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Abstract
“The Effectiveness of Using Facebook on Developing ParagraphWriting Skills for the
English Majors at Al-Aqsa University- Gaza ". This study aimed at examining the
effectiveness of using Facebook on developing paragraph writing

skills for English

majors-level one at Al-Aqsa University- Palestine. In order to achieve the aims of the
study; the researcher adopted the quasi experimental research design. The sample of the
study consisted of (30) female English majors who were purposively choise from the
Faculty of Education, Al-Aqsa University-Gaza.
The researcher designed sessions with activities related to paragraph writing

skills by

using Facebook. It is worth noting that Facebook involves the following paragraph
writing skills: Topic sentence, supporting sentences, concluding sentence, unity,
coherence, order, completeness, grammar, punctuation and spelling). The paired group
received training on utilizing Facebook to improve the intended paragraph writing skills
in the second term of the academic year (2014-2015). To check on the effectiveness of the
target technique,the researcher constructed; pre-post paragraph writing skills test and
checked on it by using a rubric.
The data collected was statistically analyzed by using Wilcoxon T-test paired sample to
measure the differences between the performance of the paired groups in the pre and the
post paragraph writing skills test. The reliability of the test was measured by Cronbach's
Alpha and Split Half method.
The study findings revealed that there were statistically significant differences between
the scores of the paired group in the pre and post achievement test in favor of the posttest.
The researcher

attributed

these considerable

results to the effectiveness of using

Facebook on paragraph writing skills especially in supporting sentences, grammar,
punctuation and spelling. The researcher recommended that professors at English
department should adopt Facebook in teaching English in general and in teaching writing
in particular. In addition, the researcher recommended the importance of paying attention
towards learners' productive skills of using English language in writing and adopting
modern technology-based teaching regarding other English teaching skills.
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ملخص الدراسة باللغة العربية
تهدف هذه الدراسة إلى استقصاء " مدى فعالية استخدام الفيسبوك على تطور مهارات كتابة الفقرة
عند طالب كلية التربية – تخصص اللغة اإلنجليزية في جامعة األقصى – غزة  -فلسطين " ،هدفت
هذه الدراسة إلى اختبار أثر استخدام الفيسبوك على تطوير مهارات كتابة الفقرة لطالب كلية التربية
تخصص لغة انجليزية المستوى األول – في جامعة األقصى في مدينة غزة .
ولتحقيق أهداف الدراسة ،تبنت الباحثة المنهج شبه التجريبي المعتمد على مجموعة تجريبية .عينة
الدراسة ،تتألف عينة الدراسة من ثالثين طالبة من كلية التربية تخصص لغة انجليزية اللواتي
اختارتهن الباحثة بطريقة قصدية من كلية التربية في جامعة األقصى في مدينة غزة – فلسطين.
صممت الباحثة جلسات مع أنشطة متعلقة بمهارات كتابة الفقرة وتعاملت الباحثة مع هذه النشاطات وفقا
لقضية مجموعة الفيسبوك .حيث أن استخدام الفيسبوك اشتمل على مهارات كتابة الفقرة (الجملة
الرئيسية ،الجمل الداعمة ،الجملة الختامية ،الوحدة ،االتساق والتناسق ،الترتيب ،االكتمال ،القواعد،
عالمات الترقيم والتنقيط واإلمالء) .تلقت المجموعة التجريبية (عينة الدراسة) تدريبات على االستفادة
من استخدام الفيسبوك لتحسين مهارات كتابة الفقرة لديهن في الفصل الثاني من السنة الدراسية
( )2016-2015وللتحقق من أثر التقنية المستهدفة ،أجرت الباحثة اختبار إنجاز قبلي وبعدي وتقييم
لمهارات كتابة الفقرة لدى الطالبات بعد أداء االختبار البعدي.
وحللت احصائيا باستخدام اختبار ويلكوكسن للعينة المترابطة لقياس الفروقات بين أداء
جمعت البيانات ِّ
المجموعة التجريبية في االختبار القبلي والبعدي .
كشفت نتائج الدراسة َّ
أن هناك فروقات احصائية واضحة بين االختبارين ،ولقد نسبت الباحثة هذه
النتائج الهامة الستخدام الفيسبوك .واعتمادا على النتائج؛ أوصت الباحثة بضرورة أن يتبنى مدرسو
اللغة االنجليزية وأساتذة الجامعات الفلسطينية تقنية الفيسبوك في تدريس اللغة االنجليزية بشكل عام
وفي تدريس مهارات الكتابة بشكل خاص.
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Chapter One
Background to the Study

Chapter One
Background to the Study
1.1 Introduction
Writing is one of the four language skills that should be mastered to communicate with
others. It is an active means of communication that requires a special attention as it is a
productive language process. It is the process of transforming thoughts and conveying a
written message accurately and effectively. Writing proficiency requires cognition of the
orthographic system of a language structure and writing conventions. “Writing has an
Islamic value where it receives special emphasizes in the Holly Quran and Sunnah”(AbuGhazalah; 2010).
Writing proficiency plays a great role in conveying a written message accurately and
effectively. In short, it is a tool of survival. The more clearly one can write, the more easily
one can survive and navigate the world. Millrood (2001, p.134) asserts that, "writing is a
communicative skill to send, store and retrieve messages with the help of written symbols.
It can be expressive, poetic, informative, and persuasive. It is vital for teachers to employ
effective methods of teaching that enhance students’ ability to communicate ideas and
feelings via writing".
Alberston and Billnsly (2001) as quoted in Managhan (2007: pp.2-14) found that,
"improved teaching techniques are needed, as shown by a lack of students improvement in
writing in both elementary and secondary levels". He also stated that, "students are weak in
writing because teachers concentrate on teaching grammar, spelling drills and punctuation
rather than involving students in the writing process". Harmer, (2004, p.5) suggests four
elements of writing process, which are planning, drafting, editing, and version in teaching
writing.
In a similar study, Ware and Warshaver (2005) point out that, "technology programs
have been encouraged as cost effective ways that could be used to replace or enhance
direct human input". Sharma and Barnet (2007) stress that, "technology should not be used
just for the sake of using, but it should be used to enhance instructors’ lesson plans and
create interactive and motivating lessons for both teachers and students".

2

Online learning provides major benefits to both students and teachers. For example,
Hussein and Ali (2008:pp.31-32) point out that, "e-learning enables us to update and
modify the information easily, maximizes the communication to exchange ideas,
experiences and opinions between students, their teachers and students themselves,
overcomes the crowded classes, supplies

students with ongoing feedback during the

learning process and varies learning resources as well as evaluation methods". With the
rapid development in information and communication technologies (ICTs), various
changes have been made in terms of the methods in the teaching and learning process.
Currently, social networks tools, (e.g. You Tube, Twitter, Flicker, Blog and Facebook)
enable knowledge exchange in various ways such as online meeting and discussion that
were not possible before, (Ru-Chu Shih, 2013:p.12) .Louet, (2011) and ( Bruner,1990 )
also point that, "students are encouraged to participate in active dialogues with other
students and instructors as well as to collaborate with others in activities in order to
construct knowledge and discover principles for themselves" .
Facebook has become one of the most prominent social network platforms among
students and has potential for teaching and learning because Facebook facilitates
community between teacher and students, (Mazman and Usluel, 2010).

Mohamad

&Mohamad Shariff,(2011) shows that, "Facebook based learning has increased students'
motivation and understanding. Students can improve their English paragraph writing skills
and knowledge not only from the in-class instruction but also from cooperative learning. In
addition, this Facebook integrated instruction can significantly enhance students' interest
and motivation".
English majors often find some difficulties in mastering writing skills. Al-Ghussain
(2001) shows that many complaints are being raised by teachers regarding students’ low
level in writing; both in mother tongue and in English as a foreign language. This
awkward situation has led the researcher to attempt to find techniques to facilitate and
develop the paragraph writing skills assigned to be taught to English majors in the
Palestinian university writing curriculum. By revising the literature related to teaching and
learning techniques, the researcher chose the Facebook to assist the target students’
writing skills.

3

Facebook is an activity in which the students may work individually, in pairs or in
groups of two or more students. It is a useful and an interesting technique because it gives
every student an opportunity to write. Without this knowledge, students may be able to
construct grammatical sentences correctly, but still unable to produce pieces of writing
rich in ideas and in consistence with the writing conventions. Thus, by adopting Facebook
as a modern technique for developing paragraph writing skills, the teacher is able to
improve the students’ writing ability because it is an effective technique to be applied in
classroom. The students become comfortable to write everything.
In this study, the researcher focuses on the paragraph writing skills because they are of a
great importance for Palestinian EFL learners as an expressive tool to enable them to
express their ideas perfectly and fluently. These skills should be developed to become a
crucial tool in the learning process and an effective tool in the EFL learners’

academic

life to be actually used as a means of communication used to express and report their
ideas, opinions and feelings. However, communication through writing is considered to
be a complex human task as it incorporates cognitive, perceptual and motor aspects,
(Rozenblum, Shankar and Gal, 1994). Writing is a thinking process in its own right that
needs a lot of effort to rearrange ideas and thoughts. (El-Shami,2011).
The study aimed at examining the effectiveness of Facebook in enhancing paragraph
writing skills. In general, the difficulty of paragraph writing is the resort that pushes the
researcher to use Facebook to improve student's paragraph writing abilities.

1.2 The Rationale of the Study
In the age of globalization, the world of technology, revolution of information and internet,
written English becomes a critical demand for any individual who tends to follow up the
vast change in our modern world. However, teaching and learning writing is not an easy
task for both professors and English majors, especially within universities that have limited
facilities. According to interviewing teachers and professors of university and the
researcher's experience as a teacher of English for more than five years, she has noticed
that many professors ask learners to memorize passages or compositions in order to pass
exams. Consequently, English majors are weak in writing and ignorant of the writing
conventions. In the current study, the researcher tries to propose a solution that
4

professors may implement- as part of their teaching techniques- to help English majors
develop their writing skills in English. Since Facebook is the proposed technique, which
may improve English majors' writing ability, the researcher decides to investigate the
effectiveness of adopting Facebook on developing writing skills for English majors at AlAqsa University-Gaza.

1.3 Statement of the Problem
Teaching and learning writing is not an easy job for both professors and English majors.
The researcher believes that the problem of the present study springs from English majors'
low achievement in writing skills in achievement tests, lack of motivation and weak
participation at lectures.
English majors have good access to modern technologies. Hence, the importance of
using Facebook in developing English majors' writing skills appears as a proposed
solution, where the use of this technique could help English majors employ writing skills
into daily writing tasks such as a paragraph which may assist English majors become more
effective communicators through writing.
The problem is stated in the following major question:
What is the effectiveness of Facebook on developing paragraph writing skills among
English majors at Al-Aqsa University-Gaza?

1.4 Research Questions
The following minor questions are emanated from the above main question:
1. What are the paragraph writing skills intended to be developed by using Facebook?
2. Are there statistically significant differences in the mean scores between the pre
and post paragraph writing skills test of English majors due to using Facebook?
3. Are there statistically significant differences in the mean scores between the pre
and post paragraph writing test of English majors on the paragraph writing skills
(topic sentence, supporting sentences, concluding sentence, unity, coherence, order,
completeness, grammar, punctuation and spelling) due to using Facebook?
5

4. Are using Facebook achieve an effect size (2>1.4) on developing writing
paragraph skills among English majors at Al-Aqsa University –Gaza?
1.5 Research Hypotheses
In order to answer the research questions, the following hypotheses were stated.
1. There are statistically significant differences at (α ≤ 0.05) in the mean scores
between the pre and post paragraph writing skills test of English majors due to
using Facebook.
2. There are statistically significant differences at (α ≤ 0.05) in the mean scores
between the pre and post paragraph writing test of English majors on the paragraph
writing skills (topic sentence, supporting sentences, concluding sentence, unity,
coherence, order, completeness, grammar, punctuation and spelling) due to using
Facebook.
3. Facebook does not achieve an effect size (2>1.4) on developing writing paragraph
skills among English Majors at Al-Aqsa University –Gaza.
1.6 Significance of the Study
This study can be significant because:
1. It takes its importance due to the absence of previous studies about the use of
Facebook activities in teaching paragraph writing skills of first level English majors
in Palestine.
2. It also gives English language teachers and learners an opportunity to begin
thinking about new ways of teaching and learning a foreign language in an attempt
to persuade them to examine modern methods and techniques.
3. It also aims to investigate the effect of incorporating Facebook with blended
learning approach for improving paragraph writing skills.
4. It can contribute to helping teachers of English through adopting an innovative
approach such as Facebook in teaching writing and other language skills in order
to help in solving some problems in the teaching and learning of English in
Palestine.
5. It can be important to curriculum designers to consider the usefulness of Facebook.
6

1.7 Definition of Terms
The researcher includes some key terms to support the readers' understanding for this
thesis easily.
Effectiveness: It is the degree of improvement in the students' paragraph writing skills in
English language as a result of using Facebook and measured statistically by using Eta
Square of the effect size.
Facebook: It is an online social networking service. It has affected the social life and
activities of people such as paragraph writing skills: Topic Sentence, Supporting
Sentences, Concluding Sentence, Unity, Coherence, Order, Completeness and Mechanics
(Grammar, Punctuation and Spelling). Facebook is one of the social networks which gets
English majors communicate with others and professors to learn the correct paragraph
writing skills.
Paragraph: It is a group of sentences organized around a central topic. In fact, the cardinal
rule of paragraph writing is to focus on one idea. A solidly written paragraph takes its
readers on a clear path, without detours.
Paragraph writing Skills: Writing skills as multidimensional skills used to express needs
and feelings. They result from the interaction of the writer's knowledge, experiences and
skills as writing coherent sentences in the paragraph.

1.8 Delimitations of the Study
The study aims at developing paragraph writing skills for the first level English Majors
at Al-Aqsa University-Gaza by adopting the implementation of Facebook during the
second semester of the academic year (2014-2015).
1.9 Procedures of the Study
The following procedures were followed in order to answer the questions of the study and
investigate the hypotheses:
7

1. Reviewing the related literature and previous studies regarding paragraph writing
skills and Facebook.
2. Choosing the course that focuses on the paragraph writing skills for the first level
students majoring English at Al-Aqsa University-Gaza as a sample for the study.
3. Designing the instruments of the study which are :
A. Pre-test and Post-test including the paragraph writing skills professors' guide
and sessions plan.
B. Designing Paragraph writing rubric to identify students' paragraph writing skills
and to record the students' marks in the paragraph writing test (pre-test and
post-test).
4. Consulting the specialists and considering their comments and opinions for
checking validity of the instruments.
5. Applying the pre-test on a pilot study to find the validity and reliability of the test.
6. Implementing the experience according to professors' guide for sessions plan.
7. Applying the post-test and recording the results.
8. Analyzing the data statistically by using appropriate statistical analysis.
9. Interpreting the results of the study and giving suggestions and recommendations in
the light of study results.

8

Chapter Two
Theoretical Framework
2.1 Definition of Writing
2.2 The Importance of Teaching Writing as English major at Palestinian Universities
2.3 Purposes of Teaching Writing for English majors at Palestinian Universities
2.4 Writing Stages
2.5 Paragraph Writing
2.6 Strategies for Teaching Writing
2.7 Facebook: General Overview
2.8 The Importance of Facebook in Teaching-Learning Process
2.9 Affective Influences of Facebook
2.10 Roles of Teacher and Student in Teaching and Learning Writing on Facebook

Chapter Two
Theoretical Framework
Introduction
This chapter presents the theoretical framework of the study. It begins with stating the
definition of writing, importance and purposes of teaching writing and writing stages.
Following that, the attention shifts towards paragraph writing, definition of a paragraph,
mechanics of writing a paragraph and qualities of a good paragraph. It also handles
strategies of teaching writing and writing skills. Finally, it discusses social network and
Facebook, advantages of Facebook, writing and Facebook, affective influences of
Facebook and Facebook and writing.
2.1. Definition of Writing
Writing in a foreign language is supposed to bridge some of the cultural gaps among
nations and to reduce their isolation. Each culture can benefit from the positive sides of
other cultures and keep in touch with the latest developments all over the world.
Writing is an extremely complex cognitive process. It is a demanding task that requires
several cognitive abilities, (Schoonen et al, 2003, p. 166).
English as the most widely used international language, writing as a skill is means of
communication by which every brand of human thought is made available, (Kailani and
Muqattash, 1996, p 8).
There are many definitions for writing either as a process or a skill. For more clarification,
the researcher will display some of these definitions below as follows:
Writing is defined as the representation of language in a textual medium through the
use of a set of signs or symbols (known as a writing system).
Writing is also defined as "anything written, such as composition that has meaning",
(Nordquist, 2013). However, writing is not a natural activity; it requires thought,
discipline, and concentration. From the social constructionists’ point of view, writing is a
social act that happens within a specific context and for a specific audience, (De Larios et
al., 2001, pp. 502).
10

Writing refers to “the domain of language proficiency that encompasses how students
engage in written communication in a variety of forms for a variety of purposes and
audiences", (WIDA document, 2005). Writing is also "a complex process involving the
construction of recorded messages on paper or on some other material and, more recently,
on a computer screen", (Abou Shaaban, 2014). Furthermore, writing means ‘to form
(letters, words or symbols) with an instrument such as a pen to trace or form letters,
symbols on paper or another surface to produce written material, such as articles or books,
to compose letters; or communicate by mail’ ,(Abou Shaaban, 2014). In brief, writing is a
system of human communication using signs or symbols associated by convention with
units of language — meanings or sounds — and recorded on materials such as paper,
stone, or clay, (Olson, 2013).
Writing provides a means for students to proceed new information their own words. It is
particularly effective in large classrooms where writing provides a means for students to
proceed new information in their own words. It is particularly effective in large
classrooms where breaking students into pairs or groups may be prohibitive. It also
appeals to individuals who prefer to learn independently. (Mourtaga,2004)
The researcher defines writing a language skill in its simplest form as a matter of
drawing written symbols as of languages (orthographic symbols) to compose words and
sentences to carry messages to be communicated among people. It is a skill of a great value
for humanity. To explain, it is the most reliable, permanent vessel which stores the
production of human thought and civilizations.
The researcher can conclude that writing is a matter of construction where Man needs to
combine his or her mental activity with physical activity, following specific writing
conventions to produce a message to be communicated.
2.2. Importance of Teaching Writing as English major at Palestinian Universities
Writing is so important due to various reasons:


On the national and international levels, it is the permanent vessel which carries human
thinking products among successive generations. It keeps knowledge from being forgotten.
It is portable and permanent.

11



On the personal level, (Isleem, 2012, p.14) states that,"(1) writing is the primary basis upon
which one's work, or learning, intellect, will be judged whether in school, college, work
place, or in the community; (2) it expresses one's personality; (3) it makes one's thinking
visible; (4) it helps one move easily among facts, inferences, opinions without getting
confused and without confusing one's readers; (5) it fosters one's ability to explain a
complex position to readers, and oneself; and (6) it stimulates one to extend a line of
thought beyond one's first impressions or responses”.
Teaching writing is very important for many reasons:
A. It can help students to communicate, learn , and express creativity.
B. It helps students to become more skillful writers; therefore, it remains a
vital education task because writing plays a key role in the student's
conceptual and linguistic development.
C. Command of good writing skills is an essential instrument for anybody to
succeed in his / her career, ( Pronpan , 2005 , p 76) .
D. Anderson ( 1985 cited in Grabe& Kaplan 2001 ,pp. 152-153) conducted a
survey of (841) university graduates in seven different fields of study and
concluded that formal writing was extremely important in workplace.
E. Writing skills are being assessed more often in standardized assessment for
purposes of educational accountability, (White &Brunning, 2005, pp. 166169).
F. Writing helps non English native students to learn writing: firstly, it
enhances the grammar, structure, idioms and vocabulary that instructors
have been teaching their students. Secondly, when the students write, they
have the opportunity to be adventurous with the language, to go beyond
what they write they necessarily become involved with the new language,
(Mohamed, 1998, pp.3-4).
The term writing has been defined by the Oxford dictionary as the activity or skill
of making coherent words on paper composing text.
Writing is not only important in communication, it is also an effective way in many fields
of expression, judgment of a person, flexibility and maturity.
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Mourtaga (2004) stated "writing is the vital means of communication within an
organization. He also explained that writing is a critical way of communication which is
a necessary component of education, livelihood and basic functioning in our society.
Writing is how much of the world communicates . If the person does not write well ,
she will be cut off froma large community.Writing is also important for judging a
person by the quality ofwriting he or she possesses. When the writing is devoid of
mistakes, it creates a good impression about the writer. Some have the innate ability to put
thei skill is more beneficial specifically for those who are emotional and do not express
verbally. Writing is one of the ways that we translate our thoughts for other people.
Some people are better at expressing themselves in writing than any other way, and
you thus get a better translation when you read what they have to say rather than
hearingthem speak.
According to Mourtaga (2004) "the writing skill solidifies ideas andthoughts, and allows
the reader to reflect on them better than if the ideas remain evolving in his or her head".
2.3 Purposes of Teaching Writing for English majors at Palestinian Universities
In its early stages, the purpose of teaching writing is a matter of training pupils to draw the
shapes of letters and combine them into meaningful words. In this regard, (Khailani and
Muqattash ,1996, p p.125-128) mentioned five pedagogical purposes for teaching writing.
They are reinforcement, training, imitation, communication and fluency.
2.3.1 Writing for Reinforcement
One of the pedagogical purposes is to reinforce understanding on the part of students,
whose purpose, as authors, is to demonstrate accuracy to the teacher. On the other hand,
teachers ask their students to write in order to reinforce something that they have learned.
2.3.2 Writing for Training
Writing for training is another purpose for teaching writing. It aims to introduce the
students to patterns of linguistic and rhetorical forms that might be new to them. Students
are given practice in using and manipulating these new patterns.
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2.3.3 Writing for Imitation
In this kind of writing, teachers want their students to become familiar with rhetorical
and syntactic forms by following carefully chosen models.
2.3.4 Writing for Communication
In writing for communication, the emphasis is placed on meeting students` needs both in
gaining control over the conventions of written English and in obtaining opportunities for
self-expression.
2.3.5 Writing for Fluency
Accuracy is a necessary condition for fluency and both need to be emphasized by the
language teacher. At the early stages of the writing skill, the teacher needs to design
writing activities. For example, sentence completion, sentence joining, dictation and
writing a paragraph based on a model to reinforce work on structure and vocabulary to
maintain accuracy in writing.
Harmer (2001, pp. 79-84) explains four reasons for teaching writing to students of
English as a foreign language .These reasons are reinforcement, language development,
learning style and writing as a skill.
A. Reinforcement: some students acquire languages in an oral /aural way; others get benefit
from seeing the language written down. "The visual demonstration of language
construction is invaluable for both understanding and memory." It is useful for students to
write the new language shortly after studying it.
B. Language for development: the process of writing is different from the process of
speaking; the former helps us to learn as we go along. "The mental activity of constructing
proper written texts is part of the ongoing learning experiences."
C. Learning style: some students are quick at acquiring language just by looking and
listening; others may take longer time in producing language in a slower way. So, writing
is appropriate for those learners.
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D. Writing as a skill: the most essential reason for teaching writing is that, it is a basic
language skill like speaking, listening and reading. Students need to know how to write
letters, compositions, essays and reports and how to use writing conventions.
Education in particular is a career that requires a high degree of writing skills. This fact
becomes more obvious in the case of student – teachers of English language who need not
only to possess the ability to write but also must acquire the ability to teach writing to their
students.
Academic writing serves a variety of educational goals such as assessing knowledge,
promoting critical thinking, stimulating creativity, encouraging discourse as part of a
professional community and supporting cognition, (Hammannm, 2005, p. 15).
Life chances depend on one's level of writing skills – the extent to which one can write
coherently and with a few grammatical and lexical errors as possible, (Jones , 2007, p.
125).
In this respect, Davis, Fisher & Forde (2009, p. 1) assert that, "writing is an
employability skill which transforms an employee from being a liability to an asset to the
company. Moreover, it is taken into consideration by employers when taking decisions
regarding hiring and promoting workers".
Students majoring in the English language face difficulties when writing for academic
purposes. This highlights their weakness and ineffectiveness in this skill. This may be due
to the courses they cover or the way they study and get tested in these courses.
2.4 Writing Stages
Gardner and Johnson (1997, p.4) described the stages of the writing accomplished
writers move back and forth between the stages of the benefit from the structure and
security of following the writing process in their writing.”
2.4.1 Pre-Writing: Students generate ideas for writing: brainstorming; reading literature;
creating life maps, webs, and story charts; developing word banks; deciding on form,
audience, voice, and purpose, as well as through teacher motivation.
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According to Wray and Medwell (1991), the aim of this stage is to help pupils generate
ideas. Helal (2003), Hedage (2001), and Seow (2003) introduce the following pre-writing
activities:
A- Group brainstorming: Students express their ideas spontaneously without measuring
the output on the wrong or right scales.
B- Clustering: This is based on words related to a stimulus given by the teacher. The words
are circled and then linked by lines in distinctive clusters.
C- Rapid free writing: within one or two minutes pupils write quickly when they see the
topic word, (Richards; 1990).
D- Information gathering activities: These include interviews, opinion surveys, trips,
reading magazines and newspapers, (Helal; 2003, Richards; 1990).
E- Group brainstorming: Students express their ideas spontaneously without measuring the
output on the wrong or right scales.
F- Clustering: This is based on words related to a stimulus given by the teacher. The words
are circled and then linked by lines in distinctive clusters.
G- Rapid free writing: within one or two minutes pupils write quickly when they see the
topic word, (Richards; 1990).
H- Information gathering activities: These include interviews, opinion surveys, trips,
reading magazines and newspapers, (Helal; 2003, Richards; 1990).
2.4.2 While –Writing :( thesis development, writing from notes, proceeding from a given
beginning phrase and following a plan).
2.4.3 The Writing Stage: The learners do the task, for example, writing a report, a story, a
letter.
"Writing is a fluid process created by writers as they work. Accomplished writers move back
and forth between the stages of the process, both consciously and unconsciously. Young
writers, however, benefit from the structure and security of following the writing process in
their writing.
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A. Prewriting: Students generate ideas for writing: brainstorming; reading literature; creating
life maps, webs, and story charts; developing word banks; deciding on form, audience, voice,
and purpose as well as through teacher motivation.
B. Rough Draft: Students get their ideas on paper. They write without concern for conventions.
Written work does not have to be neat; it is a 'sloppy copy.'
C. Reread: Students proof their own work by reading aloud and reading for sensibility.
D. Share with a Peer Reviser: Students share and make suggestions for improvement:
asking who, what, when, where, why, and how questions about parts of the story the peer
does not understand; looking for better words; and talking about how to make the work
better.
E. Revise: Improve what the narrative says and how it says it: write additions, imagery,
and details. Take out unnecessary work. Use peer suggestions to improve. Clarify.
F. Editing: Students work together on editing for mechanics and spelling. Make sure the
work is 'goof proof.'
G. Final Draft: Students produce their final copy to discuss with the teacher and write a
final draft.
H. Publishing: Students publish their written pieces: sending their work to publishers;
reading their finished story aloud, making books.
In actuality, the writing process is not a highly organized linear process, but rather a
continual movement between the different steps of the writing model."
2.5 Paragraph Writing
2.5.1 Basic Elements of the Paragraph
Topic Sentence
Supporting Sentence

Controlling Idea
Supporting Sentence

Supporting Sentence

Conclusion
Figure (2.1) Elements of the Paragraph
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Paragraph writing is the foundation of all essay writing, whether the form is expository,
persuasive, narrative, or creative. In order to write a good paragraph, students need to
understand the four essential elements of paragraph writing and how each element
contributes to the whole.
2.5.2 Definition of a Paragraph
A paragraph is a group of sentences organized around a central topic. In fact, the
cardinal rule of paragraph writing is to focus on one idea. A solidly written paragraph takes
its readers on a clear path, without detours.
A paragraph is a group of sentences about a topic. Every paragraph should have one
topic, which is usually presented in the first sentence called the topic sentence. All the
other sentences in the paragraph must develop and support the topic.
The researcher defines the paragraph as a group of sentences connected with relevant
transition words that focus on one main topic or idea. It consists of one topic sentence,
three supporting sentences and on concluding sentence which should be unified, coherent,
ordered and complete to form a well-organized paragraph.
Topic Sentence:
• The first sentence in a paragraph.
• Presents the topic and the controlling idea (main idea related).
• The topic of the paragraph around which the supporting sentences revolve. For example:
Reasons for going to university.
Supporting Sentences:
• The main part of the paragraph.
• Provide several supporting points that explain the controlling idea of the paragraph.
• Provide details that explain each supporting point. For example: Divorce is a social
problem which destroys children’s lives, supporting sentence.
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Concluding Sentence:
• The last sentence in a paragraph
• Restates the controlling idea and summarizes the supporting points. For example: We
have to struggle not to break family life because it is a matter of destruction not only for
children but for all family members, (concluding sentence).

Writing a paragraph, Cambridge
Table (2.1): Writing a paragraph- basic elements
Topic sentence:
• The first sentence in a paragraph.
• Presents the topic and the controlling idea
(an important idea
related.
Topic Sentence

• The topic
of the paragraph around
which the supporting
sentences revolve
For example:
Reasons for going to university.
Supporting sentences:
• The main part of the paragraph.
• Provide several supporting points that
explain the controlling idea of the paragraph.

Supporting Sentences

• Provide details that explain each supporting
point.
For example:
Divorce is a social problem which destroys
children’s lives.
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Concluding sentence:
• The last sentence in a paragraph
• Restates
the controlling
summarizes the supportingpoints.

idea and

For example:

Concluding Sentence

We have to struggle not to break family life
because it is a
matter of destruction not only for children
but for all family
members.

2.5.3 Mechanics of Writing a Paragraph
The mechanics of writing are those conventions which help authors at all levels—students
and professionals —to improve the quality of their writing, mainly they include
punctuation, capitalization, contractions, numerals, technical abbreviations and acronyms.
Norman et al. (2005) define it as "the sub-skill that includes such things as punctuation,
spelling, abbreviations, and acronyms". Smith (2003, p.2) also states that, "The term
'mechanics' refers to the processes involved in getting words into print-handwriting or
typing, spelling, grammar and formatting".
Similarly, Sun (2003) simply states that, "mechanics of writing specify the established
conventions for words that one uses in his / her documentation. These conventions include
capitalization, contractions, gerunds, participles, numbers, numerals, pronouns, technical
abbreviations, acronyms, units of measurement and punctuation marks".
The current study focuses on developing three main components of mechanics of
writing: grammar, punctuation marks and spelling.
The Basic Components of the Mechanics for Writing Paragraphs are:
Grammar

Punctuation
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Spelling

2.5.3.1 Grammar
Sentences
The sentence is the basic unit of academic writing. This may seem obvious, but in
informal spoken English, people often use incomplete sentences. Sentences in essays and
assignments must always be complete.
Complete sentence:

The doctor saw the patient.

Incomplete sentence:

Seeing the patient.

‘Seeing the patient’ is a sentence fragment. These are extremely common in spoken
English, so they sound okay. But watch out for sentence fragments in formal written
academic assignments.
A complete sentence is a complete thought and always has (at least) two components: a
subject and a predicate. The subject is the person or thing at the center of attention; the
predicate tells the reader something about the subject:
The doctor

saw the patient.

subject

predicate

Often, though not always, the predicate can be further divided into a verb and an object.
The verb is the ‘doing or being’ word, and describes the action. The object (if there is one)
tells you who is on the receiving end:
The doctor

saw

the patient.

subject

verb

object

This may not be a very interesting sentence but it is a complete sentence.
Sentences in academic books and journals can be quite complex, made up of one or more
subordinate clauses joined in various ways, including conjunctions or relative pronouns or
linked through punctuation (please see below for more on each of these topics). The basic
rule remains the same, however: one complete idea, one complete sentence.
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Paragraphs
A paragraph is a collection of two or more sentences developing a single topic, theme, or
idea. All the sentences in a paragraph should thus be related in some way, and tell the
reader something more about the key idea. So a complete paragraph would be something
like
The doctor saw the patient. The patient came into the surgery looking
extremely anxious, so the doctor spoke quietly and tried to put the
patient at ease. The patient sat down. For a brief moment, there was a
heavy silence in the room.
This paragraph tells the reader something more about the key topic: the doctor saw the
patient.
In fact, the expectation that all the sentences in a paragraph are related is so strong that
readers will often force a connection, even if there isn’t one!
This is a collection of two or more sentences, but they are not obviously connected. Even
so, many readers will still look for a link!
One of the problems is that it is becoming increasingly common to use bullet points to
string a whole number of different issues together without developing the links. In formal
academic writing, almost every ‘bullet point’ will need a full paragraph to develop and
explain the idea.
Syntax
Syntax is the technical term for the rules governing the way words in any language are put
together into sentences. Syntax is particularly important in English, where a small change
in word order can completely change the meaning of the sentence. For example:
‘The doctor saw the patient’ is different from ‘The patient saw the doctor’

Same words, different order, and very different meaning (Incidentally, this is another
example of an incomplete sentence)
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Syntax is about paying attention to word order (and therefore sentence-meaning). This can
be particularly difficult for people who use English as a second language – partly because
most speakers of any language usually learn basic syntax as they grow up surrounded by
the language, and partly because other languages have other ways of indicating meaning.
Word order in ancient Greek, for example, was largely irrelevant – other aspects of
grammar made the meaning perfectly clear. This is not the case in English. Word order is
absolutely crucial for clarity, accuracy and meaning
2.5.3.2 Spelling
Spelling is important for exactly the same reason that grammar and punctuation are
important: poor spelling makes for poor communication. Academic writing requires a
high degree of accuracy, and this is reflected in the quality of the writing. Sloppy
spelling gives the impression that one does not care about the assignment.
2.5.4 Writing Skills
An effective paragraph requires some tips and techniques which are
required to be utilized while writing the paragraph.
Basic paragraph usually comprises of five important sentences


Topic sentence



Three supporting sentences



A concluding sentence

The Main Writing Skills are:
2.5.4.1 Unity
Unity that gives a start to paragraph comes along the topic sentence. The paragraph has
a one gripping idea that the writer reveals in the topic sentence which is technically, the
very first sentence of every paragraph. All the sentences in a paragraph are united
surrounding the main idea that supports sentences including discussion and details.
2.5.4.2 Order
Peculiarly, order is referred to how you construct and organize your sentences specially
the supporting sentences. No matter what chosen order is, whether it is order of
importance, chronological order or a logical presentation of any specified detail, a
genuine paragraph always owns an organization. In a Well-organized or well-ordered
paragraph, the reader reads smoothly through the lines. This quality in paragraphs is
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achieved when the paragraph is supported and established accurately aided by the right
pattern.
2.5.4.3 Coherence
Coherence is the most appreciable quality in a paragraph. The noteworthy factor here is
that the sentences should be globalized. Globalizing means that the sentences should be
connected to one another and works altogether. Using transition words is considered
one of the best ways in reaching coherency. Moreover, while writing a paragraph, it is
sincerely recommended to use verb tense frequently and also, point of view which
serve as the most important ingredients fulfilling the purpose of coherency.
2.5.4.4 Completeness
The word completeness regarding paragraph writing is self- explanatory. It actually
means a well-developed or well-designed paragraph. If the sentences made are vivid
and strongly supported by the concerned idea or narrative then the paragraph is
complete. Mostly, three supporting sentences are required along with topic and
concluding sentence in order to complete the paragraph. The last sentence or
concluding sentence of the paragraph should summarize the main central idea by
strengthening the topic sentence.
2.5.4.4 Paragraph Development: Support and evidence provided by the writer can be
explained in different ways, These details can be provided by giving or using: a.
narration – telling a story b. description – painting something or someone by use of
words c. comparison – showing how two subjects are similar d. contrast – pointing out
how two subjects are different from each other e. example – providing illustrations or
representatives of an idea or topic f. classification – organizing or grouping together
subjects with the same qualities or characteristics g. division – taking out a part from
the whole to fully discuss or emphasize how the part is integral to the whole h.
definition – giving the meaning of a term, idea, or concept, process analysis – telling
how something is achieved or came to be; or telling how to do something j. cause and
effect – showing reasons/results of a phenomena/process .

2.6 Strategies for Teaching Writing
Students should explicitly learn strategies for planning, revising, and editing their
written products. This may involve teaching general processes (e.g., brainstorming or
editing) or more specific elements, such as steps for writing a persuasive essay. In
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either case, it is recommended that teachers model the strategy, provide assistance as
students practice using the strategy on their own, and allow for independent practice
with the strategy once they have learned it.
2.6.1 Summarizing Text:
Summarization allows students to practice concise, clear writing to convey an accurate
message of the main ideas in a text. Teaching summary writing can involve explicit
strategies for producing effective summaries or gradual fading of models of a good
summary as students become more proficient with the skill.
2.6.2 Collaborative Writing:
Students should be allowed to work together to plan, write, edit, and revise their
writing. It is recommended that teachers provide a structure for cooperative writing and
explicit expectations for individual performance within their cooperative groups or
partnerships. For example, if the class is working on using descriptive adjectives in
their compositions, one student could be assigned to review another’s writing. He or
she could provide positive feedback, noting several instances of using descriptive
vocabulary, and provide constructive feedback, identifying several sentences that could
be enhanced with additional adjectives. After this, the students could switch roles and
repeat the process.
2.6.3 Goals: The goals can be established by the teacher or created by the class
themselves, with review from the teacher to ensure they are appropriate and attainable.
Goals can include (but are not limited to) adding more ideas to a paper or including
specific elements of a writing genre (e.g., in an opinion essay include at least three
reasons supporting your belief). Setting specific product goals can foster motivation,
and teachers can continue to motivate students by providing reinforcement when they
reach their goals.
2.6.4 Word Processing:
With a computer, text can be added, deleted, and moved easily. Furthermore,
students can access tools, such as spell check, to enhance their written compositions.
As with any technology, teachers should provide guidance on proper use of the
computer and any relevant software before students use the computer to compose
independently.
2.6.5 Sentence Combining:
Sentence combining involves teacher modeling of how to combine two or more
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related sentences to create a more complex one. Students should be encouraged to
apply the sentence construction skills as they write or revise.
2.6.6 Writing Process
The process approach involves: Writing for authentic audiences, personal
responsibility for written work, student-to-student interactions throughout the
writing process, and self-evaluation of writing.
2.6.7 Inquiry
Successful inquiry activities include establishing a clear goal for writing (e.g., write
a story about a problem in the playground), examination of concrete data using
specific strategies (e.g., observation of students arguing in the playground and
recording their reactions), and translation of what was learned into one or more
compositions.
2.6.8 Prewriting
Pre-Writing can involve tasks that encourage students to access what they already
know, do research about a topic they are not familiar with, or arrange their ideas
visually (e.g., graphic organizer) before writing.
2.6.9 Models
Teachers should analyze the models with their class; encourage students to imitate in
their own writing the critical and effective elements shown in the models.

2.7 Facebook: General Overview
Facebook was founded by Mark Zuckerberg with his college roommates and fellow
Harvard University students Eduardo Saverin, Andrew McCollum, Dustin Moskovitz
and Chris Hughes in 2004.
The name of the social networking site stems from the colloquial name for face and book.
Face means what one first can see of the body in front of him/her. It is also the clearest
part of the body that gives one an indication of what is the person in front of him/her
like which is related to the social field.
While the word book is related to the academic field. So, the word Face has social roots
and the word book has academic roots. The social networking site (Facebook) can be used
for achieving academic purposes in improving the learners' writing , (Rosen,2011).
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There are about one billion active users of Facebook with almost half of them use
Facebook on mobile device. Users must register before using the site, after which they may
create a personal profile, add other users as friends, and exchange messages, including
automatic notifications when they update their profile.

2.8 The Importance of Using Facebook in Improving English majors' Performance in
Writing


Writing provides a means for students to proceed new information in their own words.
It is particularly effective in large classrooms where breaking students into pairs or
groups may be prohibitive. It also appeals to individuals who prefer to learn
independently, (Ruben, 2011).



English is still gaining importance as the most used language in the world. Continuous
growth of new technologies makes English even more essential for everyone to
communicate efficiently. Thus more emphasis should be given to teaching writing in
English as a writing skill that may function as an important gate leading students to a
successful career in this information technology driven world. (Warschauer ,2006).



Advocates of social constructivism prove that learners should constantly be challenged
with tasks that refer to skills and knowledge just beyond their current level of mastery.
This captures their motivation

and builds on previous successes to enhance learner

confidence, (Meyer 2009). This is in line with Vygotsky zone of proximal development,
which can be described as the distance between the actual developmental level (as
determined by independent problem-solving) and the level of potential development
(as determined through problem-solving under adult guidance or in collaboration with
more capable peers) .


Facebook also is a vital means of communication and social interaction. It has something
in common with the theory of Social Constructivism as they both lead to active, authentic
and enjoyable learning. Social constructivism, strongly influenced by Vygotsky's (1978)
work, suggests that knowledge is first constructed in a social context and is then taken up
by individuals.



According to social constructivists, the process of sharing each person's point of
view-called collaborative elaboration results in learners building understanding together
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that would not be possible alone. That is to say, Facebook is a social networking
site which supports collaborative work among learners, sharing experiences in thoughts
and ideas especially in the writing skill

which by its

turn plays an

extremely

important role in improving the learners' abilities to write effectively.
The researcher saw this study important to help teachers find different new methods to use
while teaching writing.Students and their learning needs are at the center of active
learning.


There are many teaching strategies that can be employed to actively engage students in
the learning process, including group discussions, problem solving, case studies, role
plays, journal writing, and structured learning groups.



The benefits of

using such activities are many. They include improved critical thinking

skills, increased retention and transfer of new information, increased motivation,
and improved interpersonal skills which are in thecenter of the Intended Learning
Outcomes, (ILOs) (Scarpell ,2009).
Based on this, the researcher believes that creating a new environment which is interesting,
enjoyable and full of social interactions can be achieved by appropriate use of Facebook
inteaching English language skills especially writing skills.
2.9 The Importance of Facebook in the English Teaching-Learning Process
The researcher discussed the importance of surfing networks in the teaching learning
process and its effectiveness not only in enhancing the students to critical thinking and
problem-solving but also in helping learners with physical disabilities in speaking ,for
example, speak withoutany kind of fear or embarrassment (Lin ,2012).
Gulek and Demirtas (2005) emphasized that rapid technological advances in the last
decade have sparked educational practioners interest in utilizing laptops using Facebook as
instructional tools to improve students' learning.
2.10 Affective Influences of Facebook
Students learn depending on technological tools spend more time in collaborative work,
participate in more project-based instruction, produce writing of higher quality and length,
gain increased access to information, improve research analysis skills, and spend more
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time doing homework on computers. Research has shown that students report a greater
reliance on active learning strategies (Ruben , 2011).
Yee (2007) found that one of the positive influences is that the Internet plays a vital role
in providing teenagers with multi-connected networks across the globe. It sets the basis of
a virtual world, one which exists without face-to-face interactions which may cause the
learners especially the shy ones feel embarrassed from their classmates. While Lenhart and
Madden (2007) added one example of this, a teenager with a physical disability who felt
out-casted and had no friends.
After creating a Facebook page, the student may had a network of 30 friends within a
week, all of them were his classmates. The interesting thing was how these classmates had
never approached him in school but was rather receptive about adding him as a friend on
Facebook.
Social networking sites provide a flexible way for family and friends to connect with each
other through means of online networking. They also provide learners with opportunities to
maintain new relationships and keep old

friendships because it is very

easy and

convenient nowadays to surf Facebook from mobile phones and other portable devices.
The vast appeal of these technologies influence is the way learners interact with other
scausing communication.
Lenhart and Madden (2007) also added another advantage for using Facebook in teaching.
It is that some students who suffer from speaking difficulty because of disabilities or who
care a lot about making mistakes in writing, online social networking can be an immense
helpfor them.
In another study made by Tynes (2007), he emphasized that online discussions direct
teenagers into self-learning and create opportunities for them to develop critical thinking
and argumentation skills. Researcher found that virtual communication could potentially
enhance its users social understanding and offer positive influences (Nauert, 2010).
Wheeler (2009) added that learners will not find it comfortable to learn with their teachers
over their shoulders. Another study done by Scarpell (2009) emphasized that bilingual
people are not cognitively smarter, but they are more cognitively flexible. Besides, practice
at constant switch ingimproves an aspect of their cognitive abilities. They become more
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facile at adjusting to and inventing new situations. This is much like what people do when
they are updating their Facebook status, instant-messaging friends, or answering text
messages and emails while they redoing something else. This multi tasking, where people
are stimulating new patterns of sequential processing, could then reap the same benefits as
bilingualism. So, using Facebook does not only encourage students to learn in an
interesting way but it also increases their abilities of multi tasking and it encourages their
autonomous learning within asocial environment for students.
Activities using a social networking site, such as Facebook, can put control for studying
into the students hands. While Phillips and others (2010) believed that Facebook can be a
powerful tool to help learners share educational content, and enhance communication
among them. Phillips also added that Facebook can provide students with the opportunity
to effectively present their ideas, lead online discussions, and collaborate. It can facilitate
student-to-student collaboration and provide innovative ways for the teacher to involve
students in his or her subject matter.
In addition, Ruben (2011) stated that, "people proudly boast about the number of friends
they have on Facebook. It is said that an average of Facebook user has over 175 friends
and the number simply increases if the user is a teenager or with a beautiful profile".
Being already an addict to Facebook will facilitate using Facebook as a teaching tool as
students will like the idea of learning and having fun at the same time. This enables
teachers to convey their message in teaching the English language implicitly and in an
interesting way.
Besides, Odell (2011) said that social media has several effects on academic work. It
also has a positive impact on students sense of themselves in the community. Students
using Facebook are well-liked by their peers and practise extra activities while students
who do not use Facebook feel themselves connected to their schools and teachers.
Hayashi (2011) emphasized that social networking is not only easy to use; it also can
create and increase students' social relationships outside of the classroom. Hayashi also
discussed how simple activities on Facebook helped a lower language proficient class to
become more comfortable participating in online discussions, giving their opinions and

30

forging closerrelationships with their fellow classmates. Hayashi also stated that the use
of Facebook contributes to increased student motivation and language output.
Ruiz (2011) found a direct relationship between site use and out-of-class sociability:
the more time a student spent on Facebook, the likely that student was to be involved with
extracurricular activities.
Lin (2012) stated that students learn more in less time when they receive computerbased instruction and the use of technology in higherlevel reasoning and problem
solving abilities.
On the other hand , few researchers contradict the idea of having agreat effect of Facebook
on improving students' reading and writing skills.
An example of thos contradictors is Findlay (2007). He stated that Facebook weakens long
distance relationship and decreases the amount of concentration while learning. In
addition, findlay found that Facebook is time-consuming and it is bad because of people
being addicted to using it.
From the above mentioned studies, the researcher has found out that the majority of
research agrees on the importance of Facebook in improving students' reading and writing
skills. But few researchers contradict the great power of Facebook in improving students'
levels in reading and writing skills like Findlay. The present study emerges from
agreement and disagreement to build a channel based on the gap left from previous
literature and a channel suitable for the Palestinians learning English through one of the
requirements of this digital world. Therefore, it is very important for learners to have
out-of-class sociability because it is communication and learning a language. It is also a
communication. Social networking provides opportunities for learners to develop social
skills online.
2.11 Roles of Teacher and Student in Teaching and Learning Writing on Facebook
2.11.1 The Role of the Teacher in Teaching Writing on Facebook
Writing is a productive skill that should pass on a ladder of steps leading to the ultimate
purpose. A teacher is the one who takes students by hand to climb up the stairs gradually.
A teacher coaches and scaffolds student.
31

Harmer (2001) and Tribble (1996) go through some roles of the teacher in responding to
pupils' writing. These are:
A. Assistant and resource:
During the writing process, the teacher helps learners to learn ways of writing a text,
choosing appropriate vocabulary, the genre in which they are writing and the subject
matter of the text.
B. Audience and feedback provider:
The teacher should respond to pupils' writing as an interested reader rather than a judge.
The teacher may comment "the first paragraph could be made more interesting for the
reader.
C. Evaluator:
Evaluation implies commenting on the final product and showing its points of weakness
and strength so that learners may write better in future.
D. Examiner:
Teachers should provide objective assessment of pupils' writing. Assessment must be
based on clear criteria.
While students are working together, their teacher will be available to give advice and
encouragement. After they’ve finished working together, and the class is reassembled, their
teacher will give them feedback, offer suggestions and advice, make corrections, and
answer questions, (Jones, 2007, p.3).
2.11.2 The Role of English majors in Learning Writing on Facebook
A- Facebook facilitates communication between teachers and students.
In one study, Reid, (2011) explored what happens to interpersonal and power dynamics
when tutors use closed group with Facebook pages as a social networking tool in their
tutorial groups with first and second year bachelor of education (B.Ed.) students at the
wits school of education (WOSE).
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B- Findings from (Shih, 2011) suggest that, "incorporating peer assessment using
Facebook in learning English writing can be interesting and effective for college – level
English writing classes significantly enhance students' interest and motivation.
However, until now not much research has specifically focused on the various uses of
Facebook within educational contexts and this potential has not been sufficiently explored,
(Ryan, Magro, &sharp , (2011); Selami Aydin , 2012).
C- Although learning through Facebook contradicts current pedagogical practice, some
researchers believe that this social network encourages ideas exchange among students,
provides non formal and non-structured learning, may increase students interest in learning
and is able to generate critical.
D- Thinking among students is one of the traditional objectives in learning,
(Bugeja, 2006), Mohamad Sheriff (2011) had shown that "Facebook based learning has
increased students, motivation and understanding based on gender and stream regardless of
science or social science stream".
Reyes (2010) used Facebook in an effort to develop students' creativity. According to him,
an educational environment remains unanswered, (Selami Aydin, 2012).
E- Facebook provides ample opportunities for students to practice and improve their
writing skills (Salehi,2012).
F- Studies show that students feel obliged to respond to their peers' comments or opinions
posted, thus, are actively "posting" and "commenting" on the application. They take every
opportunity to practice their writing skills. Students also discover new sentence or writing
structures by reading the comments and posts from their peers. These show that writing
skills are very much emphasized in FB participation and thus has a high potential of
enhancing and improving students' writing skills.
G- The emergence and rapid growth of Web-2.0 technology and Internet have become
more flexible and accessible for language teaching and learning (Lou,et al,2010; Shih,
2010). Additionally, the learning process can be transformed from in-class teaching into
learning outside the classroom (Lou, Shih& Tsai,2011).
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H- Facebook is one of the most popular social networking sites which allow users to post
information, chat with others, and collaborate within the system,( Shetter,2008).
When students use Facebook as a tool for their study by spending time browsing profiles,
meeting new people, and exploring relationships using the English language, they have
greater opportunities to collaborate with a large number of people worldwide and learn the
target language at the same time, (SuthiWartnarueput, Wasanasomsithi, 2012).
I- Such a Facebook's property indirectly creates a community of practice an important
component of student's education in Social Constructivist Theories. Students can construct
new knowledge after they interact with other people on Facebook. When students receive
comments and suggestions, they can use the information given to improve their language
skills. They can avoid face-to-face interaction, thus lowering the level of anxiety,(
Murphy,2009). Such a learning style can reduce the Affective Filter and eventually
enhance motivation and risk taking in language learning, (Krashen,1984).
J- Other than the benefits given to students, Facebook can also provide many pedagogical
advantages to teachers. It helps the teacher make a connection with students about
assignments, upcoming events, useful links, and samples of work originating from both
inside and outside the classroom,( SuthiWatnarueput, Wasanasomsithi,2012).
K- Previous studies showed that using Facebook as a medium for language learning not
only effectively enhances language competence, but also builds positive attitudes of
students.
Kabilan et al. (2013) showed that, in terms of affective factors, students' confidence,
motivation and attitudes improved significantly. Students claim that using Facebook has
boosted their confidence as well as made them more daring to use the language especially
in terms of writing. Majority of the learners also concurred that Facebook motivated them
to read and write in English, since everything is available on the Internet, (YunusSalehi,
2012).
L- Students are engaged in a good deal of writing even this era of ICT- in Blog, Tweeter,
Text Messages and of course, Facebook. Strangely, students considered these types of
informal writing as "communication" are not linked to the "writing" tasks that are given in
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schools. This shows that students are still unable to see the connection between the writing
learned in the classroom and the meaningful communicative use outside of the classroom.
M- Hence, this study aimed at examining the effectiveness of Facebook in enhancing
paragraph writing skills among Al-Aqsa University English Majors by using experimental
method , background survey and Facebook , the most prevalent and widespread online
social network site nationally and globally .
N- English language majors face difficulties when writing for academic purposes. This
highlights their weakness and ineffectiveness in this skill. This may be due to the courses
they cover or the way they study and get tested in these courses.
O- The researcher felt this problem from the examination scripts he marked through their
experience in the field of teaching English this problem, indeed worried her a lot and drove
her to investigate this long – felt academic dilemma.
P- The researcher wanted to help her students to overcome their difficulties in academic
writing and help them succeed and do well in their future careers and life. In order to verity
empirically her hunches and observations, the researcher conducted a pilot study on (30)
female students who have finished writing I course in the second semester of the academic
year (2014-2015).
Q- The researcher, then, proposed the use of Facebook in helping students make that link
in order to make them better writers. The researcher also believes that FB has the potential
to improve students' writing skills by being the link between academic "writing" and
outside "communication" providing learners with an authentic and personalized context in
which to aid their writing.
Summary
In the second chapter, the researcher provided the theoretical background of the study.
She introduced different definitions of writing, paragraph, mechanics of writing, writing
skills, and Facebook. The researcher also mentioned the importance of teaching writing,
purposes, stages, strategies and procedures. In addition, she talked about Facebook: its
importance, advantages, influences in teaching writing. Next chapter is the third chapter
where the researcher will discuss the previous studies that are related to the current study.
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Chapter Three
Previous studies

Introduction
In this chapter, the researcher sheds light on the previous studies related to using
Facebook for developing paragraph writing skills. This chapter also surveys studies
thoroughly in an attempt to benefit from their procedures, tools and results. The studies in
this chapter are sequenced thematically.

3.1 Studies Related to Using Facebook in Teaching and Learning EFL.

Alias et al (2013) examined the effectiveness of Facebook based-learning to enhance
creativity among Islamic Studies students in the secondary educational setting in Malaysia.
A quantitative study was carried out using experimental method and background survey.
The instruments used were questionnaire and creativity test form for students' creativity
measurement. The treatment group consists of (40) participants randomly selected among
students, while the control group of (40) participants was drawn from existing classes.
Statistical analysis in the form T-test was used to compare the dependent variables between
the two groups. The findings showed that the difference in the mean scores between pretest and post-test for the treatment group was (27.50) , while the mean scores difference
between treatment and control groups to the posttest of creativity in writing is (4.90),
creativity in problem solving is (5.68), and creativity in creating a missionary motto is
(4.93). One way ANOVA analysis of the treatment group showed significant differences in
students' achievement based on creativity indicators. The findings of this study are
expected to provide insights in promoting Facebook based learning.
The researcher, in the current study, used the same research method-experimental
method- and the same teaching technique, Facebook, but different sample and statistical
analyses.

Ru-Chu Shih (2013) explored the effect of incorporating blended learning with Facebook
and peer assessment for English for Business Communication course for college students.
A total of (111) students from a public technological university participated in this study.
The participants were divided into three Facebook site groups. A mixed method consisting
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qualitative and quantitative approaches was employed to analyze the collected data,
including the pre- and post-tests, qualitative data of peer assessment on Facebook sites,
interview, a student self-efficacy scale, and a self-developed satisfaction survey
questionnaire. The findings of this study indicated that incorporating Facebook in the
English for Specific Purposes (ESP) course can effectively assist college students in
learning business communication English. Students can improve their professional
knowledge not only from the in-class instruction, but also through peer assessing on
Facebook.
The current study used similar sample and research tools- pre and posttests, research
design and assessment. The researcher also used the same teaching technique, Facebook.
Suthiwartnarueput & Wasanasomsithi (2012) explored the effects of using Facebook as a
medium for grammar and writing discussions of low-intermediate EFL students. The data
was collected from the students’ utterances asking for explanations about English grammar
and writing that were posted on Facebook , their gain scores in the pre-test and post-test,
and interview responses.
The findings showed a statistically significant difference between the mean scores of the
pre-test and the post-test (t = 6.65, p = 0.00). Most common topics of discussion involved
sentence structures, followed by word meanings, parts of speech and then relative clauses.
It was found that English grammar was worth promoting for discussions on Facebook
because there were correlations between the gain scores in the grammar and writing parts
at the significant levels (r= 0.399) in the pre-test and (r= 0.859) in the post-test. The
students also had positive attitudes towards using Facebook as a means of learning
grammar and writing. As an alternative learning tool, Facebook provided them with a
convenient and attractive means to engage in discussions with the teacher and other users
who had better grammatical knowledge.
The current study used the same teaching technique, research tools and design.

Melor Yunus & Hadi Salehi (2012) investigated the students' perceptions on the
effectiveness of Facebook (FB) groups for teaching and improving writing. The authors
see that there is need to carry out this study as it provides a platform to discover
pedagogical implications that would benefit the Y- generation in terms of improving their
writing skills in a Malaysian ESL context. The respondents of this research comprise (43)
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third year students completing their bachelor's degree in TESL in the Faculty of Education,
University Kebangsaan Malaysia (UKM ).
The students perceptions were measured through a questionnaire comprising (10) close –
ended items and (3) open – ended ones. Respondents were required to participate in a
Facebook group created by the researchers.
The findings showed that 'Face book groups' is an effective tool in improving the students'
writing skills, especially in the brainstorming of ideas before the actual writing .
In the current study, the researcher benefited from this previous study regarding sample,
research design, tools and technique-using Facebook for improving the students' writing
skills.
Valenzuela (2008) identified The Effect of Social Network Sites on College Students’
Social Capital. This study examined if Facebook, one of the most popular social network
sites among young adults in the U.S., fulfills the promise of civic journalism: to spark
attitudes and behaviors that enhance public life and civic action. Using data from a random
web survey of college students in Texas (n = 2,603), the researcher found moderate,
positive relationships between intensity of Facebook use and students' life satisfaction,
social trust, civic participation and political engagement. The associations between
Facebook usage and students' social capital are detectable even when taking demographic,
socioeconomic and socialization variables into account. These findings highlight important
lessons for journalists and media interested in reconnecting individuals, especially young
adults, to society and public life.
The current study implemented the same technique-social network site (Facebook) and
similar sample, but for different aim.

Moon (2011) explored the impact of Facebook use on undergraduate academic
performance. The purpose of this study was to investigate what impact Facebook use had
on undergraduate academic performance. Specifically, the researcher aimed to explore if
the impact of Facebook use significantly affected undergraduate student academic
performance.

The

study

exercised

quantitative

methodology

surveying

(400)

undergraduate students using a Web-based survey at one Midwestern Institution. The goal
was to determine if relationships exist between academic performance (cumulative college
GPA) and ACT score, high school GPA, extracurricular activities, academic preparation,
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Facebook use (hours per week spent on Facebook), community service, communication,
paid work, video gaming, watching television, and recreational Internet use. Multiple
regression analysis was used to analyze the results of the survey. The study findings did
not indicate a strong relationship or correlation between Facebook use (hours spent per
week on Facebook) and academic performance (cumulative college GPA). However,
Internet use, extracurricular activities, and community service did have a relationship with
academic performance (cumulative college GPA). A significant point from the present
research is that (97%) of the respondents were Facebook users. An implication from the
present study for educational leaders, faculty, and student affairs professionals is that most
college students check Facebook during their academic preparation. The study found that
that (86.3%) of undergraduates in the study check their Facebook account during their
academic preparation (studying, writing papers, conducting group work, working on
projects, researching information, etc.). Educational leaders, faculty, and student affairs
professionals should be aware of students' habits and behaviors on Facebook.
The researcher, in the current study, used the same technique- Facebook- but for different
aim, similar sample with different research tools and design. Both studies investigated the
positive effect of using Facebook for developing students' academic performance in
writing.

Commentary
All the pre-mentioned studies agreed with this study that Facebook and paragraph
writing skills are interrelated. These studies enlightened the researcher in choosing the
Facebook.
All the previous studies used the experimental approach. Most of them followed similar
design and techniques. They depend on observation cards, questionnaire, pre and posttests
and interviews. The instrumentations utilized in the previous studies drew the attention of
the researcher to the use of the writing test, observation card and the interview.
The researcher modified the technique in order to suit the English majors at Al-Aqsa
University as paired group in the current study.
This study benefited greatly from the domains which the previous studies utilized in
categorizing the sub-skills of writing paragraph.
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Alias et al. (2013), Ru-Chu Shin (2013), Melor Yunus & Hadi Salehi (2012) and
Valenzuela (2008) results recommended the necessity implementing the Facebook in
teaching English language to bring about better outcomes in English majors writing skills.
Meantime, Moon (2011) assures that using Facebook can develop and enhance the learners
writing proficiency.
The researcher concluded that whenever Facebook was utilized, a great chance was
provided for authentic practice and genuine promotion of paragraph writing skills.

3.2 Studies Related to Paragraph Writing Skills.

Abou Shaaban (2014) showed the effects of digital storytelling and story–reading on
enhancing ninth graders' paragraph writhing skills. The researcher downloaded from the
Internet a group of digital stories with their scripts of that suitable for ninth graders' level.
Over six–week study period, the teacher met with 39 ninth graders and displayed one
digital story per day and narrated to another group consisting of 37 students the same story.
A third group consisting of 38 ninth graders was given the script of the same story to read
and the fourth group 38 ninth graders represented the control group. A pre and post
paragraph writing tests were applied on the four groups. The researcher used a paragraph
writing rubric of four main skills (topic sentence, supporting sentences, mechanics of
writing and concluding sentences) to check the students writing in the pre/posttests. The
data of the test was analyzed by one way A NOVA, Scheffe and Means. The study findings
indicated that there were statistically significant differences at (α< 0.05) in paragraph
writing skills among the mean scores of the control group and the experimental groups in
favor of the experimental groups.
The current study used the same research design, experimental method, and tools, pre
and posttests, but different sample of students and different statistical analysis tools and
technique.

Sabra (2014) examined the effectiveness of adopting CAF strategy on developing writing
skills for the Eighth Graders in North Gaza Governorate. In order to achieve the aims of
the study; the researcher adopted the quasi experimental research design. The sample of
the study consisted of 82 female students who were equally divided into 41 students for the
experimental group and 41 students for the control one. They were randomly chosen from
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Jabalia Girls Prep School, North Gaza Governorate. The experimental group received
training on utilizing (CAF) strategy to improve the intended writing skills, while the
ordinary method was used in teaching the control one in the first term of the school year
2013-2014. To check for the effectiveness of the target strategy, the researcher constructed
two tools; pre/post achievement test and a focus group interview. The data collected was
statistically analyzed by using T-test paired sample to measure the differences between the
performance of the experimental group in the pre and the post achievement test, on one
hand, and the differences between the performance of the experimental group and the
control group in the pre and the post achievement test, on the other hand. The study
findings revealed that there were statistically significant differences between the scores of
the experimental group in the pre and post achievement test in favor of the posttest and
another difference was attained between the scores of the posttest of the experimental
group and scores of the posttest of the control group in favor of the experimental group.
The researcher attributed these considerable results to the effectiveness of the (CAF).
In the current study, the researcher used similar research method- experimental methodbut different sample, technique and statistical analysis tools. Both studies targeted the same
aim which is developing students' writing skills.
El –Salahat (2014) investigated the effectiveness of using interactive writing strategy on
developing writing skills among seventh graders and their attitudes towards writing. To
fulfill the aims of the study, the researcher followed the experimental approach. He used
two tools to collect the needed data: a pre-posttest and a questionnaire. A sample
consisting of 76 seventh grade female students was purposively chosen from Ian Goliath
(B) in the East Directorate of Gaza in the scholastic year 2012-2013 and equally distributed
into an experimental and a control groups. The experimental group was taught writing
using interactive writing strategy, while the control group was taught using the traditional
method of teaching writing throughout the intervention which lasted for one month. An
achievement pre-posttest and a questionnaire were administrated and a statistical analysis
was conducted to collect data. The study findings revealed that there were statistically
significant differences in achievement in writing between the mean scores attained by the
experimental group and those by the control one in favor of the experimental group. Such
difference was attributed to the interactive writing strategy used.
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The current study is in line with this previous study in design method-experimental- and
some similar tools- pre and posttests. Both studies differ in sample and statistical analysis
tools, but they targeted the same aim- developing students' writing skills.

Harb and Keshta (2013) investigated the effectiveness of using a blended learning
program on developing and retention Palestinian tenth graders' English writing skills. To
achieve the study aims, the researcher adopted the experimental approach with two groups'
pre-post design (experimental and control). To collect data, the researcher designed the
following study instruments and tools: content analysis, achievement test consisting of 40
items, a test to measure the retention of the skills and a blended learning program in
writing skills. After examining the validity and reliability of the tools and instruments, they
were implemented on the study sample represented in 40 students from Shohadaa' Rafah
Basic School who were randomly selected from the original population of 1774 students in
Rafah Directorate of Education 2012-2013. The sample was divided into two groups: the
experimental group consisting of 20 students and the control one consisting of 20 other
students. The blended learning program was used in teaching the experimental group,
while the traditional method was used with the control one in the second term of the
scholastic year 2012-2013. The researcher used the following statistical methods to reach
the results: (Holesti Formula, Mean, Standard Deviation, Alpha Cronbach, Pearson
Coefficient, Kuder-Richardson (K_R20) Formula, Spearman Brown Equation, effect Size
Formula and T-Test). After the statistical analysis, the findings of the study revealed that
there were significant differences at (α = 0.05) in the scores of the control and the
experimental groups in favor of the experimental group and which is attributed to the
blended learning program. The findings also pointed out that there were statistically
significant differences at (α = 0.05) in the participants' achievement level before and after
implementing the blended program in favor of the post-application. Additionally, there
were statistically significant differences at (α = 0.05) in the participants' achievement level
of the control and the experimental groups (high and low achievers) in favor of the
experimental group. There were also statistically significant differences at (α = 0.05) in the
participants' achievement level of the control and the experimental groups (in the retention
test) in favor of the experimental group. Finally, the implementation of the effect size
equation revealed that blended learning program had a large effect size favoring the
experimental group. Based upon the previous findings, the study recommends that teachers
43

are advised to adopt the blend in teaching writing skills, holding educational courses and
workshops for teachers in general and of English in particular in employing blended
learning to enrich the teaching-learning process and develop students' achievement level. It
also suggests that further research should be conducted on the effect of blended learning on
other English language skills, other school subjects, students' creative thinking skills as
well as in the treatment of learning difficulties in English.
The researcher, in the current study, used similar design method- experimental group and
achievement pre and posttests, but with different sample of number and students. The
current study also implemented different technique, but some similar statistical analysis
tools- Cronbach's Alpha, Spearman, and effect Size Formula. Both studies targeted the
same aim- developing students' writing skills. In addition, both studies have the same
findings-there are statistically significant differences at (α = 0.05) in the students'
achievement level in the posttest regarding writing skills. The implementation of the effect
size equation revealed that both techniques in the two studies had a large effect size
favoring the experimental group for developing students' writing skills, creative thinking
skills as well as the students' achievement level.

Yousef (2012) investigated the impact of a suggested program based on process writing
approach on developing paragraph writing skills and students' attitudes towards writing in
general and writing as a process in particular. The target paragraph writing skills were
brainstorming, outlining, constructing a topic sentence and its controlling idea, providing
supporting sentences, writing a conclusion and writing a unified and a coherent paragraph.
Three tools were used to serve the purpose of the study. The first was an attitude scale for
students to determine their attitudes towards writing before and after the intervention. The
second tool was achievement test to measure the participants' paragraph writing skills
before and after implementing the program to see the difference.
The third tool was the writing process based suggested program. The results were collected
and statistically analyzed, using (SPSS). The findings of the study revealed that there were
significant differences between the scores achieved by the control group after applying the
suggested program and in the participants' attitudes towards academic writing after the
program positively changed in favor of the experimental group.
In the current study, the researcher used similar design method-experimental, research
tools- pre and posttests and some similar statistical analysis tools (SPSS). Both studies
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differ in sample of students and number and used different techniques. The current study is
in line with this previous study regarding the aim and findings and some paragraph writing
skills- topic sentence, supporting sentences, concluding sentence, unity and coherence.

Abu Armana (2011) investigated the impact of a remedial program on English writing
skills of the seventh grade low achievers at UNRWA Schools in Rafah. For answering the
questions of the study, the researcher adopted the experimental approach. The sample
of the study consisted of 127 seventh grade low achiever students distributed into four
groups .The remedial program was used in teaching the experimental group, while the
ordinary teaching periods and the textbook was used with the control one in the second
term of the scholastic year 2009-2010. A writing test of three scopes with 30 items was
designed and validated to be used as a pre and posttest. The data of the study was analyzed,
using Statistical Package for Social Science (SPSS), to confirm the test validity and
reliability.
The current study agreed with this previous study in the experimental method and pre
and posttests and statistical analysis (SPSS). Both studies differ in sample- kind and
number- and in the used techniques, but they have the same aim which is developing the
students' writing skills especially for low achievers.

El-Shami (2011) investigated the effect of Interactive Writing on Developing Mechanics
of writing of the eighth graders in the private schools in Gaza. Interactive writing is a
collaborative writing where the teacher guides students in groups. The students write
together in the composition and construction of the text by sharing the pen with the
teacher. The researcher chose Ibadu Al-Rahman Private School, where he works as an
English teacher. The sample of the study was purposely chosen. The sample consisted of
37 male students of eighth graders. The researcher used two tools. Pre-post achievement
test and a portfolio. The researcher applied the pre –test before starting the experiment, and
the results showed that the two groups were equivalent in their previous learning and
general achievement. After that, the interactive writing was used to teach the experimental
group, whereas the traditional method was used with the control group. The two groups
were tested again in the mechanics of writing after the application of the experiment. The
results were statistically analyzed. The study findings revealed that there were statistically
significant differences between the mean scores attained by the experimental group and
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those by the control one in favor of the experimental group due to the interactive writing
approach.
The current study is not in line with this previous study regarding sample, technique and
statistical analysis tools. Both studies have the same design method- experimental- and test
tools, pre and posttests. The researcher in the current study targeted nearly all paragraph
writing skills, whereas this previous study targeted only the mechanics of writing. Both
studies aimed at developing the students' writing skills, but through using different
techniques.

Abu Ghazalah (2010) examined the effect of using a comprehensive approach for
teaching high frequency words on developing the writing skills of seventh graders in Gaza.
The sample of the study consisted of 59 male students. The sample was purposively chosen
from Nuseirat Prep. Boys School "B". It was divided into two groups, experimental
consisted of 29 and control group consisted of 30 students. The two groups were
equivalent in their previous learning, achievement in English language in general and
achievement in writing and spelling in particular. To collect data and achieve the goal of
the study, the researcher used three tools, card analysis to determine the most frequent
words in English for Palestine grades 5,6 and 7, pre/ post achievement tests( spelling and
writing) and a portfolio to measure the progress in writing skills. Data gathered from the
card analysis revealed that there were 150 words that are frequently used in reading and
writing exercises in the three grades. The researcher pre-tested the two groups in spelling
and writing. The comprehensive approach was used to teach the experimental group while
the traditional method was used with the control group. The two groups were tested again
in spelling and writing after the application of the experiment. The results were statistically
analyzed. The study findings revealed that there were significant differences between the
mean scores attained by the experimental group and those by the control group in favor of
the experimental group. This was due to the comprehensive approach. Post intervention
data indicated a remarkable increase in the experimental group's achievement in writing
skills and ability to transfer their knowledge of spelling skills into daily writing.
The current study used similar research design- experimental method and test, pre and
post, but different sample and statistical analysis tools. Both studies differ in the adopted
techniques and in the type of the test: the researcher in the current study tested her students
in the main paragraph writing skills, while the previous study tested students in spelling
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and writing only. However, both studies aimed at developing students' writing skills in
different ways.

Salah (2010) investigated the effectiveness of a suggested program for developing
teaching writing skills among secondary school teachers. The researcher used two tools for
the study, an observation card to identify the skills that teachers have in teaching writing
and the suggested program which tackled all the points that the teachers need in teaching
writing skills. The suggested program consisted of ten training sessions for teaching
writing. It included activities, techniques, teaching aids that can be used in teaching
writing. The researcher used the observation card to assess teachers' performance in
teaching writing skill, and then he conducted the suggested program to see its impact on
them. The researcher has benefited from the results of the observation card when designing
the suggested program. The teaching writing skills are classified under four domains: the
pre-writing domain, the drafting domain, the editing (reflection &revision ) domain and the
final copy domain. The sample of the study was chosen randomly. It consisted of twenty
secondary school male teachers from different schools in Khan Younis Governorate. The
results were statistically analyzed, using statistical package for social sciences (SPSS). The
findings of the study revealed that there were significant differences in secondary school
teachers' performance before and after implementing the program and teachers' level after
the program reached (87%). The researcher recommended, in the light of the above
findings, that secondary school teachers are asked to use the writing process in teaching
writing skills in order to develop and improve their abilities in teaching writing skills.
The researcher, in the current study, adopted similar research design- training sessionsbut in different way. Both studies are different in sample, technique and statistical analysis
tools, but similar in one data analysis qualitative method (SPSS). The current study agreed
with the previous study in its aim which is developing teaching writing skills.

Dufrene (2010) studied the effect of using a web-based wiki technology on the English
writing skills of high school students. Participants of this study were (15) students enrolled
in a public English IV class. All students were classified as graduating seniors; and they
were at least (15) years of age and currently enrolled in an (11th) or (12th) grade class at a
public high school in Louisiana. Data was collected from observations, student interviews,
two essays and two student surveys. Results of this study showed that wiki-based
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technologies can impact students' writing processes and their essay results. Furthermore,
findings revealed the importance of continuing to incorporate modern technologies into the
classroom. The researcher recommended that future research may allow to how peers'
critiquing actually leads to creative-thinking skills and subsequently to revisions or new
creative ideas.
The current study differs from the previous study in sample, research design method and
statistical analysis tools. Both studies used similar technology- current study used
Facebook and the previous study used web-based wiki technology. The two studies aimed
at developing students' English writing skills.
Wichadee (2010) conducted a study to compare students’ English summary writing ability
before and after they were taught through wiki as a powerful tool; promoting collaborative
learning environments among students. The research design was a kind of one group pretest and post-test. The target group was 35 students who were enrolled in EN 111 course
(Fundamental English I) in the first semester of the academic year 2010 at Bangkok
University in Thailand. Students in groups of four or five designed a wiki space and
worked together for eight weeks in order to produce five pieces of summary written work.
The members in each group worked through editing and revision on web pages until the
team got a final paper and submitted that to the teacher for evaluation. The instruments
used in this study included (1) summary writing tests, (2) a questionnaire surveying their
attitudes towards this instruction and (3) a reflection on cooperative learning through
wikis. The findings revealed that, after the students were taught through wikis pages, their
English summary writing mean score of the posttest was higher than that of the pre-test,
and they had positive attitudes towards the use of wikis as part of English learning. The
WPT differences between the mean scores of the pre-post-WPT were calculated by using
the T-test. The results showed statistically significant differences between the mean scores
of the experimental group and the control group on the post-WPT in favor of the
experimental group. The results also revealed that there were statistically significant
differences in the mean scores of the experimental group between the pre- and post-WPT
in favor of the post-WPT. These results revealed the effectiveness of using wikis in
developing prospective EFL teachers' writing performance. The researcher recommended
that formal training of EFL writing instructors should introduce programs that were based
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on using wikis in writing classrooms to develop their students' writing performance.
Suggestions for further research included investigating reflection.
The current study used similar sample- university students, research design-experimental
method and pre and posttests. Both studies used the same technology- web site, the current
study used Facebook, and the previous study used wikis. The two studies differ in
statistical analysis tools. The researcher in the current study benefited from this previous
study regarding recommendations and suggestions. Both studies have the same aimdeveloping students' writing skills.

Hopkins (2002) developed the low- achieving tenth grade students` essay writing skills.
According to first term examinations in the scholastic year (2002), many students were not
performing on their grade level in regards to the writing process. The goal was to help
students write successfully and understand the elements of the five- paragraph essay. The
objective of the study was to help students write successfully and understand with70%
accuracy in (prewriting – drafting revision and finalization of essay writing , this was done
by pre / posttests.
The researcher improved the stages of the writing process such as: pre-writing, drafting,
revision, proofing and publishing of the five - part essay. To reach and achieve the
objectives, the researcher used graphic organizers for clustering diagrams, charts, revision
charts, and peer's editing and scoring rubrics. The researcher recommended that the time
spent on peer editing clustering methods and writing portfolios be increased and rubrics be
used to help students in essay writing. The study was implemented in Bethel High school
in Virginia. The school had 966 male students and 984 female students. The population of
tenth graders was 504:255 male students and 249 female students.
The study lasted for six weeks, 18 interventions were implemented to assist low achieving
students with their ability to improve essay writing skills. This study is useful for the
current one as it gives clear ideas about the stages of the writing process.
In the current study, the researcher used different sample, research design, technique and
statistical analysis tools. Both studies aimed at helping students to write in academic
method and developing their writing skills in paragraph or essay.

Bartscher and Lawler (2001) described a program for students in the grades four, seventh
and eighth who suffered from low achievement in writing. This low achievement affected
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students` behavior, attitudes in interaction. The tools of the study were writing checklists,
interviews and writing rubrics. The population of the study was(1483) students distributed
into two sites. School site (A) contained (283) students. School site (B) served
approximately (1,200) students. The researchers said that the lack of writing skills has been
resulted from the feedback from teacher to students. The study suggested that using
cooperative learning, creative writing and journalizing can improve students' level in
writing. The journalizing strategy will serve two purposes: First, the journal is an indicator
of writing skills improvement. Secondly, the journal serves as a tool to improve writing
skills. The results of the study showed an improvement in writing skills.
The current study differs from this previous study in sample, design, research method
and tools, technique and in statistical analysis tools. Both studies agreed with their aim
which is developing students' level in writing.

Lambert (1999) implemented a program to help 12th grade Honors English students'
writing skills through conferencing. The targeted sample consisted of thirteen students who
experienced difficulties in writing effective written pieces. Students' writing included
fragments, run-on sentences, and improper use of punctuation. The objectives of the
program were to improve students' abilities to write sentences that include transitions and
sentence variety, and also, to improve their attitudes towards writing. The researcher used
Stanford Achievement Test to give students' scores (pre-posttest) strategies mainly include
collaborative learning, revision conferences. These strategies improve students' writing
skill effectively.
This study is useful for the present one as it gives a model of teacher /student conference
which is helpful to the current suggested program. The current study used similar writing
procedures and some of sub skills of paragraph writing. Both studies have the same
objective- improving students' writing skills effectively.

Commentary
All the previous studies focused on developing writing paragraph skills in English as a
foreign language. However some of these studies results are Arab such as AbouShaban
(2014), Sabra (2014), El-Salahat (2014), Harb and Keshta (2013), Yousef (2012), Abuo
Armana (2011), Salah (2010), El-Shami (2011), and Abu Gazalah (2010) were merely
based on surveys used to gain descriptive information, and the others are foreign like
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Oufrene (2010), Wichadee (2010), Hopkins (2002), Bartsher and Lawler (2001), Lambert
(1999). This refers to the importance of teaching and acquiring writing skills. Moreover,
those studies investigated the effectiveness of different approaches of teaching and
developing writing skills. The researcher has selected Facebook as a technique to
emphasize its effectiveness on developing paragraph writing skills.
3.3. General Commentary on the Previous Studies
Going over the previous studies has helped the researcher and provided her with different
aspects regarding teaching paragraph writing skills using Facebook group. Web tools and
technologies particularly Facebook allowed the researcher to proceed on applying this
technique after adequate studying and investigating.
The researcher carefully examined the previous studies and benefited from several things
mentioned in those researches, including:
1) The study design, methodology and statistical analysis.
2) The teaching technique and the targeted skills.
Investigating the related studies mentioned above, the researcher found that:
3) There is an overwhelming agreement on the need for developing students’ writing
skills and their academic, critical and creative thinking to improve their level of
writing.
4) The findings of the previous studies encouraged the interactive writing as a potent
factor in developing the mechanics of writing.
Although several studies have investigated the effect of teaching writing skills through
various methods and techniques; however, the current study is considered unique in that it
inspected students' abilities to use new technique and modern technology (Facebook
Group) for developing their paragraph writing skills. In addition to that, this is the first
study-as far as the researcher knows- that examines learners' abilities to use Facebook
Group for developing their writing skills in Al-Aqsa University-Gaza.
Summary
The third chapter discussed the previous studies. The studies varied regarding the
techniques, tools, design and variables. The researcher classified the studies into two parts;
studies related to using Facebook in teaching and learning English and studies related to
developing paragraph writing skills. The researcher provided comments post each study.
Next chapter the researcher will present research design and methodology.
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Chapter Four
Research Design and Methodology

4.1. Research Design
4.2. Population of the Study
4.3. Sample of the Study
4.4. Research Instruments
4.5. Paragraph Writing Test
4.6. Teacher's Guide
4.7. Statistical Analysis
4.8. Procedures of Data Collection
Summary

Chapter Four
Research Design and Methodology
Introduction
This chapter describes the methodology that was used in this study experimental test.
The adopted methodology to accomplish this study uses the following techniques: the
information about the study design, study population, experimental test design, content
validity for pilot study and statistical analysis.
4.1 Research Design
The researcher adopted the quasi-experimental design in order to test the
hypotheses of the study. The researcher used Facebook social website with the
experimental group to identify its effect on students' ability to develop their paragraph
writing skills.
4.2 Population of the Study
The population of the study is the English Majors- 1st level at Al-Aqsa UniversityGaza. The sum of the population is (200) students. The targeted population is from Faculty
of Education, Al-Aqsa University-Gaza during the second semester of the academic year
(2014-2015).
4.3 Sample of the Study
The sample of the study was purposively selected from the Faculty of EducationEnglish Majors, Al-Aqsa University-Gaza. The sample of the study consisted of 1st level.
This sample consisted of (30) female students and represented the experimental group.
4.4 Instruments
To carry out this study, the researcher used paragraph writing skills test which was
administrated before and after the running of the experiment. (see appendix: 1)
4.5 Paragraph Writing Test
The researcher prepared a paragraph writing test to measure the effectiveness of using
Facebook on developing English majors paragraph writing skills, the test was used pre and
posts the intervention.
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A. The Aim of the Paragraph Writing Test
The test is used as a research instrument to investigate the effect of teaching
paragraph writing skills through using Facebook on developing students' writing skills.
B. The Sources of Designing the Paragraph Writing Test
The researcher designed the test depending on:
-

Her experience in teaching English Language for more than five years.

-

The numerous interviews and meetings she conducted with many English
language teachers, professors and supervisors in the Gaza Strip universities.

-

Previous studies and literature related to the topic of this study.

C. Description of the Paragraph Writing Test
The test consisted of one question: a set of various topics to choose two topics to
write paragraphs.
D. Objectives of the Paragraph Writing Test
The objectives of the test were to check the students' ability to carry out the
following main paragraph writing skills:


Topic sentence, supporting sentences and concluding sentence.



Unity, coherence, order and completeness.



Grammar, punctuation and spelling.

E. Validity of Experimental Test
The validity of test measures what it was actually set for. The researcher used the validity
of referees and measurement test as follows:
Validity refers to the degree to which an instrument measures what it is supposed to be
measuring


Referee Validity:

After setting the test in its first version, it was examined by a group of referees whom are
experts in teaching methods and education, and also by expert supervisors and teachers for
the same level. The number of these experts was (9), see appendix (4). The final
experimental test is presented in appendix (1).
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Statistical Validity of the Test

Validity refers to the degree to which an instrument measures what it is supposed to be
measuring. Validity has a number of different aspects and assessment approaches.
To insure the validity of the test, the researcher used the Spearman Correlation test which
measures the correlation coefficient between each skill and the whole test.
I- First Paragraph
Table (4.1) Correlation coefficient of each skill and whole test
Question

Spearman Correlation Coefficient

P-Value (Sig.)

.415
.621
.769
.593
.518

0.011*
0.000*
0.000*
0.000*
0.002*

6- Order

.645

0.000*

7- Completeness
8- Grammar
9- Punctuation
10- Spelling
*Correlation is significant at the 0.05 level

.677
.773
.762
.460

0.000*
0.000*
0.000*
0.005*

12345-

Topic Sentence
Supporting Sentences
Concluding Sentence
Unity
Coherence

Table (4.1) clarifies the correlation coefficient for each skill of the test and the whole test.
The p-values (Sig.) are less than (0.05), So the correlation coefficients are significant at
(α< 0.05), so it can be said that the test of the test is consistent and valid to be measured
what it was set for.
Table (4.1) shows that correlation for each skills is significant, therefore skills are valid to
measure what they are designed to measure.
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Second Paragraph
Table (4.2) Correlation coefficient of each skill and whole test
Spearman Correlation

P-Value (Sig.)

Coefficient
.337

0.034*

2- Supporting Sentences

.753

0.000*

3- Concluding Sentence

.395

0.015*

4- Unity

.518

0.002*

5- Coherence

.780

0.000*

6- Order

.443

0.007*

7- Completeness

.762

0.000*

8- Grammar

.711

0.000*

9- Punctuation

.668

0.000*

10- Spelling

.391

0.016*

Skill
1- Topic Sentence

*Correlation is significant at the 0.05 level

Table (4.2) shows that the correlation of each skill is significant, therefore the skills are
valid to measure what they are designed to measure.
F. Reliability of the Test
The reliability of an instrument is the degree of consistency which measures the attribute
it is supposed to be measuring. The less variation an instrument produces in repeated
measurements of an attribute, the higher its reliability. Reliability can be equated with the
stability, consistency, or dependability of a measuring tool. The test is repeated to the same
sample of people on two occasions and then compares the scores obtained by computing a
reliability coefficient.


Cronbach’s Coefficient Alpha

The normal range of Cronbach’s coefficient Alpha value between (0.0) and (+ 1.0), and
the higher values reflects a higher degree of internal consistency (George and Mallery,
2003). The value of Cronbach's Alpha for the test equals (0.854). This value is considered
high which indicates an excellent reliability of the entire test.
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Split Half Method

The correlation coefficient between the odd and even questions equal (0.810). The
Spearman-Brown Coefficient equals (0.895). This correlation coefficient is statistically
significant at (α = 0.05), so it can be said that the test is consistent and valid to be measured
what it was set for.
Thereby, it can be said that the researcher proved that the writing paragraph test of this
study was valid and reliable.

4.6 Rubric for Assessing Paragraph Writing Skills
A. Data Measurement
In order to be able to select the appropriate method of analysis, the level of measurement
must be understood. For each type of measurement, there is/are an appropriate method/s
that can be applied and not others. In this research, ordinal scales were used. Ordinal scale
is a ranking or a rating data that normally uses integers in ascending or descending order.
The numbers assigned to the important (1,2,3,4,5) do not indicate that the interval between
scales are equal, nor do they indicate absolute quantities. They are merely numerical
labels. Based on Likert scale, we have the following:

Scale

Excellent

Very Good

Good

Weak

Very weak

5

4

3

2

1

B. Validity of the Assessment Rubric
Validity refers to the degree to which an instrument measures what it is supposed to be
measuring. Validity has a number of different aspects and assessment approaches.
Statistical validity is used to evaluate instrument validity, which includes criterion-related
validity and construct validity.
C. Statistical Validity of the Assessment Rubric
Validity refers to the degree to which an instrument measures what it is supposed to be
measuring. Validity has a number of different aspects and assessment approaches.
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The Criterion-related validity test (Spearman test) which measures the correlation
coefficient between each skill and whole assessment rubric.
-

Criterion Related Validity

Internal consistency of the assessment rubric is measured by a scouting sample, which
consisted of (10) items through measuring the correlation coefficients between each skill
and the whole rubric.
-

Validity

Table (4.3) clarifies the correlation coefficient for each skill and the whole
questionnaire. The p-values (Sig.) are less than (0.05), so the correlation coefficients are
significant at (α = 0.05), so it can be said that the skills are consistent and valid to be
measured what they were set for.
Table (4.3): Correlation coefficient of each skill and the whole rubric
Skills

Spearman Correlation

P-Value

Coefficient

(Sig.)

.329
.713
.314
.670
.609
.616
.313
.632
.786
.394

0.038**
0.000*
0.045**
0.000*
0.000*
0.000*
0.046**
0.000*
0.000*
0.016**

1- Topic Sentence
2-Supporting Sentences
3- Concluding Sentence
4- Unity
5- Coherence
6- Order
7- Completeness
8- Grammar
9- Punctuation
10-Spelling
*Correlation is significant at the 0.01 level
** Correlation is significant at the 0.05 level

Table (4.3) shows that the p-values (Sig.) are less than (0.05), so the correlation
coefficients are significant at (α = 0.05). This indicates that the skills are consistent and
valid.

-

Reliability of the Test

The reliability of an instrument is the degree of consistency which measures the attribute; it
is supposed to be measuring. The less variation an instrument produces in repeated
measurements of an attribute, the higher its reliability. Reliability can be equated with the
stability, consistency, or dependability of a measuring tool. The test is repeated to the same
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sample of students on two occasions and then compares the scores obtained by computing
a reliability coefficient.

(A) Cronbach’s Coefficient Alpha
The normal range of Cronbach’s coefficient alpha value between 0.0 and + 1.0, and the
higher values reflects a higher degree of internal consistency, (George and Mallery, 2003).
Table (4.4) shows the values of Cronbach's Alpha equals (0.853). This value is considered
high which indicates a good reliability of the entire scale.
Table (4.4): Cronbach's Alpha for Assessment Rubric
Cronbach's Alpha
0.853

All Skills

(B) Split Half Method:
Table (4.5) shows the correlation coefficient between the odd and even questions equal
(0.720). The Spearman-Brown Coefficient equals (0.865). This correlation coefficient is
statistically significant at (α = 0.05), so it can be said that the scale is consistent and valid
to be measured what it was set for.
Table (4.5): Correlation Coefficient and Spearman-Brown for Assessment Rubric

All Skills

Correlation

Spearman-Brown

Coefficient

Correlation Coefficient

0.720

0.865

Thereby, it can be said that the researcher proved that the assessment rubric was valid and
reliable.
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4.7 Teacher's Guide
The researcher prepared a teacher's guide (see appendix: 2) that handled the sessions that
contain paragraph writing skills.
The teacher's guide was designed in a detailed and simple way that leads the teacher in a
step-by-step process throughout the teaching sessions in order to maintain the main
concept of Facebook.
A. The Aim of the Teacher's Guide
The main aim of the teacher's guide was to help the teacher to go in a step-by-step
teaching process to maintain a learning environment based on Facebook. Therefore,
the guide included session objectives, warming up, presentation, procedures of
using Facebook and evaluation with exercises.

B. The Sources of Preparing the Teacher's Guide
The teacher's guide stemmed out from the main aim of the research, which is the
effectiveness of using Facebook on enhancing the paragraph writing skills. The
researcher depended on her experience as English language teacher and on the
extended meetings; she carried out with other English teachers, besides meetings
with English language supervisors and professors.
C. Description of the Teacher's Guide
The researcher designed a teacher's guide that would guide the teacher inside the
class in a systematic procedure that ensures the learning process according to the
adopted to the principals of University English curricula, (see appendix "2"). The
teacher's guide represented sessions that included the lesson objectives, materials,
procedures of the paragraph writing skills. The components of the session plan
were as follows:
A. Behavioral Objectives
The behavioral objectives of each session revolved around the paragraph
writing skills through using Facebook, but differed according to the session's
topic. The objectives mainly considered the purpose of the research, which is
developing students' paragraph writing skills.
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B. Organization
The teacher (the researcher in this study) and the targeted students represented
the organization of every session.
C. Materials
The researcher used the following materials during carrying out her sessions:
Laptop, Internet, Facebook, Board and LCD.
D. Warming Up
The researcher used this activity only when explaining on board the required
information related to paragraph writing skills.
E. Presentation
The researcher introduced the new session by giving various questions or
activities.
F. Procedures of Using Facebook in teaching writing for English majors
The researcher introduces what she is going to do with the students during the
course of the sessions; explaining, giving examples, doing exercises, asking
students to write short paragraphs or discussing different topics related to
paragraph writing skills whether on Facebook or inside the class.
A- With the rapid development in information and communication technologies (ICTs),
various changes have been made in the teaching and learning process.
B- Currently, social networks are used by millions of users. Most of who are students and
adolescents, for a verity of purposes but with a heavy emphasis on social needs.
C- Online social network sites, like Facebook, are now an important conduit for
communication and building social capital.
D- Today's students communicate and network with each other through technology (such
as Facebook), in some cases more than face to face communication, ( Heiberger& Harper,
2008). College students are able to freely express themselves and display thoughts and
feelings on self-developed Facebook profile pages.
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As of May Alexa ranked Facebook as the second most popular and

searched web site

in the world with only Google , a search engine ,out ranking Facebook, ( Alexa , com,
2010) and (Moon , 2011).
Facebook, the most popular and widely used online social network web site, has created
frenzy among college students in recent years. Facebook would evolve into the social
network giant it is today.
E- College students have become very active in online social networking and are the
largest percentage of Facebook users today, (inside Facebook.com,2010) . In (2005), over
85% of all university million members had a Facebook profile, (Arrington , 2005) .
Now, over 40 million 18-25 year old people are active on Facebook today, (inside
Facebook.com, 2010).
"A social utility that connects people, to keep up with friends, upload photos, share links
and videos" ( Alexa.com,2010).
F- Facebook has become one of the most prominent social network platforms among
students and has potential for teaching and learning because of its unique built- in
functions which offer pedagogical , social and technological affordances, (Cam & Isbulan,
2012); (Hew & Cheung, 2012); (Muno2& Towner, 2009) and (Kuala Lumpur , 2013) .
G- Evaluation
The researcher handed out working sheets questions that ask students to use
Facebook for writing paragraphs and discuss some Facebook pages, which are used to
write paragraphs, with students to evaluate their abilities and writing skills.
4.8 Statistical Analysis Tools
The researcher used the qualitative data analysis methods. The Data analysis made
utilizing (SPSS 22). The researcher utilized the following statistical tools:
1) Cronbach's Alpha for Reliability Statistics.
2) Spearman Rank correlation for Validity.
3) Frequency and Descriptive analysis.
4) Wilcoxon Test. Because the sample of the study not more than (30) student.
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Wilcoxon test is used to determine if the mean rank of a paragraph is significantly
different between Pre and posttests. If the P-value (Sig.) is smaller the level of
significance, (   0.05 ), then the mean rank of a paragraphis significantly different
between Pre and posttests. On the other hand, if the P-value (Sig.) is greater than or
equal to the level of significance, (   0.05 ), then the mean rank a paragraphs
insignificantly different between Pre and posttests.
4.9 Procedures of Data Collection
The researcher went through the following steps while conducting the research:


Studies previous researches related to English writing teaching and Facebookbased learning and considered the drawbacks of each research.



Conducted several meetings with experienced English language teachers and
professors to discuss paragraph writing skills problems and difficulties.



Designed a teacher's guide with sessions' plans that cover all the sessions
implemented by the study.



Designed the written pre-test and posttest.



Presented the test to experts including, English experienced teachers, university
specialists (professors and instructors) and teachers' supervisors and considered
their recommendations, suggestions and modifications to ensure the test's
validity.



Applied the written pre-test and posttest to the experimental group with the
attendance of two professors from Al-Aqsa University to evaluate the students'
ability to write paragraphs in correct and academic way.



Taught students paragraph writing skills using Facebook. The researcher asked
students to write short paragraph about some issues through the Facebook
group that the researcher published it on Facebook.



Provided recommendations and suggestions according to the results and
findings of the study.
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Summary
This chapter presented the procedures of designing and implementing the tests, teacher's
guide, data collection tools and statistical analyzing means. The researcher referred to all
the details regarding the research design, population, sample of the study and other details.
All the supporting details regarding tables, teacher's guide and students' tests were added in
the appendices section. Next chapter is the fifth and last chapter where the researcher will
show the results, discuss them and provide related recommendations.
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Chapter Five

Results, Discussion and Recommendations

Chapter Five
Results, Discussion and Recommendations
Introduction
This chapter answers the questions of the study and tested the hypotheses. In addition, it
provides the findings and discussion. Accordingly, the researcher will present her
recommendations.
5.1 Research Hypotheses
5.1.1 Test of the First Hypothesis
The first hypothesis "There are statistically significant differences at (α ≤ 0.05) in the
mean scores between the pre and post paragraph writing skills test of English majors due
to using Facebook".
To test this hypothesis, means and standard deviation of the scores for pre and posttest for
the experimental group were calculated.
Paired samples-Wilcoxon Test was used to interpret the data of the written pre and
posttest and the total score of both.
Table (5.1): Result of Paired Samples – Wilcoxon Test for all paragraphs
pre-test
Mean

post-test
Std.

All paragraphs

11.37

Std.

Mean

Deviation

Test value
"Z"

P-value

Deviation

4.81

39.63

6.26

4.786

0.000*

* The mean is statistically significant at 0.05 level

Table (5.1) shows the result of Paired Samples – Wilcoxon Test for (30) students in pre
and posttest.
The table shows that the mean of all paragraphs in posttest (39.63) greater than the mean of
all paragraph in pre-test (11.37). This result means that there are statistically significant
differences between the pre-test and posttest in all paragraphs.
The value of the Wilcoxon test equals (4.786) with p-value equals (0.000). This implies
that there is sufficient evidence to conclude that mean is significantly different from pre66

test to posttest. The mean of all paragraphs in posttest is significantly greater than that for
all paragraphs in pre-test.

The researcher concludes that there are statistically significant differences between the pretest and posttest in all paragraphs. This result indicates that teaching paragraph writing
skills through using Facebook developed students' writing skills especially for writing
paragraphs. This result agreed with the results of Alias et al (2013) who used Facebook
based-learning to enhance creativity and proved its effectiveness, Melor Yunus & Hadi
Salehi (2012) who found out the students' perceptions on the effectiveness of Facebook
(FB) groups for teaching and improving writing, also it agreed with Valenzuela (2008)
who proved the effect of social network site (Facebook) on college students’ social capital
to fulfill the promise of civic journalism: to spark attitudes and behaviors that enhance
public life and civic action, and Moon (2011) who proved the impact of Facebook use on
undergraduate academic performance.

5.1.2 Test of the Second Hypothesis
The second hypothesis states that " There are statistically significant differences at (α ≤
0.05) in the mean scores between the pre and post paragraph writing test of English majors
on the paragraph writing skills (topic sentence, supporting sentences, concluding sentence,
unity, coherence, order, completeness, grammar, punctuation and spelling) due to using
Facebook.".
To test the second hypothesis, means and standard deviation of the scores of the skills in
pre-test and posttest for the experimental group were calculated. Paired samples-Wilcoxon
Test was used to interpret the given data regarding all skills in the pre-test and posttest.
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Table (5.2): First Interpretation: Result of Paired Samples – Wilcoxon Test for all skills
Pre-test

Skills
Mean

Post-test

Std. Deviation

Topic Sentence
1.07
0.25
Supporting Sentences
1.03
0.85
Concluding Sentence
0.53
0.51
Unity
0.17
0.38
Coherence
0.00
0.00
Order
0.17
0.38
Completeness
0.00
0.00
Grammar
1.57
0.90
Punctuation
1.00
0.69
Spelling
0.33
0.48
All skills
5.83
2.94
* The mean is statistically significant at 0.05 level.

Mean

Std. Deviation

1.77
5.03
1.70
0.97
0.93
1.00
0.97
3.43
3.03
1.13
19.83

0.43
1.00
0.47
0.18
0.25
0.00
0.18
1.07
0.89
0.35
3.54

Test value

P-value

"Z"
4.379
4.821
4.636
4.899
5.292
5.000
5.385
4.295
4.616
4.347
4.789

0.000*
0.000*
0.000*
0.000*
0.000*
0.000*
0.000*
0.000*
0.000*
0.000*
0.000*

Table (5.2) shows the result of Paired Samples – Wilcoxon Test for (30) students in pretest and posttest.

A. First Interpretation
The p-value of Wilcoxon test equals (0.000) for all skills. This implies that there is
sufficient evidence to conclude that mean is significantly different from pre-test to posttest. The mean of all skills in posttest is significantly greater than that for all skills in pretest. The researcher concludes that there are statistically significant differences between the
pre-test and posttest in all skills.

B. Second Interpretation
The researcher concludes that there are statistically significant differences between the pre
and posttest in all skills.
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Table (5.3): Second Interpretation: Result of Paired Samples – Wilcoxon Test for all skills
Pre-test

Skills
Mean

Post-test

Std. Deviation

Topic Sentence
Supporting Sentences
Concluding Sentence
Unity
Coherence
Order
Completeness
Grammar
Punctuation
Spelling

0.93
0.25
0.77
0.77
0.60
0.50
0.13
0.35
0.00
0.00
0.10
0.31
0.00
0.00
1.53
0.82
1.07
0.58
0.43
0.50
5.53
2.47
All skills
* The mean is statistically significant at 0.05 level.

Test value

Mean

Std. Deviation

"Z"

1.83
4.93
1.57
0.93
0.93
0.93
0.97
3.53
3.00
1.17
19.80

0.38
1.20
0.57
0.25
0.25
0.25
0.18
0.82
1.02
0.46
4.06

4.838
4.659
3.922
4.899
5.292
5.000
5.385
4.592
4.614
3.989
4.789

P-value
0.000*
0.000*
0.000*
0.000*
0.000*
0.000*
0.000*
0.000*
0.000*
0.000*
0.000*

Table (5.3) shows the result of Paired Samples – Wilcoxon Test for (30) students in pre
and posttest.
The p-value of Wilcoxon test equals (0.000) for all skills. This implies that there is
sufficient evidence to conclude that mean is significantly different from pre-test to posttest. The mean of all skills in posttest is significantly greater than that for all skills in pretest.
Table (5.3) shows that the mean of all skills in posttest (19.80) is greater than the mean of
all skills in the pre-test (5.53).
This means that there are statistically significant differences between the pre-test and
posttest in all skills. This result indicates the Facebook has remarkable effect on
developing the students' paragraph writing skills. This result agreed with the results of
Abou Shaaban (2014) who confirmed the effects of digital storytelling and story – reading
on enhancing ninth graders' paragraph writhing skills, Sabra (2014) who found out that the
adopting CAF strategy had a significant impact on developing writing skills for the eighth
graders in north Gaza governorate, Harb and Keshta (2013) investigated the effectiveness
of using a blended learning program on developing and retention Palestinian tenth graders'
English writing skills and Yousef (2012) who used a suggested program based on process
writing approach and proved its effect on developing students' paragraph writing skills.
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Table (5.4): Result of Paired Samples – Wilcoxon Test for all skills
Pre-test

Post-test

Test value
"Z"

All skills

Mean

Std. Deviation

Mean

Std. Deviation

21.13

5.11

43.77

4.62

4.785

P-value

0.000*

* The mean is statistically significant at 0.05 level.

Table (5.4) shows the result of Paired Samples – Wilcoxon Test for (30) students in pretest and posttest. The mean for pre-test equals (21.13), and the mean for post-test equals
(43.77).
The value of the Wilcoxon test equals (4.785) with p-value (0.000). This implies that there
is sufficient evidence to conclude that mean is significantly different from pre-test to posttest. The mean of all skills in posttest is significantly greater than that for all skills in pretest.
The researcher concludes that there are statistically significant differences between the pre
and posttest in all skills.
Table (5.4) shows that the mean of all skills in posttest (43.77) is significantly greater than
the mean for all skills in pre-test (21.13). This indicates that there are statistically
significant differences between the pre-test and posttest in all skills. This result indicates
that the students' levels in paragraph writing have significantly developed due to the use of
Facebook.

5.1.3 Test of the Third Hypothesis
The third hypothesis is " Facebook does not achieve an effect size (2>1.4) on
developing writing paragraph skills among English Majors at Al-Aqsa University –Gaza".
There is no statistical analysis for this hypothesis because it needs a sample bigger than
(30) students.

5.2 Discussion
The research questions in the current study set out to determine if the use of Facebook
will develop the students' paragraph writing skills. Based on the findings of this study, the
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results showed that using Facebook has a significant effect on the students' levels of
paragraph writing skills in favor of the experimental group who were taught Facebook.
This means that Facebook is considered effective in improving students' paragraph writing
skills since it leads to activate students' creative and critical thinking to write about various
topics in an academic method.
The students’ writing paragraph competence was enhanced when they were given
opportunities to use Facebook for discussions. A larger number of students wrote better
using more meaningful contents within a well-organized paragraph in the post-test. More
importantly, the students also had positive attitudes toward this social networking site. In
their opinion, Facebook was an alternative and up-to-date learning tool which was easily
accessible. It provided convenience and more choices for students to study the English
language, thus developing their writing competence. They overcame their shyness and
dared to ask people questions on Facebook. They could leave messages for the teacher or
other Facebook users. They could practice their English writing before they took the
writing test. Additionally, these findings are congruent with previous studies showing that
Facebook is an effective tool for language teaching and learning (Mills, 2011; Schwartz,
2009; Solomon & Schrum, 2007). Shih (2011) reported that the students improved in
paragraph organizations, content, vocabulary, spelling, and grammar after receiving
Facebook integrated blended learning. The students claimed that Facebook not only
facilitated peer assessment but also motivated them to participate more in their language
learning. Moon (2011) found that Facebook built a positive language learning atmosphere
and developed the abilities to synthesize ideas and facts from various sources of
information.
The findings of the present and previous studies clarify the efficiency of Facebook as a
means for language learning. In the present study, the mentioned positive effects resulted
from the opportunities to have writing discussions on Facebook. The present study found
that most of the students had discussions about sentence structure on Facebook, and this is
possibly one of the reasons that helped them improve their writing paragraph competence.
This is because sentence structure is an important part of effective writing, and it is also
one of the additional criteria essential for the development of academic writing skills
(Saunders & Scialfa, 2003). Moreover, accuracy in sentence structure is concerned with
the abilities to develop various types of sentences.
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The current study revealed that the paired group results in the posttest after
implementing Facebook showed an increase in their performance in the main skills of
paragraph writing, namely (topic sentence, supporting sentences, concluding sentence,
unity, coherence, order, and completeness). Furthermore, the results of the posttest showed
that 100% of the students succeeded after using the Facebook and no one failed, whereas
90% of the students failed in the pre-test before conducting the Facebook. These results
emphasize the significant effect of Facebook on developing the students' writing skills
especially in writing paragraphs.
In learning process of writing through the medium of Facebook which was
originally mostly apathetic and very low of student motivation, there has been a very
encouraging change by looking at the following indicators. The indicators were: any
writing lessons, students were very attentive and there is a race to ask each new word they
do not know its meaning, they are very responsive to the questions of lecturer, they began
to grow confident attitude, and the learning outcomes of their writing increased.
By using Facebook, English majors could express ideas about various issues in
order to connect these ideas together to make a coherent paragraph with complete meaning.
This new technique encouraged students to write short paragraphs about different topics
such as every day actions, smoking and oil by using different grammatical rules and
structures. Additionally, the Facebook enhanced English majors to be independent in
practicing different methods of writing paragraphs on their Facebook pages or in the page
utilized for this study, and enhanced self-learning and self-confidence among them.
Therefore, Facebook is a Web 2.0 technology that should be promoted and used as
an online community for students (English majors) to discuss their English writing
difficulties. Facebook gives them various options for discussions with the teacher or other
users. Facebook allowed them to study at their convenience. They could chat and leave
messages or even post their pieces of writing on Facebook for the teacher and other
Facebook friends to check them beforehand.
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5.3 Conclusion
This study examined the effect of using Facebook on Developing Paragraph Writing Skills
among Al-Aqsa University English Majors. The results of the study however, shed some
light on issues concerning using new, modern and enthusiastic social networking websites
especially Facebook in the academic field of teaching the writing paragraph skills. In
general, the results show that there were effective and obvious effects in using Facebook
on improving the students' paragraph writing skills especially the skills of (topic sentence,
supporting sentences, concluding sentence, unity, coherence, order, completeness,
grammar, punctuation and spelling).
The main results could be summarized as follows:
1. There were statistically significant differences at (α = 0.05) in the mean scores
between the pre and post paragraph writing skills test of English majors due to
using Facebook.
2. There are statistically significant differences at (α = 0.05) in the mean scores
between the pre and post paragraph writing test of English majors on the paragraph
writing skills (topic sentence, supporting sentences, concluding sentence, unity,
coherence, order, completeness, grammar, punctuation and spelling) due to using
Facebook.
5.4 Recommendations
Based on the results of the study, the following points are suggested and recommended to
teachers, English major, decision makers, school Administrations & supervisors and
further research to maintain parallelism as follows:
5.4.1 Teachers & Lecturer
1. Teachers & Lecturer should consider students' individual differences by using
different levels of writing skills in order to illustrate the intended writing rules.
2. Teachers should take into consideration the importance of using Facebook on the
teaching –learning process, because Facebook is not only a social networking
website that has a great effect in the students' social life, but also it has a limitless
impact on the students' academic improvement.
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2- Teachers should always search for new and enthusiastic methods of teaching,
especially in teaching English writing so that they could attract the students'
attention and motivation to learn. In this case, using Facebook in teaching can solve
this problem.
3- Teachers should be responsible for students' mistakes or development. So, they
should cooperate with other English teachers in other schools to create groups of
more students from different schools, backgrounds and experiences.
4- Teachers should motivate students who show progress after the training on how to
write through Facebook by showing their own work on the Facebook group page.
5- Arrange competitions among students and encourage them to log on the internet
for learning additional topics for writing paragraphs.
6- Attend workshops and training courses concerning teaching paragraph writing
skills using websites in general and Facebook in particular.
5.4.2 English majors
1- Students in English major should not worry too much about their mistakes because
mistakes are inevitable and one can learn from these mistakes.
2- Students should give the value of the priceless change made by using the modern
technological tools as Facebook for improving their writing.
3- Reading is considered a vital key for good writing. So, students should read more
and cooperate with each other so that, they could get the benefit of others' good
writing or mistakes in an enthusiastic way through Facebook.
5.4.3 Decision makers
Decision makers are required to:
1- Support universities with all effective aids such as visual and audio instruments,
wallpictures of lessons and computers to facilitate teachers' implementation of the
new strategies, methods and techniques in the classes.
2- Promote the technique of teaching writing skills by exchanging visits among
teachers and organizing discussion seminars.
3- Enrich the Course Books with teaching paragraph writing skills by using modern
technology such as Facebook to enhance teaching writing electronically.
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5.4.4 School Administrations and Supervisors
School administrators & supervisors should:
1- Provide teachers with training courses to enhance implementing the websites
techniques for teaching paragraph writing skills in their classes.
2- Prepare and distribute instructional materials that increase teachers′ awareness
ofusing various modern techniques such as Facebook and emphasize on the
significance and necessity of using writing methods in teaching English paragraph
writing skills.
3- Conduct workshops that aim at familiarizing teachers of how to teach writing using
modern technology like Facebook.
4- Encourage teachers to exchange visits and hold periodical meeting to discuss
newmethods of teaching such as Facebook
5- Connect schools with local society especially universities and educational centers
toenhance making competitions among English clubs.

5.4.5 Recommendations for Further Studies
The researcher recommends the following further studies:
1- Using Facebook in developing students′ critical thinking
2- Using Facebook for paragraph writing skills to assess language production of
English language learners.
3- Using Facebook in enhancing students'communication skills.
4- Developing techniques and activities for teaching writing through Facebook. Some
activities could be like: Story completion, Dialogue completion, Correcting
mistakes or picture description. Many other activities could be designed with regard
to the students' level of learning.
5- Using Facebook in developing ( listening, speaking, writing and reading) skills of
English.
6- Conducting studies based on Facebook to enhance English writing for the lower
and advanced grades.
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Summary
This chapter presented the discussion of the results in the light of the research
questions. It also included some suggestions and recommendations for teachers &
Lecturer, English majors, decision makers, school administrations & supervisors and
further research.
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Appendix (1)
Paragraph Writing Test
Al-Azhar University – Gaza
Deanship of Postgraduate Studies
Faculty of Education
Department of Curricula & Teaching Methods
----------------------------------------------------------------------------------------------------------Dear student,
First of all, congratulations for being selected to participate in this research. The researcher
is currently conducting a research project entitled “The Effectiveness of Using Facebook
on Developing Paragraph Writing Skills among Al-Aqsa University English Major
Students".
This research project is a part of the academic requirements for the Master Degree of
Education in the Department of Curricula & Teaching Methods at Al-Azhar University.
The researcher would like to draw your attention that this research is a purely academic
study that would be used only for academic purposes. Your responses and names will be
kept strictly confidential. Accordingly, the researcher seeks your assistance in answering
the test questions. Your contribution is highly appreciated.
Test instructions:
1. The number of pages is two. This page is not included.
2. The test consists of one question.
3. Give the test paper back directly to the researcher or submit it to the person who
distributed it.
Thank you for your cooperation,
The researcher/ ImanAsad Al-Haj
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Paragraph Writing Test
Al-Aqsa University-Gaza
English Major-First Level
2ndSemester-Academic Year (2014-2
Name: ------------------------Time:60 minutes
Date: --------------------------Mark: 50
___________________________________________________________
Choose only two topics to write well-organized paragraphs:
1-An important discovery.
2-Early marriage.
3-Co-education.
4-Social habits in Palestine.
5- Your favorite television program.
The First Paragraph:

( 25 marks)

……………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………

The Second Paragraph:

( 25 marks)

……………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………

Good Luck
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Appendix (2)
Teacher's Guide
A Lesson Plan for Using Facebook in Paragraph Writing Skills among English
Majors at Al-Aqsa University-Gaza

Session 1
Date

Level

First English Majors
Using Facebook for

90 minutes

Time

Adopted Technique

Developing Paragraph
Writing Skills

Title

Basic Elements of the Paragraph ( Topic Sentence)

The students are expected to :
1.Use Facebook for writing topic sentences.
2. Define of the topic sentence.
3.Distinguish the main parts of the topic sentence: topic and
main idea.
4.Develop the topic sentence.
Behavioral Objectives

5.Provide relevant ideas to support the topic sentence.
6. Specify the topic and the main (controlling) idea in the
topic sentence.

Organization
Material

Teacher& Students.
Laptop, Internet, Facebook Pages, Board, LCD.

Procedures Of Using

1.Teacher explains the technique of using Facebook Group for

Facebook Group for

writing a paragraph.
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Paragraph Writing Skills

2. Teacher designs a Facebook page and explains how to write
a topic sentence.
3.Teacher writes the definition of the topic sentence to show
the students the topic and the main (controlling) idea:
A topic Sentence is a sentence that expresses the main idea of
the paragraph in which it occurs. It comes at the beginning of
the paragraph, or in the middle, or at the end of the paragraph.
In some paragraphs, the topic sentence is implied.
4.Teacher explains to the students the purpose of the topic
sentence and the difference between topic sentence and
controlling( main idea) by supporting and providing
examples:
Purpose of the Topic Sentence
A topic sentence essentially tells what the rest of the
paragraph is about. All sentences after it have to give more
information about the sentence, prove it by offering facts
about it, or describe it. For example, if the topic sentence
concerns the types of endangered species that live in the
ocean, then every sentence after that needs to expound on that
subject.
Topic Sentence/s and Controlling Ideas
Every topic sentence will have a topic and a controlling idea.
The controlling idea shows the direction the paragraph will
take.
Here are some examples:


Topic Sentence: There are many reasons why
pollution in ABC Town is the worst in the
world.



The topic is “pollution in ABC Town is the
worst in the world” and the controlling idea is
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“many reasons.”


Topic Sentence: To be an effective CEO

requires

certain characteristics.


The topic is “To be an effective CEO” and the
controlling idea is certain characteristics.



Topic Sentence: There are many possible contributing
factors to global warming.


The topic is "contributing factors to global
warming" and the controlling factor is "many
reasons."



Topic Sentence: Fortune hunters encounter many
difficulties when exploring a shipwreck.


The topic is “exploring a shipwreck” and the
controlling idea is “many difficulties.”

5.Teacher gives students examples of some topic sentences
and asks students to specify the topic and the main
(controlling idea) on their Facebook pages.
Examples of topic sentences:
A-Media has become so demanding that it is hard to avoid.
B-Drinking water at the correct time greatly benefits the
human body.
C-Learning a foreign language needs great effort.
6.Teacher tells students to send their assignments related to
the topic sentences to her Facebook page to check and correct
the mistakes.
7. Teacher distributes and circulates the students' assignments
among them to check and correct their classmates' mistakes.
8. Teacher and students discuss the characteristics of the topic
sentences& the mistakes related to given examples of topic
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sentences.

Students answer the following questions relating to topic
sentence:
1-What is the topic sentence?
2- What is the difference between the topic and the main
(controlling idea)?
3- How can you specify the topic and the controlling idea in
the topic sentence?
4- Can you apply the characteristics of the topic sentence in
the paragraph?

5- Summarize the main idea of your paragraph. Indicate
what your paragraph will be about.
Evaluation
Example:
There are three reasons why Canada is one of the best
countries in the world. First, Canada has an excellent health
care system. All Canadians have access to medical services at
a reasonable price. Second, Canada has a high standard of
education. Students are taught by well-trained teachers and are
encouraged to continue studying at university. Finally,
Canada's cities are clean and efficiently managed. Canadian
cities have many parks and lots of space for people to live. As
a result, Canada is a desirable place to live.
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Session 2
Date

First English Majors

Level

Using Facebook for
Time

90 minutes

Adopted Technique

Developing Paragraph
Writing Skills

Title

Basic Elements of the Paragraph (Supporting Sentences)

The students are expected to :
1.Use Facebook for writing topic sentences.
2. Define of the supporting sentences.
3.Support the topic sentence by giving relevant details.
Behavioral
Objectives

4.Arrange and organize supporting ideas in the paragraph.
5.Connect between the supporting sentences and topic sentence by Use relevant and
proper transitional words.
6. Check for cohesion between the topic sentence and supporting details.

7.Write details that explain and clarify the topic sentence (examples, reasons, facts,
opinions, arguments) by stating every detail in one sentence.
Organization
Material

Teacher& Students.
Laptop, Internet, Facebook Pages, Board, LCD.
1.Teacher explains the technique of using Facebook Group for writing a well- structured
paragraph.

Procedures Of
Using Facebook
Group for
Paragraph Writing
Skills

2. Teacher designs a Facebook page and explains how to develop a topic sentence
through supporting details.
3.Teacher writes the definition of the supporting sentences and the order of details in
them on the board to show the students how to arrange the details which explain and
support the topic sentence:
Supporting sentences help, explain, prove, or enhance the topic sentence. They come
after the topic sentence, making up the body of a paragraph. They give details to develop
and support the main idea of the paragraph.
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Teacher tells the students that they should give supporting facts, details, and examples to
make their paragraphs well-organized and structured.
Example:
There are three reasons why Canada is one of the best countries in the world. First,
Canada has an excellent health care system. All Canadians have access to medical
services at a reasonable price. Second, Canada has a high standard of education.
Students are taught by well-trained teachers and are encouraged to continue studying
at university. Finally, Canada's cities are clean and efficiently managed. Canadian
cities have many parks and lots of space for people to live. As a result, Canada is a
desirable place to live.
4. Teacher writes some examples and asks students to write good and relevant details to
develop and support the following topic sentences:
Examples of topic sentences which require developing by writing supporting
sentences:
A-Summer is my favorite season of the year.
B- College students should have complete freedom to choose their own courses.
C- People have become overly dependent on technology.
5.Teacher tells students to send their assignments related to the supporting sentences to
her Facebook page to check and correct the mistakes.
6. Teacher distributes and circulates the students' assignments among them to check and
correct their classmates' mistakes.
7. Teacher and students discuss the details and examples of the supporting sentences&
the mistakes related to given examples of these supporting sentences.

Students answer the following questions relating to supporting sentences:
1-What are the supporting sentences?
2- What is the method of developing the topic sentence?
Evaluation

3- How can you give the proper details for supporting the topic sentences in order to
clarify and enforce the topic sentence?
4- Write three supporting sentences to develop the following topic sentence:
topic

controlling idea

Studying abroad has two main benefits
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Supporting sentences explain and develop the topic sentence. Specifically, they discuss
the topic sentence by explaining the main ideas and discussing those more fully using
reasons, examples, facts, results, statistics, or anything else that proves your ideas are
true .
The supporting sentences that explain the benefits of studying abroad are:
A. ………………………………………………………………………………………..

B. …………………………………………………………………………………………

C.

.……………………………………………………………………………………… .
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Session 3
Date

First English Majors

Level

Using Facebook for
90 minutes

Time

Developing Paragraph

Adopted Technique

Writing Skills
Title

Paragraph Writing Skills(Concluding Sentence)

The students are expected to:
1. Define of the concluding sentence and the way to close or finish their
paragraphs.
2. End their paragraphs with relevant conclusions.
3. Write the order and organization of the main elements of the paragraph to
Behavioral

be a well- written and well-structured.

Objectives

4. Choose good and strong conclusions to their paragraphs.
5. Write a conclusion to any kind of paragraph.
6. Differentiate between the roles and the functions of the concluding
sentence.
7. Bring their paragraphs to logical conclusions.

1. Teacher explains the technique of using Facebook Group in writing the
basic elements of a well-structured paragraph.
2. Teacher gives different definitions to the concluding sentence:
Procedures Of A Concluding Sentence is the end part of the paragraph.
It is a restating of the topic sentence and summarizing of the discussion.
Using
Facebook

3. Teacher explains the characteristics of good and strong conclusions:

Group for

Strong conclusions generally have four things in common:

Paragraph
Writing Skills

A-They

summarizethe

BC-

They
They

areconcise.
carry

D- They are memorable.
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discussion.

conviction.

4.Teacher explains to the students

the important role of the concluding

sentences:
Concluding sentences have three crucial roles in paragraph writing.
They draw together the information you have presented to elaborate your
controlling idea by:


Summarizing the points you have made.



Repeating words or phrases (or synonyms for them) from the
topic sentence.



Using linking words that indicate that conclusions are being
drawn, for example, therefore, thus, resulting.

5. Teacher designs a Facebook page and explains where and how to write a
concluding sentence in the paragraph to make it well-structured.
6. Teacher gives students examples of some topic sentences and asks them to
write supporting sentences and conclusions:
A.Interest in dolphins has increased in the past few years.
B. Learning a foreign language is very important.
C. Owning a business is the only way to achieve financial success.
7. Teacher explains to the students the functions that a concluding sentence
can do and achieve:

Concluding Sentences
An effective concluding sentence draws together all the ideas you have raised
in your paragraph. It reminds readers of the main point—the topic sentence—
without restating it in exactly the same words. Compare the topic sentence and
concluding sentence in the following example:
Topic sentence: There are numerous advantages to owning a hybrid car.
Concluding sentence: Given the low running costs and environmental
benefits of owning a hybrid car, it is likely that many more people will follow
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Alex’s example in the near future.
Notice the use of the synonyms advantages and benefits. The concluding
sentence reiterates the idea that owning a hybrid is advantageous without
using the exact same words. It also summarizes two examples of the
advantages covered in the supporting sentences: low running costs and
environmental benefits.
You should avoid introducing any new ideas into your concluding sentence. A
conclusion is intended to provide the reader with a sense of completion.
Introducing a subject that is not covered in the paragraph will confuse the
reader and weaken your writing.
A concluding sentence may do any of the following functions:


Restate the main idea.

Example: Childhood obesity is a growing problem in the United
States.


Summarize the key points in the paragraph.

Example: A lack of healthy choices, poor parenting, and an addiction
to video games are among the many factors contributing to childhood
obesity.


Draw a conclusion based on the information in the paragraph.

Example: These statistics indicate that unless we take action,
childhood obesity rates will continue to rise.


Make a prediction, suggestion, or recommendation about the
information in the paragraph.

Example: Based on this research, more than 60 percent of children in
the United States will be morbidly obese by the year 2030 unless we
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take evasive action.


Offer an additional observation about the controlling idea.

Example: Childhood obesity is an entirely preventable tragedy.
8. Teacher gives an exercise and asks students to do it in the class:
Exercise On your own paper, write one example of each type of concluding
sentence based on a topic of your choice.
The students answer the following questions regarding the concluding
sentence:
1. What is the best definition of the concluding sentence?
2. What are the important roles of the concluding sentence?
3. How can you differentiate between the topic sentence and the concluding
sentence?
4. How can you provide your paragraph with logical conclusion?
5. What are the characteristics and the functions of the concluding sentences?
Evaluation
6. Write good and strong conclusions to the following texts:
Bread
A. In my country, bread is an important part of our everyday food. When we
sit down for a meal, there is always bread on the table. For breakfast, we have
bread with butter or cheese. Some people have jam or olives. For lunch, we
have bread with a meat or vegetable dish. Poor people eat more bread with a
small piece of meat or vegetable or cheese. For example, the lunch of a worker
may be a loaf of bread with some yogurt. Again at dinner, we eat bread with
whatever food there is on the table. When there is rice, we have bread,
too. Concluding

sentence:
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…………………………………………………………………….
……………………………………………………………………
The Internet
B. The Internet is a massive information network that offers information on a
wide variety of subjects including literature, TEFL, and linguistics. If you
have access to the Internet, you can use a search engine such as Lycos,
Google, ….etc. For example, you can use Google to find information about
Hemingway or any of his works. Concluding sentence:
…………………………………………………………………
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Session 4
Date

First English Majors

Level

Using Facebook for
Time

90 minutes

Adopted Technique

Developing Paragraph
Writing Skills

Title

Paragraph Writing Skills( Unity)

The students are expected to:
1.Define of unity and its role in making a well-structured paragraph.
Behavioral 2-Make the paragraph unified.
Objectives 3-Determine when the paragraph is unified and when it is not.
4-Relate between unity and coherence:
Characteristics and roles.
1.Teacher explains the definition of unity and its role in framing a good structure of the
paragraph:
Unity: It is one of the essential elements required to make a well-structured paragraph.
When the structure of the paragraph typically consists of topic sentence, supporting
sentences and a concluding sentence, it is called unified paragraph.
Procedures
Of Using
Facebook
Group for
Paragraph
Writing
Skills

2. Teacher gives the students the important role of the unity which lies in forming
logical and well-organized structure of the paragraph:
Common Good Structure of the Paragraph:
One Topic Sentence……………………………………………………………..
……………………………………………………………………………………………..
Three Supporting Sentences…………………………………………………
……………………………………………………………………………………………..
……………………………………………………………………………………………..
One Concluding Sentence……………………………………………………
……………………………………………………………………………………………
3.Teacher explains the relationship between unity and coherence in making the
paragraph well- structured and well-written:
Paragraph Unity and Coherence
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Paragraph unity is the most important characteristic of a good paragraph. It defines that
all sentences in a paragraph should speak about one single idea or one main subject.
That is, the topic sentence, the supporting details, and the concluding sentence should
focus on only one idea. Further, paragraphs should also be coherent. Coherence
demands that the ideas or sentences presented in a paragraph should flow smoothly from
one to the other. Paragraphs should not only be well-developed and unified but also
coherent. In this lesson you will learn about paragraph unity and coherence without
which a paragraph cannot be called a complete composition.

A paragraph is the basic unit of composition. It consists of a group of related sentences
that develop one main idea. It has three main parts; an introduction, a body of the
paragraph and a conclusion. In other words, it has a topic sentence, a few supporting
sentences, and a concluding sentence.

Unity in a paragraph means that the entire paragraph should focus on one single idea.
The supporting details should explain the main idea. The concluding sentence should
end the paragraph with the same idea. Thus, a unified paragraph presents a thought,
supports it with adequate details and completes it with a conclusion.

Coherence means establishing a relationship between the ideas presented in a
paragraph. It brings about a rationale in the arrangement of the ideas which are
introduced either in the chronological order or in the order of importance. Besides,
transitions that compare, contrast, illustrate, add or show cause and effect build logical
bridges. The ideas, thus expressed in the paragraph, flow smoothly from one to the other
in a logical sequence. This helps the reader to understand the paragraph.

Let us now analyze our model paragraph for unity and coherence:

THE HUMAN BODY
)1(The human body is a wonderful piece of work that nature has created. (2) It is not
beautiful like the body of a butterfly or peacock but it is shaped practically. (3) It can do
many types of work which other animals cannot: By sitting in an aeroplane, it flies
faster than a kite, by riding a motorcycle it travels faster than a leopard, and by firing a
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machine gun it fights much better than a tiger. (4) In spite of all this, the human body
suffers from many diseases because it has a weakness for habits such as smoking,
drinking and overeating. When it is healthy the body can give great pleasure but when it
is sick it can cause great pain. (5) The wise man would always keep his body fit because
a healthy mind can work only in a healthy body.

The first sentence states the main idea of the paragraph and claims the superiority of the
human body over the rest of the creation. It enables the reader to expect the following
ideas in the paragraph that explain and illustrate the qualities and attributes of the human
body.

The second, third, fourth sentences compare, contrastand justify the main idea or topic
sentence. They establish the main theme with logical explanations and transitions. They
create a graphic picture in the minds of the reader with suitable and appropriate
language expressions. In brief, they develop the main idea of the paragraph.

The fifth sentence interprets and analyzes the limitations of the human body and proves
the strength of the topic sentence.It, further, leads the main idea into a concluding
thought.

Finally, the fifth sentence concludes with the idea that the human body should be well
preserved for a proper functioning of the system and that a healthy mind can work only
in a healthy body.
Thus, the paragraph, The Human Body, is a unified and coherent paragraph.

4. Teacher gives students an example of a paragraph and asks them to determine
whether it is unified or not:

Later in the dusky streets, I walked among the Navajo camps, past the doorways of the
town, from which came the good smells of cooking, the festive sounds of music,
laughter, and talk. The campfires rippled in the crisp wind that arose with evening and
set a soft yellow glow on the ground, low on the adobe walls. A natural building
material used for several thousand years, adobe is composed of sand and straw, which
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is shaped into bricks on wooden frames and dried in the sun. Mutton sizzled and smoked
above the fires; fat dripped into the flames; there were great black pots of strong coffee
and buckets full of fried bread; dogs crouched on the rim of the light, the many circles
of light; and old men sat hunched in their blankets on the ground, in the cold shadows,
smoking. . . . Long into the night the fires cast a glare over the town, and I could hear
the singing, until it seemed that one by one the voices fell away, and one remained, and
then there was none. On the very edge of sleep I heard coyotes in the hills.

5.Teacher asks the students to send their written assignments to her Facebook to check
and correct them.
Students answer the following questions:
1- What does a unified paragraph mean?
2- What is the main role of unity in the paragraph?
3- How can you distinguish between unity and coherence?
4- How can unity and coherence make the paragraph well- structured?
5- Re-write the following paragraph to make unified:
Example of a Paragraph Lacking Unity:
"Zombies are becoming an important part of popular culture, perhaps as a way of coping
with some of the common fears in modern North American culture. Films like Shaun of
the Dead and Fido blend comedy with aspects of horror and romance, but still focus on
zombies. Simon Pegg has gone on to do other films and is a popular and talented
Evaluation comedic actor. Hollywood is taking advantage of resurgence of interest by remaking
several old horror films as well. Television shows like “The Walking Dead” are popular
with a wide demographic. Cable channels like AMC and HBO are making more and
more quality television programs that deal with difficult and controversial topics in a
way that is both entertaining and enlightening.”
[In the paragraph above, the main idea is set in the first sentence, which suggests that
the paragraph will explore the socio-cultural reasons for the popularity of zombies in
popular culture. The paragraph goes on to list some popular zombie media, and then
veers off into discussing cable programming. Although some of these ideas may be
tangentially related to zombies and popular culture, none of them prove, support,
explain, or illustrate the main idea that was given.
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Session 5
Date

Level

First English Majors
Using Facebook for

Time

90 minutes

Adopted Technique

Developing Paragraph
Writing Skills

Title

Paragraph Writing Skill( Coherence)

The students are expected to:
1. Define the coherence.
2. Distinguish the important role of coherence as an essential
element of the structure of the paragraph.
Behavioral Objectives

3. Utilize the relationship between unity and coherence and
their functions in forming a well-structured paragraph.
4. Use the techniques of coherence to write well-coherent
paragraphs.

Organization

Teacher& Students.
1.Teacher explains the definition of coherence:
Coherence means establishing a relationship between the
ideas presented in a paragraph. It brings about a rationale in
the arrangement of the ideas which are introduced either in the
chronological order or in the order of importance. Besides,

Procedures(activities) Of

transitions that compare, contrast, illustrate, add or show

Using Facebook Group for

cause and effect build logical bridges. The ideas, thus

Paragraph Writing Skills

expressed in the paragraph, flow smoothly from one to the
other in a logical sequence. This helps the reader to
understand the paragraph.
2. Teacher explains to the students the technical role and
function of coherence in writing a paragraph:
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PARAGRAPH COHERENCE

Coherence in a paragraph is the technique of making words,
phrases, and sentences move smoothly and logically from one
to the other. In other words, the ideas are so interwoven and
"glued" together that the reader will be able to see the
consistent relationship between them.
It is obvious that if a paragraph is not unified, does not have a
logical order, and does not have a consistent point of view, the
reader is unlikely to grasp the point of the paragraph. In
addition, there are other devices and techniques that will help
you achieve coherence.
In general, the coherence devices most helpful for making
your communication clear for the reader are transitional words
and phrases, repetition of key words and phrases, pronoun
reference, and parallel sentence structure.
TRANSITIONAL

WORDS

AND

PHRASES

One of the most common methods of establishing coherence
in a paragraph is the use of transitional words and phrases.
These devices indicate to the reader the specific relationship
between what was said and what will be said.
Coordinate

Conjunctions

Within a sentence, the coordinate conjunctions provide a
coherent link to indicate relationships between parallel
elements. The word and indicates a comparable idea; but and
yet indicate a contrasting idea; or and nor indicate an
alternative idea; for indicates a reason for a result already
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stated; and so indicates a conclusion from reasons already
stated.
Correlative Conjunctions
Also within a sentence, correlative conjunctions are used to
establish relationships between parallel elements. The
conjunctions either/or, neither/nor, and whether/or (not) are
used to indicate parallel alternatives. The conjunctions
notonly/but (also) and both/and indicate parallel similarities.
Words and Phrases That Indicate Specific Relationships
To signify an additional idea - also, moreover, again, further,
furthermore, in addition, likewise, too, first, initially, second,
third, next, finally, last, another, other, then
To signify a comparison - likewise, similarly, in a like
manner, in comparison, so it is
To signify a contrast - however, nevertheless, still
unlike,

in

contrast,

conversely,

on

the

contrary, on the other hand, whereas
To signify a cause-effect relationship - therefore, thus,
hence,

then,

consequently,

accordingly, in conclusion, as a result
To signify an example or specific meaning - for
example,

for

instance,

to

illustrate,

for

one thing, frequently, in general, in particular,
namely, usually, specifically
To signify a summary - to sum up, to summarize, in
short, to conclude, in conclusion, on the whole, in brief
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3. Teacher designs a Facebook page and explains how to
apply the coherence skill in writing a paragraph.
4. Teacher gives students examples of some topics to write
unified & coherent paragraphs on their Facebook pages.
Examples of

topics to write unified & coherent

paragraphs:
A-Your favorite sport.
B- Charity begins at home.
C- The most useful invention.
5. Teacher and students discuss the application & use of the
skill of coherence & mistakes related to given paragraphs.

Students answer the following questions regarding the
coherence as an essential element of the well-structured
paragraph:
1. What does the word 'coherence' mean?
2. What is the relationship between unity and coherence?
3. How can you make your paragraph coherent?
4. Can you differentiate between the coherent paragraph and
the incoherent one?
5. Re-write the following paragraph to make it coherent:
Evaluation

Example of Incoherent Paragraph:
Canadian software companies face several tough challenges in
the new millennium because of ‘brain drain,’ and the
monopoly held by their American counterparts. However, the
Canadian dollar is getting stronger. ‘Brain drain’ is a bad
thing. Our greatest resources are leaving. Microsoft is
squeezing out its competitors. In comparison, if the ‘brain
drain’ continues, Canadian companies will find it difficult to
produce innovative software. If the dollar doesn’t stay strong,
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it will hurt us. It will help the Americans.
[The paragraph above is incoherent because it lacks unity,
lacks variety in sentence structure, organizes ideas illogically,
lacks transitions that show the connections between ideas,
alternates between formal and informal style, and uses both
third person and first person point of view inappropriately.
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Session 6
Date

Level

First English Majors
Using Facebook for

Time

90 minutes

Adopted Technique

Developing Paragraph
Writing Skills

Title

Paragraph Writing Skills ( Order)

The students are expected to:
1.Use the basic elements of the structure of the paragraph:
Basic Structure of the order of sentences in the Paragraph:
Topic sentence: (one sentence including main idea),
Supporting sentences:( three sentences including developing ideas) and
Behavioral
Objectives

Concluding sentence: (one sentence including summary of ideas).
2.Use the technique of ordering the supporting ideas in the paragraph.
3. Recognize the roles and functions of the essential elements of the structure of
the b paragraph other than order.
4. Know the logical and the strong relationship between order and other basic
elements of the structure of the paragraph (unity, coherence and completeness).
5. Order the essential parts of the paragraph and the supporting ideas.
6. Write a well-structured and well-organized and written paragraph.

Organization

Teacher& Students.
1.Teacherexplains the technique of using order of main sentences in the
paragraph and the order of ideas that develop and support the topic and the main

ProceduresOf idea in the paragraph.
Using
Facebook
Group for

ORDER:Refers to the way we organize the supporting sentences whether in

Paragraph

chronological order, order of importance, or another logical presentation detail.

Writing Skills 2. Teacher explains to the studentshow to design Facebook pages for ordering
the sentences and the supporting ideas in the paragraph.
3. Teacher explains the secrets of writing good paragraphs:
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The Secrets to Good Paragraph Writing:
Four Essential Elements
Paragraph writing is the foundation of all essay writing, whether the form is
expository, persuasive, narrative, or creative. In order to write a good paragraph,
students need to understand the four essential elements of paragraph writing and
how each element contributes to the whole. The four elements essential to good
paragraph writing are: unity, order, coherence, andcompleteness.
4.Teacherasks students to decide whether this paragraph in well-structured
(unified, coherent and well-ordered.
The following example illustrates the importance of these elements in
paragraph writing.
Sunday is my favorite day of the week. I like it because on Sunday, I watch
football. On other days, I also get to watch football but not all day. There are
other sports on other days to watch on TV. Sunday lunch is a favorite of mine
because I eat with my father in front of the TV. All the other days, I have to eat
at the table which is less fun. Some days my dad doesn’t make it home from
work until after I’m in bed. Some weeks my dad travels, and I don’t see him for
several days. The highlight of the day is when we watch the Dolphins play. Dad
and I get so excited, we yell and cheer together. The thing that I like to do best
in the world is watch TV with my dad.

5.Teacher gives the trainee students some topics to apply the skills they have
learned including the skill of order to practice how to order and arrange their
ideas & sentences while writing paragraphs:
Examples of topics to practice applying the three skills ( unity, coherence &
order):
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A-A memorable journey.
B- The day you decided to change your life.
C-Your old neighborhood.
6. Teacher makes general revision of the four essential elements of the
paragraph to enable the students and encourage them to write good and wellstructured paragraphs:
How to Write a Paragraph Using the Four Essential Elements
A basic paragraph structure usually consists of five sentences: the topic
sentence, three supporting sentences, and a concluding sentence. But the secrets
to paragraph writing lay in four essential elements, which when used correctly,
can make aokay paragraph into a great paragraph.
1. Element (1): Unity. Unity in a paragraph begins with the topic sentence.
Every paragraph has one single, controlling idea that is expressed in its
topic sentence, which is typically the first sentence of the paragraph. A
paragraph is unified around this main idea, with the supporting sentences
providing detail and discussion. In order to write a good topic sentence,
think about your theme and all the points you want to make. Decide
which point drives the rest, and then write it as your topic sentence.
2. Element (2): Order. Order refers to the way you organize your
supporting sentences. Whether you choose chronological order, order of
importance, or another logical presentation of detail, a solid paragraph
always has a definite organization. In a well-ordered paragraph, the
reader follows along easily, aided by the pattern you’ve established.
Order helps the reader grasp your meaning and avoid confusion.
3. Element (3): Coherence. Coherence is the quality that makes your
writing understandable. Sentences within a paragraph need to connect to
each other and work together as a whole. One of the best ways to
achieve coherency is to use transition words. These words create bridges
from one sentence to the next. You can use transition words that show
order (first, second, third); spatial relationships (above, below) or logic
(furthermore, in addition, in fact). Also, in writing a paragraph, using a
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consistent verb tense and point of view are important ingredients for
coherency.
4. Element (4): Completeness. Completeness means a paragraph is welldeveloped. If all sentences clearly and sufficiently support the main idea,
then your paragraph is complete. If there are not enough sentences or
enough information to prove your thesis, then the paragraph is
incomplete. Usually three supporting sentences, in addition to a topic
sentence and concluding sentence, are needed for a paragraph to be
complete. The concluding sentence or last sentence of the paragraph
should summarize your main idea by reinforcing your topic sentence.
7.Teacher gives the trainee students some topics to apply the skills they have
learned including the skill of order to practice how to order and arrange their
ideas & sentences while writing paragraphs:
Examples of topics to practice applying the three skills ( unity, coherence &
order):
A-A memorable journey.
B- The day you decided to change your life.
C-Your old neighborhood.
8. Teacher tells the students to send their paragraphs to her own Facebook.
Then, she distributes the written paragraphs among students to correct the
mistakes of their other classmates and to get involved in discussing the various
mistakes with their teacher and among each other.

Students answer the following summative questions and write good
paragraphs:
Evaluation

1. What is the definition of 'order'?
2. How can you order the sentences and the supporting ideas in the paragraph?
3. What is the significant role and function of ordering sentences and ideas
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regarding the structure of the paragraph?
4. What is the relationship of order with the other essential elements of the
paragraph (unity, coherence and completeness)?
5. Write the structural form of the well- organized and well- written paragraph
beginning with the topic sentence and ending with the concluding sentence:

Topic sentence……………………………………………………………,
…………………………………………………………………………………..
…………………………………………………………………………………….
…………………………………………………………………………………….
……………………………………………………………………………………,
……………………………………………………………………………………
Concluding sentence……………………………………………………
…………………………………………………………………………… .
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Session 7
Date

Level

First English Majors
Using Facebook for

Time

90 minutes

Adopted Technique

Developing Paragraph
Writing Skills

Title

Paragraph Writing Skills ( Completeness)

The students are expected to:
1. Define the role of completeness as an essential element of the
structure of the paragraph.
2. Make a complete paragraph.
Behavioral Objectives

3. Write a well-structured paragraph by using the four essential
elements of the good paragraph.
4. Distinguish between the complete and incomplete paragraphs.
5. Have competence of writing any kind of paragraphs in
academic and logical methods.

Organization

Teacher& Students.

Procedures Of Using

1. Teacher explains the technique of using Facebook Group for

Facebook Group for

writing a complete paragraph by applying and using the four

Paragraph Writing Skills

essential elements of the paragraph.
2. Teacher explains the important role of the skill of
completeness in writing academic and logical paragraphs.
Completeness means a paragraph is well-developed. If all
sentences clearly and sufficiently support the main idea, then the
paragraph is complete. If there are not enough sentences or
enough information to prove the main idea, then the paragraph is
incomplete. Usually three supporting sentences, in addition to a
topic sentence and concluding sentence, are needed for a
paragraph to be complete. The concluding sentence or last
sentence of the paragraph should summarize the main idea by
reinforcing the topic sentence.
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Paragraph completeness
A well-written paragraph is complete. The sentences that follow
the topic sentence explain or support the ideas stated in the topic
sentence so well that the idea is thoroughly understood by the
reader.
To determine whether a paragraph is complete, look at the topic
sentence.
3. Teacher explains to students how to apply the skill of
completeness in writing paragraphs on Facebook pages.
4.Teacher gives the students some topics to write unified,
coherent, ordered & complete paragraphs:
Examples of topics for applying the skill of completeness:
A-The best place to visit.
B- Junk food.
C-Why do people lie?
5. Teacher tells the students to send their written paragraphs to
her own Facebook for checking & correcting the technical
mistakes, and to apply the Facebook Group technique to
measure and evaluate the students' abilities & competences in
writing well-organized paragraphs.

116

Students answer the following questions and do the exercise
regarding the complete paragraph:
1. What is the completeness of the paragraph?
2. What is the important role of completeness as an essential
element and skill of writing paragraphs?
3. Design Facebook pages for practicing the application of
writing

paragraphs

skills

(unity,

coherence,

order

&

completeness).
4. Can you write a structural form of a complete paragraph by
using the essential elements of the paragraph?
5. Can you make communications & discuss the techniques of
applying the basic skills of writing paragraphs on your Facebook
pages?
Evaluation

6.Read the following paragraph, then decide whether it is
complete or not. Give reasons:
It is hard for foreign student wives to be able to make many
American friends since most of their husbands go to school full
time while they have to stay at home taking care of the children
and the house. This situation makes it almost impossible for
them to go out often and meet people. Furthermore, most of the
foreign wives don't speak English at all when they first come
here, and this keeps them from having a conversation with an
English speaker. Finally, foreign students usually live in student
housing, and generally the Americans who live there go to
school. In many cases, even if only the husband is going to
school, the American wife will be working.
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Session 8
Date

Level

First English Majors
Using Facebook for

Time

90 minutes

Adopted Technique

Developing Paragraph
Writing Skills

Title

Paragraph Writing Skills(Grammar )

The students are expected to:
1.Use and apply important grammatical rules(word choice,
articles, subject-verb agreement, tenses) to use them in writing
paragraphs.
2.Use these rules in writing correct structures for their
paragraphs.
Behavioral Objectives

3.Use Facebook pages for applying these rules for paragraph
writing.
4.Write the functions of the grammatical rules in forming
well-structured paragraphs.
5.Correct mistakes related to these rules.
6. Write correct and grammatical sentences in their
paragraphs.

Organization

Teacher& Students.
1-Teacher explains the technique of using Facebook Group
for applying& using some important grammatical rules
(sentence structure,word choice, tenses, articles, subject-verb

ProceduresOf Using
Facebook Group for
Paragraph Writing Skills

agreement) for writing a paragraph.
2- Teacher explains to the students the way to make good ,
grammatical & correct structures for the sentences related to
the paragraph writing.
3-Teacher explains to students how to choose proper &
relevant grammatical rules to use and apply them in writing
paragraphs.
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4- Teacher shows the students, by giving examples, how to
use grammatical rules properly in writing paragraphs and
teach them the best way to avoid committing them.
5- Teacher tells the students by explaining and examples how
to correct grammatical mistakes regarding to the grammatical
rules studied before.
6- The researcher gives the students some sample topics to
apply and use the grammatical rules explained before to make
sure that the students understand well how to deal with these
new important sub-skills.
Example of topics for applying the studied grammatical
rules in writing paragraphs:
A-A dangerous experience.
B- A traffic accident.
C- Time is money.
7- The teacher tells the trainee students to send their written
paragraphs to her Facebook page to check & correct them.
8- Teacher distributes the students' written paragraphs in
circulating round among them in order to enable everyone of
them to check & correct his classmates' written paragraphs.
9- After this round of circulating networking, the teacher &
the students discuss everything related to the written
paragraphs in order not to commit any technical or
grammatical mistakes in the future.
Students answer the following questions and do exercises
relating to what they have studied:
1.What are the most important and relevant grammatical rules
required for writing a paragraph?
Evaluation

2. What is the significant role and function of grammar in
writing paragraphs?
3. How can you apply and use the most required grammatical
rules in forming a well-structured paragraph?
4.What- do you think- is the best way to avoid committing
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grammatical mistakes?
5. Design Facebook Group pages for using and practicing the
grammatical rules you have just studied in correcting the
grammatical mistakes in the following paragraph:

Spaghetti Dinner
Last night my father makes we a spaghetti dinner. He maks
the better meat balls in the world. I eats lots in spaghetti. My
brother spilts sauce on his white dress. Whee all laughing. I
hate when dad does spaghetti.
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Session 9
Date

Level

First English Majors
Using Facebook for

Time

90 minutes

Adopted Technique

Developing Paragraph
Writing Skills

Title

Paragraph Writing Skills (Punctuation)

The students are expected to:
1.Use the rules of punctuation marks( comma, full stop,
capital letters, question mark, colon, semi-colon, quotation
marks & exclamation mark) in paragraph writing.
2. Punctuate a paragraph to make it well-grammatical and
complete paragraph.
3. Differentiate between the punctuated and unpunctuated
Behavioral Objectives

paragraphs.
4. Recognize the relationship between the essential elements
of the paragraph and the grammatical structure of a wellorganized paragraph.
5. Write an academic complete paragraph without any kind of
grammatical or technical mistakes.
6.Correct grammatical mistakes committed by the students.

Organization

Teacher& Students.
1.Teacher explains the technique of using the punctuation
marks in writing paragraphs.

ProceduresOf Using

Understanding the principles behind the common marks of

Facebook Group for

punctuation should strengthen your understanding of grammar

Paragraph Writing Skills

and help you to use the marks consistently in your own
writing
I will direct you to guidelines for correctly using the most
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common marks of punctuation: periods, question marks,
exclamation points, commas, semicolons, colons, dashes,
apostrophes, and quotation marks.
1) End Punctuation: Periods, Question Marks, and
Exclamation Points
There are only three ways to end a sentence: with a period (.),
a question mark (?), or an exclamation point (!). And because
most of us state far more often than we question or exclaim,
the period is by far the most popular end mark of punctuation.
The American period, by the way, is more commonly known
as a full stop in British English.
Until the 20th century, the question mark was more
commonly known as a point of interrogation--a descendant of
the mark used by medieval monks to show voice inflection in
church manuscripts. The exclamation point has been used
since the 17th century to indicate strong emotion, such as
surprise, wonder, disbelief, or pain.
2) Commas
The most popular mark of punctuation, the comma (,) is also
the least law-abiding. In Greek, the komma was a "piece cut
off" from a line of verse--what in English today we'd call a
phrase or a clause. Since the 16th century, comma has
referred to the mark that sets off words, phrases, and clauses.
3) Semicolons, Colons, and Dashes
These three marks of punctuation--the semicolon (;), colon (:),
and dash (--)--can be effective when used sparingly. Like the
comma, the colon originally referred to a section of a poem;
later its meaning was extended to a clause in a sentence and
finally to a mark that set off a clause.
4) Apostrophes
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The apostrophe (') may be the simplest and yet most
frequently misused mark of punctuation in English. It was
introduced into English in the 16th century from Latin and
Greek, in which it served to mark the loss of letters.
.
5) Quotation Marks
Quotation marks (" "), sometimes referred to as quotes or
inverted commas, are punctuation marks used in pairs to set
off a quotation or a piece of dialogue. A relatively recent
invention, quotation marks were not commonly used before
the 19th century.

2. Teacher explains to the students how to punctuate,
capitalize & write their paragraphs in good & correct
grammatical structure by applying and using the rules of
punctuation marks in a correct and logical way.
3.Teacher explains to students how to check & correct their
paragraphs by practicing the rules & uses of punctuation
marks in doing many examples.
4. Teacher gives the students some short texts to practice
applying the rules of punctuation marks explained and studied
before:
- Examples of unpunctuated texts:
Punctuate the following texts by providing the necessary
punctuation marks:
A-today on my first hike I saw many animals such as deer and
birds I wonder if I well see some more tomorrow I plant to
hike down to mount happy
B- the wey to the secret kave is through the wods over the
pond under the bridge
C- our sular system includes the son and all the planets moons
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dwarf planets and astroids that orbit around it

Students answer the following questions related to the
rules of punctuation marks and do exercise:
1. What are the punctuation marks you have studied?
2. How can you apply and use the rules of punctuation
marks in writing a paragraph?
3. What is the difference between the punctuated and
unpunctuated paragraphs?
4. What is the important role of punctuation marks in
writing paragraphs?
Evaluation

5. Punctuate the following text using capital letters, full
stops, commas, question marks and quotation marks:

Interest in dolphins have increases in the past few years they
is interesting becooz they displays almost human-like
behavior for eksample they helping each others when they was
in trouble if one are sick it send out messages others in the
area swims to help it they push it to the depth of water so it
can breathe they are so intelligent and helpless do you love
dolphins the teacher ask his students
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Session 10
Date

Level

First English Majors
Using Facebook for

Time

90 minutes

Adopted Technique

Developing Paragraph
Writing Skills

Title

Paragraph Writing Skills( Spelling)

The students are expected to:
1.Use the rules of spelling in writing paragraphs.
2. Discover the misspelling sentences in order to correct them.
Behavioral Objectives

3. Distinguish the mistakes of spelling in numbers, time expressions,
vocabulary, phrases, verbs, pronouns and many other various sentences.
4. Correct mechanical mistakes (grammar, punctuation and spelling).
5. Write correct paragraphs without any technical or mechanical mistakes.

Organization

Teacher& Students.
1.Teacher explains the technique of using Facebook Group for writing
correct spelling of words, phrases, expressions and sentences.
2. Teacher explains to the students how to differentiate between spelled
and misspelled paragraph.
3.Teacher explains to students the way of correcting misspelling in the
sentences of the paragraphs by providing exercises:

ProceduresOf Using
Facebook Group for
Paragraph Writing Skills

Correct the misspelled words in the following paragraph:
I couldn’t beleive that I coud actually anderstand what I was readin.
Uzing the incredible power of the humon mind, according to researsh at
Cambridge University, it doezn't matter in what order the letterz in a
word are, the only important thingz is that the first and last leter be in the
right plase. The rest can be total mess and you can still read it without a
prublem. This is becoze the human mind doez not read every leterbi itself,
but the word as a hole. Amazing, and I alwayz thought spelling was
important!
4.Teacher gives the students some topics
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to write well-organized and free-mistakes paragraphs:
A-The danger of lying in bed.
B-Your first time away from home.
C-A moment of success/ failure.
D-Your first day at a new college.
5. Teacher gets the students' new paragraphs on her Facebook page/post/
to check & correct them.
6. After that, teacher and students discuss the outcome of their writing
paragraphs and analyze the technical & mechanical mistakes.

The students answer the following questions regarding the
mechanics skills ( Grammar, punctuation & spelling) in writing a
paragraph:
1. What do we mean by spelling?
2. What are the kinds of spelling?
3. How can you distinguish between the spelled and misspelled
paragraphs?
4. Why is applying the skill of spelling in writing a paragraph is so
important?
5. What is the best way of correcting misspelling in the paragraph?
6. Write the correct spelling of the words in the following text:
Evaluation

I hate wet and reiny days.
It rained a lot in 1816.... a lot - like everyday; the weather in Europe was
abnormally wet because it rained in Switzerland on 130 out of the 183
days from April to September. If I was Mary Shelley I might decide to
write a book too. Afterall, it was the onnly thing you could do without TV
or anything. She said that she "passed the summer of 1816 in the environs
of Geneva...we occasionally amused ourselves with some German stories
of ghosts... These tales excited in us a playful desire of imitation" So,
people were stuck inside and bored. Mary Shelley decided to write a book
becuase it was so awful outside. I can totally see her point, you know? I
guess I would write a novel if there was nothing else to do.
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Appendix (3)
Referee
Al- Azhar University - Gaza
Deanship of Postgraduate Studies
Faculty of Education
Department of Curricula & Teaching Methods
Dr. ………………………………
The researcher is conducting an MA thesis, entitled "The Effectiveness of Using
Facebook on Developing Paragraph Writing Skills among Al-Aqsa University English
Majors ", in which she is going to examine the effectiveness of using Facebook on
developing the English majors' skills of writing paragraphs at Al-Aqsa University-Gaza.
This study requires conducting an achievement test which the researcher has designed
according to the questions of the study. Hence, for the purpose of MA thesis, I would like
you to referee the attached test, rubric, and Facebook sessions.
You are kindly requested to look carefully at the items to:
1-Determine the degree of suitability of the items of the test.
2-Modify the language if necessary.
3-Add other items not mentioned in the test.
4-Suggest ideas or issues to enrich the test.
Thanks a lot for your co-operation
The researcher
ImanAsad Al-Haj
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Referee Committee
No

Name

Degree

Institution

Associate Professor in
1

Mohammad Hamdan

Curricula and Methodology
of English Language

Gaza University

Teaching
Assistant Professor in TESOL
2

Basil Skaik

, Teacher Education and

Al- Azhar University

Material Development
Assistant professor of English

3

Jaber Abu Shawish

4

Dr. Mosheer Amer

5

Isam Shihada

6

Mohammad Atya

7

Enas Hammad

8

Majed Salah

Lecturer

9

Ziad Hamoudeh

Lecturer

Language
Associate Professor of
Linguistics
Associate professor of
Linguistics
Assistant Professor in
Methodology
Assistant Professor of English
Language
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Al – Quds open university
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Al-Aqsa University

Al-Aqsa University

Al-Aqsa University
Al – Quds open university –
Khan Yunis
Al – Quds open university –
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