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Abstract
The Effectiveness of Using portfolios on Developing Tenth Graders' Paragraph Writing Skills
in Gaza Schools.

This study aimed to investigate the effectiveness of using portfolios on developing tenth graders'
paragraph writing skills in Gaza schools. The sample of the study was randomly chosen. The
sample consisted of 72 female students of tenth graders. It was divided into two groups, an
experimental group and control group. The experimental group consisted of 36 students and a
control group consisted of 36 students. The researcher used one tool, pre-post achievement test. The
researcher applied the pre-test before starting the experiment, the results showed that the two groups
were equivalent in their previous learning and achievement. After that the portfolio method was
used to teach the experimental group, whereas the ordinary method was used with the control
group. The two groups were tested again in paragraph writing skills after the application of the
experiment. The results were statistically analyzed. The study findings revealed that there were
statistically significance differences between the mean scores attained by the experimental group
and those by the control group in favor of the experimental group. This is due to the portfolio
method used.
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ممخص الدراسة
أثر استخدام ممفات اإلنجاز في تطوير مهارات كتابة الفقرة لدى طالبات الصف العاشر في مدارس غزة
تهدف هذه الدراسة إلى التعرف عمى أثر استخدام ممفات اإلنجاز في تطوير مهارات كتابة الفقرة لدى طالبات
الصف العاشر في مدارس قطاع غزة .لقد تم اختيار العينة عشوائياً ,حيث اشتممت عينة الدراسة عمى  27طالبة
في الصف العاشر حيث قسمت إلى مجموعتين مجموعة ضابطة ومجموعة تجريبية حيث تكونت المجموعة
التجريبية من  63طالبة والمجموعة الضابطة من  63طالبة .استخدمت الباحثة أداة واحدة وهي االختبار
التحصيمي القبمي والبعدي .نفذت ال باحثة اختبار مهارات كتابة الفقرة قبل بدء التجربة حيث أظهرت النتائج أن
العينتين متكافئتا ن في التعمم المسبق والتحصيل العام .وبعد ذلك ,استخدمت الباحثة طريقة ممفات االنجاز
لتدريس المجموعة التجريبية بينما استخدمت الطريقة التقميدية لتدريس المجموعة الضابطة .وتم اختبار
المجموعتين في مهارات كتابة الفقرة بعد تطبيق التجربة ,وتحميل النتائج إحصائيا حيث أظهرت النتائج أن هناك
فروق ذات داللة إحصائية بين المجموعة التجريبية والمجموعة الضابطة لصالح المجموعة التجريبية بما يخص
تطور مهارات كتابة الفقرة بالمغة اإلنجميزية ,ويعزى ذلك إلى استخدام ممفات اإلنجاز.
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Chapter One
Background and Problem Statement

1.1 Introduction
This chapter starts with a study background, proceeds to a rationale of the study and the
statement of the problem, then presents study questions and hypotheses. It also discusses the
purpose of the study, significance of the study, definition of terms, limitations of the study and
research procedures.

1.2 Study Background
A language is a way to communicate people with each others. It is the best way of expression
only for human beings. Language; therefore, remains potentially a communicative medium capable
of expressing ideas and concepts as well as methods, feelings, and attitudes (Manivannan, 2006: 1).
Brown (1987 p:123) describes English as "a way of life", "the context within which we exist, think
and relate to others", "a context of cognitive and affective behavior, a blueprint for personal and
social existence". He also states that language and culture "intricately interwoven" to the extent that
separating the two would result in a loss of significance of either language or culture. Perhaps it
would be more accurate to say that separating language from culture would result in a change in the
significance of the two.
The main aim of learning English as a foreign language is not only to enable the learners to
communicate with the outside world but also to enable the learners to use it for specific purposes
(The British Council,1978).
English as a language has for skills listening, speaking, reading and writing. Writing is one of the
four language skills that requires special attention, as it is a productive language process.
(Fatma Isa, 2012:1) writes that writing has an Islamic concept, where it receives special emphasizes
in the Holly Quran and Sunnah. The Holy Quran devotes special emphasis to writing where Allah
says in Surah Al Qalam, verse 1 " Nun. By the pen and by what they (the angles) write (in the
Records of men)."Allah swears in three letters "nun" then in the pen which is the tool of writing and
finally in what the angels write in the records of men. This verse shows the importance of writing in
Islam.
A paragraph is a unit of thought presented in a sequence of sentences. In a paragraph, words and
phrases are arranged in a specific way to bring about coherence and cogency of content. A
paragraph presents content to result in better understanding. Design of a paragraph varies according
to the writer.
2

It is a well- known fact that students at schools need new methods to facilitate and develop their
ability to learn. The portfolio as strategy emphasizes a system of continues improvement and
development.

Portfolios offer a means for student empowerment, help learners analyze literary text, write in a
variety of styles, and demonstrate an awareness for the target language culture. Farther more they
enrich the context purpose, organization and the degree of intervention, improve and integrate
proficiency skills, content knowledge and grammatical competence, decreases writing anxiety and
fosters students' motivation to learn a foreign language. The significance of using a portfolio in
educational field is increased (Costantino &Lorenzo,2002).

The above mentioned viewpoints and discussions support developing learning writing skills and
highlight the importance of using portfolios in developing writing skills. As a result, the idea of this
research is born and appeared.

1.3 Rationale of the Study
In the current study, in the researcher's experience as a student, she had suffered from many
difficulties in writing. She faced some difficulties in managing topic sentences, supporting details
and concluding sentence. The purpose of this study is to create a method of learning-teaching
writing skills to develop students' ability in paragraph writing skills. The researcher decides to
conduct such a study to help school students to develop their paragraph writing skills especially at
secondary schools in Gaza.

1.4 Statement of the Problem
The problem can be stated in the following major question:
"What is the Effectiveness of Using Portfolios on Developing Tenth Graders' Paragraph Writing
Skills in Gaza Schools ?"

1.5 Research Questions
The following sub-questions arise from the main question:
1. Are there statistically significant differences at (α ≤ 0.05) in the level of paragraph
writing skills between the mean scores of the experimental group in the pre-test and
post-test ?

3

2. Are there statistically significant differences at (α ≤ 0.05) in the level of writing the topic
sentence between the experimental group and the control group in the post-test ?
3. Are there statistically significant differences at (α ≤ 0.05) in the level of writing
supporting sentences between the experimental group and the control group in the posttest ?
4. Are there statistically significant differences at (α ≤ 0.05) in the level of writing
concluding sentence between the experimental group and the control group in the posttest ?
1.6 Hypotheses of the Study
1. There are statistically significant differences at (α ≤ 0.05) in the level of writing a paragraph
between the mean scores of the experimental group in the pre-test and post-test .
2. There are statistically significant differences at (α ≤ 0.05) in the level of writing the topic
sentence between the experimental group and the control group in the post-test .
3. There are statistically significant differences at (α ≤ 0.05) in the level of writing supporting
sentences between the experimental group and the control group in the post-test .
4. There are statistically significant differences at (α ≤ 0.05) in the level of writing concluding
sentence between the experimental group and the control group in the post-test .
1.7 Purposes of the Study
The Purposes of this Study is to investigate the effectiveness of using Portfolios on
developing tenth graders' paragraph writing skills.
The study aims at achieving the following objectives:
1- Investigating the effectiveness of using portfolios on developing tenth graders' paragraph
writing skills.
2- Familiarizing teachers with portfolios to facilitate teaching writing inside their classes.
3- Enhancing English language teachers competencies in using portfolios to develop their
students' paragraph writing skills.
1.8 Significance of the Study
This study can be significant because it:
1. Can help English language teachers to apply it on other students.
2. Can help students to know writing skills, and how to write correctly.
3. Can enrich English language curricula with new method of learning writing.
4

4. Can stimulate supervisors' and teachers' interest in conducting workshops about developing
writing skills.

1.9 Definition of the Terms
Based on the related literature, the researcher of the current study stated the following
operational definitions:
Effectiveness: The degree of improving students English writing skills as a result of using the
portfolio. It is statistically measured by Etta square equation.

Portfolios: It is a learning file which is used as a method of learning-teaching. It includes six
processes : objectives, Collection, Selection, Reflection of the learning process, Presentation and
Evaluation. It aims to develop students' ability in paragraph writing skills.

Tenth graders: The first leveled secondary stage student at the governorate schools in Gaza Strip
and West Bank. They are between fifteen and sixteen years old.

Paragraph Writing skills: the ability to express one's thoughts and ideas in a written form in
English as a foreign language with accuracy and coherence between the three skills: the topic
sentence, the supporting details and the concluding sentence.

Gaza Schools: the governmental schools in Gaza strip which run by the Ministry of Education and
Higher Education.
1.10

Limitations of the study

Place limitation: The study was implemented in Sabra and Shatela Secondary School for Girls in
Al-Zahra city.

Time limitation: The study was limited to the first semester of the academic year (2015-2016).
Subject limitation: The study was limited to the first semester units from English for Palestine 10.
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1.11

Research Procedures

1- Reviewing the previous related studies on portfolio and paragraph writing skills.
2- Choosing the units of writing skills in English for Palestine 10.
3- Designing the instruments of the study which are:
a- pre and post achievement test including paragraph writing skills;
b- a teacher's guide and lesson plan based on using portfolios.
4- Consulting the specialists and considering their opinions and comments for checking the
validity of the instruments.
5- Applying the pre-post test on a pilot study to find the reliability of the test.
6- Choosing the sample of the study that includes the experimental group and the control one.
7- Applying the pre-post achievement test on the sample of the study and computing the
results.
8- Implementing the experiment according to the teacher's guide on the experimental group
while the control one was taught by the traditional method.
9- Applying the post-test on the experimental and control groups and recording the results.
10- Analyzing the data statistically by using an appropriate statistical package.
11- Interpreting the results of the study and giving suggestions and recommendations on the
light of the study.

1.12

Summary
Chapter One attempts to define the purpose of the study which aims to examine the

effectiveness of using portfolios on developing tenth graders' paragraph writing skills. This chapter
also includes a study background, rationale of the study, statements of the problem, research
questions, hypothesis of the study, purposes of the study, significance of the study, definitions of
terms, limitation of the study, research procedures.
Chapter Two will deal with theoretical framework focusing on portfolios and paragraph writing
skills.
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Chapter Two

Theoretical Framework
2.1 Introduction
This chapter introduces the literature review relating to portfolios and paragraph writing skills. It is
divided into two sections. Section one deals with portfolios and section two deals with paragraph
writing skills.

Section One
2.2 Portfolios
2.2.1 Definition of Portfolios
Paulson, Paulson, and Mayer(1991) described portfolios as an intersection of instruction and
assessment.
As a purposeful collection of student work, portfolios show effort, progress, achievement, and selfreflection in one or more areas(Paulson and Paulson 1991).
Carey (2000:P.65) defines portfolio as a collections of students' works over a course or a program
and can be an effective method of demonstrating student progress in the area of critical thinking.
Khaira (2012) viewed a portfolio as " a systematic collection of student work and related material
that depicts a student's activities".
A portfolio includes information regarding the process of development and a narration made on the
part of the students about the learning that took place or is taking place. Materials in the portfolio
can represent the whole learning content( Gottlieb 1995;Yueh 1999).

2.2.2 Advantages of Portfolios
There are many advantages of portfolios and many writers write about these advantages as
Apple and Shimo (2005), Hamp-Lyons and Condon(2000)who list the following benefits for
portfolios:
1. Since students learn many new things every week through feedback, having development
every time is more beneficial than simply studying for a test.
2. Learners have the chance to reflect over their learning processes.
3. Portfolios can make it possible to make a continuous development over a long time period.
4. Learners can make their original products and they can feel a sense of achievement more
compared to traditional tests.
5. Learners are able to take control over their learning and feel more responsibility for it.
8

6. Learners can develop weaknesses and strong points, and progress in their ability, and reset
goals more effectively by looking over their work.
The advantages of using portfolios include offering students a concrete way to value their work,
reflect on their performance, enhance their learning and autonomy, alter their view of the teacher's
role and their own role, encourage themselves to take responsibility for their learning, and involve
themselves in the assessment process (Brown 1998; Paulson, Paulson, and Meyer 1991; Yueh
1999).

2.2.3 Importance of portfolios
According to O'Malley and Pierce (1996) and Paulson and Paulson (1991), portfolios are
basically important for the following reasons:
1. Portfolio measures student's ability over time.
2. Portfolio assessment is done by teacher and student and the student is aware of criteria.
3. Portfolio assessment is embedded in instruction.
4. Portfolio assessment captures many facets of language learning performance.
5. Portfolio evaluation stresses improvement, effort, and achievement.

2.2.4 Types of Portfolios
According to O'Malley and Pierce (1996), there are different kinds of portfolios, such as
development portfolios, showcase portfolios, and collections portfolios. Development portfolios
consist of items students choose to include according to certain development criteria. Showcase
portfolios contain students' best pieces of work. Collections portfolios, often called working folders,
are collections of all the pieces of work during a certain period.
2.2.5 What do Portfolios contain?
Grosvenor (1993,p.15) lists three basic models:
–

Showcase model, consisting of work samples chosen by the student.

–

Descriptive model, consisting of representative work of the student, with no attempt at
evaluation.

–

Evaluation model, consisting of representative products that have been evaluated by criteria.

2.2.6 The Portfolios as a method
The researcher of the current study considers that portfolios here as a pedagogical method,
in every point of the development of the competencies the learners are guided from other prior
processes which are continuous and repeating and lead the learners deeply into the learning process.
9

2.2.7 The processes of Portfolios
Reviewing the literature related to Portfolios Yueh (1999), Carey (2000), Apple and Shimo (2005),
the researcher considers the following six processes in detail.

Process One: Objectives
All students in the process must be aware of the purpose of the portfolio process, what
activities are expected to be accomplished, what learning goals are provided and how to evaluate. It
is important to discuss this questions before the beginning of using portfolio.

Process Two: Collection
Having in mind that the overall goal of the portfolios method is to provide a comprehensive
documentation of the competence development process, it is necessary to diligently choose the
supporting documents.

Process Three: Selection
It is useful to link related object to each other so that the combination of different artifacts
provides a holistic view on the development process. To create a complete look of the progress of
the learning process, the documenting must be related with the planning part of the portfolio
process.

Process Four: Reflection
Portfolios artifacts prove that a certain stage of the development of competencies or learning
progress is fulfilled- but not by themselves. This means that it is necessary to bring them into the
respective context and to describe ( on a meta level ) the purpose and the experience related to the
artifact. This requires reflection. Reflection is the key to the portfolio work, because it is a
structured self –assessment where learners review their own learning activities and estimate the
impact. Reflection happens in three levels: self-reflection (the learners reason with themselves),
reflection with peers (dialogue with a peer or tutor), reflection with the help of a third party
(comments by people outside the portfolio process). No matter which of the reflection levels, we
must be aware of the process of developing the competencies, as well as looking at the learning
process from the view point of an observer. Documenting the reflection process is crucial.
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Process Five: Presentation
Portfolio work has two sides: the inner "working" side to which only the learner has access;
teachers, trainers, consultants or peers may have limited access to certain products, artifacts or
fields, but only with the permission of the portfolio owner. The second side is the public presenting,
in which the respectively artifacts are grouped according to a concrete goal. This goal may be
preparation for exam, collecting documents for job application or a resume of the current situation.
It is important to have a specific goal and the presentation itself to be well structured so that the
reader is able to take an overall look over the acquired competencies.

Process Six: Evaluation
The purpose of the portfolios process is to show the presence of a particular competence and
therefore it is necessary to determine the evaluation process. This must be done before the real work
has begun. In the end this main terms serve as a foundation of the evaluation process. The main idea
is not just to evaluate a single artifact, but the whole development process. When assessing
portfolios, it is helpful to define criteria rubrics which guide you through the assessment process, no
matter if you do a self-assessment, peer feedback or if you mark a certain portfolios. See the picture
below.

Diagram (2): Portfolio possesses
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2.2.8 Teaching responsibility and reflection through keeping a portfolio
Baak (1997) explored the use of writing portfolios in second language composition classes
and commented that they provide a mechanism by which students can assess their own strengths
and weaknesses as writers. He observed that student ownership of their work and self-assessment
were enhanced with portfolios program, that portfolios allow for a self-reflective format, and that
having students write about their reflections encourages students to demonstrate the degree to which
they have become conscious of their own writing strength and weakness. Baak considers that
towards the end of a portfolio writing program, students and teachers will see a development among
students for self-analysis, and they will learn that students have developed the critical capacity to
learn and to think.
Brookfield (1995) wrote that learner reflection in portfolios encourages students to examine their
efforts and the consequences of their actions. The act helps them to see connections between their
goals and beliefs about their learning and their actual learning behaviors and to make adjustments
accordingly.

2.2.9 How did the researcher use the portfolio as a method of teaching:
The researcher gave students files to create their own portfolios and asked them that the
portfolios reflect the owner. First, the researcher asked her students to write their personal
information at the first paper . Second, students were asked to write the objectives of each lesson
and activity. Third, they were asked to collect their worksheets and activities and put them in the
file. Fourth, the researcher asked students to select which work they want to do the presentation for.
During the presentation, they review their own learning activities and estimate the impact. Finally,
the progress evaluated step by step by using rubrics (See Appendix 3).
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Section Two

2.3 Paragraph Writing
2.3.1 Definition of Writing
Writing means "to form (letters, words or symbols) on a surface such as paper with an
instrument such as a pen to trace or form letters, symbols on a paper or another surface to produce
written material, such as articles or books, to compose letters; or communicate by mail "(Abu
Shaaban,2003).
Byrne,(1995) defines writing as the use of graphic symbols: that is, letters or combination of letters
which relate to the sounds we make when we speak. Archibald (2001:153-160) says that writing is a
skill that needs knowledge and proficiency in many areas. It’s a multidimensional skill. It is a
complex skill that results from the interaction of the writer's knowledge, experience, skills and the
cognitive demands of the task. On the other hand Salah (2009:11) defines writing as a craft that
needs tools. These tools are the sub-skills of writing such as mechanics of writing and text
organization.
Zen (2005:2) defines writing as one of the four skills, commonly accepted goals of learning a
foreign language, but often a skill that "falls through".
Orwing (1999:2) gives a definition of writing as a skill saying that : It is a productive skill that is
more complicated than it seems at first, and often seems to be the most difficult of the skills since it
has a number of micro skills such as: using orthography correctly, spelling and punctuation
conventions, using vocabulary in a correct way and using the appropriate style.

2.3.2 Writing skills
Palmer(1986) analyzes the skills attached to writing under five headings:

A) Graphical or visual skills:
1. Writing graphemes(letters of the alphabet).
2. Spelling.
3. Punctuation and capitalization.
4. Format (such as the layout of a letter or a shopping list).

B) Grammatical skills: These refer to the pupil's ability to use a variety of sentence patterns and
constructions successfully.
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C) Expressive or stylistic skills: They include the pupils' ability to use linguistic cohesive devices.
The elements of rhetoric were treated under five headings: invention, arrangement, diction,
memory, and delivery.

D) Rhetorical skills: The pupils' ability to use linguistic cohesive devices. The elements of rhetoric
were treated under five headings / invention, arrangement, diction, memory and delivery.

E) Organizational skills: These are skills concerned with organizing pieces of information into
paragraphs and texts. This involves the sequencing of ideas and the avoidance of irrelevant
information.
Hobelman and Wiriyachitra (1990) state that at the intermediate level in foreign language
classrooms, the teaching of basic sentence-level writing skills, with organizational skills added. ElNaggar et al.(2002) and Al-Mutawa and Kailani (1989) mention sub-skills of writing to be
developed in this stage:
1-Knowledge of the English alphabet.
2-An understanding of the orthographic system (the relationship between sounds and written
symbols)
3-Knowledge of mechanics of writing: i.e. spelling, capitalization, punctuation, paragraph
indentation, leaving spaces between words, syllable division……etc.
4-Knowledge of possible sentence structures.

14

2.3.3 Writing as a process
Writing is "a complex process involving the construction of recorded messages on paper or
on some other material and, more recently, on a computer screen"(Abu Shaaban,2003).
Min and Li (2007:42) emphasizes that "Process writing is learning how to write by writing".
Bello (1997:1) says that writing is a continuous process of discovering how to find the most
effective language for communicating one's feelings and thoughts. He maintains that writing is
challenging, whether it is in a native language or in a second language.
Harmer (2004:4-6) writes about the process of writing – that is the stages a writer goes through so
as to produce a piece of writing. He suggested four main elements: Planning, the writer has to think
about three issues (purpose, audience and content structure.)Drafting, is the first version of a piece
of writing. Editing (reflecting and revision) and finally the final version. He represents these in the
following way:
Planning> Drafting> Editing> Final draft

Planning

Drafting

Final draft

Editing

Diagram (1): Processes of writing (adapted from Harmer 2012: pp.4-6)
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Lindsay and Knight (2006:94-95) break down the writing process into three stages:
1. Presentation: Think about the reader, consider why we are writing, think about the content,
and decide the appropriate layout and style.
2. Drafting: Put our ideas together in a draft form. This is probably all we need for things like
shopping lists and memos. Gebhardt and Rodriges (1989:45) indicate that drafting and
redrafting can be done several times during writing process.
3. Editing and Rewriting: Write several times so that the text is coherent and clear.

2.3.4 Requirements for writing
Writing is considered a significant language skill that should be developed at an early stage of
learning the foreign language. It requires the following:
1. A knowledge of the English alphabet so that pupils can learn how to spell and how to
identify letters in print.
2. An understanding of the orthographic system i.e. the relationship between sounds and
written symbols.
3. A knowledge of the mechanics of writing: spelling, capitalization, punctuation, paragraph
indentation, leaving spaces between words, syllable division, and other writing conventions.
4. A knowledge of possible sentence structure in English and differentiate it from Arabic
structure.
5. Familiarity with grammatical, referential or anaphoric connectors.
6. Familiarity with lexical connectors, e,g, repetion of key words or the same word in a
different form (deciding/ decision), or the use of synonyms and antonyms, etc.
7. A skill in sentence combining to create an effective paragraph, and a knowledge of the
organization of the whole composition.
8. Familiarity with transitional words or phrases such as:
a. Addition: e.g.," and, furthermore, also,"
b. Comparison: e.g.," likewise, similarly."
c. Result: e.g. "accordingly, hence, therefore, etc."
d. Contrast and concession: e.g., "but, although,".
e. Passage of time: e.g." at last, afterwards, then etc.".
f. Enumeration: e.g., "first, second, finally, etc.".
g. Example: e.g. "for example in other words, namely, etc.".
h. Summary: e.g.," in brief, in conclusion, etc.".
9. Adequate control of syntax and vocabulary in order to put ideas into writing.
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10. An experience in listening, speaking, and reading. The ability to write well, grows out of
these integrated skills. However, learning to write is a gradual process. Which begins with
simple copying and ends with free expression. ( Al-Quds open university,1995,129-130)

2.3.5 The role of the teacher in writing lessons
Chandra (1996:204-243) explained that teaching is not a light task, and it is not something
that anyone can do without any kind of training. To create an effective teaching, it is essential that
the educators must have education of the highest level accompanied by training techniques and
principles of teaching that help them perform the task properly which are the principles motivation,
thinking with the life, interest, selection, planning, creativity and entertainment, individual
differences as well as principle of democratic behavior. Moreover, teachers should be aware of the
modern strategies used in the teaching and learning process to enhance interaction with students.
Teachers should be facilitator, feedback providers, guiders and organizers of the teaching process.
Cumming (2002:123-134) caution writing teachers to be wary of exercises that attempt to break
writing down into component skills as such exercises often eliminate portions of the task that are
important to the personal and cultural significance of the writing. Learners' needs are different at
various stages in their learning and that teachers must develop tasks to accommodate this. A
detailed discussion was given of teaching approaches at beginning, intermediate and advanced
levels of proficiency. At lower levels frequent, short writing activities can help to build familiarity
and develop a useful, productive vocabulary. The variety and length of tasks can be extended for
intermediate level students – developing more complex themes and building a repertoire of
strategies for effective writing. Advanced level students need to develop a greater understanding of
genres and the place of writing in particular discourse communities. They also need to develop their
strategies and establish their own voice in the second language.

2.3.6 Purposes of teaching Writing
Teachers of English often choose writing tasks from textbooks to help students improve
their writing ability. The writing tasks that teachers select from textbooks and assign to students can
help them become confident writers and independent thinkers.
Khailani and Muqattash (1996,pp.125-128) mentioned five pedagogical purposes for teaching
writing. They are reinforcement, training, imitation, communication and fluency.

1-Writing for Reinforcement.
One of the pedagogical purpose is to reinforce understanding on the part of the students that
their purpose as authors is to demonstrate accuracy to the teacher. So, teachers ask their students to
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write in order to reinforce something that they have learned or so as to reinforce as; for instance, to
copy sentences or short passages, or they assign sentences to drill grammatical concepts.

2-Writing for Training
The writing used for the purpose of training initially presents students with patterns of
linguistic and rhetorical forms that might be new to them. Students are given practice in using and
manipulating these new patterns. When students do this kind of writing, they work with units of
discourse longer than the sentence. The aim of the training is manipulating of rhetorical and
grammatical structures, especially through use or transformation. For example, students may be
asked to change a general statement like "Thermometers measure temperature" into a definition
such as Thermometers are instruments which measure temperature. Or students can be given groups
of sentences in random order to put them into the best order in an English paragraph.

3-Writing for Imitation
Here, teachers want their students to become familiar with rhetorical and syntactic forms by
following carefully chosen models. For example:
*Students write a composition according to given guidelines about content and
organization.
*Students study a passage that is outlined or analyzed and then they write a piece with parallel
organization.
*Students read an essay, such as one classifying attitudes toward money, analyze its organizational
pattern and write a similarly organized essay on a related topic such as a classification of attitudes
toward work or travel.

4-Writing for Communication
In writing for communication, the emphasis is placed on meeting students' needs both in
gaining control over the conventions of written English and in obtaining opportunities for selfexpression.

5-Writing for Fluency
Accuracy is a necessary condition for fluency and both need to be emphasized by the
language teacher. At the early stages of writing skills, the teacher needs to design writing activities.
For example, sentence completion, sentence joining, dictation and writing a paragraph based on a
model to reinforce work on structure and vocabulary. That is accuracy in writing. On the other
hand, as students' progress, the teacher should design tasks to develop the students' ability(fluency)
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to write continuous texts(e.g. a report, a dialogue, a letter or a composition). The teacher should
assign tasks that generate fluency and enable students to become more confident in writing.
Tang(2007: 52-53) proposed some principles for developing writing skills and how they can be
applied in a Chinese ESL classroom. The principles applied in teaching writing are:
–

Raising students' awareness: students should be helped to see the role of writing in language
learning.

–

Students having ideas: student is not only the exposition of ideas, but also the working out
of ideas. It is teachers' responsibility to help students analyze their own ideas through
teaching.

–

Reading to write: writing does not exist alone. Before a learner stars to write, he/she needs
to read so as to learn the language get familiar with certain patterns or rhetorical structures.

–

Teaching process writing: process writing is characterized by the awareness of the writer of
the writing process and the intervention of a teacher, or peers at any time during the process
of writing to improve writing skills instead of fixing mistakes. This approach aims at
enabling students to share information, make personal choices about reading and writing,
take the responsibility of their own learning task, take writing as process, and develop
cooperation.

–

Creating a learner-centered classroom in active communication: basically, writing is a verbal
communication. The view that writing is a verbal communication finds strongest support in
Bakhtin's dialogic theory of language. It implies the interactive nature of writing.

2.3.7 Writing a Paragraph
Maclin (1996:227) offers a brief description of a paragraph. She states that a paragraph is a
unit of thought that has several or many sentences in it. The length of a paragraph varies according
to the purpose of writing. Academic writing, business writing, journalism, and scientific and
technical writing have different purposes. They may require paragraphs of different lengths. In
academic writing a developing or body paragraph is often 75 to 125 word long. Sometimes it is
much longer. The organization of a paragraph depends on the purpose of the writing. In a short
paper, each major point in an outline may be developed into a paragraph. In a very long paper,
several paragraphs may be necessary to develop one point. Arranging ideas clearly in order that is
the most suitable. The topic sentence of a paragraph tells what the paragraph is about and how the
ideas are developed. Reviewing the related literature as Harmer (2004), Stern (1976), the researcher
of the current study summarizes the following:
A topic sentence can be put any place in the paragraph, but putting it at the beginning guides the
development. The appearance of a paragraph is important. In handwriting, the writer doesn't have to
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indent the first line of each paragraph; indent every time you begin a new sentence' leave margins
on both sides of the paper; use blue or black ink on white paper. Three kinds of paragraphs up every
formal composition. An introductory paragraph begins the paper, stating what the paper is going to
be about in the form of a thesis statement. Body paragraphs develop the thesis statement. A
concluding paragraph restates the thesis, usually in different words, and shows briefly how the
development relates to it. Sometimes short transitional paragraphs join the ideas in the body
paragraph, but many writers include transitional elements in the body paragraph. It is obvious here
that a paragraph varies according to writing purpose. In this experiment when teaching writing
skills for tenth graders, the researcher concentrates on academic writing. The student have to write
here individually or together in groups where they can make reflection and presentation to develop
a good paragraph.

Stern, (1976:253-257) and Smalley et al.(2000:13-17) argued that the paragraph is a unit of thought,
writing that includes several sentences focusing on one single idea or topic. A well-written
paragraph has a controlling idea, supporting points, and a conclusion related to the idea.

2.3.8 Qualities of a Good Paragraph
Kailani and Muqattash (1996:164) state that a good paragraph has the following qualities:
1. It is unified: This means that all the sentences in it are connected in meaning and connected
one main thought and idea.
2. It is clear: This means that the central thought or idea in the paragraph is developed clearly
and logically. One sentence leads naturally to the next sentence within the paragraph.
3. It is part of a whole: This means that, while each paragraph is unified in itself, it is
nevertheless a part of a larger composition, and as of a larger whole, each before it and lead
to the paragraph after it.

2.3.9 Planning and organization of a paragraph
Hajjaj (1999:262) clarifies that when you write a paragraph or a complete essay you need to
express your ideas clearly and effectively in sentences in sequence. In order to do that, it is
important to put in mind the following things:
–

Purpose: Why you are writing.

–

Subject-matter or content of writing.

–

The reader or to whom you are writing.

–

Choice of words, phrases, idioms and expressions.
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–

Grammar: sentence structure, verbs, nouns, pronouns, articles, agreement and sequence of
tenses.

–

Stylistic variations such as formal or informal, narrative, descriptive, comparative or
argumentative writing.

–

Mechanics of writing: handwriting, spelling, capitalization and punctuation.

–

Organization into paragraphs, their internal structure and the relation between them.

2.3.10 Parts of a paragraph
Reviewing the related literature stated by Hajjaj (1999), Maclin (1996), and Zemach and
Rumisek (2003), the researcher summarizes the following:
A paragraph is a group of sentences about one topic. It contains a topic sentence, supporting details
and a concluding sentence. The sentences follow one another from the beginning to the end of the
paragraph. A paragraph is usually part of a longer piece of writing, such as a letter or essay. The
current study introduces the following three parts of a paragraph:

2.3.10.1 The Topic Sentence
The topic sentence is usually the first sentence of the paragraph. It states the main idea of the
paragraph. A good topic sentence tells the reader exactly what the rest of the paragraph will be
about.

2.3.10.2 The supporting sentences
The supporting sentences are in the middle sentences of the paragraph. They provide details
such as explanations or examples that expand on or support the topic sentence. Supporting
sentences are sometimes connected by transition words or phrases.

2.3.10.3 The concluding sentence
A concluding sentence is sometimes used in longer paragraphs to sum up the ideas
presented. It expresses the same idea as the topic sentence but in different words. It can start with a
transition such as clearly or in conclusion. So, paragraph at least should contain five sentences: one
topic sentence, three supporting sentences and one concluding sentence.

2.3.11 Summary
This chapter presented the literature related to portfolios and paragraph writing skills. Next
chapter will present the previous studies related to portfolios and paragraph writing skills.
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Chapter Three
Previous Studies

3.1 Introduction
In this chapter the researcher sheds light on previous studies related to the current study. It
introduces studies related to the portfolio and its relation to writing skills development.

3.2 Studies Related to Portfolio
Alawdat (2013)
This study examines the use of e-portfolios for ESL (English as a Second Language)
Learners. The data were collected by reviewing 11 empirical studies from 2010-2012 in order to
synthesize meaningful information about e-portfolios for ESL/EFL. (English as a foreign language)
acquisition. The studies were coded into two main categories: learning gains, including language
proficiency and assessment, and technical skills. The findings showed that using e-portfolios
motivated and enhanced students' writing, language learning, assessment, and technical skills. The
findings also revealed that there was a questionable attitude among educators about the differences
between using paper-based portfolios and e-portfolios for writing development. Finally, the review
suggested e-portfolios for ecological issues and educational purposes. The result of this study
motivates the researcher of the current study to use the portfolios as a method of learning-teaching.
The researcher of the current study took some valuable notes of this study instruments.

Tabatabaie and Assefi (2012)
This study investigates the impact of portfolio assessment technique on the writing performance of
40 EFL learners. The results showed that the students in the experimental group, having the
portfolio assessment technique, and outperformed the students in the control group in their overall
writing performance. This study enriches the current study in terms of the range of references and
discussion.
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Forawi, Almekhlafi and Al-Meklafy (2012)
In their research,they indicated the importance of evaluating the experiences related to
developing e-portfolios to contribute to the overall excellence in teaching and learning. Researchers
of the study used an exit e-portfolios, a questionnaire and follow up interviews to describe
development and evaluation of e-portfolios with teacher education graduates in their final capstone
experience at a major UAE national university. This study described the process of developing eportfolio and examined its validity and participants' perceptions to assess teaching performance in
the UAE E-portfolios and surveys of 67 pre-service teachers were included in the analysis and
findings. A questionnaire was developed by the authors to examine common perceptions. Analyses
of quantitative and qualitative data were presented. A major result indicated that the use of eportfolio is considered as a pragmatic vehicle to assess pre-service teachers' performance and
evaluate teacher education programs. The researcher of the current study benefits from the range of
references of this study. This study followed the descriptive method which used questioner and
follow up interviews but in the current study, the researcher of the current study followed a quasiexperimental method and used achievement test to measure the effectiveness of using portfolios.

Ripley (2012)
This study explores the benefits an challenges of implementing a portfolio-based language
assessment (PBLA) model in language instruction for newcomers to Canada (LINC) programs.
Data were gathered through semi structured interviews with four LINC instructors involved in a
PBLA pilot project in a large Canadian city. Similar interviews were conducted with a
representative of citizenship and immigration Canada and a developer of the PBLA model.
Participants identified both benefits and challenges related to PBLA implementation. Based on their
feedback, recommendations for future implementation are provided. Ripley's study enriches the
current study in terms of the references range.

Behrooz, Ansari, DariushNejad, Ghoorcheai and Tavakoli (2010)
The above mentioned writers' studies investigated the impact of portfolio assessment as a processoriented assessment mechanism on Iranian EFL students' English writing ability. Sixty one students
of similar writing ability were chosen as the participants of this study. They were divided into two
groups. The experimental group received the treatment i.e. portfolio assessment while the control
group underwent the traditional assessment. The results of data analysis revealed that the students in
the portfolio assessment group outperformed the students in the control group in their overall
writing ability and in the sub-skills of focus, elaboration, organization and vocabulary. To
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triangulate the quantitative data, students' views and reflections about portfolio assessment were
elicited via semi structured interviews. The qualitative data underwent thematic analysis and the
major extracted themes were discussed. The findings suggest that portfolio assessment empowers
students' learning of English writing, hence emphasizing the formative potential of portfolio
assessment in EFL classes. The results have some implications for teaching and assessment of L2
writing. The researcher of the current study took some notes of this study implication for teaching
and assessment.

Filimban (2010)
In this study, the researcher aimed at determining the significance of Portfolio, degree of its
usage, the most familiar difficulties that prevent using Portfolio and discovering the statistically
significant differences between the viewpoints of the studied sample in the fact of using portfolio in
evaluating the linguistic performance of the sixth grade pupils in Makkah.
To achieve the objectives of the study, a descriptive approach was used and a questionnaire was
applied consisting of (53) sentences that were confirmed for validity and reliability. This study
includes three parts and was applied on a stratified random sample of Arabic language teachers and
supervisors of the primary school. The number of the members in the sample reached (153) Arabic
language teachers, (21) Arabic Language supervisors and the following techniques were used
(Cranach's Coefficient Alfa and Pearson Correlation Coefficient, Average calculation, Standard
Deviation, T-Test). The researcher of the current study benefits from this study in terms of
statistical instruments which were used in analyzing data.

Yurdabakan and Erdogan (2009)
This research noted that portfolio assessment had an effect on reading, listening and writing
of students. The study also aimed at analyzing the opinions of the students on portfolio assessment.
The researchers randomly selected two groups of students studying in a secondary school language
preparatory class. The students were assigned into two control and experimental groups. The
findings showed that portfolio assessment had a significant effect on students' writing, but there was
not any significant influence on their reading and listening. In addition, the researchers concluded
that portfolio assessment increased the responsibility and motivation of the students. Likewise, the
researcher of the current study sheds the light on the portfolio evaluation process as the last process
of portfolios. Yurdabakan and Erdogan's study enriches the current study in terms of references.
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Alnethami (2009)
This study investigated the effect of a portfolio writing program on tenth grade students'
writing. And the study aimed at exploring the effect of the writing of portfolio program on students'
achievement in writing' students perceptions of writing' and students writing strategies' also to find
out students' feelings and opinions regarding the use of the writing portfolios in learning writing.
The subject were chosen purposefully to include all male students registered in the tenth grade in
the international general certificate of secondary Education at the Islamic Educational College in
Amman in the first semester of the year 2008-2009. The researcher adopted a quasi-experimental
design. The sample of the study was divided into a control group and an experimental group. The
researcher used pre-posttest then the data collected were statistically analyzed. The results showed
that the students in the control and experimental groups showed improvement on their post-timed
writing tests, but no significant statistical differences were found; The results of the study suggested
that the use of the writing portfolio has positive effects on students attitudes towards learning
writing, and on students' writing strategies. Likewise, the current study depends on portfolio on
developing tenth grade students' paragraph writing skills. The researcher of the current study
benefits from the methodology, instruments, tools and statistical methods of this study.

Wang and Liao (2008)
This study investigated whether portfolio assessment had any positive effects on the English
writing of 88 students of vocational and technological education at Chung-Shan Medical
University, Taiwan, and whether students under portfolio assessment had higher satisfaction. The
students in the experimental group were assessed using the portfolio program whereas the students
in the control group received the traditional way of teaching and assessment of their writing. The
researchers also used a satisfaction questionnaire to figure out the degree of students' satisfaction of
the writing courses. The overall results of the study showed that the students under portfolio
assessment had higher satisfaction than those in the control group. It was also concluded that
portfolio assessment had a significant positive effect on students' writing ability. This study helped
the researcher of the current study in choosing the methodology and the sample of the study.

Brown and others (2003)
This study conducted a study to explore the impact of the portfolio development process as
an instructional strategy that promotes increased critical thinking, organization, communication, and
self-reflection abilities. The inquiry began with a case study of eight adult learner representative of
the student population of nontraditional undergraduate program with a portfolio component. Of
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1227 student, 348 responded to a 24-question survey using a 4-part Likert-type scale to asses
students' portfolio experiences. Findings indicated, after developing a portfolio, adult students
expressed a change in their understanding of their abilities; gained learning competencies in
enhancement of communication and organizational skills, deeper reflective process, and greater
understanding of how they accomplished what they did in their personal and professional lives; and
better understood the role of work in their lives. Students valued the constructs of
leadership/personal learning and of work-related learning, their respective survey items, and the
learning obtained from engaging in the portfolio process. Finding indicated the portfolio's potential
and an instructional tool to identify prior learning and engender increased competencies in many
areas, including skills in organization, writing critical thinking, and self-reflection. The study used a
portfolio as a strategy which makes it similar to the current study. The researcher of the current
study benefits from this study in using portfolios as a strategy.

Commentary
From the above previous studies, the researcher concluded that many researchers paid attention to
the use of portfolio in education. Some of them followed the quasi-experimental design as
Tabatabaie and Assefi (2012), Ripley (2012), Behrooz, Ansari, DariushNejad, Ghoorcheai and
Tavakoli (2010), Yurdabakan and Erdogan (2009) and Alnethami (2009), and others followed the
descriptive method as Alawdat (2013), Forawi, Almekhlafi and Al-Meklafy(2012) and Athar(2010).
Foreign studies focused on this new method of learning and its positive effects in developing
writing skills. So, it will be great if Arab learners and teachers adopt and adapt this new method
such as portfolio. It is noticeable that the current researcher paid a great deal to teaching paragraph
writing skills through portfolio.

3.3 Studies Related to Paragraph Writing Skills
Sabra (2014)
The researcher investigated the effect of adopting CAF strategy on developing paragraph
writing skills for the Eighth graders in Gaza. In order to achieve the aims of the study; the
researcher adopted a quasi experimental research design. The sample of the study consisted of
(82)female students who were equally divided into (41)students for the experimental group and
(41)students for the control one. They were randomly chosen from Banat-Jabalia Prep School,
North Gaza Governorate. The researcher designed activities related to writing skills assigned in
English for Palestine 8 textbook (paragraph writing, capitalization, punctuation, letter writing and
rearranging scrambled sentences in paragraph). These activities were treated according to" Consider
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All Factors Strategy" (CAF). It is worth noting that (CAF) strategy involves the sub writing
strategies; brainstorming, planning, and decision making. The experimental group received training
on utilizing (CAF) strategy to improve the intended writing skills, while the ordinary method was
used in teaching the control one. To check the effectiveness of the target strategy, the researcher
constructed two tools; pre-post achievement test and a focus group interview. The data collected
were statistically analyzed by using T-test paired sample to measure the differences between the
performance of the experimental group and the control group in the pre and the post achievement
test. The study findings revealed that there were statistically significant differences between the
scores of the experimental group in the pre and post achievement test in favor of the posttest and
another differences was attained between the scores of the posttest of the experimental group and
scores of the posttest of the control group in favor of the experimental group. The researcher
attributes these considerable results to the effectiveness of the (CAF). The researcher of the current
study benefits in the writing activities which designed by the researcher of this study.

Elshirbini & Elashri (2013)
This study aimed at developing some writing skills for second year secondary stage students
and their attitudes towards writing through using the genre based approach. Hence, the problem of
the study was stated in the following statement: "The students at Al Azhar secondary schools are
not good at writing. As a result their writing skills are weak. Consequently, they develop a negative
attitude towards writing". They need to be trained in the skill of writing and there is a dire need to
use a genre-based approach to writing content. The study adopted the experimental design, using an
experimental group and a control group. The experimental group received genre-based instruction
while the control group received traditional writing instruction.. The instruction lasted for nine
weeks for each group. The instruction took place in the second term of the academic year
2010/2011. The following instruments were designed by the researcher: A Writing Performance
Test, A Holistic Scoring Rubric, An Analytic Scoring Rubric and A Writing Attitude Scale. Further,
the study highlighted the advantages of using genre-based approach in developing writing skills and
attitudes towards writing. This study helped the researcher of the current study in designing the test.

Yousef (2012)
This study investigated the impact of a suggested program based on a process writing
approach on developing paragraph writing skills and students' attitudes towards writing in general
and writing as a process in particular. The target paragraph writing skills were brainstorming,
outlining, constructing a topic sentence and its controlling idea, providing supporting sentences,
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writing a conclusion and writing a unified and coherent paragraph. Three tools were used to serve
the purpose of the study. The first was an attitude scale for students to determine their attitudes
towards writing before and after the intervention. The second tool was an achievement test to
measure the participants' paragraph writing skills before and after implementing the program to see
the difference. The third tool was the writing process based suggested program. The results were
collected and statistically analyzed, using (SPSS). The findings of the study revealed that there were
significant differences between the score achieved by the control group and the experimental group
after applying the suggested program and in the participants' attitudes towards academic writing
after the program positively changed in favor of the experimental group. The researcher of the
current study benefits from this study three things in writing skills, first, constructing a topic
sentence, second providing supporting details, third, writing a conclusion which the researcher
talked about at the current study.

Isa (2012)
This study aimed at investigating the effect of using Wikis on improving Palestinian ninth
graders’ English writing skills and their attitudes towards writing. The targeted skills were writing
an email form notes, ordering events into a paragraph as well as writing a report from notes. To
achieve this aim, the researcher employed a representative sample of 39 EFL students studying at
Bureij Prep. Girls School 'A' which is run by UNRWA in Gaza Strip. It was divided into two
groups: experimental group consisted of 20 students and control one consisted of 19 students. The
two groups were equivalent in their previous learning, achievement in English language in general
and achievement in English writing in particular. Regarding the instrumentations, the researcher
used three tools: an observation card to explore students' performance in utilizing Wikis and
practicing writing skills and activities, a questionnaire to reveal students' attitude towards using
Wikis in teaching and learning writing skills and pre/ post writing test. Being used as a pre-test, the
writing test was meant to prove groups equivalence. Besides, it was used as a post test to measure
any possible differences between the target groups. The collected data were analyzed and treated
statistically through the use of SPSS. The findings of the study revealed that there were significant
differences in participants' performance before and after implementing Wiki project in favor of the
post-performance. The findings also pointed toward the presence of significant differences between
the attitudes of the experimental group before and after the experiment of utilizing Wikis to develop
their writing skills in favor of after experiment. Moreover, the study findings revealed that there
were significant differences between the mean scores attained by the experimental group and those
by the control group in favor of the experimental group. This was due to the Wiki technology.
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Additionally, implementing the effect size equation, the study revealed that Wiki project had a large
effect size favoring the experimental group. The researcher of the current study benefits from such
study in writing the theoretical framework.

Al-Alwan (2008)
The researcher investigated the effect of using the workshop approach for teaching writing
on students writing self- perception. The population of the study consisted of all students in the
seventh grade for governmental schools in the Directorate of Education/Salt. The study sample
included (280) male and female students, and was divided into two groups: experimental group;
they were (4) classes which were taught writing by workshop, and a control group ; they were (4)
classes which were taught writing by traditional method. The tool was the self-perception scale. The
data was analyzed by using (T-test). The study results revealed that there were statistical significant
differences in self-perception in writing in favor of the students who already taught by workshop
writing with a mean of (21.08), whereas the mean of the students who already taught by traditional
method was (15.75). The researcher benefits from this study in using the (T-test) to analyze the
data. The researcher of the current study took some valuable steps of this study in designing the test.

Khamis (2005)
This study investigated the effect of a multiple-intelligences- based teaching program on
Jordanian tenth grade students' paragraph writing ability in English. The researcher used a quasiexperimental design involving a post-test. The sample consisted of (158) tenth grade students(90
males and 68 females) and they were randomly assigned to a control group and an experimental
group. The researcher developed a four-question achievement test intended to measure students'
paragraph writing ability. The test was validated and its interscorer reliability was ensured. Test
paper were scored and results were analyzed. Results of two-way (ANOVA) indicated a statistically
significant difference in all students' paragraph writing ability in English in favor of the multipleintelligences-based teaching program and that means there was no statistically significant difference
due to program/gender interaction; while results of two one-way (ANOVA) analyses indicated a
statistically significant difference in male and female students' paragraph writing ability in English
in favor of the multiple-intelligences-based teaching program. This study enriches the current study
in writing the theoretical framework.

Al-Rabee's (2004) study was to compare the effectiveness of the traditional technique and the
cooperative technique in teaching writing to first and second secondary grade students at Qassabat
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Al-Mafraq Directorate of Education. The population of the study consisted of all female first and
second secondary graders at Qassabat Al-Mafraq Directorate of Education. The sample consisted of
116 students selected randomly from two secondary schools in the directorate. These students were
divided into four sections, two sections n=46 for the experimental group and two sections n=70 for
the control group. Both the experimental and the control groups were given seven topics to write
about based on the content material of the first and second secondary grades. The experimental
group was taught writing according to the cooperative technique while the control group was taught
writing according to the traditional technique. Then the two groups were given the post-test. The
findings of the study showed that there was a significant difference between the means of the
experimental and control groups in favor of the experimental group. The researcher of the current
study benefits from this study in giving students topics to write about based on the content
material. Also, she benefits from this study in designing the achievement test.

Hopkins (2002)
This study implemented and developed a program to assist low achieving tenth grade
students' essay writing skills. The objective of the project was for students to successfully write and
understand with 70% accuracy in the areas of pre-writing, drafting, and finalization essay writing as
measured by teacher-made pre-posttest. Learners were given eighteen topics to write on. The
researcher used such methods for improving her sample's writing as instruction in the various stages
of the writing process: prewriting, drafting, revision and publishing of five-part essays. The study
main tools were the writing pre-posttest and the scoring rubric. All students either met or exceeded
the intended objective. The researcher of the current study benefits from this study in two things,
first, the various stages of writing process, second, the tool of the study, the researcher used pre-post
test in the current study.

Benischek et al. (2001)
The researcher designed a project aiming at helping students increase their fluency,
confidence and enjoyment of writing. Their program depended on Brainstorming Writer's
Workshops, Author's Chair, Teacher's Modeled Writing and Mini-Lessons. The sample included
thirty-nine subjects enrolled in the first and second grade classrooms. The assessment tools
contained pre and post-student surveys. Descriptive statistical techniques and percentages were used
to analyze the data collected. Results showed an improvement in the student's spelling; (50%for the
first graders and 95.2% for the second graders). The study was restricted to spelling in handling
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mechanics of writing. The researcher of the current study took some notes of brainstorming as a
prewriting step in writing.

Christopher et al. (2000)
The researcher suggested a program for improving students' writing skills in the areas of
mechanics and organization through the implementation of a Writer's Workshop. The targeted
population consisted of fourth and fifth grade students. The writer's Workshop approach
encompassed such a variety of mini lessons as punctuations, capitalization, sentence structure, word
choice, supporting details, transitions and editing. The study tools were represented in teacher
evaluation and students self evaluation checklists, teacher developed rubrics and teacher-students
conferences of writing samples. Results refer to the fact that the components of Writer's Workshop
are helpful in improving students' mechanics and organization in writing. Adopting certain steps of
the Writer's Workshop mini-lessons. This study helped the researcher of the current study in
designing tools of this study.

Commentary
In accordance to the previous mentioned studies, the focus was on developing writing skills
in English. This reflects the importance of teaching paragraph writing skills in English. Also, those
studies investigated the effectiveness of different programs of teaching writing skills in English.
Like, Sabra (2012) using CAF strategy, Elshirbini & Elashri (2013) used genre based approach,
Yousef (2012) used a program based on a process writing approach, Isa (2012) used a program
using Wikis, Al-Alwan (2008) used a program using the workshop approach and Khamis (2005)
used multiple-intelligences-based teaching program.
This reflects that the researcher always investigate for finding better methods in teaching English
writing. So the current study investigated the effectiveness of using portfolio on developing Tenth
graders' paragraph writing skills.
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3.4 General Commentary on the Previous Studies
Here are similarities and differences between this study and the previous studies in many things:
-The subject of the Previous Studies and their Purposes
Most of the previous studies focused on writing and supported the importance of portfolios in
teaching writing and examined the effect of using it in developing writing as: Alawdat (2013),
Tabatabaie and Assefi (2012), Forawi& others (2012), Ripley (2012), Behrooz & others (2010),
Athar (2010), Yurdabakan and Erdogan (2009), Alnethami (2009), Wang and Liao(2008),and
Brown & others (2003). On the other hand, the following studies suggested different programs in
developing writing as: Sabra (2014), Elshirbini & Elashri(2013), Yousef (2012), Isa(2012), AlAlwan (2008), Khamis (2005), Al-Rabee(2004), Hopkins (2002), Benischek et al.(2001), and
Christopher et al.(2000).

-Methodology
Most of the previous studies followed the quasi experimental research as Sabra (2014), Yousef
(2012), Isa(2012), and some of them followed the descriptive approach as Athar (2010) and AlAwdat (2013). The current study follows the quasi experimental design.

-Tools
The tools used in the previous studies were different from one to another in type and number of
tools for example the, the tools of Yousef(2012) were an attitude scale for students, an aceivement
test and writing process suggested program. Elshirbini & Elashri(2013) used a writing performance
test, a holistic scoring rubric, an analytic scoring rubric and a writing attitude scale. The researcher
of the current study uses the pre-post achievement test.

-Population and Sample
Population and sample of the previous studies were different from one study to another in number,
gender and age. Forawi & others (2012) study consisted of 67 pre-service teachers. Behrooz &
others did their study on a sample of sixty one students. Wang and Liao (2008) conducted their
study on a sample of 88 students. Al-Alwan (2008) study consisted of 280 students. The sample of
the current study consisted of 72 female students.

33

-Place
All the previous studies were applied in different countries around the world in Iran, Turkey,
Amman, Taiwan, Canada, Egypt and UAE.
This study is conducted in Palestine, the Gaza Strip.

-Statistical Treatments
Concerning the statistical treatments which were used in the previous studies to measure the results,
they were varied T-test, ANOVA, Cranach's Coefficient Alpha and Pearson Correlation Coefficient
and others.
In this study, the researcher used Mean, standard deviation, Cronbach's Alpha, Pearson correlationtest, Eta square and Cohen's coefficient.

Investigating the related studies mentioned above, the researcher found that:
1. They considered e-portfolio and paper portfolio as an effective strategies in developing
writing skills.
2. There is an overwhelming agreement on the need for developing students' awareness of the
writing skills.
3. The findings of the previous studies encouraged the use of portfolio as a strategy in
developing writing skills.
4. Different tools were used to serve the purposes of the studies.

From the previous studies the researcher concluded the following:1. Several previous studies indicated that there is a strong relationship between using portfolio
and its positive effect on paragraph writing skills.
2. The recommendation of the previous studies highlighted the importance of portfolio in
developing writing skills.
3. All the previous studies dealt with portfolio as an independent variable.

The researcher benefited a lot from reviewing the related studies which helped in:
1. Choosing and designing the tool of the current study which is pre-posttest.
2. Choosing the right statistical treatment for the study.
3. Writing the outlines of theoretical framework.
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This study is characterized by the following:
1. As far as the researcher knows, it is the first study to be conducted in Gaza's schools and
which deals with portfolio and paragraph writing skills.
2. Unlike the previous studies, this study suggested a program based on portfolio as a method
of teaching to develop paragraph writing skills.

3.5 Summary
This part discusses a number of previous studies concerning portfolios and its effects
on developing the paragraph writing skills, and studies concerning writing in general. The
researcher presents her benefits and comments on those beneficial previous studies and.
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Chapter Four
Methodology
4.1 Introduction
This chapter covers the practical aspects and procedures followed throughout the study. It
provides a complete description of the methodology of the study: research design, the population,
the sample, the pilot study, the description of the study tools, validity and reliability. Moreover, it
introduces the statistical methods used in this study.

4.2 Study methodology
The researcher adopted the quasi-experimental design for the research, which is simply
defined as not a true experiment. Since the main component of a true experiment is randomly
assigned groups.

4.3 Population of the Study
The study population consisted of all tenth graders female students in the secondary schools
of Gaza governorate which is estimated of 17100 in the academic year 2015-1016.

4.4 Sample of the Study
The sample of the study consisted of (72) 10th graders female students at Sabra and Shatela
school, selected randomly from the study population. The sample was equally divided into two
groups: a control and an experimental. The following table shows the distribution of the sample of
the study.
Table (1)
Distribution of Sample of the Study
Group

Experimental

Control

Total

Female

36

36

72
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4.5 Pilot Study
The pilot sample of the study consisted of 30 members of 10th graders at Gaza governorates
schools selected randomly from the population of the study. The pilot study aims to determin the
validity and reliability of the research instrumentation.

4.6 Study Instrumentation
The researcher designed a writing paragraph skills test that aimed to investigate the
effectiveness of using portfolio on developing paragraph writing skills. It consist three questions
which measure the following writing skills: topic sentence, supporting details and concluding
sentence. The 1st question consists of 3 items that measure the students' level in the topic sentence
skill, the 2nd contains 1 item aimed to measure the supporting detail writing skill and the 3rd consists
a paragraph aimed to measure the concluding sentence skill. The exam includes 7 items: the first
one measured the topic sentences and the others measured the supporting details skill. The
following table shows the writing paragraph skills test and their items.

4.7 Validity and Reliability
Table (2)
Paragraph's skills in writing test and numbers of items
N
1.

2.

3.

Skills

topic sentence

supporting details

concluding sentence

Items
Question number 1, and 1st item of part 2
of 3rdquestion
2nd question and 2 to 7 items of part 2 of
3rd question
Part one of 3rd question

4.7.1 The Referee Validity
The test was introduced to a six-member jury of specialists in English language and methodology
(See Appendix 1) and the items of the test were modified according to their recommendations
( See Appendix 2).
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4.7.2 Internal Validity
Internal consistency is the strength of correlation between the score of every item of the test
with its domain and the score of correlations between every domain and the total score of test,
(Alagha,2004:p.110). The researcher calculated Pearson correlation coefficients between the scores
of pilot study in each skill of paragraph writing and its total scores in order to determine the internal
consistency, as shown in the table (3).

Table (3)
Pearson correlation coefficient and the significance level for all domains of study tool and
their total degree.
Skills

Topic sentence

Supporting details

Concluding sentence

Topic sentence
Supporting sentences

0..487**

Concluding sentence

0.624**

0.518**

Total degree

0.733**

0.909**

0.511**

** r, critical value at degree of freedom 28 and sig level 0.01=0.463
* r, critical value at degree of freedom 28 and sig level 0.05=0.361
Table (3) shows that the correlations coefficients values between the test skills and the total
score of the test are statistically significant at degree of freedom 28 and significant level 0.01. This
result showed that the test is consistent and valid for conducting this study.
4.7.3 Study Tools Reliability
Cronbach's Alpha
To determine the reliability of writing paragraph skills test, the researcher used Cronbach's Alpha
technique , by applying the following formula:
(

)(
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∑

)

Where
–

Cronbach's Alpha coefficient

–

n is the number of test questions

–

Σ indicates to sum

–

= variance of scores on each question.

–

= total variance of overall scores (not %'s) on the entire test.

Table (4) shows Cronbach's Alpha (coefficient) of total degree of (writing paragraph skills
test)

Table (4)
Cronbach's Alpha (coefficient) of (writing paragraph skills test)
Test

No of items

Cronbach's Alpha (coefficient)

Writing paragraph skills test

12

0.839

Table (4) shows that Cronbach's Alpha coefficient for the total degree of writing paragraph
skills test has a high value α=(0.839) which means that writing paragraph skills test is reliable
to apply on experimental and control samples.
To ensure that the experimental and control samples are equivalent in their previous writing
paragraph skills level, the researcher applied the writing paragraph skills test before starting the
experiment. The results of the subjects were recorded and statistically analyzed by using
Independent sample T-test. Table (5) shows the mean and the standard deviation, value, p-value
and significant level of each group in English language writing skills test.
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Table (5)
Mean, standard deviation, t value, p-value significant level for control and experimental
group on English writing skills pretest
Skills

Groups

N

Mean

Std.

Experimental

36

1.67

deviation
1.74

Control

36

1.92

1.75

Supporting

Experimental

36

0.11

0.40

details

Control

36

0.22

0.80

Concluding

Experimental

36

2.72

1.88

sentence

Control

36

3.53

2.71

Experimental

36

4.50

3.34

Control

36

5.67

4.20

Topic sentence

Total

t-value

p- value

0.608

0.545

Sig level
Not
significan

0.748

0.457

Not
t
significan

1.466

0.806

Not
t
significan

1.304

0.197

Not
t
significan
t

** t, critical value at df70 and sig level 0.01=2.639
* t, critical value at df70 sig level 0.05=1.990
Table(5) shows that the computed (t) value was less than the critical (t) value at degree of
freedom 68 and significance level 0.05. This shows that there are no statistically significant
differences between mean scores of the control and the experimental groups in terms of the writing
paragraph skills pre- test. Table (5) also shows that each computed (t) value of each skill is less
than the critical (t) values. This indicates that there are no statistically significant differences
between the mean scores control and the experimental groups in terms of their marks in the pre-test.
Hence, both groups were equivalent in terms of their strengths in English writing paragraph skills.

4.8 Statistical Methods
The researcher analyzed the data by SPSS (statistical package for social science program)
using the following statistical methods:
–

Mean, and standard deviation.

–

Cronbach's Alpha to check the reliability of writing English skills test.

–

Pearson correlation formula to calculate the internal consistency of study tools, it is used to
check internal consistency of writing paragraph English skills test as shown in table (2).
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T-test Independent Sample used to measure the statistical differences in means between the
experimental and the control groups in the results of writing paragraph English skills post- test and
pre-test.
Paired Sample T-test used to measure the differences in developing students' proficiency in writing
paragraph English skills between the scores of experimental group in pre- test and post-test.
Eta square(η2) and Cohen's coefficient (d)were used to determine the size effect of using portfolio
on the experimental group writing paragraph skills levels.

4.9 Summary
This study sought answers to four major questions regarding topic sentence, supporting
details and concluding sentence under the use of portfolios in 9-week paragraph writing skills
course. Hence, this chapter presented the results obtained through implementing the pre-post
paragraph writing skills test on the tenth grade students at Sabra and Shatela school.
Full discussion and interpretation of these results will be provided in the next chapter.
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Chapter 5

The results

5.1 Introduction
This chapter tackles the findings of the study in regarding to the research hypothesis. The
researcher used different statistical techniques by using the statistical (spss) program to analyze the
collected data tables and diagrams were also used to clarify and show these data.

5.2 Study Findings:
5.2.1 Answering the first question of the study:
To answer the first question, the researcher chooses to test the first hypothesis "There are
statistically significant differences at (α ≤ 0.05) in the level of writing a paragraph between the
mean scores of the experimental group in the pre-test and post-test."
To examine the first hypothesis, the researcher used Paired Sample T- test to calculate the
differences between the mean scores of experimental sample in each skill and the total score of
paragraph writing skills pre-test and post-test. The results were shown in table (6):
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Table (6)
Mean, standard deviation, t value, p-value and significant level between the experimental
group mean scores of each skill and total score of writing paragraph pre-test and post-test

Skills

Groups

Mean

N

Pre-test

1.67

36

Std.
deviation

details

Concluding
sentence

Post- test

5.64

36

2.03

Pre-test

0.11

36

0.40

Post- test

1.11

36

1.69

Pre-test

2.72

36

1.88

Post- test

8.92

36

2.97

Pre-test

4.50

36

3.34

Total score
Post- test

15.67

p-value

8.534

0.00

3.586

0.00

9.086

0.00

10.130

0.00

Sig level

1.74

Topic sentence

Supporting

t value

36

Sig at
0.01

Sig at
0.01

Sig at
0.01

Sig at
0.01

4.89

** t, critical value at df 35 and sig level 0.01=2.750
* t, critical value at df 35 sig level 0.05=2.042
15.67
16.00
14.00
12.00
8.92

10.00

Pre-test
Post- test

8.00

5.64

4.50

6.00
2.72
1.11

1.67

4.00
2.00

0.11

Total score

cocluding
sentence

supporting
details

Topic
sentence

Figure (1) The differences between experimental group mean scores on each skill and
total score of writing paragraph skills pre-test and post-test.
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Table (6) shows that the computed (T) values were larger than the critical (T) value at
degree of freedom 35 and significant level (0.01) for each skill and total score of writing paragraph
skills. These results mean that There are statistically significant differences at (α ≤ 0.05) in the level
of paragraph writing skills between the mean scores of experimental group in the pre-test and posttest.
5.2.2 Answering the second question of the study:
To answer the second question, the researcher chooses to test the second hypothesis "There
are statistically significant differences at (α ≤ 0.05) in the level of writing the topic sentence
between the experimental group and control group in the post test.
To examine this hypothesis, independent sample T-test used to calculate mean, standard
deviation, p- value, T-value and the significant level in topic sentence post-test between the
experimental group and control group . The results are shown in table (7):

Table (7)
Mean, standard deviation, t value, p-value significant level between the control and the
experimental group mean scores in topic sentence skill post test

Skills

Topic
sentence

Groups

N

Mean

Experimental

36

5.64

Control

36

3.81

** t, critical value at df70 and sig level 0.01=2.639
* t, critical value at df70 sig level 0.05=1.990
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Std.
deviation

t value

p-value

3.246

0.002

2.03
2.71

Sig
level
Sig at
0.01

Mean scores of Experimental and Control groups in topic
sentence post-test

6
5
4
5.64
3.81

3
2
1
0

Control

Experimental

Figure (2) The differences between mean scores of experimental and control groups in
topic sentence skill posttest.
The results of table (7) indicate that the T- computed value is (3.246) which is larger than
T- critical value in the post-test for topic sentence skill mean score at the degree of freedom 70 and
significant level (0.01), which means that there are statistically significant differences at (α ≤ 0.05)
in the level of choosing the topic sentence between the experimental group and control group in the
post test in favor of the experimental group. This result confirms that using portfolio developed
topic sentence skill level of experimental group. To show the effectiveness of using portfolio in
developing topic sentence skill for the experimental group, the researcher used the "Effect Size"
technique, Eta Square and Cohen's coefficient by using the following equations:

η2

t2
t 2 + df

where
η2=eta square
t= t value
df= degree of freedom

𝑑
where
d=Cohen's coefficient
t= t value
df=degree of freedom
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2t
df

The researcher depends on the following criterion to determine 2 and

levels as shown in table(8)

Table (8)
The critical value of effect size level

Scale

Effect size levels
Small

Medium

Large

η2

0.01

0.06

0.14

d

0.2

0.4

0.8

Table (9)
Eta Square and Cohen's coefficients of the Effect Size of using portfolio method in developing
Topic sentence skill level
skills

T value

Degree of freedom (df)

η2

d

Effect size

Topic sentence

3.246

70

0.131

0.78

Medium

Table (9) shows that the effect size is Medium for the level of Topic sentence writing skill.
This means that the participants' in topic sentences skill changed largely as a result of using
portfolio. The descending sequence of the effect size figures under "d" and "η2" indicates that the
change in topic sentence skill level takes the effect size on d = (0.78), and η2= 0.131.
5.2.3 Answering the third question of the study:
To answer the third question, the researcher chooses to test the third hypothesis "There are
statistically significant differences at (α ≤0.05) in the level of writing supporting sentences between
experimental group and the control group in the post-test."
To examine the third hypothesis, the mean scores of the experimental group and control
group results in the post- test were computed. T-test independent sample statistics were used to
analyze the data statistically. The results are shown in table (10):
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Table (10)
Mean, standard deviation, T-value, p-value and significant level between the experimental
group and control group mean scores in the post- test of supporting details skills

Skills

Supporting
details

Groups

N

Mean

Experimental

36

1.11

Control

36

0.17

Std.
deviation

t- value

p-value

3.188

0.002

1.69
0.56

Sig
level
Sig at
0.01

** t, critical value at df70 and sig level 0.01=2.639
* t, critical value at df70 sig level 0.05=1.990

Mean scors of experimental and control groups in
supporting details post-test

1.2
1
0.8
1.11

0.6
0.4
0.2

0.17

0
Control

Experimental

Figure (3) The differences between means of experimental and control group in
supporting sentences skills post- test.
Table (10) shows that the computed value of (t) for supporting sentences skill (3.188) is
larger than critical T-value at the degree of freedom (70) and the significant level (0.01), which
indicated that there are statistically significant differences at (α ≤0.05) in the level of writing
supporting sentences between experimental group and control group in the post-test in favor of the
experimental group. This result confirms the effectiveness of the using portfolio in developing the
10th graders level in writing supporting sentences skills.
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To calculate the effect size of using portfolio in developing the 10th graders level in writing
supporting sentences skill, the researcher used Eta Square (η2) and Cohen's coefficient (d) effect
size techniques as shown in table (11):
Table (11)
T-value, degree of freedom, η2 and d for total score of supporting sentences skill.

Skill

T- value

Supporting details

3.188

Degree of freedom
(df)
70

η2

d

Effect size

0.127

0.76

Medium

Table (15) shows that " η2"= 0.127 and "d"= 0.76 which mean that the effect size is
Medium in writing supporting details skills. This means that the experimental group participants'
writing supporting details skills improved largely by using portfolio method.

5.2.4 Answering the fourth question of the study:
To answer the fourth question, the researcher chooses to test the fourth hypothesis " There
are statistically significant differences at (α ≤0.05) in the level of writing concluding sentence
between the experimental group and control group in the post-test."
To test this hypothesis, the researcher used independent sample T-test to measure
statistically

mean slandered deviation, t- value, p-value and significant level of control and

experimental group in writing concluding sentence skill post- test . The results are shown in table
(12):

50

Table (12)
Mean, standard deviation, t value, p-value and significant level between the mean scores of
control and the experimental group of concluding sentence skills post test

Skill

Concluding
sentence

Groups

N

Mean

Experimental

36

8.92

Control

36

4.28

Std.
deviation

t-value

p-value

7.207

0.00

2.97

Sig
level
Sig at
0.01

2.47

** t, critical value at df70 and sig level 0.01=2.639
* t, critical value at df70 and sig level 0.05=1.990
Mean scors of experimental group and control group in
writing concluding sentence skill

10
8
8.92

6
4

4.28
2
0
Control

Experimental

Figure (4) The differences between mean scores of experimental and control group in
writing concluding sentence skills post-test.
The results of table (12), that indicate that the computed T- value of writing concluding
sentence skills between experimental and control groups mean scores at the degree of freedom 70
and significant level (0.01) = (7.207) which is larger than T- critical value in the post-test, and
means that there are statistically significant differences at (α

≤0.05) in the level of writing

concluding sentence between the experimental group and control group in the post-test, are in favor
of the experimental group. This result confirms that using portfolio method developed writing
concluding sentence skill level of experimental group. To determine the effectiveness of using
portfolios in developing writing concluding sentence skills for the experimental group, the
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researcher used the "Effect Size" technique, Eta Square and Cohen's coefficient as shown in table
(13)
Table (13)
T-value, degree of freedom, η2 and d for total score of concluding sentence skills
Skill

T value

Df

η2

d

Effect size

Concluding sentence

7.207

70

0.426

1.72

Large

Table (13) shows that the η2value = (0.426) and d= (1.72) which means that the effect size
of portfolio is large for writing concluding sentence skills. This means that the experimental group
participants' writing concluding sentence skills level improved largely by using portfolio method.

5.3 Discussion
The current study aimed at investigating the effectiveness of using portfolios on developing tenth
graders' paragraph writing skills in Gaza schools.
To achieve this aim, the researcher adopted the experimental approach where there were similar
groups: the experimental and the control groups. The population of the study was all the tenth
graders in Gaza schools. The sample of the study, namely (72) female students were selected
randomly from Sabra and Shatila school. Each group has (36) students. Both were proved to be
similar in terms of age and general achievement in English writing skills. The researcher used the
pre-posttest as a tool of the study. The researcher of the current study explained the idea of the use
of portfolios to the teacher of English language at the school and she welcomed also the students of
the experimental group were motivated. The other classes of the school asked the researcher if they
could attend the experimental group class. And the head teacher of the school asked if the
researcher could teach other classes at the same method. At the end of the experiment, the English
language teacher thanked the researcher because she noticed the improvement of students' writings
after the use of portfolios.
In the light of the statistical results, the researcher concluded the following findings.
1- There are statistical significance differences in the Tenth graders' paragraph writing skills
due to the portfolio.
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2- There are statistical significance differences in the tenth graders' writing topic sentence due
to the portfolio in favor of the experimental group.
3- There are statistical significance differences in the tenth graders' writing supporting details
due to the portfolio in favor of experimental group.
4- There are statistical significance differences in the tenth graders' writing concluding
sentence due to the portfolio in favor of experimental group.
Interpretation of the First Finding:
There are statistical significance differences in the Tenth graders' paragraph writing skills due to the
portfolio. To examine this hypothesis, the researcher used Paired Sample T- test to calculate the
differences between the mean scores of experimental sample in each skill and the total score of
writing a paragraph pre-test and post-test. The experimental group showed the development in
writing paragraph in the posttest. The result of this study is in agreement with the study of Behrooz,
Ansari, DariushNejad, Ghoorcheai and Tavakoli (2010) which showed the development in writing
due to the use of portfolios.

The method:
The researcher used the portfolio for teaching paragraph writing skills to the experimental
group. The traditional method and portfolio differ in the steps of teaching. The traditional method
concerns with the product of learning, but the portfolio method concerns with both process and
product. In the traditional method, the teacher is instructor, but the portfolio method changes the
class from teacher- centered into student- centered class. The researcher believes that the reflective
process is the aim of the portfolio as a method because it brings students into the respective context
and to describe the purpose and the experience related to the writings "Reflection is the key to the
portfolio work" http://eportfolio-youthwork.org

Interpretation of the Second Finding:
There are statistical significance differences in the tenth graders' writing topic sentence due
to the portfolio in favor of the experimental group. To examine this hypothesis, independent sample
T-test used to calculate mean, standard deviation, p- value, T-value and the significant level in
topic sentence post-test between the experimental group and control group. The portfolio exhibited
advantages over the traditional method on developing writing of the topic sentence. Analysis of the
data indicated that differences are due to the method since the researcher previously controlled all
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variables such as age, previous learning and achievement. More over the effect size of using
portfolio method in developing topic sentence skill was medium (0.78). See table ( 9 )
There are two reasons underlying these results.
1. During the experiment, students in the experimental group were involved in writing lessons
where they practiced a variety of writing activities. This experiment which lasted 25 lessons
developed the skill of the writing topic sentence in the experimental group. On the contrary,
students in the control group did not practice the same writing activities.
2. In the training course, Skaik(2003) said that the process of collecting, selecting, reflecting
and presentation has left students with a worth experience. Students start keeping their drafts
and the reflection on these drafts in the file then they make the presentation.
The current study is in agreement with the study of Sabra(1014), Yousef(2012), Isa(2012), and
Alnethami(2009) in using writing activities to develop writing skills. In the current study the
researcher gave a variety of paragraph writing skills activities to the students in the experimental
group to develop their writing. These activates were collected, reflected upon and presented in a
portfolio this process has helped learners to conceptualize writing more and better and this agreed
with Yurdabakan and Erdogan (2009) and Wang and Liao (2008).

Interpretation of the Third Finding:
There are statistical significance differences in the tenth graders' writing supporting details
due to the portfolio in favor of experimental group. The effect size of using portfolios method in
developing supporting details skill was (0.76) which mean that the effect size is medium in writing
supporting details skill. See table (11)
The development of writing supporting details could be due to the following.
The Method:
In the classroom, the researcher told the students to work together in group of six students.
They have a topic sentence in front of them and each student is requested to give one supporting
sentence. The students work, exchange their ideas and write the whole details. Sometimes they
wrote on posters. Then one student of each group did the presentation in the front of the class. See
Appendix (4)

The researcher role here is to go around the groups chick their writings and give feedback after the
presentation. Portfolios imply that students can work better if they can develop their own file of
learning through s cooperative process and a selective one and that agreed with Alawdat (2013) ,
Tabatabaie and Assefi (2012) and Alnethami (2009). The portfolio as a method of teaching-learning
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here has six processes: objectives, collection, selection, reflection, presentation and evaluation the
method is new, creative and exciting which lead students to be more creative and active during the
experiment.
The class environment:
To apply the experiment successfully the researcher supported student with files, papers and
worksheets and provided the classroom with posters, markers and short stories. Moreover, the
researcher used the computer to apply some lessons. The current study is in agreement with those of
some previous studies that proved the role of class environment, group work, presentation and
evaluation in developing students writing such as Al-Alwan(2008), Al-Rabee(2004), and
Christopher et al.(2000).

Interpretation of the Forth Finding:
There are statistical significance differences in the tenth graders' writing concluding
sentence due to the portfolio in favor of experimental group. To determine the effectiveness of
using portfolios in developing writing concluding sentence skills for the experimental group, the
researcher used the "Effect Size" technique, Eta Square and Cohen's coefficient. See table (13) that
shows that the η2value = (0.426) and d= (1.72) which means that the effect size of portfolio is large
for writing concluding sentence skills. This means that the experimental group participants' writing
concluding sentence skill level improved largely by using portfolio method which enriches the
process of learning with a range of self-evaluation samples that made students to be more
independent and responsable. The current study agreed with the study of Yurdabakan and
Erdogan(2009), Wang and Liao(2008), and Brown and others(2003) in using portfolio to develop
some writing skills.

5.4 Conclusion
The researcher is convinced that portfolio could be a great solution to develop students'
paragraph writing skills. The researcher is also certain that the application of portfolio requires
shared efforts of the Ministry of Education decision makers, school head teachers, teachers and
students.
Based on the findings, derived from the results of this study, the following conclusions were
reached:
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–

Portfolio had superiority over the traditional method in teaching paragraph writing skills.

–

Portfolio provided students with a better learning method.

–

The portfolio offer students a concrete way to reflect their performance.

–

The portfolio gave students the chance for self-evaluation.

–

The portfolio gave students the chance to exchange ideas and corrected each other's
mistakes immediately.

–

The portfolio provided great opportunity for students to do presentation.

–

The portfolio measure students' ability over time.

5.5 Pedagogical implications:
The current study suggests a number of pedagogical implications that English language
teachers should consider when teaching the paragraph writing skills lessons, these implications are:
–

Teachers should raise the students' awareness towards the importance of writing process.

–

Teachers should encourage and motivate their students all the time to make them selfconfident.

–

Teachers should be more tolerant with students' mistakes.

–

Teachers should monitor the students' work.

–

The mission for each students' writing skills activity should be clear.

–

Teachers must be fully aware of the importance of using portfolio as a method of teachinglearning.

–

Teachers should be creative and active, and give students additional work to do at home.

–

Teachers should encourage interactions between students.

–

Teachers should monitor the students' progress in writing skills.

5.6 Recommendations
Based on the findings and conclusions of this study, some practical recommendations are
presented to meet the concerns of Ministry of Education decision makers, supervisors of English,
English teachers, students and parents.

Ministry of Education and decision makers:
1-Enriching the Palestinian English language curriculum with different activities which enhance
portfolio.
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2-English language curriculum should be based on learners' needs and abilities.

Supervisors:
1. Activating the role of portfolio in changing teachers' role from instructors into students
centered classes.
2. Preparing instructional materials that increase teachers' awareness of portfolio as a method
in teaching and learning.
3. Conducting training courses that help teachers enhance their competencies of implementing
portfolio as a method in their classes.
4. Conducting workshops that aims of familiarizing teachers with portfolio processes.

English language teachers:
1. Using portfolio to create effective and creative learning environment.
2. Changing from traditional teaching into new method in the teaching learning process.
3. Enriching the curriculum with relevant activities that enhance students' ability in writing
paragraph.

Parents:
1. Encouraging their children to learn and practice writing at home.
2. Monitoring the progress of their children in learning paragraph writing.
3. Should be involved in the process of writing by evaluating and assessing their children's
writing process.

5.7 Suggestions for further studies
–

A study to examine the effectiveness of using portfolio on developing students critical
thinking should be conducted.

–

A study to investigate the impact of using portfolio on developing students' creative writing.

–

A further study to investigate the effectiveness of using portfolio on the treatment of
students' learning difficulties in English language.
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–

Having proved that using portfolio had positive impact on EFL writing quality, a follow-up
study could be conducted on this research study in order to see whether portfolio has the
same influence on the other language skills(listening, speaking and reading).
Summary
Chapter Five presented a full discussion of the study results. It also drew upon the findings
of this study and the previous studies as well to generate some implications and
recommendations to help both teachers and students to follow for classroom practice and
designers in curriculum planning. Also, it included a group of relevant suggestions for future
studies.
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Appendix (1)
List of experts

Dr. Akram Habeeb

The Islamic University of Gaza

Dr. Wael El-Hwati

Al-Aqsa University

Dr. Mosheer Amer

The Islamic University of Gaza

Dr. Mohammed Elhaj Ahmed

The Islamic University of Gaza

Hani El-Helou

The Islamic University of Gaza

Amal Abu Sharar

English Supervisor – Khan Yunis
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Appendix (2)
The test before modification (2:a)
Paragraph Writing Skills Test for Tenth Graders based on
English for Palestine 10
The test includes ( Four ) questions carrying (40) Marks.
Name-------------------------- Class:------- Marks:--/40 Time: 90minutes
Question one : (9 marks)
Write a clear topic sentence for each of the following topics:
1- Dangerous weather
--------------------------------------------------------------------------------------------------------------Free-time activities
--------------------------------------------------------------------------------------------------------------2- The emergency services
--------------------------------------------------------------------------------------------------------------Question Two: (9 marks)
Read the following topic sentence then develop the paragraph with suitable supporting
details:
Parents can help their children be successful at school by encouraging them to read more.
--------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------Question Three:(12 marks)
Write a conclusion to the following paragraph:
(1)There are three reasons why I want to learn English.(2) One reason is that English has become an
international language.(3) It is now used by most international companies, including the company
where I work, for business communication.(4) Another reason why I want to learn English is so that
I can travel to English-speaking countries.(5)The United States,England, Australia and many other
countries all use English as their primary language.(6)Finally, I want to learn English because I plan
to move to the U.S. in the future.(7) I will become a manager for my company soon. -------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------.
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Now write the correct number for each sentence:
The topic sentence:-------------The first main point:-----------The second main point:-----------The third main point:-----------The support details for the first main point:-----------The support details for the second main point:-----------The support details for the third main point:------------

Question Four:(10marks)
Write a paragraph on one of the following topics:
1- The internet
2- Mobile phone
3- Your daily life
4- GPS (Global Positioning System)

First Draft
--------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

Final Draft
---------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------Good Luck
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Appendix (2)
The Test after modification (2:b)

Paragraph Writing Skills Test for Tenth Grader based on
English for Palestine 10
The test includes ( Three ) questions carrying (30) Marks.
Name-------------------------- Class:------- Marks:--/30 Time: 60minutes
Question one : (9 marks)
Write a clear topic sentence for each of the following subjects:
3- Dangerous weather.
----------------------------------------------------------------------------------------------------------------------------------------------------------------4- Free-time activities.
-----------------------------------------------------------------------------------------------------------------------------------------------------------------

5- The emergency services.
-----------------------------------------------------------------------------------------------------------------------------------------------------------------

Question Two: (9 marks)
Read the following topic sentence then develop the paragraph with suitable
supporting details:
Parents can help their children be successful in school by encouraging them.
------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------67

-----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------Question Three: (12 marks)
Write a conclusion to the following paragraph:
(1)There are three reasons why I want to learn English.(2) One reason is that English
has become an international language.(3) It is now used by most international
companies, including the company where I work, for business communication.(4)
Another reason why I want to learn English is so that I can travel to English-speaking
countries.(5)The United States,England, Australia and many other countries all use
English as their primary language.(6)Finally, I want to learn English because I plan to
move to the U.S. in the future.(7) I will become a manager four my company soon.
------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------.
Now write the correct number for each sentence:
The topic sentence:-------------The first main point:-----------The second main point:-----------The third main point:-----------The support detail for the first main point:-----------The support detail for the second main point:-----------The support detail for the third main point:------------

Good Luck
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Appendix (3) Teacher's guide
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Objectives

Evaluation

Collection

Portfolio

Selection

Presentation

Reflection

Portfolio possesses
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Content of the suggested program
Unit

Function

Concepts and skills

Teaching
Aids

Learning Aids

Portfolio

*Definition of portfolio
*Definition of portfolio
as a method

blackboard
pictures
posters

Portfolio/
Objectives

Two

Topic
Sentence

*Definition of the topic
sentence.
*Definition of the main
idea.
*Writing a topic sentence.

blackboard
pictures
worksheets

Collection/
Selection

Three

Supporting
Details

*Definition of supporting
details
*3 ways to supporting details.
*Writing supporting details.

blackboard
pictures
worksheets
video

First reflection

Four

*Definition of concluding
Concluding sentence.
Sentence *Writing a concluding
sentence.

blackboard
pictures
worksheets

Reflection log

blackboard
pictures
worksheets
posters
video

Presentation/
Evaluation

One

Five

Paragraph

*Definition of paragraph.
*Criteria of a good
paragraph.
*Shape of paragraph.
*Organizing paragraph ideas.
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Unit : One

Lesson: The Portfolio
Objectives

Students are expected to:
*Define portfolio.
*Define the portfolio as a
method.
*Recognize the levels of
portfolio as a method.
*Use the portfolio in the
correct way.

10th Grade

Date:-------------------------

New Language

Teaching Aids

Portfolio
Portfolio as a method

Blackboard
pictures
posters

Steps

Teaching Learning Activities

Warming Up

Game(start-finish)

Portfolio

T gives Ss cards with the letters of the word
portfolio in one side and numbers on the other side
of each card.
T asks Ss to give words start with each letter(as a
game)
T asks Ss with cards to stand in front of the class
according to the number on the card to form the
word portfolio
T gives Ss the dictionary meaning of portfolio
T talks about the portfolio as a method(2,3)
Assuming that portfolio is a pedagogical method
we can easily say that in every point of the
development of the competencies the learners are
guided from other prior processes.
These processes are continuous and repeating and
lead the learners deep into the learning process.
Having in mind that portfolio is a general concept,
the priorities and goals of the working process
may differ. To better understand what we told so
far, we will consider the 6 portfolio processes in
details.
T gives Ss a paper about portfolios and their
processes
T gives each student a file to be her own portfolio
T tells Ss how to organize the portfolio
T asks each student to write here own logo. Entry
(1)
T gives Ss the objectives of using portfolios. Entry
(2)
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Worksheet (2)
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Worksheet (3)
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Samples of Student's Reflection
This paper shows the processes of portfolio that students use.
These concepts were explained
to the learners through simple
activity and demonstrating to
the learners how to write.
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Entry (1)

Objectives

Entry (2)

Keep collection

Entry (3)

How to select

Entry (4)

How to reflect

Entry (5)

How to present

Entry (6)

How to evaluate
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Entry (1)

CV

Name:
Date of Birth:
Place of Birth:
Address:
Telephone number:
E-mail address:
Grade:
School:
Hobby:
Favorite Sport:
Favorite Food:
Interests:
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Entry (2)
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This paper identifies the objectives of portfolio method that students learnt.
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Unit : Two

Lesson: Topic sentence
Objectives

Students are expected to:
*Define topic sentence.
*Define the main idea.
*Write the main idea for
list of words.
*Write a good topic
sentence.

10th Grade

Date:-------------------------

New Language

Teaching Aids

Topic sentence
Main idea

Blackboard
pictures
worksheets

Steps

Teaching Learning Activities

Warming Up

Game(start-finish)(1)

Topic
Sentence

-T divides Ss into groups and give each of them a picture.
-T asks Ss to give ideas about the pictures.
-T writes an example of a topic sentence on the
blackboard.
-T gives each group of students a paper to read the
definition of the topic sentence.(4)
Topic sentence: expresses the main idea of the paragraph
and must be about something you can prove, explain, or
show through description.
-T discusses the definition of the topic sentence with
students.
-T asks Ss to write the definition of the topic sentence on a
paper and put it in the file.
-T discusses the definition of the main idea with Ss.
Main idea:
-T asks Ss to write the definition of the main idea on a
paper and put it in the file.
-T gives Ss a paragraph and asks them to underline the
topic sentence.(5)
-T gives Ss titles and asks them to write a topic sentence to
each one of them.
*Dangerous weather.
*The emergency services.
*The internet.
-T listen to Ss answers and give them relevant feedback.

Reflection

-T divides Ss into groups.
-T gives Ss worksheets.(6)
*Cut and paste the correct topic sentence to each paragraph
1---------------------------------------------------------------------There are so many choices. There's ice cream, cake, pice,
and cookies. I think brownies are my favorite. I wish I
could just eat only desserts and never spinach.
2---------------------------------------------------------------------I can hear him snoring at night. In the daytime he goes
outside and eats my mom's daisies. He tracked his muddy
80

Homework
assignment
Teacher's
reflection

footprint into the house. I asked for extra macaroni and
cheese to feed my dinosaur.
3---------------------------------------------------------------------They pinch my feet. I can't wiggle my toes as much as I
want to. My feet get hot in shoes. I can't wait until summer
when my feet can come out to play.
4---------------------------------------------------------------------I like to feel the wind go through my hair. Everything
passes by you really fast. Then you get out of breath.
That's when I start to walk.
5---------------------------------------------------------------------They like to lie around all day. They walk slow.
Sometimes they lick their paws and their fur. That's why
some of them get fat.
a-Cats are lazy animals.
b-I don't like to wear shoes.
c-I love dessert!
d-A dinosaur lives under my bed.
e-I like to run.
1-c
2-d
3-b
4-e
5-a
*Write the main idea for each list of words.(7)
1- The main idea:-------------------------------Pizza
French fries
nuggets
2- The main idea:-------------------------------Trains
squirt guns
basketball
3- The main idea:------------------------------Swimming
vacations
no school
4- The main idea:-------------------------------Money
customer
clothes
5- The main idea:-------------------------------Santa Claus
gifts
tree
6- The main idea:------------------------------Animals
barn
crops
7- The main idea:------------------------------Teacher
disks
pencils
1-favourite food
6-farmer
2-toys
7-school
3-summer
4-store
5-chrismas
*T. asks Ss to collect five topic sentences then to write the
main idea for each one.
*T asks Ss to write a topic sentence for each of the
following:
1-Dangerous weather.
2-Free-time activities
3-The emergency services.

T writes his own reflection on resources, teaching aids,
techniques, Ss' responses and attitudes.
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Worksheet (1)

82

This is a sample of students reflections on the warming up activity (game).
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Worksheet (4)
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Worksheet (5)
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Worksheet (6)

86

Worksheet (7)
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Unit : Three

Lesson: Supporting Details

10th Grade

Date:--------------------

Objectives

New Language

Teaching Aids

Students are expected to:
*Define supporting details.
*Recognize how to give
supporting details.
*Write supporting details.

Supporting details

Blackboard
pictures
worksheets
video

Steps

Teaching Learning Activities

Warming Up

Game(start-finish)

Supporting
Details

-T divides Ss into groups and give each of them a
paper to read the definition of supporting
details.(8)
Supporting Details/The support in a paragraph
explains or develops the topic sentence. The
supporting part can be narratives, details, facts,
examples, explanation, or statistics. All of the
support relates to the main idea stated in the topic
sentence and shows why the topic sentence is true.
-T discusses the definition of supporting details
with students.
-T explain the ways that give supporting details
and gives examples.
-T plays a video and asks Ss to write their notes.
http://study.com/academy/lesson/supportingdetails-definition-examples-lesson.html

-T listens to the Ss notes and discusses on the
blackboard to give the Ss relevant feedback.

Students
Reflection

T gives Ss worksheets to answer.
*Write supporting details to the following topic
sentence( Parents can help their children be
successful in school by encouraging them)
*Read the paragraph then write your notes on the
reading outline.(9)
-Main idea----------------------------------------------------.
-Supporting details.
1-----------------------------------------------------------------.
2-----------------------------------------------------------------.
3----------------------------------------------------------88

-------.
*Write supporting details to the following topics:
Education
War
Health
Environment
T. asks Ss to do read what they write in the front
of the class. During the presentation the reflection
process appears. Then T. gives relevant feedback.

Homework
assignment

Teacher's
reflection

T asks Ss to write the definition of supporting
details and the ways of supporting details and put
it on the portfolio.
T asks Ss to collect five paragraphs and write the
supporting details.
T writes his own reflection on resources, teaching
aids, techniques, Ss' responses and attitudes.
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Worksheet (8)

90

Self – Evaluation Rubric
Students review their performance in a paragraph writing.

91

This paper is a reflection of a student progress in the writing activities.
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Worksheet (9)
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Unit : Four

10th Grade

Lesson: Concluding Sentence
Objectives

Students are expected to:
*Define concluding
sentence.
*Write a concluding
sentence .

Date:---------------

New Language

Teaching Aids

Concluding sentence

Blackboard
pictures
worksheets

Steps

Teaching Learning Activities

Warming Up

Game(start-finish)

Concluding
sentence

-T plays a video about a concluding sentence and
asks Ss to write their notes on a paper.
http://www.save-video.com
- T discusses with Ss their notes.
-T gives Ss the definition of concluding
sentence.(10)
Concluding sentence/It pulls together or
summarizes the main idea of the paragraph,
usually in a single sentence. The concluding
sentence also provides a definite ending point for
the paragraph.

Selection/
Reflection

T gives Ss worksheets.
*Read the story then write the moral
lesson.(11,12,13,14,15) Entry (3)
*Read the paragraph then write a concluding
sentence.(16)
There are three reasons why I want to learn
English. One reason is that English has become an
international language. It is now used by most
international companies, including the company
where I work, for business communication.
Another reason why I want to learn English is so
that I can travel to English-speaking countries.
The United States, England, Australia and many
other countries all use English as their primary
language. Finally, I want to learn English because
I plan to move to the U.S. in the future. I will
become a manager four my company soon. -----------------------------------------------------------------------------.
94

Homework
assignment

T asks Ss to write the definition of the
concluding sentence and put it in the
portfolio.
T asks Ss to collect paragraphs and
underline the concluding sentence.
T gives Ss paragraphs need to write
conclusions for them.

Teacher's
reflection

T writes his own reflection on resources, teaching
aids, techniques, Ss' responses and attitudes.

95

Worksheet (10)

Concluding sentence
Why is a concluding sentence important in a paragraph? It is needed to show that the
writer has completed what he wants to say and to leave in the reader's mind a final
statement of the paragraph's main idea, What is a concluding sentence? It pulls
together or summarizes the main idea of the paragraph, usually in o single sentence.
The concluding sentence also provides a definite ending point for the paragraph.
What can you do to make sure that your concluding sentence is effective, that it
restates the main idea and makes the reader feel that the paragraph is complete?
Just follow these suggestions next time when you write a paragraph,
1. End the paragraph with a concluding sentence that summarizes or restates the main
idea as expressed in the topic sentence. Example: (topic sentence) -A grandfather is a
very special person who has all of the good characteristics of a father but none of the
faults. Example, (concluding sentence) -He will go to any length to plan special
family gatherings at which grandfather is truly a grandfather (This sentence provides
a good conclusion by restating the topic sentence.)
2. Make sure that the concluding sentence does not introduce another subject that is
not covered by the paragraph, which includes the concluding sentence. (Introducing
another subject, which is not covered by the paragraph, will confuse the reader and
weaken the ending.)
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Worksheet (11)
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Worksheet (12)
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Worksheet (13)
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Worksheet (14)
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Worksheet (15)

101

Entry (3)

102

In groups, students read a short story then give one moral lesson. (Collection)

103

Worksheet (16)

Write a conclusion to the following paragraph:
There are three reasons why I want to learn English. One reason is that English has
become an international language. It is now used by most international companies,
including the company where I work, for business communication. Another reason
why I want to learn English is so that I can travel to English-speaking countries. The
United States,England, Australia and many other countries all use English as their
primary language. Finally, I want to learn English because I plan to move to the U.S.
in the future. I will become a manager four my company soon.
----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
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Unit : Five

Lesson: Paragraph

Objectives
Students are expected to:
*Define paragraph.
*Recognize the shape of
paragraph.
*Recognize the
characteristics of the
paragraph.
*Write a good paragraph.

10th Grade

Date:-------------------------

New Language

Teaching Aids

Paragraph

blackboard
pictures
worksheets
posters
video

Steps

Teaching Learning Activities

Warming Up

Game(start-finish)

Paragraph

T shows a picture and asks Ss to think about the
definition of paragraph.
T discuss with Ss their definitions then gives the
proper definition of paragraph.(17)
T tells the Ss about the shape of the paragraph and
how they can organize it.
1-topic sentence
2-supporting details
3-concluding sentence
T plays video about paragraph and asks Ss to write
notes. http://study.com/academy/lesson/paragraphform-definition-types-examples.html
T discusses with Ss their notes and gives relevant
feedback.

T gives Ss worksheets.
SelfEvaluation

*Read the paragraph below and decide if it is a
good paragraph and answer the questions.(18)
* Write 3 paragraphs with opening sentences,
supporting sentences and concluding sentence on
the topic listed.(19)
-write a paragraph about something you like to do.
-write a paragraph about a piece of fruit.
*Write a letter to your friend about your city using
the following words.
(beautiful-visit- beach- falafel- food- marketfatah- city-people-places-dishes-restauranthelpful-kind-meet-holiday-brilliant-friendly105

palestinian-lovely-such as-old-first-enjoy-secondmany)(20)
*On your group focus on the picture and
1/ Everyone should write at least 3 sentences.
2/ Everyone should share and discuss the
sentences.
3/ Start writing your topic sentence.
4/ Develop your topic sentence into a paragraph.
5/ Write your final draft on a piece of paper and
exchange it with another group's paragraphs.
6/ Read and comment on each other
paragraph.(21)

Homework
assignment

Teacher's
reflection

T asks Ss to write a paragraph definition on a
paper and put it in the portfolio.
T asks Ss to write a paragraph about something
they like.
T asks Ss to write an e-mail to your friend about
your city.
T writes his own reflection on resources, teaching
aids, techniques, Ss' responses and attitudes.
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Worksheet (22)
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Worksheet (17)
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Worksheet (18)

110

Worksheet (19)

111

Date/

/

/

A reflection log
Description: what did you do?
…………………………………………………………………………………………………………
…………………………………………………………………………………………………………
…………………………………………………………………………………………………………
…………………………………………………………………………………………………………
…………………………………………………………………………………………………………
…………………………………………………………………………………………………………
…………………………………………………………………………………………………………
…………………………………………………………………………………………………………
…………………………………………………………………………………………………………

Feel

Think

……..……………………………………………

……..…………………………………………

…………………………………………………

…………………………………………………

…………………………………………………

…………………………………………………

Plan

Action

……..………………………………………

……..………………………………………

………………………………………………

………………………………………………

………………………………………………

………………………………………………

112

This is a presentation of students' work.

113

Entry (4)

114

This piece of writing is a result of learning through portfolio how to write..
- a topic sentence.
- supporting sentences.
- a concluding sentence.
- a good paragraph.

115

Entry (5)

116

Worksheet (20)

Lock at the words and try to write a paragraph within a letter to your friend telling her about your
city.
( finally – city – people – places – delicious – interesting – food – dishes – restaurant – helpful –
Fatah – visit – kind – meet – holiday – old – first – many – second – palestinian )
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Worksheet (21)

118

Entry (5)

119

At this level students are asked to select some of their works.
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121

122

Entry (6)

123

124

Entry (7)

125

Entry (8)
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Appendix (4)
Pictures of students during the experiment
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Appendix (5)
A Letter of Permission
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