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Abstract
The Effect of Learning-Centered Training on Enhancing StudentTeachers' Practice Teaching Skills at AUG
Prepared by

Rana Ibrahim Mohammad Khalaf
Supervised by

Dr. Sumer Salman Abou Shaaban

This study aims to identify the effect of learning-centered training on enhancing EFL
student-teachers' practice teaching skills at AUG. To achieve this aim, the researcher used the
experimental approach (one group design) with pre and post applications of the observation
check-list. The sample of the study consisted of (24) EFL student-teachers, from the fourth
level of English department at Al-Azhar University-Gaza who enrolled at PCELT course
during the summer semester of the academic year (2015/2016).
The researcher used the pre-observation check-list to observe practice teaching skills of
EFL student-teachers before employing PCELT training program. Then EFL student-teachers
practiced teaching skills through teaching school students under the supervision of expert
trainers in order to enhance EFL student-teachers' teaching skills in PCELT program. The
experiment lasted ten weeks. After that, the researcher used the post observation check-list to
measure the changes in EFL student-teachers' teaching skills after taking PCELT training
program.
Pearson and Spearman Correlations, Alpha Cronbach, and Split-Half were used to affirm
the validity and reliability of the study tool. Wilcoxon test, ETA Square, and Pearson
Correlation were used to answer the questions and test the hypotheses of the study.
The study revealed that there were statistically significant differences at (α ≤ 0.05)
between the pre and post applications of the observation check-list in favor of the post
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application. PCELT training program had a large effect size on enhancing the four practice
teaching skills (interacting with students, managing activities and materials, focusing on target
language and texts, and moving toward objectives) among EFL student teachers at AUG.
Based on these results, the researcher recommends that learning-centered training by
PCELT course should be given to a larger number of EFL student-teachers to raise their
awareness of teaching skills so that they can teach their students effectively.
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Chapter One
Background of the Study
1.1 Introduction
English is an international language which is taught as a second language in Palestine
starting from kindergarten. English language teachers are chosen carefully when they apply for
the position of a teacher. They take a written exam then have an interview where interviewers
find that the interviewees are good in the theoretical materials, but once they are given practical
questions, they have problems in applying teaching skills. Teachers have one of the nations'
most important and toughest jobs-creating tomorrow's citizens and the workforce of the future.
The quality of a teacher is the most important predictor of student success (Jill, 2000: P.345).
As a foreign and a new language for the students, English language should be taught in
a special and a modern way. This requires equipping English teachers with the newest skills
and strategies that ease the learning process for their students once they are applied.
Universities focus on providing EFL student-teachers with sufficient theoretical materials in the
faculty of education, yet students have a limited practicum which is not enough to enable them
to deal with their students professionally due to the huge gap between theory and practice.
Crandal (2000: p.5) points out that most EFL student-teachers struggle in the real teaching
since there is a misconnection between the beliefs they have in their minds about language
teaching and what they have learnt at their college. Also Gower and Walters (1983: p.40) write
that someone can learn about teaching by discussing it and talking about materials and
techniques but like most skills, one cannot really learn it without doing it. It is one of the few
opportunities for prospective teacher ever have for trying out a new idea and perhaps having a
critical but supportive set of observers. So, EFL student-teachers have to be prepared well in
order to teach English in a creative way.
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The researcher of the current study believes in the rapid changes and development of
modern teaching theories. Therefore, she thinks it is of considerable importance to train EFL
student-teachers and provide them with the newest teaching skills. EFL student-teachers’
continuous professional development is the key performance index for any nation’s growth.
Experiences around the world have identified that EFL student-teachers’ effective professional
development would help build a new understanding of teaching and learning in the technology
age (Lee, 2001: p.2). In specific, the researcher believes in the viability of the training courses
in uplifting EFL student-teachers' educating skills. These courses will help build a bridge
linking theoretical principles with practice through applying the strategies in the classroom in
a creative way making the learning process easy and enjoyable.
In order to achieve this aim, Al-Azhar University, in cooperation with AMIDEAST and
World Learning SIT, has instigated a Professional Certificate in English Language Teaching
(PCELT) training program to equip EFL student-teachers with skills and training they need to
be successful teachers in the near future. PCELT training program helps EFL student-teachers
to practice teaching under the supervision of experienced trainers who give their instructive
feedback and share their expertise with EFL student-teachers. Kiggundu and Nayimuli (2009)
asserts: "during practice teaching, EFL student-teacher is given the opportunity to try the art of
teaching before actually getting into the real world of the teaching profession". The
modifications which EFL student-teachers make to their language, the questions they ask, the
feedback they provide and the types of instructions and explanations they provide can all have
an important bearing, not only on the effective management of the classroom, but also on
acquisition by learners of the target language (Numan,1991: p.7).
The researcher decided to choose this topic because she was EFL student-teacher three
years ago and she encountered problems and obstacles in practicing teaching, and she noticed
that her colleagues also have the same problems such as managing the class and applying new
3

technology in teaching. Therefore, the researcher thinks that PCELT training program is a very
suitable program for EFL student-teachers as it enhances practice teaching skills.
Practice teaching process plays an integral role in the output of the learning process. So,
EFL student-teachers need to take into consideration mastering and practicing many strategies
and put aside the old-fashioned traditional teaching methods. Nowadays, EFL student-teacher's
role is manifestly demonstrated in organizing, controlling and guiding the teaching process in a
modernized way to achieve better results. These EFL student-teachers make their students the
center of the learning process which makes the process more effective. If the learners are given
the opportunities to be responsible for their learning according to their needs and choices, the
learning would be more fruitful (Bista,2011: p.5). There is a positive impact on learning when
students participate in lessons that require them to construct and organize knowledge, consider
alternatives, engage in detailed research, inquiry, writing, and analysis, and to communicate
effectively to audiences (Newmann, 1996). So, practice teaching is very important because it
makes EFL student-teachers present new materials following up-to-date teaching methods. In
addition, it gives clear instructions, guides students, and makes them excited about the lesson.
Thus, PCELT training program is one of the most important programs which trains EFL
student-teachers and enhances their teaching skills. Several studies were conducted to search
the outcomes of training programs, and they confirmed their important role in enhancing
teaching skills as Al-Ostaz's study (2014) that searched the effectiveness of training program on
developing pre-service English language teachers' awareness of the Semiotic approach,
Rahman et al's study (2011) that investigated the relationship between teacher training and
effective teaching and expressed that teacher training was positively related to effective
teaching, Abdel Halim's study (2008) that investigated the effect of using a training program
based on three professional development strategies on improving teaching performance of the
Faculty of Education, Ismail's study (2011) which clarified that the major goal of a successful
4

teacher-training program is to expose prospective teachers to effective teaching strategies and
experiences, Saban & Çoklar's study (2013) which examined microteaching practices on the
contribution of teacher qualifications according to pre-service teachers' views based on their
teaching experiences.
In concise, teaching is a crucial process that continuously develops throughout time.
Therefore, EFL student-teachers necessarily need training programs to enhance their practice
teaching skills. Such programs pave the way for more effective teaching. The researcher
conducted this study to investigate the effect of learning-centered training on enhancing EFL
student-teachers' practice teaching skills at AUG.
1.2 Problem of the Study
The study problem was stated in the following major question:
"What is the effect of learning-centered training on enhancing student-teachers'
practice teaching skills at AUG?", and the following sub-questions were derived from the
major question:
1- What are the practice teaching skills that should be enhanced among EFL studentteachers through practice teaching at AUG?
2- Are there statistically significant differences between the mean scores of EFL studentteachers on the pre and post applications of the observation check-list (interacting with
students, managing activities and materials, focusing on target language and texts, and
moving toward objectives) at AUG?
3- What is the effect size of learning-centered training on enhancing the four practice
teaching skills among EFL student-teachers at AUG?
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1.3 Hypotheses of the Study
The study hypotheses were stated as follows:
1- There are statistically significant differences at level (α ≤ 0.05) between the mean scores
of EFL student-teachers on the pre and post applications of the observation check-list
(interacting with students, managing activities and materials, focusing on target
language and texts, and moving toward objectives) at AUG.
2- The effect size of learning-centered training on enhancing EFL student-teachers'
practice teaching skills at AUG is more than (0.14) in accordance to Eta square
coefficient.
1.4 Purposes of the Study
The study aimed at achieving the following purposes:
1- Investigating the effect of learning-centered training on enhancing practice teaching
skills of EFL student-teachers at AUG.
2- Examining the effect size of learning-centered training on enhancing EFL studentteachers' practice teaching skills in this study.
3- Identifying the teaching skills that should be enhanced through PCELT training
program among EFL student-teachers at AUG.

1.5 Significance of the Study
This study confirmed its significance from the following justifications:
1- This study is the first study, as far as the researcher is concerned, to be conducted in the
field of English language in the Gaza Strip.
2- This study may increase EFL student-teachers' ability in using practice teaching skills
(interacting with students, managing activities and materials, focusing on target
6

language and texts, and moving toward objectives) by applying all what they have
learned in PCELT program.
3- This study may benefit supervisors and specialists to plan and design training programs
to improve EFL teachers' teaching skills.
4- The outcomes of this study may be helpful for the trainers of PCELT training program
to cultivate their experience in the field of training.
5- This study may be a motive to other researchers to conduct similar studies in other parts
of PCELT training program.
1.6 Delimitations of the Study
The delimitations of the present study were stated as follows:
1- The sample of the study consisted of (24) EFL student-teachers who joined PCELT
course at Al-Azhar University during the summer semester of the academic year 20152016.
2- This study lasted for ten weeks.
3- This study was conducted to investigate the effect of learning-centered training on
enhancing EFL student-teachers' practice teaching skills which are:
a) Interacting with students
b) Managing activities and materials
c) Focusing on target language and texts
d) Moving toward objectives

1.7 Operational Definitions
The researcher adopted the following operational definitions:
 Effect: the degree of improvement in EFL student-teachers' practice teaching skills in
English language as a result of using learning-centered training. It is measured
statistically using Wilcoxon test and Eta Square.
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 Learning-centered training: a training given to EFL student-teachers by a group of
professional trainers in PCELT program to train them to teach school students in a
creative way when they get hired.
 Student-teachers: the fourth level students, males and females, who study English
language at the department of Education at AUG and who are teaching under the
supervision of trainers in the course of PCELT to gain a special experience and
certificate which qualifies them to become good teachers to teach students at schools in
the future.
 Practice teaching: a period of time when EFL student-teachers apply all the teaching
skills they studied in PCELT program to improve their performance by teaching the
students in a good way under the supervision of special trainers.
 Teaching skills: there are four teaching skills which the present study aimed to
enhance among EFL student-teachers at AUG. They are as follows:
o Interacting with students: a skill that gives EFL student-teachers a chance to
deal with their students in an effective way as they ask them questions and
encourage them to answer. EFL student-teachers deal with the students' points
of strength and weakness and encourage interaction among them.
o Managing activities and materials: a skill in which EFL student-teachers use
suitable activities and materials to support their lessons when needed.
o Focusing on target language and texts: a skill that EFL student-teachers use to
enrich their students' knowledge of the new foreign language by using different
ways to reach their goal.
o Moving toward objectives: a skill that EFL student-teachers use to provide
their students with suitable activities and real life situations to use the language
properly.
8

Summary
Chapter one included the background of the study by viewing introduction, study
problem, hypotheses, purposes, significance, delimitations, and definition of terms of the
present study. The chapters of the study will be organized as follows:
 Chapter 2: Related Previous Studies,
 Chapter 3: Theoretical Framework,
 Chapter 4 : Methodology of the Study,
 Chapter 5: Results, Discussion, Recommendations, and Suggestions.
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Chapter Two
Previous Studies

 Studies Related to Learning-Centered Training
 Studies Related to Teaching Skills

 General Commentary on the Previous Studies

Chapter Two
Previous Studies
Introduction
This chapter presents a survey of previous studies related to the present study. The
chapter is divided into two sections. The first section is concerned with studies that dealt with
learning-centered training. The second section is concerned with studies that dealt with
teaching skills. Some of these studies are local, others are from the Arab world, and the rest are
international.
2.1. Studies Related to Learning-Centered Training
Al-Malihi's (2015) study aimed to investigate EFL elementary school teachers’ perception of
their own readiness to teach young learners at Saudi schools as it has been recently introduced
at this level. Further, it inspects their major needs that should be considered when developing
teacher-training programs. A questionnaire was distributed targeting elementary EFL teachers.
114 responses from both male and female EFL elementary school teachers from different areas
of the kingdom of Saudi Arabia. Data was analyzed and computed. The results revealed that
most of EFL teachers were not fully ready to teach at this level since more than half of them
did not receive enough pre-service nor in-service training concerning young learners’ teaching.
Additionally, the teachers’ responses showed high enthusiasm towards teaching elementary
students and considered it as a necessity. This study enriched the researcher's knowledge about
the importance of a training program.
Al-Ostaz (2014) investigated the effectiveness of a suggested program on developing preservice English language teachers' awareness of the Semiotic approach at Al-Aqsa University.
The quasi experimental approach was utilized to achieve the aim of the study. The sample of
the study consisted of (30) female pre-service teachers at the fourth level who were enrolled at
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practicum course (2013/2014) of English department at Al-Aqsa University in Palestine. The
tools of the study were an achievement test, attitude scale, and observation sheet. The data of
the study were statistically analyzed by T-Test paired sample, Pearson and Spearman
correlations, Cronbach Alpha technique, and Split-half technique. The results of the study
showed that the semiotic approach has great effect on developing the pre-service teachers. It
provided pre-service teachers with a potentially unifying conceptual framework and a set of
methods and terms for use across the full range of signifying practices, which include gesture,
posture, dress, writing, speech, photography, film, television and radio. The high achievement
and the positive attitude has also helped the pre-service teachers to: plan lessons and formulate
objectives, enhance their skills in presenting and explaining the lessons, and use different
techniques to evaluate their students. The researcher of the current study benefited from this
study in conducting the procedures of the study.
Smadi & Al-Ghazo's (2013) study attempted to assess the language proficiency of the
Jordanian EFL teachers in order to determine whether or not they possess the language
proficiency necessary for their performing their classroom practices effectively and efficiently.
The participants of the study consisted of 20 EFL Jordanian teachers in Ajloun Directorate of
Education in the academic year 2011/2012. Quantitative methods were used in this study. The
researchers used a linguistic test (TOEFL), an observation checklist, and structured interview in
the study. The results of the study showed that the teachers' level of language proficiency was
low. Majority of the teachers did not progress to transfer the received knowledge acquired
through the training programs into their classrooms. This indicated that the teachers were not
aware of the significance of the professional development and so they had a negative
orientation towards the training programs they participated in. The researcher of the current
study benefited from the above study in building the tool of the study which is the observation
check-list.
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Rahman et al (2011) conducted a study aimed to assess the relationship between teacher
training and effective teaching. It was a descriptive research. The sample of the study
comprised of 80 female teachers with 180 girl students of grade ten from Islamabad city. The
instrument of the study was questionnaire for both the target groups. Examination score was
taken as student achievement. The data of the study were statistically analyzed by Pearson
correlation. It was found that teachers had a positive attitude towards teacher training and its
effectiveness in classroom situation including actual instruction, classroom management,
evaluation procedures, assignments, and developing human relationships with students,
principal, and society in general. It was concluded that teacher training was positively related to
effective teaching. Also there is a significant correlation between teachers training and student
test result. The researcher of the current study benefited from this study in identifying some
important instructional skills for EFL student-teachers.
Suleman et al.'s (2011) study aimed to assess the effectiveness of the teacher training
programmes offered by Kohat University of Science & Technology Kohat in Pakistan. The
study also aimed to find out the week and strong points of the teacher training programmes.
The population of the study consisted of all the head teachers and prospective teachers working
and studying in Institute of Education & Research of Kohat University. The sample of the study
consisted of one head teacher, five teachers and twenty five prospective teachers. The study
was descriptive in nature. A questionnaire was developed as a research instrument for the
collection of data. The results of the study showed that the training program is effective
because it enhances teacher’s professional competencies and capabilities and it develops
administrative qualities in the prospective teachers. On the other hand, it has some week points
i.e. it does not inculcate Islamic ideology, distribution between theory and practice is not
appropriate, it does not provide sufficient base for research and introduce modern instructional
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strategies. This study enriched the researcher's knowledge about the importance of training
program.
Deniz (2010) explored whether there is a difference between the student teachers’ opinions
about in-class teaching skills before and after applying micro-teaching. The participants of the
study were 34 senior female students who took the course from the Department of Child
Development of a Vocational School in Turkey in the full term of 2005 – 2006 academic year.
The opinions of the student-teachers about in-class teaching skills were obtained via a
questionnaire consisting of 31 items. The data have been analyzed by means of SPSS package
program, the Paired-Samples T-Test has been used for the analysis. The results of the study
showed that micro teaching applications bring about positive changes within the opinions of the
student teachers towards teaching skills. This application also enables student-teachers to
develop awareness for learning and teaching processes in a classroom setting. The pedagogical
implications of this application can provide the student-teachers with a kind of an interactive
environment where they can share their opinions and thoughts regarding classroom practices.
In so doing, they learn how to control their feelings, adjust their voices, manage smooth
transitions between the activities, evaluate student questions and give feedbacks and adopt
appropriate methods and approaches according to student’s needs and expectations. The
researcher of the current study benefited from this study in choosing the sample of the study.
Abdel Halim's (2008) study aimed to determine the effect of using a training program based
on three professional development strategies; namely: action learning, peer coaching and study
groups, on improving teaching performance of the Faculty of Education, Helwan University
EFL student teachers in the light of standards for teachers of English at pre-service. The
researcher used an observation checklist to determine the weak teaching performances that
need to be improved. The program was implemented for two months and a half. The sample of
the study, consisted of twenty four fourth year EFL student teachers, was assigned as one
14

treatment group. Besides the observation checklist mentioned above, four other tools were
developed and made use of, namely: Scoring rubric, achievement test, a portfolio assessment
check-list for continual evaluation and program satisfaction questionnaire. The results of the
study showed that: there were significant differences between the mean scores of EFL studentteachers on the achievement test and the scoring rubric in favor of the posttest mean scores due
to the effect of the professional development strategies based program. Also the program
proved to have large effect size on the improvement of the treatment group's teaching
performance domains. This study provided the researcher with knowledge related to the
training program.
Barzaq's (2007) study aimed at identifying the effectiveness of the Student-Teachers' Training
Programs (STTP). It investigates prospective English as a foreign Language EFL teachers'
perceptions concerning the necessary specialized competencies they have acquired during their
study in the Teaching English as a Foreign Language program (TEFL) in ELT colleges of
education in Gaza universities (Islamic University, Azhar University and Aqsa University). The
study was guided by a number of questions related to the student-teachers' training programs
STTP. To fulfill the aims of the study, the researcher followed the descriptive analytical
approach. A questionnaire was instrumented to collect the needed information. The
investigations were centered in the light of the prospective student-teachers' perceptions on the
preparedness. The tool of the study was administered to 202 student-teachers as random sample
of the three universities. The researcher employed applications from (SPSS) related to the
needed statistical treatment of the data. The results of the questionnaire showed that studentteachers in the three universities have acquired moderately well prepared competencies that
would prepare them to teach competently. The researcher of the current study benefited from
this study in writing the theoretical framework.
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Commentary
Having reviewed the previous studies related to learning-centered training, it was clear
that the researchers emphasized the importance of such training programs. As it has been seen
in the previous studies, some of these studies are local such as Al-Ostaz's (2014), Barzaq's
(2007) while others are Arab such as Al-Malihi's (2015), Smadi & al-Ghazo's (2013), Abdel
Halim's (2008), and the rest are from foreign countries such as Rahman et al's (2011), Suleman
et al's (2011), Deniz's (2010). Some of these studies confirmed the effectiveness of learningcentered training in developing student teachers' practice teaching skills such as Al-Ostaz's
(2014), Rahman et al's (2011), Deniz's (2010), and Abdel Halim's (2008), but Smadi & alGhazo's (2013) study showed that the teachers had a negative orientation towards the training
program they participated in. This means that the researchers always search for finding
solutions for English teaching skills difficulties to improve the teaching process. The current
study concentrated on the effect of learning-centered training on enhancing student-teachers'
practice teaching skills at AUG.
2.2. Studies Related to Teaching Skills
Endeley's ( 2014 ) study aimed at assessing the effectiveness of the teaching practice model of
the teacher education program of the University of Buea in Cameroon. Teaching Practice is an
important component of a teacher education program and the quality of supervision and
duration are the key in achieving effectiveness. The study incorporated a descriptive survey that
made use of a 22-item closed ended questionnaire with indicators of effectiveness as
competencies acquired, supervision and duration of teaching practice. These factors were
obtained from a review of literature and the questionnaire was validated by 15 students who did
not constitute a part of the sample. Participants were 140 randomly selected students. The
results of the study showed that teaching practice exercise in the University of Buea is effective
but supervision and duration need to be improved upon and implications for pre-service
16

education are discussed. This study enriched the researcher’s knowledge when she talked about
the importance of practice teaching skills.
Saban & Çoklar's (2013) study aimed to examine microteaching practices on the contribution
of teacher qualifications according to pre-service teachers' views based on their teaching
experiences. It is investigated that if there is any differences about pre-service teachers' views
of after micro-teaching practices. The sample of the study consisted of 10 undergraduate
students who were in the Department of Computer and Instructional Technology Education in
Necmettin Erbakan University in Turkey in the 2011-2012 education years. To achieve the aim
of the study ten students made a presentation with using micro-teaching methods at the
secondary school. At the end of the practice, semi-structured interview form and the survey
were used to learn the views of pre-service teachers about teaching in the classroom. The
results of the study showed that the pre-service believed that the micro-teaching method gives a
chance to evaluate their strong and weak aspects in teaching. They are developed timing,
planning, asking questions, management of class, using different materials and examples and
physical appearance during the teaching process. This study provided the researcher of the
current study with knowledge related to practice teaching skills.
Duban's ( 2013) study aimed to determine the mental images of science teaching of the
students of the Department of Science and Technology Education of Education Faculty at the
University of Mersin in Turkey and present the differences in their mental images in terms of
certain variables. The descriptive approach was used in this study. The sample of the study
consisted of 113 students of the Department of Science and Technology Education of
Education Faculty at the University of Mersin in 2009-2010. The results of the study were
statistically analyzed T-test and one way ANOVA. As a result of this study, it was found that
(13.08) of the pre-service teachers of science and technology courses had student centered
images (exploratory teaching style), (62.62) had mental images positioned between student17

centered science teaching and traditional science teaching (conceptual teaching style), and
(24.30) had traditional science teaching images (explicit teaching style). Based on those results,
Academic staff can act as a model by including student-centered activities in their courses. The
researcher of the current study benefited from this study in formulating the hypotheses.
Ucar ( 2012) conducted a study to examine the effectiveness of practice teaching, whether it
reaches its aim or not. Qualitative research method was used. The tools of the study were face
to face interviews and group discussions with totally 145 participants of whom are 22
administrators of practice schools, 86 mentors and 37 mentees in order to understand how the
process of teaching practice takes place. According to the results of the descriptive analysis on
the data obtained from seven different regions of Turkey, teaching practice could not reach its
aim. According to the participants who called this process as problematic, the process could not
reach its aim because of such problems as theoretical knowledge, the time and the duration of
the practice, scheduling the practice, affective factors, laws and regulations, communication,
quantity related and practical problems. The researcher of the current study benefited from this
study in formulating the hypotheses.
Gyamtso & Mexwell's (2012) pilot study highlights the present practices and culture of
teaching and learning at one of the teacher education colleges of the Royal University of
Bhutan. It is largely qualitative research based on constructivist principles using the case study
design. The participants of the study consisted of 8 academic staff, 222 students and 5
administrators. Multiple methods were used including lesson observations, focus group
discussions, questionnaires and interviews to seek answers to the questions of this study. The
results of the study showed that college lecturers’ behaviors varied between teacher-centered
and learner-centered practices. Although lecturers were conversant with many of the concepts
of learner-centered pedagogy, there were some grey areas in the understanding of concepts and
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theories especially those related to evaluation and assessment techniques. The researcher of the
current study benefited from this study in writing the theoretical framework.
Mabunda's (2012) study investigated the interplay between individual and contextual variables
during teaching practice and its impact on the personal and socio-professional development of
prospective teachers. The purpose of the study was to survey how prospective teachers
experienced the process of becoming aware of their emerging identities as teachers, and to
demonstrate how the unique, individual student-teachers teaching and socio-professional
identities are cultivated in the learning-to teach process. The study was conducted at a South
African higher education institution in 2010. A non-experimental survey research design
involving quantitative data was used. A questionnaire, adapted from Caires and Almeida’s
Inventory of Experiences and Perceptions at Teaching Practice (IEPTP), was used to collect the
data. The data were assessed through statistical analysis, using mean ranking scores. Higher
levels of success were observed with regard to the professional and institutional socialization,
learning and professional development, and vocational sub-scales. Lower levels of success
were found in the support and supervision and socio-emotional sub-scales. Ralph’s contextual
supervision model and exploration of feelings and emotions are put forward as measures to
scaffold, respectively, the supervision and socio-emotional dimensions of becoming a teacher.
The researcher of the current study benefited from this study in writing the theoretical
framework.
Ismail (2011) examined prospective teachers' perceptions regarding the application of
microteaching in two courses of teaching methods of English. The major goal of a successful
teacher-training program is to expose prospective teachers to effective teaching strategies and
experiences. The sample of this study were 78 female prospective English teachers enrolled in
two different courses of teaching methods of English in the Faculty of Education, UAEU. Both
a questionnaire and focus-group interview questions were developed and used to collect the
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required data. The data of the study were collected towards the end of the fall semester of the
academic year 2009-2010. Both quantitative and qualitative data analyses were conducted in
this study. The SPSS program was utilized to obtain different types of descriptive statistics and
independent sample T-tests. The results of the study showed that students were very positive
about the effect of microteaching practices on their language and on their increasing
enthusiasm towards the teaching methods courses. They agreed that microteaching experience
helped them discover their teaching strengths and weaknesses. Also student-teachers felt that
microteaching experiences assisted them to enhance both managerial and preparation skills.
This study's results emphasized certain key elements about the application of microteaching
experience in pre-service teacher training programs: First, the microteaching component should
continue to be integrated with courses of teaching methods of English in pre-service teacher
education programs in colleges and/or universities. Second, more microteaching sessions
should be organized and aligned with different teaching strategies and/or language skills. Third,
teacher trainers and educators should pay more attention to students' views and concerns
regarding their performance assessment for executing mini lessons. The researcher of the
current study benefited from this study in writing the theoretical framework and introduction.
Hamad's (2011) descriptive approach aimed at exploring English language teachers’
awareness and practice of grammar teaching strategies in the secondary stage in Gaza schools.
The sample of the study consisted of (75) teachers from North-Gaza governorate, (30) male
teachers and (45) female teachers. The researcher designed the study tools which are: the
awareness scale, the classroom observation checklist and the lesson plan analysis card. The
data were analyzed statistically by using (SPSS), (one way ANOVA), (T-test). The findings
indicated that teachers are aware of most strategies of grammar teaching to some extent. Also,
it indicated that teachers apply a variety of strategies for teaching grammar in their classes and
that teachers' awareness does not correspond to their practices. In addition, teachers'
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experiences affected their awareness of grammar teaching strategies regardless of their gender,
or their students' gender, or their qualification. The researcher of the current study benefited
from this study in formulating the hypotheses.
Alkhayyat's (2008) pilot study aimed to measure the English as a foreign language (EFL)
teachers' knowledge of the principles of the Communicative Language Teaching Approach
(CLTA) and the extent to which they apply it inside the English language classrooms in Jordan.
The sample of this study consisted of 144 (63 male and 81 female) EFL teachers who were
chosen purposefully. Two tools were used to collect the data: a teachers' questionnaire and a
classroom observation checklist to elicit answers to the questions of the study. The data of the
study were statistically analyzed by using: mean scores, standard deviations, T- test, and one
way ANOVA. The results of this study showed that there were statistical significant differences
due to the teachers’ experience in favor of the teachers of more than 15 years of experience and
the teachers had good knowledge of the characteristics of CLTA in different degrees. The
researcher of the current study benefited from the above study in building the tool of the study
which is the observation check-list.
Yılmaz & Çavaş (2007) aimed to investigate the effect of the teaching practice on pre-service
elementary teachers’ science teaching efficacy and classroom management beliefs. A
descriptive method was utilized to achieve the aim of the study. The sample of the study
consisted of 185 pre-service elementary teachers from two different universities in Izmir. The
whole were seniors being ready to be teachers in elementary schools, a one-group pretestposttest design was utilized in this study. The results of the study indicated that almost all preservice elementary teachers had high self-efficacy beliefs regarding science teaching. In
addition, teaching experience did not affect pre-service elementary teachers’ science teaching
efficacy beliefs. However, pre-service elementary teachers’ classroom management beliefs
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tended to change with the teaching practice. The researcher of the current study benefited from
this study in writing the theoretical framework.
Al-Hourani's (2007) descriptive study aimed at investigating the teaching practices of oral
skills in Action Pack curricula as perceived by EFL teachers in U.N.R.W.A schools in Jordan.
The sample of the study consisted of 170 English teachers who work at U.N.R.W.A schools
during the scholastic year 2006-2007. The researcher collected the data by the use of a
questionnaire, an observation and interview. The data of the study were statistically analyzed
by T-Test and one way ANOVA were used to describe the teachers’ responses. The results of
the study showed that EFL teachers’ perceptions of their oral practices in the classroom were
high and most teaches revealed that the teaching of oral skills is necessary and important. The
researcher of the current study benefited from this study in formulating the hypotheses of the
study.
Caires & Alemida (2005) aimed at describing the main gains resulting from student- teachers'
first contact with the teaching profession. The sample of the study consisted of 224 EFL
student-teachers. The instruments of the study included an inventory of experiences and
perceptions at teaching practice to assess the range of experiences of the study sample on five
dimensions of teaching practice: learning and professional development, professional and
institutional socialization, socio-emotional aspects, support/ resources/ supervision and
vocational development. The results described the main changes occurring in the studentteachers' perceptions between the beginning and the end of teaching practice. They also
suggested more significant changes in the areas of vocational development, professional and
institutional socialization, and learning and professional development. This study was quite
interested in identifying the main gains resulting from student-teachers' first contact with the
teaching profession during the practicum. The researcher of the current study benefited from
this study in writing the theoretical framework.
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Ali's (2002) study aimed at identifying the effect of using a suggested model of reflective
practice on the professional performance of EFL teaching practice advisors. The sample was
five teaching advisors working in the College of Education, University of Qatar. They were
directed to use reflective practice and ongoing performance-based assessment over two
semesters: the autumn and spring semesters of the academic year 2000/2001. The professional
performance was tested before and after using the assessment checklists of teaching practice.
Wilcoxon Signed Ranks Test was used as a non-parametric test for the statistical treatment of
the data obtained. The Findings of the study showed that there was a statistically significant
difference between the means of scores obtained by the subjects of the study in the pre- and
post-testing of their professional performance. This indicates the contribution of the suggested
model of reflective practice in the professional development of EFL teaching practice advisors.
The researcher of the current study benefited from this study in writing the introduction and
giving recommendations.
Zawawi (2001) conducted a study that aimed to investigate EFL UNRWA teachers’
perceptions of their communicative skills and their perceptions of college perception. The
sample of the study consisted of 182 teachers ( 97 females, and 85 males) from the West Bank
during the year 2000-2001. The researcher used a questionnaire to collect data for the research.
The results of the study were analyzed by using Pearson coefficient correlation to verify the
hypothesis of the study. The results of the study were: 1- Teachers claimed that their oral
proficiency is sufficient at school, but not outside the school when communicating with native
speakers. 2- Teachers complained their crowded classrooms in college. 3- Prospective teachers
think they aren’t familiarized with their future environment, the actual realities they encounter
at schools. The researcher of the current study benefited from this study in writing the
theoretical framework.
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Commentary
From the above display of the previous studies, the focus was on developing and
enhancing teaching skills in English as a foreign language. Some of these studies are local such
as Hamad's (2011), Zawawi's (2001). However, others are Arab such as Ismail's (2011),
Alkhayyat's (2008), Ali's (2002), and the rest are from foreign countries such as Endeley's
(2014), Saban & Çoklar's (2013), Duban's ( 2013), Ucar's ( 2012), Gyamtso & Mexwell's
(2012), Mabunda's (2012), Yılmaz & Çavaş's (2007), Caires & Alemida's (2005). This reflects
the importance of enhancing teaching skills as those studies examined the effectiveness of
different teaching skills in finding solutions for difficulties in the teaching process. So, the
current study concentrates on enhancing four teaching skills represented in: interacting with
students, managing activities and materials, focusing on target language and texts, and moving
toward objectives for EFL student-teachers at AUG.
2.3. General Commentary on the Previous Studies
Surveying all the previous studies in the two domains, the researcher came to the following
conclusions. The previous studies agree with the present study in the following points:
1- Giving importance to EFL student-teachers' interaction and collaboration during
practice teaching skills.
2- Training programs are very important to enhance EFL student-teachers' practice
teaching skills.
3- Using the experimental design like some previous studies.
On the other hand, the present study differs from the previous studies in the following
points:
1- It aims to examine the effect of learning-centered training on enhancing EFL studentteachers' practice teaching skills.
2- The sample of the study is twenty four fourth-level EFL student-teachers from the
faculty of education at Al-Azhar University-Gaza
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3- It focuses on improving only four teaching skills which are: interacting with students,
managing activities and materials, focusing on target language and texts, and moving
toward objectives.
4- It is the first study, as far as the researcher is concerned, to be conducted in the field of
English language in the Gaza Strip.
Summary
This chapter reviewed the previous studies and their relation to this study. The previous studies
included two domains: The first domain highlighted the importance of using learning-centered
training. The second domain, was concerned with enhancing EFL student-teachers’ teaching
skills. It also presented how the researcher got benefit from those studies and how the current
study is different from those studies. The next chapter will show the theoretical framework of
the study.
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Chapter Three
Theoretical Framework
Introduction
In this chapter, the researcher presents the theoretical framework related to the current
study, which is divided into two sections: the first section includes learning-centered training
definitions, trainers' role and responsibilities, learning based training, PCELT program, World
Learning SIT and AMIDEAST's role and responsibilities. It also includes positive outcomes of
learning-centered training, the elements of various aspects of EFL student-teachers centered
training, PCELT program for creating effective EFL student-teachers, characteristics of
effective EFL student-teachers, PCELT and EFL student-teachers' professional role and
responsibilities. The second section includes practice teaching definitions, practice teaching
content, characteristics of effective classroom practice, and practice teaching skills in PCELT.
3.1 Section One: Learning-Centered Training General Overview
Training programs are very important for a better teaching and learning process. They
are designed to improve and enhance specific skills for EFL student-teachers.
3.1.1 Definition of Learning-Centered Training
Al Malihi (2015:p.87) defined learning-centered training as: "a program designed for training
in specific skills, which consists of a series of courses, and usually has a flexible time and cost
budget".
Barzaq (2007) defined learning-centered training as
a program designed to reflect the actual process of giving prospective teachers
or non-certified in-service teachers some subject matter knowledge and some
pedagogical tools so that they could transfer information to their students. It is
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connected to the daily activities of teachers and learners. Schools are
transformed into communities of learners, communities of inquiry, professional
communities, and caring communities because teachers are engaged in
professional development activities.
Noe (2013) defined learning-centered training as: "a planned effort by a company to facilitate
learning of job-related competencies, knowledge, skills and behaviors by employees".
Truelove (1992:p.273) defined learning-centered training as: "endeavors to impart knowledge,
skills and attitudes necessary to perform job-related tasks. It aims to improve job performance
in a direct way".
Manpower Services Commission (1981: p.62) defined learning-centered training as
a planned process to modify attitude, knowledge or skill behavior through
a learning experience to achieve effective performance in any activity or
range of activities. Its purpose, in the work situation, is to develop the
abilities of the individual and to satisfy current and future manpower needs
of the organization.
In the light of the previous definitions, the researcher defines learning-centered training
as an intensive process through which expert trainers provide EFL student- teachers with
practical teaching skills that illuminate the teaching process and enable them to communicate
and interact with their students easily. As a result, EFL student-teachers' competence and
teaching capability increase remarkably.
3.1.2 Learning Based Training
Learning process is an ongoing and constant evolving process. Training EFL studentteachers on how to effectively teach their students the principles of lifelong learning requires
the supervision of professional trainers. To obtain this goal, EFL student-teachers need to enjoy
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enough flexibility to take benefit from the expertise of these expert trainers, which prominently
contributes to an effective learning process. Goldstein & Ford (2002) point out that training is
an organized method of learning and development which expands the efficiency of individual
and group. Therefore, there are plenty of training programs that aim to enhance EFL teachers
and EFL student-teachers' teaching skills including PCELT.
3.1.3 PCELT Program
PCELT is a training program devised and developed by AMIDEAST in productive
cooperation with World Learning/SIT Graduate Institute. The (120) hour program targets
current teachers and aspiring ones who have excellent proficiency in English and scarcely any
fundamental teaching skills. Delivered through AMIDEAST's network of offices in the Middle
East and North Africa (MENA), the program equips beginner teachers with the teaching
strategies and techniques to achieve the desirable outcomes of the teaching process. The
program also helps experienced teachers to update their knowledge with the latest cutting-edge
language teaching methodologies and strategies. The program addresses the basic English
language teaching needs and contexts– from public to private, urban to rural, traditional to
alternative, resource-rich to resource-poor classrooms– and provides aspiring teachers with a
variety of flexible options and adaptable content. A defining characterization of PCELT
program is its merging between theory and practice and emphasizing of practical application of
teaching methodologies in different situations and environments. PCELT harnesses interactive
workshops, guides lesson planning, and observes practice teaching. In addition, PCELT
program boosts the student teachers' self confidence in the classroom (AMIDEAST, 2015).
3.1.3.1 AMIDEAST
AMIDEAST is an international American non-profit organization concerned with
achieving development in the fields of education and training. AMIDEAST holds activities and
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gives services in the Middle East and North Africa touching the lives of half a million
individuals a year. Moreover, AMIDEAST seeks to develop language and professional skills,
strengthen local institutions, and improve educational opportunities necessary for a growing
global economy (AMIDEAST, 2015).
3.1.3.2 SIT Graduate Institute
SIT Graduate Institute is a training center for early Peace Corps volunteers established
50 years ago. It offers a master's degrees, certificates and professional development programs
in peace building and conflict transformation, international education, sustainable development,
and TESOL. In addition to fostering experiential learning model and commitment to social
justice and intercultural communication, SIT's programs are characterized as flexible,
empowering, full-time, and low-residency. SIT promotes the students' qualities and cultivates
their leadership, communication skills and proficiency (SIT, n.d).
3.1.3.3 World Learning SIT and AMIDEAST's Role and Responsibilities
Since PCELT is a new program that has not been tackled in other studies before, the researcher
found in PCELT binder a reliable source of information which is designed by World Learning
SIT Graduate Institute. AMIDEAST and SIT institutes' responsibilities toward PCELT training
program are represented in providing trainers and EFL student-teachers with the following:
1- Acknowledge a complaint within two weeks of receipt of the complaint form from the
training center, and to report on the investigation which has been carried out within 12
weeks of the receipt of the complaint.
2- Treat all complaints in the strictest confidence at all times.
3- Investigate all complaints by examining the following documentation where appropriate
relevant:
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-

All related information, handouts, etc., about the course provided by the training
center.

-

Application forms.

-

Lesson plans and end-of-course evaluation forms completed by the participants.

-

Assessment forms and records of discussion completed by course trainers.

-

Completed written work-course attendance records.

-

Outside assessor's report on the course.

-

All relevant correspondences.

-

Course approval documentation.

4- Provide all records of the investigation to the World Learning SIT Complaints.
Committee (PCELT binder, 2015).
3.1.3.4 PCELT's Course Objectives
PCELT training program can be considered successful once EFL student-teachers acquire its
planned objectives. By the end of the course, EFL student-teachers will be able to:
1- Plan
 Plan lessons that take into account EFL student-teachers' teaching context, student
profiles, and English language needs.
 Plan for effective, learning-centered productive (speaking and writing), receptive
(listening and reading), and integrated skills lessons using frameworks and key TESOL
terminology.
 Analyze language in terms of its meaning, form and use, and in terms of challenges
students may have with it.
 Plan and effectively teach lessons that encourage the development of students'
awareness of cultural aspects of language, texts, activities and communication.

31

2- Teach
 Effectively teach learning-centered productive, receptive and integrated skills
scaffolding students’ learning and engaging them in participating in their own learning.
 Identify appropriate student assessment options for the communicative classrooms
based on language learning objectives.
3-Reflect
 Reflect on planning and teaching decisions in terms of their effect on individual
students’ learning and on the learning of a group of students using keys TESOL
planning terminology (PCELT binder, 2015).
3.1.4 Positive Outcomes of Learning-Centered Training
The organized and systematic training of EFL student-teachers is significant to a great
extent. It enables EFL student-teachers to create a suitable and healthy learning environment.
Therefore, the training program cultivates EFL student-teachers' interaction with their students
and helps them utilize resources and time efficiently. Such programs provide EFL studentteachers with the needed strategies and techniques to enhance the teaching process. Westbrook
et al (2013: p37) and Dias (2016) mentioned the following positive outcomes:
1- Using of the whole-class, group and pair work flexibly where students discuss a shared
task.
2- Using frequent and relevant learning materials beyond the textbook.
3- Opening

and

closing

questions,

expanding

questioning.
4- Planning and varying lesson sequences.
5- Making the workplace more enjoyable.
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responses,

encouraging

student

6- Motivating a team work.
7- Getting to know each other.
8- Teaching the team self-regulation strategies.
9- Helping participants to learn more about themselves (strengths and weaknesses).
10- Identifying and utilizing the strengths of team members.
11- Improving team productivity.
12- Practicing effective collaboration with team members.
The researcher fosters a combination of the aforementioned outcomes, namely the
students' interaction, group work, and pair work. The utilization of the strategies empowers the
students' individual creative thinking, and then their collective work. Students' interaction and
exchange of information throughout their team-work helps them learn from one another and get
the ultimate benefit from the lesson. In addition, PCELT training program creates opportunities
for EFL student-teachers to practice their teaching skills and build self-confidence about the
teaching process.
3.1.5 Elements of Various Aspects of EFL Student-Teachers Centered Training
Nowadays, it is an agreed-upon notion that training programs play a very essential role
in the teaching process. Therefore, it is highly important to train EFL student-teachers on the
best modern teaching methods and skills. Steven et al (2005) mentioned the elements of various
aspects of EFL student-teachers centered training as follows:
1- Student-teacher centered: the best starting point for training is student-teachers’ real
interests; all across the curriculum, investigating student-teachers’ own questions should
always take precedence over studying arbitrarily and distantly selected “content". Jones
(2007) illustrates: "A student-teacher centered approach helps student-teachers to
develop a “can-do” attitude. It is effective, motivating, and enjoyable".
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2- Experiential: Active, hands-on, concrete experience is the most powerful and natural
form of learning. Student-teachers should be immersed in the most direct possible
experience of the content of every subject.
3- Holistic: Student-teachers learn best when they encounter whole ideas, events, and
materials in purposeful contexts, not by studying subparts isolated from actual use.
4- Authentic: Real, rich, complex ideas and materials are at the heart of the curriculum.
Lessons or textbooks that water down, control, or oversimplify content ultimately
disempower student-teachers.
5- Challenging: Student-teachers learn best when faced with genuine challenges, choices,
and responsibility in their own learning.
The researcher of the current study agrees with these elements as EFL student-teachers
centered training is a modern learning approach that is chiefly driven by EFL student-teachers
who represent an intrinsic constituent of the educational system. However, the trainers play
their role as guides and mentors who facilitate and direct EFL student-teachers' practice of the
teaching process providing them with all necessary fundamentals for the teaching process.
Trainers should focus their effort on providing EFL student-teachers with skills and materials
that pertain to lifelong teaching.
3.1.6 Trainers' Role and Responsibilities in PCELT
Trainers' role in the training process is vitally important. The success or failure of the
training process depends chiefly on their work and efforts. So, to ensure the success of their
mission, trainers take their role and responsibilities such as:
 Include a copy of PCELT delivery approval charter, complaint procedure and complaint
form in the course binder of each participant.
 Immediately follow up all complaints internally and reconcile any concerns.
 Facilitate investigation into a complaint, as appropriate.
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 Facilitate the return to World Learning SIT of any complaints irreconcilable by the
training center, including documentation of any investigation and minutes of meetings
with the complainant (PCELT binder, 2015).
3.1.7 PCELT Program for Creating Effective EFL Student-Teachers
PCELT program is held to train EFL student-teachers to be the future effective EFL
teachers who can teach their students for lifelong learning. PCELT program has specialist
trainers to help EFL student-teachers in enhancing their practice teaching skills. EFL studentteachers manifest immense efficiency when they attract their students' to their corner, connect
with them powerfully, engage them in the learning process, and centralize their role. To
provide their students with quality education, effective EFL student-teachers make use of
many strategies and teaching aids within a limited time. According to Ko (2013: p.2) and
Walker (2008) effective EFL student-teachers:
 Are clear about instructional goals.
 Are knowledgeable about curriculum content and the strategies for teaching it.
 Communicate to their students what is expected of them, and why.
 Make expert use of existing instructional materials in order to devote more time to
practices that enrich and clarify the content.
 Are knowledgeable about their students, adapting instruction to their needs and
anticipating misconceptions in their existing knowledge.
 Teach students meta-cognitive strategies and give them opportunities to master them.
 Address higher- as well as lower-level cognitive objectives.
 Monitor students’ understanding by offering regular appropriate feedback.
 Accept responsibility for student outcomes.
 Show creativity in teaching the class.
 Deal with student problems compassionately.
 Maintain positive attitudes about teaching and about students.
In addition, Schelfhout et al (2006) believe that EFL training programs should prepare
EFL student-teachers to be able to:
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 Master the content knowledge of the discipline they are specialized to teach.
 Have skills and knowledge about teaching/learning in order to teach properly.
 Work in school contexts.
 Notice any shortcomings in their teaching and constantly try to improve it.
 Take on a broader pedagogical and moral responsibility.
3.1.8 PCELT and EFL Student-Teachers' Professional Role and Responsibilities
Training programs including PCELT equip EFL student-teachers with all needed skills
to manage a class, which they would put later into actual practice. They will be teachers in the
near future, so their role should not be confined to providing information, but rather guiding
and supervising. According to littlewood (1981: pp.92-93), Barrows and Tamblyn (1980), and
Davis and Harden (1999), the role of EFL student-teachers are as follows:
 General overseers of their students’ learning, they must aim to coordinate the activities
so they form a coherent progression, learning towards greater communicative ability.
 Classroom managers: they are responsible for grouping activities into lessons and for
ensuring that these are satisfactorily organized at the practical level.
 Instructors: in many activities, they may perform the familiar role of language
instructors; they will present new language, exercise direct control over the students’
performance, evaluate and correct it, and so on.
 Advisers and monitors: they may act as consultants or advisers, helping where
necessary. They may also move about the classroom in order to monitors the strengths
and weaknesses of the students, as a basis for planning future learning activities.
 Co-communicators: they will sometimes wish to participate in an activity as cocommunicators with the students. In this role, they can stimulate and present new
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language, without taking the main initiative for learning away from the students
themselves.
 Facilitators: their role is not to inform the students but to facilitate and encourage them
to learn themselves using the problem as a focus for the learning.
Cole (2012: p.10) summarized some of the professional responsibilities of EFL studentteachers as follows:
 Make their practice public.
 Keep learning and improving their practice.
 Help colleagues with their professional learning.
 Collect and share data about the performance of their students.
 Be concerned about the learning and wellbeing of all students in their school, not just
those in their classes.
 Adopt a collective responsibility for improving student learning outcomes.
In brief, effective EFL student-teachers create a comfortable atmosphere for sharing and
participation in the class, which encourages the students to play their essential part in the
learning process. Promoting the students' role in class helps in cultivating the students'
confidence and shape their personalities. PCELT confirms the necessity for enhancing EFL
student-teachers to play their roles to reach a successful learning process.
3.2. Section two: Practice Teaching
Practice teaching is an essential process through which EFL student-teachers' teaching
skills are cultivated in the hope to prepare them to be successful teachers in the future. The
researchers' definitions of practice teaching come as follows:
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3.2.1. Definitions
AbuIyada (2013: p.38) defined practice teaching as: "a group of teaching acts and behaviors
intended to facilitate pupils' learning directly or indirectly. Teachers need to have skills in
teaching to ensure competency in teaching, make the class interesting, and avoid confusion".
Brown and Brown (1990:p.2) defined practice teaching as
an opportunity for EFL students-teachers to put their theoretical studies into practice.
There will undoubtedly be some inconsistencies between what has been learned in
college or university and the actual situation in the classroom. The practice teaching
exercise should EFL student-teachers to integrate theory and practice and to resolve
some of these apparent discrepancies.
British Columbia Teachers' Federation (2010) defined practice teaching as: "a planned process
based on standards of professional practice which incorporate principles of pedagogy, social
responsibility, ethical practice, and collaborative relationships".
Jones and Vesilind (1991) defined practice teaching as:" the process of implementing prior
knowledge about theory and methods and perhaps most importantly, rebuilding prior
knowledge to account for experience and to create for oneself more coherent concepts about
teaching".
Tuli and File (2009) defined practice teaching as
a process which allows EFL student-teachers to discover their abilities and creativities
that help them in their future teaching processes. Also, it helps EFL student-teachers to
understand the real world of teaching and let them know about problems and difficulties
of teaching that may face them in the future.
The researcher of the current study defines practice teaching as a period of time when
EFL student-teachers apply all the teaching skills they studied in PCELT program to improve
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their performance by teaching the students in a good way under the supervision of special
trainers.
3.3 Practice Teaching Content
Practice teaching develops with the continuous development of the pedagogical process.
Everything develops over time such as curriculum, teaching aids and strategies, so the process
of practice teaching must be developed to conform to these changes. Westbrook et al (2013: p78) explained some of the teaching contents as follows:
1-

Student-teacher spoken discourse (including instruction, explanation, metaphor,
questioning, responding, elaboration and management talk); pedagogy, curriculum,
teaching practices and student-teacher education in developing countries.

2-

Visual representation (using a chalkboard, writing, diagrams, pictures, textbook,
learning aids such as stones, experiments, drama) to understand or construct the new
knowledge being presented or indicated to the students.

3-

The act of setting or providing tasks for students to cognitively engage with new content
or develop physical skills, such as experimentation, reading, writing, drawing, mapping,
rehearsing, problem solving, practicing.

4-

A variety of social interactions, in which language is central between student-teacher
and students or between students such as pairs, groups, individually or whole-class.

5-

Student-teachers’ monitoring, use of feedback, intervention, remediation and formative,
and summative assessment of the students or assessment by the students themselves.
The researcher of the current study finds that practice teaching content must be

developed over time and use the newest aids including technology which make the teaching
process more interesting. The practice teaching content helps the student-teachers to convey
the message and helps the students to easily receive this message.
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3.4 Characteristics of Effective Classroom Practice
A comfortable classroom makes the practice an easy task for EFL student-teachers to
perform their skills. It is clear that not only the comfortable place is a primal factor that paves
the way for an effective practice teaching, but it also casts EFL student-teachers' attention on
their practice apart from any external surroundings. Kngton et al (2009) considered the
characteristics of effective classroom practice as follows:
A- Climate for learning
Effective EFL student-teachers create a positive climate for learning by challenging
students' ideas, inspiring them, being more innovative in their practice and differentiating
amongst students according to abilities and interests where appropriate. Students have more
control over their learning and opportunities for success.
B- Planning and organization
Effective planning and organization provide a structure and context for EFL studentteachers wishing to implement change, as well as a framework for their reflection and
evaluation (Maughan et al 2012).
C- Relationships
Effective EFL student-teachers give more time to developing individual relationships
with students, and focus upon building self-esteem, engendering trust and maintaining respect.
D- Learning for teaching
Effective EFL student-teachers instigate new challenges for students that facilitate
independent learning.

42

E- Pupil needs
Effective EFL student-teachers give individual and personalized support to students in
order to address their needs, leading them to be motivated to engage in learning, with their
peers, and to ensure inclusion.
F- Assessment for learning
Effective EFL student-teachers offer opportunities for students to reflect, self-evaluate,
engage in dialogue about learning and recognize their own improvements giving students
additional confidence in influencing their own learning.
G- Resources and environment
Effective EFL student-teachers maintain a bright, organize classroom and display a
combination of commercial posters and student work.
The researcher senses the tremendous importance of several factors which connect
directly with a successful prosperous learning process, including a safe and comfortable
learning environment, planned, and organized class. The careful consideration of this synthesis
of factors helps minimize the wasted amount of time and gives an access to kindling the
students' creativity and bringing fruitful discussion both among the students themselves and
EFL student-teachers and their students too. When EFL student-teachers encourage their
students to work collectively, they do not only learn from each other, but they also upgrade
their team-work and communication skills. Implanting the seeds of interactive and collective
work teaches the students to respect and appreciate other viewpoints, which is one of the
primary goals of the learning process.
3.5 Practice Teaching Skills in PCELT
Practice teaching is very important for EFL student-teachers to enhance their teaching
skills. There are a lot of strategies and techniques that EFL student-teachers have to be familiar
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with in the field of education in order to achieve their planned positive objectives of the
teaching process. Therefore, PCELT training program focuses mainly on familiarizing EFL
student-teachers with three teaching frameworks: PDP for teaching listening and reading skills,
ECRIF for teaching grammar and speaking skills, and Raimes chart for teaching writing skill.
3.5.1 First: PDP Framework
PDP framework helps EFL student-teachers plan and deliver effective listening and
reading lessons. The framework is based on research and using it helps ensure students are
motivated and active before, while and after (pre, during and post) listening to or reading a text.
1- Pre-Teaching
Pre-teaching is the first stage of PDP framework where EFL student-teachers start to
organize their thinking about the teaching process. They think about the reading texts and
teaching aids for listening lessons. In order to organize the teaching process, EFL studentteachers have to prepare lesson plans carefully and follow them. According to Milcova (2012:
P.1) lesson plan is the instructor’s road map of what students need to learn and how it will be
done effectively during the class time. A successful lesson plan addresses and integrates these
three key components:
a- Objectives for student learning
b- Teaching activities
c- Strategies to check student understanding
In this stage, students talk about their knowledge and experience with the topic of the
listening material or reading text which help them understand what they will listen to or read
before they take the lesson.
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2- During Teaching
In this stage, EFL student-teachers focus their attention on listening or reading text
starting the lesson according to what was planned earlier in the lesson plan. They organize their
time, and give each section in the lesson its deserved time. Kaliska (2002: p29) confirms that
the practice of using time management strategies can aide in designing classroom rules that will
facilitate all students. These students will become stronger, more confident learners. Therefore,
building self-esteem as well. For example, EFL student-teachers start the lesson by greeting
students with a smile then warming up to activate them. After that, they explain the lesson in a
creative way by using different strategies and techniques. EFL student-teachers give students
tasks which can move students into a more detailed and deeper understanding of the text. In
order to motivate students to interact with their colleagues, EFL student-teachers ask questions
about the lesson and give the students specific time to think about the answer individually, then
they work in pairs to check their answers. Afterwards, they work in groups, share their answers,
and agree on the correct one. In each step of this stage, EFL student-teachers give the students
clear instructions to follow in order to achieve the aim of the lesson and develop specific
listening and reading skills.
3- Post Teaching
EFL student-teachers give the students the opportunity to personalize what they have
heard or read; they need to see how the text relates or is applicable to them and the world
outside the classroom. Students extend and integrate the understanding and knowledge they
gained from working with the listening or reading text into other skills areas or contexts. EFL
student-teachers use many activities in this stage such as: discussion questions, role-plays, and
telling personal stories to ensure students' understand of the lesson (Algeriatesol, n.d).
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3.5.2 Second: ECRIF Framework
ECRIF is a grammar and speaking framework which goes through several stages to help
EFL student-teachers practice teaching in a well-organized way. The objective of this
framework is manifested in helping EFL student-teachers pick the most appropriate and
attractive methods and activities in teaching their students and achieving the goals of the
learning process. ECRIF framework includes five stages: Encounter, Clarify, Remember,
Internalize, and Fluently use.
- Encounter
In this stage, students encounter a new puzzling piece of information that requires the
help of EFL student-teachers to clarify and flatten it. So EFL student-teachers may use
examples, explanations, descriptions, stories, drawings to help students engage the new target
language situation, context, and grammar.
- Clarify
In this stage, students ask for extra explication and clarification for what they do not
understand. Through their participation in class, for example, they ask questions and attempt to
figure out the correct answers for themselves. If they have hard time catching the correct
answer, they can turn to EFL student-teachers asking for help. EFL student-teachers can use
techniques such as checking questions to assess students' understanding (e.g., answering simple
Yes/No or Wh-questions, ordering pictures, matching items, and explaining rules or concepts).
- Remember
In this stage, students exert extra efforts in memorizing the newly clarified piece of
information. It is considered as the first step in storing the new material in the memory.
Students' practice of activities in this stage is controlled and supported by EFL student-teachers
to be completed successfully. The constant repetition, matching, drilling and more use of it in
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different contexts are the main activities utilized to quicken students' remembrance
memorization.
- Internalize
In this stage, as the students internalize the new material, they store it to the long-term
memory. Students demonstrate better understanding of the material and less dependence on the
supporting materials as they can take benefit from the material already stored in their
memories. Continued practice is needed in this stage to internalize the information, yet it is
freer and less controlled by EFL student-teacher. Students shift from "teacher-controlled" to "
student-initiated" activities preparing for fluid exploit of the information in the near future in
different contexts and situations. In this stage, EFL student-teachers can use activities such as
question-answer exercises, information gaps, and board games.
- Fluently Use
In this stage, students show fluency and flexibility in using the piece of information in
different contexts and situations. The acquisition of the new piece of information help them
better communicate with one another sharing their ideas and needs. EFL student-teachers use
many activities in fluency stage such as role plays, presentations, discussions, competitions,
and debates (ECRIF, n.d).
3.5.3 Third: Raimes' Chart Framework
Raimes' chart is a writing framework which helps students express their thoughts and
ideas through writing. It reinforces the grammatical structures and vocabulary that the students
have been taught. Lindsay and Knight (2006:pp.94-95) suggested that EFL student-teachers
should divide writing activities into three stages:
1-

Pre-writing stage: EFL student-teachers set the task and students prepare for what they
will write.
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2-

Writing stage: the students do the task. For example, writing a report, a story, a letter.

3-

Post-writing: feedback and follow-up work.
According to Nirmala (2013) Writing involves a number of stages, some of which are

as following:
 Brainstorming.
 Making notes.
 Planning (organizing our ideas).
 Writing a draft (a piece of writing that is not yet finished, and may be changed).
 Editing (correcting and improving the text).
 Producing another draft.
 Proof reading (checking for mistakes)
EFL student-teachers in PCELT training program teach their students writing in the
light of Raimes' chart framework. Raimes' chart framework points out that clear, fluent, and
effective communication of ideas comes through covering the different aspects of the writing
process which include: syntax, grammar, mechanics, organization, word choices, purpose,
audience, writer's process, and content (Raimes, 1983: p.6). EFL student-teachers start the
lesson by providing their students with a handful of instructions that will help them improve
their writing. For example, when EFL student-teachers teach writing a paragraph, they explain
for students that they have to start writing it by a topic sentence because it tells what the
paragraph is all about. Afterwards, they explain for them that the supporting sentences which
come after the topic sentence provide extra details about the topic and support the main idea.
Finally, they illustrate for the students how to write a proper concluding sentence which
reinforces the topic sentence.
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To provide a practical application of the students' knowledge, EFL student-teachers
assign their students to work in pairs and write paragraphs about a particular subject. Students
start with brainstorming to gather the most related ideas to subject, then they share their
thoughts with their peers. In order to further enrich the students' ideas, EFL student-teachers
ask their students to change pairs so they have the chance to talk to other students. Afterwards,
EFL student-teachers ask their students to write a first draft within a limited time. Once
students finish writing the draft, they switch their papers and make some modifications to
improve the writing. After students return the papers to each other, EFL student-teachers give
their feedback and ask the students to write the final version. Finally, every student shares his/
her final version with the class reading his/her paragraph out loud.
3.6 Teaching Skills
There are four teaching skills (interacting with students, managing activities and
materials, focusing on target language and texts, and moving toward objectives) which the
present study aims to enhance among EFL student-teachers at AUG. The researcher presents
these skills in details as follows:
A) Interacting with Students: a skill that gives EFL student-teachers a chance to deal with
their students in an effective way as they ask them questions and encourage them to answer.
EFL student-teachers deal with the students' points of strength and weakness and encourage
interaction among them.
Fall (2005:p.1) pointed out that truly successful classroom discussions are guided by
specific teaching goals such as increasing students’ comfort with the specialized language and
methods of a field or developing critical thinking. Each teaching goal will suggest different
strategies for guiding a classroom discussion. This newsletter reviews several teaching goals
that are well-served by discussion:
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1-

Increase students’ comfort with the specialized language and methods of a field.

2-

Develop critical thinking.

3-

Develop problem-solving skills.
There is no argument on that EFL student-teachers' constructive interaction with their

students is an indispensable success factor. Mingzhi (2005: p.59) has divided classroom
interaction into seven different types as follows:
1- Student-teacher speaking to the whole class
In this type, EFL student-teacher addresses the entire class giving them instructions to
follow. In addition, the student-teacher accommodates all students in the discussions raised and
makes space for inquires, sharing, and commentaries regarding the topic of the lesson.
2- Student-teacher speaking to an individual student with the rest of students of the class
as listener
In this type, the student-teacher talks to an individual student and asks him/her to
answer a question or read a text. Then the student-teacher gives him/ her feedback regarding
the students' strength and weakness points.
3- Student-teacher speaking to a group of students
In this type, the student-teacher talks directly to his/her students. S/He divides the class
into groups, then talks to each group. In this type of classroom interaction, the student-teacher
acts as an organizer for giving students information about what they are going to do or when
putting them into pairs or groups, and closing them when the time is over (Harmer, 2001: p.58).
4- Student speaking to student-teacher
In this type, a student directly talks to his/her student-teacher asking for clarification
and exemplification for things s/he does not understand, inquiring about things s/he feels are
not adding up and getting satisfying answers for his/her questions.
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5- Student speaking to student
In this type, students work in pairs, each student with his colleague, and they take
benefit from each other. Collective class-work results in better understanding of the lesson in
addition to being a pleasurable work.
6- Student speaking to a group of students
This type of interaction is related to the group work when the group has a leader. The
leader interacts with his group, helps them to answer the questions, and encourage them to
participate in the class.
7- Student speaking to the whole class
This type of classroom interaction happens when the student makes a presentation about
a particular subject.
B) Managing Activities and Materials: a skill in which EFL student-teachers use suitable
activities and materials to support their lessons when needed.
Managing activities and materials helps EFL student-teachers to teach the lessons in a
creative way by making use of them in the right way and in the appropriate time. These
activities and materials help the students engage in the lesson and better understand it. (Moon,
2002) suggested many points that EFL student-teachers should take into consideration clarified
as follows:
a-

Provide a clear and meaningful purpose for using language which capitalizes on young
students' desire to communicate, e.g. activities which involve a game, or puzzling
something out or getting missing information from another person.

b-

Challenge students and make them think, so that they are more engaged and so process
language more deeply.
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c-

Provide activities which are enjoyable and interesting and which make students want
to continue doing the activity so they get more practice. e.g. creating monsters,
guessing, games with a winner or prize.

d-

Provide activities which create a need or pressure for students to use English.

e-

Provide activities which allow students to be creative with language, experiment and
notice language.

Importance of Managing Activities and Materials
Maley & Duff (2005) pinpointed the significant role of EFL student-teachers in
managing activities and materials in the teaching process as follows:
a- They all involve a degree of physical activity, thus helping to restore the balance
between thinking and doing.
b- They help put students in a relaxed, less inhibited state, in which they are more
receptive than they might otherwise be.
c- They help to lower the threshold of unconscious resistance to learning a foreign
language, and to foster more open, creative work in subsequent activities.
d- They help to develop confidence and cooperation among students.
e- They can help students to make a smooth transition from their activities outside the
class (perhaps a lesson in a different subject, or an extracurricular activity) to the
learning atmosphere of the language class.
f- They may also use to make smooth links between one activity and the next.
Principles of Preparing Activities
To guarantee a successful implementation of class activities, EFL student-teachers
should take into consideration enough preparation. Velandia (2008:pp.2-9) suggested the
following principles to ensure good preparation of class activities:
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-

Be short

-

Go at the beginning of the class

-

Focus student's attention

-

Be related to the topic

-

Be useful to continue the class

-

Be an interesting and enjoyable activity

-

Prepare students for a period of concentration

-

Help students begin to work

Teaching Materials Used in Learning Centered Training
Teaching materials help EFL student-teachers to explain the lessons easily and thus help
the students get better understanding. They motivate students to participate through the lesson
and memorize what they have learned. So EFL student-teachers choose the suitable teaching
materials in order to achieve the benefits from learning like:
 White board
 Flash cards
 Markers
 Flipcharts
 Pictures
 Staplers
 Scissors
 Tape
 Poster paper ( PCELT binder, 2015)
Teaching materials play an essential role in making lessons accessible to students and
encourage them to engage in the lesson in a fruitful way. Cunningsworth (1995:p.7) offered
that teaching materials serve the following purposes:
 A source for presentation material (written or spoken).
 A source of activities for learner practice and communicative interaction.
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 A reference source for learners on grammar, vocabulary, pronunciation, and so on.
 A source of stimulation and ideas for classroom activities.
 A syllabus (where they reflect learning objectives that have already been determined).
Characteristics of Teaching Materials
Excellent teaching materials must be used effectively and timely to obtain the lesson's
goals. Characteristics of an excellent teaching material are suggested by Roach (2009) as
follows:
-

Well prepared

-

Well presented

-

Readable

-

Legible

-

Visible to all

-

Appropriate format for room and audience size

-

Relevant

-

Pertinent to topic

-

Up-to-date

-

Consistent with local environment

According to Rahimi (2007: p10-13) teaching materials should:
- Focus on both theory and practice.
- Let learners construct the knowledge by theory-creating processes.
- Consider an active role for EFL student-teachers.
- Provide learners with opportunities for self-researching and researching on teaching issue.
- Place a strong emphasis on contextual factors of the local culture.
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C) Focusing on Target Language and Texts: a skill that EFL student-teachers use to enrich
their students' knowledge of the new foreign language by using different ways to reach their
goal. English being the target language for EFL student-teachers requires from them to have
new vocabularies and enough knowledge of grammar to effectively teach their students and
achieve the lesson objectives.
Important Principles of Target Language and Texts
Teaching English as a target language enables the students to speak English well
enough to communicate with foreigners around the world. Studying English texts helps the
students to master the language at an early age which enables the ones interested in majoring in
English to excel in their future academic studies. Moeller et al (2013) mentioned the following
principles:
1- Building a curriculum grounded in theory and standards.
2- Creating a respectful community of learning that promotes risk taking.
3- Employing “meta moments” that encourage learner reflection.
4- Using comprehensible texts (visualization, gestures, non-verbal clues, prior knowledge).
5- Teaching concrete learning strategies that help students reach better understanding of
English texts (e.g. circumlocution, graphic organizers/mind mapping, goal setting, selfassessment, and mnemonics).
6- Rewarding errors and celebrating self-correction.
7- Integrating technology with strategies and methods of teaching English language texts.
8- Teaching grammar inductively.
9- Personalizing lessons by using stories and pictures from student-teachers' real life
adventures.
10- Connecting curriculum to authentic lives of students.
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Using the Target Language in the Classroom
Hendrickson (2013) suggested a variety of strategies to facilitate comprehension. For
example, EFL student-teachers should focus their attention on the following:
-

Providing comprehensible input that is directed toward communicative goals.

-

Making meaning clear through body language, gestures, and visual support.

-

Conducting comprehension checks to ensure understanding.

-

Negotiating meaning with students and encourage negotiation among students.

-

Eliciting talk that increases in fluency, accuracy, and complexity over time.

-

Encouraging self-expression and spontaneous use of language.

-

Teaching students strategies for requesting clarification and assistance when faced with
comprehension difficulties.

-

Offering feedback to assist and improve students’ ability to interact orally in the
target language.

D) Moving toward Objectives: a skill that EFL student-teachers use providing their students
with suitable activities and real life situations to use the language properly.
The researcher affirms that training courses have to achieve the goals of the learning
process. Training success or failure depends on the achievement of the objectives. Asia-Pacific
Program of Education for All (2004:p.3) mentioned the following principles of objectives:
 The overall objectives of the training should state what EFL student-teachers expect the
training program to achieve in terms of the final outcomes. These overall objectives can
be broken down into more specific ones.
 The specific objectives should be stated clearly and according to order of priority. They
should also be stated in the form of learning objectives that match the expected
competencies to be acquired by participants.
 These objectives must be specific, measurable, achievable, results-oriented and timebound (SMART).
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The Main Objectives of Teaching English
Al Malihi (2015:p.87) asserted that the main objectives of teaching English are to:
 Learn the basics of the English language that would form the foundation for its mastery
in the future.
 Use the basic structures of English sentences.
 Learn the core vocabulary assigned for this stage.
 Listen to and understand simple English language.
 Read and understand simple written English language materials.
 Write simple guided sentences in English language.
 Appreciate the importance of English language as an international language of
communication, for introducing Islam, the Islamic nation’s culture and the cultural
achievements of Muslims to other nations.
The researcher of the current study confirms that in order to achieve the objectives of
teaching English, EFL student-teachers have to play the role of a guide in the classroom. They
give enough chance for the students to be interactive learners. For example, the student practice
speaking, listening, and writing individually and in groups with the help of EFL studentteachers.
Summary
This chapter is divided into two sections: The first section presents learning- centered
training which showcases the importance of training programs including PCELT program in
enhancing EFL student-teachers' practice teaching skills. The second section presents the four
practice teaching skills (interacting with students, managing activities and materials, focusing
on target language and texts, and moving toward objectives) which PCELT training program
aims to enhance among EFL student-teachers. The next chapter outlines the methodology of the
study.
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Chapter Four
Methodology of the Study
Introduction
This chapter contains the procedures followed throughout the study. It introduces the
research methodology and design, the sample, the population, the variables, the tool used to
collect data that answer the questions of the study, and the statistical analysis of the study used
to analyze the data statistically.
4.1. Design of the Study
The researcher adopted an experimental method in which she applied pre and post
observation check-list to measure the effect of learning-centered training on enhancing studentteachers' practice teaching skills at AUG. Hornberger and Corson (1997:p.79) defined the
experimental research as "Experiments that are designed to test theories by the use of
controlled observation. An experimental design enables the researcher to manipulate an
independent variable while observing other dependent variables".
4.2. Population of the Study
The population of the study consisted of all EFL student-teachers in the fourth level in
the academic year (2015-2016) at AUG. The total population of the study was (108) according
to the faculty of education at AUG.
4.3. Sample of the Study
The sample of the study consisted of twenty four fourth-level EFL student-teachers in
the department of education at AUG who were enrolled at the course of PCELT in the summer
semester (2015-2016). The (24) EFL student-teachers studied as one experimental group.
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4.4. Variables of the Study
The study contains two variables:
1- The independent variable which is represented in learning-centered training.
2- The dependent variable which is represented in practice teaching skills of EFL studentteachers at AUG.
4.5. Tool of the Study
To achieve the aims of this study, the researcher prepared an observation check-list which is
fully detailed in appendix (2).
4.5.1. Observation Check-list
The observation check-list was prepared according to the following steps:
a- Aim of the Observation Check-list
The researcher designed a classroom observation check-list to observe EFL studentteachers' performance during their practice of teaching skills in the classroom.
b- Sources of the Observation Check-list
The researcher has designed the observation check-list depending on available literature
and previous studies related to teaching skills, and views of a group of specialists in English
language and teaching methodology.
c-

Description of the Observation Check-list
The observation check-list was composed of four domains, involving thirty items as

shown in Table (1). The observation check-list items were built by the researcher taking into
account experts' opinions.
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Table (1)
Description of the Observation Check-list
Domains

No.

Interacting with Students

8

Managing Activities and Materials

8

Focusing on Target Language and Texts

8

Moving toward Objectives

6

Practice Teaching skills

30

It is apparent from table (1) that the first domain covered the skill of interacting with
students and it consisted of eight items. The second domain covered the skill of managing
activities and materials and it consisted of eight items. The third domain covered the skill of
focusing on target language and texts and it consisted of eight items. The fourth domain
covered the skill of moving toward objectives and it consisted of six items.
D. Scoring of the observation check-list
The assessment scale adopted for the observation check-list was mainly a five point
rating Likert scale type. The five grades included in the observation check-list were: No.1
refers to never, No.2 refers to rarely, No.3 refers to sometimes, No.4 refers to often, and No.5
refers to always.
E. The Validity of the Observation Check-list
Al-Agha (1996: p.118) states that: "the validity refers to the degree in which our test or
other measuring device is truly measuring what we intended it to measure". The validity of the
observation check-list has been checked as follows:
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a. The Referee Validity
The observation check-list was introduced to a group of specialists at PCELT program
and English language supervisors. They were requested to check if the items were appropriate
and relevant to the context of practice teaching skills. They suggested that other items could be
added to include a wider range of practice teaching skills. The items of the observation checklist were modified according to their recommendations.
b. The Internal Consistency
AlAgha (1996: p.121) refers that the internal consistency validity indicates Pearson
coefficient correlation of the score of each item with the mean score of the test. It also indicates
Pearson correlation coefficient of the average of each domain with the total average. This
validity was calculated by using Pearson formula. Table (2) shows the Pearson coefficient
correlation of each domain with the observation check-list.
Table ( 2 )
Pearson Correlation Coefficient for the Score of each Domain
Pearson

Domains

Correlation

p- value

Sig.

Interacting with students

.826

0.001**

0.01

Managing activities and materials

.863

0.001**

0.01

Focusing on target language and texts

.818

0.001**

0.01

Moving toward objectives

.809

0.001**

0.01

** P-value<0.01

* P-value<0.05

// P-value>0.05

According to table ( 2 ), Pearson correlation coefficient of each domain with the total
domain of the observation check-list is significant at level (0.01). The correlation coefficient of
the total measure and the dimensions ranged between (0.80 – 0.86). It can be concluded that the
observation check-list is highly consistent and valid as a tool for the study.
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Table ( 3 )
Pearson Correlation Coefficient for each Item of Interacting with Students Domain
Pearson

No.

Statements

1

Encourages discussions and teamwork in class.

2

p- value

Sig.

.635

0.001**

0.01

Encourages students to show respect and pay
attention to each others.

.634

0.001**

0.01

3

Motivates students to express their opinions
and to express their feelings.

.747

0.001**

0.01

4

Uses reinforcement techniques to encourage
students' participation.

.861

0.001**

0.01

5

Checks students' understanding and helps them
for a better understanding.

.608

0.001**

0.01

6

Monitors students' learning.

.634

0.001**

0.01

7

Gives students feedback regarding their
strength and weakness points in a constructive
way.

.584

0.001**

0.01

8

Considers students' language level.

.694

0.001**

0.01

** P-value<0.01

Correlation

* P-value<0.05

// P-value>0.05

According to table ( 3 ), Pearson correlation coefficient of each item of interacting with
students domain ranged between (0.58 -0.86), and significant at level (0.01). Thus, it can be
concluded that the items of interacting with students domain are highly consistent and valid.
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Table ( 4 )
Pearson Correlation Coefficient
for each Item of Managing Activities and Materials Domain
Pearson

No.

Statements

p- value

Sig.

1

Starts the lesson with warming-up
activities.

.463

.023*

0.05

2

Manages class time skillfully so
all lesson stages take the required
time.

.425

.038*

0.05

3

Gives students enough time to
think and figure out the answers.

.580

0.001**

0.01

4

Avoids distracting students' attention
with the use of many tools of
teaching methods.

.694

0.001**

0.01

5

Uses audio-visual aids to enhance
the students' learning.

.618

0.001**

0.01

6

Gives students simple and clear
instructions to perform the tasks
and activities successfully.

.562

0.001**

0.01

.647

0.001**

0.01

.606

0.001**

0.01

7
8

Correlation

Uses Instruction Check Questions
(ICQ).

Models tasks when necessary.
** P-value<0.01

* P-value<0.05

// P-value>0.05

It is clear from table (4) that Pearson correlation coefficient of each item of managing
activities and materials domain ranged between (0.42 – 0.69), and significant at level (0.01) and
level (0.05). Thus, it can be concluded that the items of managing activities and materials
domain are highly consistent and valid as a tool for the study.
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Table ( 5 )
Pearson Correlation Coefficient for each Item of Focusing on Target Language and Texts
Domain

No.

Pearson

Statements

p- value

Sig.

.782

0.001**

0.01

Correlation

1

Enriches
students
vocabularies.

2

Gets benefit of the previous
educational experiences and links them
with the new ones.

.712

0.001**

0.01

3

Takes into consideration the individual
differences among students.

.776

0.001**

0.01

4

Gives students homework to practice
what they have learned.

.758

0.001**

0.01

5

Gives students sufficient exercises to
ensure their understanding.

.589

0.001**

0.01

6

Provides students with clear and
correct pronunciation of the new
words.

.731

0.001**

0.01

7

Dedicates enough time to improve
students' level in reading by engaging
them in supplementary texts.

.693

0.001**

0.01

8

Depends on eliciting rather than telling
in explaining the target language.

.603

0.001**

0.01

** P-value<0.01

with

new

* P-value<0.05

// P-value>0.05

According to table (5), Pearson correlation coefficient of each item of focusing on target
language and texts domain ranged between (0.58 – 0.78) and significant at level (0.01). So, it
can be concluded that the items of focusing on target language and texts domain are highly
consistent and valid.
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Table ( 6 )
Pearson Correlation Coefficient for each Item of Moving toward Objectives Domain
Pearson

No.

Statements

p- value

Sig.

1

Provides students with suitable activities to
practice reading, writing, listening and
speaking skills.

.766

**.0001

0.01

2

Gives students different tasks to develop their
level in the taught material.

.727

**.0001

0.01

3

Sets up suitable real life situations so that
students can use English language
appropriately.

.727

**.0001

0.01

4

Gives students suitable activities which help
them to memorize the language.

.784

**.0001

0.01

5

Applies strategies to assess students learning
throughout the lesson.

.685

**.0001

0.01

6

Manages the learning process to ensure
achieving the lesson objectives (e.g, timing
and pace).

.498

**.013

0.01

** P-value<0.01

Correlation

* P-value<0.05

// P-value>0.05

According to table ( 6 ), Pearson correlation coefficient of each item of moving toward
objectives domain ranged between (0.49 – 0.78), and significant at level (0.01). Thus, it can be
concluded that the items of moving toward objectives domain are highly consistent and valid.
F. The Reliability of the Observation Check-list
The observation check-list is reliable when it gives the same results if it is reapplied in
the same conditions. The reliability of the observation check-list has been checked in three
ways: Agreement of the Observers, Alpha Cronbach, and Split-Half techniques.
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Agreement of the Observers
Seeking to identify the reliability scope of the observation check-list, the researcher
employed the agreement method of observers (the researcher along with an experienced
English teacher) in the measurement of the reliability. Rating EFL student-teachers'
performance took place within the observation period, every observer worked independently
using a unified specific scale. Furthermore, both observers work alongside to finalize the entire
observation check-list. The reliability of the observation check-list was measured by using the
equation of Cooper (Cooper, 1973).
Points of agreement
Points of agreement + Points of disagreement

Coefficient of agreement =

× 100

Accordingly, the researcher and the experienced English teacher observed all EFL
student-teachers in PCELT program. Table (7) clarifies the points of agreement and
disagreement between the two observers.
Table ( 7 )
Points of Agreement and Disagreement between the Two Observers to Assess the
Reliability of the Observation Check-list
Observation
Check-List
Domains
Interacting with
students
Managing
activities and
materials
Focusing on
target language
and texts
Moving toward
objectives
Practice Teaching
skills

No. of
Items

Agreement + Percentage
Agreement Disagreement
Disagreement
of
points
points
points
reliability

8

164

28

192

85.42

8

157

35

192

81.77

8

170

22

192

88.54

6

123

21

144

85.42

30

614

106

720

85.28
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According to table (7), the researcher found that the total reliability of the observation
check-list was (85.28) which is highly reliable. The percentage was high to prove that the two
observers agreed on the skills to be enhanced in the current study.
b) Alpha Cronbach Technique
The reliability of the observation check-list was measured by using the coefficient
Alpha Cronbach formula (Bachman, 1990: p.181).

Alpha Cronbach Coefficient:

The researcher calculated the reliability of the observation check-list by using Alpha
Cronbach formula. (K) is the number of items, (σ2χ) is the variance of the total observation
check-list scores where (σ2Y ί) is the component of the observation check-list, and (ί) is sample
questions of the observation check-list (Cronbach & Richard,2004:p.24-33). The normal range
of Cronbach coefficient alpha value ranged between (0.0 – 1.0), and the higher values reflect a
higher degree of internal consistency. Table (8) shows Alpha cronbach coefficient of the
observation check-list.
Table ( 8 )
Alpha Cronbach Coefficient of the Observation Check-list
Domains

No. of statements

Alpha Cronbach

Interacting with Students

8

0.81

Managing Activities and Materials

8

0.68

Focusing on Target Language and Texts

8

0.71

Moving toward Objectives

6

0.72

30

0.89

Total
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Table ( 8 ) indicated that the observation check-list has a high reliability. Total Alpha
Cronbach coefficient is (0.89), this indicates that the observation check-list is available to be
applied as a tool for the study.
c) Split Half Technique
It depends on splitting the test into two parts, and calculating the correlation between
the parts, then making a correction for the correlation coefficient by Spearman Brown Prophecy
Formula (Abu Hattab & Sadeq, 1980: p.14). Table (9) shows split-half coefficient of the
observation check-list.
Table ( 9 )
Split- Half Coefficient of the Observation Check-list

Pearson correlation

Spearman
Brown

Interacting with Students

0.68

0.80

Managing Activities and Materials

0.54

0.70

Focusing on Target Language and
Texts

0.60

0.75

Moving toward Objectives

0.59

0.74

0.69

0.82

Domains

Total

Table ( 9 ) indicated that the observation check-list has a high reliability. The Pearson
coefficient correlation is (0.69) and the Spearman Brown coefficient correlation is (0.82). That
indicated that the observation check-list is available to be applied as a tool for the study.
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4.6. Statistical Methods
The researcher used the following statistical processing:
1. Pearson correlation was used to determine the internal consistency validity of the
observation check-list items.
2. Split-half and Alpha Cronbach Techniques were used to ensure the reliability of the
observation check-list items.
3. Wilcoxon Signed Ranks Test was used as a non-parametric test for the statistical treatment
of the data obtained.
4. Eta Square was used to check the effect size of the significant differences between the two
applications.
4.7. Procedures of the Study
The following procedures were followed in order to answer the questions of the study:
1-

Reviewing the literature and previous studies related to learning-centered training and
practice teaching skills.

2-

Determining the four practice teaching skills that should be enhanced among EFL
student-teachers at AUG.

3-

Designing the tool of the study which is observation check-list.

4-

Choosing the sample of the study.

5-

Applying the pre-observation check-list on the sample of the study in the first practice
teaching.

6-

Applying the post-observation check-list on the sample of the study in the last practice
teaching.

7-

Analyzing the data statistically by using appropriate statistical analysis.

8-

Interpreting the results of the study and offering recommendations and suggestions
based on the results.

Summary
This chapter showed the procedures of designing, applying the tool of the study, and the
statistical analysis which the researcher followed throughout the study. The next chapter deals
with study results, discussion, recommendations, and suggestions.
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Chapter Five
Results, Discussion, Recommendations, and Suggestions
Introduction
This chapter aims to investigate the effect of learning-centered training on enhancing
EFL student-teachers' practice teaching skills at AUG. This chapter shows the statistical
treatment, discussions, and interpretations of the results in addition to recommendations and
suggestions.
5.1. The Answer of the First Question
The first question is stated as: "What are the practice teaching skills that should be
enhanced among EFL student-teachers through practice teaching at AUG?"
To answer this question, the researcher referred to PCELT binder and adopted a list of
skills and sub skills intended to be enhanced among EFL student-teachers. These skills were
chosen by experts from SIT Graduate Institute when they designed PCELT binder seeking to
enhance EFL student-teachers' following teaching skills:
1- Identifying and picking the best ways to interact with students which sum up in the ability
to:
a) encourage discussions and teamwork in class,
b) encourage students to show respect and pay attention to each other,
c) motivate students to express their opinions and to express their feelings,
d) check students' understanding and help them for a better understanding,
e) use reinforcement techniques to encourage students' participation,
f) give students feedback regarding their strengths and weakness points in a constructive
way,
g) monitor students' learning, and
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h) consider students' language level.
2- Identifying and picking the best ways to manage activities and materials which sum up in the
ability to:
a) start the lesson with warming-up activities,
b) manage class time skillfully so all lesson stages take the required time,
c) give students enough time to think and figure out the answers,
d) avoid distracting students' attention with the use of so many tools of teaching methods,
e) use audio-visual aids to enhance the students' learning,
f) give students simple and clear instructions to perform the tasks and activities successfully,
g) use Instruction Check Questions( ICQ ), and
h)

model tasks when necessary.

3- Identifying and picking the best ways to focus on target language and texts which sum up in
the ability to:
a) enrich students with new vocabularies,
b) get benefit of the previous educational experiences and link them with the new ones,
c) take into consideration the individual differences among students,
d) give students homework to practice what they have learned,
e) give students sufficient exercises to ensure their understanding,
f)

provide students with clear and correct pronunciation of the new words,

g) dedicate enough time to improve students' level in reading

by engaging them in

supplementary texts, and
h) depend on eliciting rather than telling in explaining the target language.

4- Identifying and picking the best ways to move toward objectives which sum up in the ability
to:
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a) provide students with suitable activities to practice reading, writing, listening and

speaking skills,
b) give students different tasks to develop their level in the taught material,
c)

set up suitable real life situations so that students can use English language
appropriately,

d) give students suitable activities which help them to memorize the language,
e) apply strategies to assess students learning throughout the lesson, and
f)

manage the learning process to ensure achieving the lesson objectives(e.g, timing and
pace).

5.2. The Test of the First Hypothesis
The first hypothesis is stated as: "There are statistically significant differences at level
(α ≤ 0.05) between the mean scores of EFL student-teachers on the pre and post applications of
the observation check-list (interacting with students, managing activities and materials,
focusing on target language and texts, and moving toward objectives) at AUG". Table (10)
shows the results of the observation check-list for EFL student-teachers before the
implementation of the program.
Table (10)
Mean, Standard Deviation, and the Relative Weight of the Observation Check-List for Practice
Teaching Skills before the Implementation of the Program.
N

Total
Degree

Mean

Interacting with students

8

40

19.6

2.8

49.0

3

Managing activities and materials

8

40

20.8

1.8

52.0

1

Focusing on target language and texts

8

40

17.8

2.0

44.4

4

Moving toward objectives

6

30

15.0

2.2

49.9

2

Practice Teaching skills

30

150

73.1

7.7

48.7

Domains

Std.
Relative
Order
Deviation Weight%

Relative weight is calculated by dividing the mean for each domain on the total score for each domain and then
multiplied by 100
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It can be concluded from table (10) that the mean of the observation check-list of
practice teaching skills of EFL student-teachers at AUG before the implementation of the
program is (73.1). The standard deviation is (7.7), and the relative weight is (48.7%), which
indicates that practice teaching skills of EFL student-teachers is intermediate.
The observation check-list included four skills: managing activities and materials skill
occupied the first place, and its relative weight reached (52.0%). The skill of moving toward
objectives came in the second place with a relative weight of (49.9%).The skill of interacting
with students came in the third place with a relative weight of (49%). The skill of focusing on
the target language and the texts occupied the fourth and final place with a relative weight of
(44.4%). It is notably clear that the practice teaching skills of EFL student-teachers at AUG is
intermediate, and this program seeks to enhance EFL student-teachers' practice teaching skills.
Diagram (1) The Relative Weight of Practice Teaching Skills of EFL Student-Teachers at AUG
before the Implementation of the Program.

Table (11) illustrates the results of the observation check-list for EFL student-teachers
after the implementation of the program.
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Table (11)
Mean, Standard Deviation, and the Relative Weight of the Observation Check-list for Practice
Teaching Skills after the Implementation of the Program
N

Total
Degree

Mean

Interacting with students

8

40

37.3

1.8

93.2

1

Managing activities and materials

8

40

36.6

1.9

91.6

3

Focusing on target language and texts

8

40

33.7

2.0

84.2

4

Moving toward objectives

6

30

27.8

1.5

92.8

2

Practice Teaching skills

30

150

135.5

6.2

90.3

Domains

Std.
Relative
Order
Deviation Weight%

Relative weight is calculated by dividing the mean for each domain on the total score for each domain and then
multiplied by 100

It can be concluded from the previous table (11) that the mean of the observation checklist of practice teaching skills of EFL student-teachers at AUG after the implementation of the
program is (135.5). The standard deviation is (6.2), and the relative weight is (90.3%), which
indicates that the practice teaching skills of EFL student-teachers

are advanced. The

observation check-list included four skills. Interaction with students occupied the first place,
and its relative weight reached (93.2%). The skill of moving toward objectives came in the
second place with a relative weight of (92.8%). The skill of managing activities and materials
came in the third place with a relative weight of (91.6%). The skill of focusing on the target
language and the texts occupied the fourth and final place with a relative weight of (84.2%).
It is notably clear that the practice teaching skills of EFL student-teachers at AUG are
higher than before as PCELT training program has worked to enhance practice teaching skills.
These results confirm the results of Rahman's (2011), Deniz's (2010), and Ali's (2002) studies.
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Diagram (2) The Relative Weight of Practice Teaching Skills of EFL Student- Teachers at AUG
after the Implementation of the Program

5.3. The Test of the Second Hypothesis
The second hypothesis is stated as: "The effect size of learning-centered training on
enhancing EFL student-teachers' practice teaching skills at AUG is more than (0.14) in
accordance to Eta square coefficient".
In order to test this hypothesis, Wilcoxon test measures the differences between the
scores of pre and post measurement of the observation check-list which includes four teaching
skills (interacting with students, managing of the activities and materials, focusing on the target
language and texts, and moving toward objectives) of EFL student-teachers at AUG. The
results of this hypothesis are shown in tables (12) and (13):
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Table (12)
Mean, Stander Deviation, Mean Rank, Sum of Ranks, and Z -Value for each Domain of the
Observation Check-List
Domains

Interacting
with students

Managing
activities and
materials
Focusing on
target
language and
texts
Moving
toward
objectives

Practice
Teaching skills

Rank

N

Mean

Std.
Deviation

Mean
Rank

N.R
P.R
Equal
Total
N.R
P.R
Equal
Total
N.R
P.R
Equal
Total
N.R
P.R
Equal
Total
N.R
P.R
Equal
Total

0
24
0
24

19.6
37.3

2.8
1.8

.0
12.5

Sum
of
Ranks
.0
300.0

0
24
0
24

20.8
36.6

1.8
1.9

.0
12.5

.0
300.0

0
24
0
24
0
24
0
24
0
24
0
24

17.8
33.7

2.0
2.0

.0
12.5

.0
300.0

15.0
27.8

2.2
1.5

.0
12.5

.0
300.0

73.1
135.5

7.7
6.2

.0
12.5

.0
300.0

// : Not Signfinent

* P-value<0.05

Z - value

Sig.

-4.291**

0.01

-4.289**

0.01

-4.291**

0.01

-4.291**

0.01

-4.289**

0.01

** P-vlaue <0.01

From the previous table (12):
The results indicate that there are statistical significant differences at the level of
significance (α ≤ 0.01) between the pre and post application of the observation check-list. The
differences in the total and comprehensive degrees of the observation check-list for EFL
student-teachers at AUG are in favor of the post application. To calculate the effect size, the
researcher used Eta square "η2 "and "d" effect size in table (13).
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Table (13)
Eta Square " η 2 " , and effect size "d" for each
Domain of the Observation Check-List

Domains

Eta
η2

D

Effect Size

Black coefficient
%

Interacting with
students

0.97

10.8

Very Large

86.70%

Managing
activities and
materials

0.98

14.26

Very Large

82.5%

Focusing on
target language
and texts

0.98

14.75

Very Large

71.6%

Moving toward
objectives

0.97

11.49

Very Large

85.6%

Practice
Teaching skills

0.98

14.77

Very Large

81.1%

Table (13) shows that there is a large effect size for each domain in comparison with the
total score of the observation check- list. The value of d is more than (0.8), and the proportion
of effectiveness is (81.1%). This means that learning-centered training has a large effect on
enhancing practice teaching skills among EFL student-teachers at AUG. To sum up, the
second hypothesis of the study is accepted. These results are in line with the findings of AlOstaz (2014), Ismail (2011) and Abdel Halim (2008), which prove the great effect of practice
teaching skills.
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5.4. Discussion
The study is conducted to investigate the effect of learning-centered training on
enhancing EFL student-teachers' practice teaching skills at AUG. To achieve the aim of the
study, the researcher used the experimental approach with pre and post applications of the
observation check-list which included four main skills subdivided into 30 items. Each item is
accompanied by a five-point Likert scale.
In relation to the study's hypotheses, the findings can be summarized as follows:
 There were statistically significant differences between the mean scores of EFL studentteachers at AUG on the pre and post applications of the observation check-list in favor
of the post application.
 Learning-centered training had a large effect size on enhancing the four

practice

teaching skills (interacting with students, managing activities and materials, focusing on
target language and texts, and moving toward objectives) among EFL student- teachers
at AUG.
The results showcase the importance of learning-centered training in enhancing EFL
student-teachers' practice teaching skills at AUG. It can increase EFL student- teachers' practice
teaching skills by applying many strategies. "The genuine enthusiasm displayed by the studentteacher is always a major factor in motivation because it is contagious. It engenders a pleasant
atmosphere in the classroom and contributes to high motivation" (Miller & Rose, 1975: p.36).
During the implementation of PCELT training program, the researcher noticed that EFL
student-teachers showed great interest in PCELT program as it was a new experience for them.
In the first skill represented in interacting with students, Stipek (2002) illustrates that:
learning-centered training increases the interaction with students through making a student
feels connected to the class and worthwhile of love and respect. In the post implementation of
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practice teaching skills, the researcher noticed that learning-centered training by PCELT
training program developed good relationship between EFL student-teachers and their students.
It also encouraged students to show respect and pay attention to each other's. Moreover, EFL
student-teachers used reinforcement techniques to encourage students' participation. The
trainers of PCELT program exerted great efforts in developing EFL student-teachers'
interaction with their students through asking questions, listening intently to the students and
giving them feedback. This means that PCELT training program has a positive effect on
enhancing EFL student-teachers' interaction with students. The results of this skill confirm the
results of Deniz's (2010) study about the importance of interaction with students by sharing
opinions and thoughts regarding classroom practice.
In the second skill which is managing activities and materials, the results of the study
indicated that EFL student-teachers manage activities and materials successfully. In the post
implementation of practice teaching, they managed the time of the lesson more efficiently.
Also, they made better plans for their teaching. In addition, PCELT training program offered
EFL student-teachers the opportunity to easily and purposefully practice teaching skills during
giving their lessons. To sharpen this skill, PCELT trainers worked hard with EFL studentteachers as they trained them to prepare lesson plans that helped them manage time, activities
and teaching materials. This in turn resulted in more effective teaching thanks to the gradual
development they acquired after each practice teaching under the supervision of PCELT
trainers. The results of this skill confirm the results of Al- Ostaz's (2014), Rahman et al's
(2011) and Saban & Çokar's studies in using different activities and techniques to evaluate their
students and clarify the effectiveness of training program in the classroom management.
In the third skill which is focusing on target language and texts, the results of the study
clarified in the post implementation of practice teaching that EFL student-teachers depended on
eliciting rather than telling in explaining the target language. EFL student-teachers enriched
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students' vocabularies to help them use the language easily. PCELT trainers trained EFL
student-teachers to focus on eliciting rather than telling which got the students interested in the
lessons, helped them to store the information in the long-term memory, and improved their
thinking. The results of this skill confirm the results of Al- Hourani's (2007) study in focusing
on the target language by enriching students' vocabularies and enhancing the language skills.
In the fourth skill which is moving toward objectives, the results of the post
implementation of practice teaching indicated that EFL student-teachers gave students different
tasks to develop their level in the taught material, and managed the learning process to ensure
achieving the lesson objectives which are SMART (specific, measurable, achievable, resultsoriented and time-bound). PCELT training program helped EFL student-teachers to move
toward objectives as the trainers gave feedback to EFL student-teachers after each session of
practice teaching and pointed out their points of strength to enhance and their points of
weakness to improve. Also, EFL student-teachers attended the practice teaching of each other,
and then shared their feedback which helped them learn from one another. This made EFL
student-teachers move toward objectives. The results of this skill confirm the results of Ismail's
(2011) study in achieving the objectives of the teaching process.
In brief, the study showed that PCELT learning-centered training program had a great
effect size on enhancing EFL student-teachers' practice teaching skills at AUG. This
achievement can confidently be linked to the following benefits of the program:
 Enhancing EFL student-teachers' quality of practice teaching skills and getting benefit
from the feedback of the trainers.
 Offering EFL student-teachers the opportunity to practice teaching skills before the
more complex real teaching situation.
 Creating the possibility of forming a bridge between theory and practice.
 Making EFL student-teachers more self-confident when they practice teaching skills.
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 Making EFL student-teachers understand the value of practice teaching skills.
 Helping EFL student-teachers to deal with students in different situations.
 Helping EFL student-teachers to place the teaching skills within the context of their
training.
 Helping EFL student-teachers to get deeper knowledge regarding the art of teaching.
 Offering EFL student-teachers the opportunity to systematically analyze and evaluate
their teaching.
5.5. Recommendations
In the light of the study's results, the researcher offers some recommendations to
enhance EFL student-teachers' practice teaching skills. The researcher recommendations are
given to:
A) Faculty of Education at AUG
Faculty of education at AUG can improve EFL student-teachers' teaching skills and
experience in teaching English through:
1- Holding PCELT training courses for a larger number of EFL student-teachers.
2- Training EFL student-teachers to use modern strategies for teaching different skills
based on appropriate methods.
3- Increasing and intensifying PCELT training sessions and workshops to raise EFL
student-teachers' awareness of other teaching strategies so they can teach their students
effectively.
4- Familiarizing EFL student-teachers with the benefits of PCELT training program.
5- Training EFL student-teachers on the best means they can utilize to enhance their
abilities in teaching English, and update their knowledge and skills.
6- Developing EFL student-teachers professionally through conducting proper training
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courses, and establish respectful relationship with them.
7- Managing training courses that help EFL student-teachers enhance their skills of
implementing techniques and strategies in teaching English.
B) EFL student-teachers
On the basis of the results obtained from the study, a number of recommendations can
be helpful for EFL student-teachers:
1- Considering students' individual differences and making the class a suitable
environment for all students to participate and interact in the classroom activities should
be the first priority.
2- Motivating students through increasing the number of activities and materials engage
them mentally and emotionally in the lesson.
3- Holding competitions among students and encouraging them to participate in the
lesson results in a fruitful teaching process.
5.6. Suggestions for Further Studies
In order to extend the findings of this study, the researcher introduces the following
suggestions for further studies. Researchers may:
1- Conduct studies related to learning-centered training on enhancing other

teaching

skills.
2- Conduct an analytical study to PCELT curriculum to identify the main points that
should be focused on during the learning-training process.
3- Conduct a study related to the effect of PCELT program on developing EFL studentteachers' awareness.
4- Conduct a study related to the differences among EFL student-teachers in practice
teaching skills in PCELT program.
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Appendix(1)
Referee Committee

No.

Name

Position

1

Mrs. Rana Saqer

Program manager at AMIDEAST

2

Dr. Jaber Abu-Shawish

Doctor at Al-Quds open university

3

Mr. Mahmoud Abu-Jalambo

Head of UCAS language center

4

Mrs. Sanaa Khalaf

English language academic instructor at
Khan Younis training college
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Appendix(2)
Observation Check-list for Practice Teaching

Al-Azhar University , Gaza
Deanship of Postgraduate Studies & scientific Research
Faculty of Education
Department of Curricula and Methods of Teaching

The Effect of Learning-Centered Training on Enhancing Student-Teachers’ Practice Teaching Skills at
AUG

Participant’s Name : ………………………………

Date of the Observation: ............................................

Observer’s Name:……………………………………

Note:
No.1 refers to never
No.2 refers to rarely
No.3 refers to sometimes
No.4 refers to often
No.5 refers to always
The Researcher
Rana Ibrahim Khalaf
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Participant will be able to:
Degree of performance
No

A

Items

1

Interact with Students

1 Encourages discussions and teamwork in class.
2 Encourages students to show respect and pay attention to
each other.
3 Motivates students to express their opinions and to express
their feelings.
4 Uses reinforcement techniques to encourage students'
participation.
5 Checks students' understanding and helps them for a better
understanding.
6 Monitors students' learning.
7 Gives students feedback regarding their strengths and
weakness points in a constructive way.
8 Considers students' language level.

B

Manage Activities and Materials

1 Starts the lesson with warming-up activities.
2 Manages class time skillfully so all lesson stages take the
required time.
3 Gives students enough time to think and figure out the
answers.
4 Avoids distracting students' attention with the use of so
many tools of teaching methods.
5 Uses audio-visual aids to enhance the students' learning.
6 Gives students simple and clear instructions to perform the
tasks and activities successfully.
7 Uses Instruction Check Questions( ICQ ).

95

2

3

4

5

8 Models tasks when necessary.

c

Focus on Target Language and Texts

1 Enriches students with new vocabularies.
2 Gets benefit of the previous educational experiences and
links them with the new ones.
3 Takes into consideration the individual differences among
students.
4 Gives students homework to practice what they have
learned.
5 Gives students sufficient exercises to ensure their
understanding.
6 Provides students with clear and correct pronunciation of
the new words.
7 Dedicates enough time to improve students' level in reading
by engaging them in supplementary texts.
8 Depends on eliciting rather than telling in explaining the
target language.

D Move toward Objectives
1 Provides students with suitable activities to practice reading,
writing, listening and speaking skills.
2 Gives students different tasks to develop their level in the
taught material.
3 Sets up suitable real life situations so that students can use
English language appropriately.
4 Gives students suitable activities which help them to
memorize the language.
5 Applies strategies to assess students learning throughout
the lesson.
6 Manages the learning process to ensure achieving the lesson
objectives (e.g, timing and pace).
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مستخلص الدراسة
أثر التعلم املرتكس على التدريب يف تعسيس مهاراث ممارست التدريس
لدى الطلبت املعلمني يف جامعت األزهر-غسة
تهد ا در دس د ر تعددسا ى ددر الددس درددتع م درىتسلددر ى ددر درتد سار تددم تعراددر ىهد دس ىى س د درتد سا
رد

درل ةد درىع ىددصن تغ د

ر د دنج صراد تددم ج ىعد د ر ددس -غددر  .ورتحقصدده ددلد درهد ا ل ىد

درة حلد

ة تة ع درىنهج درتجسابم لو درعصن درودح ىع تلبصه لب م وةع ي رةل ل درىالحظ .
وتكون

ىصن در دس

ر د دنج صراد دردلصن تدم دغتمد س م ىدن

ىن ( )42ىن درل ة درىع ىصن تغ

ل ة د درى ددتو در دسةددع ىددن ل ددم در د دمنج صرا د بج ىع د د ر ددس -غددر ودرى تحقددصن ببسن د ىج دربم د

غددالل

درف ل در دس م در مفم ىن درع م درج ىعم (.)4102-4102
د ددتغ ى

درة حلد ةل ل د ىالحظد لب م د رىالحظد ىى س د درل ة د درىع ىددصن رىه د دس درتد سا

تلبصه بسن ىج درت سار دربم
ل ة درى دس تح
حص د

 ,وةع لرك ل م درل ة درىع ىصن ةىى س

ىه دس درتد سا

دشسدا ى سبصن غبسدء ىن اجدل تعرادر ىهد سدتهم تدم درتد سا

د ددتىس درتجسب د رى د ىشددس ا د بمع ,وةع د لرددك ,د ددتغ ى

درت ص دس تم ىه دس درت سا

ر ي درل ة درىع ىصن ةع درت سار.
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لبددل

ىدن غدالل تد سا

ىدن غدالل بسند ىج دربم د

درة حل د ةل ل د درىالحظ د درةع م د رقم د

ورقد د ت ددم تح ص ددل نتد د اج در دس د د ة ددتغ دم ىعد د ىال
دمح

درىع ىال

دمستةد د س بصس ددون و ددبصسى ن ,ولد د د ددتغ ى

ام ارف لسونبخ ودرتجرا درن فم ر تأك ىن

ق ولة

دصت ودغتة س وا كل ون وىع ىل دمستة س بصس ون رإلج ة ى ر ا ا در دس
غ
ىتو ل

در دس د درددر وجددو تددسوق لد

د
سج

درل ةد د ود دس د نش ددل ود ود
تغ

ودغتة س نت اجه .
مرد

) (α ≤ 0.05بددصن

درل ةد درىع ىدصن تدم درتلبصده درقب دم ودرةعد ي رةل لد درىالحظد ر د را درتلبصده درةعد ي,

ول د ن ربسن د ىج درت د سار بم د

ر

مرد دح د ام ىند ى ددتو

ا د در دس  .لى د تغ م ىسبع

الددس لبصددس تددم تعراددر اسبددع ىه د دس ىددن ىه د دس درت د سا
ودرتسلص ددر ى ددر در د د درى ددته ت وتحقص دده د د د دا رد د

و ددم درتف ىددل ىددع
درل ةد د درىع ى ددصن

دنج صرا تم ج ىع د ر س -غر .

وبن ء ى ر له درنت اج تو م درة حل بتلبصه درتع م درىتسلر ى ر درت سار ىن غالل تلبصه بسن ىج
دربم

رع اكبس ىن درل ةد درىع ىدصن رراد

وىدصهم تدم ىهد دس درتد سا

ةشلل تع ل.
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حتدر صتىلندود ىدن تد سا

درل ةد

جامعةةةةةةةةةةةةةةةةةةةةةةة ا

ةةةةةةةةةةةةةةةةةةةةةةر  -غةةةةةةةةةةةةةةةةةةةةةة

عمةةةةاد الدراسةةةةا العلثةةةةا يال ةةةة العلمةةةة
كلثةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةة التر ثةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةة
قسةةةةةةةةة الملةةةةةةةةةا

ي سةةةةةةةةةال

التةةةةةةةةةدر

أثر التعلم املرتكس على التدريب يف تعسيس مهاراث ممارست
التدريس لدى الطلبت املعلمني يف جامعت األزهر -غسة

إعداد الطالبةةة
رلا اب ار ث دمحم خلف
إشةةةراف الدكتير
سمر سلمان بي شع ان

ا ت ل ىش سك ةق م درىن ج ولسق درت سا
سام

ل م درىن ج بج ىع د ر س

ةقد

قدمت هذه الدراسة استكماال لمتطلبات الحصول على درجة الماجستير في المناهج وطرق التدريس
بكلية التربية في جامعة األزهر -غزة
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