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Abstract
The present study investigated the effectiveness of using pictures on
developing sentence writing skills for the seventh graders in Rafah. The researcher
followed the quasi- experimental approach, so the researcher purposively chose a
sample of ( 68) female seventh graders from Deir Yassein Basic School for Girls in
Rafah Governorate in the first term of the

scholastic year (2015-2016) . The

experiment lasted for ten weeks( 2 lessons per week). The members of the sample
were divided into two groups. One of them was assigned as an experimental group
that the researcher taught them writing sentence skills by using pictures and the other
who were taught by the ordinary way was assigned as the control one. The two
groups were equivalent since the experimental consisted(34) students and the control
consisted of (34) students. To serve the purpose of the study, the researcher used an
achievement test as a study tool to measure the participants' writing sentence skills
before and after the implementation. The data of the study were statistically analyzed
by using T-test Independent Sample, T-Test paired sample, Mean, and standard
deviation, Cronbach's Alpha. In addition, Pearson correlation formula, Eta square and
Cohen's Coefficient were used to determine the effect size. The results were collected
and statistically analyzed by using Statistical Package for Social Science (SPSS,
version 14). The study findings revealed that there were statistically significance
differences between the mean scores attained by the experimental group and those by
the control group in favor of the experimental group. This dues to using pictures.
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ﻣﺳﺗﺧﻠص اﻟدراﺳﺔ
ﺃﺛﺮ ﺍﺳﺘﺨﺪﺍﻡ ﺍﻟﺼﻮﺭ ﰲ ﺗﻄﻮﻳﺮ ﻣﻬﺎﺭﺓ ﻛﺘﺎﺑﺔ ﺍﳉﻤﻞ ﺑﺎﻟﻠﻐﺔ ﺍﻻﳒﻠﻴﺰﻳﺔ
ﻟﺪﻯ ﻃﺎﻟﺒﺎﺕ ﺍﻟﺼﻒ ﺍﻟﺴﺎﺑﻊ ﺍﻷﺳﺎﺳﻲ ﰲ ﺭﻓﺢ
ﻫدﻓت ﻫذﻩ اﻟدراﺳﺔ إﻟﻰ اﻟﺗﻌرف ﻋﻠﻰ أﺛر اﺳﺗﺧدام اﻟﺻـور ﻓـﻲ ﺗطـوﯾر ﻣﻬـﺎرة ﻛﺗﺎﺑـﺔ اﻟﺟﻣـل
ﺑﺎﻟﻠﻐﺔ اﻻﻧﺟﻠﯾزﯾﺔ ﻟدى طﺎﻟﺑﺎت اﻟﺻف اﻟﺳﺎﺑﻊ اﻷﺳﺎﺳﻲ ﻓﻲ رﻓﺢ.
ﻟﻘد اﺗﺑﻌت اﻟﺑﺎﺣﺛﺔ اﻟطرﯾﻘﺔ ﺷﺑﺔ اﻟﺗﺟرﯾﺑﯾﺔ واﺧﺗﺎرت اﻟﻌﯾﻧﺔ ﺑطرﯾﻘﺔ ﻗﺻدﯾﺔ وﺗﻛوﻧت ﻣن 68
طﺎﻟﺑــﺔ ﻣــن طﺎﻟﺑــﺎت اﻟﺻــف اﻟﺳــﺎﺑﻊ ﺑﻣدرﺳــﺔ دﯾــر ﯾﺎﺳــﯾن اﻷﺳﺎﺳــﯾﺔ ﻓــﻲ ﻣدﯾرﯾــﺔ رﻓــﺢ ،وﻗــد ﺗــم ﺗﻘﺳــﯾم
اﻟﻌﯾﻧ ــﺔ إﻟ ــﻰ ﻣﺟﻣ ــوﻋﺗﯾن ،ﻣﺟﻣوﻋ ــﺔ ﺗﺟرﯾﺑﯾ ــﺔ ﺣﯾ ــث ﻗﺎﻣ ــت اﻟﺑﺎﺣﺛ ــﺔ ﺑﺗﻌﻠﯾﻣﻬ ــﺎ ﻛﺗﺎﺑ ــﺔ اﻟﺟﻣ ــل ﺑﺎﻟﻠﻐ ــﺔ
اﻻﻧﺟﻠﯾزﯾ ــﺔ ﺑﺎﺳ ــﺗﺧدام اﻟﺻ ــور .واﻟﻣﺟﻣوﻋ ــﺔ اﻟﺿ ــﺎﺑطﺔ ﺗ ــم ﺗﻌﻠﯾﻣﻬ ــﺎ ﺑﺎﻟطرﯾﻘ ــﺔ اﻟﺗﻘﻠﯾدﯾ ــﺔ .وﻟﻘ ــد ﻛﺎﻧ ــت
اﻟﻣﺟﻣــوﻋﺗﯾن ﻣﺗﺳــﺎوﯾﺗﯾن ﺣﯾــث اﺷــﺗﻣﻠت ﻛــﻼ اﻟﻣﺟﻣــوﻋﺗﯾن اﻟﺗﺟرﯾﺑﯾــﺔ واﻟﺿــﺎﺑطﺔ ﻋﻠــﻰ  34طﺎﻟﺑــﺔ.
ﺣﯾث طﺑﻘت اﻟﺗﺟرﺑﺔ ﻓﻲ اﻟﻔﺻل اﻟدراﺳﻲ اﻷول ﻟﻌﺎم ) (2016-2015واﺳﺗﻣرت ﻧﺣو  10أﺳـﺎﺑﯾﻊ
ﺑواﻗﻊ ﺣﺻﺗﯾن ﻓﻲ اﻷﺳﺑوع .واﺳﺗﺧدﻣت اﻟﺑﺎﺣﺛﺔ ﻋدة أﺳﺎﻟﯾب إﺣﺻﺎﺋﯾﺔ ﻟﻠوﺻول إﻟﻰ ﻧﺗﺎﺋﺞ اﻟد ارﺳـﺔ
وﻫ ــذﻩ اﻻﺳ ــﺎﻟﯾب ﻫ ــﻲ ﻣﺗوﺳ ــط اﻻﻧﺣـ ـراف اﻟﻣﻌﯾ ــﺎري وﻣﻌﺎدﻟ ــﺔ اﻟﻔ ــﺎ ﻛرﻧﺑ ــﺎخ ﻟﺣﺳ ــﺎب ﻣﻌﺎﻣ ــل اﻟﺛﺑ ــﺎت
وﻣﻌﺎﻣ ــل اﻻرﺗﺑ ــﺎط ﻟﺑﯾرﺳ ــون ﻟﺣﺳ ــﺎب اﻻﺗﺳ ــﺎق اﻟ ــداﺧﻠﻲ ﻟﻼﺧﺗﺑ ــﺎر واﺧﺗﺑ ــﺎر ت ﻟﻌﯾﻧﺗ ــﯾن ﻣﺳ ــﺗﻘﻠﺗﯾن
واﺧﺗﺑﺎر ت ﻟﻌﯾﻧﺗﯾن ﻣرﺗﺑطﺗﯾن وﻣرﺑﻊ إﯾﺗﺎ وﻣﻌﺎﻣل ﻛوﻫﯾن ﻟﺣﺳﺎب ﺣﺟم اﻻﺛر.
وﻗـ ــد ﺗـ ــم ﺟﻣـ ــﻊ وﺗﺣﻠﯾـ ــل اﻟﻧﺗـ ــﺎﺋﺞ اﻹﺣﺻـ ــﺎﺋﯾﺔ ﺑﺎﺳـ ــﺗﺧدام اﻟﺑرﻧـ ــﺎﻣﺞ اﻹﺣﺻـ ــﺎﺋﻲ ).(SPSS
ﺣﯾـث ﻛﺷـﻔت اﻟﻧﺗـﺎﺋﺞ ﻋﻠـﻰ وﺟـود ﻓـروق ذات دﻻﻟـﺔ إﺣﺻـﺎﺋﯾﺔ ﺑـﯾن اﻟﻣﺟﻣوﻋـﺔ اﻟﺗﺟرﯾﺑﯾـﺔ واﻟﻣﺟﻣوﻋــﺔ
اﻟﺿــﺎﺑطﺔ ﻟﺻــﺎﻟﺢ اﻟﻣﺟﻣوﻋــﺔ اﻟﺗﺟرﯾﺑﯾــﺔ ﺑﻣــﺎ ﯾﺗﻌﻠــق ﺑﺗطــور ﻣﻬــﺎرات ﻛﺗﺎﺑــﺔ اﻟﺟﻣــل ﺑﺎﻟﻠﻐــﺔ اﻹﻧﺟﻠﯾزﯾــﺔ
وﯾﻌزى ذﻟك إﻟﻰ اﺳﺗﺧدام اﻟﺻور.

V

Table of Contents
Subject

Page No

Quran Verse Precious

I

Dedication

II

Acknowledgment

III

Abstract

IV

Abstract in Arabic

V

Table of Contents

VI

List of Tables

X

List of Figures

XII

Table of Appendices

XIII

List of Abbreviation

XIIV

Chapter One
Background of the Study

1-10

Introduction

2

1.1 Study Background

2

1.2 Statement of the Study

4

1.3 Research Questions

5

1.4 Hypotheses of the Study

6

1.5 Purpose of the Study

7

1.6 Significance of the Study

7

VI

Subject

Page No

1.7 Limitations of the Study

7

1.8 Definition of the Terms

8

1.9 Procedures of the Study

9

Conclusion

10

Chapter Two
Theoretical Framework
Introduction

11-61
12

2.1 Section one: Writing

12

2.1.1 Definitions of Writing

12

2.1.2 Types of Writing

14

2.1.3 Writing Skills

15

2.1.4 Writing as a Process

17

2.1.5 Writing Stages

21

2.1.6 Forms of Writing

22

2.1.7 Importance of Teaching Writing

25

2.1.8 Purposes of Teaching Writing

26

2.1.9 Approaches to Teaching Writing – an Overview

27

2.1.10 Techniques of Teaching Writing

30

2.1.11 The Principles of Teaching Writing

33

2.1.12 The Role of the Teacher in Writing Lessons

34

2.1.13 Mechanics of Writing

35

VII

Subject

Page No

2.1.14 Qualities of a Good Paragraph

37

2.1.15 Parts of a Paragraph

40

2.1.16 Assessment and Evaluation

41

2.2 Section Tow: Pictures

44

2.2.1 Definitions of Pictures

44

2.2.2 Instructional Media

45

2.2.3 The Role of Pictures as Instructional Media

52

2.2.4 Difficulties in using pictures in classroom

55

2.2.5 Advantages of using pictures in writing

55

2.2.6 The disadvantages of using pictures in
writing

56

2.2.7 Pictures in foreign language teaching

57

2.2.8 Contributing Aspects of Pictures in Teaching
Language Skills

59

2.2.9 The Use of Pictures in the ESL Classroom

62

Conclusion

64

Chapter Three
Previous Studies
Introduction

65-98
66

3.1 Studies Related to using pictures in
teaching English

66

3.2 Studies Related to writing skills

80

VIII

Subject
3.3 General Commentary
previous studies

on

Page No
the

Conclusion

96
98

Chapter Four
Research Design and Methodology

99-108
99

Introduction

4.1 Research Methodology

99

4.2 Research Population

99

4.3 Sample of the Study

101

4.4 Pilot Study

101

4.5 Research Tool

101

4.6 The Referee Validity

102

4.7 Internal Validity

102

4.8 Study Tools Reliability

105

4.9 Statistical Methods

108

Chapter Five
Results, discussion, pedagogical implication,

109-

recommendations and suggestions
Introduction

110

5.1 The study Results

110

5.2 Discussion

124

5.3 Findings

131

IX

Subject

Page No

5.4 Conclusion

132

5.5 Pedagogical Implications

133

5.6 Recommendations

134

References

137

Appendices

149
List of Tables

Table No.

Table Title

Page No

1

Distribution of the Study Sample

101

2

Skills of writing English test and numbers
of items

102

3

Pearson correlation coefficient and the
significance level for all items of the 1st
domain and its total degree

103

4

Pearson correlation coefficient and the
significance level for all items of the 2nd
skill and its total degree

103

5

Pearson correlation coefficient and the
significance level for all items of the 3rd
skilland its total degree

104

6

Pearson correlation coefficient and the
significance level for all items of the 4th
skilland its total degree

104

7

Pearson correlation coefficient and the
significance level for all skills of study tool
and their total degree

X

105

Table No.

Table Title

Page No

8

Pearson correlation coefficient and the
significance level for all skills of study tool
and their total degree

106

9

Mean, standard deviation, t value,
significant
level
for
control
and
experimental group on English writing
skills pre-test

107

10

Mean, standard deviation, t value, p-value
and significant level between the
experimental group scores on each skill and
total score of writing sentences pretest and
post test

111

11

Mean, standard deviation, t value, p-value
significant level between the control and
the experimental group scores
on
punctuation skill post test

113

12

The critical value of effect size level

115

13

Eta Square and Cohen's coefficients of the
Effect Size of using pictures method on
punctuation skill level

115

14

Mean, standard deviation, T-value, p-value
and significant level between the control
and experimental mean scores on the posttest of topic sentence skills

116

15

T-value, degree of freedom, η2 and d for
total score of topic sentence skill

117

16

Mean, standard deviation, t value, p-value
and significant level between the mean
scores of control and the experimental
group of supporting sentences skills post
test

XI

118

Table No.

Table Title

Page No

17

T-value, degree of freedom, η2 and d for
total score of supporting sentences skills

120

18

Mean, standard deviation, t value,
significant level between the control and
the experimental group on concluding
sentence skill post test

121

19

T-value, degree of freedom, η2 and d for
total score of unity skills

122

20

Mean, standard deviation, t value,
significant level between the control and
the experimental group on writing
paragraph post test

123

21

T-value, degree of freedom, η2 and d for
total score of writing the paragraph skill

124

List of Figures
Figure No.

Figure Title

Page No

1

The process wheel

17

2

The differences between mean scores of
experimental and control groups on
punctuation skill post test

112

3

The differences between means of
experimental and control group on topic
sentence skills post- test

113

4

The differences between mean scores of
experimental and control group on
supporting sentences skills post-test

116

5

The differences between experimental and
control groups mean score on concluding
sentence skills post- test

119

XII

Figure No.

Figure Title

Page No

6

The differences between experimental and
control groups mean score on writing the
paragraph skills post- test

121

Table of Appendixes

Appendix No.

Appendix Title

Page No

1

Referee Committee

150

2

The paragraph writing skills test

151

2. A

The
Achievement
Sentence
Writing
Skills
Test
After
Modification

153

2. B

The
Achievement
Sentence
Writing
Skills
Test
After
Modification

158

3

Teacher's Guide

166

4

Permission (Official Paper).

208

5

Some
Pictures
Application

XIII

During

the

219

List of Abbreviation
1.

SPSS

Statistical Package for Social Science

2.

ESL

English as a Second Language

3.

EFL

English as a Foreign Language

4-

TOEFL Test of English as a foreign language

5-

et al.

6-.

etc

(Latin abbreviation),et alli, which means and other
( Latin abbreviation) etcetera, which means and so on, and other
things of a similar kind

XIV

Chapter One
Background of the Study

Introduction
1.1 Study Background
1.2 Statement of the Study
1.3 Research Questions
1.4 Hypotheses of the Study
1.5 Purpose of the Study
1.6 Significance of the Study
1.7 Definition of the Terms
1.8 Limitations of the Study
1.9 Research Procedures
•

Conclusion

Chapter One
Study Background
Introduction
In this chapter the researcher tackles the background of the study followed with the
statement of the study. Then she presents research questions and hypothesis ,proceeds to
the purposes of the study, significant of the study, definitions of terms , limitations of the
study and the research procedures.
1.1 Study Background
Language is a means of communication among people all around the world, as we
live in the age of globalization and the world becomes smaller as a result. English language
has become an international language where people of different nationalities can speak
English to communicate with others. It is also a language that has great importance as
a language of information , news , business , professions , culture , tourism , diplomacy ,
communication, technology and commerce because of that learning a foreign language is
increasing to participate in the global economy. Ministries of education worldwide and
institutions do their best to design communicative curricula that enable their students to
use this language skillfully (Habosh,2010:2).
In the Middle East area, governments provide programs for English language in
almost every school and university (Keshta, 2000: 4). Realizing the importance of the
English language, Kailani and Muqattach (2003:7-9) pointed out that Arabs need to learn
English to communicate with native speakers, thus, enabling students to communicate in
different situations is the main aim of teaching English.
Teaching English in Palestinian schools began in the middle of the last century, at
the beginning of World War I. English language has been taught from the first grade since
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2000. In 2008 the complete English for Palestine series was implemented. Starting in 2000
English language has been taught in first grade.
Teaching English language has been the main target for the Palestinian Ministry of
Education since 1996. The Palestinian Ministry of Education started to teach the English
language from the first grade when the students are six years old. They then continue to
study English as a compulsory school subject until the final years of the secondary stage .
The purpose of language learning is to improve the speakers' four skills of
:listening, speaking, reading, and writing, with the base of a large vocabulary. In addition,
most learners, can hardly communicate.
Furthermore, writing is a productive skill and an active means of communication. It
is equated with speech because both of them are used for conveying ideas, notions and
information. Writing is an important language activity and a major classroom procedure. It
is an effective technique for reinforcing the oral language material. It is important for
providing evidence of our students' achievements (Millrood, 2001:134).
Orwig (1999:.2 ) states that writing is more complicated than it seems right from
the first sight because it has many other micro skills such as spelling, punctuation
conventions, using orthography correctly and using vocabulary appropriately in an
appropriate style. These words confirm that writing is the most complex language skill that
language learners have to develop. Brown (2001:336) states that writing is a thinking
process, a writer produces a final written product based on their thinking after he/she goes
through the thinking process. In other words, writing is a long process which starts at
tracing letter in early stages of learning language, passing through advancing steps of
paragraph writing including the pre-writing stage; brain storming, clustering, then drafting
and finally editing.
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It is worth mentioning that English Language teachers in Palestine are in shortage
of the writing skill. This is already announced in Mourtaga's study (2009:26 ) and Salah's
study ( 2010:23), adding to that Yousef's (2012:17) study who is a teacher in the secondary
level had the chance to mark the national exam of Eleventh Graders and noticed that
students got poor marks in paragraph composition. What confirmed that observation was
interviewing some supervisors, teachers and students of English language. Those
interviews led the researcher her to conclude that teachers skip teaching paragraph writing
activity in the text book. That’s why the researcher decided to carry out this research
because in the teaching and learning process, teachers are supposed to engage all the
elements of linguistic skills. Furthermore, it is very important for the teachers to make
students feel comfortable in their language class and love the process of teaching and
learning. Teachers need to find creative, attractive ways to stimulate and encourage
students to freely speak up and use the target language. Teachers moreover, should make
students relax and feel that they are part of the class. The researcher thinks that using
pictures could be effective for making teaching writing skills enjoyable for both teachers
and students and gaining attention in presenting information in the classroom.
1.2 Statement of the Problem
Through the researcher's experiences as a teacher of English in addition to
interviews with English language teachers at some schools in Rafah, it has been noticed
that students (in Rafah) have problems in learning English. Although they learn it from the
first grade, it could be said that learning English is an extremely complex process, as
learners are individuals with different personalities, styles, and preferences. Inspite of the
arduous efforts that teachers devote to improve students' language skills, it has been
noticed that students finish high school with limited proficiency. Thus, the need for an
effective way for developing students' performance in English four skills especially in the
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high basic stage of education with a new and creative technique to overcome this issue
becomes a very necessary item. The researcher believes that students in this stage need
such creative methods to develop their English skills as well as writing skills. So she used
pictures as technique and she tries to investigate their effectiveness on developing students'
sentence writing skills through her research.
1.3 Research Questions:
The problem of the study can be stated in the following main question:
-

What is the effectiveness of using pictures on developing sentence writing skills
for the seventh graders at governmental schools in Rafah?

The following questions are derived from the major question:
1- Are there statistically significant differences at (α ≤0.05) between the mean scores
of the experimental group before and after the experiment?
2- Are there statistically significant differences at (α ≤0.05) between the mean scores
of students who learn punctuation(capital letter, full stop and question mark) by
using pictures and other students who learn it by using the ordinary method ?
3- Are there statistically significant differences at (α ≤0.05) between the mean scores
of students who learn how to write a topic sentence using pictures and other
students who learn it by using the ordinary method?
4- Are there statistically significant differences at (α ≤0.05) between the mean scores
of students who learn how to write supporting sentences using pictures and other
students who learn that by using the ordinary method ?
5- Are there statistically significant differences at (α ≤0.05) between the mean scores
of students who learn how to write concluding sentences by using pictures and
other students who learn that by using the ordinary method ?
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6- Are there statistically significant differences at (α ≤ 0.05) in the level of paragraph
writing skills between the mean scores of the experimental group in the pre-test and
post-test ?
1.4 Hypotheses of the Study :
1- There are statistically significant differences at(α ≤0.05) between the mean scores of
the experimental group before and after the experiment.
2- There are statistically significant differences at(α ≤0.05) between the mean scores of
students who learn punctuation(capital letter, full stop and question mark) by using
pictures and other students who learn it by using the ordinary method.
3- There are statistically significant differences at(α ≤0.05) between the mean scores of
students who learn how to write a topic sentence using pictures and other students
who learn it by ordinary method.
4- There are statistically significant differences at(α ≤0.05) between the mean scores of
students who learn

how to write supporting sentences using pictures and other

students who learn that by using the ordinary method.
5-

There are statistically significant differences at (α ≤0.05) between the mean scores
of students who learn how to write concluding sentences by using pictures and other
students who learn that by using the ordinary method.

6- There are statistically significant differences at (α ≤ 0.05) in the level of paragraph
writing skills between the mean scores of the experimental group in the pre-test and posttest.
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1.5 The purpose of the study:
The current study aims at achieving the following objectives:
1- Investigating the effectiveness of using pictures on Palestinian seventh graders' writing
sentence skills.
2- Familiarizing teachers with methods using pictures to facilitate teaching sentence
writing skills inside their classrooms.
3- Enhancing English language teachers competencies in using pictures to improve their
students' writing sentence skills.
4- Suggesting effective strategies to develop young learners' ability to write expository

sentences in English.
1. 6 Significance of the study
The significance of this study emerges from the fact that it is the first study,
according to the researcher's knowledge, to be conducted in the field of English language
writing teaching in Palestine. For this reason, the study may be of a high significance for:
1- English language teachers intending to implement new procedures, activities and
techniques to improve students writing sentence skills.
2- Encouraging and motivating students to use tools as pictures to improve their
writing skills.
3- Encouraging syllabus designers to modify, organize and enrich English language
curricula with various instructions, techniques and activities for teaching based on
technology and learners' needs.
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1.7 Limitations of the study:
1- Place limitation: The study is limited to develop English language writing skills in
text book of the seventh graders at Deir Yassein Basic School for girls in Rafah.
2- Material limitation: The study is restricted to teaching English writing sentence
skills (Forming or writing a topic sentence, supporting sentences and a concluding
sentence

to write

a coherent

paragraph )by using pictures

in "English for

Palestine 7"
3- Time limitation: The study was

applied in the first semester of the

scholastic year 2015-2016
4- The experiment lasted for 10 weeks to five units.
1.8 Definition of terms:
1- Effectiveness: Effectiveness is the degree of improvement in the students'
achievement level in writing in English as a result of using pictures in learning
English language classes. It is statistically measured.
2- Pictures: A visual design representing a person or a scene or a situation , produced
on a surface, as in a photograph ,painting, or drawing that gives clear idea of an
event. They can be authentic or cartoons.
3- Developing: An expected change in the learners' level of writing performance
(achievement) that may result from using pictures .
4- The 7th Graders: It is the first preparatory class in the old educational system. It is
now called the English basic class in the new educational system (www.
Moe.gov.ps).
5- Writing Sentence Skills: The ability to write a clear and well- structured topic
sentences, supporting sentences and

concluding sentences with considering

punctuation marks to form a meaningful context and a good paragraph.
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5.1 Punctuation: Punctuation is the system of using signs such as capital letter, full
stop, question mark and exclamation mark which students use in their writing to
show how sentence should be read and make the meaning clear. This indicates that
the sentence is complete.
5.2 The topic sentence: Atopic sentence is the main idea in a paragraph which
summaries the information in the paragraph and it

tells the readers what the

paragraph is going to be about. It is usually the first sentence in the paragraph.
5.3 The Supporting Sentences: Supporting sentences come after the topic sentence,
making up details to support the topic sentence. These sentences should include
examples, direct quotes, explanations, details, etc.
5.4 The concluding sentences: Concluding sentence is usually the last sentence of a
paragraph which completes that paragraph. It often sums up the main idea of that
paragraph.
1.9 Procedures of the Study
To conduct this study, the researcher followed the following procedures:
1- Reviewing a group of previous studies to get the benefit of other researchers'
experiences recommendations and suggestions.
2- Reviewing literature that is related to pictures and writing skills and writing the
theoretical framework.
3- Designing the tool of the study, i.e. a pre-post test.
4- Consulting a number of experts and specialists to check the validity of the test,
5- Getting an official paper from the management staff of Al-Azhar University
Delivering it to the management staff of the school in order to get permission for
applying the test to a group of students.
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6- Doing a pilot study to verify the internal consistency and reliability of the test.
7- Applying the test to the main sample that has been purposefully selected.
8- Collecting the data and analyzing the results of the test statistically,
9- Interpreting results, formulating and adapting some recommendations and
suggestions.
Conclusion
Chapter One attempts to define the purpose of the study which seeks to examine the
effectiveness of using pictures in developing seventh graders' writing sentence skills. This
chapter also includes the introduction ,study background, statements of the problem,
research questions, hypothesis of the study, purposes of the study, significance of the
study, definitions of terms, limitation of the study, research procedures.
Chapter two will deal with theoretical framework focusing on pictures and sentence
writing skills.
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Chapter Two
Theoretical Framework
Introduction
This chapter discusses the theoretical framework of the study relating to sentence
writing skills and pictures. It is divided into two sections: Section one deals with sentence
writing skills. Section two deals with all about pictures.
Section one
2.1 Writing
2.1.1 Definitions of Writing
There are many definitions of writing available in literature. The first definition is given by
Nordquist,( 2013:46) who defines writing as "anything written, such as composition, that
has meaning". However, De Larios and Murphy( 2001: 25-40) state writing is not a
natural activity, it requires thought, discipline, and concentration. From the social
constructionists’ point of view, writing is a social act that happens within a specific context
and for a specific audience. Writing refers to “The domain of language proficiency that
encompasses how students engage in written communication in a variety of forms for a
variety of purposes and audiences." (WIDA document, 2005).
Writing means " to form (letters, words or symbols) on a surface such as paper with
an instrument such as a pen to trace or form letters, symbols on paper or another surface to
produce written material, such as articles or books, to compose letters; or communicate by
mail " (Abu Shaaban, 2003:33 ). Endang( 2005: 147) states that one of the reasons is that
more and more people need to learn to write in English for occupational or academic
purposes and the most difficult skill to master for foreign language learner .
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The researcher concludes that writing is a means of communication and mental
activity for describing ideas and thoughts. In other words, writing is a matter of
construction where man needs to combine his mental activity with physical one, following
specific writing conventions to produce a message to be communicated. In addition, it is
not just letters or words, it should have a meaning, variety of purposes and require
concentration. From above, the researcher defines sentence writing skills as the ability to
write clear sentences supporting each other and coherent to each other for getting a clear
and support coherent idea. So, the researcher lets the students in the seventh grade in her
experiment to write about themselves to express their feelings. Therefore, students do not
write just a number of unrelated sentences. They produce a sequence of short sentences
arranged in a particular order and linked together in certain ways to give a well-structured
idea. The researcher thinks that it was not easy task for students to write their ideas clearly
and in a coherent paragraph , but the researcher thinks her experiment is an attempt to
develop student's paragraph writing skills as it helps students to think about pictures to
produce ideas to organize their writings to be a good paragraph. Writing is important as
it

has always occupied a place in most English courses. According to the General

Administration of Curricula(199:17), the Palestinian English Curricula aims to develop
seventh graders writing skills and there are opportunities to write sentences and short
guided paragraphs. The students also learn to write an email and a short informal letters. At
the end of each unit, the students will be asked to produce a piece of work for display
purposes. All these pieces of writing requires students to process and produce short
coherent paragraphs consisting of a number of well-connected sentences.
In the current study, the researcher attempts the technique which is based on using
pictures to develop the above mentioned sentence writing skills. The researcher

asked

students to look at the picture posted on the board. The teacher used brain storming by
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asking students to write as many questions they can think of about the picture. Once
students have shared their questions with classmates, these questions could serve as writing
entry points for students to develop longer writing pieces based on the pictures. The
researcher explained that clearly in unit two in teacher's guide. (See teacher's guide
appendix 3)
2.1 .2 Types of writing
Millrood ( 2001, 134-142) gives a brief description to the types of writing in his
book. He says that writing can be expressive, poetic, informative and persuasive.
Depending on the type of writing, the writer concentrates either on the subject matter of the
written piece of writing, or on the reader, or on one's own feelings and thoughts. The
researcher agreed with Y. Nirmala and M .Phil(2013) on types of writing. According to Y.
Nirmala and M .Phil(2013:56) the different types of writing are as follows:
a) Descriptive - of objects, people, events, processes, institutions, arguments, etc.
b) Narrative - sequencing of events and happenings
c) Expository - giving an expose of a subject, setting it out for view - with definition,
classification, examples etc.
d) Argumentative - taking a point of view and supporting it
e) Reflective - looking back on issues, events, activities and people and seeing how
your opinions change.
f) Persuasive - getting readers to change their views
g) Interpretative - giving the writer’s perspective on an issue.
For seventh grade students descriptive and expository kinds of writing are easier
than narrative, argumentative and persuasive writing. These types are important.
According to the aims of writing skills for the seventh graders and according to
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in her experiment because they are easier than other types and fit to the seventh
graders needs.
2.1. 3 Writing Skills
Palmer (1986:44) analyzes the skills attached to writing under five headings:
A) Graphical or visual skills:
1- Writing graphemes (letters of the alphabet).
2- Spelling.
3- Punctuation and capitalization.
4- Format (such as the layout of a letter or a shopping list).
B) Grammatical skills: These refer to the pupils' ability to use a variety of sentence
patterns and constructions successfully.
C) Expressive or stylistic skills: They include the pupils' ability to express precise
meanings through various styles.
D) Rhetorical skills: They refer to the pupils' ability to use linguistic cohesive devices. The
elements of rhetoric were treated under five headings: invention, arrangement, diction,
memory, and delivery.
E) Organizational skills:
These skills are concerned with organizing pieces of information into paragraphs
and texts. This involves the sequencing of ideas and the avoidance of irrelevant
information. Hobelman and Wiriyachitra (1990:37-41) state that at the intermediate level
in foreign language classrooms, the teaching of writing reflects the teaching of basic
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sentence- level writing skills, with organizational skills added. El- Naggar et al. (2002:62)
and Al- Mutawa and Kailani (1989:71) mention sub- skills of writing to be developed in
this stage:
1- Knowledge of the English alphabet.
2- An understanding of the orthographic system (the relationship between sounds and
written symbols).
3- Knowledge of mechanics of writing: i.e. spelling, capitalization, punctuation,
paragraph indentation, leaving spaces between words, syllable division……etc.
4- Knowledge of possible sentence structures.
Willis (1996:77) stresses the integration of language skills stating: "With the
exception of reading or listening for pleasure, it is rare for anyone to use one skill in
isolation for any length of time. Writing usually involves reading, checking and often
revising what we have written".
Writing skills as noted above, refer to integration of the skills as well as language
skills. It is rare to use one skill in isolation. The researcher focused on skills which
matched students' stage.
Reviewing the aims of writing skills for seventh graders according to the Ministry
of Education ,the researcher of the current study taught punctuation as basic grammatical
skills and organizational skills were added because they are important in writing a good
clear ,coherent and expository paragraph.( The curriculum center booklet, chapter three
1999). The researcher of the current study focused on developing the four skills of
sentence writing skills using pictures technique, the researcher taught punctuation skills
focusing mainly on using capital letters, then she focused on writing a topic sentence
including its main idea, as well as she focused on skill of supporting sentences which
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explain this idea, finally, she also explained and focused on writing concluding sentence
which summarize the topic.
2.1.4 Writing as a Process
Writing as a process is systematic way of producing a piece of writing specifically
a paragraph or an essay. Harmer (2004: 4-6) tells us something about the process of writing
– that is the stages a writer goes through so as to produce a piece of writing. He suggests
four main elements: Planning, the writer has to think about three issues(purpose, audience
and content structure).Drafting, is the first version of a piece of writing. Editing (reflecting
and revision) and finally the final version. He represents these stages in the following way:
Planning ►drafting ►editing ►final draft
He also represents these aspects of the writing process in the following process wheel.

.
Figure (1) The process wheel (Adapted from Salah,p 14).
An author proceed through three stages; pre-writing stage (brain storming and
planning) while writing stage (drafting) and post writing stage (revising and editing) and
finally publishing.
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Lindsay and knight (2006: 85-86) break down the writing process into three stages:
1- Preparation: think about the reader, consider why we are writing, think about the
content, decide the appropriate layout and style.
2- Drafting: put our ideas together in a draft form. This is probably all we need for
things like shopping lists and memos.
3- Editing and Rewriting: we need to write several times so that the text is coherent
and clear .Min (2007: 42) emphasizes that "Process writing is learning how to write
by writing" this current emphasis in writing instruction focuses on the process of
creating writing rather than the end product. The basic premise of process writing is
that all learners can write and the focus here is on creating quality content and
learning the genres of writing. Oshima and Houghu (1981: 4-15) identify four stages of
the writing process: (prewriting, planning, writing, and revising drafts and then a final
copy) Stage 1: prewriting: two steps should be focused on: choosing and narrowing a topic
and brainstorming.

Prewriting (step 1) Choosing and Narrowing a Topic:
When students are given a choice to write about a topic they like, they must narrow
the topic to a particular aspect of that general topic. This means the topic should not be too
broad to write in one paragraph because it is impossible to cover a topic like "environment"
in one paragraph only.
Prewriting (step 2) Brainstorming:
Brainstorming means generating ideas that help students write more quickly on the
topic they are interested in through using three techniques: listing, free writing and
clustering. Teachers should help students learn how to use each of them and decide which
the most productive one is.
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Stage 2:planning: students are asked to organize the ideas they generated by
brainstorming.
Stage 3: writing and revising drafts: Students are asked to write a draft or more until
they produce a final copy. This can be done by: writing the first draft, revising content and
organizing , proofreading the second draft for grammar, spelling and punctuation marks.
Stage 4: writing the final copy: After making the needed corrections, students can write
the final copy.
The researcher sees that writing process received little attention in Gaza strip,
therefore, students are weak in writing, and they are not able to transfer ideas into their
notes. So, the researcher in her experiment used brainstorming and cooperative learning
through groups work which improve students' writing skills (write an appropriate topic
sentence, supporting details, concluding sentence, and use punctuation marks correctly).
Additionally, the researcher of the current study in her experiment has benefited from
Oshima and Houghn's (1981:46) four stages of the writing process, the researcher focused
on using pictures in all the stages. The researcher of the current study also showed the
students incomplete pictures and asked them many questions to stimulate them to think,
guess and write supporting sentences, the students generated ideas to write about the topic
they chose. Then, they were asked to organize their ideas they generated by brainstorming
using pictures and finally, they were asked to write drafts to produce the final
copy.Pictures can help students effectively to generate lots of ideas on a specific issue,
think about the content and prepare students to what they are going to write. This activity
helps students to determine which idea – or ideas are the most appropriate.(unit two and
three, teacher's guide).
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Sabra (2014:14) mentioned that brainstorming is most effective in any learning
activity. It should be performed in a relaxed environment. She also mentioned that in
writing process, planning involves:
-

specifying the topic,

-

specifying the topic sentence,

-

Specifying the controlling idea, and-

-

Suggesting the supporting ideas.

After jotting ideas, an author should plan or draw a map of this paragraph; what the
topic sentence is; where to lay it in the paragraph; what the controlling idea is; and what
the supporting sentences are and how to conclude.
Gardner and Johnson (1997:4) describe the stages of the writing process and give a
brief description to each of them. They say :"writing is a fluid process created by writers as
they work. Accomplished writers move back and forth between the stages of the process,
both consciously and unconsciously.
The researcher of the current study noticed that Gardner and Jobson (1997:38)and
Lindsay and Knight (2006:55) have used stages like preparation which means prewriting
according to Gardner and Jobson. Drafting, editing and rewriting are also common stages
in both studies. For EFL learners, the researcher believes that they need more attention and
interaction in order to focus on these stages and thus develop their writing skill.
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2.1.5 Writing Stages
Writing is not an easy task as it needs skills and high thinking abilities. It is a
productive skill of important stages which should be focused on during teaching writing.
Millrood (2001: 147) describes three –phase frame works of teaching to write:
-

Pre-writing( schemata-the previous knowledge a person already has- activation,
motivation for writing, preparation for writing, familiarization with the format of the
text.).

-

While-writing( thesis development, writing from notes, proceeding from a given
beginning phrase and following a plan)

-

Post-writing( reflection on spelling and grammar errors, sharing the writing with other
students-redrafting, peer editing) .

Moreover, Lindsay and knight (2006:94-95) divide writing into three stages:
1- Pre-writing stage-the teacher sets the task, learners prepare for what they will write.
2- Writing stage- the learners do the task, for example, writing a report, a story, a
letter.
3- Post- writing- feedback and follow-up work.
Shin-Chien (2007:25-31) in his study differentiates between two kinds of strategies
in the writing process: cognitive and meta cognitive strategies. The first involves strategies
for using knowledge to solve problems, the second concerns monitoring, controlling, and
understanding one's strategies. Sometimes they overlap with each other. He adds, writing
consists of three main cognitive process/strategies: planning, translating and reviewing.
Planning is divided into three sub-strategies: generating ideas, organizing and goal-setting.
Translating is done when writers put their ideas into visible language. Finally, reading and
editing are the sub-strategies of reviewing.
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The researcher in her experiment benefits from Lindsay and Knight's (2006) three
stages, the researcher gave students many pictures. First, in pre –writing, the researcher
encouraged students to brainstorm and generate ideas about the pictures which they like
to write about, while in writing stage, the students started to organize their sentences,
finally teacher went around the groups and checked their writing for feedback and followup work. The researcher concludes these stages are of great importance in writing process.
So, the researcher followed these stages in teaching writing.(see appendix3).
2.1.6 Forms of Writing:
Nirmala and Phil (2013:66)stated that the different forms of writing are letter writing,
essay writing, summary writing, paragraph writing, journal writing, story writing and
poetry writing.
2.1.6.1 Letter Writing
Letter writing is an art. A well written letter is clear, simple and short. Letters are directly
addressed to readers.
2.1.6.2 Essay Writing
An essay is a short literary composition on a particular theme or subject usually in
prose and generally analytic.
2.1.6.3 Summary Writing
A summary is a brief account that contains the main points of a text. In a summary,
first, the most important ideas are put, and then all the main ideas come in a logical order.
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2.1.6.4 Paragraph Writing
A paragraph is a write up on a short subject. It is a group of sentences that tell you
about one idea. A good paragraph includes a topic sentence and detail sentences in a
logical order.
2.1.6.5 Journal Writing
Journal writing involves keeping a record of things that happened in your life. A journal
can also have poems and stories that are collected or written.
2.1.6.6 Story Writing
Story writing is a narration of an incident, a place, an imaginary character etc. A
good story has a clear theme, characters, short time span, word count, a narrow subject line
etc.
2.1.6.7 Poetry Writing
Poetry is formed by sounds and syllables combined in distinctive and sometimes
rhythmic ways.
According to the aims of the curriculum for the

seventh graders, there are

opportunities for students to write sentences and short guided paragraphs. The students
will also learn to write an email and short informal letter .( www.moehe.gov.ps/).
As a result, the researcher of the current study used pictures in teaching these
forms, the researcher focused on teaching paragraph writing skills of writing a topic
sentence, supporting sentences and a concluding sentence depending on pictures. The
researcher used pictures as visual aids either still or motion pictures to convey the idea and
then students can easily write sentences.
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Cumming (2002:123-134) cautions writing teachers to be wary of exercises that
attempt to break writing down into component skills such as exercises that often eliminate
portions of the task that are important to the personal and cultural significance of the
writing. Learners' needs are different at various stages in their learning and teachers must
develop tasks to accommodate this.
Additionally, Monaghan (2007:4) notes that teaching writing would include
writing strategies, defined as methods of imparting necessary knowledge of the
conventions of written discourse and the basis of grammar, syntax through various
pedagogical methods. Ultimately, teaching writing means guiding students toward
achieving the highest ability in communicating in words. Hence, in the process of teaching
writing the student should be asked to write only those structures and vocabulary items
which he/she has practiced orally and read in word recognition exercises. Thus, the student
is already familiar with the words and structures, and he/she is able to devote his whole
attention to write them.
So the researcher of the current study thinks it becomes very necessary for teachers
to find out different methods for teaching writing effectively and enthusiastically rather
than eliminating instruction in conventions. Clearly, it is not surprising that teachers are
searching for improving writing skills .
Grabe and Kaplan (2001:44) gave a detailed discussion on teaching approaches at
beginning, intermediate and advanced levels of proficiency. At lower levels, frequent short
writing activities can help to build familiarity and develop a useful, productive vocabulary.
The variety and length of tasks can be extended for intermediate level students developing more complex themes and building a repertoire of strategies for effective
writing. Advanced level students need to develop greater understanding of genres and the
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place of writing in particular discourse communities. They also need to develop their
strategies and establish their own voice in the second language.
2.1.7 Importance of Teaching Writing
Writing is used in many areas of our lives. It is essential as it is a primary basis
upon which one's works and learning will be judged in any place at community. Harmer
(2004:.3) notes that "exams mainly depend on students' writing proficiency to measure
their knowledge, so it is vital for speakers of a foreign language as well as for speakers
using their first language."
Writing is so important due to various reasons: On the national and international
levels, it is the permanent vessel which carries human thinking products among successive
generations. It keeps knowledge from being forgotten. It is portable and permanent.
Isleem( 2012:14) states that"(1) writing is the primary basis upon which one's work, or
learning, intellect, will be judged whether in school, college, work place, or in the
community; (2) it expresses one's personality; (3) it makes one's thinking visible; (4) it
helps one move easily among facts, inferences, opinions without getting confused and
without confusing one's readers; (5) it fosters one's ability to explain a complex position to
readers, and oneself; and (6) it stimulates one to extend a line of thought beyond one's first
impressions or responses.”
Keys, (2000:44), and Sperling and Freedman, (2001:63) who indicate that writing
plays two distinct but complementary roles. First, it is a skill that draws on the use of
strategies(such as planning, evaluating, and revising texts) to accomplish a variety of goals,
(such as writing a report or expressing an opinion with the support of evidence).
Second, it is a means of extending and deepening students' knowledge; it acts as a
tool for learning subject matter.
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2.1.8 Purposes of Teaching Writing
Writing tasks in textbooks help students to improve their writing ,because of that
teachers of English often choose writing tasks from students' books .Moreover. they can
help students to be confident writers and independent thinkers. Tang(2006:53)
Harmer (200:79-84) explains four reasons for teaching writing to students of
English as a foreign language .These reasons are reinforcement, language development,
learning style and writing as a skill
1- Reinforcement: some students acquire languages in an oral /aural way; others get
benefit from seeing the language written down. In fact, the visual demonstration of
language construction is invaluable for both understanding and memory. It is useful
for students to write the new language shortly after studying it.
2- Language for development: the process of writing is different from the process of
speaking; the former helps us to learn as we go along. In other words, the mental
activity of constructing proper written texts is part of the ongoing learning
experiences.
3- Learning style: some students are quick at acquiring language just by looking and
listening; others may take longer time in producing language in a slower way. So,
writing is appropriate for those learners.
4- Writing as a skill: the most essential reason for teaching writing is that, it is a basic
language skill like speaking, listening and reading. Students need to know how to
write letters, compositions, essays and reports and how to use writing conventions.
The researcher benefits a lot from these four purposes of teaching writing. She thinks that
the most important purpose is writing for communication. Students interact, share and
process information in their writing to convey the message to the reader. The researcher
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sees that while students write to each other, they practice some social aspects like
cooperation, interaction, leadership, communication as well as producing a comprehended
written message.
2.1.9 Approaches of Teaching Writing – an Overview
Writing is a motor mechanical skill. It is similar to the skill of learning to hold a
pencil, but requires a conscious effort. In the mid 1970’s various approaches to teaching
writing were developed. According to Raimes (1993:122) they are the control-to-free
approach, the free writing approach, the paragraph pattern approach, the grammar-syntaxorganization approach, the communicative approach, the product approach and the process
approach. According to Y. Nirmala and M. Phil(2008:40-42) the approaches are:
2.1 .9.1 The Control - to - Free Approach
According to Raimes (1993:102) the Control - to - Free Approach to writing is
sequential. In this approach, learners are first given sentence exercises, then paragraphs to
copy. Learners work on the given material and perform strictly prescribed operations. So
learners’ writing is controlled to a great extent in this approach leading to limited
opportunity to make mistakes. High intermediate or advanced levels of proficiency learners
are given free compositions, where they express their own ideas. This approach stresses
three features(grammar, syntax and mechanics). Therefore, this approach gives importance
to accuracy rather than fluency or originality.
2.1.9.2 The Free Writing Approach
This approach emphasizes learners to put fluency and content first, rather than
worrying about form. According to this approach, once ideas are down on the page,
grammatical accuracy, organization and the rest will gradually follow. This approach is
useful to emphasize fluency in the ESL classroom.
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2.1.9.3 The Paragraph Pattern Approach
Instead of accuracy of grammar or fluency of content, the Paragraph Pattern
Approach stresses on organization. In this approach learners are given tasks like putting
scrambled sentences into paragraph order, identifying general and specific statements,
choosing an appropriate topic sentence etc. This approach is based on the principle that in
different cultures people construct and organize their communication with each other in
different ways.
2.1.9.4 The Grammar – Syntax – Organization Approach
This approach considers that writing is not composed of separate skills which are
learned one by one. So, this approach focuses on devising writing tasks that lead students
to pay attention on organization, while they also work on the necessary grammar and
syntax. Hence, in this approach the purpose of a piece of writing is linked to the forms that
are needed to convey the message.
2.1 .9 .5 The Communicative Approach
This approach stresses the purpose of a piece of writing and the audience for it.
This approach is a vast improvement on the previous methods. According to this approach
writing should be taught as a real communicative act and writing for a real audience. This
approach involves the setting of purposeful, meaningful tasks. Activities in this approach
include information gap exercises through language games, role play, group work, pair
work, etc.
2.1.9 .6 The Product Approach
The Product Approach reflects the importance to writing as a finished product.
According to this approach, the ends have to be laid out with great care because this
approach proves that ends have a great bearing on the means. Objectives are realized in
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the form of content in this approach. The end product is given more importance rather than
the number of stages involved in the thinking process of producing the text.
2.1.9 .7 The Process Approach
This approach gives emphasis to the process of writing. According to this approach,
learners explore a topic through writing, showing the teacher and each other their drafts
and using what they write to read over, think about and move them on to new ideas. This
approach believes that good education should be open-ended and experimental as each
classroom is a laboratory. It encourages teachers to try out different approaches and find
what works best. The cognitive act involved in the process of writing is emphasized in this
approach.
The researcher of the current study has benefited from the approaches, in the first
approach(the control to free approach) the students are given material and perform strictly
prescribed operations so students can work in groups to do the activity using guided words
on the pictures to write a paragraph. The researcher of the current study divided students
into groups and asked them to write sentences about picture, sometimes they need to rearrange scrambled sentences as topic sentence, supporting sentences and concluding
sentence to form clear coherent paragraph. The last approach depends on working on the
necessary grammar and syntax. The researcher focused on basic grammar. The process
approach is also important ,the students are given groups of pictures to write a topic about
them , they showed their drafts to other students on the board , the researcher asked them
to read what they had written and correct their writing in groups . Students successfully
communicated and interacted

together. This process was greatly facilitated by using

pictures. The researcher of the current study tried to follow the approach which is suitable
to seventh graders' needs, but she mainly followed the paragraph pattern approach.
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2.1.10 Techniques of teaching writing:
Aboderin (1984:37-38) specifies three main techniques for teaching writing:
Controlled Writing:
Controlled writing includes six subordinate techniques which can be as follows:
1.Copying
Copying is the type of writing practice that makes the smallest demand on students.
But it is important and useful as a means of introducing students to writing, teachers should
take great care in selecting suitable passages for students to copy. After students have done
the copying, teachers should go through the passage with students, and have them correct
errors of omission, punctuation, capitalization, and spelling. Such practice will train the
students to be careful when they write, and also to endeavor to read through the finished
work before training such work in for the teacher's assessment.
2.Gap Filling
Gap filling is a more demanding composition assignment than copying. In gap
filling, teachers can begin by following students to see and read through the passage once
or twice. The passage (which should be on a portable chalkboard) should then be replaced
by a passage with gaps to be filled in by the students. For each gap filling exercise,
emphasis should be on a grammatical element such as subject, verb, object, objective, etc.
the gap filling exercise can be corrected by the students when the original passage is
displayed once again. The practice, like the copying exercise, will train the students to take
note of acceptable sentence structure, spelling, punctuation, and capitalization. A more
advanced stage is the assignment of a passage which students have had no prior contact- an
example of the close procedure.
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3.Controlled-Composition Frame
The controlled- composition frame is an exercise designed to give students practice
in putting various segments together to form complete sentence. A number of sentences
can be put together from the given frames to form paragraphs.
4.Writing Down
Writing down is a controlled composition method that requires the teacher to read a short
story or passage (i.e. the composition) to the students. The students may first listen to the
story without writing anything down. They are expected to write down the story during the
second reading. A third reading might also be provided, so that students may correct
possible errors of omission, spelling or punctuation. The teacher can prerecord the passage
in order to ensure good reading. Such a recording can be played back many times and there
will be no variation in stress and articulation. The practice of having the students write
down a story from dictation provides opportunity for listening to good sentence structures,
and matching letters with sounds. The method thus provides the students with practice in
anticipating syntactic elements as well as in spelling correctly. Students will be required to
make their corrections when the written from of the story (or passage) is mounted.
5. Picture Reading
Picture reading requires original sentence construction by the students. The subject
matter of the composition is provided by the pictures mounted by the teacher. To be able to
interpret the scene in a coherent manner, students will have to fall back on their visual
perception, their power of imagination. Newspapers and magazines provide good material
for picture reading exercises. The teacher will have to hunt for suitable pictures and
cartoons. Such pictures can be cut out and stored for use when required. Picture reading is
a way for gradually removing the control thus for exercised by the teacher on student
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composing. It challenges students to construct their own sentences and so prepares them
for independent composition assignments.
6.Sentence Combining
Is a technique for training students to improve on their sentence construction. The
teacher should help the students see the relationship between sentences so that they may
avoid expressing two ideas in two sentences that can be coherently expressed in one.
A-Guided Composition
Guided composition involves discussion of the topic, with outline points written on
the blackboard, before the pupils are asked to write. The discussion provides the relevant
experience that students will express in their composition, opportunity is also given for the
pupils to learn the appropriate words, expressions and arrangement for the assignment.
B-Free Composition
Free composition should not be taken to mean that students are free to write on any
topic of their choice. Rather, the students are free to express whatever ideas they have
about a given topic. Many school situations impose control through the assignment of a
specific topic or topics. Students have freedom of choice only when many topics are
provided. But even at this free-writing stage, it is still important to provide students with
relevant experience through discussion, excursion and sensory and memory cues. The
researcher thinks that picture helps students to become comfortable with writing words and
sentences, so it is appropriate for seventh graders (low intermediate ) who need to develop
their writing skills. But free writing is very affective for intermediate to advanced students
to help them overcome fears of making mistakes, and to express themselves fluently, and
brainstorm their ideas and thoughts.
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2.1.11 The Principles of Teaching Writing
There are many principles of teaching writing in order to achieve success and
improvement

in writing skills . There are many writers who encourage to

apply

principles for developing writing at ESL classrooms. Here are some of them.
Tang (2006:32) applies some principles for developing writing skills in teaching
writing and how they can be applied in ESL classroom:
a) Raise students` awareness: Students should be helped to see the role of writing in
language learning.
b) Students have ideas: Students have not only the exposition of ideas, but also the
working out of ideas. It is teachers` responsibility to help students analyze their own
ideas through teaching.
c) Read to write: Writing does not exist alone. Before a learner starts to write, he/she
needs to read so as to learn the language and get familiar with certain patterns or
rhetorical structures.
d) Teach process writing: Process writing is characterized by the awareness of the writer
of the writing process and the intervention of a teacher or peers at any time during the
process of writing to improve writing skills instead of fixing mistakes. This approach
aims at enabling students to share information, make personal choices about reading
and writing, take the responsibility of their own learning task, take writing as process,
and develop cooperation.
e) Create a learner-centered classroom in active communication: Basically, writing is
a verbal communication. The view that writing is a verbal communication finds the
strongest support in Bakhtin`s dialogic theory of language. It implies the interactive
nature of writing.
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The researcher of the current study believes that these principles are great and
important due to their values and she advises teachers to take them into account in
teaching writing lessons. She has benefited from these principles in her experiment. First
she helped students to learn writing skills through pictures. Moreover, she helped them to
express their ideas in groups strongly and she also encouraged them on sharing ideas,
besides working out of the ideas in writing and provide feedback on drafts to stimulate
and encourage students to rethink and revise ideas instead of focusing on form and
mistakes.
2.1.12 The Role of the Teacher in Writing Lessons
To help students become better writers, teachers have a number of tasks to perform.
Harmer (2004: 41-42) discusses five tasks a teacher can do before, during and after student
writing. They are:
1- Demonstrating: Students should be aware of writing conventions and genre
constraints in specific kinds of writing, so teachers have to be able to put these
features into their consideration.
2- Motivating and provoking: Teachers should motivate, help and provoke students
to get ideas, excite them with the value of the task and persuade them what fun it
can be.
3- Supporting: teachers need to be supportive in writing lessons and help students to
overcome difficulties that students face in writing.
4- Responding: Teachers should react to the content and construction of a piece of
writing supportively and make suggestions for its improvement.
5- Evaluating: When evaluating students` writing, teachers can indicate the positive
points, the mistakes that students made and may award grades.
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The researcher of the current study indicates that the role of the teacher is very
important and it is not simple, teacher should guide students in writing as if s/he is a
writer, one of them, who negotiates the challenges and difficulties in writing.
2.1.13 Mechanics of Writing
Mechanics of writing is a writing sub-skill. Norman et al. (2005:45) define it as
"the sub-skill that includes such things as punctuation, spelling, abbreviations,
acronyms …etc.". Smith (2003: 2) also states that the term mechanics refers to the
processes involved in getting words into print-handwriting or typing, spelling, grammar
and formatting. Similarly, Sun (2003:32) simply states that mechanics of writing specifies
the established conventions for words that one uses in his / her documentation. These
conventions include capitalization, contractions, gerunds, participles, numbers, numerals,
pronouns, technical abbreviations, acronyms, units of measurement and punctuation marks.
The current study focuses on developing all the above mentioned components of
mechanics of writing especially: punctuation marks, capitalization, pronouns and
abbreviations.
2.1.13.1 Punctuation
Rude (2006: 173) states that punctuation helps students read sentences accurately.
Internal marks –commas, semicolons, dashes – as well as end punctuation reveal sentence
patterns and relationships of clauses and phrases. Incorrect punctuation may create
document noise and confusion. Knowing where to punctuate and why contributes to
accurate editing. Michigan (2004) asserts the importance of punctuation marks giving an
interesting example to show how these small marks can greatly affect meaning: (I hate
liars, like you.) and (I hate liars like you.) The same meaning is expressed by Angelillo
(2002:85) as she recommends that students should regard punctuation as a primary act of
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composition and not only a step in editing, and that they should use punctuation as they
compose to help them shape meaning.. Another classification of punctuation marks by
Sun, (2003:34) divides them into marks within the word like apostrophes and hyphens,
marks between words and end marks. In describing punctuation, Rude (2006: 173) points
out "Punctuation helps students read sentences accurately. Internal marks – commas,
semicolons, dashes – as well as end punctuation reveal sentence patterns and relationships
of clauses and phrases. Incorrect punctuation may create document noise and confusion.
Knowing where to punctuate and why contributes to accurate editing."
Another classification of punctuation marks by Sun (2003:44) divides them into
marks within the word like apostrophes and hyphens, marks between words and end
marks. Angelillo, (2002:24) points out that punctuation marks are one of the components
of writing mechanics. These marks are divided into internal marks –referring to the
punctuation marks within the sentence – and end marks – which are used at the end of a
sentence or a question.
The current study focuses on developing a component of mechanics of writing, the
researcher applied the achievement test where students used punctuation marks in the test
correctly using pictures to know how to use these punctuation marks. (capitalization, full
stop and question mark).
2.1.13.2 Capitalization
Capitalization refers to capitalizing the first letter of proper nouns and titles,
abbreviations, acronyms and beginning of sentences. Its objectives is to discriminate these
items from the other parts of written material and to draw readers attention to their specific
functions.
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G.P.O. (1984:27) asserts that "it is impossible to give rules that will cover every
conceivable problem in capitalization". Actually, capitalization is mostly a matter of
editorial style and preference rather than a matter of generally accepted rules. In addition,
although there is a clearly recognized rule requiring capitalization of proper nouns and
adjectives, opinions differ concerning what a proper noun is.
2.1.14 Qualities of a Good Paragraph
The researcher of the current study

focused on sentence writing skills

in teaching

students how to write good guided paragraph which has the following qualities:
2.1.14.1 Unity
Karama and Muqattash(2012:2018-223) stated that a paragraph should deal with a single
topic. This singleness of purpose is called unity.
Unity of the paragraph is maintained in three main ways:
1- When no irrelevant material is included in it, and the writer adheres very closely to
the point or idea under discussion in that paragraph.
2- When certain linking words, phrases, and expressions are used to help the reader
follow the writer's line of thought from one point or argument to another easily and
smoothly.
3- When details are arranged in the paragraph according to the plan appropriate to the
nature of the main idea of the paragraph.
2.1.14.2 Coherence
Bangeert( 2004: 29-58) mentioned that paragraphs must flow together in a logical
and orderly manner. You cannot merely list ideas or points at random; you must show the
relationship between them. Writers use certain devices to ensure coherence, much like a
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mason who uses mortar to cement bricks. Each idea and sentence should connect, just as
bricks fit together to make a wall.
2.1.14.3 Completeness
Another merit of paragraphs is completeness. Mattlabi and Shedifat( 2012:159-165)
explained that a paragraph is complete when it provides enough details to support its topic
sentence. It is incomplete when the topic sentence is not developed or when it is merely
extended through repetition. A well-written paragraph shows that each sentence leads to
the one that follows it, with no gaps. In this aspect, there are four ways to arrange our
thoughts logically. The choice of one particular method is dictated by the topic of the
paragraph and the effect you want to create in your reader. To achieve completeness, you
should keep in mind such matters as time order, space order, deduction or moving from the
general to the particular, and induction or moving from the particular to the general
2.1. 14.4 Emphasis
Mattlabi and Shedifat( 2012: 159-165) stated that it can be said that not all parts of
a paragraph receive equal attention. Some parts are more important than others. Three
ways can be used to emphasize an idea. First, the part of the paragraph which receives
more importance should receive more space because it is illogical to discuss a minor idea
in a more detailed manner than discussing a major one. Second, we can motivate our
reader to an important idea by using the following words which label the relevant idea:
primarily, chiefly, especially, most important, secondarily, less important. A third method
of giving emphasis to something links with the position the idea occupies in a paragraph. If
an idea is placed at the beginning or at the end of a paragraph, then the idea is emphasized.
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2 .1.14.5 Variety
Mattlabi & Shedifat( 2012:159-165) stated that it can be said that good prose is
characterized by variety of expression. This is especially important if your paragraph is
lengthy, for the longer the paragraph, the greater the chance that it may be monotonous.
Variety is achieved when you vary the type and length of your sentences by using simple,
compound, complex, and compound complex sentences of different lengths and
organization. Overuse of linking devices, parallelism and structural repetition makes your
writing dull and uninteresting.
Kailani and Muqattash (1996: 164) stated that a good paragraph has the following
qualities:
1- It is unified. This means that all the sentences in it are connected in meaning and
connected one main thought or idea.
2- It is clear. This means that the central thought or idea in the paragraph is developed
clearly and logically. One sentence leads naturally to the next sentence within the
paragraph.
3- It is part of a whole. The researcher of the current study thinks that readers cannot
understand written paragraphs if they do not have a unified systematic subject .This means
that, while each paragraph is unified in itself, it is nevertheless a part of a larger
composition, and as of a larger whole, each paragraph must clearly, naturally, and
smoothly develop from the paragraph before it and lead to the paragraph after it.

Kailani and Muqattash (1996:37) suggest that writers should utilize their skills of unifying
the sentences . The researcher thinks that students cannot understand written paragraphs if
they do not have a unified systematic subject, so they should utilize their skills of unifying
the sentences by following what Muqattash (1996:37) have suggested,
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2.1 .15 Parts of a paragraph
Reviewing the related literature as Hajjaj (1999:52), Maclin (1996:72), and Zemach
and Rumisek (2003:23), the researcher summarizes the following:
A paragraph is a group of sentences about one topic. It contains a topic sentence,
supporting details and a concluding sentence. The sentences follow one another from the
beginning to the end of the paragraph. A paragraph is usually part of a longer piece of
writing, such as a letter or essay. The current study introduces the following three parts of a
paragraph:
2.1.15. 1 The Topic Sentence
The topic sentence is usually the first sentence of the paragraph. It states the main
idea of the paragraph. A good topic sentence tells the reader exactly what the rest and the
whole of the paragraph will be about.
2.1.15.2 The supporting sentences
The supporting sentences are the middle sentences of the paragraph. They provide
details such as explanations or examples that expand on or support the topic sentence.
Supporting sentences are sometimes connected by transition words or phrases.
2.1.15.3 The concluding sentence
A concluding sentence is sometimes used in longer paragraphs to sum up the ideas
presented. It expresses the same idea as the topic sentence but in different words. It can
start with a transition such as clearly or in conclusion. So, paragraph at least should contain
five sentences: one topic sentence, three supporting sentences and one concluding
sentence.
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2.1.16 Assessment and Evaluation
NSW Department of Education and Training (2007: 17) mentioned that assessment
is the process of collecting, analyzing and recording information about student progress
towards achievement of syllabus outcomes. An important purpose of assessment is to
design appropriate learning programs for all students. The principles below underpin
effective assessment.
•

Assessment is integral to teaching and learning. It should be based on learning
outcomes that specify what students know, understand and are able to do with
language.

•

A variety of assessment strategies and contexts should be used to give students
opportunities to demonstrate, in an authentic manner, what they know and
understand about language as well as what they can do.

•

Assessment procedures should relate to the knowledge and skills that are taught
within the school program, and to the syllabus outcomes.
Regarding this aspect, Davison and Dowson (1998: 140-144) discuss three kinds of

writing evaluation: self-evaluation, peer evaluation and teacher assessment of writing.
-

Peer evaluation: This kind of evaluation can be guided by prompt questions
established by the teacher or in negotiation, which draws attention to matters such
the total impression a piece of writing is intended to make on readers, and the effect
it has, specific strengths in relation to matters such as its use of genre, its selection
of content, its appropriateness for its audience and its technical accuracy, and
general points which the writer could address in redrafting or revising the text. It is
useful if the teacher can intervene in peer evaluation processes and respond to selfevaluations before the writer takes action, both to provide further advice and to
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monitor the responses which are being made to writing. Students` comments can be
important and informative about the development of their writing.
-Self- evaluation: It is particularly valuable when students produce especially sensitive
or personal writing, or when they use genres such as poetry. Writers who are asked to
discuss what they were trying to achieve and to indicate the source of their ideas, can
provide a teacher with very important guidance as to what kind of response is
appropriate. The self–evaluation forms a kind of objectification of the personal, and the
teacher needs to pay attention not only to the quality of the work, but also the extent to
which the writer is able to distance him- or herself from the content, in deciding how to
respond.
-Teacher assessment: Teacher assessment of writing should also draw attention to the
issues indicated for peer and self-evaluation. Many teachers begin their responses to
writing with comments which indicate their reaction to the way in which the piece has
made meaning, and may include emotional responses as well as analytical ones. Positive
achievements should always be identified and the teacher should then target a limited and
manageable number of areas for further development. The formative assessment and
evaluation of writing should take the form of a developmental dialogue between the
teacher and students and among groups of students.
Furthermore, Richards (2003: 212-225) says that assessment refers to the variety of
ways used to collect information on a learner's language ability or achievement. It is
therefore an umbrella term that includes such diverse practices as once- only class tests,
short essays, report writing portfolios or large-scale standardized examinations. In the
classroom, any assessment can be formative or summative. Formative assessment is
designed to identify a learner‘s strengths and weaknesses to affect remedial action.
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Summative is concerned with "summing up" how much a student has learned at the end of
the course. Richards also points out five reasons for evaluating learners.
1- Placement: To provide information that will help allocate students to appropriate
classes. These tests may also serve a diagnostic function.
2- Diagnostic: To identify students` writing strengths and weaknesses. This kind of
test can also identify areas where remedial action is needed as a course progresses,
helping teachers plan and adjust the course and inform learners of their progress.
3- Achievement: To enable learners to demonstrate the writing progress they have
made in their course. These assessments are based on a clear indication of what has
been taught, testing the genres that have been the focus of the course. These results
are often used to make decisions for course improvements.
4- Performance: To give information about students` ability to perform particular
writing tasks, usually associated with known academic or workplace requirements.
5- Proficiency: To assess a student's general level of competence, usually to provide
certification for employment, university study, and so on. These tests seek to give
an overall picture of ability, often standardized for global use such as (TOEFL).
The researcher of the current study depended on achievement test ,so she designed
achievement test, pre-post test . ( See Appendix 2, 2.A /2.B ).
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Section 2
2.2 Pictures
2.2.1 Definitions of Pictures
Joklova, (2009:25) mentioned that the use of pictures in education enhances and
hones the students’ visual perception. Without a sharp looking that students develop when
images are applied to support their learning program, then the students’ creativity,
especially those at a young age would be significantly impaired. Pictures constitute of the
most plentiful, most efficient and least expensive medium of teaching. It is also a medium
that is minimally utilized. A picture is worth thousands of words. An appropriate image
serves as a catalyst resulting in many words and an aggregation of creative and logical
thoughts. The proper and regular use of pictures illustrates a topic and also provides the
experience that the children require benefiting from reading and writing as well as other
different learning experiences. There are various sources of pictures depending on their
need to fit an individual lesson or concept. Teachers should collect pictures whenever
found to grow their collection. Some examples of sources of images used in education
include calendars, magazines, postcards, greeting cards, posters, mail order services and
advertising (tourist brochures). A still picture should be clear in detail, typical, efficient in
contrast or colour, size related, large enough to be visible and composed (ibid, 2009:26).
From the definitions above, it can be concluded that pictures refer to medium of
teaching , there are types of pictures like still pictures which should be clear, large enough
to be seen .The researcher of the current study defines the picture as a visual design which
represent a person, object or situation .It can be authentic ,cartoon, drawing ,object or
painting to express an idea to help students to write sentences and then a paragraph. The
researcher of the current study thinks that after students select a picture ,the teacher must
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put into consideration how to display it in the class, for example, holding up, showing
through an opaque projector to enhance its size or passing it around the class. More than
one picture can be used in class, but the teacher should be careful to use a few not to
confuse the students. See (appendix 3).
2.2.2 Instructional Media
According to Richard (in Kasbolah 1993: 10), the instructional media are the
media that are used within the instructional design and are determined by the requirements
of the objective content and instructional method.
There are many kinds of instructional media that can be used in the teaching of
English, but basically they are divided into three kinds: visual aids, audio aids, and audiovisual aids. The visual aids can be in the forms of boards, models, real objects, miniatures,
puppets, clocks, time board, pictures, photos, wall charts, flannel boards, flash cards, poster
and slides. The second one is audio aids such as radio and tape recorder. The last one is
audio-visual aids such as television, video, and power point. Although there are various
numbers of instructional media, the teacher should select and consider the appropriateness
of the media with the techniques used in the teaching and learning process. (Ariningsihi:
2009:22).
One of visual instructional media that is going to be used in this research is picture.
Pictures are aids that can help the teachers in the teaching learning process.
Callahan, et al. (1992: 479) suggest the teachers using pictures effectively because
the media are very useful for the teaching. Many interpretations can be made in a picture. It
can be an excellent tool and can illustrate what teachers wish to teach. It is also used to add
interest of the topic for the students. Picture is something drawn or painted: a shape or set
of shapes and lines drawn, painted, or printed on paper, canvas, or some other flat surface,
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especially shapes that represent a recognizable form or object. One of an excellent device
for providing both a purpose and content for writing is the use of pictures. A picture or
series of pictures not only provides the students with the basic material for their
composition but also stimulates their imaginative powers. If the stimulus in a situational
composition is purely verbal, the testes often tend to reproduce the phrases and sentences
in it. Pictures and diagrams fortunately avoid this weakness. Picture and diagrams serving
as stimuli for description of objects, people, places and processes may all be used to
advantage in a test - as well as those involving the writing of directions, instructions,
classifications, comparisons and narratives.
The instructional media not only provide the necessary concrete experiences but
also help students integrate prior experiences. Hence, it can be concluded that instructional
media are all aids, which are used by the teachers in their teaching and learning class to
help the students integrate their prior knowledge or experiences so that the learning process
will be successful. ( Kasbolah 1993: 10).
A. Teaching writing using picture
Raimes (1983: 27) says that all ESL writing teachers can find a valuable resource in
pictures: drawings, photographs, posters, slides, cartoons, magazine advertisements,
diagrams, graphs, tables, charts, and maps. It is because pictures provide a shared
experience for students in the class, a common base that leads to a variety of language
activities. With a picture, however, all students, after close observation of the material, will
immediately need the appropriate vocabulary, idiom, and sentence structure to discuss
what they see. So, pictures are valuable, too, in that they provide for the use of a common
vocabulary and common language forms. In addition, a picture can be the basis for not just
one task but many, ranging from fairly mechanical controlled compositions, sentence
combining exercises, or sequencing of sentences to the writing of original dialogs, letters,
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reports, or essays. A whole series of connected activities can be generated from the source
of one picture. Raimes also states that because everybody likes to look at pictures, their use
in the classroom provides a stimulating focus for students’ attention. Pictures bring the
outside world into the classroom in a vividly concrete way. So a picture is a valuable
resource as it provides:
1- a shared experience in the classroom.
2- a need for common language forms to use in the classroom
3- a variety of tasks.
4- a focus of interest for students.
Wright (1989:96) adds that pictures give contribution to students' interest and
motivation, sense of language in context ,and stimulate students' ideas .He furthermore
,mentions that there are five practical criteria of pictures to be applied in the class room .
1- Easy to prepare.
2- Easy to organize.
3- Interesting.
4- Meaningful and authentic.
5- Sufficient amount of the language in order to justify its conclusion in the language
lesson.
Helton (1990:107) states that, in everyday life, students may sometimes be required
to describe people ,objects, places, and even process. There will also be times when they
will have to write about sequences of events, incidents ,etc. and give directions .Pictures
provide students with ideas for such tasks ,enabling them to give their full attention to
using written language.
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Scott and Ytreberg (1990: 5) states that pictures as media of teaching are the bestknown sensory aids. Visualizations are necessary for younger students because most
activities for the young learners should include movement and involve the senses. A plenty
of objects and pictures will be needed to work with.
Another expert, Harmer (1988: 55), says that by showing pictures or by drawing
them on the board the teacher can also ensure that the students understand the meaning of a
word. Wright (1989: 2) states that the pictures are the teaching aids which are not just an
aspect of method but through their representation of places, objects, and people they are
essential part of the overall experiences the teachers must help the students to cope with.
According to Wright (1989: 17), the roles of pictures in speaking and writing are as
follows:
1- Picture can motivate the students and make him or her want to pay attention and
want to take part.
2- Pictures contribute to the context in which the language is being used. They bring
the world into the classroom (a street scene or a particular object, for example, a
train).
3- Pictures can be described as an objective way (‘this is a train.’) or interpreted (‘it’s
probably a local train.’) or responded to subjectively(‘I like traveling by train.’)
4- Pictures can cue responses to questions or cue substitutions through controlled
practice.
5- Pictures can stimulate and provide information to be referred to in conversation,
discussion, and storytelling.
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Meanwhile, Morgan and Bowen (1994: 1) give a summary of the benefits of using
visual aids in the language classroom as follows:
•

They vary the pace of the lesson

•

They encourage the learners to lift their eyes from their books, which makes
it easier and more natural for one to speak to another;

•

They allow the teacher to talk less, by diminishing the importance of the
verbal stimuli provided by the teacher’s voice, and allow the students to talk
more. This visual rather than verbal approach results in less teacher talking
time and more student participation.

•

They enrich the classroom by bringing in topics from the outside world,
which are made real and immediate by the pictures;

•

They spotlight issues, providing a new dimension of dramatic realism and
clarifying facts that might pass unnoticed or be quickly forgotten.

•

Abstract ideas of sound, temperature, motion, speed, size, distance ,mass,
depth, weight, colour, taste, feel, and time can be taught with visual aids;

•

A student with a creative imagination will often find the learning a new
language easily and enjoyably through the use of pictures while he finds it
difficult to learn just from a textbook and dictionary;

•

They make a communicative approach to language learning easier and more
natural;

•

They help to teach listening, speaking, reading and writing and allow the
teacher to integrate these skills constructively;

•

They inspire imaginativeness in both the teacher and students comments,
guesses, interpretations and arguments turn newly practical phrases into a
lively give and take;
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•

They provide variety at all levels of proficiency. A collection of visuals in
the various media enters for all ages of learners and all types of groups from
beginners to the most advanced and mostly highly specialized.

There are three kinds of pictures, which are commonly used by the teachers in
teaching and learning English. Finocchiaro, et al. (1973: 164 Cited in Ariningsih:41)
divides the pictures into pictures of individual persons or individual objects, pictures of
situations, and picture series. Pictures of situation or situational pictures are pictures in
which persons are doing something with objects and in which the relationship of objects
and/or people can be seen. The picture series, which are also called sequenced picture, are
the pictures in which the persons are doing activities in sequences.
According to Raimes (1983: 36) pairs of pictures or pictures in sequence provide
for a variety of guided and free writing exercises. A picture sequence, such as a comic
strip, provides the subject matter for writing narrative and for speculating about the story
beyond the pictures in the strip. A set of parallel pictures-pictures that show a similar scene
or tell a similar story- provides material that offers guidance on vocabulary, sentence
structure, and organization yet lets the students write about new subject matter.
B. Picture Selection
However, before the teacher employs pictures in the classroom, he/ she must
consider several factors. It is important to select pictures that can endorse the success of
teaching learning process.
Morgan and Bowen (1994: 5 as cited in Ariningsih: 42) recommend some
considerations that must be emphasized in selecting a picture:
1- Appeal: The content of the picture should capture the interest and imagination of
the class members.
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2- Relevance: The picture should be appropriate for the purpose of the lesson.
3- However fascinating the picture might be to the students, it is of no use to the
teacher in that particular lesson if it does not contribute directly to the aim of the
lesson.
4- Recognition: The significant features of the picture should be within the students'
knowledge and cultural understanding
5- Size: a picture to be held up before the class should be large enough to be seen
clearly by all. The detail of picture should be visible from the back of the room.
6- Clarity: a crowded picture can confuse and distract. Student should be able to see
the relevant details clearly. Strong outlines and contrast in color are important in
avoiding ambiguity.
In addition, Wright (1989: 2) considers that there are five criteria for selecting the
pictures, they are easy to prepare, easy to organize, interesting, meaningful and authentic,
sufficient and amount of language. Any teachers either teachers of advanced adult students
or teacher of exam classes, or teachers of beginners can apply these five criteria.
C. Teaching Procedure Using Picture
According to Ariningsih (2009:24) there are some ways in teaching using picture.
A teacher can use a single picture or picture series as a media for the students in explaining
something. From the picture, the students will get the ideas in writing their composition
and stimulate their imaginative powers. The teacher can stick a big picture on the
whiteboard in front of the class and then ask the students to describe the picture or ask the
students to make a simple composition based on the picture. Besides that, the teacher can
also give some picture series to some groups of the students. In each group, the students
are asked to make a simple paragraph or a simple composition related to the picture given.
The student may cooperate with other students from the same group in making their
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assignment. After that the teacher discusses the result of all the groups’ works. Here, the
teacher makes some corrections to the students’ mistakes, if any. The final work after
being checked by the teacher is attached on the whiteboard of the class. All students can
see their works and can compare their work with others.
From above mention writing , the researcher of the current study has concluded
that picture is a thing we see that is produced by painting, drawing or photography of
objects, places and people whether the picture series, which are also called sequenced
picture, are the pictures in which the persons are doing activities in sequences. In addition,
pairs of pictures or pictures in sequence provide for a variety of guided and free writing
exercises. It makes the students not only hear but also see the sign that expresses the words
or idea. The researcher of the current study will investigate if students understand easily
what is happening in the pictures and they can write about new subject matter and whether
using pictures effect on improving

the students’ idea in writing a topic sentence,

supporting sentences and concluding sentence.
2.2.3 The Role of Pictures as Instructional Media
According to Ansley (2007:56), educational experiences that involve the learner
physically and give concrete examples are retained longer than abstract experiences such
as listening to a lecture. Instructional media help add elements of reality, for instance,
including pictures or highly involved computer simulations in a lecture.
Ansley(ibid)further states that media can be used to support one or more of the following
instructional activities:
-

First is to draw the attention. A picture on the screen, a question on the board, or
music playing when students enter the room all serve to get the students’ attention.
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-

Second is to recall prerequisites. Media can be used to help students to recall what
they learned in the last class so that new material can be attached to it and built
upon.

-

Third is to present objectives to the learners. It can be used to hand out

or project the day’s learning objectives.
-

Fourth is to present new content. Not only can media help to make new content
more memorable, media can also help to deliver new content (a text, movie, or
video).

-

Fifth is to support learning through examples and visual elaboration. One of the
biggest advantages of media is to bring the world into the classroom when it is not
possible to take the student into the world.

-

Sixth is to elicit student response. The use of media can help to present information
to students and pose questions to them, getting them involved in answering the
questions.

-

Seventh is to provide feedback. Media can be used to provide feedback relating to a
test or class exercise. Next is to enhance retention and transfer. Pictures enhance
retention. Instructional media help students to visualize a lesson and transfer
abstract concepts into concrete, easier to remember objects. The last advantage is to
assess performance. Media is an excellent way to pose assessment questions for the
class to answer, or students can submit mediated presentations as classroom
projects. The researcher of the current study has made use of these points when she
used pictures at the beginning of each lesson or even in warming up, she let
students be interested and excited during the lesson, for example she asked
students to put title, compare between the pictures, so they interacted with the
pictures and recalled their prior knowledge. On the other hand, she has used
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pictures in feedback. The researcher used pictures as an attempt to

develop

students' sentence writing skills.
Meanwhile Munadi (2008:44) says that pictures make it easy for people to catch
ideas or information conveyed in them clearly, more than if merely expressed verbally.
When the students observe pictures, they are able to speak more, interact with the pictures
and their friends, make good relationships among paradoxes and build new ideas. In line
with this, Harmer (2004:43) adds that pictures are often used to present situations to help
students work with grammar and vocabulary. But their potential bring students to different
worlds also means that they can be used to encourage students to fly in their creative
imagination.
Evidence is given by Youra (2009: 1) who developed a writing and photography
project. He views photography as an encouraging aid for students to explore new
possibilities in their writing. He says: Students’ comments and actions reflected increased
insight as they began to see photography as rhetoric, as language, and to see the analogies
between photographic and verbal expression. That understanding expanded their concept
of literacy and encouraged them to explore new possibilities in their writing.
Furthermore, Kellner (2009:34) urges teachers to use photographs in teaching
writing rather than other types of pictures since, according to him, using photographs will
help students overcome their reluctance to write. Photographs are powerful teaching aids
that can inspire students at all levels to create both expository and creative compositions.
Based on the review of the existing literature on the advantages of using pictures in the
teaching of writing. The present study was carried out to investigate the effectiveness
of using pictures on developing writing sentence skills for seventh graders in Rafah
Schools.
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2.2.4 Difficulties in using pictures in classroom
Using pictures in a classroom has some challenges for both learners and teachers. For
instance, when a teacher teaches a vocabulary in the class, the use of pictures becomes
ineffective and insufficient to demonstrate the meaning of words. Some words cannot
be demonstrated by using pictures because their meaning can be distorted. In this
instance, the teacher may find it hard to use pictures as an instructional methodology in
a classroom.
Another difficulty a teacher may face while teaching using pictures is that it is timeconsuming in the sense that looking for the right picture to demonstrate a particular
topic or activity takes a lot of time. Also, teaching by the use of pictures in the
classroom requires the teacher to look for a wide variety of teaching hence this
becomes tiresome and also, required a lot of space to store the pictures collected
(Stokes, 2002:10). Teachers also find it hard to teacher using pictures in a classroom
that has blind students because they cannot be able to see the pictures. This makes the
teaching approach to be unfair to the blind students.
2.2.5 Advantages of using pictures in writing
Smaldino (2005 :10-19) states that teaching and learning using pictures in a class
has numerous advantages. The advantages include:
1-Using pictures make the students interested in writing English because pictures are one
of the visual teaching media.
2- Pictures stimulate the students to develop and use their imagination so that they will be
able to write well. Then, they also help students in expressing the ideas.
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3- Pictures improve the students’ motivation in writing. Students can construct their
knowledge during writing a text easily by using media. One of the media is picture series.
Media.
4-Pictures help to attract the attention of students, pictures help the teacher to explain
appropriately and emphasize the ideas well, and teachers use the pictures to show relations
to the topic to the real world.
5-Additionally, pictures are important to learning and teaching because they make
statistics, data, and other numeric information Comprehensible.
6- Pictures are also advantageous in learning because they help the students to visualize
things to instil long-term memory. Consequently, the pictures in a classroom are important
because it triggers students’ creativity and imagination, it's enjoyable, and offers
opportunities for integration of skill.
2.2.6 The disadvantages of using pictures in writing
Stokes (2002:19) mentions the use of pictures in a classroom contains some
disadvantages as the following:
1- it is time-consuming because the teacher as to spend more time to look for an appropriate
picture to use on a specific topic.
2- Expenses of buying the visuals may be expensive for some schools.
3- Pictures can distort the meaning of something the teacher intends to pass on; this is simply
because a picture can have numerous meanings.

4- students are not able to use oral language skill effectively. In this case, students find
difficulties in presenting their writing in front of the class. They cannot present
their stories fluently and communicatively. Therefore, teachers need to give the

56

chances for the students to practice dialog or monolog in the stories they made
before.
5- the teachers do not have enough time to teach and evaluate the writing process. In
the writing process, students are given such picture series to be done into narrative
composition. Students have to work by their own. Teacher only give some
important rules which are usually become unclear directions. Teachers do not big
have enough time to guide them well, especially when the class consists of big
number of students.
From the statements mentioned above, the researcher could conclude that the teacher
could ask the students to write using pictures .Then the teacher would give some
feedbacks. The teacher could give them the task about picture and then the students
had to tell their writing to another students. The teacher also had to give them enough
time to explain about the subject using pictures so that the students could clear enough
about the subject.
2.2.7 Pictures in foreign language teaching
As Hill (1990:1) pointed out, “the standard classroom” is usually not a very suitable
environment for learning languages. That is why teachers search for various aids and
stimuli to improve this situation. Pictures are one of these valuable aids. They bring
“images of reality into the unnatural world of the language classroom” Pictures bring not
only images of reality, but can also function as a fun element in the class. Sometimes it is
surprising, how pictures may change a lesson, even if only employed in additional
exercises or just to create the atmosphere. Pictures meet with a wide range of use not only
in acquiring vocabulary, but also in many other aspects of foreign language teaching such
as teaching another skills like writing and speaking .
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Wright (1990: 4-6) demonstrated this fact on an example, where he used one
compiled picture and illustrated the possibility of use in five very different language areas.
His example shows employing pictures in teaching structure, vocabulary, functions,
situations and all four skills.
Furthermore Wright (1990:55) and Hill (1990:22) pointed out that “potential of
pictures is so great that only a taste of their full potential can be given” in his book .To be
more specific, beside lessons where pictures are in the main focus, they might be used just
as a “stimulus for writing and discussion, as an illustration of something being read or
talked about, as background to a topic and so on”.
However, “pictures have their limitations too”. (McCarthy 1992: 115) For example
in teaching vocabulary, pictures are not suitable or sufficient for demonstrating the
meaning of all words. (McCarthy 1992: 115; Thornbury 2004: 81) It is hard to illustrate the
meaning of some words, especially the abstract ones such as ‘opinion’ or ‘impact’.
Therefore, in some cases, other tools are used to demonstrate the meaning. Concerning the
abstract words, the researcher suggests using visual aids like pictures in explain explaining
such words.
There are many reasons for using pictures in language teaching. As
Wright (1990: 2) pointed out, they are motivating and draw learners’ attention. This fact
will be repeatedly demonstrated in the Practical Part of this thesis. Furthermore, Wright
(ibid) refers to the fact that they provide a sense of the context of the language and give a
specific reference point or stimulus. Pictures, being suitable for any group of learners
independently on age or level, can be used in lots of various ways. As Hill (1992: 12)
stated, “What is done is limited only by the preparation time available, the visuals to hand
and the imagination of the individual teacher.” Hill (1990: 1) listed several advantages of
pictures, such as availability (one can get them in any magazines, on the internet, etc.);
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they are cheap, often free; they are personal (teacher selects them); flexibility - easily kept,
useful for various types of activities (drilling, comparing, etc.), they are “always fresh and
different”, which means they come in a variety of formats and styles and moreover the
learner often wonders what comes next.
In the current study, from the researcher's experience, learners always pay attention
and are curious about what are they going to do with the shown pictures. However, there is
always a downside: it can be quite time consuming to find the right pictures for a specific
type of activity for a beginning teacher who lacks his or her own collection. Still on the
whole, this drawback is greatly outweighed by the above mentioned items.
The researcher agrees with Sadiyah's study (2010), when the collection of pictures
is once made, it can serve for a long time. Another matter is the question of how to use
pictures effectively. It counts as general methodological knowledge that in learning
languages, students should perceive the input through as many channels as possible.
Therefore it is important to include variety of stimuli in teaching. It is important to find a
balance and not to use pictures or visuals only but to combine them with other techniques
and different types of stimuli (movement, verbal stimuli, sound, etc). Moreover, pictures
that used for demonstration of the meaning should be repeatedly connected with the
spoken and subsequently also written form of the word or chunk of language.
2.2 .8 Contributing Aspects of Pictures in Teaching Language Skills
The use of pictures and other visual aids is consistently supported by studies that
demonstrate the versatility of this type of resources in language teaching and learning. To
begin with, it is necessary to turn from the concept of learning styles as the primary
foundation of the theory related to pictures in language teaching. Learning styles are
defined as the manner in which individuals perceive and process information in learning
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situations (Brown, 2000:55). Brown’s definition seems to be very simplistic, even though
it involves an accurate concept of what learning styles denote. From Brown’s definition it
is understood that we have personal ways or manners to process the information perceived
by the senses (sight, hearing, taste, smell and touch) which allow us to recognize and
understand the world around us (sizes, colors, forms, flavors, sounds, scents, etc). On the
same subject, Fleming (2001:56) defines learning style as preferred ways individuals
gather, organize, and think about information. Fleming identified three main or basic
learning styles: visual, auditory, and kinesthetic (known as VARK) based on people’s
preferences in learning situation. People’s learning style is either or a combination of
auditory, visual, or kinesthetic in terms of the way they learn best. In spite of these
combinations, people commonly have a preferred learning style over the other. Research
reports that many students are more visual and tactile/kinesthetic or mixed than auditory
(Dunn ,R. and Dunn, K. 1992:77; Barbe and Milone, 1981:83). This evidence supports that
we live in a world that is visually oriented. Most of the information that our brains process
comes from non-verbal stimuli (images) and even verbal information is better processed
when is accompanied with visual stimuli. The way in which individuals perceive and
process information from the surrounded world is called visual literacy. The adoption of
such a learning style perspective is central to support the use of picture technique to teach
the writing skill. The essence of teaching narrative writing by using picture series lies upon
the fact that they provide a sense of context of the language by bringing the world into the
classroom Wright (1990:88). Pictures contextualize the comprehensive skills (reading and
listening) allowing students understanding concepts, recognizing details, visualizing
vocabulary, understanding sequencing, and supporting listening. They also contribute to
productive skills (speaking and writing) by stimulating and providing information to be
referred in conversation, discussion and storytelling Wright(ibid). Mansour Zadeh
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(2014:39) investigated and compared two techniques of teaching vocabulary to young
Iranian EFL learners, pictures and audio-visual aids to find out if any of them was more
effective than the other. Findings indicated that there was more inferring and retention of
the meanings of unknown words from pictures than the audiovisual aids technique.
Another important research was carried out by Konomi (2014:44) who studied the effects
of visual materials (from printed visual material like posters and pictures to videos) used in
the EFL classroom when teaching vocabulary to young learners. Konomi focused her
inquiry on four main issues: how teacher use visual materials, sources where these
materials come from, pupils’ attitudes towards visual materials used when learning
vocabulary, and teachers’ attitudes towards visual materials used in teaching new
vocabulary. Her finding revealed, that in spite of the availability of video resources,
teachers preferred to use pictures, posters and postcards more often (58.4%) than other
type of material to teach vocabulary. Regarding young learners’ attitudes toward visual
materials, Konomi found that students who were taught vocabulary by using posters and
flash cards were more successful in the pre-test and post-test. The effectiveness of pictures
in writing may also be observed in their use to promote a variety of texts, from basic
simple sentences to the production of more complex paragraphs about almost any kind of
topics and genres. In her master thesis Alvarez (2013:33) investigated about applying
scaffolding strategies with pictures and learning logs to foster self-efficacy in descriptive
writing. She carried out a qualitative research with a group of students aged 16-17 years
old from the tenth grade in a public school in Chía, Cundinamarca, Colombia. Her finding
revealed that implementing scaffolding strategy with learning logs and pictures in the
process of instruction fostered self-efficacy in descriptive writing. For Alvarez, both
scaffolding strategies used in her research were decisive to determine gain in terms of
writing development. In 2014, Aschawir carried out a quantitative study on the
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development of English narrative writing through series pictures. Aschawir used a Control
group and an Experimental group which he implemented series pictures technique with.
Aschawir contrasted the results from the post-test and concluded that the Experimental
group outperformed the Control group in writing narrative texts as a result of the strategy
implemented. In the same line, Sa’diyah (2010:24) also investigated about improving
students’ ability in writing a descriptive text through the use of a picture series-aided
learning strategy in a public senior high school in East Java, Indonesia. Findings revealed
that both, the motivation and the writing performance of the students were positively
affected by the implementation of picture series. Finally, it has been found that students
can become more actively involved through the use of visual materials. It has been
registered that students seems to be more motivated and involved in the writing tasks when
using pictures because these resources provide a stimulating focus for students’ attention
(Raimes, 1983:64). In a 2012 paper, Uematsu reviewed important contributions of pictures
to language teaching, looking in particular at the motivational factors provided by pictures.
Uematsu summarizes that pictures help teachers to teach better and students to learn better.
He has also found that pictures have the attribute to engage students in their learning given
that they are appealing resources for students.
2.2. 9 The Use of Pictures in the ESL Classroom
Nirmala and Phil ( 2013:48)state that all ESL writing teachers can find a valuable
resource in pictures in the ESL classroom as follows:
1- Pictures provide a shared experience for students in the class.
2- As everybody likes to look at pictures, their use in the classroom provides
stimulating focus for students’ attention.
3- Many types of pictures can generate whole class discussion, leading to writing.
4- Group work with pictures provides a real communicative task to learners.
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5- Pictures broaden the imagination to visualize and be creative.
6- Pictures stimulate learners to make inferences, predictions and suppositions about
the world beyond the picture and the classroom.
7- Sequences of pictures help learners to organize the text, where cohesion and
coherence are easily learnt.
8- Pictures are useful to generate vocabulary and a number of ideas.
9- Pictures reduce the cognitive burden by providing a context, thereby giving many
opportunities for the use of linguistic ability.
10- Pictures serve as a major source of motivation in the classroom.
According to Ms.Alka Macwan ( cited in Sadiyha :2010:45 ) the following are the
simple ways of using pictures for English language teaching:
1- Pictures of people to describe their physical features and appearance.
2- Pictures of rooms for prepositions.
3- Pictures of different places to teach vocabulary.
4- Pictures of actions to practice verb tenses.
According to what the researcher of the current study has read such as (Ansely
2007; Nirmala 2008; Katia 2015) she agreed that teaching writing can be interesting with
the use of pictures. In her experiment, She used pictures in many ways. First , she used
pictures at the beginning of the lesson to encourage students to write their notes on the
pictures then to stimulate them to write topic sentences ,supporting
concluding sentence of a paragraph.
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sentences and

Conclusion
In this chapter, the researcher

talked about the theoretical framework which

consisted of two sections. Section one began with notes on writing, and it's definitions,
followed by the importance of writing, types of writing, then writing as a complex skill
and its characteristics were stated followed by a discussion on different approaches to
writing and different kinds of writing etc. In section two the researcher

displayed all

about pictures, definitions of pictures then the importance of pictures in foreign language
teaching , followed by types of pictures. the effectiveness of pictures in teaching writing
skills.
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Chapter Three
Previous Studies
Introduction
3.1 Studies Related to using pictures in teaching English.
3.1.1 Commentary on the First Domain.
3.2 Studies Related to Writing Skills.
3.2.1Commentary on the Second Domain.
3.3 General Commentary on the Previous Studies.
•

Conclusion.
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Chapter Three
Previous Studies
Introduction
This chapter deals with some previous studies that were conducted to investigate the
effectiveness of using pictures on developing writing sentence skills. These studies were
presents into two domains: The first one deals with the studies related to using pictures
which is the core of this study. The second domain presents studies related to developing
writing skills. Some of these studies are local, others are regional and the rest are
international. Some studies are followed by a brief comment in which the researcher
indicates their importance for the study at hand. Finally, general comments are included.
3.1 Studies Related to using pictures in teaching
Katia and et al (2015)
Katia's and et al study reports an action research on the use of pictures series
technique to develop EFL narrative writing among a group of ninth graders at Institution
Educative Simon Araujo. It involves experimental and control groups. During the
implementation of the strategy the experiment group was taught writing with picture series
technique and the Process-based approach to determine whether the program of
intervention achieved the intended results (cause and effect) concerning the research
question to resolve the problem of investigation while the control group was taught only
with Process-based approach. After sixteen weeks of instruction, a post-test (achievement
test) was administered to both groups to measure the effect of the intervention process. The
obtained results through descriptive statistics indicated there was a significant difference
between the group which was taught through pictures series technique and process-based
approach over the one which only received process-based instruction. The researchers
conclude that the intervention with picture series technique improved the overall growth of
66

writing skills, specific to the areas of transition or logical sequence and ideas exposure. The
current study goes in harmony with that of Katia and etal(2015) in that, both studies stress on
using pictures for developing writing. The current study agrees with Katia and etal (2015) in
using the quasi-experimental method. But current study differs from Katia and etal (2015) as
they applied their experiment on both sexes on female/ male, but in the current study the
researcher applied her experiment only on females. The researcher of the current study also
benefited from Katia and et al (2015) study through getting some insights that helped in
writing the theoretical framework and recommendation.

Hajar ( 2014 )
Hajar's study aims to find out whether students’ achievement through using still
Pictures is higher than through motion pictures in writing procedure text. The research was
conducted by experimental research used in two groups. The experimental group used still
pictures and the control group used motion pictures. The sample of Hajar's study was the
students of class XI2 and XI3 class which consisted of 30 students for each classes at
SMA Swasta Abdi Negara School . The collection of the data was taken from writing test.
Based on the calculation, it shows that the reliability of the test was 0,81categorized as
very high reliability. After analyzing the data, it was found that the value of t0 was 3.644
with the degree of freedom (df)=58 at the level of significance p(0,05)=2,004.It means
that to is higher than tt. It was found that teaching procedure text by using still pictures is
higher than using motion pictures. Still pictures have a significant effect on students’
achievement in writing .
The result of this study motivated the researcher of the current study to use the
pictures as a technique of learning-teaching. Moreover, Hajar's study assisted the researcher
of

the current study in designing the methodology of her research, and in writing the

theoretical framework of the study.
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Prastihana (2014).
Prastihana's study intended to investigate the effectiveness of Animation Pictures in
teaching descriptive paragraph in order to improve the subjects’ writing skill. The amount
of subjects’ in that class consisted of 17 males and 18 females. Based on the result of the
pre-test which was carried out in the pre-cycle, it considered the subjects ’ability in writing
descriptive paragraph was categorized as low. Then the subjects ’writing skill needed to be
improved through Animation Pictures in two-planned cycles. In addition, the result of the
post-test in each cycles obviously showed the improvement of the subjects’ ability in
writing descriptive paragraph from the low level to good. Moreover, this research also
showed that there was changing learning behavior of the positive responses to the model
applied in improving the subjects’ writing skill. Finally, the researcher concluded that
Animation Pictures could improve the students’ writing skill especially in writing
descriptive paragraph.
Similar tools were used here by the researcher in this current study. The researcher
used pre test and post test

to measure

students' achievements before and after the

experiment and this agrees with Prastihana's study. In addition, Prastihana's study study
agreed with the current study on the importance of using pictures, the previous study
showed that the students' ability in writing descriptive paragraph was low, so the study
was for developing students writing through using animation pictures. The results assured
that students needed helpful techniques for developing students' writing. After all, the
present study benefited from the results of Prastihana's study which supported the need
of the current study.
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Sanjaya, et .al (2014)
Sanjaya's, et .al study aims to find out whether teaching narrative writing using
animation film can improve students’ narrative writing ability. In this research, the
researcher used pre-test and post-test design. Based on the data, the researcher found that
there were significant improvements in students’ narrative writing a ability. It could be
seen from the mean score of students’ narrative writing in pre- test was 48.33 and in the
post test was 68.33. From the result it was found that there was an improvement and the
mean score was 20.0 The data shows that value of two tail significance was 0.000 and the
sign < α (0.000 <0.05). Therefore, it can be said that animation film can be used as one of
the media in teaching narrative writing in order to improve students’ narrative writing
ability. Based on the research, the researcher got the conclusion that can be drawn as
follows:
1- There is an improvement students’ narrative writing ability using animation film. It
can be seen based on the data that the researcher have got. There was improvement
from the mean score of the pretest and posttest. It could be seen that the mean of
score pretest was 43.33 and the mean score of posttest was 68.33. It meant that the
gain score from pretest and posttest was 25.0. Where the significance was
determined by P>0.05. t-test proved that the result was significant (P=0.00).
Therefore, the hypothesis was accepted.
2- Teaching using animation film can improve students’ narrative writing ability in all
aspects of writing ability. Therefore teaching narrative writing using animation film
could be said that is a suitable technique or media in improving students’ narrative
writing ability.
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Both studies differ in their direct purpose. Sanjaya et al. (2014) conducted their study
on narrative writing , whereas the current study focused on the effectiveness of using pictures
technique on developing sentence writing skills only. The results of, Sanjaya et al. study
inspired the researcher to choose pictures as an intervention tool to improve her students
writing skills.

Nirmala and phil (2013)
Nirmala's and phil study is an attempt as assessing the learners , ESL writing skill
at the class IX level and then to apply picture story writing as an innovative teaching
strategy to find out if there is expected improvement in their writing performance or
otherwise. The researcher has firsthand experience of the existing situation from a project
undertaken and completed as a part of her BED practical assignment. The findings of the
study showed the fact that in spite of good syllabus and learning materials, the students are
deplorably deficient in English in general and writing skills in particular. Therefore , this
study aims at improving the writing skill of learners in vernacular medium schools through
some strategic teaching procedure .The strategy was in the form of using pictures as a tool
to stimulate the creative and imaginative faculties of the learners thereby activating their
language use potential . In Nirmala's and phil study , a qualitative approach to data analysis
is employed . The questionnaire , the pre-test , informal interviews with the teachers and
learners , classroom observations , blackboard , picture , stories , reading cards , and the
prescribed English textbook were used as tools to collect the data. From the interaction
with the students and analysis of the students questionnaires , It was found that the learners
of class IX, section C of Government High school for Boys, Kuppam , have a positive
attitude to learning English as a second language.
Despite the difference between the two studies as to their main objectives, when
Nirmala and Pnil (2013) use pictures as an attempt as assessing the learners ,ESL writing
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skills ,the current study focuses on using pictures on enhancing writing skills. However,
both studies found out a statistically significant positive influence of pictures on writing
skills, respectively.
El-Fauori and Abu-Awad (2012)
El-Fauori and Abu-Awad's study aimed to demonstrate the impact of using image
in teaching Arabic language to speakers of other languages at The University of Jordan and
how students comprehend vocabularies and phrases attached to image as well as they keep
them in their minds by using it through the normal contexts. The study was conducted on a
group of (16) second level students of both sexes who speak other languages in the
International Institution in The University of Jordan. They were divided into two groups:
the control group consists of (8) students and the experimental group consists of (8)
students as well. Images have been used in teaching the experimental group the Arabic
language, but have not been used in teaching the control group. In this study, images
contained in the reading text have been used. In addition to a short film about the Nature of
Traditional Wedding in Jordan enhanced by images in order to clarify some of
vocabularies and new complicated phrases mentioned in the text. The results of this study
showed that the students who have studied the text (traditional wedding) attached to
images had an ability to comprehend the text: its content and learn the vocabularies,
phrases and clauses mentioned in it as well as understand them through the realistic context
better and faster than the students who have studied the text devoid of images.
The previous study shed light on using images(pictures) in teaching Arabic
language for students who aren't Arabic native speakers , the current study used pictures
to develop English writing skills to non- native English speakers. The researcher of the
current study thinks that the previous study encouraged her to start investigating to assure
the importance of using pictures in teaching, that supported the recent study.
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Jalilehvnd (2012)
Jalilehvnd's study examined the effects of text length and picture on reading Dual
Coding Theory’ is a powerful rationale behind using pictures and texts together. According
to this theory 'information is much easier to retain and retrieve when it is dual-coded
because of the availability of two mental representations instead of one." The sample
consisted of (79) first grade female students from three high schools in Iran. The
participants were of the same level of proficiency. The researcher utilized two texts in this
study. In fact, one of these two texts was a shortened version of the original text. Using a
between subject design, participants were divided into four groups. Each group read a
reading comprehension text under one of four conditions: 1) long text with picture, 2) long
text without picture, 3) short text with picture, and 4) short text without picture. The
reading comprehension texts were accompanied by 5 multiple-choice items and 10 truefalse items. Although the participants performed better on the original text, the results of
the analysis of variance (ANOVA) showed that length had no significant effect on reading
comprehension of Iranian high school students. However, subjects performed better on
texts with picture. Therefore, picture is a key variable in influencing EFL students’ reading
comprehension at high school levels. These findings have pedagogical implication in the
EFL and ESL fields. The researcher of the current took advantages from the previous study
in implementing using pictures in education, instruction and designing teaching situation.
Despite the difference between the two studies as to their main objectives, when
Jalilevnd (2012) examines the effect of text length and picture on reading competence, the
current study focuses on using pictures technique on developing sentence writing skills.
However, both studies found out a statistically significant positive influence of using pictures
on speaking competence and writing skills, respectively. The current study and that study

agree on the importance of pictures in spite of using them on developing different skills.
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Wijayanti (2012)
The objective of Wijayanti 's study is to find out whether there is a significant
difference in the writing ability among the grade eight students of SMPN 1 Kalasan who
are taught by using picture series and those who are taught without using picture series as
media. This study involved( 72) students who are divided into two groups: class VIIID (36
students) as the experimental group, and class VIIIB (36 )students as the control group.
The data were obtained by means of two essay writing tests. They were administered to the
two groups as the pre-test and the post-test. The pre-test was given to both groups before
the treatment and the post-test was at the end of the treatment. The data were analyzed by
means of descriptive and inferential statistics. The hypothesis was tested using the analysis
of covariance. The results show a significant difference in the writing ability between the
grade eight students who are taught by using picture series and those who are taught
without using picture series in reference to the students’ mean scores. The mean score of
experimental group is 20.33 and that of the control group is 15.17 with the employment of
Anova, the value to of is higher than tt . The result of the study shows that there is a
significant difference in the writing ability between students who are taught by using
picture series and those who are taught without using picture series.
The researcher got benefit from this study in analyzing the concept of the pictures
as teaching approach. In addition, the results of the previous study ensured the necessity
of the current study.
El Shanti (2011)
El Shanti's study aimed at identifying the extent of agreement between picture and word
cultures in Palestinian Science book for fourth graders as criterion for quality through
assessing types of picture. Its characteristic included in the content of Palestinian science
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book for fourth graders in its first and second parts, also stating the reading level of verbal
and non-verbal language (word-picture) and their relation to gender.
To achieve the purpose of the study, the researcher adopted the analytic descriptive
approach and quantitative content analysis. The population of the study consisted of all
students of fourth graders in the governmental schools in west Gaza governorate of about
(3252) students who study science subject in the school year (2009-2010). The researcher
also prepared a list of criteria for picture and word cultures included in the content of
Palestinian science book consist of (6)domains for word and (12) for picture. After
examining the validity of the instrument, the researcher analyzed the content of the two
parts of science book for fourth graders. Also another science teacher reanalyzed it another
time. Reliability coefficient between the first and second analysis for the word culture
reached to (0.95) while Reliability coefficient between the first and second analysis for the
picture culture reached to (0.97). The researcher prepared two tests to identify the reading
level of picture and word among basic fourth graders. The sample consisted of (240) pupils
of fourth graders from different schools in west Gaza governorate and it was divided into
(120) male pupils and (120) female pupils. The researcher used frequencies and
percentages, Correlation coefficient, (T) Test independent sample, T test one sample ,to
get statistical results .The results of the study indicated that the reading level of picture and
word is not less than (75%) as default rate which is educationally accepted, "t" here is also
no statistically significant differences at (a ≤ 0.05) between reading level picture and word
among fourth graders of both gender (male and female). Moreover there is Positive
correlation between the scores of word reading test and picture reading test.
Despite the difference in the scope of the two studies, the researcher of the current
study has gained some useful insights from El Shanti's, which helped her in going on
investigating the effectiveness of

using pictures in English classes and
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selecting the

appropriate research design . The current study benefited from El Shanti's study results

which assured the need of this current study.
Sadiyha (2010)
Sadiyha's study was designed to improve the students’ ability in writing a
descriptive text through the use of a picture series-aided learning strategy. A class of tenth
grade students of a public senior high school in East Java, Indonesia were used as the
subjects of the study. The required data were collected through the use of a questionnaire,
an observation checklist, and a scoring rubric. The data from the questionnaire indicated
that the majority of the students had a positive attitude toward the use of the picture-series
to learn descriptive text writing. Moreover, it was found from the observation data that the
students participated actively in the learning process. Finally, the study also proved that the
strategy improved the students’ writing with their average score increased from 56.86 (0100 scale) prior to the teaching-learning process to 77.87 at the end of the treatment. From
the above study, the researcher showed the positive effects on using pictures –series to
develop students' descriptive writing, that supported the current study and led the recent
researcher to agree with the previous study and adopted the idea of using pictures in
writing. The researcher of the current study has benefited from the recommendation of the
previous one that using pictures technique is suited and effective, but the current study
population is seventh grade while the other study population is tenth grade.

Hasanah (2009)
Hasanah's study was designed to improve the students' ability in writing a
procedure paragraph through picture series. Based on the results of the preliminary study at
Grade IX E students, it showed that the students' achievement in writing especially in
procedure texts was still unsatisfactory, their average score is only (50.3), and the students
had low motivation to participate in the writing tasks. Employing an action research
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design, the researcher was assisted by the English teacher in observing the teaching and
learning process. This study was conducted in two cycles. The subjects of this study were
students of Class IX E of MTsN Malang III. The instruments were students' writing test,
observation checklists, field notes and questionnaires. The criteria of success were
determined based on the students' improvement on their writing ability and their
involvement in the activities during the implementation of the picture series strategy. It
was achieved when (60%) of the students could get the score more than(70), and when
(60%) of the students were involved actively in the implementation of picture series
strategy. The findings showed that the criteria of success were successfully achieved in
Cycle2. Seventy one point seventy nine percent (71.79%) of the students could get the
score more than (70), and eighty two point three percent (82.3%) of the students were
actively involved in the teaching and learning process and eighty four point seven percent
(84.7%) of the students had positive responses on the implementation of picture series.
From the findings, it can be concluded that the picture series strategy has been verified that
it can improve the students' ability in writing a procedure paragraph. Based on the research
findings, two suggestions were provided. It is suggested that English teachers should apply
the picture series strategy in their teaching to improve students' writing ability. It is also
suggested that other researchers should conduct a study by implementing the picture series
strategy in other language skills.
The previous study showed that at the beginning the students' achievement in
writing especially in texts was unsatisfactory and they had low motivation to participate.
This was what happened with the researcher in the class of using pictures in writing.
Using pictures series in writing is important and has its impact on students' writing, so the
researcher in the current study benefited from this as one of the uses pictures in writing .
The current study benefited from this study in choosing the instrument of the study.
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Sarko (2008)
Sarko's study investigates the use of animation movies for developing students’
writing skills of narrative text", the researcher concentrated on and recognized the
difficulties in understanding a narrative text and to what extent teaching writing of a
narrative text could improve students’ writing skills. The research gave some useful
information about a narrative text and teaching writing by using a film called " Brother
Bear". It would be more interesting for the students to produce a narrative text by design ,
using two groups ( experimental and control ) .The techniques of collecting data were tests.
An interview was also conducted to know the difficulties in producing a narrative text
faced by students Results showed that students' scores in the writing draft "1" were. 64.3%,
and this meant that the test was not successful. On the other hand, in the writing of the
revision "2", the students reached 72.9%. It meant that the test was successful.
The researcher of the current study noticed that the procedures which Sarko's
study (2008)followed are useful in teaching writing skills .So the researcher benefited how
to apply her procedures in teaching writing sentence skills. This study enriched the current
study how to write discussion and interpretation of the findings clearly.
Chairena (2007)
Chairena's study aims to find out how well the pictures give contribution to the students in
writing descriptive text . An experimental design was used to gather the data , while a
quantitative approach was used to analyze them . The study was taken by the eighth year
students of SMP N 13 Semarang . It was conducted in two classes , experimental class and
control one . The treatment was given to the experimental class, whereas the control one
received the normal treatment . The result of the analysis showed that picture contribute
greatly to the students in writing a descriptive text . It can be shown by the differences of
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the mean score of the post-test obtained by experimental class and control class . The
mean score of post-test of the experimental class was( 81.3) and the control class got
(73.2). It can be inferred that pictures was very effective helping the students in writing
descriptive text.
The previous study helped the researcher of the current study in choosing the
methodology and the sample of the study. The current study got benefits from the results
of this study, in addition it helped the researcher how to discuss the questions of the
current study.
Commentary on the First Domain of the Previous Studies
Having reviewed the previous studies related to pictures

and using them in

teaching and learning, it was clear that researchers emphasized the importance of such
approach in education with their different aspects. As it has been seen in the previous
studies, they searched the effectiveness of the pictures on different terms. The researcher
mentioned these terms to explain and clarify the relationship between the current study and
the previous studies.
Regarding the aim, the current study is similar to the aims of Hasanah's (2009),
Nirmala's (2013), Hajar's (2014), Ariningsih's (2009), and Wijayanti's (2012) study in
examining the effectiveness of using pictures and strategies to incorporate students at
English classroom to enhance their writing development. In the current study the
researcher aimed to identify the effectiveness of using pictures on developing writing
sentence skills for the seventh grade. While El Fauori's and Abu wad study (2012) aimed
to demonstrate the impact of using image in teaching Arabic language to speakers of other
languages .Moreover ,ElShanti 's study (2012) aimed to identify the extent of agreement
between picture and word cultures in Palestinian science book for the fourth grade . In
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addition , Sadiyha's study (2010) and Prastihana's (2014) designed to improve the students'
ability in writing descriptive text using pictures series-aided learning strategies. While
Sako's study (2008) aimed to use animations movies for developing students' writing skills
of narrative text. The researcher concentrated and recognized the difficulties in
understanding a narrative text and to what extent teaching writing of a narrative text could
improve students’ writing skills.
On the other hand Jalilehnud's study (2012) examined the effects of text length and
picture on reading comprehension. Jalilehnud's study used pictures to develop reading
comprehension while the current study aimed at using pictures in developing writing
sentence skills. Both studies depended on pictures for developing different skills.
Concerning the methodology implemented, most of them used the quasi
experimental approach such as Katia's study (2014) and Nirmala and Phil study (2013).
Most studies used experimental approach such as Hajar (2014),Sanjaya's and others
(2014),El-Fauori and Abu Awad's (2012),Sarko's (2008)and Ariningsih's (2009).While
some adopted the descriptive approach such as ElShanti's study (2011) ,Sadiyha's study
(2010) and Sean and Jennifer's(2003). Some studies explored the effectiveness of using
pictures in teaching and learning as well as developing students' ability in writing such as
Sadiyha's. (2010), Hasanah's (2009), Sanjaya's ,and et al.(2014).
To sum up, the varied instrumentation used in the previous studies has shown clear
insights to conduct the present study efficiently. The most commonly used tools to conduct
these studies are pre-posttest, survey and questionnaires, but this study used pre-post
writing test to measure the effectiveness of using pictures on developing seventh graders'
writing sentence skills.

79

Foreign studies focused on this new method of learning and its positive effects in
developing writing skills. So, it will be great if Arab learners and teachers adopt and adapt
this new pictures method. It is noticeable that the current researcher paid a great deal to
teach paragraph writing by using pictures.
3.2 Studies Related to Developing Writing Skills
El Salahat (2014)
El Salahat's study aim at investigating the effectiveness of using interactive writing
strategy on developing writing skills among seventh graders and their attitudes towards
writing. It attempted to find out to what extent the using of interactive writing strategy
which is based on group and pair activities and other tasks on developing Palestinian
seventh graders‘ writing skills and their attitudes towards writing.
To fulfill the aims of the study, the researcher followed the experimental approach.
He used two tools to collect the needed data: a pre posttest and a questionnaire.
A sample consisted of (76) seventh grade female students was purposively chosen
from Ian Goliath (B) School in the East Directorate of Gaza in the scholastic year (20122013) and equally distributed into an experimental and a control group. The experimental
group was taught writing using interactive writing strategy, while the control group was
taught using the traditional methods of teaching writing throughout the intervention which
lasted for one month. An achievement pre-posttest and a questionnaire were administrated
and a statistical analysis was conducted to collect data. The study findings revealed that
there were statistically significant differences in achievement in writing between the mean
scores attained by the experimental group and those by the control one in favor of the
experimental group. Such difference was attributed to the interactive writing strategy used.
The previous study helped the researcher in designing the tools of the current study.
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Sabra (2014)
Sabra's study aims at examining the effectiveness of adopting CAF Strategy on
developing writing skills for the Eighth Graders in north Gaza governorate. In order to
achieve the aims of the study; the researcher adopted an quasi experimental research
design. The sample of the study consisted of (82) female students who were equally
divided into (41) students for the experimental group and (41) students for the control one.
They were randomly chosen from Banat-Jabalia Prep School, North Gaza Governorate.
The researcher designed activities related to writing skills assigned in English for Palestine
8 textbook (paragraph writing, capitalization, punctuation, letter writing and rearranging
scrambled sentences in paragraphs). These activities were treated according to Consider
All Factors Strategy (CAF). It is worth noting that (CAF) strategy involves the sub writing
strategies; brainstorming, planning and decision making. The experimental group received
training on utilizing (CAF) strategy to improve the intended writing skills, while the
ordinary method was used in teaching the control one in the first term of the school year
(2013-2014). To check for the effectiveness of the target strategy, the researcher
constructed two tools; pre-post achievement test and a focus group interview. The data
collected were statistically analyzed by using T-test paired sample to measure the
differences between the performance of the experimental group in the pre and the post
achievement test, on one hand, and the difference between the performance of the
experimental group and the control group in the pre and the post achievement test, on the
other hand. The study findings revealed that there were statistically significant differences
between the scores of the experimental group in the pre and post achievement test in favor
of the posttest and another difference was attained between the scores of the posttest of the
experimental group and scores of the posttest of the control group in favor of the
experimental group. The researcher attributes these considerable results to the
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effectiveness of the (CAF). Based on the findings, the researcher recommended that
English language teachers should adopt (CAF) in teaching English in general and in
teaching writing in particular.
Although the two studies tackled two different strategies of English in order to
develop students' writing skills, the current study uses pictures and the other used CAF
strategy, in other words, both studies targeted the same aim, which to improve students' writing
skills.

El Shirbini and El Ashri (2013)
El Shirbini and El Ashri's study aim at developing some writing skills for second
year secondary stage students and their attitudes towards writing through using the genre
based approach. Hence, the problem of the study was stated that the students at Al- Azhar
Secondary Schools are not good at writing. As a result their writing skills are weak.
Consequently, they develop a negative attitude towards writing. They need to be trained in
the skill of writing and there is a dire need to use a genre-based approach to writing
content. The study adopted the experimental design, using an experimental group and a
control group. The experimental group received genre-based instruction while the control
group received traditional writing instruction.. The instruction lasted for nine weeks for
each group. The instruction took place in the second term of the academic year
(2010/2011). The following instruments were designed by the researcher: A Writing
Performance Test, A Holistic Scoring Rubric, An Analytic Scoring Rubric and A Writing
Attitude Scale. Further, the study highlighted the advantages of using genre-based
approach in developing writing skills and attitudes towards writing.
The researcher of the current study utilized the information incorporated in El Shirbini

and El Ashri's study (2013) as a guide to reach the required results in that the performance of
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the experimental group outperformed that of the control group.

The researcher has also

benefited from this study in the way how to write the theoretical framework.
Harb (2013)
Harb's study aimed to investigate the effectiveness of using a blended learning program
on developing and retention Palestinian tenth graders English writing skills. the researcher
adopted the experimental approach with two groups' pre- post design (experimental and
control). The sample was divided into two groups: the experimental group consisting
of(20) students and the control one consisting of (20) other students. The researcher
designed the following study instruments and tools: content analysis, and achievement
test. The experiment lasted for ten weeks (1 lesson per week). The researcher used the
following statistical methods to reach the results: (Holesti Formula, Mean, Standard
Deviation, Alpha Cronbach, Pearson Coefficient, Kuder-Richardson (K_R20) Formula,
Spearman Brown Equation, effect Size Formula and T-Test). After the statistical analysis,
the findings of the study revealed that there were significant differences at (α = 0.05) in the
scores of the control and the experimental groups in favor of the experimental group and
which is attributed to the blended learning program. The findings also pointed out that
there were statistically there were statistically significant differences at (α = 0.05) in the
participants' achievement level of the control and the experimental groups (high and low
achievers) in favor of the experimental group. There were also significant differences at (α
= 0.05) in the participants' achievement level of the control and the experimental groups (in
the retention test) in favor of the experimental group. The researcher of the current study
utilized the information incorporated in Harb's study as a guide to reach the required results in
that the performance of the experimental group outperformed that of the control group. The

researcher has also benefited from this study in the way how to write the theoretical
framework.
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Javed et al (2013)
Javed's et al study addresses to evaluate and assess the students’ competency in
writing skills at secondary school level in the English Language focusing on five major
content areas: word completion, sentence making/syntax, comprehension, tenses grammar
and handwriting. The target population was the male and female students of grade 10 of
urban and rural Secondary schools from public and private sector.
Forty (40) Secondary schools of District Bahawalnagar, Pakistan were taken using
stratified sampling. A sample consisting of 440 students (11students from each school) was
randomly selected using a table of random numbers. An achievement test consisting of
different items was developed to assess the students’ competency and capability in subskills of writing such as word completion, sentence making/syntax, comprehension,
tenses/grammar and handwriting. Mean score and standard deviation were used to analyze
the students’ proficiency in each sub-skill.
The t-test was applied to make the comparison on the bases of gender, density and
public and private sector. The overall performance of all the students was better
incomprehension as compared to other sub-skills namely word completion, sentence
making/syntax, tenses/grammar and handwriting. The analysis, based on t-value, revealed
no significant difference between the performance of male and female students and the
students of public and private schools, whereas there was a significant difference between
the performance of urban and rural students.
The previous study was important to the researcher of the current study in writing
the theoretical framework and in designing the tools of the current study.
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Isa (2012)
Isa's study aimed at investigating the effect of using Wikis on improving
Palestinian ninth graders’ English writing skills and their attitudes towards writing. The
targeted skills were writing an email from notes, ordering events into a paragraph as well
as writing a report from notes. To achieve this aim, the researcher employed a
representative sample of 39 EFL students studying at Bureij Prep Girls School (A )which is
run by UNRWA in Gaza Strip. It was divided into two groups: experimental group
consisted of( 20) students and control one consisted of (19) students. The two groups were
equivalent in their previous learning, achievement in English language in general and
achievement in English writing in particular. Regarding the instrumentations, the
researcher used three tools: an observation card to explore students' performance in
utilizing Wikis and practicing writing skills and activities, a questionnaire to reveal
students' attitude towards using Wikis in teaching and learning writing skills and pre/ post
writing test. Being used as a pre-test, the writing test was meant to prove groups
equivalence. Besides, it was used as a post test to measure any possible differences
between the target groups. The collected data were analyzed and treated statistically
through the use of SPSS. The findings of the study revealed that there were significant
differences in participants' performance before and after implementing wiki project in
favor of the post-performance. The findings also pointed toward the presence of significant
differences between the attitudes of the experimental group before and after the experiment
of utilizing wikis to develop their writing skills in the favor of after experiment. Moreover,
the study findings revealed that there were significant differences between the mean scores
attained by the experimental group and those by the control group in favor of the
experimental group. This was due to the Wiki technology. Additionally, implementing the
effect size equation, the study revealed that Wiki project had a large effect size favoring
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the experimental group. The study recommended that teachers are asked to use the wiki
technology in teaching writing skills in order to develop and improve their students' ability
in writing skills. Also, it suggested that further researches should be conducted on the
effects of Wikis on different English skills and other school subjects. Both studies have
used the same experimental design, and the same research tool, achievement test, preposttest, also the statistical analysis tools (SPSS). Besides, both studies targeted the same
purpose to improve some paragraph writing skills – topic sentence, supporting sentences,
concluding sentence, and punctuation marks. While they used different techniques. The
current study has used pictures technique, while the previous one used Wikis , but both
studies contributed to improve students' paragraph writing skills. The previous study was
helpful in choosing proper tools.
Yousef (2012)
Yousef's study investigated the impact of a suggested program based on a process
writing approach on developing paragraph writing skills and students' attitudes towards
writing in general and writing as a process in particular. The target paragraph writing skills
were brainstorming, outlining, constructing a topic sentence and its controlling idea,
providing supporting sentences writing a conclusion and writing a unified and coherent
paragraph. Three tools were used to serve the purpose of the study. The first was an
attitude scale for students to determine their attitudes towards writing before and after the
intervention. The second tool was an achievement test to measure the participants'
paragraph writing skills before and after implementing the program to see the difference.
The third tool was the writing process based suggested program. The results were collected
and statistically analyzed, using (SPSS). The findings of the study revealed that there were
significant differences between the score achieved by the control group and the
experimental group after applying the suggested program and in the participants'' attitudes
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towards academic writing after the program positively changed in favor of the
experimental group. The researcher of the current study benefits from this study three
things in writing skills, first, constructing a topic sentence, second providing supporting
details, third, writing a conclusion which the researcher talked about at the current study.
Abu Armana (2011)
The purpose of Abu Armana's study was to examine the impact of a remedial
program on English writing skills of the seventh grade low achievers at UNRWA Schools
in Rafah . For answering the questions of the study, the researcher adopted the
experimental approach. The sample of the study consisted of (127 ) seventh grade low
achiever students distributed into four groups . Two experimental groups i.e. a male group
consisting of (31) students and a female group consisting of (37) students . The others are
two control groups i.e. a male group consisting of (25) students and a female group
consisting of (34) students. The researcher used the sample from Rafah Prep Boys "E"
school and Rafah Prep Girls "D" school. Both are UNRWA schools in Rafah Governorate
where two teachers administered the experiment and were helped and guided by the
researcher . The remedial program was used in teaching the experimental group, while the
ordinary teaching periods and the textbook were used with the control one in the second
term of the scholastic year (2009-2010). A writing test of three scopes with (30) items was
designed and validated to be used as a pre and post test. The data of the study were
analyzed, using Statistical Package for Social Science (SPSS), to confirm the test validity
and reliability. On the other hand, Mann Whitney, t. test paired and independent sample
were used to measure the statistical differences in mean between the experimental groups
due to the use of the remedial program. The study indicated that there are statistically
significant differences at the level(α = 0.05) on English writing skills of the seventh grade
low achievers in favor of the experimental groups. It means that the use of the program in
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the remedy of the weaknesses of the writing skills of the low achievers had a significant
impact on the students. Based on those findings, the study recommended the necessity of
implementing remedial programs for the low achievers to bring about better outcomes in
students' writing skills of the English language. It also was suggested that further
researches should be conducted related to other skills of writing . Both studies have used
the same experimental design, and the same research tool, achievement test, pre-posttest,
also the statistical analysis tools (SPSS). Besides, both studies targeted the same purpose to
improve some paragraph writing skills – topic sentence, supporting sentences, concluding
sentence, and punctuation marks. While they used different techniques. The current study
has used pictures, while the previous one used suggested program, but both studies
contributed to improve students' paragraph writing skills.
El-Shami (2011)
El-Shami's study aimed to investigate the effect of using interactive writing on
developing the mechanics of writing of eighth graders in Gaza private schools . The
researcher chose Ibad Ur Rahaman Private School where he works as an English teacher.
The sample of the study was purposively chosen. The Sample consisted of (37) male
students of eighth graders.
It was divided into two groups, an experimental and a control group, an experimental
group consisting of (18) students and a control one consisting of (19) students. The
researcher used two tools, pre-post achievement test and a portfolio. The researcher applied
the pre-test before starting the experiment, the results showed that the two groups were
equivalent in their previous learning and general achievement. After that, the interactive
writing was used to teach the experimental group, whereas the traditional method was used
with the control group. The two groups were tested again in mechanics of writing after the
application of the experiment. The results were statistically analyzed. The study findings
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revealed that there were statistically significant differences between the mean scores
attained by the experimental group and those by the control one in favor of the
experimental group. This due to the interactive writing method using. The researcher in the
current study has used the same tools to collect data, pre-post achievement test and
experimental design, but in different sample. The researcher in the current study has a
different purpose, which the researcher focused on paragraph writing skills ( topic
sentence, supporting details, concluding sentence) and punctuation marks. Whereas in the
previous study, the researcher focused on the mechanics of writing. Both studies aimed to
develop the students' writing skills competence, but both adopted different technique.
Sersen (2011)
The purpose of Sersen's study was to utilize an experimental-education technique
for improving the writing skills of Thai EFL (English as a Foreign Language) students.
This improvement of skills is sought by making the student-participants in this study
consciously aware of those specific aspects of L1 (Language 1, meaning the mother
tongue) to L2 (Language 2, meaning the second language under study) transfer that would
appear to affect their English writing products in a very direct and negative way. It was
thought that instilling a conscious awareness of certain aspects of L1 to L2 negative
transfer would help to mitigate the effects of that transfer. Twenty-four participants took
part in this study, which lasted one semester. Purposive selection was employed. The
research instrument consisted of ten tests/worksheets, administered to the participants three
times over a one-semester period.
Each test/worksheet contained ten sets of sentences. In each set, one sentence was
written in grammatically-correct English and the second in Thai-L1-influenced “English”.
Students were asked to select the correctly-written sentence. During the period between
each of the three tests, the instructor devoted at least 15 minutes of teaching time, per
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weekly course-period, to address the same type of L1 to L2 influence-issues as had
appeared in the test/worksheets. Quantitative analysis was largely employed to analyze the
test-results data in terms of frequency, linear regression, average, percentage and standard
deviation. Qualitative analysis was also used, though to a lesser extent. The results of this
research would suggest that making students consciously aware of negative (L1 to L2)
transfer has resulted in a mitigation of certain aspects of that transfer, hence, yielding a
degree of improvement in writing skills.
Maloho (2009)
Maloho's study was conducted on the basis of the result of preliminary study which
shows that the writing ability of the eighth grade students of MTs PKP Manado was still
unsatisfactory. The students had difficulty in writing in terms of generating ideas, making
the writing relevant to the topic, and choosing the words. To overcome such problem, an
alternative strategy was applied in the teaching of writing descriptive paragraphs which
called concept mapping. The problem of this study was how can concept mapping improve
the writing ability of the eighth grade students of MTs PKP Manado?. This study which
intended to develop concept mapping strategy to improve the writing ability of the eighth
grade students. Concept mapping was selected since it allows students to venture
cooperatively on writing activity and learn socially the writing materials in a fun but
competitive way.
Further, it has been proven, through many studies, to be able to improve the
students' ability in writing and their involvement in writing activity. The sample of this
study was twenty students (Class VIII-A) of MTs PKP Manado, North Sulawesi of
(2008/2009) academic year. This study was conducted in two cycles by following the
procedures of action research, i.e., planning the action, implementing the action, observing
the implementation, and reflecting the action. Each cycle of the study encompassed one
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meeting of concept mapping implementation and two meetings for the writing process. The
data of the study were gathered using the following instruments: portfolio, observation
checklist and field notes. The findings of the study indicated that concept mapping was
successful in improving students' writing ability. The improvement could be seen from the
increase of the students' mean scores and the students' involvement in writing activities.
The current study benefited from the above study in how to design theoretical framework.
The study procedures were also valuable for the current study.
Khamis (2005)
Khamis's study investigated the effect of a multiple-intelligences- based teaching
program on Jordanian tenth grade students' paragraph writing ability in English. The
researcher used a quasi-experimental design involving a post-test. The sample consisted of
(158) tenth grade students(90) males and (68) females and they were randomly assigned to
a control group and an experimental group. The researcher developed a four-question
achievement test intended to measure students' paragraph writing ability. The test was
validated and its inter scorer reliability was ensured. Test paper were scored and results
were analyzed. Results of two-way (ANOVA) indicated a statistically significant
difference in all students' paragraph writing ability in English in favor of the multipleintelligences-based teaching program and that there was no statistically significant
difference due to program/gender interaction; while results of two one-way (ANOVA)
analyses indicated a statistically significant difference in male and female students'
paragraph writing ability in English in favor of the multiple-intelligences-based teaching
program. This study enriches the current study in writing the theoretical framework.
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Al-Rabee (2004)
Al-Rabee's study was to compare the effectiveness of the traditional technique and the
cooperative technique in teaching writing to first and second secondary grade students at
Qassabat Al-Mafraq Directorate of Education. The population of the study consisted of all
female first and second secondary graders at Qassabat Al-Mafraq Directorate of Education.
The sample consisted of 116 students selected randomly from two secondary schools in the
directorate. These students were divided into four sections, two sections n=46 for the
experimental group and two sections n=70 for the control group. Both the experimental
and the control groups were given seven topics to write about based on the content material
of the first and second secondary grades. The experimental group was taught writing
according to the cooperative technique while the control group was taught writing
according to the traditional technique. Then the two groups were given the post-test. The
findings of the study showed that there was a significant difference between the means of
the experimental and control groups in favor of the experimental group. The researcher of
the current study benefits from this study in giving students topics to write about based on
the content material. Also, she benefits from above study in designing the achievement
test.
Sean and Jennifer(2004)
Sean and Jennifer's study was to examine the impact of program on improving writing
skills through choices of structured and unstructured writing process. The purpose of this
program is to increase their ability to produce quality writing as measured by the district's
fourth grade writing rubric. The targeted population consisted of an average fourth grade
class, located in a sub-rural community 60 miles north of Chicago, Illinois. The problem of
low writing ability was documented through assessments of students writing samples,
classroom observations, student interviews, and student questionnaires. The program
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implemented new strategies in the area of student choices in the usage of writing skills and
processes, during the period of January 2002 to February 2002. A review of solution
strategies suggested by knowledgeable others,
combined with an analysis of the problem setting resulted in the selection of one major
intervention. A revision of the essay writing process, as related to student skill
development, took place. The classroom environment was altered to include a writing area
that provide writing tool such as graphic organizer, peer edits and dictionaries for student
use. The students were presented with a structured and unstructured writing process and
given choices in the usage of the processes.
In conclusion the program proved to be successful in several aspects of the writing
process. The students have a positive attitude and have developed a new style of writing
that is less structured and intimidating. They continued to use outside resources in the same
manner and use of peer editing increased slightly. The scores obtained through the fourth
grade writing rubric have increased in both from the start of the program. These results
were small but positive for the targeted group.
The current study got benefits from the results of this study, in addition it helped the
researcher how to discuss the questions of the current study.

Calhoun and Haley (2003)
Calhoun and Haley's study aims at improving student writing through different
writing styles. They describe a program for improving writing skills through choices of
structured and unstructured writing process. Their main purpose is to increase learners'
ability to produce quality writing as measured by the district fourth grade writing rubric.
Consequently, the sample for the study contains sixteen of the fourth grade students.
Researchers' tools were a student interview; a questionnaire; an observation. Results
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showed that structured writing style is slightly more effective for the students than the
unstructured writing concerning improving their writing skills including editing.
From the above study, the researcher concludes that the main purpose of writing is
to increase learner’s ability to produce qualitative writing. Consequently, the researcher in
the current study wrote about the qualities of a good paragraph in chapter two.
Eissa (2003)
Eissa's study investigated the effectiveness of portfolio on developing the reading
and writing skills of EFL secondary stage students. The sample of the study was randomly
chosen ,it consisted fifty students of first year secondary stage student. The tools were a
portfolio, reading and writing test; a student's self-evaluative questionnaire; the marking
scheme; the scoring rubrics; a checklist for the portfolio; self, peer and rater assessment
and finally student's post questionnaire. The statistical technique used is t-test. Results
assured the effectiveness of using a portfolio-based program on developing reading and
writing sub skills. The previous study showed the effectiveness of portfolios on developing
writing skills. In the current study the researcher used pictures for developing writing
skills.
Ibrahim (2003)
Ibrahim's study investigated using program based on some skills on improving
secondary school first grade writing .The sample of the study consisted of (30) students.
The tools were two questionnaires, one for teachers and the other for students; a pilot study
and three tests: an achievement test, a study-skill test and a writing test. The dependent
variables of Ibrahim's study are applying grammatical rules and mechanics of writing,
writing an outline, using dictionary and reading comprehension. He concluded that writing
improves when it is integrated with other skills. Ibrahim used in his study two
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questionnaires and an achievement test. The researcher of current study used an
achievement test for mechanics of writing for grade seven.
El-Said (2002)
El-Said designed a program so as to develop the preparatory stage students'
mechanics of writing. Common errors and problems in punctuation and spelling that
usually appear in Egyptian EFL students' writing are surveyed. The random sample for the
study consists of sixty third preparatory grade students. Co- operative learning is employed
and reading is integrated with writing. An achievement test is administered and t-test is
used to compare the performance of the control group with that of the experimental one.
Final results refer to a great improvement in the experimental group use of mechanics of
writing represented in spelling and punctuation. El-Said used in his program an
achievement test to develop students’ mechanics of writing. The researcher assured again
using the achievement test in the current study.
Commentary on the Second Domain of the Previous Studies
By reviewing the previous studies in the second domain, the researcher has
concluded that most studies assured the importance of using strategies to develop writing
skills.
Therefore, the current study examines the effectiveness

of using pictures on

developing seventh graders' sentence writing skills. Accordingly, this study is similar to the
previous studies in the dependent variable, which is writing skills. On the other hand, it is
dissimilar with these previous studies in the independent variable. Some of the studies are

Arab such as Sabra's (2014), Harb's (2013), Yousef's (2012), Isa (2012), Abu- Armana's
(2011),El –Shami's (2011), Ibrahim's (2003) and Esa's (2003). The others are from foreign
countries like Javed's and others (2013), Sersen's(2011),Maloho's (2009). This reflects the
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importance of teaching writing sentence skills in English. Those studies investigated the
effectiveness of different programs of teaching writing skills in English. Like, Sabra's
(2014) used CAF strategy, Harb's (2013) used blended learning program, Yousef's (2012)
used a program based on a process writing approach, Isa's (2012) used Wikis, El-Shami's
(2011) used interactive writing approach, Sersen's (2011) used an experimental-education
technique for improving the writing skills and Colhon's and Haley (2003) used a program
for improving writing skills through choices of structured and unstructured writing process.
The researcher concluded that the current study agrees with all the previous studies in the
dependent variable, but the independent variable varies and is different with all studies. In this
study, the researcher used writing achievement test, pre-posttest. This study agrees with some
previous studies, which they used one tool such as: AbouShaaban's (2015), Harb's (2013). On
the other hand, some of these previous studies used two tools as: El-Salahat's (2014) used prepost achievement test and a questionnaire, El-Shami's (2011) used pre-post achievement test
and portfolio and Sabra's (2014) used pre-post achievement test and interview, whereas some
of these previous studies used three tools as Yousef's (2012) used attitude scale, pre-post
achievement test and suggested program.

3.3 General Commentary on the Previous Studies Commentary
From the above display of the previous studies, the researcher can conclude that
many researchers paid attention to achievement of young learner . The researchers used
different techniques in teaching English. As young learners are more in need of interactive
teaching methods than other learners. Teachers are advised to employ interactive learning
techniques like storytelling, role-play, drama, games, and multimedia input. It is obvious
that the previous studies are good benefit for this study as they provide the researcher with
help in different ways. They related to using different approaches and strategies to develop
writing skills and they suggest various methods to be adopted by the teacher in the field.
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From the above display of the previous studies, the researcher concluded that many
researchers paid attention to achievement of young learner . The researchers used different
techniques in teaching English. As young learners are more in need of interactive teaching
methods than other learners. Teachers are advised to employ interactive learning
techniques like storytelling, role-play, drama, games, pictures and multimedia input.
Moreover, the researcher noticed that the studies which focused on approaches of
teaching writing, lighted the importance of adopting different strategies and methods to
teach writing and most of the studies' results showed the superiority of non-traditional
methods over the traditional ones. The studies of this section resulted that writing skills
should be taught with connection to different types of pictures strategies .
Some studies suggested the need to have more practice in writing to avoid the
mistakes in students' writings. The current study agrees to the studies to some extent. In an
attempt to complete the previous studies, this study intends to add more information by
investigating the influences of using pictures on developing writing sentence skills .
Concerning the studies of section two which focused on using pictures to develop
writing skills the researcher found that the previous studies approved the effectiveness of
using different types and approaches of pictures on developing students writing sentence
skills. In addition, findings of the previous studies confirmed their positive impact on
students' attitudes towards pictures . Moreover, they showed the development of students
awareness of writing during process strategies of pictures.
The previous above mentioned studies showed various tools that can be used to
serve the purpose of the current study like interviews, pre post test ,questionnaire and
attitude scales. It's clear that all the previous studies achieved their ultimate goals
successfully and reported significant improvement and development concerning applying
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using pictures strategies in teaching writing skills. According to that, the researcher has
benefited greatly from reviewing the listed previous studies. The researcher gained such
benefit from observing the tools, procedures, programs, recommendations, samples, the
way of collecting data and the statistical procedures that were followed in the previous
studies.
Conclusion
This part discusses many previous studies concerning using pictures and their effect
on improving writing sentence skills. The researcher presents her comments on those
beneficial previous studies. The next chapter will be about research methodology, design
and procedures.
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Chapter Four
Research Design and Methodology
Introduction
This chapter covers the practical aspects and procedures followed throughout the
study. It provides a complete description of the methodology of the study: research design,
the population, the sample, the instrumentation, the pilot study, the description of the study
tools, validity and reliability. Moreover, it introduces the statistical methods used in this
study.
4.1 Research Methodology
The researcher used the quasi- experimental approach. Two groups were assigned as the
participants of the study; experimental group, and the control group. The picture
techniques

represented the independent variable. The experimental group developed

sentence writing skills through using pictures . The control group received no treatment,
they were taught in the ordinary way. The researcher adopted the quasi-experimental
design for her research. This type of research can be simply defined as not a true
experiment. Since the main component of a true experiment is randomly assigned groups,
this means a quasi-experiment approach does not have randomly assigned groups. (AlQuds open university,2010:171). The experiment lasted for ten weeks. Both groups were
taught by the same teacher, the researcher.
4.2 Research Population
The study population consisted of all seventh graders female students in
governmental school in Rafah Governorate for the scholastic year (2014 -215).They were
(550) female students.
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4.3 Sample of the Study
The sample of the study consisted of (68) 7th grade female students selected
randomly from the study population. The sample was equally divided into two groups: a
control and an experimental. The following table shows the distribution of the sample of
the study.
Table (1)
Distribution of the Study Sample
Group

Experimental

Control

Total

Female

34

34

68

4.4 Pilot Study
The pilot sample of the study consisted of (22) members of the 7th grade students
at Rafah governmental school (Deiar Yassen Basic School for Girls), selected randomly
from the population of the study.
4.5 Research Tools
The researcher designed a test used to determine the students’ achievement level in
writing English sentence (See appendix 2). It consisted of five questions aimed to measure
the following writing sentences skills (punctuation, topic sentence, supporting sentences
and a concluding sentence).The first question contains 6 items the second contains 3 items
the 3rd contains 3 items the fourth contains 3 items and the fifth contains 1 item as shown
in table (2).
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Table (2)
Skills of writing English test and numbers of items
N

Skills

Questions number

Number of Items

1.

Punctuation

1

6

2.

Topic sentence

2

3

3.

Supporting sentences

3

3

4.

Concluding sentence

4

3

5.

Writing the paragraph

5

1 paragraph

Total

16

4.6 The Referee Validity
The test was introduced to a group of specialists at universities in English language
curricula and teaching methods, supervisors and teachers.(See appendix 1) . The items of
the test were modified according to recommendations before administrating the pre test
.(See appendix 2)
4.7 Internal Validity
4.7.1 Internal Consistency
Internal consistency is the strength of correlation between the score of every items
of the test with its domain and the score of correlations between every domain and the total
score of test, (Alagha,2004:110). The researcher calculated Pearson correlation coefficients
between the scores of pilot sample on each item and total score of their domains and each
domain of writing English sentences achievement test and its total scores in order to
determine the internal consistency as shown in the following tables.

102

The internal consistency of first skill (punctuation)
Table (3)
Pearson correlation coefficient and the significance level for all items
of the 1st domain and its total degree.
Pearson correlation
coefficients

p- value

Sig. value

1.

0.632

0.00

0.01

2.

0.695

0.00

0.01

3.

0.626

0.00

0.01

4.

0.565

0.01

0.01

5.

0.605

0.00

0.01

6.

0.576

0.01

0.01

No

** r, critical value at degree of freedom 20 and sig level 0.01=0.537
* r, critical value at degree of freedom 20 and sig level 0.05=0.423

-

The internal consistency of second skill (topic sentence)
Table (4)

Pearson correlation coefficient and the significance level for all items
of the 2nd skill and its total degree.
No

Pearson correlation coefficients

p- value

Sig. value

1.

0.656

0.01

0.01

2.

0.638

0.00

0.01

3.

0.760

0.00

0.01

** r, critical value at degree of freedom 20 and sig level 0.01=0.537
* r, critical value at degree of freedom 20 and sig level 0.05=0.423
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-

The internal consistency of third skill(supporting sentences)
Table (5)

Pearson correlation coefficient and the significance level for all items
of the 3rdskilland its total degree.
No

Pearson correlation coefficients

p- value

Sig. value

1.

0.741

0.00

0.01

2.

0.615

0.00

0.01

3.

0.816

0.00

.01

** r, critical value at degree of freedom 20 and sig level 0.01=0.537
* r, critical value at degree of freedom 20 and sig level 0.05=0.423

-

The internal consistency of fourth skill (concluding sentences)
Table (6)

Pearson correlation coefficient and the significance level for all items
of the 4th skill and its total degree.
No

Pearson correlation coefficients

p- value

Sig. value

1.

0.795

0.00

0.01

2.

0.694

0.00

0.01

3.

0.604

0.00

0.01

** r, critical value at degree of freedom 20 and sig level 0.01=0.537
* r, critical value at degree of freedom 20 and sig level 0.05=0.423

Table (3,4,5,6) show that computed r values of all items are larger than r critical
value at degree of freedom 20 and sig level 0.01 which indicated that all skills are
consistence and valid to be applied on the sample of the study.
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-

Internal consistency of all skills
Table (7)

Pearson correlation coefficient and the significance level for all skills of study tool
and their total degree.
No.

Punctuation

Topic
sentences

supporting
sentences

Concluding
sentence

Writing
paragraph

Punctuation
Topic
sentences

0..842**

supporting
sentences

0.624**

0.612**

Concluding
sentence

0.850**

0.587**

0.611**

Writing
paragraph

0.588**

0.725**

0.654**

0.661**

Total degree

0.566**

0.579**

0.730**

0.645**

0.544**

** r, critical value at degree of freedom 20 and sig level 0.01=0.537
* r, critical value at degree of freedom 20 and sig level 0.05=0.423

Table (7) shows that the correlations coefficient value between the test domains and
the total score of test are statistically significant at degree of freedom (20) and sig level
0.01. This result shows that the test is consistent and valid for conducting this study.
4.8 Study Tools Reliability
-Cronbach's Alpha (coefficient) 0 (kr-20)
To determine reliability of writing English sentences skills test, the researcher used
-Cronbach's Alpha -20 (kr-20) technique as shown in table (8)
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Table (8)
Cronbach's Alpha (coefficient) of each skills and total degree
of (writing sentences skills test)
No
Total degree

No of items

rkr-20 (coefficient)

16

0.891

Table (8) showed that rkr-20 (coefficient)for the total degree of sentences writing
skills test was a high value (0.891) which indicates that sentence writing skills achievement
test is reliable to be applied on study sample Pre-test.
Equivalence of the study samples according to writing sentence skills achievement
level to ensure that the subject samples are equivalent in their previous writing sentences
skills achievement level. (The researcher applied the writing sentences skills test on
experimental and control groups before starting the experiment.). The results of the
subjects were recorded and statistically analyzed by using independent sample T-test.
Table (9) shows the mean and the standard deviation t. value p- value and significant level
of each group in sentences writing skills pre-test.
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Table (9)
Mean, standard deviation, t value, significant level for control and
experimental group on English writing skills pre-test
Skills

Std.

groups

N

Mean

Experimental

34

2.37

1.60

Control

34

2.15

1.31

Topic

Experimental

34

2.75

1.38

sentence

Control

34

2.28

1.65

Supporting

Experimental

34

1.88

1.56

sentences

Control

34

1.65

1.23

Concluding

Experimental

34

0.53

0.66

sentence

Control

34

0.54

0.81

Writing

Experimental

34

1.29

0.68

paragraph

Control

34

1.32

0.88

Experimenta

34

8.82

3.94

Control

34

7.94

3.28

Punctuation

Total

deviation

t-value

p-value

0.622

0.536

Sig level
Not
significa

1.267

Not

0.207

significa
0.692

Not

.4910

significa
0.082

Not

0.935

significa
0.155

Not

0.877

significa
1.004

Not

0.391

significa

** t, critical value at df 66 and sig level 0.01=2.65
* t, critical value at df 66 sig level 0.05=2.00

Table(9) shows that the computed (t) value on total score of sentences writing skills
pre-test was less than the critical (t) value at degree of freedom (66 )and significance level
0.05. This shows that there are no statistically significant differences between mean scores
of the control and the experimental groups in terms of the writing sentences skills pre- test.
Table (9) also shows that each computed (t) value of each skill is less than the critical (t)
value. This indicates that there are no statistically significant differences between the mean
scores of control and the experimental groups in terms of their marks in the pre-test.
Hence, both groups are equivalent in terms of their strengths in English writing skills.
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4.9 Statistical Methods
The researcher analyzed the data by SPSS (Statistical Package for Social Science
Program) using the following statistical methods:
•

Mean, and standard deviation .

•

Cronbach's Alpha technique to check the reliability of writing English skills test.

•

Pearson correlation formula to calculate the internal consistency of study tools it used
to check internal consistency of sentences writing skills test as shown in tables (3,4,5,6
and7).

•

T-test independent sample was used to measure the statistical differences in means
between the experimental and the control groups in the results of writing sentences
skills post- test and pre-test.

•

T-test paired sample was used to measure the differences in developing students'
proficiency in writing sentences skills between the mean scores of experimental group
in pre- test and post-test.

•

Eta square and Cohen's coefficient were used to determine the effect size of using
pictures on developing writing sentences skills for the experimental group.
Conclusion
This study sought answers to five major questions regarding punctuation , topic

sentence, supporting details, concluding sentence and a paragraph under the use of pictures
in 9-week sentence writing skills course. Hence, this chapter presented the results obtained
through implementing the pre-post

sentence writing skills test on the seventh grade

students at Deir Yassin School in Rafah.
Full discussion and interpretation of these results will be provided in the next chapter.
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Chapter Five
Results, discussion, pedagogical implication,
recommendations and suggestions
Introduction
5.1 The Study Results.
5.1.1 The Answer of the First Question.
5.1.2 The Answer of the Second Question.
5.1.3 The Answer of the Third Question.
5.1 .4 The Answer of the Fourth Question.
5.1 .5 The Answer of the Fifth Question.
5.1.6 The Answer of the Sixth Question.
5.2 Discussion and Interpretations of the Findings.
5.3 Findings.
5.4 Conclusions.
5. 5 Pedagogical Implications.
5. 6 Recommendations.
5.7 Suggestions for further studies.
•

Conclusion
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Chapter Five
Results, discussion, pedagogical implication, recommendations and suggestions
Introduction
This study aimed to identify the effectiveness of using pictures on developing
sentence writing skills for the seventh graders .This chapter showed the statistical findings,
discussions and the interpretations of the results .Moreover, the recommendations and
suggestions are shown.
5.1 The study results
This chapter tackles the finding and results of the study in regards to the research
hypothesis. The researcher used different statistical techniques using the statistical (Spss
:version 14) program to analyze the collected data tables were also used to clarify and
present these data. The researcher will present the results by answering the questions and
verifying the hypothesis of the study as follows:
5.1.1 The Answer of the First Question
The first question is stated as: What is the effectiveness of using pictures on
developing sentence writing skills?
Therefore, the First Hypothesis is stated as: There are statistically significant
differences at (α ≤ 0.05) between the mean scores of experimental group before and after
the experiment.
To answer this question and test this hypothesis, the researcher used paired sample
T- test to calculate the differences between the mean scores of experimental sample in each
skill and total score of sentence writing skills pre-test and post-test. The results are shown
in table (10):
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Table (10)
Mean, standard deviation, t value, p-value and significant level between
the experimental group scores on each skill and total score
of writing sentences pretest and post test
Skills

Groups

Mean

N

Std.
deviation

Pre-test

2.37

34

1.60

Punctuation
Post- test

4.25

34

1.40

Pre-test

2.75

34

1.38

Topic sentence

Supporting
sentences
Concluding
sentence
Writing
Paragraph

Post- test

3.68

34

1.36

Pre-test

1.88

34

1.56

Post- test

3.12

34

1.51

Pre-test

0.53

34

0.66

Post- test

2.66

34

2.06

Pre-test

1.29

34

0.68

Post- test

2.53

34

1.08

Pre-test

8.82

34

3.94

Total score
Post- test

16.24

34

** t, critical value at df 33 and sig level 0.01=2.750
* t, critical value at df 33 sig level 0.05=2.042
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5.08

t value

p-value

Sig level

5.426

0.00

Sig at
0.01

3.316

0.002

Sig at
0.01

3.394

0.002

Sig at
0.01

5.566

0.00

Sig at
0.01

5.428

0.00

Sig at
0.01

6.991

0.00

Sig at
0.01

20

16.24

15
8.82

pre-test

10

4.25
3.68
2.75 2.37
2.53 2.66 3.12
1.88
1.29 0.53

post-test

5
0

Figure (2) The differences between experimental group mean scores on each skill
and total score of writing sentences skills pre-test and post-test

Table (10) shows that the computed (T) value was larger than the critical (T) value
at degree of freedom 33 and significant level (0.01) for each skill and total score of writing
sentences skills. This results indicates that There are statistically significant differences at
(α ≤ 0.05) between the mean scores of experimental group before and after the
experimental in favor of posttest.
5.1.2 The Answer of the Second Question
The second question is stated as: Are there statistically significant differences at (α
≤ 0.05) between the mean score of students who learn punctuation(capital letter, full stop
and question mark) by pictures and other students who learn it by ordinary method due to
using pictures?
Therefore, the second hypothesis is stated as: There are statistically significant
differences at (α ≤ 0.05) between the mean score of students who learn punctuation(capital
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letter, full stop and question mark) by pictures and other students who learn it by ordinary
method due to using pictures.
To answer this question and test this hypothesis, the mean scores

of the

experimental group and control group results on the post- test were computed, the
researcher used independent sample T-test used to analyze the data statistically. The
results are shown in table (11):
Table (11)
Mean, standard deviation, t value, p-value significant level between the control and
the experimental group scores on punctuation skill post test

Skills

Groups

N

Mean

Std.
deviation

Experimental

34

4.25

1.40

Punctuation
Control

34

2.82

t value

p-value

Sig
level

3.61

0.001

Sig at
0.01

1.83

** t, critical value at df 66 and sig level 0.01=2.66
* t, critical value at df 66 sig level 0.05=2.00

Mean scores of experemental and control groups on
punctuation
4.25

5.00
4.00

2.82

3.00
2.00
1.00
Expermental group

Control group

Figure (3)The differences between mean scores of experimental and control groups
on punctuation skill post test
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The results of table (11) indicate that the T- computed value is (3.61) which is
larger than T- tabled in the test for punctuation mean score at the degree of freedom 66 and
significant level (0.01), which means There are statistically significant differences at (α ≤
0.05) between the mean score of students who learn punctuation by picture and others who
learn by ordinary method in favor of students who learn punctuation by using picture. This
result confirms that using picture improved punctuation skill level of experimental group.
To show the effectiveness of using picture method in developing punctuation skill for the
experimental group, the researcher used the "Effect Size" technique, Eta Square and
Cohen's coefficient by using the following equations:

where
η2=eta square

=

t
t + df

t= t value
df= degree of freedom

where

=

2t

√df

d=Cohen's coefficient
t= t value
df=degree of freedom
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The researcher depended on the following criterion to determine

and levels as

shown in table (12)
Table (12)
The critical value of effect size level
Effect size levels
Scale
Small

Medium

Large

η2

0.01

0.06

0.14

d

0.2

0.4

0.8

Table (13)
Eta Square and Cohen's coefficients of the Effect Size
of using pictures method on punctuation skill level
skills

T value

Df

η2

d

Effect size

Punctuation

3.616

66

0.165

0.89

Large

Table (13) shows that the effect size is large for level of punctuation skill . This
means that the participants' in punctuation skills has been changed largely as a result of
using picture method. The descending sequence of the effect size figures under "d" and
"η2" indicates that the change of punctuation level takes the effect size on d = (0.89), and
(0.166) on η2.
5.1.3 The Answer of the Third Question
The third question is stated as: " Are there statistically significant differences at (α
≤0.05) between the mean scores of students who learn topic sentence by using pictures in
developing writing sentence skills and other students who learn by ordinary method?"
Therefore, the third Hypothesis is stated as: There are statistically significant
differences at (α ≤0.05) between the mean scores of students who learn topic sentence by
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using pictures in developing writing sentence skills and other students who learn by
ordinary method.
To answer this question and test this hypothesis, the mean scores of the
experimental group and control group results on the post- test were computed. The
researcher used T-test independent sample statistics to analyze the data statistically. The
results are shown in table (14):
Table (14)
Mean, standard deviation, T-value, p-value and significant level between the control
and experimental mean scores on the post- test of topic sentence skills
Skills
Topic
sentence

groups

N

Mean

Std.
deviation

Experimental

34

3.68

1.36

Control

34

2.31

t value

p-value

Sig
level

3.996

0.00

Sig at
0.01

1.46

*t, critical value at df 66 and sig level 0.01=2.660
* t, critical value at df 66 sig level 0.05=2.00

Mean scores of experimental and cotrol
groups of topic sentence skill
3.68
4
3

2.31

2
1
0
Experimental group
Control group

Figure (4) The differences between means of experimental
and control group on topic sentence skills post- test
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Table (14) shows that the computed value of (t) for topic sentence skills is (4.423)
is larger than critical T-value at the degree of freedom (66) and the significant level (0.01) ,
which indicated that there are statistically significant differences at (α ≤0.05) between the
mean scores of student who learn topic sentence by using pictures in developing writing
sentence skills and others who learn by traditional method in favor student who learn
cohesion by using pictures. This result confirms the effectiveness of the using pictures in
developing the 7th grade students level in topic sentence skills.
To calculate the effect size of using pictures in developing the 7th grade students
level in cohesion skill, the researcher used Eta Square and Cohen's coefficient effect size
techniques as shown in table (15):
Table (15)
T-value, degree of freedom, η2 and d for total score of topic sentence skill.

Skills

T value

Df

η2

d

Effect size

Topic sentence

3.996

66

0.195

0.984

Large

Table (15) shows that "η2"= 0.195 and d= 0.984 which mean that the effect size is
large for cohesions kills. This means that the participants' topic sentence skills have
changed largely during using pictures method.
5.1 .4 The Answer of the Fourth Question
The fourth question is stated as: Are there statistically significant differences
at (α ≤0.05) between the mean scores of student who learn supporting sentences by using
pictures in developing writing sentence skills and other students who learn it by ordinary
method due to using pictures?
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Therefore, the fourth Hypothesis is stated as: There are statistically significant
differences

at (α

≤0.05) between the mean scores of student who learn supporting

sentences by using pictures in developing writing sentence skills and other students who
learn it by ordinary method due to using pictures.
To answer this question and test this hypothesis, the researcher used the researcher
used independent sample T-test to measure statistically mean slandered deviation t- value
p-value and significant level of control and experimental group in supporting sentences
skill post-test. The results are shown in table (16):

Table (16)
Mean, standard deviation, t value, p-value and significant level between
the mean scores of control and the experimental group
of supporting sentences skills post test
Skills
Supporting
sentences

Groups

N

Mean

Std.
deviation

Experimental

34

3.12

1.51

Control

34

1.03

** t, critical value at df 66 and sig level 0.01=2.66
* t, critical value at df 66 sig level 0.05=2.00

118

1.40

t-value

p-value

Sig
level

5.901

0.00

Sig at
0.01

Experimental and control groups mean scores of
supporting sentences post-test

3.12

4.00
3.00
2.00

1.03

1.00
Experimental group

Control group

Figure (5) The differences between mean scores of experimental and control
group on supporting sentences skills post-test
The results of table (16) indicate that the computed T- value of supporting
sentences skills mean scores at the degree of freedom 66 and significant level (0.01)=
(5.852) which is larger than T- critical value in the post-test, which means that There are
statistically significant differences at (α ≤0.05) between the mean scores of student who
learn supporting sentences by using pictures in developing writing sentence skills and
others who learn by traditional method in favor of student who learn supporting sentences
by using pictures. This result confirms that using pictures improved supporting sentences
skill level of experimental group. To show the effectiveness of using of using pictures in
developing supporting sentences skills for the experimental group, the researcher used the
"Effect Size" technique, Eta Square and Cohen's coefficient as shown in table (17):
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Table (17)
T-value, degree of freedom, η2 and d for total score of supporting sentences skills
Skills

T value

Df

η2

d

Effect size

Supporting sentences

5.901

66

0.345

1.453

Large

Table (17) shows that theη2value=(0.345) and d= (1.453) which means that the
effect size of Think, Pair, share strategy is large for supporting sentences skills. This means
that the participants' supporting sentence skills have improved largely during teaching by
using pictures method.
5.1.5 The Answer of the Fifth Question
The fifth question is stated as: Are there are statistically significant differences at
(α ≤0.05) between the mean scores of students who learn concluding sentence by using
pictures in developing sentence skills and other students who learn it by ordinary method
due to using pictures?
Therefore, the fifth hypothesis is stated as: There are statistically significant
differences at (α ≤0.05) between the mean scores of students who learn concluding
sentence by using pictures in developing sentence skills and other students who learn it by
ordinary method due to using pictures.
To answer this question and test this hypothesis, the researcher used independent
sample T-test to measure mean, standard deviation, t- value, p-value, and significant level
of control and experimental group in concluding sentence skill post- test . The result are
shown in table (18):

120

Table (18)
Mean, standard deviation, t value, significant level between the control and the
experimental group on concluding sentence skill post test
Skill
s
Concluding
sentence

Groups

N

Mean

Std.
deviation

Experimental

34

2.66

2.06

34

Control

0.78

t value

p-value

Sig
level

4.978

0.00

Sig at
0.01

0.79

** t, critical value at df 66 and sig level 0.01=2.66
* t, critical value at df 66 sig level 0.05=2.00

Experimental and cotrol groups mean scores on
concluding sentence skill post-test

2.66
3.00
2.00
0.78
1.00
Expermental group
Control group

Figure (6) The differences between experimental
and control groups mean score on concluding sentence skills post- test
The results of table (18) indicate that the T- computed value of concluding sentence
skills mean score at the degree of freedom 66 and significant level (0.1) = (4.978) is larger
than T- critical value in the post-test, this result means that There are statistically
significant differences

at (α

≤0.05) between the mean scores of student who learn

concluding sentence by using pictures in developing writing sentence skills and others who
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learn by traditional method in favor of student who learn concluding sentence by using
pictures. This result confirms that using picture improved concluding sentence skills level
of experimental group. To show the effectiveness of using pictures in developing
concluding sentence skills for the experimental group, the researcher used the "Effect Size"
technique, Eta Square and Cohen's coefficient as shown in table (19)
Table (19)
T-value, degree of freedom, η2 and d for total score of unity skills

Skills

T value

Df

η2

D

Effect size

Unity

4.978

66

0.273

1.225

Large

Table (19) shows that the η2value=(0.273) and d= 1.225) which means that the
effect size of using pictures is large for concluding sentence skill. This means that the
participants' concluding sentence skill have improved largely during teaching by using
pictures.
5.1.6 The Answer of the Sixth Question
The six question is stated as: Are there statistically significant differences at (α ≤
0.05) in the level of writing the paragraph between the experimental group and the control
group in the post-test?
Therefore, the fourth Hypothesis is stated as: There are statistically significant
differences at (α ≤ 0.05) in the level of writing the paragraph between the experimental
group and the control group in the post-test.
To test this hypothesis, the researcher used Independent sample T-test to measure
mean, standard deviation, t- value, p-value, and significant level of control and
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experimental group in writing the paragraph skill post- test . The results are shown in
table (20):
Table (20)
Mean, standard deviation, t value, significant level between the control and the
experimental group on writing paragraph post test
Skills
Writing
paragraph

Groups

N

Mean

Std.
deviation

Experimental

34

2.53

1.08

34

Control

1.32

t value

p-value

Sig
level

5.053

0.00

Sig at
0.01

0.88

** t, critical value at df 66 and sig level 0.01=2.66
* t, critical value at df 66 sig level 0.05=2.00

Experimental and control group writing
pragraph post test
2.53

3
2.5

1.32

2
1.5
1
0.5
0

Control group

Experimental group

Figure (6)The differences between experimental and control groups mean score on
writing the paragraph skills post- test

The results of table (20) indicate that the T- computed value of concluding sentence
skills mean score at the degree of freedom 66 and significant level (0.1) = (5.053) is larger
than T- critical value in the post-test, this result means indicated that there are statistically
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significant differences at (α ≤0.05) between the mean scores of students who learn writing
paragraph by using pictures in developing writing sentence skills and others who learn by
ordinary method in favor of students who learn writing paragraph by using pictures. This
result confirms that using picture improved writing paragraph skills level of experimental
group. To show the effectiveness of using pictures in developing writing paragraph skills
for the experimental group, the researcher used the "Effect Size" technique, Eta Square and
Cohen's coefficient as shown in table (21)
Table (21)
T-value, degree of freedom, η2 and d for total score of writing the paragraph skill
Skills

T value

Df

η2

D

Effect size

writing paragraph

5.053

66

0.229

1.244

Large

Table (21) shows that the η2value=(0.229) and d= 1.244) which means that the
effect size of using pictures is large for writing paragraph skill. This means that the
participants' writing paragraph skill improved largely during teaching by using pictures.
5.2 Discussion and Interpretations of the Findings
The study aimed at examining the effectiveness of using pictures on developing of
Palestinian tenth graders' English writing sentence skills. To achieve this aim, the
researcher adopted the qusi experimental approach where there were two similar groups:
the experimental and the control groups. The population of the study was all the seventh
graders in Rafah Directorate of Education. The sample of the study, namely (68) students
were selected randomly from Deir Yassin

Basic School. Each group has thirty four

students. Both were proved to be similar in terms of age, general achievement in English
and English writing sentence skills achievement. . The researcher used pre-post test as tool
for the study to collect data. The researcher of the current study explained the idea of using
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pictures by the teacher of English language at the school ,she welcomed and she attended
the experimental group class . At the end of the experiment ,the researcher of English
language thanked the researcher because she noticed the students' improvement in writing
after using pictures. Some English teachers praised this method ,they said it is useful and
enjoyable.
Interpretation of the First Finding:
There are statistical significance differences in the seventh graders'

sentence

writing skills due to using pictures. To examine this hypothesis, the researcher used Paired
Sample T- test to calculate the differences between the mean scores of experimental
sample in each skill and total score of sentence writing skills pre-test and post-test.
The results shown in table (10) shows that the computed (T) value was larger than
the critical (T) value at degree of freedom 33 and significant level (0.01) for each skill and
total score of writing sentences skills. This result indicates that there are statistically
significant differences at (α ≤ 0.05) between the mean scores of experimental group before
and after the experiment in favor of post test. (See table 10). The researcher started the
implication on experimental group in September 2015 at Deir yassen School in Rafah.
The researcher employed a variety of techniques during the lesson either in the pre
teaching ,presentation, practice, formative and summative evaluation were used too which
are based on pictures, such as cards, matching pictures ,compare and contrast ,thought
bubble, picture dictation, and story pictures .(See teacher's guide) .At the beginning, the
students found it difficult to use pictures in writing , some students couldn't write correct
simple sentences but when the researcher

helped and encouraged them to use five

questions strategy by using pictures and working in groups they liked writing by this
method, therefore they got better marks. Using pictures method changes the class from
teacher- centered into student- centered class. While control group learned by using
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ordinary method. At last, a post test was applied on the two groups and the results were
statistically analyzed using (SPSS: version 14). Finally, results showed positive effect of
using the method and clear development in writing sentence skills reflected on students'
achievement in the post test. see table (10 ). This means that the significant differences
indicate that the results of the posttest are better than the pretest. Thus, the first hypothesis
of the study is accepted.
These findings

agreed with the findings of previous studies such as Yousef

(2012), Katia(2015), Sanjia,Raja and Sukirlan (2014),Prasihana(2014), Nirmala and Phil
(2013) and Abu Armana(2011).
Interpretation of the Second Finding:
There are statistical significance differences in the seventh graders' writing topic
sentence due to the pictures in favor of the experimental group. To examine this
hypothesis, Independent sample T-test was used to calculate mean, standard deviation pvalue T-value and the significant level in punctuation post-test between the experimental
group and control group.( See table 11).Using pictures exhibited advantages over the
ordinary method on developing writing of the punctuation . Analysis of the data indicated
that differences are due to the method since the researcher previously controlled all
variables such as age, previous learning and achievement. .Effect size of using pictures
method in developing punctuation skill was medium ( 0.06). (See table12) .More over the
descending sequence of the effect size figures under "d" and "η2" indicate that the change
of punctuation level takes the effect size on d = (0.89), and (0.166) on η2 .(See table13).
This means that the significant differences indicate that the results of the posttest are better
than the pretest. Thus, the first hypothesis of the study is accepted. The current study is in
agreement

with

the

study of

Sabra's(1014),Yousef's(2012),Isa's(2012)

in

using

punctuations in all sentence writing activities to develop writing skills. In the current
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study the researcher provided a variety of writing skills activities to the students in the
experimental group to develop their writing.
Interpretation of the Third Finding:
The researcher investigated the third hypothesis which examines whether there are
statistically significant differences at (α ≤0.05) between the mean scores of students who
learn topic sentence by using pictures in developing sentence writing skills and other
students who learn by ordinary method. To examine this hypotheses T-test independent
Sample statistics were used to analyze the data statistically. The results showed that the
computed value of (t) for topic sentence skills is (4.423) is larger than critical T-value at
the degree of freedom (66) and the significant level (0.01) . See table (14).This result
confirmed the effectiveness of the using pictures in developing the 7th grade students level
in cohesion skills. According to "η2" values, it was observed that the effect size of using
pictures method in learning

was larger for topic sentence skill. This means that

participants' topic sentence skill have improved largely during teaching by using
pictures.(See table 15). Improving topic sentence could be due to many factories ,such as
the methods that the researcher used in the class, the researcher told students to work
together to exchange ideas, she showed the students a model and then they work to do as,
researcher's role is a guide and she checked students' mistakes. The researcher used
pictures for teaching sentence writing skills to the experimental group. The ordinary
method and pictures differ in the steps of teaching. ordinary method concerns in the
product of learning, but using pictures as method concerns in both process and product. In
the ordinary method, the teacher is instructor, but the pictures method changes the class
from teacher- centered into student- centered class.
The current study agreed with Sabra's (2014), Harb's( 2013),Yousef's( 2012)
,Sersen's (2011), and Maloho's (2009) in using writing variety of activities which are based
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on developing writing skills. The researcher agreed with what Hedge(2005) mentioned in
this context, Hedge pointed that students need time in the classroom for writing .The
teacher task is to select or design activities which support them through the process of
production apiece of writing.
At last results showed positive effect of using such activities which reflected on
students' achievements in the post test (see table 15) and the development was clear and
obvious in students' homework and working sheets. see appendix (3).
Interpretation of the Fourth finding.
The Fourth Hypothesis is stated as: There are statistically significant differences at
(α ≤0.05)between the mean scores of students who learn supporting sentences by using
pictures in developing sentence writing skills and other students who learn by ordinary
method.
To test this hypothesis, the researcher used independent sample T-test to measure
statistically mean standard deviation t-value ,p-value and significant level of control and
experimental group skill in post-test. See (table 16).To show the effectiveness of using of
using pictures in developing supporting sentences skills for the experimental group, the
researcher used the "Effect Size" technique, Eta Square and Cohen's coefficient as shown
in table (17).

η2value=(0.601) and d= (2.45) which means that pictures as learning method is
large for concluding sentence skills. This means that the participants' concluding sentence
skills have improved largely during teaching by using pictures method. See table (17).
The researcher noticed differences between the two groups attributing this to adapting
using pictures as a method in developing writing sentence skills, on one hand, the
researcher implemented the method which affected positively students' reflection ,(See
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table(18). On the other hand the researcher believed that class environment had great
effect on developing students' writing sentence skills, because of that the researcher
provided the experimental class wall pictures ,cards, post cards , in addition she also used
pictured songs to help students write about listening activities as integrated skills . Teacher
used brain storming to encourage students to write simple sentences ,compound sentences
, and a paragraph as replying or writing post cards, emails and letters. The researcher
noticed that not all students interacted and valued using such activities and techniques,
sometimes they felt that it is hard task and extra duty. Gradually, they began to interest and
enjoyed it. Every lesson students work in groups, the researcher helped students to draw
pictures, to write sentences expressing the pictures. There are studies which agreed with
the current study , Javed

and others (2013),

El-Shami's( 2011), Ibrahim's (2003) ,

Chairena's (2007) and El Said's (2002) . which revealed that there were statistically
significant differences at (a ≤ 0.05) in the mean of experimental group students‘
achievement in writing skills in pre-test and post-test.
Interpretation of the fifth Finding:
The fifth hypothesis is stated as: There are statistically significant differences at (α
≤0.05)between the mean scores of students who learn concluding sentence

by using

pictures in developing writing sentence skills and other students who learn by ordinary
method. The results of table (18) indicate that the T- computed value of unity skills mean
score at the degree of freedom 66 and significant level (0.1) = (4.978) which is larger than
T- critical value in the post-test. This result confirms that using pictures improved unity
skills level of experimental group. To show the effectiveness of using pictures in
developing unity skills for the experimental group, the researcher used the "Effect Size"
technique, Eta Square and Cohen's coefficient as shown in table (19). This was attributed
to the using pictures in learning that had many characteristics that matched the high
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achievers' need such as: developing students' communication skills, making decision,
applying what learnt in new situations, increasing their interaction with the educational
materials presented, increasing co-operation among students, developing problem solving,
brain storming and thinking skills .The teacher goes around the groups at class for
checking students' answers and feedback is important. The researcher referred to that in
teacher's guide.(See appendix3). The current study agreed with Hajar(2014) and Nirmala
and phil's (2013) in using pictures to develop some writing skills.
Interpretation of the sixth Finding:
The sixth

hypothesis is stated as: There are statistically significant differences at

(α ≤ 0.05) in the level of writing the paragraph between the experimental group and the
control group in the post-test.
To test this hypothesis, the researcher used Independent sample T-test to measure
mean, standard deviation,t-value, p-value, and significant level of control and experimental
group in writing the paragraph skill posttest .
The results of table (20) indicate that the T- computed value of concluding sentence
skills mean score at the degree of freedom 66 and significant level (0.1) = (5.053) which is
larger than T- critical value in the post-test, this result means indicated that there are
statistically significant differences at (α ≤0.05) between the mean scores of student who
learn writing paragraph by using pictures in developing writing sentence skills and others
who learn by traditional method in favor of student who learn writing paragraph by using
pictures.
The effect size of using pictures is large for writing paragraph skill. This means
that the participants' writing paragraph skill improved largely during teaching by using
pictures, (See table 21).
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This result confirms that using picture improved writing paragraph skills level of
experimental group. The development of writing a paragraph could be due to the method.
In the classroom, the researcher told her students to work together in a group of six
students. They have a topic sentence in front of them and each student asked to re arrange
sentences to get good paragraph . The students work, exchange their ideas and write the
whole details. Sometimes they write on posters. Then one student of each group do the
presentation in the front of the class. The researcher's role here is to go around the groups
check their writings and giving feedback after the presentation.
The results assured that using pictures in learning had many characteristics that
matched the high achievers' need such as: developing students' communication skills,
making decision, increasing their interaction with the educational materials presented,
increasing co-operation among students, developing problem solving, brain storming and
thinking skills .The teacher goes around the groups at class for checking students' answers
and feedback is important (See teacher's guide). The current study agreed with Hajar's
(2014) and Nirmala and phil's (2013) in using pictures to develop some writing skills.
5.3 Findings
In the light of the statistical results, the researcher concluded the following findings:
1- There were statistically significant differences in the seventh graders' achievement
level of English sentence writing skills due to using pictures in learning.
2- There are statistically significant differences at (α ≤ 0.05) between the mean score
of students who learn punctuations by picture and other students who learn by
ordinary method in favor of experimental group .
3- There are statistically significant differences at (α ≤0.05) between the mean scores
of student who learn topic sentence by using pictures in developing sentence
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writing skills and other students who learn by ordinary method in favor of
experimental group (students who learn it by using pictures).
4- There are statistically significant differences at (α ≤0.05) between the mean scores
of students who learn supporting sentences by using pictures in developing
sentence writing skills and other students who learn by ordinary method in favor of
experimental group (student who learn them by using pictures).
5- There are statistically significant differences at (α ≤0.05) between the mean scores
of student who learn conclusion sentence by using pictures in developing sentence
writing skills and other students who learn by

ordinary method in favor of

experimental group (students who learn conclusion sentence by using pictures).
5.4 Conclusions
Based on the findings, derived from the results of this empirical study, the following
conclusions were reached:
1- Pictures had superiority over the traditional method in teaching English writing
skill.
2- Pictures provided students with a better learning and

enhanced environment

through variety of methods ,strategies and other resources self-learning strategies
and reflected on their achievement in English language.
3- Using picture is more effective for teaching writing to the seventh grade students of
prep School.
4- The writing skill of the students having high motivation is better than those having
low motivation in learning English.
5- There is an interaction between teaching techniques and learning motivation. The
picture technique is effective for the students having high motivation .
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Based on those findings, it can be concluded that using a series of picture is an
effective technique used to improve writing skill of the students of Junior High School,
especially for the seventh grade students .
5. 5 Pedagogical Implications
The following pedagogical implications are offered for the teachers regarding
Pictures method:
1- Teachers should be aware of their students' needs and abilities and choose the
suitable methods for them.
2- Teachers have to identify the students' initial behavior as well as competencies to
start teaching.
3- Varied techniques of instruction in writing lessons encourage students to write.
4- Teachers should not be mistakes hunter. In fact, mistakes are source of learning.
5- Teachers should avoid teacher-centered class and move towards student-centered
classes.
6- Classroom motivating environment could be created through utilizing all the
available resources inside and outside the walls.
7- Students like to write and talk about things related to their real life and experiences.
So teachers should always create reasons for learning.
8- Training teachers on strategies, methods, and types implementation of

using

pictures in learning pre-requisite for establishing right strategy inside schools.
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5. 6 Recommendations
Based on the results, the researcher recommends the following:
• To Curriculum Designers and Decision Makers

Curriculum designers and decision makers are recommended to do the following:
1- Enriching the Palestinian English Language curriculum with different activities
which practicing English inside and outside the classroom.
2- Supporting schools with all effective aids such as visual and audio instruments,
wall pictures of lessons and computers to facilitate teachers' implementation of the
new strategies in the classes.
3- Conducting training courses that help teachers enhance their competencies of
implementing blended learning in their classes.
4- Design modal lesson plans for teaching writing according to many methods and
approaches including pictures methods so that teachers can follow them or at least
imitate them.
• Supervisors

1- Preparing and publishing instructional materials that increase teachers' awareness
of pictures method and its strategies as a new method that suits modern trends in
teaching and learning.
2- Conducting workshops that aim at familiarizing teachers with different techniques
and strategies of using pictures .
3- Encouraging teachers to make good use of the modern techniques and the Internet
access to help create better learning environment which enhance learning all the
subjects.
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4- Provide teachers with training courses to enhance implementing strategies for
teaching writing in their classes.
5- Encourage teachers to exchange visits and hold periodical meeting to discuss new
methods of teaching such as writing contexts strategy.
6- Providing schools with more sophisticated visual aids to help students in learning.
• English language teachers

1- Shifting from the traditional teaching methods to interactive approach based on the
students' real involvement in teaching- learning process.
2- Enriching the curriculum with relevant activities that enhance students' use of
English inside and outside school.
3- Taking into consideration students' individual differences and learning styles in
selecting the activities.
5.7 Suggestions for further studies
The researcher suggests the following for further studies:
1- A study to examine the effectiveness of using pictures on developing students'
critical thinking and problem solving should be carried out.
2- A study should be conducted to investigate the impact of using pictures on
developing students' speaking in English language.
3- A further study to investigate the effectiveness of using portfolio on the treatment of
students' learning difficulties in English language.
4-It may be worthwhile to have another study with different attributive variables such
as students' interest.
4- The current study was conducted on 7th grade. Thus, similar study is needed in different
grades.
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Conclusion
This chapter presents findings drawn from the results and interpretation for each
finding in the current study. It presents discussion that based on these findings which
the researcher reached and finally it shows pedagogical implications, and the researcher
provided several recommendations for curriculum designers and decision makers,
English language supervisors and for English language teachers, and suggestions for
further studies.
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Appendix (2)
The paragraph writing skills test
Al- Azhar University-Gaza
Deanship of Postgraduate Studies& Scientific Research
Faculty of Education
Department of Curricula &Teaching Methods

Dear, educators,
The researcher is conducting a study entitled "The Effectiveness of Using Pictures
on Developing the Sentence Writing Skills for the Seventh Graders in Governmental
Schools in Rafah", to obtain a Master's Degree in Curriculum & English

Teaching Methods.
One of the requirements of this study is to conduct pre/post writing skills test.
Please, you are kindly requested to look carefully at the test items and write
your comments. Your notes and comments will be highly appreciated and
confidential.

Name: ---------------------------- Job: --------------------------------The following criterion item will help.
1- The test items reflect the objectives to test the effectiveness of using
pictures on developing the writing Sentence Skills for the Seventh graders .
2- The skills included punctuation, topic sentence ,supporting sentences and
concluding sentence.
3 The layout is acceptable.
4- The rubrics are clear
Any further comments are highly appreciated.
………………………………………………………………………………………………
………………………………………………………………………………………………

The researcher
Faten Mohamad Qishta
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Writing Sentence Test for the Seventh Grade Based on
English for Palestine7
Dear student:
This test is designed for a specific research purpose. The result of it will not
affect your school scores. Thank you for your respond.
Instructions:
Please, pay attention to the following:
1. Read the questions carefully.
2. Be sure that he test consists of (5) main questions including (30) items.
3. Read each question carefully before answering.
4. Answer all the questions.
5. Pay attention to the test time.
The researcher appreciates your cooperation and wishes you good luck.
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Appendix (2.A)
The Achievement Sentence Writing Skills Test Before Modification

for the Seventh Grade based on
English for Palestine 7
The test includes ( 5 ) questions at (30) Marks.
Name:……………………… Class:……… Marks:……./30 Time: 1hour
Question one :(6 marks)
Write correct sentences using { Comma (,) Question mark (?) Full stop (.)
apostrophes (') exclamation mark (!) capital letter (ABC..)

1)i visited jerusalem last friday_ .....................................
2)w here is my enlish book_............................................

3)church of nativity is in betlehem .........................

4) what a beautiful gift _ ........................................

.

.

5) im from palestine ................................

6)huda has a brother and sister_..........................................
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.

Question twoA:Choose the right topic sentence (6 marks)

............................ . He tells jokes about elephants . He does
magic tricks that don't work .He makes funny faces when he tells
stories . He always makes me laugh .

A - I like my uncle.
B- Uncle Joe is a funny man.
C- Uncle Joe makes funny faces.
B: Write the topic sentence that tells you the main idea of the
paragraph:
Mum works at a library. She trains our swim team . She reads to us every night
.She even exercises after we go to bed .She is really busy as she's working a lot
for us .
.................................................................................................
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C:Write a topic sentence about each picture

(buy- mobile )
............................................

(drawing- nice)
................................ .......

3- Question three:------------------------------(6 marks)
A-Read the paragraph and choose the supporting sentence
Waleed is the honest often waked in his father's fields to look at
nature . He loved to see the flowers in different seasons.

.
A-He likes birds and insects - B-Spring is his favourite season
C- He climbed the trees.
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-

B-Read the topic and give supports sentences:
(2marks)
My father is a friendly person. For example ,
………………………………………………………………………
…………………………………………………………

A: Re arrange the topic:(6 marks )Question Four

- However , it can run very fast for a long time .
- The ostrich is one of few birds that can't fly.
-It lives in parts of Africa where it doesn't rain very often.

................................................................................................
................................................................................................
..............................................................................
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B - Re arrange the sentences to write a complete coherent
paragraph.
- Our days are getting shorter and colder .
-we know that winter is coming.
-The squirrels are busy gathering nuts.
- We must prepare for winter.
- The birds are flying a way .
-The leaves have changed and have fallen to the ground.
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Appendix (2)B
The Achievement Sentence Writing Skills Test After Modification

for the Seventh Grade based on
English for Palestine 7
The test includes ( 5 ) questions at (30) Marks
Name:……………………… Class:……… Marks:……./30 Time: 1hour
Question one : (Writing skill – Punctuation)(6 marks)
Write correct sentences using { Comma (,) Question mark (?) Full stop (.)
apostrophes for contraction (') exclamation mark (!) capital letter
(ABC..)

1)I visited jerusalem _ ...........................................
2)where is my book_............................................

3)church of nativity is in betlehem .........................

4) what a beautiful gift _ ........................................

.

.

5) im from palestine ................................

6)huda has a brother and sister_.........................................
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.

Question two: Answer the following questions . (6marks)
A:Choose the right topic sentence for the following paragraph.( 2 marks)

A - I like my uncle.
B- Uncle Joe is a funny man.
C- Uncle Joe makes funny faces.
............................ . He tells jokes about elephants . He does magic
tricks that don't work .He makes funny faces when he tells stories .
He always makes me laugh .
B: Write a topic sentence that tells you the main idea of the
paragraph: (2 marks )
...................................................
Mum works at a library. She trains our swim team . She reads to us every night
.She even exercises after we go to bed .She is really busy as she's working a lot
for us .
..
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C: Write a topic sentence for a paragraph about each

picture: ( 2 marks )

(buy- mobile )
............................................

( favourite-drawing)
................................ .......

3- Question three: (6 marks)
A-Read the paragraph and choose a suitable supporting
sentence ( 2 marks )
Waleed loves nature. He often walks in his father's fields to look
at nature . He loved to see the flowers in different seasons.

.
A-He likes birds and insects.
B-Spring is his favourite season .
C- He climbed the trees.
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B-Write three supporting sentences for the following topic
sentence : (2 marks)
My father is a friendly person. For example ,
………………………………………………………………………
…………………………………………………………

C: Read the following paragraph and underline the supporting
sentences (2 marks ):
Soon our days are getting shorter and colder because of winter's
months .The birds are flying a way. The leaves have changed and
have fallen and the squirrels are busy gathering nuts. We know that
winter is coming.

.............................................................................................................
.............................................................................................................
..........................................................................................................
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Question Four :
( 6 marks )
A: Read the paragraph and choose the best concluding
sentence: (2 marks )
Fast food is getting healthier . Recently, in restaurants such as McDonald's you can find
veggie burgers and salads on the menus for people who have to avoid certain food for
health reasons. They list all the ingredients for people to see. Things have really changed
for the better on the fast food scene.

A- Now ,you can choose your favourite food healthily.
B- Now, when you think of fast food ,it doesn't have to mean bad
food.
C-Now, restaurants food could be better .
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B:-Read the following paragraph and write a suitable
concluding sentence :
Winter is Fun
Winter is an interesting season. some girls and boys skate in the park every
day after school. Many of the children go sliding every Saturday. They have
both toboggans and sleds.

......................................................................................................
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C: Read the following paragraph and write suitable concluding
sentence: (2 marks)
Summer Holiday
Summer holiday is interesting because I do many things in summer. I go to the sea with my
family, we swim in the sea, we also sail on a boat , my sister enjoy playing with ball on
the beach, I sometimes play football with my friends in the sport club.

…………………………………………………………………….
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Question five(6 marks)
Write a good paragraph using the following pictures.

......................................................................................................
.......................................................................................................
.......................................................................................................
......................................................................................................
.......................................................................................................
.......................................................................................................
.......................................................................................................
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Appendix (3)

Teacher's Guide
Al- Azhar University-Gaza
Deanship of Postgraduate Studies& Scientific Research
Faculty of Education
Department of Curricula &Teaching Methods

Dear, educators,
The researcher is conducting a study entitled "The Effectiveness of Using Pictures on
Developing the Writing Sentence Skills for the Seventh Graders in Governmental
Schools in Rafah", to obtain a Master's Degree in Curriculum & English Teaching
Methods.
One of the requirements of this study is to prepare a teacher's guide and a plan for each
lesson so as to guide the researcher while carrying out the experiment.
Please, you are kindly requested to look carefully at the teacher's guide and the lesson plan
and write your comments. Your notes and comments will be highly appreciated and
confidential.

The researcher
Faten Mohamad Qishta
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English for Palestine 7
Teacher's Guide for Teaching Writing Sentence Skills Lessons According
to Using Pictures
Dear teacher,

As you Know, English for Palestine 7 deals with the main four language skills (listening,
speaking, reading and writing). Writing is a productive skill which depends totally on other
skills. In addition, English for Palestine 7aims to :
1- introduce high frequency English words.
2- introduce simple and increasingly more complex key grammatical structure.
3- to provide opportunities for students in meaningful and authentic activities in English
4- to practice and extend student's abilities in the key skills of listening, speaking, reaching
and writing.
Moreover, English for Palestine7 has been designed to meet learners needs and to
motivate learners of different abilities.
In other words, English for Palestine 7 takes a step – by step approach where student hear
the words, then moves on to saying them after that, they organize and use them in context
before writing them. So, the design of each unit shows that writing skill comes at the end
of each unit.
In grade (7) there are opportunities to write sentences and short guided paragraphs. The
student also learn to write an email and a short informal letters. At the end of each unit, the
student will be asked to produce a piece of work for display purposes.
In the current study, the researcher attempts the strategy which based on using pictures to
develop writing sentence skills. The students will be able to deduce what the picture refers
or resembles and that leads them to change the ideas coming to their minds into sentences.
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The researcher defines pictures as "A visual design representing a person or scene or a
situation , produced on a surface , as in a photograph ,painting, or drawing that gives
clear idea of an event. They can be authentic or cartoon .
And she defines writing sentence skills as "The ability to write clear and well-structured
topic sentences, supporting sentences and concluding sentences considering
punctuations to form a meaningful context and a good paragraph".

The Teacher's Guide Components
1) General aims of writing skills
The aims of writing skills for the seventh graders according to Ministry of Education
The curriculum center booklet, chapter three 1999
1.

Use capital letters and punctuation (period, comma, question mark, quotation mark,
colon, apostrophe, and exclamation mark) correctly.

2.

Arrange scrambled sentences into a coherent paragraph.

3.

Complete a phrase or sentence by supplying the missing words.

4.

Write dictated material correctly using correct punctuation.

5.

Write answers to questions about reading material.

6.

Combine sentences using connectives.

7.

Produce a short text in imitation of model.

8.

Write about personal feelings, experiences 2.nd opinions.

9.

Make notes about a text.

10.

Write post cards, personal letters, and notes.

11.

Fill in an application form giving essential personal information.

12.

Transcode information in diagrammatic display into written text.

13.

Revise, edit and rewrite own work.

2) Specific Objectives :
The researcher has chosen the aim based on pupils book 7Bas the following:
1-Using punctuation marks to write correct sentences (Capital letter, apostrophe,
question mark, comma, exclamation marks, full stop, comma for contraction).
2-Arranging scrambled sentences into a coherent paragraph.
3-Completinge a phrase or sentence by supplying the missing words
4- Writing a personal letter.
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The researcher has chosen the writing skills for this study that are included in the second
term of the scholastic year 2015 – 2016.The units chosen for this purpose are (1-2-3- 4-)
pupil's book 7A.Writing skills are located at the end of each unit under exercise
title"(Writing skills)"
3)Teaching Writing Sentence Skills by Using Pictures
In this study the researcher prepared pictures which help students express and reflect their
understanding. The researcher shows pictures that stimulate students and that makes
learning enjoyable where students write what they feel towards the pictures shown and
infer the ideas represented by those pictures.
4)Lesson Plan Components
Each lesson consists of the following items:
1) Learning objectives of the lesson.
2) New language and structures.
3) Teaching Aids.
4) Warming up activities.
5) Procedures includes the steps of the lesson.
6) Evaluation.
7) Closure.
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Unit one

Period 7

Date

Learning Objectives

New Language

Teaching Aids

Students are expected to
-Identify capital letters.
-Use capital letters appropriately.
-Use punctuation marks (full stop –
comma- question mark) appropriately.

-Capital letters.
-Punctuation (full stop –
question mark- comma).

Pictures –– board –
worksheets

Steps
Warming up

Teaching Learning Activities
A game (word game )
Procedures
T Puts the students in groups of 6 people.
-The first person in the group starts by saying the following
sentence.
"Yesterday I went to the market, and I bought
some fish."
-The next person in the group repeats the first sentence and adds
another thing that they bought. E.g "Yesterday I went to the
market, and I bought some fish and some bananas."
-Each person in turn repeats the sentence and adds another item.
The students try to remember all the things in the correct order
-T distributes students into groups ; six students in each group .
-T explains what a sentence is and asks students to work in groups
to do the task (1)
A sentence is a group of words that tells or
asks something . It gives a complete thought
.Every sentence begins with a capital letter
.Every sentence ends with punctuation mark.
Write yes if the group of words is a sentence. Write no if the
group of words isn't a sentence .
.1-A long time ago ...........
2- The class went to the park..................
3-Near the tree....................
4- Ten children played.....................
5- Mark hit the ball..........................
6-Ben and Tom ........................
7-Jan bought a new red shirt yesterday....................
T goes around to check students' work guide them
-T listens to students answers and gives them relevant feedback.
T. hangs a picture for punctuation marks.
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Evaluation
Ss' answers

T. tells Ss about each mark ,then the fastest group write the mark
and they should match the word with it's picture.
Example
T. says I'm at the end of the sentence
Ss writes the word.
Ss answer until they finish the punctuation marks.
-T. asks students to put their words on their right picture.

!

؟

,

AB

.

T shows students poster about writing rules of good writing
-(Entry1).
T-writes an activity on the board and asks students work in groups
to write them correctly
1-my name is basma i am a teacher
2- where is rash shes in egypt
3-ahmad arrived at school last monday
4-yes she is my teacher
5-we had coffee cheese and grapes

-T. goes round and reminds students to write correctly.
-T. asks them why they use each one.
-Teacher helps and monitors them while they are working .
T. asks students to do an activity about the lesson on their
worksheets.(2)
-Students are asked to practise using punctuation (Full stops,
commas, and capital letters) on their worksheets.
-T. gives (3) minutes for giving answers.
-T. checks and corrects Ss' answers on their worksheets.
-T. asks group to work together and each student gradually takes
responsibility for each other's' learning.
-T. gives (5) minutes for Ss work.
-Ss negotiate & exchange their understandings of the second
question.
-T. goes round checking and observing common mistakes.
-T. evaluates the activity by making each group's leader say the
sentence that the whole group is agreed on.
- T. explains to students especially students' group that have failed
in their answer, by focus the weaknesses points that they faced and
how to solve it.
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-T. puts pictures on the board and asks groups to write sentences
and questions.(3)
_ Teacher asks each group to choose leader to discuss the work .
_ Teacher asks other groups to comment and have judgement
- T. goes round checking and observing common mistakes.
-T. evaluates the activity by making each group's leader say the
sentence that the whole group is agreed on.

Examples

S1 / Ben doesn't like his food.
S2/Eiffel Tower is in paris.
S3/ what is this?
S4/Do you like animals?
Home work

Teacher's

Write Correct sentences and questions:
1-the teacher speaks English at class
2- i like playing basketball
3-where is nablus
4- oh no
5- do you like school
-T. writes her own reflection on the techniques, resources, Ss'
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reflections

responces & attitudes.
1.The powerpoint presentations is presented clearly and effectively.
2.The resources [ electricity, projector, laptop] are available.
3.Ss responces effectively to the teacher presentation, to the new
learnt items.
4.The reaction on interaction environment is done perfectly either as
student-student, teacher-student, student him/herself.
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Work sheet(1)
Asentence
is agroup of words that tells or asks something . It gives a
complete thought .Every sentence begins with a capital
letter .Every sentence ends with punctuation mark.

Write yes if the group of words is a sentence. Write no if the group of words isn't a
sentence .
.1-A long time ago ...........
2- The class went to the park..................
3-Near the tree....................
4- Ten children played.....................
5- Mark hit the ball..........................
6-Ben and Tom ........................
7-A dog crashed the ball ...........
8-Everyone had fun............
9-We ate lunch...............
10-Too hot for us ............
11-The boys and the girls played in the garden...............
12-Some people............
14- Cars go fast .........
15- I like figs and apples..........
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Entry (1)
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Entry (2)
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Worksheet (2)

Write correct sentences using punctuation marks:
1-my name is basma i am a teacher
2- where is rash shes in egypt
3-ahmad arrived at school last monday
4-yes she is my teacher
5-we had coffee cheese and grapes
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Worksheet (3)
Write sentences about following pictures

.............................................

...................................................

...................................................

...................................................
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Unit /Two

7 th Grade

period 7
Objectives

Student are expected to

New Language
Topic Sentence .

*Define topic sentence .

Warming up

Black board .
Pictures .

*Write a good topic sentence .
Steps

Teaching Aids

Work sheets .
Teaching learning Activities

Game ( draw the words to make picture )
Procedures:
1.A student comes to the front of the class and starts to draw a
picture.
2.The students try to guess what the picture is before the person
has finished drawing it.
3.The student who guesses correctly comes to the front to draw
another picture.
_ T. divides students into groups; six students in each group.
-T. Hangs a picture on the board .

Topic sentence
Procedures

-T.asks studentsopener questionsabout the picture to get their
ideas about the picture to make brainstorming by asking such

questions.
_ Example :
-What can you see in the picture?

- Is she happy? How did you know?

What is the girl talking about ?
-Ss elicit, brainstorm ideas, what do they see.
-T. draws a spider map to organize brainstorm their ideas.
-T. focuses on essential and central ideas.
-T. reminds them to use punctuation marks

-Teacher asks students to read what the girl wrote . (4)
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Hi
My name's Amanda, I'm happy to tell you about my family.
I have a happy family. My parents do everything to make us
glad , we like each other ,my sister helps me , my grandparents
tell us nice stories ,they are lovely ,we like to help each other.
We really live together happily. We are a happy family.
Love
Amanda

- T. underlines the first sentence in the paragraph
-T. discusses it with the students and tells them it is an example
of atopic sentence .
-T. asks Ss to write a topic sentence, and ask them what is the
meaning of topic sentence?
-T. gives students paragraphs and asks them to underline the
topic sentence .(5)

-T. gives each group of students a paper to read definition of the
topic sentence . (6)
Topic sentence is the main idea of the paragraph . It tells the
reader what the paragraph is about .

-T. explains the definition of the topic sentence
-T. asks each group to write atopic sentence about their pictures.
-T. goes round to check students work and guide them.
T. evaluates the activity by choosing a student randomly from each
group, and asks her to read out her topic sentence, that they agreed
on.
- T. listens to students answer and give them relevant feedback.
- Teacher gives the groups worksheets.( 7)
.Cut and paste the correct topic sentence to each paragraph .
1-................................................
There are so many choices there are ice cream,cake and cookies
. I think salty biscuits are my favourite . I wish I could just eat
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only desserts and never spinach.
2- ---------------------------------------------I like to feel the wind go through my hair. Everything passes by you
really fast. Then you get out of breath. That's when I start to walk.
3 …………………………………………
I like to do three things on rainy days. The first thing I like to do
on rainy days is bake cookies. Next, I like to write letters to my
grandmother . After I have finished baking and writing, I like to
read. So, when I do these three things, I like rainy days .
4-……………………………………………….
Everyone should wear a life jacket when they are on a boat. Life
jackets have
been proven to save lives. No one can predict when an accident
might happen. There may not be enough time in an emergency to put
on a life jacket. But if you are already wearing it, it may save your life.
a-I prefer rainy days.
b-I love dessert!
c- I like to run.
d- You should wear a life jacket when you are on the boat.
1-b
2- c 3-a 4-d
- T. gives Ss a worksheet and asks them to write a topic sentence for
each of the following pictures (8)

2 Choose the best topic sentence
Homework
assignment

-

Teacher's
reflection

…………………………………………… . I enjoy
summer sports like water skiing and basketball. The
weather is usually sunny and hot, so I can go to the
beach almost every day. Gardening is my hobby and I
spend many summer days working in my garden.
Unfortunately, the days pass too quickly in summer.
a)I like to garden in summer.
b)Summer is my favorite season.
c)Summer is too short.

T writes his /her own reflection on resources, teaching aids,
techniques, Ss' responses and attitudes.
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Working sheet (4 )

Hi
MY name's Amanda .I'm happy to tell you about my family.
have a happy family. My parents do everything to make us glad , we like each other ,my
sister helps me , my grandparents tell us nice stories ,they are lovely ,we like to help each
other. We really live together happily. We are a happy family.
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Workingsheet (5)
Read each paragraph .Write the sentence that tells you the topic
sentence.
1 . Uncle Joe is a funny man . He tells jokes about elephants . He does magic tricks that
don't work . He makes funny faces when he tells stories . He always makes me laugh .
………………………………………………………………………………………..
2 . Dad told us a funny story about his dog . When Dad was a little boy, he had a dog
named tiger .one day dad forgot his lunch . Dad said tiger would bring it to school . A
friend though it would be a real tiger .
………………………………………………………………………………………
3 . Firefighters are brave people . They go into burning buildings . They put out fires .
They teach families how to be safe in their homes .
……………………………………………………………………………………………
4 . Making pasta is easy .First , you have to boil water . Add a little salt and oil .let the
water boil . put the pasta in the water until it gets soft . drain the noodles through a special
bowl with holes in the bottom . put your pasta on a plate and enjoy .
……………………………………………………………………………………………..
5 . Having a dog is fun , but it is also a lot of work . you have to remember to feed and
walk the dog . you have to train it . Sometimes you have to play with it, even if you are
tired .you have to wash and brush it . you have to clean up after it . It's a good thing that
dogs are cute ! .
..................................................................................................................
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Working Sheet (6)
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Working Sheet ( 7)
.Cut and paste the correct topic sentence to each paragraph .
1-................................................

There are so many choices there are ice cream,cake and cookies . I think salty biscuits
are my favourite . I wish I could just eat only desserts and never spinach.
2- ---------------------------------------------I like to feel the wind go through my hair. Everything passes by you really fast. Then you get
out of breath. That's when I start to walk.
3 …………………………………………
I like to do three things on rainy days. The first thing I like to do on rainy days is bake
cookies. Next, I like to write letters to my grandmother . After I have finished baking and
writing, I like to read. So, when I do these three things, I like rainy days .
4-……………………………………………….
Everyone should wear a life jacket when they are on a boat. Life jackets have
been proven to save lives. No one can predict when an accident might happen. There may not
be enough time in an emergency to put on a life jacket. But if you are already wearing it, it may
save your life.
a-I prefer rainy days.
b-I love dessert!
c- I like to run.
d- You should wear a life jacket when you are on the boat.

Entry (3)

Choose the best topic sentence
…………………………………………… . I enjoy summer sports like water skiing and
basketball. The weather is usually sunny and hot, so I can go to the beach almost every day.
Gardening is my hobby and I spend many summer days working in my garden. Unfortunately,
the days pass too quickly in summer.
a)I like to garden in summer.
b)Summer is my favorite season.
c)Summer is too short.
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Worksheet ( 8)

Write a topic sentence to the following pictures :
-

1-.....................................................................................................

2.......................................................................................

.
3 -......................................................................................
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Unit /Two

7th Grade

Period 7

Objectives

New Language
Supporting Details

Students are expected to
*Define supporting
sentences
*write suitable supporting
sentences.

Steps
Warming up

Supporting
details

Teaching Aids
Blackboard
Pictures
Work
L.C.D

Teaching Learning Activity
Game "Cards game"
-T. distributes four cards to every student in one group.
- Every card contains a question or an answer.
- T. starts to show pictures about the cards .The student who
has the answer rises his/her hand and read it, if it is right, he
/she wins the point and encourages from the rest of students,
but if it is wrong, the card is taken from him/her, and loses
the point.

-T. divides students into groups of six students .
-T. hides part of a picture and ask students to guess the other
part.
-T. encourages students to think about it and get them hints
-T. displays the other part of the picture.
-T. asks students about the picture to elicit ,organize and
brainstorm their ides.
-T. displays a paragraph by using PowerPoint presentation.
-T. reminds Ss about topic sentence in the paragraph as
revision.
T. explains other sentences in the paragraph which are about
the topic sentences
There are many exciting things happening in my life
at the moment. I'm going to new school , it's bigger
than my old school. I'm learning French-it's really
difficult !I'm also listening to lots of new music , and
I'm enjoying the Palestinian music.
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-T. asks students about relationship between the sentences
and the topic sentence and encourage them to underline
other supporting sentences of the paragraph.
T. asks students to think about changes in their life .
-T. asks students to draw pictures to express their ideas.
-T. writes the ideas of students on the board.
-T. asks students to write topic sentence ,then three
supporting sentences about their pictures.
-T. goes round to check students' answers and give them
feedback.
T. evaluates the activity by choosing a student randomly
from each group and asks her to read out her supporting
sentences that they agreed on.
- T. listens to students' answer and give them relevant
feedback.
-T. writes a topic on the board and asks them to think
about it.
-T shows students pictures to help them to express their
ideas.(9)
Example:
Bad Day

T. gives them time to think and answer.
T. asks groups to write supporting sentences to the topic
sentence using the pictures .
-T. helps students to develop and support the ideas.
-Ss brainstorm and generate ideas for the supporting
sentences.
-T. focuses on essential and central ideas.
-T. reminds their students to use punctuation marks in their
writing.
-Ss. Of the groups choose a student to show group's work on
the board and other groups can ask or correct if necessary.
-T. evaluates their answers and provides opportunities for
feedback.

189

- T. tells students to look at a paragraph on the board .
-T. chooses a student to read a paragraph as a model answer .

Robert was having a bad day .
Everything seems to going
wrong! His alarm clock stopped
working. Then he missed the bus
.To top it all off , he found a
whole in his pants ! It was the
worst day ever.

-T. asks students to underline the supporting details and
why they choose them.
-T. gives students paper to supporting sentences to discuss
the definition with them in groups .(10)
supporting sentence - these are the sentences within
a paragraph that support the topic sentence
(therefore, the main idea of that paragraph). These
sentences could include examples, direct quotes,
explanations, details, etc.

Home work
assignment

Teacher's
reflection

-T. asks students to write supporting sentences about pictures
they like to be home work.

- T. writes her own reflection on the techniques,
resources, Ss' responces & attitudes.
1.The posters and pictures are presented clearly and
effectively.
2.The resources [ electricity, projector, laptop] are available.
3.Ss responces effectively to the teacher presentation, to the
new learnt items.
4.The reaction on interaction environment is done perfectly
either as student-student, teacher-student, student
him/herself.
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Working Sheet (9)
Bad Day

Robert was having a bad day . Everything seems to going wrong! His alarm
clock stopped working. Then he missed the bus .To top it all off , he found a
whole in his pants ! It was the worst day ever.
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Working sheet (10 )
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Unit Three

Period 7

Date/

Objectives

New Language

Teaching Aids

Students are expected to :
*Define concluding
sentence.
*Write a concluding
sentence .

Concluding sentences

Pictures

Steps

Black board
Working sheets

Teaching Learning Activities

Warming up

Game

Presentation Warming up: "Cards game"
Procedures:
-The teacher distributes four cards to every student
in one group. Every contains a question or an
answer.
The teacher or students start to ask
the group questions. The student who has the
answer rises his/her hand and read it, if it is right,
he wins the point and encourages from the rest of
students, but if it is wrong, the card is taken from
him/her, and loses the point.
Concluding -T. divides students into groups, each group has
sentence
six students. Every group has a leader.
-T. hides a picture and ask students to guess
what is the picture .
-Ss start to ask questions about the picture.
-T. writes guide words on the board for students.
Example:

Is it an animal? S:
T: No, it's a place.
S:Is it big ?
T:Yes, many people can visit it.
S: does it have trees?

T:yes ,there are a lot of trees ,flowers and grass
and place for playing.
-T. shows the picture and asks Ss about it to help

them to write good sentences .(Entry .4)
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Evaluation
Ss answer's

Ss'
participation
-What can you see ?
- Does sara enjoy?
-T. asks students to write a title for the pictures
- Ss think and brainstorm to write a title.
-T. focuses on the central ideas.
- T. writes the ideas on the board.
-T. tells Ss the correct answer, it talks about ''Sara's

T. elicits the
titles from
students

visit to a park ''.
-T. displays a paragraph by using poster or
powerpoint presentation .
T. asks a student to read what Sara wanted to

tell the class.
-T. encourages students to extract the concluding
sentence and discuses with students why they
choose it.
-T. monitors during group work, and redirects
group work in more productive directions, and
provides emotional support to encourage
commitment to the task.

Sara enjoyed her visit to a park. She looked
at beautiful flowers, trees and birds. She met
her close friend Folla, they played, watched
many things there and they were talking
happily. Sara took photos.Sara was really
happy and promised to visit it again.
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T. encourages
Ss to generate
ideas

T. gives Ss worksheets.
*Read the paragraph then write a concluding
sentence. ( 11 )
There are three reasons why I want to learn English.
One reason is that English has become an
international language. It is now used by most
international companies, including the company
where I work, for business communication. Another
reason why I want to learn English is so that I can
travel to English-speaking countries. The United
States, England, Australia and many other countries
all use English as their primary language. Finally, I
want to learn English because I plan to move to the
U.S. in the future. I will become a manager four my
company soon. ------------------------------------------------------------------------------.

-T. asks students to say their answers aloud and let
another student to correct the answer.
-T. discusses with Ss their notes and gives relevant
feedback .
-T. gives the correct answer.
Throughout the previous task, the teacher and
his/her students reach to the following rule:
-T. shows the definition of concluding sentence.(
12 )

Concluding Sentence:
-It reminds the reader what the paragraph
is about.
-It gives the reader one last thing to think
about.
-It is the last sentence in a paragraph.
-It concludes the whole paragraph with
one sentence.

Homework
assignments

-T. asks Ss to collect paragraphs and underline the
concluding sentence.
-T. gives Ss paragraphs need to write conclusions for
them.
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Teacher's -T. writes her own reflection on the techniques,
reflections resources, Ss' responces & attitudes.
1.The lesson presentations are presented clearly
and effectively.
2.The resources [ electricity, projector, laptop] are
available.
3.Ss responces effectively to the teacher
presentation, to the new learnt items.
4.The reaction on interaction environment is done
perfectly either as student-student, teacher-student,
student him/herself.
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Entry (4)

Sara enjoyed her visit to a park. She looked at beautiful flowers, trees and birds. She met
her close friend Folla, they played, watched many things there and they were talking
happily. Sara took photos.Sara was really happy and promised to visit it again.
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Working sheet( 11 )
*Read the paragraph then write a concluding sentence.

There are three reasons why I want to learn English. One reason is that English has become
an international language. It is now used by most international companies, including the
company where I work, for business communication. Another reason why I want to learn
English is so that I can travel to English-speaking countries. The United States, England,
Australia and many other countries all use English as their primary language. Finally, I
want to learn English because I plan to move to the U.S. in the future. I will become a
manager four my company soon. ------------------------------------------------------------------------------.
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Worksheet (12)
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Working Sheet (13 )

Re arrange the sentences to write a complete coherent
paragraph. Remember punctuation marks.
–However , it can run very fast for a long time
- The ostrich is one of few birds that can't fly
-It lives in parts of Africa where it doesn't rain very often

................................................................................................
................................................................................................
..............................................................................
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Worksheet (14)

Re arrange the sentences to write a complete coherent
paragraph.
- Our days are getting shorter and colder .
-we know that winter is coming.
-The squirrels are busy gathering nuts.
- We must prepare for winter.
- The birds are flying a way .
-The leaves have changed and have fallen to the ground.

.............................................................................................................
.............................................................................................................
.............................................................................................................
............................................................................
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Unit Six

Period 7

objectives
Students are expected to

New Language
Writing a Paragraph

Teaching Aids
Pictures
Student's book

*Re-arrange sentences to

Work sheet

write good paragraph.

Black board

Steps
Warming up

Teaching Learning Activities
"Guess the Picture" game.
1.One person comes to the front and start to draw a
picture.
2.The students must try to guess what the picture is before
the person has finished drawing it.
3.The person who guesses correctly comes to the front to
draw another picture.

T. divides the students into heterogeneous groups, each
Procedures:

group has four students from different levels" if possible"
there is a leader to manage the dialogue, and a document
to write the ideas.
-Each group is divided into pre arrange pairs.
- Students work out worksheets about emergency.
-Ss. exploit pictures displayed by PowerPoint
presentation, indicate to emergency, to arouse their
thinking.
-T. asks an opener question, what are they doing?
-Ss elicit, brainstorm ideas, where are they? Why?
-T. draws a spider map, to organize, brainstorm their
ideas.
-T. focuses on essential and central ideas.
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Collect eggs

feed ducks

help

farm

enjoy the weekend

Horse riding
-T. gives Ss time for thinking and writing.

-Ss try to write sentences about the pictures.
-T asks the group to write correctly ,use punctuation
marks.
-Each group works together to write the sentences.
- T. reminds students of the most important words that
can be used in this topic, such as (spend our weekend–
aunt's farm –happy- do activities -etc.).
- Ss negotiate and exchange their understanding of the
sentences.
A leader chooses a student to represent the group ,they
use poster to write the sentences.

-T. goes round checks, observes common mistakes.
-T asks Ss to re arrange the sentences as (topic
sentence-supporting sentences- concluding sentence) to
form a good paragraph. ( Entry 5)
T tells the class the form of a good paragraph(15)
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-T asks groups to sticks their writing on the board and
-T. evaluates the activity by choosing a student
randomly from each group, and asks her to read out
their paragraph that they agreed on.
- T. asks other students to comment, if they created and
wrote well, the group would obtain the degree and if
they made a mistake, they wouldn't have a degree.
-T. writes the mistakes on the board and corrects each
mistake.
- T gives students worksheet as an example about the

paragraph structure and discusses them with all the
class ( 16 )

Summative Evaluation

-Ss are asked to arrange these sentences to form

paragraph, to enhance their understanding about topic
sentence, supporting sentences and concluding one
(Entry 5)
( ) In the evening ,I usually watch cartoons on TV or
play computer game .
( ) I do these activities every day.
( ) First, I get up early to prepare myself for school
day.
( ) I go to school by bus.
( ) As usual, in the afternoon I go home after finishing
my lessons.
( ) After that I do my homework.
( ) Finally, I go to bed at night.
( ) I can say that's really my daily routine.

Homework assignment

Ss are asked to use pictures and write paragraph about
(my favourite sport ) .Teacher helps them by giving
them some important words about the pictures such as (
favourite sport –free time- hobby etc.. ).
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-T. writes her own reflection on the techniques,
resources, Ss' responses & attitudes.
1.The resources [pictures –projector - posters -] are
available.
2.Ss responses effectively to the teacher presentation, to
the new learnt items.
3.The reaction on interaction environment is done
Teacher's reflection

perfectly either as student-student, teacher-student,
student him/herself.
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Worksheet (15)
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Worksheet (16)

Entry (5
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Appendix (4)
Permission (Official Paper).
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Appendix(5)
Some pictures during the application
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