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Abstract
The study is entitled “The Effectiveness of Using Pictured and Digital Fables on Developing
Sentence- Writing Skills for Sixth Graders at UNRWA Schools in West Gaza". In order to
achieve the aims of this study. The researcher adopted the experimental research design. .The
sample of the study consisted of (90) students who were equally divided into the experimental group
(1), the experimental group (2) and the control one. They were randomly chosen from (320) female
sixth students at Asmaa Prep “B” School in West Gaza.
The researcher designed activities related to sentence-writing skills assigned in English for
Palestine 6 textbook (completion, re-arrangement, punctuation and distinction between statements
and questions. These activities were treated according to consider pictured and digital fable
techniques. The first experimental group received training on pictured fable technique to develop the
sentence-writing skills above, the second experimental group received training on digital fable
technique to develop the same skills while the ordinary methods were used in teaching the control
one in the second term of the school year (2016-2017) for seven weeks. She used one pictured fable
and another digital one for each unit from Aesop’s fables. These fables were selected from the
internet and used as tools to stimulate the students’ thinking.
The collected data were statistically analyzed by using T-test to measure the differences between
the performance of the experimental groups and the control one in the pre and the posttest. The
study findings revealed that there are a statistically significant differences at (α ≤ 0.05) in the total
mean score in sentence-writing skills between the students who learnt sentence-writing skills
through using pictured fable technique (experimental group 1) and those who learnt sentence writing skills through the ordinary methods (control group) in the post test. And these differences in
favor to (experimental group 1).
There are a statistically significant differences at (α ≤ 0.05) in the total mean score in sentence
writing between the students of experimental group 2 and control group in the post test. Moreover,
these differences in favor to experimental group 2. While the two experimental groups scored
similar results in the posttest. Consequently, using pictured and digital fables techniques have high
effect in developing students’ sentence- writing skills.
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ملخص الرسالة باللغة العربية
هذه الرسالة تحمل عنوان" فعالية استخدام القصة الخيالية المصورة والرقمية في تنمية مهارات كتابة الجملة لدى طالبات الصف
السادس األساسي في مدارس غرب غزة التابعة لوكالة الغوث الدولية" .ولتحقيق أهداف الرسالة ،تبنت الباحثة المنهج التجريبي،
حيث تكونت عينة البحث من  09طالبة قسمت بالتساوي الى ثالث مجموعات ،المجموعة التجريبية األولى والمجموعة التجريبية
الثانية والمجموعة الضابطة  .وقد تم اختيار العينة عشوائيا من مدرسة بنات أسماء اإلعدادية (ب) في منطقة غرب غزة التابعة
لوكالة الغوث الدولية والذي يبلغ عدد طالبات الصف السادس فيها( )029طالبة.
وقد قامت الباحثة بإعداد أنشطة ذات عالقة بمهارات الكتابة المحددة في كتاب الطالب للصف السادس ،وتشتمل هذه المهارات
على مهارة اكمال الجمل بالكلمات المناسبة وترتيب الكلمات لبناء جمل ذات معان مفيدة واستخدام عالمات الترقيم الواردة في منهاج
الصف السادس استخداما صحيحا والتمييز بين الجملة الخبرية والسؤال .وقد أعدت هذه األنشطة استنادا الى القصة الخيالية
المصورة والديجيتال ،وقد تم تدريب طالبات المجموعة التجريبية األولى على توظيف القصة الخيالية المصورة لتنمية مهارات كتابة
الجملة المقصودة ،بينما وظفت استراتيجية القصة الخيالية الرقمية في تدريب المجموعة التجريبية الثانية على مهارات كتابة الجملة
ذاتها ،أما المجموعة الضابطة فقد تم تدريبها على مهارات كتابة الجملة باستخدام الطرق االعتيادية .وقد تم القيام بهذا االجراء في
الفصل الدراسي الثاني للعام ( )2902-2902لمدة سبعة أسابيع معدل قصة من كل نوع لكل وحدة من الوحدات األربعة(-01
 ،)18-02-02حيث قامت الباحثة بتجميع عدد من القصص الخرافية المصورة إليسوب والمناسبة للصف السادس.
وقد تم تحليل البيانات التي جمعت تحليال احصائيا باستخدام ) )T-testوذلك لقياس الفرق بين أداء المجموعتين
التجريبيتين والمجموعة الضابطة في االمتحانين القبلي والبعدي ،ومن ناحية أخرى تم قياس الفرق بين أداء المجموعتين التجريبيتين
في االمتحانين القبلي والبعدي  ،وقد كشفت النتائج عن أن هناك فروق ذات داللة إحصائية بين أداء المجموعتين التجريبيتين
والضابطة في االمتحانين القبلي والبعدي لصالح االمتحان البعدي ،كما كشفت ان هناك فروق ذات داللة إحصائية بين أداء
المجموعتين التجريبيتين في االمتحانين القبلي والبعدي لصالح االمتحان البعدي بينما حصلت المجموعتين التجريبيتين على نتائج
متقاربة في االمتحان البعدي وهذا يدل على مدى فعالية االستراتيجيتين القصة الخيالية المصورة والديجيتال في تطوير مهارات كتابة
الجملة.
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Chapter 1
Background of the Study
Introduction
English language is an important basis for human’s social life since it is his primary means to
express his desires and needs and exchange thoughts with others. It is, therefore, an essential tool to
communicate with other people, which leads to development in all different life aspects. This
language consists of four integrated skills, which are linked, in a systematic form and we cannot
separate them completely. These skills are listening, Speaking, Reading and Writing. Listening and
reading are used to receive information whereas speaking and writing are known as productive
skills. They involve producing language rather than receiving it. According to Millrood (2001, p:
134) “writing is a communicative skill to send, store and retrieve messages with the help of written
symbols. Writing can be expressive, poetic, informative and persuasive. Depending on the type of
writing the writer concentrates either on the subject matter of the written piece, on the reader, or on
one’s own feelings and thoughts.”
According to Brown (2004, p. 218) writing is a skill that is the exclusive domain of scribes and
scholars in educational or religious institutions. As the basic of learning those skills, the role
structure and vocabulary are very crucial. Chappell (2011) believed that writing is an essential job
skill, which helps the learners understand how truth is established in given discipline. It also fosters
the writers’ ability to explain a complex position to readers clearly.
Teaching EFL writing differs from teaching other language skills. Writing, unlike speaking,
fosters a different connection between the writer and the reader. In this regard, Díaz (1999, p. 3)
affirms, “The competence of producing and understanding written discourses is different from
producing and understanding oral discourses”. In writing, the mental process to produce a text
involves the chance to write and edit ideas. Harmer (2004, p. 8) also affirms that in writing, the
“final product is not nearly so instant, and as a result, the writer has a chance to plan and modify
what will finally appear as the finished product”. This attribute makes writing a more complex skill
to master since learning to write. Unlike speaking, writing requires systematic instruction and
practice.
Writing is considered a difficult skill for students who learn English as a foreign language.
Tessem (2005) explains that even with the simplest exercises, pupils often lose interest and do not
1

complete them. Because of the difficulty of writing, pupils lack the motivation needed for language
learning. In addition, Yan (2005) points out those education systems emphasize writing for taking
tests only. Therefore, the main purpose of writing is to pass examinations. This reduces writing to
producing a product and receiving a grade from the teacher.
Richad and Renandya (2002) indicate that either learning to write in a first or a second language
is one of the most difficult tasks a learner encounters. Palestinian seventh graders are expected to
develop the ability to write simple sentences that have correct grammar, spelling, punctuation and
meaning. The writing activities available in their course book do not provide enough practice for
pupils and do not consider their individual needs. Furthermore, most teachers do not employ enough
writing activities that consider these needs or match pupils' interests and motivate them to learn.
Palestinian teachers also face many difficulties in teaching writing skills to students. Therefore,
numerous studies conducted in Palestine such as those of Isleem (2012), Isa (2012), Abu Armana
(2011), Salah (2010), Elshirbini (2013), Ibrahim (2006), and El Shami (2011) found that there were
many problems in English writing skills. These problems are not implicit to English language
teachers who should help the students to write correctly and raise them to a higher level of learning
writing skills.
Briefly, according to the current researcher’s experience as an English teacher for twenty-eight
years and during her multiple meetings with other English language teachers in Gaza and the
discussions conducted through them; she deduced that students at this age generally face problems
while answering sentence-writing activities in their books or on the exams. Furthermore, English
language supervisors have always referred in their feedback to this huge gap in the students’
writing skills, especially those concerning sentence-writing. They are weak and far from reaching
satisfactory results. Unfortunately, they cannot complete sentences by choosing suitable words from
the list or construct meaningful simple sentences from jumbled words. In addition, they cannot put
the punctuation marks in their syllabus such as the comma, full stop, question and exclamation
marks in their right places. The researcher has also noticed that one of the main problems among
students is that many of them cannot distinguish between statements and questions. The students’
inability to employ these sub-skills makes them bored and disengaged in their English class.
Therefore, they consider English writing is too difficult to learn.
Thus, teachers devote their time to find attractive techniques to help them achieve the teachinglearning objectives far from imitation and monotony in order to create creative and educated
2

generations who should be able to use and exercise the language and its structure in different
positions and general situations in their lives. Moreover, sentence-writing skills have been in the
spotlight. Scholars racing to learn English everywhere introduces methods and techniques to teach
these skills. Therefore, teachers should use several techniques in teaching language especially
sentence-writing skills. Such technique is the fable, which the researcher predicts to play a great role
in building and developing children’s personalities in different aspects: literary, cultural, linguistics
and intellectual since it is a source of basic information. Besides, in terms of education, children are
always inclined to entertainment.
Fables have such great importance that many studies are interested in their effectiveness on
developing English language skills, such as Brown (1997, p. 123) who considered the fable is one
of the best teaching techniques that helps young students to learn faster than ordinary ones do. It is
one of the oldest genres of oral literature. Seemingly, the most common representation of nonhuman
animals in literature is found in fables. Moreover, the term "fable" has often been understood as
"animal story". When asking for familiar fables, the first ones that may come to mind are animal
fables, such as "The Ant and the dove" or "The Tortoise and the Hare".
Baldick (1996, p: 80) stated that the Fable is a short allegoric story, which holds a lesson and
readers are supposed to learn the lesson, which is relevant to their own life, from the situation that is
described in the fable. Although most animal fables hold positive educational messages (not to be
lazy, not to be arrogant etc.) it seems that the message regarding the treatment towards nonhuman
animals is quite negative, they are mere means to an end. Unlike the positive explicit messages, the
anti-educational messages, regarding our treatment towards nonhuman animals, are not explicit, but
they also take place in the act of reading and interpreting the fable.
Bussey (1998, p. 6) argues that the significance of fables lies in their ability to influence people’s
minds and their behaviour. They are, in fact, admirably calculated to make lasting impressions on
the minds of all persons; but especially those which are unformed and uncultivated; and to convey
to them moral instruction. These fables include pictured and digital materials.
Fables began with Aesop, and most people associate the fable exceedingly with him. Aesop,
who was an Ethiopian slave, is credited with a number of fables. However, his existence is not
certain although his name is well known all over the world and his fables have been translated into
many languages. According to Adrados (1999, p:14) fables are an animalistic genre, although in
3

ancient collections anecdote, story, joke and maxim all appeared with animal fables, as seen in
Demetrius Phalerus, a source of later Greek and Latin fables at the end of the 4th century BC.
Bussey (1984, p. 11) mentioned that the best classical authorities described Aesop to have
flourished in the time of Solon and Pisistratus, about the middle of the sixth century. After the first
appearance of the fable, many authors started to write similar tales, borrowing certain themes from
Aesop. One of Aesop’s first successors was a Roman fabulist, Phaedrus. He produced a collection
of fables, adapting many Aesopian themes and features. His work later influenced tales of many
succeeding fabulists.
Al- Subayel (2010) study focused on studying two important books in humanity tradition, one
from Arabic Literature, Kalelah Wa Dimnah, and the other from Greeks traditions, Aesop's Fabels.
The origin of Kalelah wa Dimnah was discussed, as it goes back to the Indian book Panjatantra and
was translated to Persian language before Ibn Al- Mokafa' translated it to Arabic. In addition, the
history of Aesop's fables was traced down. Both two books were translated in many languages and
have influenced literary works worldwide. The comparative study of the two books consisted of two
aspects: the content of the fables and its literary structure. Most fables in these two books share the
same values, while they differ in presenting them. The comparison of the literary structure of fables
showed some differences and similarity in narrative structure, character, plot, setting, dialogue, and
narrative technique.
In the opening essay, "The Animal Voice behind the Animal Fable", Naama Harel( 2009)
addresses the representation of nonhuman animals in popular fables. In the discussion that follows,
Naama draws on a wide range of literature to demonstrate exactly how and in what ways these
representations offer authentic and critical insights centred around animal behavior and the
(negotiated, problematic) relationship between humans and other animals. Significantly, this line of
argument runs firmly against the current grain of thinking, which dismisses the dominant
representations of animals in animal fables, by condemning them, yet another form of exploitation
by humans. To support her argument Naama weaves into her discussion a range of examples, which
includes reference to Aesop's fables and Orwell's Animal Farm. The result is an extremely engaging
and persuasive series of arguments, which ultimately end with the conclusion that fables can - and
do - encourage multilevel representations of other animals; representations that can be used to
understand them, without nullifying them. Journal for Critical Animal Studies, Volume VII, Issue II,
2009 (ISSN1948-352X).
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1.1 Rationale of the Study
Writing is not an ordinary job people exercise but an advanced and fantastic skill and it is the
greatest human discovery over time, In addition, by writing, people can record their past events,
rooted heritage and glorious history. Furthermore, according to interviewing English teachers,
supervisors and through the researcher’s career as an English teacher for twenty-eight years, she
noticed that the students’ performance during the class activities involving the ability to write
sentences is weak and this cumulative weakness is due to many reasons as:
1. The curriculum congestion with language vocabulary.
2. Crowded classes.
3. The difference between the spelling of some words and their pronunciation.
4. Some silent letters, which are written but unread.
5. Familial circumstances; many parents do not have the ability to follow up with their
children.
6. The inherited hatred to the English language subject not only in Palestine but also in
different Arab countries.
7. Sometimes the reason is the lack of school and class encouraging environment.
8. Some reasons refer to the teacher’s training.
1.2 Statement of the Problem
The researcher is convinced that education in the primary grades is the most crucial and
therefore estimates that the students need new techniques and strategies to develop their ability
to write in English. One of these techniques is the fable, which she investigates in this research.
Accordingly, the problem of the study can be stated in the following question:
What is the effectiveness of pictured and digital fables on developing sixth grade female
students’ sentence-writing skills?
From the above major question, the following sub-questions are derived :
1. What are the writing skills intended to be developed by using pictured and digital fables
for the sixth graders?
2. Are there statistically significant differences at (α ≤ 0.05) in the total mean score in
sentence writing skills between the students who learn sentence- writing skills through
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using pictured fable technique (experimental group 1) and those who learn sentencewriting skills through the ordinary methods (control group) in the post test.
3. Are there statistically significant differences at (α ≤ 0.05) in the total mean score in
sentence-writing skills between the students who learn sentence-writing skills through
using digital fables technique (experimental group 2) and those who learn sentencewriting skills through the ordinary methods (control group) in the post test?
4. Are there statistically significant differences at (α ≤ 0.05) in the total mean score in
sentence-writing skills between the students who learn sentence-writing skills through
using pictured fable technique (experimental group 1) and those who learn sentencewriting skills through the digital fables technique (experimental group2) in the post test?
1.3 Research Hypotheses
1. There are statistically significant differences at (α ≤ 0.05) in the total mean score in
sentence-writing skills between the students who learn sentence-writing skills through
using pictured technique (experimental group 1) and those who learn sentence-writing
skills through ordinary methods (control group) in the post test.
2. There are statistically significant differences at (α ≤ 0.05) in the total mean score in
sentence-writing skills between the students who learn sentence-writing skills through
using digital fables technique (experimental group 2) and those who learn sentencewriting skills through the ordinary methods (control group) in the post test.
3. There are statistically significant differences at (α ≤ 0.05) in the total mean score in
sentence-writing skills between the students who learn sentence-writing skills through
using pictured technique (experimental group 1) and those who learn sentence-writing
through the digital fables technique (experimental group2) in the post test.
1.4 Purpose of the Study
The study aims at investigating the effectiveness of the pictured and digital fable
techniques on developing sentence-writing skills for the sixth graders in UNRWA schools in
West Gaza.

1.5 Significance of the Study
The present study is the first one to the best knowledge of the researcher to be conducted
in the field of English sentence-writing skills in Palestine using fables. Moreover, the
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researcher conceives that pictured and digital fable techniques are very exciting and useful
especially for young students. These techniques include attractive materials to engage
students’ attention, such as, coloured pictures and many enjoyable activities. Besides, they
include a variety of obtainable multimedia tools with graphics, videos, animations and
music. They also have great lessons and morals. For these reasons, the study may be
highly significant regarding the following:
1. Students might be motivated to use pictured and digital fables to earn knowledge
themselves.
2. School principals may be convinced to provide their school libraries with short
educational and useful pictured fables and CDs to help their students have access
to these fables.
3. Palestinian curriculum designers may consider pictured and digital techniques in
the syllabus in the light of this study.
4. Teachers might find it helpful to improve their teaching of sentence-writing skills
using pictured and digital fables, which shall also activate their school libraries and
computer laboratories.
5. Supervisors may hold training courses for teachers to enhance their skills by using
pictured and digital fables techniques in teaching sentence-writing skills.
6. Parents may take the benefit from this study to help their children to be better in
sentence-writing skills.
7. Other researchers may be encouraged to investigate pictured and digital fable
techniques in other fields of teaching English language skills.

1.6 Delimitations of the Study
1. This study was limited to a sample of (90) female sixth graders from (320) students at
Asmaa’ preparatory school“B”in UNRWA schools located in west Gaza.
2. The study was applied in the second semester 2016-2017
3. The study was limited on developing sentence-writing skills through pictured and
digital fables.
4. The researcher chose (Unit 14, 16, 17, & 18) to apply the study experiment, because
these units have many writing activities.
7

1.7 Operational Definitions of Terms
The researcher adopted the operational definitions below:
The Effectiveness is the developing of the students’ sentence-writing skills after the conduction
of pictured and digital fables and it is statistically measured by using Eta square of the effect size.
Pictured Fable is a type of short story that features animals, mythical creatures or plants that
talk. It is short, brief and simple with attractive pictures to engage students’ attention. It also has
great lessons and morals about human nature. This type of fables helps students to write
sentences carefully.
Digital Fable is a short, brief and simple story with a positive lesson to learn by using a variety
of available multimedia tools including graphics, video, animation and music about animals,
mythical creatures or plants. The researcher uses it to develop students’ sentence- writing skills.
Developing is the students’ ability to write sentences neatly, carefully and correctly using good
grammar, structure, punctuation marks and distinguish between statements and questions.
Sentence-Writing Skills are the students’ ability to form words and join them to make
meaningful sentences using punctuation marks, re-arrange and complete them correctly. In
addition, they can distinguish between statements and questions.
Sixth Graders are (1371) female students who are between eleven and twelve years old and
have studied English language subject for five years at UNRWA schools of West Gaza.
UNRWA Schools are the schools, located in West Gaza, belong to The United Nations Relief
and Work Agency, which aims at providing Palestinian refugees with nine years of free
elementary education accompanied by the necessary requirements and aids to fulfill this.
West Gaza is the area, which includes the twenty-five UNRWA schools in Beach Camp and the
west of El Nasser Street in Gaza city. These schools are dispersed into fifteen buildings and
involve about (22500) students of different graders. This study emphasizes on female sixth
graders.
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Chapter 2
Theoretical Framework

Chapter 2
Theoretical Framework
Introduction
This chapter presents the theoretical framework of the study. It is divided into two basic parts.
The first part deals with pictured and digital fable techniques. While the second part presents writing
skill as one of the most important and essential skills.
2.1 Storytelling
Stories have a wonderful effect. They help students to learn, recall what they learn easily,
motivate and challenge. In addition, they help them to understand and imprint information on their
minds. Tell me a fact and I will learn. Tell me the truth and I will believe. However, tell me a story
and it will live in my heart forever “An Indian Proverb”.
Everyday communication involves telling, listening, and responding to stories. Storytelling has
evolved throughout history. The first stories were told through pictures on walls. Then, stories were
passed down orally from generation to generation. Storytelling is a means of expressing experiences,
emotions and ideas in different forms of transfer and dating back to ancient times despite all the
modern innovations, the attraction of the art of storytelling has not really been lost, particularly, in
the field of education where it still carries a major importance. This method, which has become a
developed tool in imparting ideas and skills with the aid of the mass media, has become significant
in all areas of studies. Storytelling is the art of portraying real or fictitious events in words, images,
and sounds. Stories are told for entertainment purposes, and often to teach lessons and provide
morals. Storytelling is often considered a crucial aspect of humanity. Storytelling is an ancient art
that strengthens and enhances skills that children need to acquire to function in today’s world.
Keshta, (2013, p.2).
According to Wright (2008, p: 3) “The food we eat makes our bodies and the stories we hear
make our minds”Moreover, the best story-lovers are children who like listening to stories from
their early childhood. Stories give them opportunities how to better understand the world around
them, to enjoy listening to stories about the things that are familiar to them, to get to know the
people and things that enclose them and to get a moral lesson out from each story.
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2.2 Types of Short Stories
We can discuss a wide variety of short story. Nevertheless, these types are the most common of
them. Abrams (2005, p.286)
2.2.1 Frame Story
Chaucer developed the frame story of journey, dialogue, and interactions of the Canterbury
pilgrims to such a degree that the frame itself approximated the form of an organized plot. Within
Chaucer’s frame plot each story constitutes a complete and rounded narrative, yet functions also,
both as a means of characterizing the teller and as a vehicle for the quarrels and topics of arguments
as route. In its more recent forms, the frame story may enclose either a single narrative or a
sequence of narratives.
2.2.2 Prose Narratives
The form of prose narrative which approximates the present concept of the short story was
developed, beginning in the early nineteenth century, in order to satisfy the need for short fiction by
many magazines (periodical collections of diverse materials, including essays, reviews, verses, and
prose stories) that were inaugurated at that time. Among the early practitioners were Washington
Irving, Hawthorne, and Poe in America, Sir Walter Scott and Marry Shelly in England, E.T.A.
Hoffmann in Germany.
2.2.3Myth
A myth is a story, which is not true and involves supernatural beings or at any rate supra human
beings. It is always concerned with creation. It explains how something came to exist. Myth is
transferred from one generation to another through oral saying.
2.2.4 Legend
It is a short story, which is a part of fact and fiction about the life and deeds of a saint, a folk hero
or a historical figure. Legends are also transmitted orally from one generation to the next.
2.2.5 Fable
It is a short and simple story that exemplifies an abstract moral thesis or principle of human
behaviour. In a fable, animal talk and act like the human being by representing them.
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2.2.6 Parable
Parable is a kind of short stories that uses familiar events to illustrate a religious or ethnical
situation. A parable is a very short narratives about human beings presented so as to stress the tacit
analogy, or parallel, with a general lesson that the narrator is trying to bring home to his audience.
2.2.7 Fairy Tale
A fairy tale belongs to folk literature and is a part of oral tradition. Fairy tale tends to be a narrative
in prose about the fortunes and misfortunes of a hero or heroine, who has experienced various
adventures of supernatural kind.
The current researcher finds that all types of short story above are effective on developing
language skills but in this study she focuses on pictured and digital fable techniques in developing
students’ sentence-writing skills. In addition, She finds that children like and enjoy watching fables,
which are very popular among them; they like animals especially as the characters that can talk and
behave like human being; in fact, they identify themselves with them and then imitate their
behaviours and actions.
2.3 The Fable
The fable is one of the oldest stories that the man knew all over the world. It is a brief story
intended to teach a moral lesson or great values. The main characters are usually animals, objects in
nature (e.g. Pots, trees, lakes, stones) or forces of nature (e.g. the sun, the sea, the wind, the rain or
rivers( which are given human qualities.
2.4 Definition of Fable as a Genre
There are many definitions of the fable as a genre such as:
-

Brown (1997, p. 123) defined it as the most common representation of nonhuman animals in
literature. Moreover the term“fable” has often been understood as “animal story”
According to Baldick (1996, p. 80) the fable is defined as a short allegoric story, which holds
a lesson.

-

Van Dyk (1997, p. 113) defined a fable just in three words as a fictitious metaphorical
narrative. He goes on to state that its functions and characters may not be restricted, the
length is variable, the promethium and epimythium are optional, with the protagonists, time
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and place as unspecified. The functions of the fable may be persuasive, satirical, illustrative,
explanatory, entertaining, or a combination of these elements.
-

Adrados (1999, p. 24) defined the fable as a unitary genre, Animalistic/non animalistic, an
exemplum or instrument of persuasion to correct human error through a veiled criticism,
forced by tyranny to disguise itself.

While Abdel Razq (2010, p. 51) defined the fable as one of the oldest types of short stories man
knew. This fable, whose protagonist is an animal, has always captivated him through its plots and
unique characters.
The current researcher agrees with the definitions above and describes the fable as“a brief
pictured or digital tale where animals or other creatures speak as human beings. It helps imprint
good values and useful lessons in children’s minds”.
2.5 Aesop’s Fable
The most famous fables in Western traditions are Aesop’s fables from Ancient Greece. There are
also many well-known fables from China, India and other Asian cultures. On all fables, Aesop’s are
the most famous one. During nursing and raising up masters’ kids in old Athens, Aesop, the great
father of fables, was surprisingly a slave himself. Slaves at the time were known to be ugly and
degraded by Greek and Roman masters who hired nursemaids and nannies to raise their kids. As
part of their nursing, the maids would tell the children some of famous Aesop’s fables, which made
those fables even more popular lire (2012, P.39-44).
Aesop’s fables are some of the most well known in the world and have been translated in
multiple languages and became popular in dozens of cultures through the course of five centuries.
They have been told and repeated in a variety of media, from oral tradition to written storybooks to
stage, film and animated cartoon versions- even in architecture. The fables remain a popular choice
for moral education of children today. Younger scholars will be able to trace the origin of aphorisms
such as “sour grapes” and “a bird in the hand” Winter (1919, p.35).
After multitude of researchers, scientists have reached a consensus that animals and insects have
a unique language, which enables them to communicate among themselves despite the fact that such
language might remain obscure to the deserving man. It is a mystery only God, the omniscient, and
chosen few like Prophet Solomon Know. Similarly, the fables mentioned in the holy Quran are ideal
example when it comes to children’s nature, education, and ethics. Abdu Allah (1995, p.65).
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The holy Quran mentioned several stories to teach lessons and benefits. For example, In Suritt
An-Naml (The Ants: 18) “Until, when they came upon the valley of the ants, an ant said, "O ants,
enter your dwellings that you not be crushed by Solomon and his soldiers while they perceive not.
"In Suritt An-Naml (The Ants: 22) “But the hoopoe stayed not long and said, "I have encompassed
[in knowledge] that which you have not encompassed, and I have come to you from Saba with
certain news.
In Suritt An-Naml (The Ants: 23-24)“Indeed, I found [there] a woman ruling them, and she has
been given of all things, and she has a great throne. I found her and her people prostrating to the sun
instead of Allah , and Satan has made their deeds pleasing to them and averted them from [His] way,
so they are not guided”In Suritt Al- Maada (31) “Then Allah sent a raven, who scratched the
ground, to show him how to hide the shame of his brother. “Woe is me!" said he; "Was I not even
able to be as this raven, and to hide the shame of my brother?" then he became full of regrets.”
The researcher conceives that fables are wonderful techniques to teach the young students useful
lessons and great values through animals or other creatures, who act and talk as human beings.
2.6 Elements of Fable
2.6.1 Theme
Although they use many of the typical themes, characters and settings of traditional stories,
fables have a very speciﬁc purpose that strongly inﬂuences their content. A fable sets out to teach the
reader or listener a lesson they should learn about life. The narrative drives towards the closing
moral statement, the fable’s theme: the early bird gets the worm, where there is a will there’s a way,
work hard and always plan ahead for lean times, charity is a virtue. The clear presence of a moral
distinguishes fables from other folk tales.
2.6.2 Plot and Structure
Plot is overtly fictitious as the point of the story is its message, rather than an attempt to convince
the reader of a real setting or characters. There is a shared understanding between storyteller and
audience that the events told did not actually happen. They are used as a means to an end, a narrative
metaphor for the ethical truth being promoted.
For this reason, fables do not carry any nonessential narrative baggage. There are usually few
characters and often only two who are portrayed as simple stereotypes rather than multidimensional
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heroes or villains. Narrative structure is short (sometimes just a few sentences) and simple and there
is limited use of description. Action and dialogue are used to move the story on because the allimportant moral is most evident in what the main characters do and say.
2.6.3 Characters
The main characters are often named in the title (The Town Mouse and the Country Mouse, The
North Wind and the Sun, etc.) and they are frequently animals, another subtle way of signaling the
fictional, “fabulous” nature of the story and its serious purpose. Animal characters speak and behave
like human beings, allowing the storyteller to make cautionary points about human behaviour
without pointing the ﬁnger at real people.
2.6.4 Style
Many fables use the rich vocabulary, imagery and patterned language common in traditional tales
but generally speaking, the shorter the fable, the more simple its use of language. In these short
texts, use of vocabulary is often pared down and concise. www.bbc. 2012
2.7 Specific Features of Fable
Why have fables (from the Latin fibula,“a telling”) always been very popular among readers?
First, they have a lot in common with fairy tales.
1. The plot is very simple.
2. Their characters are very similar to those in fairy tales.
3. Inanimate things, and animals think and converse like rational beings, although it is not
always a necessary feature in a fairy tale.
4. The most distinctive aspect of fables is that they always lead to an interpretation of a
moral lesson. Kleinova (2012, p. 4).
2.8 Benefits of Fables for Children
Fables are the transference of ideas from a child to another. Therefore, they usually have a
teaching element to children in many ways. They are very common for them; children like them
because their characters can talk and behave as human beings. In addition, they can understand and
remember them easily. The researcher conceives that teachers can use pictured and digital fables as
good techniques to teach their young students because of their great benefits especially children with
characteristics that enable them to fathom the gist of fables.

14

Animal tales or fables are very popular among children; they like animals especially as characters
that can talk and behave like human beings; in fact, they identify themselves with them and then
imitate their behaviors and actions. Repetitive and cumulative tales are helpful for learning
language, since these sorts of stories have short plots and repetitive rhythms, which enable children
to remember the plot and then reproduce words and structures in a short amount of time. Soltani,
Khalaji, Azizmalayeri (2015, p. 77).
The animal character in fables leaves a special impression in children’s minds since it generates
feelings of astonishment and surprise and therefore children like it immensely. For instance, a child
would enjoy coming across a laughing bunny character, a talking turtle, a triumphant fox whose
tricks worked out, or a lion dressed as a human. Those indeed carry children into a different world,
one that is more fun and creative, allowing them to widen their horizons and experience more.
Emaish (2102, p. 75). Plato calls this type of stories” The elderly’s babble” as grandmothers are
usually the storytellers in this case. Al Haiti (1986, p. 149).
Children have some characteristics that help them to benefit a lot from the fable as a valuable
technique in learning English language skills. According to Slattery & Willis (2001, p.5) those
children have some general characteristics, as follows:
1. They are learning to read and write in their own language.
2. They are developing as thinkers.
3. They understand the difference between the real and the imaginary.
4. They can plan and organize how best to carry out an activity.
5. They can work with others and learn from others.
6. They can be reliable and take responsibility for class activities and routines.
2.9 The Importance of Pictured Fable
Visual aids are the best techniques in teaching process because they help teachers to convey big
deals of information in a short time. The picture is one of the most important of these aids to express
thoughts and concepts. Nowadays, pictures are more effective than words because of the changes
and development they underwent. In addition, they are visual assistants that teachers use in teaching
situations to explain and present their subjects when they want to achieve their objectives easily.
The Chinese proverb says, “A picture may equal a thousand words.” Pictured fables play an
important role in teaching children, attracting them toward reading.
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The picture is considered as a tool, and a way for children to understand the fable since they are
usually more interested in pictures without language. In addition, they are able to understand and
follow events through pictures only.
Pictures and drawings in children’s books and fables have a great effect in addressing the child
better than the language itself. This is due to two main reasons: The first is that the child is able to
recognize pictures immediately, and they do not need any particular teaching or previous
instruction. The second reason is that the picture carries a world significance more than the text.
Therefore, we rarely find any children books without any pictures or drawing. They are a
supplementary process more than the literary work itself. They are not an additional thing but a
requirement because they can open up children’s eyes and achieve what the fable writer wants to
convey to children minds and hearts. Ghanima (1991, p. 132).
The literature reviewed by the researchers regarding picture in language teaching Raimes (1983),
Wright (1990) Hill, (1990) and Bowen (1991) maintain that incorporating picture to language
teaching and learning has positive effects on the improvement of learners’ communicative skills.
These resources help teachers to contextualize language by connecting the classroom with the world
outside its walls. They also encourage students to use the target language by providing support or a
reference point to write or talk about. In this regard, Wright (1990) affirms that pictures contribute
to:
1. Interest and motivation.
2. A sense of the context of the language.
3. A specific reference point or stimulus. The adaptability of pictures to any kind of
Communicative tasks is reported by Raimes (1983, pp.2-28) who states,“Pictures provide a
shared experience for students in the classroom, a common base that leads to a variety of
language activities” This feature of pictures may be used to design tasks focused on
developing narrative writing. All the previous expressions above are fantastic and the current
researcher agrees with them and means that teachers can use fables, which include attractive
pictures to attract their students’ attention and help them to understand and remember the
gist of fables.
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2.10 Digital Fable as a Type of Short Story
Nowadays children are born to the world of technology and they soon grow into skilful and eager
users of technology. In this context, teachers, the educators and we should redefine what means to
be literate in today’s world. This means that school should provide a new curriculum to help
children learn and develop new “twenty-first century skills, which include critical thinking,
information and media literacy, creativity, communication skills, collaboration and contextual
learning. Developing all these skills is possible under conditions when multimedia technologies are
regularly used in the classes. On the other hand, this all assumes that also teachers and educators
will be fully educated and trained in new teaching approaches and strategies. It does not mean to use
old methods in better ways but also the development and acceptance of new teaching methodology.
Since the acceptance of new ways of teaching languages, new curricula has been slowly done for
encouraging teachers to use new methods not only at universities but also at the lower educational
level. The latest curricula for primary and secondary education in many countries around the world
state that technology should be integrated in the classroom practices because children can become
skilful and effective communicators only in case if they develop both linguistic and digital
competences. However, the integration of technology into the syllabi is not easy because many
teachers and educators still see technology as “a set of mechanistic, exterior, and concrete devices
that accomplish tasks and create products rather than as tools to enhance meaningful learning”
Masats et al (2112, p. 341-352).
As cited in Harif and Hashim (2009), it is important to point that students bring to the classroom
their own background, that nowadays is associated with images provided by mass media,
videogames etc. Santas( 2009, p. 163-185) reflects on how teachers ask students to think without
any of this help, what seems to require convincing them to give up what they have experienced in
their lives.
Digital storytelling combines the art of telling stories with a mixture of digital media, including
text, pictures, recorded audio narration, music and video. These multimedia elements are blended
together using computer software, to tell a story that usually revolves around a specific theme or
topic and often contains a particular point of view. Most digital stories are relatively, short with a
length of between 2 and 10 minutes, and are saved in a digital format that can be viewed on a
computer or other device capable of playing video files. In addition, digital stories are typically
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uploaded to the internet where they may be viewed through any popular web browser. ROBIN
(2006, p.11).
2.11 The Important of Digital Storytelling
Digital Storytelling can be a powerful educational tool for students at all ages and grade levels
who are tasked with creating their own stories. This use of digital storytelling capitalizes on the
creative talents of students as they begin to research and tell stories of their own, learn to use the
library and the internet to research rich, deep content while analyzing and synthesizing a wide range
of information and opinions. In addition, students who participate in the creation of digital stories
develop enhanced communication skills by learning to organize their ideas, ask questions, express
opinions, and construct narratives. Students who have the opportunity to share their work with their
peers may also gain valuable experience in critiquing their own and other students’ work, which can
promote gains in emotional intelligence, collaboration and social learning. (Robin, 2016, p. 18).
Digital storytelling has also become a worldwide phenomenon, with practitioners from across the
globe creating digital stories to integrate technology into the classroom, support language learning,
facilitate discussion, increase social presence, and more.
The Digital Storytelling Association (2002) describes digital storytelling as“A modern
expression of the ancient art of storytelling. Throughout history, storytelling has been used to share
knowledge, wisdom, and values. Stories have taken many different forms. Stories have been adapted
to each successive medium that has emerged, from the circle of the campfire to the silver screen, and
now the computer screen.” In other words, digital stories are the multimedia version of traditional
stories.
Ur (1998, p. 53 -64) mentioned that when listening aided by visuals while the listeners are
following the spoken description, the visuals aids might include extra information. He mentioned
that if the story is recorded dramatically; using different sounds, voices and background effects, then
it can be exciting to listen to it. Moreover, it will be more effective if it is used of accompanying
with pictures or Slides that is nearer to entertainment.
All the information mentioned above is valuable for the current researcher, so she agrees that if
the students use more than one sense they will learn easily and remember what they learned quickly.
Dale’s diagram below shows that the students forget what they hear, remember what they see and
learn what they do.
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Figure (1)
This cone of experience (Dale, 1969, p.15) also referred to as the cone of learning, promotes the
belief digital researchers tout: if students spend their time interacting with and doing collaborative
digital projects, they are much more likely to remember it because it is active, experiential learning.
While the percentages were not originally part of the cone of experience and have never been
supported by research, experts support the overall concept of Dale’s hierarchy Betrus &
Januszewski, (2002). “To learn something new, experience and action are necessary” Hooper
(1994, p. 10). While the cone itself has been used as research support and Dale intended it to be a
visual depiction of preferred ways to experience and learn, and that experiential component
corresponds with students completing many of these steps within a digital composition unit.
Numerous researchers found that if teachers created the digital atmosphere similar to the
preferred online world students spend their spare time engrossed in, then students would be more
likely to engage and thrive in that environment Lumpkin (2012, p.11). The cone of experience
shows each level at which information is likely retained and the types of activities that fit the
categories adapted from Dale (1969).
2.12 Advantages of Pictured and Digital Fable Techniques
1. Using pictured and digital fables is very effective and attractive in teaching English language
skills, especially for young students.
2. When students work in groups, they learn to exchange thoughts and express themselves
freely. This also encourages them to practice cooperative learning.
19

3. These two techniques attract students’ attention and help them focus on understanding
vocabulary and meaning. They also direct students’ attention to the dialogues between
characters, which eventually helps them express their ideas more effectively.
4. Pictured fables combine texts with coloured pictures while digital fables have attractive
elements like music, images, dialogues, etc. They reflect a modern version of the ancient
fables.
5. Using such fables helps teachers to convey a great amount of information to their students in
a short time.

2.13 Disadvantages of Using Pictured and Digital Fables Techniques
Although using these techniques is effective in teaching, they hold a number of disadvantages: for
example:
1. The big number of students inside the classroom makes it hard to manage time easily.
2. The limited time of the period does not allow enough space to go through all the information
needed.
3. Students might face some obstacles regarding the digital tools at school. They are not always
available to use.
4. Some fables play negative roles of sly characters such as the fox is revealed in many fables.
This is another burden for the teacher who aims at choosing the most appropriate ones.

2.14 Principles of Choosing Fables
The researcher as an English teacher for twenty- eight years, other English teachers and English
language supervisors conceive that choosing suitable fables for young students is so important.

Therefore, she adopts many principles in choosing pictured and digital fables to teach sentencewriting skills. These principles are:
1. The language should be simple and easy for children to comprehend.
2. The fable should provide the students with new and useful information.
3. The elements of the fable should be balanced.
4. The suitable fable is which provides the young students with useful lessons and positive
beliefs.
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5.

Fables should be used logically to be suitable for sixth graders and due to their
curriculum.

6. The good-pictured fable is which contains attractive and effective pictures to attract the
students’ attention.
7. In addition, the good digital fable is which contains a variety of available multimedia
tools including graphics, videos, animation and music to make writing skills periods fun
and enjoyable.
2. Writing Skills
Most people rarely consider the complexity and difficulty of the writing products. In fact, relative
to all other academic activities, writing requires more basic skills than perhaps any other skills. The
writing product is certainly no secret and many of us learned it in elementary school. However, as
we get older, we concentrate so much on using the right “words” that we forget the important part
of the process. Briefly, writing is the primary basis upon which your work, your learning, and your
intellect will be judged—in college, in the workplace, and in the community.
-

Writing expresses who you are as a person.

-

Writing is portable and permanent. It makes your thinking visible.

-

Writing helps you move easily among facts, inferences, and opinions without getting
confused or confusing your reader.

-

Writing promotes your ability to pose worthwhile questions.

-

Writing fosters your ability to explain a complex position to readers, and to yourself.

-

Writing helps others give you feedback.

-

Writing helps you refine your ideas when you give others feedback.

-

Writing ideas, down preserves them so that you can reflect upon them later.

-

Writing out your ideas permits you to evaluate the adequacy of your argument.

-

Writing stimulates you to extend a line of thought beyond your first impressions or gut
responses.

-

Writing helps you understand how truth is established in a given discipline.

-

Writing equips you with the communication and thinking skills you need to participate
effectively in democracy.

-

Writing is an essential job skill. Qalaja (2015, p. 24)
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2.1 The Principles of Teaching Writing
Tang (2006, p. 26) applies some principles for developing writing skills in teaching writing and
how they can be applied in an ESL classroom:
1. Raise students’ awareness: students should be helped to see the role of writing in language
learning.
2. Students have ideas. Students have not only the exposition of ideas, but also the working
out of ideas. It is teachers’ responsibility to help students analyze their own ideas through
teaching.
3. Read to write, Writing does not exist alone. Before a leaner starts to write, he/she needs to
read to learn the language and get familiar with certain patterns or rhetorical structures.
4. Teach process writing: Process writing is characterized by the awareness of the writer of the
writing process and the intervention of a teacher or peers at any time during the process of
writing to improve writing skills instead of fixing mistakes. This approach aims at enabling
students to share information, make personal choices about reading and writing, take the
responsibility of their own learning task, take writing as process, and develop cooperation.
5. Create a learner-centered classroom in active communication: writing is a verbal
communication. The view that writing is a verbal communication finds the strongest support
in Bhakti’s dialogic theory of language. It implies the interactive nature of writing.
2.2 Mechanics of Writing
Smith (2003, p. 2) states that “The term mechanics refers to the processes involved in getting
words into print handwriting or typing, spelling, grammar and formatting.”
Norman et al (2005, p. 301) defines it as the sub-skill that includes such things as punctuation,
spelling, abbreviations and acronyms.
Sun (2003, p. 2) simply states that mechanics of writing specify the established conventions for
words that one uses in his/ her documentations. These conventions include capitalization,
contractions, gerunds, participles, numbers, numerals, pronouns, technical abbreviations, acronyms,
units of measurement and punctuation marks. The current researcher focuses on developing
sentence-writing skills.
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2.3 What is Sentence Formation?
Sentence formation refers to the structure of sentence; the way that phrases and clauses are used
to form simple and complex sentences. In oral language, words and sentences cannot be changed
once they have been spoken. Nevertheless, the physical nature of writing allows writers to craft their
sentences, combining and rearranging related ideas into a single, more compact sentence. As
students become more adept of expressing their ideas in written language, their sentences become
longer and more complex. Rosen (2011, p. 8).
2.4 Writing Sub- Skills
Young English learners should practice many sub-skills in writing. These sub-skills are specific
abilities that help writers put their thoughts into words in a meaningful form and to mentally interact
with the message. Gudschinsky (1999, p. 50). The current study aims at developing the sentencewriting skills below:
2.4.1 Vocabulary Completion.
Words are the basic elements in learning language. “The more one considers the matter, the
more reasonable it seems to suppose that lexis is where we need to start from, the syntax needs to be
put to the service of words and not the other way round.” Widdowson in Lewis (1993, p. 115).
Harmer (1991, p. 153) observes, "If language structures make up the skeleton of language, then
it is vocabulary that provides the vital organs and the flesh.” Vocabulary plays a vital role in
language learning. After all, vocabulary remains the tool of thought, self-expression, and
communication.
Scrivener (1994, p.75) draws the following conclusions on the role of vocabulary in language
teaching in classrooms:
1. Vocabulary is very important and needs to be dealt with systematically in its own right; it is not
simply add-on to grammar or skills lessons.
2. Teachers' job does not finish as soon as a learner has first met new vocabulary; we need to help
them practice, learn, store, recall, and use the learned items.
3. Training to use English-English dictionaries provides learners with a vital tool for self-study.
4. We need to distinguish between vocabulary for productive use and for receptive recognition and
adapt our classroom work appropriately.
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Students have to learn vocabulary before starting to learn anything else because words are very
important to make sentences, paragraphs, essays, etc. which help students to communicate with
other people and develop their knowledge as the French proverb goes, “Word by word the book is
made”. The researcher adds that the teacher should give the children a number of activities so as
they learn how to form sentences correctly. Such activities include sentence completion by choosing
suitable words from a list, among other exercises as follows:
1. Complete the sentences with suitable words from the list below:
(gazelle- oasis- salty- float)
1. The------------- has many palm trees.
2.

Jerboa and------------- are desert animals.

3. The Dead Sea is very ----------.
4.

You can ---------- in the Dead Sea.

2.4.2 Re-arrangement
In this activity, children are asked to construct meaningful simple sentences from jumbled words:
Re-arrange the following words to make sentences:
1. Is- polite- girl-This.
2. been-I- sick-since-have-yesterday.
3. Man-old-is-The-walking-slowly.
4. attacked- The-sheep-wolf-the-last week.
2.4.3 Punctuation Marks
The children should be able to use punctuation marks in their writing to separate the sentence
components in a way that gives a meaningful message to the reader.
(Rude, 2006, p.173) asserts the importance of punctuation (such as Internal marks
commas, semicolons, dashes – as well as full stops) in helping people read sentences
accurately. Punctuation marks reveal sentence patterns and relationships of clauses and
phrases. Incorrect punctuation may create document noise and confusion. (Gibaldi et al,
1988, p. 34) argue that the primary purpose of punctuation is to ensure the clarity and
readability of one's writing. They add that although punctuation is, to some extent, a matter
of personal preference, there are many required uses; and while certain practices are
optional, consistency is mandatory.
24

Punctuation is a set of symbols used in writing to indicate the structure of sentences.
However, if punctuation marks are not used properly, a piece of writing can be very
confusing for the reader. Therefore, punctuation is an important aspect in writing. From the
written scripts of the learners in the present study, it is understood that they have major
problems with punctuation. Few of the learners have not used even a single punctuation
mark in their writing whereas; some students used a full stop after every two/ three words.
Other than full stop, most of the learners do not seem to be aware of the other punctuation
marks in English like semicolon, question mark, colon, and so on.
In this study, the researcher focuses on some of them according to the sixth grade
curriculum such as (comma, question mark, full stop, apostrophe and exclamation mark)
besides the use of capital letters at the right places. For example:
Punctuate these sentences:
1. I love my sister hala because she is polite and brave
2. How is the teacher writing
3. Ive never floated in The Dead Sea
4. Fantastic what clever girls you are
2.4.4 Distinction between Questions and Statements
The researcher has noticed that one of the main problems among students is that many of them
cannot distinguish between statements and questions. Sometimes, when the teacher asks them to
rewrite sentences correctly, they believe that the statements are questions and write answers to them.
Therefore, the teacher should choose different activities to help the children to distinguish between
them easily, for example, Wh-Questions. Students generate who, why, what, where, when and how
questions about a topic. More such questions can be asked for answers to the first string of whquestions, and so on. In addition, the teacher can give them yes-or-no questions or ask them to make
questions of some sentences. For example,
Answer the questions:
1. Where did you go last summer holiday?
2. Have you ever been to Al Aqsa Mosque?
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Make a question:
1. Ali has coughed since last night.
2. Yes, I have ridden a camel.
2.5 Writing Difficulties for Palestinian Students
Some teachers do not have enough time to teach this skill carefully, so they still teach it by
explaining rules and giving them some texts to imitate. On the other hand, students only follow their
teachers’ explaining, so they sometimes feel bored and think that English is a difficult subject.
Byrne (1997, p.4) considered that writing is difficult even in the mother tongue because of three
factors; psychological, linguistic and cognitive. From the psychological side, when students write,
they write on their own selves because it is a solitary activity so students have to write without
possible interaction or feedback. Hence, writing in itself is considered difficult.
On the other hand, regarding the linguistic problem, students have to compensate for the absence
of the features of speaking. In addition, they have to keep the channel of communication open
through their own efforts and ensure both the choice of sentence structure as well as the way of how
our sentences are linked together and sequenced. Therefore, the produced text can be interpreted on
its own. With regard to the cognitive problem, students learn to write through a process of
instructions. To do so, students have to master the written form of the language and to learn the
structures of writing; which are not used in speaking. Students also have to learn how to organize
their ideas in a way by which a reader can absorb it without being present or knowing the writer.
2.6 The Role of the Teacher on Developing Sentence-Writing Skills
The teacher occupies a great role to help students become better in sentence -writing skills. A
good teacher has a number of skills and tasks to perform.
Siew-Rong (2003, p. 1) believed that the teacher plays an important role as a facilitator and guide
in the learning process, especially in collaborative learning, which is beneficial in facilitating
learning. Because through active participation, students can engage deeply in their knowledge
construction as they integrate the new knowledge into their own schema and present it in a
meaningful way.
Hamed )2009, p.11) believes that learner-oriented teaching enhances learning that is both
purposeful and long-term. “As a teacher, it is my duty to know who my learners are, what kinds of
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background knowledge and experience they bring to the class, and what they want to achieve so that
I can develop a syllabus that fits their needs. By assessing my learners, I can provide them with the
scaffolding they need.”
These wonderful words above enlightened the researcher to conduct the method of using pictured
and digital fables.
Harmer )2004, p. 41-42) discusses five tasks a teacher can do before, during and after student
writing. They are as follows:
Demonstrating
Students should be aware of writing conventions and genre constraints in specific kinds of
writing. Therefore, teachers have to be able to put these features into their consideration.
Motivating and provoking
Teachers should motivate, help and provoke students to get ideas, enthuse them with the
value of the task and persuade them what fun it can be.
Supporting
Teachers need to be supportive in writing lessons and help students to overcome
difficulties that students face in writing.
Responding
Teachers should react to the content and construction of a piece of writing supportively
and make suggestions for its improvement.
Evaluating
When evaluating students’ writing, teachers can indicate the positive points, the mistakes
that students made and may award grades.
Chandra (1996, pp. 204-243) explained that teaching is not a light task, and it is not something
that anyone can do without any kind of training. To create an effective teaching, it is essential that
the educators must have education of the highest level accompanied by training techniques and
principles of teaching that help them perform the task properly which are the principles of
motivation, thinking with the life, interest, selection, planning, creativity and entertainment,
individual differences as well as principle of democratic behavior. Moreover, teachers should be
aware of the modern strategies used in the teaching and learning process to enhance interaction with
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students. Teachers should be facilitators, feedback providers, guiders and organizers of the teaching
and learning process. From psychologists’ viewpoints, writing anxiety should be reduced in schools
and universities.
Harrison (2006, pp.10-12) explained writing apprehension is a problem in writing classes
because it has consequences for students' learning experience, and for the decisions they make about
engaging in productive, fulfilling writing projects. Furthermore, Harrison recommended that
teachers should value students’ feelings and opinions and accept individual differences.
Zhan (2007, p. 121) clarified that writing teachers use the process approach to help students work
through their composing process getting started, drafting, revising and editing.
The teacher functions as an ideas generator, encourager, coach and collaborator. A writing
teacher could do a good job by giving assignments, marking papers, providing readings and by
recognizing the complexity of composing.
2.7 Integrated Reading and Writing Skills
Considering the reasons above, the researcher refers to many successful techniques the teacher
can employ to help students develop their sentence writing- skills. Such techniques include reading
pictured fables because writing and reading are integrated skills and it is difficult to identify which
precedes the other.
The Holy Quran mentioned that reading is a very important skill. “Read, by the name of the
Lord, who created man from a clinging substance. Read, for your Lord is most generous, who
teaches by means of the pen, teaches man what they know not. (Al- Alaq: 1-5) Therefore, the
prophet Mohammed (peace be upon him) received the first massage of the Holly Quran, Islam’s
Holy Scripture that remains untainted and unchanged until this very day. The underlying massage of
the Quran remains to read.
Reading was recognized as the basis for writing especially in academic settings. In his whole
language approach to literacy development, Goodman (1986) argues that reading and writing
develop together.
Carson (1993:p85-104).claims that it is beneficial to integrate reading and writing in the same
classroom, and that these two skills draw upon the same cognitive text world. Hence, when students
are not reading to write, they are just practicing reading. In the metacognition theory, reading-to28

write changes the reading process because it enhances the reader's engagement in reading and
therefore entails changes in the metacognitive knowledge.
The integration of reading into writing enables students to develop both critical thinking and
critical literacy, i.e., "the ability to transform information for their own purposes in reading and to
synthesize their prior knowledge with another text in writing". Carson (1993, pp.99-100) is arguing
for the use of reading and writing together in second language classroom, she further points out that:
"Theory-practice connections are clearest from the perspective of reading and writing as
collaborative events. Reading for writing is functional and meaningful because it creates a purpose
for reading as well as a real-world text base for writing.
Furthermore, reading-to-write also underscores the fact that most writing, particularly in
academic contexts, depends to a large extent on reading input either directly from source texts, or
indirectly from background knowledge, which itself results from experience with texts.
Grabe (2001, p. 22) clarified that"reading-to-write" is a notion which implies that writers go back
to resources and read them in different ways as they search for specific information and apply
reading strategies to match task expectations for the writing." (Hirvela, 2004, p. 55) claimed that
ESL /EFL writing teachers need to understand their students. Accordingly, Hirvela argued that
adopting the Reader-Response Approach, which focuses on readers and how they read texts, as basis
for teaching writing classes can help us understand why our students read and write as they do.
The division between teaching reading and writing in the EFL classroom, which entails a
considerable lack of emphasis on the reading-writing connections, is a major cause of the weakness
in the students' writing ability. Hao & Sivel (2002, p.1) argued that teaching writing in isolation of
reading probably hinders the development of writing skills.
They added that when reading is not integrated into writing instruction, "the knowledge and skills
students have acquired in reading cannot be transferred to writing.” Therefore, the division could
lead the EFL students to experience much difficulty in both language and rhetoric when they start a
writing assignment.
Stotsky (1984, p.16) detected some consistent correlation, specifically that:
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“Better writers tend to be better readers”, and that "better writers tend to read more than poorer
writers," and finally, yet more importantly that "better readers tend to produce more syntactically
mature writing than poorer readers”.
Tsai (2006, p. 2) stressed the importance of linking writing and reading in college EFL courses.
Tsai stated that teachers of English as a foreign or second language have managed to teach writing
and reading independently from each other. Nevertheless, writing and reading share similar features,
and learners are more likely to benefit from writing and reading activities that go hand-in-hand in
such a way that complete each other. Implementing this concept in real teaching conditions would
not be a problematic challenge when EFL writing teachers consider students' requirements, are
conscious of the advantages of the reading/writing linking, and wisely, device teaching practices.
As long as the separation of writing and reading in EFL settings makes students perceive reading
as a decoding procedure and writing as only a task of composing grammatically. Through the
reading/writing linking, teachers provide students with ample occasions and resources to help them
become reflective writers and readers. More importantly, students should be taught in such a way to
understand that both writing and reading are indivisible activities with communicative purposes. Just
by doing so, students will be able to develop language proficiency via writing and reading activities,
and improve these two literacy skills in a significant way. Furthermore, a number of researchers
have highlighted the role of extensive reading in language learning in general and writing skill in
particular.
Connecting reading and writing in second language instruction does not only improve writing but
also develops the reading skills especially in the academic settings.
Grabe (2001, p. 19) commented, "writing about what is to be read or has been read is also a very
good way to develop advanced academic reading abilities.” For example, students can improve
their reading skills when they summarize an article, for instance, to support their ideas in the writing
assignments; that is, when the students are required to write about what they read, they develop their
reading abilities.

Therefore, EFL teachers’ focus on writing instruction should also be on enhancing reading skills."
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Jolliffe (2007, p. 473) one of the famous scholars of reading and writing studies, agreed with this
and mentioned that in almost all writing classes, reading is treated as an alien concept, showing that
students are not involved in reading as much as expected.
The researcher conceives that when children try to read short, pictured fables, they can learn new
vocabulary, structures and they can notice the difference between questions and answers, and in
addition, they can recognize the right places of punctuation marks. Therefore, they can develop their
sentence- writing skills above by easier, faster and more exciting ways.
2.8 Writing Stages
Richard and Renandya (2010, P: 315) state that writing process as approval activity may be
broadly seen as comprising four main stages: planning, drafting, revising, and editing.
Pre-writing.
Oshima and Hogue (2007:16) state that pre-writing is the way to get ideas. In this step, choose a
topic and collect ideas to explain the topic.
Drafting
Richards and Renandya (2010, p.317) state that once sufficient ideas are gathered at the planning
stage, the first attempt at writing that is drafting may proceed quickly. At the drafting stage, the
writer is focused on the fluency of writing and is not preoccupied with grammatical accuracy or the
neatness of the draft.
Revising
According to Richards and Renandya (2010, p.317) when the students revise, they review their
texts on the basic of the text feedback given in the responding stage.
Editing
Richards and Renandya (2010, p. 318) state that students tidy up their text as they prepare the
final draft for evaluation by the teacher. They edit their own peer’s work for grammar, spelling,
punctuation, diction, sentence structure, and accuracy of supportive textual material such as
quotation.
Gardner and Johnson (1997, p.4) describe the stages of the writing process as "Writing is a fluid
process created by writers as they work. Accomplished writers move back and forth between the
stages of the process, both consciously and unconsciously. Young writers, however, benefit from
the structure and security of following the writing process in their writing.”
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1. Pre-writing: Students generate ideas for writing: brainstorming; reading literature; creating life
maps, webs, and story charts; developing word banks; deciding on form, audience, voice, and
purpose, as well as through teacher motivation.
2. While-writing: (thesis development, writing from notes, proceeding from a given beginning
phrase and following a plan).
3. The writing stage: the learners do the task, for example, writing a report, a story, and a letter
and so on.
Lindsay & Knight (2006, pp.94-95) break down the writing process into three stages as follows:
1. Pre-Writing Stage
The teacher sets the task; learners take into account what they will write and do the following:
-

Think about the audience or reader.

-

Brainstorm to gain pertinent ideas and words.

-

Collect data, for example, by doing a questionnaire or reading research.

-

Apply specific language forms, for example, the past tense if they are going to write a short
story.

-

Make a decision on the content: what to contain and not contain.

-

Observe a model text, for example, the punctuation and use of paragraphs.

-

Use cohesive devices, and layout.

-

Write down an outline or plan.

2. During-Writing Stage
-

The learners do the task, for example, writing a report, a story, or a letter.

-

Learners write a draft, edit, and rewrite until they finish the final version.

-

They should investigate the use of any language they follow and make sure that their texts
are both consistent and solid.

-

They can work in groups and give advice and feedback to each other.

-

The teacher has to supervise and offer advice and feedback.

-

The teacher should allow the learners to work as autonomously as possible.

3. Post-Writing Stage
-

Feedback and follow-up work

-

The learners can share or display their complete work and offer general comments on how
flourishing their work has been.
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-

The teacher can do a follow-up on any area of language that still requires work.

-

The researcher considers these stages of writing activity as coherent. They help students
complete the writing task successfully. The objects of conducting pre-writing activity types
are to prepare students for writing and to activate their background knowledge of the topic
and vocabulary before they write. The objective of the during-writing activity types is to
improve writers who endlessly develop their writing by revising, editing, and in view of
feedback from others. The objective of the post-writing activity types is to provide chances
for students to share, declare, evaluate and present their final writing parts to an audience.
Therefore, teachers should follow these stages correctly in presenting any writing activity for
the sake of improving students' writing ability and performance.

2.9 Stages of Sentence -Writing Lesson Based on Sentence -Writing skills Using Pictured and
Digital Fable Techniques
The researcher follows the stages below to teach sentence-writing skills through pictured and
digital fables:
2.9.1 Pre-writing Stage
The teacher divides the students into groups and activates their background knowledge of the
topic and vocabulary using many warming up activities such as games, rhymes, riddles, songs or
brainstorming quaestions related to the fable; e.g.
-

Do you like animals?

-

Which animals do you prefer? Why?

-

Do you like fables? Why?

-

Can you remember any fable?

-

Can you imagine what is our fable?

2.9.2 During- Writing Stage
The teacher gives every group a pictured fable or displays a digital one. The students look at the
pictures carefully and say what they can see. The teacher then asks the students to read the story and
underline the difficult words to be simplified later. He/she should help the students to notice the
number of characters and imagine what happened between them.
Then, the teacher reminds them of the sentence writing skills such as completion, re-arrangement,
punctuation marks and distinction between statements and questions. During the teaching process,
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the students should do some activities including sentence-writing skills mentioned earlier, which the
teacher prepared before as a formative evaluation after each phase of presentation. On the other
hand, the teacher provides them with immediate feedback to recognize positive and negative points
and to give the young students a chance for modifying their answers or adding important details.
2.9.3 Post-Writing Stage
In the third stage, the teacher asks his/her students to return to their textbooks, period 7 of each
unit to do the activities as a summative evaluation. In addition, the teacher should check their
answers immediately, and give them some exercises to do as homework. At last, he/she can end the
lesson with a game, a short play, or writing another fable or a song.
At the end of this part, the researcher offers information related to English for Palestine 6 such as
the components of the textbook from Teacher’s Book (2012, p. 4-5).
There are two students’ books for Grade 6, covering 18 units in the course of a year. Students’
Book 6A contains Units 1-9; once the class has completed this, it moves on to students’ books 6B,
which contains Units 10-18.
Each students’ book contains seven units of new material: these present new vocabulary and
structures and provide practice for listening, speaking and early literacy skills. Two revision units
give students the opportunity to review and further practice this language.
The students’ book is a combination of a traditional Student’s Book and Workbook. Each unit
contains material for eight teaching periods. Each unit is based on a theme, allowing the new
language to be taught in context, e.g. a visit to The Dead Sea. The themes have been taken from the
Palestine curriculum to meet the needs and interests of students at this age. In addition, well-known
stories have been included; these either have a moral or are realistic with a message, e.g. the two
oxen and the lion.
Each unit includes the four skills. (Listening, speaking, reading and writing) through the eight
periods. Period 1 focuses on listening, period 2 focuses on reading, period 3 focuses on
comprehension, period 4 focuses on speaking, period 5 focuses on writing, and Period 6 focuses on
integrated skills while period 7 focuses on writing and, period 8 focuses on integrated skills and
project work.
English for Palestine has been designed to motivate learners of different abilities as well as to
develop the four skills. In this study, the researcher emphasizes on sentence-writing skills. In Grade
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6, there are more opportunities to write both words and simple sentences. Students use a copybook
for practicing their spelling (the list of words is given at the end of each seventh lesson in a unit).
The teacher can make writing period enjoyable and effective by activating existing knowledge,
using visual material effectively, giving feedback, motivating students, and employing revision,
games, songs, chants, and rhymes. In this study, the researcher prepares many activities, which
include material to make sentence-writing skills period effective and enjoyable.

Summary
Chapter 2 is divided into two parts. The first part handles the pictured and digital fable as
developmental techniques whereas, the second part presents developing writing skills. The
following chapter will deal with previous studies related to storytelling technique and writing skills.
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Chapter 3
Previous Studies
Introduction
3.1 Studies Related to Teaching English language Skills
through Storytelling Technique
3.2 Studies Related to Developing Writing Skills through
Different Techniques
3.3 General Commentary on the Previous Studies

Introduction
This chapter deals with previous studies. The researcher divides them into two domains. The
first handles the studies related to storytelling, the second displays some previous studies about
developing writing skills.
Related Studies
3. 1 Studies Related to Teaching English language Skills through Storytelling Technique
El-Qassas’s (2015) study examined the effectiveness of critical reading story on improving
some creative writing skills. To achieve this aim the researcher adopted quasi-experimental
approach. The sample of the study consisted of (39) students from Ibn Khaldon secondary
school, and it was purposefully chosen from tenth graders. The researcher implemented creative
writing test for the experimental group. The experiment was accomplished in two months during
the second term of (2014). The results revealed that critical reading story was effective to
improve creative writing skills for tenth graders. In addition, the study encouraged the students
toward learning process and it helped them to express about their opinion, ideas and feelings.
The current researcher benefited from El-Qassas’s study in selecting the design and writing
the procedures of her study. Moreover, selecting a variety of activities that motivate students to
express about their thoughts and feelings freely.
Abu Shaaban’s (2014) study investigated the effects of digital storytelling, storytelling, and
story reading on enhancing ninth graders’ paragraph writing skills. To achieve this purpose the
researcher adopted the experimental approach. The sample of the study was (152) students which
was distributed into four groups. The researcher used digital storytelling technique for (39)
students and narrated to another group consisting of (37) students the same stories. A third group
consisting of (38) students was given the script of the same stories to read and the fourth group
(38) students represented the control group. The study findings indicated that there are
statistically significant differences at (α ≤ 0.05) in paragraph writing skills among the mean
scores of the control group and the experimental groups. Such findings were in favor of the
experimental groups.
This study was valuable for the current researcher to use pictured and digital fable techniques
in teaching sentence-writing skills but with different sample and age.
Abu Nada’s (2013) study aimed to investigate the effectiveness of using a storytelling
technique on developing reading comprehension skills for the sixth graders in Gaza Governorate.

63

To achieve this aim the researcher adopted an experimental research design. The sample of the
study was (84) students.
The experimental group included (42) students taught reading comprehension by a
storytelling technique, while the control group included (42) students who are taught reading
comprehension by traditional way. The researcher has conducted a content analysis card to
determine the reading comprehension skills in the content of English for Palestine 6 textbook
and used Holsti's equation to count the reliability of the analysis. According to the result of the
analysis, the researcher has designed an achievement test to identify the direction of the size
effect. The results of the study indicate that there are statistically significant differences at (α ≤
0.05) in the mean scores of each level of reading comprehension skills in the pre and post-test of
the experimental group. The results were in favor of the posttest. This positive effect of the
storytelling encouraged.
The current researcher to use another exciting type of short stories (the fable) to develop
sentence- writing skills.
Soleimani & Akbari’s (2013) study examined whether storytelling can affect children's
vocabulary learning in English. The researcher adopted quasi-experimental design. Thirty-one
Iranian preschool students from two different preschools with the same language system and the
same level of English proficiency participated in this study. All of the students were six years old
and had learned English as a foreign language. This study employed a one group the pretest and
posttest were the same with 30 items of vocabulary picture test related to both students’
vocabulary items, which were familiar to them, and the new items related to the storybook. For
data analysis, paired t-test was used and it was revealed that storytelling might enhance the
achievement of vocabulary items, and consequently it might bring up a positive effect on
children's vocabulary learning.
This study encouraged the current researcher to use a similar kind of short story (the fable) but
for different students’ age and another purpose (sentence- writing skills).
Joshi’s (2011) study carried out a research entitled “Effectiveness of Using Technology in
teaching short stories”. This study was carried out to find out the effectiveness of using
technology (laptop, power point presentation, multimedia, projector and use of internet) in
teaching short stories. He gave a set of questionnaire to the students after he taught the short
stories without using technology. Again he gave a set of questionnaire after he taught them by
using technology and compared the answers. His finding was, teaching short stories with
technology is more effective than without using technology.
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The current researcher agreed with this study that using technology is very useful, therefore, she
decided to use digital fable technique to develop sentence- writing skills.
Al-Mansour and Al- Shorman’s (2011) study aimed at investigating teacher’s storytelling
aloud on the reading comprehension of Saudi elementary stage students. The sample of the study
was (40) students randomly chosen from Al-Riyadh Educational District and assign to
experimental and control groups. Data of the study is collected within almost one semester
period via a pre-posttests design for equivalent groups. The experimental group was taught by
teacher’s storytelling aloud while the control one was taught through traditional methods.
Results show that the experimental group outperforms the control group on the measure. This
indicated that storytelling by the teacher may have a significant positive effect on learners'
reading comprehension.
This study is valuable for the current researcher since it enriched her with an idea of techniques
should be used to develop students’ sentence -writing skills.
Baruwal (2011) studied “Developing short story through Picture”. This study was carried out
to find out the effectiveness of pictures in developing short story on the students of class 9 of
Green Village Secondary School Kirtipur, Kathmandu. He also used class observation checklist
and questionnaire as his research tools. He found that the use of pictures in teaching short stories
is far better to make students develop the plot of the short story.
Baruwal’s study urged the current researcher to use pictured fable technique to develop sentencewriting skills.

Abu Sabha’s (2010) study aimed to investigate the effect of reading stories on developing
some of the creative composition writing skills for the ninth grade female students. For this
purpose, the researcher adopted the experimental approach. The sample of the study was (76)
which was distributed into two groups, an experimental group and a control one, both consisted
of (38) students. The result of the study showed that reading stories had a big effect on
enhancing creative composition writing skills and increased students’ vocabulary.
This study benefited the current researcher with an idea about using reading pictured fable but
for different aim (developing sentence-writing skills) and different grade (sixth grade).
Lin’s (2010) study aimed at investigating the effectiveness of retelling technique on
enhancing English comprehension among L2 readers. The researcher adopted the experimental
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approach. The population was (126) Chinese students from a Taiwanese university. Sixty-five
students were assigned to the experimental group and sixty-one to the control group. Both groups
received the same learning content, but the technique differed; the experimental group had the
retelling technique, while the control group had conventional techniques. All participants took
reading comprehension pre- and post-tests, as well as a reading comprehension questionnaire.
The experimental group also wrote self-reports to describe their perceptions of using the retelling
technique. The results showed that retelling significantly improved the participant’s text
comprehension at the level of overall meaning. It also helped them to learn general concepts
during reading and to retain a synopsis of the story in their memory after reading. The
participants who used retelling could distinguish between overall and specific ideas better than
the control participants could. They also performed better in drawing connections between pieces
of information introduced at different parts of the text. However, retelling did not improve the
ability of participants to remember details of expository texts.
This study benefited the current researcher in giving her recommendations and suggestions.
Abo Skhela’s (2010) study investigated the effectiveness of using storytelling technique in
enhancing 11th graders’ listening comprehension sub-skills in Gaza Middle Governorate. The
researcher adopted the experimental approach. The sample of the study consisted of (74) female
students, the sample was divided into two groups; experimental and control group .The
storytelling technique was used in teaching the experimental group, while the traditional method
was used to instruct the control group. The results of the study showed that there were
statistically significant differences in the eleventh graders' listening comprehension sub-skills
due to storytelling technique.
This study benefited the current researcher in writing the introduction and the theoretical frame
of her study.
Abu Elshamat’s (2007) study aimed to check the effect of using children’s stories as a source
of artistic expression in enhancement skills of creative thinking. The researcher followed the
experimental method, which was based upon design of two groups, the experimental and control
groups. The sample was (32) children boys and girls which was chosen randomly. The
researcher composed a measure to assess creative thinking skills in artistic expression domain by
drawing to a child before school. The results of the study showed those using children’s stories
as a source of artistic expression improved child’s thinking. This study emphasized the positive
effect of the story in developing thinking skills on the students’ special creative thinking.
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The current researcher implemented a similar technique but for developing writing skills instead
of creative thinking.
Verdugo & Belmonte’s study (2007) aimed to identify the effect of using digital stories on
improving listening comprehension. This paper examined the effects of digital stories on
understanding spoken English by a group of 6-year-old Spanish learners. To accomplish this
aim, a quasi-experimental research study was launched in six state schools in Madrid. A preposttest design was used to investigate whether internet-based technology could improve
listening comprehension in English as a foreign language. Findings indicate that the
experimental group outperformed the control group in the final test administered. These results
raise interesting issues related to the use of technology in the context of foreign language
learning.
The relationship of this study and the current one depended on using technology in English
language teaching but for different aim (developing sentence –writing skills).
Tsou’s (2002) study investigated the relationship between storytelling and language learning
at the primary school level. The researcher compared two classes -in one, the teacher
incorporated storytelling into her teaching method, in the other she did not. The result indicated
that the teacher talks in the storytelling classroom were different from that in the non-storytelling
regular English classroom. In the storytelling classroom, the teacher used more open questions,
prompts and student volunteers. Adding to that, students' oral classroom participation and the
classroom atmosphere were also enhanced by storytelling. Therefore, this study concluded that
language educators should not overlook the significance of storytelling for language learning,
especially foreign language learning.
Tsou’s study lightened the current researcher thinking to conduct similar activities as a great
method to motivate students’ learning English especially in primary schools.

Commentary
It is clear that most of the above-mentioned studies examined the effectiveness of using
storytelling technique in developing different aspects of English language such as reading,
comprehension, grammar, listening, and writing skills. In these studies, the researchers used
various activities to achieve their aims. Many studies proved the effectiveness of storytelling in
teaching English language such as: El Qassas (2015), Abu Shaaban (2014) and Abu Sabha
(2010) studies focused on developing writing skills through storytelling while Abu Nada (2013),
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Al-Mansour and Al- Shorman (2011) indicated that storytelling by the teacher may have a
significant positive effect on learners' reading comprehension. On the other hand Abo Skhela
(2010), Verdugo & Belmonte’s (2007) studies focused on developing listening comprehension
sub-skills, Soleimani & Akbari (2013) examined whether storytelling can affect children's
vocabulary learning in English, while Baruwal (2011) study was carried out to find out the
effectiveness of pictures in developing short story. Lin (2010) aimed at investigating the
effectiveness of retelling technique on enhancing English comprehension among L2 readers in
the classroom. Joshi (2011) study was carried out to find out the effectiveness of using
technology (laptop, power point presentation, multimedia, projector and use of internet) in
teaching short stories. Moreover, Abu Elshamat (2007) aimed to check the effect of using
children’s stories as a source of artistic expression in enhancement skills of creative thinking.
Tsou (2002) focused on the significance of storytelling in the teaching and learning of English as
a foreign language in primary school. And all of them have a total agreement on the valuable
role that storytelling plays in developing different language skills, listening, speaking, reading
and writing. Briefly, previous researches have largely supported the idea that storytelling is a
fruitful technique in teaching English language skills. Hence, the current study is similar to the
aimed El Qassas (2015), Abu Shaaban (2014) Abu Sabha (2010) studies that the researcher used
pictured and digital fable to develop students, sentence-writing skills. Moreover, the current
researcher benefited from all the previous studies above in writing the introduction, theoretical,
framework, preparing the suitable tools for this study and choosing the needed research methods.
Nevertheless, the current study differs that it handles pictured and digital fables techniques and
according the researcher’s best knowledge there is not any study like that to develop writing
skills in Gaza schools and she predicts that these techniques will be beneficial for other
researchers to examine the effectiveness of these techniques in developing different aspects of
English language teaching. In addition, she adds a new and fun way to teach English for young
students by using pictured and digital fable techniques to develop their sentence-writing skills.

3.2 Studies Related to Developing Writing Skills through Different Techniques
El –Salahat’s (2014) study investigated the effectiveness of using interactive writing strategy
on developing writing skills among seventh graders and their attitudes towards writing. To fulfill
the aims of the study, the researcher followed the experimental approach. He used two tools to
collect the needed data: a pre-posttest and a questionnaire. The sample was consisting of (76)
seventh grade female students was purposively chosen from Ian Goliath (B) in the East
Directorate of Gaza in the scholastic year (2012-2013) and equally distributed into an
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experimental and a control groups. The experimental group was taught writing by using
interactive writing strategy, while the control group was taught by using the traditional method
of teaching writing throughout the intervention, which lasted for one month. An achievement
pre-posttest and a questionnaire were administrated and a statistical analysis was conducted to
collect data. The study findings revealed that there were statistically significant differences in
achievement in writing between the mean scores attained by the experimental group and those by
the control one. The findings were in favor of the experimental group. Such difference was
attributed to the interactive writing strategy used.
The previous study and the current one aimed at developing writing skills in different ways.
Sabra’s (2014) study examined the effectiveness of adopting CAF (Consider All Factors)
strategy on developing writing skills for the Eighth Graders in North Gaza Governorate. In order
to achieve the aims of the study; the researcher adopted the quasi-experimental research design.
The sample of the study consisted of (82) female students who were equally divided into (41)
students for the experimental group and (41) students for the control one. They were randomly
chosen from Jabalia Girls Prep School, North Gaza Governorate. The experimental group
received training on utilizing (CAF) strategy to improve the intended writing skills, while the
ordinary method was used in teaching the control one in the first term of the school year (20132014). To check the effectiveness of the target strategy, the researcher constructed two tools
pre/post achievement test and a focus group interview. The data collected was statistically
analyzed by using T-test paired sample to measure the differences between the performance of
the experimental group in the pre and the post achievement test, on one hand, and the differences
between the performance of the experimental group and the control group in the pre and the post
achievement test, on the other hand. The study findings revealed that there were statistically
significant differences between the scores of the experimental group in the pre and post
achievement test. The findings were in favor of the posttest and another difference was attained
between the scores of the posttest of the experimental group and scores of the posttest of the
control group. The scores were in favor of the experimental group.
In the current study, the researcher used similar research method- experimental method- but
different sample, technique and statistical analysis tools. Both studies targeted the same aim,
which is developing students’ writing skills.
Ibrahim’s (2013) study aimed at investigating the use of Facebook on improving the students'
writing skills for the ninth graders in the Latin Patriarchate Private School in Qabatia District in
Zababdeh. The researcher adopted the experimental approach and the sample of the study was
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consisted of (40) ninth grade students at the Latin Patriarchate School in Zababdeh in the first
semester of the scholastic year (2012-2013). For data collection, the researcher used an
experimental group and a control group to examine the effect of using Facebook on improving
the students' writing skills. The experimental group was taught how to write effectively by using
the modern technological tools mainly Facebook, whereas the control group was taught writing
traditionally. The training program comprised 16 meetings on the Facebook social networking
website, which aimed at training the experimental group how to write effectively through
correcting mistakes and suggesting better ideas for their classmates' writing topics. On the other
hand, the control group was taught the same material but without receiving any training. After 16
sessions of training, means of the pre- and post- tests for the two groups were calculated. Based
on the findings, the researcher found that there was an obvious effect of using Facebook on
improving the students' writing skills.
The current study agreed with the previous one in its aim, which is developing writing skills by
using different techniques.
Fawzi’s (2013) study aimed to investigate the exploitation of brainstorming as the first step in
the writing process as a means of enhancing students’ motivation to write essays. The article
started with a background of different approaches to the writing process and writing product. It
also provided an overview of the main brainstorming types: free and guided focusing on the
journalistic guided brainstorming. An experiment which was involving (12) students from the
post Foundation Program at Qatar University, was conducted to compare between free
brainstorming and guided brainstorming. They were given tasks to complete essays, and the
analysis of data was based on teachers’ observations and students’ feedback. The results
indicated that both types of brainstorming were motivating to students with more preference
given to guide brainstorming.
The current study considers brainstorming and writing motivation are two major areas in
this study. Therefore, she has benefited in implementing variety types of brainstorming and
writing motivation activities to develop students’ sentence- writing skills.

El-Shami’s (2011) study investigated the effect of interactive writing on developing
mechanics of writing of the eighth graders in the private schools in Gaza. The researcher chose
IbadUr Rahman Private School. The sample of the study was purposively chosen. The Sample
consisted of (37) male students of eighth graders. The researcher used two tools, pre-post
achievement test and a portfolio. The researcher applied the pre-test before starting the
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experiment, and the results showed that the two groups were equivalent in their previous learning
and general achievement. After that, the interactive writing was used to teach the experimental
group, whereas the traditional method was used with the control group. The two groups were
tested again in the mechanics of writing after the application of the experiment. The results were
statistically analyzed. The study findings revealed that there were statistically significant
differences between the mean scores attained by the experimental group and those by the control
one. The findings were in favor of the experimental group due to the interactive writing
approach.
The current researcher has benefited from El-Shami’s study to introduce and design her research.
Abu Aarmana’s (2011) study examined the impact of a remedial program on English writing
skills of the seventh grade low achiever at UNRWA Schools in Rafah. The researcher adopted
the experimental approach. The sample of the study consisted of (127) seventh grade low
achiever students distributed into four groups. Two experimental groups, a male group consisting
of (31) students and a female group consisting of (37) students. The others are two-control
groups a male group consisting of (25) students and a female group consisting of (34) students.
The researcher used the sample from Rafah Prep Boys "E" school and Rafah Prep Girls "D"
school. Both are UNRWA schools in Rafah Governorate where two teachers administered the
experiment and were helped and guided by the researcher. The remedial program was used in
teaching the experimental group, while the ordinary teaching periods and the textbook was used
with the control one in the second term of the scholastic year (2009-2010). A writing test of
three scopes with (30) items was designed and validated to be used as a pre and posttest. The
data of the study were analyzed, using Statistical Package for Social Science (SPSS), to confirm
the test validity and reliability. On the other hand, Mann Whitney, t. test paired and independent
sample were used to measure the statistical differences in mean between the experimental groups
due to the use of the remedial program. The study indicated that there are statistically significant
differences at the level (α = 0.05) on English writing skills of the seventh grade low achievers,
such differences were in favor of the Experimental groups. It means that the use of the program
in the remedy of the Weaknesses of the writing skills of the low achievers

had a significant

impact on the students.
The current study agrees with Abu Armana’s study in its aim, which was developing writing
skills for similar age of students but by using different techniques.
Dufrene (2010) studied the effect of using a web-based wiki technology on the English
writing skills of high school students. Members of this study were (15) students joined in a
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public English IV class. All students were classified as graduating seniors; and they were at least
(15) years of age and currently joined in an (11th) or (12th) grade class at a public high school in
Louisiana. Data was collected from observations, student interviews, two essays and two student
surveys. Results of this study showed that wiki-based technologies could affect students' writing
processes and their essay results. Furthermore, findings revealed the importance of continuing to
incorporate modern technologies into the classroom.
The current study and the previous one used similar technology; the previous study used
web-based wiki technology. While the current study, used a multimedia to display digital fable.
The two studies aimed at developing students' English writing skills. They differ in the sample
and the design method of the research.
Abu Ghazalah’s (2010) study examined the effect of using a comprehensive approach for
teaching high frequency words on developing the writing skills of seventh graders in Gaza. The
sample of the study consisted of (59) male students. The sample was purposively chosen from
Nuseirat Prep. Boys School "B". It was divided into two groups, experimental consisted of (29)
and control group consisted of (30) students. The two groups were equivalent in their previous
learning, achievement in English language in general and achievement in writing and spelling in
particular. To collect data and achieve the goal of the study, the researcher used three tools, card
analysis to determine the most frequent words in English for Palestine grades (5, 6) and (7) pre/
post achievement tests (spelling and writing) and a portfolio to measure the progress in writing
skills. Data gathered from the card analysis revealed that there were (150) words are frequently
used in reading and writing exercises in the three grades. The researcher pre-tested the two
groups in spelling and writing. The comprehensive approach was used to teach the experimental
group while the traditional method was used with the control group. The two groups were tested
again in spelling and writing after the application of the experiment. The study findings revealed
that there were significant differences between the mean scores attained by the experimental
group and those by the control group. Such findings were in favor of the experimental group.
This was due to the comprehensive approach. Post intervention data indicated a remarkable
increase in the experimental group's achievement in writing skills and ability to transfer their
knowledge of spelling skills into daily writing. The current study used similar research designexperimental method and test, pre and post, but different sample and statistical analysis tools.
Both studies differ in the adopted techniques and in the type of the test.
The researcher in the current study tested her students in the main sentence-writing skills, while
the previous study tested students in spelling and writing. However, both studies aimed at
developing students' writing skills but in different ways.
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Al-Menei’s (2008) study aimed at investigating the effect of computer-assisted writing
(CAW) on Saudi students’ writing skill in English. A quasi-experimental study was conducted at
the Department of English Language and Literature, College of Arts, King Saud University
during the second semester of the academic year (2007–2008). The sample of the study was
divided into two groups: the experimental group, which was taught writing via computer, and the
control group, which was taught the same skill in the traditional method. The instrument of the
study was the word processor, WinWord 2003, which was used to check and correct grammar,
style, and spelling errors. Other several computer-based techniques, methods, and activities
were used to achieve the goal of the study. The findings of the study revealed that:
1. There were statistically significant differences (p. ≤ 0.05) between the mean scores of the
experimental group and the control group in their post-test. The differences were in favor of the
experimental group, which was taught writing via computer.
2. CAW has a significant effect (p = 0.023) on EFL Saudi learners’ writing skill.
3. CAW has a significant effect on EFL Saudi learners’ writing ability in two areas of writing:
paragraph writing and correcting grammar errors. The results did not reveal considerable
differences between the two groups in correcting style errors. Both methods have almost the
same effect in this particular area. However, correcting spelling errors was not affected by
CAW. Instead, learners’ writing ability tends to be improved by correcting spelling errors
through traditional instruction.
Al-Menei’s study and the current one targeted the same aim- developing students' writing
skills but they differ in using the design and the techniques of their studies.
AbuSeileek’s (2004) study conducted a study on Jordanian students of the first secondary
class in which he designed a computer-based program for teaching writing via word processor to
explore its effect on students’ ability in English. He concluded that there are statistically
significant differences between the mean scores on the writing task of the experimental group,
which studies via computer, and the control group, which studies by using the traditional
method. The differences were in favor of the experimental group.
The current researcher agreed with AbuSeileek that computer is a great tool in teaching writing
skills. Therefore, she used it during her study to display digital fable technique.
Gouty and Lid’s (2002) study aimed at investigating the effect of using the teacher
intervention on improving student writing ability. The researcher described a program to prove
that. The targeted sample of the study consisted of first and third grade students in a
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middle class community in the Midwest The tools of the study are surveys and selfediting checklists. The results indicated an increase in the students` use of grammar and
vocabulary. Student improvement also increased in self- editing skills and attitude toward
writing.
The previous study enhanced the current researcher to follow up on developing writing skills
through different techniques.
Elin’s (2002) study aimed to improve students' writing through a program for instructing
pupils in writing process as mother tongue language. The population of the study consisted of
fourth and fifth grade pupils in a middle class community in northern Illinois. The total
population of the school was (500) pupils. The sample of the study consisted of (76) pupils
distributed into three sites. Site (A) 24 pupils, Site (B) 26 pupils, and Site (C) 26 pupils. The
collected data showed lack of progress in writing skills because there was a lack in skills related
to organization and revision in the writing process. In addition, there was a lack of teacher
modeling, reflection and the time given for pupil writing. The pupils showed greater ability to
communicate more effectively through their writing at the end of the program.
Elin’s study is valuable for the current researcher since it provided her with ideas of using
exciting methods in teaching sentence-writing skills.

Bartscher’s et al (2001) study aimed at investigating the effect of journal and creative
expression on developing students' writing ability and this study described a program for
students in the grades four, seventh and eighth who suffered from low achievement in
writing. This low achievement affected students` behavior, attitudes and interaction. The tools
of the study were writing checklists, interviews and writing rubrics. The population of the study
was (1483) students distributed into two sites. School site (A) contained (283) students; school
site (B) served approximately (1,200) students. The researchers said that the lack of writing skills
has been resulted from the lack of feedback from teacher to students. The journalizing could
improve students` level in writing. The journalizing strategy will serve two purposes: First,
the journal is an indicator of writing skills improvement. Secondly, the journal serves as a
tool to improve writing skills. The results of the study showed an improvement in writing skills.
The researcher has benefited from this study to help students who suffer from low achievement
in writing through using useful tools in teaching them.
Bassett’s et al (2001) study aimed at describing a program for improving writing skills. The
targeted population consists of first and third graders in two middle class communities in
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the southern suburbs of Chicago. The need for improving in writing skills is documented
through observation, checklists, writing (31) samples and surveys. The suggested strategies for
teaching writing sub-skills are: parents involvement, through newspapers and articles, the use
of writing centers, the use of e-mail, letter writing, free choice of topics, the sue of literature to
read writing, author's chair, interactive journals or notebooks, allowing inventive spelling,
cross curricular writing and encouraging at home writing. Findings of the program show
an increase the targeted students` writing abilities, a positive attitude toward the writing
process, an increased confidence in the editing and revising of student work and
increased parental involvement in the area of writing.
The suggested strategies for teaching writing in this study enhanced the current researcher
to follow up in using effective ones to develop students’ writing skills in her study.

Commentary on Studies Related to Developing Writing Skills through Different
Techniques
Regarding the second part of the previous studies related to writing skills, they focused on
developing students’ writing skills through many strategies. Some of the studies; such as ElSalahat (2014) and El shami (2011) investigated the effectiveness of using interactive writing
strategy. Sabra (2014) examined the effectiveness of adopting CAF strategy. Ibrahim’s study
(2013) was about using face book, Fawzi’s (2013) study focused on the exploitation of
brainstorming. Abu Armana (2011) adopted a remedial program while Abu Ghazalah (2010)
examined the effect of using a comprehensive approach. Al- Menei (2008) and AbuSeileek
(2004) conducted their studies on using computer programs. On the other hand, Gouty and Lid
(2002) investigated the effect of using the teacher intervention; Elin’s study (2002) was about a
program for instructing pupils in the writing process. Bartscher et al (2001) investigated the
effect of journal and creative expression. The last study of Bassett et al (2001) aimed at
describing a program for improving writing skills.

The current researcher agrees with all the previous studies that writing skill is too important
to develop by using several strategies but differs in using new techniques such as pictured and
digital fable and she hopes that they could develop students’ writing skills mainly, sentencewriting skills. This study adds attractive fables, which include coloured pictures and modern
technology. In addition, she prepares various activities to help students to develop their sentencewriting skills.
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3.3 General Commentary on Previous Studies
The researcher agrees with all of the previous studies that English writing skill is one of the
most challenging skills and deserves special attention, besides the lack of students’ English
writing skills especially in elementary level and the strategies they conducted are very effective
to develop students' writing skills especially short storytelling. All types of which are powerful
in teaching English language skills for young students. Moreover, she has benefited from those
studies in selecting a research approach, procedures, statistical methods, justifying the study's
results, giving suggestions and recommendations. While, the current study differs from the
previous studies as it discusses a very important skill of English language. It is as the best
knowledge of the researcher the first study in Palestine, which is based on teaching sentencewriting skills by using pictured and digital fable techniques for sixth graders at UNRWA schools
in West Gaza that the researcher hopes to enrich the practical studies in this field of
teaching/learning writing skills.
This study adds pictured and digital fable as one of the literary types that will never become
old-shaped and has always been very common among learners. Pictured fable technique
combines the text with coloured and attractive pictures while the digital fable technique is the
modern guise of the old art of fable. It contains exciting images, music, and voice. The
researcher conceives that these techniques will imprint her students’ minds with great values and
useful lessons. In addition, she hopes that they will be so fruitful that other researchers can
conduct them not only on developing sentence-writing skills but also on developing other
English language skills and sub-skills.
Summary
This chapter presented the previous studies related to writing skills and short story telling
technique. It also showed that the researcher benefited of those studies and the current study is
different from those studies in using another technique, which are pictured and digital fable to
develop sentence writing skills. The next chapter is the fourth one where the researcher displays
the research design and methodology.

03

Chapter 4
Methodology

Chapter 4
Research Design and Methodology
Introduction
This chapter covers the procedures followed throughout the study. It introduces a complete
description of the methodology of the study, research design, the population, the sample, the
instrumentation, and the pilot study. Moreover, it introduces the statistical treatment of the study
findings.

4.1.1 Type of Research Design
To achieve the aim of this study, the researcher adopted the experimental approach.
Experimental design is "an experiment where the research handles one variable and controls,
and randomizes the rest of the variables. It has a control group and experimental group, the
subjects have been randomly assigned between the groups, and the researcher only tests one
effect at a time "(shuttleworth, 2008).Such an adoption was due to the nature of the research,
which aimed at finding the effectiveness of pictured and digital fables on developing sentencewriting skills for sixth graders at UNRWA schools in West Gaza.

Three groups were chosen, experimental groups (1 & 2) and a control one. All groups are pretested. Then the experimental group (1) was taught Sentence-writing skills by using pictured
fable technique. The experimental group (2) was taught by using digital fable technique. The
control group was taught sentence-writing skills through ordinary methods.

4.1.2 Population
The population of the study consists of (1371) female students who are enrolled at the sixth
graders at UNRWA schools in west Gaza.

4.1.3 Sample
The sample of the study was a purposive one consisting of (90) sixth female students from (320)
students at Asmaa Preparatory School“B” in the second semester (2016/2017). The sample was
distributed randomly into three groups: control, experimental (1) and experimental (2). Table
(1.3) shows the distribution of the sample.
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Table (4.1): The Distribution of The Study Sample According to the Groups
Group

No

Control

30

Experimental 1

30

Experimental 2

30
All

90

Table (4.1) shows that control group (30)students, experimental (1) group (30)students, and
experimental (2) (30)students.

4.2 Pre-Test of the Sentence- Writing Skills
A pre-test was used to check the equivalence of achievement between the groups. The researcher
used sentence-writing skills test to achieve the aims of the study.

4.3 Sentence-Writing Skills Test
The sentence-writing skills test was prepared by the researcher to measure the students’ skills in
writing sentence. (Appendix1)
4.4 The Aim of the Sentence-Writing Skills Test
The test is one of the study instruments, which aims at measuring the effect of using pictured and
digital fable in teaching English sentence-writing skills for sixth graders.
4.5 The Sources of Designing Sentence-Writing Skills Test
The researcher depended on "English for Palestine 6"textbook to form the sentence-writing test.
Furthermore, she referred to the opinion of supervisors and experienced teachers. They advised
her to add some pictures related to the fable and decrease the questions to be suitable for young
students. Therefore, the researcher designed the test with different types of questions according
to the criteria of test specification.
4.6 Description of Sentence-Writing Skills Test
The test contained six questions of twenty items and one mark per each item.
Question (1) is “Look at the pictures and complete the sentences “where students are
supposed to complete the sentences with suitable words from the list. All the items are of
knowledge level. The question includes three items, one mark for each correct answer.
Question (2) is “Re-arrange” exercise where students are going to order words, to make
meaningful sentences. All the items are of comprehension level. The question includes five
items, one mark for each correct answer.
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Question (3) is “Punctuate” exercise where students are going to read every sentence then
put punctuation marks in the right places. All the items are of knowledge and comprehension
level. The question includes five items, one mark for each correct answer.
Question (4) is “Make a question” exercise where students are going to read the
statements carefully then construct questions. All the items are of knowledge and
comprehension level. The question includes three items, one mark for each correct answer.
Question (5-a) is “Look at the pictures and complete the fable” exercise where students are
supposed to read the pictures of the gazelle and the tiger fable prepared by the researcher then
complete it with simple sentences from their owns. All the items are of comprehension level.
The question includes two items, one mark for each correct answer.
Question (5-b) is “Answer” exercise where students are going to read the questions carefully
then answer them. All the items are of knowledge and comprehension level. The question
includes two items, one mark for each correct answer.
4.7 Time Estimation
Time of the test was calculated according to the following equation:
Time Estimation = (time spent by the first pupil + time spent by the last pupil)/2
Time Estimation = (30 + 50) / 2 = 40 minutes.
4.8 The Pilot Study
The test was applied on a random sample of (30) studentsat Asmaa preparatory School “B”, who
have the same characteristics of the sample of the study. The results were recorded and
statistically analyzed to assess the validity and reliability of the test, as well as, the time needed.
The items of the test were modified in the light of the statistic results.

4.9 The Validity of the Test
Al Agha (1996, p.118) states, "a valid test is the test that measures what it is designed to
measure". The study used the referee validity and the internal consistency validity. The study
used the referee validity and the internal consistency validity.

4.10 The Referee Validity
The test was introduced to a jury of specialists in English language and methodology in
universities of Gaza and experienced supervisors at the Ministry of Education. They agreed with
the researcher that the activities of the test cover all the sentence-skills that this study aims to
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develop. On the other hand, they advised the researcher to add other pictures and decrease the
question number of the test to be easier for young students. Moreover, they added that the
researcher should give the young students enough time to answer the questions carefully. The
researcher appreciates their great notes. Therefore, she modified the test taking into
consideration their important feedback.

4.11 The Internal Consistency Validity
Al Agha (1996: 121) asserts that the internal consistency validity indicates the correlation of the
score of each item with the total average of the test. It also indicates the correlation of the
average of each domain with the total average. This validity was calculated by using Pearson
Formula. Table (2) shows the correlation coefficient of every item of the sentence-writing test.
Table (4.2)
Correlation Coefficient of Every Item of the Sentence-writing Test

.

Pearson
Skills

0.599**

4

Complete

3

Skills

n

1
2

Correlatio

0.822**

Punctuate

No

0.424*
0.738**

No
.

Pearson
Correlat
ion

1

0.844**

2

0.478**

3

0.730**

4

0.698**

5

0.649**

1

0.690**

1

0.681**

2

0.692**

2

0.662**

3

0.487**

4

0.635**

5

0.630**

3
4
5

Distinction

0.784**

Arrange

5

0.566**
0.742**
0.802**

*r table value at df (28) and sig. level (0.05) = 0.361
*r table value at df (28) and sig. level (0.01) = 0.463
The table shows that correlations of the test items were significant at (0.01) which indicates that
there was a consistency between the items and this means that the test was highly valid for the
study.
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Table (4.3)
Pearson Correlation Coefficient for Every Skill against Total Degree of the Test
Pearson

Skill

Correlation

Sig. level

Complete

0.899**

sig. at 0.01

Arrange

0.938**

sig. at 0.01

Punctuate

0.902**

sig. at 0.01

Distinction

0.843**

sig. at 0.01

*r table value at df (28) and sig. level (0.05) = 0.361
**r table value at df (28) and sig. level (0.01) = 0.463
As shown in table (4.3), there is correlation between the domains and the total degree and each
domain with the other domains at sig. level (0.01) that shows a high internal consistency of the
sentence-writing skills test, which reinforces the validity of the test.
4.12 Reliability of the Test
The test is regarded reliable when it gives the same results in case of applying it again for the
same purpose in the same conditions (Al-Agha, 1996:120). The reliability of the test was
measured by KR20 & Spilt-half technique.
4.13 Split-Half Method
The reliability of the test was measured by KR20 and the Spilt-half techniques. Table (4) shows
(KR20) and Split half coefficients of the sentence-writing skill test.
Table (4.4)
(KR20) and Split-half Coefficients of the Writing Test Domains
Domain

No. of
Items

KR20

Split half coefficients
of the test domains

Complete

5

0.694

0.645

Arrange

5

0.733

0.754

Punctuate

5

0.706

0.684

Distinction

5

0.584

0.543

SUM

20

0.905

0.932

In domain1, the result showed that the Spilt-half coefficient is (0.645) and KR20 is (0.694)
In domain 2, the result showed that the Spilt-half coefficient is (0.754) and KR20 is (0.733)
In domain 3, the result showed that the Spilt-half coefficient is (0.684) and KR20 is (0.706)
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In domain 4, the result showed that the Spilt-half coefficient is (0.543) and KR20 is (0.584)
The summative results showed that the Spilt-half coefficient is (0.932) and KR20 is (0.905), and
this indicates that the reliability of the test was high and strong.
4.14 T-Test
T-test was used to measure the statistical differences between the three groups before
implementing the current study. The subjects' results in the first term test of the school year
(2016-2017) were recorded and analyzed as shown in Table (5) below.
Table (4.5)
T-test Results of Controlling English Achievement Variable
Domains

Group
Experimental
1
Control
Experimental

English

2

achievement

Control
Experimental
1
Experimental
2

N

Mean

30

22.367

Std.
Deviation
6.876

30

21.133

8.997

30

23.367

11.143

30

21.133

8.997

30

22.367

6.876

30

23.367

T

Sig.

sig.

value

level

0.597

0.553

0.854

0.397

0.418

0.677

not sig.

not sig.

not sig.

11.143

*“t” table value at (82) d f. at (0.05) sig. level equal 2.00
**“t” table value at (82) d f. at (0.01) sig. level equal 2.66
Table (5) shows that the average of the experimental group 1 is (22.367) and the experimental
group 2 is (23.367) while the average of the control group is (21.133). This means that there
were no statistical differences at (0.05) between the experimental and the control subjects due to
the English achievement variable.
4.15 Procedures of the Study
The researcher followed these procedures in order to answer the questions of the study and to
investigate hypotheses.
1. Reviewing the previous studies related to short storytelling and developing writing
skills.
2. Preparing a list of sentence-writing skills according to the curriculum.
3. Designing the sentence-writing skills tests.
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4. Preparing the suitable pictured and digital fables for grade six.
5. Preparing a teacher guide of using pictured and digital fable techniques.
6. Consulting the specialists and considering their opinions in order to check the
validity of the test.
7. Applying the test on a pilot study group to check its validity.
8. Applying the test on the control and experimental groups and computing the
results.
9. Using pictured and digital fable techniques on the experimental groups to develop
their sentence writing skills.
10. Applying the test on the experimental groups and recording the results.
11. Analyzing the data statistically by using appropriate statistical analysis.
12. Presenting recommendations and suggestions according to the study results.

4.16 Statistical Analysis Procedures
The data was collected and computed by using Statistical Package for Social Sciences
(SPSS). The following statistical techniques were used:
1. T. Test Independent Samples to measure the statistical differences in means between the two
groups due to the study variables.
2. Spearman correlation: to determine the internal consistency validity of the test.
3.

Pearson correlation coefficient to identify the correlation the items of the test and the scale.

4. Split-half and Alpha Cronbrach techniques were used to the reliability of the scale items.
5. Eta square to assess the effect size.

Summary
This chapter showed the procedures of designing and applying the instruments, the subjects and
the statistical analysis that the researcher adopted in analyzing the results of the pre-post and prepost attitudes scale. The next chapter presents the data analysis and the results for the study
hypotheses.
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Chapter 5
Results &Data Analysis
Introduction
The study aimed at examining the effectiveness of pictured and digital fables
techniques on developing sentence-writing skills for the sixth graders in UNRWA
schools in West Gaza. This chapter presents the research findings outlined in accordance
with the research questions and hypotheses after the analysis of the findings by using
Statistical Package for Social Sciences (SPSS). In her attempt to analysis the data, the
researcher employed different statistical formulae such as frequencies, means, Std.
Deviations and t-test. Furthermore, the researcher used effect size through (η²).

5.1 Test of the First Hypothesis
There are statistically significant differences at (α ≤ 0.05) in the total mean score in
writing achievement between the students who learn sentence- writing skills through
using pictured technique (experimental group1 and those who learn sentence-writing
through ordinary method (control group) in the post test.
To test the first hypothesis the researcher used the independent samples T test. The
results of the independent samples T test revealed that there were statistically significant
differences as pointed out in Table (5.1) below:

Table (5.1): T test for Differences between Control and Experimental One Groups
Due to Post Writing Achievement Test
Model

Group

No.

Mean

Std.

T

Sig.

30

4.567

0.774

**6.360

0.000

30

3.200

0.887

30

4.333

1.124

**6.186

0.000

30

2.200

1.518

30

4.633

0.765

**7.699

0.000

Control

30

1.900

1.788

Experimental

30

3.900

1.517

**6.062

0.000

Experimental
Complete

1
Control
Experimental

Arrange

1
Control
Experimental

Punctuate

Distinction

1
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η²

0.411

0.398

0.505

0.388

1
Control
Experimental
1

SUM

Control

30

1.433

1.633

30

17.433

3.339

30

8.733

5.078

**7.840

0.000

0.515

*“t” table value at (58) d f. At (0.05) sig. level equal 2.00.
**“t” table value at (58) d f. at (0.01) sig. level equal 2.66.
Table (5.1) shows that sign value less than (0.01), and (t) calculated more than (t) table.
Therefore, there were statistical significant differences between control and
experimental one groups.
The researcher concludes that there are a statistically significant differences at (α ≤ 0.05)
in the total mean score in sentence-writing skills achievement between the students who
learn sentence-writing skills through using pictured strategy (experimental group 1) and
those who learn sentence-writing skills through ordinary methods (control group) in the
post test. And these differences in favor to (experimental group 1). In addition, table
(5.1) shows that Eta Square equal (0.515) that is mean using pictured technique in
sentence-writing achievement is interested in high effect, where Eta Square was more
than (0.16).

5.2 Test of the Second Hypothesis
There are statistically significant differences at (α ≤ 0.05) in the total mean score in
sentence-writing skills test between the students who learn

sentence-writing skills

through using digital fables technique (experimental group 2) and those who learn
sentence-writing skills through ordinary methods (control group) in the post test.
The results of the independent samples T test revealed that there were statistically
significant differences as pointed out in Table (5.2) below:
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Table (5.2): T test for Differences between Control and Experimental Two Groups
Due to Post Writing Achievement Test
Model

Group
Experimental
2

Complete

Control
Experimental
2

Arrange

Control
Experimental
2

Punctuate

Control
Experimental
2

Distinction

Control
Experimental
2

SUM

Control

No.

Mean

Std.

T

30

4.233

0.858 **4.586

30

3.200

0.887

30

3.767

1.278 **4.325

30

2.200

1.518

30

4.600

0.621 **7.813

30

1.900

1.788

30

3.600

1.610 **5.174

30

1.433

1.633

30

16.200 3.508 **6.626

30

8.733

Sig.

η²

0.000

0.266

0.000

0.244

0.000

0.513

0.000

0.316

0.000

0.431

5.078

*“t” table value at (58) d f. At (0.05) sig. level equal 2.00
**“t” table value at (58) d f. At (0.01) sig. level equal 2.66
Table (5.2) shows that sign value less than (0.01), and (t) calculated more that (t) table.
Therefore, there were statistical significant differences between control and
experimental two groups.
So the researcher concludes that there are a statistically significant differences at (α ≤
0.05) in the total mean score in sentence-writing skills achievement between the students
who learn English writing through using digital fables strategy (experimental group 2)
and those who learn sentence-writing through ordinary methods (control group) in the
post test. Moreover, these differences are in favor to (experimental group 2). In addition,
table (5.2) shows that Eta Square equal (0.431) that is mean using digital fables strategy
in sentence-writing achievement is interested in high effect, where Eta Square was more
than (0.16).
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5.3 Test of the Third Hypothesis
There are statistically significant differences at (α ≤ 0.05) in the total mean score
in sentence-writing skills between the students who learn sentence-writing through
using pictured fable technique (experimental group 1) and those who learn sentencewriting skills through the digital fables technique (experimental group2) in the post
test.
The results of the independent samples T test revealed that there were statistically
significant differences as pointed out in Table (3.4) below:
Table (5.3): T test for Differences between Experimental One and Experimental
Two Groups Due to Post Writing Achievement Test
Model
Complete

Arrange

Punctuate

Distinction

SUM

Group

No.

Mean

Std.

T

Sig.

Experimental 1

30

4.567

0.774

1.580

0.120

Experimental 2

30

4.233

0.858

Experimental 1

30

4.333

1.124

1.823

0.073

Experimental 2

30

3.767

1.278

Experimental 1

30

4.633

0.765

0.185

0.854

Experimental 2

30

4.600

0.621

Experimental 1

30

3.900

1.517

0.743

0.461

Experimental 2

30

3.600

1.610

Experimental 1

30

17.433

3.339

1.395

0.168

Experimental 2

30

16.200

3.508

“t” table value at (58) d f. at (0.05) sig. level equal 2.00
“t” table value at (58) d f. at (0.01) sig. level equal 2.66
Table (5.3) showed that (t) calculated less than (t) table. Therefore, there were no
statistical significant differences at (α ≤ 0.05) in the total mean score in sentence-writing
achievement between post between pictured and disgital fables techniques.
Therefore, the researcher concludes that using pictured and digital fables techniques
interested in high effect in developing students’ sentence-writing skills.
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6.1 Discussion
Using pictured and digital fable techniques are very effective method, which not help
students to develop their sentence-writing skills only, but also they get the benefit in
many aspects and skills like:
1. The pictured and digital fable techniques make the sentence-writing skills
periods active and fun for young learners. The researcher detected that all
learners including weak, hesitated or shy students tried to take turns and express
their opinions freely. In addition, students can remember punctuation marks they
need through the conversations between the characters of fable such as question
marks, apostrophes and exclamation marks. On the other hand, they can notice
the right sentences constructions through the fable reading or watching and try to
replicate them. The great note that the researcher noticed during her
implementing this study that many students became capable to distinguish
between statements and questions through discussions that take their place
between the fables characters. They expand their imagination that appeared when
the researcher asked them to guess the title of the fable or when they guess the
moral of it. Moreover, Fables techniques teach wisdom that help learners to
behave with others gently by helping the students to give their opinions freely. It
appeared when they asked each other about their opinions about the characters of
the fable and if they agree or disagree with them.
2. They increase their vocabulary. This is what Soleimani & Akbari (2013)
proved. The researcher agrees with them that the students could increase their
vocabulary through reading pictured fables or watching digital ones that
appeared when the students used new vocabulary in their answers and practiced
this vocabulary to complete sentences correctly or write new simple fables from
their owns by using new words they learnt.
3. They help to develop students’ creative writing as El- Qassas(2015) proved in
her study.
4. Abu Shaaban( 2014) indicated that digital storytelling, storytelling, and story
reading techniques help to enhance the paragraph-writing skills.
5. Abu Nada (2013) proved in her study that storytelling technique helps students to
develop their reading comprehension skills.
6. It improves students’ creative thinking this is what Abo Elshamat (2007) proved.
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7. It enhances their listening comprehension sub- skills (Abo Skhela(2010),
Verdugo & Belmonte’s study (2007).
8. It develops their creative written composition skills, this is what Abo Sabha
(2010) proved.
9. Al-Mansour and Al- Shorman (2011) indicated that storytelling by the teacher
may have a significant positive effect on learners' reading comprehension.
10. Tsou et al (2004) examined the effect of applying multimedia storytelling
website, proved website can be applied within elementary English as foreign
language classrooms. Language educators should not overlook the significance
of storytelling for language learning, especially foreign language learning. This
is what Tsou (2002) proved when he examined the relationship between
storytelling and language learning at the primary school level.
11. The quality of teaching, learning can be improved, and students’ enjoyment and
success in English as a foreign language learning may increase. The current
researcher agrees with all the previous studies and conceives that the fable is one
of literary types that will never become old- fashioned. It is full of comedy and
laughter and it is so funny that young students can remember it easily. In
addition, the pictured fable combines texts and images while the digital fable is
the modern expression of the old art of fable; it develops its rule by exciting
images, music, narrative and voice together.
The researcher would like to advise that pictured and digital fable techniques are
very effective and they should be applied with other English language skills and
sub-skills.
The current study is limited to sixth graders but the same techniques should be
applied with younger students and different levels.

6.2 Recommendations
In the light of the results, the researcher provides and adopted recommendations for
curriculum designers and decision makers, school administrators, supervisors, English
teachers and parents as well as for further researches.
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6.2.1 Recommendations for Curriculum Designers and Decision Makers
The researcher adopted the following recommendation to the curriculum designers and
decision makers, due to the great role they play in the method of teaching.
The Designers are recommended to provide schools with tools such as LCD, computers,
pictured and digital fables to allow the learners to borrow fables that may increase their
ability to read more and more.

6.2.2 Recommendations for Students
Students are recommended
1. To expand their writing skills throughout reading pictured fables and watching
more and more digital ones to acquire moral lessons and develop their writing
skills.
2. To try to create their own simple pictured and digital fables.
6.2.3 Recommendations for Supervisors
Supervisors are recommended
1. To prepare and publish instructional materials that increase teachers’ awareness
of the effectiveness of using pictured and digital fables.
2. To conduct training courses for teachers to enhance their abilities by using
pictured and digital fables techniques in teaching English writing skills.
3.

To conduct workshops and training courses concerning creating pictured and
digital fables for young learners.

4. To encourage teachers to exchange visits to discuss new techniques of teaching
writing skills such as pictured and digital fables.
6.2.4 Recommendations for English language Teachers
Teachers are recommended
1. To attend workshops and training courses concerning teaching writing, which
related to the literature such as fables.
2. To attend workshops and training courses concerning creating pictured and
digital fables for young learners.
3. To use the fable as the beginning of the lesson may help students to understand
abstract concepts easily.
4. To change their traditional techniques in teaching into new modern ones such as
pictured and digital fables that create a new learning environment.
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5. To enrich the curriculum with relevant activities that enhance students' writing
skills inside or outside their class.
6.2.5 Recommendations for Parents
Parents are recommended
1. To encourage their children to read more and more fables to develop their
language skills in general and writing skills in particular.
2. To help their children to download suitable digital fables from the internet
especially Aesop’s ones to provide the children with great values and useful
lessons.
3. To encourage their children to visit libraries and borrow useful fables to read
them in their leisure time and gain useful lessons.
4. To motivate them to create their own-pictured fables to develop their skills
themselves.
5. To encourage them to attend training courses concerning creating digital fables
because children can learn what they do by themselves.
6.2.6 Recommendations for Further Researches
Further researches are recommended
1. To conduct further researches to investigate the effect of similar techniques on
developing different English language skills in Palestine.
2. To conduct pictured and digital fable techniques with other English skills and sub-skills.

3. To conduct studies based on pictured and digital fable techniques on other
writing skills.
4. To conduct pictured and digital fable techniques with younger students.
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المراجع العربية
القرآن الكريم.
الهيتي ،هادي نعمان ) ،(6891أدب األطفال فلسفته ،فنونه وسائطه ،الهيئة المصرية العامة للكتاب ،القاهرة ،باالشتراك

مع الشؤون الثقافية العامة ،بغداد.

السبيل ،وفاء إبراهيم( ،)0262قصص الحيوان بين "كليلة ودمنة" وحكايات ايسوب ،جامعة االمام محمد بن سعود
اإلسالمية ،المملكة العربية السعودية.
جعفر ،عبد الرازق ،الحكاية الساحرة-دراسة في أدب األطفال – منشورات اتحاد الكتاب العرب ،دب ،د ط ،دس.
عبد الله ،محمد محمود ( ،)6881ط ،6القران وعالم الحيوان ،دار الشواف ،اإلسكندرية ،مصر ،دار التنوير ،بيروت،
لبنان.
غنيمة ،عبد الفتاح ( ،)6884حاجات الطفل للنفس والبدن ،األدب والفن والموسيقى والمهارات ،ط ،0دار الفنون العلمية،
جمهورية مصر العربية.
لير ،سيث ( ،)0262أدب األطفال من ايسوب الى هاري بوتر ،ط ،6تر مليكة األبيض ،مطابع الهيئة العامة السورية
للكتاب ،و ازرة الثقافة ،دمشق.

مصطفى ،فهيم ( " ،)6884الطفل والقراءة" القاهرة الدار المصرية اللبنانية.
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Appendices

Sentence Writing Skills Test for Sixth Grade
2017
Name:…………………………............

Time: 45 minutes

1. Look at the pictures and answer the questions:

(4 marks)

a) Have you ever made a snowman?
…………………………………………………………….
b) What does the sign say?
…………………………………………………………….
c) Where does the camel live?
…………………………………………………………….
d) Can the man float in the Dead Sea? Why?
…………………………………………………………….

2.Complete these sentences with suitable words:

(4 marks)

bats _ desert _ polite _ stories
a) The hedgehog is a ……………….. animal.
b) Have you ever seen …………… flying out of a cave at night?
c) Reem enjoys writing ………………….. because they are interesting.
d) Amy loves Alena because she is …………………… .

3.Puncuate these sentences:

(4 marks)

a) rania and i love my sister reem because shes brave
…………………………………………………………………………………………………....
b) how is the old man walking
…………………………………………………………………………………………………….
c) it rains in december january and february
…………………………………………………………………………………………………….
d) fantastic what clever children you are
…………………………………………………………………………………………………….
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4.Re-write using the short form:

(2marks)

a) I have never climbed a palm tree.
……………………………………………………………………………………………………
b) They are playing football outdoors now.
……………………………………………………………………………………………………

5.Re-arrange the following words to make sentences:

(4marks)

a) got- have- a- mobile- you- Have- new?
………………………………………………………………………………………………………………..
b) promises- to- always- give- books- back- Amy.
………………………………………………………………………………………………………………..
c) time- farmer- a- upon- Once- a- walking- was- the- to- town.
…………………………………………………………………………………………………………………
d) did- How- climb- mountain- they- the?
………………………………………………………………………………………………………………...

6.Complete the mini dialogue:

(3marks)

Rami: Hello, Ali.
Ali: Hello, Rami.
Rami:………………………………………………………………….?
Ali: I have three friends.
Rami:…………………………………………………………………..?
Ali: Ahmed is my best friend.
Rami: Why do you like him?
Ali: ……………………………………………………………………… .

7.Think and order the words:

(2marks)

a) hot- sun- The- makes- water- the.
………………………………………………………………………..
b) run- boy- in- race- the- How- the- did?
……………………………………………………………………….
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8.Look at the pictures and complete the sentences:

a) …………….and…………… are

(2marks)

. b) An………………… is a place in a desert and it

desert animals.

has lots of ………………….. trees.

 Good luck 
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Appendix (1)
Al-Azhar University- Gaza
Postgraduate Studies
Faculty of Education
Curriculum & Teaching Methods Department
Dear Mr / Mrs. ……………………..
The researcher is currently conducting a study to obtain a master’s degree in curricula and
English teaching methods. This study is entitled “The Effectiveness of Using Pictured and Digital
Fables on Developing Sentence Writing Skills for Sixth Grade at UNRWA Schools in West Gaza.”
The researcher would be grateful if you judged sentence writing skills test. Kindly, look at the
attached test and fill in the following form whether the items of the test are suitable or not. Your
opinion and reliable feedback are very important and your notes will be highly appreciated.

Item

High

1.

The test items reflect the objectives.

2.

The layout is acceptable.

3.

The time assigned is suitable.

4.

Variety of questions.

5.

The test suits sixth grade students.

6.

The test takes
differences.

7.

The language is suitable.

8.

The instructions are clear.

into

account

individual
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Average Low

Any further comments are highly appreciated.
…………………………………………………………………………………………………………
…………………………………………………………………………………………………………
…………………………………………………………………………………………………………
…………………………………………………………………………………………………………
…………………………………………………………………………………………………………
………………………………………………………………………………………………………….
Name of Referee/ ...…………………………………………………………………………………....
Academic degree/ ……………………………………………………………………………………...
Place of work/ ………………………………………………………………………………………….
Date and signature/ …………………………………………………………………………………….

Thank you for your co-operation.
The researcher / Sabah Salman Yousef Elmassri
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The test was introduced to a jury of specialists in English language and methodology in
universities of Gaza and experienced supervisors at the Ministry of Education. They agreed with the
researcher that the activities of the test cover all the sentence-skills that this study aims to develop.
On the other hand, they advised the researcher to add other pictures and decrease the question
number of the test to be easier for young students. Moreover, they added that the researcher should
give the young students enough time to answer the questions carefully. The researcher appreciates
their great notes. Therefore, she modified the test taking into consideration their important feedback.
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Sentence-Writing Skills Test for Sixth Grade
2017
Name:………………………….................

Time: 60 minutes

1. Look at the pictures and complete the sentences:

20

(3marks)

oasis – jerboas - snowman
f

a. An…………………….is a place in a desert and it
has lots of palm trees.
b. Gazelles and…………………..are desert animals.
c. Have you ever made a …………………?
2. Re- arrange the following words to make sentences:

(5marks)

a. is – polite-boy-The.
……………………………………………………………………………………………………
b. got-a –mobile –you- Have-new?
……………………………………………………………………………………………………
c. run –boy – in – race – the –How –the –did?
……………………………………………………………………………………………………
d. been – I –tired – for –have –a – week.
…………………………………………………………………………………………………...
e. Ali –sailed – a –boat – Has- ever – in?
……………………………………………………………………………………………………
3. Punctuate these sentences:

(5marks)

a. I love my sister reem because she is brave
…………………………………………………………………………………………………...
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b. how is the old man walking
……………………………………………………………………………………………………
c. Yes it rains in December January and February
……………………………………………………………………………………………………
d. Fantastic what clever children you are
……………………………………………………………………………………………………
e. Ive never climbed a palm tree.
……………………………………………………………………………………………………
4. Make a question :

(3marks)

a. I have coughed since last night.
………………………………………………………….............?
b. Yes, I have ridden a camel.
………………………………………………………………………?
c. No, Ali has never eaten soap.
………………………………………………………………………….?
5. Look at the pictures and complete the short fable below:(2 marks)

Once upon a time a young gazelle was eating.
1) While she was eating ………………………………………
………………………………………………………………………………….
2) Her mother…………………………………………………………
….……………………………………………………………………………
6. Answer:
a. Did the tiger want to play with the young gazelle?

)2 marks)

………………………………………………………………………………………………………………………
b. What is the title of this fable?
………………………………………………………………………………………………………………………
 Good Luck 
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Appendix (2)
Table of Specifications

Sentence writing skills
Questions
No.
Completion Arrangement Punctuation

Question 1

3 items/3 ms
15%

-

-

Test items &
percentage
Distinction
between
questions
and
sentences
-

Items &
marks

Percent

3items
3Ms

15%

5 items 5
Ms

25%

Question 2

-

5 items/5 ms
25%

-

-

Question 3

-

-

5 items/5ms
25%

-

5 items
5 Ms

25%

Question 4

-

-

-

3 items/3ms
15%

3 items
3 Ms

15%

Question 5

2 items/2 ms
10%

-

-

-

2 items
2 Ms

01%

-

-

2 items/2ms
10%

2 items 2Ms

10%

5 items/5Ms
25%

20items

100%

Question 6

Total

5 items/5 Ms

25%

5 items/5Ms
25%

5 items/5Ms
25%
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Appendix (3)
Teacher’s Guide and Lesson Plan
Please, Check the teacher’s guide and the lesson plan then you are kindly to rate them in the
following terms:
1. The clarity of instructions..............................................................................................

2. The clarity of objectives.................................................................................................

3. Appropriateness to the students’ level............................................................................

4. The time of the sessions...................................................................................................

5. The layout........................................................................................................................

Any further comments are highly appreciated
......................................................................................................................................................
......................................................................................................................................................
.....................................................................................................................................................
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Teacher’s Guide for teaching Sentence-Writing Skills
Based on Pictured and Digital Fable Techniques for 6th Graders

Prepared by:
Sabah Salman Yousef El Masri

Supervised by:
Dr. SummerSalman AbouShaaban

March 2017-1438
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Aesop’s fables or “ The Aesopica” are a collection of pictures, videos and interactive animations
designed to teach moral lessons credited to Aesop, a Greek slave who lived between 620 and 564
BCE.
Born

c. 620 BCE

Died

564 BCE (aged 55 or 56)
Delphi, Greece

Ethnicity

Ancient Greek

Genre

Fable

Notable

Number of fables now collectively known

works

as Aesop's Fables

Aesop’s fables are some of the most famous in the world. They have translated in many languages
through the course of five centuries. They remain in a popular choice for moral education for
children. This guide contains a number of pictured and digital fables of Aesop.
The Pictured Fables, Which Were Used:
The Bat And The Weasels
The Two Pots
The Lion And The Mouse
The Man, The Boy, And The Donkey
The Digital Fables, Which Were Used: (www.iskcondesiretree.com)
-

The Bat And The Weasels

-

The Two Pots

-

The Lion And The Mouse

-

The Farmer, His Son And His Donkey
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Dear teachers,
We know that English for Palestine 6 curriculum is based on four language skills, which are
listening, speaking, reading and writing. We cannot deny their importance for children to increase
their Knowledge and expand their culture. Therefore, it is very necessary to provide them with the
greatest deal of skills. Writing is one of the most important skills that the teacher should focus on
carefully. It includes sentence- writing skills such as completion, re-arrangement, punctuation marks
and distinction between statements and questions.
In this teacher’s guide, the focus will fall on the pictured and digital fable techniques where the
teacher teaches writing lessons by reading or watching them.
Fable is one of the most important techniques .It is a very brief story that tells people how to behave
with others through teaching those useful lessons and great values that are written at the bottom of
the fable. The teacher’s guide includes some of wonderful fables for Aesop that they have been told
repeatedly for thousands of years. In addition, the teacher’s guide consists of the following:
1. The general aims of the lessons included in this study.
2. Learning objectives of each lesson.
3. New keywords.
4. New structures.
5. Teaching aids.
6. Procedures to be followed by the teachers.
7. Worksheets.
8. Model answers.
General Aim
The lesson plan and the activities aimed at developing students’ sentence-writing skills in English
for Palestine for the sixth graders.
Specific Objectives
By the end of the lesson, students are expected to be able to:
1. Complete the sentences with suitable words.
2. Construct meaningful simple sentences from jumbled words.
3. Use punctuation marks in their writing to separate the sentence components in a way that
gives a meaningful message to the reader.
4. Distinguish between questions and statements.
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The Steps of Pictured and Digital Fable Techniques in Teaching Sentence- Writing Skills
The teacher is going to follow the steps below to teach the sentence- writing lesson successfully
through pictured and digital fables techniques:
1. Identifying the objectives of the lesson clearly.
2. Preparing the teaching materials needed for teaching the lesson.
3. Identifying new vocabulary.
4. Preparing suitable ways for warming up.
5. Presenting the fable through reading and watching.
6. Preparing suitable activities to evaluate their understanding.
7. Preparing worksheets and their model answers on the lesson.
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Date: Unit:14 (Revision)

length of lesson: 45minutes

Period: 3
Fable No.1

91

Level: six

Objectives:
By the end of this lesson, students will be able to:
1. Complete the sentences with suitable words below correctly.
2. Re-arrange the words below to make meaningful sentences.
3. Use punctuation marks correctly.
4. Make questions correctly.
Key Vocabulary: (bat-weasels- blundered- nest- begged-enemy- wings-foolish- blindlyfeathers- motto- escaped)
New Structure: Present perfect tense.
Time

Stage/

Procedures

Purpose

3m

Prewriting

Greets the students.

Interaction

Materials

T-Ss-s-s

needed

T-Ss

Asks the students these questions:
-Do you like stories? Why?
- Which stories do you like?

7m

T-Ss

- Do you like animals?
- What is your favourite animal?
- Have you ever seen a bat?
Today we have an interesting fable about the bat

T

and the weasels.
15 m

During

Pictured
fable

-Displays the pictured fable and digital one and asks

T

the students about what they can see in the pictures.

Digital
fable

- Asks the students to read the fable silently then
answer:
-How many animals are there in the fable?
- Where does the bat live?

T-Ss

- Is the bat a bird or an animal?
- Explains the meaning of difficult words.
- Explains how to complete the sentences correctly.

The board

- How to write them correctly using the punctuation

pictures

marks.

gestures
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- How they can re-arrange the words to make a

real

meaningful sentences.

objects.

- How to make questions.
15 m

Post

Ex 1. Complete these sentences with suitable

T-Ss-s-s

words:

The board

(nest- wings- cave- foolish- feathers).

students’

a. The bat lives in a …………

copybooks

b. The weasel lives in a ……….

worksheet

c. The bat has two ……………
d. He has not ……………
e. The bat was……….......

Ex 2. Do as shown in brackets:

T-Ss-s-s

a. every mouse i catch, Iam going to eat
(Punctuate)
b. mice- Can- fly? (Re-arrange)

Ss

c. What is the moral of the fable? (answer)
1m
3m

HW.

Write a simple fable.

Closure Students tell each other what they learnt.

s-s

Worksheet (1)
1m

Ending

Students sing, “If you’re happy” song.
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Ss

Worksheet 1
Unit 14-Revision- lesson 3-SB: P. (38)
1- Look at the pictures and answer the questions:a. Have you ever seen a gazelle?
------------------------------------------.
b. Where does the hedgehog live?
-------------------------------------------.
c. When does the sun rise?
-------------------------------------------.
d. Where does the rain come from?
-------------------------------------------.
2- Complete the sentences with suitable words:( hedgehog -sunset- Bats- desert- cave)
a. -------------fly at night and live in the -------------.
b. It is great fun to see sunrise and--------------------.
c. The camel is the ship of the------------------.
d. The -----------------is a small animal that lives in the desert.
3-Look at the pictures and write sentences to describe them:-

-----------------------------

-------------------------------------

---------------------------

-----------------------------

-------------------------------------

---------------------------
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4-Re-arrange:a. you- ever-a-desert-seen-Have- animal?
---------------------------------------------------?
b. drew- funny-a- Jemima- picture.
---------------------------------------------------.
5-Punctuate:a. tom and jemima wanted to play in the snow and make a snow man
-----------------------------------------------------------------------------b. no I havent Ha haha he looks very funny
--------------------------------------------------------------------------- Good luck 

Model answers
Worksheet (1)
Unit 14/ Revision
(1)
a. Yes, I have/ No, I haven’t.
b. It lives in the desert.
c. The sun rises in the morning.
d. It comes from the sky/ clouds/ rivers/ sea.
(2)
a. bats-cave.
b. sunset.
c. desert
d. hedgehog
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(3)
Any reasonable answers are acceptable.
(4)
a. Have you ever seen a desert animal?
b. Jemima drew a funny picture.
(5)
a. Tom and Jemima wanted to play in the snow and make a snowman.
b. No, I haven’t. hahaha! He looks very funny.
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Date

Length of the lesson: 45 minutes

Unit: 16 My friends and why I love them

Period: 7

Fable No.2
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Level : Six

Objectives:
By the end of this lesson, students will be able to:
1. Complete the sentences below with suitable words.
2. Re-arrange the words below to make meaningful sentences.
3. Use punctuation marks correctly.
4. Make questions correctly.
Key Vocabulary: ( pot- brass- clay- hearthstone- propose- Earthen- excused- corner- fragile- shockshutter- take care- hard- save- stubby- bumping- step- survive- cracked- equals.
New Structure: Present simple tense.
Time

Stage/

Procedures

Purpose
3m

Prewriting

7m

-Greets the students.

Interaction

Materials

T-Ss-s-s

needed

T-Ss

-Asks:
a. Do you like fables?why?

T-Ss

b. Name some fables do you know.
c. What’s your favourite fable?
- Today we have another interesting fable
about friends. Its title is ( The two pots)
15 m

During-

-Displays the pictured fable above and asks

T-Ss

writing

the students about what they can see in the

fable

pictures.

Digital

-Asks them to read the fable silently then

fable

answer:
a. How many pots can you see?
b. Where did they stand?
c. Which pot is fragile? Why?
-Explains the difficult words.
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T-Ss

Pictured

15 m

Postwriting

-Do as shown between brackets:

T-Ss-s-s

a. Once upon a time there were two pots,

The board
pictures

one of ………… and the other

Real

of…………(compete).

objects

b. me!-The-shock-sure-is-to-shutter-least
(Re-arrange).
c. the earthen pot could not survive that
sort of companionship very long
(Punctuate)
d. At the next jolt the flew into a
thousand pieces . (Make a question).
T

-Checks their answers on the board.

3m

Closure

The board

- What is the moral of the fable above?

Worksheet

(Answer)

(2)

Students tell each other about what they

s-s

learnt.
1m

HW.

Worksheet (2)

Ss

1m

Ending

Sing, “If you’re happy” song.

Ss

Worksheet 2
Unit 16: My friends and why I love them / SB: p (54)
1-Think and write the correct answers:a. Why does Alena love Amy?
her books. / Alena loves Amy / to lend Alena/ because Amy agrees
----------------------------------------------------------------------------------b. What does Mohammad say about Jordan?
but he does not like/ to shout or get angry. / Mohammad loves Jordan
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----------------------------------------------------------------------------------c. How does Bilal feel about his sister?
She wants to / explore space. / Bilal thinks she is brave because
----------------------------------------------------------------------------------2-Look at the pictures and complete the sentences:-

a. Mohammad is very --------------------- .He helps his grandmother.

b. Amy and Alena are---------------------girls. They say nice things to Fatima.

c. Jordan--------------------when he feels angry. But, he is----------------------and never-------------------------.
3-Re-arrange the following words:a. shouting-hates-mum-My
……………………………………………………………………………
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b. promises-to-always-give-books-back-Amy.
……………………………………………………………………………
c. good-is –listening-Ali-at.
……………………………………………………………………………
d. Hala-friendly and-are-Lama-girls.
……………………………………………………………………………

4-Write the sentences correctly:a.

mohammad loves his friend karim because hes honest

----------------------------------------------------------------------------b.

rania and i love my sister reem because shes polite

----------------------------------------------------------------------------

 Good luck 

Model Answers
Worksheet (2)
Unit 16
(1):
a. Alena loves Amy because Amy agrees to lend Alena her books.
b. Mohammed loves Jordan but he does not like to shout or get angry.
c. Bilal thinks she is brave because she wants to explore space.
(2):
a. Helpful-kind-shouts-honest-tell-lies
(3):
a. My mum hates shouting.
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b. Amy always promises to give books back.
c. Ali is good at listening.
d. Hala and Lama are friendly girls.
(4):
a. Mohammad loves his friend Karim because he’s honest.
b. Rania and I love my sister Reem because she’s polite.
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Date:

Length of lesson: 45 minutes

Unit:17 (Good Manners)

Period: 7

Fable No.3

Courtesy of Parenting-by-Example.com
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Level: six

Objectives:
By the end of this lesson, students will be able to:
1. Complete the sentences with suitable words below correctly.
2. Re-arrange the words below to make meaningful sentences.
3. Use punctuation marks correctly.
4. Make questions correctly.
Key vocabulary:
( asleep-lay-forest-paw-unexpectedly-fright-haste-nap-repay-toils- hunter-free-roaring-net-gnawedamused)
Time

3m

Stage/Purpose

Pre- writing

Procedures

Interactions

Materials

T-Ss Ss-s-s

needed

-

Greets the students.

T

-

Sing (welcome) song.

Ss

-

Asks the students these questions: T-Ss

7m

The board

a. Name some fables do you
know.
b. Have you ever seen a lion?
c. Which is stronger the lion or
the mouse?
d. Where does the lion live?
-

Today we have another

T

interesting fable about the lion
and the mouse.
15m

Duringwriting

-

Displays the fable and asks the

T

students these questions:
a. How many animals can you see

digital
T-Ss

in the fable?
b. Explains the meaning of the new

T

words above.
Reminds the students of sentencewriting skills above one by one.
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Pictured &

T

fables

15m

Post-writing

Activity 1:
Complete the sentences with suitable

Students’

words

copy

(forest- kill- hunter- repay- mouse)

books

a. The lion lay asleep in the …........
b. A little........... came upon him.
c. The lion wanted to..........him.
d. One day the lion was caught in
the toils of a.............’s net.
e. The mouse could ...........the lion.

Activity 2:
Do as shown in brackets:
a. i would repay you (punctuate)
b. The lion laid his hung paw on the
mouse angrily. (Make a question)
c. You-I-repay- surely- will ( Rearrange)
-

Checks their answers in front of

T

the class.
3m

Closure

-

Ask each other about the lessons

s-s

they learnt from the fable.
1m

Homework

-

Asks the students to re-write the

T

fable above using their own
language.
1m

Ending

-

Sing ( Old Macdonald ) song.
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Ss

Worksheet 3
Unit 17 –Good manners/SB: P (62)
1- Look at the pictures and answer the questions:a. What does the sign say?
…………………………………………………………
b. Where were you yesterday evening?
………………………………………………………………
c. How is the old man walking.
…………………………………………………………….
2- Complete the following sentences with the suitable words:
a. Don’t play noisily. Our neighbour will--------------------.
b. Write carefully. Don’t be in a -----------------------------.
c. You shouldn't ---------------------while others are speaking.
d. It is not polite to ---------------- while your friends are standing in a queue.
e. Be polite! Don't talk-------------- to your friend.
3- Re-arrange:a. Clearly-speak-Please.
……………………………………………………………………………………..
b. a library-in- works- A librarian.
……………………………………………………………………………………
c. Omar- reading-and- quietly-are-Rania-the-in-library.
...............................................................................................................................
d. writing-Amy-not-is-carefully.
...............................................................................................................................
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4- Write correctly:a. My neighbour ahmed lives next to my house.
..................................................................................................................
b. you must take turns in a queue.
..................................................................................................................
c. don’t push in a queue.
..................................................................................................................
5- Think and write sentences about good and bad manners:a. Good manners.....................................................................................................
b. Bad manners…………………………………………………………………….
 Good luck
Model Answers
Worksheet (3)
Unit 17
(1) Any reasonable answers are acceptable.
(2) complain- hurry- interrupt- push in-rudely
(3):
a. Please speak clearly.
b. A librarian works in a library.
c. Omar and Rania are reading quietly in the library.
d. Amy is not writing carefully.
(4):
a. My neighbour Ahmed lives next to my house.
b. You must take turns in a queue.
c. Don’t push in a queue.
(5) Any reasonable sentences are acceptable.
107

Date: Unit: 18 (Revision)

length of lesson: 45minutes

Period (3)
Fable No. 4

Created for Lit2Go on the web at fcit.usf.edu

108

Level: six

Objectives:
By the end of this lesson, students will be able to:
1. Complete the sentences with suitable words below correctly.
2. Re-arrange the words below to make meaningful sentences.
3. Use punctuation marks correctly.
4. Make questions correctly.
Key Vocabulary: (young- right- foolish- passed- ashamed- thought- struggle- bridge- poortied).
New Structure: Adverbs of manners.
Time

Stage/

Procedures

Purpose

3m

Pre-E

Greets the students.

Interaction

Materials

T-Ss-s-s

needed

T-Ss

-Play hide and find game with pictured cards.

Ss

- Asks these questions:
a. Have you ever ridden a donkey?
b. Where did you go?
7m

-Reminds the students of some previous words as:

T-Ss

donkey- market- man- woman- son- daughter.
15 m

During

-Displays the fable in front of the class and asks the

T

students about what they can see.
-Read the fable silently and underlined the new

Pictured
fable

Ss

words.

Digital
fable

-Explains the meaning of the new words above.
-Reminds the students of the correct way to
complete the sentences.
- How to use punctuation marks in their right
places.
-How to order the words to make meaningful
sentences and how to make questions correctly.

109

T-Ss

15 m

Post

Ex1. Do as shown between brackets:

Ss

a. Once upon a time, a man and his son were

The board
pictures

going to .................

gestures

b. the man and his son got off and tried to

real

think what to do (Punctuate).

objects.

c. donkey- bridge.- fell over- The (Rearrange).
d. The man and his son had nothing. (Make a

The board
students’

question).
e. What is the moral of this fable?
-Checks their answers on the board.
3m

Closure -Students tell each other about what they learnt.

copybooks
T
Ss

Homework:
1m

Try to write another fable of the farmer and the

Ss

donkey from their own.
1m

Ending

-Perform a short play the fable above.
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Ss

Worksheet 4
Unit 18-Revision- Period (2) SB P (65)
Worksheet 4
Unit 18-Revision
1- Look at the pictures and write sentences to describe them:

a. -------------------------------------------------

b. -------------------------------------------------

c. -------------------------------------------------

d. ------------------------------------------------2- Complete the sentences:( west- east- compass- generous- helpful)
a. Rania said, This is a ………………… Amy. It can show you where you can find the
north, south ……………… and……………………
b. Hala is my best friend. She is ………………and………………………… because she
helps me do my homework. She lends me her story books too.
3- Re-arrange:a. ran away-was-The-not-donkey-happy-and.
……………………………………………………………………………………………
b. a time-a-Once-farmer-and-upon-son-his-walking-town-to-were.
……………………………………………………………………………………………
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4- Write correctly:a. why dont they both ride the donkey
…………………………………………………………………………………………
b. what a good idea son jump on the donkey
…………………………………………………………………………………………
 Good luck

Model Answers
Worksheet (4)
Unit 18
(1)

Any reasonable sentences are acceptable.

(2)

Compass-east-west-helpful-generous

(3)
a. The donkey was not happy and ran away.
b. Once upon a time a farmer and his son were walking to town.
(4)
a. Why don’t they both ride the donkey?
b. What a good idea! Son, jump on the donkey.
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Appendix (4)
Referee Committee
No.

Name

Qualification

Institute

1.

Dr. Nazmi Almasri

Ph.D. in Methodology

Islamic University

2.

Dr. AbdlSalam Homaid

M.A. in Methodology

3.

Mr. Mr.Moeen Kohail

B.A. in English

4.

Mr. Maher Sharaf

M.A. in Methodology

5.

Miss Saada El Madhoun

M.A. in Methodology

6.

Miss Soha Kohail

B.A. in Methodology

7.

Miss Samaher Shahin

B.A. in Methodology

Teacher at UNRWA
School
Supervisor of EnglishNorth Gaza
Supervisor of EnglishNorth Gaza
Teacher at UNRWA
School
Teacher at UNRWA
School
Teacher at UNRWA
School
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Appendix (5)
Permission and Testimony
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Appendix (6)
Documentation Photos
During the study
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