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Abstract
Difficulties Facing the Elementary Deaf Students in Learning English as a Foreign
Language in Gaza Deaf Schools
This study aimed at identifying the difficulties facing the elementary deaf students in
learning English as a foreign language in Gaza schools of deaf. To achieve the study
aims, the researcher adopted the descriptive analytical approach. The researcher used
three questionnaires distributed to teachers, assistant teachers and deaf students, to take
their opinions regarding the problems facing them in learning English. The first
questionnaire was designed to collect English teachers' Reponses and consisted of 39
items divided into 5 domains (difficulties regarding textbook, difficulties regarding
teacher competency, difficulties regarding deaf characteristics, difficulties regarding
educational resources, difficulties regarding the role of assistant teacher. The same
questionnaire was given to assistant teachers to gather their responses . The third was a
questionnaire constructed to gather data from the deaf students ,s consisted of a 14 –
item questionnaire covering two

domains (difficulties regarding textbook and

difficulties regarding teacher) and administered to 64 deaf learners. After the data
collection process, the data was statistically treated and the results revealed that the
percentage of difficulty among deaf students according to teachers' responses was
71.16%, . The study also showed the percentage of difficulty among deaf students as
perceived by assistant teachers was 81.31%. Besides , the percentage of difficulty
among deaf students as assessed by themselves was 70.22%. The study recommended
that ministry of education and higher should provide deaf schools with special curricula
that match the deaf features and academic level.
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الملخص
الصعوبات التي تواجه الطالب الصم في المرحمة االبتدائية في تعممهم لمغة اإلنجميزية كمغة أجنبية في
مدارس الصم بقطاع غزة
هدفت الدراسة الي تحديد الصعوبات التي تواجه الطالب الصم في المرحمة االبتدائية في تعممهم لمغة اإلنجميزية
كمغة أجنبية في مدارس الصم بقطاع غزة .ومن أجل تحقيق غرض الدراسة ،اتبع الباحث المنهج الوصفي التحميمي.
استخدم الباحث ثالث استبانات تم توزيعهم عمى المعممين ،المعممين المساعدين ،والطمبة الصم ،من أجل معرفة
آرائهم بخصوص المشكالت التي يوجهوها في تعممهم لمادة المغة اإلنجميزية .وتَكون االستبيان األول من 5
مجاالت وهي (الصعوبات المتعمقة بالكتاب المدرسي ،الصعوبات المتعمقة بكفاءة المعمم ،الصعوبات المتعمقة
بخصاص الطمبة الصم ،الصعوبات المتعمقة بمصادر التعمم ،الصعوبات المتعمقة بدور المدرس المساعد) تم توزيع
 93فقرة عمى المدرسين .أما االستبيان الثاني فقد تكون من  5مجاالت (الصعوبات المتعمقة بالكتاب المدرسي،
الصعوبات المتعمقة بكفاءة المعمم ،الصعوبات المتعمقة بخصاص الطمبة الصم ،الصعوبات المتعمقة بمصادر التعمم،
الصعوبات المتعمقة بدور المدرس المساعد) وتم توزيعهم  93فقرة عمى المدرسين المساعدين ،أما االستبيان الثالث
فقد تكون من مجالين وهما (الصعوبات المتعمقة بالكتاب ،والصعوبات المتعمقة بالمعمم) و قد تم توزيع 46استبانة
مكونة من  46فقرة عمي الطمبة الصم.
وبعد جمع الردود ،كشف الدراسة عن أن نسبة الصعوبات التي واجهها الطالب الصم من وجهة نظر مدرسيهم
في المغة االنجميزية كانت  ،%64.44بينما كانت نسبة الصعوبات التي واجها الطالب الصم من وجهة نظر
مساعدي المدرسين .%14.94

وكشفت الدراسة أن نسبة الصعوبات

التي يواجها الطالب في تعمم المغة

اإلنجميزية من وجهة نظرهم كانت  .%62.77و بينت الدراسة إلى أن مجال "الصعوبات المتعمقة بالكتاب" كان
المجال األول من حيث الصعوبات بالنسبة لممدرسين ومساعديهم والطمبة الصم.
وأوصت الدراسة ب ضرورة تدريب المعممين عمى كيفية التعامل مع الطمبة الصم .باإلضافة إلى ضرورة تزويد و ازرة
التربية والتعميم مدارس الصم بمنهاج خاص يدعم خصائص الطمبة الصم ومستواهم األكاديمي.
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List of Abbreviation
EFL

English as a Foreign Language

Nicchy

National Information Center for Children and Youth- with Deafness

Db

decibels ( the unit of measurement the intensity of hearing)
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Total communication Approach

SE

Sign English

BSL

British Sign Language

SSE

Sign supported English
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TPR

Total physical Response
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National Deaf Children's society
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American Sign Language

CSL
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Jabalia Rehabilitation Society
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Test of English for International Communication
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1 Chapter One
Introduction

Chapter One
Introduction

1.1 Background
Education liberates humanity from the limits of their minds and motivates
them to think and question. Education makes people aware of their rights in society. It
thus grants them with the power to never be enslaved, either by thought or action.
Education has broadened our minds to all domains of life.
Education is a basic human right for all people of the world regardless of their sex,
religious belief, skin color, ethnic group, physical condition, mental disposition, and
social status (Siima, 2011,3). Education constitutes a fundamental background to any
maintainable development project in any society, particularly in the third world
countries.
Deaf students are not away from education. They are students capable of learning.
Education is significant for them because it develops their thinking, communication
skills with other deaf, students with impaired hearing and normal students. It also
enables them to live productively, independently and take part in the life of the
community (Abu Shagga, 2012,48).
In the context of communication, the most common language of education worldwide is
the English language. It is a language of modern life; it is the language of
encyclopedias, books, newspapers, magazines, transportation, airports, air-traffic
control, sports, advertising, commerce and trade, politics, media and others. (Mahmoud,
2011, p.17). Therefore, English is a convenient climate for social and practical use. It is
one of the main languages of international modern life (Abu Armana, 2011,2).
Maxom (2009, p.9) described English today as a language of access to the world. It is
most likely that quality education is given in English. There are people who endeavor to
study at prestigious English-speaking universities; others want a high-flying career with
international connections by gaining degrees from universities.
Al-Sofi (2008, p.13) pointed out that English is regarded as one of the major subjects
at the schools of Palestine. English is also used as a foreign language in Palestine. This
gives the language more importance in Palestine.
Al-Mutawa

(1994, p.42) stated that the Palestinian Authority recognized the

importance of English language through teaching English subject from first grade.
Mahmoud (2011,17) indicated that EFL is a constituent of any school curricula. He
2

added, in the case of Palestine schools, the students are required to learn English from
the first grade of primary school throughout all years of school system to higher
educational institutions. In other words, English as a foreign language is a compulsory
subject from the primary schools onwards. EFL is an elemental of any school curricula.
In the rapid life, it is the right of the deaf student to be there and take part with others
for better life chances. Niemann et.al, (2004, p.1) stated that people can interact with
each other because they have learned a language to communicate with. Abu Shagga
(2012, p.2) stated that English does not matter whether the language is spoken, signed,
or otherwise. Rahmani and Croucher (2017) cited that a foreign language opens new
opportunities in accessing information and being able to communicate with foreigners,
and also in having better job opportunities. These possibilities should not only be the
privilege of the majority but also of those of who face difficulties in learning. Related
to this study, deaf students have a right to follow the rapid and accelerating flow of
information. Niemann et.al. (2004, p.5) affirmed that deaf children need education and
teaching as well as love, attention, rehabilitation and belonging. Deaf students are
eligible to acquire world knowledge by learning English like any other normal people
anywhere in the world.
Smith (2016, p.284) cited that every individual without a mental disability will acquire
language. Leeson (2006, p.6) affirmed that there is an unfair belief that deaf students are
a language disable. Berent (2001, p. 124) indicated that deaf learners, generally,
experience tremendous difficulty in acquiring spoken languages in contrast with their
natural and effortless acquisition of signed languages. Without full access to the sounds
and intonations of a spoken language, the acquisition process for deaf learners is often
labored and unnatural as it occurs at a much slower rate than it is for hearing learners.
Some deaf learners are somehow able to compensate for the lack of auditory access to
the spoken language and attain native-like knowledge of the language. However, many
deaf learners achieve only partial side of getting the spoken language and experience
persistent difficulties in reading comprehension and written expression. There have
been various constraints in teaching languages to the deaf as the naturally evolved sign
language grammar and vocabulary, are distinct from the spoken language used in the
same country or region. (Lozanova and Boian, 2008). Deaf students are enthusiastic to
exercise their full educational rights, the most important one is the right to high quality
education (Zysk and Kontra,2016).
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Elsewhere, Berent and Clymer(2007) cited that deaf students struggle to attain good
knowledge in any subject. The challenges are obviously greater for deaf students
studying English in non-English speaking countries. Barnes et al. (2007, p.7) cited that
acquisition of language by deaf people is clearly a different process from the ways in
which hearing people develop their own way of acquiring a language. Whereas deaf
students face obstacles and drawbacks, they lack a great deal of information, and it
leads to hamper the learning process. Consequently, deaf students lack the access to
general knowledge and experience.
Lozanova (2009, p.5) indicated that deaf people generally suffer from problems in
understanding for various reasons. She added that deafness often leads to linguistic
problems and teaching languages in traditional way that looks like a mission impossible
to many teachers. Cripps and Suppalla (2012, p.2) argued that teaching English is
problematic for normal and deaf students. El-Zraigat and Smadi (2012, p.150) indicated
that deaf students require special service which must be offered by qualified and skilled
teachers in order to respond to the unique needs of the deaf. It is true that deaf students,
anywhere , suffer from difficulties in learning due to the fact that they need more
attention to meet the special demands of this group of the students. Hearing loss
significantly and negatively influences the language and speech development among
deaf people.
Mpofu and Chimhenga (2013) declared that schools and institutions are not catering for
deaf students and they are hindrances to deaf students' learning process. Teaching
English for deaf students is a challenge that needs addressing. On the other hand, Zysk
(2013, p.1) stated that there is no psychological or methodological obstruction to
teaching foreign language to the deaf. Meanwhile, Charrow and Fletcher (1974) argued
that the deaf child encounters difficulties in learning English. According to them, the
deaf child has consistently scored lower than hearing control on measuring language
ability. A deaf child suffers large vocabulary deficits relative to hearing subjects on tests
of writing ability and grammatical correctness and complexity of their writings are far
below those abilities of hearing controls.
Hearing is what keeps us in touch with our world. It plays a significant role in
expressing and receiving language. Hearing loss creates problems in how an individual
expresses and receives language in term of causing social communication, and
educational problems (Hall, et.al., 2001).
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1.2 Statement of the problem :
Generally , normal hearing Palestinian learners of English , irrespective of their
academic level, suffer a lot in learning English and they painfully express themselves
in speaking and writing as revealed by many studies carried out in ( Abu Armana,2011
Al-Sofi 2008 ). Besides , hard of hearing and deaf students , unfortunately, face a far
worse situation in studying English because they are deprived from one of the major
senses that constitute an outlet of learning namely hearing ( Abu –Sagga , 2012). In
Gaza deaf schools, English language teachers believe that there are difficulties in
learning EFL by deaf people and this negatively affects students' achievement.
The researcher, being a teacher of deaf students in El-Hanan schools for the deaf,
observed that deaf students suffer in learning English. In this study, the researcher
attempts to identify the difficulties facing the students at the elementary stage in
learning English as a foreign language.
The problem can be stated in the following major question:
What are the difficulties facing the deaf students at the elementary

stage in

learning English as a foreign language in Gaza deaf schools?
1.3Research questions :
From the above-mentioned question, the following sub-questions were derived:

1. What are the difficulties facing deaf students at the elementary stage in learning
English as a foreign language from the teachers' point of view?
2.

What are the difficulties facing deaf students at the elementary stage in learning
English as a foreign langue from the assistant teachers' point of view?

3.

What are the difficulties facing deaf students at the elementary stage in learning
English as a foreign language from the deaf students' point of view?

4. Are there statistically significant differences between the estimates of

the

English language teachers and those of the assistant teachers of the difficulties
facing deaf learners in learning English?
5. What are the suggested solutions for these difficulties ?

5

1.3 Rationale of the Study
English is a language of international communication, essential for all fields of learning
and useful in all aspects of life. English is useful for all purposes around the globe:
communicative, political, scientific and cultural purposes . Therefore, by nature of
things , it is necessary for every student to learn English. Lozanova and Savtchev (2010)
affirmed that deaf people are part of any society as they experience the globalization
and the growth of communication all over the world as well as everybody else. The
Hesperian Foundation (2004) illustrated that like all children, children who are deaf or
cannot hear well need love, attention, friendship, a sense of belonging, and an
education. Because they do not hear, these deaf children cannot learn language without
special care and help; without language they cannot communicate with others, express
themselves, or learn as easily as other children do. Berent and Clymer (2007)
emphasized that despite the difficulty of acquiring spoken language in the absence of
hearing , deaf students must meet the same English language skills requirements as
their peers do.
The researcher believes that the need for knowledge of foreign language for hearing
people goes hand in hand with the need for knowledge of foreign language and the
spoken language for deaf people. Foreign language learning by children with a hearing
loss might not be as effective if only subject-specific goals are taken into account. On
the other hand, cross-curricular goals, including the development of tolerance and crosscultural understanding, will elicit interest and promote enjoyment during exposure to
the foreign language (Stoppok, 2010). Lesson (2006, p.6) confirmed that there is an
unfounded belief that hearing impairments are a language disability.
From all what proceeded, both normal and deaf people, in any country, need to learn
English language to cope with the demands of modern society. This made the researcher
investigate the problems deaf students encounter. When difficulties properly
professionally defined, they may be overcome by teachers of deaf students.

6

1.4 Purpose of the study
1.

The study aimed to identify the difficulties facing deaf students at the
elementary stage in learning English as a foreign language from the teachers'
point of view.

2.

identify the difficulties facing deaf students at the elementary stage in learning
English as a foreign langue from the assistant teachers' point of view.

3. identify the difficulties facing deaf students at the elementary stage in learning
English as a foreign language from the deaf students' point of view?

1.5 Significance of the study
The study may benefit:
1- The teachers of English for deaf students as it may help them in their teaching
process.
2- Curriculum designers as it may benefit them to avoid the difficulties deaf
students encounter in English curriculum.
3- The supervisors and specialists as it stimulates them for training courses for
teachers to overcome the difficulties in teaching deaf.
4- This study could be a motive to other researchers to conduct similar studies in
other educational fields concerning teaching English for deaf students.

1.6 Delimitations of the study
The study aimed to identifying the difficulties facing elementary deaf schools in Gaza
Strip which are located in El-Hanan School for deaf, El-Amal School for deaf, Besan
school for special education, JRS school for deaf, and Atfaluna Society for Deaf
Children.

1.7

Definitions of the key terms:

Difficulties: they are the obstacles and barriers facing both English teachers in teaching
deaf students at the elementary phase, and the deaf students at the elementary stage in
learning English in Gaza schools for deaf as assessed by the questionnaire items
designed specifically for this end.

7

Deaf students at the elementary stage: they are students who study in deaf schools
which are located in: El-Hanan School for deaf students, El-Amal school for deaf,
Nusirate school for Deaf, Jabalia school for deaf, and Atfaluna Society For Deaf
Children.
Deafness: it is a degree of hearing impairment sufficient to prevent the learning of
language through the auditory channel. (Obosu, 2012, p.15).
Foreign language (FL): it refers to any non-native language learned anywhere it is not
spoken naturally (Wold, 2006).
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2 Chapter Two
Theoretical Background
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Chapter Two
Theoretical Background

This chapter thoroughly investigates theoretical framework covering the difficulties
facing deaf students, the meaning of deafness and other related theoretical background.

2.1 Who is considered deaf or hard of hearing students?
The researchers in this domain attempted to distinguish between the deaf and deafness
on one side and, hard of hearing on the other side. Therefore, they set different
definitions as follows.
2.1.1 Deafness:
Deafness means the condition of not being able to hear and detect some frequencies of
sound. Deafness can be caused by some injuries or diseases or naturally when born with
this impairment. Thus, deaf people cannot understand spoken language because they
have pre lingual, stable, severe to profound, bilateral hearing impairment that severely
or

completely

impairs

the

acquisition

of

vocal/auditory

language.(Human

Varieties,2016) Matsuda and Gobel (2004) explained that deafness should be described
from two broad perspectives, which are clinical and cultural. Within the clinical
perspective, dimensions of hearing are discussed in terms of audio logical variables
such as decibels and frequency, location of the hearing loss and age at which the
impairment occurs. National Information Center for Children and Youth with
Disabilities (2010, p.80) defined deafness as an impairment in hearing that adversely
affects a child's educational performance.
According to Abu-Shagga (2012, p.65), deafness means a complete hearing impairment
which affects acquiring language, understanding and educational performance. She
defined a deaf student as a child who suffers loss of hearing sense or deafness more
than 90 dB which prevents him/her from acquiring the spoken language and hampers
the understanding of speech through the ear.
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2.1.2 Deaf:
Paul (2009,) described that deaf people as those who suffer a profound hearing loss and
they cannot benefit from hearing aids, so their linguistic status cannot change. In the
same context, Johson (2004) indicated that deaf term refers to someone who is wholly
or partially unable to hear.
Amerada Hess Corporation (2003), cited that deaf refers to children who suffer from
wholly hearing loss due to damage to the auditory nerve or the ear canal, genetic
reasons or other environmental factors. It may happen before acquiring language or
after the acquisition of language
2.1.3 Hard of hearing
Albertini, et al. (2002, p.33) defined hard of hearing as a reduction in the ability to
perceive sound. Accordingly, hard of hearing refers to a person who can only hear some
words if they are shouted into the ear.
According to Kintsch and DePaula (1996, p.17), deaf and hard of hearing are terms
used by many professionals to describe the degree of hearing loss. Students who are
deaf have such severe hearing loss. Thus, they cannot receive and understand auditory
language with or without amplification, whereas those students who are hard of hearing
can process auditory information with their remaining hearing (Afana and Kabaja, 1997,
p. 32). Nodoush (2008, p.16) cited that a person who is not able to hear is called deaf
and one who hears with great difficulty is calling hearing impaired.

2.2 Sign language
Any language is a means of communicating in the world including teaching and
learning. For deaf people, this is different as they suffer problems when communicating.
The lack of auditory sense for those people impacts their speaking. For this reason,
scientists established a different means to communicate by signs. As it is in any
language, there are sign languages for Arab or non-Arab people. According to the
Hesperian Foundation (2004), there are probably as many sign languages in the world
as there are spoken languages. Sign languages are as old as history. They are not usually
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new languages or recently invented. In many countries, there is a national sign language
for official use. Many countries also have regional sign languages.
Researchers argued sign language as relies on hands movement and visual materials.
In this context, Zeshan et. al. (2004) explained that sign languages commonly develop
in deaf communities can include interpreters, friends and families of deaf people as well
as people who are themselves deaf or hard of hearing. A sign language is a language
which, instead of acoustically conveyed sound patterns, uses visually transmitted sign
patterns to convey meaning by simultaneously combining hand shapes, orientation and
movement of the hands, arms or body, and face. Mellon et. al. (2015) considered sign
language a useful tool for the family of a deaf child regardless of whether the child is
able to make full use of the sign Language. Besides , Precsko (2013), mentioned that
sign languages are natural languages for the deaf. Therefore, a sign language can be
considered as the preferred language for deaf students.
Deaf people can also acquire their national sign language naturally in stages similar to
those of hearing children developing speech (Harris, 2010). Rose and Waldron (1984
p.67) indicated that a sign language consists of manual communication and body
language such as hand shapes and movement and facial expressions to impart meaning
and speakers'

thoughts. Bond (2000), added that

sign language used by deaf

community is a language of movement, space, hands and the eyes. It naturally occurs by
communication among people who do not hear. It shares features and grammatical
processes with other spoken languages. Hall et al. (2001), stated sign language is a
language used by deaf people; it includes hand and body movements to communicate.
El-Zraigat and Smadi (2012) described that sign language is usually meant a visualgestural, non-vocal language used primarily by the deaf and not based on the language
of the surrounding hearing community . Bussmann (1990-2006), also stated that a sign
language refers to the natural languages which have evolved over time in deaf
communities throughout the world and which is used for the same wide range of
communicative purposes as spoken languages. Sign languages are developed for deaf
people and these languages are based on the hands and the eyes rather than the vocal
track and the ear. Sign languages are not universal but in each community there is a
special sign language that helps deaf people to communicate. It is not a natural sign
language, but it is used by the people who use different sign languages. As Obosu
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(2012), explained that this system includes the combination of gestures plus loan signs
from various existing sign languages. Hence, sign languages are natural; they are visual
languages with syntax and grammatical structures.

2.3 Challenges encountering deaf students learning English language
Both learning and teaching English for deaf students are not impossible tasks, but also,
they are not easy ones. Meantime, many researchers, in this domain, believe that deaf
students and their teachers encounter problems in learning or teaching English as a
foreign language.
It is a reality that any degree of hearing loss restricts access to some or all of the
acoustic features of speech. Thus, hearing loss may delay the acquisition of expressive
and receptive spoken language, confines academic performance, and later constrains
individuals' opportunities for vocational choice and development. (Gravel and Ogara,
2003)
Tsoneva and Makrieva (2013, p.1), indicated that teaching English to hearing impaired
people is an incredible challenge. According to them, deaf and hearing impaired suffer
from phonological difficulties, a matter which affects not only their speaking and
listening skills but also they influence their way of retaining and expressing
information, their organizational skills, and their memory. Mpofu and Chimhenga
(2013) affirmed that most hearing impaired pupils find it very difficult to express
themselves because most of them have not developed their vocabulary. Deaf students
suffer poor knowledge of vocabulary, thus, this poverty leads to lower reading
achievement as an example of challenge. (Lissi, et.al. 2010, p.61). In addition, Zysk and
Kontra (2016) cited that the lower level of knowledge and lower functional
communicative skills in English as a foreign language represent serious obstacles for
the deaf. In their pilot study (2016,) Zysk and Kontra added that deaf speech is often
hardly understood by hearing students, therefore oral activity that deaf students have
with their hearing peers most of time comes to an end before it is completed. Hence
Tabraiz, et al. (2014) , noted that the consequences of hearing loss affect the
development of speech and language skills. Moreover , the language development of
deaf students is delayed, which in turn affects their communication skills, specifically
reading skill and socialization. This supports Kintsch and DePaula's view (1996) they
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made clear that deaf and hard of hearing students are challenged by the difficulty of
accommodating both modes of learning simultaneously, having only their visual mode
to receive both visual and verbal information.
Moreover, Charrow and Fletcher (2013) cited that children with deafness, even those
with superior intelligence and abilities are at a great disadvantage in acquiring language
skills. Similarly, Idris and Hussein (2013) explained that the deaf found it difficult to
understand the lessons because of the disability in hearing and speaking.
El-Zraigat and Smadi (2012) indicated that schools lack main logistics for deaf
education. They study at schools that lack facilities and logistics. It is unfortunate that
those schools are not designed for deaf students. Specific material and equipment for
teaching the deaf are not available. Hence, deaf students always face problems of
communicating with their teachers and colleagues. This situation may negatively
influence their attitudes and education. (Idris and Husseuin, 2013).
Therefore, the lack of methodology for teaching English for deaf students leads to
spending more time for preparing lessons and classes for those students. Meantime, deaf
students lack the ability to acquire language and speech naturally or spontaneously
(Gudanga, 2014). Teachers, too, face unique challenges such as material making,
breaking concepts and tasks down into component parts, providing time and
motivational opportunities for developing background knowledge and foundational
skills, and addressing generalization across environments.(McBride and Goedecke,
2012).
Meadow and Mayberry (2001, p.222) mentioned the deaf lower achievement in reading
is ascribed to disadvantage and lack of familiarity with language and understanding the
mapping between language and printed word. Johnson (2004) pointed out that the
grammar and structure of English in the hearing impaired often do not follow logical
rules and a person with hearing impairment must exert a great deal of effort to read and
write with acceptable form and meaning.
In Jordan, El-Zrigat, and Smadi ( 2012) reported that the students who are deaf and
hard-of-hearing were poor at expressive writing skills. In Europe, teaching languages to
deaf and hearing-impaired has been a challenge for some time; many teachers typically
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heavily relied upon oral methods and students who cannot hear may be exempted from
foreign language requirements (Idris and Husseuin, 2013).
From my experience in teaching deaf and hard of hearing students, I came to know that
there are learning difficulties that manifest in how to read and how to write smoothly
and efficiently. In addition , there are emotional and social difficulties that can
negatively affect their learning process. These students need to acquire knowledge and
skills in the English language and overcome the difficulty they encounter to do it. All
this occurs while teachers bear in mind that deaf students and hard of hearing students
are typically limited in their ability to acquire language orally , even when using hearing
aid, owing to the auditory damage of the deaf and hard of hearing difficulty, whereas
the spoken language is only grasped in part, there is much of it missed.
In a summary of difficulties in learning EFL, deaf students will find it much more
difficult to learn than the children who have normal hearing to learn vocabulary,
grammar, word order, idiomatic expressions, and other aspects of verbal communication
(Nichcy, 2010). These difficulties prevent learning English as a foreign language,
whereas World (2006) and Schwarz and Jerril (2000) hinted to some reasons for the
lack of expected progress in LEF as follows:
1. The limited

academic skills in the native language due to limited previous

education;
2. The lack of effective study habits.
3. Mismatch between the instructors' teaching style and the learner’s expectations of
how the class will be conducted.
4. Lack of practice outside the classroom.
5. Interference of a learner’s native language, particularly if the learner needs to
learn a language from a different language root such as Arabic (Semitic) vs.
English (Romance).

2.4 Approaches to education of deaf students
Because of the significance of education for the deaf versus the difficulties of learning
and teaching of this category, some researchers tackled this domain in specific studies
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as well as in literature review of their studies. The outcome is that there are common
agreements of approaches of deaf education as follows:
2.4.1 Oral approach:
Mpofu and Chimhenga (2013) mentioned that the majority of schools for deaf students
adopted the oral communication approach. They thought that the use of manual
communication of any kind would restrict any kind of the growth of speech and
language skills for deaf children. Hyjánková (2010) illustrated that the oral method of
communication is highly significant and functional in social integration of the hearing
impaired. It enables the hearing impaired to adjust a majority and their maximum selffulfillment.
Gay (2009) explained that educators believe that adaptation of oral approach and using
sign languages is a good mean of communication. Gay affirmed that deaf people are
capable to communicate. The use of amplified sounds will partly help with oral
approach. An oral approach focuses on listening and developing speech language and
speech reading as this approach emphasizes lip-reading, learning sound elements and
combinations, phonetic spelling and reading of orthographic forms of English.
(Ninchy,2014; Schwartz,1978)
2.4.2 Visual approach:
The visual approach is significant in deaf education as deaf students rely on sign
language and visual material. Paterson (2012) confirmed that deaf children learn best in
sign language. The visual approach is known as manual communication which involves
signs and fingerspelling. (Nichy, 2010, p.4). On other side, Gravel and OGara (2003)
mentioned that visual inputs influence speech perceptions; so teachers for deaf students
focus on lips and face in teaching. Therefore, the appearance of visual approach is a
necessity for deaf students.
Schwartz, (1978, p.252) cited that the sign language persists as the most popular means
of communication among the deaf themselves. The deaf themselves find this method as
their most effective means of communication. It is the natural language used by the deaf
and has some structure and consistency.

In addition ,Precsko, (2013) indicated that

teaching deaf children depends on native sign language, such as Arabic sign language
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for deaf Arabs. There are Latin American sign languages. Sign language is a visually
based languages to satisfy the needs of the deaf people . It is considered as the
preferred language.
Downs et. al. (2000) stated that most deaf students depend on their sight in learning.
Deaf students focus on the moves of the teachers and lips. Also, Berent and Clymer’s
(2007) emphasize the importance of visual learning for deaf students. Edwards (2012,
p.158) wrote that it was natural for the deaf to use sign language as it was natural for the
hearing people to learn by hearing their teachers speak.
2.4.3 Total communication approach
Total communication (TC) is a philosophy that values aspects of all of previous
mentioned approaches, and it recognizes a variety of methods of body language (e.g.
listening, speech, speech reading, signing and fingerspelling). It may be used to
facilitate communication. The aim of this approach is to focus on the development of
language skills needed for learning. People with hearing loss use oral or manual means
of communication or a combination of the two to make themselves understandable.
Oral communication includes speech, lip reading, and the use of residual hearing.
Manual communication involves signs and fingerspelling. TC, as a method of
instruction, is a combination of the oral method and signing and fingerspelling.(Nichy,
2010, p.4). According to a study conducted by Hyjánková (2010), TC approach is the
one that was found to be the best way of teaching deaf children.
TC is a philosophy that involves selecting the communication method(s) most
appropriate for a deaf child at any one time. The idea behind this approach is that sign
language will not replace but support the use of the oral method of communication and
the use of any residual hearing to help the development of speech and language skills.
The most common sign language systems used in this approach are Sign English (SE)
or Sign Supported English (SSE), which both take signs from British Sign Language
(BSL) and use fingerspelling. SE, designed as a teaching tool, is where a sign is used for
every spoken word in English word order. Its aim is to develop reading and writing
skills. SSE is again used in English word order but does not attempt to sign every word
that is spoken (Ninchy, 2014).
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2.5 Components of deaf learning activities
Idris and Hussein (2013) suggested that hearing impaired learners develop three
different learning activities: First, deaf students prefer activities based on tactile
activities, which involve hands on exercises. Second, deaf students enjoy kinesthetic
activities such as games, songs and warm ups, in which students have the opportunity to
move around the classroom creating an amusing learning atmosphere for everyone. And
deaf students, who are visual learners, prefer images, pictures, colors, and mind maps to
remember specific information as they are able to picture objects in their minds.
Communication and socialization with people in everyday life is essential. This is also
the case in a classroom where different activities, interactions and collaborations in pair
or in groups take place and lead to successful learning outcomes (Zysk and Kontra,
2016). Thus, in teaching the deaf teachers should understand the mechanics of deaf
students, plus that the curriculum should be flexible and creative (Zysk 2013). Kintsch,
and DePaula (2011) mentioned that the text book is one of important tools in learning
and teaching the deaf. It should be qualified with presence of visual material such as
pictures and photos, understandable logic organization of lesson, exercises, thematic
plays, and easy and understandable grammar, and moderate growth of difficulty and
workbook connected to the textbook.
According to the literature review of

Lozanova and Boian (2008), deaf students

generally rely on visuals attending. It emphasizes visual inputs through planning lessons
and activities. The visuals attendance came through speech/lip reading, assistive
listening devices, sign language assistance in explaining the meaning, fingerspelling,
computer assisted language Learning programs (CALL). Lozanova and Boian (2008),
provided the deaf students with the information by written format and application
presentation, explanation, repetition, transposition approach (PERT). Mpofu and
Chimhenga (2013, p.6) introduced simple tools, such as a tap on a shoulder or wave
that can be used in teaching deaf to attract the attention of deaf student. They added
that there is a need to face the children while talking to them. This also means that the
teacher must avoid facing the chalkboard while talking. The teacher must talk directly,
clearly, and naturally without exaggerating lip movement or volume. There is also a
need to avoid standing in front of a light source; this source could be a window or a
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door. In the light source, teacher may kill a chance of the student to read his /her lips
movement.

2.6 Procedures and steps of teaching/learning deaf students EFL
There is an obvious dissimilarity between the procedures followed by normal students
and the procedures followed by deaf students. Despite that the ability of hearing
students is based upon listening and speaking and deaf students lack this ability. Thus,
the deaf became unable to communicate orally in a foreign language. The process of
education for deaf needs scientific planning to reach its goals, and convey information
to the deaf learners in the best possible way.
There are various methods of teaching deaf students such as an interpreter, speech
reading, an assistive listening device or a combination methods of communication and
information which constitute a visual channel for deaf people. The psychology of
teaching combines two different approaches to explain the premises of learning. On the
one hand, the attitudes of the learners are taken into account. On the other hand, the
learning process is stimulated by the outside world. Both views serve as a basis when
choosing the method of teaching a foreign language (Edmondson, House, 2006).
According to Wingerden, (2003) teaching or learning English is through sign language,
lip-speaker or note-taker.
Nikolaraizi (2000) emphasized some tips for teaching students who are deaf in the
classroom as a representation of physical aspects.

Nikolaraizi explained that deaf

students depend on their vision in the classroom. Tips are as follows:
1. Teacher attempts to avoid standing in front of a light source or puts his or her
face in a shadow because it confuses the deaf student.
2. Teacher attempts to avoid speaking in any time the students cannot see his/her
face such as when writing on the board.
3. When the teacher uses an overhead projector, he/she should stand to the side of
the projector so that it does not block his/her face.
4.

The teacher uses visual aids whenever possible.

5.

The teacher should point directly and specifically to the word on the board.

6. For small classrooms, the teacher should arrange desks in a semicircles.
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Teachers should be aware of noise level. Hard of hearing students, whether or not they
use an assistive listening device, may be very sensitive to environmental sounds in the
background, a matter which tends to mask speech. Background noise should be kept to
a minimum. Hall et al .(2001)suggested the following for teaching the hearing impaired
students:
1. Ensure the child has an optimal hearing and listening environment in the classroom.
2. There should be minimal distance between the teacher and the child to facilitate lipreading.
3.

The teacher faces the child during all oral communication.

4.

The teacher ensures there is good lighting to reinforce clear sight of visual aids.

5.

The teacher should not exaggerate pronunciation as this will deter understanding.

6.

The teacher uses as much visual information as possible to reinforce auditory
information provided.

7.

The teacher keeps environmental noise to a minimum to prevent noise from
interfering with listening devices.

8.

The Teacher should frequently check to see that the listening devices are working
properly.

2.7 Strategies applicable to deaf students learning EFL
Teaching any subject including English language aims to access the curriculum.
Arriving to successful learning should meet the objectives of teaching deaf students.
Nikolaraizi (2000) stated that methods of teaching should be closely associated with the
objectives and content of the curriculum to be taught; therefore, the chosen teaching
method must be consistent with the educational objectives, and its content, whether
practical, theoretical, empirical, scientific or literary. Moreover, deaf students are
different in abilities of learning and the teaching situations are dissimilar , and
strategies are not similar. Moreover, every situation needs a certain strategy to ensure
that students have full access to information needed. Wingerden (2003) indicated
teaching strategies for teaching deaf students are as follows:
1. Teachers should supply a list of unfamiliar words in advance to the students.
2. Teachers should allow enough time for deaf students to get information before
shifting to the other point.
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3. Teachers should repeat the question more than once.
4. Teachers should not talk to the class at the same time they are having them
read something.
5. When reading aloud, teachers should not read so quickly that the deaf or hard
of hearing student and interpreter cannot keep up with them and the rest of the
class.
6. Teachers should remind deaf and hard of hearing students to rely on visual
cues such as body language and expressions to gather information.
Tsoneva and Makrieva (2013, p.7) adopted a number of language strategies in teaching
EFL for deaf students in their paper about Teaching English to People with Hearing
Impairments. The following are some strategies:
1- Facilitative strategies
The aim of these strategies is to help hard hearing students to communicate with the
other people. They depend on visual aids as a primary source of receiving information.
They also adjust the material to their individual needs. They attracted the students'
attention via maintaining eye and physical contact in the class.
2- Grammar Learning Strategies
Tsoneva and Makrieva (2013) focused on simple grammar tenses, simple sentences
structures and simple coordinating conjunctions.
3- Memory strategies
These strategies aim at enhancing the learning process and especially for dealing with
new words through:
1. Studying the word with a pictorial representation of its meaning.
2. Connecting the new word to a previous personal experience.
3. Grouping words according to a topic.
4. Grouping words together within a storyline.
5. Studying the spelling of the word. People with hearing impairment have highly
developed visual memory.
6. Connecting the word with its synonyms and antonyms.
7. Using semantic maps of new words.
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Stoppok (2010) illustrated three basic methods for teaching deaf students. The first
method is Total Physical Response (TPR). It is already a part of the English primary
school curriculum. The second is Universal Design for Learning (UDL) and the third is
Instructional Techniques with a Visual Emphasis. Those are used in secondary and
university education.
Tsoneva and Makrieva (2013, p.40) explained TPR is used in teaching hearingimpaired children. The basic principle of TPR is the connection of word and motion and
the emphasis on understanding a language before speaking it. However, the learners
should receive enough time for getting used to this method, and they should not be
pushed into producing language too early.
According to Stoppok (2010), the second method UDL exploits diverse ways of
learning by applying knowledge of information processing in the brain. And Strangman,
et al. (2008) proposed to introduce the UDL in foreign language teaching to create
adaptive goals, methods, materials and assessments. Teachers should create a UDL
lesson plan that is grounded in the learning goals, classroom profile, methods and
assessment, and materials and tools. They will collect and organize materials that
support the UDL lesson.
The third method, according to Livingston (2008), consists of multiple instructional
techniques, two of which are with a visual emphasis and are of special interest to
foreign language instruction, namely Color Coding and Signs.
Color Coding is an aid for students to recognize that inflection is an essential syntactic
feature of the language. According to them, signs can provide support to structured
grammatical aspects. A few basic signs can be used to improve the understanding of all
students, independent of a possible hearing loss. The hand shape should be employed at
the first introduction of each concept. Hearing impaired learners' needs are different
from those of their hearing peers. Therefore, teachers should develop different strategies
in order to convey meaning and to facilitate the understanding of any kind of
instruction. Based on the requirements of this population, teachers may consider
strategies to ease comprehension, such as relying on facial expressions, gestures, and
body language. (Zysk, 2013)
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Tsoneva and Makrieva (2013) stated that hearing impaired learners totally depends on
visual aids to receive any kind of information; they rely on drawings, pictures,
flashcards, or an outline with the main activities that will be developing in the class. In
order to raise the effectiveness of the visual resources as learning aids, it is essential to
plan the design of these tools with clarity as their main feature so that learners will have
a clear understanding about the proper task that they have to perform during the
learning session.

2.8 Characteristics of an effective teacher of deaf students
Deaf students are exceptional learners. They require special services which must be
offered by well qualified and highly skilled teachers in order to respond to their unique
needs (El-Zrigat and Ssmdi, 2012). Teaching deaf children depends on native sign
language, such as Arabic sign language for deaf Arabs; there is also America sign
language for EFL. It can be said that sign languages, which are visually based
languages, satisfy the needs of deaf people the most (Precsko, 2013). According to
Smith (2016, p.285), the biggest obstacle for teachers to face is trying to continuously
better understand the difficulties deaf students encounter within the ELF classroom.
Bement and Quinin (1998, p.40) argued that teaching foreign languages to deaf students
presents considerable challenges for teachers. Added to that, teaching EFL to deaf
students needs extra time on planning the set up activities and their delivery. Teaching
EFL needs a particular attention to visual learning, and understanding of the obstacles
of deaf student's leaning. (Smith,2016, p.10).
Leeson (2006) affirmed that teachers of the deaf students should be aware of specialist
knowledge about deafness and its implications for child's educational, social, and
emotional development.
Accordingly, it is obvious that there are responsibilities towards deaf students from
teachers of English . For instance , Berent (2001) stated that teachers of the deaf have
to consider the following :
1. Pursue professional development activities.
2. Take advantage of methods of materials for TEF language.
3. Take advantage of emerging computer and internet technology.
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4. Experiment with new methods and approaches.
5. Observe, record, and monitor students' progress in English.
6. Share experiences of success and failure with other teachers of deaf
students.
Bond (2000) identified 13 characteristics of effective teachers. Those characteristics
focus on four central themes: teaching, planning, attitude, and assessment. While Bond
identified these characteristics for general educators, Smith and Allman(2010) added
that the same characteristics can be applied to effective teachers of the deaf. Those
characteristics center on the following four areas:
1. Teaching: it includes using content knowledge, using deep representations,
making use of problem solving skills, and using improvisations.
2. Planning: it includes setting up optimal classroom environments, providing high
expectations for students, and imparting sensitivity to context.
3. Attitude: it includes promoting inquiry and problem solving skills, having a
passion for teaching, and respect for students.
4. Assessment: it includes employing multidimensional perception, monitoring
progress and supplying feedback, and testing hypotheses.
Abu-Shaga (2012) also pointed out the following characteristics of teacher of deaf
students:
1.

Teachers must be masters in using sign language, the suitable
communication approach and method, and the effective teaching method in
the classroom according to the degree of hearing loss.

2. Teachers must have knowledge about and skilled with technologies such as
hearing aids, cochlear implants, and FM systems and be able to provide
troubleshooting and auditory training if needed.
3. Teachers must care about deaf students’ feelings, self-image, goals and
emotional stability. When this occurs, students report more cognitive and
affective learning.
4. Teachers must use the suitable communication approach to create positive
learning environments to face individual differences between the deaf
learners inside the class.
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5. Teachers must support collaboration skills, making effective and interesting
environment, having both of patience and flexibility, and understanding the
nature of the hearing impairment (deafness and hard of hearing) to be able
to deal with deaf children and deaf learners.
6. Teachers must be able to design appropriate teaching aids for the students
type and degree of hearing impairment.
7. Teachers must use modern techniques which are based on the visual input in
the class in order to modify the traditional methods in teaching deaf students.
8. Teachers must teach deaf students to use thinking, problem solving, and
other cognitive strategies to meet their individual needs.
9. Teachers must establish a consistent classroom routine because it is
important for deaf learners to know what the next stage is.
10. Teachers must design visual learning environment that encourages active
participation by deaf learners in a variety of group and individual learning
activities.
11. Teachers must provide opportunities for deaf learners to develop basic
concepts via participation in meaningful and motivating real-life
experiences.
12. Teachers must integrate the academic instruction, the effective methods, and
the emotion to create an effective teaching and learning process for the deaf
students.
13. Teachers must develop effective behavior that supports plans according to
the teacher's own vision and the personal characteristics of his / her deaf
students.
14. Teachers must help parents and other professionals to understand the impact
of hearing impairment on learning and experience.
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Chapter Three
Previous Studies
To tackle any problem, one should illustrate it. In the current study, the researcher
attempts to identify the difficulties facing deaf students at elementary phase in learning
EFL in Gaza deaf schools. To the best knowledge of the researcher, there are no many
studies directly related to the current study. All investigations of research in this
domain have undoubtedly proved that the subject concerned is still an untrodden area.
Most of the studies in this domain tackled the learning and teaching of deaf students in
general. The researcher carried out this study due to the benefits that can be gained.
This section came into three parts.

3.1 First Part : Studies Related to Difficulties in learning and Teaching
Deaf students:
Smith's(2016) study attempts to investigate the challenges and problems encountering
teachers of English language in the classrooms. It also attempted to produce some
techniques for dealing and communicating in the class period. In the qualitative study,
the participants of the study included twenty one students in the first year. One of the
participants suffered from a severe hearing impairment. A collection of techniques that
fully included the deaf and hard of hearing students in the class was employed over two
semesters, each collection was analyzed for testing its success. The findings of the
study indicated that there was a need for some modifications and adjustments in the
classroom management to gain productive learning environment for deaf students
during extra time spent on planning the setup of activities and their delivery. Moreover,
there was a need to emphasize visual learning during the class period. The author
considered the most serious challenge facing the teachers of deaf and hard of hearing
was how to understand deaf students' needs.
Obosu et. al's(2016) study aims to discuss the challenges encountered deaf students
learning English language in Ghana. The sample consisted of deaf students from four
geographical regions of Ghana. The participants in the study consisted of (15)
classrooms with seven teachers from five schools for deaf. The method of the study was
a descriptive case study of qualitative methodology to gather qualitative data for the
study. The instruments of the study were observations and interviews. The findings
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revealed poor accesses of deaf students to English language. This situation produced
learning difficulties. The author recommended paying attention to setting special plans
in learning English to be convenient to deaf students in Ghana.
Magee's (2014) study investigates the problematic areas surrounding reading
comprehension within the school students aged 6-11 years old by exploring the aspects
of literacy most challenging for this group of children. They were a population of deaf
and hard of hearing children .. The study adopted the patterns of reading development
for children who are deaf or hard of hearing. Cases were reviewed and compared with
peers with normal hearing. The research depended

on

phonological awareness,

cognitive ability, and the primary mode of communication and its level of tools
complexity. The study indicated

that

an overall deficit in regular language

comprehension and cognitive factors could be the reason for poor literacy achievement
by the learners.
Mpofu and Chimhenga's (2013) study aims to illustrate challenges faced by hearing
impaired pupils in learning. The study discusses the impact of teaching in English to
pupils who are hearing impaired. This included difficulties encountered by hearing
impaired pupils in learning different subjects. This study also addressed the challenges
encountered by hearing impaired pupils in learning the curriculum in sign language.
The study indicated that teachers of hearing impaired pupils were not competent in
handling sign language and teaching pupils who suffered limited hearing loss. This
qualitative case study selected eighteen secondary school teachers from King George
Memorial School that taught disabled and hearing impaired pupils in

Bulawayo

Metropolitan area. Both of teachers and pupils participated in this study. They were
aware that it was a challenge to teach English for deaf students. The findings of the
study emphasized that there was a difficulty in teaching and learning process in this
domain. It recommended the administration of the school to appoint sign language
interpreter or skilled teachers in sign language. The lack of qualified teachers of deaf
students represented a real challenge in learning process of deaf education.
El-Zraigat and Samdi's (2012) study aim to investigate the current special education
programs and curricula in Jordan for deaf and hard of hearing students. The study
reviewed the followed Jordanian national standards. The method of this study was
qualitative. It included interviews, observations and reviews related to documents about
deaf education program in Jordan. Four schools were selected based on the number of
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deaf and hard of hearing students who are formally registered in the schools. However,
the selected schools were located in most heavily populated regions. Three of them
were in the capital of Jordan and one in the north of the country. The results indicated
lack of remedial educational programs, insufficient teachers, unequipped schools, and a
lack of instructional and assessment tools.
Stoppok's (2010) study described conditions and curricula of early learning of English
in German federal school for deaf. The author used experienced and experts guided
interviews as a method of qualitative standardized research and reviewed curriculum
modifications undertaken in three German federal schools. The results indicated that the
curriculum of English language for deaf students depended upon flexible standards to
suit their abilities. In other words, the English curriculum of normal students did not
suit deaf students.
Bedoin's (2010) study investigated teachers' awareness of characteristics of deaf
students and their attempts to develop deaf students' knowledge and skills in English.
The study collected data from different private and public secondary schools. The
instruments of the study were: survey questionnaires, interviews and in-class
observations. Bedoin found that teaching English to deaf and hard of hearing students
was mandatory. It represented a double challenge. For example French deaf students
used French and French sign language in their everyday life. Thus English was a third
language for them. Bedoin's study reported that teachers lacked qualified skills in
teaching English for deaf students as a challenge.
Peel's (2004) study aimed to illustrate the barriers to learning and development in the
schools for the deaf. The study was meant to clarify whether deaf learners in schools for
the deaf gained appropriate education like normal students or not. The study used
quantitative research. The instrument

of the study was

a questionnaire. The

questionnaire was based on the barriers to learning and development. It aimed to
determine whether barriers to learning and development were presently being
experienced by deaf learners in current schools for the deaf. The study also investigated
what barriers were being experienced and how these barriers could be addressed and
prevented. The findings revealed that schools for the deaf did not foster barriers to
learning and development. This study sought to provide schools with strategies allowing
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deaf students to attain good level of education in schools by addressing the difficulties
and obstacles encountering them.
Hanafi's (2002) study attempted to recognize the problems of hearing impairment
students in the elementary stage in the light of loss of hearing's degree and level of
education. The author considered various perceptions of teachers in evaluating the
problems. The study followed the analytical descriptive approach. The sample of the
study consisted of 191 male and female teachers from El-Amal academies in El-Zaqazig
in Egypt. The findings of the study indicated that problems of deaf students were due to
issues like lack of hearing, styles of socialization and surrounding attitudes of society
towards deaf students.
3.1.1 Commentary on first part of previous studies
In the first part, the studies tackled challenges encountering deaf students in learning
English or teachers of deaf students in teaching English or related subjects. In Bedoin's
study, the author indicated challenges of learning English as a foreign language such as
lack of qualified teachers of deaf students, lack of awareness of characteristics of deaf
students on the part of their teachers and the effect of their national language. Bedoin's
study was implemented in French schools where English language is a foreign language
for them such as same as the case of Palestine.
The whole bulk of the literature review points out the sign language is the preferred
language in learning any subject by deaf students. In Mpofu and Chimhenga, the study
indicated the challenges of teaching English language. Most serious is the lack of
strategies of teaching by sign language. Hence the study recommended developing the
skills of the teachers in sign language by offering them training courses and developing
their teaching capabilities in this domain.
In El-Zraigat and Samdi's study, they attempted to evaluate the deaf programs and
curriculum according to Jordanian national standards. The study handled the whole
curriculum including English subject, and it unveiled some challenges such as absence
of remedial educational programs, insufficient number of qualified teachers, unequipped
schools, and lack of instructional and assessment tools. In the current study, the
researcher will focus English and will carry out the study in a different place adopting a
different instrument to realize the

aims of his study.
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Elsewhere, Obosu's study indicated poor access of deaf students to English language.
Thus the deaf students need special planning to suit their abilities in learning English.
The study used observation and interviews to achieve the aim.
Stoppok's study confirmed that the curriculum for English subject for deaf students
depended on flexible standards to consider deaf students abilities. Thus, the curriculum
for normal students is different from the curriculum of deaf students. As for the this
study, the researcher will collect information from deaf Gaza schools, which use official
curriculum in teaching deaf students, by the questionnaire, whereas Stoppok's study
used guided interview with experts.
Megee's study concentrated on reading comprehension as a means of literacy education
for deaf students. The study found challenges in literacy development lead to poor
literacy achievement as compared with hearing students.
Commenting on Megee's study, the researcher of the current study thinks that Megee's
study paid attention to one factor; Megee's study tackled a different problem from the
problem of the current study. The current study aimed to investigate the difficulties in
learning English in different aspects such as the difficulties related to book, teacher
competency, deaf characteristics, educational resources, and role of assistant teacher.
In the same context, Peel's qualitative study attempted to clarify the barriers to learning
of deaf students by evaluating the current situation in South Africa. But Hanafi's study
concentrated on styles of socialization and communication as a means of effective
learning for the deaf students at El-Amal academy in El-Zaqazeq,Egypt. On other side,
the environment is a significant factor in teaching and learning. Therefore, the current
study benefited from it.
Smith's study concentrated on problems that encountered teachers of English for deaf
students in the classroom. Smith's study provided the researcher of the current study
with an important factor that is how to meet deaf students' needs.
The above studies tackled difficulties from different points of view. However , the
current study will tackle the difficulties as group of issues related to learning and
teaching deaf students. No doubt, there is a variety of studies, with different aims and
instruments in different areas tackled deaf education . But the researcher thinks, after
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reviewing the related literature, that there is no study that investigated the difficulties
the deaf students encounter in learning English in Palestine .

3.2 Second part: Studies related to methods of teaching deaf students
Birinci's (2014) study aimed to investigate the effectiveness of using all kinds of visual
materials in teaching vocabulary to hearing impaired students. This thesis is an
experimental study. The researcher administered a pre- posttest and a delayed test to
the experimental group and the control group. The sample was 80 hearing impaired
students from Kemal Yurtbilir Special Education Vocational High School. According to
the results, visual materials were more effective than the sign language which did not
include any visual materials in teaching vocabulary to deaf learners of EFL.
Precsko's (2014) study aims to discover new ways of successfully involving Hungarian
Sign Language use in teaching EFL and investigated the possible use of different digital
tools which could facilitate the learning process. The study relied on literature review
and the observations in a school for the deaf. A pilot English course was designed for
two deaf sign language teachers. Precsko thought that the use of sign language in class
seemed to be a problematic area as the participants of the pilot study did not share the
same views. It was proved that a visual language could help deaf learners to memorize
words more easily. The research was qualitative one. The results indicated that there
was a lack of visuals materials and practice regarding teaching English to deaf learners.
Maina et.al's (2014) study aimed to outline the learning strategies used by deaf Students
in English reading comprehension in secondary schools for the Deaf in Kenya and their
academic achievement. The descriptive survey study selected four deaf secondary
schools in Kenya. The participants included 79 deaf students and 11 teachers of English.
The instruments were questionnaires and lesson observation schedules. The findings
indicated weak achievement in studying comprehensive English reading according to
unsuitable strategies used in learning. The

study recommended adopting explicit

teaching and scaffolding as reading strategies during reading comprehension lessons.
Sedlackova's (2013)study investigated how deaf students at university studied EFL as
a part of the curriculum in Czech universities. The author paid attention to the reading
of English as a means of access to success in learning EFL. In the study, there are two
participants. The author used two instruments in collecting data: a verbal instrument
was based on a variation of thinking aloud during making certain tasks. The second tool
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was a semi-structured interview

consisting of two parts: a retrospective

complementation of the information acquired during the introspective verbalization,
then, questions reviewing the participants' knowledge of reading strategies. The findings
of the study indicated the adopted strategies in reading English comprehension and
thinking aloud as very important in the process of reading.
Siima's (2011)study attempted to illustrate how deaf learners were taught reading and
writing in primary schools in Uganda.. It is a qualitative case study including interviews
and observation of lessons being taught. The participants of the study were 3 head
teachers and 7 teachers from three different schools in different districts. The author
depended on related literature to reveal the status of teaching reading and writing in
lower primary schools in Uganda. The findings indicated that there was a need to revisit
programs and methodology for teaching deaf learners.
.Braswell-Burris's (2010) study aims examine the support strategies and mechanisms
that lead to academic and personal success for deaf and hard of hearing individuals in
postsecondary education. The method of the study was based on a qualitative grounded
theory to investigate learning outcomes for deaf or hard of hearing individuals. The
instrument of the study was semi-structured interviews. The study selected the
participant according to some criteria such as pre-lingual deaf or hard of hearing. It
contained all of variations such gender, race, age and ethnicity. The findings of the
study indicated that there were needs to develop deaf institution of higher education,
programs of deaf, deaf primary and secondary schools to assist the success of deaf
students. The study recommended other researchers to do another research about
barriers of teaching deaf students and focusing on the difficulties of teaching deaf
students. This leads to possible treatment and correlation for deaf students' success in
learning.
Moreno et.al's. (2009) study aimed to identify how to provide English instruction to
hearing-impaired students in high school whereas the author of this study investigates
the applied methodology in English class and the reactions of students toward the
methodology. Besides, the study attempted to know the extent of deaf students
benefited from the information in the English class. The study was performed in the
private school for deaf students. The school teaches Colombian sign language (CSL),
Spanish and English. The participant of the study was one English teacher who taught
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hearing and deaf students in 10th and 11th grades. The study used observations and a
semi-structured interview with the teacher. The findings of the study indicated that the
used methodology in English class was Colombian sign language. The deaf students
represented positive role during English class period. The study recommended that
teaching deaf students should be based upon linguistic, pragmatic and sociolinguistic
competences, in which students could interact with more contextualized and purposeful
language. Moreover, it suggested that teaching deaf students depended upon visual and
colorful teaching aids to motivate deaf students.
Dosary's (2006)study aimed to consider the characteristics of deaf students in setting
the goals of educational curriculum, as this curriculum served the hearing and deaf
students. The sample of the quasi-experimental study included 54 deaf students of 1st
grade in hearing impaired centers in Riyadh city in Saudi Arabia. The study
recommended paying attention to training teachers to learn necessary skills for teaching
deaf students. An educational curriculum should be designed upon educational games
and activities. The study recommended that teachers should be acquainted with the
characteristics of deaf students and their needs. The study added another
recommendation namely it called for designing a guide book for teachers of deaf
students and a guide book for deaf students with pictures to improve their vocabulary.
3.2.1 Commentary on the second part:
The current researcher made commentary following each study where he found it was
necessary to comment, then a general commentary on the studies of the section.
In the second part, the researcher reviewed the previous studies related to techniques or
methods of learning or teaching deaf students, in general and English language in
particular. Siima's study concentrated on the method of teaching used in teaching
reading and writing in Uganda primary schools by qualitative case approach. Second
part introduced common ways of teaching deaf students such as sign language, readinglips, or facial and physical expressions. When asking about the useful methods of
teaching deaf students, there is no exact answer as all answers are elastic. The issue was
different as it was addressed by Moreno, et.al. who attempted to answer this question
through evaluating the methods used in English class. They found methods based on
visual materials as more effective in teaching/learning deaf students such as the auditory
aids. Brinci affirmed using visual material in teaching vocabulary through his
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experimental study. Maina et. al found unsuitable used strategies in teaching
comprehensive English reading through descriptive survey study in Kenya deaf
secondary schools. Hence, the study recommended considering strategies in teaching
deaf students. In the same context, the findings of Precsko's study indicated that used
strategies in teaching were seen as challenge of learning according to absence of visual
materials. Sedlackova's study considered reading English comprehension as a means to
access learning English. The study attempted to overcome the difficulties in learning
English by discovering useful strategies of reading comprehension. But Braswell-Burris
indicated the lack of special goals for learning/teaching deaf students. This situation
lead to confusion in selecting or setting suitable strategies. This is what Dosary
observed in his quasi- experimental study as he attempted to discover the suitability of
general educational curriculum to deaf students including goals, activities and teachers.
He found that the curriculum needs adaptation.
To conclude, all varied previous studies dealt with this domain, from different aspects
to achieve their aims in different areas. However, no local study in Gaza Strip was
found among those previous studies. On the other side, the researcher attempted to find
out difficulties that encounter deaf students in Gaza deaf schools. Consequently, these
studies give the current study an importance as it is new and it addresses a new issue in
Gaza Strip.

3.3 Program Related Studies
Elshaiekh, et al's. (2013) study aimed at investigate the problems of deaf students in
communicating with their teachers. These problems reflected a negative effect upon
their education and attitudes. The authors aimed to facilitate the education components
for deaf students. The study is a system designed to help deaf and hard of hearing
children aged 3-5 years old to understand the basics of the English language. They
conducted their study in one of Al-Amal schools for deaf and dumb education in
Khartoum, Sudan. those schools used traditional methods that were not attractive and
did not improve child’s intelligence. There was no specialist teacher to teach deaf and
hard of hearing children. There are attractive computerized games for the targeted
students. There is also multimedia that offers images, videos, animations and other
games and applications.
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Abu-Shaga's (2012) study investigated

the effectiveness of a

quasi-experimental

approach on developing aspects of English grammar for deaf 9th graders' in Gaza
Governorates. The sample of the study included 16 deaf students; 4 males and 12
females from Atfaluna Society for Deaf Children in Gaza Governorate. A grammar test
of six questions with 30 items was designed and validated to be used as a pre and posttest to measure any possible differences between the mean scores of the students in the
pre and the post test. Computerized educational games were used in teaching aspects of
English grammar for the experimental group. The results of the study indicated that
there were differences between the deaf 9th graders mean scores in the pre-test and the
post-test due to the use of the computerized educational games.
Hilzensauer and Dotter's (2011) study attempted to educate foreign language skills
especially the English language by provideding a program based on multimedia for
deaf students. This model was characterized by giving the deaf students free choice.
The author used an online course with written text to deaf students.. The method of this
study was cognitive. It contained specified numbers of new words and new grammar
with limited lessons. This study indicated indirectly the difficulty in learning English for
deaf students. The author of this study implemented this model to facilitate their
learning.
J.M. Ju's,(2009) study aimed to improve the reading comprehension and to increase the
English vocabulary of the students with hearing impairment with the sub-goal of
encouraging them to strive for success. To overcome the reading difficulty of students
with hearing impairment ,Jing-Ming Ju developed a multimedia program with main
ideas, graphic organizers and English key words. He integrated those elements to add
excitement to the reading. The author indicated that reading should

be made a

pleasurable and an understandable experience. The multimedia stories of Taiwanese
deaf or hard of hearing celebrities included a famous model, a professor, a teacher, an
athlete, a computer programmer, an illustrator, an insurance agent, and a deaf leader. In
the main idea identification, English word pronunciation, recognition, listening
comprehension and lip-reading, post-test scores were significantly higher marks than
pre-test scores. The participants of this research were 8 elementary students with
hearing impairment. They were all mainstreamed in general education classes at
different elementary schools in Taichung city. Those deaf and hard of hearing
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encountered problems, but they motivated the author to find out some stories to
encourage the students to overcome their problems.
Giddens's (2009) study aimed to recognize the effectiveness an interactive writing
program in teaching writing to students who are deaf or hard of hearing. The study was
based on writing samples and teacher observations. The implementation of interactive
writing took place over a six-week period of time in a primary department classroom at
the Central Institute for the Deaf (CID). There were three students in the classroom. All
their writings were at approximately kindergarten level. Lesson plans were written for
six days, which spanned over fourteen teaching class periods in six weeks.

The

implementation of the interactive writing consisted of eleven, twenty-minute lessons,
but in that short span of writing instruction, there was progress by each student. The
main purpose was to guide in planning and implementing developmentally appropriate
goals and lessons. There were some problems that arose due to many factors such as
the materials, number of students, and writing skills of the students. The author
recommended using this program for deaf students. The study indicated a lack of
important factors to produce a complete process in teaching and learning deaf students.
Clymer and Berent's (2007)study investigated the use of educational technologies for
teaching English to college deaf and hard of hearing students in non-English-speaking
countries. The study was based on a workshop for teachers of English language of deaf
students at postsecondary institutions in Russia, the Czech Republic, Japan, and the
Philippines. It provided them with educational technologies to improve English teaching
and learning in their institutions. It also attempted to supply deaf students with ways of
success in learning English language. The findings of the study affirmed that EFL was
a challenge facing teachers of deaf students and hard of hearing. Thus, there was a need
for training the teachers of deaf students and hard of hearing on using educational
technologies for EFL learning and teaching.
Al-Smadi's(2007) study aims at investigating the efficiency of an in-service training
program for teachers of the deaf and Hard of hearing students in Jordan based on their
needs. The sample of the study was chosen randomly from the first three elementary
grades and kindergarten teachers. The study subjects were 47 teachers holding B.A
degrees and community college diploma in special needs education . They, also, had
more than one year experience of teaching in schools of the deaf in the middle region of
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Jordan in the scholastic year 2005/2006. Training needs for teachers in schools of the
deaf were studied. According to teachers’ responses to open-ended questions related to
teachers’ training needs, it was found that their needs were in teaching skills for deaf
students as well as for classroom behavior problems and evaluation strategies.
Teachers’ performance was evaluated by using classroom observation checklist
developed by Charlotte Danielson for the purpose of evaluating teachers of children
with special needs. The instrument covered the following six dimensions: Planning and
preparation,

classroom

environment,

instruction,

professional

responsibilities,

educational techniques, and profession morals. The performance levels were
unsatisfactory, basic, proficient, and distinguished.
Abu Shaira's (2007) study investigated the effect of sign writing on achievement and
acquisition of vocabulary by deaf students at Al-Amal School for the Deaf in the city of
Amman _Jordan. The author applied the experimental method by developing and
applying a training program by using sign writing lesson. That lesson was created by
Valerie Sutton to teach sign writing for deaf students at the 5th grade at Al Amal School
for the Deaf in Amman city. The sample consisted of 32 male and female students from
the 5th grade. They were divided into two groups. The two tools were conducted as pre
and post-test for the two groups. The data were analyzed by using ANCOVA. The
results of the study pointed out significant differences between the two groups in favor
of the experimental group in achievement and vocabulary. Moreover, the findings
displayed effects on the interaction between the group and gender. The study
recommended conducting more studies on sign writing and expanding the samples and
the ages of the deaf students.
Gaad and Qaryouti's (2002)study examined the assumption that using computer in
teaching deaf children, and those with hard hearing was effective compared with using
traditional methods of education with no access to computers when teaching school
subjects. The sample was 12 male students studying at the first grade at rehabilitation
center in UAE. Students were divided into two equal groups: an experimental group and
a control one. Then T test was used to measure the differences between the results of the
groups. The results indicated that using computer in teaching the deaf and hard of
hearing was more effective than using sign language. Besides , the study found that
using computer attracted the attention of the deaf students who pay less attention in the
traditional learning process.
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3.3.1 Commentary on third part
The previous studies generally aimed to help deaf students to learn different adopting
different perspectives . The researcher found different objectives, methodologies, tools,
regions, samples, and results and recommendations.
In a quasi-experimental approach, Abu-Shaga attempted to solve the difficulty of
teaching deaf students English grammar by using computerized educational games. The
researcher of the current study benefited from this local study to confirm the importance
of implementing the current study using a different approach and a different sample.
On the other hand, the current study will open space to other problems in other schools
in Gaza Strip. Nevertheless, Clymer and Berent's study attempted to deal with English
teachers of deaf students in non-English–speaking countries by holding a workshop for
teachers of deaf students to provide them with educational technologies. But, Drigas
attempted to develop special e-learning platform that contained methods considering the
needs and capabilities of deaf students. Hilzensauer and Dotter's study, and Jing-Ming
Ju's study, and Elshaiekh et al's study used multimedia programs in teaching deaf. In
the meantime, Gaad and Quryouti's study compared between the online teaching and the
traditional method of teaching deaf students.
In the same context, Abu-Shaira designed samples of sign writing lesson to measure
the effect of acquisition of vocabulary by experimental study. But Al-Samsi observed
that many teachers of deaf students were at low level in performance in the classrooms,
so that his study was designed as a training program for the teachers to meet their needs
in the classrooms. The researcher, through reviewing these studies, found that there is a
need to apply the current study to enrich the literature of the difficulties related to deaf
students.

3.4 General Commentary
The third part of the current study contained a display of previous studies related to deaf
students in three parts. The first part focused on difficulties and challenges which hinder
the learning and teaching of the deaf students. This included Bedoin's study, Mpofu and
Chimhenga's study, and El-Zrigat and Samdi's study. The researchers of the previously
reviewed studies agreed that teaching and learning of deaf students encounter obstacles
and problems. But, in other studies, the researchers expressed different points of view in
clarifying these problems in various regions.
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The researcher of the current study is enthusiastic to enrich this part by adding more
studies related to methods of teaching and learning deaf students in the second part of
the previous studies such as Maina et.al's. study, Precsko's study and Birinci's study.
These studies found challenges in teaching deaf students. Therefore, the researchers
discussed new methods convenient to teaching and learning deaf students to overcome
those problems. The researcher of the current study believes that there are not enough
studies directly related to his study. The current researcher reviewed local studies based
on programs aiming to facilitate the process of learning and teaching deaf students such
Aub-Shaga's.
To conclude, the previous studies benefited the current study in the following
1. Highlighting the significance of EFL for deaf students.
2. Identifying the problems of teaching deaf students with consideration to their
circumstances and situations in various regions.
3. Finding out the ways of communication between deaf students and their teachers.
4. Knowing the most convenient methods and activities used for teaching deaf
students.
5. Knowing some applied and suggested programs in teaching deaf students.
6. Illustrating the significance of sign language for teaching deaf students.
7. Preparing the questionnaire of the current study.
8. Writing literature review of the current study.
9. Discussing and explanting the outcomes of the current study.
10. Knowing the statistical instruments.
11. Knowing the methods of the study.

3.5 Summary
The chapter included three parts . The first part was about studies of the difficulties of
teaching deaf students. The Second part was about studies of the methods of teaching
deaf students. The third part was studies that suggested programs and their effect in
teaching deaf students. There was a commentary on each part by the current researcher.
Hence, the researcher added general commentary on the whole chapter.

.
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Chapter Four
Research design and Methodology
4.1 Introduction
This chapter is about the steps and procedures of the field study. It presents the
approach of the study with its tools, the population, the sample, the administration of
the tools of the study, the statistical treatment to analyze the data of the pilot study to
ensure reliability and validity of the study tools.

4.2 Research Design
The researcher adopted the descriptive analytical approach, which allows researchers to
describe phenomena and gather data about them using appropriate tools and finally
interpreting these data to attain useful information about the phenomenon under
investigation (Melhm, 2000, 324)

4.3 Sample of the Study
The sample included all the teachers of English Language working in the five Deaf
Schools which exist in the Southern Governorates of Palestine. The total number of
participants was eight females, and one male teacher. The number of assistant teachers
was nine . However , The number of deaf learners was 64 male and female students of
the 4th grade. This means that the researcher made a survey study. The following
table(4.1) illustrates the distribution of the teachers and assistant teachers over the five
schools and the number of the students enrolled in the 4th class according to the
geographical location.
Table (4.1): The Distribution of the Teachers, Assistant Teachers and Students
according to School and Geographical area.
Teachers

assistant
teachers

Students

Al Amal school for Deaf

2

2

10

El Hanan school for Deaf
Besan School for Special
Education
JRS school for deaf

2

2

8

1

1

10

2

2

13

Atfalun school for Deaf

2

2

23

9

9

64

Area
El-Amal RehabilitationSociety- Rafah
DBRS-Deir El-Balah
NSTR- Nuseirat
JRS- Jabalia
Atfaluna society for
Deaf- Gaza

School

Sum
42

4.4 Instrumentation
In order to achieve the aim of the study, the researcher constructed three questionnaires
to measure: The difficulties of learning English language in the elementary stage as
perceived by English language teachers of deaf students teachers. The difficulties of
learning English facing elementary stage students as perceived by assistant teachers The
difficulties of learning English language in the elementary stage as perceived by deaf
students. And an interview with the study participants.
4.4.1 Description of the First and Second Instruments:
The researcher made the first and second questionnaires to find out the difficulties of
learning English language in the elementary stage from English language teachers'
point of view and assistant teachers' point of view. The researcher considered the
clarity, conciseness, and the classification of each item to its domain.
The questionnaire consists of 39 items distributed as follows:
1. First domain: Textbook consisting of 12 items.
2. Second domain: teacher competency consisting of 6 items.
3. Third domain: deaf characteristics comprising 7 items.
4. Fourth domain: educational resources comprising 6 items.
5. Fifth domain: role of assistant teacher consisting of 8 items.
A. The steps of Constructing the First and Second Questionnaire:
1. Reviewing the educational literature related to the issue of the study, especially
the following studies: Smith (2016), Abu-Shaga (2012), Sima study (2011), and
Hanafi(2002).
2. Specifying the domains of the questionnaires – five domains.
3. Writing the items of each domain.
4. Consulting the supervisors regarding the questionnaire.
5. Consulting a panel of 7 referees to take their comments on the questionnaire.
6. Reviewing the questionnaires in the light of the referees' comments and
modifications.
7. The researcher reached the final version of the questionnaire consisting of (39)
items. See appendix (1) for teachers and appendix ( 3 ) for assistant teachers.
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B. Validity
1. The Referee Validity:
The questionnaire was distributed to a panel of 7 referees; they are specialist teachers in
English language. Confusing items were adapted and explained according to their
suggestions. The researcher reached the final version of the questionnaire that consisted
of 39 items as follows: The first domain: Textbook, consisted of 12 items. The second
domain: Teacher competency, consisted of 6 items. The third domain: Deaf
characteristics: consisted of 7 items. The fourth domain: Educational resources,
consisted of 6 items. The fifth domain: Role of assistant teacher, consisted of 8 items.
2.Internal Consistency Validity:
The internal consistency validity refers to the correlation of the score of each item with
the total average of the test. It also indicated the correlation of the average of each
domain with the total average. The internal consistency was ensured by distributing the
questionnaires to the 18 teachers and assistant teachers who were out of the sample.
This validity was calculated by using Pearson Formula.
Table (4.2): Correlation Coefficient of Each Item of the Questionnaire
Domains

Domains

Educational
resources
Role of assistance
teacher

Deaf
characteristics

Pearson Correlation
0.722(**)
0.513(*)
0.486 (*)
0.568(*)
0.541(*)
0.703(**)
0.541(*)
0.549(*)
0.556(*)
0.603(**)
0.793(**)
0.873(**)
0.604(**)
0.501(*)
0.541(*)
0.657(**)
0.516(*)
0.618(**)
0.761(**)

Teacher
competency

Text book

No.
1
2
3
4
5
6
7
8
9
10
11
12
1
2
3
4
5
6
7

* Correlation is significant at the 0.05 level (2-tailed).
** Correlation is significant at the 0.01 level (2-tailed).
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No.
1
2
3
4
5
6
1
2
3
4
5
6
1
2
3
4
5
6
7
8

Pearson Correlation
0.837(**)
0.845(**)
0.866(**)
0.885(**)
0.707(**)
0.724(**)
0.671(**)
0.585(*)
0.486(*)
0.622(**)
0.833(**)
0.774(**)
0.581(*)
0.713(**)
0.748(**)
0.769(**)
0.661(**)
0.827(**)
0.702(**)
0.762(**)

The results of the above table indicated that the value of the items were suitable,
consistent and valid for conducting this study. All of them were sig at (0.05 and 0.01).
This indicates that there is an internal consistency of the questionnaire.
2.

Structure Validity

Structure validity is one of the scales of the internal consistency that measures the
extent of achieving the goals of the tool. It also indicates the correlation of each item
with the overall items of the questionnaire. The researcher calculated correlation
coefficients between domains and the total score. Table (4.3 ) indicates correlation
structure validity results:
Table (4.3): Correlation Coefficient of each item with the Overall Items
#
Domains
1.
Text book
2.
Teacher competency
3.
Deaf characteristics
4.
Educational resources
5.
Role of assistance teacher
* Correlation is significant at the 0.05 level (2-tailed).

Correlations
0.543(*)
0.839(**)
0.483(*)
0.568(*)
0.821(**)

** Correlation is significant at the 0.01 level (2-tailed).
The above table indicates that the correlation coefficient between each degree and the
overall degree of the questionnaire is between (0.483) and (0.839). This indicates that
the values are sig at 0.05 and shows that there is internal consistency among the items of
the questionnaire.
3. The Reliability of the Questionnaire
The reliability of the questionnaire means getting the same results when the
questionnaire is distributed again and yields the same results . For ensuring the
reliability, the researcher adopted the following:
1. Split-half Method
The items were divided into two sections; odd and even numbers. Then, the correlation
was calculated between odd and even numbers, then, the correlation was checked by
Spearman Brown. The following data were attained:
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Table (4.4): Split-half Method for Domains
Modified

#

Domains

N. of Items

Correlation

1.

Text book

12

0.728

0.842

2.

Teacher competency

6

0.704

0.827

3.

Deaf characteristics

7*

0.619

0.761

4.

Educational resources

6

0.559

0.717

5.

Role of assistant teacher

8

0.509

0.675

39*

0.826

0.832

Overall

Correlation

The above table indicated the modified overall value is high and significant. This
assures the researcher to carry out the research.
Alpha Cronbach Method
The researcher calculated the Cronbach's Alpha coefficients for domains and all degree.
Table (4.5) indicates the results:
Table (4.5): reliability of the questionnaire domains by alpha Cronbach method
#

Domains

N of Items

Cronbach's Alpha

1.

Text book

12

0.817

2.

Teacher competency

6

0.891

3.

Deaf characteristics

7

0.618

4.

Educational resources

6

0.745

5.

Role of assistance teacher

8

0.863

Overall

39

0.881

The above table indicates that the Cronbach's Alpha coefficient between each degree
and the overall degree of the questionnaire is between 0.6183 and 0.881. This shows
that the values are reliable.
As indicated previously, the questionnaire to find the difficulties of learning English
language in the elementary stage from perspective of
perspective is reliable and valid.
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teachers and their aids'

4.4.2 The Third Instrument( Students' Questionnaire)
The researcher made the third questionnaire to find the difficulties of learning English
language in the elementary stage from 4th graders' perspective. The researcher
considered the clarity, conciseness, and the belongingness of each item to its domain.
The questionnaire consists of 14 items distributed as follows:
 The first domain: Textbook consisting of 6 items.
 The second domain: Teacher consisting of 8 items.
A. The Steps of Making the Questionnaire:
1. Reviewing the educational literature related to the issue of the study, especially
the following studies: Smith (2016), Abu-Shaga (2012), Sima (2011), and
Hanafi(2002).
2. Dividing the questionnaires into five domains.
3. Writing the items of each domain.
4. Consulting the supervisor regarding the questionnaire.
5. Consulting a panel of 7 referees to take their comments to improve the
questionnaire.
6. Reviewing the questionnaire in the light of the panel of referees' comments and
modifications.
7. The researcher reached the final version of the questionnaire consisting of (14)
items. See appendix 2 .
B. The Validity of the Students' Questionnaire
1. The Referee's Validity
The questionnaire was given out to a panel of 7 referees who were specialists in English
language teaching. Confusing items were adapted and explained according to the panel's
suggestions. The researcher reached the final version of the questionnaire. The
questionnaire consisted of 14 items distributed into two domains: Textbook and
Teacher.
2.Internal Consistency Validity
The internal consistency validity indicated the correlation of the score of each item
with the total mean scores of the test. It also indicated the correlation of the mean scores
of each domain with the total mean scores. The internal consistency was reached by
distributing the questionnaires to the 30 students who were excluded out of the sample.
This validity was calculated by using Pearson Formula.
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Table (4.6): Correlation Coefficient for Each Item of the Questionnaire
No.

Domains

Pearson Correlation

Domains

No.

Pearson Correlation

1

0.773(**)

2

0.792(**)

2

0.513(**)

0.686(**)

3

0.865(**)

4

0.790(**)

5

0.791(**)

6

0.802(**)

7

0.809(**)

8

0.422(*)

3
4
5

Teacher

0.776(**)
Text book

1

0.650(**)
0.693(**)
0.456(**)

6

* Correlation is significant at the 0.05 level (2-tailed).
** Correlation is significant at the 0.01 level (2-tailed).
The results of the above table indicated that the value of the items were suitable,
consistent and valid for conducting this study. All of them were significant at 0.01.
This indicates that there is an internal consistency in the questionnaire.
2. Structure Validity
Structure validity is one of the measures of the internal consistency that measures the
extent of achieving the goals of the tool. It also indicates the correlation of each item
with the overall items of the questionnaire. The researcher calculated correlation
coefficients between domains and the total score. Table (4.7 ) indicates that correlation
structure validity results are:
Table (4.7): Correlation Coefficient of each Item with the Overall Items
#

Domains

Correlations

1.

Text book

0.606(**)

2.

Teacher

0.891(**)

* Correlation is significant at the 0.05 level (2-tailed).
** Correlation is significant at the 0.01 level (2-tailed).
The above table indicated that the correlation coefficient between each score and the
total score of the questionnaire is between ( 0.606) and (0.891). This indicated that the
values are significant at (0.05) and it shows that there is an internal consistency among
the items of the questionnaire.
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C. The Reliability of Students' Questionnaire
The reliability of the questionnaire means getting the same results when the
questionnaire is distributed again using the same tools and in the same conditions. For
seeking the reliability, the researcher used the following:
1. Split-half Method
The items were divided into two sections, (odd numbers and even numbers). Then, the
correlation was calculated between both numbers and the correlation was checked by
Spearman Brown. The following data were got:
Table (4.8): Split- Half method for the domains
#

Domains

N. of Items

Correlation

The Modified
Correlation

1.

Text book

6

0.672

0.804

2.

Teacher competency

8

0.745

0.854

14

0.712

0.815

Overall

The above table displays that the modified overall value is high and significant. This
assures the researcher to carry out the research.
2-Alpha Cronbach Method
The researcher calculated the Cronbach's Alpha coefficients for domains and the total
score. Table (4.9) indicates the results:
Table (4.9): Reliability of the questionnaire domains by alpha Cronbach method
#

Domain

N of Items

Cronbach's Alpha

1.

Text book

6

0.751

2.

Teacher

8

0.872

Overall

14

0.824

The above table showed that the Cronbach's Alpha coefficient between each score and
the total score of the questionnaire is between ( 0.751) and (0.872) and the overall value
is (0.824). This indicated that the values are reliable.
As indicated previously, the questionnaire to find the difficulties of learning English
language in the elementary stage from 4th graders perspective is reliable and valid.

4.5 Piloting the Study
Ten teachers of the elementary stage were selected for the pilot study. The questionnaire
specifically designed for was applied to this sample to ensure the validity of the tool.
Additionally ,fifteen male and female students were selected from the basic stage to
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ensure the validity and reliability of the instrument designed to gather data from the
students . The sample used for piloting was excluded from study major study.

4.6 Return Rate
The researcher conducted purposively selected a sample of the population from Deaf
fourth graders in the basic stage consisting of 65 male and female students. They were
distributed over the five schools. The researcher got back 55 scripts out of 65 scripts
distributed to the deaf. The return rate was 84% .

4.7 Procedures
To achieve the study objectives, questions, and the approach, the researcher followed
the following steps:
1. Selecting a sample of the population from deaf fourth grade English language
teachers.
2.

Piloting the sample of the first questionnaire on 6 teachers and the other
questionnaire on 15 students out of the true number of participants. This step is
to find the reliability and validity of the tools.

3.

Applying the first and second questionnaire on the sample: 9 teachers and 9
assistant teachers.

4. Applying the third questionnaire on the sample: 64 deaf students of fourth grade.
5. Making an interview with the participants
6.

Reviewing the results of the questionnaires.

7. Analyzing the data statistically.
8.

Tabling the statistical data.

9. Discussing the results and reaching conclusions.

4.8 The statistical techniques
-

Frequencies and percentages to list the frequencies of the responses.

-

Correlation coefficient to check the validity of the questionnaires.

-

Split-Half method to check the reliability of the questionnaires.

-

Cronbach's Alpha Coefficient to check reliability of the questionnaires.

-

Mean was used to know the natural of samples' responses' to the questionnaires.

-

Standard deviation was used to know the deviations of samples' responses' from
mean.
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-

Percentages was used to know relative weight of samples' responses' to
questionnaire and their interaction.

4.9 Summary
In this chapter the researcher has briefly presented the research design, research tools
and the procedures of the research. The research design is the descriptive analytical
approach. The researcher used three questionnaires and an interview with the
participants. The following chapter describes the results of the study.
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5 Chapter Five
Findings, Discussions, Conclusion,
Recommendations and Suggestions
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Chapter Five
Findings, Discussions, Conclusion, Recommendations and Suggestions
5.1 Introduction
This study investigated the difficulties facing elementary deaf students in learning
English as a foreign language in Gaza deaf schools. The data were statistically
described in terms of means, standard deviations , frequencies , and percentages.
Comparison between quantitative variables among the participants was made. This
chapter includes the statistical treatment of the hypotheses of the study, the data analysis
and the results.

5.2 The scale of the study
The researcher depended on the following scale to judge the degree and percentage of
the questionnaires. The researcher adopted the Likert Scale as follows: (1=strongly
disagree, 2=disagree, 3=neutral, 4=agree, and 5=disagree). To decide the degree to
(low, moderate, high) ,the study followed the following scale that begins from (1 to 5).
Table (5.1): indicates the Scale of the Study.
Scale

Range

Strongly disagree

20 %- 36 %

Bigger than1-1.8o

Disagree

36% - 52%

Bigger than1.80-2.60

Neutral

52% - 68%

Bigger than 2.6. – 3.40

Agree

68% - 84%

Bigger than 3.40 – 4.20

Strongly agree

84% - 100%

Bigger than 4.20-5

5.3 The Answer of the First Question:
The first question was stated as what are the difficulties facing elementary deaf
students in learning English as a foreign language from the teachers' point of view?
To answer this question, the researcher used frequencies, sum of responses, means,
standard deviation, percentage weight and rank of each item of the questionnaire. All
were calculated as indicated in table (5.2) below.
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Table (5.2): Frequencies, Sum of Responses, Means, Standard Deviation, Percentage
Weight and Rank of Each Domain of the Questionnaire According to
Teachers' Reponses.
#

Domain

Mean

1.

Text book

4.185

2.

Teacher competency

3.

Std.

Percentage

Rank

4.549

83.70

1

2.940

17.667

58.83

5

Deaf characteristics

3.571

3.708

71.42

2

.4

Educational resources

3.258

3.844

65.16

4

5.

Role of assistant teacher

3.291

6.837

65.82

3

3.550

13.908

71.16

Overall

Deviation

The above table indicates the total percentage of the teachers' response to the
questionnaire domains was 71.16% and this proves that there were difficulties facing
elementary deaf students in learning English as a foreign language as perceived by their
teachers. The first domain Textbook ranked first and got 83.70% whereas fourth domain
Educational Resources ranked last with percentage of 65.16. Obosu et.al's (2016) study
and Stoppok's study agreed with the current study that first domain is the most
difficulty. But El-Zraigat and Samdi's(2012) contradicts with current study that
Educational resources is the last difficulty.
The questionnaire of difficulties facing elementary deaf students in learning English as
a foreign language from the teacher's point of view according to table (5.2 ) were as
follows:
1. The first domain was Textbook, which was up to 83.7%
2. The second domain was Deaf characteristics, which was up to 71.42%
3. The third domain was Role of Assistant Teacher, which was up to 65.82%
4. The fourth domain was Educational Resources, which was up to 65.61%
5. The fifth and last domain was Teacher Competency which was up to “ 58.83%
The following table(5.3) displays the frequencies, sum of responses, means, standard
deviation, percentage weight and rank of each item of the questionnaire from teacher’s
points of view.
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Table (5.3): Frequencies, Sum of Responses, Means, Standard Deviation, Percentage
Weight and Rank of Each Item of the first Domain “ Textbook” according to English
language teachers' Reponses
Std.

Perce

Deviation

ntage

3.333

1.414

66.66

11

4.556

0.727

91.11

2

4.556

0.726

91.11

2

4.222

0.441

84.44

8

4.667

0.500

93.33

1

4.444

0.527

88.88

5

Adapting a lesson from the textbook
consumes much effort.

4.556

0.527

91.11

2

Textbooks do not take into consideration
the visual approach for deaf students.
Exercises of the textbook are unsuitable for
deaf students.

4.111

1.269

82.22

9

4.000

0.866

80.00

10

Text books do not attract deaf students.

3.000

1.658

60.00

12

4.444

0.527

88.88

5

4.333

0.500

86.66

7

#

Items

Mean

1.

There are no enough pictures for deaf
students in the textbooks
English vocabulary in the textbooks is not
suitable for deaf students.
Grammar structures in the textbook need
more explanation for deaf students.
Reading passages in the textbook are not
understandable for the deaf students.
Language structures in the textbooks need
adaptation for deaf students.
Formal textbooks are not suitable for deaf
students.

7.
8.

2.
3.
4.
5.
6.

9.
10.

Teaching English from textbook needs great
efforts.
There
is
no
teacher
guide related to deaf
12.
students.
 The items of the Textbook domain
11.

Rank

As the table indicated, item no 5 reads "Language structures in the textbooks need
adaptation for deaf students" ranked first was up to 93.33%. Items no. 2,3 and 7 came
second and got 91.11%. The items read respectively as follows: " English vocabulary in
the textbooks is not suitable for deaf students" , " Grammar structures in the textbook
need more explanation for deaf students" and " Adaptation of a lesson from the
textbook consumes much effort". Items 6 and 11 which read respectively " Formal
textbooks are not suitable for deaf students" and "Teaching English from textbook needs
great efforts" came third and got 88.88%. The forth rank was occupied by item no 12,
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which reads "there is no guide teacher related teachers of deaf students", got 86.66%.
item no.4 reads " Reading passages in the textbook are not understandable for deaf
students" came fifth and got 84.44%.item no.8 reads " Textbooks do not take into
consideration the visual approach for deaf students" came sixth and got 82.22%.item
no.9 reads "Exercises of the textbook are unsuitable for deaf students" ranked seventh
and got 80.00%. Item no. 1 reads " There are no enough pictures for deaf students in the
textbooks " came eighth and got 66.66%. item no. 10 reads " Textbooks do not attract
the deaf students" got60.00% and ranked ninth.
The Items of the “Teacher competency” Domain
Table (5.4): Frequencies, Sum of Responses, Means, Standard Deviation, Percentage
Weight and Rank of Each Item of the Second Domain “ Teacher Competency
"According to English Teachers' Reponses.
#

Items

Teachers of deaf students are
13 unaware of teaching strategies of
writing for deaf students.
Teachers of deaf students are
14 unaware of teaching strategies of
reading.
Teachers of deaf students are
15 unaware of teaching strategies of
vocabulary.
Teachers of deaf students are
16 unaware of teaching strategies of
grammar.
Teachers of deaf students need
17 training courses in teaching English
for deaf students.
18 Teachers of deaf students need
training courses in .ASL

Mean

Std.
percentage
Deviation

Rank

2.667

0.866

53.33

4

3.000

1.323

60.00

2

2.667

1.581

53.34

4

2.778

1.48

55.55

3

3.556

1.509

71.11

1

1.732

3.000

34.64

5

As table showed, item no 17 reads " Teachers of deaf students need training courses in
teaching English for deaf students " ranked first and got 71.11%. Item no.14 reads "
Teachers of deaf students are unaware of teaching strategies of reading" came second
and took 60.00%.Item no 16 " Teachers of deaf students are unaware of teaching
strategies of grammar" ranked third and got 55.55%.Items 13 and 15, which read
respectively " Teachers of deaf students are unaware of teaching strategies of writing for
deaf students" and " Teachers of deaf students are unaware of teaching strategies of
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vocabulary" came fourth and got 53.33%. Item no.18 " Teachers of deaf students need
training courses in ASL" came fifth and got 34.64%


The items of "Deaf Characteristics" domain

Table (5.5): Frequencies, Sum of Responses, Means, Standard Deviation, Percentage
Weight and Rank of Each Item of the Third Domain “ Deaf Characteristics "According
to English Teachers' Responses .
#

Items

19 Deaf students forget words
20 Deaf students forget previous
lessons.
21 Deaf students do not pay
attention on the class.
22 Deaf student do not cooperate
with teacher in the class.
students
do
not
23 Deaf
participate with teacher in the
class.
Deaf students lack basic
24 foundation in mother-tongue
language.
There are differences in the
25 level of hearing-loss among
deaf students.

Mean

Std.
Deviation

Percentage Rank

4.222

0.667

84.44

1

4.111

0.782

82.22

2

3.000

0.866

60.00

4

3.000

1.118

60.00

4

2.444

0.882

48.88

5

4.000

0.866

80.00

3

4.222

0.667

84.44

1

As tabled indicated, Items no. 19 and 25 read respectively "Deaf students forget words"
and " There are differences in the level of hearing-loss among deaf students" came first
and got 84.44%. item no.20 reads" Deaf students forget previous lessons "came second
and got 82.22. The third was item 24read " Deaf students lack basic foundation in
mother-tongue language" and got 80.00%. Items 21 and 22 ranked fourth which reads
respectively " Deaf students do not pay attention on the class" and Deaf student do not
cooperate with teacher in the class". They got 60.00%. item no 23 reads" Deaf students
do not participate with teacher in the class" came fifth and got 48.88%
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The Items of " Educational Resources " Domain

Table (5.6): Frequencies, Sum of Responses, Means, Standard Deviation, Percentage
Weight and Rank of Each Item of the Fourth Domain “ Educational Resources”
According to English Teachers' Reponses.
Std.
Percentage Rank
Deviation

#

Items

Mean

26

There is no specific sign for
English subject.

2.556

1.333

51.11

6

27

There is no suitable environment
for deaf students.

3.778

0.972

75.56

2

28

The space in the classes does not
allow for informal seating .

2.888

1.364

57.78

5

29

There are no enough supplies for
teaching deaf students.

4.000

0.866

80.00

1

30

The physical environment is not
suitable for teaching English.

3.111

1.054

62.22

4

31

The time of period is not enough
for giving complete lesson.

3.222

1.302

64.44

3

As table indicated, item no.29 reads "There are no enough supplies for teaching deaf
students ranked first and got 80.00%. The second was item no.27 which reads "There is
no suitable environment for deaf students" with a percentage of 75.56%. Item no. 31
reads " The time of period is not enough for giving a complete lesson" came third and
got 64.44% .Item no. 30 reads "The physical environment is not suitable for teaching
English" came fourth with a percentage of 62.22% .Item no. 28 reads " The space in the
class does not allow for informal seating " got 57.78 and ranked fifth. Item no. 1 reads
"There is no specific sign for English subject " came the last and got 51.11.


The Items of " Role of assistant teacher" Domain

58

Table (5.7): Frequencies, Sum of Responses, Means, Standard Deviation, Percentage
Weight and Rank of Each Item of the Fifth Domain “Role of assistance teacher
"According to English Teachers' Responses .
Std.

#

Items

Mean

32

There is no enough experience for
teaching deaf students.
There are no enough training
courses for assistant teachers in
this domain.
There is a confusion in using
Arabic sign language and
American Sign Language.
Assistant teachers are unable to
develop themselves in English.
Assistant teachers are unable to
convey the meaning for deaf
students.
Assistant teachers need training
courses in strategies and methods
in teaching English.
Assistant teachers are unaware of
ASL.
Assistant teachers are
unaware of using innovative
approaches in teaching English.

3.111

1.269

62.22

4

3.667

1.000

73.33

1

3.667

1.323

73.33

1

2.889

1.364

57.78

8

3.111

0.928

62.22

4

3.667

1.225

73.33

1

3.111

1. 537

62.22

4

3.111

1.055

62.22

4

33

34
35
36

37
38
39

Deviation

Percentage Rank

As table indicated, items no.33, 34 and 37 which read respectively " There are no
enough training courses for assistant teachers in this domain" , "There is confusion in
using Arabic sign language and American sign language " and "Assistant teachers need
training courses in strategies and methods in teaching English" came first and got
73.33%. The second were items no. 32,36,38 and 39, which read respectively "There is
no enough experience for teaching deaf students", "Assistant teachers are unable to
convey the meaning for deaf" and "Assistant teachers are unaware of using innovative
approaches in teaching English", with percentage of 62.22%. item no.35 reads "
Assistant teachers are unable to develop themselves in English" came the last difficulty
and got 57.78%.
To illustrate further ,the results of the first question showed “textbook domain” was the
first domain of difficulties which got 83.70%. This result agreed with Birinci'(2014)
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study The teachers' responses refer the reasons to (the language structures in the
textbook need adaptation for deaf students and they need more effort to adapt the
lessons of textbook). Teachers' responses reflect two reasons as the main factors they
face in teaching deaf students. This result is in line with Birinci' (2014) study, which
showed the lack of materials and practice in teaching English for deaf students, and in
line with Precsko's (2014), study which asserted the lack of appropriate materials for
teaching deaf students. The result contradicts those of Mpofu and Chimhenga (2013) ,
which showed that the difficulty of teaching students exists in students, not the books.
The researcher confirms that the materials used for deaf students are not appropriate to
them and this really constitutes a barrier for delivering information to students. The
result of this part of the question is correct, if it is connected to the current situation the
deaf students live which in is not conducive to effective learning .
The second major difficulty facing teachers of deaf students was “Teacher
Competency”. The teachers ascribe the reasons that (Teacher of deaf students is not
aware of teaching strategies of reading and Teacher of deaf students needs training
courses in teaching English for deaf students). This result is reflected in reality; there
are no specialized teachers to teach English for deaf students. English language teachers
are those teachers who graduated from English Departments which do qualify their
students how to deal with deaf students let alone teaching them. In addition, teachers do
not vary the strategies they use when teaching. There no training courses to train
teachers on the strategies of dealing with deaf students. This result is in conformity with
El-Zraigat and Samdi (2012) which found that a lack of remedial educational programs,
insufficient teachers, unequipped schools, and a lack of instructional and assessment
tools are difficulties facing teachers when teaching English to deaf students. It also
conforms to Maina et.al (2014), which revealed unsuitable used strategies in learning of
deaf students. Siima's study (2011) confirmed the methods of teaching English to deaf
students were not effective.

61

5.4 The Answer of the Second Question
The second question reads What are the difficulties facing elementary deaf
students in learning English as a foreign language from the assistant teachers'
point of view?
To answer this question, the researcher used frequencies, sum of responses, means,
standard deviation, percentage weight and rank of each item from the questionnaire as
shown in table ( 4.8) below
Table (5.8): Frequencies, Sum of Responses, Means, Standard Deviation, Percentage
Weight and Rank of Each Domain of Assistant Teachers' Questionnaire
Std.

#

Domain

Mean

1.

Text book

4.350

7.311

87.03

1

2.

Teacher competency

3.880

6.538

77.76

4

3.

Deaf characteristics

3.600

3.073

72.05

5

.4

Educational resources

3.960

4.657

79.23

3

5.

Role of assistance teacher

4.250

3.571

85.00

2

4.065

16.218

81.31

Overall

Deviation

Percentage Rank

As table (5.8) indicated, the total percentage of the assistant teachers' response to the
questionnaire regarding difficulties facing elementary deaf students in learning English
as a foreign language was 81.31%.
The difficulties facing elementary deaf students in learning English as a foreign
language from the assistant teacher's point of view, according to table 4.8 were as
follows :
-

The first domain was “Textbook” which was up to 87.3%.

-

The second domain was “Role of Assistance Teacher” which was up to 85%.

-

The third domain was “Educational resources” which was up to 79.2%.

-

The fourth domain was “Teacher competency” which was up to 77.76%.

-

The fifth and last domain was “Deaf characteristics” which was up to 72.5%.
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The following table is the frequencies, sum of responses, means, standard deviation,
percentage weight and rank of each item from the questionnaire from assistant teacher’s
points of view.


The Items of the “Textbook” Domain

Table (5.9): Frequencies, Sum of Responses, Means, Standard Deviation, Percentage
Weight and Rank of Each Item of the First Domain “ Textbook” According to
Assistant Teachers' Responses
#
1.
2.
3.

4.

5.
6.
7.
8.
9.
10.
11.
12.

Items

Mean

There are no enough pictures for
deaf students in the textbooks.
English vocabulary in the textbooks
is unsuitable for deaf students.
Grammar structures in the textbook
need more explanation for deaf
students.
Reading passages in the textbook
are not understandable for deaf
students.
Language structures in the textbook need adaptation for deaf
students.
Formal textbooks are unsuitable for
deaf students.
Adapting a lesson from the
textbooks consumes much effort.
Textbook does not take into
consideration visual approach for
deaf students.
Exercises of the textbook are not
suitable for deaf students.
Textbooks do not attract the deaf
students.
Teaching English from textbook
needs great efforts.
There is no teacher guide related to
deaf students.

Std.
Percent
Deviation

Rank

3.778

1.093

75.56

12

4.111

0.601

82.22

10

4.556

0.527

91.11

3

4.444

0.726

88.88

5

4.667

0.500

93.33

1

4.333

0.866

86.66

7

4.556

0.726

91.11

3

4.333

1.000

86.66

7

4.667

0.500

93.33

1

4.000

1.118

80.00

11

4.333

1.328

86.66

7

4.444

1.333

88.88

5

As the above table indicated , item no 9" Exercises of the textbook are not suitable for
deaf students" came first with a high percentage of 93% . Item no 3 and 7 which state
respectively " Grammar structures in the textbook need more explanation for deaf
students " and "Adapting a lesson from the textbook consumes much effort " got 91.11
62

and came second. Items no 4 and 12 came third with a percentage of 88.88%. The read
respectively as follows " Reading passages in the textbook are not understandable for
deaf students " and " There is no teacher guide for teachers of deaf student. ".Items 6
and 8 and 11 came fourth with a percentage of 86.66 for each. They respectively read as
follows " formal textbooks are unsuitable for deaf students " "Textbook does not take
into consideration the visual approach for deaf student "and " Teaching English form
textbooks needs great efforts ".Item no 2which reads ' English vocabulary in the
textbook is unsuitable for deaf students" got 82.22% and came fifth. Item no 10 which
reads ' Textbooks do not attract deaf students" got 80% and came sixth. Finally, item no
one reads " There are no enough pictures for deaf students in the textbooks and 75.56%
and came seventh .
Table (5.10): Frequencies, Sum of Responses, Means, Standard Deviation, Percentage
Weight and Rank of Each Item of the Second Domain “ Teacher Competency
"According to Assistant Teachers 'Responses
#

Items

Mean

Std.
Deviation

Percentage Rank

Teachers of deaf students are unaware
13. of teaching strategies of writing for
deaf students.

3.667

1.225

73.33

3

14. Teachers of deaf students are unaware
of teaching strategies of reading.

3.556

1.236

71.11

5

15. Teachers of deaf students are unaware
of teaching strategies of vocabulary.

3.444

1.333

68.88

6

16. Teachers of deaf students are unaware
of teaching strategies of grammar.
Teachers of deaf students need
17. training courses in teaching English
for deaf students.

3.667

1.414

73.33

3

4.333

1.118

86.66

2

4.667

1.000

93.33

1

Teachers of deaf students need
18. training courses in American Sign
Language.
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As the above table indicated, item no. 18 “Teachers of deaf students need training
courses in American Sign Language." Ranked first and got 93.33% and was the most
difficult. Item no 17 reads ' Teachers of deaf students need training courses in teaching
English for deaf students ". Ranked second and got 86.66. Item no 13 and no 16 ranked
third and read respectively as followed. " Teachers of deaf students are unaware of
teaching strategies of writing for deaf students", and " Teachers of deaf students are
unaware of teaching strategies of grammar". They got 73.33%. Item no 14 came fourth
and reads as "Teachers of deaf students are unaware of teaching strategies of reading. It
got 71.11%. Item no 15 reads "Teachers of deaf students are unaware of teaching
strategies of vocabulary" and got 68.88%.
Table (5.11): Frequencies, Sum of Responses, Means, Standard Deviation, Percentage
Weight and Rank of Each Item of the Third Domain “ Deaf Characteristics "According
to Assistant Teachers' Responses
#

Items

Mean

19.

Deaf students forget words.
Deaf students forget previous
lessons.
Deaf students do not pay attention
in classes.
Deaf students do not cooperate with
the teacher in classes.
Deaf students do not participate
with the teacher in classes.
Deaf students lack basic foundation
in mother-tongue language.
There are differences in the level of
hearing-loss among deaf students.

4.111

20.
21.
22.
23.
24.
25.

Std.
Percentage Rank
Deviation
0.928
82.22
3

4.556

0.527

91.11

1

3.889

0.928

77.78

4

2.778

0.667

55.56

6

2.333

0.500

46.66

7

3.111

1.269

62.22

5

4.4444

0.726

88.88

2

As the above table indicated, item no. 20 “Deaf students forget previous lessons" was
up to 91.11.% was the most difficult and ranked first . Item no 25 reads " There are
differences in the level of hearing loss among deaf students" came second and got
88.88.Item no 19 reads " deaf students forget words " came third and got 820.22%. Item
21 reads " Deaf students do not pay attention in classes ' ranked fourth and got 77.78%.
Item no 24 which reads " Deaf students lack basic foundation in mother tongue
language " came fifth with a percentage of 62.22%.Item no 22 reads " Deaf students do
not cooperate with teachers in classes " ranked sixth and got 55.56%. Item no 23 reads "
Deaf students do not participate with teacher in classes " came seventh and got 46.66.
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Table (5.12): Frequencies, Sum of Responses, Means, Standard Deviation, Percentage
Weight and Rank of Each Item of the fourth Domain “Educational resources”
According to Assistant Teachers' Responses
#

Items

Mean

Std.
Percentage Rank
Deviation

26.

There is no specific sign for
English subject.

4.111

1.166

82.22

2

27.

There is no suitable environment
for deaf students.

4.111

0.928

82.22

2

28.

There is no ability to use square
minus rib's form in the class.

3.333

1.000

66.66

6

29.

There are no enough supplies for
teaching deaf students.

4.333

1.118

86.66

1

30.

Physical environment is not
suitable for teaching English.

3.8889

1.167

77.78

5

31.

Time of period is not enough for
giving complete lesson.

4.000

1.000

80.00

4

As the above table indicated, item no. 29 “There are no enough supplies for teaching
deaf students." was up to 86.66% was the most difficult and ranked first. subject ".Items
no 26 and 27 which respectively read " There is no specific sign for English subject "
and " There is no suitable environment for deaf students" got 82.22 and ranked second.
Item no 31 which reads " Time of period is not enough for giving complete lesson"
came third and got 80.00%. item no 30 which reads "Physical environment is not
suitable for teaching English" came fourth and got 77.78%.Finally item no 28 which
reads " There is no ability to use square minus rib's form in the class". It came fifth and
got 66.66%.
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Table (5.13): Frequencies, Sum of Responses, Means, Standard Deviation, Percentage
Weight and Rank of Each Item of the “Role of assistance teacher " Domain According
to Assistant Teachers' Responses
#

Items

Mean

Std.
Percentage Rank
Deviation

32.

There is no enough experience
for teaching deaf students.

4.000

1.118

80.00

7

33.

There are no enough training
courses for assistant teachers in
this domain.

4.444

1.130

88.88

2

34.

There is confusion in using
Arabic sign language and
American Sign Language.

4.333

.70711

86.66

3

35.

Assistant teachers are unable to
develop themselves in English.

4.111

1.054

82.22

5

36

Assistant teachers are unable to
convey the meaning for deaf
students.

3.889

0.782

77.78

8

37.

Assistant teachers need training
courses in strategies and
methods of teaching English.

4.778

0.441

95.56

1

38.

Assistant teachers are unaware
of ASL.

4.111

0.927

82.22

5

39.

Assistant teachers are unaware
of using innovative approaches
in teaching English.

4.333

0.707

86.66

3

As the above table indicated, item no. 37 “Assistant teachers need training courses in
strategies and methods of teaching English” was up to 95.5% was the most difficult and
ranked first. Item no 33 reads " There are no enough training courses for assistant
teachers in this domain "got 88.88% and ranked second. Items no 34 and 39 read
respectively " There are confusing in using Arabic sign language and American sign
language " and Assistant teachers are unaware of using approaches in teaching English "
came third and got 86.66%. items no 35 and 38 read respectively " assistant teachers
are unable to develop themselves in English" and assistant teachers are unaware of
ASL. They got 82.22% and came fourth. Item no 32 reads " There are no enough
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experiences for teaching deaf students" came fifth and got 80.00 item no 36 reads "
assistant teachers are unable to convey the meaning for deaf students" came sixth and
got 77.78%.
To further illustrate, the results of the second question also showed “textbook domain”
was the first domain of difficulties. The teachers ascribe the causes to (Language
structures in the text-book need adaptation for deaf students and the exercises of the
textbook are not suitable for deaf students). These reasons are similar to the results of
the first result. When mentioning the word adaptation, it means to be fully convenient to
persons. As appeared there is no adaptation to the structures of the textbooks to suit the
characteristic of deaf students. The lack of adaptation affects the presentation of
exercises in the textbook and that made it difficult for the assistant teachers to teach
English structures and grammar points to deaf learners. The exercises ought to be very
appropriate to students’ characteristics, especially, they are deaf ones. This result is
also in line with Birinci's (2014) results which showed lack of materials and practice in
teaching English for deaf students is difficulty facing English language teachers when
teaching deaf students. Additionally, my results here agree with Precsko's (2014) which
asserted that lack of appropriate materials for teaching deaf students constituted a
difficulty encountering English language teachers. However , my results here contradict
with Mpofu and Chimhenga's (2013).
The second difficulty was pertaining to “Teacher’s competency”. This is the same
difficulty faced by teachers and assistant teachers. According the questionnaire filled by
the assistant teachers, they revealed that teachers of deaf students need training courses
in teaching English for deaf students and Teachers of deaf students needs training
courses in American Sign Language. The result proves that there is no real preparation
for the schools to teach English language. They lack good books for deaf. They also
lack good and qualified teachers. As discussed before, there were no training courses
specialized in teaching deaf students in English language. According to the results,
teachers of deaf students lack knowledge of signs of deaf students and totally depend on
assistant teachers. This ranks the highest level of difficulty faced by assistant teachers .
The results of this question are in line with Mpofu and Chimhenga's (2013) which
revealed that teachers of hearing impaired pupils are not competent in handling sign
language and lack knowledge of signs in the curriculum. It contradicts Birinci's finding
67

(2014) which stated that the visual materials are more effective than the sign language.
It also contradicts with Gaad and Qaryouti's (2002) that showed that using computer in
teaching the deaf and hard hearing is more effective than sign language.

5.5 The Answer of the Third Question:
The third question was stated as" What are the difficulties facing elementary deaf
students in learning English as a foreign language from deaf students' point of view?"
To answer this question, the researcher used frequencies, sum of responses, means,
standard deviation, percentage weight and rank of each item of the questionnaire was
calculated as shown in table (5.14) below.
Table (5.14): Frequencies, Sum of Responses, Means, Standard Deviation, Percentage
Weight and Rank of Each Domain of the Questionnaire According to Students'
Responses
Std.

#

Domain

Mean

1.

Text book

4.360

3.710

87.20

1

2.

Teacher

2.870

6.492

57.50

2

3.510

8.032

70.35

Overall

Deviation

Percentage Rank

As the above table indicated, the total percentage of the students response to the
questionnaire regarding the difficulties facing elementary deaf students in learning
English as a foreign language was 70.35%.
The questionnaire of difficulties facing elementary deaf students in learning English as
a foreign language from deaf students’ point of view, according to table ( 28), were:
-

The first domain was “Textbook” which was up to 87.2%.

-

The second domain was “Teacher” which was up to 57.50%.

Table (5.15): Frequencies, Sum of Responses, Means, Standard Deviation, Percentage
Weight and Rank of Each Item of the first Domain “Textbook” according to deaf
students' responses
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#

1.

2.

3.

4.

5.

6.

Items

Mean

I do not find attractive pictures in the
text-book.
I do not understand the vocabulary in
the text-book.
Grammar structures are very difficult
for the deaf.
Reading passages in the textbooks are
unsuitable for deaf students.
The lessons in the textbook are
unsuitable for deaf students.
I need signs for the vocabulary In the
text-book.

Std.
Deviation

Percentage Rank

4.236

1.105

84.73

5

3.927

1.288

78.55

6

4.436

0.764

88.73

4

4.564

0.660

91.27

1

4.473

0.690

89.45

3

4.527

0.878

90.546

2

As the above table indicated, Item no. 4 “Reading passages in the textbook are
unsuitable for deaf students” was up to 91. 27 % was the most difficult and ranked first
Item no 6 reads " I need signs for the vocabulary in the textbook " came second and got
90.546 %. Item no 5 reads " The lessons in the textbook are unsuitable for deaf students
" came third and got 89.45. Item no 3 reads " Grammar structures are very difficult for
the deaf " ranked fourth and got 88.73%. Item no 1 reads " I do not find attractive
pictures in the textbook " ranked fifth and got 84.73 %. Item no. 2 “I do not understand
the vocabulary in the textbook.” was up to 78.55% was the least difficult and came last.
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Table (5.16): Frequencies, Sum of Responses, Means, Standard Deviation, Percentage
Weight and Rank of Each Item of the Second Domain “Teacher "According to Deaf
Learners' Responses
#

7

8

9

10

11

Items

Mean

Teachers do not explain the
lesson by sign language.
Teachers do not use extra aids in
the class .
Teachers do not vary methods in
the class.
Teachers are not aware of all
signs of vocabulary in the lesson.
Teachers do not convey the
lesson in a good way.

Std.
Deviation

Percentage Rank

2.891

1.165

57.82

4

3.200

1.145

64.00

2

2.836

1.135

56.728

5

3.127

1.155

62.546

3

2.764

1.071

55.272

6

3.255

1.205

65.09

1

2.673

1.139

53.45

7

2.254

0.886

45.09

8

Teachers do not make sure that
12

deaf learners master the
vocabulary of the previous unit

13

14

Teachers do not use games in the
class.
Teachers do not encourage deaf
students in the classes.

As the above table indicated, item no. 12 reads “Teachers do not make sure that deaf
learners master the vocabulary of the previous unit” was up to 65.09% it was the most
difficult. This item ranked first. Item no 8 reads "Teachers do not use Extra aids in
classes" ranked second and got 64.00% followed item no 10 reads ' Teachers are not
aware of all signs of vocabulary in lessons " and got 62.546% and third . Item no 7
reads" Teachers do not explain the lesson by sign language " came fourth and got
57.82% .tem no 9 reads " teachers do not vary methods in classes " came fifth and got
56.728%. Item no 11 reads" Teachers do not convey lessons in a good way ' came sixth
and got 55.272%.Item no 13 " Teachers do not use games in classes ' got 53.45 and
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came seventh. Item no. 14 “Teacher do not encourage deaf students in the classes.” It
was up to 45.09% was the least difficulty. This item ranked eighth and last.
The results of the third question indicated that “textbook domain” was the first of the
difficulties facing deaf students when learning English. The students commented that
reading passages in the textbook are not suitable for deaf students. They need signs for
the vocabulary in the textbook. The lessons in the textbook are not suitable for deaf
students. In this result, deaf students brought new difficulties regarding the usability of
the textbook. They mean that textbooks do not consider the special needs of the deaf.
Curriculum planners do not pay much attention to the qualities of the deaf students.
According to the second domain, the respondents also revealed that teachers do not
resort aids in the class. This result confirmed the importance of educational resources
in the class which agreed with El-Zraigat and Samdi's (2012) study.
The result of the third question also revealed that teachers do not use aids in the class,
teachers are not aware of all signs of vocabulary in the lesson. This also indicated that
there is no harmony between teachers, textbooks, or competency. In total, this situation
means that our schools are not qualified enough to teach English to deaf students.

5.6

Answer to the fourth question

The fourth question stated as Are there statistically significant differences between the
estimates of the English language teachers and those of the assistant teachers of the
difficulties facing deaf learners in learning English? To answer the fourth question, the
researcher made a comparison of teachers' response and assistant teachers' responses as
shown in table (5.17)
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Table (5.17): the Responses of English Language Teachers and Assistant Teachers

Text book
Items
There are no enough
1. pictures for deaf students
in the textbooks
English vocabulary in the
2. textbooks is not suitable
for deaf students.
Grammar structures in
the textbook need more
3.
explanation
for deaf
students.
Reading passages in the
textbook
are
not
4.
understandable for the
deaf students.
Language structures in
the
textbooks
need
5.
adaptation
for
deaf
students.
Formal textbooks are not
6.
suitable for deaf students.
Adapting a lesson from
7. the textbook consumes
much effort.
Textbooks do not take
into consideration the
8.
visual approach for deaf
students.
Exercises of the textbook
9. are unsuitable for deaf
students.
Text books do not attract
10.
deaf students.
Teaching English from
11.textbook needs great
efforts.
There is no teacher guide
12.for teachers of deaf
students.
OVERALL
Teacher competency
Items
Teachers of deaf students
are unaware of teaching
13.
strategies of writing for
deaf students.

Teacher responses
Mean

Std.
Perc.
Deviation

Assistant teacher
responses
Std.
Mean
Perce.
Deviation

3.333

1.414

66.66

3.778

1.093

75.56

4.556

0.727

91.11

4.111

0.601

82.22

4.556

0.726

91.11

4.556

0.527

91.11

4.222

0.441

84.44

4.444

0.726

88.88

4.667

0.500

93.33

4.667

0.500

93.33

4.444

0.527

88.88

4.333

0.866

86.66

4.556

0.527

91.11

4.556

0.726

91.11

4.111

1.269

82.22

4.333

1.000

86.66

4.000

0.866

80.00

4.667

0.500

93.33

3.000

1.658

60.00

4.000

1.118

80.00

4.444

0.527

88.88

4.333

1.328

86.66

4.333

0.500

86.66

4.444

1.333

88.88

4.549
07.38
Std.
Perc.
Deviation

4.350

4.185
Mean

2.667

0.866
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53.33

Mean
3.667

7.311
87.13
Std.
Perce.
Deviation
1.225

73.33

Teachers of deaf students
14.are unaware of teaching
strategies of reading.
Teachers of deaf students
15.are unaware of teaching
strategies of vocabulary.
Teachers of deaf students
are unaware of teaching
16.
strategies of grammar.
Teachers of deaf students
need training courses in
17.
teaching English for deaf
students.
Teachers of deaf students
18.need training courses in
.ASL
OVERALL
Deaf characteristics
Items
Deaf students forget
19.
words
Deaf students forget
20.
previous lessons.
Deaf students do not pay
21.
attention in the classes.
Deaf student do not
22.cooperate with teachers
in the classes.
Deaf students do not
23.participate with teachers
in the classes.
Deaf students lack basic
24.foundation in mothertongue language.
There are differences in
25.the level of hearing-loss
among deaf students.
OVBERALL
Educational resources
Items
There is no specific sign
26.
for English subject.
There is no suitable
27.environment for deaf
students.
The space in the classes
28.does not allow for
informal seating.

3.000

1.323

60.00

3.556

1.236

71.11

2.667

1.581

53.34

3.444

1.333

68.88

2.778

1.48

55.55

3.667

1.414

73.33

3.556

1.509

71.11

4.333

1.118

86.66

1.732

3.000

34.64

4.667

1.000

93.33

71.667
30.07
Std.
Perc.
Deviation

3.880

2.940
Mean

Mean

6.538
33.37
Std.
Perce.
Deviation

4.222

0.667

84.44

4.111

0.928

82.22

4.111

0.782

82.22

4.556

0.527

91.11

3.000

0.866

60.00

3.889

0.928

77.78

3.000

1.118

60.00

2.778

0.667

55.56

2.444

0.882

48.88

2.333

0.500

46.66

4.000

0.866

80.00

3.111

1.269

62.22

4.222

0.667

84.44 4.4444

0.726

88.88

3.571
Mean

3.708
34.10
Std.
Perc.
Deviation

3.600
Mean

3.037
30.83
Std.
Perce.
Deviation
1.166
82.22

2.556

1.333

51.11

4.111

3.778

0.972

75.56

4.111

0.928

82.22

2.888

1.364

57.78

3.333

1.000

66.66
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There are no enough
29.supplies for teaching
deaf students.
The
physical
environment
is
not
30.
suitable for teaching
English.
The time of period is not
enough for giving
31.
complete lessons.
OVERALL
Role of assistant teachers
Items
There is no enough
32.experience for teaching
deaf students.
There are no enough
training courses
for
33.
assistant teachers in this
domain.
There is a confusion in
using
Arabic
sign
34.
language and American
Sign Language.
Assistant teachers are
to
develop
35.unable
themselves in English.
Assistant teachers are
unable to convey the
36.
meaning
for
deaf
students.
Assistant teachers need
training
courses
in
37.
strategies and methods in
teaching English.
Assistant teachers are
38.
unaware of ASL.
Assistant teachers are
unaware
of
using
39.
innovative approaches in
teaching English.
OVERALL
TOTAL SCALE

4.000

0.866

80.00

4.333

1.118

86.66

3.111

1.054

62.22 3.8889

1.167

77.78

3.222

1.302

64.44

4.000

1.000

80.00

3.844
73.47
Std.
Perc.
Deviation

3.960

3.258
Mean

Mean

4.657
32.07
Std.
Perce.
Deviation

3.111

1.269

62.22

4.000

1.118

80.00

3.667

1.000

73.33

4.444

1.130

88.88

3.667

1.323

73.33

4.333

.70711

86.66

2.889

1.364

57.78

4.111

1.054

82.22

3.111

0.928

62.22

3.889

0.782

77.78

3.667

1.225

73.33

4.778

0.441

95.56

3.111

1. 537

62.22

4.111

0.927

82.22

3.111

1.055

62.22

4.333

0.707

86.66

3.291
3.550

6.837
13.908

73.00
34.47

4.250
4.065

3.571
16.218

03.88
04.874

Regarding the difficulties facing deaf learners in Gaza in learning English ,the overall
estimate of English language teachers was 71.16%whereas that of the assistant teachers'
was 81.31%.This domain ranked first .
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Regarding the first domain ( The textbook domain ), the teachers responses showed the
difficulty percentage was 83.70 whereas the assistant teachers' response was 87.3.To
further illustrate ,item no( 5)" language structures in the textbook need adaptation for
deaf students ranked first with a very high percentage of 93.33.Expectedly , this item
got the same rank and same percentage for assistant teachers .item no3"grammar
structures in the textbook need more explanation for deaf students "got 91.11 as shown
in teachers' response and assistant teachers' response. Item no 2 "English vocabulary in
the textbook is not suitable for deaf students got 9.11% .However , this item got 82.22
as articulated by assistant teachers. Similarly , Item no(7)" adapting a lesson from the
textbooks consumes much effort " got 9.11% as reported by teachers' and student
teachers' response . Item no 6 " Formal textbooks are unsuitable for deaf students " got
88.88% and 86.66 by teachers and assistant teachers respectively. Item no11 " Teaching
English from textbooks needs great efforts " got88.88 and 86.66 respectively . Item no
12 " "There is no teacher guide related to deaf students" got 86.66 and 88.88
respectively. Item no 8 " Textbooks do not take into consideration the visual approach
for deaf students " got 82.22 % and 86.66. Item no9 " Exercises of the textbooks are not
suitable for deaf students "got 80% and 93.33% .Item no 4 ' reading passages in the
textbooks are not understandable for the deaf students " got 84.44 and 88.88
respectively. Item no 1 " There are no enough pictures for deaf students

in the

textbooks " got 66.66 and 75.56 respectively .Finally item no 10" Textbooks do not
attract deaf students " got60% and 80% respectively. Considering the percentages of
the teachers' responses

and assistant teachers' responses and the statistical scale

mentioned in the beginning of this chapter , the researcher concludes that there are no
statistically significant responses between the teachers' responses and those of the
assistant teaches regarding the difficulty the textbook poses in the face of deaf learners
learning English. There a statistically significant difference only in item no ten, which
reads" Textbooks do not attract deaf students ". The percentage of the teachers' response
was as low as it got only 60% whereas the assistant teachers' estimate was as high as it
got 80%. This is a statistically significant effect .
Regarding the second domain "Teacher competency" , the difficulties from teachers'
point of view was 58.83 % whereas the difficulties from assistant teachers' point of
view assigned 77.76%. This is a statistically significant difference.
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Item number 17 "Teachers of deaf students need training courses in teaching English for
deaf students "got 71.11% according to questionnaire of teacher while in the
questionnaire of assistant teachers got 86.66%. Item 14 " Teachers of deaf students are
unaware of teaching strategies of reading ", this item got 60.00% and 71.11
respectively. Item number 16"Teachers of deaf students are unaware of teaching
strategies of grammar" got 55.55% and 73.33% respectively. Item number 15 "Teachers
of deaf students are unaware of teaching strategies of vocabulary"

got 53.34 %and

68.88 respectively. Item number 13 "Teachers of deaf students are unaware of teaching
strategies of writing for deaf students" got 53.33% and 73.33% respectively. Item
number 18 " Teachers of deaf students need training courses in ASL" got 34.64 % and
93.33% respectively. There is a statistically significant difference between teachers' and
assistant teachers' responses .
According to the third domain " Deaf characteristics " , the responses of teacher
assigned 71.42 % whereas the assistant teacher got 72.05%. .This means that there are
no statistically significant differences between the teachers' estimates and those of the
assistant teachers regarding the difficulties facing deaf learners in learning English.
To further explain, the responses of teacher on item number 19 " Deaf students forget
words " and item number 25 "There are differences in the level of hearing –loss among
deaf students " got 84.44% . Similarly ,the responses of assistant teachers, items got
closely percentage 82.22 and 88.88 respectively. In item 20 "deaf students forget
previous lessons' took 82.22% and 91.11% respectively. In item 24 "deaf students lack
basic foundation in mother – tongue language" got 80% and 62.22 % respectively.
Regarding of responses of teacher of item 21 " deaf students do not pay attention in
classes" and item 22 " deaf students do cooperate with teacher in the class " got
similarly 60%. On other side, both of 21 and 22 items got different percentages
according to responses of assistant teacher. Item 21 got 77.78 % and item 22 got
55.56% item 23 " Deaf students do not participate with teacher in the class" the
responses got 48.88 % and 46.66% respectively. There is a statistically significant
difference between the teachers' and assistant teachers' responses.
Regarding the, fourth domain "Educational Resources " , The total percentage of this
domain

as perceived by English language teachers

and assistant teachers was

respectively 65.16 and 79.23. This shows that there are no statistically significant
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differences between the estimates of both regarding the difficulty educational resources
pose for deaf learners .
For further explanation, item 29" There are no enough supplies for teaching deaf
students" got 80% and 86.66 % respectively. Whereas item 27 "there is no suitable
environment for deaf students" got 75.56 % and 82.22% respectively. Item 31"the time
of the period is not enough for giving

a complete lesson" got 64.44% and 80%

respectively. Item 30" the physical environment is not suitable for teaching English" the
responses of teacher and assistant teacher got 62.22% and 77.78%. respectively. Item
28" the space in the class does not allow for informal seating " got 57.78% and 66.66
%respectively.
Item 26 " There is no specific sign for English subject" got 51.11% and 82.22%
respectively. This means that there is a statistically significant difference between
teachers' estimates and assistant teachers' estimates .
Regarding the fifth domain " Role of the assistant teacher" , the responses of teachers
got 65.82% while the responses of assistant teachers got 85%. There are statistically
significant differences between the teachers' estimates and those of assistant teachers
regarding the role of assistant teachers as a hurdle facing deaf learners learning English.
In more details, item 33 " there are no enough training courses for assistant teachers in
this domain", item 34 " there is confusion in using Arabic sign language and American
sign language ", and item 37 " assistant teachers need training courses in strategies and
methods in teaching English ". To responses of assistant teacher, item 33 , 34 and 37 got
88.88% , 86.66% and 95.56 respectively.

To go back to responses of teachers'

responses, item 32, 36, 38, and 39 got 62.22%.
Item 35 "assistant teacher are unable to develop themselves in English " got 57.78 %
and 82.22 % by teachers and assistant teachers respectively. There are statistically
significant difference between the teachers and assistant teachers estimates.
To sum up, there are no statistically significant differences between the teachers' and
assistant teachers' estimates of the difficulties facing deaf learners in learning English
with the exception of the domain regarding the role of assistant teachers.
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5.7 Answer to the fifth question:
The fifth question reads " What are the suggested solutions for the problems facing deaf
learners when learning English ? " The researcher conducted an interview with five
English language teachers and five assistant teachers , and ten deaf students . He asked
them what are the suggestions solutions for the problems facing deaf learners when
learning English…
The Palestinian English language teachers teaching deaf learners agreed on the
following as
1- Adapting textbooks in such a way that makes them suit deaf learners .Foe
example , textbooks must contain expressive pictures and they should include
signs.
2- The content of textbooks should be suitable and discuss issues related to deaf
learners and consider individual differences and the visual aspect should be
dominant. Besides, both vocabulary and sentences should be related to their
lives .
3- Using educational aids that match the age group like cards , videos , pictures in
addition to using projectors.
4- Holing periodic training courses for teachers. For instance , they should be
trained on how to employ active learning strategies. Moreover , they should be
given training courses on sign language besides psychological support courses.
5- Giving incentives to teachers and assistant teachers who use innovative and
successful methods in teaching deaf students.
6- Enriching the textbooks with pictures.
7- Textbooks must appeal to the visual ability as it is the one that dominates the
learning of the deaf .
8- Deaf learners tend to forget vocabulary . Therefore , vocabulary should be
presented several times.
9- Supplying deaf learners with an English textbook specifically designed for them
and matches traits and language ability.
10- Holding special training courses for English language teachers on teaching
strategies and techniques of teaching English for deaf learners.
11- Holding workshops on ASL. learners .
12- Orienting teachers of deaf learners on the intellectual abilities of deaf learners.
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13- Computerizing deaf learners' English language textbooks as the learn more by
sight.
14- Resorting to technologies when teaching English to deaf learners.

15- Concentering more on the written aspect as writing appeals more for deaf
learners
Assistant teachers, responses regarding the suggestions to help deaf learners overcome
the difficulties facing them while en learning English are as follows :
1-Controlling the hyperactivities of deaf learners using innovative ways and games
that de- energize this hyperactivity because deaf learners soon lose interest and as a
result start disturbing.
2-Textbooks must concentrate on the concrete things and lay much emphasis on the
practical aspect in understanding English in addition to using attractive worksheets .
3-Allocating additional funding to help teachers of English to buy stationary and
prepare various teaching aids to serve both teachers and deaf learners.
4-Preparing a textbook that is commensurate with deaf learners abilities ,traits, and
needs .
5-Encouarging deaf students to learn via connecting it with computer and technology
in addition to linking vocabulary with pictures.
6- English textbooks should employ English alphabet in English sign language.
7- English language teachers for deaf students should be understanding towards the
achievement level of deaf learners .
8- Teachers should be knowledgeable of the cognitive level of deaf learners.
9- Teachers should be consider the individual differences among deaf learners and
that deaf learners need more care the normal students do .
10- Including deaf learners within the society and orienting members of the society on
the charachterics of deaf learners via holding proper workshops to this end .
Deaf learners responses regarding their suggestions for overcoming the difficulties
facing them in learning English we are as follows :
1. Simplify English curricula in terms of not including much information in addition
to using direct content and not resorting to deduction.
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2. Considering the intellectual abilities of deaf learners, which means presenting
information occasionally( More than once ) to help them master appreciate it
because deaf students face difficulty remembering information mentioned only once
.
3. Textbooks should be full of pictures and illustrations because deaf students cannot
understand the meaning of words which are not presented through realia .
4. Teachers must use English sign language when teaching English for deaf learners .
5. Lessons must both easy and short.
6. Lessons should be related to deaf learners' life because in this way they can
remember vocabulary.
7. Deaf learners need to be taught English via computer.

5.8 Discussion:
A thorough perusal of the English teachers', assistant teachers' , deaf learners'
responses to the questionnaire items and the interview question reveals that the
textbooks pose a great difficulty that encounters deaf learners in learning English. The
textbook ranks first for all of them. English textbooks account for 83.70 % ,87.20 %
,and 87.03% as deemed by teachers, assistant teachers , and deaf students respectively.
For more illustration , English textbooks do not contain adequate pictures which help
deaf learners learn English . Besides, the vocabulary is not suitable for deaf learners
and grammar structures require a lot of explanation. Reading comprehension passages
are not understandable for them Additionally , textbooks need adaptation which in turn
demand big efforts. Textbooks do not address the sense of vision that dominates deaf
learning in general and learning English in particular . The exercises are not suitable
.Also , there is no professional teacher guide that can be used in teaching English for
deaf learners.
Deaf learners' responses regarding the suitability of the textbook are of particular
interest because they are the target group and the center of the teaching and learning
process. They feel that textbooks do not include attractive pictures , vocabulary is not
understandable , reading passage are difficult , and there is a dire need for using sign
language in teaching English .
When interviewed about the solutions to the problems facing deaf learners in learning
English, teachers said that textbooks need adaptations, and the content of the textbooks
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should be made suitable for deaf learners. Both words and structures must be related to
deaf learners' 'life. Besides , the textbook should be enriched with pictures because they
appeal to the sense of sight. Furthermore , the teachers said that the textbooks should be
computerized . Assistant teachers said that textbooks must concentrate on the concrete
things and concepts. There should be attractive worksheets to supplement textbooks.
They also reported that textbooks

should match students' needs , abilities ,and

characteristics .Deaf learners called for simplifying the textbooks , using concrete things
and including pictures and illustrations .
With regards to teacher competency the teachers' , the assistant teachers', and deaf
learners' estimates of the difficulty this dimension poses for deaf learners were 58.83%
,77.76% and 45.09% respectively . All of them agree that teachers' teaching
competency is a source of difficulty. It is quite expected that English language teachers
would opt for relieving themselves of the responsibility they shoulder in the difficulty
their skills pose for deaf learners .Teachers belittle their responsibility whereas assistant
teachers hold them responsible for the difficulties encountering deaf learners in learning
English .
To further illustrate , Teachers are unaware of the teaching strategies suitable for deaf
learners , teaching writing , reading , and presenting new vocabulary. They need
training courses in teaching English for deaf learners . Besides , they need a training
course on using American sign language. When consulting deaf learners regarding this
issue , they reported that the teachers do not use sign language and they lack the ability
to teach words through it. They also fail to convey the required meaning to deaf
learners. Moreover , they do not make sure that deaf learners master the meaning of
vocabulary presented in the previous lessons . Indeed this is a highly esteemed skill in
teaching English for normal hearing students and badly needed in the case of teaching
English for deaf learners learning English as a foreign language .
Deaf leaners' characteristics constitute a difficulty facing deaf learners learning English
as perceived by teachers and assistant teachers. The they do not pay attention either.
Besides , they do not cooperate with teachers in classes. The Deaf learners, furthermore
, do not participate in classes. There are differences in the hearing loss degree which
makes it for teachers to cater for these differences when teaching them. That is why
teachers to need present the learning material in bits and repetitively. Presenting a
word, a stricter , or a grammar rule for once is not enough for deaf learners.
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Educational resources account for 65.16%and 79.23% as perceived by teachers and
assistant teachers respectively. For example , there is no sign language to be used in
teaching English for deaf learners. The physical environment of classes are not friendly
to deaf learner. The space in the class does not allow for informal seating which suits
deaf learners most as deaf learners sit close to each other and to the teachers which
enable them hear each other and feel close to each other as well. More importantly ,
equipment and technologies are lacking. Actually , these play an important role in the
teaching and learning process.
Interestingly , teachers and assistant teaches assigned 71.16% and81.031% respectively
to assistant teachers as being a source of difficulty for deaf learners in learning English.
Assistant teachers were honest in confessing that the lack training and teaching skills.
They also need training courses in sign language and they are unable to develop
themselves in the teaching profession. They also badly need training in employing
innovative ways of teaching language skills for deaf learners. However , English
language teachers were more tolerant with assistant teachers than assistant teachers
were with themselves.

5.9 Recommendations:
In the light of the current study results, the following issues are put forward,
1. focusing on using pictures, colors and animation in teaching deaf students,
because deaf students depend upon their eyes in learning.
2. Changing the old way of teaching deaf students, and focusing on using sign
language.
3. English teachers should be equipped with suitable teaching aids to facilitate their
mission in classes of deaf students.
4. The ministry of education should provide schools of deaf students with special
curricula that cater for features of deaf learners

5.10 Suggestions for further research
1. More studies should be conducted on overcoming difficulties of teaching deaf
students.
2. More attention should be given to designing textbooks of deaf students.
3. Teachers ought to be more trained on dealing with deaf students.
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Appendix (1): The Questionnaire submitted to Teachers

Al Azhar University – Gaza
Deanship of Postgraduate Studies
Faculty of Education
Department of Curriculum & Teaching Methods

Dear teacher
The researcher puts in your hands this questionnaire to collect relevant data for the
study entitled:" Difficulties Facing Elementary Deaf students in learning English as
foreign language in Gaza Deaf Schools "
to be submitted in a partial fulfillment for the requirements of the Master Degree in
education.
I hope you cooperate and provide information to assist in completion of this study
,which attempts to investigate the difficulties elementary deaf students in learning
English in Gaza deaf schools.
As a teacher of deaf students , the researcher kindly asks you to see all questionnaire
items carefully , and answer all of its questions objectively and precisely.
Best regards
The Researcher
Yusri Abu-Bleamah
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Part I: instruction : For each of the statement below, please indicate the extent of your
agreement or disagreement by placing a tick / in the appropriate box.
No.

1

2

3

4

5
6
7

8

9
10
11

12

13

14

Statements

5
4
3
2
1
Strongly
Strongly
Agree Neutral Disagree
Agree
Disagree
Text book

There are no enough
pictures for deaf students in
the textbooks.
English vocabulary in the
textbooks is not suitable for
deaf students.
Grammar structures in the
textbook need more
explanation for deaf
students.
Reading passages in the
textbook are not
understandable for the deaf
students.
Language structures in the
textbook need adaptation for
deaf students.
Formal textbooks are
unsuitable for deaf students.
Adapting a lesson from the
text books consumes much
effort.
The textbook does not take
into consideration the visual
approach for deaf students.
Exercises of the textbooks
are unsuitable for deaf
students.
Textbooks do not attract
deaf students.
Teaching English from
textbook needs great efforts.
There is no teacher guide
related to deaf students.
Teacher competency
Teachers of deaf students
are unaware of teaching
strategies of writing for deaf
students.
Teachers of deaf students
are unaware of teaching
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15

16

17

18

19
20
21
22

23

24

25

26
27

28

29

30
31

strategies of reading.
Teachers of deaf students
are unaware of teaching
strategies of vocabulary.
Teachers of deaf students
are unaware of teaching
strategies of grammar.
Teachers of deaf students
need training courses in
teaching English for deaf
students.
Teachers of deaf students
need training courses in
ASL.
Deaf characteristics
Deaf students forget words.
Deaf students forget
previous lessons.
Deaf students do not pay
attention in classes.
Deaf students do not
cooperate with the teachers
in classes.
Deaf students do not
participate with the teachers
in classes.
Deaf students lack basic
foundation in mother-tongue
language.
There are differences in the
level of hearing-loss among
deaf students.
Educational resources
There is no specific sign for
English subject.
There is no suitable
environment for deaf
students.
The space in the classes
does not allow for informal
seating.
There are no enough
supplies for teaching deaf
students.
Physical environment is not
suitable for teaching
English.
Time of period is not
96

32

33

34

35

36

37

38

39

enough for giving complete
lesson.
Role of assistant teacher
There is no enough
experience for teaching deaf
students.
There are no enough
training courses for assistant
teachers in this domain.
There is confusion in using
Arabic sign language and
American Sign Language.
Assistant teachers are
unable to develop
themselves in English.
Assistant teachers are unable
to convey the meaning for
deaf students.
Assistant teachers need
training courses in strategies
and methods of teaching
English.
Assistant teachers are
unaware of ASL.
Assistant teachers are
unaware of using new
approaches in teaching
English.
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Appendix (2): The Questionnaire submitted to Students who are Deaf

Al Azhar University – Gaza
Deanship of Postgraduate Studies
Faculty of Education
Department of Curricula & Teaching Methods

Dear deaf students
The researcher puts in your hands this questionnaire to collect relevant data about the
study entitled:
" Difficulties Facing the Elementary Deaf students in learning English a foreign
language in Gaza Deaf Schools. "
to be submitted in a partial fulfillment for the requirements for the Master Degree in
education.
I hope you cooperate and provide information to assist in completion of this study,
which attempts to investigate the difficulties elementary deaf students in learning
English in Gaza deaf schools.
As deaf students, the researcher kindly asks you to see all questionnaire items carefully,
and answer all of its questions objectively and precisely.

Best regards
The Researcher
Yusri Abu-Bleamah
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Part I: instruction : For each of the statement below, please indicate the extent of your
agreement or disagreement by placing a tick / in the appropriate box.
No.

1
2
3
4

5
6

Statement

5
4
3
2
1
Strongly
Strongly
Agree Neutral Disagree
Agree
Disagree
Text Book

I do not find attractive
pictures in the text-book.
I do not understand the
vocabulary in the text-book.
Grammar structures are very
difficult for the deaf.
Reading passages in the
text- book are not suitable
for deaf students.
The lessons in the text-book
are not suitable for deaf
students.
I need signs for the
vocabulary in the text-book.
Teacher

7
8
9
10
11

12

13
14

Teachers do not explain the
lesson by sign language.
Teachers do not use extra
aid in the class.
Teachers do not vary their
methods in the class.
Teachers are not aware of
all signs of vocabulary in
the lesson.
Teachers do not convey the
lesson in a good way.
Teachers do not make sure
that deaf learners master the
vocabulary of the previous
unit.
Teachers do not use games
in the class.
Teachers do not encourage
deaf students in the class.
The End
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Appendix (3): The Questionnaire submitted to Assistant Teachers

Al Azhar University – Gaza
Deanship of Postgraduate Studies
Faculty of Education
Department of Curricula & Teaching Methods

Dear Assistant teacher
The researcher puts in your hands this questionnaire to collect relevant data about the
study entitled:" Difficulties Facing the Elementary Deaf students in learning
English a foreign language in Deaf Gaza Schools "
to be submitted in a partial fulfillments for the requirements for the Master Degree in
education.
I hope you cooperate and provide information to assist in completion of this study
,which attempts to investigate the difficulties elementary deaf students in learning
English in Gaza deaf schools.
As you are an assistant teacher of deaf students , the researcher kindly asks you to see
all questionnaire items carefully , and answer all of its questions objectively and
precisely.
Best regards
The Researcher
Yusri Abu-Bleamah
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Part I: instruction : For each of the statements below, please indicate the extent of
your agreement or disagreement by placing a tick / in the appropriate box.
No.

1.

2.

3.

4.

5.
6.
7.

8.

9.
10.
11.
12.

13.

14.

Statement

5
4
3
2
1
Strongly
Strongly
Agree Neutral Disagree
Agree
Disagree
Text book

There are no enough
pictures for deaf students in
the textbooks.
English vocabulary in the
textbooks is unsuitable for
deaf students.
Grammar structures in the
textbook need more
explanation for deaf
students.
Reading passages in the
textbook are not
understandable for the deaf
students.
Language structures in the
textbook need adaptation for
deaf students.
Formal textbooks are
unsuitable for deaf students.
Textbooks need great efforts
to be adapted for deaf
learners .
Textbooks do not take into
consideration the visual
approach for deaf students.
Exercises of the textbooks
are not suitable for deaf
students.
Text books do not attract
deaf students.
Teaching English from the
textbook needs great efforts.
There is no teacher guide
related to deaf students.
Teacher competency
Teachers of deaf students
are unaware of teaching
strategies of writing for deaf
students.
Teachers of deaf students
are unaware of teaching
strategies of reading for deaf
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15.

16.

17.

18.

students.
Teachers of deaf students
are unaware of teaching
strategies of vocabulary.
Teachers of deaf students
are not aware of teaching
strategies of grammar.
Teachers of deaf students
need training courses in
teaching English for deaf
students.
Teachers of deaf students
need training courses in
ASL.
Deaf characteristics

19.
20.
21.
22.

23.

24.

25.

26.
27.

28.

29.

30.
31.

Deaf students forget words.
Deaf students forget
previous lessons.
Deaf students do not pay
attention in classes.
Deaf student do not
cooperate with teachers in
classes.
Deaf students do not
participate with teachers in
classes.
Deaf students lack basic
foundation in mother-tongue
language.
There are differences in the
level of hearing-loss among
deaf students.
Educational resources
There is no specific sign for
English subject.
There is no suitable
environment for deaf
students.
The space in the classes
does not allow informal
seating class.
There are no enough
supplies for teaching deaf
students.
Physical environment is not
suitable for teaching
English.
Time of lesson is not enough
for giving complete lesson.
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Role of assistance teacher
32.
33.
34.

35.

36.

37.

38.

39.

There is no enough
experience for teaching deaf
students.
There are no enough training
courses in this domain.
There is confusion in using
Arabic sign language and
ASL.
Assistant teachers are unable
to develop themselves in
English.
Assistant teachers are unable
to convey the meaning for
deaf students.
Assistant teachers need
training courses in strategies
and methods in teaching
English.
Assistant teachers are
unaware of American Sign
Language.
Assistant teachers are
unaware of using
approaches in teaching
English.
The End
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Appendix (4): Referees’ Names and Titles
No.

Name

Qualification

Place of work

Prof Dr. Said
Abdelwahed
Dr .Sumer Abou ]
Shaaban
Prof. Jaber Abu
Shaweesh

Professor of English and
Comparative Literature
Associate Professor of ELT
and e- learning
Associate Prof. of
Linguistics

Al Azhar UniversityGaza
Al Azhar UniversityGaza
Al Quds Open
University

4

Dr. Taghredd El Musri

Educational supervisor

Islamic university

5

Mr. Mustafa Atwan
Mr. Hani Ali Rabah
El-Helo

Educational supervisor
Master in English Teaching
Methods

Ministry of Education

Snaa El- Holi

Teacher of Deaf Students

1
2
3

6
7
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Islamic University
El-Amal socity school
for deaf- Rafh

