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English Abstract
This study aimed at identifying the effectiveness of PCELT (Professional
Certificate of English Language Teaching) on developing student- teachers’ lesson
planning competency at AUG (A-Azhar University Gaza) and their attitudes toward
lesson planning competency. To achieve this aim, the researcher used the quasiexperimental approach (one group design) with pre and post applications of the
analysis card and the attitude scale. The sample of the study consists of (24)
student-teachers, who were selected deliberately by AMIDEAST from Al-Azhar
University fourth level English majors. In addition, they enrolled at the university
practicum course during the second semester of the academic year (2015/2016).
The researcher used the pre-analysis card to analyze the student teachers'
lesson plan papers, PCELT lesson plan form, and she also used the pre attitude
scale to determine the student teachers' attitudes before the implementation of
PCELT. Then the student teachers enrolled PCELT course under the supervision
of the trainees, Dr. Sumer Abu Shaaban, Dr. Jaber Abu Shaweesh and Dr.
Mahmoud Abu Jalambo. After

the implementation of PCELT course, the

researcher applied the post analysis card and the post-attitude scale.
Pearson Correlation, Cronbach Alpha, and Split-Half techniques were used to
affirm the validity and reliability of the study tools. T-test Paired Sample, ETA
Square, were used to answer the questions and to test the hypotheses of the study.
The study revealed that there were statistically significant differences at (α ≤
0.05) between the pre and post applications of the analysis card in favor of the
post application. Additionally, there were statistically significant differences at
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(α ≤ 0.05) between the pre and post applications of the attitude scale in favor of
the post application. Based on these results, the researcher recommended that
PCELT should be employed in the universities, colleges and educational institutions
in order to improve lesson planning competency of the student teachers and to
develop their attitudes toward lesson planning competency.
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Chapter 1
Background of the study
1.1 Introduction:
English is an international language and it has become the most important
foreign language in many non-English-speaking countries, which try hard to improve
their students' English skills by providing competent teachers. Thus, there is a
demand for effective training programs that develop teachers' teaching competencies.
Since the early 1980s, the world has witnessed a period of intense pressure
to change schools and colleges of education. Many researchers and experts worked
within the educational domain and put forward ideas and created structures geared
toward fostering substantive educational change (Mclntyre and Byrd, 2010: p.2).
Hence, this intense pressure should also be focused on student-teachers who will be
the prospective teachers and live with these changes.
As for universities, it’s compulsory for student-teachers to take the practicum
courses that are supposed to improve their teaching skills as complementary to their
theoretical knowledge. According to Reddy (2008: p.24) practicum courses are that
kind of an experience which should give sufficient and suitable theoretical and
practical experiences to student- teachers. Furthermore, Practicum courses should
not only focus on the theoretical and practical experience, but it also should pay
attention to the psychological side, the attitudes. Accordingly, Sarsani (2006: p.7)
states that the main functions of student-teachers ' practicum courses are t o build
a favorable attitude toward the teaching profession and familiarity with the
methodology of teaching. The researcher sees, from her experience as a studentteacher, that it's important to consider the attitudes in teaching. Since the studentteachers have attitudes toward their work, they will achieve it professionally.
Recently, many studies have been carried out to pay extra attention on
developing the quality of EFL teacher training programs in Gaza universities such
as Barzaq's study (2007) which aimed at identifying the effectiveness of the
Student-Teachers' Training Programs .In addition, Abu Rumman’s (2005) study
which aimed at investigating teachers’ envision for their needs in the area of
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preparation in Jordan. Whereas Safi’s (2004) study aimed at highlighting the
educational challenges that justify the need for the preparation of university students
in a very quick changeable world, the characteristics of the future university students,
and the requirements of the preparation of such university students.
However, the practicum period in teacher education curriculum is very vital in
the over-all development of the prospective teacher (Morallos et al, 2014: p.134),
Crookes and Chandler (1999, p.31) state that there are problems with foreign
language teachers preparation programs such as they do not prepare teacher to
engage in a process of life- long learning and do not provide them with a problem–
solving orientation to their own classroom teaching. As well in Palestine, Shahin
(2010: p. 15) reveals that there are some problems that face the student-teachers in
their practical training programs like the role of the academic supervisor, schools in
which training takes place and the teaching plan. Thus, the researcher sees that it’s
necessary to look for other effective training programs outside the university to
uncover the problems that student-teachers face in the university preparation training
program and to improve their teaching skills.
In recent years, the effectiveness of programs to produce high-quality teachers
has become an issue of the American national concern (Worrell et al, 2014: p.3). For
instance, the American centers like AMIDEAST and World Learning/SIT Graduate
Institute try hard to develop the methods of teaching English. One of AMIDEAST's
and World Learning/SIT Graduate Institute's programs that develop EFL teachers'
teaching skills is PCELT.
PCELT, Professional Certificate in English Language Teaching, is an
internationally recognized certificate developed by AMIDEAST and World
Learning/SIT Graduate Institute to be delivered through offices of AMIDEAST’s
network in the MENA. The 120-hour program provides flexible delivery options and
adaptable content to address different English language teaching needs and contexts.
In addition, PCELT is designed for English teachers who are proficient English
speakers but who have little or no teaching background, and for experienced teachers
who wish to update their knowledge and skills based on the latest language teaching
methodologies and emerging trends in the field. Moreover, PCELT assesses
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participants through their ongoing participation, lesson planning, observed practice
teaching, teacher reflection assignments, and a teacher portfolio (AMIDEAST.org.
2016).
In the current study, the researcher investigates the effectiveness of PCELT on
improving lesson planning competency and the attitudes toward it. Lesson plan is the
teacher’s written detailed description of the course of instruction for an individual
lesson to be taught in a period of time (Savage, 2015:p.2). As for the researcher’s
experience, student-teachers have some problems with lesson planning competency.
They don’t have adequate knowledge and skills in setting objectives, doing the tasks
according to a determined time, connecting the planned lesson with the previous one,
etc. furthermore, and student-teacher’s attitudes are not in the required level.
Duncan and Met (2010: p.2) state that lesson planning helps to ensure that
classroom instruction aligns with curriculum objectives and therefore enables
students to demonstrate their successful learning on unit or curricular assessments.
Lesson plans do not only shape how and what students learn, they also impact
student attitudes toward language learning. According to Gujjar and others (2011:
p.111) the effective teaching always demands proper planning. The planning phase
of the teaching is termed as lesson planning.
Due to lesson planning importance, there are many studies that search about
it such as Spooner et al.'s (2007) study which investigated the effect of training in
Universal Design for Learning on the lesson planning development of special and
general educators. Moreover, Baecher et al.'s (2014) study aimed to investigate the
major patterns in content-based instruction lesson plans among practicum teachers at
the final stage of an MA TESOL program. In addition, Gujjar et al.'s (2011) study
aimed to evaluate the present practices of the lesson planning in the public sector
secondary

schools

of

District

Attock,

to

investigate

the

motivation

for lesson planning by the heads of institutions and to enquire proper training
of lesson planning.
As for the current study, the researcher investigates the effectiveness on
PCELT on developing the lesson planning competency and the student-teachers’
attitudes toward lesson planning competency.
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1.2 Statement of the Problem
Since there are many problems facing student-teachers in their preparationtraining program in the university (Shahin, 2010: p. 15), they are in need for programs
such as PCELT to solve these problems and to improve their creativity in teaching.
Consequently, the researcher studies the effectiveness of PCELT on one teaching
competency which is the lesson planning competency and the student-teachers’
attitudes toward lesson planning competency. In light of this, the problem of the study
can be stated in the following major question:
What is the effectiveness of PCELT on developing student – teacher's
lesson planning competency at AUG and their attitudes toward it?
The following sub-questions were derived from the major question:
1- What is the lesson planning competency that is required to be developed by
student-teachers at AUG?
2- Are there statistically significant differences at (α ≤ 0.05) between the mean
scores of EFL student-teachers on the pre and post applications of the
analysis card?
3- What is the effect size of PCELT on improving the lesson planning
competency among EFL student-teachers?
4- Are there statistically significant differences at (α ≤ 0.05) between the mean
scores of EFL student-teachers on the pre and post applications of the attitude
scale?
5- What is the effect size of PCELT on improving the attitude toward lesson
planning competency among EFL student-teachers?

1.3 Hypotheses of the Study
1- There are no statistically significant differences at (α ≤ 0.05) between the
mean scores of EFL student-teachers on the pre and post- test of the analysis
card, in favor of the post application.
2- The effect size of PCELT on improving positive attitudes toward lesson
planning among EFL student-teachers is less than (0.14) as estimated by
ETA Square.
3- There are no statistically significant differences at (α ≤ 0.05) between the mean
5

scores of EFL student-teachers on the pre and post- test of the attitude scale, in favor
of the post application.

4- The effect size of PCELT on improving positive attitudes toward lesson
planning competency among EFL student-teachers is less than (0.14) as
estimated by ETA Square.

1.4 Purposes of the Study
The current study aims at:
1- identifying the lesson planning competency intended to be developed through
PCELT.
2- measuring the effectiveness of PCELT on improving EFL student-teachers'
lesson planning competency.
3- measuring the effectiveness of PCELT on improving EFL student-teachers'
attitude toward lesson planning competency.
4- formulating some suggestions and recommendations.

1.5 Significance of the Study
This study is significant due to the following:
1- It’s one of the first studies, as far as the researcher is concerned, to be
conducted on PCELT.
2- The importance of the study springs from the importance of using
pedagogical programs to develop lesson planning competency.
3- This study may help the student-teachers at AUG and other universities to
develop their lesson planning competency through PCELT methods like
guided sessions, processing sessions, sample lesson sessions, written
feedback, reflection, cooperation and awareness session.
4- This study may enable school teachers to be component in lesson planning by
adopting PCELT lesson plan form.
5- This study may benefit the pedagogical university teachers in adopting the
PCELT methods that can help their students to be competent at lesson
planning.
6- The results of this study can help AMIDEAST and SIT graduate to assess
PCELT's effect on developing student-teachers' lesson planning competency
6

and the positive attitudes toward lesson planning competency.

1.6 Delimitations of the Study
1- The Academic Limitations
The population of the study consists of (108) fourth-level EFL studentteachers who finished the preparation training program at schools during the
academic year (2015- 2016). The sample of the study has been chosen deliberately
by AMIDEAST. It's comprised of (24) fourth-level EFL student-teachers who had
preparation training program at schools during the second semester of the academic
year (2015- 2016).
2- Gender Limitation
The tools of the current study have been applied to both female and male EFL
student-teachers.
3- Time and Place Limitations
The study has been conducted in June of the academic year 2015-2016. It's
limited to
Al-Azhar University, at Gaza. The program has (120) hours which have been
delivered in intensive (12) weeks.
4- Subject Limitations
This study investigates the effectiveness of PCELT on improving lesson
planning competency among AUG student-teachers. As well, it investigates studentteachers' attitudes toward lesson planning.

1.7 Definition of Terms
The researcher adopted the following operational definitions:
Effectiveness: the difference between the levels of awareness before and after the
application of PCELT and the impact of the PCELT on the EFL student-teachers’
lesson planning competency. It’s represented by the effect size and measured by Eta
Square.
PCELT: it stands for Professional Certificate in English Language Teaching. It's a
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120-hour program delivered in 4 weeks for EFL student-teachers. It’s developed by
AMIDEAST and SIT Graduate Institute to improve English language teaching
competencies including lesson planning competency.
Developing: the process of acquiring the lesson planning competency and the
positive attitude toward lesson planning after applying PCELT.
Lesson plan: it’s a written form done by the teacher before implementing the lesson
to help the student-teachers and students while delivering the lesson.
Competency: it’s the student-teachers’ ability to include their knowledge, skills and
personal attributes while writing a lesson plan by following the lesson plan form
applied by PCELT.
Lesson Planning Competency: is one of the teaching competencies done by the
teacher before delivering the planned lesson. In PCELT, it is the required level,
(CBMS), which means the PCELTer is consciously becoming skilled in his/ her
lesson planning. It consists of a number of different elements combined in a coherent
whole. These elements include action points, language points, language skills,
objectives, preliminary consideration, time, stage, procedures, interaction and
materials. See (appendix C).
Student-teachers: the fourth-level students who enrolled the Faculty of Education
training program at AUG and who begin their field of experiences in classrooms
while continuing to take courses on campus.
Attitudes: An attitude is a psychological tendency toward lesson planning that is
expressed by evaluating the student-teachers with some degree of favor or disfavor.

1.8 Variables of the Study
The study includes the following variables:
The independent variable which is PCELT and the following dependent variables
which are the lesson planning competency and the attitudes toward lesson planning
competency.

1.9 Procedures of the Study
8

To conduct this study, the researcher has conducted the following procedures:
1- reviewing of literature and previous studies related to the topic of the study
to get a full understanding of the study.
2- designing the tools of the study, which are the pre and post analysis card of
the lesson plan forms adopted by PCELT, and the attitudes scale toward
lesson planning competency.
3- consulting number of language teaching experts and specialists to verify the
validity and reliability of the tools.
4- choosing the sample of the study.
5- applying the pre – lesson planning analysis card and the attitudes scale on the
sample of the study on the day before the first day of PCELT course.
6- attending PCELT sessions.
7- applying the pre– lesson planning analysis card and the attitude scale on the
sample of the study on the last day of PCELT course.
8- collecting data and analyzing the pre and post lesson plan forms then
fulfilling the lesson planning analysis card.
9- collecting data and analyzing the pre and post attitude scale.
10- analyzing data of the analysis card and the attitude scale statically by using
by using appropriate statistical analysis tools.
11- interpreting the results of the study and setting some practical suggestions
and recommendations based upon the results of the study.

Summary
This chapter views the background of the study by presenting an introduction,
problem, questions, hypotheses, purposes and significance of the study. In addition,
it includes the definition of terms, and delimitations of the study. Finally, it
presents the procedures the researcher follows in this study.
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Chapter II
Previous studies

 Studies Related to Lesson Planning Competency
 Studies Related to Attitudes
 General Commentary on the Previous Studies

Chapter II
-Introduction
This section aims at reviewing previous studies related to the current one.
The researcher has selected a number of them depending on their relationship to the
core of the study problem. These previous studies are classified into two domains.
The first domain presents the studies related to lesson planning competency; the
second one deals with those related to attitudes toward lesson planning competency.
PCELT isn’t included in this chapter because this is the first study to be written
about PCELT, to the best knowledge of the researcher. This chapter also includes a
commentary on these studies. Such a commentary is written according to different
domains which are how the previous studies benefit the researcher and what
distinguishes the current study from the other studies.

2.1 Studies Related to Lesson Planning Competency
Seckin’s (2013) study aimed at investigating the effect of micro teaching
used in teacher training on teacher candidates' perceptions of efficacy
in lesson planning, implementation, and evaluation. The experimental design was used
in order to investigate the differences between the mean scores of the experimental
group and those of the control one on the oral performance test. The sample of the
study consisted of all the teachers’ candidate in their 3rd year at a Turkish Language
Teaching Department. Multivariate ANOVA model which was used to analyze the
data collected by split-plot. The results showed the perception of efficacy in the
experimental group was significantly higher than that in the control group.
Abuiada’s (2013) study aimed at investigating the effect of peer coaching
strategy on improving teaching skills of AUG female EFL student-teachers and their
attitudes toward teaching profession. The quasi-experimental approach (one group
design) with pre and post applications of the observation check-list and the
attitude scale was used in this study. The sample of the study consisted of (24)
female student-teachers, who were selected from the fourth English section majors
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of Education faculty at AUG and were enrolled at practicum course during the
second semester of the academic year (2012/2013). The study revealed that there were

statistically significant differences between the pre and post applications of the
observation check-list in favor of the post application. Additionally, there were
statistically significant differences between the pre and post applications of the
attitude scale in favor of the post application and there were positive attitudes
toward the teaching profession and the peer coaching strategy.
Aburezeq’s (2012) study aimed at investigating the impact of using the
interactive whiteboard technology in the development of planning skills to teach
Arabic among student-teachers enrolled in the Professional Diploma. It attempted to
identify the students’ attitude toward using the interactive whiteboard technology.
The sample of the study consisted of (53) student-teachers who were randomly
distributed into two groups; experimental and control. The experimental method was
used. Performance test was developed with criteria for evaluation to measure the
improvement in the planning skills of members of the sample. In addition, a scale
was developed to determine the attitude toward the interactive whiteboard
technology. The study found significant differences in the performance of members
of the study sample in daily planning, and in the collective scores of daily and annual
planning combined in favor of the students of the experimental group. Further, the
study demonstrated that the student-teachers had a positive attitude toward the use of
the interactive whiteboard technology as an instructional tool despite encountering a
number of problems and obstacles during their use.
He et al. (2012) conducted a study that aimed at exploring how combining a
case library with blogs can help pre-service teachers to plan lessons with
technological pedagogical content knowledge. This study was conducted in (2008).
The sample consisted of (34) secondary teacher candidates in an urban teacher
education program at a South Western State university. The descriptive method was
adopted in this study and Questionnaire was used to collect data .The results showed
that there was a gap between teacher understandings of the importance of technology
integration and their use of technology in lesson planning.
Dahlan’s (2012) study aimed to identify the impact of a program supported by
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Moodle system to help primary teaching student to acquire the daily planning
teaching. The analytical method and the experimental method were adopted in this
study. The sample of study consisted of (60) primary teaching student-teachers in AlAzhar University divided into two groups, the experimental group (30) students, who
trained by using Moodle system, and the controlling group (30) students who taught
by the traditional way. The results showed that there were significant difference
between the pre and post group and there were significant statistical differences
between the experimental and controlling group in the pre-test due to the supplied
program by Moodle.
Gujjar et al. (2011) conducted a study which aimed to evaluate the present
practices of the lesson planning in the public sector secondary schools of District
Attock, to investigate the motivation for lesson planning by the heads of institutions
and to enquire about proper training of lesson planning. The sample of the study
consisted of (100) teachers from the public secondary schools. The Descriptive
method was conducted in this study. A fifteen items questionnaire was developed
and data was collected from the teachers. The results of the study showed that
majority of the teachers did not plan their lesson regularly and daily whereas the
majority of the teachers did not get proper training of lesson planning during inservice training.
Rehman et al. (2011) conducted a study that aimed to find out the practice of
using Herbert model of the lesson planning in teaching-learning process and to find
out the practice of using other models of lesson planning in teaching-learning process.
The descriptive method was used. A questionnaire was developed as the tool of the
study. All the teachers of the public sector secondary schools of District Attock were
included as the population of the study. The sample was selected randomly which
consisted of (100) teachers (50 male and female each) from the whole district. The
results showed that the majority of the teachers perceived that they did not prepare
their lesson for each period. They did not know Herbert’s model and its basis. The
majority of the teachers also were not aware about other models of lesson planning.
Gafoor’s and Farooque’s (2010) study examined what student-teachers feel as
difficulty in connection to the lesson planning course in India .The sample of the
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study consisted of (74) student-teachers who finished their pre-service preparation,
and successfully completed the practical examination and preparation for the theory
examination. The descriptive method was used in this study. They were asked one
structured and one open ended question each to appraise the lesson planning
practices and to identify the difficulties faced by them. The results showed that
student-teachers perceive difficulty in deciding and allotting the time suitably for
every lesson, in identifying and developing proper learning aids, and in specifying
the educational objectives.
Gamze et al. (2008) conducted a study that aimed at investigating the effect
of three types of evaluation (teacher evaluation- self-evaluation- peer evaluation) on
student-teachers' performance, knowledge and attitudes related to writing lesson
plans that incorporate technology. The experimental method was adopted in this
study. The sample consisted of the groups who completed three class periods of
instruction on writing lesson plans, then submitted their draft lesson plan. The drafts
were evaluated by assigned evaluators (teacher, self or peer). The results showed that
all three treatment groups improved their lesson plans significantly from draft
version to final version. In addition, the teacher-evaluation group showed greater
improvement and better writing of lesson plans than each of the other two groups.
Al-Mekhlafi’s (2007)

study investigated

prospective EFL teachers'

perceptions concerning the necessary specialized competencies they have acquired
during their study in the TEFL program (Teaching English as a Foreign Language) at
Ajman University of Science and Technology Network in the UAE. The sample of
the study consisted of (143) prospective teachers. They were asked fill out a
questionnaire. The descriptive method was used in this study. The results of the
study showed that the participants scored reasonably high in ‘basic level
competencies’, but they scored low in ‘high level competencies’. The study also
showed that the participants did not acquire adequate coursework in language skills,
culture and literature, and linguistics.
Dikici and Yavuzer’s (2006) conducted a study that aimed at investigating
the effect of cooperative learning on improving the abilities of the art studentteachers to plan lessons. An experimental design was adopted in order to investigate
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the differences between the mean scores of the experimental group who taught by
Cooperative learning method, and those of the control one who taught by traditional
learning method. The sample of the study consisted of (32) art teacher candidates for
the experimental group. An evaluation rubric was developed to evaluate the lesson
plans that the art teacher candidates prepared. A cooperative learning program was
developed for application in the experimental group. Samples of lesson plans were
taken for a pre-test purpose before starting the program. The results of the research
showed that there was a significant difference between the post-test points in favor of
the experimental group.
Bader’s (2005) study aimed at investigating the effectiveness of a supposed
training program on improving student-teachers teaching skills at faculty of
education at Makkah. The experimental method was adopted. The researcher
designed the observation check-list, as well she built the suggested training program.
The sample of the study included (60) forth-level student-teachers in the faculty of
education, math department at Makkah. The results showed that there were
statistically differences between the experimental group and control group in favor to
the experimental group.

Commentary
Based on the previous studies, the researcher concluded that many researchers
paid attention to teaching skills in general such as Abuiyada (2013) study, Bader
(2005) study and Seckin (2013). Few of the previous studies paid attention to
teaching competencies such as Al-Mekhlafi (2007) study. This is considered as an
indicator that the student-teachers are in need of some factors that can help them to
be competent in lesson planning. As for the variable of lesson planning, some
previous studies investigated the effect of some factors on improving lesson planning
such as Dahlan (2012), Dikici and Yavuzer (2006), Gamze et al. (2008), Rehman et
al. (2011), He et al (2012) and Aburezeq (2012). None of them investigated how
PCELT affects the lesson planning skills or competency. So, as far as the researcher
is concerned, this study is the first study to tackle PCELT as a factor to improve
lesson planning competency. As for the sample of the study, most of the previous
studies targeted the student-teachers such as Aburezeq (2012), Dahlan (2012), Dikici
and Yavuzer (2006) and Gamze et al. (2008), so they agree to the current study at
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this point. Whereas few studies targeted the teachers as a sample of their studies such
as Rehman et al. (2011) and Gujjar et al. (2011).

2.2 Studies Related to Attitude toward Lesson Planning Competency
Gulttekin’s (2016) study aimed to determine the attitudes of student-teachers,
who candidate through distance education approach, toward teaching profession and
to determine their perception levels of teaching competency. The population of the
study were the senior students of Anadolu University, Open Education Faculty, and
Preschool Teacher Training Undergraduate Program. The sample of the study
consisted of (957) teacher candidates. The attitude scale was used in order to
measure the attitudes of teacher candidates toward teaching and the questionnaire
was used to determine their perception levels of teaching competency. The study
revealed that the attitudes of teacher candidates toward teaching profession were
quite positive and their perception levels of teaching competency were very good.
Parylo et al. (2015) conducted a study aimed to examine the pre-service
teachers’ attitudes toward the teaching profession and whether their attitudes were
impacted by the pedagogical courses that were part of teacher preparation. The
sample of the study consisted of (175) student-teachers who registered for the first
time to the Pedagogical Content Knowledge Program offered by the Faculty of Arts
and Sciences at Celal Bayar University in Turkey. The descriptive method was used,
and the attitude scale was used to collect data. The findings of the pre-test showed
that participants had positive attitudes toward teaching as a profession. However, the
examination of the difference between the student-teachers’ attitudes toward
teaching profession based on before and after taking pedagogical courses revealed no
statistically significant differences in the participants’ responses.
Bhargava’s and Pathy’s (2014) study aimed at investigating the attitudes of
student-teachers toward teaching profession. The descriptive method was adopted.
The teacher attitude scale was used. The sclae was a ninety item Likert instrument
consisting of six subscales. The sample of the study consisted of (100) studentteachers. The results revealed that attitude toward teaching profession was a
significant predictor of teaching efficiency. It also indicated that female teachers
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possessed a high degree of attitude than male teachers did and teachers with positive
attitudes tended to encourage their students.
Yesilyurt’s (2014) study aimed to investigate the relationship among the
effects of the teacher competency beliefs, teacher self-efficacy beliefs and attitude
toward teaching profession. The sample of the study consisted of (417) teacher
candidates in Faculty of Education at Private University in Turkey. The descriptive
method was adopted. The scale of Teachers’ Competency Beliefs, the scale of
Teachers’ Self-Efficacy Beliefs and the attitude Scale of Teaching Profession were
used as data collection instruments. The results of this study indicated that teacher
competency beliefs and teacher self-efficacy beliefs together significantly and
positively affected and accounted for attitude toward teaching profession. The results
of this study is also found that teacher competency beliefs and teacher self-efficacy
beliefs were crucial predictors of the attitudes toward teaching profession.
Babu's and Raju’s (2013) study was conducted to examine the attitudes of
student-teachers toward their profession in Vizianagaram district, India. The sample
of the study consisted of (437) student-teachers studying in (7) colleges of education
in Vizanagaram district. The descriptive method was used. The attitude scale
developed by the study investigators was used to collect the data. The results showed
that there were significant differences of the attitudes due to gender and subject of
study.
Koksal’s (2013) study aimed to identify the general teaching competency
levels and professional attitudes of student-teachers who were to graduate from fouryear education faculties. The sample of the study consisted of (379) senior-year
students who were attending Pamukkale University Education Faculty during the
spring term of the (2008- 2009) academic year. The descriptive method was used.
Data were collected by using the general teaching competencies self-assessment
form and the scale for attitudes toward the teaching profession. The results showed a
positive and meaningful relationship between general teaching competency
perceptions and attitudes toward the profession.
Abidin’s (2012) study investigated Libyan secondary school students’
attitudes toward learning English in terms of the behavioral, cognitive and emotional
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aspect. The descriptive method was used.

The questionnaire was used as a

measuring instrument. The sample of the study consisted of (180) participants from
three specializations of Basic Sciences, Life Sciences, and Social Sciences. The
results showed that the participants had negative attitudes toward learning English.
Abu Sharbain’s and Tan’s (2012) study investigated the relationship between
pre-service teachers’ level of competence and their attitudes toward the teaching
profession. The quantitative-correlational design was used. The competency
measurement observation card and the attitude scale were administered. The sample
of the study consisted of (41) male and female pre-service teachers from 4
universities in the Gaza strip. Results showed that the teachers’ competency level
correlated strongly with their attitudes before and after training. The results also
showed that the training improved their competencies as well as their attitudes.
Sezer’s and Hasan’s (2011) study examined the attitudes of non-thesis
master’s degree program: geography teacher candidates toward teaching profession
regarding several socio-cultural features. The study was conducted in different
universities with (218) geography teacher candidates enrolled in the geography
education non-thesis master's degree program. The study was made by survey model.
Data were collected by the attitude scales. The results showed that the candidates
enrolled in the geography education non-thesis master's degree program has a
positive influence on attitudes to teaching profession.
Akbulut’s and Engin’s (2011) study aimed to determine how pedagogical
content courses taken during teacher education programs affected the pre-service
teachers’ attitudes toward teaching profession. The sample of the study consisted
(239) secondary school science and Mathematics pre-service teachers. Teaching
professional attitude scale was used to collect data. The results revealed that preservice teachers’ attitudes toward teaching profession were positive.
Dweikat’s (2010) study aimed to investigate the attitudes of ELT Methodology
(II) learners toward microteaching at Al-Quds Open University. Furthermore, the
study aimed at investigating the effect of age and gender on the participants'
attitudes. The sample of the study consisted of (90) learners (75 females and 15
males) chosen randomly from the three educational regions of Nablus, Ramallah and
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Jericho. The descriptive method was used in this study. The questionnaire was used
to collect information about the two possible predictors (age and gender) and the
predicted or dependent variable (learners’ attitudes toward microteaching). The study
revealed that age and gender had no significant effect on learners' attitudes toward
microteaching and that the learners' attitudes were positive toward microteaching.
Gamze’s and Howard’s (2008) study investigated the effects of teachers' self
and peer evaluation on preservice teachers' performance, knowledge and attitudes.
The sample of the study consisted of (133) preserves teachers in the undergraduate
teacher education program at Arizona State University. The researchers used the
descriptive method. They used the questionnaire to survey the attitudes and
interviews. The results showed that students' overall attitudes were significantly
more positive toward teacher evaluation than toward peer evaluation, but did not
differ significantly between these two groups and the self-evaluators.

Commentary
Reviewing the previous, the researcher notices that most of the studies
investigated the attitudes toward teaching profession such as Gultekin (2006), Koksal
(2013), Sezer and Hasan (2011), Yesilyurt (2014), Parylo et al (2015), Bhargava and
Pathy (2014) and Akbulut and Engin (2011). Other studies like Gamze and Howard
(2008) investigated how some factors affected the teachers’ attitudes. Abu Sharbain
and Tan (2012) study investigated the relationship between competence and attitudes
toward the teaching profession. As for the sample of the study, most of the studies
targeted the student-teachers just like the current study whereas few targeted the
teachers and students. This reflects that the researchers always searched for finding
the attitudes toward teaching profession However, the current study aimed at
investigating the effectiveness of PCELT on improving the student-teachers’
attitudes toward lesson planning competency.

2.3 General Commentary on the Previous Studies
In light of the previous studies, it’s clear that the aims, methods, samples, tools
and results of the previous studies are varied. Clearly that all the previous studies
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have several points in common such as difficulties, perceptions, models, methods
and attitudes of lesson planning. Surveying all the previous studies in the three
domains, the researcher came to the following conclusions:
The previous studies in general agree to the present study in the following points:
1-

Stressing the importance of improving the lesson planning competency of
EFL student-teachers through investigating some factors.

2-

Giving importance to student-teachers' collaboration and communication
during teaching practice.

3-

The necessity to develop positive attitudes toward the student- teachers’
lesson planning competency. On the other hand, the present study differs
from the previous studies in the following points:
1-

The current study aims to examine the effect of PCELT on
improving EFL student-teachers' lesson planning competency.

2-

The current study uses the quasi-experimental design.

3-

The sample of the study is selected from the fourth level EFL
student-teachers at AUG.

4-

The current study focuses on improving only lesson planning as a
competency not a skill.

It is worth mentioning that the previous studies benefit the researcher's study
in one way or another. They have inspired the researcher to:
1- create new questions, hypotheses, and purposes.
2- write the theoretical framework.
3- design the oral pronunciation test.
4- use the suitable statistical methods.
5- interpret the results and formulate recommendations and suggestions.
The current study is significant from three reasons. First, it’s the first study till
now that dealt with PCELT program. Second, it focuses on the competency of lesson
planning which is absolutely essential for English teaching profession, which never
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has been thoroughly investigated. Third, this study provided both description and
investigation of the current student-teachers' attitudes toward lesson planning
competency.

Summary
This chapter reviews some previous studies under two domains. The first domain
highlights the importance of some factors on developing lesson planning
competency. The second domain sheds light on exploring the attitudes toward
lesson planning competency. Whereas this chapter doesn’t include PCELT because
according to the researcher knowledge, it's the first study to tackle PCELT. This
chapter also presents how the researcher benefited from those studies and how the
current study is different. The next chapter deals with the theoretical framework of
the current study.
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Chapter III
Theoretical Framework
 PCELT
 Lesson planning competency
 Attitudes toward Lesson Planning Competency

Chapter III
Introduction
This chapter consists of three sections, PCELT, lesson planning competency
and attitude toward lesson planning competency. The first section presents general
overview of PCELT, definition of AMIDEAST, SIT Graduate Institute, PCELT
objectives, PCELT requirements and Competencies for receiving PCELT Certificate.
The second section presents information about teaching competency and its types. It
also focuses on the lesson planning competency, so it presents different topics of
lesson planning including the definitions, importance, basic factors while setting a
lesson plan, the features of effective lesson plan and the elements of PCELT lesson
plan form. The third section provides information about attitudes including the
definitions of attitude, components of attitude, the importance of attitude, the
relationship between attitude and effectiveness and the relationship between attitude
and lesson planning competency.

The First Section: PCELT
3.1 General Overview of PCELT
PCELT stands for Professional Certificate in English Language Teaching. It is
a 120- hour program which provides flexible delivery options and adaptable content
to address different English language teaching needs. In order to suit the schedules of
different participant groups, the 120-hour program can be delivered in intensive (4
weeks), semi-intensive (10-12 weeks), or extended (16+ weeks) modes. Highly
qualified, PCELT-certified trainers teach the course and observe practice teaching in
real classrooms at each of AMIDEAST’s PCELT locations across the MENA,
Middle East and North Africa.
PCELT is designed for current and aspiring teachers of English who are
proficient English speakers but who have little and no teaching background, as well
as for experienced teachers who wish to upgrade or update their knowledge and
skills based on the recent language teaching methodologies and emerging trends in
the field. (AMIDEAST, 2016)
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3.1.1 AMIDEAST
AMIDEAST is a U.S. non-profit organization that works to strengthen mutual
understanding and cooperation between Americans and the peoples of the Middle
East and North Africa. AMIDEAST provides English language and professional
skills training, educational advising, and testing services to hundreds of thousands of
students and professionals in the Middle East and North Africa; supports numerous
institutional development projects in the region; and administers educational
exchange programs. (Wikipedia, 2016)

3.1.2 SIT Graduate Institute
SIT Graduate Institute is the school for international training. It offers
internationally focused master's degrees, certificates, and professional development
programs in the fields of peace building and conflict transformation, international
education, sustainable development, and TESOL. Founded 50 years ago as a training
center for early Peace Corps volunteers, SIT Graduate Institute's flexible full-time
and low-residency programs are based on an experiential learning model and a
commitment to social justice and intercultural communication (Sit, 2016).

3.2 PCELT Objectives
By the end of the course, participants will be able to:
1- Plan
-

Plan lessons that take into account participants teaching context, learner
profiles, and English language needs, with a special focus on learners in the
Middle East and North Africa (MENA) region.

-

Plan for effective, learning-centered productive (speaking and writing),
receptive (listening and reading), and integrated skills lessons using
frameworks and key TESOL terminology.

-

Analyze language in terms of its meaning, form and use, and in terms of
challenges students and awareness of cultural aspects of language, texts,
activities and communication.
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2- Teach
-

Effectively teach learning-centered productive, receptive and integrated skills
lessons, scaffolding students’ learning and engaging students in participation
in their own learning.

-

Identify appropriate learner assessment options for the communicative
classrooms, based on language learning objectives.

3-Reflect
-

Reflect on planning and teaching decisions in terms of their effect on
individual students’ learning and on the learning of a group of
students using keys TESOL planning terminology (Binder of PCELT
course, 2015: p.2).

3.3 Competencies for Receiving PCELT Certificate
To receive the certificate, a participant must achieve the designation
"consciously becoming more skilled" (CBMS) in each major competency area. In
this study, the researcher wants to measure if PCELT is able to reach PCELTers to
the (CBMS) designation in lesson planning competency.
The designations that PCELTers may have during PCELT course include:
-

A designation of "consciously unskilled" (CUS) indicates the competency
area is not being met.

-

A designation of "Consciously becoming skilled" (CBS) or "Consciously
becoming more skilled" (CBMS) indicates a participant is meeting course
criteria.

-

A designation above CBMS indicates a participant is exceeding the criteria.
Participants in PCELT aren’t expected to mater all the competencies during

the 120- hour course. They are expected to demonstrate progress, insight, confident
and teaching skills. (Binder of PCELT course, 2015: p.4)
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3.4 PCELT Requirements
The participants should meet the requirement of the course receive the PCELT
certificate:
1- Attending all course sessions: if more than two days – or more than 12 hours
of a course are missed for any reason, the participant will not be eligible to
receive the certificate. If a participant misses more than two practice teaching
(excluding those when scheduled to teach), the participant will not be eligible
to receive the certificate.
2- Participating actively and respectfully in all aspects of the course: participants
are engaged and remain on task during all aspects of the course, including
workshops, lesson planning, practice teaching, observation of practice
teaching and post-teaching feedback.
3- Successfully completing all assignments: complete all assignments to course
standards

including lesson plans, extended reflections and other written

assignments, readings, self- assessments, program evaluations and the
PCELT portfolio.
4- Planning and teaching all scheduled lessons (6 lessons per each participant)
participants will demonstrate progress in rigorous and effective planning,
teaching and reflecting on the lessons.
5- Demonstrating oral and written mastery of the English language: participants
will demonstrate an English language ability that makes them credible
teachers of their ESOL students, and that enables them to communicate
clearly and accurately during the course (Binder of PCELT course, 2015:p.2).

3.5 PCELT Curriculum
1- Language teaching contexts and learners: What are the different context,
needs, and goals for learning English today? Who are the different learners in
these contexts and how do all these factors shape classroom practices?
2- Second language acquisition: How are the additional language learned, and
how does the teachers' understanding of this process impact their teaching?
3- Language teaching approaches: How can language be learned in humanistic
and communicative ways?
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4- Language awareness and analysis: How does our understanding of the
English language inform the way we plan and deliver our lessons?
5- Planning managing learning: How can we plan and deliver lessons that reflect
our understanding of learners, the English language, and teaching
approaches?
6- Teaching the four skills: What are the four skills, and what role do they play
in language learning and teaching?
7- Providing learner’s feedback: What is the role of feedback in EFL lessons
and how can it support the language learning process?
8- Language assessment: What is the purpose of assessment in EFL, and how
can we assess our learners in fair and accurate ways?
9- Language and culture: What is the role of culture in the learning and teaching
of language?
10- Material development: How can different classroom materials and teaching
aids support the language learning process?
11- Teacher development: How can teachers continue to develop throughout their
teaching lives and what role does reflective practice play in their ongoing
development? (Binder of PCELT course, 2015: pp 5-7)

The Second Section: Lesson Planning Competency
3.6 Teaching Competencies
Confidently, the business of improving learning competencies and skills will
remain one of the world’s fastest growing industries and priorities (Rylatt and Lohan,
1997:p.18). Nowadays, due to the vast extension in roles and responsibilities, the
teacher has to display high order of professionalism inside and outside the classroom.
It is impossible for a teacher to possess all competencies in perfect amalgam, though
training and experience lead teacher toward proficiency (Bhargava and Pathy, 2014:
p.77).
Vincent (2008: p.415), Singh (2010: p.29) and Barbara and Field (2005: p.8)
define competency as a set of knowledge, skills, abilities and behavioral attributes
which are required to deliver superior performance in a job position. Whereas Borght
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(1996) defines competency as mentioned in (Naumescu, 2008: p. 35) as "a state of
being well-qualified to perform an activity, task or job function". The researcher
defines competency as the ability to use a set of related knowledge, skills and
attributes required to successfully perform a task to an appropriate level of quality or
achievement.
Luisa and Cañado (2013: p.4 ) state that in the language teaching arena, the
most common categorization of competencies has undoubtedly been that propounded
by the common European Framework of Reference for Languages: Learning,
Teaching and assessment. It categorizes competencies into two main types which are
the following:
1- General competencies: they are applicable both to language and to all actions
and contexts of all levels which include knowledge, skills, existential
competencies and the ability to know. Barbara and Field (2005: p.8) lists
examples of the general competencies which are the relationships with
students, subject knowledge, planning, Class management, assessment,
reflecting on practice, personal qualities.
2- Communicative language competencies (specific competencies): they
comprise the following:
a-

Linguistic

competencies

(lexical,

phonological

and

syntactic

knowledge.
b-

Sociolinguistic competencies (pertaining to sociocultural conditions
of language use).

c-

Pragmatic competencies (which have to do with mastery of discourse,
cohesion and coherence.

3.7 Lesson Planning Competency:
Cupta (2007:70) states that "the effectiveness of the lesson plan depends on
the competence of the teacher". The researcher defines lesson planning competency
as one of the general competencies that the teachers should include while doing it a
set of knowledge, skills and values related to the lesson topic to help him performing
the lesson and achieving the objectives. Todd (1987: p. 123) defines competence as"
the idealized knowledge of a language possessed by an ideal speaker-hearer". Since
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that, the researcher intent not to measure the skill of lesson planning because the
student-teachers ought to have already acquired this skill in their practical training
program at the universities. Nevertheless the doubt is if they are component in lesson
planning or not. Moreover the skill is one of the three components of competency,
knowledge, skill and attitude.
Competencies have been considered as the central element of teacher training,
in keeping with the new emphasis on professionalization (Gauthier et al., 2001). Preservice teachers should possess a number of particular competencies that enable
them to teach effectively. To be equipped with these competencies, teachers should
be exposed to special training before starting the profession (Kilic, 2010) and (
Sisman and Acat, 2003).
In PCELT,

lesson planning competency means that the PCELTer reaches

the competency called (CBMS) which stands for Consciously Becoming More
Skilled. In other word, the participant is able to design a plan with the explicitly in
mind and have shown evidence of planning the lesson a few times (Binder of PCELT
course, 2015: p.4).
Furthermore, the researcher sees that the nature of PCELT requires
participants to convey information, skills and values in order to optimize the
participants’ experience. So, PCELTers are trained to be competent in lesson
planning according to the PCELT lesson plan form which is integrated the standards
of competence (knowledge, skills and values) specific to teaching into its
competency regime.

3.7.1 The Definition of Lesson Planning
Mishra(2008: p.2), Singh (2008: p.27) and Savage (2015:p.2 ) define lesson
plan as the teacher’s written detailed description of the course of instruction for an
individual lesson to be taught in a period of time, whereas Clark and Peterson
(1986:p.260) define lesson planning as a critical component of the pedagogical
reasoning of teachers.
Robert (2000: p.3) describe the lesson plan as "a framework for a lesson. If
you imagine that a lesson is like a journey, then the lesson plan is the map". It shows
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where you start, where you finish and the route to take to get the Lesson plans are the
product of teachers’ thoughts about their classes; what they hope to achieve and how
they hope to achieve it. They are usually, though not always, in written form.
The researcher defines lesson planning as a previous view of how the lesson is
going to be. Its components according to the PCELT program include action and
language points, objectives, the teacher's preliminary consideration of the lesson,
procedures and stages of the lesson, time, tools and materials and assessment.

3.7.2 Importance of Lesson Planning
Lesson planning helps ensure that classroom instruction aligns with curriculum
goals and objectives and therefore enables students to demonstrate their successful
learning on unit or curricular assessments (Duncanand and Met: 2010, p.2).
Airasian and Russell (2008: p.42), Butt (2006: p.22) and Singh (2008:p.27)
agree that lesson planning is important to the teacher and helps the teacher in:
1. Helping the teacher feel comfortable about instruction and giving them a
sense of understanding and ownership over the teaching they plan.
2. Establishing a sense of purpose and subject matter focus.
3. Affording the chance to review and become familiar with the subject matter
before actually beginning to teach it.
4. Ensuring that there are ways in place to get instruction started, activities to
pursue, and a framework to follow during the actual delivery of instruction.
5. Linking daily lessons to broader integrative goals, units, or curriculum
topics.
6- Expecting the outcomes and success criteria.

3.7.3 Basic Factors of a Lesson Plan:
When writing a lesson plan, the teacher should consider the factors which
make his lesson plan good and practical. Airasian and Russell (2008:p.83) illustrate
that there are basic factors the teacher should take into account while writing a lesson
plan; these factors include:
1- Pertinence: Do plans help foster the stated objectives?
2- Level: Do plans include activities for fostering both higher- and lower- level
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objectives?
3- Realism: Are plans realistic given student ability, learning style, reading
level, attention span, and so on?
4- Resources: Are the resources and materials needed to implement plans and
activities available?
5- Follow- up: Are follow-up materials (e.g., worksheets, enrichment exercises,
and reviews) related to the objectives and do they reinforce lesson plans and
activities?

3.7.4 Features of Effective Planning:
Lesson planning isn't an arbitrary action in which every teacher writes it
according to his own perspective. All the teachers should submit to features that
make their lesson plan much more effective. Zaitun (2004:p.372) illustrates that the
teacher must draw his lesson plan according to the following main features:
1- Written: the teacher can't control the ideas that come to his mind during the
class. So the teacher must depend on detailed and written plans.
2- Timed: the teacher must take into account when he writes his lesson plan the
time. He must determine time to every activity and procedure in his lesson
plan.
3- Flexible: the teacher shouldn't depend on what he wrote in his lesson plan in
the previous years. But he should add and modify in order to improve his
knowledge. The plan must include the emergency circumstances that may
happen during the class and stop it such as, emergency meetings in school.
4- Continuous: the planning process must be continuous in order to be flexible
and to keep pace with change.

3.7.5 Elements of Lesson Plan
Mishra (2010:pp2-3) says although there is no one way to construct a correct
lesson plan, most lesson plans contain some or all of these elements, which are the
following:
1- The title of the lesson.
2- The amount of time required to complete the lesson.
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3- A list of required material.
4- A list of objectives.
5- The set or lead- in to the lesson.
6- The instructional component.
7- Evaluation.
Abdelsalam (2006: p.226) divides the elements of the lesson plan as the following:
1- Secondary elements: they include the date and time of the display onset,
display total time, Time distribution of the plan parts, title of the lesson and
the class.
2-

Basic elements: they include the lesson objectives, teaching strategies
(introduction and display of the learning content), teaching materials and
activities, assessment methods and assignments.
Linsay and knight (2006:p.103) and Airasian and Russell (2008:p.78) are

more specific in their division. They determine four components of a lesson plan
which are:
1- Education objectives- also called targets by some: description of the things
students are to learn from instruction: (e.g., the students can write a summary
of a story, the students can differentiate adverbs from adjectives in a given
passage).
2- Materials: description of the resources, materials and apparatus needed to
carry out the lesson (e.g. overhead projected, clay, map of the United States,
Busen burners, and video on the civil rights movement).
3- Teaching activities and strategies: description of the things that will take
place during instruction; identifying how the lesson will start, reviewing prior
lessons, providing advanced organizers, specific instruction techniques to be
used ( e.g. discussion, lecture, silent reading, demonstration, seatwork, game,
cooperative activities) sequence of techniques, providing students practice,
and ending the lesson.
4- Assessment: description of how student learning from the lesson will be
assessed (e.g. homework assignment, oral questions, writing an essay).
Although there are many perspectives of the elements of the lesson plan
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form, the researcher adopts PCELT form. PCELT lesson plan form includes ten
elements which are the following: action points, language points, language skills,
objectives, preliminary consideration, time, stages, procedures, interaction and
materials.

3.7.6 Elements of PCELT Lesson Plan
3.7.6.1 Action Points
Stating action points is the first step in lesson planning. To write a good
action point teachers need to think about things that happen in several lessons, not
just in one or two. The teacher should look at their progress report to see if any of the
other teachers are making similar suggestions. Fautley and Savage (2013, p.160)
clarify that the action points section links to previous lesson plans. Planning needs to
take account of what has gone before.
To be powerful, action points should have certain features: first, they should
be specific because saying how the action will be done is better than vaguely saying
that something will be done. Second, action points need to be feasible in the time
between set meetings (McGill and Beaty, 2013:42).
In PCELT, after delivering the lesson, the teacher should outline the
weaknesses that occurred in that lesson. When the teacher determines the points that
didn’t go well in the lesson, he/she can fix them in the next meeting. Fixing the
weakness in the previous lesson by using new methods is called action points. So the
teacher states the action points he/she is going to conduct in the lesson he/she is
preparing.
3.7.6.2 Language Points
As what’s included in the PCELT lesson plan form, language points are the
specific vocabulary, grammar points, form meaning and use, pronunciation point,
specific phrases, cultural point that the student-teachers will teach in their practice
teaching. See (appendix C).
The researcher will define each language point as the following:
a- Vocabulary
According to the (Cambridge Advanced Learner’s Dictionary, 2003) the noun
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vocabulary has two definitions:
-

"All the words known and used by a particular person".

-

"All the words which exist in a particular language or subject".

b- Grammar
Cross (1992: p.26) defines grammar as "a body of rules which govern the
structure of words to form clauses and sentences that are acceptable to the native
speakers".
c- Pronunciation Points
Pronunciation refers to the production of sounds which are used to make
meaning. Gilakjani, (2012: p.96) The increasing demand for global competence and
international communication and collaboration makes attaining proficiency in a
second or foreign language more prominent and this proficiency should cover not
merely vocabulary and grammar, but good pronunciation as well" (Lord:
2008,pp.374-389).
d- Phrases:
Todd (1992:pp. 60-62) sees that phrase is "a group of words which work as a
unit with exception to the verb phrase which doesn’t contain a finite verb". The
phrase could be noun phrase, adjective phrase, adverb phrase and preposition phrase.
e- Cultural Points:
As for the relation between culture and language, Kramsch (1998:p.3)
identifies three ways how language and culture are bound together, first language
expresses culture reality. Second, language embodies cultural reality. Third,
language symbolizes cultural reality.

3.7.6.3 Language Skills
In English, there are four skills reading, speaking, listening and writing. The
four skills are connected with each other. Haboush (2010:p.13) states that “nothing is
called pure reading, listening, speaking or writing. Such language skills to some
extent interweave. When a lesson or an activity is not a reading one, students still
need to read certain things, with full comprehension”. The researcher will talk about
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each skill in general as follows:
a- Reading
Millrood (2001:p.117) defines reading as: “a visual and cognitive process to
extract meaning from writing by understanding the written text, processing
information, and relating it to existing experience.
b- Listening
Listening is also defined as "a selective process by which sounds
communicated by some source are received, critically interpreted, and acted upon by
a purposeful listener". (Jones: 1956, p.12).
c- Speaking
Luoma (2004: p.2) defines speaking as an interactive process of constructing
meaning that involves producing, receiving and processing information. It is often
spontaneous, open ended, and evolving.
d- Writing
Harmer (2005, p.16) defines writing as a process of discovery as well as a
process of productivity. In contrast to oral aural skills, writing can provide students
with chance to work at their own pace, especially if it is done at home or without any
limited time assigned by teachers and allows them to think the task over before
producing language.

3.7.6.4 Objectives
Educational objectives are the focal point in a lesson plan. Richard and
Renndya (2002:p.32) and Mishra (2008: p.39) define them as "a description of an
intended learning outcome and is the basis for the rest of the lesson". It provides
criteria for constructing an assessment for the lesson, as well as the instructional
procedures the teacher designs to implement the lesson.
Objectives are very necessary. They help all who are engaged in the teaching
process the teacher, the student, the supervisors and the school administration.
Objectives are one of the main elements of planning. .Airasian and Russell (2008:
p.48) clarify that objectives are important in developing lesson plans. Teachers need
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to be aware of these objectives and support their students to meet them. Similarly, if
teachers don’t identify their objectives, instruction and assessment will be
purposeless. Objectives are particularly crucial in teaching because teaching is an
intentional and normative act.
A. Domains of educational Objectives
According to McClincy (2010:pp.54-57) behavioral objectives cover three
learning domains as shown in the Bloom classification: cognitive, affective and
psychomotor.
1- The cognitive domain is related to an individual's use of mental thinking
abilities to solve simple to complex problems.
2- The affective domain deals with an individual's expressed interest,
ambitious, attention, values, awareness, interpersonal communication and
feelings.
3- The psychomotor domain incorporates both cognitive "mental process" and
affective "emotional elements" and places them into a physical state of
motion.
Singh (2008:p. 38) clarifies that on the basis of learning objectives lesson plan
may be classified into three categories which are the following:
1- lesson plan related to knowledge.
2- lesson plan related to appreciation.
3- lesson plan related to skills.

B. Basic factors of educational objectives:
Linsay and knight (2006: p.103) write that the objectives of a lesson depend
on a number of factors:
1- The learner's level: are they elementary, lower intermediate, etc.?
2- The class profile: are the learners generally homogeneous or are they mixed
ability class?
3- Their needs: what new language do they need? What language do they need
to practice? Needs can be described in terms of individual's needs.
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4- What type of learners are they, for example, visual, kinesthetic, and auditory
and so on?
Kerry (16:2012) illustrates Factors influencing learning objectives with a
little difference of Linsay and Knight (2016) factors. Kerry’s factors are the
following:
1- The curriculum: what has to be taught?
2- The students: age, ability range.
3- Classroom context: box classroom, specialist area.
4- Relationships of the lesson to previous/future work.
5- Length of time available.
6- Students’ previous experience.

3.7.6.5 Preliminary Consideration
Planning instruction

is

a

context-dependent

activity that

includes

consideration of students, teacher, and instructional materials. A lesson that fails to
take into account the needs and prior knowledge of the students or that poorly
matches lesson aims to lesson instruction is doomed to failure (Airasian and Russell:
2008:p.16). In addition, however well the teachers plan, their plan is just a
suggestion of what we might do in class. Everything depends upon how the students
respond and relate to it. In Jim Scrivener’s words, ‘prepare thoroughly. But in class,
teach the learners – not the plan (Scrivener, 1994:44).
Harmer (2001:p.319) mentions some reasons that happen and make teachers
change their plans once a lesson is taking place:
1- Magic moments: some of the most affecting moments in language lessons
happen when a conversation develops unexpectedly, or when a topic
produces a level of interest in our students which we had not predicted. The
occurrence of such magic moments helps to provide and sustain group’s
motivation. We have to recognize them when they come along and then take
a judgment about whether to allow them to develop, rather than denying them
just because they do not fit into our plan.
2- Sensible diversion: another reason for diversion from our original plan is
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when something happens which we simply cannot ignore, whether this is a
surprising student reaction to a reading text, or the sudden announcement that
someone is getting married! In case of opportunistic teaching, we take the
opportunity to teach language that has suddenly come up.
3- Unforeseen problems: however well teachers plan, their students may find an
activity which the teachers thought it's interesting incredibly boring or an
activity may take more or less time than the teachers anticipated.

3.7.6.6. Anticipating the Problems
A good plan tries to predict potential pitfalls and suggests ways of dealing
with them. It also includes alternative in case we find it necessary to divert from the
lesson sequence we had hoped to follow.
Harmer (2001, p.316) says when listing anticipated problems, it’s a good idea
to think ahead to possible solutions the teachers might adopt to resolve them as in the
following examples:
Anticipated problems:
-

Students may not be able to think of items to take a space station with them
for 1 for example.

-

-Students may have trouble contracting ‘should not, have’ in activity 4 for
example.

Possible solution
-

-I will keep my eyes open and go to prompt any individuals who look puzzled
with questions about what music, books, pictures, etc. they might want to
take.

-

-I will do some isolation and distortion work until they can say the
pronunciation of the word.
It’s possible to anticipate potential problems in the class and to plan strategies

to deal with them. But however well we do this, things will still happen that surprise
us and cause us to move away from our plan whether this is a temporary or
permanent state of affairs (Harmer: 2001, p.319).

38

3.7.6.7 Time
Time management has been considered one necessary tool for educational
improvement. Encouraging proper use of time enables passing academic knowledge
by the teacher to the learners appropriately without obvious danger. Considering the
element of time in discharging the academic substance makes the process more
democratic. In addition, Time management saves resources, space and conflict
resolutions in use of scarce resources, enabling the administrators to solve school
pressing needs. Timetable schedule is the instrument in achieving complete
execution of school activities without conflicts among staff and students by the
administrator. (Ugwulashi, 2013:p.62)
According to Milkova (2012:p.4) a realistic timeline will reflect the techer’s
flexibility and readiness to adapt to the specific classroom environment. Here are
some strategies for creating a realistic timeline.

A.

Strategies for Creating a Realistic Timeline
1- Estimate how much time each of the activities will take, then plan some extra
time for each.
2- When you prepare your lesson plan, next to each activity indicate how much
time you expect it will take.
3- Plan a few minutes at the end of class to answer any remaining questions and
to sum up key points.
4- Plan an extra activity or discussion question in case you have time left.
5-

Be flexible – be ready to adjust your lesson plan to students’ needs and focus
on what seems to be more productive rather than sticking to your original
plan.

3.7.6.8 Procedures
Teaching procedures are the appropriate ways to deliver the information and
skills from the teacher to the students by using the easiest way. Harmer (200l: p.78)
defines procedures as "an ordered sequence of techniques which can be described in
terms such as "first you do this"or "then you do that ". As well, it’s smaller than a
method and bigger than a model". However Cooper ( 2014: pp.72-73) defines it as a
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"series of activities, generally including some details about specific directions to be
given or questions to be asked in relation to each activity". They also include a series
of topics to be dealt with across several lessons in the unit of instruction.
Procedures differ from lesson plan to another one according to the methods
and activities included in the lesson. Mishra (2008:p.4) mentions that lesson plans
vary wildly in the style and degree of specificity. Regardless of the format, all
teachers need to make wise decisions about the strategies and methods they will
employ to help students move systematically toward the goals.
The researcher presents some information about methods and activities that
are main elements of procedures.
A) Methods
Teaching method is the practical realization of an approach. Methods include
various procedures and techniques (Harmer, 2005: p.78). Ndirangu (2010: p.74)
defines teaching methods as a way of carrying out actual teaching in the ‘classroom’.
Ndirangu adds that teaching methods are the means by which the teacher attempts to
impart the desired learning or experience. The particular method that a teacher uses
is determined by a number of factors. These include:
1- The content to be taught
2- The objectives which the teacher plans to achieve
3- Availability of teaching and learning resources and the ability and willingness
of the teacher to improvise if convectional teaching aids are not available.
4- Evaluation and follow-up activities.
5- Individual learner differences.
6- Size of the class
B) Activities
Activities are important to have variety of activities, when teaching a
classroom full of students, in order to achieve the learning objectives. (Moon:
2002) suggested the following points that teachers should keep in mind while
designing any classroom activity which are the following:
1- providing a clear and meaningful purpose for using language which

40

capitalizes on young learners' desire to communicate.
2- challenging learners and make them think.
3-

providing activities which are enjoyable and interesting and which make
children want to continue doing the activity.

4- providing activities which create a need or pressure for children to use English,
5- providing activities which allow children to be creative with language,
experiment and notice language.

3.7.6.9 Stages
Stages represent the steps that the teacher is going to do to deliver his/her
lesson. In PCELT, the adopted stages are ECRIF, PDP and Raimes’ chart. ECRIF is
used for grammar and speaking lessons, PDP for reading and listening and Raimes’
chart for writing.
A.

ECRIF Stages
ECRIF stands for Encounter- Clarify- Remember- Internalize- Fluency use. It

is developed by Joshua Kurzwel and Mary School (Kurzweland School, 2008).
Purpose of ECRIF is not to describe teacher behavior, but rather to provide a way of
looking at what students are doing and thinking as they learn during lessons.
a- Encounter: Students see or hear new language and realize they don’t know
something. The teacher can help students in this stage by providing a clear
context, giving the students a chance to talk about the topic, eliciting vocabulary
or a sentence from the students. Activities in this stage might include
brainstorming, labelling or describing pictures, doing a gap fill activity.
b- Clarify: Students distinguish the meaning and use the new knowledge or the
skills. They ask questions and think about what is correct. Teachers in clarify
stage do several steps including finding out what students already know,
providing students a chance to peer teach, eliciting ideas from students rather
than telling them, being ready to explain the language item in variety ways,
highlighting the language item on the board with different colors, repeating the
language item several times, asking concept check questions. Activities in this
stage include matching meaning or a rule to words or sentences, discussing the
rules, meaning or the language items, using dictionaries.
41

c-

Remember: Students have a chance to move the knowledge or skill from shortterm to long-term memory. Teacher’s tasks in this stage are doing choral
repetition, paying close attention for problems that students may face, giving
students specific feedback. The activities in this stage are such as giving quizzes,
doing drills, playing games and doing a lot of recognition activities.

d-

Internalize: The students personalize the knowledge or skill and use it in
different context. They connect it mentally to prior experiences with images,
sounds, and feelings. The teacher’s tasks are providing chances to use the
vocabulary or the structure to talk about themselves, giving students ‘think time”
to get ideas or recall experiences, allowing students to write or ask questions
first and then putting away the paper during the subsequent fluency activity. The
activities in this stage such as are describing- using the target language or skills,
doing gap fill activities, doing tailless sentences, correcting sentences and
making a story.

e-

Fluency use: students have a chance to use the new language to communicate
their ideas. Students work toward being able to spontaneously use the language
in different contexts. The teacher in this stage duties are providing a good model
for the activity, providing a clear communication tasks, encouraging students to
ask more questions, noting errors that students make but not correcting in the
moment. The acquired activities such as are retelling stories, doing a role-play,
discussing question, Jigsaw activities (ECRIF, 2015).

B. PDP Stages: PDP stands for Pre- During- Post. In each stage the students do
some activities which suit these stages, as the following:
a- Pre: Students prepare to listen or read they talk about their knowledge or and
experience with the topic of the listening or reading they understand the meaning
of key vocabulary in the text, and they understand what they will listen or read
for in the text before they begin working with it. Students in this stage can make
predictions about what the text will be about. The activities in this stage include
Word splash, Match vocabulary to pictures, Categorize vocabulary under
headings, Predict from a headline, title, group of words, pictures, arrange
pictures in the order to be confirmed or changed after listening to, reading the
text and Talk about the main topic(s)
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b- During: Students focus their attention on the listening or reading text and
complete tasks which develop and deepen their understanding of the text
progressively (i.e., from simpler and more general to more complex and more
specific). They can also do tasks that help them develop specific listening and
reading skills. The activities in during stage include Listen/read and draw,
Answer general information (gist), Listen/read and arrange pictures or events in
order, Listen/read and find the mistakes, Listen/read and answer detail questions,
Listen/read and point and complete a grid
c-

Post: Students extend and integrate the understanding and knowledge they
gained from working with the listening or reading text into other skills areas or
contexts. The activities in the post stage include discussion questions, Roleplays, Make and tell a similar or personal story, Discuss a topic, the issue or the
information in the text, Complete and discuss a noticing task, Speculate about
what happened before or after the events in the text, Speculate about the people
in the text. (algeriatesol. ND

Raimes’s Chart Stages

C.

PCELT adopts Raimes’s chart as a technique of teaching writing. Ramies
(1983: p.21) represents this chart of writing as followed:
1- Writers recognize why they are writing.
2-

They categorize whom they are writing for.

3- They congregate material through observing, brainstorming, making notes or
lists, talking to others and reading.
4- They prepare to go about the task and how to organize the material.
5- They write a draft.
6- They read the draft critically in terms of its content.
7-

They modify.

8-

They prepare more drafts and a final revision.

9- They proofread the errors.

43

The following chart shows the components of Raimes's Chart:

Raimes (1983:6)
As for the role of the teacher in teaching writing, the role of the teacher is not
active but he has to be limited in his teaching. Every time he need not check the
written materials but at some extent, he should guide the students (Raimes, 1983:
p.7).

3.7.6.9 Interaction
Interaction is the communication between the teacher and the students which
goes constantly as initiatory or responsive acts. There are two types of interaction
which are the verbal and the non -verbal interactions (Singh, 2008:p.293).
Linsayand and knight (2006:p.105) state that the teacher and the learner can
interact with each other in a wide variety of ways. Here are some examples of
interaction patterns:
1- Teacher to whole class.
2- Teacher to individual learner in open class.
3- Teacher to individual learner.
4- Learner to learner in open class.
5- Pair work, for example, the class is divided into two halves or small groups of
three or four.
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6- Melee: learner moves around the class and interact at random.

3.7.6.10 Teaching Aids
Dash and Dash (2007:p.122) define teaching aids as follows: "teaching aids
are those materials which are quite helpful in improving the quality of teaching and
learning."
The researcher defines teaching aids as the tools and materials that help the
teachers to deliver the lesson easily and effectively to the students in interesting
ways. As well, she agrees that teaching aids are important in how well a student can
learn. Teaching aids can assist students to learn and understand material faster and
better.

a) The Classification of Teaching Aids
Teaching aids can be classified into four categories as the following:
1- Audio aids: this type of aids help the process of learning as they help the
learner to acquire knowledge through the auditory sense. It includes radio and
tape recorder.
2- Visual aids: this type of aids are very common e.g. charts, pictures, models,
film strips etc. this type helps the learner to acquire knowledge through the
visual sense.
3- Audio visual aids: this is considered sensory aids which help to make the
teaching concrete, effective and interesting. Examples of this type are
television, motion pictures, video films and living objectives etc.
4- Activity aids: in this type of aids, the teachers include all those teaching aids
in which the learner is required to be engaged in some useful activity e.g.
excursions and visits, exhibitions and fairs and experimental and work-shop
(Vanaja, 2004:pp.73-74).

b) Objectives of Teaching Aids
According to Singh (2008:pp.236-237) teaching aids are helpful tools for the
teacher to:
1- Supplement the spoken word.
2- Make social studies real and life-like.

45

3- Develop and improve attitudes and interests.
4- Make learning permanent.
5- Supplement the textbooks.

The Third Section: Attitudes
3.8 Attitudes:
All people have that mental state of readiness toward things in all life
domains, however these attitudes are positive or negative. As for in education,
teachers have attitudes toward their work, teaching.

3.8.1 Definitions of Attitude:
Montano and Kasprzyk (2008:p.71) state, “Attitude is determined by the
individual’s beliefs about outcomes or attributes of performing the behavior
(behavioral beliefs), weighted by evaluations of those outcomes or attributes. Eagly
and Chaiken (1993:p.4) define the attitude by relating the psychological factor with
the concept of evaluation, "attitude is a psychological tendency that is expressed by
evaluating a particular entity with some degree of favor or disfavor. Psychological
tendency refers to a state which is internal to the person, and evaluating refers to all
classes of evaluating responding, whether overt or covert, cognitive, affective or
behavioral. Moreover, Alloport (1935:p.798) defines attitude as a mental and
neural state of readiness, organized through experiences, exerting a directive or
dynamic influence on the individual's response to all

objects and situations with

which is related.
The researcher defines the attitude as a psychological tendency toward lesson

planning that is expressed by evaluating the student-teachers with some degree of
favor or disfavor.

3.8.2 Components of Attitudes
Learning process is regarded as a positive change in the individual's
personality in terms of the emotional, psychomotor (behavioral) as well as cognitive
domains, since when one has learned a specific subject, he/she is supposed to think
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and behave in a different manner and one's beliefs have been distinguished (Kara,
2009:p.54).
According to Sochultsand and Oskump (2005, 9) and Marcic and Daft (2006:
373) attitudes are comprised of three components:
1- Cognitive component: it refers to the beliefs and ideas that one has about the
attitude object.
2- Affective component: it refers to the feelings and emotions that one has
toward the object.
3- Behavioral component: consists of one’s action tendencies toward the object.

3.8.3 Importance of Attitudes
Reid (2003:p.33) states that attitudes are important to us because they cannot
be neatly separated from study. It is a relatively quick series of steps for a student
with difficulty in a topic to move from that to a belief that they cannot succeed in
that topic, that it is beyond them totally and they will no longer attempt to learn in
that area.
The researcher sees that when teacher has positive attitudes, it fastens the
students' learning whereas when the teacher has negative attitudes, it results in
achievement difficulties. So teachers should have positive attitudes toward their
teaching including all its phases planning, implementing and evaluation. In the light
of its importance, the researcher investigates in her study if the student-teachers have
positive or negative attitudes toward lesson planning competency.

3.8.4 The Relationship between Effectiveness and Attitude
Walter Scott says “Success or failure in business is caused more by mental
attitude than by mental capacities” as cited from (Fritz, 2008:p.21).

In general,

one’s effectiveness is judged in large part by how his /her attitude has influenced the
results achieved (Fritz, 2008:p.21). Montano and Kasprzyk (2008: p.71) state that a
person who holds strong beliefs that positively valued outcomes will result from
performing the behavior which have a positive attitude toward the behavior.
Conversely, a person who holds strong beliefs that negatively valued outcomes will
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result from the behavior will have a negative attitude
Stronge (2007:pp. 29-30) summarized the relationship between teachers'
attitudes and effectiveness as follows:
1-

Effective teachers exude positive attitudes about life and teaching.

2-

Effective

teachers

believe

that

extra

hours

spent

preparing

and

reflecting upon instruction are well worth the student outcomes.
3- Promoting and participating in a collegial, collaborative work environment
results in more positive attitudes in teachers.

3.8.5 The Relationship between Lesson Planning Competency and Attitudes
Being competent in one’s job requires the right kind of thinking or feeling
toward it. The teacher is considered competent when he has enough knowledge,
skills and attitudes required to perform in the profession. This can be measured
through performance indicators; measurable behaviors that may prove whether a
competency is fulfilled or not (Abu Sharbin and Tan, 2012: p.15). Moreover, preservice teachers’ incompetence and professional unpreparedness proved to be a
factor, among many others, that can negatively affect the pre-service teacher’s
attitudes toward the teaching profession. Accordingly, the more competent the preservice teacher is, the more positive attitudes he/she establishes toward the teaching
profession (Abu Sharbin and Tan, 2012: p.19).
In the other hand, Clark (1999) sees that competency can be seen as separate
from attitude. While a person may have the competency to perform a task, that does
not necessarily mean he or she will have the desire (attitude) to do so correctly. In
other words, competencies give us the ability to perform, while attitudes give us the
desire to perform.
The researcher sees that attitude and competency are connected with each
other. Once the teacher has positive attitudes toward the competency he is doing, that
means he is a competent teacher. In other word, the teacher loves what he is doing
because he understands it. As for the lesson planning competency, when the teacher
plans his/ her lesson and he has feelings toward his lesson planning, he/ she will be
competent in planning the lesson.
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Summary
Chapter three is divided into three sections. The first section presents the
PCELT as a developmental program. The second section presents the lesson
planning competency whereas the third section presents t h e attitudes toward lesson
planning. The next chapter outlines the methodology of the study.
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Chapter IV
Methodology of the Study
 Research Design of Methodology
 Population of the Study
 Sample of the Study
 Variables of the Study
 Tools of the Study
 Statistical Methods

Chapter IV
Introduction
The purpose of the current study is to investigate the effectiveness of
PCELT on improving lesson planning competency of AUG student-teachers and
their attitudes toward lesson planning competency. This chapter discusses the
procedures the researcher followed throughout the study. It introduces a complete
description of the research design, the population, the sample, the variables, the
tools, the research design, and the statistical techniques.

4.1 Research Design
The researcher has adopted the quasi-experimental method, one group
pretest – posttest design by which she can investigate the effectiveness of
P C E LT on improving lesson planning competency of AUG student-teachers and
their attitudes toward lesson planning.
It is worth mentioning that Bajpai (2011: p.748) points out that t h e quasiexperimental design is an exploratory type of research design and has no control
over extraneous factors. In other words, quasi-experiments focus on a single
treated group and have no control group (Walberg and Subotnik, 2006: p.13).

4.2 Population of the Study
The population of the study consisted of all EFL student-teachers who had
practicum course throughout the second semester of the academic year 2015-2016
at AUG- Gaza.
The total population of the study was (92) according to registration records
of the faculty of education at AUG (2015).

4.3 Sample of the Study
The main sample of the study has been purposively selected by
AMIDEAST whereas the researcher attended the whole course as an observer and
analyzer. It consisted of twenty four EFL student-teachers at AUG.

51

4.4 Variables of the Study
The study includes three variables:
1- The independent variable which is PCELT.
2- The first dependent variable is improving lesson planning competency of
AUG English language student-teachers.
3- The second dependent variable the student-teachers' attitudes toward lesson
planning competency.

4.5 Tools of the Study
To achieve the aims of this study, the researcher used the following tools:
1 - An analysis card
2 - A n attitude scale

4.5.1 Analysis card
To investigate the effectiveness of PCELT in improving lesson planning
competency of AUG English language student-teachers, the researcher has built an
analytic card.

A. Aim of the analysis card
The researcher designed the analysis card to determine the student-teachers'
competency in their lesson plan papers.

B. Sources of the analysis card
The researcher has designed the analysis card in the light of available
literature on lesson planning competency. It’s also reviewed by English supervisors
and teachers.
C. Description of the analysis card
The analysis card is composed of eleven domains, involving thirty one items as
shown in table (1). The researcher built the analysis card items taking into account
experts' opinions.
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Table (1)
Description of the analysis card

No.
1234567891011-

No. of
items
2
2
3
5
2
2
4
2
3
2
4
31

Domains
Action points
Language points
Language skills
Objectives
Preliminary consideration
Anticipating difficult aspects
Procedures
Stages
Interaction
Time
Teaching aids
Total

It is apparent from table (1) that the first domain, action points, consists
of two items. The second domain, language points, consists of two items. The third
domain, language skills consists of three items. The fourth domain, objectives,
consists of five items. The fifth domain, preliminary consideration, consists of two
items. The sixth domain, anticipating the difficult aspects and suggestion, consists of
two items. The seventh domain, procedures, consists of four items. The eighth domain,
stages, consists of two items. The ninth domain, interaction, consists of three items.
The tenth domain, time, consists of two items. Finally, the eleventh domain, teaching
aids, consists of four items.

D. The Validity of the Analysis Card
Al-Agha (1996: p.118) states that validity refers to the degree in which the
test or other measuring device is truly measuring what is intended to measure.
The validity of the analysis card has been checked as follows:
b) The Referee Validity
The

analysis card was

introduced

to

experts

in

English

language

methodology, English supervisors, and experienced teachers. See (appendix D).
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The items of the analysis card were modified according to their recommendations.
c)

Internal Consistency Validity of the Analysis Card
To verify the internal consistency of the analysis card, the researcher has

measured the Pearson's correlation coefficient between:
a)

The score of each item and the total score of its domain.

b)

The score of each domain with the total score of the analysis card.
The following table outlines the Pearson's correlation coefficient between the

score of each item and the total score of its domain.
Table (2)
Pearson Correlation Coefficient for each item with the Total Score of Its Domain

NO.

Sig. level

NO.

1

Pearson
Correlation
.660

Sig. level

17

Pearson
Correlation
.544

0.01

2

.870

0.01

18

.595

0.05

3

.746

0.01

19

.825

0.01

4

.632

0.05

20

.567

0.05

5

.565

0.05

21

.762

0.01

6

.635

0.05

22

.531

0.05

7

.582

0.05

23

.527

0.05

8

.591

0.05

24

.703

0.01

9

.286

-

25

.535

0.05

10

.516

0.05

26

.551

0.05

11

.553

0.05

27

.527

0.05

12

.632

0.05

28

.647

0.01

13

.524

0.05

29

.629

0.05

14

.583

0.05

30

.797

0.01

15

.533

0.05

31

.763

0.01

0.05

"r" table value at df (13) and sig. level (0.05) = 0.514
"r" table value at df (13) and sig. level (0.01) = 0.641

Clearly there is a statistically significant correlation between each item and
the total score of its domain. This means that the analysis card is highly internally
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consistent. In other words, the analysis card is valid so it can be used as a tool of the
study.
The researcher also made sure of the correlation between the score of the
eleven domains with the total score of the analysis card as shown in table (3).
Table (3)
Pearson Correlation Coefficient for the Score of each Domain from the Analysis Card
with the Total Score of the Analysis Card and each Domain with Other Domains

Domains

Pearson Correlation

Sig. level

Action points

0.590

0.01

Language points

0.769

0.01

Language skills

0.755

0.01

Objectives

0.516

0.05

Preliminary consideration

0.651

0.01

Anticipating difficult aspects

0.588

0.05

Procedures

0.770

0.01

Stages

0.543

0.05

Interaction

0.756

0.01

Time

0.671

0.01

Teaching aids

0.878

0.01

"r" table value at df (13) and sig. level (0.05) =0.514
"r" table value at df (13) and sig. level (0.01) = 0.641

As shown in table (6), there is a correlation between the domains and the
total degree, and each domain with the other domains shows a high internal
consistency of the analysis card which reinforces the validity of the analysis card.

E. The Reliability of the Analysis Card
The reliability of the analysis card, it has been checked in three ways:
agreement of the analyzers, Cronbach Alpha and Split-Half method.
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b) Agreement of the Analyzers
To find the reliability of the analyzers correction of analysis card, the
researcher used the agreement method of analyzers (the researcher and another
experienced English teacher) to calculate of the reliability.
Each analyzer worked independently, and the analyzers used the same scale
to record the performance of ten student-teachers. In addition, the researcher and
the experienced English teacher ended their register in the same time which was
set at the end of PCELT. In the light of the analyzers’ analysis, the reliability of
the analysis card was measured by using the Equation of Cooper.
.100%

Table (4)
Percentage of agreement between Analyzers to Assess the Reliability of the
Analysis Card
Student-teacher

No. of
items

Points of
agreement

Disagreem
ent points

Percentage
of reliability

Student-teacher 1

29

26

3

89.65

Student-teacher 2

29

23

6

79.31

Student-teacher 3

29

25

4

86.20

Student-teacher 4

29

27

2

93.10

Student-teacher 5

29

25

4

86.20

Student-teacher 6

29

25

4

86.20

Student-teacher 7

29

23

6

79.31

Student-teacher 8

29

26

3

89.65

Student-teacher 9

29

24

5

82.75

Student-teacher10

29

23

6

79.31

Total Reliability percentage of the Card

85.16

According to Table (4), the researcher found that the total reliability of the
analysis card was (85.16) which is highly reliable.
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c) Cronbach Alpha
The test is reliable when it gives the same results if it is reapplied in the
same conditions (Al-Agha and Al-Ostaz, 2004: p.108). The reliability of the analysis
card was measured by Cronbach Alpha and the Spilt- Half techniques.
Table (5)
Reliability Cronbach Alpha Coefficient of the Analysis Card

Cronbach Alpha Technique
Domain

Total

Correlation

Action points

2

0.763

Language points

2

0.744

Language skills

3

0.715

Objectives

5

0.675

Preliminary consideration

2

0.726

Anticipating difficult aspects

2

0.309

Procedures

4

0.840

Stages

2

0.761

Interaction

3

0.717

Time

2

0.588

Teaching aids

4

0.702

Total

31

0.685

It is clear from table (5) that the ranges of reliability of the analysis card is
(0.685) which is suitable for conducting such study. Accordingly, the analysis card is
reliable and ready to be applied.

d) Split Half Technique
This technique depends on splitting the test into two parts; calculating the
correlation between the parts, and then making a correction for the correlation
coefficient by Spearman Brown Prophecy Formula (Abu Hattab and Sadeq: 1980,
p.14).
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Table (6)
Reliability Split- Half Coefficient of the analysis card
SPILT –HALF TECHNIQUE
Domain
Total
4
Action points
2
Language points
3
Language skills
5
Objectives
2
Preliminary consideration
2
Anticipating the difficult aspects
4
Procedures
2
Stages
3
Interaction
Time
2
Teaching aids
4
Total

31

Before

After

0.585

0.723

0.422

0.582

0.482

0.616

0.528

0.671

0.570

0.726

0.186

0.309

0.783

0.850

0.571

0.671

0.405

0.440

0.422

0.588

0.585

0.723

0.519

0.674

According to tables (5) and (6), the analysis card is proved to be reliable.
Cronbach Alpha coefficient is (0.910) and the Spilt- half coefficient is (0.674), that
indicates the analysis card is available to be applied in the study.

4.4.2 Attitude Scale
To measure the attitudes of EFL student-teachers toward lesson planning
competency, an attitude scale has been built.

A. The Aim of the Attitude Scale
In this study, the attitude scale was used before and after the experiment to find
any change in student-teachers' attitudes toward lesson planning competency after
applying PCELT course.

B. The Sources of the Attitude Scale
The attitude scale is designed by the researcher based on extensive reading
of the related literature. After discussing the related literature and the previous
studies related to the problem of the study and opinions of English language
supervisors and school teachers, the researcher built the attitude scale, which is
constructed of four domains:
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C. Description of the Attitude Scale
The attitude scale consisted of two domains and includes sixteen items.
Table (7)
Items of the Attitude Scale
NO.

Domains

NO. of Items

1

The importance of lesson panning

5

2

The teacher regularity in lesson planning

4

3

The effectiveness of lesson planning on the students

3

4

The effectiveness of PECLT on lesson planning

4

Total

16

D. The Validity of the Attitude Scale
In order to test the validity of the attitude scale, the researcher used the
referee’s validity and the internal consistency validity as follows:

a) The Referee Validity
The attitude scale was introduced to a group of specialists referee at
universities in English language, curricula and teaching methods. The items of
attitude scale were modified according to their recommendations. See(Appendix D ).

b) The Internal Consistency Validity
The internal consistency validity indicates the correlation of the score of each
item with the total score of the attitude scale (Al-Agha, 1996: p.121). The internal
consistency validity also indicates the correlation of the score of each item with
the total score of the domains by using Pearson correlation.
To verify the internal consistency of the attitude scale, the researcher has
measured the Pearson's correlation coefficient between:
a)

The score of each item and the total score of its domain.

b) The score of each domain with the total score of the attitude scale.
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Table (8)
Pearson Correlation Coefficient of each Item from the Attitude Scale with the
Total Score of Its Domain
Pearson
Sig.level
Correlation

No.

Item

1.

I think my teaching can’t succeed without lesson
planning
I feel that lesson planning wastes my time
I think lesson planning makes the teaching process to
get traditional
Lesson planning develops my teaching in a better way
Lesson planning clarifies to me objectives and how to
assess it
I plan for my lesson every day
I write my lesson accurately
I write my lesson plan according to determined
criteria
During the class, I fulfill all my duties I set in my
lesson plan
Lesson planning affects my students positively
Lesson planning doesn’t develop my students creative
thinking
Lesson planning isn't appropriate for the intelligent
students and these who suffer from learning
difficulties
Lesson planning gets my students to be bored
PCELT develops my lesson planning
PCELT helps me to apply my lesson plan in the class
I'll plan my lessons according to the PCELT standards
PCELT gets me to know that teaching can't succeed
without lesson planning

2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.

13.
14.
15.
16.
17.

0.589

0.05

0.520

0.05

0.616

0.01

0.600

0.01

0.826

0.01

0.650
0.703

0.01
0.01

0.579

0.05

0.694

0.01

0.681

0.05

0.663

0.01

0.629

0.01

0.551
0.601
0.797
0.791

0.05
0.05
0.01
0.01

0.779

0.01

"r" table value at df (13) and sig. level (0.05) = 0.514
"r" table value at df (13) and sig. level (0.01) = 0.641

The results of table (8) show that the values of these items were suitable,
highly consistent and valid so the attitude scale can be used as a tool of this study.
The researcher also made sure of the correlation between the each domain with
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the total degree of the attitude scale as shown in table (9).
Table (9)
Pearson Correlation Coefficient for each Domain with the Total Score of the
Attitude Scale

NO.

Pearson

Domains

Correlation

Sig. level

1-

The importance of lesson panning

0.804

0.01

2-

The teacher regularity in lesson planning

0.536

0.05

3-

The effectiveness of lesson planning on the students

0.574

0.05

4-

The effectiveness of PECLT on lesson planning

0.822

0.01

"r" table value at df (13) and sig. level (0.05) = 0.514
"r" table value at df (13) and sig. level (0.01) = 0.641

As shown in table (9), there is a relation correlation between each
domain and the total score of the attitude scale. It can be concluded that
the attitude scale is highly consistent and valid as a tool for the study.

The Reliability of the Attitude Scale
In this study, the reliability of the attitude scale was measured by Cronbach
Alpha as shown in table (10).
Table (10)
Reliability Coefficient of the Attitude Scale
Cronbach Alpha Technique
Domain

Total

Cronbach Alpha

Total

16

0.820

It is clear from table (10) that the ranges of reliability of the analysis card is
(0.820) which is suitable for conducting such study. Accordingly, the attitude scale is
reliable and ready to be applied.
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4.6. Statistical Analysis
The researcher used the following statistical processing:
1- Spearman correlation was used to determine the internal consistency validity of
the analysis card items and attitude scale items.
2- Cronbach Alpha technique was used to confirm the reliability of the
analysis card items and attitude scale items.
3- Split-Half technique was used to ensure the reliability of the analysis card
items.
4- T-Test Paired Sample has been used to figure out any statistical differences
between the pre and post applications of the analysis card and the attitude scale.
5- Eta Square has been used to check the effect size of the significant
differences between the two applications.

Summary
This chapter shows the statistical analysis which the researcher follows
throughout the study. The next chapter shows results analysis and discussion in
addition to the suggestions and recommendations.
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Chapter V
Results, Discussions, Suggestions and Recommendations
Introduction:
This study aims at investigating the effectiveness of PCELT on developing the lesson
planning competency among AUG student-teachers and their attitudes toward lesson
planning competency. This chapter shows the statistical treatment of the results, discussions,
description of results and recommendations.

5.1. Answer of the First Question
The first sub question says "What is the lesson planning competency that should be
improved among AUG PCELTers?"
To answer this question, the researcher adopts PCELT lesson plan form, see (appendix
C), which contains the elements of the lesson plan that lead the teacher to be component at
lesson planning. The elements of PCELT lesson plan include:
1- Action points: the action points from the last practice session and how the PCELTer
will achieve it in his/ her next practice teaching.
2- Language points: they include the specific vocabulary, grammar points- from
meaning and use, pronunciation point, specific phrase and cultural points.
3- Language skills: the primary skills of English such as (speaking, listening, reading
and writing) and the other skills that help students in learning such as (Grammar, lexis
and pronunciation).
4- Objectives: They should be specific and observable of the student’s behavior.
5- Preliminary consideration: the vocabulary, grammar, information/ skills that the
students already know in relation to the current planned lesson
6-

Anticipating difficult aspects and the ways to avoid the problems: the aspects of the
lesson that the students might find it difficult or challenging and the expecting
solution.

7-

Procedures: the methods and activities that the PCELTer states in his lesson plan to
conduct it in the practice teaching session.
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8- Stages: ECRIF formula for grammar and speaking, PDP formula for reading and
listening and Raimes's chart for writing.
9- Interaction: T-S, S-S and S-SS.
10- Time: the determined minutes for each procedure.
11- Teaching aids: the materials needed to conduct the procedures in a good and an easy
way.

5.2.

Answer of the Second Question
The second question is stated as "Are there no statistically significant differences at

level (α≤0.05) between mean scores of EFL student-teachers on the pre and post applications
of the analysis card, in favor of the post application?" .
Therefor the second hypothesis is stated as "There are no statistically significant
differences at level (α≤0.05) between mean scores of EFL student-teachers on the pre and
post applications of the analysis card, in favor of the post application".
To answer this question and to test this hypothesis, the researcher used T-test Paired
Sample to show if there are differences between the sample's performances on the pre and
post applications of the analysis card.

Normal Test
The researcher uses ( 1- sample Kolmogorov- Smirnov) to investigate the distribution
of data if it is normal or not. Accordingly, if the data is distributed normally, T- test is
supposed to be used to measure the differences. Table (11) illustrates the results.
Table (11)
The Results of Normal Distribution Test (1- Sample Kolmogrov- Smirnov)

NO.

Tool

N

Z. value

Sig.value

1

Analysis Card

31

0.191

0.147

2

Attitude Scale

17

0.157

0.132

The results show that the data are distributed normally, so the researcher is able to use
T- test to measure the differences.
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The table (12) illustrates the results of these differences
Table (12)
T test Paired Sample Results of Differences between Pre and Post Applications of the
Analysis Card and total score of the Analysis Card
Std.
t
Sig.value Sig.level
Deviation
1.259
10.857
0.01
1.239
0.000

Analytic card

Applied

N

Mean

Action points

Pre
Post

24
24

2.750
6.666

Language points

Pre
Post

24
24

4.500
6.500

1.318
1.888

4.254

0.000

0.01

Language skills

Pre
Post

24
24

7.125
9.541

1.596
2.186

4.373

0.000

0.01

Objectives

Pre
Post

24
24

10.625
15.416

2.060
3.658

5.591

Preliminary
consideration

Pre
Post

24
24

4.375
6.750

1.438
1.916

4.854

Anticipating the
difficult aspects

Pre
Post

24
24

5.125
7.375

1.261
2.060

4.562

Procedures

Pre
Post

24
24

9.083
13.833

2.535
2.160

6.986

Stages

Pre
Post

24
24

4.166
7.250

1.578
1.073

7.412

Interaction

Pre
Post

24
24

7.208
9.833

2.021
2.014

4.507

24
24

4.416
6.708

1.017
1.517

6.144

Pre

24

8.833

1.685

Post

24

12..708

1.488

Pre

24

68.208

8.402

Post

24

102.583

5.182

Time

Teaching aids
Total

Pre
Post

8.442
17.857

0.000

0.000
0.000
0.000
0.000
0.000
0.000
0.000
0.000

0.01
0.01
0.01
0.01
0.01
0.01
0.01
0.01
0.01

“T” table value at (23) d f. at (0.01) sig. level equal 2.76

It is apparent from table (12) that mean score of the sample's post application is
(102.583) which is higher than their mean score in the pre application (68.208). T- Value is
(17.857) which indicates that there are statistically significant differences between the mean
scores on the sample on the pre and post applications of the analysis card.
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The significant differences state that the results of the post application of the analysis
card are higher than those of the pre application. This is attributed to the PCELT which
helped in supporting the EFL student-teachers in their planning. To sum up, this hypothesis is
refused.

5.3.

Answer of the Third Question
The third question is stated as "What is the effect size of PCELT on improving the

lesson planning competency among AUG student-teachers?" .
Therefore, the third hypothesis is stated as "The effect size of PCELT on improving
the lesson planning competency among AUG student-teachers is less than (0.14) as measured
by ETA Square".
To answer this question and to test the hypothesis, the researcher used Cohen's "d" and
Eta square "η". Table (13) shows the referee table of η2 and d.
Table (13)
Referee Table of η2 and d
Effect Size
Small

Medium

Large

Very Large

η2

0.01

0.06

0.14

0.20

D

0.2

0.5

0.8

1.0

Test

(Afana, 2000: p.42)
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Table (14)
"T" Value, Eta Square "η2", and "d" for Each Domain and the
Total Degree of the Analysis Card
t- value

η2

d

Effect size

Action points

10.857

0.837

4.528

Very large

Language points

4.254

0.440

1.774

Very large

Language skills

4.373

0.454

1.824

Very large

Objectives

5.591

0.576

2.331

Very large

Preliminary consideration

4.854

0.506

2.024

Very large

4.562

0.475

1.902

Very large

Procedures

6.986

0.679

2.913

Very large

Stages

7.412

0.705

3.091

Very large

Interaction

4.507

0.469

1.879

Very large

Time

6.144

0.484

2.562

Very large

Teaching aids

8.442

0.756

3.520

Very large

17.857

0.933

3.723

Very large

Domain

Anticipating the difficult aspects

Total

Table (14) shows that there is a very large effect size for each domain in comparison
with the total score of the analysis card according to the referee table (13). This means
that the PCELT has a very large effect on improving the lesson planning competency
among AUG EFL student-teachers. To sum up, this hypothesis is refused.
The results of the first hypothesis and second one are in line with the results of
Britton and Seckin’s (2013), Rehman, et al (2011), AL-Mekhlafi’s, (2007), Aburezeq’s
(2012) and Dahlan’s(2012).
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5.4.

Answer of the Fourth Question
The fourth question is stated as "Are there statistically significant differences

at level (α≤0.05) between mean scores of EFL student-teachers on the pre and post
applications of the attitude scale in favor of the post application".
Therefore the third hypothesis is stated as "There are no statistically
significant differences at level (α≤0.05) between mean scores of EFL student-teachers
on the pre and post applications of the attitude scale in favor of the post application".
To answer this question and to test this hypothesis, the researcher used T-test
Paired Sample to show if there are differences between the sample's performances on
the pre and post applications of the attitude scale.
Table (15) illustrates the results of these differences.
Table (15)
T test Paired Sample Results of Differences between pre and post Applications of
the Attitude Scale and total score of the Attitude Scale
Std.

Criteria

Applied

N

Mean

The importance of lesson

Pre

24

12.375

2.142

planning

Post

24

15.500

3.134

The regularity of lesson

Pre

24

16.000

1.693

planning

post

24

17.041

1.428

9.166

1.736

10.791

2.484

The effectiveness of
lesson planning on the
students
The effectiveness of
PCELT on lesson planning

Total

Pre
post

Pre
post

24
24

24

15.166

24

17.666

Deviation

3.841
1.761

Pre

24

51.833 5.321

post

24

61.000 4.662

“T” table value at (23) d f. at (0.01) sig. level equal 2.76
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t

Sig. value Sig. level

4.032

0.000

0.01

2.303

0.000

0.01

2.627

0.000

0.01

2.898

0.000

0.01

6.347

0.000

0.01

It is apparent from table (15) that the mean score of the sample's post
application is (61.000) which is higher than their mean score in the pre application
(51.833). T-value is (6.347) which indicates that there are statistically significant
differences between the mean scores of the sample on the pre and post applications
of the attitude scale.
The significant differences state that the results of the post application of the
attitude scale are higher than those of the pre application. This is attributed to the
PCELT which helped in supporting the EFL student-teachers' attitudes toward lesson
planning competency. As a result, this hypothesis is refuse
The results of the third hypothesis are in line with the findings of Gamzeand
Howard’s (2009) and Kaufmanand Sawyer’s (2004).

5.5. Answer of the Fifth Question
The fifth question is stated as "What is the effect size of PCELT on improving
positive attitudes toward lesson planning competency among EFL student- teachers is less
than (0.14) as estimated by ETA Square."
To calculate the size effect, the researcher used Eta square "η2" and "d" size effect:

Table (16)
"T" Value, Eta Square " η 2 ", and "d" for each Domain of the Attitude Scale
and the Total Score of the Attitude Scale
Domain

t value

η2

D

Effect size

The importance of lesson panning

4.032

0.41 1.68

Very large

The teacher regularity in lesson planning

2.303

0.19 0.96

Large

The effectiveness of lesson planning on the students

2.627

0.23 1.09

Very large

The effectiveness of PECLT on lesson planning

2.898

0.27 1.21

Very large

6.347

1.1

Very large

Total
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2.65

Table (16) shows that there is a large effect size for each domain in
comparison with the total score of the attitude scale. This means that the PCELT has
a large effect on improving the positive attitudes toward lesson planning
competency among AUG student-teachers. As a result, this hypothesis is refused.

5.6. Discussion
The study is conducted to investigate the effectiveness of PCELT on
improving lesson planning competency of EFL student-teachers and their attitudes
toward lesson planning competency. To achieve this aim, the researcher used the
quasi- experimental approach (one group) with pre and post applications of the
analysis card to investigate the effectiveness of PCELT on improving lesson
planning competency among EFL student-teachers.
In relation to the study's hypotheses, the findings can be summarized as follows:
1- There were statistically significant differences between the mean scores of
EFL student-teachers on the pre and post applications of the analysis card in
favor of the post application.
2- PCELT had a great effect on improving the lesson planning competency
among EFL student-teachers.
3- There were statistically significant differences between the mean scores of
EFL student-teachers on the pre and post applications of the attitude scale in
favor of the post application.
4- PCELT had a great effect on improving positive attitudes toward lesson
planning competency among EFL student-teachers.
The researcher attended all the PCELT sessions held at Al-Azhar UniversiyGaza, so she noticed the great interest that the student-teachers had during the
implementation of PCELT. Moreover, the results of the current study prove that
PCELT deserves to be a universal program applied in most countries of the world.
The results indicate the importance of PCELT on improving the lesson
planning competency of the student-teachers and their attitudes toward lesson
planning competency. PCELT's high effectiveness on improving lesson planning
competency emerges from how developed its methods are, and how professional
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their trainees are. In the other hand, the low performance of the PCELTers in the pre
test and scale is attributed to the weakness of the educational courses at AUG.
Barzag (2004: p.213) states that in different Palestinian and regional studies, teachers
claimed that the educational courses have less relevance to the practicum experience
or the contextual ethos of teaching, as well as, most of the courses have different
tittles yet overlapped content.
The strengths of PCELT , that make it has great effect on developing studentteachers lesson planning competency and the attitudes toward it, are the following:
-

Offering help with specific queries to the student-teachers through its guided
sessions in which there are trainers who help the PCELTers and assess them
with their individual training needs.

-

Presenting the awareness sessions that help the PCELTers to increase the
positive attitudes toward lesson planning

-

Training the PCELTers in the sample lesson plans which help them to be
component in setting a lesson plan.

-

Assessing the PCELTers' lesson plan forms with the written feedback in
which they develop their lesson planning.

-

PCELT enriches the student-teachers with reflection sessions that help them
to assess and improve their lesson plans.

-

Training the PCELTers with cooperation learning method which helps them
in assessing and improving their lesson plans.
Although there are no previous studies conducted on PCELT, there are

studies conducted on programs are similar to PCELT such as Seckin’s (2013) study,
Abuiyada’s (2013) study, Dahlan’s (2012) study, Dikici and Yavuzer’s (2006) study.
These studies investigated the effectiveness of similar factors to PCELT on
improving lesson planning. Moreover, the results of these studies agree with the
results of the current study.
Besides, the PCELTers' responses on the attitude scale proved that PCELT
affects on their attitude toward lesson planning competency. The results show that
they have positive attitudes toward lesson planning after implementing PCELT.
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This result agrees to some previous studies similar to PCELT such as
Gamzeand Howard’s (2009) and Kaufmanand Sawyer’s (2004) which investigated
how some programs similar to PCELT affect the teachers’ attitudes. In addition,
those programs' results show that these programs affect the teachers' attitudes
positively.

5.7. Recommendations
In the light of the study results, the researcher offers recommendations to
improve student- teachers' lesson planning competency and their attitudes toward it.
The researcher's recommendations are given to:
A) College of Education at AUG
1- College of Education at AUG should adopt the PCELT lesson plan form
which can improve the student-teachers' lesson planning competency

and

attitudes toward it during the practicum period.
2- College of Education at AUG should guest PCELT and encourage the
student-teachers to have courses of PCELT.
B) EFL supervisors
1- EFL supervisors have to shift their interest from the traditional form in
planning to new modern forms that improve the student-teachers' competency
in planning, such as PCELT lesson plan form.
2- EFL supervisors should encourage student-teachers to adopt PCELT lesson
plan form.
C)

EFL student-teachers
1- They should seek opportunities to take courses of PCELT.
2- They should adopt PCELT lesson plan forms that develop their lesson
planning competency and their attitudes toward it.
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5.8. Suggestions for Further Studies
In the light of the study results and recommendations, the researcher makes
some suggestions for further studies. Researchers may:
1- conduct studies related to the effect of PCELT on improving other teaching skills
and competencies.
2- suggest practical programs similar to PCELT to develop the student-teachers' teaching
competencies and attitudes toward it.
3- conduct studies related to other strategies in order to develop student-teachers'
teaching competences.
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أبو رزق ر,رابتهو )(2012رأثو راسووتاماترنول ج ا و راجرووا زفراجتة في وكراووارطلرو اراجلياووكراجة يةو طرطهو زفراجتالو ر
جتمزيسرط دفراجيغوكراج ي وكرتانه تو نهحرها تو رةوتدافرن ي ة وكلراجةهيوكراجمتج وكرجتراو ةراجت ي يوكر را ط وكر
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تاجة اكلر (46)1ر
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ليغكرأالا كرااردتجكراالط زاتراج ي كراجةتامفلرطهيكرا ط كراجش زقكلر)1(4ل ر
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Appendices

Appendix (A)
Analysis Card
Al-Azhar University, Gaza
Deanship of Postgraduate Studies
Faculty of Education
Department of Curricula and Methods of Teaching
Student Teacher Name:
……………………………….
School: ……………………………………….
Grade: ………………………………………...
No.

Item

Degree of Performance
1
2
3
4
5

First: action points
1.

Participant copies the action points related to the lesson.

2.

Participant states the strategy that achieves the action point.

Second: Language Points
3.

Participant lists the language points that suit to the
lesson.

4.

Participant writes detailed notes that describe the language
points (the meaning, form and use of language to be covered
in the lesson).

Third: Language Skills
5.

Language skills are related to the lesson.

6.

Participant adapts the primary language skills and the others
which will help the students.

7.

Language skills are related to the language points.

Forth: Objectives
8.
9.

Participant states specific objectives.
Participant states well-formed lesson objectives.
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10.

Participant states measurable objectives.

11.

Participant selects learning objectives related to lesson
content.

12.

Participant writes objectives for lesson stages and activities.

Fifth: Preliminary Consideration
13.
14.

Participant copies that if the students are familiar with the
strategies of the skills the teacher will adapt in the lesson.
Participant copies the relevant information that students are
likely to bring to the lesson.

Sixth: Anticipating the Difficult Aspects
15.

Participant lists the expected challenges that might face the
students in the
Lesson.

16.

Participant lists the suggestion for how the challenges can be
overcome.

Seventh: Procedures
17.

Participant relates the lesson to the lessons that both precede
and follow it.

18.

Participant prepares notes for explanation, guiding and
checking question.
19. Participant details teacher behavior in the light of the stages.
20.

Participant details student’s behavior to clarify what they will
be doing in the light of the stages.

Eighth: Stages
21.

Participant stages the lesson following ECRIF, PDP or
Raime’s in the light of the skill included in the lesson.

22.

Participant follows the rules of staging.

Ninth: Interaction
23.

Participant details students' interaction patterns.

24.

There are enough s-s interactions during the lesson.

25.

There are enough s-t interactions during the lesson.
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Tenth: Time
26.

Participant allocates a possible time to every stage of the
lesson.

27.

The allocated time is appropriate to the skill and the teaching
aid used with this skill

Eleventh: Teaching Aids
28.
29.

Participant plans the use of visuals: the board, pictures and
poster, etc.
Participant prepares professional lesson materials.

30.

Participant selects the aids related to the lesson.

31.

Participant uses the aid in appropriate time.
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Appendix (B)
Attitude Scale
Al-Azhar University, Gaza
Deanship of Postgraduate Studies
Faculty of Education
Department of Curricula and Methods of Teaching

The researcher is conducting a study entitled " The Effectiveness of PCELT on

Developing Student- Teachers' Lesson Planning Competency at AUG and their
Attitudes toward it" to obtain a Master Degree in Curriculum and Methodology. So you
are kindly requested to cooperate carefully with is attitude scale in order to help in
measuring your attitudes towards lesson planning competency by answering it's items.

Your answers will be confidential and used for the study purpose only. Note:
1) Refers to strongly disagree
2) Refers to disagree
3) Refers to neutral
4) Refers to agree
5) Refers to strongly agree
The Researcher
Soha Ismail Alhaloul
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Attitude Scale
No. Item

1

First: the importance of lesson panning
1.
2.
3.
4.
5.

I think my teaching can’t succeed without lesson
planning
I feel that lesson planning waste my time
I think lesson planning makes the teaching process
to get traditional
Lesson planning develops my teaching in a better
way
Lesson planning clarifies to me objectives and how
to assess it

Second: the teacher regularity in lesson planning
6.

I plan for my lesson every day

7.

I write my lesson accurately

8.
9.

I write my lesson plan according to a determined
criteria
During the class, I fulfill all my duties I set in my
lesson plan

Third: The effectiveness of lesson planning on the students
10.
11.
13.

Lesson planning affects my students positively
Lesson planning doesn’t develop my students
creative thinking
Lesson planning gets my students to be bored

Forth: The effectiveness of PECLT on lesson planning
13.

PCELT develops my lesson planning

14.

PCELT helps me to apply my lesson plan in the class

15.

I'll plan my lessons according to the PCELT
standards
PCELT gets me to know that teaching can's succeed
without lesson planning

16.
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2

3

4

5

Appendex(C)
PCELT Lesson Plan Form
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Appendix (D)
Referee Committee

The name

Jaber Abu Shaweesh

Position

Doctor of Applied

Place of Work

Al-Quds Open University

English Linguistic

Mohamoud Abu

Head of UCAS Center

College of Applied Science and
Information

Jalmbo
Rana Saqer

Program Manager

AMIDEAST

Mohammed Ateya

PH.D in Methodology

Al-Aqsa University
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الملخص باللغة العربية
فعالية برنامج بيسلت في تنمية كفاءة تخطيط الدرس لدى الطلبة المعلمين في جامعة األزهر
كفاءة واتجاههم نحو تخطيط الدرس
إعداد:
سها اسماعيل عيد الهلول
هددت ا درتسد ددت رف ا د أ درددن مج د ل د تن لة ددفا ددط ط ةددت د
در اف ةن ط ج تادت دزههد و مجد
د

دط ط ةدت دطهد هحو فدء د

ط

ددة درددتسل رددتط در ف ددت

ط

دة دردتسل وز د د

رد طدو

تدم در حن در ه ي ط درق ئو عفدن ته ءعدت ودةدت ل ا د س فدط وماد لادتت نء دا عة دت درتسد دت

تن ( )24ط ر تاف طو دا ة سهو ل

يقت صتيت تن ل دزتتي دا دط در د ءط در دلدم در ف فقدةن دط

ل تن در لةت درا فةت له تات دزههد

دط در صدل درتسد دط در د ط تدن دراد م درهد تاط ()2015-2016

و درفغت دال هفةزيت
ر فقةددأ م د د
تقة ل دطه ر

درتسد ددت طددو ط ةددأ در ق د ية

ددت در ففةددل رن د

ة درتسل عفن عة ت درتسد ت ل ط ةدأ در د تن ولادت ط ةقدك وطندءر در د تن تدن

 120د عت و ددت طددو تا رهددت در ة د
رف ئن دض ت درن ر طو د
تق وج

در رةددت :ل

ط

ددة درددتسل و

دةصد ئة ل ا د س " " راة ددةن تد ط

تدم تا تل دسط

ءر ومر د

لة

ةن وةهددو دزجد رف ء ددل

و د و و در هزئدت در صد ةت رف فقدأ تدن

دزدود

وطء فا درتسد ت درن در ئن در رةت:
 -1طءجدت د وق د ددردت دةصد ئةت ع دت ( )α ≤ 0.05دط ل
ت ء د ط دسجد

در ف ددت در اف ددةن رغددت د هفةزيددت ددط در

دت در ففةدل رن د

ةددأ درق فددط ودر

ط

دة دردتسل لدةن

ةددأ در اددتت رصد ر در

ةددأ

در اتت
 -2طءجت
دسج

وق د ددرت دةص ئةت ع ت ( )α ≤ 0.05دط تقةد ل دطهد

در ف ت در اف ةن رغت د هفةزيت ط در

 -3ةهو مج ل تن لة فا ط ط ةت
( )0 14ل ر

ةأ درق فط ودر
ط

ةأ در اتت رص ر در

ةأ در اتت

ة درتسل رتط در ف ت در اف ةن رفغت د هفةزيت معفدن تدن

ت ر ا تل ت لم دي

 -4ةهو مج ل تن لة فا ط ط ةدت دالطهد
معفن تن ( )0 14ل ر

دة دردتسل ردتط در ف دت در اف دةن رفغدت د هفةزيدت

فدء ط

ت ر ا تل ت لم دي

و ط ضء هذ در ئن مو ا درتسد ت در ؤ
دضد ت دردن درد د ةدا درتسد ددت دجد د دسد د
دالطه ه

ط

دة دردتسل لدةن ت ء د ط

در لءيت لأادذ ل د تن لة دفا لادةن دالع د س
طن ةفةدت ت ط دت ل د تن در ة دفا تددن مجدل طازيددز

درفتي ت ط در لةت.
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ج تاددددددددددددت دزههدددددددددددد  -ددددددددددددز
درافةددددددددددد

ع ددددددددددد د درتسد ددددددددددد

فةدددددددددددددددددددددددددددددت در لةدددددددددددددددددددددددددددددت
دددو در ددد هن وم ددد رة در دددتسي

ط ة
ا رةت ل تن لة فا ط ط ةت
درتسل رتط در ف ت در اف ةن ط ج تات دزهه
ط ة درتسل
ودطه هحو فء

إعداد الباحثة
سها إسماعيل عيد الهلول

إشراف الدكتورة
سمر سلمان أبو شعبان
م

تتا هذ در

رت د ن ال ر

در هن وط ق در تسي
ج تات دزهه  -ز

در ش سك

ف درفصءل عفن دسجت در ج ة
فةت در لةت  -ج تات دزهه ز

2016-1437

ط در هن وم رة در تسي

تن

