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Abstract  

The current study aims at investigating development in pedagogical knowledge and 

teaching skills among PCELTers at Al-Azhar University–Gaza. To achieve the aim of 

the study, the researcher used the experimental approach (One group design) with pre 

and post applications of a pedagogical knowledge measurement, an evaluation sheet 

and an observation sheet.  

The sample of the study consisted of 24 participants "student-teachers", who were 

selected by the AIMDEAST from the Senior and the Junior levels of English majors 

at Faculty of Education, Al-Azhar University-Gaza (AUG) for PCELT training course 

during the summer term 2014/2015.   

The researcher used a pedagogical knowledge measurement to test the participants' 

pedagogical knowledge, an evaluation sheet to evaluate the participants' performances 

degrees in the theoretical teaching skills and an observation sheet to estimate the 

participants' degrees in the practical teaching skills. The course lasted for 30 days, 4 

hours a day, 120 training hours. 

Pearson Correlation, Cronbach Alpha, and Split-Half technique were used to       

affirm the validity and reliability of the study instruments. ETA Square, and Pearson              

Correlation were used to answer the questions and examine the hypotheses of the      
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study. Wilcoxon Signed Ranks Test was used to find the differences between the pre 

and the post means of the three study instruments (the PK measurement, the 

evaluation sheet and the observation sheet). Holiesty was used to find the points of 

agreements and the points of differences between the two observers (the researcher 

and another teacher). 

The study indicated that the PCELT training course had a high effect on developing 

and improving the PCELTers' pedagogical knowledge and teaching skills. 

Furthermore, there were no statistically significant differences at (⍺≤0.05) between 

the mean scores of the pre and the post PCELTers' pedagogical knowledge 

measurement in favor of the post one. In addition, there were no statistically 

significant differences at (α ≤ 0.05) between the mean scores of the pre and the post 

PCELTers' evaluation sheet in favor of the post one. Moreover, there were no 

statistically significant differences at (α ≤ 0.05) between the mean scores of the pre 

and the post PCELTers' observation sheet in favor of the post one. 

Based on those results, the researcher recommended that the PCELT training course 

should be applied in many universities in order to help English language student- 

teachers in developing their pedagogical knowledge and teaching skills to be 

professional teachers in the future. 
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Chapter One 

Background to the study 

1.1. Introduction 

        Since faculties of education in the Palestinian universities graduate hundreds         

of students every year, the demand for improving their qualifications, standards 

and qualities increases. In Palestine learning English language has become 

essential, not only for the learners but also for every person. Therefore, more care  

should be devoted to this area. The researcher  has followed the same route of his 

antecedents in focusing on training courses, which aim at developing student-

teachers' skills. Realizing this importance and believing in achieving this great 

goal, the researcher decided to conduct the current study hoping to help student-

teachers becoming skillful professional teachers in their future career. 

        The role of English in our modern world has been the subject of much 

debate, as has been a growing awareness that language teaching methodology is 

often as culturally-specific as the cultures it springs from and cannot, therefore, 

be exported without taking account of where it is headed. At the same time our 

profession has realized that developing teachers themselves is part of the way 

they can offer more to their learners whilst at the same time enriching their own 

lives (Harmer,2001: p. ix). 

       According to Wajnyrb (1992: p.4-5) the role of the teacher trainer is to help  

the trainees understand the various processes involved in the teaching and 

learning of a classroom language and the complex activities that occur in it. 
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       Some trainees begin a pre-service teacher training course with some 

experience of the classroom, perhaps as a teacher of another language, or perhaps 

as a primary–school teacher. Whatever the teaching background of the trainee, all 

have had educational experiences in classroom and hence they come to training 

with some expectations. These expectations might be conscious or subconscious, 

or a blend of the two; they might be positive or negative; they might imbue the 

trainee with courage and optimism or with nervous apprehension or dread 

(Wajnryp,1992: p.5).                                                                                                                                                          

Learning teaching has always had a theoretical side and a practical side. Theory 

can be considered from two perspectives: It can mean the collective theoretical 

knowledge of the profession, which we will call Theory, with a capital T. It can 

also mean the personal constructed theories of the individual which we will call 

theory, with a small t.  In many teacher education programmes, Theory is learnt at 

the university or training institute. In English language teacher education, this 

Theory is mainly knowledge of  and about subject, English, as well as perhaps 

some Theoretical pedagogy. It is assumed that this capital T Theory can then be 

transferred into practice which will be learnt on the job, often only after 

graduation. The problem is that this transfer very often fails occur, as the 

connections between the Theory the realities of classroom practice are unclear.        

(Malderez and  Bodoczky, 1999: p.13 ). 

       According to Malderez and Bodoczky (1999: p.13),  when  those theories are 

applied  by student-teachers, they will become professional but that is not easy job, 

because it will take them  a long time.  
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       In recent years, a variety of field–based teacher training programs have been held, 

one of which is Professional Certificate in English Language Teaching (PCELT). This 

teacher training course is originally intended to help pre-service English as a Foreign 

Language (EFL) teachers to teach more effectively and overcome the problems they 

face during their practical careers. 

Those teachers already possess professional knowledge when they join a training 

program. This knowledge takes the form of personal theories, defined as a set of 

beliefs, values, understandings, assumptions - the ways of thinking about the teaching 

profession (Tann,1993: p.55).  

      This knowledge takes shape and develops as a result of individuals' experience as 

learners and teachers, and as a result of their previous training. One reason why these 

personal theories are important is that they help teachers to make sense of their past 

and present professional experience as educators and teachers. A second reason is that 

these theories determine what teachers do in practice in the classroom, which has 

important implications for teacher education and development (James,2001: pp.4-6). 

        According to Roland (1990 :  p.49), the personal and professional growth of teachers 

has the greatest impact on the learners’ skill development, self-confidence, and 

classroom.  

        Gandara, et al . (2005: p.3) mention some of good knowledge and skills that 

contribute to successful English Language Teaching (ELT) such as:  

1- Ability to communicate with students. 

2- Ability to engage students’ families. 
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3-Knowledge of language uses, forms, mechanics, 

and how to teach the learners. 

4- Feeling of efficacy with regard to teaching English language learners behavior. 

Gandara, et al., also add  some factors that contribute to effective instruction as: 

1-Knowledge of teaching and learning. 

2-Deep content knowledge . 

3-Experience. 

4-Full certification in the field.  

       However, the PCELT course at Al-Azhar University-Gaza targets student-

teachers and intends to provide them with the necessary pedagogical knowledge and 

teaching skills that will help them much in the future. 

 Gray, et al. (2005: p.247-248) discuss the meaning of being professional at initial 

teacher training (ITT). They clarify that means to continue up-dating knowledge, 

skills and attitudes and adding that professionalism comes out of experiences, 

discourses and practice. They added that it is important to distinguish between 

continuing professional development (CPD) and initial teacher training (ITT). 

Furthermore, they also speak  about some of the reasons that urge teachers to continue 

developing profession, such as the growth of knowledge itself leads to upgrading 

skills and knowledge, and also the forms of observing, measuring, monitoring the 

performance of the learner. 

       The greatest problem in language teacher preparation is the practical side of the 

teaching/learning process. This problem is increasing and getting bigger day by day. 

Most of student-teachers suffer from this serious problem. Recently, many studies 
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have been conducted with the goal of developing the performance and the quality of 

EFL teacher training programs in Gaza such as AbuIyada's study (2013), which aimed 

at identifying the effect of peer coaching strategy on improving teaching skills of 

student-teachers of AUG female student teachers and their attitudes towards the 

teaching profession. In addition Ferwana's study (2006), which aimed at measuring 

the level of reflective teaching among student-teachers of English language. Moreover 

Barzaq's study ( 2007 ), which aimed to identify the effectiveness of the Student-

Teachers' Training Program (STTP). Furthermore, Elkahlout's study (2012) aimed at 

identifying the effect of  a suggested program on developing student-teachers' skills to 

design educational games for teaching  English grammar in AUG. 

        Nowadays, many of English Language Teachers' Training Programs  which are 

carried out around the world aim at improving their competences, pedagogical 

knowledge and  teaching skills. For example, Malderez and Bodoczky (1999: p.1) 

mention that the Center for English Teacher Training (CETT) in Budapest Hungary 

aims at developing a new and innovative initiative English language teacher training 

programs. It also focuses on improving teaching skills and knowledge required for 

novice professional teachers. 

        AIMDEAST is one of the international foundations that works hard in the field 

of teacher training programs (TTP) in Gaza and West Bank. Based on the above 

narration, the current study sheds the light on the PCELT course which offers 

professional certificate for EFL teachers by the end of the course. The study also  

aims to investigate the development in pedagogical knowledge and  teaching  skills 

among two groups of  PCELTers  at  Al-Azhar-university-Gaza (AUG). 
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1.2. Rationale of the Study 

        The researcher has worked as a teacher of English language for seventeen years. 

During his work, he noticed that most of students dislike the English language 

material. When he asked them about the reason behind that dislike, they answered that 

English language is a very difficult subject. As a teacher of English language, and as a 

researcher, the researcher thought much deeply in solving this problem. He attempted 

many ways by following variety of teaching methods in teaching English language. 

During his work at schools, he received many training courses and attended 

workshops, but these courses are still insufficient. From time to time, teachers need 

refresher instructional training courses to help them acquire new methods and 

techniques in order to be developed in their performance. The researcher has recently 

heard about the PCELT course, which is designed for current and aspiring teachers of 

English language who have little teaching experience, and wish to develop their 

pedagogical knowledge and teaching skills. So, the current study is to check  whether 

PCELT course  has the most effective impact on developing pedagogical knowledge 

and teaching skills among the  participants or not.  

1.3. Problem of the Study 

         Practicum is a central component in any teacher education program. It is also a time 

for student-teachers to experiment with the knowledge obtained and to put it into 

practice. Since this is their first real attempt in teaching, thus, problems are expected to 

rise as teaching is a very complex undertaking (Abu Iyada,2013: p.6). Therefore, the 

current study was conducted to investigate development in pedagogical knowledge and 

teaching skills among PCELTers at AUG. The study problem can be stated in the 

following major question:  
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What are the pedagogical knowledge and Teaching skills intended to be 

developed among PCELTers at Al-Azhar University – Gaza?  

1.4. Sub-questions of the Study 

         The following sub-questions emerged from the major study question 

1.What is the pedagogical knowledge intended to be developed among PCELTers   

at Al-Azhar University – Gaza ? 

2. What are the theoretical teaching skills intended to be developed among  

PCELTers at Al-Azhar University – Gaza? 

3. What are the practical teaching skills intended to be developed among  

PCELTers at Al-Azhar University – Gaza? 

4. Are there statistically significant differences at (⍺≤0.05) in PCELTers'  pedagogical 

knowledge at the beginning of the PECLT course and its end ?  

5. Are there statistically significant differences at (⍺≤0.05) in PCELTers' theoretical 

teaching skills at the beginning of the PCELT course and its end ?   

6. Are there statistically significant differences at (⍺≤0.05) in PCELTers' practical 

teaching  skills at the beginning of the PCELT course and its end ?   

1.5. Hypotheses of the Study  

        Based on the previous questions, the researcher hypothesizes the following: 

1.There are statistically significant differences at (⍺≤0.05) in PCELTers' pedagogical 

knowledge at the beginning of the PECLT course and its end.   

2.There are statistically significant differences at (⍺≤0.05) in PCELTers' theoretical 

teaching  skills at the beginning of the PCELT course and its end. 



9 
 

3.There are statistically significant differences at (⍺≤0.05) in PCELTers' practical 

teaching  skills at the beginning of the PCELT course and its end. 

1.6. Purpose of the Study 

       The current study aims at: 

1-Investigating and measuring of the participants' pedagogical knowledge and 

teaching skills before the PCELT course and after it to test how much their 

pedagogical knowledge  was developed on this side.  

2-Estemating the degree of the participants' performances during their practical 

teaching to check how much their practical teaching skills were developed on this 

side.  

3-Evaluating the participants' lessons plans to check how on much their theoretical 

teaching skills were developed on this side.  

1.7. Significance of the Study 

        The significance of this study emerges from the fact that it is the first study, 

according to the researcher's knowledge, to be conducted in the field of training 

student-teachers of English language in Gaza. For this reason, the study is 

significant for the following parties:  

1-English language teachers and new graduates who are ambition to be 

professional skillful teachers and develop their teaching competences through 

involving or joining them into teachers training programs.  
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2-Specialists and supervisors to stimulate their interests in conducting training 

courses for teachers to sustain their skills in using new approaches in training 

teachers, by conducting training courses, guiding workshops and new training 

programs for  new teachers.  

3-English language training centers, institutes, and foundations by conducting 

similar training courses for new graduates of the other universities . Creating an 

online magazine aims to publish results of studies and achievements of teachers' 

training programs. 

4-Researchers to carry out studies on English language teachers training in order 

to help all teachers to be professional in their work.  

   1.8. Definitions of Terms 

        Based on the related literature, the researcher states the following operational                 

definitions: 

Investigating: Find out and examine all the facts about the developing of the    

participants' pedagogical knowledge and teaching skills during the PECLT 

course. 

Pedagogical knowledge: It is the deep knowledge about method of teaching and 

learning and how it encompasses over all educational purposes, value and aims, that 

the participants obtain during the PCELT course,  such as generic form of knowledge 

that is involved in all issues of student learning, classroom management, lesson plan 

development, implementation and students’ evaluation. It also includes knowledge 
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about techniques to be used in the classroom, the nature of the target audience and 

strategies for evaluating students understanding. 

Teaching skills: The various teaching abilities that the participants obtain during the 

PCELT Course at AUG such as designing adjectives, detailing the steps of a lesson, 

analyzing the target language/text, staging a lesson, interacting with students, 

managing activities and materials, focusing on target language and texts and moving 

towards adjectives. 

PCELT: It is an internationally recognized TESOL certificate developed by 

AMIDEAST and World Learning/SIT Graduate Institute to be delivered through 

AMIDEAST’s network of offices in the Middle East and North Africa (MENA). The 

120-hour program provides flexible delivery options and adaptable content to address 

different English language teaching needs and contexts – from public to private, urban 

to rural, traditional to alternative, resource-rich to resource-poor classrooms (World 

learning SIT Graduate Institute AMIDEAST: 2012). 

PCELTers: Two groups, that consist of 24 student-teachers participants or trainees. 

They are selected purposely from Senior and Junior levels of English language 

department, Faculty of Education at Al- Azhar university-Gaza.  

1.9.Delimitations of the Study  

       The current study  was applied according to the following delimitations: 

1-Subject Delimitation: The study was limited only to the teaching/learning 

materials that presented by the World Learning SIT Graduate Institute 2012 as 

follows:  

a) The Pedagogical Knowledge of the  PCELT course. 
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b) The Teaching skills of  Competency Area 1: Planning for a Learning-centered 

Lesson that stated in the  Participant Record Book (PRB). 

c) The teaching skills of Competency Area 2: Teaching a Learning-centered 

Lesson that stated in the  Participant Record Book (PRB). 

2- Place Delimitation: The study was applied inside Al- Azhar university- Gaza 

city at room K3-104. 

3-Time Delimitation: The study was applied during the summer term of the 

academic year 2014/2015. 

4-Human Delimitation : The study was limited only on 24 trainees of student-

teachers from Senior and Junior levels of English language department, Faculty of 

Education at Al- Azhar university-Gaza.  

1.10. Procedures of the Study 

         To achieve the aims of the study, the researcher took the following 

steps: 

1-Reviewed previous related studies on teacher training programs. 

2-Focused on teacher training programs in order to write the theoretical 

framework and expand the knowledge of how much such a course can make 

development in pedagogical knowledge and in teaching skills among 

PCELTers. 

3-The researcher designed a measurement to measure the pedagogical 

knowledge, adopted an evaluation sheet for analyzing the participants' lesson 

plans to evaluate their theoretical teaching skills and adopted an observation 

sheet to estimate their practical teaching skills.  
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4-The researcher consulted  some specialists and considered their comments and 

opinions for checking validity of the instruments. 

5-The researcher applied a pre-measurement to measure the level of the 

participants' pedagogical knowledge prior the beginning of the training 

course.  

6-The researcher applied a pre-evaluation sheet to evaluate the participants' 

performance degrees in the theoretical teaching skills by analyzing their 

lesson plans before taking the PCELT course. 

7-The researcher applied a pre-observation sheet, by attending and observing 

to what degree the participants implemented the teaching skills in their first 

practice teaching lessons.  

8-The researcher applied a post pedagogical knowledge measurement by the 

end of the PCELT course to measure their levels to that knowledge.  

9-The researcher applied a post evaluation sheet to evaluate the participants' 

theoretical teaching skills through analyzing their final lesson plans.  

10-The researcher applied a post-observation sheet at the last practice 

teaching lesson to estimate their performances degrees in the practical 

teaching skills. 

11-The researcher expected  to apply the instruments of the study within two 

months  

12-The researcher analyzed the data statistically by using appropriate statistical 

 analyses. 
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13-The researcher recorded, interpreted and discussed the  study results, offered 

suggestions and gave some recommendations in the light of those results. 

Summary 

         Chapter one attempted to define the statement of the study which was  

investigating development in pedagogical knowledge and teaching skills among 

PCELTers at AUG. This chapter also included the objective, the significance, the 

delimitations of the study and the operational definitions of the terms. Chapter two 

is about the theoretical framework of the current study.  
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Chapter Two 

Theoretical Framework 

Introduction 

        The researcher introduces the framework of the current study. This chapter is 

divided into three sections. The first section includes the identification of the PCELT 

course, definition, principles, curriculum, and objectives. The second section includes 

the concept of pedagogical knowledge, importance, benefits, types and the models of 

PK. While the third section concerns with the teaching skills that professional 

teachers have got through the PECLT course.   

Section One:  General Overview of the PCELT  Course 

2.1. History of the PCELT Course 

       Aiming at measuring the pedagogical knowledge and the teaching skills among 

the participants at AUG during the PECLT course, the researcher preferred at the very 

beginning to give a general overview upon this course, in order to give a clear idea to 

anyone who might read this study to help him identify well this training course. For 

this purpose the researcher has got the following important information from World 

Learning SIT Graduate Institute  2012. The following information can give clear idea 

about the work nature of both of the World Learning SIT Graduate Institute and the 

PCELT course: 
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a-AMIDEAST 

      AMIDEAST, the largest American provider of English language training in the 

Middle East and North Africa (MENA).It has partnered with World Learning/SIT 

Graduate Institute — a U.S.-based global leader in teacher education — to launch a 

unique certificate program for teachers of English. The need for qualified teachers is 

now more significant than ever. PCELT directly addresses this need by developing 

informed, analytical, and up-to-date teachers prepared to impact learners of all ages 

and backgrounds with different language goals. PCELT has a flexible, adaptable 

design that takes into account the many perse language classrooms and everyday 

realities of teachers in a complex and rapidly changing environment (World Learning 

SIT Graduate Institute 2012). 

b- PCELT 

 PCELT is an internationally recognized TESOL certificate developed by 

AMIDEAST and World Learning/SIT Graduate Institute to be delivered via 

AMIDEAST’s network of offices in the MENA.  

c- The PCELT  Objectives 

       PCELT is designed for current and aspiring teachers of English who are 

proficient English speakers but who have little or no teaching background, as well as 

for experienced teachers who wish to upgrade or update their knowledge and skills 

based on the latest language teaching methodologies and emerging trends in the field.  
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d- PCELT Benefits to the Participants  

        PCELT participants gain professional competence as English language teachers 

in interactive workshops, guided lesson planning, observed practice teaching, and 

continuous peer and trainer feedback. The comprehensive curriculum covers both the 

fundamentals of effective English language teaching and a wide range of adaptable 

modules on such topics as assessment, teaching young learners, teaching English for 

specific purposes, materials evaluation and development, computer-based language 

learning, and classroom research (AMIDEAST, 2016). 

2.2. PCELT Course  Guiding  Principles  

        According to World learning SIT Graduate Institute (2012: p.3-4), the PCELT 

course is based on the following principles:  

1- Experiential Learning  

     The PCELT is designed using a model in which learning comes directly from 

experience. The learner in this context plays role in the learning process while the 

trainers' role is both to structure activities to follow the cycle of experiential learning,  

and to guide participants in optimizing their learning at each stage. The experiential 

learning cycle begins with a concrete experience that all participants take part. For 

example, on the first day of the course, the participants experience lessons in a foreign 

language. This is followed by the second stage of the cycle; it was a stage of 

observation and reflection. In this stage, students are asked to look back at the 

language learning experience and describe what happened as they work towards an 

understanding of what helps and hinders language learning. Next, participants are 

asked to draw on their descriptions to make generalizations about the teaching 
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process. Again, the trainer's role is to guide participants in analyzing and synthesizing 

their experiences  to understand the language teaching /learning process at a level that 

will transfer to subsequent experiences .Thus, participants are asked to look forward, 

to generate ways that they can apply their experiences to future language learning and 

teaching experiences. One simplification of this model is built around three questions: 

What?                    So what?                  Now what? 

What is it that I am learning? 

           Why is this relevant to me? How does it relate to my previous experiences? 

                   Now that I have learned this, how can I apply it to my future experiences? 

2- Reflective Teaching 

Throughout the course, participants are asked to examine their own motivations, 

beliefs and assumptions, as well as how these elements inform the decisions they 

make  when teaching. These conclusions about their own teaching practice are then 

challenged and /or validated in the light of the learning of their students.  

Reflection is expected in all aspects of the course particularly after practice teaching. 

Post-teaching reflection follows the experiential learning cycle (Experience, describe, 

analyze and take intelligent action). Participants are guided in developing a rigorous 

and disciplined reflective practice. Once participants are familiar with this cycle, they 

have the ability to both pose and solve problems related to their teaching, empowering 

them to constantly improve upon and renew their practice. 
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3- Learner-Centered Teaching 

       During the course, participants will learn how to base their teaching on learners' 

needs and motivations as well as on formalized curricula and materials. Learners and 

learning are seen as the focus of lessons as opposed to teachers and teaching. 

Participants are expected to develop a learner-centered approach in their teaching 

practice . 

 4- Asking for and responding to feedback 

       SIT Graduate Institute believes that teaching follows learning. Hence, getting and 

responding to feedback from learners on a regular basis is essential to building  a 

successful learning experience. Throughout the course the trainers seek feedback from 

participants in both formal and informal ways. Participants are also expected to 

develop the ability and habit of asking and responding to feedback from their students 

in their teaching practice. 

5- Inductive Learning   

       Inductive learning refers to interactions in which a participant learns by finding 

information on his/her own and drawing his/her own conclusions. The trainers' role is 

to facilitate or guide the process rather than to directly provide information or 

answers. In the meantime, the course also introduces deductive methods of teaching, 

but the style of the trainers is expected to be predominantly inductive. Participants in 

the inductive learning are expected to experiment with learning/teaching with their 

ESOL students. 
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6- Recycling of Information     

       Participants need to meet the same concepts in different ways and at distinct 

times during the course. They can internalize the principles and apply them to their 

own practice: journaling, sharing, reading, hearing about, experiencing, creating a 

poster, examples of some of the ways concepts are presented and small groups and in 

the large group, with and without the trainer. 

7- Collaborative Work 

       Throughout the PCELT course, trainers and participants are regularly asked to 

work in groups when completing assignments, planning lessons, peer observing and 

giving feedback. The course considers collaborative work and comparative learning 

as powerful tools, since they enhance creative problem solving skills, aid in the 

understanding and retention of information and ideas, foster positive social and 

communicative skills, and encourage learners both to relay own their skills and to see 

others as valuable-resources. Thus, trainers support and guide participants in the 

PCELT in exploring learner-centered teaching practice. Collaborative work among 

students is one of the techniques that participants will use for a number teaching 

purposes and in a number of contexts. 

      By practicing in group work during the course and consciously following the 

stages of the experiential learning cycle, participants are able to develop these skills 

that will help them work with others and help others work in groups. Participants are 

expected to create opportunities for their students to work in groups during the ESOL 

classes. 
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2.3. Course Objectives 

     By the end of the PCELT course, the participants are expected to achieve the 

following learning objectives: 

1-Planning lessons  that take into account his/her teaching context, learner profiles, 

and English language needs.  

2-Planning for effective, learning-centered productive (Speaking and writing)  

receptive (Listening and reading), and integrated skills lessons using framework and 

key TESOL terminology.    

3-Analyzing language in terms of its meaning, form and use, and in terms of  

challenges students may have with it. 

4-Planning and effectively teaching lessons that encourage the development of 

students' and awareness of cultural aspects of language, texts, activities and 

communication. 

5-Teaching effectively  learning-centered productive, receptive ,and integrated skills 

lessons, scaffolding students' learning and engaging students in participation in their 

own learning. 

6-Identifying appropriate learner assessment options for the communicative 

classroom, based on language learning objectives. 

7-Reflecting on planning and teaching decisions for their effect on individual students' 

learning and on the learning of a group of students using key TESOL planning 

terminology (World Learning SIT Graduate Institute, 2012: p.2) 
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2.4. Course Requirements  

        According to World Learning SIT Graduate Institute (2012: p.2), the following 

requirements must be met by  the  participant to receive the PCELT certificate: 

1-Attending all the course sessions. 

2-Participating actively and respectfully with each other in all the aspects of the 

course . 

3-Completing all the assignments successfully. 

4-Planning and teaching all scheduled lessons (6  lessons ). 

5-Demonstrating oral and written mastery of the English language ability that makes 

him/her a credible teacher of EFL students, and that enables him/her to communicate 

clearly and accurately during the course.  

Section Two:  Pedagogical  Knowledge  (PK) 

2.5. Concept of Pedagogical Knowledge 

        Pedagogical knowledge means the “how” of teaching, generally acquired 

through education coursework and personal experiences. Content knowledge, on the 

other hand, is the “what” of teaching. It is different from the knowledge of a 

disciplinary expert and from general pedagogical knowledge (Hlas and Hildebrandt, 

2010: p.1) 

Pedagogical Knowledge is deep knowledge about the processes and practices or 

methods of teaching and learning and how it encompasses - among other things- 

overall educational purposes, values and aims (Daffodils,2015: p.2) 
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Wu Peng (2013: p.84) defines pedagogical content knowledge (PCK) as  a construct  

of several components associated with how to transform content knowledge into 

pedagogically powerful strategies. He maintained that PCK consists of domain 

general components, because PCK is about how the effectiveness to transmit 

knowledge from teachers to students,  regardless of its knowledge.  

Shulman (1987) conceptualizes PCK as the knowledge base for teaching. This type of 

knowledge consists of seven categories, three of which are content related ( i. e. 

content knowledge, PCK, and curriculum knowledge ). The other four categories refer 

to" general pedagogy, learners and their characteristics, educational context and 

educational purposes. 

In the view of Shulman, pedagogical content knowledge builds on other forms of 

professional knowledge, and it is therefore a critical — and perhaps even the 

paramount — constitutive element in the knowledge base of teaching (Rowan, et al.  

2001: p. 2). 

Berry and Driel ( 2008: p.657) consider PCK as knowledge which is very specific for 

each topic that the teachers teach or one should think  in terms of general or  subject-

specific. 

Guerriero (2013: p.5) mentions that Pedagogical knowledge refers to the specialized 

knowledge of teachers for creating effective teaching and learning environment for all 

students. 

In this study, the researcher defines PK as the effective and specific transmission of 

knowledge which creates strong effective teaching/learning environment for all 

students. This knowledge includes components, such as content knowledge, PCK, 
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curriculum knowledge, general pedagogy, learners and their characteristics, 

educational context  and educational purposes. 

2.6. Importance of Pedagogical Knowledge 

        Many researchers investigated this complex issue of pedagogical knowledge, and 

considered it as an essential matter for both pre-service and in-service teachers. They 

have found that pedagogical content knowledge (PCK) is essential for effective 

instruction and it is positively related to students' learning outcomes. 

Pedagogical content knowledge (PCK) is highly relevant to teaching practice and it 

provides teachers with  pedagogical reasoning based on specific content and specific 

learners and context (Wu Peng,2013: p.84).   

Berry and Driel (2008: p.658) explain that several authors have pointed at the 

problematic  nature of pre-service teachers' content knowledge, both substantive and 

syntactical, when they enter teacher education. The researcher agrees with these 

opinions and thinks that PK is important to the teacher, as it helps him much in his 

work.  

Guerriero (2013: p.4) states that learning is a change in the learner's experience or 

knowledge that results from a change in the learner's environment.         

2.7. Benefits of Pedagogical Knowledge 

        Pedagogical Knowledge benefits both teachers and learners. Bereiter (2002) 

mentions the following benefits:      



26 
 

1-It encourages metacognition, and therefore, it develops learner skills or build 

learning power. 

2-It promotes independence of students and it assists students in enquiry based or 

problem based learning lessons. 

4-It helps teachers to plan their lessons well. 

5-It increases teachers' reflection on their classrooms.  

6-It is an effective form of professional development.  

8-It  widens the feedback a teacher can give. 

9- It helps develop a teacher's pedagogical content knowledge.  

The researcher agrees that PK is very beneficial for teachers. The current study 

investigates the quality and the quantity the PCELT course can develop pedagogical 

knowledge among the PCELTers at AUG. 

2.8. Types of Pedagogical Knowledge 

         There are many useful PK types that embody the deep and the strong interaction 

among the different types of knowledge that the teacher should have in managing his 

classroom. This situation looks clear in the following two figures: 

2.8.1. Figure one: This figure portrays content knowledge and knowledge of students 

as embedded in one another, because students errors and misconceptions are more 

easily recognized when a teacher knows the content topics and concepts.   
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Figure one: William R. Veal and James G .Makinster (1999) 
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2.8.2. Figure two: In this model, there are three main components of teachers' 

knowledge: content, pedagogy, and technology. Equally important to the model are 

the interactions among the bodies of knowledge which refer to the integration of 

knowledge. 

 

 

Figure two: Kohler and Mishar Model (2008) 

       The above two figures display the relationship among the various sorts of 

knowledge and their relationships. Figure one focuses on the knowledge of students 

and its relation with the learning/teaching process, as it facilities the teacher's role in 

managing his/her classroom. While figure two focuses on three integrated type 2 

knowledges and their importance to the teacher.  Those types of knowledges help the 

teacher to be aware of the nature of his students, to know well how to deal with them 

in a much better way, when practicing  his job. 
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2.9. Models of Pedagogical Knowledge 

1.Shulman's Model 

       Shulman's model consists of a cycle of several activities which form a framework 

of pedagogical reasoning. These activities are highly important to the teacher, since 

they draw the rout, steps, and the main lines for the aimfull and successful teaching. 

They represent the heart of teaching/learning process and could be considered as 

principles of good teaching. 

1-Comprehension: Shulman explained that teachers need to comprehend the purposes, 

subject matter structure and ideas within and without  the discipline. He added that 

teachers should understand what they teach.  

2-It is the key to understanding the intersection of content and pedagogy and teacher's 

capacity to convert content knowledge into pedagogically powerful knowledge which 

can differentiated for variety of student abilities and backgrounds 

3-Instruction: This Process includes managements, presentations, interactions, group 

work, discipline, humor, questioning, and other aspects of active teaching, discovery 

or inquiry instruction, and the observable forms of classroom teaching. 

4-Evaluation: The evaluation process includes  checking student understanding and 

performance. 

5-Reflection: It includes reviewing ,reconstructing, reenacting, and critically 

analyzing one's own teaching abilities.( Thoma, 2005: p.1-3). 
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2.9.2.Blomeke and Delanery's Model (2012) 

This model is made  two main components of teachers. First, cognitive abilities which 

include professional knowledge, general pedagogical knowledge, content knowledge 

and pedagogical content knowledge. Second, affective-motivational characteristics 

which include motivation, self-regulation, and professional beliefs about teaching and 

learning of the subject content ( Guerriero,2013: p.13).                                      

 

 

Professional  competence (Blomeke and Delanery, 2012) 

3-Andrews' Model (2001) 

This a model clarifies PCK components of ESL teachers, but it fails in showing the 

inter-relationship among the components. Andrews stresses the role of teacher 

language awareness (TLA). TLA is a crucial PCK component for language teachers, 

since it interweaves teacher's language proficiency and their content knowledge about 

language. TLA will facilitate teachers understanding language cognition and by 
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understanding language cognition and the learner's difficulty in language learning 

(Wu Peng,2013: p.85)  

4-Grossman's Model (1990) 

This model consists of four components, namely conception of purposes for teaching 

subject matter, knowledge of students, curricular knowledge, and knowledge of 

instructional strategies. The first component is the most PCK important one, as it 

reflects the goal of teaching, besides that it refers to knowledge and beliefs about the 

purpose for teaching a subject at different grade levels (Grossman,1990: p.412) 

5-Cochran, et al .'s  Model (1993) 

This model introduces a new term for PCK. It refers to the continuous developing 

view of  PCK. The new term highlights the dynamic characteristics of PCK. In this 

model PCK is represented by an expanding circle under the influence of four 

categories of knowledge: knowledge of subject matter, knowledge of general 

pedagogy, knowledge of context, and knowledge of students. The model represents 

the continuous development among teachers (Cochran,1993: p.267).  

        The researcher considers that most of the components that formed the above 

mentioned models are highly PCK important ones. Because they represent the stages 

of the teaching learning process. They also refer to the strong coherence between 

those components and professional teachers' competences. They showed how teachers 

can face the learners' difficulties in learning a language. The magnificent interrelation 

among those components in the above figures ensure the systematic integrated 

interactive dynamic teaching learning process between the students and the teacher on 

one side and the  students and the content knowledge on the other side. 
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      Most of the above models show different angles for the concept of the 

pedagogical knowledge. That concept gives wide range of information about this 

knowledge, as this knowledge is considered as a general base for anyone ambitious to 

be a teacher in the future.   

Section Three: Teaching Skills 

2.10.The Concept of Teaching Skills 

         According to Nursing Education (2013), teaching skills can be defined as a 

group of acts and behaviors that facilitate students learning directly or indirectly. 

According to AbuIyada (2013: p.38), teaching skills are a group of behaviors run by  

the teacher inside the classroom. 

Gulzar (2015) mentions that a teaching skill is that art of the teacher; it communicates 

between the teacher and students sufficiently. 

The researcher defines teaching skills as all the actions and behaviors that the teacher 

does during his work at school such as allocating class time, providing clear 

classroom demonstrations, assessing students' achievement, maintaining attention, 

and grouping the students.  

2.11. Characteristics of Professional Teacher 

It is not an easy task to become a professional  teacher; it is possible if you do your 

best. Professional, effective teacher should be aware of his/her knowledge and skills, 

because he/she not only enriches his/her students with knowledge and facts, but 

he/she also teaches them with beliefs, attitudes, and values. In this part of  the current 
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study, the researcher  would like to highlight some various points of view about 

effective,  professional, successful teacher's qualities .  

According to Orlando (2013: p.15), there are many  characteristics that distinguish the 

bright teacher as follow:  

1-Respecting students.  

2-Creating a sense of community and belonging in the classroom. 

3-Setting high expectations for all students. 

4-Collaborating with colleagues on an ongoing basis. 

5-Maintaining professionalism in all areas. 

6-Being shift-gears  by his flexibility in dealings. 

7-Being a skilled leader. 

8- Loving of his own  learning. 

9-Warm, accessible, enthusiastic and caring. 

According to Scherer (2003: p.24), bright teachers possess  many qualities such as : 

1-Willingness to put in the necessary time . 

2-Love for the age group they teach. 

3-Manage effective classroom style. 

4-Positive relationships with other adults . 

5-Expert use of instructional methods. 

6-In-depth content knowledge. 

7-Steadiness of purpose and teaching personality. 
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Ciceck (2013: p.13) illustrates the following characteristics of the effective teacher: 

1-Having positive expectations for student success. 

2-Knowing how to design lessons for student mastery.  

3-Managing classroom in a well - designed manner. 

Richards (2011: p.3) mentions the following qualities to the effective teacher:  

1-Comprehending texts accurately 

2- Providing profitable, appropriate language models 

3- Maintaining use of the target language in the classroom 

4- Giving explanations and instructions in the target language 

5-Providing examples of words and grammatical structures in an accurate 

explanation.  

6- Using appropriate classroom language. 

7- Selecting target-language resources (e.g., newspapers, magazines, the Internet). 

8- Monitoring his own speech and writing for accuracy. 

9- Giving correct feedback on learner language. 

The researcher believes that professional effective teacher should understand and 

realize well the nature of  his work as he teaches students at different stages and 

different levels. He should  always be aware of  these important, effective qualities 

and consider students' individual differences. Whatever we speak about teacher, we 

will not give him what he deserves. Since teaching is as a profession of honesty, more  

attention should be devoted on teachers' training.  

In this study, the researcher focuses only on the following six teaching skills that 

PCELTers are expected to master and implement during the training course: 



35 
 

1) Lesson plan and designing objectives 

2) Presenting  the course book  material 

3) Analyzing the course book material 

4) Interacting with students .  

5) Managing class activities and materials . 

6) Assessing  students' performance. 

The researcher presents these skills in details as follows: 

1) Lesson Plan and Designing Objectives 

2.12. Definition of a Lesson Plan       

         Meador (2015: p.19) defines a lesson plan as a detailed description of the 

individual lessons that a teacher plans to teach on a given day. 

A lesson plan is the guide for teaching a lesson, and it includes the goal (what the 

students are supposed to learn), how the goal will be reached (the method; procedure) 

and a way of measuring how well the goal was reached (test, worksheet, and 

homework ). (AbuIyada,2013: p.39) 

Milkova (2014: p.23) explains that a lesson plan is the instructor's road map of what 

students need to learn and how it will be done effectively during the class time. 

The researcher defines a lesson plan as a group of systematic steps that the teacher 

performs in the classroom, since entering the class until leaving it. These steps include 

lesson explanation, interaction with students, managing classroom, using teaching 

aids,  classroom activities, evaluation, and feedback . 
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  2.13. Importance of a Lesson Plan  

          Hibahanz (2010: p.5) mentions that the lesson plan helps the teacher in the 

following: 

1- Preparing the lesson thoroughly. 

2-Teaching the topic systematically from point to point. 

3-Presenting information systematically.  

4-Sticking to the topic.  

5-Summarizing previous points.  

6-Avoiding presenting too much complex information at once or giving directions too 

quickly. 

7-Checking for understanding before proceeding. 

Lesson plans should be ready latest as one week before the beginning of the academic 

year for the necessary arrangements to be made. The plan should be practical and 

usable, be economical in terms of teacher time, and strengthen the educational 

program. Depending on the grade level and subject matter, teachers may be required t 

to follow curriculum designated by campus or district administration (Ciceck,2013: 

p.334). 

After looking over many articles and papers, the researcher  selected some of  the 

important points that teachers can take in their consideration when planning the 

lesson. Those are threefold: 
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1- knowing the students' ability level; backgrounds; interest levels; attention spans; 

ability to work together in groups; prior knowledge; learning experiences; special 

needs and learning preferences. 

2- knowing the content "curriculum guides; standers and everything about the 

coursebook. 

3- Knowing the available materials to help them in teaching their students. 

2.14. Concept of Learning Objectives 

         Great Schools Partnership (2014) defines learning objectives as  brief statements 

that describe what students will be expected to learn by the end of school year, course, 

unit, lesson, project or class.  

According to Business Dictionary (2015), learning objectives are statements 

describing what a student is expected to learn from the lesson and provide a detailed 

description of what the student will be able to do when the instructions end. 

Hopkins (2013: p.2) defines effective learning objectives as clear and targeted verbs 

and communicate what students are expected to understand, know, and be able to do 

at the end of a class session or course.  

In general Learning objectives can be defined as statements of what a learner knows, 

understands and is able to do upon the completion of a learning process. The 

researcher agrees with the above definitions and he thinks that learning objectives are 

highly significant not only to the teacher but also to the students.      
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2.15.Types of Learning Objectives 

        WKU Colleges (2015) mentions that learning objectives can be classified into 

three domains as follows: 

1-Cognitive: It deals with what a student should know, understand or comprehend. 

2-Psycohoomotor: It concerns with how a student controls or moves his body. 

3-Affective: It gives the opportunity to work in a team with several people of different  

races.  

 Burns (2015) explains  that  instructional objectives should always include an action 

word that highlights performance, such as conduct, demonstrate, identify or compare.  

They  are divided into three domains (Cognitive, Psychomotor, and Affective).  

The researcher agrees with the above domains and emphasizes their importance in 

planning a lesson.  

2.16. Importance of Learning Objectives 

        Having clear objectives sets a teacher up to continuously refine and improve his 

teaching with student learning at core (CELT,2009: p.2). 

The UNESCO (2015) illustrates the following important role of the learning 

objectives:  

1-Improving communication between the teacher and the students and between the 

teachers of a given syllabus.   

2- Helping in the choice of instructional and learning activities.  
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3- Facilitating the choice of teaching material. 

4- Providing a means of clarifying the purpose of evaluation.  

University of New Mexico (2005) mentions that creating clear learning objectives 

during the planning process of a unit/week/individual session serve the following 

purposes:  

 1-Helping unit planners integrate across a day/week/unit of learning. 

2-Serving to connect content and assessment around learning. 

3-Guiding selection of teaching/learning activities . 

4-Giving learners a clear picture of what to expect and what's expected of them. 

5-Forming the basis for evaluating teacher, learner, and curriculum effectiveness . 

According to university of Colorado (2007: p.1), learning objectives are very 

important because they: 

1-Provide students with a clear purpose to focus their learning efforts 

2-Direct the teacher's choice of instructional activities 

3-Guide the teacher's assessment strategies. 

 As it is mentioned above, it is clear the researcher conceives that learning 

objectives are very important because they are very necessary and helpful in 

lesson planning, whereas objectives  direct and guide the teacher's activities, aids, 

strategies and assessment in the learning/teaching process. Objectives also 

articulate the knowledge and the skills that the teacher wants his students to 

acquire by the end of the course. 
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2.17. Characteristics of Good Learning Objectives  

         University of New Mexico (2005) states that learning objectives should be 

“SMART “ 

-Specific  

-Measurable/observable 

-Attainable for target audience within scheduled time and specified conditions 

-Relevant and results-oriented 

-Targeted to the learner and to the desired level of learning. 

Eberly Center (2015) explains that good learning objectives Should:  

1-Be student-centered. 

2-Break down the task and focus on specific cognitive processes 

3-Use action verbs that focusing on concrete actions and behaviors which allow 

teachers to make student learning explicit.  

4-Be measurable.. 

Grun, et al. (2009: p.4) explain the following characteristics for learning outcomes:  

1-Learning outcomes principally refer to qualifications and not to individual learners. 

2-Learning outcomes refer to the day of testing, i.e. to what the learner knows, is able 

to and capable of doing on this day. 

3-Learning outcomes will always be described from the perspective of the learner and 

not from the perspective of the teacher. 

4-The optimal number of learning outcomes is dependent on the complexity of the 

educational program. 

5-Learning outcomes should be externally verifiable 
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2)Presenting the Course Material  

        Presenting a Lesson needs an attractive beginning or introduction because the  

introduction provides interest and motivation to the students. It focuses students' 

attention on the lesson and its purposes. It also convinces students that they will 

benefit from the lesson. Hence the teacher should use various forms when introducing 

a lesson. There are many ways to present an introduction : 

1-Asking questions to get the students thinking about the topic of the lesson. 

2-Showing pictures that relate to the lesson topic. 

3-Telling a story to show the importance of the topic 

4-Bringing in real objects related to the lesson (AllEvents24, 2015) 

2.18. Benefits of Lesson Presentation 

         Lambardo (2015) mentions the following benefits: 

1-Helping eliminate speaking flaws, such as tongue twisters, poorly worded 

sentences, or difficult-to-pronounce words .  

2- Setting good timing for the presentation delivery.  

3- Reducing nervousness and gauges a speaker's energy level. 

Kelly (2015: p.3) mentions that presenting subject matter often depends on the topic 

at hand, the resources available, the time allotted for the lesson, and the interest level 

expected of the student. She added that when a teacher takes all of this information 

into account, he can make a good choice as to the best way to present the material.  
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Milkova (2012: p.4-6) illustrates that teacher should let his students know what they 

will being learning and doing in class, because that will help keep them more engaged 

and on track. She suggested  some of the useful procedures of presenting a lesson as 

follows : 

1-Teacher can share his students his lesson plan by writing a brief agenda on the 

board or telling them explicitly what they will be learning and doing in the class. 

2-Teacher can outline on the board or on a handout the learning objectives for the 

class . 

3-Teaher can provide a meaningful organization of the class time, as it can help 

students not only remember better but also follow the teacher's presentation and 

understand the rationale behind in class activities. 

        The researcher agrees with those ways of presenting a lesson. Presenting a lesson 

is one of the most important things that teachers should use  when presenting a lesson 

by using different methods and techniques in order to help students build new 

knowledge, experiences and information. 

2.19. Aspects of Effective Lesson Presentation 

        Radhakrishnan (2009: p.12) explains that effective lesson presentation involves 

the learning experiences teachers’ setup to achieve the indented learning outcomes by 

students, he also added that  the success of a lesson presentation depends entirely on 

how differently and effectively teachers use variety of teaching methods in their 

program of lessons. Besides that he presents some commandments for effective lesson 

presentation as follows: 
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1-Direct instruction 

2-Orienting the students to the lesson through arousing the students' sense of curiosity 

or interest in the lesson, and using  humor or drama. 

3-Reviewing the previous knowledge to connect the information that they have 

already obtained with the new information they are about to receive.  

4-Frequent learning feedback to check if the students have understood  the lesson.  

5-Random calling order for questioning.  

6-Use class fun (work) time properly to make the class more productive.  

8-Assess performance and give feedback.   

9-Practice and review. When students practice and review things over time this 

increases the retention of the knowledge. 

 The Psychology Campus (2008) mentions some important directions that the teacher 

should keep in mind when presenting new material as follows:  

1-Lesson structure: Lessons should be logically organized. Information that has a 

clear well-ordered structure is better retained than less clearly presented information. 

2-Lesson emphasis, through giving clear indications to the most important elements of 

the lesson. 

3- Lesson clarity, through  using  direct, simple, well-organized language to present 

concepts.  

4-Explanations, through using explanatory words in their lessons such as (because, in 
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order to, consequently) and follow a pattern of presenting a rule, then an example, 

then the rule again, when presenting new concepts. 

5- Worked examples, through using problem solving techniques. 

6- Demonstrations, models and illustrations: It is important for students to see and 

have hands on experience when appropriate throughout their learning.  

7-Maintain attention: Teachers should introduce variety, activity or humor into the 

lesson to liven it up and maintain the students attention. In order to get rid of  

classroom boredom. 

The researcher believes that  these educational commandments or advice are highly 

important. They should be taken in consideration by teachers to help them effectively 

in presenting their lessons and in achieving learning outcomes successfully. 

3)Analyzing the Coursebook Material  

2.20. Importance of the Coursebook Material 

         Course books can serve both as a syllabus and as a framework of classroom  

progress, a measure by which teaching can be evaluated by external stakeholders.  

Course books usually serve multiple roles in ELT, such as :  

1) A resource for presentation material (spoken/written)  

2) A source of activities for learner practice and communicative interaction.  

3) A reference source  

4) A syllabus  

5) A resource for self-directed learning or self-access work.  

6) A support for less experienced teachers (Tsiplakides,2011: p.758). 
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According to Goodman (2011), teachers will face great difficulty if they do not use a 

course book, why, because the course book includes new and relevant  topics ,ideas 

and methodology. Students however need a good and well-chosen text book that 

matches their ages, interests and needs, and helps them break boring routines. 

Wisniewska (2015: p.4) says that" despite a wide range of alternative materials, the 

textbook still tends to be the main teaching-learning aid. Yet, more and more teachers 

agree  that  ‘there is no perfect textbook which meets all the requirements of teachers 

and students. Instead, it is the responsibility of the teacher to explore his own way of 

using or adapting the coursebook.’ The ability to adapt and supplement commercial 

materials may be vital for the success of the teaching process, particularly in cases 

when the needs of the learners are very precisely defined."  

The researcher agrees with the above points of view about the high value of the 

course book, and he believes that using it by the teacher is a must because it guides 

him and directs  his work during the teaching/learning process fruitfully and helpfully. 

2.21. Selecting the Coursebook 

         Selection of a coursebook is one of the most important decisions a teacher will 

make in shaping the content and nature of teaching and learning. It involves matching 

the material against the context in which it is going to be used, following the aims of 

the teaching program, as well as fitting the personal methodology of the teacher 

(White, 2015: p.2). 

 According to Banfield and Quirke (2015: p.1), there are two basic areas to consider 

when selecting a book: 
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1-Analyzing the teaching situation (syllabus-time available-age-students' background 

interests –class size-level). 

2-Analyzing the books available (general impression-methodology-grammar-skills-

grading-presenting and practice-illustration-availability). 

The researcher thinks that analyzing the coursebook material is very beneficial not 

only to the teachers but also to the learners. Throughout reading many studies, the 

researcher can conduct the following benefits: 

1-To what extent the coursebook material related to the criteria of curriculum 

production. 

2-The relationship of the coursebook with the learners' interests, attitudes, needs, 

readiness, capabilities, and levels.  

3-Average of learning skills distribution in the course book. 

4-Identifying points of weakness and strength of the material. 

5-Adequency of teaching/learning aids in achieving the goals.  

6-How much the course book material connects with the learners' habits and tradition. 

4) Interacting with Students 

2.22. Concept of Interaction 

         Pennings, et al . (2013: p.2) define the interactions as real-time behavioral 

exchanges of two or more participants (e.g., teacher-student or student-student), and 

relationships as relatively stable patterns in these behavioral exchanges.  
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According to Kennedy (2013), interactions vary in nature depending on student and 

teacher characteristics, their self-definitions and beliefs, and the influence of support 

staff. 

 Myers (2008) thinks that student-teacher interaction, both in and out of the 

classroom, is influenced strongly by the teaching perspective embraced by the 

teacher. He added that communication is teacher-centered, which means that teachers 

send a message to students who play a passive role as the recipient of the message. To 

be able to communicate effectively with their students, teachers should focus on 

teaching clearly, making course content relevant, and acting in an assertive manner. 

The researcher agrees with the above definitions of teacher-student interaction And 

that interaction should be mutual between the teacher and the learner in order to be 

effective ,positive and constructive towards achieving the learning objectives.    

2.23. Importance of Interaction with Students 

         Successful interaction and communication with students requires good 

experience and special skills from the side of the teacher. So teacher should use 

various techniques  when  dealing  with his students . 

Good relationships between teachers and students are important for student 

motivation, their academic achievement and for teachers’ well-being, while poor 

teacher-student relationships that related to classroom management issues, are an 

important reason for leaving the profession (Pennings, et al . 2013) 

The Center for Advanced Study of Teaching and Learning (2015) mentions that 

effective teacher-student interactions create three essential issues: 
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1-Emotional support : It is the positive relationships among teachers and peers  

2-Classroom organization: It is well-managed classrooms that provide students with 

frequent, engaging learning activities  

3-Instructional support: It is interactions that teach students to think, provide ongoing 

feedback and support, and facilitate language and vocabulary.  

By teaching the students that class interaction with the English teacher is not only 

acceptable, but normal, useful and beneficial, it was believed that the students would 

become more interactive with the teacher in teacher-class interaction (Snell,1999). 

McGee and Murray's (2009: p. ii) study proved that teacher-student relationships are 

crucial to student success, and there is positive correlations between teacher-student 

interaction and motivation, as well as positive teacher-student interaction and 

achievement.  

According to Kaufman and Sandilos (2015), when teachers have close relationships 

with their students, the students will be less likely to avoid school, appeared more 

self-directed, more cooperative and more engaged in learning. 

The researcher emphasizes the positive role of the effective relationship and 

interaction between teachers and their students. In addition,  he conceives that such a 

relationship can help students to learn well and much better. 

 The Center  for Innovation in Teaching and Learning at Illinois University (2009) 

offers some beginning suggestions for getting students to interact more often and 

move effectively in the class as follows: 
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 1-Before class, teacher should write out questions that he is going to ask students so 

that the inquiries are not vague. 

2-Teacher should be sure that his silent (or wait) time exceeds ten seconds 

3-Teacher should be prepared to break his question down to more simple questions in 

the event that students do not answer the first time. 

4-Teacher should call on those who do not participate. 

5-Teacher should get students write out an answer to a problem or question. 

6-Teacher should become aware of and watch facial and body gestures as he 

asks/answers questions. 

7-Teacher should develop a language of respect so that he does not alienate students 

when he disagrees with or misunderstands them. 

 The researcher agrees with the above suggestions, as they can help the teacher to 

communicate actively and more efficiently with his students. 

2.24. Categories of Interaction with Students 

         Offir, et al . (2002) analyze the content of teacher-student interactions into five 

categories as follows: 

1-Social: It is teacher statements that create a positive atmosphere and support 

motivational affective aspects of learning 

2-Procedural: It is teacher statements containing information regarding administrative 

and technical issues related to the lesson or course. 
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3-Expository: It is statements presenting knowledge content 

4-Explanatory: The teacher uses a question or comment initiated by the learner in 

order to explain content. 

5-Cognitive task engagement: The teacher presents a question or learning task that 

requires learners to actively engage in processing the given information. 

The Center for Advanced Study of Teaching and Learning at the University of 

Virginia (2015) classifies ten dimensions of teacher-student relationship and 

interaction as follows:    

1-Positive climate — the enjoyment and emotional connection that teachers have with 

students, as well as the nature of peer interactions. 

2-Negative climate — the level of expressed negativity such as anger, hostility or 

aggression exhibited by teachers and/or students in the classroom. 

3-Teacher sensitivity — teachers’ responsiveness to students’ academic and 

emotional needs 

4-Regard for student perspectives — the degree to which teachers’ interactions with 

students and classroom activities place an emphasis on students’ interests, 

motivations, and points of view. 

5-Behavior management — how well teachers monitor, prevent, and redirect 

misbehavior. 
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6-Productivity — how well the classroom runs with respect to routines, how well 

students understand the routine, and the degree to which teachers provide activities 

and directions so that maximum time can be spent in learning activities; and 

7-Instructional learning formats — how teachers engage students in activities and 

facilitate activities so that learning opportunities are maximized 

8-Concept development — how teachers use instructional discussions and activities to 

promote students’ higher-order thinking skills and cognition in contrast to a focus on 

rote instruction; 

9-Quality of feedback — how teachers expand participation and learning through 

feedback to students. 

10-Language modeling — the extent to which teachers stimulate, facilitate, and 

encourage students’ language use. 

The researcher affirms that those categories of teacher-student interaction are very 

necessary to be obtained by the teacher. They can help him/her in organizing his/her 

time accurately, managing class well, increasing students motivation, presenting the 

learning material effectively, and assessing the class skillfully, professionally and 

successfully. 

5)Managing Class Activities and Materials  

2.25. Concept of Classroom Management 

         Evertson, et al . (2008: p.131) conceptualize classroom management as the 

synonymous with the discipline and behavior control. Controlling students' behavior, 
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responding to disruptions, reacting to misbehavior, meting out appropriate rewards 

and punishments, and generally keeping the noise down. 

 2.26. Importance of Managing Class Activities and Material 

          Managing classroom activities process is a very necessary, important, quality 

that must be acquired by teachers. Teachers should use variety of techniques during 

the session in order to make learning/teaching process more active and interesting. 

One of the most important factors in succeeding the learning/teaching process is time 

managing.  

The Florida Education Association (FEA) (2015) considers that time-on-task is 

positively associated with academic achievement associated. For example, students 

who are active participants in their knowledge acquisition and skill development own 

their learning and will perform at high levels of accomplishment.  

Teaching  material form an important part of most English teaching programs. From 

textbooks, videotapes and pictures to the internet, teacher rely heavily on a diverse 

range of materials to support their students' learning (Howard and Major,2004:p.101). 

Classroom should be arranged to promote efficient learning and minimize behavior 

problems. Students must be able to see and hear instruction and have efficient access 

to learning materials. The teacher should be able to easily monitor students and 

provide feedback. The classroom should also be flexible to allow for different types of 

learning activities (PARA Project,2015). 

The researcher thinks that the process of managing classroom and materials is a hard 

task, that needs high qualified, well trained teacher characterized by wisdom and 
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experience. So teachers have to take many considerations before starting planning 

their lessons in order to succeed in presenting lessons. 

2.27. Guidelines of using Classroom Learning Activities 

         Jones and Bartlett (2010: p.166-167) suggest the following nine guidelines of 

using classroom learning activities that teacher should do:  

1-Vary the small group or partner team. 

2-Vary the required team techniques. 

3-Clearly identify the role of each team member. 

4-Clearly sate the purpose and outcomes of the team task. 

5-Have all the necessary instructional materials ready. 

7-Determine how students will be graded on the task. 

8-Start early and small .Begin some brief active learning activities early the team. 

9-Determine a signal indicating when students should stop talking. 

2.28. Criteria of Selecting Effective Teaching/Learning Materials 

         Mazgon and Stefanc (2012: p.177) identify some of the following criteria for 

effective teaching/learning materials: 

1-The clarity and coherence of the materials’ structure 

2- The quality of multimedia elements 

3- The goal-oriented design of educational materials 

4- The promotion of the development and acquisition of general/key competences 
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5- The use of the inductive approach 

6-The methodical and didactic adaptation of the materials for the needs/characteristics 

of the target group. 

7-The inclusion of motivational elements in educational materials. 

8-The provision of stimuli for active learning. 

Howard and Major (2004: p.5-7and104) suggest the following criteria for effective 

teaching/learning materials, as they should: 

1-Be contextualized to the curriculum, learner's experiences, realities, and first 

language. 

2-Be interactive and generative in terms of language. 

3-Encourage learners to develop learning skills and strategies. 

4-Allow for a focus on form as well as function. 

5-Offer opportunities for integrated language use. 

6-Be authentic in terms of the text and the tasks. 

7-Link to each other to develop a progression of skills, understandings and language 

items.  

8-Be attractive in terms of physical appearance and user-friendliness. 

9-Have appropriate instructions. 

10-Be flexible. 

Baxen and Green (1998: p.7) suggest the following criteria as a key for the 

development of effective materials, as they should : 
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 1-Be sensitive to the diverse contexts from which learners come and in which they 

learn. 

2-Promote a love for lifelong learning, critical thinking, logical reasoning and 

problem solving skills as essential life skills, emotional, intellectual, personal, 

physical, spiritual, moral and social development. 

3-Be sensitive to any biases, encourage integration and promote active, hands 

on experiences. 

4-Encourage an awareness of and respect for the environment and the diverse 

cultures. 

5-Provide a continuous progression of opportunities for development, allowing 

earners opportunities for gradual refinement of perception. 

6-Be graded so as to accommodate individual differences and promote learner paced 

learning. 

7-Ensure the promotion of links between content, concepts, knowledge and 

Understanding. 

8-Ensure an integration of and links between knowledge, skills and values and 

attitudes. 

9-Be cross-curricular in approach and allow for cross-disciplinary articulation. 

10- Make provision for application in real life and demonstrate relevance. 

13- Make provision for teachers to be evaluated by their learners. 
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The researcher agrees with those criteria and principles and believes that they are very 

important to the teachers to be taken in their considerations when selecting teaching 

materials.  

2.29. Principles of Effective Teaching  

        Smittle (2003:p.1-6) suggests the following six principles for the effective 

teaching: 

1-Committing to teaching underprepared students. 

2-Demonstrating good command of the subject matter and the ability to teach a 

diverse student population. 

3-Addressing non cognitive issues that affect learning. 

4- Providing open and responsive learning environments. 

5-Communicating high standards. 

6- Engaging in ongoing evaluation and professional development. 

2.30. Functions of Effective Teachers 

         According to Grosser (2007: p.41), effective teachers have many functions as  

follows:  

1-Expectations: Providing an overview or the learner identifying the purpose of a  

lesson. 

2-Motivation: Learner persistence and contribution need to be nurtured . 

3-Prior knowledge activation: Reminding students of prerequisite information. 

4- Attention: Enabling learners to focus on relevant information. 

5- Encoding: Assisting learners to add personal meaning to new information. 
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6- Comparison: Making comparisons in searching for similarities and differences that 

permits the formation of higher-order relationships  

7- Feedback:  Learners need to interpret feedback on the adequacy and accuracy of 

their understanding. 

8-Evaluation: Providing learners with the opportunity to interpret and evaluate the 

feedback, as well as the opportunity to evaluate their own work against set criteria and 

standards. 

 

2.31.Types of  Teaching/Learning Materials 

         According to Al-Sayed (1983: p.69-70) and Al-Heela (2000: p.36-37), the 

researcher  can conclude that teaching/learning materials can be divided into two 

major types, as follows: 

 1-Classical type which includes textbooks, papers, sheets, files, binders, school 

library, flash cards, real objects, blackboard, printed materials, magazines and 

journals etc.                                     

2-Modern type which includes technology such as video and audio tapes, smart board, 

computer software, slides, power points, Over Head Projector OHP, digital library, 

laser pointer, interactive whiteboard, and internet electronic educational sites  etc. 

2.32. Strategies of Classroom Activities   

      The Florida Education Association (2015) presents many interactive teaching 

strategies as follows: 

1-Using small group work (cooperative learning groups)  

2-Incident process: It is a real life incident or problem to be discussed and 

develop a solution. 
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3-Question and Answer Period : Following a brief topic introduction and before 

a lecture, ask students to write their questions on index cards and collect cards 

before the lecture, then during the lecture read and answer the student-generated 

questions. 

4-Ask open-ended, critical thinking questions that require thought, analysis, 

evaluation with justification or synthesis ask rapid-fire close-ended (single 

answer) questions. 

5-Note review:  Asking students to review their notes and star the parts of the lesson 

they understand completely and circle the points that don’t make sense; circle the 

room to answer questions and identify consistent misconceptions.  

Angelo and Patricia Cross (1993) suggest the following  useful class strategies: 

1-Picture prompt : Show students an image with no explanation, and ask them to 

identify/explain it, and justify their answers. 

2-Think break : Ask a rhetorical question, and then allow 20 seconds for students to 

think about the problem before you go on to explain. 

3-Choral response : Ask a one-word answer to the class at large; volume of answer 

will suggest degree of comprehension. 

 4-Instructor storytelling : Instructor illustrates a concept, idea, or principle with a real 

life application, model, or case-study. 

5-Self-assessment of ways of learning : Prepare a questionnaire for students that 

probes what kind of learning style they use, so the course can match 

visual/aural/tactile learning styles. 
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6-Make them guess : Introduce a new subject by asking an intriguing question, 

something that few will know the answer to. 

7-Read aloud : Choose a small text  to read aloud. A small text read orally in a larger 

lecture can focus attention. 

8-Documented problem solutions : Keep track of the steps needed to solve specific 

types of problems. Model a list for students first and then ask them to perform similar. 

9-Real-world : Have students discuss in class how a topic or concept relates to a real 

world application or product. 

10-Group-work evaluations questionnaires : Ask how effective group-work has been 

in the class 

The researcher thinks that these strategies are effective, useful,  beneficial to the 

teachers and can help them in managing the classroom activities greatly. 

6)Assessing  Students' Performance 

2.33. Concept of Students' Performance Assessment 

         According to Wisconsin Education Association Council (1996), a performance 

assessment is one which requires students to demonstrate that they have mastered 

specific skills and competencies by performing or producing something. 

Kent State University (2015) defines performance assessment as an ongoing process; 

that aims at understanding and improving students' learning. 

Hurst (2015) defines  assessment as  the process of observing a sample of a student's 

behavior and drawing inferences about the student's knowledge and abilities. 
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Macquarie University (2015) defines performance assessment as the collection of 

information about the nature and extent of learning outcomes or any procedure used 

to estimate the learners' learning.  

El-Koumy (2004: p.5) defines  performance assessment as an exercise in which a 

student demonstrates specific skills and competencies in relation to a continuum of 

agreed upon standards of proficiency or excellence . 

The researcher agrees with the above definitions and considers the assessment process 

as a comprehensive  evaluation for students' oral and written performances before, 

during and after the learning process. Therefore, such assessment will help teachers 

measure the achievement of learning objectives . 

2.34. Importance of Students' Performance Assessment 

         Eberly center (2015) explains that  assessing students’ performance can involve 

assessments that are formal or informal, high- or low-stakes, anonymous or public, 

individual or collective. 

Kent State University (2015) clarifies that assessment of students' learning is 

important because it provides with: 

1-Opportunities for the academic community to engage in self-reflection of its 

learning goals, to determine the degree to which these goals correspond to student and 

societal needs, and to evaluate if students’ activities, products, or performances 

coincide with the academic community’s expectations; 
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2-Offers information to students about the knowledge, skills, and other attributes they 

can expect to possess after successfully completing coursework and academic 

programs. 

3-Establishes ways for academic units to understand the dimensions of student 

learning when seeking to improve student achievement and the educational process. 

4-Evidence of student achievement to accreditation groups, state legislators, and other 

stakeholders in education. 

El-Koumy (2004: p.7) explains that performance assessment serves the following 

purposes: 

1-Documenting students’ progress over time. 

2-Helping teachers improve their instruction. 

3-Improving students’ motivation and increasing their self-esteem. 

4-Helping students improve their own learning processes and products. 

5-Making placement or certification decisions. 

6-Providing parents and community members with directly observable 

products concerning students’ performance.  

7-Devloping  productive citizens. 

8-Providing parents and community members with directly observable products 

concerning students' performance. 

Edutopia (2008) mentions some of useful purposes for performance assessment as 

follows: 

1-Providing diagnostic feedback 
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2-Helping educators set standards 

3-Evaluating progress 

4-Relating to a student's progress 

5- Motivating performance  

As aforementioned, the researcher thinks that a teacher can use a lot of techniques, 

methods, and strategies to assess students' performance such as, classical tests, 

interviews, oral exams, quizzes, assignments, portfolios achievement and many other 

of assessment instruments.  

2.35.Types of Students' Performance Assessment 

        According to Al-Faleeh, et al . (2009: p.180-181), assessment is divided into four 

types as follow: 

1-Intial assessment which refers to a pre-assessment or diagnostic assessment on a 

student's work and generally carried out at the beginning of the course, session, or 

lesson . 

2-Formative assessment or continuous which stars from the beginning of the teaching 

process until the end. It can take the form of diagnostic, standardized tests, quizzes, 

oral question, or draft work. 

3-Summative assessment is generally carried out at the end of a course or project.  

4-Follow-up Assessment which comes immediately after the summative evaluation 

and still continuing to develop  the course and suggest solutions to the problems.   
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According to Edutopia (2008), authentic assessment can include many of the 

following types: 

1-Observation 

2-Essays 

3-Interviews  

4-Performance tasks 

5-Exhibitions and demonstrations 

6-Journals  

7-Teacher-created tests. 

8-Self-and peer-evaluation 

9-Portfolios  

EL-Koumy (2004: p.10-12) classifies performance assessment into two major 

categories: 

1-Naturally occurring assessment which refers to observing students’ normally 

occurring performance in naturalistic environments without intervening or structuring 

the situation, and without informing the students that they are being assessed . 

2-On-demand assessment which includes the following sorts: 

1-Oral interviews 

2-Individual or group projects 

3-Portfolios 

4-Dialogue journals 
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5-Story retelling 

6-Oral reading 

7-Group discussions 

 8-Role playing 

9-Teacher-student conferences 

10-Retrospective and introspective verbal reports. 

2.36. Criteria of Students' Performance Assessment 

         Assessment criteria relates to  the standard of students' performance. Criteria are 

developed by analyzing the learning outcomes and identifying the specific 

characteristics that contribute to the overall assignment. The following are the 

standards by which learning is judged: 

1-The multiple dimensions of student performance . 

2-A range of diverse performance measures  

3-Criteria  need to be linked with marks in some form of combined composite score. 

Determining appropriate criteria expected to be done by students is important for an 

effective performance task. It was determined that teachers have difficulty in 

determining the appropriate assessment criteria for subject. Qualified assessment 

criteria of performance are important for students for guidance, at the same time it is 

important for assessment of the students’ performance (Matin,2013: p.1668). 

The university of Wollongong (2014) mentions the following criteria for assessment, 

they should be: 

1-Specific to each task 
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2-Clear and sufficiently detailed so as to provide guidance to students undertaking 

assessment task. 

3-Transparent (i.e. stated in advance – refer section below) 

4-Justifiable (i.e. linked to learning objectives) and achievable 

5-Appropriate to weightings. 

6-Where appropriate, supported by a verbal or written statement about what 

constitutes the various levels of performance. 

According to EL-Koumy (2004: p.28), four considerations should be kept in mind 

when selecting criteria to performance assessment :  

1-Selection should be guided primarily by its match to the teaching/learning targets as 

a mismatch between the assessment format and these targets will lower the validity of 

the results. 

2-The area of assessment.  

3-No single format is sufficient to evaluate a student’s performance . 

4- Performance is best assessed if the selected format is used as a teaching or learning 

technique rather than as a formal or informal test . 

Obviously, assessment has many forms, and as it is mentioned above a teacher should 

create his own criteria when assessing students' performance. Whereas, there is no 

static criteria, as criteria are changeable. A teacher should take many considerations in 

his mind when designing the assessment process, such as students' level, nature of 

curriculum, individual differences and learning environment. 
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Summary   

        The researcher divided chapter two into three main sections, the first section 

was about the PCELT training course, the second section was about pedagogical 

knowledge, while the third one was about teaching skills. Chapter three will deal 

with the previous studies that related to pedagogical knowledge and teaching 

skills.  
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Chapter Three 

Previous Studies 

 

Introduction  

        Reviewing previous studies, the researcher selected a number of it depending on 

their relatedness to the core of the study problem. These previous studies are 

classified into two domains. The first domain presents the studies related to 

pedagogical knowledge. The second domain deals with those related to teaching 

skills. This chapter also includes  a commentary  on these studies. Such a commentary 

was written according to different domains. The researcher also clarified how the 

previous studies benefited him and what distinguished the current study from the 

others. 

3.1. Studies Related to Pedagogical Knowledge 

        Kim (1995) This study aimed at examining student-teacher's views of, the 

way they incorporate general pedagogical knowledge into lessons, the way they 

incorporate pedagogical content knowledge into lessons, and the elements of their 

education program that influenced them most. 20 student-teachers, 7 teacher 

educators, and 8 incorporating teachers were interviewed. Data were analyzed and 

grouped into the study samples. The descriptive approach  was used.  Findings 

were as follows:  

-The degree to which student-teachers incorporated general pedagogical 

knowledge into teaching depended on the placement setting, the support of the 
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cooperated teachers, the influence of pupils and on the level of the student- 

teacher.  

-Student- teachers had greater difficulty  at incorporating PCK. 

-One group of student-teachers believed that they were influenced by a particular 

teacher. 

-A single powerful individual may have more influence on pre-service teachers' belief 

than do courses and experiences. 

The researcher benefited from this study by using the interviews methods in collecting 

data from the PCELTers when ticking the pre-observation sheet .  

        Tobin and McRobbie (1999) This study aimed at exploring the relationship between 

practicing teachers' using a pedagogical content knowledge (PCK) model and students 

learning. The study used the experimental approach. T-test was used to calculate the 

average and means. Two science teachers were selected. The first teacher used traditional 

methodologies, while the second teacher used a PCK teaching model. Results showed 

that there was a big difference between the two teachers' performances. The first teacher's 

class was characterized by the transmission of science concepts, and limited students 

participation while the second class was characterized by co-participation. The 

researchers concluded that the co-participation model can be achieved  only if a teacher 

succeeds in creating a classroom climate in which students feel empowered to direct 

conversations between themselves and the teacher and second, activities are distributed 

equitably between students and teacher. 

The researcher benefited from this study by using the same approach in his study. 
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       Rowan, et al. (2001) This study aimed at measuring teachers' pedagogical content 

knowledge in various curricular subjects. The study used the descriptive approach. 

The study sample was applied on 123 elementary school teachers. The study used an 

observation sheet and a questionnaire to collect data. The final results were as 

follows: 

-It is possible to reliable measurement of teacher's PCK particular facets.  

-Measuring PCK was not an easy mission, because the item of the scale did not begin 

to scratch the surface of the many curricular areas where teachers' PCK is formed and 

operated. 

-Items of the scale should be clear, accurate and unambiguous to distinguish between 

the levels of teachers' knowledge. 

The researcher benefited from this study in designing the measurement questions in 

an accurate way. It guarantees distinguishing the levels of PCELTers knowledge  in 

their training course. 

       Freeman (2002) This study argued that teachers' mental lives represent the hidden 

side of teaching. It examined how teacher learning and teacher's knowledge, as central 

attributes of those mental lives, had been conceptualized and studied since 1975 and 

traced connections to similar work in English language teaching (ELT). The analysis 

examined these four broad families of issues: How teachers learned content and 

teaching practices, how teachers' mental processes were conceived, the role of prior 

knowledge in learning to teach, and the role of social and institutional context. Taken 

together, research in these areas suggested implications for the design and practice of 

teacher training and professional development in second language teacher education. 
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The researcher benefited from the results analysis of this study, which revealed the 

essential role of prior knowledge and practice in developing the teaching profession.. 

        Huang (2007) This study aimed at understanding the perceptions of Taiwanese 

teachers of the effects of a study group on their professional growth in the workplace. 

The study used the descriptive qualitative approach. The study sample was applied to  

eight members of the English Teachers Club. The study used four instruments to 

collect data.(1) Informal observations and interviews, (2) Focus group interview, (3) 

Semi-structured individual interviews and (4) Documents and records. The results 

were as follows:  

-Helping participants' in developing their  content knowledge, pedagogical knowledge 

and pedagogical content knowledge. 

-Fostering of continuing learning,  cognitive/intellectual and theoretical development. 

–Revealing some successes and problems that the teachers experienced as their 

involvement in a study group evolved. 

The researcher benefited from the study in by identifying on more types of 

pedagogical knowledges and  teaching skills. 

        Voss, Gruber and Szmigin (2007) This study aimed at developing a better 

understanding of the teaching qualities of effective lecturers that students desire and 

uncovering the constructs that underlie these desired expectations to reveal the 

underlying benefits that students look for. The study used the means-end approach 

and two laddering techniques (Personal interviews and laddering questionnaires). 

Findings indicated that students want lecturers to be knowledgeable, enthusiastic, 

,approachable and friendly. Students predominately want to encounter valuable 
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teaching, experiences to be able to pass tests and be prepared for their profession .The 

study also indicated that students' academic interests motivate them less than the 

vocational aspects of their studies.  

The researcher benefited from this study in focusing more on the teaching qualities of 

the effective lecturer, and that will positively reflect on the students' performance. 

        Badawi (2009) This study aimed at  investigating  the effectiveness of using 

blended learning model in developing EFL prospective teachers' pedagogical 

knowledge and performance. The study sample included 38 EFL Saudi prospective 

teachers (Senior students). The study used  a pedagogical knowledge test, and a 

pedagogical performance scale, to collect the data .The experimental approach was 

used. Results revealed that the mean scores of the EFL prospective teachers in the 

blended group surpassed the mean scores of those who were in the traditional face-to-

face group. In addition, there were no significant differences between mean scores of 

the two groups on the pedagogical performance scale. 

The main conclusion was that blended learning model was more effective than face-. 

to-face learning in developing EFL prospective teachers' pedagogical knowledge.  

The researcher benefited from this study in applying a similar pedagogical knowledge 

measurement on the PCELTers.  

        Akbulut and Engin (2011) This study aimed at determining how pedagogical 

content courses that are taken during teacher education programs affect the pre-

service teachers' attitudes towards teaching profession. An attitude scale was used to 

collect data. The study used the descriptive approach. T- test was used for data 

analysis. 
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Findings indicated that pre-service teachers' attitudes towards teaching profession 

were positive. However, the attitudes scores of the pre-service teachers who joined 

with the pedagogical content courses programs, decreased at the end of the 

pedagogical content courses . 

The researcher benefited from this study at identifying the important role of using 

pedagogical content courses in affecting pre-service teachers' attitudes towards 

teaching task. 

        Moradkhani, et al . (2013) This study aimed at determining the major categories 

of English language teacher educators’ pedagogical knowledge base. The study used 

semi-structured interviews. The study sample consisted of 15 participants of teachers 

and  teacher educators, university professors. The results indicated that teacher 

educators' pedagogical knowledge encompasses eight macro categories. They were: 

knowledge of language and related disciplines, knowledge of ELT theories skills and 

techniques, knowledge of context and social relations, knowledge of class time and 

learning management, knowledge of research and professional development, 

knowledge of practicum, knowledge of teachers and their assessment, and knowledge 

of reflective and critical teaching. Findings also indicated no significant statistical 

differences among the categories proposed by the three groups of the participants.  

The researcher benefited from this study in identifying on the different types of 

knowledge that the teacher should possess. 

        Effeney, et al . (2013) This study aimed at investigating the relationships 

between knowledge and efficacy for teaching sustainability. The study sample 

consisted of 266 pre-service primary teachers. The study used the descriptive 
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approach.  Aquestionnaire for collecting data. Pearson correlation coefficients used 

for measuring the relationships. The results were as follows: 

-There was no statistically differences between perceived knowledge and actual 

knowledge. 

-The majority of the participants indicated that they knew about the issues identified 

in the survey instrument. They could explain it in general terms. 

 The researcher benefited from this study by using Pearson correlation statistical 

analysis method. 

        Psychol (2014) This study aimed at analyzing the effect of providing sub 

dimensions of general psychological pedagogical knowledge (PPK) and  PCK in an 

integrated or separated way by comparing two  computer based teaching conditions. 

The study investigated the impact of integration of different knowledge types that are 

usually taught separately in teacher education. It used two different learning 

conditions, each containing information about multiple external representations from 

a general pedagogical/psychological stance. The study sample was from mathematics 

student-teachers with only little prior knowledge on PPK and PK related to learning 

from multiple representations. The experimental approach was used. Pre/post-test was 

used in collecting data. The effect via ANCOVA was confirmed to account for prior 

knowledge differences.  

Findings indicated to positive results towards the integrated presentation and it was an 

effective means of increasing the applicability of PPK and PCK aspects. In addition, 

participants who were provided with the integrated learning conditions, more often 

applied both perspectives aspects of PPK and PK simultaneously than who were 
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provided with the separated learning condition. Findings also provided hints that 

integration of knowledge types is a promising approach in teacher education and that 

such a change in introducing university knowledge may actually pave the way for 

more  effective application  of general pedagogical /psychological principles. 

The researcher benefited from this study in identifying the importance of integrating  

different knowledge types in developing  teachers' quality of teaching.      

Commentary on the First Domain 

        In accordance with the above-mentioned studies, the focus was on measuring and 

examining teachers' different views on using and implementing some models of 

pedagogical content knowledge (PCK) and Pedagogical Knowledge (PK) in their 

lessons and how that knowledge  positively reflected on their students' standards. 

Most of these studies are international such as Akbult and Engin (2011), Tobin and 

McRobbie (1999), Psychol (2014), Kim (1995) Voss, et al . (2007) and Freeman 

(2002) except Badawi's (2009) study was regional. 

The results of those studies  reflect the importance of using and incorporating PK and 

PCK into the learning/teaching lessons, since that increases the teachers' levels in 

teaching knowledge. Some of those studies  investigated the impact of integrating 

different knowledge types that are usually taught separately in teacher education 

colleges. Others aimed at determining the major categories of English language 

teacher educators’ pedagogical knowledge base. That shows how much that 

knowledge is valuable in helping and developing teachers' abilities in teaching their 

classes more effectively.  
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3.2. Studies Related to Teaching Skills  

        Rahman (2007) This study aimed first at examining the present situation of 

teaching reading skills in English, the problems students encounter during reading an 

English text and the learners’ proficiency level of reading skills when they are at the 

High School Certificate (HSC) level in Bangladesh. Second, at examining the reading 

syllabus and reading materials taught at the intermediate level. The study used the 

following four instruments: Aquestionnaire for the students, a questionnaire for the 

teachers, a classroom observation scheme and a reading test. The study used the 

analytical descriptive approach. The study sample consisted of 52 students and 7 

teachers. Means and standard deviations (SDs) were used as statistical methods. The 

main results are as follows: 

-Students encountered problems in most of the sub-skills of reading. 

-The approaches to teaching and learning reading skills were still out dated. 

The researcher benefited from this study in having a background about analyzing the 

results of this current study. 

        Barzaq (2007) This study aimed at identifying the effectiveness of the 

student-teachers' training programs (STTP). It investigates prospective English as 

a foreign language EFL teachers' perceptions concerning the necessary 

specialized competencies they have acquired during their study in the TEFL 

program. The study used the descriptive analytical approach. A questionnaire was 

administered to collect data. 
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The result of the questionnaire indicated that student-teachers in the three 

universities (The Islamic University, Al-Aqsa University, and Al-Azhar 

University) have acquired 71.86% = Moderately well prepared competences that 

would like make them prepared to teach effectively.  

The researcher benefited from this study in discovering more about the appropriate  

competences that teachers can obtain when joining  training programs. 

        Hurst (2010) This study aimed at exploring the factors that facilitate the 

development of inquiry-based teaching skills. The study sample was applied to 17 

graduate students of sciences, technology, engineering, and mathematics(STEM). The 

study used the descriptive approach. The study used a pre/post interview to collect 

data. A one-way ANOVA was used as statistical method. The study results indicated 

the following:  

-Graduate students who made gains in inquiry-based teaching skills across an 

academic year were more likely to regularly discuss their teaching with their mentors, 

graduate student peers, or practicing K-12 teachers. 

-Graduate students who gained in inquiry-related teaching skills also emphasized the 

importance of having their students’ develop their own research questions and engage 

in critical thinking when unexpected results arise during experimentation. 

The researcher benefited from this study by encouraging student-teachers interacting 

regularly with their mentors, graduate student peers, teachers and faculty members to 

improve their teaching skills.   
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        Gilmore and Feldon (2010) This study aimed at extending research on graduate 

student development by examining descriptive findings and the validity of a self-

report survey designed to capture graduate students’ assessments of their teaching and 

research skills. The study used the descriptive approach. Data were collected  by 

using two instruments. They were self-reported teaching and research skills 

assessments. 

Findings indicate the following:  

-Several factors contribute to graduate students’ perceptions of their research and 

teaching skills such as their personal values and research and teaching practices. 

-Participants’ self-reported teaching and research skills were inconsistent with the 

perceptions of their students and researchers, respectively.  

The researcher benefited from the above study in accounting the inter-rater reliability 

internal consistency of the measurement and in ticking the observation sheet of this 

study. 

       Elkahlout (2012) This study aimed at identifying the effect of a suggested 

program on developing student-teacher's skills to design educational games for 

teaching English grammar and their attitudes towards it. The researcher used quasi 

experimental approach. He used a pre-post attitude scale (An opinionnaire) and pre-

post  skills test. He used spearman correlation, alpha cronbach technique, split-half 

technique ,T-Test independent Samples, T-test paired sample and effect size. 

 Results indicated that there were statistically significant differences between the pre 

and  the post applications on one side, and  the pre and post attitudes scale on the 
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other side, in favor of the post applications and positive attitudes towards the 

suggested program. 

The researcher benefited from this study in identifying the vital role of extensive 

teacher training programs in developing pre-service teachers' abilities. 

       AbuIyada (2013) This study aimed at identifying the effect of peer coaching 

strategy on improving teaching skills of AUG female student teachers and their 

attitudes towards teaching profession. The researcher used the experimental approach. 

She used pre/post observation-check-list to observe the teaching skills and pre- post 

attitude scale. The study indicated that there were statistically significant differences 

between the pre and the post applications in favor of the post application and there 

were positive attitudes towards the teaching profession and the peer coaching strategy. 

 The researcher benefited from this study in using a similar observation sheet. 

       AL-Najjar (2012) This study aimed at evaluating pronunciation teaching with 

regard to an EFL multi-skills textbook (English for Palestine 10). The descriptive 

analytical approach was used. The study sample included analyzing of student book  

,teacher's guide and 43 teachers of 10
th

 Grade. Coefficient correlation persons, 

frequencies means and a one-way ANOVA were used as statistical methods. The 

study used two instruments a content analysis card for analyzing the books' content, 

and an observation card for the teaching competency. The final results indicated the 

following: 

-Pronunciation teaching content of (English for Palestine 10) fell short in adopting the 

suggested characteristics of pronunciation teaching content that matched current 

perspectives in pronunciation pedagogy. 
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 -10th grade Palestinian teachers of English language were found to be poorly 

equipped with the suggested pronunciation teaching competencies that went in line 

with those perspectives.  

The researcher benefited from this study in adopting similar instruments for his study.  

        Soiasangwaan and Wongwanich (2013) This study aimed at using peer coaching 

to help support, and promote reflective teaching, for the improvement of teaching 

skills through a powerful professional learning community. The study used the 

experimental approach. Mixed methodology was used in collecting data. The 

researchers used the quantitative and qualitative to collect more data. The study used 

five instruments: Principals' interviews, teacher group interviews, teachers' surveys, 

school observation and teaching practice observation. Pre/post-test was used to 

measure conceptual teachers' change and self- reflective practice. Findings indicated 

the following about peer coaching strategy: 

-It enriches teachers' personal reflections on their practices. 

-It provides teachers with suggestions from peers on how to refine their practice. 

-It fosters a community teacher who are intent on improving and invigorating  their 

teaching skills.  

The researcher benefited from this study in employing peer coaching strategy in 

helping pre-service teachers develop their teaching skills.                                                                                                                                                                                           

       Or-Bach's (2013) This study aimed at eliciting college students in sights for 

evaluating the course as a suitable context for developing higher skills by using a 

designing course based on computer games and on an interactive story technique. The 
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study questioned the themes that students use to describe the learning experience and 

learning outcomes and especially how it reflects the development of higher order 

cognitive skills. The study used the descriptive approach. The total number of 

participants was 35, i.e. 31 females and 4 males students. The main study instrument 

was post-course reflect reports that students were to submit. Results indicated  

positive attitudes and confidence can enhance college students' motivation to learn 

new things, students' awareness of the application of problem solving techniques such 

as step by step diagnosis. The study demonstrated that slight positive mood does not 

make you feel a little better but it includes a different kind of thinking characterized 

by a tendency towards  greater creativity and flexibility in problem solving as well as 

more efficiency and thoroughness in decision making. 

The researcher benefited from this study by using the interactive story technique to 

help student-teachers develop their higher thinking skills.     

       AL-Ostaz (2014) This study aimed at identifying the effectiveness of a suggested 

program on developing pre–service English language teachers' awareness of semiotic 

approach and  searching  basics of designing the suggested program  and its nature to 

develop pre-service English language teachers' knowledge and  teaching skills of the 

semiotic approach. The researcher used the quasi experimental approach. He used two 

instruments: Pre/post-test and pre-post attitude scale. T-Test paired sample, effect size 

,pearson and spearman correlations, cronbach, alpha technique for analyzing the 

results. Split-half techniques were used to assure validity and reliability. Results 

indicated that there were statistically differences between pre-service teachers' mean 

scores of pre/post-test application of the achievement test in favor of the post 
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applications. Findings proved that there were positive attitudes towards developing 

teachers' awareness of semiotic approach. 

 The researcher benefited from this study in designing the pre/post-measurement.  

        Solak and Altay (2014) This study aimed at determining what types of reading 

strategies prospective English teachers used to accomplish  their reading assignments 

and activities. The study sample included 130 prospective English teachers. The study 

used the Metacognitive Awareness of Reading Strategies Inventory (MARSI) and a 

questionnaire to collect data. The study used the descriptive approach. Findings 

indicated to the following:  

-Effective learners tend to use specific kinds of strategies and use strategies more 

frequently than ineffective learners do . 

-There were some significant differences in following cognitive reading strategies in 

term of students' gender, age, and proficiency in reading, school teaching aids, and 

duration in learning English. 

-Successful readers preferred global reading strategies first. Then, they moved to 

smaller units such as words, sentences and paragraphs. 

The researcher benefited from this study in identifying the different types of reading 

strategies. 

Commentary on the Second Domain 

        From the above review of previous studies, the researcher concluded that many 

researchers paid attention to improving and developing  student-teachers' pre-service 
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teachers' teaching skills performances and qualifications. That naturally reflects 

positively on their students' levels. Approximately, half of those studies were local 

and the other half were international. Little attention was paid to in-service teachers. 

Local studies succeeded in justifying their hypotheses and had high statistical 

significance while some the foreign studies found out no statistical significance. In 

other words most of the studies that aimed at either investigating or evaluating the 

teachers' performances reflected negative results, but those who aimed at examining 

the effectiveness, impact or effect of suggested programs or training programs 

reflected positive results, This is a great indicator that Palestinian  teachers are in a 

need for  more training programs, more evaluating suggested programs, more 

practice, more adoption and adaption of new effective techniques, methods and 

learning/teaching strategies. It is noticeable that the current study paid a great deal to 

investigate and examine the teaching skills that the participants in AUG  may acquire 

during the PCELT course. 

3.3. General Commentary on the Previous Studies 
 

        It is noticeable that the previous studies are valuable for this study. They help the 

researcher in different ways in his study. They are related to pedagogical knowledge 

and teaching skills of student-teachers, teachers and college students. Those studies 

focused on how to develop their competences and performances. Besides that, they 

suggested different methods to be adopted by the teachers on the field of pedagogy 

and teaching. Concerning  studies of  the first domain which focused on  pedagogical 

knowledge the following points have been noticed:  

-They highlighted the importance of incorporating PK and PCK into their classes and 

by integrating different types of knowledge in their lessons.  
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-The sample of the studies was among student-teachers at different universities. 

-Some studies used the descriptive approach, Whereas, others used the experimental 

approach to measure the effect of using PCK teaching models in lessons. 

-Developing student-teachers, pedagogical knowledge and pedagogical content 

knowledge through applying suggested training programs. 

-How pedagogical content courses that are taken during teacher education programs 

affect the pre-service teachers' attitudes towards teaching profession. 

       It is obvious that the current study is in line with some studies while it is not in 

line with the others. The current study agreed with those studies to some extent. For  

example, there is a similarity on one side between the current study and  Badawi's 

(2009) study as both of them used a pedagogical knowledge measurement. Also 

Barzaq's (2007) and AL- Ostaz's (2014) study, because they aimed at identifying 

the effectiveness of the student-teachers' training suggested programs on 

developing pre-service English language teachers skills. Exactly like the current study 

since it aims at investigating the development of PCELTers' PK and teaching skills. It 

is worth mentioning that the previous studies benefit the researcher's study in one way 

or another. As the researcher clarified in details how he benefited from each study. 

Most of those studies followed the descriptive analytical approach, whereas few ones 

followed the experimental approach and that matches the current study 

But in general the current study  benefited from  all the previous studies in : 

-Writing the theoretical framework, writing the introduction of the study. 

-Designing the instruments of the study and how to implement them. 

-Selecting the appropriate research design for this study. 

-Awareness of the difficulties and challenges of applying the instruments 
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and how to overcome them. 

-Using appropriate statistical analysis methods for analyzing  data.  

-Interpreting the results, giving recommendations and offering suggestions. 

     The current study differs from the previous studies as it deals with the topic of  

pedagogical knowledge and teaching skills differently. In other words, this study aims 

at investigating development in pedagogical knowledge and teaching skills among 

PCELTers at AUG. It also aims at examining whether or not there are statistically 

significant differences in PCELTers' pedagogical knowledge at the beginning of the 

PECLT course and its end, and whether or not there are statistically significant 

differences in PCELTers' theoretical and practical teaching skills at the beginning of 

the PCELT course and its end. It is considered to be, according to the researcher 

knowledge, the first study in Palestine which focused on investigating development of 

pedagogical knowledge and teaching skills among a big group of 24 participants  who 

joined the PCELT training course which was held at AL-Azhar University- Gaza  

Summary 

      Chapter three reviewed some previous studies related to the current one. Those 

studies were classified into two domains. Furthermore, the researcher introduced a 

general commentary and a special commentary on each domain. Additionally, chapter 

three outlined how the previous studies benefited the researcher's study and how the 

current study was unlike the others. Chapter four is about the research design and  

methodology . 
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Chapter Four 

Research Design and Methodology 

Introduction 

        In this chapter, the researcher clarifies in details  the procedures that he  followed 

throughout his study. He displays the methodology, the population, the sample, the 

instruments that he used in answering the study questions and finally the statistical 

analysis methods for the study results. Implementing those steps was not an easy 

mission. It took the researcher much time to design, build and referee the instruments 

of the study. Those instruments are the measurement or the scale which can examine 

the rate of developing the pedagogical knowledge and the teaching skills among the 

sample of the study. The results of the study depend on the appropriateness and the 

quality of those instruments.  

4.1. Research Design  

Due to the nature of the research which aims at investigating development  in the 

pedagogical knowledge and  teaching skills among  PCELTers  chosen from Al-Azhar 

University-Gaza. The researcher adopted the experimental approach, which is 

considered the (only way to approach causes and effect) a method of controlling all 

variables except the interest which is manipulated by the investigator to determine if it 

affects another variable (Jonassen,1996: p.24). 

To achieve this aim, 24 PCELTers were selected and chosen by the AMIDEAST and 

assigned during the summer term of the academic year 2014/2015.The PCELT 

training course was applied by four trainers. The following three instruments were 

used by the researcher for collecting  data: 
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1-A pre/post-measurement to measure/test the participants' pedagogical knowledge.  

2-A pre/post evaluation sheet to evaluate the participants' theoretical teaching skills. 

3-A pre/post observation sheet to estimate the participants' practical teaching skills.  

Thus, the researcher was able to measure/test, evaluate and estimate the development 

in pedagogical knowledge and teaching skills that the participants are expected to, 

acquire during this training course. 

4.2. Population of the Study 

       The population of the study consists of all the PCELTers who are at Senior and 

Junior levels of English language department, at faculty of Education, at Al-Azhar 

University-Gaza who had practicum course throughout the second term of the 

academic year 2014-2015. The total population of the study is formed of 9 groups and 

each group includes 12 participants. Thus, the total number of the population is 9×12 

= 108 participants according to registration records of the AMIDEAST.  

    4.3. Sample of the Study 

       The study sample focuses only on the last two groups of the PCELTers (the 8
th

 

and the 9
th 

ones), so the sample consists of 24 participants. The post sample was used 

for the instruments validity and reliability, because there was no pilot study, since the 

sample of the study is less than 30 participants.  

4.4. Variables of the Study 

      To affirm the accuracy of the results, the researcher defined the variables as the  

dependent variable and the independent one. The study contains three variables: 

 1-Independent variable: PCELT Training course 

2-Dependent variable one: the development in pedagogical knowledge 

3-Dependent variable two: the development in teaching skills 
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4.5. Instruments of the Study 

        The researcher used three instruments to achieve the aim of the study: 

1-A pedagogical Knowledge measurement (Appendix 1 ) 

2-A lesson plan evaluation sheet (Appendix 2) 

3-A teaching skills observation sheet (Appendix 3) 

4.5.1.  A Pedagogical Knowledge Measurement 

A. The Aim of the Pedagogical Knowledge Measurement 

       The measurement is one of the study instruments which aims at 

measuring/testing the pedagogical knowledge that the participants are expected to 

acquire during the PCELT training course. 

B. The Sources of Designing the Knowledge Measurement 

      The researcher designed the measurement according to the contents of the 

PCELT training course that found inside the binders of the participants. He used 

different  types of questions which were based on the different topics that given in 

the PCELT training course of World Learning SIT Graduate Institute (2012) and 

AMIDEAST. 

C. Description of the Knowledge Measurement 

       The measurement contains thirty multiple choice questions. The  participants are 

supposed to choose the right answer  from "a, b, c or d ". One mark is given for each 

question, with a total of 30 marks. 

D. Instructions of the Knowledge Measurement 

       The instructions of the measurement are written and oral. The written instructions 

have been clearly stated in a paper attached to the measurement (Appendix 1). The 

oral ones have been clearly stated by the researcher, just before applying the 

measurement to the participants. 
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E. Validity of the Knowledge Measurement 

        Al-Agha (1996: p.118)  points out that validity refers to the degree in which 

our test or other measuring device is truly measuring what we intended it to 

measure. The validity of the pedagogical knowledge measurement has been 

checked as follows: 

a) Content Validity 

         Content validity is a non-statistical type of validity that involves the systematic 

examination of the test content to determine whether it covers a representative sample 

of the behavior domain to be measured (Anastasi and Urbina,1997: p. 114). The 

researcher presented the measurement to a group of professors and lecturers at 

different universities, in order to check its content validity (Appendix 1).The 

measurement was modified according to their priceless remarks. Most of the lecturers, 

for example, agreed that some words, phrases and questions were difficult and unclear 

for the participants to understand. Thus, the researcher substituted those words, 

phrases and questions by other ones. The items of the pedagogical knowledge 

measurement were modified according to their recommendations. 

b) Internal Consistency 

 
Al-Nabhan (2004: p. 243) defines internal consistency as the homogeneity 

coefficients among the items of the test. It reflects the extent of correlation of 

responses on one item with the total score of the test. To verify the internal 

consistency of the measurement, the researcher has measured the Pearson's correlation 

coefficient between the score of each question and the total score of the measurement. 

The following table outlines the Pearson's correlation coefficient between the score of 

https://en.wikipedia.org/wiki/Content_validity
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each question and the total score of the measurement, and the significance level of the 

Pearson's correlation coefficient. 

Table 4.1 

 

Pearson's Correlation Coefficient between the Score of Each Question, the Total 

Score of the Measurement and Significance Level 

 

Question 
Pearson's Correlation 

Coefficient 
Significance Level 

1 0.781 sig. at 0.01 

2 0.585 sig. at 0.01 

  3 0.550 sig. at 0.01 

  4 0.488 sig. at 0.05 

  5 0.726 sig. at 0.01 

  6 0.495 sig. at 0.05 

7 0.558 sig. at 0.01 

8 0.633 sig. at 0.01 

9 0.781 sig. at 0.01 

10 0.781 sig. at 0.01 

11 0.466 sig. at 0.05 

12 0.757 sig. at 0.01 

13 0.824 sig. at 0.01 

14 0.770 sig. at 0.01 

15 0.473 sig. at 0.05 

16 0.703 sig. at 0.01 

17 0.829 sig. at 0.01 

18 0.748 sig. at 0.01 

19 0.781 sig. at 0.01 

20 0.824 sig. at 0.01 
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Question 
Pearson's Correlation 

Coefficient 
Significance Level 

21 0.716 sig. at 0.01 

22 0.663 sig. at 0.01 

23 0.672 sig. at 0.01 

24 0.781 sig. at 0.01 

         25 0.445 sig. at 0.05 

         26 0.950 sig. at 0.01 

         27 0.835 sig. at 0.01 

         28 0.678 sig. at 0.01 

         29 0.540 sig. at 0.01 

         30 0.757 sig. at 0.01 

 

                    r table value at df (22) and sig. level (0.05) = 0.404 

                          r table value at df (22) and sig. level (0.01) = 0.515 

 

       It is apparent from table (4.1) that there is a statistically significant correlation 

between the scores of the questions and the total score of the measurement at (0.01) 

significance level. This means that the test is highly internally consistent. In other 

words, the test is valid so it can be used as an instrument for this study. 

F. Reliability of the Test 

 

       The test is reliable when it gives the same results if it is reapplied in the same 

conditions (Al-Agha and Al-Ostaz,2004: p.108). 

The researcher used the following two ways to calculate the reliability of the 

measurement (Alpha Cronbach's and the Spilt-half techniques) : 
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1-Cronbach’s Coefficient Alpha 

 

 
       The researcher calculated the reliability of the measurement by using Alpha 

Cronbach formula, (K) is the number of items of the test, (σ
2
χ ) is the variance of the 

total measurements marks where (σ
2
Υί ) is the component of the test and (ί) is sample 

questions of the measurement (Cronbach and Richard, 2004). The normal range of 

Cronbach’s coefficient alpha value between (0.0 and + 1.0), and the higher values 

reflects a higher degree of internal consistency. The value of Cronbach's Alpha equals 

(0.961). This value is considered high and that indicates an excellent reliability of the 

entire measurement. 

 

2. Split Half Method 

 

The researcher used Spearman Brown Formula to modify the length of the 

measurement  to find out the reliability coefficient as shown in table (4.2). 

 

Table 4.2 

Correlation Coefficient between the Two halves  of Each Domain before 

Modification and the Reliability after Modification 

 No. of 

Items 

Correlation 

between Two 

Parts 

Reliability 

After 

Modifying 

Total 30 0.888 0.941 

        

Table(4.2) shows that the reliability coefficient by using split- half after modification 

is more than (0.941) and this indicates that the test is reliable to be administrated to 

the sample of the study. 



94 
 

 

4.5.2. A Lesson Plan Evaluation Sheet 

A. The Aim of the  Lesson Plan  Evaluation Sheet 

       The evaluation sheet is one of the study instruments which aims at evaluating the 

participants' theoretical teaching skills through analyzing their lesson plans before the 

beginning of the PCELT course and after its end. 

B. The Source of  Designing and Building the Evaluation Sheet 

The researcher used the Participant Record Book (PRB) of "World Learning SIT 

Graduate Institute" in designing and building the evaluation sheet, as he used the 

same items and domains. 

C. Description of the Evaluation Sheet 

The evaluation sheet composed of four domains, involving twenty-one items as 

shown in Table (4.3).  

Table 4.3 

Description of the Evaluation Sheet 

 

No. Domains No. of Items 

1 Designing objectives 5 

2 Detailing the Steps of a lesson 5 

3 Analyzing the Target Language/Text 7 

4 Staging a lesson 4 

 Total 21 

      

 It is apparent from table (4.3) that the first domain covers the skills of designing 

objectives and it consists of five items. The second domain covers the skills of 
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detailing the steps of a lesson and it consists of five items. The third domain 

covers the skills of analyzing the target language/text and it consists of seven 

items. The fourth domain covers the skills of staging a lesson  and it consists of 

four items. The total items are twenty one. 

D. The Validity of the Evaluation Sheet 

     The validity of the evaluation sheet has been checked as follows: 

 

     a)The Referee Validity 

The researcher took the evaluation sheet from the Participant Record Book (PRB) 

of "World Learning SIT Graduate Institute" and this sheet was prepared by 

specialists and international experts of EL .Thus, no need to referee it.  

b) Internal Consistency Validity of the Evaluation Sheet 

According to Al Agha (1996:p. 121), the internal consistency validity indicates 

the correlation of the score of each item with the total average of the evaluation 

sheet. It also indicates the correlation of the average of each domain with the total 

average. This validity was calculated by using Pearson Formula. 

Table (4.4) shows that the correlation coefficient of each item within its domains 

is significant at levels (0.01) and (0.05). According to the following table, it can 

be concluded that the evaluation sheet is highly consistent and valid as an 

instrument for the study. 
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Table 4.4 

 

Correlation Coefficients of Each Item Score with the Total Score of the 

Diagnostic Test 

 

Domain 

Pearson 

Correlation Sig. level domain 

Pearson 

Correlation Sig. level 

1
- 

D
es

ig
n

in
g

 

o
b

je
ct

iv
es

 

0.965 sig. at 0.01 

 2
- 

D
et

a
il

in
g

 t
h

e 
S

te
p

s 

o
f 

a
 l

es
so

n
 

0.968 sig. at 0.01 

0.969 sig. at 0.01 0.958 sig. at 0.01 

0.951 sig. at 0.01 0.961 sig. at 0.01 

0.930 sig. at 0.01 0.937 sig. at 0.01 

0.963 sig. at 0.01 0.959 sig. at 0.01 

3
- 

A
n

a
ly

zi
n

g
 t

h
e 

T
a
rg

et
 

L
a
n

g
u

a
g
e/

T
ex

t
 

0.872 sig. at 0.01 

4
- 

S
ta

g
in

g
 a

 

le
ss

o
n

 
0.963 sig. at 0.01 

0.918 sig. at 0.01 0.956 sig. at 0.01 

0.968 sig. at 0.01 0.929 sig. at 0.01 

0.923 sig. at 0.01 0.921 sig. at 0.01 

0.948 sig. at 0.01 

 
0.938 sig. at 0.01 

0.943 sig. at 0.01 

 

                            r table value at df (22) and sig. level (0.05) = 0.404 

   r table value at df (22) and sig. level (0.01) = 0.515 

 

      According to Table (4.4), the coefficient correlation of each item is significant 

at (0.01) and it can be concluded that the evaluation sheet is a highly consistent 

and a valid tool. The researcher also made sure of the correlation between the 

score of the four domains with the total score of the evaluation sheet as shown in 

table (4.5). 
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Table 4.5 

 

Pearson Correlation Coefficient for the Score of Each Domain of the 

Evaluation Sheet with the Total Score of the Evaluation Sheet and Each 

Domain with other Domains 

 

Domains Pearson Correlation Sig. level 

Designing objectives 0.986 sig. at 0.01 

Detailing the Steps of a lesson 0.986 sig. at 0.01 

Analyzing the Target Language/Text 0.985 sig. at 0.01 

Staging a lesson 0.982 sig. at 0.01 

 

r table value at df (22) and sig. level (0.05) = 0.404 

r table value at df (22) and sig. level (0.01) = 0.515 

 

      As shown in table (4.5), there is a correlation between the domains and the total 

degree and each domain with the other domains at sig. level (0.01), which shows a 

high internal consistency of the evaluation sheet which reinforces the validity of the 

evaluation sheet. 

E. The Reliability of the Evaluation Sheet 

      The reliability of the evaluation sheet has been checked in three  ways: 

Agreement of the Observers ,Cronbach Alpha , and Split-Half method. 

a) Agreement of the Observers 

      To find the reliability of the evaluation sheet, the researcher used the agreement 

method of observers (the researcher and another experienced English language 

teacher) in the calculation of the reliability. Each observer was working independently 

of the other and they used the same instrument to evaluate the lesson plans of the 

twenty four participants that occur before the PCELT training course and after its end. 



98 
 

In addition, the researcher and the experienced English language teacher ended their 

analyses in the same time, which was immediately three days after the participants 

had filled in their lesson plans. In the light of their analyses, the reliability of the 

evaluation sheet was measured by using the equation of cooper. 

 

(AbuIyada2013:p.69) 

       According to that, the researcher and the experienced English language teacher 

analyzed the 24 participants' lesson plans .The following table shows the percentage 

of reliability of the evaluation sheets for the participants. 

Table 4.6 

 

Percentage of Agreement between Observers to Assess the Reliability of the  

Evaluation Sheet 

 

Participant 

Total  

Performances(21*5=105) 

First 

observer 

Second 

Observer 

Disagreement 

points 

Percentage 

of 

reliability 

Participant 

1 
105 90 84 6 93.33 

Participant 

2 
105 92 87 5 94.57 

Participant 

3 
105 85 76 9 89.41 

Participant 

4 
105 78 72 6 92.31 

Participant 

5 
105 95 86 9 90.53 
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Participant 

Total  

Performances(21*5=105) 

First 

observer 

Second 

Observer 

Disagreement 

points 

Percentage 

of 

reliability 

Participant 

6 
105 85 79 6 92.94 

Participant 

7 
105 92 85 7 92.39 

Participant 

8 
105 96 87 9 90.63 

Participant 

9 
105 84 80 4 95.24 

Participant 

10 
105 87 81 6 93.10 

Participant 

11 
105 85 78 7 91.76 

Participant 

12 
105 87 79 8 90.80 

Participant 

13 
105 92 84 8 91.30 

Participant 

14 
105 94 84 10 89.36 

Participant 

15 
105 85 76 9 89.41 

Participant 

16 
105 83 80 3 96.39 

Participant 

17 
105 92 84 8 91.30 
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Participant 

Total  

Performances(21*5=105) 

First 

observer 

Second 

Observer 

Disagreement 

points 

Percentage 

of 

reliability 

Participant 

18 
105 92 83 9 90.22 

Participant 

19 
105 84 76 8 90.48 

Participant 

20 
105 85 78 7 91.76 

Participant 

21 
105 75 68 7 90.67 

Participant 

22 
105 84 75 9 89.29 

Participant 

23 
105 92 82 10 89.13 

Participant 

24 
105 86 82 4 95.35 

Total Reliability percentage of the Evaluation Sheet 91.74 

 

 According to Table (4.6), the researcher found that the total reliability percentage of 

the evaluation  sheet was (91.74). In other words, the evaluation sheet has a high 

reliability.   

b) Cronbach Alpha 
 
The evaluation sheet is reliable when it gives the same results if it is reapplied in the 

same conditions. The reliability of the evaluation sheet was measured by Cronbach 

Alpha as it is clear in table (4.7). 
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Table 4.7  

 

Reliability Cronbach Alpha Coefficient of the Evaluation Sheet 
Cronbach Alpha Technique 

 

Domain Total Cronbach Alpha 

Designing objectives   5 0.975 

Detailing the Steps of a lesson   5 0.976 

Analyzing the Target Language/Text   7 0.971 

Staging a lesson   4 0.955 

Total   21 0.992 

       

         As shown in table (4.7). The first domain consists of five items and its 

Cronbach alpha is (0.975), the second domain consists of five domains and its 

Cronbach alpha is (0.976), the third domain consists of seven domains  and its 

Cronbach alpha is (0.971), while the fourth domain consists of four domains and 

its Cronbach alpha is (0.955) .The total Cronbach alpha is (0.992). This indicates 

that the evaluation sheet has a high reliability. 

 

c) Split Half 

      Abu Hattab and Sadeq (1980: p.14) state that split half technique depends on 

splitting the test into two parts" single items with couple items, and calculating the 

correlation between the parts, then making a correction for the correlation coefficient 

Spearman Brown Prophecy Formula. 
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Table 4.8 

 

Reliability Split- Half Coefficient of the Evaluation Sheet 

Split Half Technique 

 

Domain 

 

Total 

 

Before 

Modification 

 

After 

Modification 

Designing objectives 5 0.894 0.968 

Detailing the Steps of a lesson 5 0.920 0.975 

Analyzing the Target Language/Text 7 0.931 0.961 

Staging a lesson 4 0.925 0.961 

Total 21 0.984 0.989 

 

       As shown in table (4.8), the first domain consists of five items and its  

correlation value is (0.894) before modification, and (0.968)after modification. 

The second domain consists of five items and its correlation value is (0.920) 

before modification and (0.975) after modification. The third domain consists of 

seven items and its correlation value is (0.931) before modification and (0.961) 

after modification. The fourth domain consists of four domains and its correlation 

value is (0.925) before modification and (0.961) after modification. The total 

domains consist of twenty one items and their correlation value is (0.984) before 

modification and (0.989) after modification. This indicates that the evaluation 

sheet has a high reliability. 

      According to the tables (4.7) and (4.8), the evaluation sheet is proved to be 

reliable because Cronbach Alpha coefficient is (0.922) and the Spilt- half coefficient 
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is (0.989) and that has indicated that the evaluation sheet is available to be applied in 

the current study. 

4.5.3. A Teaching Skills Observation Sheet 

A. The Aim of the Observation Sheet 

      The observation sheet aims at estimating the PCELTers' practical teaching skills 

before the beginning of the training course and after  its end. 

B. The Source of Building the Observation Sheet 

     The researcher used the participants' Record Book of World Learning SIT 

Graduate Institute in building the observation sheet,  as he used the same items and 

the same domains. 

C. Description of the Observation Sheet 

The observation sheet  was composed of four domains, involving eighteen items as 

shown in table (4.9). 

Table 4.9 

Description of the Observation Sheet 

 

No. Domains No. of items 

1- Interacting with Students 5 

2- Managing Activities and Materials 4 

3- Focusing on Target Language and Texts 3 

4- Moving towards Objectives 6 

 Total 18 

       

       It is apparent from table (4.9) that the first domain covered the skills of 

interacting with students and it consisted of five items, the second domain covered the 

skills of managing activities and materials and it consisted of four items, the third 
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domain covered the skills of focusing on target language and texts and it consisted of 

three items; while the fourth domain covered the skills of  moving towards objectives 

and it consisted of six items. The total domains are eighteen items. 

D. The Validity of the Observation Sheet 

The validity of the observation sheet has been checked as follows: 

a)The Referee Validity 

The researcher took the observation sheet from the Participant Record Book 

(PRB) of "World Learning SIT Graduate Institute" and this sheet was prepared by 

international experts and specialists of teaching English language. Thus, no need 

to referee it.  (Appendix 3) 

b) Internal Consistency Validity of the Observation Sheet 

    According to Al Agha (1996: p.121), the internal consistency validity indicates 

the correlation of the score of each item with the total average of the observation 

sheet. It also indicates the correlation of the average of each domain with the total 

average. This validity was calculated by using Pearson Formula. 

   Table (4.10) shows that the correlation coefficient of each item within its 

domain is significant at levels (0.01) and (0.05). According to the following table, 

it can be concluded that the observation sheet is highly consistent and valid as an 

instrument for the study. 

 

 

 

 

 

 



015 
 

Table 4.10 

Correlation coefficients of each item score with the total score of the 

observation sheet 

 

domain 

Pearson 

Correlation Sig. level domain 

Pearson 

Correlation Sig. level 

1
- 

In
te

ra
ct

in
g

 w
it

h
 S

tu
d

en
ts

 0.894 sig. at 0.01 

2
- 

M
an

ag
in

g
 A

ct
iv

it
ie

s 

an
d
 M

at
er

ia
ls

 

0.880 sig. at 0.01 

0.900 sig. at 0.01 0.900 sig. at 0.01 

0.925 sig. at 0.01 0.951 sig. at 0.01 

0.945 sig. at 0.01 0.961 sig. at 0.01 

0.943 sig. at 0.01 

4
- 

M
o
v
in

g
 t

o
w

ar
d
s 

O
b
je

ct
iv

es
 

0.887 sig. at 0.01 

3
- 

F
o

cu
si

n
g

 o
n

  
  

T
ar

g
et

 L
an

g
u

ag
e 

an
d

 T
ex

ts
 

0.940 sig. at 0.01 0.900 sig. at 0.01 

0.925 sig. at 0.01 0.928 sig. at 0.01 

0.968 sig. at 0.01 0.889 sig. at 0.01 

 

0.954 sig. at 0.01 

0.901 sig. at 0.01 

 

 

r table value at df (22) and sig. level (0.05) = 0.404 

r table value at df (22) and sig. level (0.01) = 0.515 

 

      According to Table (4.10), the coefficient correlation of each item is significant at 

(0.01) and it can be concluded that the observation sheet is a highly consistent and a 

valid instrument. The researcher also made sure of the correlation between the score 

of the four domains with the total score of the observation sheet as shown in table 

(4.11) 
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Table 4.11 

Pearson Correlation Coefficient for the Score of Each Domain of the 

Observation Sheet with the Total Score of the Observation Sheet and Each 

Domain with other Domains 

 

Domains 

Pearson 

Correlation 

Sig. 

level 

Interacting with Students 0.982 sig. at 0.01 

Managing Activities and Materials 0.958 sig. at 0.01 

Focusing on Target Language and Texts 0.950 sig. at 0.01 

Moving towards Objectives 0.977 sig. at 0.01 

 

r table value at df (22) and sig. level (0.05) = 0.404 

r table value at df (22) and sig. level (0.01) = 0.515 

 

     As shown in table (4.15), there is a correlation between the domains and the total 

degree and each domain with the other domains at sig. level (0.01) that shows a high 

internal consistency of the observation sheet which reinforces the validity of the 

observation sheet. 

E. The Reliability of the Observation Sheet 

The reliability of the observation sheet has been checked in three ways: 

Agreement of the Observers ,Cronbach Alpha , and Split-Half method. 

a) Agreement of the Observers 

     To find the reliability of the observation sheet, the researcher used the agreement 

method of observers (the researcher and another experienced English language 

teacher) in the calculation of the reliability . 

Each observer was working independently of the other and they used the same 

instrument to estimate each participant during his/her practice teaching. In addition, 
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the researcher and the experienced English language teacher ended their observation 

in the same time. In the light of their observation, the reliability of the observation 

sheet was measured by using the equation of cooper. 

(AbuIyada2013:p.69) 

According to that, the researcher and the experienced English language teacher 

estimated the (24) participants during the PCELT Course. 

Table 4.12 

Percentage of Agreement between Observers to assess the Reliability of the 

Observation Sheet 

Participant 

 

Total 

Performances(18*5=90) 

 

First 

observer 

Second 

Observer 

Disagreement 

points 

Percentage 

of 

reliability 

Participant 

1 
90 75 69 6 92.00 

Participant 

2 
90 77 72 5 93.51 

Participant 

3 
90 70 61 9 87.14 

Participant 

4 
90 63 57 6 90.48 

Participant 

5 
90 80 71 9 88.75 

Participant 

6 
90 70 64 6 91.43 

Participant 

7 
90 77 70 7 90.91 

Participant 

8 
90 81 72 9 88.89 

Participant 

9 
90 69 65 4 94.20 
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Participant 

10 
90 72 66 6 91.67 

Participant 

11 
90 70 63 7 90.00 

Participant 

12 
90 72 64 8 88.89 

Participant 

13 
90 77 69 8 89.61 

Participant 

14 
90 79 69 10 87.34 

Participant 

15 
90 70 61 9 87.14 

Participant 

16 
90 68 65 3 95.59 

Participant 

17 
90 77 69 8 89.61 

Participant 

18 
90 77 68 9 88.31 

Participant 

19 
90 69 61 8 88.41 

Participant 

20 
90 70 63 7 90.00 

Participant 

21 
90 60 53 7 88.33 

Participant 

22 
90 69 60 9 86.96 

Participant 

23 
90 77 67 10 87.01 

Participant 

24 
90 71 67 4 94.37 

Total Reliability percentage of the Sheet 90.02 
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 According to Table (4.12), the researcher found that the total reliability of the 

observation sheet was (90.02 ) which is highly reliable. 

b) Cronbach Alpha 

      The test is reliable when it gives the same results if it is reapplied in the same 

conditions. The reliability of the observation sheet was measured by Cronbach Alpha 

as it clear in table (4.13) 

Table 4.13 

Reliability Cronbach Alpha Coefficient of the Observation Sheet 

Cronbach Alpha Technique 

 

Domain Total Correlation 

Interacting with Students 5 
0.954 

Managing Activities and Materials 4 
0.941 

Focusing on Target Language and Texts 3 
0.938 

Moving towards Objectives 6 
0.954 

Total 18 
0.985 

 

 

       As shown in table (4.13), the first domain consists of five items and its 

Cronbach alpha is (0.954). The second domain consists of four domains and its 

Cronbach alpha is (0.941).The third domain consists of three domains  and its 

Cronbach alpha is (0.938), while the fourth domain consists of six domains and its 

Cronbach alpha is (0.954) .The total Cronbach alpha is (0.985). This indicates that 

the observation sheet has a high reliability. 
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c) Split Half 

(Abu Hattab and Sadeq, 1980: p.14) state that split half technique depends on splitting 

the test into two parts, and calculating the correlation between the parts, then making 

a correction for the correlation coefficient Spearman Brown Prophecy Formula. 

Table 4.14 

Reliability Split- Half Coefficient of the Observation Sheet 

 

Split Half Technique 

 

Domain 

 

Total 

Before 

Modification 

After 

Modification 

Interacting with Students 
5 0.923 0.953 

Managing Activities and Materials 
4 0.932 0.965 

Focusing on Target Language and Texts 
3 0.900 0.962 

Moving towards Objectives 
6 0.915 0.956 

Total 
18 0.964 0.982 

 

       As shown in table (4.14).The first domain consists of five items and it 

correlation value  is (0.923) before modification, and (0.953) after modification. 

The second domain consists of four items and its correlation value is (0.932) 

before modification and (0.965) after modification. The third domain consists of 

three items and its correlation value is (0.900) before modification and (0.962) 

after modification. The fourth domain consists of six domains and its correlation 

value is (0.915) before modification and (0.956) after modification. The total 

domains consist of eighteen items, their correlation value is (0.964) before 
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modification, and (0.982)after modification. This indicates that the observation 

sheet a has high reliability. 

      According to the tables (4.13) and (4.14), the observation sheet proved reliable. 

Cronbach Alpha coefficient is (0.985) and the Spilt-half coefficient is (0.982). This 

indicates that the observation sheet is available to be applied in the current study. 

 4.6. Statistical Analysis Methods 

      Based on the instruments, the researcher applied the following statistical 

methods to measure the validity and reliability of the instruments; he used the 

following statistical treatments: 

1-Alpha Cronbach was used to assess and confirm the reliability of the 

measurement questions, the evaluation sheet items and the observation sheet items.  

2-Pearson correlation coefficient was used to assess and determine the internal 

consistency validity of the measurement questions, the evaluation sheet items and the 

observation sheet items. 

3-Split-Half technique was used to ensure the reliability of the measurement 

questions, the evaluation sheet items and the observation sheet items. 

4-Wilcoxon Signed Ranks Test to show the differences between the pre and the post 

application for the three instruments that used by the researcher. 

5-Eta Square was used to check the effect size of the significant differences among 

the three applications. 
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4.7.Data Collection Procedures  

     The researcher used the following procedures in achieving the aim of the current 

study: 

1- Reviewing literature and previous studies to get  benefit from their samples, 

instruments, methodology, results and recommendations. 

2- Determining the six teaching skills (the theoretical and the practical ones) that 

should be developed among the PCELTers.  

3- Designing and building only one instrument of the study (PK measurement ) while 

the other two instruments (the evaluation sheet and observation sheet) were adopted 

from "World Learning SIT Graduate Institute"  

4-Refereeing the  validity the reliability of the instruments to be applied on the 

PCELTers. 

5-Conducting the pre measurement, the pre evaluation sheet and the pre observation 

sheet on the PCELTers. 

6-Conducting the post  measurement, the post evaluation sheet and the post 

observation sheet on the PCELTers, then using SPSS for statistical analysis. 

7-Discussing the results, providing suggestions and offering recommendations based 

upon those results. 
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Summary 

        Chapter four showed the procedures and the instruments of the current study, in 

addition to statistical analysis that the researcher followed throughout his study. The 

next chapter will present the results analysis and discussion, in addition to some 

suggestions and recommendations.
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Chapter Five 

 Results, Discussions, Suggestions and Recommendations 

 

 

Introduction 

 
        This chapter is the final chapter in the current study and considered as the most 

important one. It includes the results of the study, answering the questions of the 

study, testing the hypotheses of the study, discussing of the results and the 

recommendations suggested by the researcher. In this chapter the researcher sheds 

light on the content of the PCELT training course. Its role in helping the 

participants acquire the pedagogical knowledge, theoretical teaching skills, and 

practical teaching skills that intended to be developed among them. 

5.1. Answer to  the First Question 

       The first question was "What are the pedagogical knowledge intended to be developed 

through the PCELT training course?" 

To answer this question the researcher attended most of the sessions of the 

PCELT course, asked the four trainers about the pedagogical knowledge that the 

participants lack and needed to be developed during this training program, read 

all the contents of the participants' binder and consulted the English language 

supervisors. The researcher was able to summarize those pedagogical knowledges 

in the following thirty ones: 

1-The components of the experiential learning cycle 

2-The concept of  reflection 

3- The abbreviation of the PCELT 

4- The most important aspects of  popular learning styles  



006 
 

5-The meaning of ELC  

6-The abbreviation of ECRIF  

7-The framework of ECRIF   

8- The usage of fluency activities  

9- The period/time of using Fluency activities 

10-Giving examples for Fluency activities 

11-Treating the learner's spoken error 

12-The abbreviation of SMART 

13- The components of  SMART objectives  

14- The activities that the teacher should do in Lesson Staging                                  

15- The content/implication of a speaking lesson  

16-The definition of grammar   

17- The content/implication of writing in the second language (L2) classroom.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                              

18- The characteristics of a good reading lesson  

19- The objectives of a good listening lesson   

20-The aspects that cultures as" Knowing How" include  

21-The consistency of the framework for "teaching culture in the foreign language 

classroom"  

22-The abbreviation of ICQs  

23-The time/period of using ICQs technique  

24- The skills that student-teachers need to know in" vocabulary lessons" 

25- The teaching/learning skills of PDP framework  

26- The concept of receptive skills  

27- The matters that student-teachers  need only to consider  in teaching/ learning 

writing skills  

28- The abbreviation of SARS  

29- The criteria of choosing suitable technology for TEL 

30- The components of extended reflection on teaching  
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 5.2. Answer  to the Second Question 

        The second question was" What are the theoretical teaching skills intended 

to be developed among PCELTers at Al-Azhar University- Gaza?" 

To answer this question, the researcher read all the binders of the PCELT course 

and found those skills inside the (PRB), as follows:  

1- Designing objectives which include the ability to: 

a) write well-formed lesson objectives that describe student learning 

b) write objectives/aims for lesson stages and activities in terms of student 

learning 

c) analyze and adapt course book materials (deciding what to keep, reject, adapt, 

change) appropriate to the students, their needs, interests, and levels. 

d) design and/or adapt activities so that they have a communicative focus. 

e) identify, analyze and select appropriate learner assessment means. 

2- Detailing the Steps of a lesson which include the ability to: 

a) detail student interaction patterns and other class configurations. 

b) detail teacher behavior (including instructions; modeling; checking 

understandings ;eliciting; explanations, monitoring and clarifying) 

c) detail student behavior to clarify what they will be doing, when and with 

whom. 

d) plan the use of visuals : the board ,picture, posters,... etc. 
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e) prepare lessons materials which look professional and which respect copyright 

requirements, citations and photocopy limits. 

3- Analyzing the Target Language/Text which include the ability to: 

a) list relevant knowledge and experiences students are likely to bring to the    

lesson. 

b) list challenges students may have in the lesson and suggestions for how the                              

challenges can be avoided or mitigated. 

 c) write detailed notes that describe the meaning, form, use of language to be 

covered  in the lesson   

d) prepare notes for explanations, guiding and checking questions. 

e) make notes about cultural aspects of activities, texts, language. 

f) allocate time appropriate to activities and materials .     

g) support peers' planning, constructively and respectfully. 

4- Staging a lesson which include the ability to: 

a) stage the lesson so that student learning is scaffolded and lesson objectives are 

achievable. 

b) stage the lesson so the students learning is scaffolded and lesson objectives are 

achievable. 

c) stage opportunities for ongoing student assessment and feedback. 

d) relate lesson to lessons that both precede and follow it. 
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5.3. Answer  to the Third Question 

      The third question was" What are the practical teaching skills intended to be 

developed through the PCELT training course?" 

To answer this question, the researcher read all the binder of the PCELT 

course and found those skills inside the (PRB), as follows:  

1- Interacting with Students which include the ability to: 

a) grade their language and adopt an appropriate tone for their learners. 

b) create a safe , respectful classroom environment to maximize students learning. 

c) vary the teacher's role appropriate tone for their learners. 

d) respond to student questions and behavior in  a way that promotes learning. 

e) monitor students and respond to and give feedback on students strengths and 

challenges. 

2-Managing Activities and Materials which  include the ability to: 

a) set up a variety of class configurations efficiently to maximize students learning                                  

and participation (individual, pair, group and whole-class work) 

b) use texts and media effectively so that students can engage with them in a 

learning- centered way 

c) Provide students with adequate think time. 

       d) give effective instructions ,model activities  and check student understanding. 

 3-Focusing on Target Language and Texts which  include the ability to: 
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 a) convey and check meaning, form and use of lexis ,grammar and  

pronunciation. 

b) provide accurate oral and written models for students 

c) use a range of means to engage learners in textbook materials (establish 

context, elicit ideas, activate prior knowledge) 

 4- Moving towards Objectives which  include the ability to: 

a) set up student-centered activities to help students encounter and clarify target 

language or text/genre features. 

b) set up students-centered activities that help students remember and internalize 

target language. 

c) set up student-centered opportunities to use target language and any other 

language/ skills to complete a communicative, real-world task. 

d) set up listening, reading and writing tasks so that students can focus on 

increasingly challenging aspects of the text with confidence. 

e) implement strategies for assessing students learning throughout lesson. 

f) manage the learning process in such a way that lesson objectives are likely to be 

achieved(e.g., timing and pace) 
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5.4. Test of the First Hypothesis. 

      The first hypothesis was" There are statistically significant differences at (⍺≤0.05) 

in PCELTers' pedagogical knowledge at the beginning of the PECLT training course 

and  its end".   

To examine this hypothesis, the researcher used Wilcoxon Signed Ranks Test, in 

order to compare between the pre and the post score of the pedagogical knowledge 

measurement. The following table of the PK measurement shows that: 

 

 

Table 5.1 

 

Wilcoxon Signed Ranks Test For the Results of the Differences between the Pre 

and the Post Measurement for Focusing on the Sample Study for All of The 

Total Degree of the Measurement 

 

Total Degree of the 

test 

Ranks N 
Mean 

Rank 

Sum of 

Ranks 
Z 

Sig. 

value 

Sig. 

level 

Negative 

Ranks 
3 3.833 11.500 

3.856 0.000 
sig. at 

0.01 Positive Ranks 20 13.225 264.500 

Ties 1   

 

“Z”  table value at (0.05) sig. level equal  1.96 

                               “Z”  table value at (0.01) sig. level equal  2.58 

        Results of Table (5.1) indicate that there are no statistically  significant 

differences between the score of the pre and the post  measurement in favor of the 

post one.  

To calculate the size effect, the researcher used Eta Square "η2   " size effect by using 

the following  equation (Afana, 2000: p.42) and (Mackey and Gass, 2005: p.349) : 
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Z
2
 

= η 
2
 

Z
2
  + 4 

 

Table 5.2 

"Z" Value, Eta Square " η 
2 
" , for the Total Degree of the PK Measurement 

 

Total 

Z Z
2
 Z

2  + 4
 η

2
 

Size 

effect 

3.856 14.870 18.870 0.788 Large 

 

       Results of table (5.2) show that there is a large effect size for the total score of the 

measurement (0.788).In other words the result of the measurement shows a large 

change in the levels of the trainees and indicates to high improvement in the 

pedagogical knowledge among the participants. This is attributed to the PECLT 

training courses which helped much in developing their pedagogical knowledge .  

       This result indicates that the PCELT training course is effective in developing the 

pedagogical knowledge among the participants at AUG. The result of this study 

agrees with the results of many researchers such as Akbult and Engin's (2011) study  

which proved how pedagogical content courses that are taken during teacher 

education programs affect the pre-service teachers' attitudes towards teaching 

profession. It is also agree with Badawi's (2009) study which  confirmed  the 

effectiveness of using blended learning model in developing EFL prospective 

teachers' pedagogical knowledge and performance. There for the first hypothesis is 

strongly accepted.  
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5.5. Test of the Second Hypothesis   

       The second hypothesis was "There are statistically significant differences at 

(⍺≤0.05) in PCELTers' theoretical teaching  skills at the beginning of the PCELT 

course and its end".  

To examine this hypothesis. The researcher used Wilcoxon Signed Ranks Test in 

order to compare between the scores of the pre evaluation sheet implementation with 

the scores of the post one. The following table of the theoretical teaching skills test 

shows that comparison: 

Table 5.3 

Wilcoxon Signed Ranks Test for the Results of  the Differences between" the Pre 

and the Post" Test for All of the Sub Domains and  Total Degree of the 

Evaluation Sheet 

Domain Ranks N 
Mean 

Rank 

Sum of 

Ranks 
Z 

Sig. 

value 

Sig. 

level 

Designing objectives 

Negative Ranks 0 0.000 0.000 

4.295 

  

0.000  

  

sig. at 

0.01 
Positive Ranks 24 12.500 300.000 

Ties 0     

Detailing the Steps of 

a lesson 

Negative Ranks 0 0.000 0.000 

4.291 

  

0.000 

  

sig. at 

0.01 
Positive Ranks 24 12.500 300.000 

Ties 0     

Analyzing the Target 

Language/Text 

Negative Ranks 0 0.000 0.000 

4.290 

  

0.000  

  

sig. at 

0.01 
Positive Ranks 24 12.500 300.000 

Ties 0     

Staging a lesson 

Negative Ranks 0 0.000 0.000 

4.212 

  

0.000  

  

sig. at 

0.01 
Positive Ranks 23 12.000 276.000 

Ties 1     

Total Degree  

Negative Ranks 0 0.000 0.000 

4.288 

  

0.000 

   

sig. at 

0.01 
Positive Ranks 24 12.500 300.000 

Ties 0     

 

“Z”  table value at (0.05) sig. level equal  1.96 

“Z”  table value at (0.01) sig. level equal  2.58 
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       Results of table (5.3) show that there are no statistically significant differences 

between the pre and the post degrees of the evaluation sheet in all the domains and the 

total score of the evaluation sheet, in favor of the post-test and hence using the 

evaluation sheet is effective. 

To calculate the size effect, the researcher used Eta Square "η2   " size effect by using 

the following  equation (Afana, 2000: p.42) and (Mackey and Gass, 2005: p.349) : 

 

Z2 
= η 2 

Z2  + 4 

Table 5.4 

"Z" Value, Eta Square " η 
2 
" , for Each Domain and the Total Degree

 
of the 

Evaluation Sheet 

Domain Z Z
2
 Z

2  + 4
 η

2
 

Size 

effect 

Designing objectives 4.295 18.445 22.445 0.822 Large 

Detailing the Steps of a 

lesson 
4.291 18.411 22.411 0.822 

Large 

Analyzing the Target 

Language/Text 
4.290 18.407 22.407 0.821 Large 

Staging a lesson 4.212 17.740 21.740 0.816 Large 

Total 4.288 18.384 22.384 0.821 Large 

 

Table (5.4) shows that there is a large effect size for the total score of the test 

(0.821), which means  that the evaluation sheet has a large effect and that refers to 

high development in the theoretical teaching skills among the PCELTers.  
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5.6. Test of The Third Hypothesis 

       The third hypothesis was "There are statistically significant differences at 

(⍺≤0.05) in PCELTers' practical teaching skills at the beginning of the PCELT course 

and its end"  

To examine this hypothesis. The researcher used Wilcoxon Signed Ranks Test in 

order to compare between the scores of the pre observation sheet implementation with 

the scores of the post one. The following table of the practical teaching skills test 

shows that comparison: 

Table 5.5 

 

Wilcoxon Signed Ranks Test for the Results of  the Differences between" the Pre 

and the Post" Test for All of the Sub Domains and  Total Degree of the 

Observation Sheet 

 

Domain Ranks N 
Mean 

Rank 

Sum of 

Ranks 
Z 

Sig. 

value 

Sig. 

level 

Interacting with 

Students 

Negative Ranks 0 0.000 0.000 

4.297 0.000 
sig. at 

0.01 
Positive Ranks 24 12.500 300.000 

Ties 0     

Managing Activities 

and Materials 

Negative Ranks 0 0.000 0.000 

4.304 

  

0.000  

 

sig. at 

0.01 
Positive Ranks 24 12.500 300.000 

Ties 0     

Focusing on Target 

Language and Texts 

Negative Ranks 0 0.000 0.000 

4.325 

   

0.000 

   

sig. at 

0.01 
Positive Ranks 24 12.500 300.000 

Ties 0     

Moving towards 

Objectives 

Negative Ranks 0 0.000 0.000 

4.299 

  

0.000  

  

sig. at 

0.01 
Positive Ranks 24 12.500 300.000 

Ties 0     

Total Degree  

Negative Ranks 0 0.000 0.000 

4.290 

  

0.000 

   

sig. at 

0.01 
Positive Ranks 24 12.500 300.000 

Ties 0     

 

“Z”  table value at (0.05) sig. level equal  1.96 

 “Z”  table value at (0.01) sig. level equal  2.58 
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       Results of table (5.5) show that there are no statistically significant differences 

between the pre and the post observation sheet in all domains and the total score of 

the observation sheet in favor of the posttest. That means the observation sheet is 

effective. 

To calculate the size effect, the researcher used Eta Square "η2   " size effect by using 

the following  equation (Afana, 2000: p.42) and (Mackey and Gass 2005: p.349) : 

 

Z2 
= η 2 

Z2  + 4 

 

Table 5.6 

"Z" Value, Eta Square " η 
2 
" , for Each Domain and the Total Degree

 
of the 

Observation Sheet 

Domain Z Z
2
 Z

2  + 4
 η

2
 

Size 

effect 

Interacting with Students 4.297 18.465 22.465 0.822 Large 

Managing Activities and Materials 4.304 18.520 22.520 0.822 Large 

Focusing on Target Language and Texts 4.325 18.703 22.703 0.824 Large 

Moving towards Objectives 4.299 18.479 22.479 0.822 Large 

Total 4.290 18.407 22.407 0.821 Large 

 

       Results of table (5.6) show that there is a large effect size for the total score of the 

sheet (0.821). That means the observation sheet has a large effect and that refers to 

high development in the practical teaching skills among the PCELTers. This result 

indicates that the PCELT course is effective and helpful in developing and improving 

the practical teaching skills among the participants. That shows a clear and a 

remarkable difference in favor of the post observation scores that the participants 

obtained after having this training course. 
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        The result of this study agrees with the results of many researchers such as 

AbuIyada's (2013) study which confirmed the  effect of peer coaching strategy on 

improving teaching skills of AUG female EFL student teachers and their attitudes. 

Similarly, Soiasangwaan& Wongwanich's (2013) study confirmed  the effect of using 

peer coaching to help, support, and promote reflective teaching, for the improvement 

of teaching skills through a powerful professional learning community. Furthermore, 

Or-Bach's (2013) study confirmed using a designing course based on computer games 

and  interactive story technique for developing higher skills among college students in 

sights for evaluating the course as a suitable context. The results of the current study 

also agrees with Barzaq's (2007) study which confirmed the effectiveness of using 

the student-teachers' Training Programs (STTP) on improving the teaching 

competencies among a group of  EFL teachers. The third hypothesis is accepted 

accordingly. 

5.7. Discussion 
 

       In the light of the results of this study, it can be stated that main result was that 

the PCELT course was highly effective in developing pedagogical knowledge and 

teaching skills among the 24 participants at AUG. And the differences between the 

pre and the post scores of  the three study instruments were in favor of the post ones.  

Regarding research hypotheses of the study, statistical data, and analyses of the    

student-teachers' performances pointed out that a relatively substantial amount of 

achievement had occurred along different areas of the pedagogical knowledge and the 

two sides of  the teaching skills (the theoretical and the practical one)  

       In  regard with the theoretical teaching skills, the course provided the participants 

with several skills such as listening, speaking, grammar, reading, and writing. In 
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addition to the best techniques, aids and materials that can help effectively in 

implementing those skills professionally and skillfully in their lessons. During the 

course, the participants learned how to fulfill these skills successfully and effectively. 

That was the role of the evaluation sheet, that the researcher used it in evaluating their 

performances in this area. The course also required that the participants accomplish 

portfolios as assignments for accumulating their writing achievements, creations, 

reflections and their best works and deeds. The course also provided them with many 

other useful and helpful teaching strategies . 

      It was clear that the PCELT course is much based on the constructivism 

philosophy, which considers the learner in the center of the teaching/learning process. 

That interprets why the participants scored high degrees in practical teaching skills 

more than the theoretical teaching skills side through the observation of their practical 

lessons. Using different types and methods of learning such as variety warming up, 

interesting games, colored flash cards, wall pictures, audio/visual aids some 

educational tricks, class sitting, working groups, exchanging points of views and 

opinions among the participants from one side and between the trainer and the 

participants from the other side, created an atmosphere of activity and motivation 

among the participants and helped them highly in becoming more active, creative, 

which led to get rid of passivity during the course.  

      Concerning the practical side for instance, the course contained six practice 

teaching lessons and after each lesson ,the participant had a feedback from his peers 

and with the trainer well. Thus, the participant had got the opportunity to express 

his/her feeling about the lesson he/she  presented, besides that he/she gets the courage, 

to speak, to express him/herself, to motivate, to learn and to take active points towards  

points of weakness to modify them. 
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      About the pedagogical knowledge measurements results, those were very 

important especially, they reflected and showed the general knowledge of the 

pedagogy that  the participants acquired, obtained  and gained during the course. For 

instance, the course succeeded in providing the participant with a lot of terms, 

abbreviations, definitions, items such as ECRIF, ELC ,SARS, PDP, ICQs, SMART,.. 

etc. This knowledge is highly essential, vital and necessary for them, as this 

knowledge is considered the root, the base and the philosophy through which the 

student-teacher can fly in the space of the successful teaching in the future. No doubt, 

such an advance would become both indicative and meaningful to all those concerned 

about teaching, promoting teaching or improving teaching English as a foreign 

language. 

      Concerning the practical side, the participants apparently had achieved more 

progress than the theoretical one. This may be due to the extensive sessions which 

focused much more on the practice teaching and on interaction among the 

participants. Most of the participants acted skillfully and efficiently during their 

practical lessons. That success was due to using modern techniques, high quality 

strategies and new teaching technology such multimedia, LCD, overhead, films, 

music and so many effective and attractive materials such as colored papers, 

photocopies that the participants implemented. That indicates positive tendency 

towards implementation of sound teaching practices. So all these means helped the 

participants to be to some extent to do well in teaching different lessons. So the high 

results level that the participants obtained at the post three instruments of the study 

can be considered as an indicator to the success of the PCELT course in developing 

the participants' pedagogical knowledge and teaching skills.  
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       It is worthwhile to mention that the progress and development in participants' 

performances in the two aspects of teaching cannot be attributed solely to the PCELT 

course. It may be due to the high self-confidence, their readiness and their deep belief 

in the teaching profession. Thus, that can create a strong motive towards creativity 

and professionalism to work as teachers of English language in the future.   

It may be a result of the variety of techniques which meet individual differences 

among participants accompanied by clear instructions and guidance of the trainers. 

This proves the superiority of  the PCELT course over the ordinary practical teaching 

at the  different universities. 

      Moreover, the PCELT training course makes practice teaching more realistic, 

similar and simulated to school teaching in somehow. The participant can break off 

the psychological barrier between him/her and classroom position, stand steadily, 

bravely and courageously with no fear or hesitation in front of his students. Thus, step 

by step he/she will be able to give lessons and acting freely when managing the class.    

That of course can facilitate the teacher's mission and makes him/her more active and 

responsible in the future. Careful lesson planning guarantees that teachers are actively 

involved in building their own classroom procedures and techniques, giving a pre 

image to what the teacher is going to do, and helping him/her implement the lesson in 

an effective way.  

      The PCELT course promoted higher achievement than ordinary courses at the 

universities and teachers' preparing colleges. The PCELT course can be a very 

effective one to help English language student-teachers have real chances to practise 

teaching English more interactively and naturally during their real life work. 

Moreover, the participants used simple language in communicating with their students 

and that encourages them to use English language all the time of the lesson. That 
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helps them develop their speaking skills as teachers. Finally, the results of the study 

proved that the PCELT training course had developed the participants' pedagogical 

knowledge and teaching skills clearly and strongly. 

5.8. Recommendations 

 
      In the light of the study results, the researcher  offers some recommendations for  

pre-service teachers' preparing colleges, teachers' training centers, instructional 

cultural centers,  supervisors, and in-service teachers.  

A)Teachers' preparing colleges at the Palestinian's universities can do the following:  

1-Adopting the PCELT course as a developmental strategy which can improve the 

student teachers' performance during the practicum period.  

2-Holding meetings and workshops through which they can train EFL supervisors on 

how to implement the PCELT course successfully. 

B) Teachers' training centers can do the following: 

1-Holding extensive courses for training and helping student-teachers in developing 

and improving their pedagogical knowledge and teaching skills. 

2-Providing student-teachers with the new methods, and aids which help them in 

raising the students' levels and  achievements. 

C) Instructional cultural centers can do the following: 

1- Holding competitions between the student-teachers and award the winners to 

encourage them. 

2- Organizing useful aiming trips outside Gaza to help student-teachers watch and 

acquire real experiences of the other countries in the field of teaching and that can 

develop and improve their performances. 

D) EFL supervisors should do the following: 
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1- Providing student-teachers with new modern strategies and hold training course 

similar to  the PCELT one. 

2- Encouraging student-teachers to have an effective role during their practicum 

period 

E) Teachers of English language can do the following: 

1- Getting benefit from the PCELT course through attending and participating in such 

training courses .  

2-Visiting any training centers to develop themselves academically and 

professionally. 

F) Decision makers should do the following: 

1- Providing and equipping universities with English language labs and also provide 

instruments needed to accomplish effective teaching. 

2- Encouraging and supporting the other instructional cultural centers to offer new 

training programs like the PCELT one. 

5.9. Recommendations for Further Studies 

       In the light of the study  limitations of the study, the researcher makes some 

suggestions for further studies. Researchers may: 

1- Conduct studies related to the PCELT course on improving other  pedagogical 

knowledge and teaching skills. 

2- Suggest training programs to develop student- teachers' performance. 

3- Conduct studies related to other development strategies in order to develop 

student teachers' teaching competences. 

4- Design new programs that help student-teachers to be professional.  

5- Suggest new teaching/learning methods that make teaching English language and 

learning it, more interesting, easier, simpler, and more effective. 
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Appendix (1) 

 

A  Pedagogical Knowledge Measurement 

 

Al-Azhar University – Gaza  

Deanery of Graduate Studies  

Faculty of Education  

Curriculum and Teaching Methods Department 

                 

Participant's Name………………………………….. 

Date…………………………………………………..  

Program…………………………………………….. 

Dear participant 

The researcher is conducting a study entitled " Investigating 

Development in Pedagogical Knowledge and Teaching Skills among 

PCELTers at Al-Azhar University – Gaza" to obtain a Master Degree in 

Curriculum and Methodology. The study aims to  investigate the 

development of  your pedagogical knowledge and teaching skills that 

you might acquire in the PCELT program. So you are kindly requested to cooperate 

carefully with this" Knowledge measurement in order to help in measuring your  

pedagogical knowledge by answering the items of the study . 

-Your answers will be confidential and used for the study purpose only. 

-Please read  the following instructions carefully before selecting the answer : 

1- All the questions are obligatory. 

2- Read the question carefully more than one time before answering it. 

3-Pay attention to the given time 

4- Circle only with a pen. 

5-Circle only one answer. 

6-Be sure you have answered all the questions before delivering the measurement to 

the observer. 

7-The allowed time is 90 minutes.  

 

30 
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Read carefully and choose the right answer from "a, b, c , or d" 

1-What are the components of the experiential learning cycle ?They are………… 

a-collaborative work, inductive learning, generalization and feedback 

b-experience, reflection, workshop, generalization and thinking 

c-experience, description, analysis, generalization and plan action 

d-collaborative work, deductive learning, experience and observation 

2-Reflection is the ability to ……. 

a-talk about some of your thoughts and feeling about the lesson 

b-talk about your former experience in dealing with others 

c-talk about advantages and disadvantages of the syllabus 

d-talk about an interesting story you have read recently 

3-PCELT stands for……….. 

a-Poor Child Establishment for Learning Typing 

b-Palestine Center for English Language Teaching  

c-Professional Certificate of Enhancing Language  Technology 

d-Professional Certificate in  English Language Teaching 

4-Most popular learning styles are….. 

a-cooperative, interactive and communicative approach/Technical Models  

b-developing, reflective and energizing/ Tactics Models 

c-visual, auditory and kinesthetic/Tactile Modality.  

d-boring, receptive and disappointing/Tactics Modules 

5-What is ELC? It is an ……… 

a-English Language Communication 

b-Experiential Learning Cycle 

c-Environmental Linking Community  

d-Enriching Learners' Collaboration 

6-ECRIF stands for………. 

a-Encounter, clarify, remember, internalize and fluency 

b-Enhance, characterize, record, interpret and formality 
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c-Enrich, cooperate, reflect, imitate, and focus   

d-Encourage,  convey,  remind, illustrate, and fulfill 

7-ECRIF is a framework  for……… 

a-Teaching language and literature 

b-Teaching writing and reading  

c-Teaching grammar and speaking  

d-Teaching listening and phonetics  

8-Why do we use Fluency activities? We use it to………. 

a- help students express themselves freely 

b- give students chance to use language for communication 

c- enable students completing dialogues and language 

d- help students speak with French people freely 

9-When do we use Fluency activities? 

a-In Internalize stage 

b-In Encountering stage 

c-In Remember stage 

d-In Fluency stage 

10-Examples for Fluency activities? 

a-Ranking, making decision and a creative project 

b-Talking about your family, drawing a picture and interviewing a teacher  

c-Role play, helping weak students and doing homework 

d-Telling a story, planning a trip and reading a paper 

11-When the learner make spoken error. Do you ignore it? Or respond to it? 

a-I should think a while before responding to spoken errors 

b-I should consider specific criteria for dealing with spoken errors 

c-I should immediately correct spoken errors 

d-I should delay it until the end of the lesson  

12-SMART objectives are 

a-stabilizing, modifying, adaptable, revisable and transferable   
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b-strong ,measurable, auditory, revisable and testable  

c-specific, measurable, achievable, relevant and time-bound 

d-scrolling,  monitoring, accurate, remarkable and transparent    

13-Compononets of  SMART objectives 

a-Using the language point to observable action verbs in or during a meaningful 

fluency task 

b-Using grammar roles to build structure for writing essays 

c-Using group work to discuss learning problems and find solutions 

d-Using retelling activity to build fluency task to feel confidence 

14-In Lesson Staging the teacher……………….                                      

a-divides  the class activities into two parts to help students meet learning/teaching 

objectives   

b-draws a big picture on the board and elicit commentary from students  

c-breaks down functions ,genres and skills into smaller components/skills to present 

realistic "chunks" of the language for learners to process 

d-asks students to write an interesting short story 

15- What should a speaking lesson involve? 

a-An awareness of who the "listener" is 

b-The ability to check understanding  and to use repair strategies when necessary. 

c-Knowing and using appropriate vocabulary,  expressions, correcting pronunciation 

and word order  

d-All  aforementioned   

16-Grammar is defined as  

a-The systematic process of using tenses in writing and speaking  

b-The systematic way in which words are formed and work together to convey 

meaning in a language. 

c-The systematic process of using punctuations in the sentences 

d- The systematic application of phonology and words 

17-Writing in the second language (L2) classroom includes……………..                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                               

a-writing for dictation, writing for magazines, writing for websites  

b-writing for improving handwriting, writing for reporting the others, writing for 

summarizing what has been read  
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c-writing for creativity, writing for fun, writing for business 

d-writing for literacy, writing for reinforcement and writing for communication. 

18-A good reading lesson should have……… 

a- pre-reading activities, help students practice reading, and learn new vocabulary 

b-  false and factionary  topics to widen students' imagination 

c- difficult and complicated vocabulary to help students in understanding 

d- topics irrelevant to students environment and traditions  

19-What does  Listening  involve? It involves……….. 

a-helping students answering exercises , assignments and making chatting  

b-helping students memorize  new vocabulary and listening to the radio 

c-getting clues from the environment, interpreting the meaning of words,  distinguish 

which words are important and usually, some kind of response 

d-including formal vocabulary, grammatical utterances and writing new expressions 

20-Culture as" Knowing How" includes all culture aspects that………… 

1- consist of information-- facts, data, pieces of information and knowledge. 

b- consist of skills-- actions, doing, participation, behavior, saying touching and 

looking.  

c- deal with coming to an understanding of the basic values, attitudes and assumptions 

of the culture. 

d- deal with the individual learner --his/her values, opinions, feelings, questions, 

reactions, thoughts and ideas. 

21-The framework  for Teaching Culture in the Foreign Language Classroom 

consists of four culture learning interactions 

a-Culture as Known When, How much, Which level and Myself 

b-Culture as Known Who, Whom, whose and Ourselves 

c-Culture as known What, When, Which and Yourself  

d-Culture as known About, How, Why and Oneself 

22-ICQs  stands for………….. 

a-Instruction checking questions 

b-Informing Communication Qualities 

c-Innovating Calculus Quantities 
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d-Inciting Communicative Questions 

23-Teachers need to use ICQs 

a-Before giving instructions 

b-During giving instruction 

c-After giving instructions to check students understanding 

d-An hour before giving  instructions  to help students understand the lesson well 

24-In" vocabulary lessons" students need to know……… 

a-Form, Meaning and Use (FMU) 

b-Form  

c-Meaning  

d-None of them 

25-PDP is a framework for teaching/learning  

a-Speaking and grammar skills 

b-Reading and listening skills 

c-Writing and Reading skills 

d-Listening and speaking skills 

26-Reciptive skills are………….. 

a-Speaking and communication 

b-Reading and writing 

c-Listening and reading 

d-Writing and Speaking 

27-In teaching/ learning writing skills…………… 

a-student-teachers only need to consider Raims chart components 

b-teachers only need to  consider Raims chart components 

c-teachers and students do not need to consider Raims chart components 

d-teachers and students should consider Raims chart components 

28-SARS stands for……… 

a-Select, adapt, reject and supplement 

b-Start, achieve, record and suggest 
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c-Speak, agree, remember and score 

d-Summarize, advance, revise and succeed 

29-Criteria of choosing suitable technology for T E L 

a-Interactive, autonomous, ambiguity and one-use  

b-Modern, expensive, international, multi-use and light 

c-Free, safe time, facilitate learning, flexibility and group use 

d-Consider development, classical and personal use and lonely media 

30-The components of extended reflection on teaching are  

a-Talking about feeling ,objectives, significant moments, to reach generalization and 

put SMART action plan 

b-Talking about others, demands, cooperative thinking and role play 

c-Helping the others, whole period, routine action plan and to reach specialization 

d-Helping weak students, talking to intelligent students, using computer games and 

problem solving strategies 

 

 

 

Note: This study instrument was designed by the researcher on the basis of the 

PCELT course material 

 

The Researcher: Attef  Salah  Al-Mobayed 

 

 

 

                                               Good Luck 
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Appendix (2) 

An Evaluation Sheet 

 

Competency Area 1: Planning for a learning-centered lesson 

Degree of 

Performance 

Item No. 

5 4 3 2 1 

First: Designing objectives 

     Write well-formed lesson objectives that describe student learning. 1. 

     Write objectives/aims for lesson stages and activities in terms of 

student learning. 

2. 

     Analyze and adapt course book materials (deciding what to keep, 

reject, adapt, change) appropriate to the students, their needs, 

interests, level, etc. 

3. 

     Design and/or adapt activities so that they have a communicative 

focus. 

4. 

     Identify, analyze and select appropriate learner assessment means. 5. 

Second: Detailing the Steps of a lesson 

     Detail student interaction patterns and other class configurations 

(individual work, pair work, group work, whole-class work, teacher-

focused activities and stages) Ensuring there a balance of interaction 

during the lesson. 

6. 

     Detail teacher behavior (including instructions; modeling; checking 

understandings; eliciting; explanations, monitoring, clarifying, etc.)  

7. 

     Detail student behavior to clarify what they will be doing, when and 

with whom. 

8. 

     Plan the use of visuals : the board ,picture, posters, etc. 9. 

     Prepare lessons materials which look professional and which respect 

copyright requirements, citations and photocopy limits. 

 

10. 

 

 

 
 

 

  

Al-Azhar University – Gaza 

Deanery of Graduate Studies 

 Faculty of Education 

Curriculum  and  Teaching Methods Department 

 

Participant's Name………………………………………. 

Date……………………………………………………….. 

Course…………………………………………………... 
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Third: Analyzing the Target Language/Text 

     List relevant knowledge and experiences students are likely to bring 

to the lesson. 

11. 

     List challenges students may have in the lesson and suggestions for 

how the challenges can be avoided or mitigated. 

12. 

     Write detailed notes that describe the meaning, form, use of language 

to be covered in the lesson  . 

13. 

     Prepare notes for explanations, guiding and checking questions. 14. 

     Make notes about cultural aspects of activities, texts, language. 15. 

     Allocate time appropriate to activities and materials     .                           16. 

     Support peers' planning, constructively and respectfully. 17. 

Fourth: Staging a lesson 

     Integrated skills lesson with a central focus on a productive skill: 

stage the lesson so that student learning is scaffolded and lesson 

objectives are achievable. 

18. 

     Integrated skills lesson with a central focus on a receptive skill: stage 

the lesson so the students learning is scaffolded and lesson objectives 

are achievable. 

19. 

     Stage opportunities for ongoing student assessment and feedback. 20. 

     Relate lesson to lessons that both precede and follow it. 21. 

 

NOTE: This study instrument was adopted from World Learning SIT Graduate 

Institute  
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Appendix (3) 

An Observation Sheet  

 

 

 

Al-Azhar University – Gaza  

Deanery of Graduate Studies  

Faculty of Education  

Curriculum  and  Teaching Methods Department 

 

Participant's Name…………………………………. 

Date of Observation……………………………….. 

Course……………………………………………. 

Observer's Name…………………………………… 

 

Competency Area 2:Teaching a learning-centered Lesson 

 Degree  of  

Performance 

Item No. 

5 4 3 2 1 

First: Interacting with Students 

     Grade their language and adopt an appropriate tone for their 

learners. 

1. 

     Create a safe,  respectful classroom environment to maximize 

students learning. 

2. 

     Vary the teacher's role appropriate tone for their learners. 3. 

     Respond to student questions and behavior in a way that promotes 4. 
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learning.  

     Monitor students and respond to and give feedback on students 

strengths and challenges (task progress, language produced, 

strategies used, involvement, etc.) in a way that support learning. 

5. 

Second: Managing Activities and Materials 

     Efficiently set up a variety of class configurations to maximize 

students learning and participation (individual, pair, group and 

whole-class work) 

6. 

     Use texts and media effectively so that students can engage with 

them in a learning- centered way. 

7. 

     Provide students with adequate think time. 

 

8. 

 

 

    Give effective instructions, model activities  and check student 

understanding. 

9. 

       

Third: Focusing on Target Language and Texts 

     Convey and check meaning, form and use of lexis, grammar and 

pronunciation. 

10. 

     Provide accurate oral and written models for students 11. 

     Use a range of means to engage learners in textbook materials 

(establish context, elicit ideas, activate prior knowledge) 

12. 

Fourth: Moving towards Objectives 

     Set up student-centered activities to help students encounter and 

clarify target language or text/genre features 

13. 

     Set up students-centered activities that help students remember and 

internalize target language. 

14. 

     Set up student-centered opportunities to use target language and any 

other language/ skills to complete a communicative, real-world 

task.  

15. 

     Set up listening, reading and writing tasks so that students can focus 

on increasingly challenging aspects of the text with confidence. 

16. 

     Implement strategies for assessing students learning throughout 

lesson. 

17. 

     Manage the learning process in such a way that lesson objectives 

are likely to be achieved (e.g., timing and pace) 

18. 

 

 

NOTE: This study instrument was adopted from World Learning SIT Graduate 

Institute 
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Abstract in Arabic 

المعلمين -و المهارات التدريسية بين الطلبة التدريسعلم بأصول  تطور المعرفة ىمد البحث في

غزة–المنعقد بجامعة األزهر  البسيلت الملتحقين ببرنامج  

صالح المبيضعاطف / إعداد الباحث  

سمر سلمان أبو شعبان. د/ إشراف  

 

 ملخص الدراسة

و المهارات التدريسية بين  سالتدري علم هدفت الدراسة للتعرف على مدى تطور المعرفة بأصول

قام الباحث باستخدام المنهج . غزة–المعلمين الملتحقين ببرنامج البيسلت  المنعقد بجامعة األزهر  -الطلبة

التجريبي ذي المجموعة الواحدة وتمثل ذللك من خالل تطبيق قبلي وبعدي  لمقياس المعرفة بأصول 

 24 تكونت عينة الدراسة من.لنموذج تخطيط الدرس وبطاقة المالحظة الصفية التقييم التدريس وبطاقة 

والمستوى الرابع التابع لكلية التربية بجامعة  طالب معلم بقسم اللغة االنجليزية من المستوى الثالث

غزة، والملتحقين ببرنامج البسيلت التدريبي خالل الفصل الدراسي الصيفي من العام -األزهر

بعلم لمعلمين ا -بة عرفة قبلي لقياس مدي المام الطلاستخدم الباحث مقياس م. (2015-2014)الجامعي

ربين من أجل قياس درجة أداء المتد ل نموذج تخطيط الدرسأصول التدريس ،وبطاقة تقييم قبلية لتحلي

تقييم درجة أداء  من أجل بطاقة مالحظة قبليةكما استخدم أيضا  . للمهارات التدريسية النظرية

 استمر البرنامج لمدة. الصفيةالتدريس  تهم لعمليةأثناء ممارس العمليةلمهارات التدريسية المتدربين ل

قام الباحث بعد ذللك بتطبيق مقياس . ساعة تدريبية  120 يوميا أي ما يعادلساعات  4 يوما بواقع 30

 .البعدية، وبطاقة المالحظة البعدية على عينة الدراسةالتقييم المعرفة البعدي ،وبطاقة 

وتم التأكد من صدق االدوات وثباتها باستخدام كل من معامل ارتباط بيرسون وألفا كرو نباخ، 

وتمت اإلجابة علي أسئلة الدراسة وفحص فرضياتها باستخدام اختبارات للعينات والتجزئة النصفية، 
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واختبار ويك ليكسون إليجاد الفرق بين المتوسط ، ومعامل ارتباط بيرسون، غير المستقلة ،ومربع إيتا

( مقياس المعرفة وبطاقة التقييم وبطاقة المالحظة)القبلي والبعدي لكل من أدوات الدراسة الثالثة 

معادلة هولي ستي إليجاد نقاط االتفاق واالختالف بين المالحظ األول والمالحظ الثاني في تقديراتهم و.

 .ألداءات المتدربين

بين   (⍺≤0.05)وجد فروق ذات داللة احصائية عند مستوي الداللةتوخلصت الدراسة إلي أنه ال

التدريس  علم لمقياس المعرفة بأصولالمعلمين في التطبيق القبلي والبعدي  -متوسطات درجات الطلبة 

بين    (⍺≤0.05) لصالح التطبيق البعدي ، وأنه ال يوجد فروق ذات داللة احصائية عند مستوي الداللة

المعلمين في التطبيق القبلي والبعدي لبطاقة تقييم نموذج تخطيط الدرس  -متوسطات درجات الطلبة 

بين   (⍺≤0.05) ات داللة احصائية عند مستوي الداللةلصالح التطبيق البعدي ،و أنه ال يوجد فروق ذ

المعلمين في التطبيق القبلي والبعدي لبطاقة مالحظة تطبيق المهارات  -متوسطات درجات الطلبة 

  .التدريسية الصفية أثناء ممارسة التدريس لصالح التطبيق البعدي

دريبي في العديد من الجامعات وبناء علي هذه النتائج أوصى الباحث بتطبيق برنامج البسيلت الت

وكذللك على تنمية مهاراتهم  علي تنمية معرفتهم بأصول التدريسلمساعدة الطالب المعلمين  

 .لكي يصبحوا معلمين محترفين في المستقبل التدريسية الصفية
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