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Abstract
This study investigates the effectiveness of translated English videos into
Arabic on enhancing English majors' listening comprehension skills and their
attitudes towards its use at Al Azhar University-Gaza. To achieve the aim of the
study, the researcher used two major tools, i.e the listening comprehension test to
measure students' listening skills and the attitude scale to measure students' attitudes
towards the use of translated English videos in the process of teaching listening.
To improve the most important skills that intended to be taught, the
researcher asked the lecturers and specialists of English listening teaching to choose
the most important listening skills to be improved. The researcher focused on
teaching three skills with the use of translated English videos (getting the main idea,
getting details and note taking skills). The suggested strategy included ten sessions
with various activities and techniques to enhance the three listening skills by the use
of translated English videos.
The attitude scale was used to ask students about their attitudes towards the
use of translated English videos on skills of listening comprehension that affect
their academic achievement. The researcher choose the third level of English majors
at the faculty of Education at al Azhar University to choose the sample. The study
sample was 20 female students, enrolled in the first semester of the academic year
2016-2017.The experiment was conducted by the researcher to examine and check
the improvement by herself.
The results were statistically analyzed by the use of relative weight, standard
deviation, mean score and eta square. The study findings revealed that there were
statistically significant differences in listening comprehension achievement in the
favor of the post test results due to the new strategy based on translated English
videos. Findings also revealed that the suggested strategy has a large effect on
students' attitudes. Based on the above findings the researcher presents a number of
recommendations for English course lecturers and professors and for English
majors. Also, the researcher recommends conducting further research based on the
use of translated English videos to see its effect on the other language skills.
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Abstract in Arabic
تيدف الدراسة الحالية الى تقصي اثر استخدام الفيديوىات االنجميزية المترجمة لمعربية وأثرىا
عمى تحسين ميارات االستماع لدى طمبة المغة االنجميزية وعمى مدى اتجاىيم نحو استخداميا في

جامعة األزىر بغزة .ولتحقيق ىدف ىذه الدراسة استخدمت الباحثة اداتين أساسيتين وىما اختبار
االستماع لقياس ميارات االستماع لدى الطمبة وكذلك استخدمت مقياس االتجاه لقياس مدى اتجاه

الطمبة نحو استخدام الفيديوىات االنجميزية المترجمة خالل تدريس مساقات االستماع.

ولتطوير ميارات االستماع المعنية قامت الباحثة بسؤال بعض المحاضرين والمتخصصين في
تدريس ميارات االستماع الختيار ميارات االستماع األساسية الميمة وتبعا لذلك تم اختيار ثالث

ميارات وىي ميارة استنباط الفكرة االساسية وميارة التعرف عمى التفاصيل وميارة أخذ أو تدوين
المالحظات لمفقرة المسموعة ,ليتم التركيز عمييا من خالل االستراتيجية المقترحة من قبل الباحثة وذلك

من خالل عقد عشر جمسات باستخدام انشطة وتقنيات متعددة لتطوير تمك الميارات الثالثة باستخدام

الفيديوىات االنجميزية المترجمة الى العربية .لقد استخدمت الباحثة مقياس االتجاه لقياس مدى اتجاه
الطمبة نحو استخدام الفيديوىات االنجميزية المترجمة الى العربية واثرىا عمى تطوير ميارات االستماع

لدييم ,ولقد تم اختيار عينة من طالبات المغة االنجميزية في المستوى الثالث من جامعة األزىر و
تضمنت العينة) (02طالبة ممتحقة بالفصل الدراسي الثاني  .0212-0212ولقد تم اجراء الدراسة من

قبل الباحثة لتتفحص تحسن الطمبة بنفسيا.

ولقد اجرت الباحثة التحميل االحصائي لمبيانات باستخدام النسبة المئوية والمتوسطات الحسابية
واالنحرافات المعيارية وكذلك مربع ايتا لتفسير النتائج ,ولقد أشارت النتائج الى أن ىناك فروق دالة

احصائيا في نتائج االختبار البعدي ومقياس االتجاه لصالح استخدام الفيديوىات االنجميزية المترجمة
الى العربية عمى كل من ميارات استماع الطمبة واتجاىاتيم نحو استخداميا .وبناء عمى ذلك أوصت

الباحثة بعدد من التوصيات لكل من طمبة المغة االنجميزية ومدرسي ومحاضري قسم المغة االنجميزية

كما واقترحت الباحثة اعداد دراسات في نفس الموضوع تنصب عمى ميارات المغة االخرى.
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Chapter One
Background of the Study

Chapter One
Background of the Study
1.1 Introduction
Languages are generally taught in terms of the four skills: listening, speaking,
reading, and writing. All language learners need to develop their skills in each of these
areas, listening to the content in the language you are learning is considered a great way to
develop other skills, also it stands as a queen among other skills, that because of the main
role that this skill plays in the process of learning any language. So, it is important to make
listening active rather than passively absorbing the content, because any success in this
skill leads to a real success in the other skills.
Dash (2013, pp.1) stated that listening skill is perhaps the most critical element in
language learning, as it is the key to speaking, and beyond that reading and writing,
Particularly, for the professionals, listening is used much time than the other skills. Also,
Drood &Aydinlou (2016, pp.35) added that listening no doubt is the most common
communicative activity in daily life, without understanding input at the right level, any
learning simply cannot begin. It is thus fundamental to speaking, because the limited
listening input fails to increase face-to-face communication while an adequate listening
practice could give the learners essential contact with handy input that might activate their
utterances.
According to Basaran( 2005) as cited in Gulec and Durmus (2014,pp.104 )listening
is not only done in order to set up communication, but at the same time it develops
learning, understanding and mental skills. Therefore, listening is not just the process of
hearing sounds correctly; listening is the whole of mental activities realized in order to
understand what is heard. That is to say, listening means making choices from among what
is heard, organizing them, integrating what is transferred by the speaker with background
knowledge and structuring them mentally.
listening is a psychological phenomenon which takes place on a cognitive level
inside people‟s heads, and a social phenomenon which develops interactively between
people and the environment surrounding them. In addition listening is considered as a
complex process, which needs to be understood in order to teach it, and subsequently, to be
2

evaluated before integrating it with phonological aspects and with the skill of speaking
McLaren & Madrid (1996, pp.282).
Listening skill plays a great role among the other skills, and to investigate this role
well, students should pay a lot of attention for it. Duzer (1997, pp.4) stated that listening
comprehension development is a challenge that demands both the teachers' and the
learners' attention because of the critical role that listening plays either in communication
or language acquisition. Also, Rost (1994, pp.141-142) stated that it plays a vital role in
daily lives, as it is used for different purposes such as entertainment, academic purposes or
obtaining necessary information. As for foreign language learning, listening is of
paramount important since it provides the language input. So, both teachers and students
have to work hard to get the benefit.
Many previous studies showed that students have critical difficulties in listening
comprehension since universities and schools pay more attention to writing, reading, and
vocabulary. It is not an important part of many course books and most teachers do not pay
attention to this important skill in their classes Gilakjani& Sabouri (2016, pp.123).These
difficulties as Nadjah (2012, pp.26) stated are centered on when listening to a native
speaker, listeners not only have to be aware of words by hearing them, but they also have
to be aware of the words with the same pace of natives. They cannot control the speed
delivery of speech, learners must be able to understand words and infer meaning
immediately with the same speed of the text they are listening to because if they pause to
think, the native speaker will keep speaking and learners will not realize what she/he has
said is Woottibong (2014, pp.201). Therefore, it is necessary to develop listening skill in
the initial stage of learning, so teachers have to look for ways to improve the learners'
performance in this skill.
To facilitate listening skill and to overcome all these difficulties, many studies
investigated several ways to enhance and improve this skill by interesting and enjoyable
strategies, among these strategies was the use of video during the process of teaching, to
visualize what the learners hear, the first major advantage of using video is providing
samples of real-life situations Lonergan 1984 as cited in Lustigová, 2013, pp.4-5) pointed
out that video is able to present complete communicative situations. "At their best, video
presentations are intrinsically interesting to language learners. The learner will want to
watch even if comprehension is limited". Learners can use video to study how language
3

use may be employed by age and how the relationship between language use and
paralinguistic features can be focused, including how to convey moods and feelings.
According to Danan (2004, pp.67), audiovisual

material which is enhanced with

subtitles is a particularly useful pedagogical tool which can help improve the listening
comprehension skills of second-language learners. The use of videos with subtitles or with
the use of written languages can facilitate the language learning by helping students to
visualize what they hear. Subtitling can also increase language comprehension and leads to
additional cognitive benefits. In addition, Zanon (2006, pp. 43) showed that the use of
subtitled videos

encourage strong associations for language use, "the supplementary

effects that both visual images and translation on their own typically entail for foreign
language learning, is necessarily very powerful". Similarly, Baltova (1999, pp. 33) pointed
to the importance of using subtitled films that because they provide simultaneous exposure
to spoken language, printed text, and visual information all conveying the same message,
that may facilitate the content and vocabulary learning.
Many of the previous studies that had been done on the use of subtitled videos had
focused on its effect on reading, speaking and vocabulary gain, such as the study of
Rostam ( 2016) which investigated the possible effects of using two kinds of pedagogical
movie subtitles on intermediate-level EFL learners' English vocabulary improvement.
Also, the study of Rokni and Ataee (2014) which was implemented to look for the effects
of watching English movies with and without subtitles on EFL student‟s speaking ability.
While the study of Etemadi (2012) studied the impact of bimodal subtitling on content
comprehension of English movies and vocabulary recognition and the study of Çakir
(2006) that examined the effect of using audio and visual material during the process of
teaching English as

a foreign language to get

the required information for foreign

language teachers. On the other hand, there are limited studies on the effects of translated
videos and movies on listening such as Hayati & Mohmedi's study (2009) that represented
a preliminary effort to empirically examine the efficiency of subtitled movie on listening
comprehension of intermediate English as a Foreign Language students.
There is another type of studies that show a kind of argument about the use of
translation at the bottom of screen and its effect on enhancing listening skills. These argue
if it helps or harms listening skills. Some studies like Stewart and Pertusa (2004) supported
the use of subtitled and hypothesized that films translated into the mother tongue language
4

are more appropriate foreign language learning tools for English learners, and others like
Zanon (2006) stated that reading of translation may gradually become a habit and creates a
false confidence.
The current study stands as a complement that follows the previous studies, but it
adds something new by its attempt to make an investigation about the effectiveness of
using translated English videos on enhancing English majors' listening comprehension
skills, and to check if these videos good or bad for improving their listening skills, to
evaluate their performance in listening after watching translated English videos, and to
examine if translated English

videos stand as facilitator that help learners or as an

obstacle for them during teaching listening skills, to conclude the researcher wants to
reach to a fact about the effectiveness of using translated English videos on English
majors' listening skills, and their attitudes

towards the use of this kind of video in

learning and teaching listening.

1.2 Rationale of the Study
The researcher worked as a lecturer at Al-Azhar University-Gaza from (2011-2013)
then, as a teacher for a year, and after she had completed a four year study at department of
English, the Faculty of Education Al-Azhar University. As a result, she is aware and
conscious of the problems that students face in listening to the foreign language. The
researcher and many of her friends suffered a lot from the lack of their listening
comprehension skills. At listening skill she and her friends were not as good as at the other
skills because the little practice of this skill compared with others. During the researchers'
work in teaching English, she noticed the students' weakness at this skill compared with
the skill of writing, reading and speaking. The researcher proved the weakness at this skill
by asking students and teachers of English, and by looking to the students' results at
listening test. By revising the previous researches and their recommendations to give the
listening skill more attention, the researcher suggested an interesting and enjoyable
strategy for teaching listening, by connecting the visual and audio materials with
translation(by viewing the picture with the sound and its translation at the same time),
through using some videos to close the meaning to the listeners' mind. But this time, the
researcher uses the translated English videos into Arabic to examine their effectiveness on
enhancing English majors' listening skills and attitudes.

5

1.3 Statement of the Problem
The problem is stated in the following major question:
What is the effectiveness of using translated English videos on enhancing AUG English
majors' listening skills and their attitudes towards it ?

1.4 Research Sub - Questions
The following sub-questions derived from the major questions:
1- What are the main listening comprehension skills that are intended to be enhanced
by using translated English videos?
2- Are there statistically significant differences at (α ≤ 0.05) in English majors'
listening comprehension skills in the pre and post-test of the experimental group?
3- Are there statistically significant differences at ((α ≤ 0.05) in English majors'
attitudes before and after watching translated videos?

1.5 Research Hypotheses
1- There are statistically significant differences at (α ≤ 0.05) in the level of
English majors' listening comprehension skills in the pre and posttests.
2- There is a noticeable effect for using translated English videos on English
majors' listening comprehension skills and their attitudes.
3- There are statistically significant differences at (α ≤ 0.05) in English majors'
attitudes towards using translated English videos before and after watching
translated videos

1.6 Purposes of the Study
This study aims at achieving the following purposes:
-

Identifying the listening comprehension skills intended to be enhanced for the
English majors.

-

Determining the effectiveness of using translated English videos on enhancing
English majors' listening comprehension skills.

-

Measuring the effectiveness of using translated English videos on enhancing
English majors listening comprehension skills.
6

-

Measuring the attitudes of English majors towards the use of translated English
videos.

1.7 Significance of the Study
This study is significant in which it:
1- Takes its importance because of the absence of the previous studies which examine
the effectiveness of using translated English videos on enhancing listening
comprehension skills of English majors and tries to show how watching translated
videos can facilitates the listening difficulties.
2- Helps curriculum designers, specialists and English teachers to create an effective
learning environment for listening by adopting translated English videos during
teaching listening.
3- The findings of this research shed the light to the importance of using translated
English videos in teaching, which may encourage English teachers to use it.
4- Can be beneficial for the English students to improve their listening skill and to
increase their achievement by watching several translated English videos to make a
connection between what they read in translation and what they listen to.

1.8 Delimitations of the study
This study is limited to female English majors of the third level who are enrolled in
the methodology course during the second semester of the academic year (2016-1017) at
the Faculty of Education, Al-Azhar University- Gaza. The study investigates the
effectiveness of using short translated English videos selected from several websites on
enhancing three listening skills: getting the main idea, getting details and note taking
skills.

1.9 Definitions of Key Terms
Reviewing the related literature and other previous studies, the researcher
adopted the following operational definitions as they were comprehensive, clear and
direct to the point.

7

Effectiveness: It is the degree of development in English majors' achievement in English
language listening skills (getting the main idea, getting details and note taking skills) as a
result of using translated English videos.
Video: A short view for the picture and the sound together to let English majors listen the
sound and see the picture.
Translated English Videos: It refers to some selected short videos chosen from several
websites; it may be a movie, a television show or any event. The spoken language is
English and it is translated into Arabic language, the translation is written at the bottom of
the screen, these videos are viewed for English majors to let them examine their listening
by linking between what they listen and what they read (translation).
Enhancing: It is defined as improving the quality of listening skill for English majors at
the third level at Al Azhar University.
Listening comprehension skill:
In English listening, the researchers divide skills into micro ones. Listening skills can
be broken into smaller sub skills to achieve comprehension of what is listened to. There are
)most frequently micro skills in EFL lessons. Richards's (1983, pp. 225)
postulated a number of these skills:
1- Ability to identify purpose and scope of lecture.
2- Ability to identify topic of lecture and follow topic development.
3- Ability to identify relationships among units within discourse (e.g., major ideas,
.)generalizations, hypotheses, supporting ideas, examples
4- Ability to identify role of discourse markers in signaling structure of a lecture (e.g.
, conjunctions, adverbs, gambits, routines).
5- Ability to infer relationships (e.g., cause, effect, conclusion).
6- Ability to recognize key lexical items related to subject/topic.
7- Ability to deduce meanings of words from context.

8

8- Ability to recognize markers of cohesion (discourse competence).
In the current study and after consulting with some of the lecturers at Al-University
of Al-Azhar, the researcher chose three skills of listening that they are the most important
in their study which are getting the main idea ,getting details and note taking skills.
Getting the main idea skill: The ability to recognize the general idea of a spoken
utterance by listening carefully to it, to make sense of its notions.
Getting details skill: Listening for details means to be able to get specific kind of
information

perhaps

a

number,

name or object

and

looking

for

something

specific and rejecting anything that is not needed.
Note-taking skill: Note-taking is, simply the ability of concisely recording important
information so that English majors can recall it later.
Attitudes: refer to English majors' feelings or emotions towards the use of translated
English videos during teaching and learning listening comprehension skills.

9

Chapter Two
Previous Studies

Chapter Two
Previous Studies
Introduction
In this chapter, the researcher reviews some previous studies related to her study.
The previous related studies are stated in two sections; the first one discusses developing
listening comprehension skills, and the other discusses the use of translated or subtitled
videos during the process of teaching the foreign language.
2.1 The First Section: Studies Related to Developing Listening Comprehension Skills
Felicity (2016) examined the type of instructional strategies used by secondary
school teachers in the teaching of listening skills in Kiswahili language. The study was
based on two theories, the theory of communicative language teaching (CLT) and the top
down theory. A sample of 13 secondary schools was purposively selected from a total of
41 secondary schools in Wareng‟ Sub-County. Thirteen (13) teachers and (130) learners
formed the study sample. The study was a descriptive survey since it set out to discover,
describe and interpret existing conditions focusing on secondary school teachers of
Kiswahili. The research instruments used to collect data were two sets of interview
schedules and an observation schedule. The 13 teachers were interviewed whereas the 130
learners participated in Focus Group Discussions (FGDs). Moreover, 13 Kiswahili lessons
were observed and tape-recorded. Tape-recording was used to record data during
observations while note taking was used during the focus group discussions and one-onone interviews. The findings of the study revealed that poor teaching strategies used in the
teaching process contribute heavily to poor levels of acquisition of listening skills. In view
of the findings, the study recommends that teachers of Kiswahili should build into their
classrooms listening activities that have as much of the characteristics of real life listening
as possible. In particular, there should be a purpose for listening that should be known
before the listening activity commences. The current study benefited from this study in
writing the theoretical frame work.
Rahimi and Soleymani's (2015) study aimed at investigating the impact of mobile
learning on EFL learners‟ listening anxiety and listening comprehension. The sample of
the study consisted of (50) students of two intermediate English courses. Students‟ entry
11

level of listening anxiety was assessed by foreign language listening anxiety questionnaire
and their listening comprehension was assessed by Key English Test (KET) prior to the
study. For one semester the experimental group did their listening activities by using
podcasts listened to on their mobile phones and/or portable digital media players. On the
other hand, the control group used their desktop computers to do their listening activities.
The findings of data analysis showed that listening anxiety of the experimental group
reduced significantly after the experiment. Further, a significant difference between the
experimental and control groups‟ listening comprehension was found in favor of the
experimental group at the end of the experiment. The researcher benefited from this study
in building the instruments for the current one.
Tenri (2015) investigated and evaluated the effect of using the interactive
multimedia learning materials using

Wondershare, Quizcreator program and audio

materials in teaching English listening skills. The main question was whether or not there
was a significant difference between the results of teaching listening skills through the
interactive multimedia learning materials using Wondershare, Quizcreator program and the
effects of teaching listening skills through audio materials. The earlier process used in this
research was to produce new products to be implemented. The product had been validated
by a group of experts and implemented to the college students to get their responses
towards the validity and the efficiency of the products. Furthermore, the new products
were implemented to the experimental group and the conventional materials (audio
materials) were implemented to the control group. The results of statistical analysis (SPSS)
showed that there was no significant difference between the results of pretest of the two
groups, but there was a clear significant difference between the results of post of
experimental and control groups. So, it was concluded that the interactive multimedia
learning materials using Wondershare and Quizcreator program were more effective in
teaching English listening skills. The current study benefited from this study in designing
the instruments of the current study.
Gulec and Durmus (2014)

investigated the effect of practices employed via the

use of various methods and techniques with the aim of developing listening skills using
children's literature products. The sample of the study was planned as one-group of 23
students, i.e 15 female and 8 male. They took a pre-test and post-test measurement within a
twelve-week period of time, during the study, the “Listening Skill Evaluation Form” was
used as a pre-test and post-test measurement tool and various methods and techniques
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aiming to improve listening skills with using children's literature products were used
during the practices which lasted ten weeks. At the end of the listening training given, it
was revealed that there was a noticeable development in the listening skills of the students.
Moreover, as a result of the study, the difference between the pre-test and post-test
achievement scores was found to be statistically significant. Moreover, the findings gained
during the study revealed that appropriate children's literature texts positively affect the
development of children's listening skills. This study benefited the researcher with
statistical analysis as it used one group like the current research.
Apin (2013) evaluated firstly, the use of songs significantly on improving students‟
listening skill. Secondly, identifying the difficulties that students face during the process of
teaching listening comprehension skills. The sample of the study consists of 60 students of
second grade in a junior high school in Sumedang. Two classes were chosen for this
research to implement the quasi experimental study. Each class consists of thirty students.
The researcher used the based listening test to evaluate the students‟ mastery in listening
comprehension. It consists of 50 question items given to the students as pilot test, the
questionnaire is another tool to identify the main difficulties that students face during the
process of teaching listening comprehension skills by using songs as the media. It consists
of 8 questions to measure the students‟ difficulties in the teaching and learning process
using songs. The data were collected through pretest, posttest and questionnaires. In
analyzing the collected data, quantitative research method was employed. This finding
supports the research hypothesis that the use of song is effective in enhancing students‟
listening ability. The study found that the use of songs likely develop students‟ listening
comprehension skills. The current study benefited from this study in writing the theoretical
framework for the current study.
Lubbad (2013) looked for the effectiveness of using a multimedia based learning
program on improving the seventh graders' listening comprehension skills and their
attitudes in Gaza Governorate. A representative sample was chosen of 86 EFL female
students at Al Mamounia Prep School for Girls. The target group was divided into two
equal groups: a control group, 43 students and an experimental one 43 students. The tools
were an achievement test, an attitude scale and an interview. The achievement test was
used as a pre-test to prove groups equivalence. Moreover, it was used as a post test to
measure any possible differences between the target groups. The questionaire was used to
measure student's attitudes toward listening skill before and after conducting the
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multimedia program. Also, the interview was used for low achievers whose writing ability
was weak at the end of each English listening class. The results revealed that the program
had a large effect in favor of the experimental group compared with the controlled group.
The researcher benefited from this study with designing the research method.
Abu Hatab (2010) examined the effectiveness of a suggested program on
enhancing listening comprehension achievement through aural authentic materials for
English language majors at Al Aqsa University. The sample of the study was 30 female
students, enrolled in the first semester of the academic year 2009-2010. One instrument
was used; it was the listening achievement test. Other steps were followed by the
researcher to collect the required data, like a list of skills, a questionnaire, a diagnostic test,
and a suggested

program. A list was used to determine the micro-skills of listening

comprehension that should be included in English listening courses for university level.
Then it was used to determine the most important and missing skills that should be taught.
The questionnaire was used to identify the most important and missing skills of listening
comprehension that affect students' academic improvement, then a diagnostic test
was applied to see how reliable students were in response to the questionnaire. The
results of the collected data showed that there were significant differences in listening
comprehension achievement for the favor of the posttest. The researcher benefited from
this study in identifying the most important skills of listening which are (getting the
general idea and getting details skills) and she got the benefit with designing the
instruments of the study.
Abo Skhela (2010) tried to answer how much using storytelling technique effects
on enhancing 11th graders' listening comprehension sub-skills in Gaza Middle
Governorate. The researcher used the experimental approach. The sample of the study was
(74) female students from Shohada Al Maghazi Secondary School. The sample was
divided into two groups; experimental (37) and control group (37). The storytelling
technique was used in teaching the experimental group, while the traditional method
was used with the control group in the second term of the school year (2009-2010).
Improvement shown by the experimental group who received storytelling technique
integrated with (9) weeks through the training materials from the first of February to the
end of March The researcher used the pre-and post-tests that used as the tools to collect
the data . Eta Square was used to calculate size effect and to identify the effectiveness of
using storytelling technique. The findings showed that there were statistically significant
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differences between the experimental and control group for the favor of the experimental.
The current study benefited from this study in selecting the appropriate research design.
Verdugo and Belmonte (2007) examined the effects that digital stories have on
improving the understanding of spoken English by six-year-old Spanish young learners.
All students participating in the research project could only receive two EFL sessions of 45
minutes a week. The average number of students per class was 20 ranging from 16 to 25
children per class. A quasi-experimental method was carried out at six different schools of
Primary Education in Madrid (Spain) during 22 weeks in the second semester of the
academic year 2005 (January to June), a T-test for independent samples was applied in
order to compare the performance of the two groups of subjects on the posttest that
measures listening comprehension and linguistic skills. The use of digital stories could
show greater improvement in children's progressive understanding of the linguistic
structure, vocabulary, sound patterns and prosody of the foreign language as compared to
that obtained by children receiving language instruction without the use of Internet-based
technology. The researcher benefited from this study in writing the theoretical framework.

2.1.1 Commentary on the Previous Studies at the First Section
By reviewing the previous studies related to listening skill, the researcher noticed
that there was some attention to develop listening comprehension skills, some of the
reviewed studies suggested different strategies to improve these skills, other studies were
concerned with enhancing listening skills by adopting developmental programs. The
current study intends to improve the listening skills by using a new strategy that was not
used before according to the researchers knowledge, which depends on the use of
translated English videos (videos spoken in English and translated into Arabic). This study
aims at measuring the effectiveness of using these videos on enhancing the main three
listening skills for English majors (getting the main idea, getting details and note taking
skills). Also, it aims at measuring English mjors' attitudes towards its use.
2.2 The Second Section: Studies Related to the Use of Translated or Subtitled Videos
in Teaching the Foregin Language
Gowhary et. al. (2015) implemented a study to look for the effect of the video
captioning on Iranian EFL learners‟ listening comprehension. The sample of the research
was a total of homogenized students in a private English language institute in Ilam, Iran
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(Safir English language institute). The students were randomly assigned to two groups to
receive treatments. Both groups watched 10 short episodes (20 minutes) of an English
instructional videotape. The difference between these groups was in presence of the
caption of the film; that is, the experimental group watched the film with English caption
and the control group watched the film without caption. The findings of the post-test
multiple-choice exam showed that using captions had a significant effect on students‟
listening comprehension and those who received the English captions outperformed the
other groups. Based on the obtained results, it was concluded that providing captions for
Iranian EFL learners might be helpful in overcoming some of learners' listening
comprehension difficulties. The researcher of the current study benefited from this study
how to formulate the questions and the hypotheses of the study.
Bagheria and Ghoorchaei's (2014) study aimed at testing the potential
effectiveness of subtitled inputs for comprehension of English idiomatic expressions
among Iranian EFL learners in the upper-intermediate level. To conduct the study, 75
female participants aging 16-24 were selected by the Oxford Placement Test (OPT) in an
English Institute of Gorgan, Iran for understanding their English proficiency levels. Two
experimental groups received their appropriate treatment; one group watched 3 English
clips with English subtitle, and the other group watched the same 3 English movies without
subtitle and one control group that did not watch video clip. Before any treatment,
participants took a test of 30 multiple-choice items as a pretest to determine their
background knowledge in English idioms. The questionnaire data showed that learners
who used subtitles could concentrate their attention and improve their learning process. A
reliable posttest was administered after teaching 10 sessions with subtitled and nonsubtitled video clips. The findings showed that teaching material based on subtitled and
non-subtitled video clips have significant differences between the pretest and posttest. The
mean scores showed the group using subtitled video clip of English idiomatic expressions
outperformed the other two groups. The researcher of the current study benefited from
this study in designing the research methods and procedures.
Rokni and Ataee (2014) looked for the effects of watching English movies with
and without subtitles on EFL students' speaking ability. The sample consisted of 38
intermediate Iranian learners of English randomly selected from Novin institute in Gorgan,
Iran. They were divided into two groups, namely experimental and control. Each group
consisted of 19 learners, speaking pretest was administered to measure their speaking
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ability. The experimental group enjoyed the treatment in which they watched an English
movie with subtitles while the control group watched the same movie without. The learners
watched the movie in 20 sessions, each for about 15 minutes. At the end of the study, all
subjects took the speaking posttest. By analyzing an independent t-test, the results
indicated that the experimental group who watched the movie with subtitles showed a
considerable improvement and a real development in their speaking ability compared with
the control group who watched the movie without subtitles. The researcher of the current
study benefited from the theoretical part, and from the suggestions and recommendations
of the study in addition to statistical analysis part of the study.
Aloqaili (2014) investigated the effectiveness of intentional vocabulary learning
from videos with reference to three types of subtitles, Arabic, English and dual subtitles
(Arabic and English together). It explores learners‟ attitudes towards video-based learning
materials, the sample was forty-eight secondary students aged 17 years old, who took part
in the study. The participants were divided into four groups; one being a control group and
the other three constituting the experimental groups. Each experimental group was exposed
to a seven minutes video clip with different subtitle types. Group A watched with
interlingual subtitles (Arabic), group B watched with intralingual subtitles (English), and
group D watched dual subtitles (Arabic and English). The participants in the experimental
groups were explicitly instructed to focus on subtitles to learn the ten target words and to
assess the effect of intentional learning. The control group was also exposed to subtitles
without video and was not instructed to pay attention to acquiring specific words. A
vocabulary knowledge scale (VKS) was used as a pre- and post-test to assess the effect of
the subtitles. The finding showed that participants in all four groups improved significantly
in the post-test, but that there was a highly significant difference between the learners in
the experimental groups and the control groups in favor of the experimental group. The
data collected from the questionnaire surveys showed participants have positive attitudes
toward learning from subtitled videos, both inside and outside schools‟ boundaries. The
researcher of the current study benefited from statistical analysis part and from the
theoretical part.
Gorjian (2014) investigated the effect of subtitling modality on incidental
vocabulary learning among Iranian EFL learners. The sample of the study consisted of 90
freshman students studying English Translation at BA level in Abadan Azad University
were selected after taking a proficiency test to ensure their homogeneity. Participants were
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randomly assigned to three experimental groups, namely: Bimodal group (A), Standard
group (B) and Reversed group(C). The sample watched eight video clips selected from
three animated movies with different modes of subtitles: A) Bimodal subtitles, B) Standard
subtitles and C) Reversed subtitles. The study tools included a pre-test and a post-test
following an experimental design. Participants took a pre-test containing new words
selected from the clips. After eight treatment sessions, the post-test was conducted and the
data were analyzed descriptively and inferentially. The results obtained from the tests
showed that participants in reversed learned more new vocabulary items. Standard
subtitling was the second type of subtitling which revealed to be more effective than
bimodal subtitling. The researcher benefited from this study in writing the theoretical
framework.
Woottipong (2014) checked the listening skills of university students studying
English with the use of video materials and evaluated students‟ attitudes towards the use of
video materials in teaching listening skills. The sample of the student for this study
consisted of 41 first-year English major students in the second semester of the academic
year 2012 at Thaksin University, Thailand. They were chosen by simple random sampling.
The study was conducted over 20 teaching periods. The one-group pretest-posttest design
was implemented in this study. The researcher used three tools to collect the needed data in
his study; they were lesson plans, English comprehension tests (pretest and posttest) and an
attitude survey. Regarding the data analysis, mean, percentage and t-test scores for the
dependent sample were employed. The findings revealed that the students‟ English
listening comprehension ability increased significantly after learning with videos and
students had positive attitudes towards using videos in teaching listening skills. The
researcher benefited from this study in utilization of a pre- and post-test, recommendations
and suggestions offered by woottipong's (2014) study.
Damronglaohapan and Stevenson (2013) study was designed to look for
students' attitudes towards using short English movie and TV series clips on YouTube to
learn English and enhance listening skills. The population of the sample was 78 third-year
students from the Business Administration Faculty enrolled in English Conversation
Course. Clips used in this study were chosen based on a selection of skills covered in the
English Conversation course curriculum. Clips and comprehension exercises were
uploaded to the university's Learning Management System (LMS) and students were
instructed to log in each week to watch two clips related to the week's topic and complete
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the exercises. Students were able to watch the clip as many times as they wished. In
addition, one questionnaire was given after each clip and another given at the end of the
five week project to determine students' attitudes towards their experience in using the
YouTube clips. Results showed overall positive attitudes towards using the clips to
supplement classroom instruction. The majority of students strongly or slightly agreed that
watching English movie and TV clips was more useful than using a textbook CD and that
the clips helped them to improve their listening skills and better understand vocabulary and
phrases used by native speakers. The researcher of the current study benefited from this
study the way to formulate the research questions and the hypotheses.
Etemadi (2012) studied the impact of bimodal subtitling on content comprehension
of English movies and vocabulary recognition. The sample of study consisted of Forty four
senior undergraduate students studying at Shiraz Islamic Azad University. They were
selected from two intact classes of Tapes and Films Translation course. Two BBC
documentary movies (Dangerous knowledge and where‟s my robot?), one with English
subtitles and the other without subtitles were selected based on the content and level of
difficulty of the language. First, both classes watched the same movies, but class 1 first
watched „Dangerous knowledge‟ with English subtitling and then „Where‟s my robot?‟
without subtitling. To counteract the order effect class 2 first watched „where‟s my robot?‟
and then „Dangerous knowledge‟. After viewing the movies, the participants answered the
relevant multiple choice vocabulary and content comprehension questions. The data was
collected through the pre and posttest, to compare between the first and second groups. The
statistical procedure of paired sample t-test was used to analyze data. The results clearly
showed that bimodal subtitling had a positive impact on content comprehension of English
movies. It can be said that the participants comprehend the subtitled movie better than the
one without subtitle. However, for some reasons bimodal subtitling did not have an effect
on participants‟ vocabulary recognition. The researcher identified from this study how to
formulate the research questions.
Haghverdi and Vaezi (2012 ) studied the impact of English and Persian movie
subtitle on the listening comprehension of Iranian EFL Learners .To implement the study,
90 female, age group 20-30 were selected randomly among 135 intermediate students of
EFL at Parsa Language School at Qom, Iran. They were randomly assigned to three groups
of 30 students, with the same proficiency level. Two experimental groups receiving their
appropriate treatment i.e. one group watching 3 English movies with English subtitle, and
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the other group watched the same 3 English movies with Persian subtitle and one control
group that watched the movies with no subtitle at all. The results of the reported study
revealed that using DVD movie with L2 subtitle was the most effective way to help
students to improve their listening comprehension. The researcher of the current study
benefited from this study how to design the method of the study based on translated video.
Armiun's (2011) study aimed at comparing the effects of audio documents and
video documents on the listening comprehension of a foreign language. Two groups of
adult students were compared in terms of their understanding of a particular document.
One group watched the document while the participants in the other group only listened to
it. After giving groups a pre and posttest, the data was analyzed by the use of t- test and
mean. Results indicated that video documents contribute to a better understanding of audio
elements in some cases. However, audio documents occasionally help students concentrate
on audio elements. Results also showed that a video document increases the accuracy of
listening comprehension when the video channel visualizes or justifies what is being said
and facilitates the act of guessing and anticipating what is going to be said, while an audio
document could be misleading or equivocal at times. The researcher of the current study
benefited from the theoretical part.
Winke et. al's (2010) study was implemented to investigate the effects of
captioning during video-based listening activities. The sample of the study was divided
into two groups: one watched the videos twice with no captioning, and another watched
them twice with captioning. After the second showing of the video, learners took
comprehension and vocabulary tests based on the video. Twenty-six learners participated
in interviews following the actual experiment. They were asked about their general
reactions to the videos (captioned and no captioned). The findings from t-tests and twoway ANOVAs indicated that captioning was more effective than no captioning. Captioning
during the first showing of the videos was more effective for performance on aural
vocabulary tests. For Spanish and Russian, captioning first was generally more effective
than captioning second; while for Arabic and Chinese, there was a trend towards
captioning second being more effective. The interview data revealed that learners used
captions to increase their attention, improve processing, reinforce previous knowledge, and
analyze language. The researcher benefited from this study in writing the theoretical frame
work of the study.
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Hayati and Mohmedi (2009) represented a preliminary effort to empirically
examine the efficacy of subtitled movie on listening comprehension of intermediate
English as Foreign Language students. To achieve this purpose, out of a total of 200
intermediate students, 90 were picked out based on a proficiency test. The material
consisted of six episodes (approximately 5 minutes each) of a DVD entitled „Wild
Weather‟. The students viewed only one of the three treatment conditions: English
subtitles, Persian subtitles, no subtitles. After each viewing session, six sets of multiplechoice tests were administered to examine listening comprehension rates. The results
indicated that the English subtitles group performed a higher level than the Persian
subtitles group, which in turn performed at a substantially higher level than the no subtitle
group on the listening test. The current study benefited the researcher in following the right
procedures to achieve the aim of the study.
Çakir (2006) examined the effect of using audio and visual material during the
process of teaching English as a foreign language, to get the required information for
foreign language teachers (FLT) so that they can make use of video efficiently in the
classroom. Reasons for video implication in FLT classroom and teacher‟s role in this
process have been revealed along with some practical techniques for video implication
after dividing the students into two groups. The first group which consisted of 20 students
was control and the second, 20 students group, was experimental. The last group had
taught by the help of videos, the pre and post tests indicated that there was a big
improvement in the performance of the experimental group comparing with the other
group. The researcher of the current study recognized from this study how to conduct the
experiment by using video and audio materials.

2.2.1 Commentary on the Previous Studies at the Second Section
With regard to the findings of the previous studies that were concerned with the use
of translated videos in the process of teaching the foreign language, the following
conclusions can be made:
-

There are a lot of benefits and effects of adopting translated videos or subtitled
videos in the process of teaching the foreign language.
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-

It is highly necessary to integrate teaching the listening skills with the use of
translated videos, to get the benefits by the connection between more than one
sense.

-

There is an urgent need to adopt translated videos during the process of teaching
English majors' listening comprehension skills.

-

Because of the importance of connection between more than one sense during the
process of teaching, the researcher investigated this by teaching the listening skills
into English majors by the connection between listening with our ears , watching
and reading with our eyes, which will make the process of teaching listening skills
easier.

2.3 General Commentary on the Previous Studies
The researcher reviewed a number of the previous studies, which are relevant to the
current study to expand the researchers' background. The indicated studies are divided into
two sections in which the first one shows some studies related to the developing of
listening skills while the other deals with some studies which show the effect of using
subtitling videos in teaching. Most of the previous studies aimed at developing listening
skills through several techniques and some of them exposed the effect of using subtitled
movies and clips on enhancing speaking and vocabulary competence, while few of these
studies explain the relationship between the subtitled videos and the listening ability. None
of them tried to explain how the translated English videos correspond in enhancing specific
listening skills in which the contribution of audio, video and translation work together to
facilitate the content and creates a low anxiety learning environment.
The researcher thinks that her study will be distinctive any way, in which she tried
to examine the effectiveness of using translated English videos on enhancing listening
comprehension skills, to see how much it is useful to connect between what is read in
Arabic (the learners' mother tongue language) and what is heard to in English (the learning
language) to enhance some specific skills (getting the main idea, getting details, and note
taking skills). This study differs from the others in which the researcher focuses on
investigating the effectiveness of translated English videos and not all the videos. The
researcher dealt just with videos that are listened to in English and have translation in the
Arabic language, and she wants to examine its effect on specific listening skills not all of
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them, while the other related studies which used subtitled videos as a strategy to facilitate
the process of teaching used these videos to enhance listening without specifying certain
skills like Winke's et al (2010) and Hayati and Mohmedi's (2009) study ,and these studies
used to improve other skills like speaking, recognition of vocabulary and content
comprehension.
The current study differs from the previous ones, in which the researcher tries to
examine the effectiveness of using translated English videos on enhancing specific
listening comprehension skills to see how much it is useful to connect between what is
read in the learners' language (Arabic) and what is listened in English ,and to examine how
the use of the mother tongue language in teaching the foreign one will create a low
anxiety learning environment. At this study the researcher seeks to enhance especially the
skill of getting the main idea, getting details and note taking. The current study differs
comparing with the previous related studies which used subtitled videos as a strategy to
facilitate the process of teaching to enhance listening without specifying certain skills like
Winke's et al (2010) and Hayati and Mohmedi's (2009) study. and the other related
studies used to improve other skills like speaking, recognition of vocabulary and content
comprehension.

23

Summary
This chapter reviewed some previous related studies; it presents some local and
international studies related to the title of the current study. In the first section of this
chapter the studies related to developing listening skills have been reviewed, while the
second section has included the studies related to the use of translated videos during the
process of teaching the foreign language. The next chapter will present the theoretical
framework of the study.
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Chapter Three
Theoretical Framework

Chapter Three
Theoretical Framework
Introduction
This chapter presents some facts and points of views towards listening
comprehension skills and towards the use of translated videos as a strategy to be used in
teaching the foreign language especially listening comprehension skills. Also, the
researcher mentions the theoretical framework for the use of translated videos and the
importance of using the mother tongue language as a facilitator in teaching listening
comprehension skills

3.1 Listening Skills
There are many definitions of listening as a skill. These definitions differ from one
author to another. For instance, Hamouda (2013, pp.114) defined listening comprehension
as an interactive process in which listeners are involved in constructing meaning. Listeners
comprehend the oral input through sound discrimination, previous knowledge,
grammatical structures, stress and intonation, and the other linguistic or non-linguistic
clues, while Jones and others (2008, pp. 104) defined listening as "a selective process by
which sounds communicated by some source are received, critically interpreted, and acted
upon by a purposeful listener."
The listening skill was often classified as one of the skills of reception rather than
production, making it seem as a passive skill. However, some researchers point out that
listening comprehension is a very active skill. Far from being an act of reception, it
involves the construction of a message from phonic material Morley (2001, pp.70). It is
also defined by Damronglaohapan and Stevenson (2013, pp.3) as a students' ability of
understanding the plot of the story, the culture, the pronunciation and the vocabulary used
on the language.
Another definition is given by Ozbay (2008, pp. 5) who defined listening as the
ability to fully understand a message which a speaking or a loudly reading person desire to
give. So, listening is an important part of communication and education process.
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According to Gilakjani (2016, pp.124), listening comprehension is the various
processes of understanding and making sense of spoken language. These involve knowing
speech sounds, comprehending the meaning of individual words, and understanding the
syntax of sentences. While Millrood (2001, pp.100) emphasized that listening is a
receptive communicative process and has a specific product. He mentions that the ultimate
purpose of listening comprehension is to get the identical structures of the message which
gives the whole idea "the identical structures can be defined as the mental representation of
the message a listener gets from hearing."
According to Gulec & Durmus (2014, pp. 104) listening is not only done in order to
set up communication, but at the same time it develops learning, understanding and mental
skills. According to this, listening is not just the process of hearing sounds correctly.
Listening is the whole of mental activities realized in order to understand what is heard.
To sum up, there are a lot of definitions for listening process which differ according
to the different points of views for the authors, but all of them pour in the same cup in
which listening means the process of receiving any language through listeners ears, that
involves identifying the sounds of speech and processing them into words and sentences.
In this study the researcher defines listening comprehension skills as the ability of the
student to get the main idea, to get details and to take notes during listening.

3.1.1 The Importance of Listening Comprehension Skills in Learning
Foreign Language
Learning the foreign language is not a simple process, it needs from the learner to
be good at the four skills of the language reading, writing, speaking and listening. The
easiest way to be good at the four skills is mastering the listening skills since these skills
facilitate acquiring the others.
Morley ( 2001, pp.70) supported the past fact by stating that people can expect to
listen twice as much as they speak four times more than they read and five times more than
they write. Also, Park (2002, pp.108) suggested that listening should be the primary skill in
learning a new language. There is an evidence that promoting listening comprehension
results in increased acquisition of the other language skills and consequently leads to
acquisition of the target language. It is only logical that one cannot give an output (speak)
correctly unless one comprehends the input (listening comprehension).
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Listening is very important at the beginner's level; its importance does not diminish
as the learners' progress to more advanced levels of language proficiency. Practicing
listening at all stages of learning not only develops this skill but also expands other
elements of language knowledge, such as vocabulary, grammar and intonation (Banani,
2012, pp.58).

3.1.2 Different Purposes of Listening
Everyone should take into account the fact that people have their listening
strategies and they may have different purposes while listening. Armiun (2011, pp. 116)
listed these purposes as the following:
Listening for hearing.
Listening for detecting.
Listening for selecting.
Listening for recognizing.
Listening for disambiguating.
Listening for reformulating.
Listening for synthesizing.
Listening for doing.
Listening for judging.
There are a lot of purposes of listening that differ according to differentiate
authors' classifications. For example, Lindsay and Knight (2006, pp.46) stated "We listen
for a purpose, but this purpose can be very different depending on the situation: listening
for specific details, listening for general meaning, listening for the general idea or gist.
There is also a difference between listening: for information; for enjoyment or social
reasons; to learn new language"
Byrne (1986, pp.15) suggested many goals and purposes of listening for learners
firstly, to use wide variety of samples to give the learners the experience of listening by
espousing learners to different types of language. Secondly, training learners to listen for
specific information of the main ideas or for reacting to specific instructions by doing
anything. Learners, in this situation may be motivated by using tasks which are interesting
to their own right and which will focus on the learners' attention on the material in an
appropriate way.
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Briefly, the purposes of listening differ a lot according to its use and the situation in
which it is used. To conclude the teachers should shed more light on the listening skills,
give these skills more attention than the current one that because listening is the core of the
other skills , and if the learners master this skill the speaking ,reading and writing skills
will be easier to acquire.

3.1.3 Basic Processes to Achieve Listening Comprehension
Listening process does not occur automatically; it is a systematic process that
passes through some steps gradually to achieve the goal of listening process. First language
listeners may process the listening input automatically without much conscious attention to
word-by-word input. In contrast, most listeners to the second language need to consciously
decode the details and construct the meaning of the listening input; comprehension usually
breaks down easily primarily due to listeners‟ limited working memory and linguistic
knowledge ( Chen 2013, pp.83).
To clarify this fact, Nunan (2001, pp. 23) stated that listening is a six-staged
process, consisting of hearing, attending, understanding, remembering, evaluating and
responding. These stages occur in sequence and rapid succession.
In the same context, Duzer (1997, pp. 2) pointed to some basic processes to achieve
listening comprehension. These do not necessarily occur Sequentially; they may occur
simultaneously, in rapid succession, or backward and forward as needed. The listener is not
usually conscious of performing these steps, nor of switching back and forth between
them. The listener should:
-

Determinea reason for listening.

-

Take the raw speech and deposits an image of it in short-term memory.

-

Attempt to organize the information by identifying the type of speech event
(conversation, lecture, radio) and the function of the message persuade, inform,
request and predicts information that expected to be included in the message.

-

Recall background information (schemata) to help interpret the message.

-

Assign a meaning to the message.

-

Check that the message has been understood.

-

Determine the information to be held in long-term memory.
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-

Delete the original form of the message that had been received into short term
memory

PROCESS OF LISTENING

The Listener
hears sounds
and focus on
them

The Listener
decodes or
interprets
the message

The
Listener
evaluates
the message

The
Listener
responds

Really, the previous steps are very important to determine if listening achieves its
goals and comprehension. Knowledge of listening process and factors that affect listening
enable teachers to select or create listening texts and activities that meet the needs of
English second language learners. Teachers, then, must weave these listening activities into
the curriculum to create a balance of listening with speaking, reading, and writing. In a few
words listening is a complex process that passes from determining the goal into its
achievement.

3.1.4 Types of Listening
Listening comprehension falls in different types. Each type of listening requires
different degree of psychological processing. By considering the purpose, the listener can
engage in the most appropriate type of listening in a given situation and devote the degree
of psychological processing necessary. Jeremy (2003, pp.228–231) in the literature related
to listening comprehension stated that listening comprehension falls in different types
such as extensive listening, intensive listening, selective listening and interactive listening.
Extensive Listening
This type of listening as Jeremy stated (2003, pp. 229 ) stated is concerned with
promoting overall comprehension of a text and

never requires learners to follow every

word or understand it. Learners need to comprehend the text as a whole which is called
global understanding. Gilakjani and Ahmadi (2011, pp.983) added that extensive listening
does not require students to understand every sentence, and every word, instead, students
are encouraged to grasp the general meaning of the passage.
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Intensive Listening
This kind of listening demands a concentration on each sentence, it requires
attention to specific items of language, sound or factual detail such as words, phrases
grammatical units, sound changes (vowel reduction and consonant assimilation), stress,
and pauses. Rost (1991, pp.20) elaborated that this type of listening aims at raising the
learners' awareness of how differences in sound, structure, and lexical choice can affect
meaning, because this kind of listening involves an appreciation of how form affects
meaning. Other authors like Gilakjani and Ahmadi (2011, pp.983) stated that intensive
listening requires students to understand the meaning of each discourse and, ultimately, to
understand every sentence and word. Generally, intensive listening requires students to
listen to a text several times, or divide the text into paragraphs and sentences to understand
each one; or by doing dictation word by word Nadjah (2012, pp.24).
This kind of listening is important for listening proﬁciency as Rost (2011, pp.184)
stated "The ability to listen intensively when required as in listening for speciﬁc details or
to spot a particular word is an essential component of listening proﬁciency."
Interactive Listening
There are more than one definition for the interactive listening, but all of them
center on the idea that depends on a kind of interaction and collaboration between the
listener and the speaker. For example, Rost (2011, pp.190) defined the interactive listening
as a type of conversational interaction in which the listener takes a leading role in
understanding, through providing feedback, asking questions and supporting the speaker, it
also means listening in a collaborative conversation, in which learners interact with each
other or with native speakers, is now well established as a vital means of language
development and as a benchmark of listening performance.
Selective Listening
In this type of listening, the listener focuses on some selected parts of the material.
Lubbad (2013, pp.11) stated that selective listening involves listening to selected parts of a
text. The focus is on the main parts of the listening material and noticing these parts acts
as the key to the listeners, understanding of the meaning of whole of the text through
inferring. Also, Rost (1991, pp. 21 ) pointed that the selective listening will help enable
students to identify a purpose for listening by providing focused information-based tasks.
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To summarize, listening comprehension is a skill to recognize sounds, words and
rearrange them in meaningful units. There is an urgent need that a listener should be aware
of the target language structure, segmental and supra-segmental features to integrate the
best form of comprehension. Briefly, the types of listening differ from one to another
according to its technique and the way that followed to achieve the target of listening.

3.1.5 The Main Two Strategies of Listening Comprehension
Listening strategies can be classified according to the listener's process into two
main types:
The Top-Down Strategy
The top down aspect of listening comprehension can be defined as helping learners
understand the nature of listening comprehension in order to become more independent in
applying strategies. There are a lot of definitions for the top down strategy, for example
Peterson (2001, pp.88) defined top-down processing as the higher level process driven by
listeners' expectations and understandings of the context, the topic, the nature of text, and
the nature of the world. The top-down process as Kelly (1991, pp.135) involved in his
book is “the application of cognitive faculties in the attempt to give the sound input
meaning, the mind sets up the expectations and the sound provides confirmation”. Also,
Keatley and Kennedy (2004, pp.2) clarified that top down strategies are based on the
learner's background knowledge of the topic, the situation or context, the type of the text
and the language.
Briefly, this strategy includes previous background knowledge, knowledge of the
world and knowledge of discourse (Abu Hatab 2009, pp.22).
Top-down strategies as Renukadevi (2014, pp.61) classified are for:
-

Listening for the main idea

-

Predicting

-

Drawing inference

-

Summarizing,
The previous classification of top-down strategies agrees with Sarani (2014, pp.35)

who divided the top-down strategies into; listening for the main idea, predicting, drawing
inferences and summarizing.
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The Bottom- up Strategy
This strategy differs from the top - down strategy in which it focuses on the details
and words order patterns. To amplify more, Brown (2001, pp.57) stated that bottom- up
strategies are based on the text, and the Combination that creates meaning. Brown
maintained that bottom up strategies can be classified into three main branches; listening
for specific details, recognizing cognates and recognizing word order patterns. Another
definition for bottom up strategy is given by Richards (1990, pp.50) who said that bottomup processing refers to the use of incoming data as a source of information about the
meaning of a message. From this perspective, the process of comprehension begins with
the message received, which is analyzed at successive levels of organization sounds,
words, clauses, and sentences until the intended meaning is arrived at comprehension is
thus viewed as a process of decoding.
According to Vandergrift (2004, pp.5) bottom - up strategy is "an awareness of
both top-down and bottom-up processes and their relative contribution to comprehension
in different contexts and at different levels of language proficiency." Renukadevi (2014,
pp.61) stated that bottom-up strategies are for:
-

Concentrating on specific details while listening

-

Recognizing word-order patterns.
In other words, bottom-up processing involves perceiving and parsing the speech

stream at increasingly larger levels (Field 2003, pp. 326).
The researcher concluded that top - down strategies concentrate on the text, the topic and
its circumstances, but bottom - up strategies concentrate on the details of the text including
discriminating between intonation contours in sentences and discriminating between
phonemes. These two strategies include all sub skills of listening like discriminating
among sounds ,words and structures and the skill of getting the main idea, getting details
and note taking skill, these skills are classified as the following.

3.1.6 Sub Skills of Listening Comprehension
Listening is a complex skill that can be broken into smaller sub skills to achieve
comprehension of what is listened to. Brown (2001, pp.14-16) presented a list of micro
skills that are involved in listening. He explained that when teachers are working with
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listening, they can choose the listening micro skills depending on student's needs. He
divided listening into micro listening skills to facilitate the process of teaching listening.
The following are some of the sub skills:
-

Retaining chunks of language of different lengths in short term memory.

-

Discriminating among the distinctive sounds of English.

-

Recognizing English stress patterns, words in stressed and unstressed positions and
rhythmic structure.

-

Recognizing reduced forms of words.

-

Processing speech containing pauses, errors, corrections and other performance
variables.

-

Recognizing grammatical word classes, (nouns, verbs, etc).

-

Recognizing a particular meaning that maybe expressed in different grammatical
forms.

-

Recognizing cohesive devises in spoken discourse.

-

Inferring situations, participants, goals by using real-world knowledge.

In addition, other listening sub skills are assigned in the Palestinian English Language
in the school's curriculum book (1999, pp.30). They are listed below.
-

Identifying the main idea or in other words skimming the text to get the gist.

-

Scanning for specific information.

-

Identifying the supporting sentences.

-

Identifying the text.

-

Inferring hidden meaning or speakers' intention.

-

Inferring meaning of unfamiliar words.

-

Judging the fairness or bias.

-

Drawing conclusion.

-

Relating the text to one's own experience.

By reading and examining the previous listed skills, the researcher could easily decide
the main and most important skills that she wanted to enhance them through her current
study, so she decided to choose the skill of getting the main idea ,getting details and
note taking to be improved.
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3.1.7 Skills to be Enhanced through this Study
There are a lot of sub skills for listening; these skills differ according to the
different classifications of the authors. In the current study, the researcher cannot enhance
all of these skills so, she looked at the books of English majors at the third level at Al
Azhar University , and read the objectives of listening courses in a trial to elicit the most
important listening skills that needed to be enhanced. At the end she reached to specifying
the main listening skills that intended to be enhanced which are getting the main idea,
getting details and note taking skills.
1- Listening for Getting the Main Idea
The main or the general idea is the most important concept or argument of the
passage as a whole. It means to understand the key points or propositions in a text: for
example, points in support of an argument or parts of an explanation (Vandergrift 2012,
pp.169).
Brown (2006, pp.5) stated that people always have a purpose for listening. They
may listen to the radio in the morning to decide whether to wear a coat or take an umbrella.
They may listen to a song for pleasure. They listen in different ways based on their
purpose. Once the listeners understand the main point, all the details will fall into place,
but without the main point, nothing really makes sense.
2- Listening for Getting Details
Listening for details as Brown (2006, pp.6) mentioned is something that listeners
do every day. For example, they need the details when they are getting directions to
someplace like a friend‟s home. Just understanding the topic in this case does no good.
Vandergrift (2012, pp.169) added that in this skill listeners can ignore anything that does
not sound relevant, that means looking for something specific and rejecting anything that
does not match what is on the listeners list. In this way, they are able to narrow down their
search and get the detail that they need.
3-Listening for Note-Taking
Note-taking is, simply, a way of concisely recording important information so that
the listener can recall it later (Dash, 2013, pp.3). In the same subject, Kline (1996, pp.55)
also stated that some people recommend that they should take notes so they can focus their
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attention on what the speaker is saying. This practice works well for listeners who are
blessed with a great memory. Taking notes will not only help them remember, but also it
will help them organize what the speaker is saying. And it may even aid their
understanding and retention after all, effective note taking will require the listener to think,
but there are some guide lines for learners during note taking to be in effective way:
( Kline, 1996, pp.57)
-

Before learners start taking any notes, they should be clear about why they are
attending the talk or meeting. What are they hoping to learn or gain from it? They
must think of their notes as a guide to their learning and development after the
event.

-

Think about whether or not a point is noteworthy before they write it down.

-

Avoid taking notes for the sake of taking notes. Otherwise listeners will end up
with lots of irrelevant points, which will distract them from the important things.

-

Avoid writing down everything that is said, word-for-word, that would be
transcribing, which is an altogether different skill. Concentrate on the key points,
remain alert and attentive and listen to what is being said.

-

Write in learners' style. Learners do not need to worry too much about spelling,
grammar, punctuation or neatness as long as they can read their note later and they
make sense to it.

-

Use short single words or phrases or short sentences, use bullet or numbered lists if
necessary. If they using a pen and paper then it is easy to add linking lines to join
ideas and concepts.

-

Write down in full, key information that can not be shortened: names, contact
details, dates, references, book titles, or formulas etc.

-

Use abbreviations to help noting what the speaker means.

-

Do not panic when missing something. The learners can usually ask the speaker to
repeat a point or ask a colleague or peer after the event.
Really, the researcher of the current study claims that the previous skills are the

main skills, so she works to investigate them among the sample of her research. Briefly,
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listening process is not a simple one, it is so complex as it has many sub skills, these skills
can be summarized by attending, perceiving, interpreting, remembering, and responding to
the expressed (verbal and nonverbal), needs, concerns, and information offered by other
human beings, among these different skills the researcher chosed the skill of getting the
main idea, the skill of getting details and the skill of note taking to be enhanced in her
study, because she considered them as the most important skills that the English majors
need to improve their listening ability .

3.1.8 Principles behind Teaching Listening
Harmer (2004, pp.99) suggested several principles behind teaching listening firstly,
the tape recorder is just as important as the tape, the writer emphasized that poor tape
recorder caused useless listening comprehension , so the teacher should take care of the
quality of the tape recorder. The second principle is preparation, it is vital for either the
teacher or the learners to prepare to the listening class, the teacher should make sure of the
tape recorder before taking it to the class and the learners should prepare by looking at the
topic, pictures and the questions. Thirdly , once will not be enough , the tape recorder
should be played for two times that may enable the students to pick up the information they
missed in the first time. Then, students should be encouraged to respond to the content of a
listening not just to the language, the last principle is that different listening stages demand
different listening tasks; this means that from the first listening, the tasks should be straight
ahead and gradually the tasks will be more difficult.
To conclude, to facilitate listening skills the teacher should maximize the use of
material that is relevant to students' real life, maximize the use of authentic language and
vary the materials in terms of speakers' gender, age, dialect, accent, topic and speed. In the
current study the researcher tries to adopt a new strategy as a principle to enhance
listening comprehension skills, this strategy depends on the use of translated English
videos in which the listeners join between what they listen to in English, and what they
read in Arabic.

3.1.9 Major Difficulties Facing English Majors in Listening
Listening comprehension is a complex ongoing process which involves the
interaction of various factors, so many learners find it difficult to comprehend spoken input
and have little awareness of why that happens (chen 2013, pp.83).
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According to Gilakjani& Sabouri

(2016, pp.127) these barriers can be grouped

into three types:
1- Physical barriers are those caused by the environment and the learners' physical health,
such as uncomforted chairs, tables and unclear sound of recorder.
2- Intellectual barriers are those that affect the learners' ability to comprehend, such
as unfamiliar language.
3- Emotional barriers can erupt as reactions to certain types of people or messages, such
as the degree of anger and tension.
By looking to the previous difficulties of listening, the researcher of the current study
noticed that all these difficulties stand as obstacles for English majors to enhance their
listening skills but in different levels.
On the other hand, Nadjah (2012, pp.27) organized the major listening problems as
follows:
-

Lack of control over the speed at which speakers speak.

-

Not being able to get things repeated.

-

The listener's limited vocabulary.

-

Failure to recognize the signals.

-

Problems of interpretation.

-

Inability to concentrate.
Also, Gilakjani and Sabouri (2016, pp.127) pointed to some major problems that

learners face with listening comprehension. Some of these problems are as follows:
1- Quality of recorded materials, in some classes teachers use some recorded materials
that do not have high quality. The quality of sound system can impact the
comprehending of learners‟ listening.
2- Cultural Differences, learners should be familiar with the cultural knowledge of
language that has a significant effect on the learners‟ understanding. If the listening
task involves completely different cultural materials then the learners may have
critical problems in their comprehension.
3- Accent, there are too many accented speech can lead to an important reduction in
comprehension. Unfamiliar accents both native and non-native can cause serious
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problems in listening comprehension and familiarity with an accent helps learners‟
listening comprehension.
4- Unfamiliar Vocabulary, when the listeners listen a strange word that may stands as
an obstacle that makes the listening process so difficult. According to Azmi et al
(2014, pp.4), when listening texts contain known words, it would be very easy for
students to understand. If students know the meaning of words this can arouse their
interest and motivation and can have a positive impact on the students‟ listening
comprehension ability.
By the same token, Graham (2006, pp.170-172) summarized some other factors
that increase learners' listening comprehension problems such as restricted vocabulary,
poor grammar, and misinterpretations about listening tasks
All in all, the researcher of the current study sees that listening is still as a difficult
skill for English learners; it seems as the obstacle for the other language skills if the learner
does not enhance it.

3.1.10 Advice for Teaching Listening Skills in EFL Classrooms
English learners pass through a lot of difficulties and problems to master their
listening ability, some of these problems related to learners' psychology, others related to
the materials of listening or the lack of learners' vocabulary. To overcome on these
problems there are a lot of advices that teachers may follow to facilitate this skill.
According to Brown (2006, pp. 6) teaching listening should pass through three
stages, pre listening, while listening and post listening. Each of these stages involves
specific activities which ultimately participate and aim at achieving comprehensive
comprehension of a spoken text.
These activities can be summarized as follows:
-

Activation of prior knowledge for improved listening comprehension.

-

Systematic presentation of listening for main ideas, listening for details, and
listening and making inferences.

-

Stimulating integration of real world cultural information for students to know and
share.

-

Presentation of extensive listening tasks leading to personalized speaking.
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Many Solutions are given by different researchers and authors for example,
Gilakjani and Sabouri (2016, pp.128) added some useful advices for overcoming students‟
listening comprehension difficulties as in the following:
-

Listening activities should be provided based on the students‟ needs and teachers
should provide authentic listening materials for students that help them understand
better the natural speech uttered by native speakers.

-

Teachers should design listening tasks that arouse students‟ interest and help them
learn listening skills and strategies. These tasks not only test the students‟ listening
comprehension, but also motivate them to use various types of listening strategies
in order to gain the maximum benefits in doing their activities.

-

Teachers should provide students with different types of input like lectures, radio
news, films, TV plays, announcements, everyday conversation, and interviews.

-

Teachers should familiarize their students with the rules of pronunciation in order
to help them hear the different forms of rapid natural speech and ask them to
imitate native speakers‟ pronunciation.
Briefly, the researcher claims that poor listening skills definitely make a huge,

negative impact on students' productivity. This situation usually results in conflicts and
misunderstandings among students, and it creates a negative environment so, the teachers
of listening have to follow the good directions to overcome the problems and difficulties of
listening comprehension skills.
3.2 Translated English Videos
In the current study, the researcher adopts a strategy of using translated English
videos as means to facilitate listening comprehension skills (getting the main idea, getting
details and note taking skills). The researcher views some short translated English videos
for English majors to investigate the role of connecting between more than one sense on
students' understanding. Also, she wants to show the effect of contributing the audio, video
and the translation on facilitating the listening skill. The students have to join between
listening and seeing the translation, and they have to connect what they listen to in English
and what they read in Arabic.
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3.2.1 Definitions of Translated Videos (Subtitled Videos)
According to Gorjian ( 2014, pp.1015) subtitling is a branch of translation called
audiovisual translation in which viewers can read statements of dialogues on the screen as
well as watch the images and listen to the dialogues. Another definition was given by
Neves (2008, pp.130 ) who believed that captioning and subtitling have exactly the same
definitions although some make a distinction and believe that captioning is considered to
be for both deaf and hearing-impaired viewers while subtitling is special to hearers. While
Gerzymisch-Arbogast (2008, pp.113) defined subtitles as the written translation of film
dialogues appearing synchronously with the corresponding dialogues produced on the
screen". He adds that the process of subtitling involves 3 steps:
1) From one 'language' to another.
2) From verbal speech to a written text.
3) From a non-condensed (verbatim) to a condensed (non-verbatim) form of text.
Gorjian (2014, pp.1015) defined captions as the process of converting the audio
portion of a video production into text which is displayed on a television screen. The
captions are typically white upper-case letters against a black background. Subtitles, on the
other hand, are defined as the permanently affixed onscreen text that represents the
narration, dialogue, music, or sound effects.
In other words, the translated videos that the current researcher means in her study
can be changed by the term of (subtitles or captions) which refer to what the listeners read
at the bottom of the screen, or it may refer to the short videos which are spoken in the
speakers' language and written in different languages that are easier to understand than the
real language of speakers. In this study the researcher defines translated English video as a
selected video chosen from several websites; they may be a movie, a television show or
any event. These videos spoken in English language and they are translated into Arabic
language, the translation is written at the bottom of the screen.

3.2.2 Types of Translated Videos:
There are a lot of types for translated videos according to the language that is used,
but the main types are taken:
-

From English dialogues to English subtitles: bimodal subtitling.
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-

From English dialogues to subtitles in the learner‟s mother tongue: standard
subtitling.

-

From dialogues in the learner‟s mother tongue to English subtitles: reversed
subtitling Zanon (2006, pp.47).
Vaezi and Haghverdi (2012, pp. 23) said that there are different types of possible

combinations between audio and subtitles. The main ones are typically known as standard
subtitles (foreign language audio with mother tongue captions), bimodal subtitles (foreign
language audio with foreign language subtitles), and reversed subtitles (mother tongue
audio with foreign captions). The most commonly used combination is the standard one,
the bimodal variety is also commonly used in classroom activities; the use of one or
another in class will depend on the goal of the lesson and on the students' level.

3. 2.3 Translated Video is A strategy for Improving English Skills
It is important to say that videos stand as real life situations that approach the
meaning and facilitate the process of teaching, in which students often make new
connections between curriculum topics, and discover links between these topics and the
world outside the classroom.
Thammineni (2016, pp. 36) in his research stated that watching English videos and
movies is a great way to improve English, especially listening and speaking skills, the
language of the videos is spoken quickly with native accent and pronunciation and using
many idioms and colloquial expressions so, it is recommended to all English language
students to watch films in English in their spare time for additional practice.
Hosogoshi (2016, pp.155) elaborated that watching translated films may tempt the
learner to switch on subtitles. It is worth using English subtitles for reading along while
listening. Of course, if watching a film in English and reading English subtitles is too
difficult, learners may have an option of watching films with subtitles in local languages.
This is meant to be a fun way to learn English after all but this process must be used only
to develop interest to watch the movie. Later the learner should be prompted to watch
movie with English subtitles since the need of watching it is to improve English language
skill. Replaying parts of the film that is not understood by turning subtitles on just for one
important scene is always encouraging. It is advisable to watch the film or part of the film
first with no subtitles, then with English subtitles and if it is not fully understood, it can be
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watched at a final time with subtitles in local language, this will help in practice of English
listening skills. Zanon (2006, pp.47) proved on the importance of translated videos by
explaining that through translation, learners become more conscious of the structural
patterns of the linguistic items involved in the video clip. This pedagogic strategy based
on subtitling is flexible that it can be performed in three different ways, according to the
specific goals. Also, Thammineni (2016, pp.36) stated that translated videos enhance
learners' listening, speaking, pronunciation and vocabulary as the following:
1- Listening skills: Some parts may be spoken too fast for the learners to understand
but it will be a perfect way for the learner to get used to hearing native speakers
talk to each other, they will also hear informal English and slang words and phrases
that they often do not find in books or dictionaries.
2- Speaking skills: Hearing natives speak will also help learners speaking skills,
especially fluency. They hear how to link words together and where to put
intonation on certain words and sentences. Watching videos with the peer group
and speak about them afterwards or the learners could even find movie scripts
online and act out scenes with their friends in language class room shall yield good
results in giving opportunity to develop speaking skills.
3- Pronunciation: English pronunciation is extremely difficult and when the learner
read words, it is hard to know how they should be said. Hearing native English
speakers talk to each other will help to hear how words are pronounced. If the
learners are using English subtitles, they will also be able to see how the words are
written.
4- Vocabulary: By watching English movies, the learners hear many new words and
phrases, especially idioms and colloquial expressions. Writing down any new
words or phrases those are heard while watching movie or remembering them for
ready use of them in their conversations is a worthy experience.
5- Put knowledge into practice: In English classes learners learn a lot of
vocabulary and grammar but the learners may not know how to use it in real life.
Watching English videos will help them understand how to use all the learnt
knowledge in everyday situations.
To support the previous idea Gorjian (2014, pp.818) mentioned, "When translated
videos was first introduced for use in foreign language classrooms in the 1980s, it was
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thought to be a way to increase learners' attention, reduce anxiety, give students instant
confirmation of their understanding of what was heard, and increase motivation."
Translated videos are so important as Verspoor and others (2009, pp.71) explained
that language acquisition cannot happen without input. If one already knows a language
then proficiency can decline when it is not used, and even a first language can be forgotten.
Hence as input of English is essential to start of English learning and developing it, it is
also of major importance for maintaining proficiency.
In the same subject Vanpatten (2009, pp.49) clarified the importance of using the
mother tongue in teaching by saying that the second language acquisition is a slow
process with sometimes incomplete results. Even though input is very important in second
language acquisition, it is generally considered to be difficult for the ordinary second
language learners to acquire language solely through input, without output, interaction and
instruction. Research suggests that for intermediate learners of English as a second
language acquisition input can be beneficiary alone.
Zanon (2006, pp.43-44) argued for the benefits of subtitled video. he thought that:
-

Their use bridges the gap between reading and listening skills.

-

Students can learn to process text in the foreign language rapidly and improve rapid
reading, by trying to keep up with the subtitles that accompany the dialogues.

-

Students

can learn how to

pronounce many words,

consciously and

unconsciously.
-

Translation allows learners to follow the plot easily.

-

Translated videos can reinforce the understanding of English context-bound
expressions, and help learners to acquire new vocabulary and idioms.
Danan (2004, pp.69) added that translated videos can be valuable for

comprehension word recognition and vocabulary building.
All in all, the researcher of the current study sees that translated videos make the
meaning closer by visualizing what the listeners listen to, when the listeners join between
their eyes during reading translation and their ears during listening to the text, that may
facilitate the content by contributing the audio, visual and translation dimensions together
to make it easier. In other words, the use of translated videos or films for the English
language learners can improve their listening comprehension skills.
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3.2.4 The Role of the Teacher in the Strategy of Translated Videos
Vanderplank (1990, pp.227) aroused the awareness regarding the teacher. He
statated that the teacher is important during watching subtitled programs; the study reports
that most subjects required some clear purposes, some degrees of instrumental motivation
in order to attend to the language of the program being shown and take out words and
phrases. Simple exposure to language seems to be sufficient for learners of the language;
the process needs to be more conscious and therefore requires more of the learner. This
suggests that the teacher should provide the learners with some basic instructions and
motivations to create more interest for the task through making the process of teaching
listening interesting by creating an enjoyable and attractive atmosphere.

3.2.5 Views on the Use of Translated Videos in the Process of Teaching
Listening
There is an argument about the use of translated videos in the process of teaching
especially teaching listening, some researchers claim that reading the translation can stand
as an obstacle in which the listeners focus only on the written words not on what the
speakers say, but others state that the translation of videos can facilitate the meaning by
connecting between what listeners see and listen.
Bird and Williams (2002, pp.19) investigated the effect of translated or subtitled
videos, and the results showed that translated videos could help the learning of spoken
words, also with long terms effect for implicit and explicit memory. Their study had
participants with both western and eastern background, and shows that this method could
be useful for people of several nationalities. So, they suggest using the same language
subtitles that most DVDs now provide, even if they are originally intended for the hearing
impaired for second language learning.
According to Danan (2004, pp.67) translated videos are so important in which they
encourage viewers to rely on the written text, taking attention away from the actual spoken
language. Yet, as Danan wrote "Many Europeans claim to have learned English from their
regular exposure to subtitled American films and television programs while the reading of
subtitles tends to be an automatic behavior, this does not mean that it prevents any
processing of the soundtrack." He adds that there can be limitations to subtitling for
example, Guillory (1998) found that subtitles are no longer useful when the material is too
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advanced, and the subtitles cannot compensate for difficult vocabulary and fast speech but
Danan still claims that subtitles can be valuable for comprehension, word recognition and
vocabulary building. At this point, the researcher adds that the use of translated videos and
those translated from the foreign language into the mother tongue can facilitate the
complex and strange words that the listener can not understand them. So, by looking to the
translation the difficult meaning will be easier

Commentary on the Use of Translated Videos in the Process of Teaching
Listening
Translated English videos can be a very important tool for language learning. The
advantages that this tool provides are many; they helps to display the content, to deepen
comprehension and to enhance lexical and grammatical learning, to teach listening with
translated videos can make lessons more fun and interesting. Since videos are capable of
language teaching, teachers should make good use of videos. Consequently, choosing
appropriate videos for a variety of lessons is significant. Translated English videos are so
important for students to improve their listening skills by linking what they listen to in
English and what they read in their languages in the translation (Arabic), in which these
videos enhance the work of more than one sense to make the process of teaching easier.
Overall, translated videos are great tools in foreign language teaching.
At the current study, the researcher intends to investigate the listening skills for
English majors at Al Azhar University and how the teachers can facilitate the three chosen
skills (getting the main idea, getting details and note taking skills) by the use of short
translated videos in atrial to investigate its effect.
Summary:
This part of the chapter presents the literature review of the study related to listening
skills and translated English videos and the next one will discuss the research design and
methodology.

46

Chapter Four
Research Design and Methodology

Chapter Four
Research Design and Methodology
Introduction
In this chapter, the researcher presents the research design, method, sample,
population of the study, variables of the study, instruments utilized to answer the questions
of the study and collect data, the ways of ensuring test, and attitude scale's validity and
reliability and statistical means used to analyze the finding.

4.1 Research Design
The researcher adopted the quasi-experimental approach in order to test the
hypotheses of the study. Abu Nahya (2000, pp.316) defined the quasi-experimental method
as " the effect of the independent variable on the dependent variable. The quasi
experimental design is pre- test, post- test, control group design." Such an adoption was
due to the nature of the research which aimed at finding the effectiveness of using
translated English videos on enhancing English majors' listening comprehension skills and
their attitudes towards its use. To achieve the aim of the study, the sample was chosen from
English majors at the third level purposively. The sample was pre-tested to measure its
listening comprehension skills (getting the main idea, looking for details and note taking
skill). Also, it was given attitude scale to test its attitude towards the use of translated
English videos. Then, it was taught listening by using translated English videos which
activated students' listening proficiency in each session.

4.2 Population of the Study
This study is limited to female English majors (115) of the third level enrolled in
the TEFL course, during the second semester of the academic year (2016-1017) at the
Faculty of Education, at Al-Azhar University- Gaza.

4.3 Sample of the Study
The sample of the study is purposely selected from the third level of Faculty of
Education at Al-Azhar University-Gaza. The sample of the study consisted of (20) female
students aging (20 -22) who are enrolled in the TEFL course during the second semester
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of the academic year (2016-1017). The sample was 15% from the total percentage of the
study community. The sample consisted of females as the faculty of education consisted of
only females.

4.4Variables of the Study
The study included two variables the independent variable and the dependent one.
(A) Independent variable: The use of translated English videos strategy for
enhancing English majors listening comprehension skills and their attitudes.
(B)Dependent variable: English majors' listening comprehension skills and their
attitudes.

4.5 Instruments of the Study
To achieve the aims of the study, the researcher used listening comprehension skills
test and attitude scale.

4.5.1 Listening Comprehension Skills Test
The researcher prepared listening comprehension skills test to measure English
majors' listening skills (getting the main idea, getting details, and note taking skills). The
test was used pre and post intervention.
A. The Aim of Listening Comprehension Skills Test
The test aimed at measuring the effectiveness of using translated English videos on
enhancing listening comprehension skills for English majors and at helping the researcher
to test the hypotheses of the study.
B. The Sources of Designing the Listening Comprehension Skills Test
The researcher referred to many resources in designing the test. She reviewed the
related literature, checked the opinion of juries, supervisors and experienced teachers. The
main source of designing the test was the electronic websites for teaching listening. The
researcher designed the test with different types of questions which were based on the three
skills of listening (getting the main idea, getting details and note taking skills).
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C. Description of the Listening Comprehension Skills Test
The researcher designed listening comprehension skills test whose total mark was
(60). The test consisted of three parts (A, B, C).Part A measures the skill of getting the
main idea, it includes five filling gap questions, and the total mark for this question is (20),
four marks were given for each question. While part B measures the skill of getting
details, it is confined to five multiple choice questions. The total mark for this question is
(20) with four marks given for each question. And part C measures the skill of note taking.
It consists of a conversation that needed to be completed whose total mark is (20). The
questions were shown to the students ten minutes before the beginning of the test in order
to give them some time to read the instructions and to know how to answer the questions,
but not enough time to write the answers down and memorize them.

4.5.2 Validity and Reliability of Listening Comprehension Skills Test
4.5.2.1 Validity of Listening Comprehension Skills Test
A. The Referee's Validity
The test was introduced to a jury of specialists in English language and teaching
methodology in national universities in Gaza Strip, and experienced supervisors and
teachers. They recommended by identifying the marks for each question and by omitting
and adding some questions. The items of the test were modified according to their
recommendations.
B. The Internal Consistency Validity
It means the consistency of the results achieved through experiment Cozby (2001,
pp. 81). In order to measure the validity of the test results, the researcher used Spearman's
correlation coefficients between each question of the test and the total score. The results
are illustrated below:
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1Table (4.1) Spearmans' Correlation Coefficient between the Total score of Listening
Comprehension Skills Test and the Score of Each Question.
#
1
2
3
4
5
*= significant at 0.01

Spearman's
Correlation
0.43
0.49
0.52
0.44
0.64

p-value
0.049*
0.029*
0.019*
0.049*
0.002**

#
1
2
3
4
5

Spearman's
Correlation
0.82
0.53
0.80
0.63
0.66

p-value
0.001**
0.017*
0.001**
0.003*
0.002**

**= significant at 0.05

The findings show that all statements of listening comprehension skills test are
statistically significant at (0.01, 0.05). The correlation coefficient ranged between (0.430.82). The results indicate that listening skills measurement has a good degree of validity.
4.5.2.2 Reliability of the Listening Comprehension Test
It has been applied by the researcher to calculate the test reliabilty coefficient on a
sample which consists of (20) students under the supervision of the researcher herself. The
researchers' reliability was calculated according to Cooper equation.
N of Times the Agreement
Reliability=

N of Times the Agreement + N of Times the

X 100

Difference
The reliability coefficients are as follows by applying the previous equation:

2Table (4.2) Reliability Coefficient to the Total Score of Listening Comprehension
Skills Test and the Score of Each Question

Level

N of Times
the
Agreement

Getting the main
9
idea skills
Getting details
10
skills
Note
taking
13
skills
listening Skills
11
From the previous table, the

N of Times the
Difference

N Agreement
+N
Difference

11

20

45%

10

20

50%

7

20

65%

Reliability
Coefficient

9
20
55%
researcher can concludes that the proportion of the

agreement is (55.0%), which is a high value to demonstrate good stable test. The
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percentage stability of getting the main idea skill with the students stood at (45.0%), the
coefficient of stability of getting details skills is (50.0%), the coefficient stability of note
taking skills is (65.0%), and by comparing the results between the times of the agreement
and the times of differences the researcher demonstrates that the test and its skills have a
good stability coefficient.

4.5.3 Attitude Scale
The researcher prepared an attitudes scale. This scale was refereed by a number of
juries before its presentation to the sample of the study (20 )students.
A. The Aim of Attitude Scale
The attitude scale was used to measure the attitudes of English majors towards the
use of translated English videos in teaching listening comprehension skills.
B. Description of Attitude Scale
A scale of (21) items was used in this study in order to rate the degree of attitudes
of English majors towards the use of translated English videos in teaching listening
comprehension skills. Likert scale was used to measure the level of the attitudes. It
contains five options; strongly agree, agree, neutral, disagree and strongly disagree.
(Appendix B).

4.5.4Validity and Reliability of Attitude Scale
4.5.4.1 Validity of Attitude Scale
A. Referee's Validity
The attitudes scale was introduced to a jury of specialists in English language and
methodology in Gaza universities. The items of the scale were modified according to their
recommendations.
B. The Internal Consistency Validity
The validity of an instrument refers to the consistency of the results achieved
through the experiment.( Al Agha 1996, pp. 121). In other words, it indicates how well
and efficient a tool measures what is intended to measure. Therefore, the researcher has
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used the Spearman's correlation coefficients between each line of the scale and the total
score to measure the validity of the scale results. The findings were as illustrated in the
table below:
3Table (4.3) Spearman’s Correlation between the Total Score of Attitude Scale and
the Score of Each Statement
#

Spearmans' Correlation p-value #

1

0.71

0.000** 12 0.56

0.010*

2

0.64

0.003** 13 0.49

0.029*

3

0.40

0.030*

14 0.35

0.049*

4

0.43

0.039*

15 0.50

0.026*

5

0.57

0.008** 16 0.68

0.001**

6

0.46

0.043*

0.000**

7

0.65

0.002** 18 0.49

0.029*

8

0.43

0.039*

19 0.35

0.049*

9

0.46

0.043*

20 0.50

0.025*

10 0.72

0.000** 21 0.35

0.049*

11 0.40

0.030

*= significant at 0.01

Spearmans' Correlation p-value

17 0.77

**= significant at 0.05

The results show that all statements of attitudes scale are statistically significant at
(0.01, 0.05), and the correlation coefficient ranged between (0.35) and (0.77), which
indicates that attitudes scale has a good degree of validity.

4.5.4.2 Reliability of Attitude Scale
Reliability means, that if an experiment is repeated with the same scale at the same
conditions, it will produce the same results (Al Agha 1996, pp. 118). It indicates the
stability and the consistency of the research result. Hence, the researcher has used
Cronbach's Alpha and spilt half methods as follows.
A. Reliability Based on Cronbach's Coefficient Alpha
The researcher calculated the value of Cronbach's Alpha coefficient for the scale of
the students‟ attitudes towards the use of translated English videos. The researcher found
that the Cronbach‟s alpha is equal to (0.84). This indicates that the measurements are of
high reliability and suitable for the study.
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B. Reliability Based on Spilt-Half Methods
The researcher has also calculated the reliability coefficient by Spilt-Half methods
in which she divided the scales' statements into two halves and calculated the correlation
coefficient between them. The researcher found that Spearman‟s Correlation Coefficient
equals (0.56), and Spearman-Brown Coefficient equals (0.73). These results indicate that
the scale is of high reliability and suitable for the study.

4.6 Teachers' Guide
The researcher designed this guide in a simple and detailed way for the purpose of
helping and guiding the researcher and teachers of listening comprehension skills to go in a
step –by-step process in order to investigate the effect of using translated English videos on
enhancing English majors' listening skills. The specific objectives are determined in the
light the guidance and consultations of English language and teaching methods experts, as
well as the long experienced lecturers of listening courses. Appendix(C)
A. The Aim of the Teacher's Guide
The researcher designed the teacher's guide to help teachers who are in need to
develop students listening skills to enhance their listening comprehension skills by
showing them some several English translated videos chosen from different websites in
order to improve the students ability of listening.
B. The sources of preparing teacher's guide
The content was chosen according to the general objective of the study, and also
there were many points considered as follows:
-

Students' weakness point, the researcher focused on the students' weakness
points when choosing the topics of videos.

-

Topics' familiarity, the researcher tried to choose some familiar videos with
known words.

-

Students' abilities, the researcher took care the level and the abilities of students
when she choose the topics and the activities.

-

Cultural appropriateness, the researchers choose some videos that fit with their
culture.
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-

Language clarity, the researcher avoided videos that included ambiguous and
strange words.

-

Timing, the researcher divided the videos according the limited time.

-

Materials quality, the researcher took care of the needed tools and devices
before conducting the sessions.

Content Resources
1- Electronic Sources and Internet Websites
The researcher relied greatly on the internet websites, where many profitable and
rich listening topics are presented; those topics best fit to be used as training materials for
improving students listening comprehension skills.
The internet websites cover different topics, fit students' needs and are considered
to be much familiar than other sources because they include a variety of topics with
different speed rates and durations and different situations. For instance, listen
aminute.com and esl-lap.com website links were the most important links that the
researcher explored and extracted many audios

from them especially for preparing the

test. Theses websites offer a simple access for data and also present samples of exercises
where many questions types can be benefited from.
The Teacher's Guide Validity
The researcher has presented the teachers' guide according to several specialists,
English language teachers, supervisors and ELT methodologists' modifications; included
providing model answers with evaluation questions and modifying some of the given
examples and questions to go with the English language context.

4.7 Procedures of Data Collection
The researcher went through the following steps while conducting the research:
1- Reviewing literature and previous studies related to improving listening
comprehension skills.
2- Reviewing literature and previous studies related to the use of translated videos for
enhancing listening comprehension skills or other skills.
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3- Specifying the main common listening strategies (Getting the main idea, Getting
details and Note taking skills) which want to be enhanced among students majoring
English. This was not in a random way but by a lot of searching and asking several
specialists and teachers.
4- Collecting and preparing the training material needed to conduct the experiment
which consists of several translated videos to see its effect on English majors'
listening comprehension skills and their attitudes.
5- Designing teacher's guide with several translated English videos which cover all
the sessions implemented by the study.
6- Designing the listening comprehension test which measures English majors
listening comprehension skills.
7- Designing attitudes scale which measures the attitudes of English majors towards
the use of translated English videos to enhance listening comprehension skills.
8- Assuring the validity of the test and the validity of the attitude scale by a group of
juries.
9- Implementing the test and attitudes scale to the sample of the study as a pre
implementation.
10- Teaching English majors listening comprehension skills by the use of translated
videos.
11- Implementing the test and the attitudes scale as a post implementation.
12- Analyzing the results and discussing the findings.
13- Providing recommendation according to the findings of the study

4.8 Statistical Methods
The following statistical methods were used by the researcher to analyze the data
statistically:
1. Spearman’s Correlation Coefficient to check the veracity of internal consistency
between the paragraph test and the total score of the attitudes scale and the test,
and to measure the degree of correlation. This test is used to examine the
relationship between variables.
2. Cronbach’s Coefficient Alpha to find out the reliability of the paragraphs test.
3. Split-half methods to ensure that the measurement has a high degree of stability,
and Spearman Brown formula is used to modify the stability of the test.
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4.

Means and Standard Deviation were used to calculate the average of marks and
its dispersion (relative weight), they are useful to know the percentage of each
field.

5. Wilcoxon test for samples associated with the aim of knowing the statistical
significant differences between the measurement of pre and posttests of the study
variables
6. Eta to find out the size of the impact of the strategy on enhancing English majors'
listening comprehension skills and their attitudes towards it.

Summary
This chapter has presented the methodology of the current study. It included the
procedures of designing and applying the instruments, the population and sample of the
study, and the design of the experiment. It also has given a detailed description of the
research tools, attitude validity and reliability, test validity and reliability, ways of scoring
the test, the statistical analysis techniques that the researcher adopted in analyzing the
results of the pre and post –test and attitude scale. The next chapter, chapter five will view
the results, discussion, suggestions and recommendations.
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Chapter Five
Results, Discussions and Recommendations
Introduction
The aim of this study is to examine the effectiveness of translated English videos
on EFL English juniors' listening comprehension skills and their attitudes towards it. Two
tools were used to achieve the aims of the study; attitude scale to measure the attitudes of
students towards the use of translated English videos and listening comprehension test to
measure English majors' listening comprehension skills (Getting the main idea, Getting
details and note taking skills).
This chapter discusses the findings with detailed interpretations. It also analyzes
these data statistically answers the research questions and tests the hypotheses. The
researcher has put her recommendations for teachers and professors of English and for
English majors depending on the study findings, limitations and study problem.
1.5 The Answer of the Main Question
This question is "what is the effectiveness of using translated English videos on
enhancing English majors' listening comprehension skills and their attitudes towards it at
Al-Azhar University?" By testing the hypotheses of the study, the researcher answered this
question.

5.2 The Answer of the First question
"What are the main listening skills that are intended to be enhanced by the use of
translated English videos"?
To answer this question, the researcher asked several specialists in teaching
English, seeking to identify the main and the most important listening comprehension
skills that English majors should have among the different sub skills of listening. She
reached to three listening skills (getting the main idea, getting details and note taking
skills).
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5.3 Verification of the First Hypothesis
The first hypothesis is, "There are statistically significant differences at (α ≤ 0.05)
in the level of English majors' listening comprehension skills in the pre and posttest".
To test this hypothesis, the researcher used Wilcoxon test (z test) to find the
differences between the two tests and to find mean scores of post listening skills test
among English majors at Al-Azhar University- Gaza.
4Table (5.1) The Result of Wilcoxon Test, for Total Listening Skills between Pre and
Posttests among English majors at Al-Azhar University- Gaza
Listening
Comprehension

Mean

St. D

32.5

9.4

Skills
Pre
Post

48.2

6.1

** Statistically sig at 0.01

Rrelative

Mean

Z-

Weight %

Diff

test

-15.70

-3.92

Sig

54.2
0.001**

80.3
* statistically sig at 0.05

//not sig

The results show that there are statistically significant differences between the pre
and post mean scores of listening comprehension skills test (Z= -3.92, p-value=0.001)
among English majors at Al-Azhar University- Gaza, and the differences are explained in
post-test. The mean scores of the post degree of listening skills equals (48.2), but in the
pretest equals (32.5) degree, which indicates that using translated English videos has a role
in enriching the listening skills among English majors at Al-Azhar University- Gaza.

5.4 The Result of Wilcoxon Test for the Three Listening Skills in Details:
To test the first hypothesis clearly, the researcher measured the degree of Wilcoxon for the
three skills of listening that chosen by the researcher to be enhanced.
-

The skill of getting the main idea.

-

The skill of getting details

-

The skill of note taking.
In the following there are the results of Wilcoxon test for each skill among the
previous in the pre and posttest.
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5Table (5.2) The Result of Wilcoxon Test for Getting the Main Idea Skills in the Pre
and Post Test among English majors at Al-Azhar University- Gaza
Getting the Main
Idea Skill
Pre
Post

Mean

St. D

9.2

4.3

18.2

2.0

** Statistically sig at 0.01

Relative

Mean

Z-

Weight %

Diff

test

-9.00

-3.84

Sig

46.0
0.001**

91.0
* statistically sig at 0.05

//not sig

The results show that there are statistically significant differences between the pre
and posttest mean scores in the area of getting the main idea skills, i.e. (Z= -3.84, pvalue=0.001) among English majors at Al-Azhar University- Gaza. The mean score of the
posttest in the area of getting the main idea skill equals (18.2) whereas the pretest equals
(9.2) degree. This indicates that using translated English videos has a positive effect on
enhancing the skill of getting the main idea among English majors at Al-Azhar UniversityGaza.
6Table (5.3) The Result of Wilcoxon Test for Getting Details Skills in the Pre and
Post Test among English Majors at Al-Azhar University- Gaza
Getting
Details Skill
Pre
Post

Mean

St. D

10.4

5.7

14.5

3.5

** Statistically sig at 0.01

Relative

Mean

Z-

Weight %

Diff

test

-4.10

-2.98

Sig

52.0
0.003**

72.5
* statistically sig at 0.05

//not sig

The results show that there are statistically significant differences between the pre
and posttest mean scores

in the area of

getting details skills, i.e. (Z= -2.98, p-

value=0.003) among English majors at Al-Azhar University- Gaza. The differences are in
favor of the posttest. The mean score of the posttest in getting details skills equals (14.5) ,
meanwhile in the pretest equals (10.4), which indicates that the use of translated English
videos is a very important in enhancing getting details skills among English majors at AlAzhar University- Gaza.
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7Table (5.4) The Result of Wilcoxon Test for Note Taking Skills in the Pre and Post
Test among English Majors at Al-Azhar University- Gaza
Note Taking

Mean

Skills

St. D

Relative

Mean

Z-

Weight %

Diff

test

- 2.60

-2.40

Pre

12.9

4.6

64.5

Post

15.5

4.6

77.5

** Statistically sig at 0.01

* statistically sig at 0.05

Sig

0.016*

//not sig

The results show that there are statistically significant differences between the pre
and posttest mean scores in note taking skills, i.e. (Z= -2.40, p-value=0.016) among
English majors at Al-Azhar University- Gaza, in favor of the posttest. The mean score of
the posttest in note taking skills is (15.5) degree, while that of the posttest is (12.9).This
clearly shows that the use of the translated English videos has a very great role in
enhancing the note taking skills.

5.5 Verification of the Second Hypothesis
The Second hypothesis is stated as follows: "There is a noticable effect for the use
of translated English videos on English majors' listening comprehension skills and their
attitudes".
To identify the effect size of the English majors' listening comprehension skills
and their attitudes

in

the

experimental

group,

the researcher used the Cohen‟s

coefficient and eta square to calculate the effect size. The researcher calculated the effect
size for each skill and for the attitude scale. The results are illustrated as follows:
8Table (5.5) Levels of Effect Size Based on Cohen’s Index and Eta Square for English
Majors Listening Skills and their Attitudes towards the Translated Videos
Items

Eta

D

Effectiveness

Listening Comprehension Skills

0.63

2.61

Big

Getting the Main idea Skill

0.44

1.76

Medium

Getting details Skill

0.50

1.98

Big

Note taking Skill

0.39

1.60

Medium

Student's Attitudes

0.45

1.80

Big

** Statistically sig at 0.01

* statistically sig at 0.05
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//not sig

The data analysis in the above table shows that there is a large effect size of
translated English videos on enhancing English majors' listening skills at Al-Azhar
University-Gaza. All coefficients of eta square indicate the large effect of translated
English videos on enhancing English majors' listening skills and even in their attitudes.
Table (5.5) shows that the total listening skills are affected by translated English
videos; the effect size is (0.63). The three listening skills are affected by translated English
videos in different degrees. For example, getting details skill ranked first i.e. (0.50),
followed by getting the main idea skill, i.e.(0.44),. The skill of note taking ranked third i.e.
(0.39).It is considered the least skill affected by translated English videos. The table also
shows that translated English videos affected students' attitudes, and the size of the effect
was (0.45).

5.6 Verification of the Third Hypothesis
The third hypothesis is, "There are statistically significant differences at (α ≤ 0.05)
in English majors' attitudes towards using translated English videos before and after
watching translated videos.
To test this hypothesis, the researcher used Wilcoxon test (z test), standard
deviation and the relative weight to find the differences between the subjects' attitude test
towards using translated English videos at Al-Azhar University- Gaza, before and after the
experiment.
9Table (5.6) The Result of Wilcoxon Test to English Majors' Attitudes towards Using
Translated English Videos before and after watching.
Student's

Relative

Mean

St. D

Pre

81.15

8.32

77.3

Post

96.05

4.83

91.5

Attitudes

** Statistically sig at 0.01

Weight %

Mean Diff

-14.90

Ztest
-3.92

Sig

0.001**

* statistically sig at 0.05

Table (5.6) show that there are statistically significant differences between the pre
and post implementation of attitude scale i.e., (Z= -3.92, p-value=0.001) among English
majors at Al-Azhar University- Gaza. The mean scores of the post attitudes scale is (96.05)
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while before implementation of the attitudes scale, it was (81.15). This indicates that using
translated English videos has largely influence on the subjects' attitudes.

5.7 Discussion
This study was conducted to explore the following two issues: the effectiveness of
watching translated English videos on enhancing listening comprehension skills and
English majors' attitudes towards the effectiveness of watching translated English videos
on listening skills. The results showed that English majors achieved progress in the
listening test and in

attitudes scale. It is worthwhile to remember that the progress and

development in students' performance in the different skills of listening comprehension
skills and in attitudes scale refers to the use of translated English videos as a strategy to
teach listening, and it may refer to some other causes, stated below:
-The translated English videos that used in this study which considered to be
audio-visual materials, have features that helped the English majors to acquire the listening
skills. That is, the contribution of the visual dimension and the correspondence between the
visual, aural and the translation were thought to be supportive of successful acquisition of
listening skills.
-

Watching translated English videos provide English learners with an enjoyable,
interesting and social environment and atmosphere that increases their motivation
and positively affects their listening skills in general.

-

The progress in students' performance and their attitudes may refer to the several
activities that the researcher used during teaching the three main listening skills by
the use of translated English videos.

-

In addition, the impact may be due to the well-organized use of translated English
videos in which each stage of session had different enjoyable translated videos that
students liked so much. It is necessary to mention that repeated playing of the video
was believed to help English majors to improve their listening, and in this study the
researcher used three videos in each session in which every video was repeated
three times, the first and the third without translation and the second with
translation.
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-

It may be a result of the different videos used by the researcher which varied in the
subject and in the accent to meet individual differences among English majors.

-

This is due to the influence of the fertile teaching and learning environment created
by the researcher that enhances listening comprehension skills in which attracts
English majors' attention and higher concentration .

-

Also, it may refer to the important role of insertion the mother tongue language in
the process of teaching the foreign language in which it facilitates the content and
makes it easier, and it also refers to the contribution of the audio,visual and
translation dimensions.

-

By using translated English videos, the researcher could expose learners to video
materials several times. They may have sufficient time to play with videos, to pause
and review videos hence enabling learners to pick up the target and acquire mastery
of listening skills.

-

In relation to the English majors' attitudes towards the effectiveness of watching
translated English videos for listening learning purpose, analysis of the attitude
scale indicated that English majors have positive attitudes in general towards
learning listening from translated English videos. Concerning the English majors'
attitudes after watching translated English videos; they mostly agreed that learning
from translated English video is an interesting way to learn, and that the presence of
translation makes learning from audio-visual materials easier. The majority of the
English majors agreed that they prefer learning using translated English videos.
This can be understood by the entertaining nature of watching translated English
videos, the facilitator role played by translated English videos, the dominance of
visual modality in translated English videos, and the match between video and the
English majors' senses, all of which encourage English majors to favour learning
from translated English videos and to have positive attitudes towards the practice in
general.

-

English majors' attitudes has been improved up in the attitudes scale, which may
be due to the lack of previous knowledge about the benefits of using translated
English videos in the process of teaching listening comprehension skills before.
The level of English majors' attitudes towards the use of translated English videos
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differ before and after watching because all the time English majors listen that
insertion of

the Arabic language during teaching English is not good, the

researcher by her study tries to argue and explain that the good use of the mother
tongue during teaching the foreign language can help students so much, in which
the Arabic facilitate the complex foreign meaning.
-

The translated English videos served the function of visualizing and facilitating the
meaning which leads to enhancing English majors attitudes towards the use of
translated English videos in learning listening. This proves the fact that several
scientific researches revealed, which says that the information acquired by joining
and connection between more than one sense stays in the long term memory.
All these causes prove the superiority of the strategy of translated English videos

over the ordinary strategies in teaching listening comprehension skills, and the findings of
this study show watching translated English videos assists English majors

in

the

acquisition of listening skills.
According to the previous related studies, the researcher found limited previous
studies related to the effective use of translated videos on enhancing listening sub-skills,
but most researches discuss its effects on general achievement and proved that it has a
positive effect. For example, Gorjian(2014) and Etemadi (2012) which emphasized that
translated video has a great effect on enhancing vocabulary recognition. The benefit of this
study is supported by previous researches, such as Gowhary et. al. (2015) study which
was implemented to look for the effects of the video captioning on Iranian EFL learners‟
listening comprehension.
Moreover, there are statistically significant differences in favor of translated
English videos, and the researcher can prove the efficiency of using translated videos by
comparing the results of the skills of listening and the attitudes scale before and after
watching translated English videos. That is to say, translated English videos are effective
on enhancing listening comprehension skills and English majors' attitudes in an EFL
situation towards it.
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5.8 Pedagogical Implications
The current study suggests a number of pedagogical implications that English
language teachers and lecturers at Al Azhar University have to stick to when listening skill
courses are taught, so lecturers have to:
1- Be aware of their vital role in improving students' listening achievement; it will
surely be a hard task if it is left to the students autonomously.
2- Raise the awareness of English majors towards the importance of watching
translated English videos.
3- Be more tolerant with English majors' errors to decrease their anxiety.
4- Be active and encourage English majors for more training courses and always give
additional websites for teaching listening and guide English majors to many
different sources.
5- Put a series of listening courses to cover different topics, what makes English
majors practice the listening skills regularly
6- Teach English listening comprehension skills by videos which save much time and
effort, which gives teachers the opportunity to check and help low achievers.
7- Use videos in the learning process, which encourages English majors to be more
active while learning and brings life to classrooms.

5.9 Recommendations
In the light of the results reviewed throughout this study, the researcher finds it is
important to give some recommendations for the teachers and professors and for English
majors to develop their listening proficiency.
Based on the study's findings the researcher recommended the following
Recommendations to English majors
1- The English majors need to extensively practice listening in their daily activities by
listening to several materials to enhance their listening skills.
2- They have to expand their ability of listening by watching translated films and
videos.
3- They need to use the translated movies well by connecting between what they listen
to and what they read; they do not have to focus only on one thing.
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Recommendations to Teachers and Professors of English
Teachers are the people who are in the field of teaching so, the researcher
recommend to:
1- Adopt modern techniques that enhance students' listening comprehension skills
such as translated English videos.
2- Adopt the updated and appropriate methods in teaching listening and try to
overcome the challenges and the difficulties of this skill.
3- Consider students' individual differences and make the class a suitable environment
for all students to acquire listening skills.
4- Increase students' positive feelings and attitudes towards listening comprehension
skills as they are not receptive skills otherwise they are interactive skills
5- The teachers should expose students to the natural use of English with native
speakers, so that they can observe and acquire the listening skills.
Recommendations for Further Studies
The researcher recommends to conduct studies on the effect of translated English videos
on enhancing the skill of speaking and vocabulary recognition of English majors.
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Appendices

Appendix (A)
Listening Achievement Test Before Modification
Listening Achievement Test before Modification
Students Name: ………………………
Level: ……………………………….
Time: (60) Minutes.

Dear student: This test is designed as a data collection tool for academic research purpose.
It is intended to be applied on the teacher students at the English language majors at AlAzhar University-Gaza.
______________________________________________________
Test instructions:
1. All questions are obligatory.
2. The questions are divided into two sections.
3. Each section consists of 3parts (A, B, C)
Part (A) for telling the main idea, part (B) for Looking for details, and part(C) for Note
taking).
4. The exam is timed and graded.
5. The number of pages is "8 ".

Important notes:
The listening strategies will include:
1. The ability to get the main idea (Part A of the test).
2. The ability of getting specific details (Part B of the test).
3. The ability of taking notes (Part C of the test)
.
Researcher
Faten . M. Alnaami
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(Section one)

The first question:
(A)

Telling the main idea

Listen to the following texts and try to identify the general idea or the general topic of
them.
1-http://www.listenaminute.com/b/babysitting.html
(Listen to the audio)The main idea of the text is
……………………..
2-http://www.listenaminute.com/o/old_age.html
(Listen to the audio)The second text talks in general about ………………………
3-http://www.listenaminute.com/p/poverty.html
(Listen to the audio)The general idea of the text is
…………………………..
_______________________________________________________
(B)

Looking for details

(Running shoes) http://www.esl-lab.com/runningshoes/runningshoesrd1.htm#list
1. What does the man want at the store?
A. some running shoes
B. a pair of running socks
C. a running hydration pack
2. How can you best describe the man's running ability?
A. He is an elite runner.
B. He is more of a couch potato.
C. He runs a number of 10k races.
3. The sales associate suggests that the man ___________.
A. break up with the woman
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B. tell the woman the truth
C. start working at the shoe store
4. The woman has run ______ under _____ hours.
A. 20, three hours
B. 25, three hours and 30 minutes
C. 30, four hours
5. The sales associate suggests that the man ___________.
A. break up with the woman
B. tell the woman the truth
C. start working at the shoe store
)C) Note taking
Http: //www.esl-lab.com/summervacation/summervacationrd1
Listen to the following audio carefully and try to take notes during listening.
1- The woman wants to _____________ on Monday.
2. The man doesn't want to go because he ___________.
3. On Tuesday, the woman suggests ___________.
4. On Wednesday, the woman wants to __________
5. On Friday or Saturday, the woman would like to __________.
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(Section two)
(A) Telling the main idea
Listen to the following texts and try to get the general idea of them
1-http://www.listenaminute.com/c/chocolate.html
(Listen to the first audio) the main idea of the text is
……………………………………
2-http://www.listenaminute.com/t/time.html
(Listen to the second audio)the main idea of the text is
………………………………….
3-http://www.listenaminute.com/r/rubbish.html
( listen to the audio ) the main idea of the previous text is
……………………………………………………………………………

_______________________________________________________
(B) Looking for details
Snack time
http://www.esl-lab.com/snack/snackfra.htm
1. What time of day does this conversation take place?
A. in the morning
B. in the afternoon
C. in the evening

2. Why doesn't the father give his son something to eat?
A. There isn't any food to eat.
B. The boy just ate something.
C. They are going to eat soon.
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3. What snack does the boy want at the beginning of the conversation?
A. potato chips
B. candy
C. donuts
4. Which one food does the father NOT offer to his son for a snack?
A. tomatoes
B. broccoli
C. carrots
5. What does the father ask the boy to do while he is preparing the snack?
A. watch TV
B. play with toys
C. look at books
____________________________________________________________________
(C)

Note taking

Listen carefully to the same previous text and try to take notes during listening:
Son: Dad!
Father: Yeah, Micky.
Son: Can I have a really good (1)

?

Father: Uh, I don't know. I think it's . . . uh . . . what time is it? I think it's going on dinner.
Son: Uh, it's three thirty.
Father: Three thirty. Uh . . . We'd better (2)
snack do you want?

. [Why, Dad?] Well, what kind of

Son: Candy?
Father: No, candy is out. Oh, how about some (3)
Well, what else can you suggest?
Son: Candy.
Father: Candy. No, I don't think . . . I think you'd better wait.
Son: A sandwich? A spinach sandwich?
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? [No!] Uh, carrots? [No!]

Father: Spinach sandwich? Spinach sandwich! When did you (4)
spinach?

liking

Son: Uh, today.
Father: Well, what about a small sandwich? [Okay] Okay, I'll (5)
minute. Play with your toys while you're waiting for it.
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it up in a

Listening Achievement Test After Modification
Students' Name: ………………………
Level: ……………………………….
Time: (60) Minutes
Total: (60) Marks
Dear student: This test is designed as a data collection tool for academic research
purpose. It is intended to be applied on the teacher students at the English language majors
at Al-Azhar
Test instructions:
1. All questions are obligatory.
2. The questions are divided into three parts
Part (A) for the skill of getting the main idea. (5 questions, and the first one is done
as an example)
Part (B) for the skill of getting details. (1 sub- question)
Part(C) for the skill of note taking. (2 questions, and the first one is done as an
example)
4. The exam is timed and graded.
5. The number of pages is "8 ".
Important notes:
The listening skills will include:
1. The skill of getting the main idea (Part A of the test).
2. The skill of getting details (Part B of the test).
3. The skill of note taking (Part C of the test)
Researcher:
Faten . M. Al naami
Researcher
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Listening Test

The first question:
Part (A)

Getting the main idea skill

(20 marks)

-Listen to each of the following texts and try to identify the general idea for each,
write no more than five words (the main topic) of them: You will listen to the text
twice.
Example: Listen to the first audio as an example:
http://www.listenaminute.com/b/blood.html (1 min)
The main idea of the text is .Being afraid of blood
1- http://www.listenaminute.com/o/old_age.html(1 min)
The main idea of the text is …………………
2- http://www.listenaminute.com/p/poverty.html(1 min)
The main idea of the text is……………….
3- http://www.listenaminute.com/c/chocolate.html(1 min)
The main idea of the text is ………
4- http://www.listenaminute.com/t/time.html(1 min)
The main idea of the text is ………..
5- http://www.listenaminute.com/r/rubbish.html (1 min)
The main idea of the text is…………………….
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Part (B)

Getting details skill

(20 marks)

-You are going to listen to a short conversation in the following, please read the
questions first then listen to answer.
Remember you will listen to the conversation only once.
(Running shoes) http://www.esl-lab.com/runningshoes/runningshoesrd1.htm#list
(1:52 min)
1. What problem does the man have at the beginning of the conversation?
A. The man is suffering from a foot injury.
B. The man forgot his girlfriend's birthday
C. The man lied about his running ability
2. What does the man want at the store?
A. some running shoes
B. a pair of running socks
C. a running hydration pack
3. How can you best describe the man's running ability?
A. He is an elite runner.
B. He is more of a couch potato.
C. He runs a number of 10k races.
4. The sales associate suggests that the man.___________
A. break up with the woman
B. tell the woman the truth
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C. start working at the shoe store
5. The woman has run ______ under _____ hours.
A. 20, three hours
B. 25, three hours and 30 minutes
C. 30, four hours
-----------------------------------------------------------------------------------------------------

)Part C)

Note taking skill

(20marks)

The first question:
-Listen to the following conversations, then fill in the gaps, write no more than three
words.
Example: Listen to the first audio as an example:
Http: //www.esl-lab.com/summervacation/summervacationrd1 (1:49 min)
1- The woman wants to go swimming at the lake on Monday.
2. The man doesn't want to go because he might get a sunburn.
3. On Tuesday, the woman suggests go mountain biking.
4. On Wednesday, the woman wants to go fishing.
5. On Friday or Saturday, the woman would like to go on a picnic to the mountains
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The second question:
-Listen carefully to the following conversation and try to take notes during listening
to fill in the gaps.
http://www.esl-lab.com/snack/snackfra.htm (1.47 min)
son: Dad!
Father: Yeah, Micky.
Son: Can I have a really good ……….?
Father: Uh, I don't know. I think it's . . uh . . what time's it? I think it's going on ………….
Son: Uh, it's three thirty
Father: Three thirty. Uh We'd better ………... [Why, Dad?] Well, what kind of snack do
you want?
Son: Candy?
Father: No, candy is ………. Oh, how about some broccoli? [No!] Uh, carrots? [No!]
Well, what else can you ……………..?
Son: Candy
Father: Candy. No, I don't think . . . I think You'd better wait
Son: A sandwich?...........................?
Father: Spinach sandwich? Spinach sandwich! When did you start liking spinach?
Son: Uh, today
Father: Well, what about a ……..sandwich? [Okay] Okay, I'll whip it up in a minute. Play
with your ………. while you're waiting for it
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Appendix (B)
Attitude Scale Before Modification

The Effectiveness of Translated English Videos on Enhancing English Majors'
Listening Comprehension Skills and their Attitudes Towards it at AUG

Dear student, the researcher provided this attitude scale to assess English students
attitudes towards the use of English translated videos during the process of teaching
listening skills to examine if it has any effect on enhancing listening comprehension skills.
I kindly invite you to read the following scale items carefully and then decide your
opinion.
English Translated Videos: are short selected videos that chosen from several websites,
they are translated from English into Arabic.
The scale grades are from
Strongly agree (5)

Agree (4)

Medium(3)

Disagree(2) to strongly disagree (1)

Directions: Please fill in the blanks with the relevant answer(s).
Note: Please answer ALL questions.
Thanks for co-operation
The researcher
Faten M. Alnaami

89

Name……………………………..
Please indicate how much you agree or disagree with the statements. Put a tick ( ) in the
relevant box.: Please answer ALL the questions.
Strongly agree (5)

Agree(4)

Medium(3)

Disagree(2) to strongly disagree (1)

Attitudes Towards the Use of
NO

Translated English Videos in

Strongly

Teaching Listening

agree

Comprehension Skills
1

When I join between what I read in
Arabic and what I listen to in
English (in translated videos), I feel
that improve my listening skills.

2

Translated

English

videos

materials motivate me to do more
listening outside the classroom
3

Watching translated videos can
improve my skill to get the main
idea from the listened passage
easily.

4

Arabic

subtitles

in

the

video

materials are helpful in developing
listening in English.
5

Watching English translated videos
can help me to know how we use
idioms in context.

6

Watching translated English videos
helps me to improve my listening
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Agree

Medium

Disagree

Strongly
disagree

skills more than listening to only
audio.
7

I think if we watch more translated
videos we will be better in getting
details from the listened passage.

8

The use of English translated video
materials increases my knowledge
of vocabulary which I need in real
life situations.

9

Watching

Translated

English

videos helps me to practice the
language fluently, to speak with
native speakers.
10

Watching

Translated

English

videos keeps a connection between
the

listener's

culture

and

the

speaker's culture, which facilitate
the content.
11

Watching English translated videos
may enhance my ability to use the
language in real life situations.

12

Teaching listening through videos
can improve my accent especially
through imitating.

13

The use of translated English
videos in classroom makes the
content easier to be understand

14

Watching translated English videos
help me to elicit the meaning of the
listened text and to contextualize
the text.

15

Watching translated English videos
may increase my ability of attention
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and

concentration

during

the

process of listening.
16

When I listen to English translated
videos I will be better in taking
notes from the listened text.

17

Using translated English video
materials make listening courses
more interesting and enjoyable

18

I prefer to use Translated English
video materials rather than use
those materials provided in the
textbook during listening courses

19

Using translated English videos
materials during listening courses
familiarizing me with the use of
grammar rules in the original
contexts.

20

When I listen to and watch the
translated English video, I can
summarize what I listened to and
watched easily.

21

I think that we must use translated
English videos in all subjects not
only in teaching listening.
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Attitude Scale After Modification

The Effectiveness of Translated English Videos on Enhancing English Majors'
Listening Comprehension Skills and their Attitudes Towards it at AUG

Dear student, the researcher provided this attitude scale to assess English students
attitudes towards the use of English translated videos during the process of teaching
listening skills to examine if it has any effect on enhancing listening comprehension skills.
I kindly invite you to read the following scale items carefully and then decide your
opinion.
English Translated Videos: are short selected videos that chosen from several websites,
they are translated from English into Arabic.
The scale grades are from
Strongly agree (5)

Agree (4)

Medium(3)

Disagree(2) to strongly disagree (1)

Directions: Please fill in the blanks with the relevant answer(s).
Note: Please answer ALL questions.
Thanks for co-operation
The researcher
Faten M. Alnaami

93

Name……………………………..
Please indicate how much you agree or disagree with the statements. Put a tick ( ) in the
relevant box.: Please answer ALL the questions.
Strongly agree (5)

Agree(4)

Medium(3)

Disagree(2) to strongly disagree (1)

Attitudes Towards the Use of
NO

Translated English Videos in

Strongly

Teaching Listening

agree

Comprehension Skills
1

When I join between what I read in
Arabic and what I listen to in
English (in translated videos), I feel
that this improves my listening
skills.

2

Translated

English

videos

materials motivates me to do more
listening outside the classroom.
3

Watching translated videos can
improves my skill to get the main
idea from the listening passage
easily.

4

Arabic

subtitles

in

the

video

materials are helpful in developing
my listening in English.
5

Watching English translated videos
can help me to know how we use
idioms in context.

6

Watching

translated

English videos helps me to improve
my listening skills more than
listening to audio text only.
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Agree

Medium

Disagree

Strongly
disagree

7

I think if we watch more translated
videos we will be better in getting
details from the listening passage.

8

The use of translated English video
materials increases my knowledge
of vocabulary which I need in real
life situations.

9

Watching translated English videos
helps me to practice the language
fluently.

10

Watching translated English videos
keeps a connection between the
listener's culture and the speaker's
culture, which facilitate the content.

11

Watching translated English videos
enhances my ability to use the
language in real life situations.

12

Practicing
translated
improve

listening
English
my

through

videos

accent

can

especially

through imitating.
13

The use of translated English
videos in classroom makes the
content easier to be understand

14

Watching translated English videos
helps me to contextualize the text
and to elicit the meaning of the
listened text.

15

Watching translated English videos
may

increases

my

ability

of

attention and concentration during
the process of listening.
16

When I listen to translated English
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videos I will be better in taking
notes from the listening text.
17

Using translated English video
materials makes listening courses
more interesting and enjoyable

18

I prefer to use translated English
video materials rather than to use
those materials provided in the
textbook during listening courses

19

Using translated English videos
materials during listening courses
familiarizing me with the use of
language rules in the original
contexts.

20

When I listen to and watch the
translated English video, I can
summarize what I listened to and
watched easily.

21

I think that we have to use
translated

English

videos

on

enhancing vocabulary recognition.
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Appendix (C)
Teacher's Guide
Introduction:
The researcher designed this guide in a simple and detailed way for helping and
guiding the researcher and teachers of listening comprehension skills to go in a step –bystep process in order to mention the main concept of debates. The specific objectives are
determined in the light of the guidance and consultations of English language and
methodology experts, as well as the long experienced lecturers of listening courses.
At the end of the time of training materials students supposed to be more aware of
listening comprehension skills especially
-Getting the main skill.
-Getting details skill.
-Taking notes skill during listening process.

97

A. The Aim of the Teacher's Guide
The researcher designed the teacher's guide to help teachers who are in need to
develop students listening skills to enhance their listening comprehension skills by
showing them some several English translated videos which chosen from different
websites in order to improve the students ability of listening.
B. The Sources of Preparing Teacher's Guide
The content was chosen according to the general objective of the study, and also
there were many points considered as following:


Students' weakness point



Topics' familiarity



Students' abilities



Cultural appropriateness



Language clarity.



Timing



Language clarity.



Materials quality



Authenticity

Content Resources
1- Electronic Sources and Internet Websites
The researcher depended greatly on the internet websites, where many profitable
and rich listening topics are presented; those topics best fit to be used as training materials
for improving students listening comprehension skills. The internet websites cover
different topics, fit with students' needs that are considered to be much familiar than other
sources because they include a variety of topics with different speed rates and durations,
and different situations. For- instance "Listen aminute.com and esl-lap.com" website links
were the most important links that the researcher explored and extracted many audios
from them especially for preparing the test, because they offer a simple access for data and
also present samples of exercises where many questions types can be benefited from.
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Distribution of the content of Training Material
Session Link of the topic
One

https://www.youtube.com/watch?v=0k9uUc

skill

Time

Telling the main idea

90

pCiec

minute

https://www.youtube.com/watch?v=a_2-

Finding details

0LRa-BU
https://www.youtube.com/watch?v=cgLYk

Note taking

V689s4
Two

https://www.youtube.com/watch?v=ckREz

Telling the main idea

YIEREM

90
minute

https://www.youtube.com/watch?v=RDEYb

Finding details

Qh-UkE
https://www.youtube.com/watch?v=elP4IE

Note taking

Y-eWg
Three

https://www.youtube.com/watch?v=YHfjJ8

Telling the main idea

KOCrg

90
minute

https://www.youtube.com/watch?v=sBi2g-

Finding details

7whLQ
https://www.youtube.com/watch?v=tc2vPk

Note taking

N27bw
Four

https://www.youtube.com/watch?v=tc2vPk

Telling the main idea

N27bw

90
minute

https://www.youtube.com/watch?v=solhE_

Finding details

Hs6K8
https://www.youtube.com/watch?v=faKlJlfl

Note taking

S3U
Five

https://www.youtube.com/watch?v=t7uL7D

Telling the main idea

GpiJc

90
minute

https://www.youtube.com/watch?v=i9XcCJ

Finding details

xaSu8
https://www.youtube.com/watch?v=mIwXi
9n-dJA
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Note taking

Six

https://www.youtube.com/watch?v=KYKV

Telling the main idea

NAqdfcI

90
minute

https://www.youtube.com/watch?v=pq0_Vg

Finding details

fFRXwا
https://www.youtube.com/watch?v=qY_wT

Note taking

aEDAT8
Seven

https://www.youtube.com/watch?v=B8VEc

Telling the main idea

LX5WK4

90
minute

https://www.youtube.com/watch?v=Azsvw

Finding dtails

XOQb5E
https://www.youtube.com/watch?v=FyPGpa

Note taking

z6bK8
Eight

https://www.youtube.com/watch?v=KOe3P

Telling the main idea

05E_4U

90
minute

https://www.youtube.com/watch?v=IMTgv

Finding details

T2r0q0
https://www.youtube.com/watch?v=31hyv5

Note taking

_RYh8
Nine

https://www.youtube.com/watch?v=Nu6dE

Telling the main idea

phsTao

90
minute

https://www.youtube.com/watch?v=pq0_Vg

Finding details

fFRXw
https://www.youtube.com/watch?v=jFYcIN

Note taking

-mDe4
Ten

https://www.youtube.com/watch?v=wCKZ

Telling the main idea

wWoAGBA

90
minute

https://www.youtube.com/watch?v=GOiLk

Finding details

0mEOZo
https://www.youtube.com/watch?v=hQeAz
8rLse4
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Not taking

The Teacher's Guide Validity
The researcher has presented the teachers' guide according to several specialist
English language teachers, supervisors and ELT methodologists' modifications; included
providing model answers with evaluation questions and modifying some of the given
examples and questions to go with the English language context.
4.9 Procedures of Data Collection
The researcher went through the following steps while preparing the teacher's
guide:
1-The researcher checked up several websites to look for some related translated English
videos.
2-The researcher agreed with the chosen sample about the time of sessions.
3-Befor the researcher conducted the experiment, she implemented the listening test, and
the attitude scale to measure the students' attitudes towards the use of translated videos.
4-The researcher conducted the ten sessions by the use of downloaded videos, at first the
researcher viewed the video without translation, then with translation and after that without
translation to specify the difference between the first listening and the third listening after
seeing translation, and after each video the researcher asked students some questions to
examine if they had got the main idea, the specific details, and note taking skill.
5-The researcher conducted the same previous tools, the listening test, and the attitude
scale to look for the efficiency of the new strategy (translated English videos), and the
development of students' listening skills and their attitudes towards it.
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Session One
Subject: Enhancing some listening comprehension skills by the use of translated English
videos.
-Getting the main idea skill.
-Getting details skill.
-Note taking skill.
Material: Translated English Videos
Time: ( 90 min )
Titles of the videos:
-Getting the main idea skill (https://www.youtube.com/watch?v=0k9uUcpCiec)
-Getting details skill (https://www.youtube.com/watch?v=a_2-0LRa-BU)
-Note taking skill (https://www.youtube.com/watch?v=cgLYkV689s4)
Objective: At the end of the session, the students will be able to get the main idea after
listening, to get details, and to take notes during listening. They are going to notice the
difference in their awareness of the listened text before and after reading the translation of
the videos. Also, they will evaluate their listening when they connect between what they
listen and what they see in the translation.
Preparation Stage
Preparing the Computer Lab
The researcher devotes an effort to keep the lab in the best condition to facilitate
running her classes. She makes sure that the computer set, the L.C.D and the wall screen
are working properly.
Preparing the Listening Material
The researcher devotes a big effort to select materials that appeal to students'

age and

their level, students' interests and the three listening comprehension proficiency are taken
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into account. The purpose is to provide materials that students can interact with and can
listen to comfortably without struggling to get the meaning.
Implementation Stage
Warming up
The teacher gives students unfinished story, and let them work in pairs to put an
end for it. (The story is spoken orally to students by the teacher).
Presentation:
1- The teacher asks students to guess the title of the coming video before listening by
giving them some key words included in the video, then the teacher shows the students the
first video without translation, after that with translation, and finally without translation to
examine their listening before and after reading the translation, and asks students to discuss
the main idea of the video, and if there is any difference in their understanding before and
after their watching.(Getting the main idea skill).
2- The teacher gives students the title of the video, and asks them to try to guess some
main words of the coming video, the researcher shows them the second video firstly
without translation, then with translation and finally without, to see the development of
their listening skills after seeing the translation. After that the teacher asks students some
questions to see if they have got the details.(Getting details skill)
3- The teacher asks students to write down some notes during watching the video, then the
teacher asks them to listen to the third video firstly without translation secondly, with
translation and finally without, to examine the development of their listening skills after
seeing translation.(Taking notes skill).
Evaluation:
The teacher asks students to repeat some sentences that they have already watched their
translation in the video, but this time they have to listen just to the audio and after that they
examine their listening by comparing between what they have already repeated and what
they watched to.
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Session Two
Subject: Enhancing some listening comprehension skills by the use of translated English
videos.
-Getting the main idea skill.
-Getting details skill.
-Note taking skill.
Strategy : Translated English Videos
Time: ( 90 min )
Titles of the videos:
-Getting the main idea skill (https://www.youtube.com/watch?v=ckREzYIEREM)
-Getting details skill (s://www.youtube.com/watch?v=RDEYbQh-UkE)
-Note taking skill (https://www.youtube.com/watch?v=elP4IEY-eWg)
Objective: At the end of the session, the students will be able to get the main idea after
listening, to get details ,and to take notes during listening.They are going to notice the
difference in their awareness of the listened text before and after reading the translation of
the videos. Also, they will evaluate their listening when they connect between what they
listen and what they see in the translation.
Preparation Stage
Preparing the Computer Lab
The researcher devotes an effort to keep the lab in the best condition to facilitate
running her classes. She makes sure that the computer set, the L.C.D and the wall screen
are working properly.
Preparing the Listening Material
The researcher devotes a big effort to select materials that appeal to students'
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age and their level, both students' interests and the three listening comprehension
proficiency are taken into account. The purpose is to provide materials that students can
interact with and can listen to comfortably without struggling to get the meaning.
Implementation Stage
Warming up:
The teacher plays with students (the game of stand up and sit down),when they listen
words having the vowel( a) they have to stand up ,and when they listen the words having
the vowel (o) they have to sit down.
Presentation:
1 -The teacher asks students to sit in groups, and asks them to watch the first video without
translation

and

to write what they understand from the video, secondly they watch it

with translation, and thirdly without translation, in each time the teacher asks students the
same question to see the differences in the answers. (Getting the main idea skill).
2- The teacher gives students the title of the coming text, and asks them to guess what
things that are included in the text, then the teacher views the second video three times,
firstly and thirdly without translation and secondly with translation, in each time the
teacher asks students some questions to see if they have got the details of the video.
(Getting details skill).
3- The teacher asks students to work in pairs to write down some notes during listening to
the third video, they listen to it three times, in each time they are asked to take notes, then
the teacher asks students to show her their notes to identify when they were good at taking
note. (Taking notes skill)
Evaluation:
The teacher asks students to make self-evaluation for their performance in the whole
session by giving the quality of the session grades from 1-10.
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Session Three
Subject: Enhancing some listening comprehension skills by the use of translated English
videos.
-Getting the main idea skill.
-Getting details skill.
-Note taking skill.
Strategy: Translated English videos
Time: ( 90 min )
Titles of the videos:
-Getting the main idea skill (//www.youtube.com/watch?v=YHfjJ8KOCrg)
-Getting details skill (https://www.youtube.com/watch?v=sBi2g-7whLQ)
-Note taking skill (https://www.youtube.com/watch?v=tc2vPkN27bw)
Objective: At the end of the session, the students will be able to get the main idea after
listening, to get details, and to take notes during listening. They are going to notice the
difference in their awareness of the listened text before and after reading the translation of
the videos. Also, they will evaluate their listening when they connect between what they
listen and what they see in the translation.
Preparation Stage
Preparing the Computer Lab
The researcher devoted an effort to keep the lab in the best condition to facilitate
running her classes. She made sure that the computer set, the L.C.D and the wall screen
were working properly.
Preparing the Listening Material
The researcher devoted a big effort to select materials that appeal to students'
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age and their

level, both students' interests and the three listening comprehension

proficiency were taken into account. The purpose was to provide materials that students
could interact with and could listen to comfortably without struggling to get the meaning.
Implementation Stage
Warming up: Listening to English song.
Presentation:
1 –The teacher views the first video and asks students to guess the general idea for the
video by looking at the first two minutes of the video, after that the teacher views the
whole video and asks students the same question to get the main idea. (Getting the main
idea).
2- The teacher tells students the title of the coming video and asks them to write some
questions before listening, and then the video is viewed without translation after that with
translation to notice the difference in their answers (Getting details skill).
3- The teacher gives students a sheet of paper with some gaps, and asks them to fill in gaps
while listening to the third video. (Taking notes skill).
Evaluation:
The teacher asks students to write some questions for any video that they have already
watched it, and then asks any student to choose any one of her friends to answer to any of
her questions.
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Session Four
Subject: Enhancing some listening comprehension skills by the use of translated English
videos.
-Getting the main idea skill.
-Getting details skill.
-Note taking skill.
Strategy : Translated English Videos
Time: ( 90 min )
Titles of the videos:
-Getting the main idea skill (https://www.youtube.com/watch?v=tc2vPkN27bw)
-Getting details skill (https://www.youtube.com/watch?v=solhE_Hs6K8)
-Note taking skill (https://www.youtube.com/watch?v=faKlJlflS3U)
Objective: At the end of the session, the students will be able to get the main idea after
listening, to get details, and to take notes during listening. They are going to notice the
difference in their awareness of the listened text before and after reading the translation of
the videos. Also, they will evaluate their listening when they connect between what they
listen and what they see in the translation.
Preparation Stage
Preparing the Computer Lab
The researcher devoted an effort to keep the lab in the best condition to facilitate
running her classes. She made sure that the computer set, the L.C.D and the wall screen
were working properly.
Preparing the Listening Material
The researcher devotes a big effort to select materials that appeal to students'
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age and their level, both students' interests and the three listening comprehension
proficiency were taken into account. The purpose was to provide materials that students
could interact with and could listen to comfortably without struggling to get the meaning.
Implementation Stage
Warming up:

The teacher gives students a puzzle and asks them try to solve it, (the

teacher orally tells the students some information about a kind of animals or plants then,
asks them about its name.
Presentation:
1 -The teacher asks students to draw a picture to represent the general idea of the video that
they have already watched it, and then the teacher discusses with students the main idea of
the video. (Getting the main idea skill).
2- The teacher asks students to close their eyes and listen to the second video without
looking to its translation then, the teacher asks students to answer some questions orally
(Why the video asks people to forget the past, how many times the word courage have
been repeated), to see if they have got the details during listening. After that the teacher
asks students to listen to the same previous video but this time with looking carefully to its
translation, and then asks students to answer the same questions to see if there is any
difference between the first and the second answers. (Getting details skill).
3-The teacher asks students to write down some notes during listening to the third video,
after that the teacher gives students some questions with some gaps to fill in during
listening. (Taking notes skill).
Evaluation:
The teacher asks students to make self-evaluation for their performance in the whole
session by giving the quality of the session and their understanding grades from 1-10.
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Session Five
Subject: Enhancing some listening comprehension skills by the use of translated English
videos.
-Getting the main idea skill.
-Getting details skill.
-Note taking skill.
Strategy: Translated English videos
Time: ( 90 min)
Titles of the videos:
-Getting the main idea skill (https://www.youtube.com/watch?v=t7uL7DGpiJc )
-Getting details skill (https://www.youtube.com/watch?v=i9XcCJxaSu8)
-Note taking skill (https://www.youtube.com/watch?v=mIwXi9n-dJA)
Objective: At the end of the session, the students will be able to get the main idea after
listening, to get details, and to take notes during listening. They are going to notice the
difference in their awareness of the listened text before and after reading the translation of
the videos. Also, they will evaluate their listening when they connect between what they
listen and what they see in the translation.
Preparation Stage
Preparing the Computer Lab
The researcher devotes an effort to keep the lab in the best condition to facilitate
running her classes. She makes sure that the computer set, the L.C.D and the wall screen
are working properly.
Preparing the Listening Material
The researcher makes a big effort to select materials that appeal to students' age
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and their level. Both students' interests and the three listening comprehension proficiency
are taken into account. The purpose is to provide materials that students can interact with
and can listen to comfortably without struggling to get the meaning.
Implementation Stage
Warming up: Playing a game (when they listen (a) word starts with the letter they have to
stand up, and when they listen the word that starts with the letter (g) they have to sit down.
Presentation:
1 -The teacher asks students to describe the main idea of the video that they have watched
to by drawing a picture. After that the teacher looks at the pictures that students drew and
discusses the general idea of the video. (Getting the main idea skill).
2- The teacher shows students the second video and asks them to focus on details. After
watching the video the teacher gives students a sheet of paper with fill in gaps questions to
fill the gaps by details.(Getting details skill).
3- The teacher asks students to listen to the third video without looking to its translation
,then the teacher asks students to write down some notes during listening to see if they
have got the text .After that the teacher asks students to listen to the same previous video,
but this time with looking carefully to its translation, then asks students to take some notes
again to see if there is any difference between the first and the second notes.(Taking notes
skill).
Evaluation:
The teacher asks students to make self-evaluation for their performance in the whole
session by giving the quality of the session grades from 1-10.
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Session Six
Subject: Enhancing some listening comprehension skills by the use of translated English
videos.
-Getting the main idea skill.
-Getting details skill.
-Note taking skill.
Strategy: Translated English Videos
Time: ( 90 min )
Titles of the videos:
-Getting the main idea skill (https://www.youtube.com/watch?v=KYKVNAqdfcI)
-Getting details skill(https://www.youtube.com/watch?v=pq0_VgfFRXw)
-Note taking skill (https://www.youtube.com/watch?v=qY_wTaEDAT8)
Objective: At the end of the session, the students will be able to get the main idea after
listening, to get details, and to take notes during listening. They are going to notice the
difference in their awareness of the listened text before and after reading the translation of
the videos. Also, they will evaluate their listening when they connect between what they
listen and what they see in the translation.
Preparation Stage
Preparing the Computer Lab
The researcher devotes an effort to keep the lab in the best condition to facilitate
running her classes. She makes sure that the computer set, the L.C.D and the wall screen
are working properly.
Preparing the Listening Material
The researcher devotes a big effort to select materials that appeal to students'
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age

and their

level. Both students' interests and the three listening comprehension

proficiency are taken into account. The purpose is to provide materials that students can
interact with and could listen to comfortably without struggling to get the meaning.
Implementation Stage
Warming up: The teacher tells students a puzzle to activate their minds.
Presentation:
1 – The teacher views the first video and asks students to get the main idea of the video,
and to put a title for the watched video. (Getting the main idea).
2- The teacher asks students to look for answers to some questions before listening, and
gives them these questions (what does the speaker mean by "situation depending learning",
what is the solution to improve our English), after that student watch the second video to
look for answers for the questions.(Getting details skill).
3-The teacher asks students to listen to the third video without looking to its translation ,
then the teacher asks students to write down some notes during listening to see if they
have got the text .After that the teacher asks students to listen to the same previous video
but this time with looking carefully to its translation, then asks students to take some notes
again to see if there is any difference between the first and the second notes.(Taking notes
skill).
Evaluation:
The teacher asks students to choose any video that they watched to, to listen to it without
watching the translation to examine their listening ability.
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Session Seven
Subject: Enhancing some listening comprehension skills by the use of translated English
videos.
-Getting the main idea skill.
-Getting details skill.
-Note taking skill.
Strategy: Translated English Videos
Time: ( 90 min)
Titles of the videos:
-Getting the main idea skill (https://www.youtube.com/watch?v=B8VEcLX5WK4)
-Getting details skill
-Note taking skill

(https://www.youtube.com/watch?v=AzsvwXOQb5E)
(https://www.youtube.com/watch?v=FyPGpaz6bK8)

Objective: At the end of the session, the students will be able to get the main idea after
listening, to get details, and to take notes during listening. They are going to notice the
difference in their awareness of the listened text before and after reading the translation of
the videos. Also, they will evaluate their listening when they connect between what they
listen and what they see in the translation.
Preparation Stage
Preparing the Computer Lab
The researcher devotes an effort to keep the lab in the best condition to facilitate running
her classes. She makes sure that the computer set, the L.C.D and the wall screen are
working properly.
Preparing the Listening Material
The researcher devotes a big effort to select materials that appeal to students age
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and their level. Both students' interests and the three listening comprehension proficiency
are taken into account. The purpose is to provide materials that students can interact with
and could listen to comfortably without struggling to get the meaning.
Implementation Stage
Warming up: Listening to English song.
Presentation:
1 -The teacher asks students to close their eyes and listen to the first video without looking
to its translation, then the teacher asks students to tell her the general idea of the text that
they listened to .After that the teacher asks students to listen to the same previous video but
this time with looking carefully to its translation, then the teacher asks students about the
main idea to see if there is a difference between the first and the second times.(Getting the
main idea skill).
2- The teacher gives students the title of the video, then asks students to try to guess some
main words of the coming video, the teacher shows them the second video firstly without
translation, then with translation and finally without, to see the development of their
listening skills after seeing the translation. After that the teacher asks students some
questions to see if they have got the details.(Getting details skill).
3- The teacher asks students to write down some notes during watching the video ,then the
teacher asks them to listen to the third video firstly without translation secondly with and
thirdly without to examine the development of their listening skills after seeing
translation.(Taking notes skill).
Evaluation: The teacher asks students to repeat some sentences that chosen from the
videos that they have already watched them but this time with listening to the videos
without watching them to examine their listening.
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Session Eight
Subject: Enhancing some listening comprehension skills by the use of translated English
videos.
-Getting the main idea skill.
-Getting details skill.
-Note taking skill.
Strategy: Translated English videos
Time: ( 90 min)
Titles of the videos:
-Getting the main idea skill (https://www.youtube.com/watch?v=KOe3P05E_4U)
-Getting details skill (https://www.youtube.com/watch?v=IMTgvT2r0q0)
https://www.youtube.com/watch?v=31hyv5_RYh8 ) - Note taking skill
Objective: At the end of the session, the students will be able to get the main idea after
listening, to get details, and to take notes during listening. They are going to notice the
difference in their awareness of the listened text before and after reading the translation of
the videos. Also, they will evaluate their listening when they connect between what they
listen and what they see in the translation.
Preparation Stage
Preparing the Computer Lab
The researcher devotes an effort to keep the lab in the best condition to facilitate
running her classes. She makes sure that the computer set, the L.C.D and the wall screen
are working properly.
Preparing the Listening Material
The researcher makes a big effort to select materials that appeal to students' age

116

and their level. Both students' interests and the three listening comprehension proficiency
are taken into account. The purpose is to provide materials that students can interact with
and could listen to comfortably without struggling to get the meaning.
Implementation Stage
Warming up: Writing an end for open -end story (the teacher tells students in completed
story (orally) and they have to put an end for it.
Presentation:
1 – The teacher asks students to guess the general idea of the video that they will watch to
by showing them a picture that presents the idea of the video, then the teacher and students
discuss together the general idea after watching the video.(Getting the main idea).
2- The teacher asks students some questions (what is the secret that the speaker tells to
learn English easily, what is the meaning of loathe) and asks them to look for the answers
during listening and watching the second video.(Getting details skill)
3- The teacher asks students to close their eyes and listen to the third video without
looking to its translation .Then ,the teacher asks students to write down some notes
during listening

to see if they have got the text, then the teacher asks students some

questions to answer them

by filling gaps with some notes.(Taking notes skill)

Evaluation:
The teacher asks students to listen to some sentences and write them without watching
their translation (just listening), after that the teacher views the sentences and the
translation to check if they write the sentences correctly or in correctly.
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Session Nine
Subject: Enhancing some listening comprehension skills by the use of translated English
videos.
-Getting the main idea skill.
-Getting details skill.
-Note taking skill.
Strategy: Translated English Videos
Time: ( 90 min )
Title of the videos:
-Getting the main idea skill

(https://www.youtube.com/watch?v=Nu6dEphsTao)

-Getting details skill (https://www.youtube.com/watch?v=pq0_VgfFRXw)
https://www.youtube.com/watch?v=jFYcIN-mDe4) )skill

- Note taking

Objective: At the end of the session, the students will be able to get the main idea after
listening, to get details, and how to take notes during listening. They are going to notice the
difference in their awareness of the listened text before and after reading the translation of
the videos. Also they will evaluate their listening when they connect between what they
listen and what they see in the translation.
Preparation Stage
Preparing the Computer Lab
The researcher devotes an effort to keep the lab in the best condition to facilitate running
her classes. She makes sure that the computer set, the L.C.D and the wall screen are
working properly.
Preparing the Listening Material
The researcher makes a big effort to select materials that appeal to students' age
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and their level. Both students' interests and the three listening comprehension proficiency
are taken into account. The purpose is to provide materials that students can interact with
and could listen to comfortably without struggling to get the meaning.
Implementation Stage
Warming up:

Listening to in completed story to put an end for it.

Presentation:
1– The teacher views the first video and asks students to get the main idea of the video,
and to put a title for the watched video. (Getting the main idea).
2- The teacher asks students to look for answers for some questions before listening, and
gives them these questions(how many times the word frustration has been spelled, list three
ways to enhance acquiring English) after that students watch the video to look for answers
for the questions.(Getting details skill).
3- The teacher asks students to listen to the third video without looking to its translation,
then the teacher asks students to write down some notes during listening to see if they
have got the text .After that the teacher asks students to listen to the same previous video
but this time with looking carefully to its translation, then asks students to take some notes
again to see. (Taking notes skill).
Evaluation:
The teacher asks students to make self-evaluation for their performance in the whole
session by giving the quality of the session grades from 1-10.
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Session Ten
Subject: Enhancing some listening comprehension skills by the use of translated English
videos.
-Getting the main idea skill.
-Getting details skill.
-Note taking skill.
Strategy: Translated English Videos
Time: ( 90 min)
Title of the videos:
-Getting the main idea skill (https://www.youtube.com/watch?v=wCKZwWoAGBA)
-Looking for details skill (https://www.youtube.com/watch?v=GOiLk0mEOZo)
https://www.youtube.com/watch?v=hQeAz8rLse4) )skill - Note taking
Objective: At the end of the session, the students will be able to get the main idea after
listening, to get details, and to take notes during listening. They are going to notice the
difference in their awareness of the listened text before and after reading the translation of
the videos. Also, they will evaluate their listening when they connect between what they
listen and what they see in the translation.
Preparation Stage
Preparing the Computer Lab
The researcher devotes an effort to keep the lab in the best condition to facilitate running
her classes. She makes sure that the computer set, the L.C.D and the wall screen are
working properly.
Preparing the Listening Material
The researcher makes a big effort to select materials that appeal to students'
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age

and their

level. Both students' interests and the three listening comprehension

proficiency are taken into account. The purpose is to provide materials that students can
interact with and could listen to comfortably without struggling to get the meaning.
Implementation Stage
Warming up:

Listening to a puzzle to activate the minds and think to solve it.

Presentation:
1 –The teacher asks students to close their eyes and listen to the first video without looking
to its translation, then the teacher asks students to tell her the general idea of the text that
they listened to .After that the teacher asks students to listen to the same previous video but
this time with looking carefully to its translation, then the teacher asks students about the
main idea to see if there is a difference between the first and the second times.(Getting the
main idea).
2-The teacher gives students some questions to read them carefully (what does the speaker
mean by phrases, why learning independent words are not good to improve English), and
asks them to look for the answers for these questions during watching the second
video.(Getting details skill).
3- The teacher asks students to close their eyes and listen to the third video without looking
to its translation, then the teacher asks students to write down some notes during listening
to see if they have got the text .After that the teacher asks students to listen to the same
previous video but this time with looking carefully to its translation, then asks students to
take some notes again to see if there is any difference between the first and the second
notes. (Taking notes skill).
Evaluation:
The teacher asks students to make self-evaluation for their performance in the whole
session by giving the quality of the session grades from 1-10.
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Appendix (D)
Listening Script of The Test
1- http://www.listenaminute.com/b/blood.html (Being afraid of blood)
I hate the sight of blood. Looking at it makes me go all weak at the knees. I can‟t
even look at my own blood. I don‟t know why. The thing I hate most is giving blood for a
medical check. I fainted once after I saw my blood in a small bottle. If I have a nose bleed,
I have to sit down for 30 minutes before I feel better. It‟s impossible for me to watch
operations on TV. I wish I could donate blood to others. I can‟t. I know giving blood is
really important, but I‟m not brave enough. One thing about blood I do find interesting is
blood types. I think your blood type can affect your personality. I know that in some
countries, people with blood type A would not be a good romantic match for someone with
blood type O..
2- http://www.listenaminute.com/o/old_age.html (Old age )
I‟m a bit worried about my old age. I don‟t really want to get old. I like being
young. On the other hand, if I do get old, I want to live to be over 100. I‟m hoping old age
will be nice. It seems a time when you can relax and slow down. If course, you have to
slow down because you‟re body wears out. There are two things I‟m worried about. One is
money. I think if you are old and poor, you‟ll be miserable. No money to enjoy yourself.
Maybe not even enough money to eat, pay bills or go to the hospital. That‟s scary. The
other thing I worry about is being in good health. Especially my mental health. I imagine
I‟ll be happy in my old age. I have so many hobbies and I know I‟ll enjoy doing them all
every day
3-http://www.listenaminute.com/p/poverty.html (Poverty)
I just don‟t understand why we have poverty today. There is so much money in the
world. We are rich enough to really make poverty history. My government talks about
making a better society while there are thousands of people living on the streets. My
government says it is making a more equal society. Rubbish. This is all words. Many
people say religion is very important to them but do little to help poor people. In fact,
many religious people I know don‟t like poor people. And then there are multinational
companies who give very little to the poor. They even take away their land and water. The
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people with the most power to reduce poverty are those doing the least. How can they live
in such big houses and drive such fancy cars.
4- http://www.listenaminute.com/c/chocolate.html (Chocklate)
Anyone who does not absolutely love chocolate is mad. I don‟t think I know
anyone who dislikes it. Some of my friends say they hate white chocolate or dark
chocolate, but then they like some other kind. I think chocolate is one of the best
inventions ever. It is also one of life‟s true pleasures. There‟s nothing better than having
your whole mouth full of chocolate and letting it melt. I love pushing the chocolate up
against the roof of my mouth and then moving it all around. Yum. I eat chocolate every
day. I know it‟s bad for our teeth and makes us fat, but I don‟t care. I prefer to think about
the health benefits of chocolate. I‟ve read many articles that say chocolate is good for us.
5- http://www.listenaminute.com/t/time.html (Time)
There never seems to be enough time to do things. I always seem to run out of time.
I really wish there were more hours in the day. Then I could slow down and relax, and get
everything done. Time is a fun thing. Sometimes it flies – usually when you‟re having fun.
Other times it drags and goes painfully slowly. Sometimes I look at the clock and I think
it‟s going backwards. I think it‟s very important to spend my time wisely. It‟s too
important to waste. For me, time is very precious at the weekends. I can spend some
quality time with my family and friends. I always have a good time at the weekend. I like
the expression time is money. It kind of shows how valuable time is. Oh well. That‟s that.
Time for me to go now.
6-http://www.listenaminute.com/r/rubbish.html (Rubbish)
Rubbish is everywhere these days. I‟m fed up with it. Every time I walk down the
street, I‟m almost falling over it. I don‟t know why people can‟t throw their rubbish away
properly. They are lazy and have no respect for others. They don‟t seem to care about the
environment either. It‟s the same in every country. There‟s litter in the streets, even though
there are rubbish bins everywhere. Rivers are full of plastic bags and bottles. This makes a
beautiful place look ugly. And the countryside is full of rubbish. People even throw their
TVs and fridges into fields, or anywhere they think people won‟t see them. Where I live
now, people throw rubbish in the street outside their house. They think other people will
pick it up.
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7-http://www.esl-lab.com/runningshoes/runningshoesrd1.htm#list (Running shoes)
Sales Associate: Hi. Can I help you with anything today?
Customer: Yeah. I need some new running shoes.
Sales Associate: Okay, what type of running are you doing? I mean are you preparing for a
road race or do you need some trail shoes? We have them all.
Customer: I need some street shoes, and I need them to make me run fast, I mean real, real
fast.
Sales Associate: Well, sir, how fast you run depends on many things and. . .
Customer: But, you don't understand. You see, I've been dating this woman, and well, I
kind of told her that I'm a pretty good runner, and uh. . .
Sales Associate: Well, how much, how much DO you run? 10 Ks, marathons? What
exactly are you doing?
Customer: Well, I don't really run. I mean I run out to get the newspaper in the morning.
Listen, I twisted the truth a little.
Sales Associate: Um, yeah, I say. Well, how much does she run?
Customer: Uh, she's completed, I think, about 20 marathons, all under three hours.
Sales Associate: Ah, man, you're toast. You're in some serious hot water. The only good
new shoes will do for you is to kick yourself for not having been honest with her. Just fess
up with her.
Customer: Ah, ah, I think I have a leg cramp coming on. Believable?
Sales Associate: Forget it. She won't buy that story. Just be frank with her and apologize.
She may or may not accept your apology, but at least you can look at yourself in the mirror
and recognize that you told the truth. That way, you canlive with yourself another day.
Customer: Yeah. I realize that now.
Sales Associate: Hey, here's one idea. Tell her the truth and she what she says. If she
forgives you and you really want to start running, then I suggest signing up for the 5K race
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we are sponsoring next month. This can get you started on a new path to fitness and a
positive relationship.
Customer: And if she doesn't forgive me?
Sales Associate: Well, that's just the consequence of not telling the truth.
8-

http://www.esl-lab.com/summervacation/summervacationsc1.htm

(Summer

vacation)
Woman: Hey, Hey. Why don't we do something fun next week? We have time off. We
never do anything fun.
Man: Well . . . I don't know. What do you have in mind
Woman: Well, I was thinking like . . . . Okay
Like the library? The library is . . . What?
The library is boring. We could do that anytime. Listen. How about on Monday we go
down to the lake and go swimming at the lake?
Man: Ah, I don't know. I think it's going to hot that day, and I might get a sunburn. [Come
on htmWoman: Hey, Hey. Why don't we do something fun next week? We have time off.
We never do anything fun. Summer Vacation
Man: Well . . . I don't know. What do you have in mind?
Woman: Well, I was thinking like . . . . Okay.
Like the library? The library is . . . What?
The library is boring. We could do that anytime. Listen. How about on Monday we go
down to the lake and go swimming at the lake?
Man: Ah, I don't know. I think it's going to hot that day, and I might get a sunburn. [ Come
on! ] You know how tender . . . tender my skin is.
Woman: wimp! We can do . . . Okay. So Monday, we'll go down to the lake. Tuesday,
we're going to go mountain biking. Um, it's supposed to be cloudy so your tender skin
shouldn't get burned.
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Man: Oh, that's sounds great . . . but I'd probably crash like I did last time and break my
arm or something.
Woman: You didn't break your arm last time. You won't break it this time. Come on. We'll
go . . . So Monday, we'll go to the lake; Tuesday, we're going to go mountain biking. [
Okay] .
Um, Wendesay I was thinking we could go fishing. Remember the last time we went? I
caught like 10 huge fish. . .
Man: Yeah. I remember. And the only thing I caught was an old boot. And you won't ever,
EVER let me forget that one. So, if we do anything, I'd like to enjoy it.
Woman: Well, okay then. Um, do you suggest?
Man: Well, alright. Well, we could stay home and uh, you know . . . pop some popcorn and
play like Scrabble or another board game. Yeah, something likes that . . . . What?
Woman: You know, I like board games, but we can do that anytime. Why don't we go . . .
listen . . . Friday or Saturday? We'll do all those things we talked about and then Friday or
Saturday, we'll go on a picnic to the mountains. You won't break your arm, you won't get
sunburn. It'll be really pleasant. Let's do that, okay?
Man: Well . . .
Woman: Come on. Let's do it. It'll be fun
Man: Okay. We'll give it a try.
Woman: Good
9-http://www.esl-lab.com/snack/snackfra.htm (Snack time)
http://www.esl-lab.com/snack/snackfra.htm
son: Dad!
Father: Yeah, Micky.
Son: Can I have a really good snack?
Father: Uh, I don't know. I thinks it's . . . uh . . . what time's it? I think it's going on dinner.
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Son: Uh, it's three thirty.
Father: Three thirty. Uh . . . We'd better wait. [Why, Dad?] Well, what kind of snack do
you want?
Son: Candy?
Father: No, candy is out. Oh, how about some broccoli? [No!] Uh, carrots? [No!] Well,
what else can you suggest?
Son: Candy.
Father: Candy. No, I don't think . . . I think You'd better wait.
Son: A sandwich? A spinach sandwich?
Father: Spinach sandwich? Spinach sandwich! When did you start liking spinach?
Son: Uh, today.
Father: Well, what about a small sandwich? [Okay] Okay, I'll whip it up in a minute. Play
with your toys while you're waiting for it.
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Appendix (E)
Referees Committee

NO

Name

Institution

1

Dr. Basil Skaik

Al – Azhar University- Gaza

2

Dr. Hassan Abu Jarad

Al – Azhar University- Gaza

3

Dr. Waael Al -hweeti

Al – Aqsa University- Gaza

4

Dr. Jaber Abu Shawish

Al-Quds Open University

5

Dr. Mahmoud Jalambo

University College of Applied Sciences
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Appendix (F)
Samples of Translated English Videos
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