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Abstract
This study aims to identify the effect of using feedback on enhancing oral reflection of AUG
EFL student-teachers who enrolled at the practicum course of PCELT. To achieve this aim, the
researcher used the quasi-experimental approach (one group design) with pre and post
applications of the observation check-list. The sample of the study consists of 24 male and
female student-teachers. They were selected from the fourth English section majors of Faculty of
Education at AUG and were enrolled in practicum course during the second semester of the
academic year 2015-2016.
The researcher used pre-observation check-list to observe the use of oral reflection of the student
teachers during feedback sessions at PCELT course. After submitting the training sessions of
PCELT which lasted for 10 weeks, she applied the post observation check-list to measure the
enhancement of using oral reflection at feedback time.
Pearson Correlation, Cronbach Alpha, and Split-Half technique were used to affirm the validity
and reliability of the study tools. Wilxon Sample, ETA Square, and Pearson Correlation were
used to answer the questions and examine the hypotheses of the study.
The study indicated that there were statistically significant differences at (α ≤ 0.05) between the
pre and post applications of the observation check-list in favor of the post application.
Based on those results, the researcher recommended that student–teachers should participate at
training teaching courses such as PCELT to improve the use of reflection during feedback time,
thus student-teachers can make the teaching –learning process more reflective and valuable.
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Chapter 1
1.1. Introduction
English language is considered main and second language in the Palestinian schools
because of that there is a big tendency towards teaching English language in universities,
enhancing teaching skills and integrating theory and practice together. Students learn many
subjects specialized in teaching English language then they are asked to go to schools for a
practicum of all the theoretical studies they have learned about teaching English Language . ''The
past two decades have witnessed a period of intense pressure to change schools, colleges of
education, and teacher education. Many working within the educational domain have put
forward ideas and created structures geared toward fostering substantive educational change''
(Mclntyr and Byrd, 2000, p.2). According to Richadrd and Lockhart (2007, p.9) a recent trend in
second language teaching is a movement away from" methods" and other "external" or "top
down" views of teaching toward an approach that seeks to understand teaching in its own terms.
Such an approach often starts with the instructors themselves and the actual teaching processes,
and seeks to gain a better understanding of these processes by exploring with teachers what they
do and why they do it.
Nowadays, student-teachers face more challenges, such as increasingly diverse student
populations, and falling student performance to meet the needs of students with disabilities.
Empirical evidence suggests effective teaching practices that can improve students' achievement
in pre-service period (Hisu-liu, 2006, p:1). Thus teachers will be able to teach effectively with
different methods and strategies. Al Ostaz (2005, p.17) assured the call for the need to reconsider
curricula and academic educational strategies and methods which adopt Bloom‟s cognitive levels
as a learning and teaching pillar, and they support the transfer toward the development of
contents and educational dimensions that suit the scientific acceleration and modern technology.
Al-Azhar university always exerts efforts to develop the competences of student–teachers
by offering them extra programs to provide them with different strategies for teaching learners
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who have the ability to think and thus make appropriate decisions to overcome the challenges of
learning English language. Teacher training program is that kind of an experience and practice

which should give sufficient and suitable theoretical and practical experiences to the studentteachers for his/her becoming a teacher in the future (Reddy, 2008, p.24)
One of these programs is the Professional Certificate in English Language Teaching
(PCELT). It is an accredited teacher training course designed to give the chance for quality
training in English language teaching. PCELT aims at developing the competences of studentteachers in pre-service period. Through interactive workshops, PCELTers are trained on how to
make lesson plan, to use feedback and self –reflection, to be aware of what they have taught.
Moreover; PCELT provides a meaningful blend of theory and practice, with an ongoing
emphasis on hands-on experience and practical application to a wide variety of teaching
situations. The general aim of PCELT is based on experiential learning cycle, critical thinking,
and creative problem solving within a learner-centered framework (PCELT binder, 2015).
One of the aspects that PCELT is concerned with is feedback and its role on enhancing
self–reflection of student–teachers. Feedback is a vital informative tool that allows studentteachers to view their teaching performance critically. Feedback helps student-teachers to
connect the content they have learned in the university classroom to real-world situations with
real environment and materials (Akkuzu, 2014, P:38). In the framework of teaching and learning
feedback can be seen as any type of response or reaction to teacher's performance, attitudes, and
behavior, where they mostly affects performance.
It is necessary to understand that feedback is not only result of teacher's performance but
also, a fundamental part of the teaching process. Feedback, whether written or spoken, may
gesturaly indicate agreement, encouragement or criticism. Giving feedback is helpful and useful
in answering the personality of a person. Feedback is used as a learning method that provides
teachers information about themselves that given by others. It tells about their actions perceived
3

by the audience or by other participant. (kanwal 2010-2014, P:13). In order for assessment to
facilitate learning, students need to receive information about their performance and the existing
discrepancy between the actual and the desired state, and effectively process that information.
This information is commonly referred to as feedback. (Lipnevch, & Smith, 2008, p.1). The
researcher considers feedback as a means that shows the right and wrong behaviors of studentteachers.it makes as a mirror that reflects teaching, as well as, it provides them with the means
to develop their own teaching performance. According to Duckworth et al (2012, p.56) feedback
is the process of offering observations usually oral or written about performance, seeking to
identify strengths and areas for development so that the student-teachers are able to build on their
strengths and develop weak area.
Feedback sessions at PCELT was held after each practice teaching under the supervision
of PCELT trainers. Student-teachers had to answer some questions about their experience of
teaching. How did they feel? What went well? What didn‟t go on well? What would be the next
action plan? Student-teachers received peer feedback from other student-teachers in order to get
benefits from the others' mistakes. Trainers seek feedback from participants in formal and
informal ways. Participants

are expected to develop the ability and habit of asking and

responding to feedback from their students in their practice teaching.
The second aspect that PCELT concerned with is reflection, especially the oral reflection
after practice teaching. It encourages practitioners to gain insight into their own professionalism
through their experiences. Reflective diaries represent a private record of experiences throughout
placement. It is important to use them to report thoughts, feelings and opinions rather than
merely the factual events of the day. Only by reporting personal feelings following an event can
experiences be built upon and improved because of that student-teachers must fill an initial
reflection paper about their practice teaching; it includes description for the whole experience,
feelings , evaluation, and analysis.
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Reflection analysis has recently provided student-teachers with a method of obtaining
feedback for their teaching practice and a firm basis for reflection, discussion, and improvement
related to their teaching in pre-service period. In this regard, many specialists determine that
there is an urgent need to develop training programs for pre-service teachers, in general, and for
pre-service English Language teachers, in particular. These programs are given the priority for
the following justification: follow-up with scientific knowledge, technological revolution,
communication revolution, the gap between theory and practice in pre-service teachers‟
preparation. (National Center for Educational Research ,1995:22). Because of this reason, the
researcher has chosen PCELT course as a practicum program that provide student-teachers with
professional English language teachers competence through experiential learning cycle that
presents workshops with different methods and strategies that enhance the use of different types
of feedback and deal with the student-teachers oral reflection.
From her experience and as an English teacher, student-teachers lack the chance of
practice teaching before going to real schools and lack the competency of using feedback and
reflection after finishing their lessons, their just priority is to present the cognitive content to
learners neglecting other teaching skills that includes the use of feedback as an evaluative tool
and focus on the use of destructive feedback that harms the learners' self-confidence. It is also
that there is an urgent need to shed light on the use of oral reflection after carrying out any task.
PCELT focuses on the use of hands-on experience for student-teachers. This was the motivation
for carrying out this study to investigate the importance of PCELT on improving the use of
feedback and oral reflection.

1.2. Statement of the Problem
It is noted that student- teachers who are practicing teaching during pre-service period
lack many skills such as the use of feedback and self-reflection. Therefore, this study carried out
to measure how the unqualified teachers would improve their skills through PCELT.

5

1.3. Questions of the Study
Main Question
What is the effect of using feedback on improving oral-reflection of student–teachers at PCELT
course?
Minor Questions
1- Are there any statistically significant differences at (α ≤ 0.05) between the mean score of
AUG EFL student-teachers on the pre and post applications of the observation check-list?
2- What is the effect size of using feedback on improving oral reflection in teaching English
language at PCELT course?

1.4. Study Hypotheses
1- There are significant differences at level (α ≤ 0.05) between the mean scores of AUG EFL
student teachers on the pre and post applications of the observation check-list in favor of the post
application.
2- The effect size of using feedback on improving oral reflection of student teachers at PCELT
course is not less than (0.14) as estimated by ETA Square.

1.5. Purpose of the Study
-This study aims at discovering how PCELT course improve the use of feedback in
developing oral reflection of student-teachers in teaching.
- As feedback is the corps of PCELT, so the researcher attempts to expose the thoughtful
application of feedback on enhancing the use of oral reflection.
- Examining whether or not there are statistically significant differences at (α ≤ .05) between the
mean scores of the EFL student-teachers in the pre and post application of PCELT.

1.6. Significance of the Study
This study may benefit each of the following sections:
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1- Student teachers: They can enhance their use of different types of feedback (positive,
negative, and instructive feedback). They may enhance their use of oral reflection to get more
dynamic and active environment, full of discussion and activities.
2-School teachers: This research may help them to use the instructive feedback as an effective
tool to improve the teaching–learning process.
3-University teachers: This research may encourages them to use different activities in which
they use feedback and reflection as a teaching performance evaluation means.
1.7. Definition of Terms
The researcher adopted the following operational definitions:
Effect: It is the degree of improvement in the student teachers‟ use of feedback and oral –
reflection as a result of using PCELT course. It is measured by eta square.
Feedback: Information that is presented to a student-teacher following a performance. It reflects
upon the quantity of quality of the teaching performance and points of weakness in the teaching
practice provided by EFL student-teacher who acts the role of a teacher and by the other
observers.
Feedback session consists of the following practices:
-Experience of practice teaching by each student teacher.
-Feelings about the experience of teaching.
-Description of the experience of teaching.
-Analysis of the experience of teaching; things that helped the student-teacher and others that
hindered him/her.
-Generalization theory.
-Lesson plan for next experience of teaching.
Oral reflection: It is a process that enables student-teachers to diagnose and understand their
classroom contexts and student‟s learning better, put their students‟ learning at the heart of the
teaching–learning process, create the student teacher‟s personality, develop critical thinking for
7

their teaching , take informed specific actions and make sound decisions in the teaching practice
,make plan actions for next time.
PCELT: It is an accredited hour training course designed to meet the growing demand for
quality training in English Language teaching in the Middle East and North Africa (MENA). It
increases the student- teacher‟s confidence and her or his knowledge in English Language
teaching strategies and methodologies. Time duration of PCELT held at AUG was 120 hours. It
guests of 24 student -teachers specialized in English education. The general aim of PCELT is to
provide EFL student-teachers with blend of practice and theory with an ongoing emphasis on
hands-on experience and practical application to a wide variety of teaching situations.

1.8. Delimitation of the study
-The sample of the study consisted of AUG male and female EFL student teachers. They
attended the practicum course of PCELT. They were 24 student-teachers
-This study was held at PCELT course during summer semester of the academic year 2015/2016.
-This study investigated the effect of using feedback to create oral-reflective student- teachers as
a result of having PCELT course.

1.9. Procedures
To achieve the aims of the study the researcher will follow the following steps:
1-The researcher reviewed previous studies related to feedback and oral reflection.
2-The researcher focused on Feedback in order to write the theoretical framework and expand
the knowledge of how PCELT affect the use of feedback on enhancing oral reflection of
PCELTers.
3-The researcher prepared an observation check list and ensured its reliability and validity by
introducing it to some specialists in English language and PCELT trainers.
4-The researcher attended the course of PCELT to know the general mechanism of PCELT.
5-The researcher applied the pre-observation check–list on the student teachers of PCELT.
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6-When PCELT course is done, the researcher applied the post application on the studentteachers.
7-The researcher used Wilcxon test , black coefficient and Eta square to analyze the results
statistically .
8-The researcher received the results and introduced the recommendations.
Summary
The first chapter is about the background of the study. This chapter includes the
introduction, problem, hypotheses, purposes and significance of the study. It also includes the
definition of terms, and delimitations of the study. The remainder of this study are organized as
follows:
Chapter 2: Previous studies
Chapter 3: Theoretical framework
Chapter 4: Methodology of the study
Chapter 5: Results, interpretations, recommendations, and suggestions.
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Chapter 2
Previous Studies

 Studies related to the use of feedback

 Studies related to oral reflection
 General commentary on the previous studies and the current study

Chapter 2: Previous Studies
Introduction
Reviewing previous studies, the researcher has selected a number of them depending on
their relationship to the core of the study problem. These previous studies are classified into two
classes. The first domain contains the studies related to Feedback; the second one contains those
related to the use of reflection at pre service period. This chapter also includes a commentary on
these studies. Such a commentary written according to different domains. How the previous
studies benefit the researcher. Then, and what distinguishes the current study from the others.

2.1 Studies Related to Feedback
Fattash (2000) investigated the impact of providing content-feedback utilizing maxims on
Al -Najah University students' writing performance. To achieve the aim of the study, the
researcher conducted an experimental study on a sample of Al-Najah university.
Also, she used a questionnaire to measure students' attitudes towards feedback content.
Results indicated that teachers must be provided with content-feedback in order to help them
revise their ideas and the intended messages they want to convey to readers.
Lipnevich and Smith (2008) sought to in their study the effect of feedback on students'
performance, motivation, affect, and self-efficacy. This is an experimental study involved
college students (N= 464) practicing an authentic learning task by writing an essay under 3
conditions: no feedback, detailed feedback (perceived by participants to be provided by the
course instructor), and detailed feedback (perceived by participants to be computer generated).
Pre and post exam used as a tool for the experiment. Detailed feedback specific to individual
work was found to be strongly related to student improvement in essay scores, with the influence
of grades and praise more complex. Moreover; descriptive feedback was found to be most
effective when given alone, unaccompanied by grades or praise. The results have implications
for theory and practice of assessment.
11

Stuart (2004) determined whether providing immediate feedback improves the analytical
review skills for accounting students trained in a setting where feedback is not normally used.
It was an experimental study with a control and experimental groups. Participants received
both training and practice with feedback outperformed participants who received training and
practice without feedback and other participants who received no training or practice. N=85
under graduate students enrolled in the basic auditing course at a large public university in
Singapore.
The auditing course was taught in four contact hours per week--a two-hour lecture to 450
students and a two-hour tutorial session with 25 students per class. The study provided an ideal
opportunity to observe the impact of training and feedback for specific tasks of analytical
procedures.
Hatziapostolou and Paraskakis (2010) investigated the importance of feedback as an
instrument in the learning experience of a student and how it serves a variety of purposes
including evaluation of students‟ achievements, development of students‟ competences and
understanding, and elevation of students‟ motivation and confidence. This study provides elearning system that strengthens the quality of feedback through the way feedback is
communicated to students .
This study proposed that an effective feedback communication mechanism should be integrated
into a student's online learning. An empirical evidence suggested the importance of using
electronic feedback .
The results of using the system for two years indicated a positive perception of the
students which, in turn, encourage us to further explore its effectiveness by extending its
functionality and integrating it into an open source learning management system.
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The researchers applied the study by using "Case study". OFES "online feedback
enhancing system "was first used to provide formative feedback for the assessment of Data
Structures and Algorithms (DSA).
The conclusions of this study; if we want to get high quality feedback and promote
learning , Quality formative feedback needs to be timely, motivating, personalised, manageable
and in direct relation to assessment criteria.
Mahar and Strobert (2010) applied a descriptive study utilized a non-experimental,
quantitative and qualitative survey design to compare teachers‟ experiences with the traditional
single –source feedback obtained from the summative annual performance review process
feedback to the feedback obtained from the 360-degree feedback process.
This study sought to understand teachers' perceptions of the quality of feedback they
received from the traditional administrative evaluative feedback to different feedback they
received from a multi-source feedback process. Sample ; pilot project students as a sample of
New York State suburban school districts .The results of the test indicated that the participants
in this project found the multi-source feedback more helpful and effective than the traditional
method in a number of areas, including: the development of professional growth goals,
identifying professional development needs and providing feedback

focused on student

achievement ..
Findings; after applying the pre and post questionnaire .The study provides insight into
the use of the 360-degree feedback process in the public school sector. The process has been
shown to provide participating teachers with reports that assist them in developing professional
growth plans, guiding professional development needs and feedback that focuses on student
achievement. The benefits of 360-degree feedback for improving teaching and ultimately student
achievement merits further research, piloting and implementation.
Francis (2011)investigated the use of verbal , peer , and written feedback as formative
assessments to assist children in learning process, especially for writing. It also investigated
13

which types of feedback are most beneficial in improving writing skills of a class of grade 5
students .It is an experimental study which used interviews for 15 teachers and their feedback
methods. Common patterns amongst the teachers' responses were observed. Pre and post samples
of students were collected and reviewed . Findings indicated that written and verbal feedback are
mainly used by teachers when doing formative assessments for writing .
Additionally, although some students prefer verbal feedback , written feedback seems to be most
beneficial in improving written work.
Taylor and Pychyl ( 2011) examined the effectiveness of two different types of feedback,
developed and undeveloped, in terms of its influence on students‟ subsequent writing
performance and students‟ perceptions of the feedback. It was an empirical study in a classroom
that compared students‟ perceptions and performance on writing tasks when given either
developed or undeveloped feedback. The researcher used a questionnaire as a study tool to
collect the data. Instructors value writing assignments because through such assignments
students learn to write and also write to learn .In this study, both undergraduate and graduate
students noted the importance of feedback that was clear, provided positive comments which
were constructive. Specifically, participants appreciated feedback that provided information on
the overall structure and approach of their essays and that focused on the key points of their
work. Positive comments were recognized as motivating, and students reported being receptive
to a balance of positive and critical comments if the focus was improvement. Results
demonstrated that the type of feedback significantly affected students‟ perceptions, with
developed feedback related to higher ratings of fairness and helpfulness; however, this feedback
did not have a significant positive effect on students‟ written performance.
Méndez and Cruz (2012) aimed to identify the perceptions of instructors of English as a
foreign language about corrective feedback and its actual practice in their classrooms. It
discussed the definition of corrective feedback from

both theoretical and methodological

viewpoints and how these theories and methodologies are translated and implemented with real
14

language learners. This was a descriptive study conducted at a Mexican university which offers
English as Foreign Language (EFL) courses from beginners to advanced level to all
undergraduate students.
For this study, a semi-structured interview and a questionnaire were used to collect the
data. Five language instructors, with ages from 25 to 60, were interviewed. Their teaching
experience ranged from 4 to 20 years. The interviews were recorded and analyzed considering
variables such as types of errors, the CF provider, frequency of correction, CF techniques,
perceptions of students‟ attitudes, training, and perceptions about CF. This study concluded that
teachers at this university have a positive perception of oral corrective feedback.
Akkuzu (2014) explored the role of feedback based on self-efficacy belief sources in the
reciprocal interaction of teaching performance and self-efficacy beliefs. A single case study
design was used for better understanding between the relationship between feedback and self reflection. The data for this study were collected in the form of semi structured interviews from 6
volunteer 5th-grade chemistry student teachers. The data were analyzed based on an inductive
analytical approach. The results showed that the use of different types of feedback affected the
teacher's performance and opened the way for new strategies that made the teaching-learning
process more effective. It is concluded that different types of feedback provided key paths for
student teachers to better understand their own developing teaching performance and that of
other teachers.
Plank et al (2014) identified that students must be able to provide feedback to teachers
not only about their learning needs but also about the teaching they experience. In turn, teachers
must create the conditions and pave the way that support active student learning and disclosure.
Set within the final year of secondary schooling in New Zealand (Year 13). This study drew on
data generated from two semi-structured, focus group interviews. It provided insights into 14
students‟ perspectives about the role feedback plays in the enhancement of their learning. The
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conclusion of this study was to create trustful and meaningful environment for better
understanding and avoid the disclosure of the interaction learning process .
Zimbardi and Chen (2014) introduced peer feedback which students received about oral
presentation for their group and exchange the written feedback for other groups. All students
provides written feedback comments to their peers . The feedback is focused around three topics
: the style of the presentation, the content, or explanations provided during the presentations and
discussion, and advice for improvement .This is a descriptive study that takes place at The
University of Queensland, Brisbane, Australia. The sample is 3rd year undergraduate biomedical
science students .It was implied from this study that students who provide feedback have the
opportunity to make judgments about the work of others against standards and criteria, and apply
that experience to their own work facilitating the development of self-assessment in learning .
Also, it is preferable that feedback providers critique the work presented rather than the
individual presenting it
Pishghadam et al (2015) investigated the relationships among teachers‟ conceptions of
intelligence, teacher care, and teacher feedback in the use of English language teaching (ELT).
To apply the study, a questionnaire was used . The participants consisted of 81 English as a
foreign language (EFL) teachers and their 426 students who were learning English in private
language institutes.

Implications were provided in the context of teaching. Students were

randomly assigned to four analogue experimental conditions: (1) individual, (2) social, (3)
criterial and (4) no-feedback; furthermore, they were given a novel artificial language learning
task to complete. Results showed that criterial feedback had the best results in task performance.
Low-performing participants showed highest motivation in the criterial condition and lowest in
social feedback, whereas their motivation in the individual feedback condition was average.
Implications regarding the type of feedback that special education teachers provide are
discussed. The findings suggested that modularity, increasability , and applied ELT are
associated with the nature and amount of teacher feedback and care as perceived by the students.
16

2.2 Studies Related to the Use of Oral Reflection
Graham and Phelps (2002) described the implementation of individual reflection action
research projects among some forty English language teachers distributed in thirty Palestinian
schools in Ramallah and Qabatya districts-Palestine. It aimed to analyze the outcomes of the
teachers‟ action research as part of a broader participatory action research project that is intended
to increase the capacity among teachers in Palestine as part of the LTD program. The data
revealed that in spite of the difficulties that Palestinian teachers face, action research was a
powerful, inquiry and exploratory tool that impacted teachers‟ classroom practices and
professional development. Furthermore, the implementation of reflection on a one year
professional development program revealed a number of positive changes in the teachers‟
collaboration and cooperation. Teachers have realised that cooperation and collaboration are the
healthiest part where a nourishing context for learning could be created through a respectful,
supportive and fruitful dialogue. It is recommended that the results of this research capture the
attention of the administrators and policy makers in Palestine to adopt the strategy of action
research and reflection in all educational sectors.
Anseel et al (2009) aimed from their study to investigate a reflection intervention after
feedback on the basis of theoretical insights from dual-process models. The study was conducted
in a web-based development setting wherein employees volunteered to complete a
developmental work simulation. Dual-process models typically distinguish two modes of
cognitive processing. The first mode is characterized by automatic, holistic, relatively fast
processes that are undemanding of cognitive capacity, the second by controlled, analytic, and
relatively time-consuming processes that are demanding of cognitive capacity. The
sampleconsisted of 640 employees (58% male, 42% female) from different organizations. It was
an
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experimental study with a control and an experimental groups. Results showed the importance of
intervention between reflection and the use of feedback in improving performance.
Yesilbursa (2011) identified the characteristics of pre-service English

Language

teachers‟ reflective writing. A mixed method approach was taken in the analysis of their written
reflections on a video-recorded microteaching experience at the end of a campus-based
methodology course. First, qualitative analysis of the written reflections revealed the modes and
themes of reflection. Second, the cross tabulations of the emerging reflective and thematic
categories were calculated to investigate how each category interacted. The analyses revealed
that while most of the reflection was descriptive and focused on the self, some of the participants
engaged in reflection that showed a search for reasons behind and alternatives to their practice.
Some also referred to past and hypothetical future experiences. This study contributed to the
knowledge base on the reflective writing of non-native pre-service English Language teachers
and emphasizes the importance of tapping into reflections early on in pre-service teacher
education.
Al-Issa and Al-bulush (2010)

aimed to show that Reflective teaching practice has

become a central theme in professional growth at the pre-service teacher education level almost
everywhere. English language teaching (ELT) teacher trainers, like any other teacher trainers,
have a powerful role to play in fostering reflection in their student teachers through the
approaches and strategies they incorporate in their training, which can have implications related
to the perceived worth of reflective practice.
This quantitative study described the responses of 90 final year ELT student teachers and
eight of their trainers at Sultan Qaboos University in the Sultanate of Oman, to a survey about
the roles, approaches and strategies used to help the student teachers to reflect on their teaching.
The results show that while the trainers have helped their student teachers to develop as
reflective teachers, there are certain practices and aspects adopted by the trainers that need to be
reconsidered, as they can have negative implications for teacher preparation.
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Chang and chou (2011) examined the effects of reflection category and reflection quality
on learning outcomes during Web-based portfolio assessment process. This is an experimental
study that consists of forty-five eighth-grade students in a “Computer Application” course.
Through the Web-based portfolio assessment system, these students write reflection, and join
self-assessment and peer-assessment. The Phrase Processing System is used to distinguish
phrases in students‟ reflections, and finally students‟ reflections are classified. Results from this
research indicate that the effect size of reflection category on learning outcomes measured by
achievement test, work, and attitude is extremely small and not significant. The effect size of
reflection quality on learning outcomes was small, but significantly positive. Follow-up contrasts
found reflection quality significantly related to achievement test, work, and attitude outcomes.
Liakopolou (2012) investigated the student teachers‟ ability to analyse the teaching
process and to reflect on it. The research data presented in this article comes from research
carried out, during applying the research ;the researcher was discovering to what extent the
teachers are able to evaluate and make reflection for their teaching process. To answer the
research's questions, information was primarily obtained from reflection reports prepared by
trainee teachers (N=68) after they had completed their field experience. One initial conclusion
arising from the research is that trainee teachers find it difficult during their field experience to
reflect on their teaching and when they do so, their reflection focuses on very specific topics, and
is primarily technocratic in nature. A systematic description of the content and potential types of
reflection provides us with a clear framework which can be utilised as a springboard by trainee
teachers and full-time teachers to approach the task of teaching from a reflective perspective.
The research data generated is significant for planning training courses for teachers and in
particular for planning and organising work experience.
Watson and Kenny (2013) presented critical reflection associated with oral reflection
which is highly valued and widely applied learning approach in higher education. There are
many benefits associated with engaging in critical reflection, and it is often integrated into the
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design of graduate level courses on university teaching as a life-long learning strategy to help
ensure that learners build their capacity as critical reflective teaching practitioners. This paper
explored the challenge associated with incorporating critical reflection into a graduate course on
University Teaching at the University of Guelph. The strategies discussed have
multidisciplinary, relevance, and can be broadly applied to improve how critical reflection is
incorporated into post-secondary courses.
A case study of 25-40 students was used a study tool. It is recommended to teach learners
about reflection before asking them to do it and to provide feedback and follow –up ; moreover,
it is necessary to teach learners about reflection before asking them to do it and assess the
reflection.
Stefano et al (2014) in their paper focused on the role of experience in fostering progress
over time. They proposed that one of the critical components of learning is reflection, or the
intentional attempt to synthesize, abstract, and articulate the key lessons taught by experience.
Drawing on dual-process theory, they focused on the reflective dimension of the learning process
and propose d that learning can be augmented by focusing on thinking about what one has been
doing. The researchers used the experimental method and they conducted the experiment in a
large business process outsourcing company in India. The sample was (202). The researchers
implied a performance differential when comparing learning-by-doing alone to learning-bydoing coupled with reflection. Further, they found that the effect of reflection on learning is
mediated by greater perceived self-efficacy and shed light on the role of reflection as a powerful
mechanism behind learning.
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2.3 General commentary on previous studies
It is clear from the previous studies that there is an urgent need to investigate the
importance of feedback as a reflective process for student- teachers in pre service period.
feedback is considered an evaluative tool for the student teachers performance. Feedback
provides opportunities for student- teachers to develop their professional skills. Also, they
explored the role of feedback in the improvement of self –efficacy beliefs and its main role for
better understanding of teaching – learning process and the academic trust.
It is worth mentioning that the previous studies benefit the researcher's study in one way
or another. They have helped the researcher to: 1) create new questions, hypotheses, and
purposes, 2) write the theoretical framework, 3) form new observation –checklist related to the
use of reflection in feedback sessions, 4) use the suitable statistical methods, and 5) interpret the
results and formulate recommendations and suggestions.
The current study differs from the previous studies in the attempt to measure the improvement
of feedback in using oral reflection to help the teaching and learning process getting more
effective .
2.3.1 The relationship between the researcher's study and previous study related to the use
of feedback
The researcher's study agreed with Francis's study in the use of written and verbal
feedback as formative assessment in the learning process. Also it agreed with Plank and his
companions' study in the use of feedback by students.
Whereas it differed from Pishghadam et al study in relationships among teachers' conceptions of
intelligence , teacher care ,and teacher feedback in the use of English language teaching. It
agreed with Hatziapostoloa and Paraskakis' study in the use of feedback as an instrument in the
learning – teaching experience of a student.
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It agreed with Mendez and Cruz's study in the use of specific type of feedback which is
corrective feedback whereas the current study mentioned three types of feedback that are : 1corrective feedback 2- instructive feedback3-destructive feedback.
It agreed with Maher and Strobert's study in the use of helpful and effective feedback focused on
the student achievement .
There are some similarities between the researcher's study and Zimbard and Chen's study
in the use of peer feedback ; at PCEL Course, the student must provide written feedback about
the practice of their peers to recognize the points of strength and weakness of the other's practice
teaching. However, It is far somewhat from Taylor's and Pychyl's study in the use of written
feedback on student's assignment which considered as a method that teachers use to inform
students about their performance or guide revision .
2.3.2 The Relationship between the Researcher's Study and Previous studies Related to
Oral Reflection
The current study agreed with Watson and Kenny's study in the use of critical reflection
associated with oral reflection which is highly valued and widely applied learning approach .
The only link between this study and Choang and Chou's study is the use of reflection as
assessment instrument. There is a strong relationship between liakopolou's study and the current
study in the investigation of using reflection in the teaching process. Also, there is a strong
relationship between the researcher's study and Al-Issa and Al-bulush's study in the use of
reflection in the pre-service period.
Yesilbursa's study discussed the characteristics of pre-service English language teachers'
reflective writing , it is a bit different from the researcher's study in the use of reflective feedback
in writing .
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2.3.3 The Relationship between the Researcher's Study and Previous Studies related to the
Use of Method ,Tools ,and Sample
The researcher used an experimental method with the implementation of pre and post
observation–checklist on a sample of 24 student-teachers of PCELT. It agreed with Lipnevich
and Smith 's(2008) study , Chang and Chou 's study (2011), Taylor and Pychl's Study (2011).
Whereas Francis (2011) and Akkuzu (2014) , Plank et al (2014) ,Pishghaam et al (2015)
,Hatiapostolou and Paraskakis ( 2010). Mahar and Strobert (2012) , Zimbardi and Chen (2014)
used a descriptive method with different tools such as questionnaire , case study ,and semistructured interviews .
The sample carried on university student –teachers at the college of education or students from
other colleges or at school students.
Summary
This chapter reviewed some studies related to the use of feedback and other studies
related to the use of reflection . Then, the researcher introduced some commentary about the
previous studies and its relation to the current study.
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Chapter 3
Theoretical Framework


A Brief introduction to PCELT



Feedback



Oral reflection

Chapter 3: Theoretical Framework
Introduction
In this chapter, the researcher introduces different topics; the first topic includes a brief
presentation to PCELT course. The second section introduces information about feedback,
definition of feedback, the role of feedback in performance evaluation of student teachers, and
the importance of feedback. The second part is related to oral reflection, the definition of
reflection , the best time for reflection, reflective questions, reflective practice, and stages of
reflection .

3.1. A Brief Introduction about PCELT
Because there are not sufficient resources about PCELT, the researcher got the
information below from the binder of PCELT course.
PCELT is an internationally recognized TESOL certificate developed by AMIDEAST
and World Learning/SIT Graduate Institute. The 120-hour program provides flexible delivery
options , adaptable content and practice teaching for student-teachers who do not have sufficient
background in practice teaching .It covers their needs from public to private, urban to rural,
traditional to alternative, resource-rich to resource-poor classroom .
PCELT is organized to provide the 10-12 participants in each course . PCELT provides a
meaningful blend of theory and practice, with an ongoing emphasis on hands-on experience and
practical application to a wide variety of teaching situations. The general approach of PCELT is
based on experiential learning cycle, critical thinking, and creative problem solving within a
learner-centered framework .
PCELT participants gain professional competence as English language teachers through
interactive workshops, guided lesson planning, observed practice teaching, and continuous peer
and trainer feedback . (PCELT binder,2015).
- PCELT offers student teachers:
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- A foundation in the latest English teaching methods.
- A suite of adaptable modules for different teacher needs.
- Workshops on emerging trends and opportunities in English language teaching in the MENA
region.
- Hands-on practice teaching with real students.
- Flexible course options, intensive and non-intensive.
- Networking with English teachers across the region.
(AMIDEAST, n.d. )

3.2 Feedback
This part includes some definitions of feedback and the operational definition of the
researcher. Then it presents the role of feedback as an evaluative tool. Next it presents the
purposes, types of feedback, characteristics, importance and a model of feedback.
3.2. 1 Definition of Feedback
Feedback is conceptualized as information provided by an agent regarding aspects of
one‟s performance or understanding. A teacher can provide corrective information, a peer can
provide an alternative strategy, a book can provide information to clarify ideas, a parent can
provide encouragement, and a learner can look up the answer to evaluate the correctness of a
response. Feedback thus is a consequence of performance. (Hattie & Timperley, 2007, p:81).
Feedback in the context of teacher education has been defined as information that is
presented to an individual following a performance that reflects upon the adequacy, quantity, or
quality of the teaching performance (Tower, 1999). It provides information about the truth or
falsehood of human behavior, as well as providing student teachers with a means to improve
their own teaching performance and to correct their errors (Paccapaniccia, 2002, Peker, 1992,
p.14).
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Feedback is the process of offering observations (usually oral and written) about
performance , seeking to identify strengths and areas for development so that you are able to
build on their strengths and develop your weaker area.
(Duckworth et al , 2012, p:56)
Taking these definitions into account , the researcher defines feedback as a vital informative tool
that allows student-teachers to view their performance critically ;it supports practice and serves a
corrective function for the student- teachers' behavior and corrects their misconceptions about
practice teaching. It is information that is presented to a student -teacher following a
performance. It reflects upon the quantity of quality of the teaching performance and points of
weakness in the teaching practice provided by EFL student- teacher who acts the role of a
teacher and by the other observers.
3.2.2 The Role of Feedback as an Evaluative Tool of Student- Teachers
The researcher appreciates the strong relationship between feedback and evaluation ;
since feedback is used as an evaluative tool for each student teacher after finishing his or her
practice teaching .Student -teachers got their feedback session after each practice teaching as an
evaluation tool for their performance .
Akkuzu (2014.P:38)considers the time when student teachers receive sufficient feedback
in the course of their practice teaching, they become aware of the particulars of their
performance.
As student teachers are faced with greater diversity in the learners' levels and challenges
of high level students in the classroom , it is not enough for teachers to possess the pedagogical
theories ,concepts, and principals of a discipline alone; they must also know how to teach the
subject matter and how to solve problems that arise in their teaching. Thus, the teacher must be
concerned with giving clear and coherent explanations that can construct the learners' own
knowledge in the classroom.
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Akkuzu (2014, p.38) agreed with Loughran (2007, p.70) that conveying the content
knowledge in teaching requires the use of pedagogical knowledge; this includes knowledge of
the learning process, knowledge of learners, and understanding of classroom management skills
and educational aims. Feedback helps student teachers to connect the content they have learned
in the university classroom to real-world situations. Providing student teachers with feedback can
help them to see the most useful manner in which to present their subject matter using the most
powerful illustrations, examples and explanations. (Akkuzu, 2014, P:38).
3.2.3 Purposes of Feedback
There many purposes for the feedback that change the teaching-learning process to much better.
The purpose of giving feedback is to point out strengths and provide comments on areas
for improvement and development. Clear, effective, meaningful feedback is a robust way to
foster learning (Hattie & Timperley, 2007).
Whereas Thelie ( 2003, p.104 ) considered timely and frequent feedback from the course
instructor contributes to student learning,
According to Black and Wiliam (1998,p.200), there are two main functions of feedback:
directive and facilitative. Directive feedback tells the student what needs to be fixed or revised.
Such feedback tends to be more specific than facilitative feedback, which provides comments
and suggestions to help guide students in their own revision and conceptualization. The purposes
of giving immediate or only slightly delayed feedback is to help students hear it and use it.
Feedback needs to come while students are still mindful of the topic, assignment, or
performance.(Brookhart,2008:P.10)
While Astin and Antonio( 2012, p.243) considers the immediate purpose of feedback is
to generate action that will lead to improvements in the educational program. The actors in this
context are the professors, counselors, administrators, and other members of the academic
community whose actions impinge either directly or indirectly in the educational cycle.
Moreover; the office of learning and teaching finds other purposes. These are to:
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1- facilitate learning.
2- see whether learning has taken place.
3- provide feedback to teachers on how students are progressing, clarifying for the teacher what
can be done to improve, extend or enhance learning;
4- provide feedback to students concerning their own progress, clarifying for the student what he
or she needs to do to improve, extend or enhance learning;
5-diagnose students‟ needs or barriers to learning and help inform necessary changes to the
curriculum unit or the teaching. (Office of Learning and Teaching, DE& T .n.d.)
3.2.4 Types of Feedback
As the different types of feedback listed below would be appropriate at various times depending
on the intended goal.
Effective


Goal is to get student to internalize the effective feedback to use the suggested strategies
independently on future work.



Feedback that is intended to be used by the learner to independently move their reasoning
to the next level.



Criteria-based phrases are used to describe the strengths and weaknesses of the learner‟s
work..

Descriptive


Goal is to improve student achievement by telling the learner how to move forward in the
learning process.



Feedback that is intended to tell the learner what needs to be improved.

Evaluative


Goal is to measure student achievement with a score or a grade.



Feedback that is intended to summarize student achievement.



It does not give guidance on how to improve the learner‟s reasoning.
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Motivational


Goal is to make the learner feel confident, encourage and support him.



It does not give guidance on how to improve the learner‟s reasoning.



Since it is not intended to move students forward in the learning process, it can be given
on summative assessments. (Office of Faculty and Instructional Development 2014)

Moreover Kanwal (2010-2014, P:20-21-22) finds types of feedback form another prescriptive:
1-Colleague-teacher feedback:

It includes learning and observing from other teachers or

persons.
2-Head-reacher feedback: Direct observation is carried out by a department head or a successful
teacher. The more heads support self-reflection, the more understand their feedback and the
enhanced teaching.
3-360 degree feedback: It works on the principal that a comprehensive evaluation requires
feedback from a variety of sources.
4-Student-teacher feedback: It is provided by other student-teacher to improve teaching
strategies.
5-Parent feedback: It allows teachers to reveal on how they relate to both students and parents. It
strengthens association between parents and teachers.
6-Feedback from self: It is a self-reflection method that used for self- rating of performance on a
number of dimensions including planning before and during sessions.
Whereas Leibold and Schwarz (2007, p.38) divided feedback into different types:
1- Corrective feedback is the feedback that is specific to the requirements of the assignment
and content.
2- Epistemic feedback includes prompts or questions for further thought and explanation or
clarification.
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3- Suggestive feedback contains advice, expansion, or ideas to improve an idea. For
example, By giving an example of courage after you describe the concept would make
the meaning of courage clearer.
a.

Epistemic + Suggestive Feedback combines the use of prompts/questions for
further development and making suggestions for improvement.

The researcher summarized types feedback used at PCELT course as followed:
1-Instructive feedback that is near to be more effective in the teaching process.
2-Destructive feedback that is near to be destructive in the learners' confidence and personality.
3-Corrective feedback that is near to be more effective as an evaluative tool for the learners'
answers .
3.2.5 Developmental, Instrumental and Inspirational Meanings of Feedback
The researcher assures the bloody importance of feedback from the three sides
developmental , instrumental , and inspirational functions. It is important to know the person's
own strengths and weaknesses in order to create a good learner; this side belongs to the
developmental side. Whereas , the instrumental function is concerned with the awareness of the
person's own knowledge and skills to enhance performance. The last function which is the
inspirational one is concerned with the emotional side, increasing the learner's self-confidence
Ormshaw (2007) divided feedback into three parts, then she found the importance of each one :
1-Developmental function: It is knowledge of one‟s own strengths and weaknesses in order to
become a better learner. The benefits of learning why and how something was considered as
good, or bad, in developing the student‟s self-awareness, and thus meta-competences.
It is not enough to say that is good, but you have to explain what is good about it. It is
just that you do not necessarily know yourself what exactly was good in that particular context.
It is important to become aware how my brain has worked this out.
2.Instrumental function: awareness of one‟s own knowledge and skills in order to enhance
performance. Some students saw the benefits of feedback as instrumental in improving any
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subsequent work and perhaps thus gaining better grades. Scheeren (2016, p.41) assumes that
targets are identified as learning gaps and there are ideas about mechanisms, means or techniques
to bridge the gap in the instrument feedback.
3-Inspirational function: Feedback in providing self-confidence when student is feeling insecure
of his/her performance. Students‟ confidence in what they are doing is „on the right tracks‟, both
at a task level and more generally in their chosen discipline, could be enhanced by appropriate
feedback.(Ormashaw, 2007, p.40)
3.2.6 The importance of Feedback
It is important for students to know how well they are doing as they learn. This is because
the knowledge that they are doing well gives students a sense of achievement which motivates
them to learn more. Similarly, it is also important to let students know when they have made a
mistake so that they will learn from it and take corrective measures. Hence, it is absolutely
essential for teachers to monitor students‟ learning and give them feedback. Feedback can be
given to individual students, to a group of them, or to the whole class. It would be more efficient
if the whole class can share in the monitoring process and the feedback. (Hyland, 2006, p.1)
1-An important dimension of feedback is its immediacy. The longer the time gap between the
completion of the work and its feedback, the less effective the feedback becomes.
2-Teachers should give credit to students for correct answers, but be aware that most students
will stop thinking about a question once the instructor has indicated that someone‟s response is
correct.
3-Feedback should also be given to students as frequently as possible. Ideally, a student should
receive feedback for each assigned task in the process of acquiring proficiency with new
material. Teachers should try to give feedback in a positive manner as positive feedback not only
provides more information than negative ones but it also helps to strengthen a student‟s
motivation and self-esteem. A positive approach should also be adopted when providing students
with feedback on their mistakes.
32

4-Another factor that may influence the effectiveness of feedback is whether it is provided
continuously or differentially. When continuous feedback is employed, students receive
feedback each time they perform a given task, whereas differential feedback is only provided
when a student performs better on the task. One advantage that differential feedback offers over
continuous feedback is that it emphasises improvement rather than a student‟s absolute level of
achievement. (Center for development of teaching and learning, 2005).
The researcher finds the importance of feedback after observing feedback sessions
as followed :
1-The importance of feedback in the reinforcement of correct knowledge and information that
student – teachers get in practice teaching .
2-Verbal feedback encourages student –teachers to learn more and to correct their mistakes they
have done in the previous practice teaching.
3-The observing student-teacher can get benefits from the points of weakness of the other
student-teachers.
4-Effective feedback provided within minutes after the completion of the task help teachers in
the teaching process to achieve their goals .
5-Feedback used by teachers as an evaluative tool for the progress of students .
6-feedback gives self –confidence and satisfaction for learners because they feedback after each
level they get.
3.2.7Characteristics of Feedback
There some characteristics of feedback to be more effective in the teaching learning process.
Feedback should be obviously stated and specially depends on what is observed; both
the action and the impact of the action. Feedback should not be evaluative , it should be
explanatory, communicative, clear, helpful, and cooperative. Feedback is not about individual
judgment, but based on observed performance and actions.
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If feedback is to be effective, it needs to be frequent, constructive, (productive) and
instructive (informative). Teachers should be evaluated by summative feedback rather than by
formative feedback, so that more purposeful decision about teacher quality are made. (Kanwal,
2010-2014,P:22)
Whereas ( Mcclure n.d.) summaraized some general characteristics for feedback. Thus, it should
be:
1-Sufficient.
2- Specific.
3- Timely.
4- Regular.
5- Encouraging.
6- Relevant.
7- Reciprocal.
8- It should not be unexpected by students.
9-It includes recommendations for improvement.
10-It should be provided while the behaviour is still fresh in the student's memory.
11- It relates to behaviours that are remediable.
12- It deals with specific problems rather than generalisations.
13- It deals with decisions and actions rather than assumed intentions or interpretations.
14-It should be based on information which is objective by first hand observation.
Lavigne and Good (2015, p.140) added some other characteristics :
1-Source: It must be provided by student-teachers with self-reflection
2- Accurate and persuasive.
3-Specific and concrete.
4-Models: It is helpful if the feedback provider is skilled enough to model the behavior.
5-Task and feedback properties.
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6-Focus on the performance data on past performance.
7-Timing, feedback must be provided as soon as after performance.
8-Feed-forward: good feedback provides information about how to improve instruction.
9-Bing away from using negative feedback.
3.2.8 Best Practices for Providing Feedback with Examples
Teachers can use practices of feedback as tools of providing it during the teaching process which
may affect the whole environment.
1-Address the learner by name :For example, “Sarah , the font selected for the PowerPoint
presentation is easy to read. Good choice!”
2-Provide frequent feedback :Set a pattern for providing feedback to learners. Each Thursday
can be a session for feedback as a revision for all the students have had during the week.
3-Provide immediate feedback: giving feedback after seconds of the task is more effective than
giving delayed feedback
4-Provide balanced feedback: “Rana, great job with including APA source citation. For APA
format, place a comma after the author name and before the year. The APA for the
corresponding reference on the reference page is correct! Good work!
5-Provide specific feedback: “The second paragraph on page 4 includes helpful information
that is explained in clear terms. The information in this paragraph should have a source citation
and reference on the reference page. Good job using Times New Roman 12 point and double
spacing the entire APA document.”
6-Use a positive tone: Two-thirds of the feedback should be positive and point out what is
correct. Create a feedback tone that inspires the learner to use the comments to improve future
work. ( Leibold and Schwarz , 2015)
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3.2.9 Receiving and Giving Professional Feedback
Because there is an urgent need to give feedback after finishing each task, it is important to
recognize some professional types of feedback such as constructive, destructive, challenge, or
support feedback.
Constructive feedback: It increases self–awareness, offers options and encourages
development, so it can be important to give and receive it. Constructive feedback does not mean
only favorable feedback . Critical and challenging feedback, given skillfully, is very important
in the development of the learner. To be worthwhile, feedback needs to involve contributions
from all parties involved in a learning exchange which is not a teacher monologue. A useful way
of thinking about this is to be found in the notion of an IRF. An IRF involves three stages :
1-Initiation : this is where the teacher asks questions .
2-Responses : here the students reply .
3-Feedback : the teacher reacts to the responses .
This way of working involves the feedback being targeted towards helping students know what it
is they need to do this.( Fautley and Savage :2012 ,P:44)
According to Duckworth et al (2012,p.56) giving feedback includes:
Destructive feedback: Feedback that is given in an unskilled or negative way and leaves the
recipient simply feeling bad, with seemingly nothing on which to build , with no options for
using the learning experience to aid development .
Support: It means identifying, praising and reinforcing success, offering encouragement making
practical suggestions, recognizing difficulties and suggesting routes through or around them.
This supports the learner's self-esteem, because effort and success have been recognized.
Challenge: It means pushing someone's thinking, prompting consideration of new avenues of
thought , promoting their self-analysis, setting challenging but realistic targets.
The researcher confirms the use of positive and corrective feedback to students and keep away,
to some extent, from using negative feedback that may be harmful for students. The best thing
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that the researcher has found at PCELT course that trainers encouraged teacher-students not to
any destructive feedback to students.
3.2.10 Effective and Ineffective feedback
As a student-teacher must differentiate between effective and ineffective feedback in the
teaching learning process.
Effective feedback: The purpose of giving effective feedback is to point out strengths and
provide comments on areas for improvement and development. Clear, effective, meaningful
feedback is a robust way to foster the environment of learning.
1- Descriptive rather than evaluative.
2- Specific rather than general.
3- Well- timed .
4- Directed towards behavior that the student-teacher motivated by a desire to help.
Ineffective feedback: The point to mention this type of feedback is to keep the studentteacher away from this destructive type of feedback.
1- Too critical.
2- Too fuzzy.
3- Too soft when the person would obviously benefit from more direct feedback.
4- Too subject .
5- Too theoretical.
6- Too prescriptive.
7- Incomprehensible.
( Matei et al, 2007, p.116)
While PCELT(2015) differentiate between the effective and ineffective feedback in
another way.
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Effective Feedback

Ineffective Feedback

1- Describes the behavior that led to 1-Uses evaluative / judgmental statements.
the feedback.
2- Comes as soon as appropriate after 2-Is delayed , saved up and '' dumped ''
the

behavior

–immediately

if

possible ; later if events make that
necessary.
3-Is direct from sender to receiver.

3-Indirect or ricocheted .

4-Includes the sender's real feelings 4-Feelings

are

concealed,

denied

or

about the behavior , insofar as they are misrepresented .
relevant to the feedback.
5-Is checked for clarity , to ensure that 5-Not checked .Sender assumes clarity or,
the receiver fully understands what's often , is not interested in whether the
being conveyed.

receiver understands fully.

6-Asks relevant questions which seek 6-Asks
information .
7-Specifies

questions

that

are

really

statements.
consequences

of

the 7-Provides

vague

consequences

behavior.

specifies no consequences.

8-Is solicited or desired by the receiver.

8-Is imposed on the receiver .

or

9-Refers to behaviors about which the 9-Refers to behavioral over which the
receiver can do something if s/he wants receiver has little or no control.
to.

3.2.11 Model of Feedback to Enhance Performance at the Learning Process
The researcher emphases on being an effective student-teacher and using models of
feedback as a guidance on the strength and weakness of his/her students' understanding . All
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student-teachers at pre-service period need to be aware that they use constructive feedback
during the explanation to support students and increase their self-esteem .
Purpose :
To reduce discrepancies between current understanding / performance and a desired goal.
The Discrepancy can be reduced by :
Teachers :
1-Providing appropriate challenging and specific goals .
2-Assisting students to reach them through effective learning strategies and feedback .
Students :
1-Increased effort, and employment of more effective strategies.
2-Abandoning , blurring , or lowering the goals.
Effective feedback answers three questions :
1-Where am I going ?( the goals)

feed up

2-How I am going ?

feedback

3-Where to next ?

feed forward

Each feedback question works at four levels :
1-Task level: How well tasks are understood or performed ?
2-process level : The main process needed to understand / perform tasks.
3-Self –Regulation process : Self –monitoring , directing ,regulating of action .
4-Self level : personal evaluations and affect (usually positive ) about the learner .
( Hattie , Timperley : 2007)
3.3 Reflection
This section is about the second part of the researcher's study which is oral reflection .It
presents some definitions of reflection , advantages of oral reflection, best time for reflection,
reflective questions, stages of reflection, models of using reflection.
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3.3.1 Definition of Reflection
Oral reflection is a part of reflection that is used orally by student-teachers. Reflection
means looking at what you do in the classroom and thinking about why you do it. But the
reflection is more than a state of doubt, uncertainty, which followed by the act of searching to
find solutions (Dewey, 1933).
While reflection has a wide meaning which is a basic condition for understanding the
complexity of the pedagogic process, for selecting the suitable teaching methods, strategies,
means, etc. depending on the teaching objectives, the needs of pupils, personal perceptions and
the wider context in which the pedagogic process takes place. (Liakopoulo , 2012,p.2).
The term „reflection‟ is defined as a contemplation of one‟s teaching craft with the view to
improving it.(Soljan et al, 2013, p.11)
The researcher adopted the functional definition of oral reflection which is a process that
enables student- teachers to diagnose and understand their classroom contexts and student‟s
learning better ,put their students‟ learning at the heart of the teaching –learning process ,create
the student teacher‟s personality ,develop critical thinking for their teaching , take informed
specific actions and make sound decisions in the teaching practice ,make plan actions for next
time.
The researcher focused in this research on the use of oral reflection which is used in each
session of feedback .Each participant at PCELT had an oral reflection after his/her practice
teaching as a tool for reflecting on and evaluating their practice teaching . Reflective diaries are a
private record of experiences throughout placement and so it is important to use them to report
thoughts, feelings and opinions rather than merely the factual events of the day. Only by
reporting personal feelings following an event can experiences be built upon and improved.
3.3.3 Advantages of Oral Reflection
Oral Reflection can be a part of a supportive teaching-learning environment that helps the
student-teacher achieving his/her goals.
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1-the kind of knowledge- base that is being developed through reflective approaches is much
more comprehensive .
2-it provides the opportunity for rapid and progressive refocusing .
3-learner's ideas and beliefs are listened much more attentively in the reflective approach.
4-strategic planning within the organization is able to be much more grounded in a realistic sense
of what is feasible , practicable and workable.
5-the focus is not on the amount of knowledge but on the up dating of the reflective process.
(Smyth, 1993, p.285)
3.3.4 Time for Oral Reflection
The researcher ascertains that a student-teacher must make time for reflection so that it
becomes an important part of his/her way of working. Oral reflection is an integral part of
practice and student-teachers need time to develop this skill. It is not a process that can be
rushed, but neither is it a process that has to occur at a particular time. Thus, the student-teacher
can reflect on his/her practice teaching and ask himself or herself ;what went well? and what
didn‟t go well? In addition to what things that helped the process of teaching and what things
that hindered learning ?
Office of Faculty and Instructional Development(2014) divided time for reflection into three
stages :
1-Before teaching: by identifying the teaching goals and making plans before teaching.
2-During teaching: by carrying out the plan then thinking of what to do next.
3- After teaching :by looking back to the lesson
It is a good idea to encourage the student to sum up each day with a reflective comment
in his/her diary, spending only a few minutes doing it. If the student knows that you expect them
to reflect on their practice in this structured way, they will be more likely to keep and benefit
from their reflective diary. You may also set them an example by keeping a reflective diary of
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your own professional practice or indeed your experiences as a practice educator .Thus
demonstrating that learning is always ongoing.
3.3.5 Reflective Questions :
The following is a set of questions that could be used to assist the student –teacher's
thinking, perhaps when s/he is writing up his/her reflections on practice in a diary or when s/he is
thinking back over an experience and discussing it with a supervisor :
1-What was I aiming for when I did that?
2- What exactly did I do? How would I describe it precisely?
3- Why did I choose that particular action?
4- What theories/models/research informed my practice?
5-What was I trying to achieve?
6-What did I do next?
7-What were the reasons for doing that?
8-How successful was it?
9-What criteria am I using to judge success?
10- What alternatives were there?
11- Could I have dealt with the situation any better?
12- How would I do it differently next?
13-What do I feel about the whole experience?
14- What knowledge/values/skills were demonstrated?
15-How did the student feel about it?
16-How do I know the student felt like that?
17- What sense can I make of this in the light of my
past experience?
18- Has this changed the way in which I will do things in the future ?
(Richard & Lockhart , 2007, p.14)
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The researcher considers reflection in teaching a complex process that seeks to selfawareness in the teacher's performance so it demands from the teacher to be more thoughtful and
effective by using different techniques in teaching to arouse students' thinking and imagination .
Reflection can reinforce critical thinking and self-confidence of the students that enable them to
confront , understand , and work towards resolving problems in different environments.
Practice teaching in PCELT course focuses on using self-reflection during feedback
session .Each participant reflects upon his own practice during feedback session by answering
the questions above.
3.2.6 Reflective Practice
Reflective practice is a term often used in education pedagogy . It is a continuous process
from a personal perspective that considers critical incidents within your life's experiences. It is
also used in PCELT course after practice teaching to think back of what a student- teacher has
taught.
Reflective is fundamental to teacher professional development. It is a core activity
within the profession but is particularly critical in supporting and maintaining professional
development in the formative years.(Mcgregor & Cartwright, 2001)
Reflective practice involves thoughtfully considering one's own experience in applying
theory to practice . In teacher education it refers to the process of trainees studying their own
teaching methods and determining what works best for the students . All lecturers need to reflect
on their experiences in the classroom and adapt their strategies accordingly. (Jay, 2003,P:3)
3.2.7 Stages of Reflection
A student-teacher must be aware of stages of reflection in order to use it well after the teaching
process.
1-Description : What happened ?
2-Evaluation : Did your lesson go well ?
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3-Analysis : What are your feelings and thoughts ? What could you have done better to make the
lesson more dynamic?
4-Action : What are your next steps to aid development of your classroom practice ? Are the
resources fit for purpose? How will you change. (Duckworth et al .2012, p41 , 42)
The researcher's study agrees with Duckworth et al's study in the use of reflection
critically instead of working with our feelings of self-doubt in practice teaching. The researcher
finds some similarities in Duckworth's study and the current study in the use of feedback session
after practice teaching. Each stage of feedback sessions includes description of the experience of
the teaching and analysis of what helped the student-teacher and what hindered the teaching and
learning process. Moreover using plan action for next practice teaching .
3.2.8 Assessment of Reflection
The researcher assures the importance of assessing reflection by designing reflection
activities. It requires

careful thought about the nature, structure, function, and process of

practice teaching . Effective reflection assessment should follow these considerations :
1-Reflection activities should clearly link the service experience to the course content and
learning objectives.
2-They should be structured in terms of description, expectations, and the criteria for assessing
the activities.
3-They should occur regularly during the semester so that students can practice reflection and
develop the capacity to engage in deeper and broader reflection.
4-They should provide feedback from the student-teacher about at least some of the reflection
activities.
5-They include opportunities for students to explore, clarify and at least alter their
values.(Bringle & Hatcher ,1999, p.116)
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3.2.9 How to Involve Students in Reflection

Though reflection is an important process for teachers and student teachers, it should also be
encouraged for the students. It works as a mirror for their performance. Just as student -teachers
grow and develop, so do students and they can only benefit from noticing their development.
Many student- teachers do not know, however, how best to involve students in the process of
reflection. Here are some tips:


Give the students opportunities to reflect in different ways, whether it be in writing or out
loud. Different materials can also be used to facilitate reflection and keep the students
engaged; some students enjoy journaling, some might prefer interviews, and some might
prefer blogging. Do not be afraid to use technology.



Give the students support and direction for their reflection. Simply asking them to reflect
will not be enough for all students; guiding questions or introductory sentences can be
used to direct the students who need the direction.



Make reflection a regular occurrence. The more the students take part in reflection, the
easier and more natural it will become for them.



Keep the students‟ reflections in a portfolio; this way the students will be able to look
back on their own reflections to see how much they‟ve grown, learned, and how much
they were able to write about their learning!



Let the students know why they are reflecting and that it isn‟t a purposeless activity.
These reflections help you improve as a teacher, and help them improve as learners; once
students know how they learn best, then learning will become easier.(Bilash,2011,p.2)

3.2.10 Models for Reflection
Finaly's Model
The researcher finds some similarities between this model of reflection and the model used at
PCELT Course mentioned before.
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1-Description : What happened ?
2-Feelings : What were you thinking and feeling ?
3-Evaluation : What was good and bad about the experience ?
4-Analysis : What sense can you make of this situation ?
5-Conclusion :What else could you have done ?
6-Action Plan : If it arose again what would you do ?
(Finaly , 2008 , p.8)
John's model
1- Description of the Experience
1.1 Phenomenon – describe the „here and now‟ experience
1.2 Casual – What essential factors contributed to this experience?
1.3 Context - What are the significant background factors to this experience?
1.4 Clarifying- What are the key processes (for reflection) in this experience?
2- Reflection
2.1 What was I trying to achieve?
2.2 Why did I intervene as I did?
2.3 What were the consequences of my actions for myself?
2.4 How did I feel about this experience when it was happening?
2.5 How did the patient feel about it?
2.6 How do I know how the patient felt about it?
3- Influencing factors
3.1 What internal factors influenced my decision-making?
3.2 What external factors influenced my decision-making?
3.3 What sources of knowledge did/should have influenced my decision-making?
4- Could I have dealt better with the situation?
4.1 What other choices did I have?
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4.2 What would be the consequences of those choices?
5- Learning
5.1 How do I now feel about this experience?
5.2 How have I made sense of this experience in the light of past experiences and future
practice?
5.3 How has this experience changed my ways of knowing. (John , 1994)
Kember and Kelly's Model
PLANNING
The most important outcome of the planning phase is a detailed plan of the action you
intend to take or the change you intend to make. Who is going to do what, and by when? What
are the alterations to the curriculum?
How do you intend to implement your revised teaching strategies?
Try to work out whether your plans are practical and how others will react. You also need
to make plans for observation or monitoring your changes. Prepare any questionnaires or other
information-gathering instruments you will use.
ACTION
In carrying out your plan, things will rarely go precisely as expected. Do not be afraid to
make minor deviations from your plan in light of experience and feedback. Make sure that you
record any deviations from your plan, and the reason you made them.
OBSERVATION
The detailed observation, monitoring, and recording enables you to report your findings to
others. Those involved in action research should also keep a detailed diary or journal.
REFLECTION
At the end of an action cycle you should reflect critically on what has happened. How effective
were your changes? What have you learned?
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What are the barriers to change? How can you improve the changes you are trying to make? The
answer to the last question or two will usually lead you to a further cycle.
( Kember and Kelly,1992 ,p:21.)
Soljan's et al (2013,p.12) Model ' Model

Evaluate

Reflect
initial

Reflect

Secondary
Reflective
Hub

Challenge

Analyze
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3. 2.9. Ways Used by Student -Teachers to Reflect on their Teaching
1-Using videotapes : The videotape offers rich information about teaching practices and how
students are thinking about the subject.
2-Written logs :Keep a weekly reflection log or diary for each class. Student - teacher can Let
the students keep logs, too. Spend the last ten minutes of class filling them out. Ask him/herself
what went well that week. Did s/he make progress in his/her effort to listen more attentively to
students' responses? To give better wait time? What would s/he do differently next year when
s/he teach the same topics?
3-Oral reflection : Spending time talking with the class about the lecture . Ask them what they
learned today. What was hard about the lecture? What was easy?
4-let another colleague to observe him/her : Ask another student-teacher to observe him/her and
have a particular trait in mind on which s/he would like the colleague to concentrate on.
5- Observe other faculty members: Arrange to observe someone who is known to be an effective
teacher and is willing to let him/her observe a class.
Office of Faculty and Instructional Development(2014).
3.4. Experiential Learning Cycle
ELC is an important part at PCELT course. It connects theory and practice together, then
it pays attention to the need to think and learn through experience. Recently, there is an urgent
need to relate theories about how we teach and practice in a real environment .This crucial thing
is one of the main things that PCELT focuses on. By this way; student-teacher can practice a real
situation of teaching on a small group of students that come from real schools with the
coordination of AMIDEAST. Thus, the student-teacher can practice teaching for more than 6
times with different lessons in order to pave the way to teach in real schools and create a
meaningful teaching experience.
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The student -teacher can learn through experience and reflect on his/her practice teaching
during feedback session supervised by a trainer who ask each participant general questions about
his/her experience of teaching. Experiential Learning is the sense-making process of active
engagement between the inner world of the person and the outer world of the environment.
Active engagement is one of the basic tenets of experiential learning that undoubtedly involves
the whole person, thoughts, feelings, and physical activities. (Beard& Wilson .2006.P:80)
PCELT holds a feedback session after finishing each practice teaching. Each studentteacher must answer questions that reflect how s/he has thought of the teaching experience.
Moreover; each participant must listen to the others' comments about the experience of teaching;
point of strength are reinforced and points of weakness must be corrected next practice teaching.
Trainers at PCELT lead feedback sessions and provide student-teachers with advice and analysis
for their experience. All the student-teachers must fill an initial reflection paper about his /her
practice teaching.
Reflection in experiential learning cycle is presumed to have a key role either in
experiential learning cycle or in enabling experiential learning. The distinguishing features of
experiential learning are that it refers to the organizing and the construction of learning from
observations that have been made in some practical situation, with the implication that the
learning can then lead to action. (Moon,2004.P:20)

3.4.1 Stages of the Experiential Learning Cycle at PCELT
1-Experience : the student-teacher begins this stage with describing his/her feeling about the
exp1erience. Does s/he feel satisfied, unsatisfied about the experience of practice teaching ?
2-Description :in this stage; the student-teacher systematically identify who are the learners?
And what cognitive and affective goals the student-teacher would like to achieve ?what are the
instructional means used in the practice teaching?
3-Analysis :analyzing the experience of teaching in order to improve the performance next time .
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Analysis according( Thiagarajan 2012.PP.86-87) includes :
Learners analysis : identifying the learners; what related background experiences do the learners
already have? what skills and knowledge do the learners have? What is the attitude of the toward
the content?
Task analysis : in this stage, the student-teacher specifies the cognitive objectives for the content.
S/he begins this analysis by stating what s/he wants his/her learners to be able to do upon
completion of the experience.
Affect analysis: the student-teacher specifies the affective objectives for the proposed content
such as analyzing specifying beliefs, attitude, values.
4-Generalization: in this stage; the student-teacher is able to generalize the whole experience of
teaching. What hindered learning and what helped achieving the objectives?
Moreover; s/he is able to transfer meanings from the immediate experience to another similar
situations next time.
5-Plan action: planning involves structuring activities in ways that enhance opportunities to use
each activity to illustrate a concept or skill. It also involves identifying standards from other
areas that the student-teacher can connect to the activity in order to reinforce it.(Bunting,2006.P.)
In other words; PCELT is concerned with improving the practice teaching in the next experience
by doing some action plans to cover the points of weakness.
3.4.2 Experiential Learning Design
The PCELT is designed using a model in which learning comes directly from experience. In
the experiential learning model mentioned below , learning is seen as a rich '' process whereby
knowledge is created through the transformation of experience''.(Kolb, 1974,p.38) The role of
the learners is central to making learning happen and the trainers' role is both to structure
activities to follow the cycle of experiential learning and to guide student-teachers in optimizing
their learning in each stage.
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This chapter deals with three sections; the first section includes a brief information about
PCELT. The second section presents information about feedback; its definition, purposes, types,
importance, characteristics, and different models of feedback. The third section includes
information about oral-reflection; definition and advantages of oral-reflection. In addition to the
best time for oral-reflection, reflective questions, stages of oral-reflection and some models of
oral-reflection. Finally, it includes some information about experiential learning cycle at PCELT.
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Chapter 4: Study Procedures and Methodology
Introduction
The current study proposes to investigate the effect of feedback on enhancing the use of
oral reflection of AUG student-teachers at PCELT course, held in Summer semester.
This chapter is about the study procedures as followed by the researcher to answer the
questions of the study and its hypotheses .Then it presents the study's design, it and describes the
study's population, sample. It indicates the structure of the study's tool, and extracts its validity
and reliability. In addition, this chapter includes the implementation of the study and the
statistical processing which is used in the data analysis.
4.1. Study Design
The researcher has adopted the quasi-experimental method, one group pre-test &post-test
design by which she can investigate the effect of feedback on improving oral reflection of AUG
EFL student-teachers. The researcher applied the pre-observation checklist on the first practice
teaching. Then, the researcher applied the post observation check-list on the last practice
teaching. It is worth mentioning that Bajpai (2011: p.748) points out that quasi-experimental
design is an exploratory type of research design without control over extraneous factors. In other
words, pre-experiments focuse on a single treated group and have no control group (Walberg &
Subotnik, 2006: p.13).
4.2. Population of the Study
The population of the study consists of all PCELTers at Al-Azhar University-Gaza. They are
approximately 108 PCELTers according to the registration records of AMIDEAST.
4.3. Sample of the Study
The number of the study's sample is (24 ) EFL student-teachers who were intentionally
selected by AMIDEAST to have PCELT course from the students of Al-Azhar University –
Gaza.
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4.4. Variables of the Study
-The independent variable which is represented in the use of feedback.
-The dependent variable which is represented in enhancing the use of oral reflection of studentteachers who participated at PCELT course.
4.5. The Study Tools
The study has one tool to answer the study's hypnoses which is an observation checklist .
A- Aim of the Observation Check-list
The observation checklist was carried out to determine the enhancement of oral reflection during
the feedback sessions at PCELT course.
B- Sources of the Observation Check-list
The researcher has designed the observation check-list depending on available literature
about feedback and oral reflection, PCELT materials , views of PCELT trainers and teachers,
and experience of the researcher.
C- Formulation of the Observation Check-list:
When the researcher was done with the theoretical framework and the previous studies,
she prepared the observation checklist to enhance the oral reflection of the student teachers. The
observation checklist is formed of five domains with 17 items distributed as follows:
Table 1: Description of the Observation Check-List
Domains

No. of Items

Feelings

4

Description

5

a-Objective

3

b-Description of the Experience

2

Analysis

4

Generalization

2

Plan Action

2

Total

17
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It is apparent from table (1) that the first domain covered the skill of expressing feelings
towards the experience of teaching and it consisted of four items. The second domain covered
the skill of describing the whole experience of practice teaching and it consisted of five items.
The third domain covered the skill of analyzing the experience of practice teaching and it
consisted of four items. The fourth domain covered the skill of making generalization for
practice teaching and it consisted of two items. The fifth domain covered the skill of doing plan
action for next practice teaching and it consisted of two items.
D- The Validity of the Observation Check-list
Al-Agha (1996, p.118) states that validity refers to the degree in which the test or other
measuring device is truly measuring what we intended it to measure. The validity of the
observation check-list has been checked as follows:
The Referee Validity
The initial observation checklist has been seen by a group of special experts in the
methods of teaching English language and trainers at PCELT course who have good knowledge
at the framework of PCELT and its components. They modified the initial draft. Then the
researcher reordered the formulation of the observation checklist according to their modification,
knowledge, and experience of the practicum program.

The checklist became (17) items ,

divided into five domains as mentioned in table (1).
Internal Consistency Validity of the Observation Check-list
Internal consistency can be defined as the homogeneity coefficients among the items of the test.
It reflects the extent of correlation of responses on the item with the total score of the test (AlNabhan, 2004, p.243).
To verify the internal consistency of the observation check-list, the researcher has measured the
Pearson's correlation coefficient between:
a)The score of each item and the total score of its domain.
b)The score of each domain with the total score of the observation check-list.
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The following table outlines the Pearson's correlation coefficient between the score of each item
and the total score of its domain.
Table 2: Correlation coefficients Between Domains and the Total Score of the Observation
Check-list
Domains

Pearson Correlation

p- value

Sig. Level

Feelings

.469

0.021

0.05

Description

.479

0.018

0.01

Analysis

.797

0.001

0.01

Generalization

.733

0.001

0.01

It is apparent from table (2) that there is statistically significant correlation between each
domain and the total score of the observation check-list. The correlation coefficients of the total
observation check-list and its domains at a level of significance (p-value < 0.01) are ranging
between (0.46 – 0.79).This means that the observation check-list is highly internally consistent.
In other words, the observation check-list is valid so it can be used as a tool of the study.
As the scale of observation checklist has five domains, correlation coefficients have been
calculated between the items of each domain with the total score of the domain separately, this
can be seen in the following tables:
Table 3 The Correlation Coefficient between Items of '' Feeling'' and Total Score of the
Domain ''Feeling''
No.

1

2

3

4

Pearson

Items

Correlation

Being able to express his /her feelings after the
presentation of the lesson.
Being responsive to the trainer who leads the
feedback session.
demonstrating a positive attitude toward feedback and
ability to make changes to enhance students' learning.
Respecting others' comments and opinions about his /
her presentation.
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p- value

Sig.
Level

.688

0.001

0.01

.528

0.001

0.01

.770

0.001

0.01

.534

0.001

0.01

The results of the previous table (3)showed that the total score of domain (feeling) had
very high correlation coefficients with each of its related items, the significance was within a
level less than 0.01, Pearson‟s correlation coefficients were ranging between (0.52 -0.77), and
this indicates that the domain (feeling) and its related items have a very high amount of validity.
Table 4: The Correlation Coefficient Between Items of Description and the Total Score of
the'' Description ''Domain
5

6

7

Describing how well s/he achieved the objectives
completely, partially, or not at all.
Specifying if his /her objectives were specific,
measurable, attainable ,realistic, and time limited
Describing specific detailed examples of students'
behavior to support the answer.

.691

.001

0.01

.434

.034

0.05

.758

.001

0.01

8

Being able to describe things that went well.

.473

.020

0.05

9

Being able to describe things that didn‟t go well.

.652

.001

0.01

The results of the previous table showed that the total score of domain (Description) had
very high correlation coefficient with each of its related items, at the significance level less than
0.01, Pearson correlation coefficient was ranging between (0.43 – 0.75), and this indicates that
the domain (Description) and its related items has a very high amount of validity.
Table 5: The Correlation Coefficient Between Items of'' Analysis'' Domain and the Total
Score of the Domain
Pearson
No.
Items
p- value
Correlation
Sig. Level
10

11

12

13

Offering interpretation of how well specific events in the
classroom affected students' learning.
Analyzing what helped teacher and students to be
successful.
Analyzing what hindered the process of teaching and
learning.
Using a variety of key terminology from TESOL to
discuss lesson in terms of students learning.
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.678

0.001

0.01

.714

0.001

0.01

.622

0.001

0.01

.740

0.001

0.01

The results of the previous table showed that the total score of domain (Analysis) had
very high correlation coefficient with each of its related items, the significance level was less
than 0.01, Pearson correlation coefficient was ranging between (0.62 – 0.74), and this indicates
that the domain (Analysis) and its related items have a very high amount of validity.
Table 6: The Correlation Coefficient Between Items of the Domain Generalization and the
Total Score of the Domain
Pearson’s
No.

Items

p- value
Correlation

14

15

Coming up with generalization

about things that

helped the process of teaching .
Coming up with generalization about things that
hindered the process of teaching.

Sig. Level

.844

.001

0.01

.727

.001

0.01

The results of the previous table showed that the total score (Generalization ) had very
high correlation coefficient with each of its related items, at the significance within a level less
than 0.01, Pearson correlation coefficient was ranging between (0.69 - 0.87), and this indicates
that the domain (Generalization ) and its related items have a very high amount of validity.
E- The Reliability of the Observation Check-list
The reliability of the observation check-list has been calculated by used three way which
are: Agreement of the observers, Cronbach Alpha and Split half.
1-Agreement of the Observers
To find the reliability of the observation check-list, the researcher used the agreement
method of observers(the researcher and another experienced English teacher) in the calculation
of the reliability .
Each observer was working independently of the other and they used the same scale to
record the performance of 24 student-teachers during the observation period. In addition, the
researcher and the experienced English teacher ended their recording in the same time which was
at the end of time period determined to the total observation. In the light of their observations,
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the reliability of the observation check-list was measured by using the equation of cooper
equation(AbuIyada,2006,P:56)
Points of agreement
Coefficient

* 100

of
points agreement + points of disagreement

Agreement

=

Table 7: Percentage of Agreement between Observers to Assess the Reliability of the
Observation Check-list.
Points of
Domains

Items

Points of

points of

agreement disagreement

agreement +
Points of

Percentage of
reliability

disagreement
Feelings

4

77

19

96

80

Description

5

87

33

120

72

a-objective

3

54

18

72

75

2

33

15

48

67

Analysis

4

85

11

96

88

Generalization

2

36

12

48

75

Plan Action

2

38

10

48

79

17

323

85

408

79

b-Description of the
Experience

The total score of the
observation check-list

According to Table (7), the researcher found that the total reliability of the observation
check-list was (79%) which is highly reliable .It also means that there is a lot of agreement
between the observers .
2-Cronbach’s alpha:

Cronbach‟s Coefficient Alpha:
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The researcher calculated the reliability of the test by using Alpha Cronbach‟s formula
which mentioned above, (Cronbach‟s and Richard, 2004). The normal range of Cronbac
coefficient alpha value is between (0.0 and 1.0). Alpha is (0.928) and this indicates the test has
high reliability to be implemented on the sample
Table 8: Cronbach Alpha of the Observation check-list
Domains

No. of items

Alpha
Cronbach’s

Feelings

4

0.97

Description

5

0.96

Analysis

4

0.97

Generalization

2

0.95

Action Plan

2

0.96

Total

17

0.95

Split Half Method
The researcher calculated the reliability of the observation check-list by using split half
method as another way to test the reliability, A test is given and divided into two halves and are
scored separately, then the scores of one half of test are compared to the score of the remaining
half to test the reliability (Kaplan and Saccuzzo, 2001). Pearson correlation coefficient of the
whole measure was (0.96), and the Spearman-Brown formula was (0.98), this indicates that the
test has a high degree of reliability, the following table shows the correlation coefficient and
Spearman-Brown values of the whole observation check-list and its domains
Table 9: Reliability Coefficient Using half-Split of observation check-list and it’s Dimension
Pearson

Spearman

correlation

Brown

Feelings

0.94

0.97

Description

0.90

0.95

Analysis

0.93

0.96

Generalization

0.91

0.95

Action Plan

0.94

0.97

Dimensions

Total

0.96
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0.98

Statistical methods:
In order to answer the questions of the study and its hypothesis, the statistical methods are used:
1-Spearman correlation was used to determine the internal consistency validity of the
observation check-list items andattitude scale items.
2. Cronbach Alpha technique was used to confirm the reliability of the observation check-list
items and attitude scale items.
3. Split-Half technique was used to ensure the reliability of the observation check-list items
4.Wilxon test has been used to figure out if there any statistical differences between the pre and
post applications of the observation check-list.
5. Eta Square has been used to check the effect size of the significant differences between the
two applications.
Summary
This chapter indicates the procedures of designing and applying the tools of the study. It
also indicates the statistical analysis which the researcher follows throughout the study. The next
chapter shows the statistical treatment of the results, the result analysis and discussion in addition
to some suggestions and recommendations.
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Chapter 5
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Answer of the second question
Answer of the third question
Test of the first hypothesis
Test of the second hypothesis
Results of the study
Recommendations of the study
Suggestions for further studies

Chapter 5: Results, discussion, Recommendations, and Suggestions
5.1.Introduction
This chapter includes the answer of the study's question and the test of the study's
hypotheses. Moreover, it includes the discussion of the current study and interpretations of the
results. It also presents the recommendations of the study and suggestions for further studies.
Answer of the First Question
First Question ''what are the competencies needed to be developed by'' PCELT''?
To answer this question, the researcher reviewed the philosophy of PCELT and got the
information from PCELT binder (2015). In addition to that the researcher interviewed PCELT
trainers who had a lot of experience about PCELT.
At the end Of PCELT , EFL student-teachers are able to manage :


Expressing feeling .

EFL student-teachers are able to :
1- Express his/ her feelings after the presentation of the lesson.
2- Be responsive to the trainer who leads the feedback session.
3- demonstrate a positive attitude toward feedback and ability to make changes to enhance
students' learning.
4- respect others' comments and opinions about his / her presentation.


Describing the whole experience of practice teaching.

5- describe how well s/he achieved the objectives completely , partially , or not at all.
6- specify if his /her objectives were specific , measurable, attainable ,realistic , and time
limited.
7- describe specific detailed examples of students' behavior to support the answer.
8- describe things that went well.
9- describe things that didn‟t go well.
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Analysing the whole experience of practice teaching

10- offer interpretation of how well specific events in the classroom affected students'
learning.
11- analyze what helped teacher and students to be successful.
12- analyze what hindered the process of teaching and learning.
13- use a variety of key terminology from TESOL to discuss lesson in terms of students
learning.
Making generalization of the last practice teaching
14- come up with generalization about things that helped the process of teaching .
15- come up with generalization about things that hindered the process of teaching.
Doing plan action for the next practice teaching
16- plan specific actions for future that helps him /her to teach more effectively based on
experience on a lesson.
17- plan future actions to get rid of things that hindered the process of teaching in the
previous experience.
5.2.Answer of the Second Question
Second question" what is the level of oral reflection of the student-teachers at the Al-Azhar
university before the application of ''PCELT"?
In order to know the level of the oral reflection of the student-teachers at Al-Azhar
university before the application of PCELT, the researcher calculated score mean, standard
deviation and the relative weight of the observation check-list and its four domains, as in the
following table:
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Table 10: Mean score, Standard Deviation and the Relative Weight of the Observation
Check-list before the Application of PCELT
Domains

No. of Total

Mean Standard Relative

Items Degree Score Deviation weight%

Order

Feelings

4

20

11.65

1.28

58.2

1

Description

5

25

12.00

1.20

48.0

3

a-objective

3

15

6.88

.88

45.8

3.2

b-Description of the Experience

2

10

5.13

.74

51.3

3.2

Analysis

4

20

8.90

1.46

44.5

5

Generalization

2

10

4.88

.77

48.8

2

Plan Action

2

10

4.79

.83

47.9

4

17

85

42.21

3.95

49.7

The total degree of the observation
check-list

It is important to mention that the mean score of the sample's pre application of the
observation check-list is (42.21), the standard deviation is (3. 5), and the relative weight is
(49.7%). This indicates that the level of using oral reflection in feedback sessions of the studentteachers at PCELT is medial. Since the observation check-list has five domains , the domain of
''describing the students' teachers feeling towards the experience of training'' is ordered the first
one with a relative weight of (58.2%), then it is followed by the second

domain of

''generalization '' with a relative weight of (48.8%). The third one is the domain of"' description
of the experience of training'' with a relative weight of( 48%), then it is followed by the domain
''plan action '' with a relative weight of( 47.9%). While the domain of '' analysis of the experience
of teaching'' has the fifth and last order with a relative weight of( 44.5%). It is clear that the level
of using oral reflection by student-teachers during feedback sessions at PCELT was a moderately
weak at first practice teaching.
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Form (1 ) The Relative Weight of the Observation Check-list and its Domains before the
Application of ''PCELT''
100.0
90.0
80.0
70.0
60.0
50.0
40.0
30.0
20.0
10.0
.0

58.2

48.0

45.8

51.3

44.5

48.8

47.9

49.7

5.3. Answer of the Third Question
Third Question" What is the level of oral reflection of EFL student- teachers at Al-Azhar
University after the application of PCELT?
In order to know the level of oral reflection of EFL student- teachers at Al-Azhar
university after the application of the program, the researcher calculated mean scores, standard
deviation and the relative weight of the observation checklist and its five domains, as in the
following table:
Table 11: Table (7) The Show of Mean Score, Standard Deviation and the Relative Weight
of the Observation Check-list after the Application of PCELT.
No. of Total Mean Standard Relative
Dimension
Order
Items Degree Score Deviation weight%
Feelings

4

20

19.52

.58

97.6

1

Description

5

25

23.35

.99

93.4

3

a-objective

3

15

13.85

.77

92.4

3.2

b-Description of the Experience

2

10

9.50

.47

95.0

3.2

Analysis

4

20

18.33

1.21

91.7

5

Generalization

2

10

9.33

.67

93.3

4

Plan Action

2

10

9.44

.71

94.4

2

The total degree of the observation check-list

17

85

79.98

2.59

94.1
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It is apparent from table (7)that mean score of the sample's post application is (79.98)
which is higher than their mean score in the pre application(42.21). Relative weight is (94.1)
which indicates that there are statistically significant differences between mean scores of the
sample on the pre and post applications of the observation check-list in favor of the post
applications. The significant differences state that the results of the post application of the
observation check-list are higher
than those of the pre application.
Form (2) The Relative Weight of the Observation Check-list and its Domains after the
Application of the PCELT
99.0
98.0
97.0

97.6

96.0
95.0

95.0
94.4

94.0
93.4

93.0

94.1

93.3
92.4

92.0

91.7

91.0
90.0
89.0
88.0

Feelings

Description

a-objective

b-Description of
the Experience

Analysis

Generalization

Plan Action

The total degree
of the checklist to
enhance verbal
thinking

5.4.Test of the First Hypothesis
The study's First hypothesis:
There are no significant differences at level (α ≤ 0.05) between the mean scores of AUG
EFL student- teachers on the pre and post applications of the observation check-list in favor of
the post application.
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In order to test this hypothesis , Wilcoxon test was used to study the difference between
the two medium of the independent groups for the pre and post application of the observation
check-list. The results of this hypothesis are shown in the following table:
Table 12: Wilcoxon Sample's Results of Differences between Pre and Post Application of
the Observation Check-list .
Domains

Feelings

Description

a-Objective

Rank

N

Mean

STD.

Mean

Sum of

Score Deviation Rank

Ranks

N.R

0

11.65

1.28

.00

.00

P.R

24

19.52

.58

12.50

300.00

Equal

0

Total

24

N.R

0

12.00

1.20

.00

.00

P.R

24

23.35

.99

12.50

300.00

Equal

0

Total

24

N.R

0

6.88

.88

.00

.00

P.R

24

13.85

.77

12.50

300.00

Equal

0

Total

24

N.R

0

5.13

.74

.00

.00

P.R

24

9.50

.47

12.50

300.00

Equal

0

Total

24

N.R

0

8.90

1.46

.00

.00

P.R

24

18.33

1.21

12.50

300.00

Equal

0

Total

24

N.R

0

4.88

.77

.00

.00

P.R

24

9.33

.67

12.50

%89300.00

Equal

0

b-Description
of

the

Experience

Analysis

Generalization
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Total

24

N.R

0

4.79

.83

.00

.00

P.R

24

9.44

.71

12.50

300.00

Equal

0

Total

24

total

N.R

0

42.21

3.95

.00

.00

degree of the

P.R

24

79.98

2.59

12.50

300.00

observation

Equal

0

check-list

Total

24

Plan Action

The

From table(9), the results are:
The total degree of the observation checklist: It was noticed that there were statistical
significant differences between the pre and post application of the observation check-list. ( ztest=-4.290, P-value<0.01). The differences were in favor of the post application . This indicates
the bloody importance of feedback to enhance the oral reflection of EFL student-teachers in the
PCELT program . The mean scores reached to (37.8)
The first domain is the

description of the student-teachers' feelings of the

experience of training: It is clear that there were statistical significant in the application of the
pre and post application of the observation check-list, especially in this domain( z-test=-4.290,
P-value<0.01). The mean scores reached at (7.9), indicating that the effect was very high as the
value of ''d ''is more than 0.8, and the amount of effect reached to 94% .
The second domain is the description of the experience of training : It is noticeable
that there were statistical significant differences between the pre and post application of this
domain( z-test=-4.290, P-value<0.01). The differences were in favor of the post application. The
mean scores reaches at (11.4), indicating that the effect was very high as the value of '' d'' value
is more than (0.8). This means that student-teachers during feedback sessions enhanced the
description of the whole experience of teaching during practice teaching period. The average of
effect reached at (87%). From these results above, it is clear that the program strengthens the use
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of full description of

objectives as well as it strengthens the description of the training

experience very much.
The third domain is the analysis of teaching experience: : It was noticed that there
were statistical significant differences between the pre and post application of the domain of
analysis of teaching experience ( z-test=-4.290, P-value<0.01). The differences were in favor of
the post application. The mean score reached to (9.4) , indicating that the impact was very high
as the value of '' d '' is more than 0.8.This means that the use the feedback gave the studentteachers the chance to analyze the whole experience of teaching. The effect size was 85%
The fourth domain is generalization of the experience of teaching : it was apparent
that there were statistical significant differences between the pre and post application of the
domain of generalization ( z-test=-4.290, P-value<0.01). The differences were in favor of the
post application. The mean scores reached at (4.5) , indicating that the impact was very high as
the value of d is more than 0.8, and this means that feedback gives students the chance to write
down generalization about the experience of teaching. The effect size was very high and reached
at (87%) .
The fifth domain is doing plan action for next practice teaching: there were statistical
significant differences between the pre and post application of the domain of plan action ( ztest=-4.290, P-value<0.01). The differences were in favor of the post application . The mean
scores reached to (4.6) , indicating that the impact was very high as the value of'' d ''is more than
(0.8). This indicates that student-teachers got benefits from feedback sessions to draw plan
actions for next practice teaching. The effect size was very high as its rate was 89%.

5.5.Test of the Second hypothesis
The second hypothesis is "The effect size of the use of feedback on enhancing oral
reflection among AUG EFL student -teachers is not less than (0.14) as measured by ETA
Square".
To investigate the hypothesis, the researcher used Cohen's d and Eta square
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"η". Table (10) shows the referee table of η2 and d .
Effect Size
Test

Small

Medium

Large

Very Large

2η

.01

.06

0.14

0.20

D

0.2

0.5

0.8

1.0

(Affana .2000.P.42)
Table 13: "T" Value, Eta Square "η2 " , and "d" for Each Domain and the Total Degree of
the Observation Check-list.
Domain

Z-value

Sig.
Level

2η

d value

Blake
coefficient

Effect Size

Feelings

-4.290

0.01

.96

10.44

94%

Very large

Description

-4.290

0.01

.99

17.32

87%

Very large

a-Objective

-4.300

0.01

.98

14.67

86%

Very large

b-Description of the

-4.310

0.01

.97

11.61

90%

Very large

Analysis

-4.290

0.01

.96

10.49

85%

Very large

Generalization

-4.310

0.01

.98

13.2

87%

Very large

Plan Action

-4.310

0.01

.97

10.96

89%

Very large

Total Degree

-4.290

0.01

.99

18.04

88%

Very large

Experience

Table (10) shows that there is a very large effect size for each domain in comparison with the
total score of the observation check-list according to the referee table(10).
This means that the use of feedback has a very large effect on enhancing oral reflection of AUG
EFL student -teachers. To sum up, the second hypothesis is accepted.
5.6.Discussion
This study investigated the effect of using feedback on enhancing the oral reflection of
AUG student-teachers. To achieve this aim, the researcher used the pre-experimental approach
(one group) with pre and post applications of the observation check-list to investigate the effect
of using feedback on improving student-teachers' oral reflection.
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In relation to the study's hypotheses, the findings can be summarized as follows:
1-There were statistically significant differences between the mean scores of AUG
EFL student- teachers on the pre and post applications of the observation check-list in favor of
the post application.
2-PCELT had a great effect on improving the use of feedback and oral reflection among AUG
EFL student- teacher and this is clear from the effect size that reached at 88%.
The results refer to the importance of giving feedback in improving the oral reflection of studentteachers. The results were very valuable for student-teachers to get into practicum programs such
as PCELT to improve their teaching skills which includes the use of feedback as a mirror that
reflects their experience of teaching.
PCELT assured the use hands-on experience and practical application to a wide variety of
teaching situation. After each practice teaching, each student-teacher must submit to a feedback
session to reflect on his/her practice teaching. In these sessions the trainer discusses the points of
strength and weakness that the student-teacher did, ending with plan action for the next practice
teaching.
PCELT agreed with Akkuzu (2014,P.38) that the time when student-teachers receive sufficient
feedback in the course, they are to be aware of the particular of their performance.
PCELT assured the bloody importance of using instructive feedback for errors that the school
students do in the micro teaching sessions and trainers advised the student-teachers to keep away
from using destructive feedback that may harm the student's self-confidence.
The researcher agreed with kanwall (2010-2014,P.22) that if feedback is to be effective , it needs
to be frequent, constructive and it must be immediate after the task.
Beside the emphasis on the importance of feedback, PCELT assured the idea of understanding
and reflecting the teaching process in all its steps starting with specifying the objectives and
ending with reflecting the whole process of teaching.
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Student-teachers must reflect on his/her practice teaching and asking himself or herself; what
went well? And what didn‟t go well?
These are the main questions that every student-teacher must ask himself or herself in preservice period.
The researcher agreed with Duckworth and his companions (2012,PP.41,42) that the stages of
reflections are:
1-Description : what happened in the environment of teaching?
2-Evaluation : Did the lesson go well or didn‟t go well?
3-Analysis : What are the thoughts and feelings towards the practice teaching ?
4-Action : What are the next plans to aid development of the next practice teaching? Are the
resources fit for purpose and objectives ? How they will be changed ?.
The researcher assured the use 360-degree feedback which mentioned in Mahar and Strobert
(2010)study.It is a contemporary feedback strategy
focused on building professional growth. The 360-degree feedback
procedure relies upon feedback from peers ,subordinates, supervisors, and others within the
evaluatee‟s circle of involvement. The intent is to link feedback received to the organization‟s
goals and initiatives.
Methods and procedures.

5.7.Recommendations
In the light of the study results, the researcher offers some recommendations to improve student
teachers' teaching skills. The researcher recommendations are given to :
A) Faculty of English Education: Faculty of English Education can adopt PCELT practicum
program that improve student-teachers' teaching skills and raise the level of studentteachers' performance in pre-service in this way:
1-Specify objectives which must be SMART.
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2-Sharing successful practices through reflective practice.
3-Giving and receiving feedback.
4-Understanding and being able to use frameworks and approaches to plan and
implement effective listening, speaking, reading, and writing lessons.
5-Filling the gap between theory and practice.
B.1 EFL Student-teachers :They should use feedback effectively and keep away from
using destructive feedback:
1-They should link the role of feedback to student motivation and confidence .
2-They should identify types and contexts for student feedback .
3-They should appropriate oral and written feedback to learners.
B.2 EFL student-teachers should focus on learning and learn through the reflective cycle
by this way :
1-They should describe details from the classroom : student ( individual and group)
behavior , teacher behavior , materials, and the class environment .
2-they should offer interpretations of how specific events in the class may have affected
the whole environment of teaching and learning.
3-They should come up with generalizations and theories about student learning that are
linked to specific events or experiences in a lesson .
4-They should plan specific actions for future lessons based on instructions given by
trainers at PCELT.
Recommendations for Further Studies
In the light of the results and recommendations of the study, the researcher makes some
suggestions for further studies. Researchers may:
1-conduct studies related to the use of one type of feedback such as written feedback.
2-ascertain the use of 360 degree of feedback in the educational process.
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3-conduct studies related to the use of peer feedback among student-teachers to improve their
performance.
4-conduct studies related to the use of initial reflection which is one of the most important
aspects at PCELT.
5-conduct studies related to the use of extended reflection which is highly valued in improving
student –teachers competencies.
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Appendix (2)
Observation- checklist

Al-Azhar University /Gaza
Deanship of Postgraduate Studies
Faculty of Education
Department of Curricula and Methods Teaching65

Participant's Name :……………………………..
Date of Observation:……………………………
Program:………………………………
Observer:………………………

Feelings

1

The participant…..
1- is able to express his /her feelings after the
presentation of the lesson.
2- is responsive to the trainer who leads the feedback
session.
3-demonstrates a positive attitude toward feedback and
ability to make changes to enhance students' learning.
4- respects others' comments and opinions about his /
her presentation.
Description
a-objective
5- can describe how well s/he achieved the objectives
completely , partially , or not at all.
84

2

3

4

5

6- can specify if his /her objectives were specific ,
measurable, attainable ,realistic , and time limited.
7- can describe specific detailed examples of students'
behavior to support the answer.
b-Description of the Experience
8- is able to describe things that went well.
9- is able to describe things that didn‟t go well.
Analysis
10- offers interpretation of how well specific events in
the classroom affected students' learning.
11- analyzes what helped teacher and students to be
successful.
12- analyzes what hindered the process of teaching and
learning.
13- uses a variety of key terminology from TESOL to
discuss lesson in terms of students learning.
Generalization
14- comes up with generalization about things that
helped the process of teaching .
15-comes up with generalization about things that
hindered the process of teaching.
Plan Action
16- plans specific actions for future that helps him /her
to teach more effectively based on experience on a
lesson.
17- plans future actions to get rid of things that
hindered the process of teaching in the previous
experience.
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الممخص بالمغة العربية
أثر استخدام التغذية الراجعة في تعزيز مهارة التفكير المفظي لدي الطمبة
المعممين في برنامج البيسمت في جامعة األزهر –غزة
تهدف هذه الدراسة لمتعرف عمي اثر استخدام التغذية الراجعة في تعزيز التفكير
المفظي لدي الطمبة المعممين في جامعة األزهر بغزة  ،حيث قامت الباحثة باستخدام
المنهج شبة التجريبي ذي العينة الواحدة مع تطبيق قبمي وبعدي لبطاقة المالحظة.
وتكونت عينة الدراسة من ( )22طالب وطالبة من الذين سجموا لاللتحاق في برنامج
البيسمت لمعام الجامعي.2012/2012
استخدمت الباحثة بطاقة مالحظة قبمية عمي الطالب لمالحظة اثر استخدامهم
لمتغذية الراجعة في تعزيز مهارة التفكير المفظي لديهم في اول تدريب عممي لمتدريس
في برنامج البيسمت  ،ومن ثم طبقت الباحثة بطاقة المالحظة البعدية عمي آخر
تدريب عممي لهم بعد االنتهاء من البرنامج.
وتم التأكد من صدق األدوات وثباتها باستخدام كل من معامل ارتباط بيرسون ،وألفا
كرونباخ  ،والتجزئة النصفية .وتمت االجابة عن اسئمة الدراسة وفحص فرضياتها
باستخدام اختبار ويمكسون  ،ومربع ايتا ومعامل بالك.
استخدمت الباحثة اختبار ويمكسون الختبار الفروق بين متوسط الدرجات في التطبيق
القبمي والبعدي لبطاقة المالحظة  ،حيث كشفت النتائج عن وجود فروقّ ذات داللة
احصائية عند)  )α ≤ 0.05بين متوسط الدرجات لمطالب في االختبار القبمي والبعدي
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لبطاقة المالحظة .باإلضافة الي ان النتائج اظهرت وجود حجم أثر مرتفع لمبرنامج
في تعزيز استخدام التغذية الراجعة كمرآة لمهارة التفكير المفظي.
في ضوء النتائج السابقة قامت الباحثة بصياغة بعض المقترحات والتوصيات لمطمبة
المعممين في ضرورة استخدام التغذية الراجعة الفعالة كوسيمة لكشف تقدم الطالب و
تقييم ألداء الطمبة المعممين و ضرورة استخدام مهارة التفكير الفظي لتنمية مواهب
االبداع عند الطمبة المعممين .

87

جامعةةةةةةةةةةةةةةةةةةةةةةة األزهةةةةةةةةةةةةةةةةةةةةةةر  -غةةةةةةةةةةةةةةةةةةةةةةزة
عمةةةةةةةةةةةةةةةةةةةةةادة الدراسةةةةةةةةةةةةةةةةةةةةةات العميةةةةةةةةةةةةةةةةةةةةةا
كميةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةة التربيةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةةة
قسةةةةةةةةم المنةةةةةةةةاهج

اسةةةةةةةةالي التةةةةةةةةدريس

أثر استخدام التغذية الراجعة في تعزيز مهارة التفكير المفظي لدي الطمبة المعممين في برنامج البيسمت في
جامعة األزهر –غزة

إعداد الطالبةةة
نجالء شفيق أب كميل
إشةةةراف الدكت رة
سمر سممان أب شعبان

أستاذ مشارك بقسم المناهج وطرق التدريس

قدمت هذه الدراصة اصتكناال ملتطلبات احلصىل على درجة املاجضتري يف املناهج وطزق التدريط بكلًة الرتبًة يف جامعة
األسهز  -غشة
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