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Abstract
This study aimed to investigate the effect of aguided Webquest on enhancing writing skills
among ninth graders at UNRWA Schools.The researcher chose Al Zaitoon Girl Prep (A)
School in (UNRWA) School in Gaza governorate because there is the computer lab and its
connected to the Internet .It also has a smart board is needed for experiment and that facilitate
the researcher s task.
The sample consisted of 78 ninth graders who were chosen purposively from the large
number of students . . It was divided into two equal groups. The experimental and a control
group, an experimental group consist of (39) students and a control one consist of (39 )
students. The researcher used two tools, pre-post achievement test and a Webquest.
The researcher applied the pre-test before starting the experiment, the results showed
that the two groups were equivalent in their previous learning and general achievement.
After that, a Webquest was used to teach the experimental group, whereas the ordinary
method was used with the control group.

The two groups were tested again in using a

Webquest in writing after the application of the experiment. The results were statistically
analyzed. The study findings revealed that there were statistically significant differences
between the mean scores attained by the experimental group and those by the control one in
favor of the experimental group.
The data of the study were analyzed using T-test independent sample, which was used to
determine significant differences between the groups. Effect size technique was also used to
measure the effect size of the WebQuest programme on the experimental group in each scope
of the test.Effect size technique indicated a large effect of the WebQuest programme on
improving summary writing, letter writing and paragraph writing.
Based on those findings, the study recommended the necessity of implementing the
WebQuest method in teaching English language to bring about better outcomes in students'
achievements of English language. It was also suggested that further research should be
conducted on the effect of the WebQuest on different dimensions of learning English
language and other school subjects.
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Abstract in Arabic

الملخص باللغة العربية
ىدفت ىذه الدراسة إلى دراسة أثر الرحالت المعرفية عمى تعزيز ميارات الكتابة لدى تالميذ الصف التاسع
في مدارس األونروا.اختارت الباحثة مدرسة بنات الزيتون اإلعدادية (أ) التابعة لوكالة الغوث حيث يتوفر
مختبرات الحاسوب متصل بإنترنت وأيضا السبورة الذكية التي سيمت ميمو الباحثو.

وقد تم اختيار عينة الدراسة بالطريقة القصدية .وتألفت العينة من  87طالبة من طالبات الصف التاسع.
تم تقسيميا إلى مجموعتين المجموعة التجريبية والمجموعة الضابطة ،حيث تكونت المجموعة التجريبية

من ( )93طالبة والمجموعة الضابطة من ( )93طالبة.

استخدمت الباحثة أداة :االختبار التحصيمي القبمي البعدي فطبقت االختبار القبمي قبل البدء بالتجربة
حيث أظيرت النتائج أن العينتين متكافئتين في التعمم المسبق والتحصيل العام وبعد ذلك استخدمت

الباحثة الرحالت المعرفية عبر الويب لتدريس المجموعة التجريبية ،بينما استخدمت الطريقة التقميديو

لتدريس المجموعة الضابطة .تم اختبار المجموعتين مرة أخرى بعد تطبيق التجربة وتم تحميل النتائج
إحصائيا حيث أظيرت النتائج أن ىناك فروق ذات داللة إحصائية بين المجموعة التجريبية والضابطة
لصالح المجموعة التجريبية و يعزي ذلك إلى استخدام (الويب كويست) الرحالت المعرفية عبر الويب .وقد

أوصت الدراسة بضرورة استخدام الويب كويست لتحقيق نتائج افضل في تحصيل الطمبة .واقترحت

الباحثة ضرورة إجراءالمزيد من الدراسات لمتعرف عمى اثر استخدام الويب كويست عمى الجوانب المختمفة
في تعميم المغةاإلنجميزية وغيرىا من الموادالدراسية.

V

Table of Contents

Subject
Dedication
Acknowledgements
Abstract
Abstract in Arabic
Table of Contents
List of Tables
List of Figures
List of Appendices
List of Abbreviations
1

1.1
1.2
1.3
1.4
1.5
1.6
1.6.1
1.6.2
1.7
1.8
1.9
2

2.1
2.1.1
2.1.2
2.1.3
2.1.4
2.1.5
2.1.6
2.1.7
2.2
2.2.1
2.2.2
2.2.3
2.2.4

Chapter I Background of the Study
Introduction
Background
Statement of the Problem
Research Hypotheses
The Purpose of the Study
Significance of the Study
The Definitions of term
Limitations of the Study
The Academic Limit
The Time &Place Limit
The Population
Sample of the Study
Procedures of the Study
Summary

Page
no.
II
III
IV
V
VI
X
XII
XIII
XIV
1
2
2
5
5
6
6
6
8
8
8
8
8
8
10

Chapter II Theoretical Framework

11

Theoretical Framework
Introduction
The First Domain : Computers
Background
Importance of Computer in Schools
Computers in the Classroom
A Teacher's Guide to Using Technology in the Classroom
The Role of the Teacher
The Role of the Student
The Psychology of Using Technology
Computer and Success in English
The Second Domain: E-learning
Defining E- learning
Levels of e-learning
The Development of the Concept of E-learning
Cooperative learning and the use of groups

12
12
12
12
13
14
15
15
16
17
17
18
18
18
19
20

VI

Subject
2.2.5
2.3
2.3.1
2.3.2
2.3.3
2.3.4
2.3.5
2.3.6
2.3.7
2.3.8
2.3.9
2.3.10
2.3.11
2.3.12
2.3.13
2.4
2.4.1
2.4.2
2.4.3
2.4.4
3
3.1
3.2
3.3
4
4.1
4.2
4.3
4.4
4.5
4.5.1
4.5.2
4.5.3
4.5.4
4.5.5
4.6
4.6.1
4.6.2
4.6.3

The Benefits of Using E-learning
The Third Domain: WebQuest
History and Structure of Webquests
The Pioneers of The WebQuest
Types of WebQuest
Components of a WebQuest:
Building and Using WebQuests (Web Sightings)
What is a WebQuest?
What is the Purpose of Webquest?
Working with a WebQuest:
Essential WebQuest Principles
Creating a Draft Web Page
―WebQuest Writing Instruction‖ (WQWI).
WhyShould Teachers Use WebQuest?
Steps to Create a WebQuest
Summary
The Fourth Domain: Writing
Writing
The Principles of Teaching Writing
Purposes for Teaching Writing
The Nature of Writing
Summary
Chapter III Previous Studies
Introduction
Studies Related to Using WebQuest in Teaching
Studies Related to Teaching Writing Skill
General Commentary on the Previous Studies
Summary
Chapter IV: Research Design and Methodology
Introduction
Methodology of the Study
The Study Community
The Sample of the Study
Description of the Webquest Programme
Designing the Webquest
Analysis Stage
Design Stage
Development Stage
Implementation Stage
Evaluation Stage
The Instrumentations
Achievement Test
The General Objectives of the Test
The Pilot Study
VII

Page
no.
21
21
22
22
22
23
25
28
28
29
29
30
30
31
32
32
33
33
33
34
36
52
53
54
54
68
77
80
81
82
82
82
82
83
84
84
85
86
87
87
87
87
87
88

Subject
4.6.4
4.6.5
4.6.6
4.6.7
4.7
4.8
5
5.1
5.2
5.3
5.4
5.5
5.5.1
5.5.2
5.5.3
5.5.4
5.6
5.7

The Validity of the Test
Reliability of the Test
Difficulty Coefficient
Discrimination Coefficient
English and General Achievement Variable
Previous Learning Variable
Summary
Chapter V: Results, Discussion and Recommendations
Introduction
Question (1) Findings
Question (2) Findings
Question (3) Findings
Question (4) Findings
Discussion
Discussing the First Finding
Discussing the Second Finding
Discussing the Third Finding
Discussing the Forth Finding
Conclusion
Recommendations
Summary
References
Appendices

Page
no.
88
90
90
91
92
93
94
95
96
96
98
99
100
102
103
103
105
105
106
107
109
110
118

VIII

List of Tables

Title

Page
no.

1.

Examples of a Heading

40

2.

Examples of the Greeting

40

3.

Informal Letter Writing Format

41

4.

Business Letter Writing Format

41

5.

Official Letter and Applications Writing Format

42

6.

The distribution of the sample according to the groups

83

7.

Correlation coefficient of translation items for translation

89

8.

Pearson Correlation coefficient for every scope from the test with the total
degree of the test and the scopes with others scopes

89

9.

Spilt –half Technique

90

10.

(K_R21) Coefficients for the Test Domain

90

11.

Difficulty Coefficient for each Item of the Test

91

12.

Discrimination Coefficient for each Item of the Test

92

13.

T-test results of Controlling English Achievement Variable

92

14.

T -test results of Controlling General Achievement Variable

93

15.

T. test results of Controlling Previous learning in English variable

94

16.

T-test Independent sample Results of Differences between Experimental and
control group in relation to ― the summary‖ in the post test.

97

17.

The Table References to Determine the level of Size Effect (η 2) and (d)

97

18.

"T" Value, eta square " η 2 " , and "d" for each Domain and the Total Degree

98

19.

T-test independent Sample Results of Differences Between Experimental and
Control Group in Relation to ―writing paragraph‖ in the post test.

20.

"T" value, eta square " η 2 " , and "d" for each Domain and the total degree

IX

98
99

Title
21.

T-test independent sample results of differences between experimental and
control group in relation to ― the writing letter‖ in the post test.

22.
23.

"t" value, Eta square " η2 " , and "d" for each domain and the total degree
T-test independent sample results of differences between experimental and
control group in relation to ―writing skill‖ in the post test.

Page
no.
100
100
101

24.

T.test results of controlling previous learning in English variable

101

25.

"t" value, eta square "η2" , and "d" for each domain and the total degree

102

X

List of Figures

Figure no.

Title

Page no.

1.

E-learning

20

2.

Components of a WebQuest

25

3.

ADDIE

84

4.

WebQuest Design process

86

XI

List of Appendices

Appendix
no.

Title

Page
no.

1.

Writing Skills Test for Grade 9

119

2.

A Guided Webquest

125

3.

Referee Committee for Study Tools

133

4.

UNRWA Permission

140

5.

Teacher Guide

142

6.

Pictures of the project

151

XII

List of Abbreviations

(IT)

Information Technology.

(CPU)

Central Processing Unit.

(CD)
(ePALS)

Certificate of Deposit.
Exchange [http://www.epals.com], has been a pioneer in classroom collaboration
and has gone on to develop one of the world's largest online classroom
communities.

(CAL)

Computer Assisted Learning.

(ICT)

Information and Communications Technology

(TEL)

Technology-enhanced Learning .

(CBI)

Computer-based Instruction.

(ASTD)

Association for Talent Development .

(CAST)

The Center for Applied Special Technology .

(IEP)
(WQWI)
(ADDIE)

Individualized Education Program.
WebQuest Writing Instruction.
Analysis, Design ,Development, Implementation ,Evaluation.

XIII

1 Chapter I
Background of the Study
Introduction
Background
1.1

Statement of the Problem

1.2

Research Hypotheses

1.3

The Purpose of the Study

1.4

Significance of the Study

1.5

The Definitions of Term

1.6

Limitations of the Study

1.7

The Population

1.8

Sample of the Study

1.9

Procedures of the Study

Summary

Chapter I
Background of the Study

Introduction
This chapter will focus on the background of the study which included an introduction in
which the researcher focused on using Webquest and the importance of writing. The
researcher stated the problem of the study, research hypotheses and Questions.
Then the researcher mentions the purpose of the study and the significance. The definitions of
terms included in the research. Also she clarifies the limitations of the study at the end she
mention the sample of study and Summary to this chapter.

Background
Nowadays everyone knows the importance of English language in today's world .The English
language has been widely used and considered as a universial language. English is very
powerful that it has been used when negotiating with very prominent personalities.
Communicating through writing is considered to be a complex human task to incorporate
cognitive, perceptual and motor aspects .In fact, one of the prime tasks expected of form
school children is to write, usually students starting at the first days of school where are
taught to write their names. (Abu Rass, 2001).
Writing has an Islamic concept, where it receives special emphasizes in the Holly Quran and
Sunnah. The Holy Quran devotes special emphasis to writing where Allah says in Surah Al
Qalam, verse 1" Nun. By the pen and by what they (the angles) write (in the Records of
men)."Allah swears by the three letters "nun" then in the pen which is the tool of writing and
finally in what the angels write in the records of men. This verse shows the importance of
writing in Islam. Also, in a Long Hadith, Albani (1982, p. 286) narrated that, Prophet
Mohammed (Peace and blessings of Allah be upon him) said, "The first thing that Allah
created was the pen…" (Isa, 2012).
To learn the basics of the English language we must learn the basics of correct writing in a
suitable way.
The peer group is a powerful motivator in a teenager‘s life; it is one that can be used
positively to influence attitudes toward writing.While traditional forms of teaching, such as
lecturing, certainly enable an instructor to disseminate a body of knowledge fairly quickly and
2

efficiently, they do not necessarily engage students most effectively or authentically in the
learning process. Current educational theory (Hanson,2002; Manery,2003; Wilkinson,
McNutt, & Friedman,2003) holds that meaningful learning requires learners to interact with
new information in ways that enable active inquiry.Group work is a way of sharing
knowledge, comparing opinions and discussing idea orally before doing individual or class
work)Withrow,2007) .
New Technology for education improves the way students write or spell. Using computers in
the classroom helps students learn how to blog or write educative essays. Since these
computers have word applications which have built-in dictionaries, students will find it easy
to write essays or take notes using a computer. Also students can learn how to spell using
English teaching games. These teaching games will provide a student with simple and
complex English games and puzzles for a student to solve, then, some English video games
can even teach them how to pronounce specific English terms. Students find typing with a
keyboard more interesting than writing with a pen.
Some of the barriers in education have been broken down by this new technology for
education; students can learn from anywhere, teachers can easily reach their students from
anywhere. Technology is helping to change education in a positive way; it is part of the
modern world. Technology for education is improving grades of students and it prepares them
for the future.
Anyone who has successfully integrated the use of computers in the classrooms will agree
that it is much more than knowing how to use a specific program. Knowing how to use a
particular program with students is important, but teaching skills are the key of success .
Technology is used in education for two main reasons: as a tool for increasing the
effectiveness of instruction and to integrate technology into the curriculum. Researchers are
trying to answer the questions of how technology should be integrated and what the effect of
this process will be on various dimensions of the teaching-learning process. One possible
answer to this question is WebQuest.
WebQuests are inquiry-based activities through which students interact with resources on the
Internet (Dodge, 1997).WebQuest, which makes students access the web to complete a task or
solve a problem, elicits higher-order thinking rather than simple information searching and
recall. Students should have opportunities to construct their own knowledge and to develop
their own cognitive maps, connecting concepts with meaning making. As students actively
3

engage with learning, they can move to higher levels of cognition that involve applying,
synthesizing, and evaluating knowledge.
In these days and age of MP3s, Ipods, Ipads, lab tops, and I phones the teachers ought to catch
up with technology. With WebQuest we can do this. We can use our students' favorite
medium, technology, to zoom in themes and issues to connect them to the world around them
through English. (Elkhateeb, 2012).
Teachers can design Webquest to eliminate some of the traditional obstacles to art-based
learning, expanding the types of inquiry that can be undertaken in classes and enabling
students to master materials through problem solving and critical thinking. As teachers and
researchers, we are interested in examining how webquest can nurture authentic forms of
student learning.
The researcher of the current study really liked the versatility of this software [WebQuest].
These are great ways to incorporate writing and other skills. She believes it is very important
to all aspects of education.
The researcher of the current study want to investigate how far a webquest can enhance
writing skills among ninth graders at UNRWA Schools.

Influenced by the proverb which – Confucius said: " I hear and I forget. I see and I remember,
I do and I understand"
The researcher has chosen the ninth grade because they have reached the age in which they
can benefit from using computers and internet to learn and to gain information related to their
curricula.
The need for this study springs from the following facts :
1. The researcher interviewed English supervisors and teachers who have wide
knowledge about students' levels and results, especially in 9th exams. Most of them
agreed on the idea that students are in competent in some writing skills .
2. The lack of research in this field takes our teachers and students far away from
technology contemporary life.
3. The lack of research that using webquest in English language skills .

4

1.1 Statement of the Problem:
The problem of the study is addressed in the following main question:
What is the effect of a guided webquest on enhancing writing skills among ninth graders at
UNRWA Schools?
Research questions:
From the above mentioned question, the following sub-questions were derived:
1) Are there statistically significant differences at (α ≤ 0.05) in the level of writing a
summary skill among students who learn English writing through using the guided
Webquest (experimental group) and the control group?
2) Are there statistically significant differences at (α ≤ 0.05) in the level of writing a
paragraph skill among students who learn English through using the guided Webquest
(experimental group) and the control group?
3) Are there statistically significant differences at (α ≤ 0.05) in the level of writing a letter
skill among students who learn English writing through using the guided Webquest
(experimental group) and the control group?
4) Are there statistically significant differences at (α ≤ 0.05) in the level of all skills between
the post test of the experimental group and the other one of the control group?

1.2 Research Hypotheses:
Based on the questions, the researcher hypothesizes the following:
1) There are no statistically significant differences at (α ≤ 0.05) in the level of summary
writing skill among students who learn English writing through using the guided
webquest (experimental group )and the control group .
2) There are no statistically significant differences at (α ≤ 0.05) in the level of paragraph
writing skill among students who learn English writing through using theguidedweb
quest (experimental group) and the control group.
3) There are no statistically significant differences at (α ≤ 0.05) in the level of letter writing
skill among students who learn English writing through using the guided Webquest
(experimental group)and the control group .
4) There are no statistically significant differences at (α ≤ 0.05) in the level of all skills
between the post test of the experimental group and the other one of the control group.
5

1.3 The Purpose of the Study:
The use of WebQuest in this study:
To measure the effect of a guided Webquest on enhancing writing skills.

1.4 Significance of the Study:
The significance of this study springs from the fact that Webquest technology has been
recently introduced to the field of education. Therefore the study will:
1- Help the teachers of English language to get benefit from the Webquest and
its content when teaching writing.
2- Presents a new technique of improving students writing skills which are highly
needed to be better.
3- Motivate students to publish their work, to encourage group work and provide
opportunities to share uploaded files.
4- provides teacher sand curricula designers in using a new and an active tool.
5- WebQuest allows students to work cooperatively to learn and exchange new
information while using technology that provides the multiple forms of
information needed to understand a new topic.

1.5 The Definitions of term:
The Effect:
It is the statistically significant difference between the achievement of the two
writing groups: the experimental which was taught by using a Webquest, and the control
group which was taught by the ordinary method.
The researcher defines it as, the degree of improvement in student s achievement in writing
skills in English language as a result of learning English writing by using a Webquest.
A guided WebQuest:
Dodge (1997) defines it as ―An inquiry-oriented activity in which most or all of the
information used by learners is drawn from the Web. WebQuests are designed to use learners'
time well, to focus on using information rather than looking for it, and to support learners'
thinking at the levels of analysis, synthesis and evaluation.‖
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The researcher adopted Kundu, Rina; Bain, Christina 2006 definition:
―Webquests are online, interactive modules that allow students to be involved in inquiryoriented learning under the guidance of the teacher. A Webquest can be thought of as a
microworld, where students explore an issue in a learning environment that is both
cooperative and contextual‖.
A Webquest is online, interactive and guided modules that allow students to be engaged in an
inquiry oriented learning process .The researcher adds―guided‖ to the Webquest because it is
a new tool where the researcher will direct EFL students in Gaza on how to use it.
Writing:
Oluwadia (1992) define writing as a continuous process to discover the most effective form of
language to communicate the individual‘s thoughts and feelings to others. The researcher
defines writing as the representation of English language in terms of an organized discourse
of sentences, paragraphs and letters.
Writing skills :
The researcher selected the following three sub skills to conduct her research:
1. Summary writing skill: writing a good summary demonstrates that students clearly
understand a text and that they can make their readers understand what you are trying
to say .They mastered to summarize a text quickly and successfully in Webquest
journey .
2. Paragraph Writing skill: a paragraph is unit of the thought has several or many
sentences in it. (The researcher focused on teaching the student how to practice the
different stages of writing a coherent and good paragraph by Webquest .
3. Letter writing skill: The skills of enabling students to produce well organized simple
letters with clear purposes and shapes.

- Ninth graders :
Female students who are between 14 and 15 years old and studying English for Palestine in
UNRWA schools in Gaza strip.
- UNRWA Schools:

7

Palestinian students attending United Nations Relief and Works Agency (UNRWA) schools
for refugees in Gaza

1.6 Limitations of the Study:
1.6.1 The Academic Limit:
- The study is limited to teaching English language textbook '' English for Palestine 9
The study is limited to these writing skills (summary– writing paragraph – letter writing)
The units: 9-10-11-12-13.

1.6.2 The Time &Place Limit:
The study is limited to ninth graders, Al Zaitoon Girl Prep. (A) School for Girls in (UNRWA)
School. It is implemented in the second semester (2013 – 2014).

1.7 The Population:
The community of the study consisted of all the ninth graders at UNRWA Schools in Gaza for
the school year(2013 – 2014 ).

1.8 Sample of the Study:
The sample of the study comprises (78) female students, distributed into two groups:
The experimental group which consisted of (39) female students and the control one
which is composed of (39) female students .

1.9 Procedures of the Study:
The following steps were followed:
1. Literature review related to the topic of the research to get full understanding how to
design Webquest and how to teach it, in different contexts, especially on developing
writing skills.
2. Designing the achievement test which is a tool of the study, (see appendix1) .Also
designing a guided Webquest .(Appendix 2).
3. Consulting a number of language teaching and information technology (IT) experts and
specialists to verify the validity and reliability of the tools.(See appendix 3).
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4. Visiting the school which the researcher chose according to finding the facilities that she
want to implement such as internet and computer lab .
5. Taking permission from the UNRWA administration in Gaza to carry out this study.( See
appendix4).
6. Making sure that all the students had the basic skills in dealing with the computer and the
Internet before implementing the experiment of the study by using this form in the first
meeting.( Teacher guide )
7. Implementing a pilot study to ensure the validly and the reliability of the study tool.
8. Applying experimental method in collecting and analyzing the data.
9. Preparing a teacher guide . (Appendix 5)
10. Carrying out a statistical analysis to compare the scores of the two groups on the pre/
post- test the treatment essay tests were collected, computed, and analyzed by using
Statistical Package for Social Science (SPSS). The significance level used was 0.05. The
following statistical styles were used:
-

Pearson correlation: to determine the internal consistency validity of the test items and
the evaluation criteria of the test.

-

Kud-Richardson (K-R21): to measure the reliability of the test items.

-

Split-half technique: to test the reliability of the questionnaire items.

-

T. Test independent samples: to control the interferential variables and to measure the
statistical differences in means between the two groups due to the study variables.

-

Effect size level by using T value, Eta square, and Cohen's d: to check the effect
volume (extent) of the evident significant differences between the two groups and
within the experimental group.

11. Introducing some practical suggestions and recommendations based on the results of the
study.
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Summary
Chapter One attempts

to define the statement of the study and the questions seeking for

examining the effect of aguided Webquest on enhancing writing skills among ninth graders at
UNRWA schools in Gaza. This chapter also includes the purpose, the significance of the
study, the definitions of term, the limitations of the study and the procedures of the study.
Chapter two will deal with the theoretical framework focusing on using a Webquest in
teaching writing.
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Chapter II
Theoretical Framework
Introduction:
This chapter presents the theoretical framework which includes four domains: computers,
E-learning, WebQuest, and Writing in English.

2.1 The First Domain : Computers
Background:
A computer is a device that accepts information (in the form of digitalized data) and
manipulates it for some results based on a program or sequence of instructions on how the
data is to be processed. Modern computers inherently follow the ideas of the stored program
laid out by John von Neumann in 1945. Essentially, the program is read by the computer one
instruction at a time, an operation is performed, and the computer then reads in the next
instruction, and so on. Recently, computers and programs have been devised that allow
multiple programs (and computers) to work on the same problem at the same time in parallel.
(Rouse,2005).
A computer is an electronic device that manipulates information, or data. It has the ability
to store, retrieve, and process data. You can use a computer to type documents, send email,
and browse the Web. You can also use it to handle spreadsheets, accounting, database
management, presentations, games, and more.
However, computers really are not that mysterious. All types of computers consist of two
basic parts: Hardware, Software.


Hardware is any part of your computer that has a physical structure, such as the
computer monitor or keyboard.



Software is any set of instructions that tells the hardware what to do. It is what guides
the hardware and tells it how to accomplish each task. Some examples of software
include web browsers, games, and word processors such as Microsoft Word.



Teachers cannot be expected to use technology if they are unfamiliar with it; however,
educators do have a responsibility to better prepare themselves to meet the needs of
their students. Teachers need to ensure that their students meet national, state, or
district technology standards. Although knowing how to effectively integrate
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technology throughout the curriculum requires more than knowing how to use a
computer, having the ability to use a computer is the first step.( Bosch,2009).
Morton (1996,p.35) claimed that when computers are used, the following learning
processes are engaged:


Gather information,



Teacher as facilitator,



Involvement in experiential learning,



Face-to-face communication,



Expanded creativity, and testing of new knowledge.

The researcher agrees with these points and found that using computer in learning English
especially in writing skill create enjoyable and useful atmosphere , increase interactions
between students and teacher and learning writing became easy .

2.1.1 Importance of Computer in Schools:


The use of computer education in both public and private schools provides students
with the technology skills required for college. Students in elementary schools begin
learning the basics of computer use in kindergarten Computer in primary schools can
expose students to additional resource, such as online encyclopedia, dictionaries,
government-sponsored educational sites, learning games and online tutoring. In the
future, computers will play an even bigger part in the everyday school agenda. Experts
predict that the time is coming soon when the teacher will be mainly a facilitator of
learning while children sit at computers and complete the majority of their class work,
homework and special projects.



Computers are becoming common a place in school as aids to learning. Children can
work individually or in pairs at a computer. Some schools place computers in the
classroom, others locate the computers in computer labs. They are used in reading,
writing, mathematics, science, and social studies instruction. Some programs teach
keyboarding. Software is any set of instructions that tells the hardware what to do. It is
what guides the hardware and tells it how to accomplish each task. Some examples of
software include web browsers, games, and word processors such as Microsoft Word.
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using computers to learn mathematics, the computer serves as a tutor, a tool and a
tutee .(Dimafelix 2012) .

The researcher used many educational media in classroom as smart board, different computer
programmes like powerpoint and youtube .Also computers are available to all students .

2.1.2 Computers in the Classroom
Computers in the classroom include any digital technology used to enhance, supplement, or
replace a traditional educational curriculum. Computers have become more accessible,
inexpensive, and powerful, the demand for this technology has increased, leading to more
frequent use of computer resources within classes, and a decrease in the student-to-computer
ratio within schools.
Moreover, Jain (2005: p.208) describes the role of the computer in the teaching/ leaning
process as follows:


It improves teaching and learning process.



It strengthens teacher professional development.



It supports broad educational reform.



It enhances school-community partnerships.



It improves school management.

Murphy (1995, p.11) also summarizes the following learning outcomes that result from the
use of computers in classroom:
1- social growth,
2- problem solving,
3- peer teaching,
4- independent work,
5- Exploration.
As a result of using computers in their classroom to make choices initiate their own activities,
students viewed computer technology as part of their active learning.
This rich environment was computer for them and was viewed as a "celebration of learning"
(Murphy, 1995, p.15).
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2.1.3 A Teacher's Guide to Using Technology in the Classroom:
Teachers in all academic disciplines face increasing expectations to integrate technological
applications into their lessons. These applications can be used to supplement face-to-face
instruction or as stand-alone learning modules. Either way, technological applications can
facilitate student-centered, inquiry-based instructional approaches(Marianne L and Grace Goc
et al 2004).
One of the competencies for the state teaching credential was the ability to use computers in
the classroom.As noted in the preface, strategy is designed to assist new and practicing
teachers with successfully implementing technology into their curricula. Before diving into
the use of technology with students, however, it is important to examine some fundamental
topics related to using technology in the classroom (Ivers2003) .
The researcher used a Facebook page and e mail to facilitate students learning, by increased
interaction with students and instructors, and notifications for getting information. Two of the
most common uses of the internet, Facebook and e mail were used to communicate with
students at home , sending homework and keep in touch with them.

2.1.4 The Role of the Teacher:
Teachers need to be prepared to integrate technology into their curriculum. There are a variety
of ways through which can be accomplished. Teachers can attend workshops during the
school day or after school hours; and/or they can attend courses that help them learn about
technology and technology integration. In addition, teachers can learn through the many
online tutorials or through distance-learning courses.
Teachers can also enhance their classroom lessons through the use of Internet projects. That
is, they can use the Internet to link their students to other classes to work collaboratively to
further enrich any topic they are learning. This creates the shared learning environment
around classroom instruction. There are many places on the Web that can help teachers
engage in such activities. The researcher has observed the number of educational tools and
Web sites grow steadily since she first started doing a guided Webquest. One Web site in
particular, ePALS Classroom Exchange [http://www.epals.com], has been a pioneer in
classroom collaboration and has gone on to develop one of the world's largest online
classroom communities. Over 2.8 million students and teachers in 182 countries are online
with ePALS and experiencing a whole new kind of pen pal and shared online learning
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relationships where they communicate globally, collaborate on class projects, practice foreign
languages, and learn about other cultures via the Internet.
There are several websites that are specifically geared towards creating Webquest.
Questgarden, Zunal, and Teacher web all allow teachers to create accounts, and these
websites walk them through the process of creating a Webquest.
Teachers anywhere in the world can search for compatible classrooms and plan collaborative
Internet activities that will engage students in meaningful shared learning activities with their
peers. This kind of activity provides the opportunity for teachers to get to know their
international counterparts as well. Teachers also need to incorporate standards, assessment,
and meaningful Internet activities into all of their classroom instruction.
Dudeney,(2000). Explain the skills that must be provided to the teacher:
Producing a Webquest does not entail any detailed technical knowledge ,whilst all of the
examples in the further reading are essentially web-based, it is extremely easy to produce a
professional-looking and workable design using any modern word processor. The skillset for
producing a Webquest might be defined as follows:


Research skills.It is essential to be able to search the Internet and quickly and
accurately find resources. It is beyond the scope of this article to delve into the finer
points of using search engines and subject guides, but a good reading of their
respective help pages will dramatically improve the accuracy of any search.



Analytical skills it is also very important to be able to cast a critical eye over the
resources you do find when searching. Make sure to visit any website you are
considering using thoroughly before basing any activity around it.



Word processing skills you will also need to be able to use a word processor to
combine text, images and web links into a finished document. This particular set of
skills can be acquired in approximately ten minutes.

2.1.5 The Role of the Student:
Students can also play an important part in using Webquest. In addition to participating in
collaborations with other students within their own schools or with students around the globe,
they will use the Internet to enhance classroom instruction. Students can also play an
important role in assisting with the technology efforts of a school. Teachers must encourage
students to create and manage the Web pages.
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Students actively participate with their teachers and community to help others learn and build
their technology skills. The most important contribution from these students is that they are
working with others in the school environment to help them use the technology in way that
will make the learning endeavors in the classroom technology rich and enhanced.
Times are changing in education, so we must realize that learning takes place in a variety of
ways. We must never be afraid to say "I don't know," because there will always be someone
in our shared learning environment who will be able to help us learn something new. Because
of the presence of technology in our schools, we will benefit a great deal from the shared
learning environment. Let's start working together. Teachers, library media specialists, and
students are all part of the "shared learning" environment. ( Sheila,2001).

2.1.6 The Psychology of Using Technology
Sampath, et.al (2002: P.32) indicates to an old saying which reads:
"I hear, I forget;
I see, I remember;
I do, I understand"
It is obvious that if the teacher depended too much on verbal exposition, this would make it
difficult for the individual to visualize objects and events, so this lead them to hear and forget.
On the other hand, if the students see, they remember.
It is quite natural that the knowledge gained through the sense of sight is vivid, accurate and
permanent.

2.1.7 Computer and Success in English
Computers have now become an everyday part of our lives. Deaton (1990) states that:
"Whether or not we touch a computer, it is almost impossible to escape its daily influence on
us; from speedy information transmittal, printouts, and receipts, to control of lights and
temperature of our workplaces" (Deaton, 1990, p.1) .
At the pre-writing stage, students were provided with a description of a lesson from which a
task or a problem was introduced and generated. Following a given process and some
organizational advice, students then searched pre-selected Internet resources pertinent to the
task or the problem. At the writing stage, students analyzed and synthesized what they had
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found from the Internet-linked information, incorporating it into a written assignment. At the
post-writing stage, through peer review and revision, students shared and discussed their
written products, an activity that concluded each WebQuest writing activity.

2.2 The Second Domain: E-learning:
As technology becomes increasingly common in instruction at all levels of education from
kindergarten to college, the modern classroom is changing. The traditional teacher-centered
classroom is falling away to give students a student-centered classroom where collaborative
learning is stressed. One way educators are effectively utilizing online learning and changing
the way they teach is by using their classrooms E-learning.

2.2.1 Defining E- learning:
E-learning

is

the

use

of electronic

media and information

and

communication

technologies (ICT) in education. E-learning is broadly inclusive of all forms of educational
technology in learning and teaching.

E-learning

is

inclusive

of,

and

is

broadlysynonymouswith multimedialearning, technology-enhancedlearning (TEL), computerbased instruction (CBI), computer managed. (Molenda,2008).
E-learning refers to the use of modern technology, such as computers, digital technology,
networked digital devices (e.g., the Internet) and associated software and courseware to
facilitate the learning process. There are several aspects to describing the intellectual and
technical development of e-learning, which can be categorized into discrete areas.
(Ferriman,2013)
The researcher of the current study makes sure that various technologies are used to facilitate
e-learning.

Most

e-learning

uses

combinations

of

these

techniques,

including

facebook,collaborative software, Portfolios ,smart board and emails .

2.2.2 Levels of e-learning:
(Obringer,2001) E-learning falls into four categories, from the very basic to the very
advanced. The categories are:
Knowledge databases -- While not necessarily seen as actual training, these databases are the
most basic form of e-learning. You've probably seen knowledge databases on software sites
offering indexed explanations and guidance for software questions, along with step-by-step
instructions for performing specific tasks. These are usually moderately interactive, meaning
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that you can either type in a key word or phrase to search the database, or make a selection
from an alphabetical list.
Online support : Online support is also a form of e-learning and functions in a similar
manner to knowledge databases. Online support comes in the form of forums, chat rooms,
online bulletin boards, e-mail, or live instant-messaging support. Slightly more interactive
than knowledge databases, online support offers the opportunity for more specific questions
and answers, as well as more immediate answers.
Asynchronous training : This is e-learning in the more traditional sense of the word. It
involves self-paced learning, either CD-ROM-based, Network-based, Internet-based. It may
include access to instructors through online bulletin boards, online discussion groups and
e-mail. Or, it may be totally self-contained with links to reference materials in place of a live
instructor.
Synchronous training : Synchronous training is done in real-time with a live instructor
facilitating the training. Everyone logs in at a set time and can communicate directly with the
instructor and with each other. You can raise your cyber hand and even view the cyber
whiteboard. It lasts for a set amount of time from a single session to several weeks, months or
even years. This type of training usually takes place via Internet Web sites, audio- or videoconferencing, Internet telephony, or even two-way live broadcasts to students in a classroom.

2.2.3 The Development of the Concept of E-learning:
Alfayomi (2003: P. 10) classifies the stages of the development of e- education into four
phases as follows:
1- Distance learning.
2- Computer -based learning.
3- Education based on Internet technology.
4- E-learning.
The researcher followed these stages and created creative and interactive atmosphere in
teaching writing inside school and outside. Students communicated with the researcher from
their homes, they sent their homework by email and published topics on facebook wall. Most
students were very happy and they loved to use such a new strategy.
19

2.2.4 Cooperative learning and the use of groups:
Under most methods of teaching, having your students working together in groups for some
part of a lesson is regarded as a desirable strategy to use. Effective teachers make use of group
work as a component in their overall approach. Working in groups not only increases
students‘ active participation, it also encourages social skill development, enhances
communication, and increases independence. Children working together, sharing ideas and
learning from one another facilitates effective learning.
Careful planning is required if group work is to achieve the desired educational and social
outcomes. The success of collaborative group work depends on the composition of the
working groups and the nature of the tasks set for the students.(WestWood,2008 p68).

Figure (1): E-learning
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2.2.5 The Benefits of Using E-learning:
1- It saves learners time
2- It allows trainers to update content relatively easily.
3- It is good for presenting simple facts and concepts.
4- It can enhance instructor – led training.
5- It enables scoring of experiences/assessments and the appropriate feedbacks (Mathis
&Jackson,2010:p.274).
6- It offers lower costs, consistency and scalability(Biech,2008:p. 296).
7- It provides the learners with the opportunity of self-defining the learning location.
8- It provides the opportunity of determining the time of learning.
9- It offers the opportunity of setting the individual pace of study, organizing one‘s own
learning schedules according to one‘s personal set of knowledge and to professional and
personal agenda.
10- It offers the opportunity of combining text, graphics and multimedia resources to create a
wide range of educational applications.
11- It provides the opportunity of international, cross-cultural, and collaborative learning
(D‘atrim ,2008:p.271).
12- It helps reaching new students.
13- It helps developing new researches relationships.
14- It helps the students to enjoy a new learning experience.(Campbell,2004:p. 30)
15- It helps the students to access to differentiated online resources.
16-It offers Learning matches learners‘ lifestyles(Ao and Gelman,2009:p. 423)

2.3 The Third Domain: WebQuest
Educational technology is one of the most talked about and misunderstood topics within the
educational community. A question today is how to integrate technology into a classroom to
assist students in building their abilities and skills. This will expand their horizons in the
present, for the future, and support lifelong goals. Additionally, preparations must be provided
to assist students with skills for growth, learning, and solving problems. This will enable them
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to become life-long learners and productive citizens in an ever-changing environment. Within
the realm of educational technology, there are many different methods, strategies, and
software programs. Each designed to help teachers tap into the potential that all students
possess.

2.3.1 History and Structure of Webquests:
The history of the Webquest is relatively short. Bernie Dodge and Tom March developed the
original concept in 1995 at San Diego State University. According to Dodge (1997) a
Webquest is "an inquiry-oriented activity in which some or all of the information that learners
interact with comes from resources on the Internet, optionally supplemented with
videoconferencing"
Dodge (1997) delineates two different types of webquest: short-term and long-term. The more
commonly practiced short-term webquest can be completed in one to three class periods and
focuses on the acquisition and synthesis of knowledge. The long-term webquest requires
students to spend one week to one month on the problem and allows learners to demonstrate
an understanding of the material by creating a product, either on-line or off-line.
Typically, webquest contain several of the same components. Dodge (1997) contends that
Webquest should include the following: an introduction, a task, information sources, a
process, some guidance, and a conclusion.
Dodge (2001), in collaboration with the San Diego City Schools Education Technology
Department, further advocates the inclusion of a teacher page which would contain
information regarding standards, targeted learners, and suggestions for teaching the unit.
Although not every webquest includes the exact same components, they indeed have a similar
structure.

2.3.2 The Pioneers of The WebQuest
1. Bernie Joseph Dodge
2. Tom March

2.3.3 Types of WebQuest
There are two types of WebQuest: short term and long term. Below is some information about
the two types of a WebQuest.
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1.Short Term WebQuest:
A short term WebQuest usually requires one to three class periods. In the short term
WebQuest, the thinking skills knowledge, acquisition, and integration are more readily used.
(Schrock, 2001).Also Solis (2006: p.141) points out that ― at the end of short-term WebQuest,
a learner will have grappled with a significant amount of new information and made sense of
it‖.
2.Long Term WebQuest:
A long term WebQuest usually is completed in one to four weeks. The higher level thinking
skill that are involved in a long term WebQuest (Schrock, 2001) include synthesis, analysis,
and evaluation.
The researcher in this study adopts the short-term WebQuest.

2.3.4 Components of a WebQuest:
A traditional WebQuest has seven main components: a title, introduction, task, process,
resources, evaluation, and a conclusion (Sandars,2005, p.211). However, there are WebQuests
that have different components, such as an overview and questions. Below are descriptions of
each of the seven traditional components of a WebQuest.
The Introduction:
The introduction provides the problem, often written in the form of a scenario in order to
interest the learners and explain the task at hand (Braun, 2001). The introduction can also
provide background information and learning objectives (Sanders, 2005, p.212). This will
provide the students with a starting point, and let them know what they need to do.
The Task:
The task explains to the learner what the end product should be (Starr, 2000). It will describe
the activities the learner will undertake (Sanders, 2005, p. 212). The activities need to be well
structured and planned out in order for the students to receive the most benefit from the
WebQuest.
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The Process:
The process gives strategies (Starr, 2000) or advice (Schrock, 2001) to students on how to
complete product. The process should contain clear and concise steps to instruct learners how
to go through the WebQuest(Schrock, 2001).
The Resources:
The resources contain website titles and links the students will use during the WebQuest
(Sanders, 2005, p.212). Also included in this component may be resources not on the internet
(Schrock, 2001), such as worksheets or books. Again, the resources must be well planned out
so that students can receive the most benefit possible from the activities. Make sure that the
resources are grade level appropriate. Students may need assistance navigating the resources
to find pertinent information.
The Evaluation:
The evaluation "measures the results of the activity," (Starr, 2000) often in the form of rubric
(Schrock, 2001). The rubrics should give specific information to the students about
expectations of the end product. Letting students know the rubrics ahead of time increases the
likelihood that they will create a complete and high-quality product.
The Conclusion:
The conclusion explains what the learner should have accomplished and learned while
completing the WebQuest (Sanders, 2005, p.112). Students are encouraged to reflect on the
process (Starr, 2000) or to continue thinking about the subject. This continuation of thinking
is often prompted by a question (Sanders, 2005, p.112). The reflections and continuation of
thinking is an essential skill that students will need to learn to be successful in the 21st
century.
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Figure (2): Components of a WebQuest

2.3.5 Building and Using WebQuests (Web Sightings)
In 1995, San Diego State University's Bernie Dodge defined the WebQuest model of learning
as an inquiry-oriented activity in which most or all of the information used by learners is
drawn from the Web. WebQuests are designed to use learners' time well by focusing on the
use of information rather than the search for it. For teachers who use the Net, this approach to
learning is a natural extension of teaching with technology.
* Some Thoughts about WebQuests (edweb.sdsu.edu/edtec596/about_webquests.html) This is
the first guide to the WebQuest model of learning. Bernie Dodge explains the process as he
defined it in 1995, offering both advanced and novice teachers valuable information about

25

why this technique works. This is a great article to read before using or designing your own
WebQuest. (Pete 2003).
The following are some of there goals :
1. To motivate students to create lessons
2. To let students understand how to integrate technology into learning English
especially in writing skill and how technology can enhance learning and create
different types of learning opportunities.
3. To let students understand how to write through technology and how to be able to
complete Webquests successfully.
4. To develop their thinking skills. As future teachers,writers, journalist or whatever this
is essential.
5. To learn how to negotiate working collaboratively.
A WebQuest may be defined as an inquiry-oriented activity in which most or all of the
information used by learners is drawn from the Internet.
The WebQuest approach offers access to online primary sources, a structure for evaluating
those sources, and teacher supervision in identifying appropriate and relevant content. The
teacher selects websites and then creates a web page that guides the students through five
stages--introduction, task, process, evaluation, and conclusion.
It is important to note that a WebQuest should not be taught and used in isolation. It should be
connected to the curriculum and other activities that are taught in the classroom (March,
2004). A WebQuest is designed as a method to integrate technology, but technology use
should not be the sole purpose of the WebQuest.
The value of a Webquest is that the teacher selects appropriate Web sites and directs inquiry
around them. In addition, students are encouraged to submit Web sites to the teacher for
possible inclusion.
A quite different issue is how computers can facilitate language learning and whether un
comprehended input, such as the learner sometimes reads on internet web sites, can be
incorporated into the learner's speaking repertoire. Although it can be expected that
comprehensible and un comprehended input can facilitate oral performance as has been

26

shown with regular writing, this paper tries to show how Webquests can be used to promote
interaction opportunities.(Garcia Laborda, Jesus2009).
While traditional forms of teaching, such as lecturing, certainly enable an instructor to
disseminate a body of knowledge fairly quickly and efficiently, they do not necessarily
engage students most effectively or authentically in the learning process. Current educational
theory (Hanson, 2002; Manery, 2003; Wilkinson, McNutt, & Friedman, 2003) holds that
meaningful learning requires learners to interact with new information in ways that enable
active inquiry. Students should have opportunities to construct their own knowledge and to
develop their own cognitive maps, connecting concepts with meaning making. As students
actively engage with learning, they can move to higher levels of cognition that involve
applying, synthesizing, and evaluating knowledge.
Teachers can design Webquests to eliminate some of the traditional obstacles to art-based
learning, expanding the types of inquiry that can be undertaken in classes and enabling
students to master materials through problem solving and critical thinking. As teachers and
researchers, we are interested in examining how Webquests can nurture authentic forms of
student learning.
Students access on-line resources, they are directed to a selection of specific resources that
will enable them to use their time wisely and efficiently.
To be more specific, Webquests are online, interactive modules that allow students to be
involved in inquiry-oriented learning. A Webquest can be thought of as a microworld, where
students explore an issue in a learning environment that is both cooperative and contextual.
Through an in-depth examination of web-based resources, students gather and synthesize
information in collaboration with their peers.
WebQuest, which makes students access the web to complete a task or solve a problem, elicits
higher-order thinking rather than simple information searching and recall. These tasks should
involve

problem

solving,

judgment,

synthesis,

(Kundu&Bain,2006).
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and

analysis

of

information.

2.3.6 What is a WebQuest?
1. A WebQuest requires a teacher to structure and format a lesson in advance. By doing
so, the teacher will be better able to ensure students are on task and working toward a
particular objective.
2. A WebQuest includes an introduction. The introduction includes necessary
background information, and question(s).
3. A WebQuest involves a task that leads to a final product.
4. A WebQuest is a process, which will aid the student to stay on task and achieve a
positive outcome (Blake2012).
Dudeney (2003) recognizes the WebQuest model as a potential pedagogical tool by pointing
out several advantages. They include providing a relatively easy way to incorporate the
Internet into the language classroom, encouraging critical thinking, leading to more
communication and interaction through group activities, and eliciting greater learner
motivation through interdisciplinary studies as well as ―real-life‖ tasks.
Any curriculum in a school setting can be enhanced by using WebQuest. An example would
be Social Studies. WebQuest would allow students to go beyond the textbook and library for
obtaining research material. There is an enormous amount of beneficial information on the
internet. Students could use WebQuest to open a world of educational images, primary
documents, music, art, and reference material at the click of a mouse.
As suggested by GeStoks (2002), WebQuests benefit language learning in several aspects.
Engaged in a WebQuest activity, learners have the possibility of being exposed to the target
language by surfing on the web. Making sense out of the web documents while skimming and
scanning websites is a useful exercise for learners to increase their language comprehension.
In addition, the problem-solving approach of WebQuests may facilitate language learning.

2.3.7 What is the Purpose of Webquest?
WebQuests allow students to complete authentic projects and use technology to find and
present information and, at the same time, alleviate some of the barriers teachers may find in
their attempt to work in the confines of project-based learning. Generally,WebQuests are
cooperative activities where students assume different roles relative to an authentic problem.
The Internet is usually the main information resource, although other more traditional
resources, such as magazines and journals, can be included. The WebQuest itself provides
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structure to the investigation of the authentic topic, thereby increasing the ability of students
to successfully navigate a highly unstructured environment such as the Internet. Students then
develop a product which then demonstrates their knowledge of the problem and its potential
solutions.
Students enjoy WebQuests because they are given the opportunity to use the Internet to find
and apply information. The students may also learn to use presentation software, which
allows them to impart their information in a creative way while educating others.
Teachers benefit from WebQuests in a number of ways. For example, rubrics for each project
and Web resource addresses are provided, authentic learning occurs, ideas for projects are
supplies, and learning is fun for students while they integrate technology. WebQuests can and
should be modified by the teacher to fit the needs of the classroom.

2.3.8 Working with a WebQuest:
Searching the Internet is becoming an everyday practice for most students. Students with
disabilities, however, are sometimes put at a disadvantage when attempting to complete this
task. One practice that has become invaluable to me as a special education/inclusion teacher is
the use of the WebQuest format. This article describes how students are boosting their
learning through teacher-led lessons on the World Wide Web.
One such type of lesson, the WebQuest, is especially helpful in meeting the needs of students
with disabilities within general education classrooms. Students with special needs sometimes
experience information overload when first learning about computer programs; consequently,
they need lists or steps to follow. According to research, independent activity-including welldefined search options-works best with specified steps that help reinforce these skills (Hawes,
1998).

2.3.9 Essential WebQuest Principles
The Center for Applied Special Technology (CAST) has suggested the following principles of
universal design for learning: multiple representations of information, multiple means of
expression, and multiple means of engagement (Orkwis& McLane, 1998; Stahl, 1999). These
principles are met with the flexibility and design of the WebQuest and can be incorporated in
the creation stage of the lesson. With the special education teacher's knowledge of his or her
students' needs, two of the IDEA requirements can also be met with regard to
accommodations and access to the general education curriculum.
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First, teachers can address goals of the Individualized Education Program (IEP) to focus on
accommodations and modifications to support the child's success in the general curriculum
(Goldberg, 1999).
Teachers can incorporate instructional support into the design of the WebQuest in the form of
readability, larger text, and simpler directions.
Also, because schools and teachers are required to help the child be involved in and progress
within the general education curriculum, the WebQuest format offers the opportunity to
incorporate basic skills with higher-order thinking skills and other enrichment activities with
peers without disabilities.

2.3.10 Creating a Draft Web Page
The first step in designing a WebQuest is creating a draft of the Web page. This can be
accomplished by the teacher alone or with the input of the students. The initial information
should include the classroom objectives; in addition, IEP objectives and state standards
should be identified at the initiation of the WebQuest.
Once the teacher has determined when in the course of the unit of study the students will use
the WebQuest, the objectives are easier to determine. Although it does take time for the
teacher to create this type of lesson, it pays off in the classroom with an engaging, cooperative
lesson that flows smoothly and incorporates a variety of skills.
Collaborative problem-solving fits in nicely with the WebQuest lesson and is a proven way to
identify barriers related to inclusion and to create ways to overcome these barriers. The
cooperative learning and adapted curriculum approaches of the WebQuest format tend to
increase the success of inclusive classrooms (Hobbs &Westling, 1998).

2.3.11 “WebQuest Writing Instruction” (WQWI).
WQWI is designed to provide input, elicit interaction, and encourage output. Input,
interaction, and output are widely regarded as three vital elements for second language
acquisition (Chapelle, 1997; Pica, Holliday, Lewis, and Morgenthaler, 1989). Input in WQWI
comes from the web resources in the target language—English. Interaction takes place
through multiple channels: between learners and the technological medium, between learners
and the instructor, and among learners themselves. The WQWI output is a completed writing
assignment in English. WQWI also incorporates a ―reading to writing‖ approach. According
to Krashen (1984), the best way to learn to write is to receive rich and comprehensive input
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from reading. From the perspective of the reading to writing approach, there is no source
other than the Internet that is capable of providing such a wealth of easily accessible reading
materials for writing input. In addition, WQWI aims to appeal to students‘ affective domain
by creating feelings of security as well as interesting and meaningful activities through an
attractive means of instruction—the Web.( Chuo 2007).

2.3.12 WhyShould Teachers Use WebQuest?
WebQuest

use

a

constructivist

approach

(Lamb,2004,p.38) that

allows

foropportunitiesfor integrating technology. WebQuest use higher order thinking skills,
cooperative learning, and authentic problems. WebQuest also are a wonderful way
to motivate learners. (March, 1998). Therefore, WebQuests are excellent tools to use in the
classroom. Furthermore, WebQuests incorporate Robert Gagne's Theory of Instruction,
which shows a "relationships between, the methods of instruction, their effects on the learning
processes, and the learning outcomes that are produced," (Sandars, 2005, p.213).
WebQuests use higher level thinking skills. Some of the higher levels thinking skills that are
used while completing a WebQuest are synthesis, application, evaluation, and analysis. Using
the higher level thinking skills allow the students to make connections and create new schema
(March, 1998). A WebQuest can even be used for differentiation if it is used correctly (Lamb,
2004, p.39).
WebQuest utilizes cooperative learning. The students should be assigned to work in small
groups, and each member of the group should be assigned a particular role (March, 1998). In
an article "Why WebQuests?," written by Tom March, he states that "as students complete
more WebQuests they will become increasingly aware that their individual work has a direct
impact on the intelligence of their group's final product," (1998).
WebQuest motivate students. Student motivation increases with the use of WebQuests due to
the realistic sources used, which includes up-to-date articles and databases, access to experts,
and accumulation of different perspectives on the same topic. Cooperative learning also
contributes to the motivation of the learners. Often times students are motivated because of
the real world authentic problems they must research with a WebQuest (March, 1998).
It is important to note that a WebQuest should not be taught and used in isolation. It should be
connected to the curriculum and other activities that are taught in the classroom (March,
1998). A WebQuest is designed as a method to integrate technology, but technology use
should not be the sole purpose of the WebQuest.
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2.3.13 Steps to Create a WebQuest:
Turville (2008:p.45) points out nine steps to create a WebQuest:
1. See curriculum documents to determine what you want the students to know,
understand, and be able to do.
2. Brainstorming a variety of tasks based on what you know about the learning
preferences of your students.
3. Eliminate tasks that will lead students to achieve the goals.
4. Search for web sites that are of an appropriate reading level and contain information
that students will need.
5. Design on an introduction or ―hook‖ that will engage students in the task.
6. Describe the tasks that the students will complete during the WebQuest.
7. Write step-by-step instructions for the WebQuest process and add the links students
will use to find information.
8. Determine how student‘s work will be assessed.
9. Decide how student‘s work will be shared.

Summary:
The researcher of the current study found the use of the WebQuest approach to inquiry
valuable for a variety of reasons:
First, the students were provided with a structured means for collecting data online rather than
spending time engaged in fruitless searching, students were linked to sources they could
immediately begin reading, writing and evaluating. This also precluded the possibility that
students might stumble upon inappropriate or inaccurate content.
Second advantage to the WebQuest approach ,as the researcher implemented it was being able
to use the interact in a classroom with somewhat limited computer resources. There were
twenty four of the computers in the room .By grouping students and using learning stations
the interaction increased . This arrangement also developed an atmosphere of cooperative
inquiry. Students were all working together as a class to collect information on the topic, and
the use of Internet resources via the WebQuest allowed small groups of students to contribute
to data collection.
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Several students commented that they enjoyed the opportunity to work together in small
groups, and as a class, in the quest for knowledge about. In fact, some of the greatest
participation came from students who typically lack motivation or who struggle with learning
disabilities .The researcher encouraged other teachers to include WebQuests as a resource and
structure for cooperative inquiry learning.
The English language teacher for the ninth grade was impressed by the idea and she felt that
writing skill are neglected in our schools.

2.4 The Fourth Domain: Writing:
2.4.1 Writing:
Writing is an essential skill for students who are learning English as a foreign language and
the development of good reading abilities will greatly help them progress in other academic
areas.
Oluwadia (1992):defines it ,writing as a continuous process to discover the most effective
form of language to communicate the individual‘s thoughts and feelings to others.
Reeve (2005)

states that writing was "the hand maid" of other skills and did not have a

separate place in the ESL. Curriculum, whatever writing took place was meant to serve as a
reinforcement of language principles and not for

other purposes as addressing a topic

or communicating with an audience, and writing task was highly controlled in order to
reduce the possibility of errors.
Also "Writing gives you the illusion of control, and then you realize it's just an illusion, that
people are going to bring their own stuff into it." Sedaris 2007.
And Fuentes,2005 mention that "Writing is a struggle against silence."

2.4.2 The Principles of Teaching Writing:
Tang (2006, p 52-53) proposes some principles for developing writing skills and how they
can be applied in a Chinese ESL classroom .These principles can be summarized as follows :
Raise students` awareness:
Students should be helped to see the role of writing in language learning.
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Students have ideas:
Student is not only the exposition of ideas, but also the working out of ideas". It is teachers`
responsibility to help students analyze their own ideas through teaching.
Read to write:
Writing does not exist alone. Before a learner starts to write, he/she needs to read so as to
learn the language and get familiar with certain patterns or rhetorical structures.
Teach process writing:
Process writing is characterized by the awareness of the writer of the writing process and the
intervention of a teacher, or peers at any time during the process of writing to improve writing
skills instead of fixing mistakes.

This approach aims at enabling students to share

information, make personal choices about reading and writing, take the responsibility of their
own learning task, take writing as process, and develop cooperation.
The researcher sees that the purpose of writing is to enable students to write together in
groups and use an interactive tool to develop their skill.
Also they must know the basics of writing and explain each skill separately.The Researcher
was surprised that the majority of students do not know the most basic writing skill .And she
tried to develop their abilities and help them.

2.4.3 Purposes for Teaching Writing:
Khailani and Muqattash (1996, pp. 125-128) mentioned five pedagogical

purposes for

teaching writing. They are reinforcement, training, imitation, communication and fluency.
1- Writing for Reinforcement:
One of the pedagogical purpose is to reinforce understanding on the part of the students that
their purpose as authors is to demonstrate accuracy to the teacher. So, teachers ask their
students to write in order to reinforce something that they have learned or so as to reinforce a
grammatical concept that has been introduced. They ask students; forinstance, to copy
sentences or short passages, or they assign sentences to drill grammatical concepts.
2- Writing for Training:
Writing for training is another purpose for teaching writing. Writing used for the purpose of
training initially presents students with patterns of linguistic and rhetorical forms that might
be new to them. Students are given practice in using and manipulating these new patterns.
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When students do this kind of writing, they work with units of discourse longer than
the sentence. The aim of the training is manipulating of rhetorical and grammatical structures,
especially through use or transformations. For example, students may be asked to change
a general statement like "Thermometers measure temperature" into a definition such as
Thermometers are instruments which measure temperature. Or students can be given
groups of sentences in random order and asked to put them into the best order in an English
paragraph.
3- Writing for Imitation:
Here, teachers want their students to become familiar with rhetorical and syntactic forms by
following carefully chosen models. For example: Students write a composition according to
given guidelines about content and organization. Students study a passage that is outlined or
analyzed and then they write a piece with parallel organization. Students read an essay, such
as one classifying attitudes toward money, analyze its organizational pattern and write a
similarly organized essay on a related topic such as a classification of attitudes toward work
or travel. Students made imitated from some interesting videos, they learned the parts of a
letter by singing them in a song.
4- Writing for Communication:
In writing for communication, the emphasis is placed on meeting students` needs both in
gaining control over the conventions of written English and in obtaining opportunities
for self-expression.
In addition, the WebQuest page has been communicate

between the students and the

researcher in days of the week when they are in their homes so they can send their homework
via email and a lot of topics have been discussed via Facebook to increased communication
between them in writing .
5- Writing for Fluency
Accuracy is a necessary condition for fluency and both need to be emphasized by the
language teacher. At the early stages of writing skill, the teacher needs to design writing
activities. For example, sentence completion, sentence joining, dictation and writing a
paragraph based on a model to reinforce work on structure and vocabulary. That is
accuracy in writing. On the other hand, as students' progress, the teacher should design tasks
to develop the students` ability(fluency) to write continuous texts (e.g. a report, a dialogue, a
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letter or a composition).The teacher should assign tasks that generate fluency and enable
students to become more confident in writing.
Harmer (2001, pp. 79-84) added three purposes for teaching writing to students of
English as a foreign language: language development, learning style and writing as a
skill.
Literacy, or the ability to read and write, is one of the greatest gifts you can give a person.
Though the skills are many and take time and practice to master, they will open up countless
opportunities across a lifetime. These opportunities can then improve the lives of the next
generation, greatly impacting and improving communities. Reading and writing also brings
joy to many people. If you would like to encourage literacy skills in the lives of people around
you.
Palmer (1986) analyzes the skills attached to writing under five headings:
A)Graphical or visual skills:
1. Writing graphemes (letters of the alphabet).
2. Spelling.
3. Punctuation and capitalization.
B)Grammatical skills:
These refer to the pupils' ability to use a variety of sentence patterns and constructions
successfully.(Massi,2007) considers writing as a tool for the creation of ideas and the
consolidation of the linguistic system by using it for communication in an interactive way.
Writing is an interactive process by nature, since it results from the symbolicinter play
between the writer, text, and reader.
It may also work on language-based aspects of writing to help learners build comprehension
and spoken expression. (Logsdon,2014).

2.4.4 The Nature of Writing:
Writing is not always spoken words put onto paper. Brookes & Grundy (1998;p112) list a
number of differences between speaking and writing.
1. Writing has text-types different from those of speech, e.g. letters and e-mails.

36

2. Writing can use devices not used in speech. These are visual devices different from
stress and intonation patterns used in speech.
3. Spelling sometimes differs from spoken sounds.
4. Writing and speaking are used for different social activities. (Tribble; 1996)
5. The writer does not get immediate feedback from the reader.( Mohamed, 2003)
Based on the syllabus of the ninth graders the researcher of the current study focused on
three writing sub skills :
1- The summary writing skill.
2-The paragraph writing skill.
3-The letter writing skill .
And the researcher explained each one of them with examples and steps in her Webquest
page with useful websites .

2.4.4.1 Writing a Summary:
An overview of content provides a reader with the overarching theme, but does not expand on
specific details. A summary describes a larger work (such as an entire book, speech, or
research project), and should include noticeably less content then the original work.
Summaries can save a reader time because it prevents the reader from having to actually go
through and filter the important information from the unimportant. (Ramazani,2006)
The researcher of the current study adopted the following guidelines for writing a summary:
1-A summary is a shorter version of a longer piece of writing. Summarizing means
capturing all the most important parts of the original, and expressing them in a shorter
space. The shorter space could be much shorter.
2. In academic writing, summarizing exercises are often set to test your understanding of the
original, and your ability to re-state its main purpose.
3. Summarizing is also a useful skill when gathering information or doing research.
4. The summary should be expressed – as far as possible – in your own words. It‘s not
enough to merely copy out parts of the original.
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5. The question will usually set a maximum number of words. If not, aim for something like
one tenth of the original. [A summary which was half the length of the original would not
be a summary.]
6. Read the original, and try to understand its main subject or purpose. Then you might need
to read it again to understand it in more detail.
7. Underline or make a marginal note of the main issues. Use a highlighter if this helps.
8. Remember that the purpose [and definition] of a paragraph is that it deals with one issue
or topic.
9. Write a sentence which states the central idea of the original text.
10. The final summary should concisely and accurately capture the central meaning of the
original.
11. Remember that it must be in your own words. By writing in this way, you help to recreate the meaning of the original in a way which makes sense for you.(Mantex,2014)

2.4.4.2 A letter writing
Letter writing by itself is an art. It Is also a social and business asset. The ability to write a
good and perfect letter can be as useful as the ability to talk well and the ability to maintain
excellent inter-personal relationships. In business, effective communication through letters
saves much time, trouble and inconvenience. It promotes understanding as well as business.
The letter one sends on behalf of a company or an organization is a representative of the
organization.(Twain,2014)
Letter Writing Tips:
When who are writing letters, your letters and whose email messages need to be clear,
concise, grammatically correct, proofread thoroughly, properly formatted, and error-free.
Here are letter writing tips and advice for writing correspondence which will help you make
the best impression.
Types of letter:
There are many types of letter writing but most of the English grammar letter writing deals
with the following given categories:-
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Informal Letter Writing:
These types of letters are written to relatives or friends. These can also include invitations
Such kinds of letter are also known as Personal or Social Letters.
Business Letter Writing:
These letters are used as a communicative tool in the business and are usually written by the
traders, firms and companies etc for business purposes. These kinds of letters fall under the
category of formal letters.
Official Letter Writing:
These include letters of application, letters to government officials and letters to Newspapers
etc. These letters are used for the official communication of the information from one
department to another. Ex:- Termination letter, Recommendation letter, Reference letter, job
letter etc
Irrespective of the type of letter there is certain matter of forms which are applicable all and
have to be taken care of while writing any kind of letter to make it impressive and
purposeful.(Ramazani,2006)
Letter Writing Rules:
Main six points that have to be taken care of while writing a letter are:1. Heading
2. The Greetings
3. The Body of the letter -Communication or the Message-.
4. The Conclusion- -Courteous Leave-taking-or the subscription
5. The Signature -Name of the writer6. The Address
1. Heading of a letter basically consists of Two Parts:
* address of the writer followed by
* the date on which the letter was written by him.
Heading can be written on the Right or Left (keep on changing with time-presently we follow
the convention of writing Heading in the left corner) corner of the first page of the letter.
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Table (1): Examples of a Heading
63,Geeta-Colony

Examination-Hall

Delhi-160032

A.B.C.

June 12, 2010

12th June, 2010

2. The Greeting in the letter will depend upon the depth of relationship of the writer with the
person to whom the letter is being written thus vary from a letter to nother.
Greeting is written at the left hand of the page, at a lower level the Heading. The first and last
word of the salutation are always started in Capital Alphabets.
Table (2): Examples of the Greeting
Examples of the Greeting are:
In Informal Letters

In Business Letters

To Blood Relations

To Businessmen:

My dear Father,

Dear Sir,/Madam

My dear Mother,

Dear Sirs,/Madam

My dear Kavita,
To Friends
Dear Rajesh,
My dear Ajay,
Note: - Dear Friend or My dear Friend is
never used as Salutations
In Official Letters
To Officials/Principal/Headmaster/Teachers
Sir,
Madam,
3. The Body itself is considered as the life of the letter and the style in which it is written will
depend upon the kind of letter one wishes to write. Like, the style of the letter to be written to
a friend will be entirely different from the style of the letter to be written to an official . But
few points that one has to keep in mind irrespective of the style while writing the body of the
letter are:
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Divide the letter into paragraphs, to mark changes of subject-matter etc.


Use simple and direct language in short sentences. It will make the message clear and
to the point



Always try to be complete. For this think out what you want to say before the
beginning of writing of letter; and put down all the point in logical manner.



Write neatly to avoid inconvenience to the reader because of your bad penmanship.



Take care of the punctuation and be consistent with it. Incorrect punctuation may alter
the whole meaning of the sentence.

Besides letter can be making impressive to leave an indelible mark on the reader we can use
following given starting and ending to the various kind of letters:Table (3): Informal Letter Writing Format
Starting

Endings

I got your letter yesterday.

With Kind regards,

I am in receipt of your letter.

With best wishes,

I am glad to receive your letter.

Convey my best regard to your dear parents,

It gives me pleasure to inform you.

With love to your brother and sister,

It is long since I heard from you.

Well, good bye for now,

I cannot understand your long silence.

Hoping to hear from you very soon,

It has made me very anxious.

With love from all of us.

I am sorry I could not write to you earlier.

With sincere sympathy in your distress
Wishing you still better luck.

Table (4): Business Letter Writing Format
Starting

Endings

I shall be obliged, if you kindly…

Thanking you,

I shall be glad, if you send me…

Thanking you in anticipation,

Would you be kind enough to send me the

Hoping to be favoured with an early reply.

following articles…
May I draw your kind attention to…
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Table (5): Official Letter and Applications Writing Format
Starting

Endings

I beg to submit…

Thanking you,

I beg to state…

Thanking you in anticipation,

I have the honour to report…

Hoping to be favoured with an early reply.

I have the honour, to bring to your kind
notice…
With reference to your advertisement in the
‗Times of India‘…
4. The Conclusion- of the letter in the end should be according to the staring of the letter. A
letter must not end abruptly as this would look rude. So certain forms of polite leave taking
are prescribed That should be written after the last words of the letter on the left hand side
corner of the lines after the body. It should start with a Capital letter and end with a comma.
Some examples of the subscription of the letter of various kinds are:

To Blood Relations: Yours affectionately,



To Friends: Yours Sincerely,



To Principal/Headmaster/Teacher etc: Yours Obediently,



To Officials/Businessmen: Yours faithfully,



To Strangers: Yours truly,

Note: Never use apostrophe(‗) with yours in the Conclusion.
5. The Signature of the writer of the letter should be below the subscription. In a letter to the
stranger, the signature should be clearly written so that he could know whom to address in
reply.
Note: Women should prefix to the name Miss or Mrs. or Ms in brackets before her name
like (Miss) PreetinderKaur
6. The Address is written on the envelop of the post card very clearly with pin
code.(lious,2002)
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The researcher taught the students an informal or a friendly letter according the Curriculum
through links in Webquest page and they wrote parts of letter in their positions on the
whiteboard ( see Appendix 10)
According to curriculum of the ninth grade the researcher taught them an informal
letter .
Friendly letter
The definition of a friendly letter is an informal written correspondence with someone to
whom the writer has a relationship. Usually a friendly letter goes to a family member or
friend, and the tone is familiar and relaxed.
What kind of things might you write in your friendly letter?
1. Tell your friend about something fun you recently did.
2. Congratulate your friend on a job well done for a recent accomplishment.
3. Ask you friend some questions. (What is your favorite color? Do you have any pets?
Do you play sports? etc.)
4. Share about a place you visited.
5. Ask for advice.
6. Tell about a book you've just read that you think your friend would also enjoy.
(Walter,2011).

2.4.4.3 Writing Paragraph
A paragraph is a collection of related sentences dealing with a single topic. Learning to write
good paragraphs will help you as a writer stay on track during your drafting and revision
stages. Good paragraphing also greatly assists your readers in following a piece of writing.
You can have fantastic ideas, but if those ideas are not presented in an organized fashion, you
will lose your readers (and fail to achieve your goals in writing).
2.4.4.3.1 Parts of a Paragraph:
Paragraph is a group of closely related sentences that develop a central idea. Also it is a
collection of related sentences dealing with one topic.
A Paragraph has: Topic sentence, Supporting sentences and Concluding sentence.
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1. Topic sentence:
The topic sentence is the first sentence in a paragraph .It introduces the main idea of the
paragraph.
2. Supporting sentences :
They come after the topic sentence, making up the body of a paragraph. They give details to
develop and support the main idea of the paragraph. You should give supporting facts, details,
and examples.
3. Closing or Concluding sentence
The closing sentence is the last sentence in a paragraph .It restates the main idea of your
paragraph. Restating the main idea of the paragraph using different words.
The researcher used a traffic light for teaching writing a paragraph, The three colors of the
traffic light help students to remember how to write a paragraph. First, they used green to get
them going. Topic sentence is green. It tells the reader what she going to prove, going to
explain, going to describe or going to share. Next, yellow reminds them to slow down. They
need to support their topic with good reasons, interesting facts or well -described details.
Students introduce their reasons, facts or details with transitions. Finally, they see red and it
reminds them to stop. Red examples, explanation, evidence and events bring the paragraph to
life. conclusion, of course, is green because they go back to the topic and use last sentence to
remind my students of the topic.
2.4.4.3.2 Qualities of a Good Paragraph:
Khailani and Muqattash (1996,164) state that a good paragraph has the following
qualities:
1. It is unified, This means that all the sentences in it are connected in meaning
and connected one main thought or idea.
2. It is clear. This means that the central thought or idea in the paragraph is
developed clearly and logically. One sentence leads naturally to the next sentence
within the paragraph.
3. It is part of a whole. This means that, while each paragraph is unified in itself, it is
nevertheless a part of a larger composition, and as of a larger whole, each paragraph
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must clearly, naturally, and smoothly develop form the paragraph before it and lead to
the paragraph after it .
2.4.4.3.3 The Basic Rule:
Keep one idea to one paragraph
The basic rule of thumb with paragraphing is to keep one idea to one paragraph. If you begin
to transition into a new idea, it belongs to a new paragraph. There are some simple ways to
tell if you are on the same topic or a new one. You can have one idea and several bits of
supporting evidence within a single paragraph. You can also have several points in a single
paragraph as long as they relate to the overall topic of the paragraph. If the single points start
to get long, then perhaps elaborating on each of them and placing them in their own
paragraphs is the route to go.
2.4.4.3.4 Elements of a Paragraph
To be as effective as possible, a paragraph should contain each of the following: unity,
coherence, atopic sentence, and adequate development. As EFL learners see that all of these
traits overlap. Using and adapting them to your individual purposes will help them construct
effective paragraphs.
Unity
The entire paragraph should concern itself with a single focus. If it begins with one focus or
major point of discussion, it should not end with another or wander within different ideas.
Coherence
Coherence is the trait that makes the paragraph easily understandable to a reader. You can
help create coherence in your paragraphs by creating logical bridges and verbal bridges.
Logical bridges


The same idea of a topic is carried over from sentence to sentence



Successive sentences can be constructed in parallel form

Verbal bridges


Key words can be repeated in several sentences.



Synonymous words can be repeated in several sentences.



Pronouns can refer to nouns in previous sentences.



Transition words can be used to link ideas from different sentences.( Al shami,2011)
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A topic sentence
A topic sentence is a sentence that indicates in a general way what idea or thesis the paragraph
is going to deal with. Although not all paragraphs have clear-cut topic sentences, and despite
the fact that topic sentences can occur anywhere in the paragraph (as the first sentence, the
last sentence, or somewhere in the middle), an easy way to make sure your reader understands
the topic of the paragraph is to put your topic sentence near the beginning of the paragraph.
This is a good general rule for less experienced writers, although it is not the only way to do
it. Regardless of whether you include an explicit topic sentence or not, you should be able to
easily summarize what the paragraph is about.
Adequate development
The topic which is introduced by the topic sentence should be discussed fully and adequately.
Again, this varies from paragraph to paragraph, depending on the author's purpose, but writers
should be wary of paragraphs that only have two or three sentences. It is a pretty good bet that
the paragraph is not fully developed if it is that short.
Some methods to make sure your paragraph is well-developed:


Use examples and illustrations.



Cite data (facts, statistics, evidence, details, and others).



Examine testimony (what other people say such as quotes and paraphrases).



Use an anecdote or story.



Define terms in the paragraph.



Compare and contrast.



Evaluate causes and reasons.



Examine effects and consequences.



Analyze the topic.



Describe the topic.



Offer a chronology of an event (time segments).(Isa,2012)

2.4.4.3.5 How do I know when to start a new paragraph?
You should start a new paragraph when:


When you begin a new idea or point. New ideas should always start in new
paragraphs. If you have an extended idea that spans multiple paragraphs, each new
point within that idea should have its own paragraph.
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To contrast information or ideas. Separate paragraphs can serve to contrast sides in
a debate, different points in an argument, or any other difference.



When your readers need a pause. Breaks between paragraphs function as a short
"break" for your readers—adding these in will help your writing more readable. You
would create a break if the paragraph becomes too long or the material is complex.



When you are ending your introduction or starting your conclusion. Your
introductory and concluding material should always be in a new paragraph. Many
introductions and conclusions have multiple paragraphs depending on their content,
length, and the writer's purpose.(Kocoglu,2010)

2.4.4.3.6 Transitions and Signposts
Two very important elements of paragraphing are signposts and transitions. Signposts are
internal aids to assist readers; they usually consist of several sentences or a paragraph
outlining what the article has covered and where the article will be going.
Transitions are usually one or several sentences that "transition" from one idea to the next.
Transitions can be used at the end of most paragraphs to help the paragraphs flow one into the
next.
2.4.4.3.7 How to Write a Paragraph:
Prewriting Paragraphs
The prewriting stage is when you think carefully and organize your ideas for your paragraph
before you begin writing.
Six Prewriting Steps:
1. Think carefully about what you are going to write. Ask yourself: What question am I
going to answer in this paragraph or essay? How can I best answer this question? What
is the most important part of my answer? How can I make an introductory sentence (or
thesis statement) from the most important part of my answer? What facts or ideas can I
use to support my introductory sentence? How can I make this paragraph or essay
interesting? Do I need more facts on this topic? Where can I find more facts on this
topic?
2. Open your notebook. Write out your answers to the above questions. You do not need to
spend a lot of time doing this; just write enough to help you remember why and how
you are going to write your paragraph or essay.
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3. Collect facts related to your paragraph or essay topic. Look for and write down facts
that will help you to answer your question. Timesaving hint: make sure the facts you are
writing are related to the exact question you are going to answer in your paragraph or
essay.
4. Write down your own ideas. Ask yourself: What else do I want to say about this topic?
Why should people be interested in this topic? Why is this topic important?
5. Find the main idea of your paragraph or essay. Choose the most important point you are
going to present. If you cannot decide which point is the most important, just choose
one point and stick to it throughout your paragraph or essay.
6. Organize your facts and ideas in a way that develops your main idea. Once you have
chosen the most important point of your paragraph or essay, you must find the best way
to tell your reader about it. Look at the facts you have written. Look at your own ideas
on the topic. Decide which facts and ideas will best support the main idea of your
paragraph. Once you have chosen the facts and ideas you plan to use, ask yourself
which order to put them in the paragraph. Write down your own note set that you can
use to guide yourself as you write your paragraph or essay.(Harmer,2001)
2.4.4.3.8 Writing Paragraphs
1. Open your notebook and word processor.
2. Write the topic sentence, supporting sentences, and closing sentence.
3. Write clear and simple sentences to express your meaning.
4. Focus on the main idea of your paragraph.
5. Use the dictionary to help you find additional words to express your ideas.
Editing Paragraphs:
The editing stage is when you check your paragraph for mistakes and correct them.
Grammar and Spelling:
1. Check your spelling.
2. Check your grammar.
3. Read your essay again.
4. Make sure each sentence has a subject.
5. See if your subjects and verbs agree with each other.
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6. Check the verb tenses of each sentence.
7. Make sure that each sentence makes sense.
Style and Organization
1. Make sure your paragraph has a topic sentence.
2. Make sure your supporting sentences focus on the main idea.
3. Make sure you have a closing sentence.
4. Check that all your sentences focus on the main idea.
5. See if your paragraph is interesting.
Publishing Paragraphs
The publishing stage is when you produce a final copy of your paragraph to hand in.
Three Publishing Steps:
1. Make a paper copy of your paragraph.
2. Show your work to your teacher, tutor, or parents.
3. Ask them for hints on how to improve your writing.(Cho,2007)
2.4.4.3.9 Kinds of Paragraphs:
(Grow, 1999) explained kinds of paragraphs as:
1. Narration:
Normally chronological (though sometimes uses flashbacks)A sequential presentation of the
events that add up to a story.A narrative differs from a mere listing of events. Narration
usually contains characters, a setting, a conflict, and a resolution. Time and place and person
are normally established. In this paragraph, the "story" components are: a protagonist
(Hanson), a setting (the park), a goal (to camp), an obstacle (nature), a climax (his panic), and
a resolution (leaving).Specific details always help a story, but so does interpretive language.
You don't just lay the words on the page; you point them in the direction of a story. This
narrative serves as the opening anecdote that illustrates the topic of the story.
2. Exposition:
Exposition is explanatory writing
Exposition can be an incidental part of a description or a narration, or it can be the heart of an
article a side from clarity, the key problem with exposition is credibility. What makes your
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explanation believable? Normally, writers solve this problem by citing authorities who have
good credentials and good reason to be experts in the subject.
This paragraph also happens to serve as the justifier or "nut graf" for the little article: the
paragraph that, after an indirect opening, specifies the topic of the article, why it is important,
and what is to come.
3. Definition:
Never define anything by the "according to Webster's" method. Meaning is found in the
world, not in the dictionary. Bring the world into your story and use it to define your terms.
Saying what something is NOT can help readers; but make a strong effort to say what it IS.
4. Description:
Description is not what you saw, but what readers need to see in order to imagine the scene,
person, object, etc.
Description requires that you record a series of detailed observations. Be especially careful to
make real observations. The success of a description lies in the difference between what a
reader can imagine and what you actually saw and recorded; from that gap arises a spark of
engagement. Use sensory language. Go light on adjectives and adverbs. Look for ways to
describe action. Pay special attention to the sound and rhythm of words; use these when you
can. Think that your language is not so much describing a thing as describing a frame around
the thing a frame so vivid that your reader can pour his or her imagination into it and "see" the
thing even though you never showed it.The key problem in description is to avoid being static
or flat. Adopt a strategy that makes your description into a little story: move from far to near,
left to right, old to new, or, as in this example, down a river, to give your description a natural
flow. Think of description as a little narrative in which the visual characteristics unfold in a
natural, interesting, dramatic order. Think of what pieces readers need, in what order, to
construct a scene. Try making the description a little dramatic revelation, like watching an
actor put on a costume--where you cannot decipher what the costume means until many of the
parts are in place.
Never tease readers or withhold descriptive detail, unless for some strange reason that is the
nature of your writing. Lay it out. Give your description away as generously as the world
gives away sights.Let it show as transparently as seeing.
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The cognitive difficulty in description is simple: People see all-at-once. But they read
sequentially ,one-part-at-the-time, in a series of pieces. Choose the pieces. Sequence them so
they add up. Think:
Readers first read this, now this, now this; what do they need next?
Remember, you never just describe something: The description is always part of a larger
point. Use the description to make your point, or to move your story along.
5. Comparison
There is a helpful technique for writing a comparison. If you follow it, your comparisons will
benefit you.Before writing a comparison, draw up a chart and fill it in, to make certain you
have all the elements necessary to write a comparison. As in the model below, list the two
items being compared, and the criteria by which they will be compared. If you do not make
such a chart, there is a chance you will have a hole in your comparison
6. Process Analysis:
In describing how a process happens or how to perform a series of actions, always think of
your readers: can they follow this? Analyze the process into a series of steps. Put the steps
into sequence. Then isolate the steps: number then, use bullets, put them in separate
paragraphs .Use illustrations keyed to the steps when appropriate: people can often read
diagrams better than they can read lists of steps .Always ask an outsider to read your process
analysis to see if it can be followed. Once you are close to a subject, it is difficult to know
when you have left something out.

7. Persuasion:
This persuasive paragraph also serves as the ending to this little article and brings a sense of
closure in the form of, OK, now get up and act!" To persuade people to change their minds or
take an action, more is needed than your opinion or sense of conviction. You need to supply
them with the information, analysis, and context they need to form their own opinions, make
their own judgments, and take action. Remember: Readers are interested in only one opinion
their own. If you can help them formulate and deepen that opinion, they will be glad they read
your article.
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Summary:
In this chapter, the researcher provided a relevant review of related literature to the effect of a
guided Webquest on enhancing writing skills among ninth graders at UNRWA schools.
The following chapter will tackle the previous and empirical studies which were
applied to show the importance of using Webquest and the impact of using it on teaching
writing skill.
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Chapter III
Previous Studies
Introduction:
This chapter is divided into two sections. The first domain studies related to using
Webquest in teaching since these studies examined the impact of student's development in
different domains .The second section is to that related to developing teaching writing
skills.

3.1 Studies Related to Using WebQuest in Teaching:
El khateeb(2012)
El khateeb s study aimed to investigate the impact of using WebQuests on the Palestinian
seventh graders' English reading comprehension skills. The target skills were prediction,
skimming, scanning, guessing the meaning through context and inference.
For answering the questions of the study, the researcher adopted the experimental
approach. The sample of the study consisted of (88)students distributed into two groups.
One of the groups represented the control group of (44) students; and the other represented
the experimental one of (44) students. The groups were randomly chosen from a purposive
sample from UNRWA Maghazi Prep. Girls School (A) in Gaza Strip, where the researcher
works as a teacher of English language for the seventh graders.
The WebQuest strategy was used in teaching the experimental group while the traditional
method was used with the control one in the second term of the school year (2010-2011).
An achievement reading comprehension test of five scopes with (20) items was designed
and validated to be used as a pre and posttest. In addition, a scale to measure the students‘
attitudes toward the WebQuest in acquiring the reading comprehension skills in the All
these tools were prepared by the researcher.
The researcher of the current study benefited from this study how to design the Webquest .
It is the only reference that used the Webquest in English language in Palestine and found
it at the top of excellence and innovation .Also It is the only research about Webquest in
our Gaza universities .Tools were different between the two researches (see chapter 4).
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Al Fadda, Almasri and ALShumaimeri(2011)
This study investigated how WebQuest, an internet based learning tool, affects fifth grade
Saudi female EFL students‘ writing skills. The students, a total of 63 in three classes, were
given a pretest prior to using WebQuest and a posttest six weeks later. Results indicate that
the experimental group outperformed the control group. There were significant differences
in favor of the experimental group in terms of vocabulary, grammar, organization, content,
length, and total overall score. This study suggests the use of technology in foreign
language learning can lead to greater writing achievement among students.
It is the only research in the other Arab countries that used webquest in teaching English
Similar tools were used here by the researcher in the current study. The researcher used
pretest and posttest to measure students' achievement before and after the experiment .Also
the researcher of the current study benefited from this study how to manipulate English
websites to improve writing skill.
Al far (2011)
The study aimed to know the effectiveness of the use of cognitive trips via the Web (Web
Quests) in teaching geography at the level of meditative thinking and academic
achievement among eighth grades. The study sample consisted of 61 students selected
from Jabalya Prep. (A) Boys School for Refugees. The researcher set the study tools,
which were represented in the academic achievement test of scientific concepts in
geography and which were prepared by the researcher, consisted of (40) items. And to
measure the meditative thinking skills in geography, the researcher set another one which
consisted of (30) items test divided into five dimensions, and teacher's guide for Web
Quests.. For the purpose of this study, the researcher selected two divisions of the eighth
grade male students in Jabalya Prep (A) at random and the number was (61 students), One
representing the experimental group of (30) students and the other representing the
controller group of (31) students. The researcher make sure the two groups were
equivalent.
The researcher of the current study benefited from this study some of websites .
Falasca and Altstaedter (2011)
The purpose of this qualitative study was to explore students‘ perceptions regarding the
effectiveness of WebQuests in developing intercultural competence. The study included
data collected from (43) students enrolled in two intermediate (fourth semester) Spanish
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college classes at a major North American university. Participants included 30 female
students and (13) male students. Five students were Spanish majors and (29) were Spanish
minors. As evidenced by their responses to the pre-survey questionnaire, none of the
participants had had experience with WebQuests and/or intercultural
The study tool was a questionnaire including five Likert-scale close-ended questions which
aimed at eliciting self-reported student perceptions on the following: the stimulating nature
of the WebQuest task, the impact of the WebQuest on students‘ willingness to take up
opportunities to get to know and socially interact with Chileans, the impact of the
WebQuest on students‘ willingness to seek out opportunities to further explore Chilean
culture, the impact of the WebQuest on helping students reflect on and write about their
own culture

. Overall, the results showed that students had significantly positive

perceptions of the stimulating nature of the WebQuest, of the impact of the WebQuest on
their willingness to take up opportunities to further interact with Chileans, of the impact of
the WebQueston their willingness to seek out opportunities to further explore the Chilean
culture ,and of the impact of the WebQuest on helping them reflect on and write about
Chilean culture. In contrast, students‘ perceptions of the impact of the WebQuest in
helping them reflect on and write about their own culture were not significantly different
than neutral, indicating that they neither agreed nor disagreed with the statement.
The researcher of the current study benefited that Webquest is a very useful for improving
writing so the she used it to teach them how to write.
Tuan (2011)
The purpose of this experimental study was to examine if the implementation of WebQuest
helped enhance reading skill, and to explore the students‘ attitude towards WebQuestbased teaching of reading. The participants were (44) second-year students (from among a
population of 247 second-year students), (26) females and (18) males, who were attending
the third course of reading (reading 3) at the Faculty of English Linguistics and Literature
of the University of Social Sciences and Humanities in HoChi Minh City (USSH-HCMC)
were invited to participate in this newly-designed WebQuest-based reading course. The
average age was (20.21) years ranging from (19) to (25) years old. The reason for this
selection was their extensive history of reading experience. Freshmen‘s too brief history of
reading experience would probably limit indepth exploration. Moreover, freshmen‘s
reading reluctance due to their struggle in dealing with English vocabulary and grammar
patterns could be misconstrued as their poor reading skill. The instruments included
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pretest, posttest, and questionnaire that helped to collate quantitative data. Each of these
instruments was used at different phases of the study and for different purposes: pretest and
posttest were taken by (44) students involved in the study right before and after the Webbased course in order to measure the improvement in their reading skill; and the
questionnaire was designed online 10 days after the course to investigate the students‟
attitudes towards the course.
The findings displayed that the students who received the WebQuest-based program made
considerable improvement in their reading comprehension skills. The findings were also
enhanced by the positive feedback of the students towards the use of WebQuest through
the online survey carried out after the course.
The researcher of the current study benefited from Tuan (2011) how to formulate the
recommendations offered by study and how to set up the Webquest and the mechanism of
using it.
Oliver (2010)
WebQuests are increasing in popularity across the country, yet it remains unclear whether
WebQuests confer a significant benefit in student content learning. In addition, the
perceptions of teachers regarding the classroom value and efficacy of WebQuests in
teaching higher level thinking skills are still unclear. The goals of the study were (a) to
determine the effect of WebQuests on elementary students' content area knowledge gains;
(b) to investigate teacher perceptions of students' higher order thinking skills while
engaged in a WebQuest activity and the value the of the WebQuest, as perceived by
teacher. To accomplish the above research goals, a quasi-experimental design was used in
this study. The subjects were four teachers and classes at an elementary school in southern
California. Results of the study showed that the WebQuest did increase content knowledge
in fifth grade students, but not significantly more than traditional teaching as measured by
a researcher-modified WebQuest For Teacher Questionnaire (WQFT) (Zheng, Perez,
Williamson &Flygare, 2007) and teacher interviews. Teachers responded positively to the
value of the WebQuest in their daily teaching. Teachers also indicated that their students
engaged in higher level thinking skills while engaged in the WebQuest activity.
The researcher of the current study learned from (Oliver 2010 ) how to teach students
searching for information to reach their goals .
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Zlatkovska (2010)
The purpose of this exploratory case study was to investigate whether introducing
WebQuests as part of the Teacher Training curriculum at the university level could
facilitate the integration of English language teaching and technology while simultaneously
promoting a more student centered, constructivist approach to teaching.
The study was conducted at a large private urban university in Macedonia in early 2010.
The research focused on training the EFL teaching methods instructors in using a
WebQuest as a way to blend teaching English and technology at the same time expanding
their understanding of social constructivism as a new paradigm in teaching through the
usage of this constructivist tool. In addition it intended to demonstrate the use of
WebQuests to the students in the EFL methodology class as a tool they could use as part of
their future profession. The instruments were interviews, observation, and note taking. The
results indicated that WebQuest had been a positive tool in the EFL teaching methods
course. The study indicated also that the students had positive attitudes toward using the
WebQuest in EFL teaching.
Tools between current study and Zlatkovska (2010) study were different according to the
nature of study and its purpose .
Kocoglu (2010)
The aim of this experimental study was to explore whether or not using WebQuests was
effective in enhancing writing and reading performance of EFL students. A total of (34)
first-year ELT students enrolled in a Turkish university participated in the study. They
ranged in age from (18) to (19) years old. One class, as the experimental group (consisted
of 13 students, 4 male and 16 female), used WebQuest tasks. Other class, as control group
(consisted of 14 students, 2 male, 12 female), received traditional teacher-led
reading/writing tasks. The data came from reading performance test, writing performance
test and reading and writing scores. The reading performance test was given as pre-and
post-test in which students were asked to read a passage and answer reading
comprehension questions. Another test, which was on the same topic was given as the
post-test at the end of the semester. The writing performance test consisted of pre-test and
post-test was given where students performed writing task. The variables WebQuest use,
reading performance and writing performance were analyzed via descriptive statistics and
independent sample t-test. The findings indicated that the experimental group scored
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higher on reading scores than did the control group. On the other hand, both groups scored
equally on writing scores.
Mostafa (2009)
The purpose of this experimental study was to investigate the effectiveness of integrating
internet resources into EFL curricula, using the WebQuest model, to enhance graduate
students' reading and writing skills for research purposes in the Faculty of Education. The
study attempted to exploit both the constructivist and cooperative approaches through the use
of project-based teams. It adopted an eclectic approach to enhance reading and writing for
research purposes through training graduate students to design EFL instructional materials
for teaching English at different levels. The study attempted to exploit both the constructivist
and cooperative approaches through the use of project-based teams. It adopted an eclectic
approach to enhance reading and writing for research purposes through training graduate
students to design EFL instructional materials for teaching English at different level and
reflect upon this experience. The instruments used were: A) A pre and post-test to measure
students‘ research reading and writing skills; B) A rubric to evaluate the appropriateness of
the tasks used in the pre- and posttest; C) Teacher logs to evaluate the different activities of
the program and D) A teacher‘s observations . The program was applied on post-graduate
English majors, in the Faculty of Education .The group comprised forty-five male and
female students. The findings indicated that integrating web resources into EFL curricula,
using the WebQuest model, was effective in enhancing students' reading and writing skills
for research purposes and provided a positive learning experience. It was thus recommended
that EFL teaching practitioners adopt the WebQuest model in making use of web resources
for their instruction.
The researcher benefited from the above study how to identify similarities and differences
of webquest models and choose the suitable model to the current study.
Gouda (2009)
The study aimed at recognizing

the effect of employing WebQuests in teaching

science on developing scientific literacy for the 9 thclass students in Gaza
Governorates.
The researcher has constructed study tools that included the analysis scientific
thinking skills that comprised (42) testing items, testing the scientific thinking skills
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that included (39) testing items ,measuring the attitudes toward science consisted of
(39) testing items , divided to five dimensions .
For achieving the purpose of this study, the researcher constructed lessons from unit
seven according to the style of Webquests. The researcher chose two random classes
from the 9thclass students in Nuseirat Prep Boys " A " School and they were ( 60 )
students and the other was control (32) students. The researcher also made sure of the
effecting of two groups, the trail and the control one concerning the age and the
general achieving as long as the achieving in science.
The researcher benefited from Abu Jouda (2009)in utilization of a pre-test and post-test as
a major tool of the previous study, and from some of the recommendations .
.
Termsinsawadi (2009)
The purpose of this experimental study was to investigate the effect of the WebQuest
modules on the students‘ reading and writing abilities, their perceptions towards these
modules were investigated. The participants of the main study consisted of an intact
group of 40 second-year RMUTP male engineering students who were enrolled in the
―Technical English I‖ course in the first semester of the academic year 2009 at
Rajamangala University of Technology PraNakhon (RMUTP), Bangkok, Thailand.
The instruments were a pre- and post-test for their reading ability in terms of reading
comprehension, the writing pre-test and post-test, interview and a questionnaire. The
findings revealed that the students‘ scores of the reading comprehension skills and
writing post-tests significantly increased. Analysis of data obtained from learning logs
indicated that the effective features of the WebQuest modules were the authenticity of
the tasks that motivated the students to be actively engaged in the instructional
process,and the abundant scaffolding was found to be useful for the performance of
reading and writing tasks. The findings from the questionnaires and interview showed
that most students had positive attitudes towards the implementation of the WebQuest
modules as a whole. The research results also indicated that these Web-based learning
activities could make students more engaged in the learning process.
The researcher benefited

from the above study some useful websites.
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Siko (2009)
The purpose of this experimental study was to examine the effects that WebQuest have
on students and students learning, especially in the English Classroom.
The results represent only the ninth grade English students enrolled at a public high
school in the Southeastern United States. This research used both qualitative and
quantitative data to answer research questions focused on student learning and
WebQuests. Based upon the literature above, the following research questions were
raised: a) Do learners learn using WebQuests in the English classroom? How do
learners learn with WebQuests in the English classroom? c) What do learners think
about their experience with WebQuests in the English classroom.? For this study, a
WebQuest was used in nine ninth grade English classrooms and data was collected
from students in order to determine if they thought learning occurs during the
completion of the WebQuest. Additionally, data was collected that examined how the
students learned the material presented in the WebQuest. Two hundred and twenty five
students completed both the pre/post tests and the WebQuest over three day period
during the fall 2007 semester. While each class completed the WebQuest and the pre and posttests, the researcher observed several classes. Field notes were taken during
the observations and then typed up following the data collection. Three groups of
students, a total of (12) students were then interviewed to determine if and how they
learned about poetry through the completion of the WebQuest. The results of this
study indicated that WebQuests affected student learning and increased their
understanding of the contents, also the interviews and the observations showed that the
WebQuest increased the students‘ motivation toward the material.
Prapinwong (2008)
The purpose of this study was to explore the teacher‘s and students‘ use of apopular
Internet tool called (WebQuests) in an English as a Foreign Language (EFL) context
in Thailand. Based on the framework of constructivism, the study employed both
qualitative and quantitative techniques in order to answer four research questions that
involve the documentation and analysis of instructional methods, learning
outcomes, and teacher's and students' experiences and perceptions with the WebQuests
for EFL learning. Two units of WebQuests were selected to be implemented in an EFL
college-level reading class in Thailand. The instruments were a pre- and post
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vocabulary test, class observations, interviews, the teacher‗s self-reflections, and field
notes. This study took place at a large university in Thailand, which was located in a
suburban area near the capital city. WebQuest lessons were implemented in one
section of an English reading course offered by the Faculty of Liberal Arts over a
period of three weeks. There were a total of thirty sections offered for t his course
alone. The course is mandatory for all second year students at the university. The
results of the learning outcomes showed that the learners made a statistically
significant gain in the vocabulary tests in both units and that the type of tasks
influenced different learning outcomes. The teacher expressed the positive aspects and
challenges concerning the use of WebQuests regarding the underlying principles and
methods embedded in the tool as well as the constraints of the curriculum and
assessment. Students‘ perceptions revealed the different levels of students‗
engagement and reaction with the WebQuest group tasks, and their experiences with
the

online

reading

and

searching.

Finally,

the

study

makes

pedagogical

recommendations for adopting WebQuests in the EFL classrooms and for future
research on WebQuests.
Siko (2008)
This research study was conducted to evaluate the effectiveness of WebQuests to
ensure that the teachers who are using this technology application are using an
instructional method which is proven to enhance student learning. Through the use of
both quantitative and qualitative data, this study began to examine not only the effects
of WebQuests on student learning but also laid the groundwork for future research on
the effects of other technologies and technology applications on student learning. The
population for this study consisted of students enrolled in the English classes of their
9thgrade English teachers who used a WebQuest on poetic literary terms. For this
study, which is a convenience cluster sample consisted of ninth- grade students who
were enrolled in English I at Southern High School. Fifty students completed both pre and post-tests and the WebQuest over a 3 day period during the spring 2007 semester.
Two groups of students (a total of five students) were then interviewed to determine if
and how they learned about poetry through the completion of the WebQuest. The
quantitative data, pre-test and post-test scores, were analyzed to determine if students
learned about poetry through completion of a WebQuest, in response to the first
research question. Of the 50 students who completed both the pre-test and the post62

test, 36% ( n= 18 ) of the students scores increased. However, 22% ( 2= 11 ) of the
students scores stayed the same from the pre-test to the post-test and 42% ( n= 2) of
the students‘ scores went down from taking the pre-test to taking the post-test. Also all
the students interviewed believed that they had learned more about poetry and the
material through the completion of the WebQuest and it increased their motivation
toward learning English.

Barros and Carvalho (2007)
The aim of this experimental study was the following: a) To verify if an interactive
constructivist environment would make a difference in an extensive reading task; b)
To verify if the orientation given in the ReadingQuest would promote reading
understanding; c) To verify if the students would be interested in reading other texts in
English. The researchers also intended to know the students‘ opinion about this
approach to the extensive reading. The sample consisted of two groups belonging to
two different classes attending the 8th grade. The experimental group consisted of (26)
students worked on the ReadingQuest, and the control group consisted of (27)
students. Both groups had more females than males. The study tools were a pretest and
a posttest reading comprehension assessment were administered for both groups .
After the posttest the experimental group received an attitudinal questionnaire abo ut
their opinion of the ReadingQuest. The results showed that the ReadingQuest was a
valuable environment for teaching extensive reading, in contrast to traditional reading
classes, as it can enhance motivation and promote constructivist learning. On the o ther
hand, the results of the questionnaire, , showed that students liked the Reading Quest,
recognizing that it enhanced learning and that was fun. In fact 69,2% of the students
enjoyed the activity and, they mentioned also the fact that they can get out of the
classroom, go to the computer lab and that the Reading Quest allowed them to use the
Internet.
Şen and Neufeld (2006)
The purpose of this experimental study is to open up a vast new source of information
for university students to use and explore. The study was conducted at Eastern
Mediterranean University (EMU) in an English-medium university with seven
faculties and three schools. The School of Foreign Languages (SFL) served the
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existing faculties and schools at EMU by offering English courses for general and
academic purposes. The data was collected from 43 students English I students who
were given Preparing a Print Media Advertisement (WQ1) and 34 English II students
who were given The Real Truth about Tobacco (WQ 2). Excluding the researcher, 5
teachers from FCMS took part in the study. The tools were a test for the students and
questionnaires were given to the teachers and thestudents were parallel and students
were given the opportunity to choose between Turkish and English versions of the
questionnaire

repared for them. While the students expressed their personal

experiences regarding the WebQuests, the teachers expressed their perceptions on
students‘ experience to do with the WebQuests. The results indicate that there are
positive attitudes in using WebQuest in teaching English as a new methodology, and it
affected positively the students‘ English language learning.
Tsai (2005)
The purpose of this study was to investigate the use of a WebQuest learning module as
an enhancement to English as a foreign language (EFL) instruction at aprivate
university located in northern Taiwan. The study examined the scores of the
researcher-developed reading comprehension assessment for students who completed
the WebQuest activities compared to those students who received similar instruction
in a traditional format. Also it examined the effect of the WebQuest learning in
developing reading skills such as scanning, skimming, paraphrasing, summarizing
,organizing, and problem solving. A total of 90 college juniors participated in the
study. The experimental group, who completed the WebQuest activities instruction al
activities, consisted of (44) students, (21) males and (23) females. The control group,
who completed traditional instructional activities, consisted of 46 students,( 24) males
and (22) females. Both groups included two intact classes randomly selected from
Yuanpei Institute of Science and Technology (YUST), located in the northern area in
Taiwan. Although the sample in this study was not in the same department, the EFL
students shared a similar cultural background and speak Mandarin Chinese as their L1
language. The age of the sample was (18) to (22). The EFL students had been exposed
to formal English education since junior high school. The Reading Comprehension
Assessment(RCA) used to collect the data was developed by adopting textbook units
for the course.
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This researcher-developed RCA is a mix-format test as a pre- and post-test for both
the experimental treatment and the control group. The results of this study indicated
that using a WebQuest learning module as an enhancement to traditional instructi on
was more effective for teaching EFL reading, especially for vocabulary acquisition
and story reading.
Robert (2008)
This study focused on preservice teachers creation of a WebQuest working in either an
individualistic or collaborative work configuration. The theories constructivism, adult
learning theory, and collaborative learning, with technology integration in preservice
teacher education were examined and provided the framework for this study. Through
case study research methodology four research questions were examined throughout
this study: (a) Why do preservice teacher candidates choose to work in an
individualistic or a collaborative work configuration to use Macromedia Dreamweaver
to create a WebQuest? (b) How is the process of creating a WebQuest different for
preservice teachers in a collaborative work configuration and those working in an
individualistic configuration? Why? (c) How do WebQuest products differ between
those created in an individualistic work configuration and those created in a
collaborative work configuration? Why? (d) How does the role of technology
influence the WebQuest creation process and product?
Seven study participants, four working in a collaborative work configuration and three
working individualistically, provided evidence that mechanisms of collaboration occur
in both configurations, in some instances benefiting, and in some instances impeding
the WebQuest creation process and product. All seven participants considered prior
experience in an introductory technology course a benefit to the WebQuest creation
process and resulting product. The factors that emerged as themes within this study
were: (a) individualistic configuration for control; (b) collaborative configuration for
mutual

engagement;

(c) mechanisms of

collaboration in collaborative and

individualistic work configurations; (d) prior experience from an introductory
technology course; and (e) supported autonomy vs. collaboration.
Based on findings of this study, additional research is indicated within the areas of
working configurations in the larger context of learning communities, and the impact
this has on technology related project. A new theory of "supported autonomy"
stemming from this study also requires further investigation. To reveal the impact of
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preservice teacher experiences with technology imbedded in authentic tasks in
methods courses on teaching practices in their own K-6 classrooms, a long-term
investigation is necessary.
Leite, et al. (2004)
The purpose of this study was to examine the effectiveness of the WebQuests on
the students‘ learning. Two WebQuest experiments were conducted in a rural high
school that occupies a rather new building and is very well supported with technology.
In the first experiment, the study topic was "Assassinations of Four American
Presidents and Their Impact on the History of the United States". The participants
were (72) high school students in a freshman history class in grade nine. The teacher
had more than 20 years of teaching experience in social studies. The class was
randomly divided into computer lab. The experimental classroom consisted of (31)
and the regular classroom consisted of (41). The instruments were a pre-post test and
interviews for teachers and students. In the second experiment, the study topic was
geology (rocks and minerals) The participants included (72) freshman science students
who were computer proficient and able to use PowerPoint software. The class was
randomly divided into (31) students in a WebQuest group and (41) students in a
traditional group. pre- post test and interviews for both teacher and students were
administered and scored by the teacher .The strongest aspect of this study was that, for
each experiment, both the pre-test and post-test were the same. The results indicated
that there weren‘t and statistical differences between the experimental groups and the
traditional groups in learning. The interviews indicated that that both the teachers and
students were quite satisfied with the WebQuests

Mohn, et al. (2004)
The purpose of this experimental study was to examine and describe the effectiveness
of the WebQuest model with gifted fifth grade in students in EFL. Four questions were
posed. This study took place in a large, suburban intermediate school.
Approximately (1200) students attended the school, which served learners in grades
five and six. The student participants were fifth graders; all had been identified as
gifted learners, based on state guidelines. Students participated in the WebQuest
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activities during their gifted resource pullout program. The gifted resource classes met
for one full day each week for five weeks, and learners spent two to three hours of
each session working on the WebQuest activities. It is fair to say that the WebQuest
became the assigned unit for these students. Parent and student permission was
granted for 100 of the 107 students (93%) to participate in the research activities.
Several data collection tools were used in this project. Pretests and posttests,
Evaluation rubrics were used to assess content acquisition and application of higher
order thinking skills, and questionnaire. The results indicated that students acquired
content, were engaged and challenged by the activity, and demonstrated use of higher
order thinking skills.Teachers‘ attitudes toward the WebQuest were overwhelmingly
positive, and the teachers considered use of the WebQuest appropriate and valuable
for gifted learners.Also students‘ attitudes toward the WebQuest activities were
considered in several areas: enjoyment, interest, challenge, and attitudes toward group
work and computer based activities. In most cases, student attitudes were quite
positive toward the gifted program and toward the WebQuest. The observations were
completed during the WebQuest, it indicated that WebQuest developed high order
thinking skills.
Gorrow, Bing and Royer (2004)
The purpose of this study was to examine the integration of technology in an education
foundations course. The study examined the effects of using a WebQuest on the
achievement of preservice teachers enrolled in the course, disclosed the attitudes of
preservice teachers toward the integration of technology in a research project, and
analyzed preferences for completing assignments that integrate technology compared
to traditional pencil/paper assignments. This study included approximately 85
prospective teacher candidates enrolled in three sections of learning and assessment
during the Fall 2003 semester. All participants were elementary education majors at a
four-year public university located on the Eastern Shore of Maryland, completing this
required undergraduate education foundations course as a prerequisite for their
admission to the Professional Teacher Education Program. The study was conducted
by two professors teaching these three sections of the course and one professor
directing the PT3 initiative. The students completed a questionnaire to share attitudes
about the research project and learning with technology. The results indicated that
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technology can be meaningfully integrated into a foundations course to enhance
student achievement and promote positive attitudes toward the use of technology

3.2 Studies Related to Teaching Writing Skill:
Isleem (2012)
Isleem s study aimed at investigating the effectiveness of a suggested program based
on individualized activities in developing Palestinian Sixth Graders' writing skills. It
attempts finds out to what extent the suggested program which is based on
individualized activities in developing palestinian sixth graders writing skills in
general and in particular their graphical, grammatical and their expressive skills.
To fulfill the aims of the study, the researcher followed the descriptive analytical
approach. She used two tools to collect the needed data: pre / post test, checklist and
worksheets. The study examined the improvement shown by the experimental group,
who received the suggested program for two months, while the control group didn‘t
receive any program and it followed the traditional teaching method. An achievement,
pre and post test were administrated and a statistical analysis was conducted to collect
data.Comparing the results of the pre- post test, it was concluded that the suggested
program proved to be effective in developing pupils' achievement in three sub skills
which are graphical, grammatical and expressive. This considerable gain was
attributed to the impact of the program. On the other hand, the traditional method in
teaching was ineffective because pupils made no progress on all levels as the
statistically analysis showed.
Isa (2012).
This study aimed at investigating the effect of using wikis on improving Palestinian
ninth graders‘ English writing skills and their attitudes towards writing. The targeted
skills were writing an email from notes, ordering events into a paragraph as well as
writing a report from notes. To achieve this aim, the researcher employed a
representative sample of 39 EFL students studying at Bureij Prep. Girls School 'A'
which is run by UNRWA in the Gaza Strip. It was divided into two groups:
experimental group consisted of 20 students and control one consisted of 19 students.
The two groups were equivalent in their previous learning, achievement in English
language in general and achievement in English writing in particular. Regarding the
instrumentations, the researcher used three tools: an observation card to explore
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students' performance in utilizing Wikis and practicing writing skills and activities, a
questionnaire to reveal students' attitude towards using Wikis in teaching and learning
writing skills and pre/ post writing test. Being used as a pre-test, the writing test was
meant to prove groups equivalence. Besides, it was used as a post test to measure any
possible differences between the target groups. The collected data were analyzed and
treated statistically through the use of SPSS. The findings of the study revealed that
there were significant differences in participants' performance before and after
implementing wiki project in the favor of the post-performance. The findings also
pointed toward the presence of significant differences between the attitudes of the
experimental group before and after the experiment of utilizing wikis to develop their
writing skills in the favor of after experiment. Moreover, the study findings revealed
that there were significant differences between the mean scores attained by the
experimental group and that by the control group in favor of the experimental group.
This was due to the wiki technology. Additionally, implementing the effect size
equation, the study revealed that wiki project had a large effect size favouring the
experimental group. The study recommended that teachers are asked to use the wiki
technology in teaching writing skills in order to develop and improve their students'
ability in writing skills. Also, it suggested that further researches should be conducted
on the effects of wikis on different English skills and other school subjects
Al-Shami (2011)
This study aimed to investigate the effect of using interactive writing on developing
the mechanics of writing of eighth graders in Gaza private schools . The researcher
chose Ibad Ur Rahaman Private School where he works as an English teacher. The
sample of the study was purposively chosen. It consisted of 37 male students of eighth
graders divided into two groups, an experimental and a control group, an experimental
group consisting of 18 students and a control one consisting of 19 students. The
researcher used two tools, pre-post achievement test and a portfolio. The researcher
applied the pre-test before starting the experiment, the results showed that the two
groups were equivalent in their previous learning and general achievement. After that,
the interactive writing was used to teach the experimental group, whereas the
traditional method was used with the control group. The two groups were tested again
in mechanics of writing after the application of the experiment. The results were
statistically analyzed. The study findings revealed that there were statistically
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significant differences between the mean scores attained by the experimental group
and those by the control one in favor of the experimental group. This dues to the
interactive writing method used.
Sdoudi (2011)
This study aimed to investigate the effectiveness of a suggested program for t ackling
letter writing deficiencies among the 11th graders in the Middle Governorate. The
sample of the study consisted of (68) 11th graders, (34) each group. The experimental
group contained (17) male students and (17) female students; and the same for th e
control group. The researcher used a pre-test and a post-test, the pre-test showed the
equitation of the experimental group and the control group. Moreover, it located the
deficiencies that the students counterpart. The suggested program was based on the
"writing process approach" and was applied on the experimental groups in (12) lesson
sessions along (6) weeks. The results of the post-test showed the statistically
significant differences between the control group (male and female11th graders) and
the experimental group (male and female 11th graders) in letter writing performance
after applying the suggested program. The results of the post test showed that the
experimental group achieved a better performance which was computed as statistically
differences in T-test values between the experimental group and the control group. In
the layout domain (3.866** significant at 0.01), the punctuation domain (3.754**
significant at 0.01), the sentences domain (2.541* significant at 0.05), the language
domain (3.103** significant at 0.01), and the total post-test scores (3.637** significant
at 0.01). The statically differences in the results proved to be in favor of the
experimental group.
Abu Armana(2011)
The purpose of the study was to examine the impact of a remedial program on English
writing skills of the seventh grade low achievers at UNRWA Schools in Rafah. For
answering the questions of the study, the researcher adopted the experimental
approach. The sample of the study consisted of (127) seventh grade low achiever
students distributed into four groups. Two experimental groups i.e. a male group
consisting of (31) students and a female group consisting of (37) students. The others
are two control groups i.e. a male group consisting of (25) students and a female group
consisting of (34) students. The researcher used the sample from Rafah Prep Boys "E"
school and Rafah Prep Girls "D" school. Both are UNRWA schools in Rafah
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Governorate where two teachers administered the experiment and were helped and
guided by the researcher. The remedial program was used in teaching the experimental
group, while the ordinary teaching periods and the textbook was used with the control
one in the second term of the scholastic year (2009-2010). A writing test of three
scopes with (30) items was designed and validated to be used as a pre and post test.
The data of the study were analyzed, using Statistical Package for Social Science
(SPSS), to confirm the test validity and reliability. On the other hand, Mann Whitney,
T. test paired and independent sample were used to measure the statistical differences
in mean between the experimental groups due to the use of the remedial program.
The study indicated that there are statistically significant differences at the level (α =
0.05) on English writing skills of the seventh grade low achievers in favour of the
experimental groups. It means that the use of the program in the remedy of the
weaknesses of the writing skills of the low achievers had a significant impact on the
students. Based on those findings, the study recommended the necessity of
implementing remedial programs for the low achievers to bring about better outcomes
in students' writing skills of the English language. It was also suggested that further
researches should be conducted related to other skills of writing
Abu Ghazalah (2010)
This study investigated the effect of using a comprehensive approach for teaching high
frequency words on developing the writing skills of seventh graders in Gaza. Sample
of the study consisted of 59 male students. The sample was purposively chosen from
Nuseirat Prep. Boys School "B". It was divided into two groups, experimental
consisted of 29 and control group consisted of 30 students. The two groups were
equivalent in their previous learning , achievement in English language in general and
achievement in writing and spelling in particular.
To collect data and achieve the goal of the study, the researcher used three tools, card
analysis to determine the most frequent words in English for Palestine grades 5,6 and
7, pre/ post achievement tests ( spelling and writing) and a portfolio to measure the
progress in writing skills.
Data gathered from the card analysis revealed that there were 150 words that are
frequently used in reading and writing exercises in the three grades.
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The researcher pre-tested the two groups in spelling and writing. The comprehensive
approach was used to teach the experimental group while the traditional method was
used with the control group. The two groups were tested again in spelling and writing
after the application of the experiment. The results were statistically analyzed.
The study findings revealed that there were significant differences between the mean
scores attained by the experimental group and those by the control group in favor of
the experimental group. This was due to the comprehensive approach.
Post intervention data indicated a remarkable increase in the experimental group's
achievement in writing skills and ability to transfer their knowledge of spelling skills
into daily writing.
Salah(2010)
This study aimed at investigating the effectiveness of a suggested program for
developing teaching writing skills among secondary school teachers. The researcher
used two tools for the study, an observation card to identify the skills that teachers
have in teaching writing and the suggested program which tackled all the points that
the teachers need in teaching writing skills. The suggested program consisted of ten
training sessions for teaching writing. It included activities, techniques, teaching aids
that can be used in teaching writing. The researcher used the observation card to
assess teachers` performance in teaching writing skill then he conducted the suggested
program to see its impact on them. The researcher has benefited from the results of the
observation card when designing the suggested program. The teaching writing skills
are classified under four domains: the pre-writing domain, the drafting domain, the
editing (reflection & revision ) domain and the final copy domain. The sample of the
study was chosen randomly. It consisted of twenty secondary school male teachers
from different schools in Khan Younis Governorate. The researcher visited the
teachers again in their schools to assess their performance and see the effect of the
program on them. The results were statistically analyzed, using Statistical Package for
Social Sciences (SPSS).
The findings of the study revealed that there were significant differences in secondary
school teachers` performance before and after implementing the program and teachers`
level after the program reached eighty seven percent.

72

The researcher recommended in the light of the above findings that secondary school
teachers are asked to use the writing process in teaching writing skills in order to
develop and improve their abilities in teaching writing skills

Dufrene (2010)
Dufrene (2010)studied the effect of using a web-based wiki technology on the English
writing skills of high school students. Participants of this study were (15) students
enrolled in a public English IV class. All students were classified as graduating
seniors; and they were at least 15 years of age and currently enrolled in an 11th or
12th grade class at a public high school in Louisiana. Data were collected from
observations, student interviews, two essays and two student surveys. Results of this
study showed that wiki-based technologies can impact students' writing processes and
their essay results. Strategies inherent to the wiki process can also motivate students to
be better participants when they know someone else is depending on their input.
Furthermore, findings revealed the importance of continuing to incorporate modern
technologies into the classroom. The students enjoyed using the wiki and commented
on how it helped them to work better as a team and write better, encouraged peer -topeer interaction and facilitated online group work. Furthermore, both students and
their teacher perceived the exchange of comments through wiki platforms as beneficial
to their collaboration and construction of their group writing. The researcher
recommended that future research may allow to how peer critiquing actually leads to
creative-thinking skills and subsequently to revisions or new creative ideas.
Harb ( 2007)
This study aimed to investigate the effectiveness of using a blended learningprogram
on developing and retention Palestinian tenth graders‟ English writing skills.
To achieve the study aims, the researcher adopted the experimental approach with two
groups' pre-post design (experimental and control). To collect data, the researcher
designed the following study instruments and tools: content analysis, achievement test
consisting of (40) items, a test to measure the retention of the skills and a blended
learning program in writing skills. After examining the validity and reliability of the
tools and instruments, they were implemented on the study sample represented in (40)
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students from Shohadaa' Rafah Basic School who were randomly selected from the
original population of (1774) students in Rafah Directorate of Education 2012 -2013.
The sample was divided into two groups: the experimental group consisting of (20)
students and the control one consisting of (20) other students. The two groups were
similar in their age, previous learning, achievement in general and achievement in
English language. The blended learning program was used in teachin g the
experimental group, while the traditional method was used with the control one in the
second term of the scholastic year (2012-2013). The experiment lasted for ten weeks
(1 lesson per week). The researcher used the following statistical methods to re ach the
results:(Holesti Formula, Mean, Standard Deviation, Alpha Cronbach, Pearson
Coefficient, Kuder-Richardson (K_R20) Formula, Spearman Brown Equation, effect
Size Formula and T-Test). After the statistical analysis, the findings of the study
revealed that there were significant differences at (α = 0.05) in the scores of the
control and the experimental groups in favor of the experimental group and which is
attributed to the blended learning program. The findings also pointed out that there
were statistically significant differences at (α = 0.05) in the participants' achievement
level before and after implementing the blended program in favor of the post application. Additionally, there were statistically significant differences at (α = 0.05)
in the participants' achievement level of the control and the experimental groups (high
and low achievers) in favor of the experimental group. There were also statistically
II significant differences at (α = 0.05) in the participants' achievement level of the
control and the experimental groups (in the retention test) in favor of the experimental
group.
Finally, the implementation of the effect size equation revealed that blended learning
program had a large effect size favoring the experimental group. Based upon the
previous findings, the study recommends that teachers are advised to adopt the blend
in teaching writing skills, holding educational courses and workshops for teachers in
general and of English in particular in employing blended learning to enrich the
teaching learning process and develop students' achievement level. It also suggests
that further research should be conducted on the effect of blended learning on other
English language skills, other school subjects, students' creative thinking skills as
well as in the treatment of learning difficulties in English.

74

Sobeh (2007)
This descriptive analytic study aims at evaluating English writing assessment in the 10
th grade at Governmental Gaza schools with regards to the contemporary trends in the
scholastic year 2006-2007. It sought to determine the existence of the contemporary
trends in assessing the 10th grade students' writing in Gaza schools.
Based on the previous studies, literature review and the theoretical framework, the
researcher designed a questionnaire to investigate the extent to which thecontemporary
methods of assessment are used by the 10th grade teachers.
The questionnaire involved 10 assessment methods as follows: Testing, observation
,portfolios, self-assessment, peer-assessment, journals, interviews and conferences
,rubrics, anecdotal records and checklists. Validity and reliability were achieved
through refereeing the questionnaire by a panel of experts and the statistical
procedures. The traditional methods of assessment, testing and observation got the
highest score in a

percentage of 63.8% for testing followed by observation in a

percentage of 62.8%. The rest of the eight method which were classified as the
contemporary methods got low percentages . Their percentage ranged between 28. 7%
" to 22.4%. The results indicated that most teachers still rely on the traditional
methods in assessing their students' writing. Recommendation were drawn to adopt the
contemporary methods of assessment that suit our context in Gaza. That should
comprise all levels of the education system including the Ministry of Education ,
supervisors, principals and the teachers
Sims (2001)
This study described a program based on explicit instruction and modeling of the
writing process stages. The sample consisted of third and fourth grade students. Those
students showed weakness in the quality of their writing. The researcher hypothesized
that the causes of the problem were that students did not connect reading and writing
as closely related language processes and did not find writing relevant to their daily
lives. The researchers suggested three major categories of intervention: explicit
instruction and modeling of the writing process stages; writing in informal reader
response journals; and participation in student teacher writing conferences and peer
collaboration. Results indicated a moderate increase in students‘ use of the writing
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process strategies in formal tasks and amodest increase in students‘ writing fluency in
informal journal writing activity
Mansour( 2001).
The research hypothesized that peer evaluation as part of writing process would lead
to improved attitude toward writing and increased fluency in a sample of ninth grade
students seven intact classrooms taught by three different teachers were randomly
assigned to experimental and comparison groups so that each teacher had one class in
each condition .Both experimental and comparison groups wrote a first draft of a
paper. The experimental group received peer evaluation training and rewrote their
papers based on assistance from their peer evaluation group .The control group
rewrote their papers receiving assistance from the teacher only when they requested
help .The subjects responded to two attitude instruments as pretest and posttest
measures.A significant increase in positive attitudes toward writing was observed for
the experimental group .Girls in both the experimental and comparison groups showed
more positive attitudes toward writing than did boys at both pre and post
testing.Writing fluency was measured by a count of words on per and post treatment
drafts.There was a decrease in word count from the first to the last drafts for the
experimental group
Similarly, Aravena et al.(1997)
This study described a program for promoting standard writing skills development to
facilitate effective communication. The sample of the study consisted of 75 students
from regular third, fourth grade classes and one bilingual fourth-grade class. The
researchers claimed that misinterpretation of whole language theories, absence of
consistent wide writing programs, ineffective spelling program, and difficulty in
acquiring English as a Second Language were probable causes of the problem. To
collect data the researchers used pre-post achievement test. The researchers suggested
three categories of interventions. Writers' workshop and cooperative learning
strategies, teacher-designed spelling program, were all implemented and incorporated
into a whole-language setting .Data analysis indicated that the direct instruction of
writing and spelling strategies was effective in improving the written communication
abilities of the targeted students. Both English and bilingual students benefited from
this intervention
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3.3 General Commentary on the Previous Studies:


Comment on the previous studies (A):

There are similarities and differences between this study and the previous studies in
different aspects :The current study agreed to the previous studies in the following:
According to the tools:
The similarities between the current study tools and those previous studies :
Some of the previous studies agreed to current study which was a pre-post test as Tsai
(2006), Siko (2009), AL FAR( 2011 ), Alhileh and Nofal (2007), Al Fadda, Almasri and
ALShumaimeri (2011).
The differences between this study and the previous studies:
Some of the previous studies have one similar tool or they used different tools as Falasca
and Altstaedter (2011) used a questionnaire, Kocoglu (2010) used three different tests and
observation card , , Puthikanon and Nunthika (2009) used a questionnaire, an observation
card and interviews ,Chuan Kung (2002) used a questionnaire, El khateeb (2012 ) used pre
-posttest Questionnaire and An Observation Card, Gorrow, Bing and Royer (2003) used a
questionnaire, Mohn, et al. (2004)used pre post test and a questionnaire, Termsinsawadi
(2009) used pre post test, the questionnaires and interview,Jouda (2009) used test and
analysis content .
The researcher concluded that some previous studies used same tool, others used more
tools than her. Some other previous studies used different tool such as interviews, note
taking and evaluation rubric and Roberts( 2005) was case study .
The researcher in this study used pre post test as a tool .
According to the Population and Sample:
Population and sample of the previous studies were different from one study to another in
number, gender and age. Some of the previous studies applied their experiment on a
graduate or colleges students' as
(2003),Falasca

and

Altstaedter

Chuan Kung (2002),Gorrow , Bing and Royer
(2011),Tuan

(2011),Zlatkovska

(2010)

,Kocoglu

(2010),Mostafa (2009),Şen and Neufeld (2006),Alhileh and Nofal (2007), while sample of
other studies were student from elementary, preparatory or secondary schools as Al far
(2011),. Al Fadda, Almasri and ALShumaimeri ( 2011) ,El khateeb (2012 ) , Siko (2008),
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Barros and Carvalho (2007), Fang Li and Yang (2007), Leite, et al. (2004) ,Oliver (2010)
.The researcher used a sample from the ninth grade.
According to the Methodology:
The similarities between this study and the previous studies:
Some of the previous studies agreed with the current study in using the experimental
method as El khateeb (2012),Al Fadda, Almasri&ALShumaimeri (2011)Al far
(2011),Goda(2009), Tuan (2011), Kocoglu (2010), Oliver (2010), Mostafa (2009), Siko
(2008), Termsinsawadi (2009), Chuo (2007), Fang Li & Yang (2007), Şen& Neufeld
(2006), Tsai (0226), Leite, et al. (2004), Mohn, et al. (2004),Alhileh&Nofal (2007).
The differences between this study and the previous studies:
Some of the previous studies utilized the descriptive method as Falasca&Altstaedter
(2011), Tsai (2006), Zlatkovska (2010), Chuan Kung (2002). Prapinwong (2008) used
Exploratory Study. Gorrow& Bing & Royer (2003). Puthikanon&Nunthika (2009) used a
case study
 Comment on the previous studies (B):
There are similarities and differences between this study and the previous studies in many
things.The current study similar with the previous studies in the following:
According to the tools:
The similarities between this study and the previous studies:
Some of the previous study agreed with current study which was a pre -post test as
Mansour(2001).,Aravena et al.(1997), Sdoudi (2011),Abu saleem (2010),Isleem (2012)
and Abu arman (2011).
The differences between this study and the previous studies:
Some of the previous studies have one similar tool or they used different tools as Harb
(2013)

used

pre

posttest

and

content

analysis,Isa

(2012)

used

Observation

card,Questionnaire and pre posttest, El shami (2011) and Abo ghazalah( 2010) used pre
posttest and portfolio ,Salah (2010)used observation card and suggest program to school
teacher ,sobeh (2007)used questionnaire.
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According to the Population and Sample:
Population and sample of the previous studies were different from one study to another in
number, gender and age. There is one of the previous studies applied his / her experiment
on a graduate or colleges students' as Abu Saleem(2010)and Salah (2010) was a suggest
program to school teachers .
While sample of other studies were student from elementary, preparatory or secondary
schools as Harb (2013) ,) Isleem (2012) , Abu arman (2011), Mansour ( 2001), )., Aravena
et al.(1997), Sdoudi (2011), El shami (2011) and Abo ghazalah( 2010). sobeh (2007) and
Abu arman (2011).The researcher used a sample from the ninth grade.
According to the Methodology:
Some of the previous studies agreed with the current study in using the experimental
method asIsa (2012),Harb (2013), Isleem (2012) , Abu arman (2011), Mansour (2001).,
Aravena et al.(1997), Sdoudi (2011), El shami (2011) and Abo ghazalah( 2010). and Abu
arman But sobeh (2007),Dufrene, (2010)Salah (2010) and Roberts (2005) used the
descriptive method.
Also Abu saleem (2010) used both the experimental and descriptive method.
From the previous studies, the researcher concluded the following:
The most important issue that the researcher benefited from the previous studies the
webquest is a very beneficial technology tool for teaching English writing where
participants in the experiment showed remarkable improvement in the post writing test and
appeared the importance of using the Web Quest in all the skills and topics.
Also lack of researches in this field takes our teachers and students far away from
technology contemporary life. So, the new tendency in English language education
focuses on integrating technology to teaching and learning process.
The majority of the pre-mentioned studies were conducted in foreign environments or
using Webquest on another subjects such as science and geography. The researcher
Concluded there are two researches about Webquest in English in our Arab countries one
of them here in Gaza which title is (The Impact of Using WebQuests on the Palestinian
Seventh Graders' English Reading Comprehension Skills and their Attitudes towards
WebQuest) the second one is in Saudi Arabia which is( preliminary study of the effect of
webquests on the writing performance of Saudi female EFL elementary school students.
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So, this recent study is the first study within the researcher‘s knowledge to be conducted
on the effect of aguided Webquest on enhancing writing skills among ninth graders at
UNRWA Schools.

Summary:
In this chapter, the researcher provided a relevant review of related literature to the Using
Webquest in teaching since these studies examined the impact of student's development in
different factors. The second domain studies that related to developing teaching writing
skills. Thus, related studies are chronologically arranged from the most recent to the
earlier ones. some studies are followed by a brief comment in which the researcher
indicates their importance for the study at hand. Finally, general comments on Part Two
are included. The following chapter will tackle the methodology of the study.
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Chapter IV
Research Design and Methodology
Introduction
This chapter contains the procedures followed throughout the study. It introduces a
complete description of the methodology of the study , the community , the sample , the
instrumentation ,the pilot study, a description of the Webquest programme

used in

the study and designing the WebQuest . Moreover , it introduces the statistical methods
used in the study.

4.1 Methodology of the Study:
The researcher adopted the quasi-experimental design which is considered the "(only way
to approach Causes & Effect) - a method of controlling all variables expect the interest
which is manipulated by the investigator to determine if it affects another variable"
(Jonassen, 1996).
The researcher applied the Webquest to find its effect on developing the writing skill on
the experimental group, while the control group did not receive the same treatment. First,
both groups are pre-tested, and then the experimental group is taught

writing skill

according to the Webquest method through the activities prepared by the researcher
.The post-test was attempted for the two groups and the results were calculated.

4.2 The Study Community:
The community of the study consisted of all the ninth graders at UNRWA Schools in Gaza
Governorate for the school year ( 2013 – 2014 ). The population of the study was (4520)
students

4.3 The Sample of the Study:
The sample of the study consisted of (78)female

students who were purposefully

distributed into two groups . One experimental group which consisted of (39) female
students and another control group consisted (39) students. The groups were purposefully
chosen from a purposive sample from al Zaitoun Prep. ― B‖ girls school in Gaza . Table
(6) shows the distribution of the sample.
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Table (6)
The distribution of the sample according to the groups
Group

Experimental

Control

Total

Count

39

39

78

The subjects were equivalent in writing summary, writing a paragraph and writing a letter.
They were equivalent in their general achievement in accordance with the statistical
treatment of their results in the second term of the school year (2013-2014).They were
also equivalent in their English language achievement in accordance with the statistical
treatment of their results in the mid- first term exam of the school year (2013-2014).

4.4 Description of the Webquest Programme:
A WebQuest may be defined as an inquiry-oriented activity in which most or all of the
information used by learners is drawn from the Internet. (Milson,2001). The WebQuest
approach offers access to online primary sources, a structure for evaluating those sources,
and teacher supervision in identifying appropriate and relevant content. The teacher selects
websites and then creates a web page that guides the students through following five
stages: Introduction, Task, Process, Evaluation, and Conclusion.
-

Introduction: provides key background information and should motivate students
with an intriguing question or the problem.

-

Task: describes the final product expected of the students. The final product may be
as elaborate as an oral presentation using PowerPoint, or as basic as a poster
depicting the students' findings.

-

Process: gives step-by-step instructions for completing the task, as well as the list
of resources needed to complete each step. Students are provided with links to
Internet resources selected by the teacher, as well as a list of additional off-line
sources needed to complete the task. WebQuest resources might include
government or educational websites, online searchable databases, e-mail addresses
of experts, and sources physically available in the classroom.

-

Evaluation: explains how learners will be assessed on their final product.

-

Conclusion: summarizes the main goals of the activities and encourages.
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Additional investigations on related topics (Milson, Andrew J. - Author, Downey, Portia.
2008)
The value of a Webquest is that the teacher selects appropriate Web sites and directs
inquiry around them. In addition, students are encouraged to submit Web sites to the
teacher for possible inclusion.

4.5 Designing the Webquest:
The researcher used ADDIE Model in designing the Webquest lessons by using the
Webquest method .
ADDIE Model
The generic term for the five-phase instructional design model consisting of Analysis,
Design, Development, Implementation, and Evaluation. Each step has an outcome that
feeds into the next step in the sequence. The five phases of ADDIE are as follows:

Figure (3): ADDIE (Dick Cary,2014)
The researcher divided each stage into many secondary stages as follows:

4.5.1 Analysis Stage:
a. Analyzing the Content:
The researcher analyzed the first writing lesson of four units from unit (9 -12) in order to
investigate the availability of the target skills (writing a letter, writing a paragraph, writing
a summary) in the text book.
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b. The Learners’ Needs and Characteristics:
The number of the experimental group is (39) female students from grade ninth.
The researcher made sure that all the students had the basic skills in dealing with the
computer and the Internet before implementing the experiment of the study by using this
form in the first meeting. (Appendix 5)
c. The Potential of the learning environment:
The implementation of the WebQuest depends on the potential of the learning
environment, and the researcher has tried to benefit from these potential as much as
possible:
-

The researcher used the computer lab at the school in which she will implement the
experiment of her study after obtaining the approval from the concerned
authorities.(Appendix 6).

-

The computer lab has (23) computer with high specification. The researcher used
(20) of them .To benefit from the Internet which is available in (UNRWA) schools
by using it in teaching/learning process.

-

Employing the (LCD) which is available in the computer lab.

d. The Obstacles:
The disruption or the weakness of the Internet, and the researcher has overcome this
problem by implementing the WebQuest in the state of offline.
Not all the students have computers at home but the researcher overcame this problem by
engaging the students in groups.

4.5.2 Design Stage:
According to ADDIE concepts, the WebQuest Design Process is developed as a simplified
flow chart shown in Figure (4)
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Figure (4): WebQuest Design Process
In this stage, the researcher designed the lessons with her brother and the WebQuest
download in the Web.
1- http://1magickey.com/webq.
2- Create a close group on Facebook and E mail to communicate with students outside
the school.

4.5.3 Development Stage:
The researcher used several computer programs to develop her WebQuest as follows:
No
1
2
3
4

The programmer's name
Dreamweaver CS6
Flash CS6
Photoshop 8
MS-word

The produced company
Adobe
Adobe
Adobe
Microsoft
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4.5.4 Implementation Stage:
a)Training the students to use the Internet and the mechanism of using the
WebQuest:
The researcher held numbers of meetings for all the students to make sure that they had
the necessary basic skills to use the Internet and train them on using the writing webquest .
b) Publishing the WebQuest via the Web:
The researcher published the WebQuest via the Web site, and thus it was ready to be
accessed via the Web. In the case of the internet interruption or weakness the WebQuest
will work offline.

4.5.5 Evaluation Stage:
The evaluation phase consists of two parts: formative and summative. Formative
evaluation is present in each stage of the ADDIE process. Summative evaluation consists
of tests designed for domain specific criterion-related referenced items and providing
opportunities for feedback from the user the scores on the pre post writing skill test were
analyzed by using SPSS.

4.6 The Instrumentations:
To achieve the aims of the study, the researcher used the following tools .

4.6.1 Achievement Test
A pre-post achievement test prepared by the researcher to measure the writing skill‘
achievement. And revised by the referees .(Appendix 3). It was used as a pre test applied
before the experiment and as a post test applied after the experiment.(Appendix 1)

4.6.2 The General Objectives of the Test:
The test aimed at measuring the effect of A Guided Webquest on Enhancing Writing Skills
achievement in English language .
4.7.3 The Items of the Test:
The items of the test were designed to fulfill the requirements of each skill as follows.:
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A. A summary writing:
This scope included (3) questions that measured students‘ ability to summarize a paragraph
and knowing the meaning of summarizing .
B. A letter writing :
This scope included (1) question that consisted of (3) items that focused on defining the
informal letter , reordering parts of the informal letter and the ability to write an informal
letter .
C. A paragraph writing:
The components of this scope were (2) items that measured students‘ ability to rearranging
the sentences to make a coherent paragraph and writing a good paragraph .

4.6.3 The Pilot Study:
The test was applied on a purposefully sample of (30) students ; from Al zaitoon prep
girls school. The results were recorded and statistically analyzed to measure its validity and
reliability .The items of the test were modified in the light of the statistical results.

4.6.4 The Validity of the Test:
Al Agha (1996: 118) states that the valid test is the test that measures what it is designed
to measure. The study used the referee validity and the internal consistency validity .
(A) The Referee Validity
The test was introduced to a jury of specialists in English language and methodology in
Gaza universities, Ministry of Education and teachers in UNRWA schools . The items of
the test were modified according to their recommendations. ( Appendix 3 .)
(B) The Internal Consistency Validity
Al Agha (1996: 121) refers that the internal consistency validity indicates the correlation of
the degree of each item with the total average of the test . It also indicates the correlation of
the average of each scope with the total average. This validity was calculated by using
Pearson Formula.
According to table (7) the coefficient correlation of each item within its scope is significant
at levels (0.01) and (0.05). According to the following tables, it can be concluded that the
test is highly consistent and valid as a tool for the study.
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Table (7)
Correlation coefficient of translation items for translation
No.

Pearson Correlation

Sig. value

Sig. level

1

0.472

0.007

sig. at 0.01

2

0.562

0.001

sig. at 0.01

3

0.637

0.000

sig. at 0.01

4

0.647

0.000

sig. at 0.01

5

0.742

0.000

sig. at 0.01

6

0.784

0.000

sig. at 0.01

r table value at df (28) and sig. level (0.05) = 0.361
r table value at df (28) and sig. level (0.01) = 0.463
The results of table (7) show that the value of these items was suitable and highly
consistent and valid for conducting this study.
The researcher also made sure of the correlation between the six scopes with the total
degree of the test, and the six scopes with others as shown in table (8).
Table (8)
Pearson Correlation coefficient for every scope from the test with the total
degree of the test and the scopes with others scopes
TOTAL

summary

writing paragraph writing letter

Summary writing

0.758

1

Paragraph writing

0.763

0.355

1

Letter writing

0.742

0.347

0.549

1

r table value at df (28) and sig. level (0.05) = 0.361
r table value at df (28) and sig. level (0.01) = 0.463
As shown in table (8), there correlation between the scopes and the total degree and each
scope with the other scopes at sig. level (0.01) which shows a high internal consistency of
the test which reinforces the validity of the test.
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4.6.5 Reliability of the Test:
The test is reliable when it gives the same results if it is reapplied in the same conditions
The reliability of the test was measured by Kud-Richardson (K-R21) and the Spilt- half
techniques.
A. Split half:
Correlation between two parts (even X odd) and modify by Spearman brown:
Table (9)
Spilt –half Technique
SCOPE

TOTAL

BEFORE

AFTER

Achievement writing skill test

6

0.642

0.782

From table (9) we can sure the test has a good reliability.
From tables (8) and (9), the test proved reliable. Kud-Richardson (K-R21) coefficient is
(0.869) and the Spilt- half coefficient is (0.782) this indicate the test is suitable to be
applied in the study.
B- Kud-Richardson (K-R21)
(K-R21) depends on calculating the percentages of correct answers to the test items, and
also on the variance of every item.
Table (10)
(K_R21) Coefficients for the Test Domains
TOTAL DEGREE

(K_R21) coefficient

30

0.869

4.6.6 Difficulty Coefficient:
That means the percent of the falling student to the total student who answered the test, we
can calculate this from the following equation :(Odah,2002,p127).
No. of falling student
Difficulty Coefficient =

X 100
the total student who answered the test
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Table (11) shows the difficulty coefficient for each item of the test:
Table (11)
Difficulty coefficient for each item of the test
No.

Difficulty coefficient

1

0.69

2

0.53

3

0.60

4

0.69

5

0.67

6

0.53

Total difficulty coefficient

0.62

Table (11) shows that the difficulty coefficient ranges between (0.53 – 0.67) with total
average (0.62), that means each item is acceptable or in the normal limit of difficulties
according view of point of assessment and evaluation specialist.

4.6.7 Discrimination Coefficient:
Discrimination Coefficient means the test ability to differentiate between the high
achievers students and the low achievers.

Discrimination
Coefficient =

No. of the students who

No. of the student who

has the correct answer

has the correct answer

from the high achievers

-

from the low achievers

No. of high achievers

No. of low achievers

students

students
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Table (12) shows the discrimination coefficient for each items of the test:
Table (12)
Discrimination coefficient for each item of the test
No.

Discrimination coefficient

1

0.38

2

0.56

3

0.46

4

0.63

5

0.52

6

0.69

Total Discrimination coefficient

0.54

Table (12) shows that the discrimination coefficient ranges between (0.38 – 0.69) with
total average (0.54), that statically means each item is acceptable or in the normal limit of
discrimination

Controlling the Variables
To assure the results accuracy and to avoid any marginal interference, the researcher tried
to control some variables before the study.

4.7 English and General Achievement Variable:
T-test was used to measure the statistical differences in achievement between the groups in
English and general achievement. The subjects' results in the English first term test of the
school year (2013-2014) were recorded and analyzed.
Table (13)
T-test results of controlling English achievement variable
Scope
English achievement

Group

N

Mean

Experimental 39 71.667
Control

39 74.949

Std. Deviation
19.516
17.924

t
0.774

Sig. value sig. level
0.442

not sig.

―t‖ table value at (76) d f. at (0.05) sig. level equal 2.00
―t‖ table value at (76) d f. at (0.01) sig. level equal 2.66
Table (13) shows that there were no statistical differences at (0.05) between the
experimental and the control subjects in the English achievement
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General achievement in English Language Variable:
T-test was used to measure the statistically significant differences between the groups due
to their general achievement. The subjects' results in the second term test of the school year
(2013-2014) were recorded and analyzed .The researcher used it in order to determine the
level of the students before the beginning of the experiment.
Table (14)
T-test results of controlling general achievement variable

Scope

Group

N

Mean

general

experimental

39

69.026

achievement

Control

Std.
Deviation

t

73.410

sig.

value

level

0.364

not sig.

22.911
0.913

39

Sig.

19.335

―t‖ table value at (76) d f. at (0.05) sig. level equal 2.00
―t‖ table value at (76) d f. at (0.01) sig. level equal 2.66
Table (14) shows that there were no statistically significant differences at (0.05) between
the experimental and the control subjects due to the general achievement in English in the
second semester.

4.8 Previous Learning Variable
To make sure that the sample subjects are equivalent in their previous English language
achievement, the researcher applied the pre- achievement test. The results of the subjects
were recorded and statistically analyzed using T-test.
Table (15) shows the mean and the standard deviation of each group in English previous
learning. The results analysis indicates that there are no statistically significant differences
between the experimental and the control groups at (0.05) level.
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Table (15)
T. test results of controlling previous learning in English variable

Scope

Group

N

Mean

experimental

39

5.513

Std.
Deviation

Control

39

5.718

3.268

writing

experimental

39

3.256

1.499

paragraph

Control

39

2.949

1.297

experimental

39

6.436

1.698

Control

39

6.282

2.645

experimental

39

15.205

3.771

writing letter

TOTAL
39

14.949

Sig.
value

sig. level

2.790

Summary

Control

t

0.298

0.766

not sig.

0.969

0.335

not sig.

0.306

0.761

not sig.

0.308

0.759

not sig.

3.591

―t‖ table value at (76) d f. at (0.05) sig. level equal 2.00
―t‖ table value at (76) d f. at (0.01) sig. level equal 2.66
Table (15) indicates that there are no statistically significant differences at (0.05) level
among experimental and the control groups due to achievement variable.

Summary:
This chapter presented the methods and approaches used in the experiment and the
research design also she presented a complete description of the methodology of the study,
the community and the sample.
Afterward, the researcher provided detailed information of the instruments used. Next, in
advance of conducting the study, the validity and reliability of the instruments were tested.
Finally, the researcher pointed to the statistical data analysis methods used in this study as
a premier step for obtaining results that will be discussed in the next chapter.
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Chapter V
Results, Discussion
and Recommendations
Introduction:
In this chapter, the researcher presents the results according to the statistical analysis of the
collected data. The findings of the research were tackled with regard to the research
questions. Therefore, the researcher employed different statistical formulas such as means,
frequencies, percentages and t-test to show the final results of the collected data. Tables
were also used to clarify and present these data with analysis and interpretation. In
addition, effect size through (η2) was used to measure and obtain the extent to which the
independent variable, the programme, had an effect on the dependent variable, the
experimental group‘s achievement.
The results:

5.1 Question (1) Findings:
Answer of the first question:
Are there statistically significant differences at (α ≤ 0.05) in the level of writing

a

summary skill among students who learn English writing through using the guided
Webquest (experimental group) and the control group?
To answer this question, the researcher tested the following null hypothesis:
There are no statistically significant differences at (α ≤ 0.05) in the level of summary
writing

skills among students who learn English writing through using the guided

Webquest (experimental group)and the control group.
To investigate the first hypothesis, mean scores and standard deviation of the experimental
and the control groups were computed.
(T- Test) was used to measure the significance of differences. Table (16) shows the
results.
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Table (16)
T-test independent sample results of differences between experimental and control
group in relation to “ the summary” in the post test.
Scope

GROUP N Mean Std. Deviation
T Sig. value
sig. level
Experimental 39 10.769
1.856
5.420
0.000
sig. at 0.01
Summary
Control
39 7.077
3.828
―t‖ table value at (76) d f. at (0.05) sig. level equal 2.00
―t‖ table value at (76) d f. at (0.01) sig. level equal 2.66
Table (16)indicates that the (t) computed value, (5.420), is larger than the (t) table value,
(2.66), in the post test. This means that there are statistically significant differences at
(0.01) between the experimental group and the control one in relation to summary the
experimental group. There are also significant differences between the means of both
groups in favour of the experimental group. Whereas the mean of the control group is
(7.077), the mean of the experimental group is (10.769). To calculate the effect size the
researcher used Eta square "η2 " by using the following equation (Affana, 2000, 42):
2

η

t2
=
t2 + df

Also the researcher calculated "d" value by using the following equation:
2t
D

=
df
Table (17)

the table references to determine the level of size effect (η2) and (d)
Test
η2
D

Small
0.01
0.2

Effect volume
Medium
0.06
0.5

Large
0.14
0.8

Implementing the above mentioned equation of the effect size, the results of " η2 " and " d
" values as shown in table (17)indicated a large effect of WebQuest program in improving
the writing skill for the experimental group.
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Table (18)
"t" value, eta square " η 2 " , and "d" for each domain and the total degree
Domain

t value

η2

D

Summary

5.420

0.279

1.244

Effect
volume
Large

Implementing the above mentioned equation of the effect size, the results of " η2 " and " d
"values as shown in table (18) indicate a large effect of WebQuest in improving the
summary for the experimental group. Thus, the second null hypothesis is rejected and the
alternative hypothesis is accepted.

5.2 Question (2) Findings:
Answer of the second question:
Are there any statistically significant differences at (α ≤ 0.05) in the level of writing a
paragraph skill among students who learn English through using the guided web quest
(experimental group) and the control group?
To answer this question, the researcher tested the following null hypothesis:
There are no statistically significant differences at (α ≤ 0.05) in the level of writing a
paragraph skills writing among students who learn English writing through using the
guided web quest (experimental group)and the control group .
To investigate the second hypothesis, mean and standard deviation of the experimental and
the control groups' results were computed.
(T- Test) was used to measure the significance of differences. Table (19) describes the
results.
Table (19)
T-test independent sample results of differences between experimental and control
group in relation to “writing paragraph” in the post test.
Scope

GROUP

N

Mean

Std.
Deviation

paragraph
writing

experimental

39

4.462

1.730

Control

39

2.564

1.619

―t‖ table value at (76) d f. at (0.05) sig. level equal 2.00
―t‖ table value at (76) d f. at (0.01) sig. level equal 2.66
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T

Sig.
value

sig. level

5.002

0.000

sig. at
0.01

Table (19)indicates that the (t) computed value, (5.002), is larger than the (t) table value,
2.66, in the post test. This means that there are statistically significant differences at (0.01)
between the experimental group and the control one in relation to writing paragraph the
experimental group. There are also significant differences between the means of both
groups in favour of the experimental group. Whereas the mean of the control group is
(2.564), the mean of the experimental group is (4.462).
Table (20)
2

"t" value, eta square "η " , and "d" for each domain and the total degree

Domain

t value

η2

D

paragraph writing

5.002

0.248

1.147

Effect
volume
Large

Implementing the above mentioned equation of the effect size, the results of " η2 " and " d
" values as shown in table (20) indicates a large effect of WebQuest in improving the
writing paragraph for the experimental group. Thus, the second null hypothesis is rejected
and the alternative hypothesis is accepted.

5.3 Question (3) Findings:
Answer of the third question:
3) Are there any statistically significant differences at (α ≤ 0.05) in the level of writing a
letter skill among students who learn English writing through using the guided
webquest (experimental group) and the control group?
To answer this question, the researcher tested the following null hypothesis:
There are no statistically significant differences at (α ≤ 0.05) in the level of ―writing a
letter‖ among students who learn English writing through using the guided web quest
(experimental group)and the control group .To investigate the third hypothesis, mean and
standard deviation of the experimental and the control groups' results were computed.
(T- Test) was used to measure the significance of differences. Table (21) describes the
results.
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Table (21)
T-test independent sample results of differences between experimental and control
group in relation to “ the writing letter” in the post test.
Scope

GROUP

letter writing

N

Mean

Experimental 39
Control
39

8.949
5.795

Std.
Deviation
2.373
3.621

T

Sig.
value

sig. level

4.549

0.000

sig. at
0.01

―t‖ table value at (76) d f. at (0.05) sig. level equal 2.00
―t‖ table value at (76) d f. at (0.01) sig. level equal 2.66
Table (21) indicates that the (t) computed value, (4.579), is larger than the (t) table value,
(2.66,) in the post test. This means that there are significant differences at (0.01) between
the experimental group and the control one in relation to writing letter the experimental
group. There are also significant differences between the means of both groups in favour of
the experimental group. Whereas the mean of the control group is (5.795), the mean of the
experimental group is (8.979).
Table (22)
"t" value, Eta square "η " , and "d" for each domain and the total degree
2

Scope

t value

η2

D

Effect volume

letter writing

4.549

0.214

1.044

Large

Implementing the above mentioned equation of the effect size, the results of " η2 " and " d
" values as shown in table (22) indicates a large effect of WebQuest program in improving
the writing letter for the experimental group. Thus, the second null hypothesis is rejected
and the alternative hypothesis is accepted.

5.4 Question (4) Findings:
Answer of the fourth question:
Are there statistically significant differences at (α ≤ 0.05) in the level of all skills between
the post test of the experimental group and the other one of the control group?
There are no statistically significant differences at (α ≤ 0.05) in the level of all skills
between the post test of the experimental group and the other one of the control group.
To investigate the fourth hypothesis, mean and standard deviation of the experimental and
the control groups' results were computed.(T-Test) was used to measure the significance of
differences. Table (23) describes the results
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Table (23)
T-test independent sample results of differences between experimental and control
group in relation to “writing skill” in the post test.

Scope

GROUP

N

Mean

Std. Deviation

Experimental 39 24.179

4.382

Control

6.977

TOTAL
39 15.436

T

Sig. value

sig. level

6.628

0.000

sig. at 0.01

―t‖ table value at (76) d f. at (0.05) sig. level equal 2.00
―t‖ table value at (76) d f. at (0.01) sig. level equal 2.66
Table (23)indicates that the (t) computed value, (6.628), is larger than the (t) table value,
(2.66), in the post test. This means that there are significant differences at (0.01) between
the experimental group and the control one in relation to writing skill. There are also
significant differences between the means of both groups in favour of the experimental
group. Whereas the mean of the control group is (15.436), the mean of the experimental
group is (24.179).
Table (24)
T.test results of controlling previous learning in English variable
Scope

Group

N

Mean

Summary writing
skills
Paragraph writing
skills
Letter writing
skills

Experimental
Control
Experimental
Control
Experimental
Control
Experimental
Control

39
39
39
39
39
39
39
39

5.513
5.718
3.256
2.949
6.436
6.282
15.205
14.949

TOTAL

Std.
Deviation
2.790
3.268
1.499
1.297
1.698
2.645
3.771
3.591

T

Sig.
value

sig.
level

0.298

0.766

not sig.

0.969

0.335

not sig.

0.306

0.761

not sig.

0.308

0.759

not sig.

―t‖ table value at (76) d f. at (0.05) sig. level equal 2.00
―t‖ table value at (76) d f. at (0.01) sig. level equal 2.66
Table (24) indicates that there are no statistically significant differences at (0.05) level
among experimental and the control groups due to achievement variable.
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Table (25)
"t" value, eta square "η2" , and "d" for each domain and the total degree

TOTAL

t value

η2

D

Effect volume

6.628

0.366

1.520

Large

Implementing the above mentioned equation of the effect size, the results of " η2 " and " d
" values as shown in table (25) indicates a large effect of WebQuest in improving the
previous

three skills for the experimental group. Thus, the fourth null hypothesis is

rejected and the alternative hypothesis is accepted.

5.5 Discussion:
The study in progress aimed at investigating the effect of a guided Webquest on enhancing
writing skills among ninthgraders at UNRWA Schools.
To achieve this aim, the researcher adopted the quasi approach of the research in which
two equivalent groups were employed. One of them was treated as an experimental group
consisting of (39) students; and the other was treated as control group consisting of (39)
students. Both groups were proved to be equivalent in terms of age, general English
achievement and writing skill achievement.The researcher used an achievement test (pre
and posttest) and WebQuest programme as tools.The general results of the study reflect the
superiority of the experimental group which received practiced writing skills through
WebQuest compared with the control group who received practicing writing skills through
the traditional way.The researcher attributes these results to the advantages of the
WebQuest as a teaching learning strategy. These advantages are:


Opportunities for cooperative and collaborative group work



Highly motivational - authentic; inquiry-based



Critical, creative, and higher order thinking skills - required



Opportunities to integrate technology into the curriculum during meaningful
instruction while directly addressing state standards



Clearly defined objectives



Appropriate links included



Adaptable to fit your students' needs
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Authentic assessment - purposeful processes and products



Multiple sources of information



information is analyzed, transformed and then learning is demonstrated through
sharing (presentations)



Either short term (1-3 class periods) or long term (1 week - 1 month)

5.5.1 Discussing the First Finding


The researcher investigated the first question which examined if there were
statistically significant difference at (α≤0.05) in the level of ―summary skill‖ among
students who learn English writing through using Webquest approach (experimental
group) and the control group .The finding indicated that the (t) computed value,
(5.420), was larger than the (t) table value, (2.66), in the post test. This means that
there are significant differences at (α=0.01) in the level of prediction skill between
the experimental group and the control group in favour of the experimental group.
There were also significant differences between the means of both groups in favour
of the experimental group, Whereas the mean of the control group was (7.077), the
mean of the experimental group was(10.769).



Besides, the researcher found that the effect size indicated a large effect of
WebQuest program in improving summary skill for the experimental group.



The researcher used three websites through Webquest to guide learners how to
summarize and how to explanations about it.Also she provided them with questions.



The researcher noticed that students were very weak in this skill and made a big
effort to teach them the summary skill .

This result agreed to the results of almost all the previous studies like,: Al khateeb (2012),
Al Fadda, Almasri & ALShumaimeri ( 2011) .The results indicated that when the students
used the WebQuest programme, they took the responsibility of their learning and the
practiced active learning. The students felt that their role was more central and important
compared to the tradition way of teaching learning process .

5.5.2 Discussing the Second Finding
The researcher investigated the second question which examined if there were statistically
significant differences at (α ≤ 0.05) in the level of writing paragraph skill‖ among students
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who learn English through using Webquest approach (experimental group) and the control
group.
The finding indicates that the (t) computed value, (5.002), is larger than the (t) table value,
(2.66) in the post test. This means that there are statistically significant differences at
(0.01)between the experimental group and the control one in relation to writing paragraph
the experimental group. There are also significant differences between the means of both
groups in favour of the experimental group. Whereas the mean score of the control group
is (2.564), the mean score of the experimental group is (4.462).
From the results of the pre posttest, participants asserted that Webquest provided a
very useful environment for students to share their writing and manage their assignments.
In addition, most participants agreed that Webquest increased their productivity in writing
group assignment. They considered the Webquest as an environment that facilitates
completing their group assignment effectively. This is consistent with the idea that the easy
viewing and editing process provides a friendly environment for the participants in the
collaborative work.
The researcher of the current students taught student show to write a paragraph by many
ways: PowerPoint presentation, a traffic light (A traffic light serves as a tool for students to
use when writing a simple, color-coded paragraph that has a beginning, a middle, and an
end.
The researcher began this lesson by showing a picture or a drawing of a traffic light. She
discussed what the different colors on the light signal to drivers. (Discuss how a green
traffic light means "go" and a red light means "stop.") Also she provided an outline
drawing of a traffic light for them to color. The word Go might appear in the section to be
colored green; the word "Stop" might appear in the section to be colored red; and the word
Slow might appear in the section to be colored yellow. The students' colored pages will
serve as a tool as they write paragraphs with a beginning, middle, and end; they can use the
drawings as they self-assess the paragraphs they write. Additionally, the findings were in
agreement with the findings of all the previous studies such as Vidom and Maddux (2002)
stated that WebQuests are valuable tools for various reasons. First, they have the ability to
contextualize learning in a variety of meaningful ways.‖ Both motivation and the different
resources of information incite students‘ imagination and expectation which means that he
is capable of wider and more accurate prediction. This result agreed to the results of almost
all the previous studies like,: AL FAR(2011), Falasca & Altstaedter (2011), Tuan (2011).
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5.5.3 Discussing the Third Finding
The researcher investigated the third question which examined if there was statistically
significant differences at (α ≤ 0.05) in the level of writing letter skill among students who
learn English through using web quest approach (experimental group) and the control
group.The finding indicates that the (t) computed value, (4.579), is larger than the (t) table
value, 2.66, in the post test. This means that there are significant differences at (0.01)
between the experimental group and the control one in relation to writing letter. There are
also significant differences between the means of both groups in favour of the
experimental group. Whereas the mean of the control group is (5.795), the mean of the
experimental group is (8.979)
The researcher put many useful websites to learn the students parts of letter and how to
write a good letter .Also she presented a funny video on the smart board ,students acts like
they saw.
Additionally, the findings were in agreement with the findings of all the previous studies
such as Vidom and Maddux (2002) stated that WebQuests are valuable tools for various
reasons. First, they have the ability to contextualize learning in a variety of meaningful
ways.‖ Both motivation and the different resources of information incite students‘
imagination and expectation which means that the is capable of wider and more accurate
prediction. This result agreed with the results of almost all the previous studies like,:
Zlatkovska (2010), Kocoglu (2010), Mostafa (2009).

5.5.4 Discussing the Forth Finding
The researcher investigated the fourth question which examined if there were statistically
significant differences at (α ≤ 0.05) in the level of all skills between the post test of the
experimental group and the other one of the control group.
Finding indicates that the (t) computed value, (6.628), is larger than the (t) table value,
2.66, in the post test. This means that there are significant differences at (0.01) between the
experimental group and the control one in relation to writing skill the experimental group.
There are also significant differences between the means of both groups in favor of the
experimental group. Whereas the mean of the control group is (15.436), the mean of the
experimental group is (24.179).
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Throughout the experiment, observations were made on how groups were using the
Webquest, especially when doing their writing assignments. The primary objective in
introducing

Webquest was to

provide a

means

for

participants'

interaction

,collaboration motivation as well as peer -to- peer writing online learning.
The research completed for the present research reinforces these studies by offering
improved scores of writing test and survey results that indicated students were motivated
by the Webquest to write.
Vidom and Maddux (2002) stated that WebQuests are valuable tools for various reasons.
First, they have the ability to contextualize learning in a variety of meaningful ways.‖ Both
motivation and the different resources of information incite students‘ imagination and
expectation which means that he is capable of wider and more accurate prediction. This
result agreed with the results of almost all the previous studies like,: El khateeb (2012), Al
Fadda, Almasri & ALShumaimeri ( 2011) , AL FAR( 2011 ), Falasca & Altstaedter (2011),
Tuan (2011), Oliver( 2010) , Zlatkovska (2010), Kocoglu (2010), Mostafa (2009).

5.6 Conclusion:
Webquests have developed collaborative writing among female participants of the ninth
graders in Gaza. This was clear because students learned through idea exchange and
learned from their own mistakes as well as the mistakes of their partners. The guided
Webquest provided great opportunities for low and intermediate achievers to get involved
with high achievers and learn from them.
Almost, all experimental group members had more improvement in their writing. So
the researcher believes that this Webquest achieve her goals according to these points:


Internet sites are pre-selected so students do not waste time searching.



Students are led to use higher a level of thinking to process information.



Makes efficient use of the net, it is unfair to say that the Internet as a whole is a
waste of time. The Internet is a gateway to vast sources of information, and if used
correctly, can benefit one in many ways.



Employs cooperative learning (students are in pairs or teams for most).



Students will do real world research that is current and up-to-date.



Scaffolding provided within the lesson can help lower learners catch up.
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Lessons are designed with colorful image to motivate students by capturing their
interest. They used facebook , e mail and smart board.

The researcher observed the engagement of all students in the learning process through the
use of the WebQuest design-including students with, learning disabilities, and no
disabilities. Each student brings his or her best to the lesson and is able to participate in
class without watering down the content. The WebQuest is not only a design, it is a device
through which participation without frustration makes learning fun, exciting, and
accessible to all students-which is just as it should be.
The journey took place in three phases: a class .- Computer lab- ,Guided Webquest in
school garden and meeting with headmaster and teachers. The researcher is convinced that
there is an urgent need to shed light on the effect of using of WebQuest on developing
writing skill because she needs an active and attractive tool that can be useful and attract
the interest of students .

5.7 Recommendations:
In the light of results of the study, the following recommendations are offered:

Recommendations for Teachers:
Teachers need to


Improve teaching writing, English Language teachers should adopt different
activities for improving the competence of their ninth grade pupils in mastering the
writing skills.



Have empirical data on the types of technologies and technology applications
introduced to them in their teacher education programmes and in professional
development.



Develop their technological abilities since the internet and web technologysupported project-based method has a positive impact on students. So teachers must
develop their abilities .



Teachers must develop their abilities, increase the educational experience and
employ the Internet in Education.
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The lack of researches that using Webquest in English skills , So we should
increase our concern in helping students to overcome their writing difficulties by
using webquest.



Similar structure in all WebQuests – Easy to create.



Emphasis on teaching skills required to read Web Quests



Encourages effective & structured use of Internet time (inquiry based lessons/units
are designed so as to guide students meaningfully).



Accommodates learners' diverse learning needs (individual and group work) .

Recommendations for curriculum designer:


Research on educational benefits of WebQuest is lacking



Language activities should be meaningful to learners and relate to their real
lives.



To supply schools with necessary materials to facilitate using Webquest.



To consider students' individual differences and learning styles in selecting suitable
strategy.

Recommendations for Students:
-

Similar structure across Web Quests - Ease of use.

-

Encourages readers to interact with information-based Internet resources.

-

Motivating (stimulates learner‘s imagination)

-

Students can create their own Web Quests (An engage with classmates' quest.)

-

Web Quests can be worked on at home/library

Recommendations for Further Studies:
Education in Palestine is still in need for a lot of researches that touch all the inputs of the
educational system. These inputs represented in ; the strategies, the teacher, the students,
the curriculum, the administration and the local community. The researcher suggests the
following titles for further studies:
The Impact of WebQuests on developing students' Listening and speaking skills of English
language.
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The Effect of a guided Webquest on enhancing reading skills among tenth graders.
The effect of WebQuests on students' attitudes toward English language learning.
Similar studies could be conducted to examine the effects on different levels of EFL
learners such as high school students and education college students.

Summary:
This chapter presents findings drawn from the results and interpretation for each finding in
the current study. It presents conclusion based on these findings which the researcher
reached and finally it shows recommendations for further studies in using WebQuest in
teaching writing skills.
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Appendix (1)
Writing Skills Test for Grade 9 after modification
Student name:………………………………………………
Class :…………… Time: (45 m)

Question 1:

(2 marks)

Which of the following statements about SUMMARIZING is true?

□A. The Summary is a thought that is true but is not in the passage.
□ B. The Summary is what the passage is mostly about.
□ C. The Summary is specific, detailed information contained in the passage.
□ D. The Summary is always found in the first sentence of the passage
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Question 2:

( 4 marks)

Read the following passage and then answer the question.
For the walls, Soha thought she would use a bright yellow paint. She would pick
a border that had mostly bright red and green colors, and maybe a little bit of
blue. She already had found some curtains that were sky blue with streaks of red,
blue and yellow that she thought would go great with the walls. And finally, she
had picked a carpet that was mostly blue with specks of red and yellow. Jenny
couldn't wait till she was done decorating her room. It was really going to look
awesome.
The topic sentence of this passage is:

□ A. Soha likes bright colors.
□ B. Soha was going to paint her room.
□C. Soha was picking out colors and materials to decorate her room.
□D. Yellow is a good color to paint your walls.

Question 3 :

( 6 marks )

Summarize in one paragraph no more than 4 Lines the following passage, about
( The forests)
Everybody loves tress and flowers . But plant life is not Just beautiful : It is
essential to us and to every animal on Earth . Without plant life , we die .
This is because of the carbon cycle . Animals life breathes in Oxygen
( O2 ) and breathes out carbon dioxide , ( CO

2

) .And when plant life takes in

( CO2 ) it gives out O 2 . Plants and trees use light from the sun to break down
the CO 2 , and use the carbon to grow .Their waste product , oxygen , is
essential
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for animal life . The world’s billions of forest trees produce the most oxygen of
all
.Just one tree produces enough oxygen for four people .
However , this ancient carbon cycle balance is breaking down . The amount of
CO 2 in the atmosphere is rising . And it is rising partly because we are
destroying the tropical rainforests of south America , central Africa and South
America , central Africa and south East Asia .People like a nature and a
beautiful
view .

Question 4

(2 marks)

Rearrange the following sentences to make a coherent paragraph about growing flowers :
( ) He brought some seeds and he put them in a suitable soil in a pot.
( ) Ahmed wanted to grow some flowers.
( ) Then, he put flowers in the light to grow and he watered them daily.
( ) After four weeks, the flowers grew.
( ) He picked up the flowers and gave them to his mother on MD
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Question 5:

( 5 marks)

Write a letter to your friend Soha telling her what you intend to do after your
examination
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Complete :

( 1 Mark )

The informal letter is

…………………………………………………………………………………….…………………………………………………………………
B-Fill in the blanks with the correct parts of the informal letter:

( 5 Marks)

Body of the letter- date- Greeting- Heading- signature- closing

Andrew Moore
123 Green Lane
Lexington, Virginia24450
June 30, 1999
Dear Amy,
How are you? I am writing to tell
you about my summer. It has really
been fun. I have gone to the pool
several times and I have visited several
of my friends from school. Next week, I
am going to the beach with my family. I
hope you are having a fun summer, too.
Your friend,
Andrew
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Question 6:

(5 Marks)

Imagine that you are one of the following jobs:

A nurse - A doctor – A teacher _ A lawyer_ An Architect -an astronaut…. etc

Write a paragraph about Your dream job :

When I grow up I want to be

GOOD LUCK
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Writing Skills Test for Grade 9 before modification

Student name :………………………………

Class :……………

Time: (45 m)
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Question 1:

( 2 marks)

Which of the following statements about summarizing is true?

A. The Summary is a thought that is true but is not in the passage.

B. The Summary is what the passage is mostly about. □

C. The Summary is specific, detailed information contained in the passage. □
D. The Summary is always found in the first sentence of the passage □

Question 2:

( 2 marks)

Read the following passage and then answer the question.
For the walls, Soha thought she would use a bright yellow paint. She would pick a border
that had mostly bright red and green colors, and maybe a little bit of blue. She already had
found some curtains that were sky blue with streaks of red, blue and yellow that she
thought would go great with the walls. And finally, she had picked a carpet that was mostly
blue with specks of red and yellow. Jenny couldn't wait till she was done decorating her
room. It was really going to look awesome.

The Summary of this passage is:
A. Soha likes bright colors. □
B. Soha was going to paint her room. □
C. Soha was picking out colors and materials to decorate her room. □
D. Yellow is a good color to paint your walls. □
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Question 3 :

( 8 marks )

Summarize in one paragraph no more than 10 Lines, the various communicative methods
practiced by animals in the wild.

Communication is part of our everyday life. We greet one another, smile or frown,
depending on our moods. Animals too, communicate, much to our surprise. Just like us,
interaction among animals can be both verbal or non-verbal.
Singing is one way in which animals can interact with one another. Male blackbirds often
use their melodious songs to catch the attention of the females. These songs are usually
rich in notes variation, encoding various kinds of messages. Songs are also used to warn
and keep off other blackbirds from their territory, usually a place where they dwell and
reproduce.
Large mammals in the oceans sing too, according to adventurous sailors. Enormous whales
groan and grunt while smaller dolphins and porpoises produce pings, whistles and clicks.
These sounds are surprisingly received by other mates as far as several hundred kilometers
away.
Besides singing, body language also forms a large part of animals' communication tactics.
Dominant hyenas exhibit their power by raising the fur hackles on their necks and
shoulders, while the submissive ones normally "surrender" to the powerful parties by
crouching their heads low and curling their lips a little, revealing their teeth in friendly
smiles.
Colors, which are most conspicuously found on animals are also important means of
interaction among animals. Male birds of paradise, which have the most gaudy colored
feathers often hang themselves upside down from branches, among fluffing plumes,
displaying proudly their feathers, attracting the opposite sex.
The alternating black and white striped coats of zebras have their roles to play too. Each
zebra is born with a unique set of stripes which enables its mates to recognize them. When
grazing safely, their stripes are all lined up neatly so that none of them loses track of their
friends. However, when danger such as a hungry lion approaches, the zebras would dart
out in various directions, making it difficult for the lion to choose his target.
Insects such as the wasps, armed with poisonous bites or stings, normally have brightly
painted bodies to remind other predators of their power. Hoverflies and other harmless
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insects also make use of this fact and colored their bodies brightly in attempts to fool their
predators into thinking that they are as dangerous and harmful as the wasps too

dwell

conspicuously

gaudy

to live in a particular way

very noticeable and tending to attract attention

unpleasantly bright in colour

..................................................................................................................................................
..................................................................................................................................................
..................................................................................................................................................
..................................................................................................................................................

Question 4

Rearrange the following sentences to make a coherent paragraph about growing flowers :
(2 marks)

( ) He brought some seeds and he put them in a suitable soil in a pot.
( ) Ahmed wanted to grow some flowers.
( ) Then, he put flowers in the light to grow and he watered them daily.
( ) After four weeks, the flowers grew.
( ) He picked up the flowers and gave them to his mother on MD

128

Question 5:

( 10 marks)

A-Look and answer

Andrew Moore
123 Green Lane
Lexington, Virginia 24450
June 30, 1999

115, king road ,
York Share .
5th,April.
Hi!
How's your project about Hong Kong English going?
Sounds like it must be pretty hard? But I thought I
might be able to give you a hand! I've got an uncle
who's travelled all over the world, including Hong
Kong (he was actually born there, left when he was
little, but went back later & stayed for years). Maybe
if you ask him nicely, he'll be able to give you loads
of examples of the way English is used out there. He
could tell you about words and idioms which are only
used in Hong Kong, and about things like
pronunciation and differences in grammar. Anyway, I
think you should write to him, explain about the
project, and ask if he can help out. You'd better
remember to tell him you're an old friend of mine,
though! He's called Chris Smith and his address is 75
Clare Road, Carlisle.

Dear Amy,
How are you? I am writing to tell you about my
summer. It has really been fun. I have gone to the
pool several times and I have visited several of my
friends from school. Next week, I am going to the
beach with my family. I hope you are having a fun
summer, too.

Your friend,

Andrew

All the best
Jane
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1-Are the addresses arranged in the same way?

2- Are the above letters similar in form?

3- Are the letters signed similarly?

4- What type of letters are they? Why?

Complete :

5 -The informal letter is

………………………………………………………………………………………………
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B-Fill in the blanks with the correct parts of the informal letter:

Body of the letter- date- complimentary phrase- address of the writer- signature

Andrew Moore
123 Green Lane
Lexington, Virginia 24450
June 30, 1999
Dear Amy,
How are you? I am writing to tell you
about my summer. It has really been
fun. I have gone to the pool several
times and I have visited several of my
friends from school. Next week, I am
going to the beach with my family. I
hope you are having a fun summer,
too.
Your friend,
Andrew
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Question 6 ( 6 marks )

Write a paragraph about your dream job

GOOD LUCK
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Appendix (2)
A Guided webquest
Garden-photo gallery
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Student Evolution
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Teacher Evalution
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Appendix (3)
Referee Committee for Study Tools
Refereeing committee for this study stages was composed of a variety of PhD professors
instructors and well experienced teachers as shown in the list below:

Name

Qualification

Place of work

Dr .Isam Shhada

Ph.D,Associate Professor in
English Literature

Al Aqsa University

Dr .Mosher Amer

PhD in linguistics

IUG.

Dr. Ahmed Abd Al Hadi

PhD in education

IUG.

Dr. Hashem Abdeen

PhD in TEFL

Gaza University

Mrs Zulfa Bader Al Din

MA in Education

Gaza University

Mrs Rasha Bader

MA Education,English
teacher

Jabalia Elem. Girls School

Evon Al Khateeb

MA, Education , English
teacher

Maghazi prepGirls "A" school

Mrs Maryam Abu El kass

BH, Education,English
teacher

Zaitoon Prep Girls ‖B‖ school
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Appendix (4)
UNRWA Permission
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Appendix (5)
Teacher Guide
My dear teachers in UNRWA schools and other schools in Gaza ,I put in your hands my
steps of my webquest .
It is a journey to discover , to inquire and to collect ideas its not easy to our students to go
to the web and deal with a new method .so I wrote my trip briefly may be like a guide to
anyone.
WebQuests are learning structures (Introduction, Task, Process, Resources, and
Evaluation) that use internet resources to provide content and conceptual frameworks for
student- or teacher-designed investigations of real-life phenomena (March 2003/2004).
These conceptual frameworks support students' investigations of real-life phenomena.
This web-Quest is developed to help students become better writer by way of writing
more. Being a good writer is a very important skill that all students must have. The
different types of writing that students will focus on are writing Informal letter ,summery,
and writing a paragraph. I followed these steps:
I made an introduction to the students on the subject and the meaning of Web Quest and
what we will do in the coming weeks. They loved this idea . I encourage them that their
writing will publish on the internet and others will see it I said to them that you will be a
little famous writer.
-In the same day I gave students paper that include an important information to know their
abilities in using the computer before beginning the experiment.
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Dear Students:
Please check the appropriate response for each item.

1. Do you have experience in using computers?
a. Yes b. No C. A little
2. Do you have experience in dealing with the internet?
a. Yes b. No C. A little

3. Have you ever learned English by using a computer?
a. Yes b. No C. A little

4. Have you ever learned English by using the internet?
a. Yes

b. No

C. A little

5.Do you have a computer in your house?
a. Yes

b. No

6.Do you have an Internet in your house?

a. Yes

b. No

Thanks
The Researcher : Wesam Al Shanti
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- next week we went to Computer Lab and I divided them into groups also I gave each
group special name. Each group needed to assign roles for each member in their group.
The roles are as follows
Leader, Writer ,Speaker and Designer.All members worked together as a team.

-The teacher worked with individual pupils to help them overcome some points of
weakness and to train them how to move from first step to another.

-In session 4 I produced to them some examples of webquests like Zunal and Questgarden
then students saw my webquest and tried to deal with it .The main computer connected
with all computers in lab .
-During lessons I used smart board, computers and posters to facilitate the learning .
- In sometimes I try to change teaching method to attract their attention when they used
computer in another things
Each lesson contains of (Introduction-Tasks – process- Evalution- conclusion)
-I rewarded them once time sweets like traffic light when I taught them about writing
paragraph by traffic light figure .

-During the lessons they answered a lot of questions and they-shared their writing, .
-Get them to reflect on their writing by thinking for a minute or two, and then ask them to
choose a partner and share their thoughts with partners. Also ask students to share the
questions they have listed about the skills with their partners and then construct answers to
their listed questions. Then students have completed their tasks and write it correctly.

- We communicated in especial group at facebook and students share their homework ,
topics and a new information.
14-1 Before producing a webquest, students have engaged with a number of issues in
relationship to teaching and learning with technology, including information literacy, the
ability to identify, locate, evaluate, and use information for a problem at hand. Because the
Internet is leveled, students investigate how to find trustworthy resources and they build
guidelines that distinguish complex educational resources from those that are less complex.
Students have listed such criteria as information retrieval, interactivity, and publishing
capabilities in their evaluation of "good" websites. As users, they want a voice in the
learning process as well as control over their pace through a site
16- Each lesson contains images of lesson activities in my webquest
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http://1magickey.com/webq/?
17-Anyone who would like to browse the webquesthttp://1magickey.com/webq/? He / she
must:
click to the name of lesson to see the all steps , each lesson have five following steps and
gallery . – (Introduction-Tasks – process- Evalution- conclusion)

For example the first lesson about writing paragraph
-Introduction: contains provides some background information to prepare the student to
lead the WebQuest program.
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A task is an interesting activity that allows students to learn and enhance their current
knowledge by gathering information through the WebQuest.
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-

Process: the learners should go through a detailed description of steps of the process
which leads them to accomplish the task. The process should be broken out into
clearly described steps.
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Evalution- it is a check sheet and/or rubric for students to review andallows them to
determine what is important to accomplish and understand in.
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Conclusiona good conclusion will also encouragethe learner to reflect upon the task,
including ways in which the process could have beencompleted more smoothly and new
ideas the students learned during the course of theWebQuest‖.
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Appendix (6)
Pictures of the project
Gallery contains pictures from activities in our webquest.
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18-There is icon (contact us) to send students any question or anything they want to me .

19- Reviews for many webquests in :
Electronic References:
http://en.wikipedia.org/wiki/E-learning
http://www.digital-harbor.net/ [ accessed June 7, 2013.]
http://people.howstuffworks.com/elearning1.htm
http://www.gcflearnfree.org/computerbasics/1.[ accessed June 5, 2013.]

http://searchwindowsserver.techtarget.com/definition/computer [accessed June 5, 2013.]
(Rouse,2005) http://searchwindowsserver.techtarget.com/definition/computer
[ accessed October 10, 2013.]
( Nicole, Switzerland ,2000) http://www.testden.com/partner/index.htm.
http://www.learning-theories.com/addie-model.html {accessed April 20,2014}
WebQuest Links Sites
www.zunal.com/webquest.php?w=264801
http://www.thirteen.org/edonline/concept2class/webquests/implement_sub1.html
http://www.sesdweb.net/Page/3327
http://eduscapes.com/tap/topic4.htm#1
http://zunal.com/
http://www.sesdweb.net/Page/2915
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