefindings, the reseacher recommended the necessiy of
implementing multimedia program in teading English ligening comprehension.

Theresearcher of the current study recognized from this study how to manipulate

English websites toimprovelisteningskill.

Abu lyada (2010)

This study investgated the effect of adoping some esl-lab.com episodes on
developing listenng comprehension of the third year English major students at AL-
Azhar University 1 Gaza.



The sample was 48 female studentsstudying listeningand speking course during the
seoond semeser of the academic year 2010 -2011. The study sample was divided into the
experimental group (24) and the control group (24) who was pretested before the
implementation of medum ESL episodes .Resuts showed that there were no significant

differences between bothgroupsbefore stating the experiment.

The study finding revealed that there were significant differences in listening
comprehension achievement in favor of the post test results due to online pradice on
medium esl-labcom episodes. Finding aso reveded that online medium esl-labcom
episoces have large effed on stude's achievement. Based on the above finding the
researcher presents a number of recommendations and suggstions for AL-Azhar

University, English language department, teachers andEnglish ngjors as well.

Thereseacher of the current study apprehend that Ed-lab is a very usdul website for
improving listeningso the reseacher usedit to teach listening and to design the pre and

posttest fothe current sudy.

Abo Skhela (2010)

This study aimed at investigating the effect of using storytelling tednique in

enhancing 11t graders' listening comprehension sub-skills in Gaza Middle Govemorate. The
reseacher adopied the experimental approach. The sample of the study consiged of (74)
female students from Shohada Al Mgazee secondary school (B), the sasmple was

divided into two groups, experimenta (37) and control group (37). The storytelling
tedhnique was usd in teading the experimental group, while the traditional method wes

used to ingruct thecontrol group in theseamndtem of the school year (2009-2010).

The study examined the improvement shown by the experimental group who
recaved storytelling techniqueintegrated with (9) weeks through the training matenals from
thefirst of February to theend of March.

The researcher used pretest and pog-tests as the tools of the research. Eta
Square (h®) was used to cdculate the size effed and to identify the effediveness of using
storytelling technique.

The stwly indicated that there were statsticdly significant differences in the eleventh
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graders' listenng comprehension sip-skills due to ®rytelling technique.

Based on the finding, the researcher has recommended using staytelling as a

technique toenhance listeningcomprehension si-skills.

From the above mentionedstudy, the reseacher identified the similaritiesand
differences of portfolio models and choose the suitable model to the current study, that itis

leaning e-partfolio one.

Abu Hatab (2010

This study invesigates the effectiveness of a suggested program on improving
listening comprehension achievement through aural authentic matrials for English
language majas at Al Agsa University. The researcher usesone major tool which is the
listening achievement test. The researcher chosethe seand level of English majas at a
A;2gsaUniversity. The study sample was 30 female studentsenrolled in the first semeser of
the academic year 2009-2010. Otler steps were followed by the researcher to colled the
required data, like preparing a list of skills, a questonraire, a diagnosic test, and a
suggested program. A list was used to determine the micro-skills of listening
comprehension that should be included in English listening courses for university level,
thenit was usedto determine the mostimportant and missng skills that should betaught. The
questionraire was used to ask the studentsto choosethe mostimportant and missng skils
of listening comprehension that affect their acalemic improvement, then a diagnostic
test was applied to see how reliable studentswere in responseto the questionraire.
There was a high mathing among the lecturers, studentsand diagnodic tests results on the

chosn skills.

The study findings revedled that there were significant differences in listening

comprehensionachievement for thefavor of the postest.

Based on the above findings the researcher presents a numberof pedagogica suggestionsand

implicaions forcourseledurers univesity and designers.
Theresearcher benefited from Abu Hatabés study (2010) in utilization of a pre-test

& pog-testas a majortool, and from the recommendationsand suggestonsoffered by the
abovestudy.



Thabet (2009)

The purpose of this study was to investgate the effect of using two cooperative
learning techniqueson developing the reading and listening comprehenson skills of the

eighth graders.

The study was an experimental one. A pre-test/post-test design was adopted.
Eighty eight female students enrolled in the eighth grade at Gaza Preparatory. The
participants of the study were randonly assgned to either the experimental or the control
group, ead consistng of forty students, comprisingne class.

Theexperiment lasted for sixteen weeks duringthefirst term of the academic year

2006-2007.At theend of the experiment, the studentsn both groupswere exposedto the

listeningtestsagain.

The difference between the means of pre-tests variables was determined and
compaed for significant differences. The finding of the study affirm the contribution of
the two techniquesto enhancing thestudensg' reading and listening sKis and supportthemas
effediveinstructional methods in taching English.

In the light of the study finding, the reseacher recmmended the use of
cooperative learning structured and conceptual methods in teaching English and stressed
the necesdty of providing the studentswith as many oppatunities as posible to be
interactively engaged in class adivities. Without theseoppatunities, it is highly unlikely
that they will develop their skills andaaquirethe English language.

The researcher noticed that the procedures which  Thabet s (@008) followed are
usdul in teaching listening skills. So the researcher applied those procedures on her
teaching of listening. (See P: 15)

2.5 Studiesrelated to E-Portfolio

Al-Otaibi study (2013)

This study aimed at investgating the effect of language activities assocéated
electronic portfolio in development of writing skills in English among studentsof the

oT



preparatory year at King Abdul Aziz University in Jeddah, Saudi Arabia, The researcher

has usedthe quasi-experimental approah, and the sample of study is al studentsof the
preparatory year at King Abdul Aziz second level of English and their number (440)
student,the study sample consistedof a deliberate manrer (60) student,they been divided
randomy into experimental group consistedof 30 studentsand a control group consisted of
30 students.

The reseacher prepared to condwt the study language adivities linked to
electronic portfolio as well as the pre-postacdievementtestto measurethe skill of writing,
and to be ste of his validity and reliability.

Thereseacher usedthe t-test as a way to appoint to the statsticd results and know
the significance of differences letween the two groups,and Colen test ves usedto

determinetheeffectiveness and impeét of thesize of theimpad.

The study indicated that there were statisticdly significent differences in using
language adivities assaiated electronic portfolio, and in the light of the results of the
study the researcher recommended linking the objedives and contentof the curriculums of
the English language in order to adchieve the skills of using electronic portfolios in the
development of writing skills among studentsby including curriculums of the English
language activities linked to ekdronic portfolio.

The reseacher identified from Al-Otaibié study (2013) the stepsof forming the e-

portfolio which are the researcher mentoned in the current study. (See appendix 5; an

example of stucen t esportfolio)

Abu Metleqg study (2012)

The study aimed at identifying the effectiveness of using electronic portfolio on te
developing of someof the teaching compeencies anongstudens of Faalty of Educaion at
the University of Al-Agsa in Gaza, the reseacher usedin the study quasi-experimental
approech, the sasmple of study (30), a studentteacher in the majas (Mathematics, Arabic
language ) they were sekcted stetified randonty.

To adieve the objectives of the study, the reseacher prepare a note cad of
teaching competercies, and assessmentard of eedronic portfolio, and a teadher student

guide to pepare an electronic patfolio.
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To answer gquestions and hypotheses of the study the researcher used freguencies,
averages and deviations and test"T" for independent samples and correlated samples and
testthe effect size for measuring the effectiveness of the portfolios in the development of
someof the teaching compeencies among parameers students,The study indicated that
there were statisticdly significant differences between the scores of the reseach sample
and the selected value (75%) acording to the assessrent card of e-portfolio, and there are
statsticdly significant differences in the evauation of e-portffolio in a favor of

mathematics.
The researcher recommended the necessity of using electronic portfolios in
Palestinian shools,colleges and universities.

The reseacher of the current study benefited from the theaetica part, and from the
suggestions and recommendations of the study. In addition to statsticd analysis part of
the stuly.

Turki study (2011)

The study aimed at measuring the impad of a proposalonline training program to
give the parametrs of science skills of design and production e-portfolio, and to achieve
the objectives of the research researcher has used the quasi-experimental and descriptive
approech, and applied study tools of the training program and knowledge test and
scorecard product, has chosenthe sample of study consistng of (40) science teadher, "
Chemistry, Physics,Biology," from high s¢ool Onaiza.

The study found that there are statiticdly significant differences in the between
the mean scores of the experimental groupin the postapplicdion for it in the applicaion of
tribal test of knowledge for the benefit of dimensioral applicaion, and there are
statsticdly significant differences between the mean scores of the paramegrs in the
assessmentad the product on the side of the skill of the design skills and production
electronic portfolio.

The reseacher recommended using the electronic training program to train al the
occupants and former domestc jobs and educaiona maragement to design and produce an
electronic portfolio, and also recommended using an e-portfolio being the evauation way

for the parameter and dispay their distinctive ads, and to record professona growth and a
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source to determine their training needs, and the neead to develop the capabilities and
skills of technical parametr in build e-portfolio to keg pace with technologicd
development .

The reseacher of thecurrent study benefited from this study how to formulate the
guestions and the hypotheses of the study.

Filimban study (2010)

This study aimed to monitor the redity of teachers of Arabic language who usede-
portfolio to evaluate the level of language of the sixth grade pupis in Mecca To adieve
the objectives of the study, the reseacher usedthe descriptive approad, the reseacher
applied the tool of which is a questionraire consisting of (53) paragraph and consistedof
three axes, and applied it on a random sample of Arabic language paramegrs at the
primary level and educator supevisors, the number of responants (153) accented Arabic
language, and (21) educator supevisors, and the reseacher usedthe reliability coefficient
alpha Cronbah, and Pearson correlation coefficient to codify tool, and used the averages,
stanard deviations, t-test and ANOVA and Scheffe testto analyze the data and access to

theresults.

The study found that using e-portfolio by Arabic parametrs in the evauation of
the sixth grade pupis was average, and there are difficulties in the usng e-portfolio by
parameers represented in (19) difficulty, the most important one is the lack of
awarenk2ess of students and parents of he importance e-portfolio, and thelarge amount of

administrative burden onthe mrameter.

The study recommended that including the use of e-portfolio skills in programs of
preparing teachers during their studes in educaional university colleges, as well as the
development of specific standrdsand codified by experts inthis field.

The researcher of the current study benefited from statsticd anaysis part that used
the paired-sample T testresults to compae between studentsn different groups,and from
the treoreticd part.

Saqr' study (2006)

The study aimed to identify the effectiveness of the using of e-portfolio on
non



developing teaching skills for student trainee at Teaders College Jouf and attitudes
towards it, sample of study consistedof 58 stucent from all disciplines,and to achievethe
objectives of thestudy prepared by the reseacher notecard.

The results showed variation of student performarce of trainees in the public
teaching skills after using e-portfolio by teachers College, Al-Jouf, also showed that the
using of electronic portfolio achieves self-evaluation of the stucent trainee and increases
meditation of the student/trainee in his work and adhievements,in addition to students
aayuire the skills of the trainees for teaching increase during the period of field education
and assessmentising electronic portfolio, and in the light of the results of this study

recommended the using ofe-portfolio by trainee .

The researcher identified from Sagré sstudy (2006) how to formulate the
recommendations offered by study, in addition to learning the mechanism of using the e-
portfolios (Seaises ofe-portfolio in theoreticd part, P: 28).

2.6 Commentson Previous Studies:

- Comment on the Previous Studies Section A:

The previous studes varied in the objectives which they seek to achieve. Lubbed
study (2013) aimed at investigating the effectiveness of a multimedia based leaning
program  on developing listening comprehension, while Abu lyada study (2011)
investpated the effect of adoping some ed-lab.com episodes on developing listenng
comprehension.

Abo Skhela (2010) study aimed at investigating the effect of using storytelling
techniqueon listening comprehension, adso the study of Abu Hatab (2010) investigates the
effediveness of a suggested program on improving listening comprehension
achievement throwgh aura authentic materials, while Thabet (2008) study investigate the
effect of using two cooperative leaning techniques on developing the realing and

listeningcompiehension skils.

Many previous studes Participated in the selection of the experimental or quasi-
experimental appraach to adieve the objectives of the study, suchas Lubbad (2012), Abu
lyada (2011), and Abu Hatab (2010) fellow a quasi-experimental approach, on the other
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hand Abo Skheld2010, and Thabet (2008) selected experimental approach.

The target popuation varied among the previous studes; somewere conducted on
seven grades like Lubbad (2012), while Abu lyadab £2011) was conducted on the third
yea English major students at AL-Azhar University, and Abo Skhela (2010) was

1th

condwted on 117" graders' in Gaza Middle Govemorate, Abu Hatab (2010) chosethe

seoond level of English majors at a Agsa University.

Some previous studes used an achievement test, an attitude scde and an
interview instruments suchas Lubbal (2013), while Abu Hatab (2010) usedaquestionnaire, a
diagnostic test, and a suggested program as a tods to achieve the god of study, and Abu
lyada (2011), Abo Skhela (2010), and Thabet (2008) used a pre-post achievement as a
toal.

- Comment on the Previous Studies SectidB:

1 previous studes varied in the objectives which they seek to achieve; Al-Otaibi study
(2013) amed to investigate the effed of language activities assocated electronic
portfolio in developing writing skills in English among studentsof the preparatory
yea at King Abdul Aziz University, whereass Abu Metleq Study (2012) The study
aimed to identify the effediveness of using electronic portfolio on the developing of
some of the teaching compeencies among studentsof Faailty of Education at the
University of Al-Agsa in Gaza, while Sakr study (2006) to investgate the
effectiveness of the use of e-portfolio on developing teaching skills for students
trainee a Teaders College, while Filimban (2010) aimed to moritor reality of Arabic
Parametrs who useda language e-portfolio performarce of evaluation the language to
the pupis of sixth grade, whereas the study of the Turki (2011) aimed to measure the
impad of a propasal online training program to give the parameters of science skils

of design and production eportfolio.

1 Many previous studes are similar in the selection of experimental or quasi-
experimental approah to adieve the objedives of the study, such as Abu Metleq
(2012), the study of Al-Otaibi (2013), and Sayr (2006) used quasi-experimentd
approech, while the study of Filimban study (2010) used descriptive approach. The

current study consistent with some previous studies which selected experimental
nH



approech, such as the stidy of theTurki (2011)and the stdy of Al-Otaibi (2013).

1 Thetarget populationvaries from previous study to another, somestudes condwcted on
college studentsin the early yeas, suchas the study of Al-Otaibi (2013, and othes
have focused on studentsof teachers in the closing years of the study, such asthe stuly
of Abu Metleq (2012) and the stuly of Saqr (2006), while somestudes have cedt with
the parameters suchFilimban (2010) study, and Turki (2011) study. These \ariations of
samples assurethe effect role of utilizing e-portfolio in learning is that theexperiments

mentioned were condicted among different gudents.

1 Some studes usede-portfolio as a tool to achieve the objectives of the study, such as
the study of Abu Metleq (2012) and the study of the Turki (2011), whereas the study of
Sagr (2006) used note card, Al-Otaibi study (2013) usedpre-posttes, while the study

of Filimban (2010) usedquestionraire as atool for data collection.
2.7General Commentary on Previous Studies

1 The current study is similar with Thabet (2008) & Otaibi study (2013) in using pre-
post an achievement as a todl, in addition with Abu lyada (2011) in choosng the
third year English majars students at AL-Azhar University as a populationof study,
aso it similar with Turki (2011), Al-Otaibi (2013), Abo Skhela (2010), and Thabet
(2008) in following the quasexperimental approach as amethoddogy of study.

1 The current study differs from the previous studies as it disclissesing which is
importantand has a huge influence on other skills " speaking, reading and writing"

There is no study among these studies which tackled acheeweam Englishlistening

usinge-portfolio and this makes the current study as a unique one. The text is considered

as a new edition published in 201

The population of the study is the students of Emglish majorwhich is considered as a
crucial stagefor it reflects what students acquired throughout3felevel of theuniversity
they went through. Therefore, the researcher focused on Ehgflestingof the3rd stage. The
researcher used theeportfolio in her research to help teachers to getehenTherefore, this

study is the first study in the Gaza strip which focuses on develbgieging by e-portfolio.

The current study benefited from these studies in:

- Writing the theoretical framework, writing the introduction of the study,
no



- Desgning the instruments of the study and methods to implement them,

- Selecting the appropriate research design for this study,

- Being aware of the difficulties and challenges of implementisgpréfolio and using
appropriate statistical analysis to aiza the data statistically.

- Interpreting the results and giving recommendations and suggestions.

2.8 Summary:

This chapter reviewed some previous studies related to listening and different techniques and
strategies. The chapter also presented sudiated to gortfolio. It presented-portfolio and

how the researcher benefits from those studies and how the current study is different from

those studies. The next chapter will review research design and methodology of the study.



Chapter Il
Resarch Designand M ethodology

3.1 Introduction

In this chapter the methodological procedures have been presented throughout
somesteps,including: the methodof study, the sample of the study, the instrument of the
study, the validity and reliability of the study instrument,and the statstical techniques
usedin the study.

3.2 Study Design

The researcher followed the quasiperimental method to achieve the aim of the study.
Abu Nahya (2000, p.316) defined the guasperimental method as "ig the effect of the
independent variable on the dependent variable. The quasi experimental desigtess,pre

post test, control group design."

To illustrate, the researcher designed a test for two groups - experimental and
control - in which the participants are from one gender "female". The researcher presents
information and averages aboutthe effed of posiive methodas a way of teaching which is

followed in teaching the experimental groups.

3.3 The population of the study

The populationof the sudy is consisted of the third level female students of English
language majors at Al-Azhar University in Gaza enrolled in the second semester of the school
year 20132014

3.4 The Sample of the Study

The sample of the test was (50) students from the third level English language
majas at Al- Azhar University-Gaza, divided equally into two groups;the experimental

group and the control one. The sample was selected purposefully.
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3.5 TheTest
The Instrument of gathering data is the test, (See Appendix 3, P. 81). This
guantitative method,which was applied on experimental and control groups, answered the
research questions about the effect of E-portfolio on developing English majasd  ténings

skills.

The researcher designed an English language test for the third level English
language majors at Al- Azhar University-Gaza. This testwas divided into three sections to
evauate students bi®re and after the experiment. Thefirst sedion measured the ability of
studentsto visualize the topic. The seand section measured the ability of studentsin note
taking. Thethird section mesured theability of studentgo find suppeting details.

35 maks were distributed to 3 sedions. The first section is given 10 points, the

seoond ®dion isgiven 20 poirts, and the thrd isgiven 5 points.

To prove the coefficient ofexperimental andcontrol group the researcher used
independent samples t-test to testthe statsticadly significant dfferences between experimental
group and control group: For further clarification of thigpoint, the researcher divided it into

threesubquestions

Are there statistically significant differences at JO0 . 0 5) i n t he | e v e
the topic" in the pre-test between the experimental group and the control group?

To answver this question the researcher used independent sample T- test to test
adternative hypothesisH1, there are statsticaly significent differences at ( § 0.@3) in the
mean of achievement of studentson visualzing the topic skill between experimental group

and control group in the pre-test.

Are there statistically significant differences at JO0 . 05) i n "rotesaking®e vel ¢

in the pre-test between the experimental group and the control group?

To answer on this question, the reseacher usedindependent sample T- test to test
dternative hypothesis H1, there are statsticaly significant differences at ( § 0.08)in the
mean of achievementof studentson noe-taking skill between experimental group and control

groupin the pre-test.



Are there statistically significant differences at 0 O0 . 05) in the | eve
supporting details" in the pre-test between the experimental group and the control
group?

To answer on this question the researcher used independent sample T- testto testthe
dternative hypothesisH1, there are statiticdly significant differences at (U O 0.05) in the
mean of adhievement of students on 6 o finding suppoting details skill Obetween
experimental group and control group in the pre-test. (Table 4.2) illustrates the results of

testng all hypotheses thatanswer thefirst quetion.

Table (3.1)

Independent samples T -test results of dif ferences between experimental group and

control group for all of the skills inthe pre-test.

Skill Group N Mean SD T Sig.
Experimental 25 5.92 2.36
Visualize thetopic
Control 25 6.16 159 | 041 0.676
. Experimental 25 6.36 2.09
Notetaking
Control 25 6.80 223 | 0.72| 0477
, ) ) Experimental 25 2.84 1.28
Find suppating details
Control 25 2.92 1.04 | 0.24| 0.809
Experimental 25 15.12 | 3.64
All Skills
Control 25 1588 | 2.73 | 0.84| 0.408

AT o table at 48 degreeof freedom and 0.05 significant levelsequal 2.01
The data analysisin thetable (1) shows that:

There are no statsticdly significant dfferences at0.05 lewe in the dvisudizing the
topic skill6 achievementbetween the experimental and control groups in the pre-test.
Whereas the mean of achievementof experimental group is 5.92 out of 10 marks, the men
of achievement of control group is 6.16 out of 10 maks, (T-vaue = 0.41, sig > 0.05)

Therefore, HO is accepted.

There are no statsticdly significant differences at 0.05 levels in the 6 nestaking
skill acievement between the experimental and control groupsin the pre-test. Whereas the
mean of achievement of experimental group is 6.36 out of 20 maks and the mean of



achievement of control group is 6.80 out of 20 maks (T-vaue = 0.72, sig > 0.05)
Therefore, HO is accepted.

There are no statsticdly significant differences a 0.05 levels in the dinding
suppoting details skill a&dievement between the experimental and control groupsin the pe-
test. Whereas the mean of achievementof experimental group is 2.84 out of 5 marks and the
mean of adievement of control group is 2.92 out of 5 marks (T-value = 0.24, sig> 0.05)
Therefore, HO is accepted.

In general, the data analysis of the first question shows that there are no
statgticdly significant differences in the listening skills achievement between the
experimental and control groups in the pre-test. Whereas the mean of achievement of
experimental group is 15.12 out of 35 marks and the mean of achievementof control group
is 15.88 out of 3Bnaks (T-value = 0.84, $g > 0.06) Therefore, HO is accepted.

Based onthe previousanalysis, it can be concluded that the botlexperimental and control

groupsare almostsimilar in the level of achievement onlistening skills in pe-test.

Theresearcher choases to sub-divide the second, third and questions into 3 sub questions to

illustrate thestatsticd differences for ead listening skills asfollows:
3.6 Validity of the Test

The validity of the test was adiieved after reviewing it by some of Ledurers
University and two suwpervisors who reammmended to delete the questions that measure the
same objectives and to put clear questionssuitable for al levels of students. Then this test vas

evaluated by six referees (see appendix 2)
3.7 Rédliability of the Test

In order to maintain the rdiability of the test, the researcher applied it on a pilot
sample of (20) students Then the rdiability coefficient was acouned by using the
equation (Cronbach Alpha) which yielded 0.73which indicatesthatthe achievement test las a
high value of reliability and is statisticallyacceted. To identify the time thatis required for
answering the questions, the test was given to three studentsrather thanthe smple of the
study. These studentswere from three levels, high, intermediate and low. Theresults showed

thatthe average of timethatis nealed to answer the questonsof the test i30) minutes.
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Table (3.2
Reliability Cronbach Alpha Coefficient

Skill Cronbach Alpha
Tovisualize the topic 0.68
Notetaking 0.75
Find supportingletails 0.66
Total 0.73

3.8 Difficulty Coefficient of the Test:

The difficulty coefficient of the test was accounted by using the following
equation as expressedby Jandaghi and Shatrian (2008:

M5 +MW;

Difficult Coefficient = B M

Where

MS = sum of narks for Strong group in questioni.
MW= sum of narks for Weak groupin question i. NB
= number of studentsn bath groups.

MI = total mark of question i.

The difficulty coefficients cdculated for two groups together on pretest for each
question and each section, whereas the difficulty coefficients of questions ranged between
(25% - 65%). It also cdculated the difficulty coefficients of section one fivisualizing the
topicoO 60%, difficulty coefficients of sedion two finote-taking 0 33%, difficulty
coefficients of section three fiihding supporting detailsdo 29%. In addition, the difficulty

coefficients of theoverall test were 44%. All difficulty coefficientsare accepted

3.9 Discrimination Coefficient of the Test

Discrimination of the testwas acmuntedfor according to the following equation as expressed
by Jandaghi and Shadrian (2008):

n



. .. . .. ME —MW:
Discrimination Coefficient =—/———+
NG =MI

Where

MS = sum of narks for strong group in question i.
MW= sum of narks for we& groupin question i. NG
= numberof studentsin onegroups.

MI = total mark of question.

Discrimination coeffi cients cdculated for two groupstogether on pretest for each
guestions, whereas the Discrimination coeffi cients of questions ranged between (33% -

56%). Discrimination coefficient more than 25%s accepted.

3.10Effed Size

To know the effed size of the studentskills in the experimental group, the
researcher usedthe Cohenés coefficient and eta squae to cdculate the effect size from
following equationsCohen, J. (1988:

M, — M,

I|5§ + 53

N 2

d=

Where,

d = Cohen's index

M1 = Mean marks ofstudentsn pretest. M2 =
Mean marks of studentsn posttestS1 =
Standard deviation of pretest.

S2 =Standard deviation of posttest.

[&*]

Tt tdf

Where,

n* = eta square.

t = T-test value.



df = degree of freedom =h

Acoording to theresults of previous equations,the researchecan determinethe size
of effect based on thefollowing standrd scale.

Table (3.3)

Levels of Effed SzeBased on C 0 h e Imd&sand Eta Square

D t Sizeeffed
Lessthan 0.2 Lessthan 0.010 Small
From 0.2to0 0.5 From 0.010 to 0.059 Medium
More0.5 More0.059 Large

3.11Test of Nor mal Distribution

The normal distribution of data is one of the most important conditions to
statgticd parametric teds, and to verify this condition for the study data (Kolmogorov-
Smirnov) test was used and the results indicae that al study data follow a norndl
distribution, where the level of signifi cance testfor al the skills data was higher than 5%.
Table (5) below illustrates ths:

Table (3.4)

Test of Normal Distribution for Data

- Control Group | Experiment Group
K.S Sig. K.S Sig.
Visualizing the topic 0.69 0.712 1.18 0.123
Note-taking 0.75 0.613 0.91 0.383
Fre Finding supporting details 1.15 0.144 0.85 0.463
Sum 0.70 | 0.705| 0.70 0.705
Visualizing the topic 0.83 0.501 1.05 0.218
Post Note-taking 1.33 0.058 0.70 0.711
Finding supporting details 1.30 0.061 1.01 0.256
Sum 0.87 0.433| 0.84 0.483




3.12Statistical Analysis

This study investgates the effect of E-portfolio on developing English majas
listening skills and it depends on and quantitative methods in gathering the data.
Therefore, these data of the testsin the experimental and control groups were statgticaly
tregded and analyzed by using the Statigical Packagefor Social Sciences (IBM SPS
Statigics 20.0)for all sides ofthe stuly.

Whereas the statsticd methodswere Cronbach Alpha to measure the reliability,
difficulty and discrimination coefficients to measure the appropriate test for students,
C o h e inddxsand eta square to measure the effed size and Kolmogarov-Smirnov to test
the normelity of data. Then the means and stadard deviation were used to
cdculate the averageof marks and its dispesion, independent samples T-test was used totest
the significant differences between control group and experimental group, and paired
sanples t-test was used to test the significant differences between pre and posttest for
ead group (Seetable2).

3.13Summary

This chapter presents themethodology of the study, the population of the study, the sample of
the study, the listening test, validity of the test, reliability of the thficulty coefficient of the

test, discrimination coefficient of the test, effect size, test of normal distribatidrstatistical
analysis.



Chapter IV

Analysisof Data and Finding

4.1 1ntroduction

This chapter includes the rgsentation and analysis dhe most mportant
statstical resuls, which ams to measure and detame theeffect of e-portfolio on
developng Engish majors' istening sKis for students at ARzhar University- Gaza. In
addtion, ths chapter features the retsubf testinghypotheses. It also includes discussing
and commentingn each hypothesis inigjht of the study quesins.

4.2 Answer of the First Question

42.1 The first question stated that Are thee statsticdly significant
differences at (U O 0.05) in the level of "vistalizing the topic, finding supporting
deails, natetaking” in the pogd-test between the experimental group and the
control group?

This question is divided into three sub questions; to answer the first question, the
researcher used indgoendent samples T-test to test the statgticdly significant differences

between experimental groupand control group:

4.2.2 Thefirst sub question Are there statsticdly significant differences at (U 00.05)
in the level of "viswdizing the topic " Iin the pod-test ketween the
experimental group and the control group?

To answer on this question the researcher usedindependent sample T- testto test the
aternative hypothesis H1, there are statiticdly significant differencesat ( § 0.08)in the
mean of achievementof studenton 6 v #liging the topic skill Between experimental group
and control group in the pod- test. (Seetable4.1)

42.3 Thesemnd sub question Are there statiticdly significant differences at (U

O 0 inth&lével of "note-taking” in the pod-testbetween the experimental
groupand thecontrol group?
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To answer on this question the reseacher usedindependent sample T- testto test the
dternative hypothesisH1, there are statsticaly significant differences at ( § 0.@3)in the
mean of achievementof studenton 6 neaaking ill Idetween experimental group and control
group in the pst-test.

42.4 Thethird sub question Are there statsticaly significant differences at (U

00.05)in thelevel of "finding suppating details” in the pog-testbetween the
experimental group and the control group?

To answer on this question the reseacher usedindependent sample T- testto testthe
dternative hypothesisH1, there are statiticdly significant differences at (U (0.05)
in the mean of achievementof studentson 6 f i nsdppotiggy details skill bBetween
experimental group and control group in the pod-test. The following Table 4.1

illustrates the results of testng all hypothe®s that answer on the first question.

Table (4.1)
Independent samplesT-Test Results of Differences between Experimental Group and
Control Group for all of the Skills inthe pos-Test.

Skill Group N Mean SD T Sig.
o _ Experimental 25 7.96 2.09
Visuwdlizingthetopic.
Control 25 5.92 1.26 4.18 0.000
Expeaimenal 25 11.44 5.35
Note-taking Control 25 7.60 2.14 3.33 0.002
. . _ Experimenrtal 25 3.84 0.99
Find sippating details
Control 25 3.04 0.89 3.01 0.004
. expaimental 25 23.24 7.68
All Skills 4.26 0.000
Control 25 16.36 2.48

AT O table at48 degreeof freedom and 0.05 significant levelsequal 2.01

The data anaysis in the above table showsthat: There are statsticdly significant
differences at 0.05 levels in the dvisualizing the topic skill @dievement between the
experimental and control groups favor experimental group in the pog-ted. Whereas the
mean of achievement of experimental group is 7.96 out of 10 marks, the mean of
achievement of control group is 5.92 out of 10 maks, (T-vaue = 4.18, sig < 0.05)

therefore, H1 is accepted.
pn




There are statsticdly significant differences at 0.05 levels in the 6 N otdkiag «ill 6
adievement between the experimental and control groups favor experimental group in the
pod-test.Whereas the mean of achievement of experimental groupis 11.44out of
20 maks and the mean of achievementof control groupis 7.60out of 20 marks (T-value =
3.33, sig <0.05)therefore, H1 is accepted.

There are statsticdly significant differences at 0.05 levels in the 6 f i ndi ng
suppoting details skill @dievement between the experimental and control groups favor
experimental group in the pog-test. Whereas the mean of achievement of experimental
groupis 3.84out of 5 marks and the mean of achievementof control group is 3.04 out of
5maks (T-value = 3.01, sig< 0.05)therefore, H1 is accepted.

In general, the data analysis of the semnd queston shows that there are
statsticdly significant differences in the listening skills achievement between the
experimental and control groups favor experimental group in the pog-ted. Whereas the
mean of adchievement of experimental group is 23.24 out of 35 maks and the mean of
achievement of control group is 16.36 out of 35 maks (T-value = 4.26, sig < 0.05)
Therefore, H1 is accepted.

4.3 Answer of the SecondQuestion

43.1 The second question stated that Are therestatticdly significant
differences at (U O 0.05) in the level of "vistalizing the topic, finding supporting
details, rote-taking” in the pre and posttesof the experimental group?

This question is divided into three sub questions; to answer the first question, the
researcher used Paired samples T-test to test the statsticdly significant differences

between pre-testand pos-test forexperimental group:

4.3.2Thefirst sub question Are there statiticdly significant differences at (U00.05)in
the level of "visualizing the topic" in the pre and posttestof the experimental group?
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To answer on this question the reseacher usedPaired samples T- testto test the
aternative hypothesisH1, there are statisticaly signifi cant differences at (U O 0.05)
in the mean of achievementbetween pre-test and post-test for experimental group
on &visudizing the topic kill . §Seetable4.4)

4.3.3The seoond sub question Are there statistically signiiant differencesat (UO 0. 0 5)

in the levelof "note-taking” in the preand posttest othe experimental group?

To answer this question the researcher used Pared samples T- test to test the
adternative hypothesis H1, thee are statsticdly significant differences at (& © 0.05)
in the mean of adchievement between pre-testand pos-testfor experimental goup on

A

notetaking s.ki | | &

43.4 The third sub question Are there statiticdly significant differences at (UO
0.05) in the level of "finding supprting details" in the pre and posttest of the

experimental group?

To answer this question, the researcher used Paired samples T- test to test the
aternative hypothesisH1, there are statsticdly significant differences a (U 0.05)
in the mean of achievementbetween pre-testand pogs-testfor experimental group on

o0 f i ndippotigg details skill .6

Table (4.2)
Paired SamplesT-Test Results of Differences between Pre-Test and Pog-Test

for Experimental Group on Listening Skills.

Skill Test N Mean SD T Sig. Comment
o _ Pre 25 5.92 2.36 There aresig.
Viswdizingthetopic. 3.22 | 0.004 i
Post| 25 7.96 2.06 differernces
_ Pre 25 6.36 2.06 Therearesig
Note-taking 456 | 0.000 i
Post | 25 11.44 5.35 differernces
Finding suppatin Pre 25 2.84 1.28 Therearesig.
J .pp J 3.69 | 0.001 ) J
Details Post | 25 3.84 0.99 differerces
_ Pre 25 15.12 3.64 Therearesig.
All Skills 0.000 _
Post | 25| 2324 | 7.68| 5.12 differences

fAiT o table at 24 degreeof freedam and 0.05 significant level equal 2.06
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The data analysis in the above table showsthat there are statsticdly significant
differences at 0.05level in the Visuaizing thetopic skill achievement between degrees of
pre-testand degrees of pod-testfor the experimental. Whereas the mean of achievement on
the pre-testis 5.92 out of 10 marks, the mean of achievementon the pog-testis 7.96 out
of 10 marks, (T-value =3.22, $g < 0.05)therefore, H1 is eccepted.

There are statsticdly sgnificant differences at 0.05 levels in the Note-taking skill
achievement between degrees of pre-test and degrees of pog-test for the experimental.
Whereas the mean of achievementon the pre-test is 6.36 out of 20 marks and the mean of
achievement on the post-test is 11.44 out of 20 maks (T-value = 4.56, sig < 0.05)
Therefore, HO is rejeded, H1 is accepted.

There are statsticdly significant differences at 0.05 levels in the finding
supportingdetails skill achievement between degrees of pre-test and degrees of pod-test
for the experimental. Whereas the mean of achievement on the pre-testis 2.84 out of 5
marks and the mean of achievement on the pog-testis 3.84 out of 5 marks (T-value =
3.69,sig< 0.05) herefore, H1 is accepted.

In generd, the data analysis of the third question show that there are statsticdly
significant differences in the listeningskills achievementbetween the mean achievementon
pre-test and the mean adhievement on pod-test favor pod-test. Whereas the mean of
achievement on pre-testis 15.12 out of 35 marks and the mean of achievement on the
pod-testis 23.24out of 35 marks (T-vaue = 5.12, sig < 0.06) therefore, H1 is acoepted.

4.4 Answer of the Third Question

The third question stated AWhat is the effect of E-Portfolio on developing

English mgjors' listening sklIs atAl-Azhar university-Gazao?

To answer this question, the researcher calcuEt@dquarey” for experimental group

achievement before and aftef6rtfolio to measure the effect size gbartfolio:



Eta Square Coefficient of E-Portfolio in Listening Skills.

Table (4.3)

Skill T t D Effect size
Visuwdizingthetopic. 3.22 0.302 0.92 Large
Note-taking 4.56 0.464 1.25 Large
Finding suppating details 3.69 0.362 0.87 Large
All Skills 5.12 0.522 1.35 Large

The data analysis in the above table showsthat: There is a large effect size of e

portfolio on developing English majors$istenirg skills at AFAzhar university-Gaza. All

coefficients of eta squae were more than 0.059 that indicates the large effect of e

portfolio on developing English majas listeningskills.

Table (4.3) shows that three listening skills affected bypaetfolio in different

proportions As notetaking skill first rankedgets 0.464 it is the most skill affected by e
portfolio, after that finding supporting details skill second ranked gets 0.362 , this skill is

considered at medium degree in the term of effects@mg eportfolio. Finally, visualizing
the topic skill third ranked gets 0.302 , it is considered the least skill affectefddatf@io.
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Chapter V

Discussion of Findings and Recommendations
5.1Introduction

This chapteraims at discussingheresults of current study and conneding them with
the results of the previous studes. It presents the discussionof the study results, and

recmmendations.

5.2 Discussim:
5.2.1 The Discussion of the Results of the First Question:

The secondquestion of the study examined if there are no statsticdly significant
differences a (UO 0 .i® the level of fvisualizing the topic, note-taking, finding

supportingdetails” in pog-test ketween theexperimental groupand thecontrol group?

Results showed that there are significant differences between the control group
and the experimental group in subs listening skills and overal skills in favor of
experimental group, whereas T value of overdl skills testis (4.26) with significant level
(0.000), this means there are statiticaly significant differences at (U O 05) in the overall
listening skills adhievement between groups (experimental and control). Moreover,
differences were in the favor of (experimental group). This indicates that training on
using e-porffolio in university lab has valuable effects on improving listenng
comprehension skills of the experimental group compaed with their peers in the control
group who received training through an ordinary way in classoom. This means adoping
usinge-portfolio in lab has a large effect on the sub skills of listenirg. The large effect of
applying the e-portfolio on experimental group who recaved training in university lab
compaed with their peas who recelved training via an ordinary way in classis dueto the

following:

9 Laboratory environment was suitable for listening pradice therefore, student
from the experimentalgroup felt that their focus on the listening material and

listeningcomprehension is better. However, students from the control group felt
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that it wes a little fard and inefficient to conduct listeningclass in a norrd class.
This was dueto the noisewhich came from the suroundings.

1 Studentsfrom the experimentl group felt that the EFL website provided amble
oppatunities for them to exercise using online pradice Therefore, the
experimental group students would shift their pradice into a wider scope rather
than focusing only their EFL textbooks exercises However, studentsfrom the
control group felt that classpom pradice was an example of insufficient
technolagy. Studentonly usedthe textbooksand ataperecorder as alistenng aid,

their exercises focused on the competion of the entire textbook to consolidate
their skills. Therefore, the control group students had very limited choices of
classbom activities. The reseacher here concludes that using listening e-
portfolio has a more  significant impad than just using a tape recorder in the
classoom.

1 Most of adivities of training that were related to e-portfolio centered around two
important websites of listening"ESL-AB and medium level of IELETS" and via
these websitesevery singlestudent is provided with feedback. In other
words every individual studentfrom the experimental group after listeningto the
audios thatfound in previous websites would be informed with her true answers
of questionsthe moment she clicked on the ched button. However, in a traditional
listeningclass, studentswould be given the chance to re-corred their answers for
once

1 Using e-portfolio is studetrcentred; therefore, students felt that there was an
ample space for seléarning, as most of activitia®lated to eportfolio doneby
students $tefanj 2007). However, classroom ordinary practice is teacleentered
one, it is clear that theteader talking timewas more thanstudents' ime. Thisis
usedto occur in many traditional classes dueto the lack of matrias usedand the
missng of the technolagica atmosplere that lead to decresse the level of

mativation.

Theseresults are also attributed to many reasons that e-portfolio is characterized by:

1 E-porffolio givesthe oppatunity for studentdo recave immedite feedback from
any evauatorvia email.

1 Audiosand videoscan be exchanged onineeasily.
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1 Easy to control e-portfolio in terms of keegping information and editing, and
viewing it.

1 E-porffolio is easily stared in different formats of files (audio, visual_video, texts) in
one phce
It can becopiedeasily on CD.
E-portfolios are easy to upgrade. The contentof electronic portfolios may be

updatedfrom time to imeas the studentrpgresses throwgh the erm.

1 Most important benefit of electronic portfoliosis that they are more accessble
than @per-based portfolios.

Accordingly, e-portfolio can be usedfor different purposes that may shift as students
move through their programs. At the beginning of e-portfolios, studens began with self-
expresson (the "about me" sectionof their e-portfolio) they find opportunity to write more
about themslves. This part is considerechs an identity to ead student and it is recessary
to the researcher put marks to each student in the evaluation stage. As soonas students
have finished preparing e-portfolio, they delivered their e-portfolio to the
researcher to evaluate them.

The researcher agreed with the lecturer of Listening & Speaking courseto consicer
degrees for thesee-portfolios.

In addition, e-portfolio has a large impad not only on improving listeningskills
but also on the ereseaching skills. As studentsded with various sodgal network sites
suchas Facédook web site, where the researcher has created a group on Facebook web
site to communicate with studens, and studentscommunicate with ead other's. Through
this web group stucents send audios to eaddther Students aso share audios on
Facebook group and other studentscomment on these audics. This is usdul to strengthen
the sprit of tean wark (Wade& Sciater, 20(b).

So, it develops and demonstrates technology skills for students creates
technologicd self-confidence and supports integtion oftechnolagy into the classoom.

In the training, the researcher focuses on intensive listenirg. The training comes in
twelve sessons. As the first nine sessons were about intensive listering, and other thee
sesgonsare aboutrefl eding, shaing and evaluation.

Intensve listening is consicered the most important step to improwe listening
skills. In the lab, students listento the audios that related to "visualizing the topic, note-
taking and finding supporting details skills" more than once and then answer the

questions kelow theseaudios.



Moreover, e-portfolio can enhance student's achievement at listeningcourses and
develop the ability of students to learn independently. There are ways that studentscan
keep course of what they are doing; they are not taught how to think only but also how to
arrangetheirideas.

Finally, the studentsemphasized professona aspeds of learning by poging their
most valued work from their major to represent their significant achievements and
learning over time. The current study showsimpressve development and self-awareness
as the studentstake control of their persordl planning and acompishments. The
researcher feels that the process has enhanced the s t u d endetstanding of the most
listeningskills. The independence and speed of learning of studentsis noticeale and it
would be espedally interesting to work with grou p $edefit in similar ways from their
portfolio experiences.

The current study is similar to many other studes that usedintensive listening to
improve listeningskills as in Abu lyada (2011) which investigated the effect of adoping
someESL-lab.com episodes on developing listening skills that of Lubbed (2013) which
investigated the effectiveness of a multimedia based leaning program on developing

listeningkills.

5.2.2 The discussion of the results of the Secondand Third Question:
The third question of the study examined if the effed size of e-portfolio on
developing English majas listening skills adiieves (0.5) or more as estimated by Eta

squae?

From theseresults, it beaomesclear that there is an improvement at the level of
listening sKis of the experimental groupin posttestompaed to thelevel of achievement in
pretesttest. This suports what has been readed by the results of the second question,
which pointed to an improvementin the level of listening sKis of the experimental group
dueto usinge-portfolio only.

The rational for using e-portfolios in the current study is colleding, seleding,
discuseng and reflecting adivities. The studentsbeame able to colled, select, reflect,
and present the content of e-portfolio as setting up e-portfolio passesthrough severa
stages (colledion, sledion, efl ection, projection, presentation ancevaluation).

Students generally use e-portfolios to colled their work, reflect upon strengths

and we&knesses,and striveto improwe, whereas in thecolledion skge, suudents ieamgnize



many web sites related to listeningskills suchas YouTube, ESL-lab, and etc. During these
stags students are browsing and searching on many web sites related to the
listeningskills. Thisis consicered as an initiative stageof improving listening skills. Then

in the second stages "selection”, studentsmustchooseaudios related to the three speific

listenng skills (visualizing the topic, note-taking and finding supporting details) as
studentsmust chooseappraximately five audios or for ead skill of listeningand then put
theseaudios and videosin their e-portfolio. Whereas in the selection stege, students mst
choosespeific audiosthat are related to the three previous sub skills of listeningand
listento them carefully listeningcaefully. This is cdled "intensive listenirg" that leads
to comprehension; this is very influentiad on the rest of other listening skills (See
teadhers' guide appendix 4).

The refl ection stageof e-portfolio is a process of adding experience of students to
the topic; studentsrefled on their work and think about their progress in learning. For
example they comment on theseaudios. To do this, studentamustlisten intensivdy to be
able to comment on theseaudiosor videos.That affects posiively the improving events
of their listeningskills. Refledion can be an awakening for stucents and serves to distill
the nmeaning from experiences (Qress, 2013).

Therefore theteacher encouraged refl ective pradice. An essentialinclusionin the e-
portfolios is the reflective notes. Documengtion of thoughts makes the e-portfolios
more persoral and provides a view into the studen t pedformance and abilities. They
exhibit the thought processesand critical thinking cgpabilities of the studentswhich may
not be evident from a mere colledion of their work. Refledive nates tell us how the
learners feel about the éarning process Ali, 20@).

At the beginning, the reseacher let students make a free refledion without
following a specific form. But not all studentshad been able to do this and they found it
not easy. SO the reseacher gave the students a spedfic templateto do refledion through it

( See arefledion in gpendix 8)

Also it is important to involve studentsin pee corredion or review. It is amazing
how much studentscan learn through their peersé comments on their work and through
their own comments on someonealseds work. Pea review ons t u d e-pottfdidwork
should krcomean essential part of theprocess ofe-portfolio development.

Finally, the last two stages (direction and presentation) the researcher do not focus on
diredion skge as itis not neessary in this typeof e-portfolio "leaning e-portfolio”. On

otherhand the researcher focusedon presentation stage, as it is an importantto evaluate

co



student performarce In this stage studentshowthe best conterts of their e-portfolio, and
discusghe contenttogether in thelab of University. Then they receiveimmedgte feadbadk
from bdh theresearter/students.

It is also useful to evaluate the presented e-portfolio. Themain am of assessnent
may be to evaluatethe work included in the e-porffolio and to see if there has been
significant progressfrom thefirst draft. However, it must also be noticed if al the
required contentsare included;thatthere are no typing errors; and thatthe e-portfolio is well
organized and presentabke.

The reseacher put a specific standrds as a rubrics to evaluate the e-portfolios of
students.

The current study agrees with Al-Otaibié study (2013) and that of Abu Metlegs'
study (2012) which statethat usng e-portfolio pass through speific stages like creeting,

storing, shaing and evaluation.

Results shoved that both groups (experimental and control) are similar to ead
other concerning every targeted listening sub skills and the overal listening
comprehension sub skills before starting the experiment. That is exadly what the
reseacher wants to maintain. Theresearcher creates two groups that are "similar” to
each other. One group received training by using e-portfolio (experimental group). The

other group receives training by the adinary way in classroom (contrd group).

This result of equivalence between two groups is essentialto start the training,
sinceany change in the mean score of adchievement after that only be attributed to the e-

portfolio.

In all other respects, the reseacher stats the experiment with two groups that
have similar characteristics regarding the total mark of the pre listeningcomprehension

achievement test, andevery sub skil of thedomain.

Now, if the researcher notices differences in outcomesbetween these two kinds of
treaments mentionedabowve, then the differences must be due to the only thing that
differentiate between them, that one group receved training on using e-portfolio and
othergroup receved training through an ordinary way of teaching in clasgoom.

The researcher agrees that assgning studentsinto two similar groupswill help to

consicer the experiment to be strongin internal validity and have a good shotat assessing if



the experiment causes the outcones. Therefore this will help the researcher to
determinethered effect behindead treament.

This similarity between the two groupsis due to the traditional way of teading
listeningto the third yea female studentsmgoring in English at Al- Azhar University -

Gaza

The reseacher recaved a genera acceptance from the students.Despite not all
learners find the concept or vaue the benefits of engaging with e-portfolios although
there is vaue in using the e-portfolio; sometimesthey feel that it is an extra duty.
Gradually, the studentsbegan to redlize and aware of e-portfolio as it is a new tool of
teading.

"l didn't know what an e-portfolio was when | first head aboutit in class, this is
what a studentsaid at the first meeting. Studentsmay not understand the signifi cance of e-
portfolios at thebeginning.

To adhieve better goals, it is important to define the am of the e-portfolio, as the
contentand organization of e-portfolio will depend on its aim. The researcher clarifies to
the studentsthat the man aim of e-portfolio development is to get students to work on
their sub listeningskills. Studentsshould select work that best showstheir achievement

of the curriculum goals.

There are many studes in addition to the current study that usedachievement testas

atool of study to check the equivalence of two groups;experimental and control one.

For example, Lubbad (2013) usedpre-posttestto prove groupsequivalence In addition to
Abu lyada (2011) which showed that there were no significant differences between both
groups before stating the experiment. The current study is in acordance with the
previous studes in following a quasi- experimental approach.

5.3Remmmendations:
Based on the study's findings the researder recommended the following:
5.31 University System:

1 English Departmentould traincourse designers and specialtstslesign a websites and

cp



proper materials relating to listening skill.
1 It would be a good idea if the university adds more time for training students on-using e
portfolio.

1 Extra mateals and sources can be attached to the main course assigned for the students.

Recommendationsfor Future Studies:

The reseacher recommends reseachers to conduct studies on:

- The effed of e-portfolio on devel oping writing skill sof English majors

- The eff ed of e-portfolio on devel oping speaking skill s of English majors
- The effed of e-portfolio on developing reading skill s of English majors

- The effect of e-portfolio on deveoping listening skills of English majors
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Appendices

Appindex (1)

Listening Skills Test

Al- Azhar University-Gaza
Deanship of Pograduate Studies
Faallty of Education

Department of Curiculum & Teaching Methods

Dear referee,

Thereseacher is conducting a study to obtaina Master Degree in Curriculum and
Methoddogy entitled fiThe Effect of E. Portfolio on Developing English Majors Listening
Skills at Al-Azhar University-Gaza

The lesearcher in the present study will test theeffect of using eportfolio on 3 level
majors English tenhance listeningskills. Part of the stuly requires conducting an achievement
test which the eseacher has designed. In order to achievethe purpose of the study, the
researcher prepared thefollowing:

i ListeningSkills Test.

You are kindly requested to ched the toal, and write your response espedively. Your notes and
responsewill behighly appredated.

Best wishes

Theresea cher:

Suheir Bailusha



Pleaselook at the listeningtestyou are kindly invitedto rate its suiability in terms d:
1. ThepurpoSEOf thETEST.........uuiiiiiiiiiiii et

2. Thequestions (BVels andtypes).........cceeeieeiieee e i e

3. Thetime OftNe BSt......ccoo i

4. TRESCOMES. ....eeeiteeeeiiit et e e ettt e e e e e e e e e e e e e eesnr e e e e e ennree s

5. TRE TAYOUL. ...ttt e

6. THEINSIIUCHIONS. ... e

Ot COMIMEBNES: .
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Referee Committee
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Qualification

Institute

Dr. Ahmed Maher AlNakhalg

Ph. D. in English Literature a
Applied Linguistics

Al- Quds Open University
Gaza

Dr. Isam Shihada

Ph. D. in English Literature

Al- Agsa UniversityGaza

Dr. Jamal Al Shareef

Ph. D. in Applied Linguisticg

Al- Azhar UniversityGaza.

Dr. Mohammed Juneina

Ph. D. in Applied Linguistics

Al- Agsa UniversityGaza

Mr. Amjad Badah

MA. in Applied Linguistics

Al- Azhar UniversityGaza.
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Mrs. Mona Al Khozondar

MA. in Applied Linguistics

Al- Azhar UniversityGaza.

TP




Appendix (3)

(3.1) Listening Achievement Test Before Modification

,,,,,,,,,

Student Name eeeeeeeeece

Level: cééééeéceeéeeeeé.
Time: é é. Mi nut es
Total: é é. Mar ks

Dear stuént:
This test is designed as a data collection tool for academic research purpose. It is intended to be
applied on the third level English language majors atd&har UniversityGaza.

Test instructions:

1. All questions are obligatory.

2. The questions are divided into 3 sections.

3. Each section consists of 2 parts (A, B) expect section 1 that consists of A.
4, The exam is timed and graded.

5. The number of pages is "7".

Important notes:

The listening strategy will include:

1 The ability to visualize the topic (section 1 of the test).
2. The ability to take notes (section 2 of the test).

3. The ability to find supporting details (section 3 of the test).

Researcher
Suheir Balusha

yn



Section One:
Part (A)
Take two minutes to look to the map below before you listen. Then listen and choose TRUE or

FALSE for each sentence below.

—
supermatket | zehonl
— | bowling aller |

|:|]:-1J5 station
LETS | bookstore | hospital police station

South Streest

bar T eityr hall Tost

off i e *
Library
TWe st Street (M-
East Street

1. The hotel is next to the bank.

A. True

C C. False

2. The zoo is next to the police tsta.

A. True

S C. False

3. The bank is between the post office and the supermarket.

A. True

C C. False

4. The bowling alley is next to East Street.

A. True

S C. False

5. The hotel in the corner of West Street and South Street.

S A. True
~
C. False



6. The bak is front of supermarket.

e A. True

C C. False

7. The supermarket is front of bank.

C A. True

S C. False

8. The bank in the corner of West Street and South Street.

A. True

S C. False

9. The hotel in the corner of South Street and West Street.

e A. True

C C.False

10. The bank is between the hotel and the supermarket.

e A. True

C C. False

Section Two:
Part (A)

Listen to the audio, and then circle the letter of correct answer A, B or C. you will listen to

the audio one time.

1. What did Sarah say about thedst 2 questions?
A. She had read them both.
B. There were too many questions.

C.She didnot answer t hem.

2. John thought the exam was:
A. Extremely Easy.
B. 5 minutes too long.



C. More difficult than the management exam.

3. The subject of Marketing Communication was.
A. Paticularly challenging.
B. Not covered on the course.
C. Written by Cutler.

4. What was the word limit for each question in the exam?
A. A minimum of 200 words.
B. A maximum of 450 words.
C. Exactly 300 words.

5. What effect has 'viral marketing' had on customers?
A. Theyare consistently engaged by the adverts.
B. They perceive the advertised products as modern.

C. They have become accustomed to it.

Questions 6 10
Who did the following types of revision?

A. John
B. Sarah
C. Ken

D. All

Write the correct letter, A, B, C or D next to questions 610.
6. Reread the course notes.
7. Used revision websites.
8. Participated in a revision group.
9. Completed past exam papers.

10. Visited the learning support department.

Part (B)

y o



Complete the sentences below. Wkt@ MORE THAN TWO WORDS AND /OR A
NUMBER for each answer

What is the main environmental problem at the moment?

In which continent have large amounts of trees been cut down?
Which group of countries is responsible for using the most resources?
Which group of people is increasing tthepletion of resources in China?

o ~ w DN P

What is the term used to describe the divide between the rich and the poor?

Questions 6 10

After listening, choose your answers from the box and write the letiénseikt to questions-80.

Which country uses the higsteproportion of each method of pollution prevention?

Canada
France
Germany
England
Norway
Thailand
United States

®© Mmoo ®>»

6. Energy conservation
7. Recycling
8. Waste management
9. Education

10. Punishments

Section Three:
Part (A)

Choose the correct answer:

1. The student aid he couldn't take the test because the bus

@ A. had an accident on the highway



B. was lagging behind schedule

C C. had a hard time due to bad weather

2. What was the real reason why he didn't make it to class?

O A. He was asleep at home.

© B.Hewas playing video games in bed.

© C. He was still eating breakfast.

3. What isthe program's policy for missing a test?

e A. Students can take the test at a later date for half credit.

O B. Students cannot make up a test for unapproved reasons.

© C. studentsan take tests if they submit a doctor's note.

4. Which concerndid the student NOT mention about not passing the class?

A. His girlfriend will leave him unless he pulls up his grades.

“ B The man might lose financial support to pay for his education.

© C. He fears that his parents will feel upset by his actions.

5. What messages the teacher trying to get across to the student?

C A. Students should select their classes based on their schedules.

“ B Students need to accept accountability for their cBoice

O C. Students ought to get more support from their parents.

yp



(3.2) Listening Achievement Test After Modification

,,,,,,,,,,

Student Name eeéeéeeeeéeeeeee.
Level: céééeéeeéeeecee.
Time: 30 Minutes

Total: 35 Marks

Dear student:
This test is designed as a data coitectool for academic research purpose. It is intended to be

applied on the third level English language majors atA&har UniversityGaza.

Test instructions:

6. All questions are obligatory.

7. The quesons are divided into 3 sections.

8. Section 2 consists of 2 parts (A, B), section 1&3 consist of 1 part (A).
0. The exam is timed and graded.

10.  The number of pages is "7".

Important notes:

The listening strategy will include:

4, The ability to visualize the topic, (section 1 of the test).

5. The ability to take notes (section 2 of the test).

6. The ability to find supporting details (section 3 of the test).

Researcher

Suheir Balusha

y C



Section One:
Part (A)

Take two minutes to look to the map below before you listen. Listen and choose TRUE or FALSE

for each sentence below.

—
sUper ma e | sehool
bowling allay |

bus station
bookstore hospital police station

South Street

bank

post

har % city hall

‘ aff iz e *

Library

We st Street [
East Street

1. The hotel is next to the bank.

C A. True

C C. False

2. The zoo is next to the police station.

C A. True

C C. False

3. The bank is betwedhe post office and the supermarket.

A. True

e C. False

4. The bowling alley is next to east Street.

A. True

S C. False



5. The hotel in the corner of western Street and South Street.

e A. True

C C. False

6. The bank is front of supermarket.

C A. True

C C. Fake

7. The supermarket is front of bank.

A. True

S C. False

8. The bank in the corner of West Street and South Street.

e A. True

C C. False

9. The hotel in the corner of South Street and West Street.

e A. True

C C. False

10. The bank is between the hotel #mel supermarket.

S A. True

S C. False

Section Two:
Part (A)

Listen to the audio, and then circle the letter of correct answer A, B or C. you will listen to

the audio one time.

1. What did Sarah say about the last 2 questions?
A. She had read them both.
B. Thee were too many questions.
C.She didndét answer them.

yy



2. John thought the exam was:
A. Extremely Easy.
B. 5 minutes too long.

C. More difficult than the management exam.

3. The subject of Marketing Communication was.
A. Particularly challenging.
B. Not covered on the cwose.
C. Written by Cutler.

4. What was the word limit for each question in the exam?
A. A minimum of 200 words.
B. A maximum of 450 words.
C. Exactly 300 words.

5. What effect has 'viral marketing' had on customers?

A. They are consistently engaged by the adverts.
B. They perceive the advertised products as modern.
C. They have become accustomed to it.

Questions 6- 10

Who did the following types of revision?

A. John
B. Sarah
C. Ken
D. All

Write the correct letter, A, B, C or D next to questions &10.
6. Read the course notes

7. Used evision websites

8. Participated in a revision group

9. Completed past exam papers

10. Visited the learning support department

y @




Part (B)
Complete the sentences below. Wit® MORE THAN TWO WORDS AND/OR A
NUMBER for each answer

1 What is the main envirgnental problem at the moment?

2. In which continent have large amounts of trees been cut down?

3. Which group of countries is responsible for using the most resources?

4. Which group of people is increasing the depletion of resources in China?
5. What is the ternused to describe the divide between the rich and the poor?

Listen again to the same audio and answer the following questions:

Questions 6/ 10

Choose your answers from the box and write the lettdfnAxt to questions-£0.
Which country uses the higsteproportion of each method of pollution prevention?

A. Canada
France
Germany
England
Norway
Thailand
United States

@ Mmoo w

11 Energy conservation
12, Recycling
13, Waste management
14.  Education

15. Punishments



Section Three:
Part (A)

Listen and then choose the correct answer:

1. The student said he couldn't take the test because the bus
0 A. Was lagging behind schedule.
o B. Had a hard time due to bad weather.
o C. Had an accident on the highway.
2. What was the real reason why he didn't make it to class?
0 A. He was asleept home.
o B. He was playing video games in bed.
o C. He was still eating breakfast.
3. What is the program's policy for missing a test?
0 A. Students can take the test at a later date for half credit.
o B. Students cannot make up a test for unapproved reasons.
o C. Students can take tests if they submit a doctor's note.
4. Which concern did the student NOT mention about not passing the class?
0 A. His girlfriend will leave him unless he pulls up his grades.
o B. The man might lose financial support to pay for his atiao.
o C. He fears that his parents will feel upset by his actions.
5. What message is the teacher trying to get across to the student?
0 A. Students should select their classes based on their schedules.
o0 B. Students need to accept accountability for ttledices.

o C. Students ought to get more support from their parents.



Appendix (4)
Teacher'sGuide

Introduction:

The researcher prepared this guide for the purpose of helping and guiding teachers of English in
general and teachers of listening comprelmnskills in particular by providing them with the
steps that their students should fellow in order to keep@ortélio in the university computer

lab.

At the end of lesons students should be able to:

1. Visualize the topic.
2. Notetake.
3. Find support deibs.

Training Time Plan:

In current study the researcher follows these procedures to teach students listening skills by

e-portfolio:

1 At the beginning of experiment, the researcher created a group on Facebook site and

. Sesson
Time Leson No. | Week
No.
90 minutes 1 1-2-3
1
90 minutes 2 4-5-6
90 minutes 3 7-8-9 )
90 minutes 4 10-11-12
90 minutes 5 13-14-15 3
90 minutes 6 16-17-18
90 minutes 7 19-2071 21
4
90 minutes 8 22-2371 24
90 minutes 9 25-26-27 5

invited students to it.




l

Title: E-portfolio for listening (SuheiBalusha)

Link: https://www.facebook.com/groups/26150053068433&k appendix 10)

T

The researcher posts audios as posts that related to three specific esubgliskills
(visualizing the topic, finding support details, ntading).

Students get into an online internet to the Facebook group which contains the materials
that related to the three previous of sub skills of listening "audios".

Training on intensie listening is the first step in the lab, as the researcher chooses one
audio to each specific skill respectively, and turns it on twice. Students must listen
carefully to the audio, and answer the questions that below this audio (first trial). The
teache repeated this process more than once and the students answer the question again
(second trial). After that, students copied their answers on Microsoft word page to save it
on their eportfolio. Students must put the first trial of asking questions acwhsktrial in

their eportfolio to let the teacher see the differences among the two attempts.

This process takes (9) sessions, in each session, the researcher turns on (3) audios in each session.

Distribution of the training' s content

: Leson . : . Teaching
Session No. Link of the topic Skill Aids
http://www.estlab.com/dir4/dir4.htm | . i
Visualizing the
Lesson 1 L
topic * Computer
http://www.examenglish.com/IELTS/IE Lab
one Lesson 2 TS_listening_partl.htm Note-taking | *Recording
*LCD
Findi
Lesson 3| http://www.esHab.com/dar/dearrdl.htn mdmg *Internet
supporting
details
https://learnenglish.britishcouncil.org/er] Visualizing th
Lesson 4 Its-practice/mocHisteningpaper ISualizing the
dormitory-tour topic * Computer
Two http://www.examenglish.com/IELTS/IE, Note-taking Lab
Lesson 5 TS listening. Recording
— *LCD
http://www.est F'”d'“g S
Lesson 6 lab.com/snack/snackrd1.htm sudpptorltlng ernet
etails



https://www.facebook.com/groups/261500530684336/
http://www.esl-lab.com/dir4/dir4.htm#.Ux0DqZ83Ov0.facebook
http://www.examenglish.com/IELTS/IELTS_listening_part1.htm
http://www.examenglish.com/IELTS/IELTS_listening_part1.htm
http://www.esl-lab.com/dear/dearrd1.htm
https://learnenglish.britishcouncil.org/en/ielts-practice/mock-listening-paper-dormitory-tour
https://learnenglish.britishcouncil.org/en/ielts-practice/mock-listening-paper-dormitory-tour
https://learnenglish.britishcouncil.org/en/ielts-practice/mock-listening-paper-dormitory-tour
http://www.examenglish.com/IELTS/IELTS_listening.htm?ModPagespeed=noscript
http://www.examenglish.com/IELTS/IELTS_listening.htm?ModPagespeed=noscript
http://www.esl-lab.com/snack/snackrd1.htm
http://www.esl-lab.com/snack/snackrd1.htm

http://www.dcielts.com/ielts

Visualizing the

Lesson7 | listeningl/ieltslisteningfor-directions/ topic
* Computer
http://www.est Lab
Lezan @ lab.com/phae/phonefra.htm Note-
Three taking * Reaoording
*LCD
http://www.est Finding
lab.com/textbooks/textbooksrdd.htn , *Internet
Lesson 9 supporting
details
http://www.dcielts.com/ielts Visualizing the
Lesson 10| listening/directionanapsandplans/ topi Cg
* Computer
http://www.est Lab
Four |Lessonll lab.com/childintro/childfra.htm Notetaking
* Reaording
http://www.5minuteenglish.com/feb26|  Finding * LCD
Lesson 12 m sudpg;rlting e
ils
http://www.dcielts.com/ielts Visualizing the
Lesson 13| . . - i
> listening/directionsnapsandplans/ topic
* Computer
_ Lesson 14/NR:/www.listenaminute.com/c/compu e taking lab
Five s.html * Recording
o * LCD
http://www.5minuteenglish.com/mar26 Finding .
Leson 15 m supporting | *Internet
details
Lesson 16 http://www..esr.]llab.gom/ﬁslbasic/travel Visu?cl)isggg the
sightseeineB.htm * Computer
lab
_ http://www.est .
Six Leswon 17|lab.com/weddingplans/weddingplansrd  Notetaking |~ Reoording
tm *LCD
http://esl.about.com/library/listening/bl]  Finding *Internet
Lesson 18 jobl.htm supporting
details

dn



http://www.dcielts.com/ielts-listening/ielts-listening-for-directions/
http://www.dcielts.com/ielts-listening/ielts-listening-for-directions/
http://www.esl-lab.com/phone/phonefra.htm
http://www.esl-lab.com/phone/phonefra.htm
http://www.esl-lab.com/textbooks/textbooksrd1.htm
http://www.esl-lab.com/textbooks/textbooksrd1.htm
http://www.dcielts.com/ielts-listening/directions-maps-and-plans/
http://www.dcielts.com/ielts-listening/directions-maps-and-plans/
http://www.esl-lab.com/childintro/childfra.htm
http://www.esl-lab.com/childintro/childfra.htm
http://www.5minuteenglish.com/feb26.htm
http://www.5minuteenglish.com/feb26.htm
http://www.dcielts.com/ielts-listening/directions-maps-and-plans/
http://www.dcielts.com/ielts-listening/directions-maps-and-plans/
http://www.listenaminute.com/c/computers.html
http://www.listenaminute.com/c/computers.html
http://www.5minuteenglish.com/mar26.htm
http://www.5minuteenglish.com/mar26.htm
http://www.esl-lab.com/eslbasic/travel-sightseeing-3.htm
http://www.esl-lab.com/eslbasic/travel-sightseeing-3.htm
http://www.esl-lab.com/weddingplans/weddingplansrd1.htm
http://www.esl-lab.com/weddingplans/weddingplansrd1.htm
http://www.esl-lab.com/weddingplans/weddingplansrd1.htm
http://esl.about.com/library/listening/bllis_job1.htm
http://esl.about.com/library/listening/bllis_job1.htm

http://www.ielts Visualizing the
Lesson 19|exam.net/practice tests/S0/IELTS List topic
ng_Section_1/474/ Computer
http:// st ab
ttp://www.e . _
Sewm | HEENAN e e e e Notetaking | * Recording
* LCD
http://esl.about.com/library/lishing/bllis Finding * | nternet
Leson 21 customerl.htm supporting
details
http://www.ipassielts.com/index.php/iel| Visualizing the
Lesson 22 2= : . i
training/listening test/2.1 topic
* Computer
http://www.est . lab
Eight Leson 23 lab.com/cellphone/cellphonerd1.htm Note-taking * Reoording
* LCD
http://esl.about.com/library/listening/bl|  Finding *Internet
Leson 24 survey.htm supporting
details
http://www.examenglish.com/IELTS/IE Visualizing the
Lesson 25 : . i
TS listening test3partl.htm topic
* Computer
Leson 26 PG Note-takin o
Nine lab.com/cellphone/cellphonerdl.htm 9 |x Reaording
*L.CD
http://esl.about.com/library/listening/bl| Finding *|nternet
Leson 27 numberl.htm supporting
details

Notice: all the previous is considered as the first step of training. After that students must be

trained o stages:

1. Collection stage:

The teacher asks students to collect five audios related to three specific skills from websites

that connected with listening skills. They must save these audios in-paitfeio.

2. Selection stage:

Then, students must cbee five audios of all from these audios that the researcher has

downloaded on the Facebook group which they most admired and put it inploeifodio.

hp



http://www.ielts-exam.net/practice_tests/50/IELTS_Listening_Section_1/474/
http://www.ielts-exam.net/practice_tests/50/IELTS_Listening_Section_1/474/
http://www.ielts-exam.net/practice_tests/50/IELTS_Listening_Section_1/474/
http://www.esl-lab.com/credit/creditcardrd1.htm
http://www.esl-lab.com/credit/creditcardrd1.htm
http://esl.about.com/library/listening/bllis_customer1.htm
http://esl.about.com/library/listening/bllis_customer1.htm
http://www.ipassielts.com/index.php/ielts_training/listening_test/2.1
http://www.ipassielts.com/index.php/ielts_training/listening_test/2.1
http://www.esl-lab.com/cellphone/cellphonerd1.htm
http://www.esl-lab.com/cellphone/cellphonerd1.htm
http://esl.about.com/library/listening/bllis_survey.htm
http://esl.about.com/library/listening/bllis_survey.htm
http://www.examenglish.com/IELTS/IELTS_listening_test3_part1.htm
http://www.examenglish.com/IELTS/IELTS_listening_test3_part1.htm
http://www.esl-lab.com/cellphone/cellphonerd1.htm
http://www.esl-lab.com/cellphone/cellphonerd1.htm
http://esl.about.com/library/listening/bllis_number1.htm
http://esl.about.com/library/listening/bllis_number1.htm

The researcher gave S's titles and links of listening websites to help them collect and select
audbps, there are some examples of these web sites:

* http://www.estlab.com/

*http://www.learnenglishfeelgood.com/listening/

* http://englishenglish.com/listening skills. htm

*http://esl.about.com/od/englishlistening/

*http://www.123listening.com/

*http://www.listenaminute.com/c/computers.html

*http://www.examenglish.com/IELTS/IELTS listening test3 partl.htm

*http://lwww.englishpond.com/listening/http://www.agendaweb.org/listening/intermediate.htm
*http://www.esolcourses.com/content/togieenu/listening. Html

Students also share five audios that related to three listening skills via the Facebook group. They
must save these (15) audios to put them in thporéolio.

3. Stage of reflection:

In session (10) students must comment on theoawdhich they have downloaded. For
example, they can mention the reasons of choosing these audios, and put them i their e
portfolio, also expressing their feeling towards the top{&ee the part of reflection in
appendix 8, P: 120)

4. Stage of presentatin:

Finally, in the session (11) every student must show the best audios of the contents of e
portfolio. Also in this stage students can discuss with the teacher and with each other's. After

that, Students must save all previous activities on CD or degh
5. Stage of evaluation:

In the session (12) the teacher must collect Hperdolios of students that saved on CDs to
evaluate students' work. The researcher evaluates students CDs according to a rubric. (See
appendix 7, P: 118)


http://www.esl-lab.com/
http://www.learnenglishfeelgood.com/listening/%20%20*%20http:/englishenglish.com/listening_skills.%20htm%20*http:/esl.about.com/od/englishlistening/%20*http:/www.esolcourses.com/content/topicsmenu/listening.%20html%20*http:/www.123listening.com/%20*http:/www.englishpond.com/listening/http:/www.agendaweb.org/listening/intermediate.html
http://www.learnenglishfeelgood.com/listening/%20%20*%20http:/englishenglish.com/listening_skills.%20htm%20*http:/esl.about.com/od/englishlistening/%20*http:/www.esolcourses.com/content/topicsmenu/listening.%20html%20*http:/www.123listening.com/%20*http:/www.englishpond.com/listening/http:/www.agendaweb.org/listening/intermediate.html
http://www.learnenglishfeelgood.com/listening/%20%20*%20http:/englishenglish.com/listening_skills.%20htm%20*http:/esl.about.com/od/englishlistening/%20*http:/www.esolcourses.com/content/topicsmenu/listening.%20html%20*http:/www.123listening.com/%20*http:/www.englishpond.com/listening/http:/www.agendaweb.org/listening/intermediate.html
http://www.learnenglishfeelgood.com/listening/%20%20*%20http:/englishenglish.com/listening_skills.%20htm%20*http:/esl.about.com/od/englishlistening/%20*http:/www.esolcourses.com/content/topicsmenu/listening.%20html%20*http:/www.123listening.com/%20*http:/www.englishpond.com/listening/http:/www.agendaweb.org/listening/intermediate.html
http://www.listenaminute.com/c/computers.html
http://www.examenglish.com/IELTS/IELTS_listening_test3_part1.htm

Appendix (5)
An example of a student eportfolio

The contents of a student'pertfolio:

1. Personal pageit considered as a CV for student, she can mention personal data.

I'm Sama Matar, I'm 20 years old
| study English language at A\zhar
University at Gza.

i I'm enrolled with listening & speaking
course.

1 I hope to be better at listening skills of
English.

1 | like listening to music in general and

English songs in particular.

2. Contact me it is important to communicate between the teacher and the student.
Contact me
1 WEBSITE

http://manarportfolio.tk
T EMAIL

manar3nb@gmail.con
T ACCOUNT ON FACEBOOK



http://manarportfolio.tk/
mailto:manar3nb@gmail.com

https://www.fac®ook.com/groups/276874325691205
1 PHONE NUMBER

0110000000000

3. Activities of training on intensive listening.

(3-1) Training on visualizing the topic skill: available frdmttp:/www.eskHab.com/dir4/dir4.htm

Answering questions after first trial of listening:

1zt Etreet X Start Here

P .
chugeh f U ferminal

- =

2 =
R |

. _ :
tS i ol it 2 t Supermarket
r 2nd Hrreat ::_ t :
" [}
. - 5 e sports club N COmpEr shop :
P [pesting 1ot W
cafe & |parkine lot| & i
* : c @ Yap 5

3rl Brreet
1

1. When is Steve going out with Jennifer?

C A. Friday

e
B. Saturday

O C. Sunday

C D. Monday

2. Where is the movie theater?

NP,

“ B1

“ co12

“ D4

3. Where is the restaurant located?
“ A6

“ B 11

“ co4

“ bs

4. What time does the restaurant close ondays?
© A 10:30 PM

© B.11:00PM

hy


https://www.facebook.com/groups/276874325691205/
https://www.facebook.com/groups/276874325691205/
http://www.esl-lab.com/dir4/dir4.htm#.Ux0DqZ83Ov0.facebook

© C.11:30 PM

“ D.12:00 AM

5. Where is the florist?
“ A 10
“ B6
“ c.15
“ b.s

Score =3

Answering questions after second trial of listening:

1t Etreet X Start Here

F .

f church i s terminal
no.. .

n

[ g b i

5 postoffice 2 5 high achoaol

t

i 2nd Sreet :

: a4
=)

e

t PReCy cafe i parking lot

Al Erreet

1. When is Steve going out with Jennifer?
® A. Friday
e
B. Saturday
O C. Sunday
e
D. Monday
2. Where is the movie theater?
A .2
B.1
*C.12
D.4

.
.
iv
i

3. Where is the restaurant located?
* A6

“ B.11

¢ p



C.14
D.8

~

What time does the restaurant close on Sundays?
A. 10:30 PM
B. 11: 00 PM
C.11:30 PM
D. 12:00 AM

OIS TS B

~

Where is the florist?
A. 10
B. 6
C.15

D.5
Score =4

e TS B

(3-2) Training on finding supporting details skill: available frotp://www.estlab.com/

'.
SMART PHONES )'- ‘
Answering questions after first trial of listening: / ; \
$
4
1. The young man says he neadsew phone because. 4

A. his parents took his last one
R B. someone stole his last one

C. his phone is an older model

2. How many phones does the young man already have?
A. two

R B. three

C. four

3. According to the conversation, what are the young npaménts like?
RA. friendly

B. generous

C. kind


http://www.esl-lab.com/

4. What do his parents want their son to do to get a phone?
A. take out money from his bank account
B. find a job and work to earn money

R C. ask his brother if he can use an old phone

5. What is the BEST wadrto describe the young man's personality?
RA. talkative
B. mean

C. selfcentered

Score =2

Answering questions after first second of listening: r-
/0

SMART PHONES ’ :u‘

1. The young man says he needs a new phone because
A. his parents took his lashe
R B. someone stole his last one

C. his phone is an older model

2. How many phones does the young man already have?
RA. two

B. three

C. four

3. According to the conversation, what are the young man's parents like?
A. friendly

B. generous

RC. kind

4. What do his parents want their son to do to get a phone?
A. take out money from his bank account
R B. find a job and work to earn money

C. ask his brother if he can use an old phone

5. What is the BEST word to describe the young man's personality?
R A. talkatve



B. mean

C. selfcentered

Score 4

(3-3) Training on notdaking: available fronmttp://www.estlab.com/

Answering questions after first trial of listening:

Pizza Delivery

1. Which topping is NOT mentioned ane available from this pizza shop?
PA. bacon
B. mushrooms

C. ltalian chicken

2. What pizza does the man finally order?

A. pepperoni and green peppers on one half and Italian sausage and black olives on the
other

P B. pepperoni and Italian sausage on bak and green peppers and bacon on the other
C. pepperoni and mushrooms on one half and green peppers and Italian sausage on the

other

3. What else does the man order with his pizza?
PA. a salad and orange juice
B. bread sticks and a beverage

C. a drinkand chicken sticks

4. What was the total of his order?
A. $15.19

PB. $15.90

C. $15.99

5. What is the man's telephone number and address?
A. 3040 South 60 East at 34870

M H


http://www.esl-lab.com/

PB. 1314 South 16 East at 34870
C. 1340 South 16 East at 32870

Score =2

Answering questions after second trial of listeni

Pizza Delivery

1. Which topping is NOT mentioned as one available from this pizza shop?
A. bacon
P B. mushrooms

C. ltalian chicken

2. What pizza does the man finally order?

P A. pepperoni and green pepp on one half and Italian sausage and black olives on the
other

B. pepperoni and Italian sausage on one half and green peppers and bacon on the other
C. pepperoni and mushrooms on one half and green peppers and Italian sausage on the

other

3. What elseloes the man order with his pizza?
PA. a salad and orange juice
B. bread sticks and a beverage

C. a drink and chicken sticks

4. What was the total of his order?
A. $15.19

PB. $15.90

C. $15.99

5. What is the man's telephone number and address?
PA. 3040 Soth 60 East at 342870

B. 1314 South 16 East at 34870

C. 1340 South 16 East at 34870



Score=5

4. Activities of collection stage:(downloading 5 audios to each specific skill)

Links of the audios that related to visualizing the topic,#taiteng, finding supporting details
skill:

http://esl.about.com/library/listening/bllis_numberl.htm
http://www.examenglish.com/leveltest/listening_level test.htm
http://www.ipassielts.com/ é/audé/listenin
http://www.5minuteenglish.com/mar26.htm
http://www.estlab.com/runningshoes/runningshoesrdl.htm

http://www. examenglish.com/ I ELTS/ I ELTS _ |
http://www.dcielts.com/ieltd i slite¢tionsmapsandplans/

https:/ /1l earnengl i siistehmgp&aé& shcouncil . orgl é
http://learnenglishteens.britishcouncil.org/exams/listemixgms/listeningexams

10 http://www.examenglish.com/leveltest/listagi level test.htm

11 http://www.manythings.org/elllo/

12 http://www.talkenglish.com/Listening/Listenintermediate.aspx

13. http://www.carolinebrownlisteninglessons.com/

14. http://www.englishpage.com/listening/

15. http://www.esolcourses.com/content/topicsmenu/listening.html

©COoONOA~WONE

5. Activities of selection stagegchoosing 5 best audios to each specific skill of listening).

Links of the audios that related to visualizing the topic,t@itéeng, finding supporting detls

skills:

16- http://esl.about.com/library/listening/bllis_survey.htm

17- http://esl.about.com/library/listening/bllis_customerl.htm

18 http://esl.about.com/library/listening/bllis_job1.htm

19- http://www.examenglish.com/leveltest/listening_level test.htm

200 gsso09. .vvv-ho rrhdksr-bnl . h. tchi. khr sdmhmf"dw
21-  http://www.5minuteenglish.com/mar26.htm

22-  http://www.5minuteenglish.com/feb12.htm

23 http://www.5minuteenglish.com/feb26.htm

24-  http://www.esl-lab.com/dear/dearrd1.htm

25 http://lwww.esl-lab.com/runningshoes/runningshoesrdl.htm

26- http://www.esl-lab.com/smartphone/smartphonerdl.htm

27- http://lwww.esl-lab.com/phone/phonefra.htm

28 gsso09. .vvv-dw I dmfkhrg-bnl . HDKSR. HDKSR”~khr sdm
29  http://lwww.examenglish.com/IELTS/IELTS listening_partl.htm

30- http://www.esl-lab.com/eslbasic/travel-sightseeing-3.htm

6. Sharing stagdinks the audios:



http://esl.about.com/library/listening/bllis_number1.htm
http://www.examenglish.com/leveltest/listening_level_test.htm
http://www.ipassielts.com/ielts_training/free_practice/listening/audio/listening_exercise_2_travel
http://www.5minuteenglish.com/mar26.htm
http://www.esl-lab.com/runningshoes/runningshoesrd1.htm
http://www.examenglish.com/IELTS/IELTS_listening.htm?ModPagespeed=noscript
http://www.dcielts.com/ielts-listening/directions-maps-and-plans/
https://learnenglish.britishcouncil.org/en/ielts-practice/mock-listening-paper-dormitory-tour
http://learnenglishteens.britishcouncil.org/exams/listening-exams/listening-exams
http://www.examenglish.com/leveltest/listening_level_test.htm
http://www.manythings.org/elllo/
http://www.talkenglish.com/Listening/ListenIntermediate.aspx
http://www.carolinebrownlisteninglessons.com/
http://www.englishpage.com/listening/
http://www.esolcourses.com/content/topicsmenu/listening.html
http://esl.about.com/library/listening/bllis_survey.htm
http://esl.about.com/library/listening/bllis_customer1.htm
http://esl.about.com/library/listening/bllis_job1.htm
http://www.examenglish.com/leveltest/listening_level_test.htm
http://www.ipassielts.com/ielts_training/free_practice/listening/audio/listening_exercise_2_travel
http://www.5minuteenglish.com/mar26.htm
http://www.5minuteenglish.com/feb12.htm
http://www.5minuteenglish.com/feb26.htm
http://www.esl-lab.com/dear/dearrd1.htm
http://www.esl-lab.com/runningshoes/runningshoesrd1.htm
http://www.esl-lab.com/smartphone/smartphonerd1.htm
http://www.esl-lab.com/phone/phonefra.htm
http://www.examenglish.com/IELTS/IELTS_listening.htm?ModPagespeed=noscript
http://www.examenglish.com/IELTS/IELTS_listening_part1.htm
http://www.esl-lab.com/eslbasic/travel-sightseeing-3.htm

31- http://esl.about.com/library/listening/bllis _survey.htm

32- http://esl.about.com/library/listening/8li customerl.htm

33 http://esl.about.com/library/listening/bllis_job1.htm

34http:// www. i passielts.com/ é/ audéel/l
35>http:// www. i passiel tescisedmavet/ audél/ l
36- http://www.5minuteenglish.com/mar26.htm

37- http://www.5minuteenglish.com/feb12.htm

38 http://www.estlab.com/dear/dearrd1.htm

39 http://www.estlab.com/smartphone/smartphonerdl.htm

40- http://www.estlab.com/childintro/childfra.htm

41- http://www.esllab.com/phone/phonefra.htm

42-http:/ / www. examenglish.com/ I ELTS/ I ELTS_1II
43 http://www.examenglish.com/IELTS/IELTS listening_partl.htm

44- http://www.estlab.com/eslbasic/travaightseeineB.htm

45 http://www.dcielts.com/ieltd i s é / d i-nmmges-antplaash s

7. Reflection stage:

The reflection of above previous audios:

1 | see that most contents of audios are combined with three listening skills" visualizing the
topic, notetaking, finding supporting details" that help me to answer tiestipns below
these audios, which is considered very useful to develop listening skills (Such as audios
number 1, 4, 5, 6, 7,8).

1 Ifeel amused in listening these audios, as the contents of some these audios are funny
and musing, whereas the main topficthe audio number 2 about food recipe, and the
main topic of the audio number 6 about human development, as | like these two topic too
much. But in other hand, | feel some audios are very boring, as the main topic of them
about politics, and | am naotterested in this topic, so | dislike it (such as the audio
number 14).

1 | see that some audios are easy, that no need to repeat listening them more than once to
understand them, it is very clear that | can ask the questions easily (such as audios
number3, 4, 7). On other hand, | see that some other audios are medium difficulty, and |
need to repeat it more than twice to understand them well (such as audios number 8, 9, 10,
11). Moreover there are some audios are difficult and complicated to undelsteed,
to repeat them more than 3 times to understand them and answer the questions (such as
audio number 12).

1 | feel that the duration of some audios is suitable (such as audios number 3, 4, 5) as the
period of these audios ranging between 3 minut@sminutes. Otherwise, the duration of
other audios is rather long, as its duration more than 10 minutes, that make these audios

rather boring (such as audio number 16).
Mp
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http://esl.about.com/library/listening/bllis_survey.htm
http://esl.about.com/library/listening/bllis_customer1.htm
http://esl.about.com/library/listening/bllis_job1.htm
http://www.ipassielts.com/ielts_training/free_practice/listening/audio/listening_exercise_4_nature
http://www.ipassielts.com/ielts_training/free_practice/listening/audio/listening_exercise_2_travel
http://www.5minuteenglish.com/mar26.htm
http://www.5minuteenglish.com/feb12.htm
http://www.esl-lab.com/dear/dearrd1.htm
http://www.esl-lab.com/smartphone/smartphonerd1.htm
http://www.esl-lab.com/childintro/childfra.htm
http://www.esl-lab.com/phone/phonefra.htm
http://www.examenglish.com/IELTS/IELTS_listening.htm?ModPagespeed=noscript
http://www.examenglish.com/IELTS/IELTS_listening_part1.htm
http://www.esl-lab.com/eslbasic/travel-sightseeing-3.htm
http://www.dcielts.com/ielts-listening/directions-maps-and-plans/

l

8.

| noticed that there some audios are arranged sequence, as each audio folloavireyfoll
audio in meaning and content thus force me to listen carefully to these audios, so | can
understand the following audios. | see this sequence is annoying.

In my opinion, improving listening skill by this way is very interesting and motivating, |

like it too much. Also | expect my level at listening will become better.

Comments on other's eportfolio:

Comments on Amal*-portfolio:

1
T

| see that gortfolio of Amal is good and included all the basic elementspuirédolio.

The audios are well organizénto folders, as the audios that related to visualizing the
topic skill are arranged into the same folder, the audios related ttakotg are arranged

into the same folder, in addition to finding supporting details skill are arranged into the
samefolder.

The audios included 3 listening skills equally, as she downloaded 2 audios to each skill of
listening.

The number of the audios is little, as she downloaded only 2 audios to each skill, where it
is supposed 5 audios to each skill.

| admired the eflection of Amal about the audios, as she almost commented on each
audio, and mentioned the features and defects of each audio.

Comments on Aseel' eportfolio:

In my opinion the gortfolio of Aseel is good in some points, as it included all the basic
elements of ortfolio.

The number of the audios is suitable, as she downloaded 5 audios to each skill, where it is
supposed 5 audios to each skill.

The audios included 3 listening skills equally, as she downloaded 5 audios to each skill of
listening.

The reflection of Aseel about the audios is excellent, as she almost commented on each
audio, and commented on all the details of the audios including the number, the duration
and the quality of all the audios.

In my opinion also the-portfolio of Aseel § not too good in some points, such as:

The audios are weak organized into folders, as the audios that related to visualizing the
topic skill, notetaking skill and finding supporting details skill are put in one folder.

That makes the-portfolio not aganized.

10. Evaluation:



The following table is a rubric to evaluatgertfolios of the students.

(15) Marks

(10) Marks

(5) Marks

More than ( 15) audios

Ranging between (15 to 10)
audios

Less than ( 10) audios

Number
Well organized Organized Need more organization
Form
Strongly related. to three listening related to three listening skill Weal.<ly re.Iated t.o three
Content skills listening skills
) Excellent reflecting Good reflecting Bad reflecting
Reflecting
Ranging between (15 to 10
] More than ( 15) audios ging . ( ) Less than ( 10) audios
Sharing audios
Ranging between (15 to 10
) Comments on more than ( 15) audig ging _ ( ) Less than ( 10) audios
Commenting audios
Degree of
Mark
Student [ bokete

Final Degree

(100) Marks

Notice: The researcher added (10) marks automatically to each student presented her e
portfolio, as it encourage and motivate each student to show hposfolio.

Appendix (6)

Activities of listening that the researcher used in the training.

1 Activities that relatd with the skill of"Visualizing the topic" (1, 2).

Visualizing the topic (1)

Available from:http://www.britishcouncil.org/learnenglish
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