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"Nun.

By the pen and that which they write "
( Holy Quran, Al-Qalam, verse 1)
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Abstract
This study aimed at investigating the effect of critical reading story on improving
some creative writing skills. In order to achieve the aim of the study the
researcher adopted quasi experimental research design.
The sample of the study consists of (39) students from Ibn Khaldon secondary
school, and it was purposefully chosen from tenth graders . The researcher
implemented creative writing test for the experimental group. The experiment
was accomplished in two months during the second term of 2014.
The validity of the test was refereed by specialists. The reliability of the test was
measured by Kud - Richardson and the Spilt- half techniques. The results of the
test were statistically analyzed by T. test paired sample to measure the
differences between pre and posttest in creative writing test .The effect of critical
reading story in the levels of creative writing skills was measured by “effect size
“technique by Eta Square.
The results of the study revealed that critical reading story was effective to
improve creative writing skills for tenth graders. In addition the study
encouraged the students toward learning process and it helped them to express
about their opinion, ideas and feelings. In the light of the results the researcher
recommends to include short stories in tenth grader‟s curriculum and to prepare
and distribute instructional material that increase teachers‟ awareness of benefit
of reading story in developing creative writing. The researcher suggested that
further researchers should be conducted to investigate the effect of similar
programs in different aspect of education and in different levels and grades in
Palestine .
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مستخلص الدراســة
ىدفت ىذه الدراسة إلى التحقق من أثر القراءة الناقدة لمقصة عمى تنمية بعض ميارات التعبير الكتابي
اإلبداعي ومن اجل التحقق من ىدف الدراسة اتبع الباحثة المنيج شبو التجريبي.
تكونت عينة الدراسة من ( )93طالبة اختيرت عمدا وقصدا من مدرسة ابن خمدون من الصف العاشر
األساسي .لقد طبق الباحث اختبار قبمي – وبعدي لمجموعة واحدة ,ولقد استغرقت التجربة مدة شيرين
خالل الفصل الثاني من العام .4102
طبقت الباحثة في ىذه الدراسة االختبار القبمي والبعدي وكان الحكم عمى صالحية ثبات االختبار من قبل
المتخصصين  ,وتم قياس صدق االختبار من خالل اختبار "ت" لمعينة الثنائية وذلك لقياس الفرق بين
درجات الطالب في القبمي والبعدي في اختبار التعبير الكتابي اإلبداعي.
ولقد تم قياس اثر القراءة الناقدة لمقصة عمى مستويات ميارات التعبير اإلبداعي بواسطة حجم األثر لمربع
إيتا .كشفت نتائج الدراسة أن القراءة الناقدة لمقصة كانت فعالة في تحسين ميارات التعبير الكتابي
اإلبداعي لمصف العاشر باإلضافة إلى أنيا شجعت الطالب نحو العممية التعممية وساعدتيم أيضا عمى
التعبير عن آرائيم وأفكارىم ومشاعرىم.
في ضوء ىذه النتائج أوصت الباحثة بضرورة احتواء منيج الصف العاشر عمى القصص .باإلضافة إلى
إعداد وتوزيع المواد التعميمية التي تزيد من وعي المعممين لالستفادة من قراءة القصة لتطوير الكتابة
اإلبداعية.
واقترحت الباحثة أيضا إجراء المزيد من البحوث لمتحقق من تأثير برامج مماثمة في جوانب مختمفة من
التعميم وفي مستويات أخرى في فمسطين.
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Chapter I
Background of the Study
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Chapter I

Background of the Study
Background
Reading is a very essential skill, it helps people to discover new things. Reading
books, magazines, stories and even the internet are great learning tools which
require the ability to read and understand what is read. A person who knows how
to read can educate themselves in any area of life they are interested in. This is
the age where we overflow with information, but reading is the main way to take
advantage of it .
Reading is considered as the most important skill which is firstly recommended
by the Holy Qur'an as it is cited in Surah Al 'Alaq (96:597): 3 Proclaim! (or
Read!) In the name of thy Lord and Cherisher, Who created- (1) Created man,
out of a (mere) clot of congealed blood (2) proclaim! And thy Lord is Most
Bountiful , (3) He Who taught (the use of) the pen, (4) Taught man that which
he knew not (5) .
All of these reasons show the value of reading in our culture, therefore the
researcher of the current study uses reading because of the values of the reading
for the EFL in Gaza , therefore they need to know more about their culture, that
is why the researcher of the current study enhances these value by using reading
in the current study .
As it is known, English has main four skills namely: Listening, Reading,
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Speaking and writing. The main goal of teaching these skills is to enable students
to interact successfully with native and non-native users of English in a variety
of social and academic settings.
These four language skills should be mastered to communicate clearly between
the others because it is the process of transforming thoughts and ideas into
written communication, also written expressions reflects a person's level of
comprehension and concept development, it is how to organize our idea ( Zaro &
Salaberri,1995 ) .
Also writing has an Islamic concept where it receives special emphasize in the
Holly Quran and Sunah, the Holy Quran devotes special emphasize to write
where the almighty of Allah says in surah al Qulam, verse1 "Nun by the pen
and by what they write". This verse shows the importance of writing in Islam
,also in along Hadith narrated that Prophet Mohammed " peace and blessing of
Allah be upon him " said the first thing that" The almighty of Allah created was
the pen ". (Al Qulam , verse1)
"Learning to write is a complex and ongoing process it begins early, with a
child's first scribbles on the nearest table or wall and continues through the
dissertation and beyond . Students need writing more than they need any other
skills if they are preparing for an exam. (Bielby, 1999)
Stories have power. They delight, enchant, touch, teach, recall, inspire ,motivate,
challenge. They help us understand. They imprint a picture on our minds. Want
to make a point or raise an issue? Tell a story. (Litherland , 2015)
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But some teachers think that teaching new method such as a story , drama , song
and games are waste of time , but in fact reading a story give them anew useful
method to improve their skills .
Ellis and Brewster (1991, p:1 ) state that using story is motivating and fun they
create a deep interest and a desire to continue learning , stories exercise the
imagination children can become personally involved in a story as they identify
with the characters and try to interpret the narrative and illustrations. It is useful
tool in linking fantasy and the imagination with the child‟s real world, they
provide a way of enabling children to make sense of their everyday life.
Listening to stories allows the teacher to introduce or revise new vocabulary and
sentence structures by exposing the children to language.
All of these justifications encourage the researcher of the current study to use
reading story in her study .
" The roots of story are internalized through the circle of learning, listening,
telling and writing " (Lambirth & Grainger 2007) The researcher believes that
when the students read a story , it is one of the entertaining techniques that may
encourage them to learn, to listen carefully‚ the students can imagine or predict
what will happen next. Some of the previous studies indicate that reading story
develops student‟s attitude towards reading‚ seeking answers‚ anticipating
events‚ imagining events that are described.
The researcher of the current study uses critical reading story, because " The
students seem to be hungry for stories "( Bielby, 1999 ) and they like them
.Therefore a love of reading books is the first step towards a love of learning,
also to help them to communicate their thoughts, however they must have
4

thoughts and to wake their imagination" (Tompkins, 1991) also the students feel
more enjoyable and interesting with reading story.
1.1 Rationale of the study
According to the researcher experiment and her experience in teaching English
language for tenth grader , she believes that there is a general dissatisfaction
among school teachers regarding the low level of writing skills especially in
composition or in open questions of Palestinian students in English language. In
spite of such an emphasis on the writing skill .The most of teachers complained
that student in tenth graders cannot write effectively, creatively, in addition
creative writing is ignored totally in Gaza school . Teachers have also
complained that they have not time for teaching creative writing. It is a wellknown fact that the curricula are too long and have too many activities.
Therefore teachers are obliged for the lack of time to concentrate upon quantity
not quality in order to be able to cover the syllabus in the due time.
As a result , teachers do not focus on teaching creative writing skill, and when
the students go home most parents cannot help their sons because they are not
educated enough. Thus it is clear that the students face a serious problem with
writing. These are the mean reason for conducting this research. The researcher
decided to carry out this research for tenth graders because it is the level that the
students transfer from preparatory to secondary, in addition the researcher taught
this level before.
1.2 Statement of the Problem:
According to the researcher„s experience in teaching tenth graders she noted that
the EFL (English Foreign Language) students in 10th grade in Gaza governorate
5

schools lack the ability of writing and they dislike writing classes, also they
cannot write efficiently‚ or creatively, in addition they do not have any new ideas
in their writing , therefore they always suffer a lot in learning writing .
1.2.1 The Research Main Question

What is the effect of critical reading story on improving some creative writing
skills for 10th graders in Gaza schools?
The following questions are derived from the researcher main question:
1) What are the creative writing skills intended to be improved for the tenth
graders in English ?
2) Are there statistically significant differences at the level of function (α ≤ 0.05)
between the mean scores in the pre posttest for the students who were taught
through critical reading story on their creative writing skills regarding
introducing the idea ?
3) Are there statistically significant differences at the level of function (α≤ 0.05)
between the mean scores in the pre posttest for the students who were taught
through critical reading story on their creative writing skills regarding
developing the idea ?
4) Are there statistically significant differences at the level of function (α ≤ 0.05)
between the mean scores in the pre posttest for the students who were taught
through critical reading story on their creative writing skills regarding transition
to another idea ?
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5) Are there statistically significant differences at the level of function (α ≤ 0.05)
between the mean scores in the pre posttest for the students who were taught
through critical reading story on their creative writing skills regarding
concluding the idea ?
6) Are there statistically significant differences at the level of function (α ≤ 0.05)
between the mean scores in the pre posttest for the students who were taught
through critical reading story on their creative writing skills regarding achieving
cohesion ?
1.2.2 Research Hypotheses:
The following hypotheses are generated from the main question:
1) There are no statistically significant differences at the level of function (α ≤
0.05) between the mean scores in the pre posttest for the students were taught
through critical reading story on their creative writing skills regarding
introducing the idea .
2) There are no statistically significant differences at the level of function (α ≤
0.05) between the mean scores in the pre posttest for the students were taught
through critical reading story on their creative writing skills regarding
developing the idea .
3) ) There are no statistically significant differences at the level of function (α ≤
0.05) between the mean scores in the pre posttest for the students were taught
through critical reading story on their creative writing skills regarding transition
to another idea .
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4) ) There are no statistically significant differences at the level of function (α ≤
0.05) between the mean scores in the pre posttest for the students were taught
through critical reading story on their

creative writing skills regarding

concluding the idea .
5) There are no statistically significant differences at the level of function (α ≤
0.05) between the mean scores in the pre posttest for the students were taught
through critical reading story on their creative writing skills regarding achieving
cohesion .
1.3 Objective of the Study:
This study aims at achieving the following objectives :
1) Investigating the effect of critical reading story on improving some
student's creative writing skills.
2) Providing recommendations that may contribute to the improvement of
teaching writing and creative writing through the implementation of the
critical reading story.
1.4 Significance of the Study:
The study may be significant for:
1. English language teachers : can get the benefit from this study to use the
story in their sessions to help the students to improve their writing.
2. Syllabus designers : can get the benefit from this study to modify, organize
and enrich English language curricula with critical reading stories.
3. Students : it helps them to develop positive attitude toward reading . Also
the students like reading and listening to story , therefore it will encourage
8

them to do their best in learning English Moreover it can help them to
improve their sentence and paragraph.
4. Parents : can get the benefit from this study by encouraging their children to
read story outside school to be better in English language.
1.5 Terms Definitions:
Effect
The degree of improvement in the students‟ writing skills in English language as
a result of using critical reading story.
Critical Reading
Critical reading means reading with the goal of finding deep understanding of a
material, whether it is fiction or nonfiction. It is the act of analyzing and
evaluating what you are reading as you progress, or as you reflect back.
Reading Story
It is a work of fiction that is usually written in prose, often in narrative format.
Story usually deals with a few characters and often concentrates on the creation
of the mood rather than the plot.
Therefore the researcher can summarize the critical reading story as :
Unfamiliar reading of the story by analyzing, interpreting and evaluating it. Also
the researcher can define it as reading the story deeply focusing on the whole
details in the story.
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Creative Writing skills :
It is defined as any writing that goes outside the bound of normal professional, a
cadmic technical of literature. Therefore it is a process which helps students to
express about their thoughts effectively, efficiently & creatively.
- This study will be limited to teach some sub creative writing skills :


Introducing an idea ,



Developing an idea ,



Transiting to another idea ,



Concluding an idea,



Achieving Cohesion.

10th graders at Gaza schools :
The tenth grader students are the male and female students who live in Gaza and
enrolled in the governmental schools under the EFL control of Palestine national
authority .
1.6 Delimitations of the Study:
- This current study was carried out in Khanyounis governorate in the
second semester of the academic year (2014)
- The sample of the study was intentionally chosen to be one class for the
experiment .
- The sample of the study was tenth graders in Ibn Khaldoun secondary
school for girls .
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1.7 Procedures of the Study:
The following procedures were followed in order to answer the questions of the
study and investigate the hypotheses:
1) Reviewing literature and previous studies which related to critical
reading story and creative writing.
2) Preparing a list of creative writing skills.
3) Choosing the best creative writing skills according to the syllabus.
4) Designing the pre-posttest which includes creative writing skills.
5) Preparing the stories and making sure that they are suitable for this
levels.
6) Consulting the specialists and considering their comments and opinions
for checking the validity of the instrument.
7) Applying the pre-test on a pilot study group to test the validity and
reliability of the test.
8) Choosing the sample of the study.
9) Applying the pre-test on the sample of the study and computing the
results.
10) Implementing the experiment (critical reading story ) to the
experimental group.
11) Applying the posttest on the experimental group and recording the
results.
12) Analyzing the data statistically by using appropriate statistical analysis.
13) Interpreting the results of the study and adopting recommendations
and suggestions in the light of the results.
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Summary
Chapter one attempted to state the study problem which identifies the effect of
critical reading story on improving some creative writing skills for 10th graders
in KhanYounis governorate schools. This chapter also included the study
purpose, significance, and definitions of terms, delimitations, variables and
procedures of the study. The next chapter will tackle the theoretical framework
of the research variables.
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Chapter II
Theoretical Framework

2 Chapter II
Theoretical Framework
2.1 Part 1
Writing and Creative Writing
When the students learn a foreign language, they learn to communicate with
other people to understand them, talk to them, read what they have written and
reply to them. However they cannot always find the people face to face to
communicate with them, to listen to their words or look at their gestures and
facial expressions. Therefore, people frequently have to communicate with each
other in writing. Nevertheless, the researcher thinks that this is not the only
reason to include writing as a part of their foreign language. There is an
additional and very important reason writing helps students to learn by
reinforcing the grammatical structures, idioms and vocabulary. They have a
chance to be adventurous with the language also they become very involved with
the new language that is why writing skills considered as one of the most
important skills in teaching English language. Accordingly the researcher of the
current study wants to check the effect of critical reading story on improving
some creative writing skills that may help students to improve their creative
writing.
Philips (1997) indicates that it is best way to produce English through listening
and speaking first, then progress to reading, and leave writing to be last. It is
usual to ask learners to copy words and short sentences first to practice their
handwriting in English. This is actually what is happening in EFL writing class.
Also The researcher of the current study thinks that teachers should help learners
to make writing purposeful and contextual whenever possible. Therefore the
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researcher of the current study believes that the student can write creatively if
they express their feelings, thoughts, points of view freely without any limits .
What is writing?
Writing is a way to express thinking and knowledge in clear way. Also it differs
from one person to another. Therefore, it is generally agreed that writing is a
deliberate process of pre- writing, drafting, revising, editing and publishing
(Yousef, 2012).
Al- Astal (2002) indicates that writing means to form (letters, words, symbols)
on a surface such as paper with the instrument such as a pen... to produce written
material such as articles or books or to communicate.
Ministry of Education, Literacy for Learning (2004 p: 79) mentioned that writing
provides students with powerful opportunities to learn about themselves and
their connections to the world. Through writing, students organize their thoughts,
remember important information, solve problems , reflect on a widening range of
perspectives, and learn how to communicate effectively for specific purposes and
audiences .
The researcher of the current study summarizes writing as a way to place your
feelings, ideas , thoughts on paper to express about your ideas and to convey
meaning through well-constructed text .
Anyone who can speak English uses languages and anyone who can use
language can write. (Mclaren, 2001) .Therefore using languages is very
important to help students to write well.
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“Writing is a complex process that involves a range of skills and tasks. Although
writing is often used to clarify and express personal thoughts and feelings, it is
used primarily to communicate with others. Students need to become disciplined
thinkers in order to communicate their ideas clearly and effectively..”
(Ontario Ministry of Education and Training, 1997, p. 11)
Also according to the researcher experience in teaching English in Gaza schools,
she realized that the teachers face problems in teaching writing , such as students
cannot write well and considered the writing is a difficult process , also they
cannot organize their ideas, use correct grammar, punctuation, and spelling . etc
That is why the researcher decided to use reading story to help the students to
improve their writing and to help them to write freely and creatively.
Salah (2010, P:7 ) defined it as "anything written, such as composition, that has
meaning".

But the researcher can define it as “ the way of using symbols to

communicate and convey the meaning , thoughts and ideas in a readable form “ .
In fact writing sometimes helps students to think better that is why they need to
develop this process to be good writers, it seems too complex but in fact they can
improve it and make it successful process.
According to the researcher experience she believes that writing is an important
for the daily lives. But some people considered it as a difficult skill to learn and
to master, therefore teachers should develop their writing at an early age. In this
case they will contribute in their futures success as a student and as an adult
while teaching them how to express themselves.
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Writing Main Skills
The language skills of speaking, listening, writing and reading are often divided
into Main and sub-skills which are specific behaviors that language users do in
order to be effective in both the main and the sub skills and there are the writing
main skills :


Punctuation inside and outside : Outside punctuation that shows where
ideas begin and end.



Capitalization and paragraphs : Capitalization for names, places, and
things that are one of a kind .And Paragraphing that shows groups of
related ideas.



Spelling and grammar : Spelling that makes the writing easy to read.



Conjunction : Using conjunction to link between sentences .



Orthography : Using orthography correctly, to make the writing easy to
read .



Organization.: Sentences Organized so they are easy to understand.



Vocabulary : Using vocabulary in a correct way and using the appropriate
style (Peha , 2003 :32) .

2.1.1 Writing Sub Skills
Using markers in written discourse, in particular :


Introducing an idea.



Developing an idea.



Transition to another idea.



Concluding an idea.



Emphasizing a point [and indicating main or important information].
17



Explaining or clarifying a point already made.



Anticipating an objection or contrary view.( Hairston , 2003)

The researcher of the current study uses ( introducing an idea , developing an
idea ,transiting to another idea , concluding an idea , achieving cohesion ) in the
current study according to her experience and the level of the students in addition
to the teachers who are teaching 10th graders in Gaza schools .
Characteristics of Good Writing :
Hairston (2003) explained the main characteristic of good writing :
2.1.1.1 Significance
Writing is significant when the reader enjoys it, learns from it, or fills some need
by reading it. Also a good writing is not only grammatical but coherent and
cohesive.
2.1.1.2 Clarity
When people complain about bad writing, they frequently single out lack of
clarity as the fault that annoys them most, when writing is vague and obscure, it
taxes their patience and wastes their time, and if they have no strong incentive
for trying to figure out what the writer is saying , they will quickly stop reading.
To write clearly you have to pay attention to everything , audience, sentence
structure, diction, organization, transitions, choice of examples and half dozen
other consideration.
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2.1.1.3 Unity and Organization
When you go to clear someone give a talk and leave thinking, that speaker really
got to the point. In tightly unified writing, each sentence in a paragraph develops
or supports the main idea of the paragraph and connects in some way with any
sentence that come before and after it. All the sentences seem to fit with each
other in logical sequence.
2.1.1.4 Economy
Many students writers find it difficult to believe that they should write
economically because they often have been asked to write papers of specified
length and they have worried about finding enough to say to produce the
specified numbers of words. Consequently they have acquired the habit of
thinking that they write as much as they can .
2.1.1.5 Adequate Development
In any piece of writing, the writer establishes a contract with the reader. That
contract can take various forms: a title that predicts, an opening question that
must be answered , a thesis statement to be developed or to be explained.
2.1.1.6 Acceptable Usage
Some people expect the grammar to be perfect in every report or paper in fact,
they probably aren‟t sure what “ perfect “ grammar is. They do however, expect
writers to have as good command of the conversations of English usage and
punctuation as the average educated public speaker or writer has.
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However Lorraine and Villemire (2005) indicate another characteristic for the
good and acceptable writing :
1- Purpose ( Understand why a message is written) .
2- Appropriate wording ( Use the style that fits the message) .
3- Explicitness ( Avoid generalization and be specific ).
4- Conciseness ( State the message once and in a few words as possible ) .
5- Correct grammar ( Transfer grammar skills to writing) .
6- Smoothness ( Use transitional words to unit sentence ).
7- Inclusive language ( Use general free language ) .
2.1.2 The Importance of Teaching Writing

Being able to read and write is a gift from Allah. It helps us to work out our
business in all fields of life . Yousif ( 2012) indicates that the ability to write
effectively is becoming increasingly important in over global community in both
second –and-foreign language education .
While Al-Astal (2009) mentions that writing is one of the most taxing jobs
around, especially if you want to do it skillfully. But writing well is also one of
the most useful crafts you can develop essential, ever and valuable to prospective
employers. You greatly improve your chances of landing a good job if you can
write clear, correct, expository prose. Also Al-Astal. (2009 P:31) adds that
writing is a complex skill to master, and it places multiple demands on writers.
Mastering the writing process requires hard work, skill development, and years
of practice.
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Criteria of Good and Acceptable Writing :
The good writing is supposed to be :
1- Clear, persuasive and original.
2- Communicative, means to communicate the writer‟s message to the reader.
3- Appropriate to the occasion.
4- Direct and honest. (Yousif , 2012)
2.1.3 The Objectives of Teaching Writing in Palestine

Yousif (2012) mentions the main objectives to develop writing is to improve
ability to produce creative academic and functional writing . Also the general
administration of curricula set a list of specific objectives related to writing
skills:
a) Use capital letters and full stop correctly.
b) Arrange scrambled sentences into a coherent punctuation.
c) Write description of people.
d) Write about a topic on interest or general currency.
e) Write answers to questions based on reading material.
f) Write in imitation of a model.
g) Write a paragraph about students daily life.
h) Make note about a text.
i) Transcode information in a diagrammatic display into written text.
j) Write a summary from email.
k) Revise, edit and rewrite own work.
l) Use new vocabulary in context.
m) Write a formal letter.
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According to the researcher of the current study experience she believes that the
students in Gaza schools need the above objectives to develop their basic skills
in EFL writing . In addition they need to write creatively too , to be able to do
their best in composition and in open questions in the next grades also in the
university .
2.1.4 Reasons for Teaching Writing as a Foreign Language
According to Harmer (2007) reasons for getting students to write both in and
outside class. Firstly, writing gives them more thinking time than they get when
they attempt spontaneous conversation . Writing is used as practice tool to help
student practice and work with language they have been studying .On the other
hand students should become better at writing to write such things as emails,
letters and reports.
The researcher suggests that teachers should build student‟s writing habits
because they cannot write , this may be because they lack of confidence , they
think it is boring or they have nothing to write, therefore teachers should
encourage them from early levels, with activities which are easy and enjoyable to
enhance their abilities in writing and to improve it .
2.1.5 The Main Steps of Teaching Writing :

Teaching writing differs from one person to another. But there are three main
stages that students should go through when learning to write . ( Yousif, 2012)
1- Pre –writing ( Schemata the previous knowledge a person already has
activation, motivation for writing, preparation for writing, familiarization
with the format of the text ) .
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2- While –writing ( Thesis development, writing from notes, proceeding from a
given beginning phrase and following a plan ).
3- Post –writing ( reflection on spelling and grammar errors, sharing the
writing with other students – redrafting, poor editing ) .
While Atlee (1995) mentioned another five stages of the writing process :
1- Prewriting : Think about idea for a topic, clarify your purpose identify
the audience and find a focus .
2- Composing : Write a draft let your idea flow on to the paper .
3- Revising : Re -read , re - think and clarify , set the content use the four
acts of revision to make your writing better .
4- Editing : Correct the spelling punctuation and grammar .
5- Publishing : Share your work with others when writing is authentic , the
writing makes a meaningful connection with the reader .
2.1.6 What do EFL Students Need?
Harmer ( 2004) mentioned the needs that the student need to master to be good
writers :
Information & Task Information :
Students need to have the necessary information to complete the task. This
means that they need to understand clearly what we want them to do , also to be
absolutely clear about any topic detail that the teachers give them.
language
If students need specific language to complete a writing task we need to give it to
them, or to help them to find it. This may involve offering them phrase, parts of
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sentences or words. Of course there are times when the teachers just get students
to write without thinking, to provoke their use of all and any of the language they
know. But where a task depends on certain written formulae it would be
pointless not to offer these to the students.
Ideas
Teachers need to be able to suggest ideas to help students when they get stuck.
For some this may be just a word or two. For others students may need to dictate
a half sentence or even something more substantial. In order to do this we have
to be aware of which students need more or less help and stimulation specially
where students need more or less help and stimulation.
Patterns & Schemas
One way of helping students to write, even when they may think they do not
have many ideas, is to give them a pattern or a schema to follow. However the
students‟ lives will be made much easier if there is pattern or scheme to follow.
In these cases students are given a frame to write in and while this may make the
task less creatively free. It does offer the writers support. It often easier to write
when constrained than it is when there is nothing in front of you except for a
blank piece of paper or a blank screen .
According to the researcher experience in teaching English language in Gaza
schools . She includes these needs for EFL learners to help them to write easily
without any obstacles :
 They should have prior knowledge to complete the given task freely, this
task must be clear and suitable for their level .
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 The teacher should give ideas to give them opportunity to write well .
 The teacher should ask them to write something daily, because writing
every day will enable them to improve their writing and build their
confidence .
 The teacher should give them a sample and ask them to follow it .
 The teacher always have to focus on the new words continually to expand
their idea .
2.1.6.1 Writing as a Skill:
According to Al- Astal ( 2009) study he mentions that the most important reason
for teaching writing is a basic language skill, just as important as speaking,
listening and reading. Students need to know how to write letters, how to put
written reports together , how to write using electronic media. It‟s clear that
writing is very important skill . If someone doesn‟t have the ability to
communicate face to face, s/he can use writing.
The researcher of the current study thinks that to teach writing clearly teachers
must help students to write daily long or short sentences also according to her
experience the teachers in Gaza schools complain that most of our students
cannot write clearly because they do not know how to start ,therefore the
teachers should help them to write in any way even if begin with I do not know
what to write . This may help them to write something new, in addition the
teachers should help them to expand their vocabulary and improve the grammar
to help them to express clearly without any difficulties.
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2.1.7 Writing Difficulties :
According to the researcher‟s experience in teaching English she states many
obstacles face EFL learners in teaching writing :
1- The limited time to complete the syllabus .
2- The limited words that the students know .
3- The fear to start to write any paragraph .
4- The students haven‟t confidence to write .
2.1.8 What is Good Writing?

To be a good writer you should be :
1. Be honest : do not try to fake your idea.
2. Be clear : do not puzzle your reader.
3. Be brief : do not waste your reader‟s time.
4. Seek variety : vary sentence length.
(Mcmahan et al 1984)
2.1.8.1 Creative Writing:
According to Ellis and Brewster (1991) teachers should help learners to make
writing purposeful and contextual whenever possible. Writing activities can be
divided into those which encourage copying and those which encourage
creativity. This means that the teachers in Gaza schools should encourage the
students to write creatively, efficiently not only copying or writing for writing.
Common writing functions learners will practice include:
 Describing people, animals and places.
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 Comparing people, animals and places.
 Asking questions.
 Giving information in response to question.
 Describing present actions.
 Narrating past events.
 Describing cause and effect.
 Giving reason.
2.1.8.2 Definitions of Creative Writing
It involves going beyond the ordinary without deviating from the normal values,
creating ideas that are different from everyone else‟s ideas with the help of one‟s
imagination, achieving originality, and writing fluently while taking pleasure in
the act of composing, and going beyond the standards (Küçük, 2007) .
Also creative writing is characterized by originality and imagination rather than
truthfulness or standardization of thoughts (Brookes & Marshall, 2004) .
Creative writing activities include a higher order of thinking, exploration and
observation skills, knowledge, a regular habit of reading, innovativeness, a
critical eye for things happening around, richness of emotions and experience,
sufficient use of information, communication technologies, and diversity of
methods (Küçük, 2007). Also (Oral, 2003) defines it as means one‟s putting his
or her ideas and feelings about a particular topic on paper by using his or her
imagination freely . Also the researcher of the current study defines it as
unfamiliar ideas , by using ones‟ imagination without any fear .
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2.1.8.3 The Influences of the Mother Tongue in Writing English Paragraph


When students compose phrases and sentences they are influenced by
their mother tongue even in adjectives they are influenced by their mother
tongue e.g Red car .. they write it Car red .

 When students translated the paragraphs they translated it literal .
 In Arabic language it is acceptable to form sentence without verb e.g
“The book on the table” but it is unacceptable in English language and it
will be false . The right is” the book is on the table” .
Therefore to avoid like these mistakes the teacher should encourage students to
write in English mentality, also they should write in English style . In addition
teachers should give them opportunity to write in English , this is the most
important tip to improve their writing in English language , check their writing
carefully that is mean when the students wrote something in English, they should
always read it again, either straight away or the next day. When they do this,
they will probably see a few mistakes that they did not notice when they were
writing it .
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2.2 Part 2
Reading and critical reading
Reading is one of the most important skills in English and other languages to
help the student to interact and communicate successfully with the other cultures
. And it helps people all over the world to understand what is happening around .
In addition , reading skill is an essential process not only as an important skill
that should be mastered but it is also indispensable in dealing with information
of technology, (IT) computers, internet and academic search, dealing with
tourists and developing oneself in various ways . Therefore the teachers in Gaza
schools should focus on it for the EFL learners.
2.2.1 Reading in Holy Qur‟an

“ Read, by the name of the Lord, who created, man from a colt. Read, for your
Lord is most Generous, who teaches by means of the pen, teaches by means of
the pen, teaches man what they know not.” (Al- Alaq :1-5) Therefore the prophet
Mohammed (peace be upon him) received the first massage of the Holly Quran,
Islam‟s holy scripture that remains untainted and unchanged until this every day.
The underlying massage of the Quran remains to read.
The word “ read “ doesn‟t mean read just for reading, but we consider it as a
great tree which hold many branches. The Prophet Mohammed (peace be upon
him) encourages the faithful people to read, learn and teach other people,
whether they are Muslims or not. Reading helps people to light their hearts and
make their thinking straight .
Reading is one of gaining different kinds of knowledge and benefiting from the
experiences of other, it also something people cannot learn without.
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Also culture of civilization cannot work his way up without reading . Therefore
the researcher of the current study focuses on reading in her study .
2.2.2 What is Reading

Reading is an active process that depends on both an author‟s ability to convey
meaning ,using words and the reader‟s ability to create meaning from them. To
read successfully you need to constantly connect what you already know about
the information and the words the author has written ( Daiek & Anter 2004) .
And this definition comprehensives in any culture and each language , because if
you do not have prior knowledge of what you have read you won‟t link between
what you have read and with what you have known .
2.2.3 What is Critical Reading

Critical reading is written from the perspective of information processing theory
meaning that students are taught how to make sense of information and why
specific steps are essential if they intended to remember what they have read (
Daiek & Anter 2004) . But Wray & Wallace (2011 P: 29) indicate that it is a
part of academic study is a very active process and you cannot avoid being
affected by your own expectation, prejudices and previous knowledge, which
will shape your understanding of the literature you read .
To read critically is to make judgments about how a text is argued .This is a
highly reflective skill requires you to “stand back” and gains some distance from
the text you are reading. ( Knott, 2007) .
Critical reading refers to an awareness of the fact that all texts are crafted
objects, written by persons with particular dispositions or orientations to the
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information, regardless of how factual or neutral the products may attempt to be
(Rashidi & Asgharzadeh 2011) .
To sum up Richards & Schmidt (2002, p:134) state that critical reading demands
the reader to make judgments about what they read, this kind of reading requires
posing and answering questions about the text and the author.
2.2.4 Skills of Critical Reading:

These are the skills of critical reading:
 Classifying.
 Interpreting.
 Grasping principles.
 Noting relationships among other relationship.
 Hypothesizing.
 Offering opinion with reasons.
There are the questions that the researcher of the currents study follows in her
experiment to stimulate students‟ thinking and opinion :
 What do you think about...?
 What are you views on...?
 What do you feel about...?
 What's your opinion of...?
 What are your feelings about...?
 Have you got any comments on...?
 Could I have your reaction to ...?
 Do you have any particular views on...?
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 Making judgments with criteria .
For these reasons the researcher of the current study thinks that in order to be a
good critical reader you must be open minded, judge well , ask appropriate
questions, draw conclusion and giving opinion .That is why the researcher of the
current study wants to help students in Gaza schools to be good readers and she
wants them to build good habits in reading skills .
2.2.5 Some Practical Tips for Critical Reading :

Moving your eyes across a printed page is not critical reading! Reading with a
purpose means asking a question that you keep in mind as you progress and that
helps you puts the pieces of the puzzle together. Therefore always identify from
the outset what the author intends to do in the writing, how s/he proposes to do
it, and what kind of argument s/he develops .
And there are some practical tips to help you do just that :
1. Critical reading occurs after some preliminary processes of reading. Begin by
skimming research materials, especially introductions and conclusions, in order
to strategically chooses where to focus your critical efforts.
2. When highlighting a text or taking notes from it, teach yourself to highlight
argument, those places in a text where an author explains his analytical moves,
the concepts he uses, how he uses them, how he arrives at conclusions. Don‟t let
you foreground and isolate facts and examples, no matter how interesting they
may be. First, look for the large patterns that give purpose, order, and meaning to
those examples. The opening sentences of paragraphs can be important to this
task.
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3. When you begin to think about how you might use a portion of a text in the
argument you are forging in your own paper, try to remain aware of how this
portion fits into the whole argument from which it is taken. Paying attention to
context is a fundamental critical move.
4. When you quote directly from a source, use the quotation critically. This
means that you should not substitute the quotation for your own articulation of a
point. Rather, introduce the quotation by laying out the judgments you are
making about it, and the reasons why you are using it. Often a quotation is
followed by some further analysis.
5. Critical reading skills are also critical listening skills. In your lectures, listen
not only for information but also for ways of thinking. Your instructor will often
explicate and model ways of thinking appropriate to a discipline (Deborah,2007).
2.2.6 The Difference between Skimming and Scanning and Critical Reading
Skimming and scanning are two very different strategies for speed reading ,
they are each used for different purposes, and they are not meant to be used all
the time. They are at the fast end of the speed reading range, while studying is at
the slow end. People who know how to skim and scan are flexible readers. They
read according to their purpose and get the information they need quickly
without wasting time. They do not read everything which is what increase their
reading speed. Their skill lies in knowing what specific information to read and
which method to use. Scanning also allows you to find details and other
information in a hurry (Beale, 2013).
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While the researcher of the current study defines the critical reading as the more
active way of reading, and it is a process of analyzing , interpreting and
evaluating .
2.2.6 How to Teach Critical Reading
Create appropriate classroom atmosphere in which students are encouraged to
question, make predictions and organize their thoughts in order to create new
ideas. Critical reading means that not only does the reader read to obtain the
content knowledge, but additionally, the reader has to read for a level of
understanding through which he or she can evaluate the writing. When students
read critically, the book comes alive and they remember what they read. But
Esleem (2010) shows in her study some steps for teaching critical reading in
Gaza schools:
 Reviewing the reading assignment.
 Having students write something in response to the text, making notes in the
margin and making notes to bring to class.
 Designing a focused, informal writing to learn task based on the reading.
 Monitoring compliance.
According to the researcher‟s experience in teaching English language , teachers
in Gaza schools do not focus on teaching critical reading because of the limited
time and others obstacles they face .
2.2.7 Significant of Critical Reading
It can help a reader to evaluate textbook material and other types of reading, to
uncover motivations and assess argument, to consider option, products,
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advertisement and commercials and judge policies and programs by the various
levels of government (Esleem, 2010 ) .But the researcher of the current study
defines the critical reading as reading for judge, evaluate , giving point of view ,
agree, disagree and analysis the text too.
Therefore it is very important for 10th graders readers to read deeply to
understand what they read to be able to evaluate and to give opinion and ideas.
For these reasons the researcher can conclude that the critical reading is
unfamiliar and unusual reading.
According to the Palestinian educators who designed the outline for the new
curriculum, English for Palestine (EFP) came as a fulfillment for the following
needs:
♦ To meet the needs of the Palestinian students.
♦ To develop the curriculum to meet the latest developments in English
language teaching.
♦ To introduce English from first grade rather than from the fifth like before."
Moreover and according to the same previous reference, the core curriculum
objectives that these educators tried to achieve the following domains:
● Communicative competence: This is the main goal of the syllabus as the
focus is on helping our students reach an acceptable degree of mastery in using
the language as a tool for communication.
● Cultural awareness: The syllabus is to offer a good cultural package which
includes a variety of cultural dimensions whether local or intercultural .
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● Study and thinking skills: The material presented should help the students
develop the required study skills and enhance the different levels of thinking
ranging from simple ones to high analytical thinking skills .
(English Language National Team, (1999) English, Language Curriculum for
Public Schools in Palestine, Grades 1-12) .
Disadvantages of Critical Reading Story
According to the researcher experiment she summarizes some disadvantages of
her method ( critical reading story ) :
 It is a high skill needs a higher level of thinking , therefore only clever
students will participate more than the other students .
 It is a hard task therefore it needs professional teachers , not any teacher can
teach it.
 In addition it needs high level of thinking to analyze , evaluate and judge
therefore 45 minutes not enough to master it.
2.2.8 Reading in English for Palestine Curriculum
English for Palestine, the new English curriculum which has been introduced
recently for grades one to twelve, was designed to meet the needs of the
Palestinian students to study English according to the latest theories and
applications in the field of English language teaching. English for Palestine
curriculum for 10th grade has four main skills listening, speaking, writing and
reading , and each skill has a lot sub skills and the teacher have to follow each
sub skill to be able to master the main skill. Therefore the teachers need to use a
various of methods and technique to help the students to improve their skills as
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possible as he / she can. Reading is one of the most important skill in the
curriculum that is why the researcher analyzed the curriculum of 10th graders
and found the syllabus did not focus on critical reading . ( See appendix 3)
Therefore the researcher decided to investigate the effect of critical reading story
in improving creative writing skills to help the students to improve their thinking
and reading skill to be critical reader.
2.2.9 The Importance of Critical Reading Story in English for Palestine
The curriculum of English language for tenth grade does not contain stories.
Although they have a lot of significant points to the learners ,and these are the
most important points :
1- It helps students to think critically according to Abdel Hack (2014) study .
2- It helps them to talk about their point of view freely.
3- It helps them to improve the other skills writing, speaking .
4- Abo Skhela (2010) approved that using stories improve listening
comprehension sub skills
5- It motivates and encourages them to read according to the results of AlMansour (2011 ) .
6- It helps them to make judgments about how a text is argued , helps them to
give unfamiliar ideas and improve critical reading according to Esleem,
(2010) results .
7- It helps them to ask more and more questions about the text .
8- It helps them to think deeply and widely .
9- It helps them to distinguish between fact and opinion .
10- It helps them to analyze , judge not only reading for reading .
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2.3 Part 3
Story
2.3.1 What is a Story?
Students need to give opportunity to exercise their imagination , therefore they
can begin to see the picture in their minds by reading or listening to story , it is a
great tool to stimulate their imagination . Also according to the researcher‟s
experiment she realized that the story produces a sense of joy in language that is
often missing in the classroom sitting .
Wiehardt (2015) defines the story as “ the full sequence of events in a work of
fiction as we imagine them to have taken place, in the order in which they would
have occurred in life” . but Steve ( 2009 ) defined as broadest sense is anything
told or recounted more narrowly, and more usually, something told or recounted
in the form of a causally-linked set of events, account, tale , the telling of a
happening or connected series of happening , whether true or fictitious.
It also can be defined like a photograph a captured moment of time that is
crystalline, though sometimes mysterious, arresting, though perhaps delicate. But
while a photo may or may not suggest consequences, a short story always does.
In the story's moment of time something important, something irrevocable has
occurred. (Singer , 2014)
When students hear stories, they do not simply listen to what happens, but store
up the rhythms and the cadence of the language, which they draw on their own
stories. ( Gringer et al , 2005 pp:129)
Roslan (2010) , Al-Mansour (2011) , Abo Skhela ( 2010) agree that language
skills like speaking , , listening, reading , as well as pronunciation practice are
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developed during language studies. However all these skills can be used and
taught through a story which can give us lots of space to work with them .
According to the above definitions the researcher will take a story as a suitable
resource for teaching creative writing . A story is something that everybody is
familiar with, a majority of people used to listen to stories and like them .
Students want to enjoy a character‟s adventures and like to distinguish between
good and evil. They study language and writing as their hobby and this is why
they are very involved . Stories give them many opportunities to express to
acquire language .
Roslan (2010) mentioned that life itself is full of stories: stories told to inform,
entertain and appreciate, stories about happiness, sadness and many more. This
has inspired the researcher to become interested in using stories as a tool in
teaching because she believes that stories can be a powerful tool if used
effectively .
At least we know that The Holy Quran mentioned several stories to get lessons
and benefits, for example Yousif story ( peace of Allah be upon him ) and the
story of Luqman and his son, therefore the researcher of the current study got
the benefit too and used the story in the classroom to reach to her goal in the
current study.
The researcher of the current study chose unreal stories to implement in Gaza
classroom because she thinks this may motivate them to read. Also this may
introduce them to the cultural values. In addition this may provide flexible
teaching tool, may build their imagination, Also the teacher distributed the
students into individuals or groups by using visual aids with sound effect and
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music to attack their attention to achieve her goal and to make the students do
their best to write and express creatively . (See appendix 6)
2.3.2 The Reasons for Using Stories in Gaza Classroom
Stories go straight to the heart and the head does not hear anything until the heart
has listened. The heart knows today what the heart will understand tomorrow,
because class members and teachers are emotionally involved with and usually
enjoy story. The students read story aloud as a chain activity. (Hamilton, 2005) .
Also, the researcher of the current study thinks that the stories can be used to
provide different activities for reading, listening, writing and speaking classes.
Also it creates a meaningful context to teach different language focuses and to
improve the students‟ strategies.
Zaro & Salaberri (1995 P.P 2-3) mention the main reasons for using stories in
the classroom .
1. The acquisition of new vocabulary most of new language in stories is
perfectly contextualized and it is usually repeated more than once so that the
listener has more than one opportunity to understand the meaning. If
additional information is also given to help learners with the comprehension
of the story, the introduction of new words need not be a huge task.
2. The development of the student‟s literary competence by that we mean the
student‟s ability to understand and enjoy literature which involves arrange of
strategies and skills acquired over the student‟s life mainly through extensive
reading. However many of these skills can be developed through specific
activities.
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3. The use of stories introduce the child not only to stylistic conventions such as
reported speech, metaphor, emphasis, etc.
4. The communicative exchange involved in stories are an activity which
require a certain level of interaction between the story teller and the audience
and between the individual listeners.
5. The storyteller can obtain the collaboration of the audience at several points
during the story, by getting them to suggest an alternative ending, by asking
for a resume of the story up to that moment, by getting the audience‟s opinion
etc.
6. Motivation if the story is interesting enough and it is told in an appealing
way, children will normally pay attention enough to the end.
7. Stimulation and development of the imagination .The interactive nature of the
story, the recreating of scenes and characters and the ideas in the story mean
that few other activities can encourage the student‟s creativity and
inventiveness in the way that storytelling can .
8. Roslan (2008 ) indicates that the story helps and develops positive attitude
towards teachers and schools also it can be used in teaching ideas as they
provide a way for children and teachers to engage in creative and imaginative
learning .
The researcher of the current study thinks that teaching stories are effective to
help students in teaching language,

because it develops their vocabulary .

Culturally the vocabulary is believed to be a very important component that
should be taught to students. In addition by using stories in teaching for
EFL/ESL can make learning more fun and interesting, also it may improve their
thinking by asking them open questions to help them to think deeply and
creatively .
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2.3.3 Qualities of a Good Story
The researcher of the current study summarizes what is Skhela (2010) and
Roslan (2008) mentioned about the qualities of the good story and there are a lot
of these qualities that make the story clear and more attractive for the EFL in
Gaza schools :
1. Interests the reader with something exciting or emotional; finds a way to
make readers care about the story being told.
2. Focuses on a clear, well-defined event or a series of related events.
3. Develops events, people, and time/place with clear details.
4. Puts events in order clearly, to help them to understand the whole story
without any gap.
5. Uses transitions / connecting words to show the sequence of events in
paragraphs.
6. Uses description and dialogue to create characters and locations.
7. Describes rather than informs; shows the reader something happening
rather than telling that it occurred.
8. Uses a clear point of view from which the story is told.
The researcher in the current study asks the students to express about
their point of view to help them think freely, critically and creatively.
Therefore the researcher in the current study used a clear stories that easy
to understand for the level of the students (See appendix 6).
2.3.4 Values and Uses of Short Story.
With references to Abu Sabha ( 2010) Roslan (2008 ) and Esleem( 2010) studies
The researcher can summarize these values of the stories in the following :
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1) Students are being trained to think imaginatively while listening or reading
short stories, in accordance to how the writer describes the setting, characters
and the events taken place in the story.
2) Stories teach children to focus on a specific topic, and this helps them to
engage in a more difficult brainstorming.
3) Stories help students to enrich their vocabularies that help them develop their
ability to communicate both orally and in writing.
4) Reading stories lead to cultural awareness, as students deal with a new
culture, they understand that he/she should respect and appreciate the other
peoples‟ cultures.
5) Supports that most students of literature can provide a key to motivating
them to read in English and for all literature is an ideal vehicle for illustrating
language use and for introducing cultural assumptions.
Also according to Skhela‟s study ( 2010) who mentioned that using story helps
to discuss moral lesson develop problem-solving skills, and improve
comprehension , listening and oral communication skill . Also it has a deeply
meaningful conversation with the child every day. This can discover more about
who the child is and what s/he values by asking questions about the story that
indicates the importance of the stories.
And these are some benefits for using story in the classroom according :
2.3.4.1 Linguistic Benefits
 Stories encourages students to be more active, and develops language
acquisition (Rabba , 2012 P:63) .
 Erkaya (2003) argues that stories can be used to improve students'
vocabulary and reading .
43

 Stories enables readers to earn new words that can be used to express their
thoughts and experiences ( Byrne ,2009) .
 Stories help in understanding the usage of English (Rabba, 2012) .
 Stories make learning English a fun because the students love listening to
the story , it builds positive attitudes such as manners.
 Leibacher (2005) states that students are being trained to think
imaginatively while listening or reading short stories,
2.3.4.2 Personal Benefits
 Stories motivates the students to participate in a good way.
 Stories help in understanding problems and conflicts in life in better way.
 Stories help in facing the problems in life and overcoming them
successfully.



Stories full of real life situations therefore and they help students to know
more about ( Rabba,2012) .

2.3.4.3 Emotional Benefits

 stories help student to express about their feelings in different ways
(Rabba, 2012 P:52) .

 Stories help releasing emotions with and for the characters in stories.
 Stories help in establishing emotional and cognitive balance.
Students in Gaza want to have fun, learn new things, get good grades, and get a
view of what they want to be in the future, therefore using story makes learning
fun and active ( Russell ,2011 P:98) . Supports positive learning environments,
also it make the students think critically and creatively.
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Summary:
This chapter is divided into two parts the first part talks about reading, reading in
general and the importance of reading .Then it discusses the critical reading,
Also mentions how the teacher uses critical reading in his/ her class. It talks
about the significance of critical reading in Palestinian Curriculum. The second
part is about the story and the definition of it, then about the reasons of using the
stories in the class room and how to choose a good story to teach it. Stories
should have a lot of qualities story .Finally it discusses the value of sing stories
in the classroom.
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Chapter III
Previous Studies

3 Chapter III
Previous studies
Introduction
This chapter includes three domains of previous studies. The first one deals with
the studies related to writing and creative writing skills, the second domain
presents studies which related to reading story in the classroom, and the last one
is about critical reading. Some of these studies are local; others from the Arab
world and the rest are international.
3.1 Studies Related to Writing Skills

Many researchers focused on developing the writing skills in their studies:
Abu Armana‟s

study (2011)

aimed to examine the impact of remedial

program on English writing skills of seventh grade low-achiever at UNRWA in
Rafah. The sample of study consists of (137) seventh grade low achiever
students distributed into four groups, two experimental group and two control
group .The researcher used two tools in order to achieve the aim of the study
which are the remedial program and the pre and post achievement test to find out
the impact of implementing the program on the sample of the study . The
researcher proved that the remedial program succeeded in providing the
experimental groups with the writing skills , which appeared clearly in the
average of the total score differences between the pretest and the post test.
Temzkan‟s (2011) study aimed to determine the effect of creative writing
activities on the skill of university students in writing story genre text. The
researcher used two groups experimental and control , 60 students participate in
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in total . the results showed that using creative writing activities are more
effective than using traditional writing in improving story writing skill .
Salah‟s study (2010) aimed at investigating the effectiveness of a suggested
program for developing teaching writing skills among secondary school teachers.
program was designed to help secondary school teachers develop their
performance in teaching writing skill and provide them with techniques that can
improve their levels . The researcher used two tools for the study, an observation
card

and the suggested program . The findings clearly showed that after

conducting the program teachers` performance became better. This was due to
the activities and techniques that were used to increase teachers` knowledge and
develop their performance during teaching writing .The researcher of the current
study can summarize from this study that it is very important to improve
teachers skills in writing to help the student to master it.
Arif ‟s study (2010) aimed to improve teaching skills of creative writing by
using short stories. For this study, students were taught to write creatively using
short stories as prompts for their writing. The tools of the study are classroom
teaching sessions, observations, field notes, document analysis and semistructured focused group interviews. The findings of this study revealed that
stories have very powerful effect on students and can be used for numerous
teaching strategies. It was also found that students feel ownership of their work if
they are allowed to think outside the box and develop their ideas. This study
similar with the current study in the powerful of teaching reading story in
improving creative writing skills, in addition it helps and encourages students
toward learning. Also it helps them to express their ideas and feeling .
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Vazir and Ismail „s study (2009) aimed to explore how a teacher of Early
Childhood teaches young children creative writing skills in a community-based
school in Karachi, Pakistan. The data was collected through semi-structured
interviews, classroom observations and document analysis. Findings reveal that
current practices of teaching and learning creative writing as development of
language and literacy skills are highly influenced by how the teacher herself
perceives creativity and creative writing in young learners. The teacher selected
the topic for the students to write in a single attempt, thus ignored the writing
process. The results showed a dire need to bring improvement in the teaching
creative writing . The researcher in this study proved that the students need more
effort to be able to write creatively in English language.
Ali „s study (2009) was conducted to investigate the effect of training first year
secondary school student on developing their creative writing skills. The sample
of the study were 120 divided into two classes ,the two classes were randomly
assigned to the experimental and the control groups.The tools of the study
included two questionnaires, one to determine the creative writing skills and
another to determine writing strategies. The results showed that the experimental
group significantly surpassed the control group in the post test of creative writing
skills, and girls of the experimental group significantly surpassed boys of the
same group in the post test of the creative writing skills.
Al Abeedi „s study (2007) aimed to know the effectiveness of the activities
founded in writing processes in the development of skills of story writing among
the pupils of the first intermediate class. The researcher employed quasi
experimental . The sample of the study (80) pupils, 40 control and the same for
the experimental. The results of the study showed that the powerful effect of the
activities which founded in writing processes in improving the skills of story
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writing .The researcher thinks according to his well-read and her experiment the
pleasure that stories can bring to students lives and their potential as tools in the
teaching and learning process. Stories play an important role in student‟s lives in
most cultures. The researcher considered the story is type of imagination and if
you want to write a story you need to have some creativity. So the researcher in
this study encourage writing story as a type of imagination.
Al-Massri‟s study (2006) aimed to investigate the effectiveness of a multimedia program on the composition skills development, and the ability to
memorize them. The research prepared a list of creative composition skills, and
then constructed the suggestive program which included the general frame of the
program: aims, content, techniques, activities, used multi-media and the
evaluation tools. After that, the researcher formed a test to measure the creative
composition skills. The sample of study was (42) students .The results of the
study showed that the applied program helped a lot to improve the main skills of
creative composition skills which was specified in the study.
Kowalewski et al study (2002) described a program for instructing students in
the writing process in order to improve their writing skills. The sample of the
study consisted of 76 students . The study suggested some solution strategies for
the problem such as: increasing the time allowed for writing, more teacher
modeled demonstrations of writing techniques like (organization, ideas, word
choice, sentence fluency, voice and conventions).The results of the study showed
a marked improving in students writing. The students showed greater ability to
communicate more effectively through their writing at the end of the program.
Bassett‟s et al study (2001) aimed at describing a program for improving
writing skills. The targeted population consists of first and third graders in two
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middle class communities in the southern suburbs of Chicago. The suggested
strategies for teaching writing sub-skills are: parents involvement, through
newspapers and articles, the use of writing centers, the use of e-mail, letter
writing, free choice of topics, the sue of literature to read writing, author's chair,
interactive journals or notebooks, allowing inventive spelling, cross curricular
writing and encouraging at home writing. Findings of the program showed an
increase the targeted students` writing abilities, a positive attitude toward the
writing, an increased confidence in the editing and revising of student work .
Bartscher‟s et al study (2001) described a program for students in the grades
four, seventh and eighth who suffered from low achievement in writing. The
tools of the study were writing checklists, interviews and writing rubrics. The
results of the study showed that using cooperative learning, creative writing and
journalizing can improve students` level in writing. The journalizing strategy
will serve two purposes: First, the journal is an indicator of writing skills
improvement. Secondly, the journal serves as a tool to improve writing skills.
Commentary on the First Domain of the Previous Studies
In accordance with the mentioned studies the researcher concludes the following:
all the mentioned studies focused on developing writing and creative writing,
and the mentioned studies are in agreement with their aims, they sought to
improve writing and creative writing skills in English language, thus they
worked on the same dependent variable and they varied terms of the independent
ones. Abu Armana (2011) employed remedial program, Salah (2010) employed
suggested program, Ali (2009) employed training program, Al-Abeedi (2007)
employed activities founded on writing processes. This reflects the importance of
teaching writing and creative writing in English, in addition the researcher tries
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to find the solutions for the difficulties of teaching creative writing by reading
using story for tenth graders curriculum .
The differences between the researcher‟s study and the other studies .
For instance Arif (2010) used many tools to collect the data such as observation,
field notes, document analysis. and interviews ,but the researcher of the current
study used only pre and posttest. Salah (2010) implemented his experiment for
teachers not for the students to encourage them to improve their skills in writing
to help the students to master it, Ali (2009) used two questionnaire as tools to
collect the data and in his study the girls surpassed the boys in the same group in
the posttest. Al-Abeedi (2007) used the story as a kind of imagination to improve
the students‟ creativity. All the previous studies recommended that it is very
important for the teacher to devote time in their English lessons to teach writing
and creative writing by using different methods .
3.2 Studies Related to Story:

Many researchers focused on using story in their studies:
Abdel-Hack‟s et al study (2014 ) aimed to investigate the effectiveness of using
digital storytelling and Weblogs instruction in enhancing EFL narrative writing
and critical thinking skills among EFL majors at Faculty of Education. The
sample of the study consisted of forty third-year .The tools of the study were
storytelling, journal writing, personal diaries and reflection Weblogs. Results of
the study revealed that there is a statistically significant difference between the
mean scores of the study sample in the pre and post assessment of EFL narrative
writing and critical thinking skills in favor of the post assessment. This study
improved critical thinking through integrating digital story and weblogs.
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Ouda‟s study ( 2012) investigated the effectiveness of animation films in
developing Gaza Governorate schools sixth graders' reading comprehension
skills particularly scanning, skimming and inference of short stories. In addition,
it seeks to identify their attitudes towards utilizing animation. The sample of the
study consisted of (62) female students . The tools used to collect the data were
pre and post achievement tests . This result showed the effectiveness of using
animation films in developing reading comprehension skills. Strategy training
alone was useful but the rate of progress was not significant. In addition, pre and
post questionnaire was administered to check the experimental group attitudes
towards animation films strategy. Their responses reflected improvement in their
attitudes towards animation as a means of developing reading comprehension
skills .
Quiro‟s et al study (2012) aimed to investigate the effectiveness of structured
story reading intervention .Story retelling and higher order thinking for English
Language and Literacy Acquisition (STELLA) .The sample of the study 38
Hispanic English language learners. Findings were that students receiving
intervention outperformed their comparison peers in all five story elements in
English and Spanish of both stories , students showed stronger ability in their
native language in four of five story elements; and students performed at a higher
level in the narrative-informational story than a narrative story in both languages.
Al-Mansour and Al-Shorman‟s study (2011) aimed at investigating teacher‟s
storytelling aloud on the reading comprehension of Saudi elementary stage
students. The sample of the study 40 students randomly chosen .And divided
into experimental and control groups. The control group was taught by the
regular teacher with the direct administration of one the researchers, however,
the experimental group was taught by one of the researchers. The results of the
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study showed that the experimental group outperformed the control group . This
indicated that reading aloud by the teacher may have a significant positive effect
on learners‟ reading comprehension .
Abu Sabha‟s study (2010) aimed at recognizing the effect of reading stories in
developing some of the creative written composition skills for the ninth grade
female students. The sample of the study consisted of (76). The sample was
distributed into two groups, an experimental group and a control one, both
consisted of (38 ) students. The results of the study showed that the big effect of
using reading story in enhancing creative written composition . and it increased
students‟ vocabulary .
Abo Skhela‟s study (2010) aimed to investigate the effectiveness of using
storytelling technique in enhancing 11th

graders' listening comprehension

sub-skills in Gaza Middle Governorate. The sample of the study consisted of
(74) female students ,the sample was divided into two groups; experimental and
control group .The storytelling technique was used in teaching the experimental
group, while the traditional method was used to instruct the control group . Eight
stories which represent the proposed program, were used to measure the four
sub-skills ; predicting, telling the main idea, recognizing characters

and

summarizing the events The results of the study showed that there were
statistically

significant

differences

in

the

eleventh

graders'

listening

comprehension sub-skills due to storytelling technique.
Abu Elshamat‟s study (2007) aimed to check the effect the of using children‟s
stories as a source of artistic expression in enhancement skills of creative
thinking. The researcher followed the experimental method which is based upon
design of two groups ,the experimental and control groups. The sample was
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random chosen . The sample are 32 children boys and girls. The researcher
composes a measure to assess creative thinking skills in artistic expression
domain by drawing to a child before school.
The results of the study showed that using children‟s stories as a source of
artistic expression improved child‟s thinking . This study consistence with
Quiro‟s & Alecio &Tong (2012) study which emphasizes the positive effect of
the story in developing thinking skills on the students special creative thinking.
Rebecca Isbell & Joseph Sobol‟s

study (2004) aimed to determine how

storytelling and story reading influence the language development and story
comprehension of young children from 3 to 5 years of age. During the study, two
groups of children heard the same 24 stories. Group A heard the stories told and
Group B heard the stories read from a book. The language samples were
transcribed and analyzed using measures of language complexity and story
comprehension. Both storytelling and story reading were found to produce
positive gains in oral language. The results of the story showed that young
children who heard the stories told improved story comprehension in their
retelling , while children in the story reading group improved their language
complexity.
Tsou‟s study

(2002) investigated the relationship between storytelling and

language learning at the primary school level. It focuses on the significance of
storytelling in the teaching and learning of English as a foreign language in
primary school. The result showed that the teacher who used the storytelling
classroom were different from the non-storytelling regular English classroom,
the teacher used more open questions, prompts and student volunteers. The
researcher suggested that storytelling can be used to teach another subjects such
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as history and science, because it develops student‟s imagination as well as oral
and written communication skills.
Commentary on the Second Domain of Previous Studies
The mentioned studies were divided into two domains, the first one handled the
studies related to using story; the second method which used to improve the
language skills. The researcher realized that the most of studies focusing on the
positive effect of using story in the classroom .
The mentioned studies showed some similarities and differences. For example all
of them were in agreement in terms of dependent variables except Abu Sabha
(2010) who used the same variables reading story , creative written composition
, but his study was implemented in Arabic language, and the pre and posttest is
different too. For instance he used in his test questions such as “ true or false,
complete , re - arrange, and all of these questions are closed , the answers are
limited but the researcher in the current study rejects this idea because she
believes that to investigate creative writing it is unacceptable to use close
questions. But using open question is more suitable to create new ideas to
stimulate students‟ thinking and to help them think creatively then to write
creatively by giving unfamiliar thoughts , ideas by using their imagination .
The differences between the researcher‟s study and the others studies.
The researcher in the current study used critical reading story but El-Nassar
(2010) focused on reading a loud for the students to encourage them to borrow
the stories and to improve students‟ attitude toward reading, Abdel Hack (2014)
used digital storytelling and Weblogs, storytelling, journal writing and personal
diaries, to improve critical thinking also he used a lot of tools such as a
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questionnaire, writing test and interviews. Ali

based program as a type of

literature to improve (fluency. flexibility, originality, details) and he
recommended to incorporate story within reading content to improve creative
reading skills. Rebecca (2010) divided his study into two parts “ storytelling and
story reading “ the researcher wants to investigate the effect of reading story on
language development, the results showed that story telling improved story
comprehension, but the story reading improved language complexity.
3.3 Studies Related to Critical Reading.

Many researchers focused on critical reading in their studies:
El-Meshry and El-Waer‟s study (2013) aimed at developing critical reading
and writing skills of a sample in first year secondary stage students through the
use of a strategy based on the language experience approach. The present study
adopted the quasi-experimental design, critical reading test and writing skills test
were given to the experimental group and the control group before and after the
treatment . The sample of the study was randomly selected 30 students for the
experimental group and to the control group. The results of the study showed
that using strategy based on the language experience approach had a significant
effect on developing students‟ critical reading and writing skills . The researcher
of the current study summarizes that using critical reading in the classroom helps
students to read and write effectively .
Khabiri and Pakzad„s study (2012) attempted to investigate whether teaching
critical reading strategies had any significant effect on intermediate EFL
learners‟ vocabulary retention. The sample of the study consisted of 72 male and
female students . The results of the study showed that teaching critical reading
strategies had a significant effect on intermediate EFL learners‟ vocabulary
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retention. The researcher in this study proved that critical reading strategies
effective on developing EFL learners‟ vocabulary retention, therefore the
researcher benefited from this study that critical reading has a good benefits in
learning process .
Al- Helou‟s study (2010) examined the effectiveness of a strategy based on
schema theory to develop critical reading skills of secondary school students in
Gaza governorate. The researcher adopted the experimental research design. The
sample of the study was randomly chosen (48) students as an experimental group
(48) students as a control one . The tools of the study : checklist card , an
achievement test. The students of the experimental group received learning
activities through the strategy of activating students‟ prior knowledge in
developing their critical reading skills during three phases of reading “ pre,
while, and post reading. While the students of the control group received regular
reading classes with their normal teacher . At the end of the experimental which
lasted for three months, a post test was conducted to both groups. The results
showed that the experimental group students performed much better on the posttest than the student of the control group who did not received such strategy .
The researcher of the current study agrees with Al-Helou study (2010) that
teachers should use and develop critical reading skills, also the researcher in this
study agrees with Mohammed study (2002) in using the schema to improve the
critical reading and both of them showed that the schema is very effective in
improving critical reading skills.
Mohamed „s study (2002) focused on the effectiveness of using Egyptian first
year secondary student's generated questions in developing their critical reading
skills in the light of schema theory. The sample of the study was randomly
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chosen 40 students as an experimental group and another 40 students as a control
one. The researcher taught the experimental group through the strategy of
students generated questions for developing their critical reading skills. By the
end of the treatment, a post-test was conducted to both groups. The findings
showed that there were significant differences between the two groups in favor
of the experimental group due to the use of students generated questions.
Commentary on the Third Domain of the Previous Studies
The above mentioned studies presented the effect of critical reading on learning
English and the different skills of English language .The findings of some
studies reflected that there are clear weakness in using critical reading in the
schools and the other studies indicated that the using critical reading creates
positive and effective atmosphere for all students with their different levels,
which support the need for this study, also there are some studies indicated that
using critical reading promote students' ability to communicate and speak
English in a good way.
The differences between the researcher study and the other studies
Khabiri (2012) proved that teaching critical reading has a very effective for
EFL learners vocabulary retention , but the researcher of the current study
proved that critical reading story improves student‟s creative writing skills . AlHelou (2010) agrees with Mohammed study (2002) in using schema to improve
critical reading skill , also both of them chose their sample randomly but the
currents study chose the sample intentionally. But their results showed the
effectiveness of schemata on improving critical reading . Also EL-Meshry
(2013) showed that using the language experience approach developed the
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critical reading and writing skills .In addition the researcher of the current study
agrees with Al-Helou (2010) study that teacher should develop critical reading
skills .It was obvious that critical reading had unlimited benefits and advantages
in teaching English skills . So, researchers were demanded to conduct more
experimental studies in teaching English skills , in a short, the previous studies
indicated that using critical reading had positive effect on teaching English
language .
3.4 General Commentary on Previous Studies:
It was clear that the above mentioned studies were divided into three domains.
The first handled the studies related to the writing and creative writing. The
second showed the effects of using story on the skills of English language such
as listening ,reading and enhancing vocabulary .The third presented those
studies which were connected with critical reading .
From the previous studies the researcher deduced and concluded the following:
 The skills of English language are integrated and one skill cannot stand
alone.
 All previous studies indicate that there is a relationship between
reading story and writing skills , and it also showed the big effect of the
story to improve the students writing and reading skills in addition, it
helps them to listen well and to think well too.
 The previous studies showed the importance of critical reading in
developing English skills .
 Most of studies recommended that the teachers should be controllers
and facilitators , not lecturers all the time, and they should change their
traditional method in teaching by following modern methods such as
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reading story to help the students to increase their vocabulary, and
improve listening , writing , speaking skills.
 Reading story makes learning process more effective and help the
students to keep the knowledge and information in their mind lifelong .
 Critical reading means engaging in what you read by asking yourself
questions such as, ‘what is the author trying to say?
 To be a critical reader you should think critically first because both of
them two sides of the same coin .
The researcher uses creative writing skills according to the previous
studies which mentioned that we must focus on to improve their
writing skills and the other studies indicates that the teachers could not
devote enough time to creative writing , this one of the reasons that
encourages the researcher to use it . The other indicate that the
incapability of critical reading due to the ordinary teaching methods
that the teachers used to follow it. Therefore the researcher chooses
new method (critical reading story) to know the effect of it on
improving creative writing skills. As we know exams require students
to write types of answers : discursive, descriptive, analytical and
letters, these different types make it more difficult for the most of
them. Also sometimes students need to write creatively in open
questions or in composition, therefore most of students find writing is
a difficult process because they are rarely write even in their own
language and they think that they couldn‟t write or may because they
lack familiarity or confidence with writing skill or they have nothing to
write, therefore we need to spend more time to build writing habit that
is making students feel more confidence and comfortable Harmer (
2007) .This involves choosing best kind of activity with appropriate
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levels of challenge to provide them with enough language and
information to help them to improve their creative writing skills.
 Similarities and differences between the current study and the
other studies
- The title of Abu sabha study (2010) very close to the current study but in
fact in his pretest he focuses on close questions such as complete the sentence
, order the events , true or false but the researcher of the current study
believes that in this case there is no creativity, therefore the researcher of
currents study focuses on open question such as ( make short story based on
the picture , complete the story by their own words and suggest another title
of the story ? in this case the student will think deeply to create new idea by
using their imagination thus their thinking and creative writing will improve .
- Tsou‟s study (2002) agrees with the researcher of the current study that
reading story has a big influence in student‟s ability , imagination as well as
written composition skills .
- El-Meshry (2013) agrees with the researcher of the current study in
developing writing skills also both of them agree that the weakness of critical
reading and writing skills is due to the traditional methods that the teachers
followed in the schools .
- The researcher of the current study agrees with Al-Helou (2010) study that
the teachers should develop critical reading skills and focus on it .
- Khabiri (2012) proved that teaching critical reading is very effective in
improving student‟s vocabulary and he agrees with the researcher of the
current study .
- Abu Elshamat (2007) used reading story to improve creative thinking and
the researcher of the current study agrees with him and with Alecio‟s (2012)
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study in developing creative thinking skills because she believes that
improving creative thinking will lead to creative writing .
- The current study added new method which helps students to improve their
creative writing , then enhances their vocabulary also encourages them to use
their imagination and thinking to create unfamiliar ideas in addition , this
method makes learning process more effective , full of fun and enjoyment.

Summary
This chapter divided into three domains some previous studies related to writing
and creative writing, the other related to reading story and the last one talked
about critical reading . In addition, this chapter provided general comments on
the previous studies, presented how the researcher benefited from these studies
and how the current study is different from them. The next chapter will show the
research design and methodology of the study.
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Chapter IV

The Methodology
Introduction
This chapter contains the procedures followed throughout the study. It introduces
a complete description of the methodology of the study, the sample, the
instrument used to answer the question of study description, the pilot study,
research design and the statistical package employed in analyses of the results of
the study.
4.1 The Methodology of the Study
The method of this study is quasi experimental approach by having one group by
implementing pre-test to asses students level before applying the posttest, and to
check if they benefit from this study or not.
A quasi-experiment is designed a lot like a true experiment except that in the
quasi-experimental design, the participants are not randomly assigned to
experimental groups (William, 2006).
The researcher of the current study applied the critical reading story (see
appendix (6) to find out the effect of critical reading story on improving creative
writing skills on the experimental group, this group was pre-tested, then it was
taught them critical reading story through the activities and various stories which
prepared by the researcher .The post test was attempted for the group and the
results were calculated.
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4.2

Population of the Study

The community of the study consisted of all tenth graders at the governmental
schools in Khanyounis governorate for the school year (2014. 2015 ). The
population of the study was (228) female students.
4.3

Sample of the Study

The sample of the study consisted of (39) students in tenth graders in Ibn
Khaldoun preparatory school for girls in Khanyounis city which was chosen
internally , the researcher chose one class and implemented pre and posttest.
4.4 Variables of the Study
To affirm of the results the researcher classified the variables as the dependent
and independent ones.
-

The independent variable was critical reading story.

-

The dependent variable was creative writing skills (which were chosen by

analyzing the curriculum of tenth graders and the English teachers also the
specialist).
4.5

Tools of the Study

To achieve the aims of the study, the researcher used the following tools
4.5.1 Creative Writing Test

To achieve the purpose of the study the researcher used the creative writing test
,see appendix (2) to collect data in relevance which prepared by the researcher.
To illustrate a pre posttest was carried out for the experimental group ,The
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purpose of the study was to identify the level of the student before starting the
method (critical reading story) and to compare the results of the pre posttest
after the intervention. See appendix (2)
4.6 Description of the Test Items:
The total number of the test questions was (4) questions, each question
consists of 5 skills, each skill has (2) marks, thus the total marks given to
the test were (40).
 Question (1) Contains two questions the first question was comparison
between two pictures, and the next one tells which picture do you prefer
and why these questions were distributed over the 5 skills, each skill has
two marks .
 Question (2) Is open ended story and the teacher (researcher) asks them to
read the story and finish it with their own writing. The question has ten
marks each skill has two marks.
 Question (3) Contains two questions the first one is about Layla and the
wolf story to suggest another title of the story and the next one to
imagine another end of the story. This question has ten marks each skill
has two marks.
 Question (4) To form short story by giving them a picture and key words
to help them to write the story without any difficulties
A Teacher‟s Guide
A teacher‟s guide and lesson plan for the critical reading story, each story has
new method to implement it to stimulate student‟s thinking and writing . (See
appendix 7) .
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4.6.1 Description of the Teacher‟s Guide.
The researcher prepared a teacher‟s guide including an explanation for using
story in the classroom, and how to deal with the creative writing and the ways
that the teacher will use to help the students to write creatively.
The researcher suggested a lesson plan that would accord the purpose of the
study. Each session contains reading a new story by a different method and
through this session the researcher included the objectives, new vocabulary, key
structure, resources and teaching aids, procedures, technique and homework
when needed ( See appendix 6) .
The down mentioned are the descriptions of the components of the lesson plan:
1) The objectives
The objectives of each session were respectively derived from reading a
wonderful story; the researcher took into consideration the creative writing
skills intended to be improved in the study and the creative writing skills .
2) New vocabulary
The new vocabulary was chosen from each story according to the student‟s
level.( The teacher asks them about the difficult vocabularies in the stories to
introduce them with ).
3) Key structure
The key structure of each story was chosen to help in understanding the
events of the story to help the student to understand the main theme of the
story, such “ you sow so shall you reap” .
4) Resources and teaching aids
To achieve the goal of the study the researcher uses a lot of teaching aids
such as

pictures, work sheet, overhead projector, video, photos, LCD,
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laptop, and other materials were used as resources and teaching aids. They
were selected appropriately for each session .
5) Procedure and Technique

a) Stage one ( Warming up )
In this stage the teacher poses initial questions to prepare the students
for the session such as:


Do you like reading a story in English language?



Which sort of stories do you prefer?



Name the stories that you have read before?



What is the main value you have learnt from any story you read before?
All of these questions and others help the students to be ready for the
session in addition to recall their personal knowledge to link the previous
knowledge with the new subject . This stage is very essential to stimulate
student thinking and to arouse student thinking.

b) Stage two ( before you read )
The teacher follows a lot of methods to help the student feel comfortable not
to feel board, in addition to improve their writing skills by asking them
questions, showing picture which related to the story and asking them
question about, or ask them to predict what the picture is about.

c) Stage three ( while you read )
Sometimes the teacher allows the students to read the story to discuss each
paragraph and to interpret the new vocabulary for each paragraph, the teacher
focuses on the main idea of the story, and the other times the students work in
pairs and the teacher gives them pictures and asks them to write a story about
it or gives them a story with an open -ended and asks them to finish them.
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d) Stage four ( after you read )
The teacher in this stage asks them a questions about the story to
stimulate their thinking and to help them to understand the whole story.
The most of the questions help the students to think creatively because
these questions that the teacher follows are open questions which need
new ideas , deep thinking and imagination .
For example the teacher gives them a story with a sad end and asks them to
make it a happy story, or gives them an open ended story and asks them to
write an end for this story, or the teacher asks them to summarize the story
by their own words .


Questions which used throughout the fourth stage and the discussion

 What do you think the story will be about ?
 What is the value you have learnt from the story ?
 Write your opinion about the story ?
 Write a summary of the story ?
 What do you think will happen next.. ?
 What is another way that the story could have ended ?
 Did the character do the right thing in the end ? why and why not ?
 Which character would you like to be your real friend ? why ?
 Do you like this story ? why?
 Suggest another title for the story ?
 What sort of stories is it ? ( funny, sad, freighting, exciting,
an adventure, school story, historical, tragedy..etc
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e) Evaluation:
This stage is to make sure that the students understand the story and they can
think critically and write creatively. Also the teacher can improve them to think
critically and creatively when they ask question which start with how and why .
All of these and other questions stimulate their thinking , and make them think
creatively and if they think creatively they will write creatively too .
Distribution of time over reading story
Each story takes one session of forty five minutes. In other words each story
needs different time according to the way presented. Sometimes it needs 15
minutes or 20 minutes.
The validity of the teacher guide
The researcher checked the validity of the teacher‟s guide by consulting a group
of juries who have a long experience in teaching methods. According to their
recommendations and points of view, the researcher did the necessary
modification (See appendix 9).
The implementation of the lesson plan
The stories chosen for the experiment were taught by the researcher to the only
experimental group as follows:
1) The techniques of teaching the experimental group were based on reading
story critically to help the students to improve their creative writing skills.
2) The researcher personally carried out the experiment.
3) The pretest of creative writing skills was prepared by the researcher with
key answer and distribution of marks. It was applied upon the
experimental group.
4) The results were recorded and statistically analyzed.
5) The posttest of creative writing skills was applied upon the experimental
group. The results were recorded and statistically analyzed.
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Critical Reading Strategies:

1) Previewing: Learning about a text before reading it.
2) Contextualizing: Placing a text in its historical, biographical, and cultural
contexts.

3) Questioning to understand and remember: Asking questions about the
content.

4) Reflecting on challenges to your beliefs and values: Examining your
personal responses.

5) Outlining and summarizing: Identifying the main ideas and restating
them in your own words.

6) Evaluating an argument: Testing the logic of a text as well as its
credibility and emotional impact

7) Comparing and contrasting related readings: Exploring likenesses and
differences between texts to understand them better. (Camden, 2009)
And the teacher helps the EFL students in Gaza make predictions about
the stories and analyze the story elements. Then the researcher asks them to
compare and contrast the different stories, distinguish between fact and opinion,
and draw conclusions supported by evidence from their readings. To achieve the
goal (creative writing).
4.7 The Pilot Study:
The test was applied on a random sample of (40) students from Khanyounis
secondary school. The results were recorded and statistically analyzed to
measure its validity and reliability. The items of the test were modified in the
light of the statistic results.
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4.8 The Validity of the Test:
Al- Agha (1996: 118) states the a valid test is the test that measures what it is
designed to measure. The study used the referees‟ validity and the internal
consistency validity.
4.8.1 The Referee Validity
The test was introduced to a jury of specialists in English language and
methodology in Gaza universities, Ministry of Education, experienced
supervisors and teachers in governmental schools. The items of the test were
modified according to their recommendations. (see appendix 2)
The comments that the specialist ask the researcher of the current to modify and
to add :
 Remove one picture from the first question ( see appendix 2)
 Remove question No.2 and 3 .
 Remove question no. 6 . 7 and 8
 Add new questions more suitable for the tenth graders‟ level .
 Distribute the time for each question .
 Add the cover page .
4.8.2 The Internal Consistency Validity
Al- Agha (1996: 121) refers that the internal consistency validity indicates the
correlation of the degree of each item with the total average of the test. It also
indicates the correlation of the average of each scope with the total average. This
validity was calculated by using Pearson‟s Formula.
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The researcher used (Pearson Correlation Coefficients) between the items of the
test and the total test, as shown in the following table :
Table (1)
Correlation Coefficient of Creative Items for the Test
No.

Pearson

Creative writing sub skills

Correlation

Sig. level

1

Introducing an idea

0.689

sig. at 0.01

2

Developing an idea

0.667

sig. at 0.01

3

Transition to another idea

0.740

sig. at 0.01

4

Concluding an idea

0.737

sig. at 0.01

5

Achieving Cohesion

0.653

sig. at 0.01

r table value at df (38) and sig. level (0.05) = 0.304
r table value at df (38) and sig. level (0.01) = 0.393

The previous table shows Pearson Correlation Coefficients between the items of
test and the total test, It can be noted that Correlation Coefficients is significant
at (0.01) which confirms that the test is consistent and valid to measure what it
was set for.
4.9 Reliability of the Test:
The test is reliable when it gives the same results if it is reapplied in the
same conditions .The reliability of the test was measured by Kud-Richardson (KR20) and the Spilt- half techniques (Korb ,2000 ) .
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4.9.1 Split Half:
Correlation between two parts (even X odd) and modify by Guttman:
Table (2)
Spilt –Half Technique
Spilt –Half Technique

The Test

Total

Before

After

5

0.710

0.755

From table (2) it is clear that the test has a good reliability.
According to table (2) shows that the test is proved to be reliable. and the Spilthalf coefficient is (0.755) that is indicate the test is pass to be applied in the
study.
4.9.2 Kud-Richardson (K-R20)
(K-R20) depends on calculating the percentages of correct answers of the test
items, and also on the variance of every item.
Difficulty Coefficient:
That means the percent of the felling student to the total student who
answered the test, we can calculate this from the following equation:
No. of felling student
Difficulty Coefficient = the total student who answered X 100
the test
Table (3) shows the difficulty coefficient for each item of the test:
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Table (3)
Difficulty Coefficient for each Item of the Test
No.

Difficulty coefficient

Introducing an idea

0.48

Developing an idea

0.72

Transition to another idea

0.62

Concluding an idea

0.69

Achieving Cohesion

0.77

Total difficulty coefficient

0.66

The previous table includes the difficulty coefficient of the test items , it shows
that the difficulty coefficient wobble‟s between (0.48 – 0.77) with total average
(0.66) that means each of item acceptable or in the normal limit of difficulties .
Discrimination Coefficient:
The researcher uses discrimination coefficient to differentiate between the high
achievers students and the low achievers.

Discrimination

No. of the students who

No. of the students who

have the correct

have the correct answer

answer

from the high achievers

Coefficient =
No.

of

high

achievers

students

-

from the low achievers
No. of low achievers
students

Table (4) shows the discrimination coefficient for each item of the test:
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Table (4)
Discrimination Coefficient for each Item of the Test
No.

Discrimination coefficient

Introducing an idea

0.38

Developing an idea

0.45

Transition to another idea

0.35

Concluding an idea

0.43

Achieving cohesion

0.35

Total Discrimination Coefficient

0.39

Table (4) shows that the discrimination coefficient wobble‟s between
(0.35 – 0.45) with total average (0.39) that means each of item acceptable in the
normal limit of discrimination.
4.10 Statistical Analysis Procedures
The results of the test were collected, computed, and analyzed by using
Statistical Package for Social Science (SPSS). The significance level used was
0.05. The following statistical styles were used:
1. Pearson correlation: to determine the internal consistency validity of the test.
2. Kud-Richardson: to measure the reliability of the test.
3. Split-half technique: to test the reliability of the test.
4. T. Test paired sample: to figure out any statistical differences between pre
and posttest regarding their literacy perceptions and writing quality before and
after the treatment.
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5. Effect size level by using T value and Eta square, to check the effect volume
(extent) of the evident significant differences between the two groups and within
the experimental group.
4.11 Teacher‟s Guide
The researcher has prepared a teacher„s guide. see appendix (6) it includes a
lesson plan for the chosen stories which are prepared by the researcher .
4.11.1 The General Aim of the Teacher‟s Guide .

In order to guide the teacher who would carry out the experiment and teach the
sample study, the researcher designed the teacher‟s guide which was based on
critical reading story. See appendix (7)
4.11.2 The Sources of Designing the Teacher‟s Guide.

The researcher reviewed the related literature, the previous studies and the
methodology and utilized her experience as a teacher of English to design the
teacher‟s guide and the lesson plan.
Statistical Analysis:
 The researcher used the (SPSS) Statistical Package to analyze the data : the
following statistical analyses were also used to collect the data .
 Pearson correlation coefficient was used to confirm the test validity. Apha
Cronbach formula and Kuder Richardson –equation to find the reliability.
 T-Test paired sample was used to measure the differences between the pretest
and posttest results of the experimental group.
 Eta square was used to ensure that the effect size of the critical reading story
had not happened accidentally.
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Summary
This chapter dealt with methodology of the study. It described how the research
was conducted, the instruments used, how the data were collected, recorded and
analyzed and how validity and reliability of the data were assured. At first, the
researcher presented the population distribution and presented the sample of the
study in accordance with the study variables. In addition, the validity and
reliability of the tools used were tested. Finally, the researcher detailed the
procedures in performing the study. The next chapter deals with study results,
discussion and recommendations.
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Chapter V
The Results of the Study
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5 Chapter V
The result of the study
Introduction:
This chapter includes the study results, answering the questions of the study,
testing the hypotheses as well as the discussion of the results; also it includes the
recommendation which the researcher has adopted.
The current study aimed at investigating the effect of critical reading story on
improving some creative writing skills of tenth graders in Gaza schools. The
researcher used a pre posttest, to be used with the experimental group. This
chapter presents the findings of the study regarding the research hypotheses. The
researcher used different statistics techniques using the Statistical Package for
Social Sciences program (SPSS) to show the final collected data results. In
addition, the effect size through (η2) was used to measure the effect size of the
use of critical reading story on improving some creative writing skills of
tenth graders' in Gaza schools. Tables were also used to illuminate and present
these data with analysis and interpretation.
5.1 The Answer to the First Question:
The first question was “What are the creative writing skills intended to be
improved for the tenth graders in English ?
To answer this question the researcher analyzed the curriculum of 10th graders
and she found that there is no concentration on creative writing skills, so that the
researcher wants to know what are the main and the most important sub skills of
creative writing to focus on it, therefore the researcher reviews the previous
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studies, and educational literature , and the researcher finds these sub skills of
writing :


Introducing an idea .



Developing an idea .



Transition to another idea .



Concluding an idea .



Emphasizing a point [and indicating main or important information] .



Explaining or clarifying a point already made .



Anticipating an objection or contrary view .

After that the researcher analyses the curriculum of tenth graders to know the
most important sub skills that she have to focus on them in her experiment , then
she asks the specialist and English teachers who teach 10th graders and ask them
about the sub skill that we must focus on them and they agreed to these sub
skills:


Introducing an idea.



Developing an idea.



Transition to another idea.



Concluding an idea.



Achieving Cohesion.

The researcher of the current study put these sub skills in her considerations
throughout the discussion in the sessions also during checking the questions
during the discussion and in the pre and posttest .
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5.2 The first question
The first question of the current study is stated as follows:
- Are there any statistically significant differences at the level of
function (α ≤ 0.05) between the mean scores in the pre posttest for the
students who learned creative English writing skills due to introducing the
idea?
To answer this question, the researcher tested the following hypothesis :
There are no statistically significant differences at the level of function (α ≤
0.05) between the mean scores in the pre posttest for the students who
learned creative English writing skills due to introducing the idea .
To test the hypothesis, mean and standard deviation of the pre & posttest of the
experimental group results were computed.
(T.test paired sample) was used to measure the significance of differences.
Table (5) describes the results:
Table (5)
T.Test Paired Sample Results of Differences Between Pre and Posttest for
Experimental Group the Criteria and Total Degree of the Test

Introducing an idea

GROUP

N

Mean Std. Deviation

Pre

39

2.949

1.589

Post

39

4.487

1.275

“t” table value at (38) d f. at (0.05) sig. level equal 2.02

T

Sig. value

sig. level

4.907

0.000

sig. at 0.01

(t) value, (12.615)

“t” table value at (38) d f. at (0.01) sig. level equal 2.70

Table (5) shows the results of the pre-test . The t-test computed value was ,
(12.615) That means that there are significant differences at (α = 0.01) between
the pretest and posttest . Whereas the mean of the pre test of the experimental
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group was (2.949), the mean of the post test of the experimental group was
(4.487) .
The researcher used Eta square "η2 " to calculate the effect size by using the
following equation (Affana, 2000, 42) :
2

η

=

t2
t2 + df

Also the researcher calculated "d" value by using the following equation:

D

=

2t
df

Table (6)
The table references to determine the level of size effect (η 2) and (d)
Test

Effect Size
Small

Medium

Large

η2

0.01

0.06

0.14

D

0.2

0.5

0.8

Implementing the above mentioned equation of the effect size, the results of " η2
" and " d " values as shown in table (6) indicated a large effect of critical reading
story in improving creative writing skill for the experimental group.
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Table (7)
"T", " η2" and "d" values for the effect size

Introducing an idea

t value

η2

D

Effect Size

4.907

0.388

1.592

Large

The results of (η 2) and (D) values shown in table (7) indicate the big effect size
of the critical reading story due to introducing the idea. Thus, the first null
hypothesis is completely rejected and the hypothesis is accepted.
5.3 The second question:
The second question of the current study is stated as follows
- Are there any statistically significant differences at the level of function (α
≤ 0.05) between the mean scores in the pre posttest for the students who
learned creative English writing skills due to developing an idea ?
To answer this question, the researcher tested the following hypothesis: There
are no statistically significant differences at the level of function (α ≤ 0.05)
between the mean scores in the pre posttest for the students who learned
creative English writing skills due to developing an idea .
To test the hypothesis, mean and standard deviation of the pre & posttest of the
experimental group results were computed.
(T.test paired sample) was used to measure the significance of differences. Table
(8) describes the results.
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Table (8)
T.test paired sample results of differences between pre and posttest for
experimental group the criteria and total degree of the test
Std.

GROUP

N Mean

Developing an

Pre

39 2.026

2.218

idea

Post

39 3.744

1.352

Deviation

“t” table value at (38) d f. at (0.05) sig. level equal 2.02

T

4.218

Sig.

sig.

value

level

0.000

sig. at
0.01

(t) value, (12.615)

“t” table value at (38) d f. at (0.01) sig. level equal 2.70

The results analysis indicates that there are statistically significant difference
between the pretest and the posttest at (0.05). that means the pretest was (2.026)
and posttest was (3.744). That means there are statistically significant differences
between pre and posttest due to developing an idea. So, the hypothesis is
accepted .
Table (9)
"T", " η2" and "d" values for the effect size

Developing an idea

t value

η2

D

Effect Size

4.218

0.319

1.368

Large

The results of (η 2) and (D) values shown in table (9) indicate the large effect
size of the critical reading story due to developing an idea. Thus, the second
hypothesis is completely rejected and the alternative hypothesis is accepted.
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5.4 The third question:
The third question of the current study is stated as follows
- Are there any statistically significant differences at the level of function
(α ≤ 0.05) between the mean scores in the pre posttest for the students who
learned creative English writing skills due to transition to another idea?
To answer this hypothesis, the researcher tested the following null hypothesis:
There are no statistically significant differences at the level of function (α ≤
0.05) between the mean scores in the pre posttest for the students who
learned creative English writing skills due to transition to another idea .
To test the hypothesis, mean and standard deviation of the pre & posttest of the
experimental group results were computed.
(T.test paired sample) was used to measure the significance of differences. Table
(10) describes the results .
Table (10)
T.test paired sample results of differences between pre and posttest for
experimental group the criteria and total degree of the test
Std.

GROUP

N Mean

Transition to

Pre

39 2.282

1.486

another idea

Post

39 4.538

1.484

Deviation

“t” table value at (38) d f. at (0.05) sig. level equal 2.02
“t” table value at (38) d f. at (0.01) sig. level equal 2.70
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T
7.695

Sig.
value

sig. level

0.000
sig. at 0.01
(t) value, (12.615)

Table (10) shows the results of the pre-test and posttest for experimental group.
The total mean in the pretest was (2.282) and the total mean in the posttest was
(4.538).This means that there are significant differences at (α = 0.01) between
the pretest and posttest in relation to the total degree in favour of the
experimental group..The analysis indicates that there are statistically significant
differences between the pre and the posttest due to transition to another idea .
Table (11)
"T", " η2" and "d" values for the effect size

Transition to another idea

t value

η2

D

Effect Size

7.695

0.609

2.497

Large

The results of (η 2) and (D) values shown in table (11) indicate the large effect
size of the critical reading story due to transition to another idea. Thus, the third
hypothesis is completely rejected and the alternative hypothesis is accepted.
5.5 The forth question:
The forth question of the current study is stated as follows :
- Are there any statistically significant differences at the level of function (α
≤ 0.05) between the mean average in the pre posttest for the students who
learned creative English writing skills due concluding the idea?
To answer this hypothesis, the researcher tested the following hypothesis :
There are no statistically significant differences at the level of function (α ≤
0.05) between the mean scores in the pre posttest for the students who
learned creative English writing skills due to concluding the idea .
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To test the hypothesis, mean and standard deviation of the pre & posttest of the
experimental group results were computed.
(T.test paired sample) was used to measure the significance of differences. Table
(13) describes the results.
Table (12)
T.test paired sample results of differences between pre and posttest for
experimental group the criteria and total degree of the test
Std.

GROUP

N Mean

Concluding an

Pre

39 1.487

1.449

idea

Post

39 3.333

1.402

Deviation

T
5.860

“t” table value at (38) d f. at (0.05) sig. level equal 2.02

Sig.

sig.

value

level

0.000

sig. at
0.01

(t) value, (12.615)

“t” table value at (38) d f. at (0.01) sig. level equal 2.70

Table (12) shows the results of the pre-test and posttest for experimental group.
The total mean in the pretest was (1.487) and the total mean in the posttest was
(3.333).This means that there are significant differences at (α = 0.01) between
the pretest and posttest in relation to the total degree in favour of experimental.
group. The analysis indicates that there are statistically significant differences
between the pre and the posttest due to concluding an idea .
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Table (13)
"T", " η2" and "d" values for the effect size

Concluding an idea

t value

η2

D

Effect Size

5.860

0.475

1.901

Large

The results of (η 2) and (D) values shown in table (13) indicate the large effect
size of the critical reading story due to concluding the idea. Thus, the forth
hypothesis is completely rejected and the alternative hypothesis is accepted.
5.6 The fifth question:
The fifth question of the current study is stated as follows:
- Are there any statistically significant differences at the level of function (α
≤ 0.05) between the mean scores in the pre posttest for the students who
learned creative English writing skills due to achieving cohesion?
To answer this hypothesis the researcher tested the following hypothesis: There
are no statistically significant differences at the level of function (α ≤ 0.05)
between the mean scores in the pre posttest for the students who learned
creative English writing skills due to achieving cohesion ?
To test the hypothesis, mean and standard deviation of the pre & posttest of the
experimental group results were computed.
(T.test paired sample) was used to measure the significance of differences. Table
(14) describes the results.
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Table (14)
T.test paired sample results of differences between pre and posttest for
experimental group the criteria and total degree of the test
GROUP N Mean Std. Deviation
Achieving
Cohesion

Pre
Post

39 1.205
39 2.462

1.399
1.097

“t” table value at (38) d f. at (0.05) sig. level equal 2.02

T

Sig. value

sig. level

5.058

0.000

sig. at 0.01

(t) value, (12.615)

“t” table value at (38) d f. at (0.01) sig. level equal 2.70

The results analysis indicates that there are statistically significant difference
between the pretest and the posttest at (0.01). that means the pretest was (1.205)
and posttest was (2.462). That means there are statistically significant differences
between pre and posttest due to achieving cohesion. So, the hypothesis is
accepted .
Table (15)
"T", " η2" and "d" values for the effect size

Achieving Cohesion

t value

η2

D

Effect Size

5.058

0.402

1.641

Large

The results of (η 2) and (D) values shown in table (15) indicate the large effect
size of the critical reading story due to the achieving cohesion. Thus, the fifth
null hypothesis is completely rejected and the hypothesis is accepted.
Summary
Based on the previous statically results, one may emphasize the success of using
this method in the favor of the experimental group.
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6

Chapter VI: Discussion and Recommendations

6.1 Discussion
Based on the finding of this study the results show that using of critical reading
story has a significant effect on the students‟ level of creative writing skills, in
the experimental group who taught critical reading story. This means that the
students who studied critical reading story where tables show statically
significant differences at (0.05) between the average score of the pretest and
posttest in creative writing skills .Therefore critical reading has a significant
effect on improving students‟ creative writing skills.
Using critical reading story is a very effective method which not helps students
to improve their creative writing skills only, but also they get the benefit in many
aspects and skills like:
1- It increased their vocabulary. This appeared in the post test answers rather
than the pretest, because they use the same vocabulary that they have learnt
in the stories.
2- It helped them to predict what will happen next in the story. This Appeared
clearly when the researcher asked them to predict what will happen after
these event.
3- It expanded their imagination .This appeared when they create new ideas
when the researcher asked them to guess new title or when they guess
another end of the story or when they change the end of the story from
happy to sad one like snow white story (see appendix 6) .
4- They used the tenses correctly (past and present simple) .It appeared clearly
in their oral and written answers.
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5- They gave their points of view freely without any hesitate . It appeared
when the researcher asked them if they like the characters or the story or if
they agree with the writer or not .
6- They used punctuation marks correctly . That showed where parts of ideas
begin and end in the posttest rather than the pretest .
7- they arranged their ideas in the best order .It showed in the post test rather
them the pretest too .
8- They participated more and more cause the researcher taught them “Don‟t
be afraid to make mistakes. because the more you write and get your
writing corrected, the fewer mistakes you
Will make! This showed in their participation.
9- It improved their critical reading, this is what Esleem (2010) approved in
her study .
10- It improved students‟ thinking this is what Abo Elshamat (2007) proved .
Also (Erkaya , 2005) indicated that Helping students to become better
thinkers does not mean a huge change in what we teach. It means a change
in the way we think about it. Using stories with students to develop critical
thinking can be „natural, familiar and sometimes fun‟
11- It enhanced their listening comprehension sub skills ( Abo Skhela (2010) .
12- It developed their creative written composition skills, this is what the
researcher of the current study and abo Sabha (2010) proved.
13- It improved their speaking because if they love stories then they will love
talking about them.(Ellison ,2010) .
All of these benefits that the currents study and the others studies proved tell us
that the good teaching is more important than transferring knowledge from
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teacher to student. By making education more thinking-centered, and, it will
teach the students for the challenges life holds (Ellison ,2010) .
A great amount of teachers ask questions. Many questions are asked to check
facts, test memory or check understanding of key words. They are limited, closed
questions to which the teacher expects a specific answer. Few questions are of
the open, referential type which encourage higher order thinking (Ellison 2010).
These questions which the researcher used in her experiment to help students to
improve their higher level of thinking .
Moreover the story makes the class room more active, full of fun and enjoyment.
Also it produces a sense of joy in language and words that is so often missing in
the classroom setting . The researcher observed that all students weak, strong or
shy take part in class participle as they express their opinions in each story and
participate effectively by their own ideas.
This clearly shown in the case of Sh.B and A. M ( These letters are abbreviation
for their names ) who were weak, and they didn‟t speak or participate during the
discussion and always got low marks in the achievement test, However they
express what they feel and what they imagine and they got high marks in the
post test rather than the pretest. furthermore, students have benefited a lot from
this experiment ( critical reading story ). They taught many skills, reading
critically, critical thinking and writing effectively and creatively.
On the other hand, the researcher faces a big problem with some of the students,
it was the lack of vocabularies , therefore they cannot express their opinion and
ideas clearly .
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However the researcher encourages them to express about what they feel by
using simple words and short sentences. Reading story adds the element of
interaction and participation in the classroom and the students like it, and they
had suspense to know what will happen next and how the end will be , in
addition they always suggest another end for the story by their own words.
Many teachers think that the story will take away from class time, but in fact it
does not . The story is a part of the lesson and it makes the actual lesson more
powerful . And it attracts their attention for the whole period long . Also they
remember the story at the end of their life (Paradede ,2011).
Reading a story enables readers to earn new words that can be used to express
their thoughts and experiences. On the other hand , reading story exposes
students to the culture that produced it , which helps them gain new knowledge.
Reading a story remains in the mind of the reader and can be considered as the
easiest way to learn language.
6.2 Recommendations
In the light of the results the researcher provides and adopted recommendations
for curriculum designers and decision makers, school administrators,
supervisors. English teachers, and parents as well as for further researches :
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Recommendations for Curriculum Designers and Decision Makers.
The researcher adopted the following recommendation to the curriculum
designers and decision makers, due to the great role they play in the method
of teaching .
The Designers have to..
1- Realize that teaching story is more important than using textbook.
2- Provide schools with the equipment such as (LCD, computers,
headphones, photos…) to introduce the stories and lessons by.
3- Contain English curriculum with stories instead of conventional textbooks
to make the learning process more active.
Recommendations for Students.
Students have to..
1- Expand their vocabulary throughout reading story.
2- Read more and more stories to acquire moral lessons .
3- Express bout their opinions on the topic of the story .
Recommendations for Supervisor and School Administers.
Supervisor and school administers have to ..
1- Prepare and distribute instructional material that increase teachers‟
awareness of the benefit of critical reading story .
2- Conduct training courses to enhance teachers‟ abilities in teaching stories.
3- Encourage teachers to exchange visits to discuss new strategies of
teaching such as reading story.
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Recommendations for teachers
Teachers have to ..

1) Take courses which related to the literature “story, drama... because most
of them aren‟t qualified to teach literature.

2) Open the lesson with a story may put the students at ease and allow them
to understand something concrete before going on to the related abstract
concept.

3) Move from the traditional method in teaching into new modern
techniques such as reading story that creates a new learning environment.
Suggestions for further researches:

1- The Palestinian ministry of education have to conduct further researches
to investigate the effect of similar programs in different aspect of
education in Palestine.

2- A further study can be applied on using critical reading story for other
skills like reading and speaking.

3- Conducting studies related to creative writing .
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Appendices

Appendix (1)
An invitation to judge the instrument
Al- Azhar University
Deanship of post graduate studies
Faculty of education
Department of curricula and teaching method
An invitation to judge the instrument
Dear Mr./ Mrs ……
I am conducting a study to obtain a master‟s degree in curricula and English
teaching methods. The study is about : “ The effect of critical reading story on
improving some creative writing skills for tenth graders in Gaza schools ”.
I would be grateful if you judge this test as an instrument of this study to assess
the performance of tenth graders in creative writing skills. The gathered
information will be used for research purposes, because of the importance of
your opinion, experience and reliable feedback; you are kindly to look carefully
at the questions, pictures and items of the test to determine if they are acceptable,
relevant or irrelevant.
You are kindly to add you comment, modify, or change if necessary or even omit
the irrelevant items pictures or questions according to your judgment and
respected perspectives; the researcher will prepare the following:
1- List of writing sub skills.
2- Teacher guide based on critical reading story.
3- Sets of stories to implement it during her experiment.
You are kindly requested to look carefully at the attached test, and fill in the
following form whether the items of the test are suitable or unsuitable. of these
skills :
1- Introducing an idea
2- Developing an idea
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3- Transition to another idea
4- Cohesion
Your notes and responses will be highly appreciated and confidential.
Item

High

Average

Low

1- The test items reflect the
objectives
2- The scores
3- Suitability to the students level
4- The instructions
5-The layout is acceptable
6-The time assigned is suitable
Any further comments are highly appreciated.
…………………………………………………………………………………
…………………………………………………………………………………
Name of the referee / …………………...................
The degree / …………………………………………...
The place of work / …………………………………..
Thank you for your co- operation
The researcher /
Doa‟a Sameer El-Qssass
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Appendix (2)
Pre-test before modifying the referee

Pre- test
1) Making a story according to one of these picture

2) ………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
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3) Indicate a person who has had a significant influence on you and describe
that influence
........................................................................................................................
........................................................................................................................
........................................................................................................................
........................................................................................................................
........................................................................................................................
........................................................................................................................
........................................................................................................................
........................................................................................................................
........................................................................................................................

4) Write a letter to your head teacher explaining how would improve your
school if you were the head teacher
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
……………………………………………………………………................
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“The Snow Day”
Directions: Read the story below. Then finish it with your own writing.
My sister woke me up early this morning. She ran into my room before the alarm
clock went off.
“Look outside!” she yelled.
I got out of bed and looked out the window. All that I could see was white snow!
There was a man
shoveling the sidewalk in front of our house.
Mom came into the room. She brought us each a mug of hot chocolate.
“No school today!” she said. I was very happy. My sister was happy, too.
Mom left the room to find our snow clothes. She gave me my blue snowsuit. She
also gave me a
hat and mittens.
“What are you going to do today with no school?” she asked.
______________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
______________
“Your Favorite Movie ”
What is your favorite movie? Why?
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
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_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
________________________________________________________________
“Your Oldest Memory”
What is the oldest memory you have? Explain.
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
“Problem”
Write a note to your city‟s mayor or city manager. Explain a problem in
your community and give your idea of how to solve it.

________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
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Pre-test after modifying the referee
Ibn Khaldoun School
Creative Writing Skills Test for 10th Grade
Student name : ……………………

Time : (45 minutes)

Class : ……………………………..

Mark : ________

No.
1234-

Questions
Question number
Question number
Question number
Question number

Total /

Marks
(1)
(2)
(3)
(4)

Marks obtained

(10)
(10)
(10)
(10)

(40)

Dear student :
This test is designed for specific research purpose. The result of it will not affect your
school scores.

Test instructions:
1234-

Don‟t use dictionaries.
Student must follow the teacher's instructions when starting the exam.
All questions are mandatory.
Each student must fill her name and level in the space provided in the cover
page.

Thank you for cooperation.
Researcher : Do‟aa El Qassas

115

Question No.1

a)What are the differences between these pictures?
b)Which picture do you like and why ?

10 marks

____________________________________________________
____________________________________________________
____________________________________________________
____________________________________________________
____________________________________________________
____________________________________________________
____________________________________________________
____________________________________________________
____________________________________________________
____________________________________________________
____________________________________________________
____________________________________________________
____________________________________________________
____________________________________________________
____________________________________________________
____________________________________________________
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Question No.(2)
“The Snow Day”

(10 marks)

Directions: Read the story below. Then complete it with your own writing.
My sister woke me up early this morning. She ran into my room before the alarm
clock went off.
“Look outside!” she yelled.
I got out of bed and looked out the window. All that I could see was white snow!
There was a man shoveling the sidewalk in front of our house.
Mom came into the room. She brought us each a mug of hot chocolate.
“No school today!” she said. I was very happy. My sister was happy, too.
Mom left the room to find our snow clothes. She gave me my blue snowsuit. She
also gave me a hat and mittens.
“What are you going to do today with no school?” she asked.
______________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
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Question No.(3)
1) Read this story and answer the following questions :



(10 marks)

Layla and the Wolf

It was a beautiful morning when Layla asked her mother to visit her grandmother
in a nearby village. Her mother told Layla that she should go and take some
sweets to her grand mum. The beautiful young girl left. She was very happy and
enjoyed walking through the jungle. She liked singing of the birds and the sound
of the water streams. Suddenly a wolf met her and asked her where she was
going. She told him that she was going to visit her grandma. She informed him
where her grandma was living. He advised her to follow the shortest road. But
actually he was misleading her to the longest one. The wolf hurried and reached
the old woman‟s house first. He locked the old woman in the cupboard and wore
her clothes and slept in her bed. Layla was very happy when she reached the
house of her grand mum.She entered and found her grand mum in bed (in fact
she was the wolf). Layla asked her grand mum why her eyes were larger.The
grand mum replied that she wanted to see her better. Layla also wondered why
her ears were bigger, She answered that she could hear her well. And finally she
wanted to know why her teeth seemed sharper and longer. The wolf then
threatened her that he would eat her. She escaped and asked a hunter if he could
help her. He went quickly to the house and killed the wolf. The hunter warned
Layla not to be alone and to be careful of wild and dangerous animals when she
walked in the forest.
a) Suggest another title for this story ?
_________________________________________________________________
_________________________________________________________________
b) Can you imagine another end ? please, write it down in not more than 5
sentences.
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
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Question No.(4)
4) Make a short story based on the following picture,
( These words can help you )

(10 Marks )

(once upon time _ was _lived _ school _ dreamed _because _ university_
should _study hard _ graduated _ achieved )

_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
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Appendix (3)
Analysis of student book “ English for Palestine 10th “ to check the missing
skills to improve it.

Writing

Reading

Focus

Unit
1
2
3
4
5
6
7
8
9
10
11
12
Unit
1
2
3
4
5
6
7
8
9
10
11
12

Gram
mar

Cohesi
ve

√
√
√
√
√
√
√
√
√
√
√
√
Cohesi
ve
√
√
√
√
√
√
√
√
√
√
√
√

√
√
√
√
√
√
√
√
√
√
√
√
Coher
ence
√
√
√
√
√
√
√
√
√
√
√
√

Critic
al
Readi
ng
×
×
×
×
×
×
×
×
×
×
×
×
gram
mar
√
√
√
√
√
√
√
√
√
√
√
√

Inferring
attitude

Scan

skim

Comprehe
nsion

Organizi
ng ideas

Vocab
ulary

×
×
×
×
×
×
×
×
×
×
×
×
Summariz
ing
√
√
√
√
√
√
√
√
√
√
√
√

×
×
√
×
×
×
×
×
√
×
×
×
Vocabular
y
√
√
√
√
√
√
√
√
√
√
√
√

√
√
√
√
√
√
√
√
√
√
√
√
Telling
opinion
×
√
√
√
√
√
√
√
√
√
√
√

√
√
√
√
√
√
√
√
√
√
√
√
Forming
paragraph
√
√
√
√
√
√
√
√
√
√
√
√

√
√
×
√
×
×
√
×
√
×
√
×
Punctuat
ion
√
√
√
√
√
√
√
√
√
√
√
√

√
√
√
√
√
√
√
√
√
√
√
√
Paraph
rasing
×
√
√
×
×
×
×
×
×
×
×
×

Note:
( √ ) This means that the item is tackled very good .
( ×) This means that the item is neglected .

120

Creative
Writing
×
×
×
×
×
×
×
×
×
×
×
√

Appendix (4)
Creative Writing Rubric
Items

Exceeds
Standards
4 pts

Writing is
extremely
creative. Idea is
new
Talented
writing.
Imagination style is
refreshing and
imaginative.
Create new
idea

Writing has the
writer opinion
in the whole
story with
justifications .
Organization Excellent idea
creativity.
and
Development Organization
and use of
supporting
details evident
in the work.
Opinion

Meets
Standards
3 pts
Writing is
somewhat
creative ,
Good writing.

Writing is
Some new and
imaginative
ideas
The writer
expresses
about his
opinions
Good idea
creativity.
Organization
and use of
supporting
details evident
in the work.
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Almost
Does Not
Meets
Meet
Standards
Standards
2 pts
1 pts
Writing
Writing
contains a
contains many
few creative cliche ideas .
ideas .

style is
mostly
uninspired.

ideas and an
uninspired
style.

The writer
tells his
opinion in
only one
situation
Some idea
creativity.
Attempted
organization
and use of
some
supporting
details
evident in
the work.

No attempt to
tell his opinion

No creativity,
poor
organization
and no attempt
to supply
supporting
details.

Appendix (5)
How the teacher motivate critical reading skills during ( the experiment )
reading the stories :

Critical reading skills
Prediction
Guessing

Brainstorming

Paraphrasing
Telling opinion

How to motivate them ?
e.g. By predicting what will happen next?
e.g. By guessing what will the story about ?
e.g. By guessing the end of the story .
e.g. By guessing another title of the story .
e.g. By writing a word on the board like animals
then asks student to give the teacher the animals
that they know to help them guess the story about
any one
e.g. By summarizing the story by their own
words .
e.g. By telling others their opinion of the end if
the story
e.g. By telling others if they like the hero / the
end /the whole story .
e.g. By telling others which is the best character
in their point of view .
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Appendix (6)
The Stories
Story No. (1)
((Snow White))
Once upon a time there lived a lovely princess with fair skin and blue eyes. She
was so fair that she was named Snow White. Her mother died when Snow White
was a baby and her father married again. This queen was very pretty but she was
also very cruel. The wicked stepmother wanted to be the most beautiful lady in
the kingdom and she would often ask her magic mirror, “Mirror! Mirror on the
wall! Who is the fairest of them all?” And the magic mirror would say, “You are,
Your Majesty!” But one day, the mirror replied, “Snow White is the fairest of
them all!” The wicked queen was very angry and jealous of Snow White. She
ordered her huntsman to take Snow White to the forest and kill her. “I want you
to bring back her heart, ” she ordered. But when the huntsman reached the forest
with Snow White, he took pity on her and set her free. He killed a deer and took
its heart to the wicked queen and told her that he had killed Snow White. Snow
White wandered in the forest all night, crying.
When it was daylight, she came to a tiny cottage and went inside. There was
nobody there, but she found seven plates on the table and seven tiny beds in the
bedroom. She cooked a wonderful meal and cleaned the house and tired, finally
slept on one of the tiny beds. At night, the seven dwarfs who lived in the cottage
came home and found Snow White sleeping. When she woke up and told them
her story, the seven dwarfs asked her to stay with them. When the dwarfs were
away, Snow White would make delicious meals for them. The dwarfs loved her
and cared for her. Every morning, when they left the house, they instructed her
never to open the door to strangers.
Meanwhile, in the palace, the wicked queen asked, “Mirror! Mirror on the Who
is the fairest of them.
The mirror replied, White is the fairest of them all! She lives with the seven
dwarfs in the woods!” The wicked stepmother was furious. She was actually a
witch knew how to make magic potions. She now made a poisonous potion and
dipped a shiny red apple into it. Then she disguised herself as an old peasant
woman and went to the woods with the apple. She knocked on the cottage door
and said “Pretty little child! Let me in! Look what I have for you!” White said, “I
am so sorry, old lady, I cannot let you in! The seven dwarfs have told me not to
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talk to strangers!” But then, Snow White saw the shiny red apple, and opened the
door. The wicked witch offered her the apple and when she took a bite poor
Snow White fell into a deep sleep. The wicked stepmother went back to the
palace and asked the mirror, “Mirror! Mirror on the wall! Who is the fairest of
them all?” The mirror replied, “You are, Your Majesty!” and she was very
happy.
When the seven dwarfs came home to find Snow White lying on the floor, they
were very upset. They cried all night and then built a glass coffin for Snow
White. They kept the coffin in front of the cottage. One day, Prince Charming
was going past the cottage and he saw Snow White lying in the coffin. He said to
the dwarfs, “My! My! She is so beautiful! I would like to kiss her!” And he did.
Immediately, Snow White opened her eyes. She was alive again! The Prince and
the seven dwarfs were very happy. Prince Charming married Snow White and
took her to his palace and lived happily ever after.

Reference :
http://shortstoriesshort.com/story/snow-white/
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Story No. ( 2 )
(( A hungry wolf ))

A hungry wolf saw a flock of sheep in a farm. They were eating grass. The
wolf wanted to catch the sheep.
The wolf was unlucky. There was a shepherd looking after the sheep. He
had a rifle with him.
“How am I going to catch those sheep?” the wolf asked itself. “The
shepherd will shoot me if I go into his farm.”
The wolf tried to think of a plan. It looked around and saw a sheep‟s skin. It
had an idea. It quickly stole the skin.
The wolf covered itself with the skin. It disguised itself as one of the
sheep.
"Nobody will know that I am a wolf, " the wolf said to itself.
“Now, I can catch those sheep, ” it said happily.
Then it walked slowly towards the other sheep.
The shepherd did not know that the wolf had disguised itself as a sheep.
The wolf quietly caught one of the sheep. It ate the sheep.
The wolf continued to catch the other sheep and ate them one by one. The
shepherd did not know what had happened to his sheep.
Soon, the shepherd began to realize that his sheep were getting lesser. He
wanted to find out what had happened to them.
The next day, the disguised wolf went to the farm again. It did not see the
shepherd. The wolf jumped at one of the sheep.
The shepherd was hiding behind a tree. He saw the disguised wolf. It was
attacking one of his sheep.
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Before the disguised wolf could eat the sheep, the shepherd came out. He
pulled the sheep‟s skin from the wolf.
“So, it is you! You have been eating my sheep!” the shepherd shouted
angrily.
The wolf could not run away anymore.
The shepherd caught the wolf and brought it home. He wanted to punish
the bad wolf for eating his sheep.

Reference :
http://englishstorybooks01.blogspot.com/2012/10/the-wolf-in-sheeps-skin.html
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Story No. (3)
Directions: Tell me a creative story to go along with the picture.

Reference: http://www.education.com/worksheets/writing-stories/
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Story No.(4)
(( The Frog Prince ))
Once upon a time, there lived a beautiful princess who had a golden ball. One
day, while playing in the garden, the ball fell into a pond. She was very upset
and did not know what to do. While she sat there crying helplessly, a frog
hopped out of the pond and asked, “Why are you crying, little princess?” She
told him about her golden ball. The ugly frog said, “I can help you get your ball
but what will you give me in return?” “I will give you anything you want!”
promised the princess. The frog immediately dived into the water and fetched the
ball for her. The princess was very happy. The frog reminded her, “Remember
that you promised me anything. Well, I want to be your friend, eat from your
plate, and sleep in your palace!” The princess hated the idea but she agreed and
ran back to the palace.
The next morning, the princess found the frog waiting for her. He said, “I have
come to live in your palace.” Hearing this, the princess ran to her father, crying.
When the kind king heard about the promise, he told her, “A promise is a
promise and you must keep your word. You must let the frog stay here.” The
princess was very angry but she had no choice and let the frog stay. He ate from
her plate during dinner and asked the princess to take him to her bed at night.
The princess picked him up angrily and threw him to the floor.
……………………………………………………………………………………
……………………………………………………………………………………
……………………………………………………………………………………
……………………………………………………………………………………
……………………………………………………………………………………
……………………………………………………………………………………
……………………………………………………………………………………
……………………………………………………………………………………
……………………………………………………………………………………
……………………………………………………………………………………
……………………………………………………………………………………
……………………………………………………………………………………
……………………………………………………………………………………
Reference : http://shortstoriesshort.com/story/the-frog-prince/
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Story No. (5)
((The Lion and the Mouse))
A small mouse crept up to a sleeping lion. The mouse admired the lion's ears, his
long whiskers and his great mane.
"Since he's sleeping, " thought the mouse, "he'll never suspect I'm here!"
With that, the little mouse climbed up onto the lion's tail, ran across its back, slid
down its leg and jumped off of its paw. The lion awoke and quickly caught the
mouse between its claws.
"Please, " said the mouse, "let me go and I'll come back and help you someday."
The lion laughed, "You are so small! How could ever help me?"
The lion laughed so hard he had to hold his belly! The mouse jumped to freedom
and ran until she was far, far away.
The next day, two hunters came to the jungle. They went to the lion's lair. They
set a huge rope snare. When the lion came home that night, he stepped into the
trap.
He roared! He wept! But he couldn't pull himself free.
The mouse heard the lion's pitiful roar and came back to help him. The mouse
eyed the trap and noticed the one thick rope that held it together. She began
nibbling and nibbling until the rope broke. The lion was able to shake off the
other ropes that held him tight. He stood up free again! The lion turned to the
mouse and said, "Dear friend, I was foolish to ridicule you for being small. You
helped me by saving my life after all!"

Reference :
https://www.storyarts.org/library/aesops/stories/lion.html
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Story No. (6)
(( Cinderella ))
Once upon a time, there was a beautiful girl named Cinderella. She lived with
her wicked stepmother and two stepsisters. They treated Cinderella very badly.
One day, they were invited for a grand ball in the king‟s palace. But Cinderella‟s
stepmother would not let her go. Cinderella was made to sew new party gowns
for her stepmother and stepsisters, and curl their hair. They then went to the ball,
leaving Cinderella alone at home.
Cinderella felt very sad and began to cry. Suddenly, a fairy godmother appeared
and said, “Don‟t cry, Cinderella! I will send you to the ball!” But Cinderella was
sad. She said, “I don‟t have a gown to wear for the ball!” The fairy godmother
waved her magic wand and changed Cinderella‟s old clothes into a beautiful new
gown! The fairy godmother then touched Cinderella‟s feet with the magic wand.
And lo! She had beautiful glass slippers! “How will I go to the grand ball?”
asked Cinderella. The fairy godmother found six mice playing near a pumpkin,
in the kitchen. She touched them with her magic wand and the mice became four
shiny black horses and two coachmen and the pumpkin turned into a golden
coach. Cinderella was overjoyed and set off for the ball in the coach drawn by
the six black horses. Before leaving. the fairy godmother said, “Cinderella, this
magic will only last until midnight! You must reach home by then!”
When Cinderella entered the palace, everybody was struck by her beauty.
Nobody, not even Cinderella‟s stepmother or stepsisters, knew who she really
was in her pretty clothes and shoes. The handsome prince also saw her and fell in
love with Cinderella. He went to her and asked, “Do you want to dance?” And
Cinderella said, “Yes!” The prince danced with her all night and nobody
recognized the beautiful dancer. Cinderella was so happy dancing with the prince
that she almost forgot what the fairy godmother had said. At the last moment,
Cinderella remembered her fairy godmother‟s words and she rushed to go home.
“Oh! I must go!” she cried and ran out of the palace. One of her glass slippers
came off but Cinderella did not turn back for it. She reached home just as the
clock struck twelve. Her coach turned back into a pumpkin, the horses into mice
and her fine ball gown into rags. Her stepmother and stepsisters reached home
shortly after that. They were talking about the beautiful lady who had been
dancing with the prince.
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The prince had fallen in love with Cinderella and wanted to find out who the
beautiful girl was, but he did not even know her name. He found the glass slipper
that had come off Cinderella‟s foot as she ran home. The prince said, “I will find
her. The lady whose foot fits this slipper will be the one I marry!” The next day,
the prince and his servants took the glass slipper and went to all the houses in the
kingdom. They wanted to find the lady whose feet would fit in the slipper. All
the women in the kingdom tried the slipper but it would not fit any of them.
Cinderella‟s stepsisters also tried on the little glass slipper. They tried to squeeze
their feet and push hard into the slipper, but the servant was afraid the slipper
would break. Cinderella‟s stepmother would not let her try the slipper on, but the
prince saw her and said, “Let her also try on the slipper!” The slipper fit her
perfectly. The prince recognized her from the ball. He married Cinderella and
together they lived happily ever after.

Reference :
http://shortstoriesshort.com/story/cinderella-beautiful-girl/
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Story No. (7)
(( As you sow, so shall you reap ))

One night, three thieves stole a lot of money from a rich man‟s house. They
put the money in a bag and went to the forest. They felt very hungry. So,
one of them went to a nearby village to buy food. The other two remained
in the forest to take care of the bag of money.
The thief that went for food had an evil idea. He ate his food at a hotel.
Then he bought food for his two mates in the forest. He mixed a strong
poison with the food. He thought, “Those two will eat this poisoned food
and die. Then I will get all the money for myself.”
Meanwhile, the two wicked men in the forest decided to kill their mate on
return. They thought that they would divide the money between the two of
them. All the three wicked men carried out their cruel plans. The thief who
wanted all the money for himself came to the forest with the poisoned food.
The two men in the forest hit him and killed him. Then they ate the
poisoned food and died.
Thus, these evil people met with an evil end.

Reference : http://hareendra.weebly.com/english-stories.html
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Story No.(8)
The promise
Once upon the time, in a village, lived a mother and a daughter. They were every
poor. In this same village there also lived a very rich man. He was a chief in the
village. He was a very bad chief. The people who lived in the village hated him,
but they couldn't do anything to him. The poor people were forced to work in his
fields. He paid them so little. They had to work all day long. The girl's mother
had to be the chief's employee also. She too had to work all day long.
When she got home she was exhausted. Most time she fell asleep as soon as she
arrived home.
Before the rich man had come to the village the girl's mother would take the girl
on her knee and tell her stories. Now the mother never really had time to talk to
her daughter. The daughter had not heard story from her mom for a long, long
time. She missed these stories.
She had not talked to her mother for such a long time. The girl felt pity for her
mom.
She knew that her mother was tired. But secretly she really wanted to hear a
story from her. Also she had a lot of questions to ask. The mother had made
plans to send the girl away to school to study and get an education. She
wondered why. She wanted to know and she asked her mother many times.
One day when her mom was not feeling well and could not go to work, she
called her daughter. She sat beside her mother and the mother told a story to the
daughter about two birds. The mom said, "Once upon a time there were two
brother birds that lived in a nest.
They couldn't fly well yet. One day their mom went to look for food for them.
A storm came. The wind blew hard. It blew so hard that the young birds were
thrown from the nest and they were separated.
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One bird blew to the country. There a gentleman caught him and looked after
him very well. He grew up to be well education, gentle and kind. He had a good
life.
The other bird blew to the ground. There a bad man caught him and forced him
to work.
The second bird grew up to be like the mean man. He became a bad bird."
Now she understood her mom's story and she could see that her mother loved her
enough to send her away so that she might have a better life.She promised her
mom that when she grew up she would leave and get an education and
be a good girl. She promised her that she would return and take her mother away
to a better place. Her mother hugged her and told the girl that she was proud of
her and that she was happy to hear her promise. When the girl grew up she did
leave her mother and went away to study. She kept her promises to her mother
and they live happily ever after.

Reference:

http://www.easypacelearning.com/english-books/stories/607promise-to-a-mother-story-reading-learning-english

134

Appendix (7)
Lesson plan

Note / The researcher in this study wants to teach the students how to write
creatively by using critical reading story in different methods so the researcher
focuses on the open questions which help the students to think critically then
encourage them to write and think creatively.
Day :…………
Date :………..

lesson plan
(( Snow white ))

10 th grade
story No.

New vocabulary: Jealous, witch, prince
charming, dwarfs, pity, cottage,
poisonous. bite.
New structure: once upon a time.

Objective :

1-To guess what will the story about
2- To re-name the story.
3-To create another end for the story

Technique: Individual, pair work
Resources : pictures, worksheet

Steps

Procedure

Time

Warming up

Greeting
Playing a game about the story to guess this
story talking about what ?
T. gives them a picture about the story and asks
them to guess “what do you think the story will
be about?
T. asks them to write creatively 3 sentences
about the story ?
Note / T. doesn‟t focus on grammar mainly but
on the idea

2

Before reading

T. distributes the story for the students then asks
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2
1

5

While reading

Post reading

Evaluation
(Test for creative
writing skills )

them to underline the new vocabulary to help
them to understand the whole story
T. discusses the words with the students , and
ask them what does it mean ?
T. asks them to read the story to write each
event and asks them questions about these
events .
for example
- Do you like wicked mother, and why?
- What is your opinion of these characters
(snow white – wicked mother and the hunts
man )
- Do you like this scene?
Then T. asks them a lot of questions about for
example about their favorite character, scene
and asks them why?
-Where is the story most exiting?
- What is your opinion of the story?
- Do you like the end of the story?
-Do you agree with the author of the end of the
story?
- Do you suggest another end of the story?
- Suggest another end of the story?
T. asks ss to write a summary to check rubrics .
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15

7

8

Day:…………
Date:………...

lesson plan

10 th grade

((A hungry wolf))

story No. 2

New vocabulary: disguised, shepherd,
Objective :
1- To guess what happen next.
punish.
2- To write another end for the story.
3- To write their favorite event by
Technique: group work, individual
their own words.
Resources : work sheet, PowerPoint,
LCD
Steps

Procedure

Time

Greeting
Brainstorming
Animals

Warming up

Before reading

While reading

T. uses brainstorming with the students to
ask them about the animals intended in the
coming story.
T. helps them to guess the animal for
example by telling them that it consist of 4
letters or the first letter is w…. etc. when
needed.
Ss. answer .after that T. tells them that our
story today about the wolf.
T. divides them into five groups.
T. plays the laptop and LCD to show the
events of the story only by pictures slides by
using power point program without words,
then the teacher asks each group to write the
events of the story. T. helps them to express
by using their own words .
ss. read their stories .
T. helps them when needed.
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5

5

30

Post reading
Evaluation

T. reads the real story .
T. asks them if this story is real or unreal.
T. asks them about their opinion of the story.
T. asks each group to write another end of the
story.

138

5

Day :…………
Date :………..

lesson plan
(( …………….))

Objective :
1- To talk about the picture
2- To write short story about the
picture
3- To write a title for their stories
4- To tell others by their opinion
of each group‟s story
Steps
Warming up

Before reading

While reading

Post reading

Evaluation

10th grade
story No. 3

New vocabulary: T. helps them if they
needed any meaning of any words to help
them to write their own story easily.
Technique: Individual and group work
Resources: picture for the story,
worksheet.
Procedure
Time

Greeting
T. divides them into five groups.
T. asks them to choose a leader for each
group.
T. shows the picture for the groups and gives
them work sheet.
T. asks them to express and write about the
picture in general .
T. asks each group to write short story about
the picture and write it in their work sheet .
T. gives them the help when needed to make
the process easy .
T. gives them the time to do it.
T. moves around the groups to help them
when they need.
T. asks them to write their own story, and at
the end asks each group to read it loudly to
the whole class and asks the other group to
guess a title for the story to help them to
listen carefully to each other.
T. asks them to write a secret paper with the
best story and the best one is the winner, a
type of competition between the groups.
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2

3

25

10

5

Day :…………
Date :………..

lesson plan
(( The frog prince ))

Objective :
1- To write an end of the
story
2- To guess another title
of the story

Steps

Warming up

Before reading

While reading

Post reading

Evaluation

10 th grade
story No.4

New vocabulary :upset, pond,
immediately
New structure : keep your word
Technique: individual, and pair work
Resources: work sheet of the open
ended story.
Procedure

Greeting
Playing a game about the story to guess this
story talking about what by play song about
the animal.
T. asks them to work in pairs in this
session
T. distributes a work sheet about the story
(open ended story )
T. asks them to read it silently first and
asks them about any difficult word and
discuss it with them .
T. asks them to complete the end of the
story.
T. uses Arabic if necessary.
Ss. try to write .
T. moves around to helps them.
When they finish T. asks them to read it
loudly.
Then T. asks them to guess another title of
the story.
T. asks them to write their opinion of the
story “the princess and her promise”.
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Time

5

10

15

10

5

Day :…………
Date :………..

lesson plan
(( The lion and the mouse ))

1-To say their opinion of the story.
2-To answer the questions of the story.
3-To tell the moral lesson that we have
learnt from the story.
Steps

Before reading
While reading

Post reading

Evaluation

Story No. 5

New vocabulary: ridicule, crept, suspect,
jungle, hunter, pitiful.
New structure :
Let me go, I will come back, he could
ever help me.
Technique: Individual,
Resources : box, real objects,
Procedure
Time

Objective :

Warming up

10 th grade

Greeting
Playing a game about the story to guess this
story talking about what by bringing a close
box and put a lion model on it. Then the
teacher asks them to guess what is in her box.
T. helps them by telling them description for
it. for example – it is an animal. they called it
the king of forest … etc.
Ss . answer .
Then T. tells them that our story today is
about the lion and the mouse
T. asks them to read their story loudly.
T. asks them about the difficult word to
discuss it.
T. asks the students a lot of questions about
the story to stimulate their thinking. and to
help them to think creatively.
Which animals do you like and why ?
Would you like to have this animal as a
friend and why ?
Can you make a list of the good and bad
points of a lion ?
Could this story really happen?
Is the story believable and why?
T. asks them to write if they like the story or
not and why ? by their own words.
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4

1
10

25

5

Day :…………

lesson plan

Date :………..

((Cinderella))

1- To answer the story‟s question.
2-To guess another title of the story.
3-To change the happy end of the story
into sad one.

Technique : group work, individual
Resources : LCD, laptop, worksheet

Steps

Before reading

While reading

story No. 6

New vocabulary :Stepmother, handsome,
wicked, pumpkin, servant

Objective :

Warming up

10 th grade

Procedure
Greeting
Brainstorm (by asking each student about their
favorite cartoon on the T.V when they were
children.

T. shows the story by LCD
T. asks them to read the story silently and get
the difficult words to write them on the board
to discuss .
T. asks them to read the events of the story
loudly
T. discusses the events of the story with the
students.
T. makes sure that they understand the story
by asking them some question about the
story‟s events.
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Time

3

7

30

Post reading

Evaluation

T. asks them some question about the
story.
for example :
 Name a problem or conflict in the
story?
 Is the story believable?
 Could this story really happen?
 How is Cinderella in the story made to
seem good or bad, likable or unlikable,
interesting or dull ?
 What was the author‟s solution to the
conflict/problem?
 At the end of these questions the
teacher asks each group to change the
story‟s end from happy to sad end by
their own words. T. gives them the
help.
Then asks them to read their end to
check their creativity.
T. asks them to write another title of the story.

143

5

Day :…………
Date :………..

lesson plan
(( As you sow, so shall you reap ))

Objective :
1-To talk about the story‟s event.
2-guess another title of the story.
3-To write a moral lesson we have
learnt.
4-To write a proverb which describe the
gist of the story.
5-To summarize the whole story.
Steps

Warming up

Before reading

While reading

10 th grade
story No. 7

New vocabulary: Reap, sow, remained,
poisoned, mate, cruel, evil.
Technique : individual, pair work
Resources : worksheets

Procedure

Greeting
Brainstorming “by asking them about any
English proverbs.

Time

3

T. distributes the story on the paper and asks
them to read it silently to underline the
difficult word.
T. discusses the difficult words and
illustrates them.

5

T. asks them to read the title and help them to
translate it to illustrate the gist of the story.
T. asks them to read the story and discuss it.
T. asks them some question through the
reading.

30
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Post reading

Evaluation

At the end of reading the teacher makes sure
that they understand the story by asking them
some question to stimulate their thinking and
to help them to think creativity.
The questions are:
1- What is your favorite scene? Why?
2- Where is this story most exciting?
3-What scene or aspect of this story in your
opinion worked best?
4- What is the moral lesson we have learnt
from this story?
5- Give me a proverb that illustrates the gist
of the story?
Then the teacher distributes the worksheet
below and asks them to write the beginning
and the middle and the end of the story.

(( Work sheet ))
Middle:

Beginning:

End:
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7

Day :…………
Date :………..

lesson plan
((The promise))

10 th grade
story No. 8

New vocabulary: chief, employee,
Objective :
1-To write their opinion of the story‟s
separated, village.
character.
2-To rename the story.
Technique : Individual
3-To answer the questions.
4-To write another end of the story.
Resources : lap top, LCD,
Steps
Procedure
Time
Greeting
Warming up
T. asks them a riddle ( What is the center of
5
gravity ? just for fun
T. asks Ss. if they keep their promises ?
Then T. shows the story by using LCD
T. asks them to read it silently to underline
Before reading
5
the difficult words.
T. helps them to illustrate the difficult words.

While reading

Post reading

Evaluation

T. asks them to read the story loudly to
discuss it.
Ss. read it and the teacher asks them question
after each event to make sure that they listen
carefully.
T. asks them a lot of question to help them to
think critically.
The questions are :
 What sort of story is it?
 How did the story make you feel?
 Re-tell the story with your own writing?
 What can this story teach us ?
 Did the character do the right thing in the
end? discuss?
 Write your opinion about the story?
 Suggest a tittle for the story?
T. asks Ss. to write their opinion about
the story, then asks them if they
like the story and why ?
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Appendix (8)
The names of the referee

The primary program was handed to this expertise in education in the
two universities the Islamic University, Al Aqsa University and Gaza
university.
Name of referee
1. 1. Dr.Mahmoud
Baroud

The degree

Place of work

Ph.D. in English and
comparative literature

The Islamic University

Ph.D. in English

The Islamic University

2. Dr. Abdrabu Abu
Alyon
3. Mr Adham Abu
Hattab
4. Dr. Mohammed Atyia

MA. in methodology

AL Aqsa University

Ph.D. in methodology

AL Aqsa University

5. Dr. Enas Hammad

Ph.D. in methodology

AL Aqsa University

6. Dr.Hashim Abdeen

Ph.D. in English
Literature

Gaza University

7. kamal abu Shamla

MA. In methodology
and technique
English teacher

Supervisor of English
language
Ibn Khaldoun School

English teacher

Ibn Khaldoun School

8. Miss Insherah Abu
Azab
9. Miss Karima
ALakkad
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Appendix (9)
The names of the referee of the teacher guide

Name of referee
1- Abdel Fattah Olyyan
2- Miss feda‟a AL Astal
3- Miss Sahar Faris

The degree

Place of work

MA. In educational
administration
English teacher

Ministry of Education
and Higher Education
Teacher in Mercy
Corps
Haifa School

English teacher
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