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Abstract
This study aimed at evaluating the availability of creative thinking skills(fluency,
flexibility, originality, and elaboration ) in the reading activities of English for Palestine 8
to find to what degree do the reading activities in the eighth gradetextbook matchthe
suggested criteria.To achieve the aim of the study, the researcher adopted the descriptive
analytical method. Consequently, the researcher used two tools to collect the needed data
which are: a content analysis card and a questionnaire, where the researcher built the
suggested criteria benefiting from the related literature, previous studies and publications
of different institutions, as well as the opinions of a number of educational experts to
benefit from their comments and modifications.After that, the questionnaire was distributed to
a sample of English language teachers for eighth grade to check their point of views about the
creative thinking skills in the reading activities of English for Palestine 8.

The following findings were drawn out from the analysis of the textbook: First, the
creative thinking skills which were investigated arefluency got 33.73%, flexibility 22.71%,
originality 29.95% and elaboration got 49.41% as a result in the whole eighth grade
English textbook. Second, according to the teachers' opinions, the creative thinking skills fluency
got 75.76%, flexibility got 64.79%, originality got 69.06% and elaboration got 68% and the total
score of creative thinking skills in the reading activities of English for Palestine 8 textbook got
69.52%. The results of the analysis of the questionnaire show that the creative thinking skills

need to be developed in the reading activities of English for Palestine8.
In the light of these data, the researcher recommends modifying the reading
activities by providing them with enrichment material that include creative thinking skills.
English language supervisors and principals are also recommended to hold more
workshops to train English language teachers on how to enhance the creative thinking
skills in the pupils' mentalities.
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ملخص الرسالة بالغه العربية

تيدف ىذه الدراسة إلى تقويم ميارات التفكير اإلبداعي والتي تشمل الطالقة ،المرونة ،األصالة ،و التوسع في أنشطة
القراءة في كتاب الصف الثامن األساسي لمغة االنجميزية وذلك لمعرفة مدى توفر ىذه الميارات في الكتاب. .و تحقيقا
ألىداف الدراسة استخدم الباحث األسموب الوصفي التحميمي من خالل بناء أداتين لجمع المعمومات المطموبة وىما
بطاقة تحميل و استبيان خاص بمعممي المغة االنجميزية لمصف الثامن ولقد قام الباحث ببناء أداة التحميل بعد اطالعو
عمى األدب التربوي والدراسات السابقة .ولمتحقق من صدق األداة قام الباحث بعرضيا عمى عدد من الخبراء التربويين
لالستفادة من تعميقاتيم ومالحظاتيم وفى ضوء ىذه التعميقات والمالحظات قام الباحث بإجراء بعض التغييرات
والتعديالت البسيطة واعداد الشكل النيائي لألداة
ولتحقيق درجة الثقة قام الباحث بالطمب من معمم أخر القيام بعممية التحميل أيضا .وبعد ذلك قام الباحث بتوزيع
االستبيان عمى عينة من معممي المغة االنجميزية لمصف الثامن الستطالع وجيات نظرىم عن ميارات التفكير اإلبداعي
أنشطة القراءة في كتاب المغة االنجميزية لمصف الثامن .نتائج الدراسة :أوال :نتائج أداة التحميل لميارات التفكير
اإلبداعي حيث حصمت ميارة الطالقة عمى نسبة  ،%33والمرونة عمى نسبة  ،%22و األصالة عمى نسبة ،%29
والتوسع عمى نسبة  %49في أنشطو القراءة في كتاب المغة االنجميزية لمصف الثامن.
ثانيا :نتائج االستبيان حيث حصمت ميارة الطالقة عمى نسبة  ،%75والمرونة عمى نسبة  ،%64و األصالة عمى
نسبة  ،%69والتوسع عمى نسبة  %68وكانت نسبة إجمالي ميارات التفكير اإلبداعي في أنشطة القراءة لمصف الثامن
 %69من وجيو نظر معممي المغة االنجميزية لمصف الثامن ويعزو الباحث الفروق في النتائج بين الباحث والمعممين
إلى أن الباحث قام بتحميل الكتاب بينما المعممون اعتمدوا عمى خبراتيم السابقة والتذكر في إجاباتيم عمى أسئمة
االستبيان وفيما يتعمق بنتائج أداه التحميل فان ميارات التفكير اإلبداعي تحتاج إلى إثراء وتطوير في أنشطو القراءة
لمصف الثامن .في ضوء ىذه الحقائق أوصى الباحث بتعديل أنشطة القراءة بتزويدىا بمادة إثرائية تشتمل عمى ميارات
التفكير اإلبداعي وكما أوصى المشرفين بعقد دورات تدريبيو لتدريب المعممين عمى تعزيز ميارات التفكير اإلبداعي لدى
الطالب.
.
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Background
English is considered a universal language, the language of communication
throughout the world, so it is taught in Palestine to open the window to the Palestinian
students to benefit from the world culture and scientific progress.
There is a bad need to develop the methods of improving the curriculum and
educational programs. In an attempt to achieve this purpose, the educators and researchers
have been ceaselessly introducing and evaluating the educational curriculum, syllabuses,
and textbooks to get the best use of it and the results that materialize in the improved
performance of EFL learners. The evaluation process covers different fields of the
curriculum; mostly the content as represented by the textbook. Although the textbook is
not the only tool for teaching learning process, it is still of a significant impact for
achieving the language learning objectives. Because of the textbooks' importance, they
must keep pace with the world development and recent changes.
The Palestinian English textbooks should include various skills to improve the
presentation and the effect of the contents included and refresh the linguistic ideas
inserting new skills and replacing some others to make them suitable for conveying the
message of the curriculum.
Thus, the English textbooks should undergo evaluation every five years to
cope with the different and new methods of teaching the English language.
No one denies that technological development and globalization have brought
profound changes to the social settings to enable the individuals improve their creative
thinking skills to adapt to the ongoing change. The development of thinking is considered
one of the main objectives that educators seek to achieve. Once these objectives are
achieved, students are able to effectively address issues and crises in everyday life as well
as the complications of the present and future. The process of thinking is considered
similar to the human breathing apparatus because it is as indispensable as breathing.
Teaching thinking skills is necessary because of the breadth of the available knowledge.
Thinking skills provide the necessary tools to address this flood of renewable knowledge
that has been witnessed in our modern world, (Jarwan, 2007: p.60).
It worth mentioning that knowledgeable thinkers have more opportunities to
achieve success, solve problems and make correct decisions in their life. The ability to
think clearly and rationally is very important whatever human beings choose to do, so
thinking clearly and systematically is of great importance in every field of life especially in
education field. Most countries today are interested in increasing educational standards
and emphasizing on basic skills. However basic skills are not sufficient to meet the market
needs, leading to the urgent need to focus on creative thinking skills because individuals
are unable to retain the tremendous amounts of information in their memory for use and
retrieval in the future. The vast breadth of knowledge available and the need for modern
2

society to meet the needs of effective citizens also raises the urgency for teaching creative
thinking skills.
The new challenge for the development of educational and pedagogical
curricula is that it needs to provide programs on teaching thinking process to all individuals
and not just for an elite group, (Larsen, 2002: p.55). Therefore, the supreme objective of
education in recent years is the development of thinking in all
individuals to solve unexpected problems. That is schools must provide students
with proper tools and proper thinking skills that they can use to deal with multiple and
diverse situations that they may encounter (Cotton, 19991: p. 41 ).

It is well recognized that teachers and textbooks play a significant role in
developing suitable values in students. Students also learn strategies for identifying
problems, making decisions, and finding solutions both in and outside school. Thus,
creative thinking skills play a prominent role in the learning process. As a result of this, it
is vital to provide the Palestinian curriculum throughout the textbooks, especially English
textbooks with skills and techniques that will enhance their creative thinking skills in order
to enable students to face their problems easily and to prepare them for the future.
Due to the importance of the English language textbooks for the teaching learning
process,their content needed to be evaluated regularly in order to tackle the gaps and
provide remedy to the points of weakness. Evaluation thus is deemed to be important. Not
many studies are conducted about evaluation of the text books, but I think this study may
give additional benefit to those teaching English language in Palestine. This study is
different as it will focus on the creative thinking skills in the reading activities that are
included in English for Palestine 8 textbook. It may give and provide feedback for both
teachers and textbook writers for improvement and modifications. Such an evaluation
study can pinpoint the points of weakness and strength in English for Palestine 8.

1.2. Research Problem:
Throughout his experience as a teacher of English language, the researcher
observed that 8th grade teachers complain about the newly applied curriculum, especially
the lack of exercises that evoke students' creative thinking skills and the importance of
enhancing the reading exercises with creative thinking skills in this stage. This is why the
researcher found it vital to conduct this evaluative study to determine to what degree the
reading activities of English for Palestine 8 include creative thinking skills.
The problem of the study can be stated in following major question:
What are the creative thinking skills that are incorporated in the reading activities of
English for Palestine 8?

3

In the light of the pervious major question the researcher will attempt to answer the
following questions:
1- To what degree do the reading activities of English for Palestine 8 enhance creative
thinking skills?
2- To what degree do the reading activities of English for Palestine 8 enhance creative
thinking skills from the teachers' point of view?
3- Are there statistically significant differences at (a=0, 05) between content analysis
findings and the Eighth grade English language teachers' estimate of the presence of
creative thinking skills?

1.3. Research Hypotheses:
1- The Creative thinking skills are moderately available in the reading activities of
English for Palestine 8.
2- There are no creative thinking skills available in the reading activities of English for
Palestine 8 as perceived by eighth grade teachers of English language.
3- There are no statistically significant differences at (a =0.05) between the
researcher‟s estimate of the presence of creative thinking skills and that of English
language teachers.

1.4. Importance of the Study:
This study is important as it may:
1- open new prospects for English language teachers to benefit from the evaluation
process to get acquainted with thinking skills,
2- help in training learners to focus on creative thinking skills.
3- assist planners and writers of textbooks in their work.
4- encourage teachers to employ creative thinking skills in the 8th basic class, and
provide new ideas for improvement and modification of English for Palestine 8
textbook.

1.5. The Objectives of the Study:
The study aims at achieving the following goals:
1- Prepare a list of creative thinking skills that should be included in the reading
activities of English for Palestine 8.
2- Identify the degree of inclusion of the reading exercises in English for Palestine 8 of
creative thinking skills.
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3- Identify the degree of inclusion of the reading activities of English for Palestine 8 of
creative thinking skills from the teachers' points of view.

1.6. Definition of Terms:
Evaluation:
Evaluation has different definitions according to different researchers and situations
so the researcher will mention some of these definitions:
1- Bloom defines evaluation is to make a judgment on thoughts work, solutions,
ways, resources and it includes the usage of stakes and levels as a criterion to
estimate competence, suitability, accuracy and effectiveness in making judgment
on things, evaluation in either quantitative or qualitative, (Al-Khateeb, 1998: p.
144).
2- Al-lagani and Al-Jamal,( 1990: p.102): define „evaluation‟ as a judgment about
something or a subject.
3- Evaluation is defined as it gives a value to something in accordance with
standards developed or identified in advance, (Milhim, 2001: p. 428).
4- Evaluation is a process of collecting, classifying, analyzing and interpreting data
and quantitative or qualitative information about a phenomena, event, behavior
or a situation in order to use it in making a judgment or a decision, (Falougi,
1997: p. 184).
5- Evaluation is a process made by an individual or a group to determine the degree
of success or failure in achieving the aims included in the curriculum, points of
strength and weakness to achieve the aims in the best form or image, (Alwakeel,
Al-Mofti, 2007: p. 162).
6- Evaluation is a process through which one plans and collects needed information
in order to judge alternative decisions, (Touq and et. al, 2002: p. 419)
7- Evaluation is a process of interpreting assessment information and making
judgment about them. (Gaber, 2002: p. 13)
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8- Evaluation is an organized process based on measurement through which we
judge a thing that we want to measure in the light of available characteristics,
(AbouZeina, 1998: p. 20).
9- Glasse, Scarphen, Misto define evaluation as "The process of determining the
reliability and adequacy of taxable subject to the evaluation process", (worthen,
B& Saunders, J,1987: p. 16-18).
10- Evaluation: (Tulba, 1996: p.153) defines evaluation as the basic mean through
which we judge our success in achieving the educational aims and pinpoint the
areas of strength and weakness in teaching/ learning process of the curriculum
content in order to improve and develop it. It is a diagnostic process.
Through the different definitions of evaluation, the researcher concludes the
following definition:
„Evaluation is a systematic, accurate, and organized process to collect information and data
about specific phenomena to check if the aims are achieved or not, in order to make
important judgments or decisions. evaluation‟ as an organized process of collecting,
preparing, and classifying information to make judgments on different alternatives to make
decisions about the textbook content and learning process.‟


English for Palestine 8: It is a textbook prepared by the Ministry of Education in
2011-2012 to be used in teaching English to grade 8 in Palestine.



Grade 8: They are students in the eighth basic class in the stage of compulsory
education, and aged between (14-15) years old.



The Reading activities of English for Palestine 8: They are the exercises that
come before or follow each reading lesson to be answered by the students to
determine the degree of their progress in the study.



Thinking skills: thinking skills are those mental processes that students practice
in order to collect information and store them through the procedures of
analyzing, planning and evaluating to reach deductions and make decisions,
(Sa,adeh, 2011: p. 45).

6

6- Creative thinking skills:
 Meker (1986) defines creative thinking as divergent thinking production and the
ability to reach new solutions that were unclear before, (Sa,adeh, 2011: p. 244).
 Harris (1998) defines it as the ability for imagination or inventing new thing,
(Saadeh, 2011: p.245).
 Pires (1970) defines creative thinking as the ability to avoid the normal routine
and traditional ways in thinking to achieve original and unfamiliar new
production, (Al tity, 2001).

The researcher sees that creative thinking skills is the ability or act to deal with a
situation or a problem and to produce additional or new ideas and solutions.
1.7. Limitations of the Study:
1- Academic limitations: The study will be limited to English for Palestine 8 in
Palestine through focusing on:
a- Exercises on each lesson of English for Palestine 8 .
b- Creative thinking skills: fluency, flexibility, originality, and elaboration
skills.
2- Place limitations: The study will be applied to government and UNRWA
schools in Rafah.
3-Time limitations: The study will be applied in the second term 2014 / 2015.
1.8. Population: The population of the study comprises all teachers of English of 8th grade
at Government and UNRWA schools in Rafah Governorate.
1.9. Instruments: the researcher will use analytical tool and a questionnaire of creative
thinking skills.
1.10. Procedures:
To achieve the aims of the study the researcher will:
1- Preview the previous related studies about evaluation and analysis of the text
book.
2- The researcher will prepare a list of creative thinking skills that should have
been included in English for Palestine 8 activities.
3- Design an analytical tool of the activities based on creative thinking skills.
4- Analyzing the activities in English for Palestine8 in the light of creative
thinking skills.
5- Prepare a questionnaire in the light of the analysis of creative thinking skills of
the reading activities of English for Palestine 8 for the teachers.
6- Follow the procedures of validation, reliability, and inclusivity of the analysis
tool and the questionnaire.
7- Conduct statistical analysis, explain the results, and providerecommendations
and suggestions.
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1.11. Statistical Methods Used in the Study:
To answer the study questions and hypotheses, the researchers used the
following statistical methods:


Frequencies and Percentages are used to help the researcher to describe the
study sample.



Mean, Standard Deviation and Percentage Mean are used for describing the
dimensions.



Pearson’s Correlation Coefficients are used to measure the degree of
correlation and to study the relation between variables.



Cronbach’s Alpha Coefficient and Split-Half Coefficientare used to
determine the constancy of questionnaires' items.



T-Tests are used to determine the difference between the categories of the
categorical variables (two categories).

Summary

This chapter provides a relevant introduction to the research problem. It also
introduces the study statement of problem, research hypotheses, importance of the study,
objectives of the study, the definition of terms, the limitations, procedures and statistical
methods used in the study.
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Introduction:
In this chapter the researcher discusses content analysis definition together with its
characteristics and fields.

This will be followed by the definition of thinking, its

characteristics, elements, types and importance. The researcher will also discuss creative
thinking; its definition, levels, skills and element, as well as the factors that affect and
hinder it.

2.1. Content Analysis:
Content analysis is described as the scientific study of the content of communication
with reference to the meaning, context and intentions contained in messages. The term
content analysis is 75 years old as listed in Webster's Dictionary of English language since
1961 (Las Das, D. K, 2008: P. 173).
In 1952 Bernard Berelson published content analysis in communication research,
which heralded recognition for the technique as a versatile tool for social science and
media researchers, some scholars adopted it for historical and political research as well,
(Holsti,1968: p. 596). However, the method achieved greater popularity among social
science scholars as well as a method of communication research, (Wimmer& Dominic,
1994: p. 163). The development of content analysis as a full- fledged scientific method
took place during the World War II when the US government sponsored a project under
the directorship of Harold Lasswell to evaluate enemy propaganda. The resources made
available for research and methodological advances made in the context of the problem
studied under the project contributed significantly to the emergence of methodology in
content analysis. One of the outcomes of the project was the book entitled language of
politics published in 1940s (Lasswell et. al., 1965).

2.2. Content Analysis: Textbook Analysis.
The study of textbooks and their analysis has great importance in the field of
curriculum and teaching because the textbook is one of the components of any educational
system as it is the tool of achieving its goals. The textbook is a vital tool in the teaching
and learning process with what it provides of scientific material and different experience,
(AbdAlGader, 1989: p.79).
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2.2.1. The Definition of Content Analysis:
Content analysis denotes what is contained in a message. In other words, content
analysis may be seen as a method where the content of the message forms the basis for
drawing inferences and conclusions about content (Nachmias&Nachmias, 1976: p. 132).
Furthermore, content analysis falls in the interface of observation in the sense that instead
of asking people to respond to a question, it "takes the communications that people have
produced and asks questions of communications," (Kerlinger, 1973).
According to Berelson (1952: p. 420), content analysis is a research technique for
the objective, systematic, and quantitative description of the manifest content of
communication while,Hostli (1968: p. 596) says that it is any technique for making
inferences by systematically and objectively identifying specified characteristics of
messages. In the same track, Kerlinger (1986: p. 86) defines content analysis as a method
of studying and analyzing communication in a systematic, objective, and quantitative
manner for the purpose of measuring variables, however, Krippendroff (1980: p. 201)
defines content analysis as a research technique for making reliable and valid inferences
from data to their context, with the purpose of providing knowledge, new insights, a
representation of facts, and a practical guide to action.
The researcher defines the content analysis as an empirical technique to obtain
information about the

message by analyzing its content to make conclusions and

inferences.
In this context, Nicolas (1978: p. 52) mentioned a set of criteria that can be summarized in:
a- Validity Criteria: The content is valid when it is realistic, original, scientifically true and
related to the aims.
b- Significance Criteria: the content with a value in the student's life, it covers all the fields
of knowledge, values, and skills aiming to develop student's mental skills and positive
attitudes.
c- Interest Criteria: the content should be compatible with student‟s interest and attitudes.
d- Learnability Criteria: The content should be capable of learning taking into account the
learner‟s capabilities, compatible with individual difference and presenting the
educational material gradually.
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e.Universality Criteria: Content is good when it contains types of learning that know no
borders among humanity, it should connect the student with the world around him.

2.2.2. Organizing the Content:
Carney (1984) says that content analysis method is characterized by accuracy, objectivity
and steadiness, on the other hand Al-Khalili (2005)adds that content analysis is a scientific
method to collect data from written or taped documents, and analyzing them to obtain
objective interpretations and suitable deductions.
Kablan and Goldstone (1943) assert that content based analysis aims to make
quantitative classification of the specified content on the basis of a particular system of
categories prepared in a document to ensure the availability of a material connected with
specific hypotheses related to this content.
On the other hand, Beazeltreats content analysis as one of the methods of utilizing the
available information through summarizing and comparing using systematic application of
objective classification rules. (Alsmeiri, 1998: p.117)

2.2.3. Development of Content Analysis:
This scientific research style started in 1940, under the umbrella of media and
communication researches by Berelson and Cartwright and others, but this method
developed and a borated in many fields; content analysis is no longer limited to
quantitative method. There is qualitative analysis that uses elaborated content analysis to
include social elaborated content analysis to include social sciences curriculums, textbook,
novels, stories, activities, drawing and questions (Al Smeiri, 1998: p. 117).

2.2.4. Characteristics of Content Analysis:
Content analysis is characterized with some traits that discriminate it from other methods
so here are some of these characheristics:
1- It is used as scientific research method in scientific research steps that start from
specifying the problem, hypotheses, questions, and procedures to obtain results and
their interpretations related to the problem of the study.
2- Content analysis describes implicit and clear analysis of the topic to be analyzed. It
deals with the topic through classifying the data.
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3- Content analysis depends of objective specification of analysis categories and units.
4- Content analysis is a method that requires account and repetitions of units specified by
the researcher and inserting them in analysis lists to be used in interpretations,
inferences and generalization.
5- Content analysis method requires objectivity, validity and stability.
6- Content analysis is not limited to quantitative analysis of the phenomenon of the study,
but it includes the qualitative analysis of the study phenomenon.
7- Content analysis method requires the study of all parts of the content in a balanced way,
in other word, content analysis is characterized with balance and comprehension in one
time (Al-Smeiri 1998: p.118).
Likewise, Zaitoun (2003: p.201) specifies the characteristics of content analysis in these
main points:
1- It is an objective method to describe the phenomenon, description means to interpret the
phenomenon as it happened and in the light of the rules that enable us to predict it.
2- It is an objective method, which means that the tool measures effectively what should be
measured, and this tool can be used by other researchers.
3- Content analysis process is an organized method. Organization means that a researcher
follows a practical plan in his job.
4- Content analysis process is a quantitative method in which the analysis process depends
on quantitative estimates as the base of the study.
5- Content analysis is a process that depends on scientific methods; content analysis
process aims to analyze the content. Through discovering relations that connect
phenomena and adding rules to interpret them.
So the researcher sees that content analysis is a pivotal method of educational
evaluation.
Through content analysis process, we can make judgment on curriculum, its content,
inclusion, integration and effectiveness to achieve the aims of the curriculum through a
scientific, organized and objective method.
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2.2.5. Fields of Content Analysis:
Content analysis is used in different fields of human sciences such as social, psychological,
historical, political and educational sciences and here are some of the fields that content
analysis deals with:
1- Media: there are several studies that used content analysis process to measure the effect
of means of communication and media on public.
2- Literature: There are many analytical studies in the fields of literature, e.g. Muller‟s
study, (1974) which analyze three novels about teenagers, and Bruner's study
which analyzes nearly 99 children's novels to determine the effect of adult's
writing on children through stories that they write.
3- Pictures and Drawing: content analysis method is used in analyzing pictures and
drawings to see the effect of some variables though the study and analyzing
pictures and drawings as Soung, Negal's and Basuni's ( 1985) through which they
know the effect of environmental circumstances on children's drawings in the
Arabian Gulf.
4- Education: content analysis is used widely in the educational field especially
textbooks and curriculum in order to determine cognition, values, skills and
attitudes included in the content, or to analyze the exercises of the textbooks and
their types. Content analysis method developed in the curriculum field analysis till
it became a scientific method of analyzing scientific textbooks, e.g. May's study
1981 analyzed reading textbook for the primary stage in USA to specify the nature
and type of social problems that may face children in future, and the study of
Wijesighe (1979), which analyzed textbooks in biology in the senior school stage
in Florida state USA to tackle population concepts, and the study of Reid (1983)
which analyzed history textbooks, (Al Smeiri, 1998: p. 120).

2.2.6. Methods of Content Analysis:
The dominant method of content analysis is preparing classification categories,
these categories are classified into main items and sub items, If one wants to analyze a
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textbook to measure the degree of achieving the general educational aims, these categories
are all the cognitive, sentimental and psychomotor goals, normally one breaks up the sub
items in lower level of these sub items in order to facilitate the analysis process.
It is worth mentioning that classification categories are not always specified, but
the researcher is obliged to specify them according the problem that he is studying . If the
researcher would like to specify the Arabs image in the British newspaper and magazines,
he has to identify the aspects of this image in order to search for them in the manuals in the
British newspapers and magazines.
The same thing can be said if we want to identify the media, bias towards a certain
issue, we should define bias and specify shape, behavior, attitudes, words, sentences that
indicate that type of bias, then try to find from the available texts the repetitions of these
sides and their degree to reach reliable judgments. (Al-Smeiri, 1998: p. 121)
In a nutshell the researcher finds that the dominant methods of content analysis
depend on classification of categories that the researcher identifies according to the
problem of the study, and then analyze the data according to these categories.
2.2.7. Analysis Tool:
Analysis tool is a form designed by the researcher in order to collect data and monitor
recurrence of phenomena rates in the text that he analyzes. Appendix ( 1)
2.2.8. Benefits of Analysis Tool:
Tueima (1987) cites some benefits of content analysis tool for the researchers:
1- Help the researcher to complete the elements of analysis, so he won't miss any part of
them.
2- Follow one system in the analysis process.
3- Achieve objective and high stability factor of the analysis process.
4- Monitor recurrence rates of phenomena, so he could employ the data with more than
one mean and to achieve more than one aim.
5- Quick analysis of the content of more than one subject or a textbook, so it saves time
and efforts especially if it is designed by a computer.
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Analysis tool takes several forms, it can be issued in the shape of form divided into
several sections, each section contains some squares or boxes in which the researcher
writes the phenomena recurrences rates, or it can be issued in form of a card that includes a
set of analysis categories and three or four dimensional scale that clarifies the phenomena
recurrences rates.
Also there is another type of content analysis tool, the tool contains some pages,
each page includes a series of questions under each category, and each question is followed
by some variables that content analysis may be classified under them, (Tueima, 1987 : p.
144).
The researcher should secify the situations in which they answer each question, and
then tick True under the suitable variable and mention example to justify this selection or
explaining the reasons to, the tool normally includes a special section for basic data related
to the topic analysis.
The researcher sees that content analysis is one of scientific research methods in the
era of knowledge accumulation, the era of huge information and cognitive revolution, so
researchers depend on content analysis as a basic method in analyzing information. To get
to know the extent to which the content related to standards and principles and to make
judgment on it, and this requires analysis of the content to its thoughts, elements and
describing it in quantitative and qualitative way, in order to get to know the characteristics
of the content in a scientific and organized way and not based on self impressions or
random treatment.
2.2.9. Importance of Content Analysis:
Content analysis has a special importance for the researcher as it provides him with the
following points:
1- Source of information is available to researcher.
2- Through content analysis researcher knows attitudes, opinions and values that he
couldn't get through direct communication.
3- The researcher is less biased than in other approaches, (AL Assaf, 1989: p. 235).
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2.2.10. Shortcomings of Content Analysis Curriculum:
On other hand each method has some shortcomings that affect its application and make
it less effective for example:
1- Probability of reaching wrong conclusions and judgments.
2- Documents are limited and incomprehensive that affects the obtained results.
3- The content analysis may be wrongly applied, (AL- Assaf, 1989: p. 235).
2.2. Evaluation
The technological and cognitive knowledge in the different fields of life impose the
necessity to adapt in the learning / teaching process whence curriculum elements, different
methods of learning, and the needed education competencies. Text book is an important
source of knowledge to the learner as it is the first point that helps students look for and
search, and give him a chance to answer questions, and thoughts in his mind, (Agha, 2004:
p. 451).
Effective teaching requires availability of comprehensive textbooks and the needed
skills in order to achieve the required goals. Each country has its philosophy or strategy in
selecting textbooks content material and exercises.
Evaluation process and curriculum development is one of the most important
procedures in the learning process. Curriculum development includes development of
courses, aims, content drawings, shapes, and evaluation activities contained in the
textbook. Questions and exercises are the main components of the textbook that increases
student's interest in learning, and are considered a basic element in successful teaching,
(Al-Laqani, 1979: p. 109).
Questions aim to estimate the availability of information on behalf of the students and
to make sure that they get the scientific material, identify the point of weakness and its
remedy, and develop curiosity of students, (Al- Agha, 2004: p. 452).
Evaluation is related to creative thinking which is a type of complex mental activity that
needs refining and enhancement, (Mansi, 1994: p. 33). When one talks about creative
thinking, one should mention evaluation to check the degree of inclusion of creative
thinking skills in the curriculum. The evaluation and analysis of textbook is a remedial
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diagnosis which aims to develop and improve the curriculum and textbooks by adding,
omitting or amendment (modification).
Evaluation will help in improving the teaching learning process, to elaborate
activities, analysis and evaluation process in an easy or simple way, it depends on scientific
and objective method, valid and reliable tools to detect the content of the curriculum.
(Olimate, 2006: p. 18)
2.2.11.1 Curriculum Evaluation:
Educators and researchers are interested in evaluating and developing the
curriculum because of its importance to make suitable judgments and decisions related to
the curriculum development.
There are many definitions related to curriculum evaluation:
1- Curriculum Evaluation: It is a process of a continuous study and diagnosis that aims to
pinpoint the points of strength and weakness to improve and develop the curriculum in
the light of previously planned educational aims (Afana, 1996: p. 360).
2- Evaluation is an organized process to collect and analyze information in order to
determine to what degree are the educational aims achieved, to make suitable decisions
to tackle the weakness points and providing the integrated growth through reorganizing,
enrichment of the educational environment (Aouda, 2002: p. 25).
3- Curriculum Evaluation: is a set of processes carried out by specialized person to collect
the data that enables them to accept, change, adjust or develop the curriculum according
to the degree of achieving the drawn aims (Hamdan, 2000: p. 18).
4- Curriculum Evaluation is the process of making judgment on the validity of the
curriculum through collecting data analyzing and interpreting it in the light of objective
criteria to make decisions related to the curriculum (Al-Shafi, 1996: p. 366-367).
5- Evaluation includes a set of interacting processes to collect, classify, analyze, interpret
data and information using criteria about the phenomena or a position in the
circumstances and facts surrounding in order to improve the educational process or
suggesting clear solutions that lead to achieve the needed aims (Zagout, 2008: p. 122).
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Through the different definitions of Educational Curriculum the researcher defines
Educational Evaluation: as organized steps to check the elements of the curriculum to
determine if they are acceptable or not according to specified criteria in the light of
educational aims.
2.2.11.2 Function of Evaluation:
Evaluation is of great importance in our life as human beings as it enables us to make
correct judgments and take the right decisions about what we are going to achieve
especially in the field of educations as it determines the points of strength and weakness in
the curriculums.
1- Evaluation is considered an important mean to make judgments in the field of study so
students see evaluation as the key to their success, (Milhim, 2001: p. 46).
2- Evaluation provides students with feedback that helps them to determine the progress or
delay in their study.
3- Evaluation helps students to determine their level among the others so they compete to
reach high levels. (Khader, 1987: p. 24)
4- Evaluation thrills learner's motivation for continuous learning and revision of subjects
that he had studied, (Al-Zaher et al, 1999: p. 54).
5- Evaluation identifies student‟s tendencies and attitudes with a statement of student's
mental balance to provide appropriate education for him, (Khader, 1987: p. 25).
6- Evaluation provides basic recommendations to overcome learning difficulties that may
face students, (Al-Abadi, 2006: p. 9).
7- Evaluation provides us with basic information to make decisions about curriculum
through its different types (primary, formative and summative evaluation).
8- In the process of experimenting the curriculum, evaluation continues its role in
collecting information concerning effectiveness and suitability of the curriculum in
achieving the aims.
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9- In the curriculum implementation phase, evaluation plays an important role in
determining the efficiency and effectiveness of the curriculum in different
circumstances.( Amira, 1991: p. 264)
10- At the stage of development and follow up, we depend basically on evaluation to
determine the curriculum's success in achieving the educational aims, (Al-Fara, 1997: p.
327).
There is a close relation between evaluation, curriculum development and
students' progress and success. Educators and textbook writers cannot make any
decisions about the curriculum's development and enrichment without evaluation, also
student would not be able to see their progress without evaluation.
2.2.11.3. Types of Evaluation:
1- Diagnostic Evaluation:
It indicates the evaluation procedures by the teacher in the classroom in order to
motivate and classify learners, and to pinpoint the points of strength and weakness in the
cognitive direction so the teacher gets a clear image about each student to deal with him
according to his level,(Abed Alhadi, 2002: p. 30).

The applications of this type of

evaluation start before beginning of study of a specified subject in order to determine the
right point to start the educational program, (Khader, 2007: p. 37).
2- Formative Evaluation:
According to Tomlinson (1998: p. 229), formative evaluation takes place during the
development of a program. Its purpose is to collect information that will be used to
improve the program. The types of decisions that will result from such evaluation will be
relatively small scale and various, and will lead to modifications and fine tuning of the
existing program design; Additionally, William and Burden (1994: p.22) and Richards
(2001: p. 288) say that formative evaluation involve evaluating the project from the
beginning and it is ongoing in nature, and seeks to form, improve and direct the innovation,
rather than simply evaluate the outcomes.
In this regard, Richards (2001: p. 288) thinks that formative evaluation aims to find
out what is working well and what is not. The collected data are used to address problems
to improve the delivering of the program. It seeks to find about the time spent on a
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particular objective, result of placement test, methodology, difficulties facing teachers or
students, students' enjoyment of the program, sufficient practice work for students and
adequate material pacing.
3- Summative Evaluation:
Tomlinson, (1998: p. 229) states that summative evaluation is often thought of as
occurring at the end of the program. The purpose for gathering the information in this type
of evaluation is to determine whether the program was successful and effective. The type
of decisions that will result from such analyses will be fairly large-scale and may result in
sweeping changes (for example, the continual funding of a program or its cancellation).
Similarly, Graves, (2000: p. 215) says that it assesses the achievement of the course to
provide information when the course is redesigned.
4- Illuminative Evaluation:
The purpose of illuminative evaluation is not necessarily to change the course but
to find out the work of different aspects of the program and how they are implemented. It
is concerned with establishing a deeper understanding of the processes of teaching and
learning that occur in the program, (Richards, 2001: p. 289). According to William and
Burden, (1994: p. 23) a variety of information- gathering techniques are normally used in
the process of illuminative evaluation mainly interview, questionnaires, observation,
diaries and examination of existing documentation, such as student record-in order to keep
the richness of the data and to acknowledge either combatively or formatively. These
techniques assist us in interpreting the complexities of the situation.
5- Follow up Evaluation:
This type of evaluation is done by a continuous and a follow up process of the
learner after graduation to provide information to judge the effectiveness of the curriculum,
(Amira, 1991: p. 262).
The researcher deduces that diagnostic evaluation aims at motivating and
classifying the students. So evaluation can be done before teaching a certain subject, on
the other hand formative evaluation is applied during the implementation of the program to
make the needed modifications, but summative evaluation is made at the end of the
program to judge the achievement of the course aim, what student learned, adequacy of the
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objectives, adequacy of the placement and achievement tests, appropriacy of teaching
methods and problems they faced during the course. The researcher will follow the
diagnostic evaluation in this study to determine to what degree do the reading activities
enhance creative thinking skills.
-2.2.11.4. What to Evaluate?
Evaluation may focus on many different aspects of a language program, such as:
1- Curriculum design: to provide insights about the quality of a program planning and
organization.
2- The syllabus and program content: for example, how relevant and engaging it was, how
easy or difficult, how successful test and assessment procedures were.
3- Classroom processes: to provide insights about the extent to which a program is begin
implemented appropriately.
4- Materials of instructions: to provide insights about whether specific material are aiding
students learning.
5- Teachers: for example, how they were conducting their teaching, what their perceptions
were of the program, what they thought.
6- Teacher training: to assess whether training teachers have received is adequate.
7- Students: for example, what they learned from the program, their perceptions of it and
how they participated in it.
8- Pupil progress: to conduct formative (in-progress) evaluations of students learning.
9- Learner motivation: to provide insights about the effectiveness of teacher in aiding
students to achieve goals and objectives of the school.
10- Institution: for example, what administrative support was provided, what resources
were used, what communication networks were employed.
11- Learning environment: to provide insights about the extent to which students are
provided with a responsive environment in terms of their educational needs.
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12- Staff development: to provide insight about the extent to which the school system
provides the staff opportunities to increase their effectiveness.
13- Decision making: to provide insight about how well the school staff-principals,
teachers and other – make decision that result in learner benefits, (Richards, 2001: p.
286-287).
In this study, the basic concentration is on the materials of instruction. It aims at
identifying the creative thinking skills in the reading activities of English for Palestine 8,
and to what extent do the reading exercises include creative thinking skills and are the
creative thinking skills part of the aims for eighth grade in the basic stage?
2.2.11.5 Methods of Evaluation:
There are a lot of different methods for conducting textbook evaluation. In that
case Richards (2001: p. 299-303), Nunan (1988: p. 123), Graves (2000: p.215), White
(1988: p. 155), and Weir & Robert (1994: p. 29) mention that systematic observation,
feedback, questionnaire, dialogue, document analysis, Delphi technique, self assessment
checklist, journals, ranking activities, tests, diaries, interviews, peer appraisal are elements
to taken into consideration when conduction textbook evaluation. Richards (2001: p. 299303) adds more student log, case study, students' evaluation and audio, video recording a
one method may be better than another in a specific situation. White (1988: p. 155)
believes that there is no one best method for conducting textbook evaluation although
some methods are better for some kind of data than others.
2.2.11.6. Purposes of Evaluation:
Evaluating has many purposes but the main purposes of evaluation include
examining the effectiveness of the instructional material, giving important information
about the student's progress and curriculum development. Thus, "Analysis and evaluation
provide useful data to teachers, supervisors and other educational departments with
concrete evidence regarding strong and weak points of evaluated books. Likewise, they
include important information that addresses the need of teachers and students,"
(Azevendo, 1979: p. 400-406).
The main goals of evaluation studies is not merely to evaluate but rather to obtain
useful information for improving the curriculum and the textbooks that can help in testing
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and measuring the student's achievement. Sawin (2000) maintains that "Evaluation studies
can shed light on the points of strength and weakness of the syllabus in order to enhance
what is good and deal with areas that may need to be improved, evaluation is to eliminate
gaps and unnecessary repetition, to provide a smoother development of content through the
various grade levels, to remove inconsistencies among several textbooks in different
subjects and in different levels, and in general to provide a program of instruction in
English more in line with the needs of the students," (p. 258-259). In the same line,
Richards (2001: p. 288) also added that there are two major purposes for language program
evaluation: program accountability and program development. These are interrelated with
formative evaluation and summative evaluation:
1- Accountability:
This refers to the extent to which those involved in a program are answerable for
the quality of their work. It is concerned with the examination of the effects of a program
or project at a significant point of an educational cycle. It is usually conducted for the
benefit of an external audience or decision maker, (Richard, 2001: p. 298).
2- Program Development:
This is designed to improve the quality of evaluation a program as it is being
implemented. Involved or non-involved staff in the program may be engaged in the
evaluation process. A teacher development focus may be involved as well, m (Richards,
2001: p. 288).
2.2.11.7 Textbook Evaluation:
A textbook is a book used for instructional purposes, especially in schools and
colleges, (Matos. F, 2000), whereas the adopted textbook stands in the middle, as a link or
a tool between the English program and the teaching situation, (Williams 1983, and
Mariani, 1980: p. 28).
Sheldon, ( 1988 ) cited in Garinger, (2001) identifies three main reasons for which
textbooks are heavily utilized:
1- It is difficult for teachers to develop their classroom materials.

24

2- The available time for the teacher is limited while developing new material takes a great
amount of time.
3- The outside restrictions of pressure affect the teacher (Sheldon,1988)
Textbook have many advantages because they provide:
- structure and syllabus for program,
- a variety of learning resources such as, visuals, activities, reading and so on,
- security for students as they know what to expect and what is expected from them,
- a basis for assessing student's learning,
- consistency with a program a cross a given level, and
- training teachers as they provide a teacher's manual.
Textbooks maintain quality if they are well developed, and they are also efficient
since they save time. Along this line, Richards (2001: p. 254. 255), Graves (2000: p. 174175), Litz (2001: p.5-6) and Escobar et al, (1976: p. 11-12) proposed twelve criteria to
evaluate an English textbook. These are hoped to meet the needs of both students and
teacher. Seven of the criteria could be classified as student centered: target population,
target language background, student educational level, student performance ability, pacing,
reading levels of textbooks, and life skills.
The other five criteria are described as teacher centered: teaching approach,
supplementary activities, evaluation (test), answer of the exercise, and language skills.
Daoud and Clelece – Murica, (1979: p. 302-305): recommend the following criteria for
evaluating a textbook: subject matter, vocabulary and structure covered, illustrations;
physical make-up which includes cover, size, binding, paper, printing and type; the four
language skills, general features of the teacher's book, methodological pedagogical
guidance in the presentation of lessons and exercises, and linguistic background that is
based on contrastive and error analysis (grammar vocabulary, pronunciation and
orthography).
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2.2.12. Reading Comprehension:
1. Definition of Reading:
Many researchers and educationalists have attempted to define reading; Miller, (2000: p. 8)
reports that "reading is the ability to understand or to get meaning from any type of written
material. It is the reason for reading and the critical component of all content learning",
Furthermore, Millrood (2011: p. 177) confirms that "reading is a visual and cognitive
process to extract meaning from writing by understanding the written text processing
information and relating it to existing experience". As a technique, Mayer (2003: p. 26):
points out that reading comprehension is a "technique for improving students' success in
extracting useful knowledge from text". Besides, it is the ability to anticipate meaning in
line of print so that the reader is not concerned with the mechanical details but with
grasping ideas from words that convey the meaning, (Zintx, 1978: p. 7). In addition ,
Savage and Mooney ( 1978: p. 29) say that comprehension is the ability to derive meaning
and understanding from printed languages.
From the previous definition of reading, the researcher concludes that reading is a
process of getting ideas from a printed or written text, or obtaining the message that the
writer wants to convey through the text.
2.2.12.2.Types of Reading:
There are two famous trends of reading, intensive and extensive reading.
1- Intensive reading: This type of reading includes reading shorter texts in order to extract
specific information in the classroom. Grellet (1994: p. 4) terms it as an accuracy activity
"that involves reading in detail. Bright and McGregor (1970: p. 80) remark " …it is not
whole lessons but parts of lessons that may properly be so divided. In the middle of a
chapter, we may stop to dwell on one word. This is intensive study."
In this context, Hamdan (1991) explains that the emphasis in intensive reading is on
details that support the main points picked out at the skimming level. Thus, the aim of
intensive reading, according to Nuttal (1996: p. 68) is to arrive at an understanding, not
only of what the text means, but of how the meaning is produced. The how "is an
important as the "what"; for the intensive lesson is intended primarily to train strategies
which the student can go on to use with other texts.
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Intensive reading is much effective for the development of the reading skills of
students since "most of the reading skills are trained by studying short text in detail"
(Nuttal,1996:p.38). On the same line, Bary (2002: p. 4) argues that intensive reading is
more useful than extensive reading. He also advises that the students make their reading
"meditative, reflective, and personal". In addition, he goes on to stay that "nothing of any
interest can happen in this subject {English studies} without close reading". He also
suggested SQ3R method for the students to make intensive reading a success. (SQ3R is
introduced by Robinson (1962) and stands for survey, Question, Reading, Reciting and
Reviewing). Thus, the researcher sees that intensive reading helps learners to find specific
and important details in the text.
2. Extensive Reading:
Williams (1984: p. 10) describes it as the "relatively rapid reading of long text".
Along with this definition, extensive reading is "essentially a private activity and the reader
devises his/her private world of reading for his/her own interest", (Nuttall, 1996: p. 142).
Moreover, Day and Bamford, (1998: p. xiii) define extensive reading by saying "in
extensive reading, a language learner reads a large quantity of books and other materials
that are written within learner's linguistic competence".
Krashen (1982) argues that extensive reading is reading through which students can
acquire language and improve their reading skills because they are exposed enough to
comprehensible language. It should be done in a low anxiety environment. Students should
be flooded with a large amount of easy reading material with little follow up or testing.
It is self selected reading. Extensive reading or reading for pleasure helps readers to
acquire language unconsciously.
The following characteristics of extensive reading are summarized by Day
&Bamford (1998: p. 136- 141) under the title "Top ten principles for teaching extensive
reading".
1- The reading material is easy.
2- A variety of reading material on a wide range of topics must be available.
3- Learners choose what they want to read.
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4- Learners read as much as possible.
5- The purpose of reading is usually related to pleasure, information and general
understanding.
6- Reading is its own reward.
7- Reading speed is usually faster rather than slower.
8- Reading is individual and silent.
9- Teachers orient and guide their students.
10- The teacher is a role model of a reader.
Nuttall (1996) argues that researches on extensive reading confirm that it is
influential in improving reading ability, motivation, and attitude towards reading and it
improves the overall linguistic competence. Vocabulary and spelling are also enhanced.
Extensive reading is influential in developing not only reading comprehension but all
language skills.
The researcher concludes that extensive reading means reading a lot of self selected
essays, interesting texts, and doing few or no exercise. We do extensive reading to gain a
general understanding of what is read. It is intended to develop good reading habits, to
build up knowledge of vocabulary and structure, and to encourage a liking for reading e.g.
any interesting books, novels, stories, magazines, and news papers. The researcher sees
that students of eighth grade should be encouraged to practice extensive reading in addition
to the intensive reading that they practice in the class room because it will open a new
window to the other cultures.
2.2.12.2. Skills involved in Reading:
Munby (1978) cited in Grellet (1981: p. 4-5) states that different reading skills are
as follows:
1- Recognizing the script of a language.
2- Deducing the meaning and use of unfamiliar lexical items.
3- Understanding explicitly stated information.
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4- Understanding conceptual meaning.
5- Understanding communication value (function) of sentences and utterance.
6- Understanding relation within the sentences.
7- Understanding relations between parts of a text through grammatical cohesion
devices.
8- Interpreting text by going outside it.
9- Recognizing indicators in discourse.
10- Identifying the main point or important information in a piece of discourse.
11- Distinguishing the main idea from supporting details.
12- Extracting salient points to summarize (the text, an idea etc.)
13- Selective extraction of relevant points from a text.
14- Skimming.
15- Basic reference skills.
16- Scanning to locate specifically required information.
Hamdan (1991: p. 5) states that the main skills involved in reading are:
1- Controlling eye movement from left to right.
2- Recognizing letter / number shapes.
3- Recognizing world shapes.
4- Interpreting letter / numbers and words into sound pattern.
5- Interpreting the meaning of word.
6- Related word into sentence meaning.
7- Relating sentence meaning into general understanding of a text.
8- Using one own knowledge of the outside world to make predictions.
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9- Distinguishing the main idea of minors ones.
10- Deducing the meaning of unknown words ignoring unknown words that
contribute nothing to meaning.
11- Understanding meaning relation: e.g. cause, result, purpose, time reference,
contrast, paraphrase, definition, warning, conclusion, etc.
12- Understanding relations within the sentence and the text (referential) words.
13- Scanning (extracting specific information)
14- Skimming (to obtain the gist).
15- Understanding implied information and attitudes.
From the previous classifications of the reading skills, the researcher concludes the
main reading skills to concentrate on while teaching or evaluating any textbook are:
1- Scanning for specific information.
2- Skimming for the main idea and create a new title for the text .
3- Finding main ideas and elaborate them.
4- Understanding the ideas of the text.
5- Making predictions.
6- Summarizing the text.
8- Relating sentences meaning to the general meaning of the text.
2.2.12.3 Criteria for Evaluating Reading Exercises:
Reading consists of various sub skills such as skimming, scanning, locating specific
information and inferring etc. The training of reading skills, therefore, needs to enable
language learners to practice and build up their competence in using these skills to decode
the intended message from the written words. The reading exercise should cover all the
needed reading skills which are stated in the curriculum plan. Grellet (1981: P. 9) states
that reading comprehension exercises should be suited to the texts and to the reasons for
reading them. He declares that they keep students motivated and interested as they work
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through a textbook is much easier if students see something new in each chapter. On the
same track, McDonough and Show (1993: P. 124) state that a variety of different question
forms and types enables learners to use their different reading skills in appropriate ways.
They think that when thinking about reading comprehension questions, it is important to
consider the form of the questions for example. Yes / no; true or false; multiple choice;
non-verbal matrix to be completed and open ended questions.
Different researchers listed many reading questions, Gebhard (1996: P. 205)
mentions some types of reading exercise such as:
1- Students study the title and skim to capture the main idea.
2- Students read two paragraphs and predict what will follow.
3- Students do several different scanning tasks, such as underlining past tense verbs
in red and adverbs indicating the sequence (e.g. first, second, next, etc.) in blue,
circling words they don't recognize, and putting stars next to words that seem
important.
4- After students have a sense of what the reading material is about, they read silently
while answering true- false or multiple-choice questions.
5- Students meet in groups, consider the text, write down questions, and give them to
another group to answer.
6- Students draw pictures of the main characters in a story or draw pictures that
illustrate the story line.
7- Students, working in group, reconstruct material previously cut into pieces (also
called a jigsaw task).
8- Students read a story with the conclusion missing, and then write their own
ending.
9- Students give the reading material a new title.
10- Students put a set of pictures or photos in order to show the story line or content.
11- Students meet in groups to summarize an article and to separate main ideas from
supporting ideas and examples.
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The researcher concludes that the reading exercises should be varied to meet all the
reading skills, and include activities that encourage students to think creatively that is to be
able to deal with the problems or situation and have the flexibility to find new solution for
the problems that he faces.
2.2.13. Thinking:
Jarwan (1990: p. 33) defines thinking in the simplest way as a series of mental
activities by brain when it receives a stimuli through one or more of the five senses; touch,
eye, ear, smell and taste. Thinking is related continuously to human being; Al Horani
(2002: p. 30) declares that "thinking is a mental mean that helps man to deal with events,
facts and things through cognitive processes using symbols, concepts and words.
Ibrahim (2002: p. 3) says that thinking is a mental exercise and a cognitive process that
takes place in the highest mental level. Whereas Mayer (2001) states that thinking happens
when you solve a problem, but Dewey (1916) says that thinking is the good will to address
the problems, overcome and ease them (Al-Khalili, 2005: p. 25).
Gamal (2001) defines thinking as "an activity exerted by the individual to solve a
problem which faces him according to the situation," (p. 24). On the other hand, Mostafa,
( 2002: p. 27) sees that thinking is a process of mental activity which is carried out by the
individual to obtain permanent or temporary solution for a problem. It is a continuous
process in the mind as long as man lives.
From the discussion mentioned above, the researcher concludes that thinking is a
mental activity arises when the senses receive stimuli to solve a problem, to do something,
or to achieve an aim.
2.2.13.1. Characteristics of Thinking and its Elements:
A- Characteristics of Thinking:
Obeid &Afana (2002) have listed a number of characteristics of thinking as shown below:
1- Thinking is a purposeful behavior not in vain.
2- Thinking behavior is becoming increasingly complex with the individual growth
and the accumulation of exercises.
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3- Effective thinking depends on the best, available information using different
methods and strategies.
4- Higher thinking is an end in itself and can be achieved by practice.
5- Human thinking is an organic part of his personality, his needs, motives, attitudes
and emotions reflect human thinking. (Ibrahim, 2005: p.17).
6- Thinking is an indirect mental activity.
7- Thinking depends on the general laws of phenomena.
8- Thinking is a reflection of relation between phenomena in the verbal and symbolic
form and thinking and language.
The researcher sees that thinking has different characteristics and should be
available in order to have an aim or a situation to deal with. Thinking is an evolutionary
changeable behavior that needs information and enough experience.
B- Elements of Thinking:
There are some elements described as the basic block of thinking, and these
elements produced - individually or combined - language and concepts, (Obeid &Afana,
2002: p. 27).
- As for language, one uses language to express inner thoughts and emotions, make sense
of complex and abstract thoughts, learn to communicate with others, fulfill one‟s wants
and needs, as well as to establish rules and maintain one‟s culture. Language can be
defined as verbal, physical, biologically innate, and a basic form of communication,
(language development, tripodidz.html).
- As for concept, it is a thought or an idea. If one is redecorating one‟s bedroom, one might
want to start with a concept, such as “a flower garden". Or, "black hole in the outer
space,"( www.voc.co,/dictionary/concept).
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C- Importance of Thinking
Thinking plays a pivotal role in preparing citizens who can think skillfully in order
to achieve the aimed goals. Moreover, thinking is very important to develop their abilities
to think creatively, critically, making decisions and solve problems related to their lives.
Thinking is very important for both students and Teacher. In this respect, Saadeh (2011: p.
77-18) summarizes the importance of thinking in these points:
-

Importance of Thinking for Students:
1- Thinking skills help students to discuss different issues from different points of
view.
2- Evaluate other opinions in different situations.
3- Respect other's point of view, opinions and ideas.
4- Reinforcement of learning process and enjoying it.
5- Raise the level of self confidence among the students.
6- Liberate students minds and thinking to answer difficult questions and problems.
7- Knowledge of methods and means that promote learning.
9- Prepare for life after school and raise good citizens.

-

Importance of Thinking for Teachers:
1- Help them in the teaching learning process.
2- Motivates and activates teachers.
3- Lessen concentration on lecture method as students enjoy participation in learning
activity.
4- Raise morale and self confidence of the teachers, which affects positively the
student's activities (Saadeh, 2011: p. 78).
The researcher sees that thinking develops the individual abilities to solve

problems, make decisions about them, and tackle them effectively and thinking will help
students to gain self confidence in expressing their opinion without shyness. On other
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hand thinking facilitate the teaching learning process so it is important to give student
enough time when asking questions.
D- Justification of Teaching Thinking:
Blow (2002) mentions a list of justifications for teaching and incorporating
thinking and creative thinking activities in the textbook and the curriculum:
1- New standards are listing critical and creative thinking as required educational
criteria for learning a cross the curriculum.
2- Many standardized tests are being restructured to examine student's capacity to
actively use and apply knowledge.
3- The teaching of thinking has been a persistent and noble educational goal for
centuries and remains so today.
4- Students don't tend to acquire thinking skills an habits of mind simply by studying
regular subject matter in traditional ways.
5- Good thinking leads to deeper understanding within and across the disciplines.
6- Intelligence is learnable, hence it is teachable. As teachers, we are obligated to
teach thinking, (learnweb.harvard/alps/thinking/intro.cfm).
The researcher finds that teaching thinking is badly needed because of quick
dramatic change in the world so students should be able to find solutions and deal with the
different matters that face him in his study or life. Thinking is needed as it helps
individuals to adapt themselves with the new circumstances in life to solve their problems
and to make the suitable decisions about them.
E- Kinds of Thinking
Saadeh (2011: p. 40-43) cites different types of thinking:
1- Scientific thinking: this type of thinking depends on the scientific method or
scientific views, such as realism and experiment.
2- Empirical thinking: this type depends on experiment and data from scientific
observation.
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3- Analytic thinking: breaking up the subject material into elements and sub elements
and understanding of the relationships among them, which helps to understand
and organize them later.
4- Synthetic thinking: it depends on putting the several parts of the subject matter in a
single mold.
5- Divergent thinking: this type of thinking requires different responses for the
question or the problem.
6- Convergent thinking: it requires reducing the offered ideas to one or two best ideas
to answer the specified question or a problem.
7- Deductive thinking: The learner starts from whole to part, or from rules to
examples.
8- Inductive thinking: The learner goes from part to whole, from examples to rule,
concept different ideas to reach a new comprehensive idea.
9- Critical thinking: involves calling into the question the assumptions underlying our
customary, habitual ways of thinking and acting and then being ready to think
and act differently on the basis of the critical questioning.
10- Creative thinking: it is an integrated unit of subjective and objective factors that
achieve original and new products which have authentic values for the individual
and the group. In general, it is a process of finding new solutions to problems,
ideas, curricula and teaching method.
2.2.13.2. Creative Thinking:
When focusing attention on the derivation of the word "creativity”, it shows that it is
derived from Latin word ”crea" means "create" . However, its dictionary meaning is that
"creativity is the ability or power to bring into existence, to produce through imaginative
skill, to make something new.” Webster Dictionary as cited in (Wilson, 2005).
Perkins, (1988: p. 311) asserts that a person who is original and appropriate is the
result of being a creative. Thus, according to him, “A creative person- a person with
creativity – is a person who fairly produces creative results". Likewise, many researchers
attempted to visualize creative thinking in different ways; some visualize creative thinking
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as the individual's ability to get rid of the normal pattern of thinking and to follow new
style of thinking, as Simpson (1922); some others like Gailford (1962 ) sees it as thinking
of new open format that provides new and diverse responses or solutions; whereas, Stein
(1968) treats it as new and useful production which achieves acceptance by a large group
in a specific time, or as a process which results in a novel work that is accepted as a
tenable or useful or satisfying by a group at some point in time, (AL- Huwaidi: 2002: p.
214-015).
As for productive creativity, Gastaltasserts thatcreativity is reorganizing and
arranging knowledge, and thought in a new shape; whereas Rogers (1961) says that
creativity is a new production which results from interaction of the individual with
experiences . In the same way Mednick (1964) asserts that creativity is a process of
blending and integrating of elements and ideas in a new format to achieve a certain
benefit. Along the same line, Lowenfelddf (1947 ) sees that creativity as the outcome of
the personal relationships of the individual with his surroundings. (Al-Howaidi& Jamal,
2002: p. 82- 87). Likewise, Muradwahbeh (1979) defines it as the ability to make new
relationships that make real change, these new relationships can't be made without critical
mind, (Ibrahim, 2005: p. 175). Finally, Joman (2001) sees it as deduction of a new idea to
you, (Cropley, J., 2001: p. 17).
The researcher sees that creative thinking is having new, unusual ideas and innovative
thoughts, ability to put things together in a new image. It means to think in a different way
that is like thinking outside the box. Creative thinking calls for taking risks and stepping
past what we know. Thus, creativity is a mental activity that leads to original production,
and includes new solutions to ideas, problems and curricula. Finally, creative thinking can
be described as a process of sensing difficulties, gaps in information, missing elements,
something oblique, making new guesses and formulating hypotheses about these
deficiencies; evaluating and testing these guesses and hypotheses; revising and retesting
them and finally communicating the results.
2.2.13.3. Characteristics of Creative Thinking:
According to Saadeh (2011), the creative thinker is characterized with the
following features:
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“Independence, imagination, ambiguity, tolerance, open mind, ability to
manage discussions, inclination to challenge difficult situations, the ability to
adapt to circumstances, flexibility, verbal fluency, the ability to generate new
ideas from old ones, firmness, avoid intolerance, a tendency for an adventure,
optimistic, educated, happy even when dealing with problems, self confidence,
intelligence, competitive and able to predict results,” (p. 253-254).
Other researchers like Gattami (2001) mention the characteristics of the creative
thinker:
“Flexibility, independence and perseverance , miscellaneous concerns,
impulsivity, competition, desire to investigation and survey, curiosity and
inquiry, thinking flexibility and self-confidence, promptitude and multiplicity
of ideas and ability to synthesize and analyze,” (p. 95).
On the same track, (Al- lamei, & Al-Ajamy, 2003: p. 55) say that a creative
thinkers prefer sophisticated than simple, they respond to agitators and are characterized
with imagination and liberation from the reality around them. Whereas Al-sweidan and
Adlowni, (2004:p. 26-27) summarize the Characteristics of creative thinking as:
1- The ability to discover new relationships.
2- The ability to extract those relationships and disclosure of them.
3- Finding and connecting new and old relationships, which other scientists discover.
4- Employ the new relationships in order to achieve specified aims.
5- Take others' points of view to achieve creativity.
6- Creativity is a theoretical, experimental science not final.
7- Disparity of creativity is found in humans.
8- Creative thinkers do seek a new solution but touch and realize new problems and
find different solutions.
Also Dellas and Gaier ( 1970 ), cited in Cropley (2001: p. 6 ), concluded that
creative people are characterized by a special pattern of traits that distinguish them from
less creative. They identified eleven typical traits of which nine would generally be
regarded as positive. These include Independence, Dominance, Introversion, Self
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acceptance, Intuitiveness, Flexibility, Social poise. The remaining two lack of concern of
social norms and antisocial attitudes are less positive.
The relationship between creativity and chronological age of the person:
Torrance (1962) Sees that creative abilities differ according to the chronological
age of children and adults, growth doesn't happen at one percentage. He found that
changes start at grade 4, the age of nine and at the age of fourteen, more growth continues
till thirty. Torrance‟s studies agreed with Lehman studies that output quality become
worthy in general at the age of thirty, but are possible to have a different growth curve
from one case to another. On other hand other researchers expect creative works at the all
ages a part from its quantity, degree of creativity or repetition. Psychologists agree to
expect creative work at all ages, but from intelligent individuals, (Abed Al Azeez, 2006: p.
26).
2.2.13.4. Levels of Creative Thinking:
People have different creative abilities according to their mental or chronological
age. Tylor determines five levels of creativity that make us familiar with creativity.
1- Expressive Creativity: It indicates free and independent thinking and tries to develop
unique ideas a part from their quality e.g. graphics spontaneity for children, (Abu Jado,
2004: p. 32).
2- Productive Creativity: It is a result of growth of expressive level and skills that lead to
production of complete works. It is characterized by restricting and controlling the free
activity. This skill seems clear in some creative activities such as drawing, and music,
(Al- Sweidan&Adloni, 2004: p. 30).
3- Inventive creativity:

It needs flexibility in realizing new relationships between

separate parts and show ingenuity in developing new uses individually, (Abu Jado.
2004: p. 32).
4- Innovative Creativity: It requires a high capacity to abstract visualization and the
ability to improve and modify the principles and foundations that govern a science or an
art. Improvement includes individual figurative skills, or pairing between two systems.
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5- Emerge Creativity: It is the highest level of creativity; it includes imaging a new
principle, which is the most abstract one. It means creating a new vision and a new
system e.g. Einstein's theory or Newton's law, (Al-Tayeb, 2006: p. 139).
From the previous levels, the researcher can say that people have different creative
thinking skills and levels. The three first levels are suitable for the basic educational phase,
as these levels can encourage free expression through verbal flexibility, and then comes
inventive creativity where students produce new ideas, whereas the fourth and fifth level
requires abstraction.
2.2.13.5. Stages of Creative Thinking:
Scientists and researchers mention different types and thoughts of creative thinking stages.
In this respect, Sadeh, (2011: 255) summaries them in the four stages:
1- Preparation: This stage prepares the mind for creativity through dealing with
issues and problems of the discussion. In this stage we collect information and
thoughts that are related to the problem.
2- Incubation: It is stage where one arranges the ideas that have relations to the
problem or the issue and order them, omit unrelated thoughts, and focus deeply on
the problem.
3- Illumination: This stage provides deep analysis of the problem to realize the
interrelations between its parts and elements that allow a creative flash which
means the new idea or the permanent solution.
4- Verification: This is the last stage of the process of creativity, where one get the
final results; the creative thinker examines the idea that one got to verify its
originality and real benefit in preparation for documentation.
From the previous stages, the researcher deduces that at first one feels and touches
the problems, then one searches deeply in the related thoughts; analyze them to get the best
and final results. There are also other studies in cognitive psychology that try to discover
the process of creative thinking. Here the debate is whether creative thinking can be or not
delineated.
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2.2.13.6. Factors that Affect Creative Thinking
Shi's (2004: p. 178) views a context for creative behavior and indicates how the
interaction between an individual and contextual factors shapes the development of
creative behavior (creative thinking, creative habits and action) and leads to creative
production. He says that contextual factors (education, social environment, family,
economic and physical conditions) interact with personal factors (personality, intelligence,
knowledge and experience).
Most people accept that the context of an individual or group of individuals, seen as
the background environment or framework, plays an important role in determining human
behavior.
The culture in which the individuals grow up influences their thinking (cognition) and
behavior. The values or worldview of a society determines their creation, (Tshikuku, 2001;
Rudwicz, 2003: p. 4).
According to Nisbett (2002: p. 3), the cultural differences that exist among different
cultures affect not only their beliefs about specific aspects of the world but also impact on
the nature of their cognitive processes.
For example, literacy which refers to ability to read and write, to identify,
understand, interpret, create, communicate, compute and use printed and written materials
associated with varying contexts is identified as a further factor involved in the simulation
and / or inhabitation of domain specific creative thinking, (Coiro, Knobel& Leu,2008: p. 12) .
Another example is family factors such as the absence of parent and trauma like
death of a parent or sibling that may also be involved in creative thinking. A large family
limits the availability of resources that may inhibit creative thinking, but on the other hand
the presence of sibling may be stimulating and supporting factors.
Likewise, rich environment and experience play a great role in motivating and stimulating
creative thinking. Pressure, social restrictions, politics, mimicry, hatred and envy, and
environment, fear of asking questions and lack of transparency in answering questions,
(Kamel, 2010: p. 33).
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The researcher concludes that methods of education, family status, motivation,
society and environment affect the process of creative thinking in many aspects either
positively or negatively, so the researcher finds that curriculum should include different
exercises that motivate students to use their abilities to think creatively.
2.2.13.7. Creative Thinking Skills
Creative thinking skills appear through creative production, creative abilities
related to creative thinking. (Al soroor, 2002: p. 117). There are tests like those of
Torrance and Guilford that are the most common to estimate creative thinking availability;
they indicate creative thinking skills and abilities as fluency, flexibility, originality,
elaboration, and sensitivity to the problems.
In the section below, the researcher will attempt to explain these creative thinking
skills in some detail.
First: Fluency
The ability to call the largest number of appropriate responses to the problem or an
incentive in a specific period of time, (Ibrahim, 2005,p: 258). It can also be described as
the mental skill that is used to generate thought flowing freely in the light of a number of
related ideas. However, from student's point of view, fluency is the skill that makes
student's ideas flow freely in order to get plenty of ideas in the possible quickest time,
(Saadeh,2011: p. 275).
Gattami ( 2001: p. 198) believes that fluency includes multiple thoughts that could
be recalled or the speed to recall uses and synonyms and benefits of specific things, flow of
thoughts and easy production of them, e.g. to ask student as much as he can say of a
synonym of a word, or to mention the different uses of a textbook. On the other hand,
Abdulaziz (2006: p. 164) cites that fluency means prepared thinking, the ability to recall a
large number of suitable thoughts in a specific time, or the ability to produce several verbal
thoughts for a problem.
Fluency plays an important role in the individual's creative thinking.

It is

determined by the number of responses and their speed, the ability to recall stored
information. Therefore, fluency is a process of remembering and recalling of information
or experiences and concepts of what we have studied.
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It is considered very important

especially to the children, because other abilities such as flexibility and originality depend
on it. Fluency is the basis for the other abilities, (Mosa&Salama, 2004: p. 19).
Based on all these ideas, the researcher believes that fluency is a mental ability that
produces a large number of thoughts, solutions, responses and alternatives in verbal
performance.

It is also the individual's ability to produce a large number of ideas,

alternatives, synonyms, solutions or responses to a specific incentive.
To expand more on this issue, scientists and researchers cite different types of
fluency:
A- Verbal Fluency: It refers to the individual's ability to produce the largest possible
number of words which have specific features. It means quick thinking in producing
words in a specific shape, (Al-Huweidi, 2002: p. 27).
B- Fluency of Meanings or Intellectual Fluency: It is the ability to give the greatest
number of ideas in the specified time, regardless of their level, type or degree of Novelty,
(Al-Suleiti, 2006: p. 43).
C- Fluency shapes: They are concerned with providing some simple additions to certain
forms to create real charts and the ability of quick drawing of examples and modifications.
D- Fluency Connectivity: It requires recalling the largest number of things that are
characterized with specific features for comparison. Single meaning words which is
considered divergent production of synonyms, e.g. cite as much as you can as a synonym
of the word (prisoner).
E- Expressive Fluency: : It is the ability to provide graphical images, and the formulation
of ideas in words e.g. to give the student four letters and ask him to make a lot of
sentences, (Abu Jado, 2004: p. 54).
Second: Flexibility: It is the change of mental ability to cope with changing attitudes; the
individual is flexible to diversity of ideas. Flexibility changes according to the situation; it
reverses mental inertia that leads to the adoption of specific patterns of thoughts to face
different and unspecific situations, (Al-Mashrafi, 2005: p. 50).

As for measuring

flexibility, it could be measured in more than one way e.g. one can limit different types and
images produced by the person, (Hanora, 1997: p. 52).
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From the previous definitions, the researcher concludes that flexibility is the ability
to deal with the different situations freely and to make the necessary change according to
the situation without hesitation.
As for the types of flexibility, Mosa ( 2000) sites two types:
“1- Spontaneous Flexibility which refers to the speed of producing appropriate
responses to the problem or exotic situation, a response characterized by diversity
and none typical; it is an ability or skill to produce the largest number of ideas
freely and spontaneously without pressure or guidance.
2- Adaptive Flexibility which refers to the ability of the individual to change to the
mental direction to face changing problems, it indicates mental adaptation, flexible
person makes up with different situations and circumstances,” (P. 22).
Based on the above mentioned ideas, the researcher treats flexibility is the ability to
reach a new or suitable solution to a problem, or to face a new situation with many
alternatives. Thus, flexibility relies on the qualitative characteristics of the responses, and
it is measured by diversity and difference in the response.
Third: Originality :It refers to the individual's ability to produce authentic ideas that are
characterized by novelty, uniqueness and originality. It is original if it is not a repetition of
other's ideas. The idea should be unusual, far sighted, far linked and useful to the society,
(Agel, 1983: p.29). This skill is based on the assumption that a person with a genuine
creative thinking never repeat the ideas of the others, his ideas are new to him and to those
around him, (Ibrahim, 1979: p. 20).
Originality differs from fluency, flexibility and sensitivity to problems in these
points:
1- Originality does not indicate the quantity of the ideas of the individual as in
fluency but depends on the value, type and the quality of ideas.
2- Originality does not refer to the individual alienated from repeating his ideas as in
flexibility but refers to a version to repeat what others have found out,
(Maayta&Bawaleez, 2000: p. 185-186).
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3- Originality does not require environment evaluation for self criticism so a creative
thinker completes his work accurately and this distinguishes it from sensitivity to
problems, (Abedallah, 2003: p. 33).
So the researcher concludes that originality is unique in that new ideas are created
by the thinker. These ideas are clear ones and not a repetition of the other's ideas. Thus,
degree of creativity can be judged through originality.
Fourth: Elaboration: It is the skill of expanding, widening, or additional details to give
new, but different and accurate explanations to an idea. Ibrahim (2005: p. 259) sees
elaboration as the ability to give new details to an idea or to make unique contributions that
help to develop an idea, enrich and achieve it. Similarly, Mahmoud (2008: p. 95) asserts
that elaboration indicates the learner's ability to add new things to a certain idea, and access
to supplemental proposal that leads to new additions. Whereas, Torrance (1966) mentions
in his researches of creativity that young students are more creative as they tend to give
more and unnecessary addition to their drawings and stories, sited in (Zaitoun, 1987).
Elaboration also means the ability to integrate different parts accurately in a single
unit, and be the basis for the construction of the given information, so that they form an
intellectual pattern to become more detailed, and to make the different parts in an
integrated format that includes the rest of parts, (AbdElhadi&Abu Hashesh, 2003: p. 122).
Thus, Elaboration skill includes access to complementary assumptions leading to a new
increase in the space of experience and to achieve new developments from the learner's
experience, (Qattami, 2001: p.199).
Based on this, the researcher concludes that elaboration skill means the ability to
add new details, clarifications, elements, components of shapes, to provide more examples
or explaining an ambiguous matter.
Fifth: Sensitivity to problems: It is one of the most important components of creative
thinking, it shows clearly the difference between the creative person and others in the
degree of touching the problem, (Al- Dahoudi, 2008: p. 16). Similarly, Al Khalili, (2005:
p. 144) asserts that sensitivity as the ability to pinpoint the points of strength and weakness
in a specified situation. The creative individual sees many problems in one situation, he
detects the strength and the shortcomings in the situation, whereas Al- Horani,( 2002: p.
372) says that sensitivity to problem means the ability to see a lot of problems while others
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see no problems at all. The creative thinker touches several problems. In one situation,
feels them, realizes mistakes, lack and limitations in any situation.
Garwan, (1990: p. 99) asserts sensitivity to problems means awareness of problems,
needs or elements of weakness in the environment or a situation. Some individuals are
quicker than others in discovering the problem and verifying it. On the other hand, AlHwaidi, (2004: p. 36) sees it as the ability to feel the problems or to find them, specify the
needed information, and ask questions about the problem. Sensitivity to problems is one of
the basic abilities in creative thinking. Sensitivity to problems is the individual's ability to
see a lot of problem in one time, which can't be seen by others; sensitivity to problems is a
feature of motivation more than mental abilities. Thus, it is shifted from cognitive abilities
to evaluation abilities on the basis of being alert to the problem includes evaluation,
(Mageed, 2008: p. 252).
The researcher concludes that sensitivity to problems means that individual has the
ability to observe the points of weakness and strength in a situation and thinks of organized
ways to find the suitable solutions to the problem using his motivation and creativity to see
and pinpoint what others can't see in a specific situation.

2.2.13.8. Why Teaching Thinking?
What educators need to ask is: what are the values that emphasize thinking at
schools especially the elementary level? Beyth – Marom et al. (1987: p. 216) underscore
the need to enhance teaching of thinking in schools when they state that "Thinking skills
are necessary tools in a society characterized by rapid change, many alternatives of actions,
and numerous individuals and collective choices and decisions." In addition, Beyer, (1995:
p. 28) quoting the third president of the United States wrote, "A democracy cannot survive
unthinking citizens." Teaching thinking prepares students to participate fully in a
democratic society. Further, Beyer (1988) gives four reasons for development of school –
wide instructional programs to improve students thinking. First, a greater number of
students lack proficiency needed to engage in creative thinking. Second, the present state
of affairs today and in the future requires citizens who possess the skills to make
thoughtful decisions. This can be achieved through education. Third, the enhancement of
thinking in schools is a response to complaints about deficiencies in students' thinking.
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Fourth, research in teaching, learning skills and cognitive science has indicated that
inappropriate teaching methods are used to teach thinking.
Thus, training learners to be good thinkers is fruitful to the individual and the
society as well. It improves students‟ academic performance and achievement.

Summary
In this chapter the researcher has discussed many important subjects related to the
study among them content analysis, evaluation, reading, thinking, creative thinking and
why creativity in schools. In the next chapter the researcher will discuss studies related to
the topic of the study.
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Chapter Three
Previous Studies

Introduction
3.1. Studies Related to Evaluating EFL/ ESL Textbook
3.2. Studies Related to Thinking and Creative Thinking Skills
3.3. Comment on Previous Studies
summary
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Introduction
This chapter introduces previous studies related to the topic undertaken. These studies have
been carried out on evaluating the textbooks of English as Foreign Language content,
general characteristics as a whole. Consequently, this study deals with creative thinking
skills in the reading activities of English for Palestine 8.

3.1. Studies related to evaluating EFL/ESL textbooks:
Kamile&Karliova (2009):
This study examined and evaluated the selected English language course books in
terms of vocabulary selection and teaching techniques they employ; further, the five course
books chosen by the researchers were all for adults to learn and teach English as a Foreign
language . To achieve this goal, content analysis was employed in this study. Findings of
the study revealed that all the selected course books integrated lexis into their syllabuses,
giving emphasis to word knowledge by means of separated headings, and additional subheadings, such as vocabulary, word building, word formation, easily confused words, key
word transformation, near-synonyms and synonyms. In addition, all of the course books
have colorful layout supporting vocabulary acquisition and comprehension through
pictures, graphic design, drawings, diagrams, and cartoons except for grammar in context z
which has also some pictures and drawings, but are all in black-and-white format and
fewer in number, which makes the student's Book somehow dull and less attractive than
the rest of the course books.
This study is of great importance to the researcher as it helped him in building the
analysis card, which will be used in collecting the needed data.
Chin-Wang L. H .(1996):
This study was conducted to describe the "Affirmative Evaluation of the English
Language Program in Fong – Shin Senior High School" Kaohsiung country, Taiwan.
English as a Foreign Language (EFL) is a required course throughout the entire secondary
education curriculum in Taiwan. It is governed under the nationally mandated curriculum
standards and included in the Joint College Entrance Examination .In his study, Stake‟s
(1967) model was employed to detect possible discrepancies among nationally mandated
curriculum goals, classroom transactions and alignment between what has been taught and
what has been tested in this school. The purpose of the study was to investigate the extent
to which the nationally mandated curriculum goals of the Senior High School English
Language Program had been achieved in Fong-Shin Senior High School Kaohsiung
country, Taiwan. The contingencies among back ground conditions, classroom activities,
and outcomes of the English Language Program were described and analyzed.
Congruencies between what was intended and what occurred were also analyzed. Relevant
data were collected around each research question by teacher and student interviews,
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videotaped classroom observations, translating curriculum guidelines, and retrieving test
scores from school management information system. The research questions were defined
and categorized under Stake' model as descriptive and judgmental. Findings were that
teaching activities were dominated by grammar translation techniques to train students
with reading skills and small amounts of student-centered writing activities, and that
Chinese was the main instructional medium. These phenomena were in conflict with the
nationally mandated Senior High School EFL curriculum Standards that expected students
to be trained with listening, speaking, reading and writing skills equally.
The analysis on test scores revealed a relatively high correlation between school
tests and the Joint College Entrance Examination. However, both kinds of testing only
tested students on reading and writing skills. To address the community expectations,
especially in a Chinese value system, school administration and teaching staff were
implementing curriculum guidelines as required. But from the stand point of policy making
under a nationally mandated curriculum system, the Ministry of Education needed to adjust
the discrepancies among the curriculum standards, materials, and tests.
This study was of great use to the researcher as it assisted him in designing the
content analysis card, this study used a new tool of evaluation, a criteria prepared by
Robert E.Stake(1967) at University of Illinois in the USA.
Mahmoud (2008):
This study aimed to evaluate the effectiveness and suitability of "English for
Palestine 10 Textbooks ". The researcher used two instruments: a 52- item questionnaire,
and the characteristics of a good textbook. The sample of the study consisted of 50 male
and female teachers of English who taught the tenth graders from Nablus District.
Mahmoud,(2006) had also evaluated 'English for Palestine 1v'. He used a similar
instrument in order to judge the suitability of a good TEFL or ESL textbook. The sample
of the study consisted of sixty teachers who taught fourth grade from Jenin and Qabatya
districts. In both studies, he found out that the textbooks he analyzed were suitable but
lacked few items that characterize a good textbook. He noticed that:
-Teachers, supervisors, and parents as well as the local society did not participate in
selecting the materials or in choosing the objectives of the curriculum.
-Designers should consider the countries' environment in the materials included in the
textbooks activities.
-The textbooks should be revised carefully to make sure that they are free of mistakes.
-The number of periods per week was not sufficient to cover the selected material of the
fourth grade.
-There should be a balance between the aims, the materials and the number of periods
designed to render the whole message to the students.
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-The students' book should have a glossary, proper pronunciation and phonetic
transcription of each word and an index listing the keywords with their meanings and
page number.
The researcher found that this study is considered very helpful as it will help in
preparing and conducting his tools especially the questionnaire.

Badawi(2007):
This study aimed to evaluate English for Palestine Grade 10 text book, which was
designed for the tenth basic grade students in the West Bank and Gaza Strip and has been
taught since 2004-2005. He used the descriptive analytical method of research to carry out
the study. He designed an analytical card that sought to collect data relevant to the process
of the study. These data involved making a survey for the textbook so as to analyze the
activities that match the standards set by the study. The analysis card was shown to 12
experts for benefiting from their comments in regard to any potential modification,
deletions and additions to achieve the validity. Reliability was examined through the help
of three researchers. The findings of the study showed a variance in presenting the
standards of the Foreign Language Learning. Communication standards were highly
dominant in contrast with communities, connections and culture standards. He pointed out
that there should be more balance in the distribution of the standards among the units of the
textbook. The findings also showed a good employment for topics in the textbook, various
topics were introduced throughout the twelve units. The study recommended establishing a
follow up research committee in order to apply formative and summative evaluation
researches to achieve more innovations and developments. The researcher also
recommended that teachers should be invited to attend workshops held by the Ministry of
Education on new trends of curriculum and teaching, and employ more effective methods
such as group work, team work and cooperative learning methods.
Mahmoud's &Badawi's(2008, 7) studies agreed that there is a variety in the topics
of the textbook units, on the other hand, there should be more balance in the distribution
of the standards among units, and the textbooks ought to be evaluated and revised
continuously.
The researcher sees that this study is closely related to the subject of his study
as it focuses on the evaluation the tenth Grade textbook of the curriculum. So it will widen
and enlarge his experience about this study.

Masri (2003):
This study evaluated the first graders' new English textbook English for Palestine
from teachers' perspective in the Northern District of Palestine. The study sought to
determine the role of gender, educational level, and years of experience variables on the
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degree of evaluation. A questionnaire was developed for the purpose of the study. The size
of the proposed population was 350 teachers. The sample was chosen randomly and it
consisted of 208 teachers. The results showed that the degrees of evaluation of the book
shape domain, the book content domain, the structure of the language and the grammar,
and the methods and aids were highly with total score.
Significant differences were found in the degree of evaluation between male and
female teachers in favor of males, and there were significant differences due to experience.
Mahmoud &Masri's(2008, 2003) studies both emphasized that English Foreign
Language teachers ought to keep in contact with modern effective trends of teaching
through attending the seminars and taking part in the workshops held from time to time by
the Ministry of Education so that they can achieve students' progress and better interaction
in the classroom.
This study will provide the researcher with more experience about the different
variables and points that may affect evaluation, thus it is of great importance in dealing
with evaluation of English textbooks in Palestine.
Nemati (2009):
This study evaluated English Pre-University Textbook of Karnatka State of India
with respect to general criterion as well as vocabulary teaching. To achieve this, the
researcher used two types of evaluation. First, a questionnaire was made with reference to
some critical features extracted from different material evaluation checklist in addition to,
a part related to different strategies of vocabulary teaching. Moreover, the prepared
questionnaire was completed by 26 pre- un-university teachers from 12 randomly selected
governmental and non-governmental schools. In the second phase, to analyze vocabulary
of the book systematically, some texts of the book were randomly selected, submitted to
vocabulary profile to see if they were sequenced from the most frequently used words to
less used ones.
The results of the data from the questionnaire revealed that except for some
shortcomings that existed in the book, the book was generally accepted by 70% of the
teachers; furthermore, the results of the vocabulary analysis showed that it was better to
change and do some modifications in the sequence of presenting the text. That is texts with
more frequent vocabularies and the easier ones come first and texts with much more
difficult vocabularies should appear at the end of the book.

Hashemi (2001):
This study evaluated the three English language textbooks that were used at high
school in Iran from the high school English teachers' point of view. For the study purpose,
a 46-item questionnaire was developed about the five sections of textbooks (vocabulary,
reading, grammar, language function, and pronunciation practice), their physical – make
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up, and practical concerns. Additionally, fifty high school teachers with more than five
years teaching experience were asked to reflect the questionnaire by checking one of the
four options included, results of the study indicated that the textbooks were not acceptable
from the teachers' point of view concerning their five sections, their physical make-up and
some practical concerns.
This study surely increases the researcher‟s knowledge in applying his evaluative
study on English for Palestine 8 textbook because it used a similar tool to collect the data
of the study.
Saleh (1990):
This study evaluated the second preparatory PETRA textbook in Jordan. The
sample of the study consisted of 4 male and female teachers from Irbid preparatory
schools. Ten trainers and three supervisors were also a part of the sample. The study
instruments used were two scales developed by El –Mustafa (1988), one for teachers and
the other for pupils The results of the study revealed that there were significant differences
at a=0.05 between male and female teachers on the two variables, objectives and content;
there was also a significant difference between the responses of teachers and trainers on the
objective variable; no significant differences were found among teachers due to
experience, education, or area. The rationale and the objectives of the textbook were
suitable and clear for both teachers and pupils. It was also found that the reading material
was relevant to the learners' life and background; the methods used in the book were
perceived suitable to achieve the stated goal since they focused upon fluency and
transferred of communication. On the other hand it was found that the book did not include
clear instructions for both teachers and pupils, and teachers were not asked to participate in
selecting the objectives.

Saleh(1990) was in congruence with Mahmoud(2008) when he recommended that
the Ministry of Education should hold longer seminars for teachers to have the right and
suitable training. They ought to be given the opportunity to participate in selecting and
stating the objectives of the textbook because their awareness of pupils' needs and interests.
In addition, providing the textbook with clear introduction for teachers will help them
better understand the objectives, rationale of the book and the method to be followed to
achieve the stated goals. He recommended that training programs of English Foreign
Language teachers on PETRA methodology should be carried out. In addition, evaluation
studies ought to be conducted in different areas in Jordan.
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Chaplen (1998):
This study collected and analyzed students' evaluation of a Foreign Language
course in the terms: difficulty level, relevance to the students' needs and relevance to the
students' interests. The sample consisted of 68 students in a newly established Faculty of
Medicine at the University of Kuwait.
The procedure used in the study was a two part questionnaire. Statistical analysis of
the study showed that students liked the study units relevant to their needs; they would
work hard at it since they would find it particularly interesting.
Tok (2010):
This study aimed at investigating the advantages of one type of TEFL materials,
English Language Textbook "Spot on", used in state primary schools in Turkey. The
sample of the study consisted of 46 teachers chosen randomly from state of primary
schools in Malatya and Adiyaman city centers. To achieve the study intent, a five-likert
type scale was used for evaluation; additionally the course book was evaluated in the term
of layout and design, activities and tasks, language type, subject, content and skills and
whole aspect. The results of the study revealed that "Spot on" textbook actually did not
stand up reasonably well to a systematic in – depth analysis and that the negative attributes
far outweighed the positive characteristics.
This study shed light on English textbook evaluation that will give the researcher
an opportunity to benefit from it in choosing the tools of his study.
Ezici (2006):
This study tried to assess the effectiveness of an intermediate textbook entitled
"New Bridge To Success 3" which was prepared by the Ministry of National Education as
an instructional material for the ninth grade high school students from the perspective of
the teachers and students. Thus, the researcher used both quantitative and qualitative data
that were obtained through students questionnaires administered to 336 students and
interviews with eight teachers. Additionally, data collected through interviews were
transcribed, content-analyzed and grouped according to all criteria used in the study for the
evaluation of the particular textbook.
The results of the study showed that both teachers and students felt negative about
the majority of the characteristics of the textbook.
It was also found that reading passages needed to be simplified in terms of both
vocabulary load and structures. Furthermore, the majority of the students and all teachers
mentioned that the level of the textbook was not appropriate for the particular age group.
The results also indicated that the materials failed to consider learning style preferences of
the visual, auditory, and kinesthetic learner. On the other hand, one of the strengths of the
textbook was the artworks being up to date and helpful for the students to understand the
lesson.
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Different tools were used in this study which helped the researcher to select his
tools to conduct his study to achieve his goals.
Al-Yousef (2007):
Al-Yousef conducted a study in which the Third Grade Intermediate English
Course Book (CB) in Saudi Arabia, "Say It in English", Riyadh was evaluated by the
researcher. To achieve the goal of the study, the researcher used a retrospective mixedmethodology research design (both quantitative and qualitative) which included
interviews/document analysis (Micro-analysis) and questionnaires (Macro-analysis) with
different populations of students, teachers, supervisors, and policy makers. Furthermore
the quantitative analysis was conducted with a total sample of 184 students, teachers and
supervisors who participated in textbook evaluation tool, both on line and via paper –andpencil. The results of the study revealed that both teachers-supervisors and students
perceived the CB as moderately adequate; additionally, both quantitative and qualitative
findings have showed that the content and the visuals of the textbook were among the
categories that gained the most support, while gradation, recycling and supplementary
material were the most poorly rated categories.
This study enlighten the road of the researcher to have an important idea
concerning conducting the analysis card and building the suitable criteria for his study.
Al-Amri, (2008):
This study examined the quality of the sixth grade English Language Textbook for
Saudi boys' school which was introduced at the elementary stage by the Ministry of
Education in 2004.
To achieve the goal of the study, a survey questionnaire was used to elicit the
perspectives of 93 English language teachers and 11 supervisors in Riyadh Educational
Zone about the textbook in question. In addition, the questionnaire consisted of 64 grouped
under 12 domain categories: the general appearance, design and illustration, accompanying
material, objectives, topic appropriateness, learning components, socio-cultural context,
skills development, teaching ability, flexibility ,teaching methods, and practice & testing.
The findings were generally in favor of the textbook except for the teaching methods, and
some other sub-items. Out of 64-items in the questionnaire, only 13 items had arithmetic
means less than 2.50.Specifically, the category that had the lowest mean was the one on
teaching methods. The findings also revealed that there were no significant differences
between the means of the two populations of the study (teachers and supervisors) except
on the flexibility of the textbook and the different natures of their jobs might be the reason
behind that difference.
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Fattash, (2010):
This study aimed at addressing the congruity of the new Palestinian English
Language School Curriculum, which has been recently introduced, with the requirements
and aspects of the most recent language teaching method (the communicative approach).It
also aimed at investigating the teachers' views of the various skills embodied in the content
of this curriculum, and attempted to find out whether the requirements and aspects of the
communicative curriculum were taken into consideration.
For the study purpose a questionnaire was prepared, administered, and distributed
among 127 teachers of English language representing the total population of teachers in
Nablus District.
The study revealed a number of encouraging results such as the reading materials
in the new curriculum were appealing and relevant to the students‟ cultural background. It
also revealed a big number of findings that needed to be seriously looked into during the
process of future evaluation of the curriculum.
This study gives the researcher a thought about the importance of the pilot
study before applying the questionnaire in order to make some changes and
modifications for the sake of the study.

Hamdona, (2007)
In an attempt to identify the existing and required life skills latent in the content of
English for Palestine–grade six textbook, Hamdona, (2007) designed a content analysis
card that sought to collect data relevant to the study; besides, these data involved making a
survey for the textbook so as to analyze the activities that matched the five domains and in
each domain as well. Specifically, communication life skills domain got the highest score
of 36.39%. The next score was personal/social life skills domain, leadership life skills
domain was in the third position, the fourth was decision making/problem solving life
skills and finally the lowest score was critical thinking.
To conclude, recommendations were drawn to make balance in distributing the five
domains in life skills in the content of the text of the textbook. The study also
recommended reviewing the existing material associated with the inerternational models
for classifying life skills; he added that workshops should be held in order to discuss
strengths and weaknesses of the textbook to support strong points and remedy weaknesses.
Hamdona agreed with AL-Masri on holding workshops to exchange experiences,
discuss recent educational trends, such as cognitive skills and promotion of self learning.
This study has directed the researcher towards the different ways of building the
content analysis card and applying the different procedures of this study.
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AL-Mazloum, (2007):
This study aimed at evaluating the content of English for Palestine, grade 10
textbook in the light of the standards for foreign language learning. To achieve the goal of
the study, an analysis card that sought to collect data relevant to the process of the study
was designed by the researcher.
The results of the study revealed a variance in the frequencies of the standards; the
researcher pointed out that there should be more balance in distributions of these standards
among the units.
The finding of the study also showed good employment for topics in the textbook
and that various topics were introduced throughout the twelve units.
Agel (2002):
This study evaluated the Palestinian 11th Grade Textbook from teachers'
perspective. Thus, the study examined the role of district, gender, qualification, and years
of experience variables among teachers on the degree of the evaluation of the new
Palestinian English Textbook for eleventh grade in the southern Nablus and Salfit District.
For the intent of the study, an evaluation scale was developed on the basis of language
teaching and learning criteria that determined the specifications of good quality textbook.
Moreover, the sample of the study consisted of 60 male and female teachers who taught
English for eleventh grade in the southern Nablus and Salfit district.
The researcher also adopted a 47-item questionnaire to evaluate the textbook which
included four domains; book general shape, book objective, book content, and teaching
aids. Findings of the study showed that the degree of evaluation of English for Palestine
11th grade textbook in southern Nablus and Salfit district was moderate; additionally, there
were significant differences in the book general shape domain between Salfit and southern
Nablus districts in favor of Salfit. There were differences in estimates the teaching aids
between male and female teachers in favor of females.
However, there were no significant differences in the degree of evaluation of the
textbook due to qualification or experience variables. In the light of the results the
researcher recommended that the 11th grade textbooks should be revised frequently.
Moreover, they should be provided with a variety of literary forms, such as poems and
essays. Finally the units of the textbook should be reduced so that teachers can cover the
material efficiently and in time.

AL-Jabari (2010):
This study described and investigated how culture is presented in Palestinian high
school English Textbooks English for Palestine (EFP).
Accordingly, three instruments were used, a questionnaire for teachers, a
questionnaire for students, and a textbook evaluation guide to evaluate the cultural content.
Results of the study showed that although the importance of culture in the EFL
class is recognized in the guide lines for English for Palestine, this recognition did not
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seem to be well reflected in the textbooks and the teachers' practices which meant that
there was a gap between the Ministry guidelines for the syllabus and the real application.
El-Shawa (2011):
In this study, she evaluated the cultural content of English for Palestine secondary
stage (Grade11 and 12) textbooks in order to find out to what extent the content of these
books related to the Palestinian and none-Palestinian culture. To collect the needed data
the researcher used one main tool which was a content analysis card. Based on the analysis
of the data, the following were the most important conclusions:
-More than half of the entire activities included in the two textbooks analyzed were
culturally oriented.
-There is a focus on introducing the none Palestinian cultures more than the Palestinian
culture.
-Practices of both Palestinian and none Palestinian cultures were introduced with,
almost, equal reference. However, the opposite was true for the perspectives.
-Within the none-Palestinian subdivision the focus on the target cultures: products,
practices, perspectives came first.
-Wealthy presentation of various countries and cultures from different parts of the
world; thus providing a sense of intercultural learning was obvious.
-Very limited opportunities for comparing cultures were evident.
-Absence of authentic texts for both Palestinian and non-Palestinian cultures.
-There was no special focus on providing Palestinian youth with phrases and
expressions to talk about and introduce their Palestinian Issue to the world via English.
Absence of Islamic topics was detected as well. In the light of the results, the
researcher recommended giving coherent directives in terms of guidance on the
teaching of culture; further, designing teaching training programs that would equip
teachers with cultural teaching knowledge and related cultural activities were also
suggested. Finally active use of authentic materials along with preparing an enrichment
material that include Islamic and Palestinian Issues was recommended.
It is noticeable that the previous studies are of good values for this study as they
help the researcher in different ways. Most of those studies are related the evaluation of
English textbooks through using different tools to gather the data for their studies.

3.2 Studies related to thinking and creative thinking skills.
Maria and Elizabeth (2007):
This study examined the relations of creative thinking with big five factors of
personality namely energy, agreeableness, conscientiousness, emotional instability, and
openness to experiences and differences by sex and age on creativity. A sample of Italian
school children 56 boys and 56 girls, between 8-10 years of age, completed the test of
creative thinking and the big five questionnaire for children. Analysis of the results
indicated that older children obtained significantly more than the younger ones on
elaboration and production of titles. Girls obtained significantly higher scores than boys on
originality and elaboration.
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The results suggested a modest and negative relation of flexibility with
conscientiousness and production of titles with emotional instability. These findings of the
study support the need to explore the connection between creativity and personality in
developmental age by means of multiple tasks for evaluating creative thinking.
This study is considered of great importance to this study as it gives the researcher
insights about creative thinking skills and the tools used.
Saleh and Mahboob (2003):
This study aimed to reveal the relationship between creative thinking skills and the
ability of creative thinking among students of faculty of education. The researcher used in
this study the scale of creative reading skills, appreciation card and ability scale of creative
thinking. The results of the study showed that:
-There was a positive relation between ability of creative thinking and creative thinking
skills, anticipate events skill as a skill of reading creative skill.
-There is a positive relation between problem solving as skill of creative reading skills,
and the ability of creative thinking.
The study recommendations were that:
-Arabic language curriculum should include contemporary issues such as Globalization,
internet, and creative issues in different fields.
- Reading activities should lead to the development of thinking in its all levels.
- Arabic language curriculums in general and reading curriculums specifically must be
improved in order to develop thinking skills.
Al-Harbi (2002):
This study aimed to measure the impact of the use of brainstorming and the
development of critical thinking and the academic achievement in a sample of 63 students
from the secondary first grade in biology in the Kingdom of Saudi Arabia, where the
students were divided into two groups; experimental and control group. The results of the
study showed the presence of statistically significant differences between the average
achievement of the objectives knowledge of Bloom's Taxonomy for the experimental
group which studied by using brain storming.
Al-Bliwi (2006):
The study was conducted to investigate the effectiveness of brainstorming in
developing creative thinking and measuring the thinking happened among science stream
students.
The sample consisted of (100) male and female students chosen from school in
Tabouk public schools; one for males and the other for females. Two classes were chosen,
each class contained (25) students.
The findings of the study showed there were significant statistically differences
between the study groups attributed to teaching methods of creative thinking. There were
no significant statistically differences between the means of males' and females'
performance and interaction between the method and gender.
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Al-Olimat (2008):
This study discussed the effect of brain storming and discovery strategies in
developing creative thinking skills among eight graders in science in Jordan. The sample
was chosen purposefully totaling (85) students distributed into an experimental group and
control group. The findings of the study showed that there was an evident effect for
brainstorming and discovery in developing creative thinking skills. Moreover, there were
differences between both strategies in the favor of brain storming.

Al-Qarni (2011):
This study checked the effectiveness of brain storming strategy in developing
creative thinking skills among third intermediate students in Qurayyat city. A Purposeful
random sample was chosen, the sample consisted of (115)male and female students. Two
classes were chosen to represent the experimental group and the control group. The
researcher administered Torrance test (Form A) as a pre-test. The findings of the study
showed that there were statistical differences between the mean of both groups on the test
in the favor of the experimental group which studied through brain storming. Moreover,
there were no statistical differences between the means of male and female students' scores
on the creative thinking test and sub skills attributed to gender. There were statistical
differences between the means of students' scores on the post test and its sub skills
attributed to interaction between gender and teaching method.
Al-Bakr (2008):
This study aimed at introducing the effect of exercises included in the literary
textbooks for the intermediate stage in developing students' creative thinking skills. To
achieve the goals of the study, the researcher developed criteria to analyze the content of
the exercises included in the textbooks by using analytical descriptive method, which
depends on content analysis. The study found out that the level of exercises for developing
the students' creative thinking skills included in the literary textbooks in the intermediate
stage in the Kingdom of Saudi Arabia was weak.
AL-Fara (2010):
This study aimed at analyzing Arabic language textbook of the fourth basic grade.
In her study, she used the descriptive analytical method. The sample of the study consisted
of (219) pupils of unisex in the fourth grade at Al-Garara UNRWA school. She also used a
content analysis card to check the availability of creative thinking skills and creative
thinking test prepared. The results of the study showed that creative thinking skills were
repeated (1233) times.
The researcher benefits from this study in selecting his tool and building content
analysis card.
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Abu Nada (2004):
This study aimed to specify creative thinking relationship with causal attribution
and level of ambition of pupils at fifth and sixth grade at UNRWA schools in Rafah
Governorate. It also aimed to check differences in creative thinking, casual attribution and
students' level between males and females. The study used experimental method and the
sample of the study consisted of (261) of the pupils at fifth and sixth grade at UNRWA
schools in Rafah Governorate (2003-2004). The tool of the study was Torrance test of
creative thinking skills – causal attribution scale prepared by the researcher- scale of
academic level of ambition of the students at secondary stage prepared by Abu Nahia; the
results of the study showed that there was no statistically significant correlation between
creative thinking and other dimensions of attribution, and there was statistically significant
positive correlation between creative thinking and attribution of effort. Also there were
statistically significant differences among members of the sample due to the sex variable.
Ibrahim (2004):
This study aimed to investigate the effect of problem –based learning strategy in
the development of the ability of creative thinking on ninth graders in Jordan. The sample
of the study consisted of (143) students at ninth grade from UNRWA schools in southern
Amman Educational district distributed to four classes, one is selected randomly from each
school. The tool of the study was creative thinking skills test; It was developed to measure
creative thinking skills of ninth grades The results of the study showed that there were
statistically significant differences at (a=05.) in the ability of creative thinking between
average scores of students who studied physics through problem based learning strategy
and the average of scores of their peers who studied through traditional way in favor of
experimental group, which means that problem based learning is more effective than
traditional method of learning in motivating and refreshing creative thinking.
Al-Ajmi& et al (2004):
This study aimed to check effect of teaching through cooperative learning in
developing the ability of creative thinking and achievement in mathematics of seventh
grade in Kuwait. They used experimental method, the sample of the study consisted of (49)
pupils, (24) experimental group and (25) students control group; The tool of the study was
non-verbal intelligence test, creative thinking test and pre and post achievement test in
mathematics; The results of the study showed that there were statistically significant
differences at (a=0.1)between the two groups; experimental group and control group in
academic achievement and creative thinking with its components (originality, fluency, and
flexibility) in favor of the experimental group.
Higi (1998):
This study aimed to check the effect of enrichment of science curriculum with
skills of creative thinking on students‟ academic achievement and creative thinking among
eighth graders; The study used the experimental method; The sample of the study consisted
of students at four classes of two schools in Deir-El Balah in Gaza Governorates. The
61

study used three tools, achievement test that consisted of (44) items of multiple choice, and
essay test which consisted of four questions. The results of the study showed that there
were statistically significant differences at (a=0,5) in favor of experimental group in post
tests of achievement and creativity; There were statistically significant differences at
(a=0,5)in favor of experimental group of high and lower achievers in post academic
achievement test, and there were no statistically significant differences at (a=0,5) between
males and females in both post creative and achievement tests.

Ayat (2012):
This study aimed at evaluating the availability of high order thinking skills (HOTS)
in the reading exercises of English for Palestine 8 to find out to what extent the reading
exercises in the students' book and the workbook match the suggested criteria; The study
used the descriptive analytical approach: she used two tools to collect the needed data
which: a content analysis card and a structured interview. The findings of the study showed
that on the (26) items i.e., 58% which were considered criteria to evaluate the reading
comprehension exercises in English for Palestine 8 were available and the other eleven
items are completely neglected. In regard to the interview, there was almost agreement
among the 8th grade English language teachers that there was a shortage in the HOTS in
the reading exercises and that they were not well treated. The study recommended
modifying the reading exercises by providing them with more enrichment material that
includes HOTS.
English language supervisors were also recommended to hold more workshops to
train English language teachers how to enhance such skills in students' mentalities.

3.3. Comment on Previous Studies
After reviewing the above mentioned studies, the researcher observes that most of
them focus on evaluating English textbooks and other textbooks contents.
There are studies from foreign countries such as Kamile&Karliova's (2009), ChinWang-HU's (1996), Nemati's (2009), Chaplen's (1980), Tok's (2010), Mariana
&Elizabeth's (2007) and theArabic studies such as Saleh's (1990), Al-Amri's (2008), ALBakr's (2008), Salah&Mhboub's (2003),and AL-Harbi's (2002),
Al-Bliwi's (2006), Al-Olimate's(2008), AL-Garni's(2011), Al-Ajmi& et al's(2004)
and also there are some local studies such as Mahmoud 's(2008),
Badawi's (2007), Masri's(2003), Fattash's(2010), Hamdona's(2007), AlMazloum's(2007), Agel's (2009), Al-Jabari's(2010), Al-Shawa 's(2011), Al-Fara 's(2010),
Abu Nada 's(2004), Higi 's(1998), and Ayat's (2012).
Most of these studies used content analysis card to achieve the aim of the study
such as Kamile&Kariova's (2009), Badawi 's(2007), Mazloum's (2007), El-Shawa's(2011)
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and Ayat 's(2012) used two tools to achieve the intent of the study a content card and an
interview.
Other studies selected a questionnaire to achieve the aim of the study such as
Mahmoud's (2008), Masri 's(2003), Nemati's (2009), Hashemi's(2011), Chaplen 's(1980),
more over some studies used a new tool of evaluation, a criteria prepared by Robert E.
Stake as Chin-Wang's (1996),Tok's (2011), used five likert – scale. The researcher also
present studies that used experimental method such as Al-Harbi's (2002),
Al-Bliwi's(2006), Al- Olimat 's(2008).
The review of these studies has benefited the researcher a great deal in:
● writing the theoretical framework and writing the introduction of the study.
● designing the instruments of the study and how to implement them,
● selecting the appropriate research design for this study,
● being aware of challenges and difficulties during the implementation of the study,
● using the appropriate statistical analysis to analyze the data statistically, and in
 interpreting the results and giving recommendations and suggestions.
Those previous studies widened the researcher‟s background, provided him with
some insights to carry out this study easily especially in choosing the suitable tools for the
study. However, this study differs from the previous studies in that it focuses on the
creative thinking skills in the reading activities of English for Palestine 8.

Summary
This chapter reviewed some of the previous studies related to textbooks‟ evaluation
with a special attention to the different tools that those studies used to achieve their aims.
The researcher of the current study has attempted in many instances to highlight the
benefits from reviewing the related studies to his various research steps. The chapter also
presented studies related to the evaluation of creative thinking skills in the content of the
textbooks.
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Chapter Four
Methodology

Introduction.
4.1. Research Design.
4.2. Instrumentation.
4.2.1. The content Analysis Card.
4.3.2. The Questionnaire.
4.4. Procedures of the Study.
4.5. Summary.
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Introduction:
This chapter covers the different aspects of the research including the various
means of gathering and describing the data by employing the suitable tools to achieve the
aims of the study. The tools of the study involved constructing both a content analysis card
and a questionnaire to answer the questions of the study.
4.1. Research Design
The researcher will employ the descriptive analytical method of doing research to
carry out the study. The descriptive method means "any research that describes a setting or
events in numerical terms " (Brown & Rogers, 2002: p. 118).
The researcher conducted this method due to its relevance to evaluate to what
extent the creative thinking skills are available in the reading activities in the textbook of
English for Palestine8.
4.2. Instrumentation
The researcher employed a content analysis card and a questionnaire to achieve the
aims of the study.
4.2.1. Content Analysis Card
The content analysis card is used as a search design for this study. Ali (2010: p. 88-89)
states that content analysis is an appropriate research method to use when manipulating
large quantities of textual information to systematically identify certain characteristics.
To achieve the aims of the study, the content analysis card is used for collecting
and analyzing data regarding the availability of creative thinking skills in the reading
activities of English for Palestine 8.
4.2.1.1 Constructing the Content Analysis Card:
The researcher constructed the content analysis card after reviewing the available
literature including books, previous studies, and related articles.
4.2.1.2. Description of the Content Analysis Card:
1- Purpose of the Analysis:
The analysis in this evaluative study aims at investigating the extent to which
creative thinking skills are available in the reading exercises in the textbook of English for
Palestine 8.
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2- Documentation:
The analysis includes all the reading exercises of all (14) units of the textbook of
English for Palestine 8.
3- Category of the Analysis:
The entire number of the reading exercises in the 8th grade English textbook,
English for Palestine 8 is 288 that is distributed among the 14 units of the targeted
textbook only 148 exercises are included in 8A and 140 exercises are included in 8B
textbooks.
4- Elements of the Analysis:
The researcher reviewed variant sources to build the criteria for the evaluation,
among them were previous studies, some books, related literature, institution's publications
and some educational journals, then the researcher managed to build his own criteria, the
criteria are the elements of the analysis card. The content analysis card contained four main
domains, fluency that included 12 item, flexibility that included 8 item, originality that
contained 8 items and elaboration that contained 11 items.
5- Limitation of the Analysis:
-The analysis covers all the reading exercises of 8A & 8B of English for Palestine 8.
-The analysis focuses mainly on the creative thinking skills only.
4.3.1.2 Validity of the content analysis card:
To ensure the validity of the content analysis card, it was shown to some experts
from different institutions. Three referees were from Al-Azhar University, four referees
were from Al-Aqsa University, one referee was from Palestine College, four referees were
from Rafah Education Directorate, and one referee was from Taha Hussein upper Primary
School.
The list of the criteria was checked to examine the comprehensiveness & clarity of
the statements, as well as the suitability of statements to the purpose of the study. After
showing the content analysis card to the experts, and in the light of their suggestions and
comments, some of the items in the checklist were omitted due to having the same
meaning, and other items were modified in the light of the referees' comments.
All the referees confirmed the suitability of the criteria included in the check list for
evaluating the availability of creative thinking skills in the reading exercises of English for
Palestine 8. After the final version of the check list had been confirmed, the items became
(39), divided into four categories i.e.; Fluency, Flexibility, Originality, and Elaboration.
Appendix (6: B ).
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Table (4.1)
The number of items in each domain of the analysis card.

No.

Domain

1.

No. of items
12

Fluency
2.

8
Flexibility

3.

8
Originality

4.

11
Elaboration
39
Total

4.3.2. Performing the Analysis:
In order to conduct the analysis, the researcher contacted another teacher who
teaches 8th gradeto carry out the content analysis card with him. The researcher provided
the teacher with the criteria that he prepared for evaluating the availability of creative
thinking skillsFluency, Flexibility, Originality and Elaboration in the reading exercises
and explained to him how to conduct the analysis. Furthermore, the teacher was asked to
start the analysis of the units 1-3 from 8A & 8B to check his understanding. After that , he
was asked to complete the analysis for all the 14 units. Besides, the analysis was conducted
through counting the frequencies of each item in both 8A & 8B. The researcher chooses
the second analyzer a teacher of English language of 8th grade because he is teaching 8th
graders and has experience on the curriculum of 8th grade English textbook. Also, the
teacher is working in a school that is close the school where the researcher works. This will
be helpful if the teacher ( the second analyzer ) needs any information or interpretations
from the researcher.
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4.3.3 Reliability of the Content Analysis Card:

The concept of reliability can be viewed in internal or external terms. Brown
&Rodgers, (2002: p. 241) define internal reliability as "the degree to which we can expect
consistent results if the data for the study were re- analyzed by another researcher." On
other hand, they define the external reliability as "the degree to which we can expect
consistent results if the study was repeated" Thus, to achieve this, another researcher was
involved in the process of analyzing the textbook in order to examine the reliability of the
analysis card. Additionally, the researcher and his colleague the teacher analyzed the (14)
units of 8A and 8B pupils book. The purpose was to find out to which degree correlation
exists through persons. To check the reliability, the researcher used Holsti correlation,
(Holsti, O.R.88: P. 140-142):

R

2M
------------------------------N1 + N2

(R) refers to the consistency; (M) refers to the number of the analysis agreed upon by the
analyzers; (N1+ N2) refers to the elements of the analysis. Correlation between the two
researchers is shown in table (4.2).
Reliability through persons:

To test the level of consistency through persons, the findings of the analysis of the
reading exercises of the (14) units of 8A & 8B of English for Palestine 8 was done by the
researcher and the teacher and was examined by Holsti equation. Table (4. 2) illustrates
the level of consistency between the results of the researcher and the teacher.
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Table (4.2)
Coefficient correlation between the researcher and the teacher.
BOOK

Factors

Fluency

Flexibility

Originality

A
Elaboration

Fluency

Flexibility

Originality
B

Elaboration

Analyzers

Number
of items

First analyzer

170

Second
analyzer

170

First analyzer

170

Second
analyzer

170

First analyzer

170

Second
analyzer

170

First analyzer

170

Second
analyzer

170

First analyzer

215

Second
analyzer

215

First analyzer

215

Second
analyzer

215

First analyzer

215

Second
analyzer

215

First analyzer

215

Second
analyzer

215
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Points of
agreement

Points of
difference

Correlation
coefficient

165

5

97.05%

164

6

96.47%

168

2

98.82%

168

2

98.82%

210

5

97.674%

209

6

97.209%

210

5

97.674%

207

8

96.279%

The results in the table (4.2) show that there is a high correlation between the two
researchers, which enables the researcher to process the data collected.
4.3.2. The Questionnaire
The researcher carried out the questionnaire with English language teachers who
teach English for Palestine, Grade 8. He consulted many experts in the field of education
to modify the statements of the questionnaire and to benefit from their experience.
Appendix (6)
4.3.2.1. The Objective of the Questionnaire
For the sake of validating and refuting the findings obtained from the content
analysis process, the researcher had (41) 8th grade teachers of English in Rafah
Governorate fill out the questionnaire. The main aim of the questionnaire was to find out
their views concerning the availability of creative thinking skills in the reading exercises of
English for Palestine 8. Appendix (3).

4.3.2.2. Description of the Questionnaire
The questionnaire consisted of (39) items distributed into four domains: Fluency,
Flexibility, Originality, and Elaboration. The questionnaire handled the availability of
creative thinking skills in the reading activities of English for Palestine 8 from the views of
the teachers of English who use book 8. The items of the questionnaire were rated by all
8th grade English teachers of English in Government and UNRWA schools in Rafah
Governorate. These 41 teachers; (19) males and (22) females; constituted the population of
the study.
4.3.2.3. The Population of the Study:
The population of this study consisted of all the 8th grade teachers of English language
males and females in UNRWA and Governmental schools in Rafah Governorate. The total
number is (60) teachers.
4.3.2.4. Sample of the Study
The sample of the questionnaire includes (41) teachers, it represents nearly 70 %
percent of the population. The questionnaire was carried out with the teachers who taught
8A & 8B of English for Palestine 8.
Pilot Study
The pilot study is necessary during the construction of the questionnaire, and it's
advisable to conduct a pilot study before you collect the final data for the whole sample. A
pilot study provides a trial run for the questionnaire, which involves testing the wording of
the questions, identifying ambiguous questions, testing the technique that used to collect
the data, measuring the effectiveness of your standards invitations to respondents. A pilot
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study for this study, the questionnaire was conducted on (20) teachers of English of the
population the study before starting collecting data, to test the meaning of the questions
and making sure that the questions are clear and understandable, with no duplications in
the meanings.

Psychometric properties of the questionnaire:
4.3.2.5. Validity of the Questionnaire
To ensure the validity of the questionnaire, the researcher distributed it to (12)
referees from Al-Azhar University, AL-Aqsa University, College of Palestine, and Rafah
Education Directorate. Those experts have experience in the same field of the research.
They were asked to verify the validity of the questionnaire topics and its relevance to the
research objective. They were consulted to check if the research tool was well- designed to
provide answers related to the research questions. Experts' comments and suggestions
were collected and evaluated carefully. All the suggested comments and modifications
were discussed with the supervisor before taking them into consideration. At the end of
this process, some changes, modifications and additions were introduced to the questions
and the final copy of the questionnaire was constructed. To get evidence for the internal
consistence validity of the questionnaire, correlation coefficients were used as follows.
This is shown in tables 1, 2, 3, 4, and 5






Correlation between each item and total score of fluency
Correlation between every item and total score of flexibility
Correlation between every item and total score of originality
Correlation between every item and total score of elaboration
Correlation between total score of each dimension and overall total
score.
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Table (4.3)
Correlation between each item and total score of fluency.
No.

Item

Value
R

VALUE
SIG.

1

The reading activities enable students to suggest more than
one title to the text

.326

.161***

2

The reading activities direct students to write large number of
sub-ideas of the main idea.

.653

.002**

3

The reading activities motivate students to find out several
solutions to the problems included in the text.

.289

.216***

4

The reading activities direct students to find new relevant
words.

.690

.001**

5

The reading activities include some different shades of
meaning to the words mentioned in the text.

.721

.000**

6

The reading activities help students to state synonyms of a
given word.

.644

.002**

The reading activities help students to cite more examples.

.463

.040*

8

The reading activities help students to use the vocabulary in
many sentences.

.677

.001**

9

The reading activities help students to give a large number of
words and their opposites not existed in the text.

.893

.000**

10

The reading activities help students to think of words that
start with a letter similar to a letter given by a teacher.

.337

.146***

11

The reading activities help students to give a large number of
antonyms of a specified word in the text.

.724

.000**

12

The reading activities require students to say what the under
lined words/phrase mean.

.734

.000**

7

* Correlation is significant at the 0.05 level (2-tailed).
**Correlation is significant at the 0.01 level (2-tailed).
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Table (3) illustrates the correlation between items and factor emotional exhaustion.
The results reveal that some items are significant at the 0.01 and 0.05 level 2-tailed except
q1, q3, q10.
Table (4.4)
Correlation between every item and total score of flexibility
Value VALUE
R
SIG.

No.

Item

13

The reading activities motivate students to cite various
usages of an idea.

.716

.000**

14

.The reading activities direct students to express an idea in
the text in a different style.

.831

.000**

15

.The reading activities direct students to provide various
and convincing reasons for the solution of a problem.

.620

.004**

16

.The reading activities direct students to give a series of
expectations and probabilities to a situation or an event in
the text.

.637

.003**

17

The reading activities help students to reorder the ideas of
the text in a different way.

.614

.004**

18

.The reading activities help students to provide
justifications to the writer's point of view about a specific
issue.

.586

.007**

19

.The reading activities encourage students to abandon old
ways of thinking and adopt new ones.

.739

.000**

20

.The reading activities help students to grasp the general
cause of a problem to find solutions.

.662

.001**

* Correlation is significant at the 0.05 level (2-tailed).
**Correlation is significant at the 0.01 level (2-tailed).

Table (4) illustrates the correlation between items and factor depersonalization. The
results reveal that some items are significant at the 0.01 and 0.05 level 2-tailed.
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Table (4.5)
Correlation between every item and total score of originality

Value VALUE
R
SIG.

No.

Item

21

The reading activities provide creative solutions to a
problem in the text.

.679

.001**

22

The reading activities direct students to use their experience
to search for a specific information.

.656

.002**

23

The reading activities direct students to find collocations
between words in the text.

.737

.000**

24

The reading activities direct students to form a suitable end
to the text.

.658

.002**

25

The reading activities direct students to form relations
between elements that are remote from one another in time
or space.

.653

.002**

26

The reading activities direct students to give up old
interpretations of the familiar objects and use them in new
ways.

.616

.004**

27

The reading activities involve students in planning and
implementing role play.

.426

.061***

28

The reading activities require students to identify pronoun
reference.

.410

.073***

* Correlation is significant at the 0.05 level (2-tailed).
**Correlation is significant at the 0.01 level (2-tailed).

Table (4.5) illustrates the correlation between items and low personal
accomplishment. The results reveal that some items are significant at the 0.01 and 0.05
level 2-tailed except q27 q28.
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Table (4.6)
Correlation between every item and total score of elaboration.

Value VALUE
R
SIG.

No.

Item

29

The reading activities help students to use new words
in making sentences & paragraph.

.721

.000**

30

The reading activities help students to talk about a
specific issue in detail.

.762

.000**

31

The reading help students to use words in several
meaningful sentences.

.699

.001**

32

The reading activities help students to talk about an
idea , a picture or a subject elaborately from the
teacher's point of view.

.392

.088***

33

The reading activities help students to give additional
written or spoken details about a specific problem.

.598

.005**

34

The reading activities help students to use their wide
imagination to talk about a specific picture or a word.

.849

.000**

35

The reading activities help students to compare
between two different ideas.

.688

.001**

36

The reading activities direct students to cite the
advantages and disadvantages of a specific thing.

.501

.024*

37

The reading activities direct students to fill in details of
a given general scheme and categories.

.691

.001**

38

The reading activities provide students with open
ended thinking questions where there is not one single
right answer.

.814

.000**

.814

.000**

39

The reading activities encourage students to
accept some uncertainty in conclusions.

* Correlation is significant at the 0.05 level (2-tailed).
**Correlation is significant at the 0.01 level (2-tailed).
Table (4.6) illustrates the correlation between items and the total score of
elaboration. The results reveal that some items are significant at the 0.01 and 0.05 level 275

tailed except q32. So the validation of instrument is high, hence the instrument is accepted
except questions 1, 3, 10, 27, 28, 32 which are not significant; however, the researcher has
to rewrite these questions to enhance the instrument.
Table (4.7)
Correlation of each dimension and overall creative thinking skills score.

Fluency

Pearson
Correlation

Fluency

Flex.

Orig.

Elabo.

Total
score

1

.667(**)

.467(*)

.638(**
)

.804(**)

.001

.038

.002

.000

1

.730(**
)

.651(**
)

.882(**)

.000

.002

.000

1

.792(**
)

.865(**)

.000

.000

1

.897(**)

Sig. (2tailed)

Flexibility

Originality

Elaboration

Total score

Pearson
Correlation

.667(**)

Sig. (2tailed)

.001

Pearson
Correlation

.467(*)

.730(**)

Sig. (2tailed)

.038

.000

Pearson
Correlation

.638(**)

.651(**)

.792(**
)

Sig. (2tailed)

.002

.002

.000

Pearson
Correlation

.804(**)

.882(**)

.865(**
)

.897(**
)

Sig. (2tailed)

.000

.000

.000

.000

** Correlation is significant at the 0.01 level (2-tailed).
* Correlation is significant at the 0.05 level (2-tailed).
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.000

1

Table (4.7) illustrates the correlation among factors and overall creative thinking
skills. The results reveal that some factors are significant at the 0.01 level 2-tailed. The
validation of instrument is high, hence the instrument is accepted.

4.3.2.6. Reliability of Questionnaire.
Internal consistency measures were used to get reliability evidence. Cronbach‟s
Alpha and Split-Half estimates were assessed for each dimension (factor). Table 8, 9, 10
show good reliability estimates.

Table (4.8): Reliability of Cronbach‟s Alpha
Factors

N. of items

Cornbrash's Alpha

Fluency

12

0.837

Flexibility

8

0.820

Originality

8

0.741

Elaboration

11

0.888

Total Survey

39

0.938

Cornbrash's Alpha is a measure of internal consistency, that is , how closely related a set
of items are as a group. It is considered to be a measure of scale of reliability. The
researcher used Cronbach's Alpha to get reliability evidence of the items of the
questionnaire to determine how closely are they related to each other as a group.
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Table(4. 9): Reliability of Spearman-Brown Coefficient Split Half.
This table (4.9) shows the reliability of the questionnaire through spearman – Brown
Coefficient half split when the statements are even numbers. The statements got more than
0.70 so they are reliable.
Factors

N. of items

Correlation

Spearman-Brown Coefficient

Fluency

12

0.614

0.76

Flexibility

8

0.655

0.792

Originality

8

0.571

0.726926

Table(4. 10): Reliability of Guttmann split half
Reliability of Guttman Half Split is used to get reliability of odd statements to achieve
reliability of the questionnaire. The table 10 showed reliability of the questionnaire.

Factors

N. of items

Guttmann split half Coefficient

Elaboration

11

0.893

Total Survey

39

0.828

4.3.2.7. Carrying out the Questionnaire
The researcher distributed the copies of the questionnaire to the members of the
sample by hand. They were (19) males and (22) females. In order to obtain more valid and
credible results, the teachers were given freedom to complete almost all the copies. The
opinions and answers of the subjects of the study were statistically analyzed using SPSS
package.
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4.4. Procedures of the Study:
The researcher conducted the following procedures:
● Building the criteria of evaluation through reviewing the literature related to textbook
evaluation.
● Consulting some experts to verify the tools of the study.
● Modifying the analysis card according to the referees' comments.
● Applying the analysis card with the help of another teacher.
● Getting the permission from the Ministry of Education and from UNRWA administrators
to carry out the questionnaire. (Appendices 8,9,10 ).
● Have the 8th grade teachers of English in Rafah Governorate fill out the questionnaire.
● Analyzing the data using SPSS.

4.5. Summary
This chapter presented the research design, population of the study, sample, data
collection and instrumentation, validity, and reliability of the instruments. It also
introduced the procedures of the study and the statistical techniques used to analyze the
data.
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Chapter Five

Results, Discussions, and Recommendations

Introduction
5.1. Evaluation of the Reading Activities of English for Palestine 8.
5.2. Questions and Hypotheses of the Study
5.3. Discussion of the Results
5.4. Recommendations and Suggestions
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Introduction
The purpose of this study was to evaluate the creative thinking skills in the reading
activities of English for Palestine 8. This chapter presents the results of the study,
discussion of the results and recommendations. Frequencies and percentages are used to
display the final findings. The tables are also used to clarify and present these data.
5.1 Evaluation of the reading activities in English for Palestine 8:
The researcher developed a content analysis card and refereed it to analyze the reading
activities to collect the needed data concerning creative thinking skills (Fluency,
Flexibility, Originality and Elaboration).
Question no. 1:
To what degree do the reading activities of English for Palestine 8 enhance creative
thinking skills?
To answer this question, the researcher formulated the following hypothesis:
1- The Creative thinking skills are moderately available in the reading activities of
English for Palestine 8.
In an attempt to validate this hypothesis, means and percentages of each item, and the total
score of each skill were used as in the tables shown in (appendix.5).
For data analysis, the researcher designed a three-point scale after reviewing Agel's (2009)
study and other educational studies. The percentages were as follows:
1- Less than 33.3 % is a low degree of evaluation.
2- From 33.3 % to 66.6 % is a medium degree of evaluation.
3- From 66.6 % to 99.9 % is a high degree of evaluation.
The results of the content analysis card show that Fluency got 34.69%, Flexibility got
26.73%, Originality got 22.52% and Elaboration got 43.20 % in textbook (8A) reading
activities. On other hand, Fluency got 32, 77%, Flexibility18.68, Originality 37.39% and
Elaboration got 55.61% in textbook 8B. In addition, the entire results in the two textbooks
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8A and 8B show that Fluency got 33.73 %, Flexibility got 22.71%, Originality got 29.98 %
and elaboration got 49.41.
There is difference in creative thinking skills included in the reading activities in the
different units in textbook 8A. For example, unit one got the highest level of fluency with
69.76 % while unit 5 got the lowest level of fluency with 17.34 %; flexibility in unit 4 got
the highest degree of evaluation with 76% and unit 2 it got the lowest degree with 11.53%.
At the same time unit4 got the highest level of originality with 36% and unit 6 got the
lowest level of originality, however. At last, the fourth skill elaboration occupied highest
level 50 % in unit 6 and the lowest level in unit 3 with 34.78 %. This means that some
units in textbook 8A lack activities that include creative thinking skills.
About the creative thinking skills in the reading activities of English for Palestine textbook
8B, the results of the content analysis card showed that reading activities in unit 13 got a
medium degree of fluency with 59.45 % and the lowest degree is present in unit 12 with
percentage of 25%. However, flexibility in unit 11 got the highest degree with 61.53 %,
also originality got the highest level in unit 11 and the lowest level of originality appeared
in unit 12 with percentage of 32.5 %. At last, elaboration assumed its highest degree 60%
in unit 10 and the lowest degree 38.70 % in unit 8. These results show that there is no
balance in the distribution of the creative thinking skills among the different units either in
textbook 8A or in 8B of English for Palestine. (Appendix 5)
The results in this study are in line with those of Maria and Elizabeth's study (2007) that
dealt with creative thinking skills. Both findings showed that elaboration got high scores.
In addition, the results of this study are in consent with Al-Bliwi's study, (2006) that
focuses on developing creative thinking skills and measuring thinking among students.

Table (5.1) shows the percentage of each item of creative thinking skills in 8A and 8B in
each book individually and as a whole.
As for Fluency, table (5.1) shows the percentage that each item got in fluency in 8A and
8b and in the whole book. item 12: The reading activities require students to say what the
underlined words / phrase mean got the highest percentage 20.10 %, so this item is
considered the highest item to represent fluency in the whole book. On other hand,
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item1:The reading activities enable students to suggest more than one title to the text got
the lowest percentage 0.54 % of fluency in the whole book, which means that there is a
lack of this item in the reading activities e. g. item 1 in fluency is only available in unit 5,
period 12, exercise 4. P.63 of 8A and item 12 is available in many units e.g. unit 1, period
11, exercise 6 p.14 and unit 5, period 6, exercise 3 p. 57.
There is a need to focus more on these items of fluency and make sure they are included in
the reading exercises of the 8th grade textbook; therefore, the Ministry of Education must
hold workshops for teachers to train and inform them of the various methods of developing
the fluency skill of their students and to encourage them to think creatively and critically to
enrich the book with extracurricular activities.
Table (5.1) showed flexibility domain, that contains 8 items, item number 19 got the
highest percent 25.82% and item number 14 got 4.39 % percent in the whole text book.
Table (5.1) also showed originality domain that contains eight items: item 22 got the
highest percentage 39.17 %, whereas item 24 got the lowest percentage among the
originality items as it received 5.67 %. In the elaboration domain, which contains 11
items, item 38 got the highest percentage of 29.42 %, item 31 got percentage of 1.49 %
while item 39 does not manifest at all in the reading activities of English for Palestine 8.
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Table (5. 1) shows the Percentage and Frequency of each Item of Fluency.

Item no

Fluency
Total
A
%

Total
B

%

total

%

1- The reading activities enable
students to suggest more than one
title to the text

1

1.020408

0

0

1

0.543478

2- The reading activities direct
students to write a large number of
sub-ideas of the main idea.

17

17.34694

9

10.46512

26

14.13043

3- The reading activities motivate
students to find out several
solutions to the problems included
in the text

15

15.30612

2

2.325581

17

9.23913

4- The reading activities direct
students to find new relevant
words.

13

13.26531

13

15.11628

26

14.13043

5- The reading activities include some
different shades of meaning to the
words mentioned in the text.

2

2.040816

13

15.11628

15

8.152174

6- The reading activities help students
to state synonyms of a given word.

2

2.040816

3

3.488372

5

2.717391

7- The reading activities help students
to cite more examples.

8

8.163265

7

8.139535

15

8.152174

8- The reading activities help students
to use the vocabulary in many
sentences.

1

1.020408

12

13.95349

13

7.065217

9- The reading activities help students
to give a large number of words
and their opposites that do not
existed in the text.

0

0

6

6.976744

6

3.26087

10- The reading activities help
students to think of words that start
with a letter similar to a letter
given by a teacher.

1

1.020408

0

0

1

0.543478
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11- The reading activities help
students to give a large number of
antonyms of a specified word in
the text.

16

16.32653

6

6.976744

22

11.95652

12- The reading activities require
students to say what the under
lined words/phrase mean.

22

22.44898

15

17.44186

37

20.1087

98

100

86

100

184

100

Table (5.1) shows those three highest items and the three lowest ones. Item 12 got a
percentage of 20.10%, and item no. 2 and 4 got the second degree with a percentage of 14.
13 % each. On other hand, items 10, 1, and 6 got the lowest degrees. Items 1 and 10 got
a percentage of 0.5 % and item 6 got a percentage of 2.7 % in the whole textbook A & B.
This means that some items of fluency are not well treated and are distributed in the
textbook; therefore, the researcher sees that the textbooks should be enriched by activities
and exercises that motivate and help students to be engaged in creative thinking. The
writers of the English textbooks should take into their consideration the development of
reading activities to help widen student span of thinking. Eight of the twelve items of the
fluency domain got very low percentages and they are not well –treated in the reading
activities of English for Palestine textbook. This shows that there is a sign of deficiency in
the fluency domain and that the reading activities badly need to be improved and enriched
with activities that motivate and widen the students‟ thinking.

85

Table (5. 2)
The Percentage and Frequency of each Item of Flexibility.
Flexibility
Item no

Total A

%

Total B

%

Total

%

13- The reading activities provide
creative solutions to a
problem in the text.

11

12.22222

12

11.53846

23

11.85567

14- The reading activities direct
students to use their
experience to search for
specific information

39

43.33333

37

35.57692

76

39.17526

15- The reading activities direct
students to find collocations
between words in the text.

20

22.22222

20

19.23077

40

20.61856

16- The reading activities direct
students to form a suitable
end to the text.

3

3.333333

8

7.692308

11

5.670103

17- The reading activities direct
students to form relations
between elements that are
remote from one another in
time or space.

8

8.888889

9

8.653846

17

8.762887

18- The reading activities direct
students to give up old
interpretations of the familiar
objects and use them in new
ways.

4

4.444444

11

10.57692

15

7.731959

19- The reading activities involve
students in planning and
implementing role-play.

0

0

0

0

0

0

20- The reading activities require
students to identify pronoun
reference.

5

5.555556

7

6.730769

12

6.185567

90

100

104

100

194

100
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This table (5.2) shows the percentage and frequency of each item of flexibility in the
textbook. Items no. 19 and 18 got a percentage of 25 % and 18 % respectively. Therefore,
they got the highest percentage of flexibility in the textbook and items no.14 and 15 got 6.5
and 4.3 % respectively. The researcher sees there should be more focus on the items that
are not well- treated, or well distributed in the activities in a suitable way to enable
students to think with more flexibility and to behave in the different situations or problems.
This table shows that the majority of the items of flexibility domain got low percentages in
the reading activities of English for Palestine 8 textbook, which means that these items are
not well treated in the reading activities so these activities should be developed and
enriched with a material suitable to the students' level of thinking.

Table (5.3) shows the percentage and Frequency of each Item of Originality.
Originality
21- The reading activities provide
creative solutions to a problem in the
text.

11

12.22222

12

11.53846

23

11.85567

22- The reading activities direct students
to use their experience to search for
specific information

39

43.33333

37

35.57692

76

39.17526

23- The reading activities direct students
to find collocations between words in the
text.

20

22.22222

20

19.23077

40

20.61856

24- The reading activities direct students
to form a suitable end to the text.

3

3.333333

8

7.692308

11

5.670103

25- The reading activities direct students
to form relations between elements that
are remote from one another in time or
space.

8

8.888889

9

8.653846

17

8.762887

26- The reading activities direct students
to give up old interpretations of the
familiar objects and use them in new
ways.

4

4.444444

11

10.57692

15

7.731959

27- The reading activities involve
students in planning and implementing
role-play.

0

0

0

0

0

0

28- The reading activities require
students to identify pronoun reference.

5

5.555556

7

6.730769

12

6.185567
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Table (5.3) shows the percentage and frequency of each item of originality in the textbook.
Items 22 and 23 got the highest percentages of 39 % and 20% respectively in the whole
textbook. On other hand, item 27 got the lowest degree 0 % in the whole textbook so it is
worth mentioning that such items which got low percentages should be developed and
enriched with types of activities that help students to use their mental abilities in creative
thinking. Observing these results, the researcher believes that the reading activities should
include activities that require the different creative thinking skills, especially originality.
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Table (5.4 )
The Percentage and Frequency of each Item of Elaboration.
Elaboration
Item no

Total A

%

Total B

%

Total

%

29- The reading activities help students to
use new words in making sentences
& paragraph.

9

4.663212

11

5.288462

20

4.987531

30- The reading activities help students to
talk about a specific issue in detail.

2

1.036269

8

3.846154

10

2.493766

31- The reading activities help students to
use words in several meaningful
sentences.

2

1.036269

4

1.923077

6

1.496259

32- The reading activities help students to
talk about an idea, a picture or a
subject elaborately from the teacher's
point of view.

41

21.24352

37

17.78846

78

19.45137

33- The reading activities help students to
give additional written or spoken
details about a specific problem.

23

11.9171

23

11.05769

46

11.47132

34 The reading activities help students to
use their wide imagination to talk
about a specific picture or a word.

20

10.36269

23

11.05769

43

10.72319

35- The reading activities help students to
compare between two different
ideas.

5

2.590674

8

3.846154

13

3.241895

36- The reading activities direct students to
cite the advantages and
disadvantages of a specific thing.

9

4.663212

11

5.288462

20

4.987531

37- The reading activities direct students to
fill in details of a given general
scheme and categories.

23

11.9171

24

11.53846

47

11.7207

38- The reading activities provide students
with open-ended thinking questions
where there is not one single right
answer.

59

30.56995

59

28.36538

118

29.42643

39 The reading activities encourage
students to accept some uncertainty
in conclusions.

0

0

0

0

0

0

193

100

208

100

401

100
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Table (5.4) shows the percentage and frequency of items of elaboration in the textbook.
Items 38 and 32 got the highest degree of evaluation with a percentage of 29% and 19%
respectively. Nonetheless, items 30, 31, and 39 got the lowest percentage of below 3% in
the whole textbook. The elaboration domain and its items should be well- distributed
through the reading activities to help students to think creatively.
Question no. 2
„To what degree do the reading activities of English for Palestine 8 enhance creative
thinking skills from the teachers' point of view?‟
To answer this question the researcher formulated this hypothesis,
Hypothesis 2:
„There are no creative thinking skills in the reading activities of English for Palestine 8 as
perceived by eighth grade teachers of English language.‟
The researcher prepared a questionnaire, which consisted of four domains of creative
thinking skills. The 39 items making up the questionnaire were distributed into four
domains: fluency, flexibility, originality and elaboration.
The following table (5.5) shows the descriptive results of all the items and domains of
creative thinking skills available in the reading activities of English for Palestine 8 as
perceived by the teachers.
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Table (5.5)
Mean and Std. Deviation of creative thinking skills available in the reading activities
of English for Palestine 8
A: Fluency
NO

.

Item

Mean

Std.
Deviation

1

The reading activities enable students to suggest more
than one title to the text

2.3

0.607644

2

The reading activities direct students to write a large
number of sub-ideas of the main idea.

2.3

0.686873

3

The reading activities motivate students to find out
several solutions to the problems included in the text.

2.225

0.65974

4

The reading activities direct students to find new
relevant words.

2.275

0.84694

5

The reading activities include some different shades of
meaning to the words mentioned in the text.

2.475

0.554122

6

The reading activities help students to state synonyms of
a given word.

2.375

0.740322

7

The reading activities help students to cite more
examples.

2.125

0.607116

8

The reading activities help students to use the
vocabulary in many sentences.

2.2

0.757865

9

The reading activities help students to give a large
number of words and their opposites that do not exist in
the text.

2.3

76.66667

74.16667

75.83333

82.5

79.16667

70.83333

73.33333

0.686873

1.975

0.80024

11 The reading activities help students to give a large
number of antonyms of a specified word in the text.

2.35

0.662164

12 The reading activities require students to say what the
under lined words/phrase mean.

2.375

0.774183

2.272917

0.376002

65.83333

Results show that the percent of fluency equals 75.76389%.
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76.66667

76.66667

10 The reading activities help students to think of words
that start with a letter similar to a letter given by a
teacher.

Total score fluency

%

78.33333

79.16667

75.76389

As perceived by the teachers of English for Palestine, the first domain Fluency got a
percentage of 75.76%. At the same time, item5:"The reading activities include some
different shades of meaning to the words mentioned in the text." got the highest percentage
of 82% whereas item 10:"The reading activities help students to think of words that start
with a letter similar to a letter given by a teacher." got the lowest percentage of 65%
among the whole Fluency items. The Fluency domain got the highest degree of evaluation
of the four domains.
Table (5.5)
Mean and Std. Deviation of creative thinking skills available in the reading activities
of English for Palestine 8
B: Flexibility
13

The reading activities motivate students to cite various uses of
an idea.

1.975

0.65974

14

The reading activities direct students to express an idea in the
text in a different style.

1.875

0.607116

15

The reading activities direct students to provide various and
convincing reasons for the solution of a problem.

1.875

0.686406

16

The reading activities direct students to give a series of
expectations and probabilities to a situation or an event in the
text.

2.025

0.576795

17

The reading activities help students to reword the ideas of the
text in a different way.

1.95

0.749359

18

The reading activities help students to provide justifications to
the writer's point of view about a specific issue.

1.825

0.635993

19

The reading activities encourage students to abandon old ways
of thinking and adopt new ones.

2.025

0.619657

20

The reading activities help students to grasp the general cause
of a problem to find solutions.

2

0.679366

1.94375

0.376546

Total score flexibility

65.83333

62.5

62.5

67.5

65

60.83333

67.5

66.66667

64.79167

In the domain of Flexibility, item 16 :"The reading activities direct students to give a series of
expectations and probabilities to a situation or an event in the text." got the highest percentage of
67.5 %while item 18:"The reading activities help students to provide justifications to the writer's
point of view about a specific issue" got the lowest percentage of 60%. Flexibility as a whole in
textbooks A & B got 64%, which is a medium degree.
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Table (5.5)
Mean and Std. Deviation of creative thinking skills available in the reading activities
of English for Palestine 8
C: Originality
12

The reading activities provide creative solutions to
2.125
a problem in the text.

0.686406

22

The reading activities direct students to use their
experience to search for specific information.

2.125

0.722797

23

The reading activities direct students to find
collocations between words in the text.

2.075

0.729858

24

The reading activities direct students to form a
suitable end to the text.

2.025

0.76753

25

The reading activities direct students to form
relations between elements that are remote from
one another in time or space.

26

The reading activities direct students to give up
old interpretations of the familiar objects and use
them in new ways.

70.83333

69.16667

67.5

64.16667
1.925

0.655842

62.5
1.875

0.686406

27

The reading activities involve students in planning
2.125
and implementing role-play.

0.757442

28

The reading activities require students to identify
pronoun reference.

2.3

0.790975

2.071875

0.401208

Total score originality

70.83333

70.83333

76.66667

69.0625

In the Originality domain, item 26:"The reading activities direct students to give up old
interpretations of the familiar objects and use them in new ways" got the lowest percentage
of 65% while item 28"The reading activities require students to identify pronoun
reference" got the highest percentage of 76 %, which is a high degree of evaluation.
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Table (5.5)
Mean and Std. Deviation of creative thinking skills available in the reading activities
of English for Palestine 8
D: Elaboration
29

The reading activities help students to use new
words in making sentences & paragraph.

2.15

0.735544

30

The reading activities help students to talk about a
specific issue in detail.

2.375

0.667467

31

The reading activities help students to use words in
several meaningful sentences.

2.375

0.627878

32

The reading activities help students to talk about an
idea, a picture or a subject elaborately from the
teacher's point of view.

33

34

The reading activities help students to give
additional written or spoken details about a specific
problem.

79.16667

79.16667

74.16667
2.225

0.697523

60.83333
1.825

0.712075

The reading activities help students to use their wide
imagination to talk about a specific picture or a
word.

2

0.784465

35

The reading activities help students to compare
between two different ideas.

2.05

0.638508

36

The reading activities direct students to cite the
advantages and disadvantages of a specific thing.

2.175

0.594311

37

The reading activities direct students to fill in details
of a given general scheme and categories.

1.95

0.677476

38

The reading activities provide students with openended thinking questions where there is not one
single right answer.

39

71.66667

66.66667

68.33333

72.5

65

60.83333
1.825

0.712075

1.65

0.579567

Total score elaboration

2.054545

0.432716

68.48485

Total Scores of creative thinking skills

2.085772

0.339507

69.52573

The reading activities encourage students to
accept some uncertainty in conclusions.
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55

Regarding the fourth domain, Elaboration contains 11 items and got 69 %. Among them
item 30 and 31"The reading activities help students to talk about a specific issue in detail"
and " Thereading activities help students to use words in several meaningful sentences”,
both got the highest percentage of 79 % . However, item 39: "The reading activities
encourage students to accept some uncertainty in conclusions" got the lowest percentage
of 55%.
Generally, the Fluency domain got 75%, Flexibility got 64%, Originality got 69% and
Elaboration got 68 % as revealed by the results of the questionnaire. The total score of
creative thinking skills got 69 % in the whole domains, which is a medium degree that
requires improvement and enrichment to match the different creative thinking skills.
Here the researcher will compare the results of the content analysis card with those of the
questionnaire. The findings of the content analysis card show that the Fluency domain got
33% while in the questionnaire it got 75 %, and this may be due to the reason that the
teachers answered the questionnaire depending on their memorization during the period of
teaching grade eight textbook without analyzing the reading activities while the researcher
analyzed the reading activities following each reading lesson of grade eight English
textbook courses and found out that maybe the teachers receive additional courses that help
them enrich the reading activities with enrichment material. Flexibility in the content
analysis card got 22%, whereas in the questionnaire it got 64%. Originality in the content
analysis card got 29%, but 69% in the questionnaire. The content analysis card findings
show that elaboration got 49%, but the in the questionnaire the same domain got 68%. So,
there is a difference in the results in this domain between the two tools and these
differences in the results between the two tools are due to the reason that the teachers
participate in courses about teaching reading activities or they may lack the understanding
of the items of the questionnaire and that the teachers did not analyze the reading activities,
and instead they answer the questionnaire depending on their memorization and previous
experience of what they are teaching.
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Question no.3
„Are there statistically significant differences at (a=0, 05) between content analysis
findings and the Eighth grade English language teachers' estimates of the presence of
creative thinking skills?‟
To answer this question the researcher put the following hypothesis:
Hypothesis 3:
„There are no statistically significant differences at (α≤0.05) between the researcher‟s
estimate of the presence of creative thinking skills and that of English language teachers.‟
The researcher used independent t-test to investigate the differences between the
researcher's estimate of the presence of creative thinking skills and that of English
language teachers. The researcher fails to reject the null hypotheses and so he accepts the
alternative one, which there are significant statistical differences at (α≤0.05) in all creative
thinking skills factors due to type (teacher, researcher).
Table (5.6) shows that there are statistically significant differences at (a≤ 0.05)
between content analysis findings and the estimates of the teachers of English
Language of eighth graders in the favor of the teachers' of English.These
differences in the results are in favor of the teachers of English language, which
may refer to many different reasons such as that the teachers did not analyze the
reading activities of the English of English for Palestine 8 textbook when
answering the questionnaire, also the teachers may depend on their previous
knowledge and experience in answering the questions of the questionnaire.
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Table (5.6)
Independent T-test comparing means of creative thinking skills factors according to
type (teacher, researcher)
Factor

Type

Mean

Std. Deviation

t-value

P-value

Fluency

Teacher

388397557

787858593

6.517

.000**

Researcher

778371159

1287271532

Teacher

978372999

188772128

5.675

0.001**

Researcher

118321517

1289997537

Teacher

978291822

787277232

6.138

.000**

Researcher

728227222

2388252772

Teacher

958757577

383877227

3.461

.002**

Researcher

778722177

2985387925

Teacher

328258732

988977879

10.268

.000**

Researcher

778799255

1281723918

Flexibility

Originality

Elaboration

Total

It is significant at the 0.01 level (2-tailed).
From the table(5.6), the figures show that there are statistically significant differences at
(α≤0.05) between the researcher‟s estimate of the presence of creative thinking skills and
that of English language teachers in favor of the teachers' in all dimensions namely fluency
, flexibility, originality, and elaboration .
Discussion of the Results:
In the following, the researcher will first discuss the key findings related to the objectives
of the whole thesis.
The main objective of this thesis was to evaluate the creative thinking skills in the reading
activities of English for Palestine 8 and provide empirical research evidence. In this
respect, fluency is defined as thinking of many ideas, flexibility as thinking of different
divisions or point of views, originality as thinking of unusual ideas, and elaboration as
purports adding details and additional explanations to improve the ideas. Furthermore, the
researcher adopted the analytical descriptive method. Consequently, he built his own tools
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after revising the related literature namely content analysis card and a questionnaire.
Teaching creative thinking skills plays an important role in the teaching- learning process.
Creative thinking skills reveal the kind of thinking that leads to new insights, new
approaches, fresh perspectives, and the entire new ways of understanding and conceiving
new things. Throughout his experience as a teacher of English language, the researcher
observes that 8th grade teachers complain about the newly applied curriculum, especially
the lack of exercises that evoke students' creative thinking skills. This is why the researcher
found it is very important to conduct this evaluative study to determine to what degree the
reading activities of English for Palestine 8 includes creative thinking skills. The main
question of this study what are the creative thinking skills that are included in the
reading activities of English for Palestine 8? Moreover, the researcher hopes this study
may open new fields for English language teachers to benefit from the evaluation process
and it may help in training learners to focus on creative thinking skills. On other hand, this
study may provide new ideas for the development and modification of English for
Palestine 8 textbook. During this study, the researcher used the descriptive analytical
method throughout this study to obtain the results. This study also used content analysis
card and a questionnaire in order to collect the needed data. The researcher checked the
reliability of the content analysis card by using Holsti correlation, in addition to consulting
many experts in the field of education to modify the items of the questionnaire and benefit
from their experiences. The population of the study consisted of all the 8th grade teachers
of English language males and females in UNRWA and Governmental schools in Rafah
Governorate whose total number is 60 teachers.
The questionnaire includes 41 teachers. It was administered nearly to seventy percent of
the population of those who taught 8th grade textbook.
Here, the researcher will discuss the results of the first question: To what degree do the
reading activities enhance creative thinking skills?
The results of the content analysis card showed that fluency skill got 34%, flexibility got
26%, originality got 22% and elaboration got 43% in the textbook A and B. Related to the
results, Torrance (1962) sees that creative abilities differ according to the chronological
age of children and adults, the growth does not happen at one percentage. This study
agreed with Torrance's opinion that students should be provided with creative skills that
are suitable for their age and this can be done through reading activities that help student to
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think creatively. The results of this study was in consent with AL-Bakr's study (2008),
which investigated the effect of exercises included in the literary textbooks for the
intermediate stage in developing creative thinking skills. It showed weak levels of creative
thinking skills.
Additionally, this study is in line with Ayat's study (2012), which evaluated the availability
of high order thinking skills in the reading exercises in the students' book and the
workbook. The findings of this study are similar to Ayat's study (2012) which showed that
eleven of the 19 items of the criteria were neglected. In addition, Ayat interviewed some
of English language teachers who agreed that there was a shortage in the HOTS in the
reading activities and these were not well – treated. Both studies focus on the issue that
reading activities need to be enriched and developed in a way that will motivate students to
think creatively.
The comment on the results of the second question: To what degree do the reading
activities of English for Palestine 8 enhance creative thinking skills from the teachers'
point of view?
The researcher prepared a 39-item questionnaire distributed into four domains Fluency.
Flexibility, Originality, and Elaboration.
The questionnaire findings showed that fluency got the highest percentage 75%, flexibility
got 64%, originality got 69% and elaboration got 68% and the total scores of creative
thinking skills are 69%, which is a medium degree of evaluation and it needed to be
developed and improved in the English textbook for grade 8. The researcher observes
differences between the content analysis card results and the results of the questionnaire as
answered by the teachers of English language of grade 8. The researcher sees that these
differences may be due to the reason that some teachers do not understand some of the
items of the questionnaire or that they are exposed to workshops or courses that help them
in developing the reading activities through enrichment materials or additional activities.
As for the comment and discussion on the third question: Are there statistically
significant differences at (a=≥ 0.05) between the content analysis findings and the
Eighth grade English language teachers' estimate of the presence of creative thinking
skills?The results of the study showed statistical differences in favor of the teachers of the
English language and these differences may be attributable to the fact that the teachers
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received courses or participated in workshops that helped them to enrich the reading
activities, whereas some teachers failed to understand the items of the questionnaire and
that the teachers answered the questionnaire depending on their memory without referring
to each item of the reading activities.
As a summary of the findings of the study, it is fair to claim that this study sheds light on
the creative thinking skills that should be included in the reading activities of English for
Palestine 8. According to the content analysis card the fluency got 33.73 %, flexibility got
22.71 %, originality got 29.95% and elaboration got 49.41%. These results indicate that
the reading activities should be developed and enriched with exercises that help students to
develop their skills to think creatively.
This study is compatible with Ayat's study (2012), which showed that 42% of the (HOTS)
High Order Thinking Skills are neglected in the reading exercises in English for Palestine 8
students' Book & Work Book in the previous curriculum in 2012. Her study showed that
the high order skills are completely neglected in the reading exercises in English for
Palestine 8, Students' Book and Work Book.
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Recommendations and Suggestions
Recommendations:
In light of the results, the researcher presents the following recommendations to be taken
into consideration:
1- There should be more focus on creative thinking skills in the reading activities of
English for Palestine textbooks.
2-The Ministry of Education and Higher Education should develop reading activities to
cover the different thinking skills in the reading activities of English for Palestine.
3-Activities should be diversified to cover all the creative thinking skills and their
distribution should be appropriately reflected.
4- Teachers should be involved in programs and training courses to improve their abilities
and competencies to enable students use to creative thinking skills.
5- An atmosphere of cooperation should be created among textbook writers, curriculum
planners, teachers, and the local society to unite their efforts to develop the curriculum
in the light of creative thinking skills.
6- Teachers should be encouraged to discover creative students to develop their abilities
and levels of thinking.
7- Teachers should encourage students to criticize, ask why, what and if questions and to
use their wide imagination.
8- Teachers should focus on various activities that lead to the development of creativity.
9- School libraries should be enriched with books, magazines, stories that include creative
thinking skills, problem solving, and imagination to enable learners to think creatively.
10- Teachers should be encouraged to enrich the textbooks with different activities with
questions that stir their minds to think creatively.
11- Supervisors of English language should prepare enrichment materials with focus on
creative thinking skills in the reading activities.
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12- English language teachers should provide students with reading activities that
encourage them to think creatively and engage their imagination.
Suggestions:
The researcher suggests the following:
1- Conducting similar studies on other Palestinian textbooks of English language for
Palestine of higher graders to detect the inclusion of creative thinking skills.
2- Implementing other studies to evaluate the creative thinking skills in other skills such as
listening, speaking, and writing.
3- Performing studies about teachers' and supervisors' attitudes towards creative thinking
skills in the English language textbooks.
4- Studying the effect of modern media on developing creative thinking skills in different
stages.
5- Conducting studies about suggested programs to develop creative thinking skills in
higher stages.
6- Conducting studies to compare between creative thinking skills and critical thinking
skills in the English textbooks of English for Palestine.
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Appendix( 1)
Content Analysis Card
Unit:………………………….
lesson

Page
no.

Period:…………………………………. Questions:………………….

Question no.

Creative thinking skills

Fluency
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Originality

Flexibility

Elaboration

Appendix( 2)

Al-Azhar University-Gaza
Deanship of Post Graduate studies
Faculty of Education
Curricula & Teaching Methods Department
Consultation Form of A questionnaire
Dear Dr.,………………………..
The researcher Ibrahim Mohammed Abu Tailakh is carrying out M.ED thesis entitled:
Creative Thinking Skills in the Reading Activities of English for Palestine8:
"An Evaluation Study"
The purpose of the questionnaire is to check the degree of availability of creative thinking
skills in the reading activities of English for Palestine8.
I would be very grateful if you could provide me with comments on:
1-the suitability of the statements to the purpose of the questionnaire.
2-the comprehensiveness & clarity of the statements.
Any modifications, additions, or omissions will be taken into consideration.
Comments:
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
Referee's name:
……………………………

Thanks in advance
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Appendix(3 )

Questionnaire
Dear Teachers ,
The researcher aims to evaluate the creative thinking skills in the reading activities of
English for Palestine 8.
The objectives of the study:
1-Prepare a list of creative thinking skills that should be included in the
Reading activities of English for Palestine 8,
2-identify the degree of inclusion of the Reading activities in English for
Palestine 8 of creative thinking skills,
3–identify the degree of inclusion of the Reading activities of English for Palestine
8 of creative thinking skills from the teachers'' point of view.
Researcher : Ibrahim Mohammed Abu Tailakh.
This questionnaire will be used for the purpose of the research
only.
Please put (√ ) in the appropriate space accurately and objectively.

Thanks for your cooperation.
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Appendix ( 4 )

Referee Committee of the Content Analysis Card

1-Dr BasilSkaik

PhD. in Tesol

Al-Azhar University

1-Dr summar Abu Shaban

PhD.in Tesol

7-Dr Said Farahat

PhD.in Tesol

Al-Aqsa University

7-Dr Momammed Ateya

PhD.in Tesol

Al-Aqsa University

Al-Azhar Univversity

5-Miss Randa Al Magdalawi

M.A. in Tesol

Al-Aqsa University

9-MrAdham Abu Hatab

M.A in Tesol

Al-Aqsa University

7-Mr Mohammed Gheish
5-Mr Ismail Harb

M.A in Tesol
M.A in Tesol

Palestine College.
Rafah Ed. Directorate

7-Mr Wabi Al Sibakhi

B.A in English

Head of Supervisors.

10-Mr Mohammed Abu Nada

B.A in English

Supervisor of English

11-Mrs Najjat Nasser

B.A.in English

Supervisor of English.

12-Mr Mohammed Othman

B.A. in English

Teacher of English.
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Appendix (5 ) Frequency and Percent for Content Analysis Card

lesson item
Unit
no
no Fluency

% Flexibility

% originality

% elaboration

%

1

1

1

0

0

0

0

0

0

0

0

1

2

3

0

0

0

0

0

0

1

2.32558

1

3

2

0

0

0

0

1

2.3256

1

2.32558

1

4

4

3

6.9767

0

0

2

4.6512

1

2.32558

1

5

3

0

0

0

0

0

0

0

0

1

6

6

2

4.6512

3

6.97674

1

2.3256

6

13.9535

1

7

10

10

23.256

0

0

2

4.6512

1

2.32558

1

8

5

6

13.953

1

2.32558

1

2.3256

1

2.32558

1

9

2

0

0

0

0

2

4.6512

0

0

1

10

2

3

6.9767

1

2.32558

3

6.9767

2

4.65116

1

11

3

2

4.6512

0

0

1

2.3256

0

0

1

12

2

4

9.3023

0

0

1

2.3256

2

4.65116

43

30

69.767

5

11.6279

14

32.558

15

34.8837

2

1

1

0

0

0

0

0

0

0

0

2

2

3

0

0

0

0

0

0

2

7.69231

2

3

3

3

11.538

0

0

0

0

0

0

2

4

3

1

3.8462

0

0

1

3.8462

1

3.84615

2

5

3

0

0

0

0

0

0

0

0

2

6

5

3
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2

7.69231

4

15.385

5
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2

7

2

0

0

0

0

0

0

0

0

2

8

2

1

3.8462

0

0

0

0

2
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2

9

0

0

0

0

0

0

0

0

0

2

10

2

2
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1

3.84615

1

3.8462

1

3.84615

117

2

11

2

0

0

0

0

0

0

1

3.84615

2

12

0

0

0

0

0

0

0

0

0

26

10

38.462

3

11.5385

6

23.077

12

46.1538

3

1

1

0

0

0

0

0

0

0

0

3

2

2

0

0

0

0

0

0

1

4.34783

3

3

2

0

0

0

0

0

0

0

0

3

4

0

0

0

0

0

0

0

0

0

3

5

2

0

0

0

0

0

0

0

0

3

6

4

2

8.6957

1

4.34783

0

0

6

26.087

3

7

3

1

4.3478

0

0

1

4.3478

0

0

3

8

2

0

0

0

0

1

4.3478

0

0

3

9

4

0

0

0

0

0

0

0

0

3

10

1

0

0

0

0

1

4.3478

0

0

3

11

1

0

0

1

4.34783

0

0

0

0

3

12

1

1

4.3478

1

4.34783

1

4.3478

1

4.34783

23

4

17.391

3

13.0435

4

17.391

8

34.7826

4

1

1

0

0

1

4

0

0

1

4

4

2

4

0

0

0

0

0

0

1

4

4

3

2

0

0

0

0

0

0

0

0

4

4

1

0

0

0

0

0

0

0

0

4

5

2

0

0

0

0

0

0

1

4

4

6

3

5

20

4

16

2

8

2

8

4

7

1

0

0

0

0

0

0

0

0

4

8

2

1

4

2

8

1

4

2

8

4

9

2

4

16

7

28

0

0

2

8

4

10

1

0

0

0

0

2

8

1

4

4

11

2

3

12

0

0

1

4

0

0

4

12

4

4

16

5

20

3

12

5

20

118

25

17

68

19

76

9

36

15

60

5

1

1

0

0

0

0

0

0

0

0

5

2

4

0

0

0

0

0

0

1

4.34783

5

3

2

0

0

0

0

1

4.3478

0

0

5

4

2

1

4.3478

0

0

0

0

0

0

5

5

2

0

0

0

0

0

0

0

0

5

6

4

1

4.3478

3

13.0435

3

13.043

5

21.7391

5

7

1

0

0

0

0

1

4.3478

0

0

5

8

3

0

0

0

0

0

0

0

0

5

9

0

0

0

0

0

0

0

1

4.34783

5

10

1

0

0

0

0

1

4.3478

0

0

5

11

0

0

0

0

0

0

0

0

0

5

12

3

2

8.6957

3

13.0435

1

4.3478

2

8.69565

23

4

17.391

6

26.087

7

30.435

9

39.1304

6

1

1

0

0

0

0

0

0

0

0

6

2

4

0

0

0

0

0

0

1

4.54545

6

3

2

0

0

0

0

0

0

1

4.54545

6

4

1

0

0

0

0

0

0

0

0

6

5

1

0

0

0

0

0

0

0

0

6

6

4

4

18.182

4

18.1818

1

4.5455

4

18.1818

6

7

2

0

0

0

0

1

4.5455

0

0

6

8

3

1

4.5455

2

9.09091

0

0

3

13.6364

6

9

0

0

0

0

0

0

0

0

0

6

10

1

0

0

0

0

0

0

0

0

6

11

1

0

0

0

0

0

0

0

0

6

12

2

2

9.0909

2

9.09091

2

9.0909

2

9.09091

22

7

31.818

8

36.3636

4

18.182

11

50

1

0

0

0

0

0

0

0

0

7

1

119

7

2

5

0

0

0

0

0

0

3

37.5

7

3

0

0

0

0

0

0

0

0

0

7

4

1

0

0

1

12.5

0

0

0

0

7

5

1

0

0

0

0

0

0

0

0

7

6

0

0

0

0

0

0

0

0

0

8

0

0

1

12.5

0

0

3

37.5

Total A

34.69%

26.7372%

22.52%

43.2072%

Unit

lesson
no

item
no

Fluency

%

Flexibility

%

Originality

%

elaboration

%

8

1

1

0

0

0

0

0

0

0

0

8

2

4

0

0

0

0

0

0

0

0

8

3

2

0

0

0

0

0

0

1

3.22581

8

4

1

0

0

0

0

0

0

0

0

8

5

2

0

0

0

0

0

0

2

6.45161

8

6

5

4

12.903

3

9.67742

4

12.903

2

6.45161

8

7

2

0

0

0

0

0

0

1

3.22581

8

8

2

0

0

1

3.22581

1

3.2258

1

3.22581

8

9

0

0

0

0

0

0

0

0

0

8

10

1

0

0

0

0

1

3.2258

0

0

8

11

6

4

12.903

0

0

6

19.355

2

6.45161

8

12

5

1

3.2258

1

3.22581

5

16.129

3

9.67742

31

9

29.032

5

16.129

17

54.839

12

38.7097

9

1

1

0

0

0

0

0

0

0

0

9

2

4

0

0

0

0

0

0

4

8.88889

9

3

4

0

0

0

0

0

0

0

0

9

4

1

0

0

0

0

0

0

0

0

9

5

8

0

0

0

0

8

17.778

2

4.44444

120

9

6

10

10

22.222

0

0

3

6.6667

3

6.66667

9

7

1

0

0

0

0

1

2.2222

1

2.22222

9

8

6

1

2.2222

0

0

2

4.4444

6

13.3333

9

9

5

2

4.4444

0

0

1

2.2222

5

11.1111

9

10

4

4

8.8889

1

2.22222

2

4.4444

1

2.22222

9

11

1

0

0

0

0

0

0

0

0

9

12

0

0

0

0

0

0

0

0

0

45

17

37.778

1

2.22222

17

37.778

22

48.8889

10

1

1

0

0

0

0

0

0

0

0

10

2

6

1

4

0

0

0

0

6

24

10

3

1

0

0

0

0

0

0

0

0

10

4

1

0

0

0

0

0

0

0

0

10

5

2

0

0

0

0

0

0

0

0

10

6

8

6

24

0

0

8

32

6

24

10

7

0

0

0

0

0

0

0

0

0

10

8

2

1

4

1

4

1

4

1

4

10

9

0

0

0

0

0

0

0

0

0

10

10

1

0

0

0

0

0

0

0

0

10

11

2

0

0

1

4

0

0

0

0

10

12

1

0

0

1

4

1

4

2

8

25

8

32

3

12

10

40

15

60

11

1

1

0

0

1

3.84615

0

0

0

0

11

2

4

0

0

0

0

0

0

6

23.0769

11

3

2

1

3.8462

0

0

1

3.8462

0

0

11

4

2

1

3.8462

2

7.69231

1

3.8462

2

7.69231

11

5

2

0

0

0

0

0

0

0

0

11

6

8

5

19.231

2

7.69231

8

30.769

1

3.84615

11

7

0

0

0

0

0

0

0

0

0
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11

8

2

1

3.8462

3

11.5385

1

3.8462

0

0

11

9

2

2

7.6923

4

15.3846

1

3.8462

1

3.84615

11

10

1

0

0

0

0

0

0

0

0

11

11

2

2

7.6923

2

7.69231

4

15.385

2

7.69231

11

12

0

0

0

0

0

0

0

0

0

26

12

46.154

14

53.8462

16

61.538

12

46.1538

12

1

1

0

0

0

0

0

0

0

0

12

2

7

0

0

0

0

0

0

7

17.5

12

3

1

0

0

0

0

0

0

0

0

12

4

1

0

0

0

0

0

0

0

0

12

5

2

0

0

0

0

0

0

0

0

12

6

10

6

15

3

7.5

9

22.5

3

7.5

12

7

4

4

10

0

0

0

0

0

0

12

8

1

0

0

0

0

0

0

0

0

12

9

2

0

0

2

5

1

2.5

2

5

12

10

1

0

0

2

5

1

2.5

1

2.5

12

11

2

0

0

0

0

0

0

1

2.5

12

12

8

0

0

3

7.5

2

5

8

20

40

10

25

10

25

13

32.5

22

55

13

1

1

0

0

0

0

0

0

0

0

13

2

5

0

0

0

0

0

0

5

13.5135

13

3

0

0

0

0

0

0

0

0

0

13

4

2

1

2.7027

2

5.40541

0

0

2

5.40541

13

5

2

0

0

0

0

0

0

0

0

13

6

13

13

35.135

0

0

8

21.622

4

10.8108

13

7

7

7

18.919

0

0

1

2.7027

2

5.40541

13

8

3

1

2.7027

2

5.40541

2

5.4054

0

0

13

9

0

0

0

2

5.40541

0

0

0

0
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13

10

2

0

0

0

0

1

2.7027

0

0

13

11

0

0

0

0

0

0

0

0

0

13

12

2

0

0

2

5.40541

1

2.7027

2

5.40541

37

22

59.459

8

21.6216

13

35.135

15

40.5405

14

1

1

0

0

0

0

0

0

1

9.09091

14

2

10

0

0

0

0

0

0

10

90.9091

14

3

0

0

0

0

0

0

0

0

0

14

4

0

0

0

0

0

0

0

0

0

14

5

0

0

0

0

0

0

0

0

0

14

6

0

0

0

0

0

0

0

0

0

11

0

0

0

0

0

0

11

100

Total book B

32.775

18.6884

37.399

55.6133

Total A,B

33.7325

22.712

29.9595

49.41025
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First: Fluency

Appendix ( 6: A ) CTS Before Modification

number
12-

3-

45-

6789-

10-

11-

12-

item

high medium low

The reading activities enable students to
provide more than one title to the text .
The reading activities direct students to
write large number of sub-ideas of the
main idea. a
The reading activities motivate students
to find out several solutions to the
problems included in the text.
The reading activities direct students to
find new r words.
The reading activities include many
different shades of meaning to the words
mentioned in the text.
The reading activities help students to
state synonyms of a given word.
The reading activities help students to
cite more examples.
The reading activities help students to
use the vocabulary in many sentences.
The reading activities help students to
give a large number of words and their
opposites not existed in the text.
The reading activities help students to
think of words that start with a letter
similar to a letter given by a teacher.
The reading activities help students to
give a large number of antonyms of a
specified word in the text.
The reading activities require students to
say what the under lined words/phrase
mean.

Second: Flexibility
1314-

The reading activities motivate students
to cite various usages of ideas.
.The reading activities direct students to
express an idea in the text in a different
124

way.
15-

16-

17-

18-

19-

20-

.The reading activities direct students to
provide various reasons for the solution
of a problem.
.The reading activities direct students to
give a series of expectations and
probabilities to a situation or an event in
the text.
The reading activities help students to
reorder the ideas of the text in a
different way.
.The reading activities help students to
provide justifications to the writer's
point of view about a specific issue.
.The reading activities encourage
students to avoid old ways of thinking
and adopt new ones.
.The reading activities help students to
grasp the general cause of a problem to
find solutions.

Third: Originality
2122-

23-

2425-

26-

27-

The reading activities provide creative
solutions to a problem in the text.
The reading activities direct students to
use their experience to search for a
specific information.
The reading activities direct students to
find collocations between words in the
text.
The reading activities direct students to
form a suitable end to the text.
The reading activities direct students to
form relations between elements that are
remote from one another in time or
space.
The reading activities direct students to
give up old interpretations of the
familiar objects and use them in new
ways.
The reading activities involve students
125

in planning and implementing role play.
28-

The reading activities require students to
identify pronoun reference.

Four: Elaboration
29-

303132-

33-

34-

35-

The reading activities help students to
use new words in making sentences &
paragraph.
The reading activities help students to
talk about a specific issue in detail.
The reading help students to use words
in several meaningful sentences.
The reading activities help students to
talk about an idea , a picture or a subject
elaborately from the teacher's point of
view.
The reading activities help students to
give additional written or spoken details
about a specific problem.
The reading activities help students to
use their wide imagination to talk about
a specific picture or a word.
The reading activities help students to
compare between two different ideas.

36-

The reading activities direct students to
cite the advantages and disadvantages of
a specific thing.

37-

The reading activities direct students to
fill in details of a given general scheme
and categories.
The reading activities provide students
with open ended thinking questions
where there is not one single right
answer.
The reading activities encourage
students to accept some
uncertainty in conclusions.

38-

39-

126

Appendix ( 6: B ) After Modification

Creative Thinking Skills:
No.

Item

Degree of availability
High medium low

First: Fluency
1-The reading activities enable students to suggest more than one title
to the text.

2-The reading activities direct students to write a large number of sub-ideas of
the main idea.
3-The reading activities motivate students to find out several solutions to the
problems included in the text.
4-The reading activities direct students to form new relevant words.
5-The reading activities include some different shades of meaning to the
words mentioned in the text.
6-The reading activities help students state synonyms of a given word.

7-The reading activities help students to cite more examples.
8-The reading activities help students to use the vocabulary in many sentences
.
9-The reading activities help students to give a large number of words and
their opposites not existed in the text.
10-The reading activities help students to think of words that start with a
letter similar to a letter given by a teacher.
11-The reading activities help students to give a large number of antonyms of
a specified word in the text.
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12-The reading activities require students to say what the under lined words /
phrase mean.
Second: Flexibility
13 – The reading activities motivate students to cite various usages of an idea .

14-The reading activities direct students to express an idea in the text in a
different style .
15-The reading activities direct students to provide various and convincing
reasons for the solution of a problem.
16-The reading activities direct students to give a series of expectations and
probabilities to a situation or an event in the text.
17-The reading activities help students to reorder the ideas of the text in a
different way.
18-The reading activities help students to provide justifications for the writer's
point of view about a specific issue .
19-The reading activities encourage students to abandon old ways of thinking
and adopt new ones.
20-The reading activities help students to grasp the general cause of a
problem to find solutions.
Third :Originality
21-The reading activities provide creative solutions to a problem in the text.
22-The reading activities direct students to use their experience to search for
specific information.
23-The reading activities direct students to find the collocations between
24-The reading activities direct students to form a suitable end to the text.
25-The reading activities direct students to form relations between elements
that are remote from one another in time or space.
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26-The reading activities direct students to give up old interpretations of
familiar objects and use them in new ways
27-The reading activities involve students in planning and implementing role
play.

28-The reading activities require students to identify pronoun reference

Four: Elaboration

29-The reading activities help students to talk about a specific issue in detail.

30-The reading activities help students to use new words in making sentences
&a paragraph.
31-The reading activities help students to use words in several meaningful
sentences.
32- The reading activities help students to talk about an idea or a picture or a
subject elaborately from the teacher's point of view.
33-The reading activities help students to give additional written or spoken
details about a specific problem.
34-The reading activities help students to use their wide imagination to talk
about a specific picture or a word .
35-The reading activities help students to compare between two different
ideas.

36-The reading activities direct students to cite advantages and
disadvantages of specific thing .a
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37-The reading activities direct students to fill in details of a given general
scheme and categories.
.
38-The reading activities provide students with open ended thinking questions
where there is not a single right answer.

39- The reading activities encourage students to accept some uncertainty in
conclusions.
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Appendix ( 7 )
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Appendix ( 8 )

132

Appendix ( 9 )
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Appendix ( 10 )
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