Al-Azhar University- Gaza
Postgraduate Studies
Faculty of Education
Department of Curricula and Methodology

Relative Clauses Errors in Bidirectional Translation
among English Majors at Al-Azhar University-Gaza

Presented by:
Doaa′ Abdel- Rahman Al-Najjar

Supervised by:
Prof. Hassan Ali Abu- Jarad

Dr. Basil Saleem Skaik

Professor of Applied English
Linguistics

Assistant Professor in TESOL
Al-Azhar University-Gaza

Al-Azhar University-Gaza
A Thesis Submitted to the Faculty of Education in Partial Fulfillment of
the Requirements for the Master Degree in
Education
2012

In The Name of Allah, The All-Merciful,
The Ever-Merciful
"And of His signs is the creation of the
heavens and the earth and the differences of
your tongues and colors. Surely in that are
indeed ayat for knowledgeable men"
)Ar-Rum, 22)

ِه الرَّحِيم
ِ َس ِم اللَّ ِه الرَّحْم
ْ ِب
َّه آيَاتِهِ خَ ْلقُ السَّمَاوَاتِ وَالْؤَ ْرضِ وَاخْتِلَافُ أَلْسِىَتِ ُكمْ وَأَلْوَاوِ ُكمْ إِن
ْ ِوَم
ه
َ فِي ذَِلكَ لَآيَاتٍ لِلْعَاِلمِي

i

Dedication

To my dear parents
To my supporting husband
To my lovely children
To my brother and sisters
To all beautiful and exquisite English
students
I dedicate this thesis

ii

Acknowledgment
Firstly and foremost, I would give all my undeniable and unforgettable
thanks to the most graceful and most compassionate Allah ,the almighty,
that has provided me with lot of blessings that can never be counted.
Secondly, I am deeply indebted to my supervisor Prof. Hassan Ali
Abu- Jarad, whose help, advice and supervision were invaluable, and for
many insightful conversations on every taken step of the research. Prof.
Hassan Abu- Jarad has supported me not only by providing research
guidelines and advices, but also instructionally and emotionally through
the rough road to finishing this thesis, and during the most difficult times
when writing this thesis, he gave me the moral support.
I also extend my sincere gratitude to Dr. Basil Saleem Skaik who
has had a significantly positive influence on my development through his
inspiring thoughts and his insightful discussions, revisions, comments
and words of encouragement.
My appreciation and gratitude are paid to the jury of the tool of my
study, specially, Dr. Asa'ad Abu Sharkh , Dr. Mohammad Hamdan and
Dr. Mohammad Attya for their valuable and intellectual notes and
suggestions.
Thanks are also extended to English department students in the
second and third levels for their cooperation in applying the diagnostic
test.
Finally, I offer my regards to all those who supported me during
the period of completing this work.

iii

Abstract
The purpose of this study was to investigate and analyze relative clauses
errors in English- Arabic bidirectional translation made by English
department second and third level students at Al-Azhar university of
Gaza, who enrolled in the second semester in the academic year (20112012).
To answer the questions of the study, the researcher adopted the
descriptive analytical approach. A diagnostic test of specifically designed
(56) sentences containing English and Arabic relative clauses in five
domains. The first three domains were English relative clauses (defining
– non defining – sentential) , then the Arabic relative clauses in two
domains ( defining – non defining). The test was randomly applied on the
sample of the study which consisted of (110) students constituting
(35.94%) of the whole population. The sample of the study consisted of
(43) male students and (67) female students. Second level were (56 ) and
third level were ( 54).
The data of the study were analyzed using SPSS. T-test was used to
measure statistical differences in means between students in terms of
academic level ,gender and the direction of translation.
The results indicated that the most difficult domain of relative
clauses types was Arabic non- defining relative clauses with percentage
weight of 50.97%followed by English sentential relative clause with
percentage weight of 50.42% then comes English non-defining
48.18%followed by Arabic defining relative with percentage weight of
24.55% and finally the easiest domain was English defining relative
clause with percentage weight of 20.00% .
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The results also indicated that there are statistically significant
differences in the translation of relative clauses attributed to the academic
level in favor of third level students. And there are statistically significant
differences in the translation of relative clauses attributed to gender in
favor of females. Also, there are statistically significant differences
attributed to the direction of translation in favor of translating from
English into Arabic. Moreover, there are statistically significant
correlations between translating relative clauses from English into Arabic
and vice versa.
Based on the study findings, the researcher recommended a
reconsideration of English and Arabic teaching objectives and curricula
as the grammatical problems in translation are not only the responsibility
of English teachers but also Arabic grammar teachers. Additionally
teachers of English should concentrate on similarities and differences in
both English and Arabic in their teaching grammar as well as translation.
Finally, English instructors should not neglect the semantic role of
relative clauses teaching and any grammatical category in general, and
how this category can be used in meaningful way, such a way gives
learning grammar a special taste which it lost.
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ملخص الدراست
٘ذفذ اٌذساعخ اٌؾبٌ١خ اٌ ٝاٌزؼشف ػٍ ٝاألخغبء ف ٟرشعّخ شجٗ اٌغٍّخ اٌّٛصٌٛخ ٌذ ٞعٍجخ
اٌّغز ٜٛاٌضبٔٚ ٟاٌضبٌش ثمغُ اٌٍغخ االٔغٍ١ض٠خ ثغبِؼخ األص٘ش غضح ف ٟاٌفصً اٌضبٔ ِٓ ٟاٌؼبَ
اٌذساعٚ )2012-2011( ٟرؾٍ ً١رٍه االخغبء ٚرفغ١ش ِغججبرٙبٌ ٚ .إلعبثخ ػٓ اعئٍخ اٌذساعخ
لبِذ اٌجبؽضخ ثبعزخذاَ إٌّٙظ اٌٛصف ٟاٌزؾٍٚ ٍٟ١اػذد اٌجبؽضخ اخزجبسا رشخ١ص١ب ٌٍىشف ػٓ
٘زٖ االخغبء ٚرى )76( ِٓ ْٛعٍّخ رؾز ٞٛػٍ ٝشجٗ اٌغٍّخ اٌّٛصٌٛخ ثبٌٍغخ االٔغٍ١ض٠خ
ٚاٌؼشث١خ رمغ ف ٟخّظ ِغبالد .اٌضالس ِغبالد االٌ ٌٟٚشجٗ اٌغٍّخ اٌّٛصٌٛخ االٔغٍ١ض٠خ
ٚاٌّغبٌ ٓ١االخ١شٌ ٓ٠شجٗ اٌغٍّخ اٌّٛصٌٛخ اٌؼشث١خ .صُ ٚصع االخزجبس ػشٛائ١ب ػٍ ٝػٕ١خ اٌذساعخ
اٌز ٟرىٔٛذ ِٓ( )110عبٌجب ٚعبٌجخ ٠ٚشىٍِ ِٓ )%35,54( ْٛغزّغ اٌذساعخ اٌىٍٚ ٝرأٌفذ
اٌؼٕ١خ ِٓ ()43عبٌجب  )67(ٚعبٌجخ )56( ُِٕٙ ،ف ٟاٌّغز ٜٛاٌضبٔ )54(ٚ ٟف ٟاٌّغز ٜٛاٌضبٌش.
رُ رؾٍ ً١ث١بٔبد اٌذساعخ ثبعزخذاَ اٌجشٔبِظ االؽصبئٚ SPSS ٟاعزخذاَ اخزجبس
(ٌٍ (T.testىشف ػٓ دالٌخ اٌفشٚق ث ٓ١اٌّزٛعغبد فّ١ب ٠زؼٍك ثبٌّغز ٜٛاالوبدٚ ّٟ٠اٌغٕظ
ٚارغبٖ اٌزشعّخ.
ٚاعزٕبدا اٌ ٝإٌزبئظ فمذ سرجذ ِغبالد شجٗ اٌّٛصٌٛخ االٔغٍ١ض٠خ ٚاٌؼشث١خ ِٓ االوضش
صؼٛثخ اٌ ٟااللًٚ .لذ وشفذ إٌزبئظ ػٓ ٚعٛد فشٚق راد دالٌخ اؽصبئ١خ ثِ ٓ١زٛعغبد اخغبء
اٌغٍجخ ف ٟشجٗ اٌغٍّخ اٌّٛصٌٛخ رؼضٌٍّ ٜغز ٜٛاالوبدٚ ّٟ٠وبٔذ ٌصبٌؼ عٍجخ اٌّغز ٜٛاٌضبٌش
ٚٚعٛد فشٚق راد دالٌخ اؽصبئ١خ رؼضٌّ ٜزغ١ش اٌغٕظ ٚوبٔذ ٌصبٌؼ اإلٔبس ٚ ٚعٛد فشٚق
رؼض ٜالرغبٖ اٌزشعّخ ٌصبٌؼ اٌزشعّخ ِٓ االٔغٍ١ض٠خ ٌٍؼشث١خ ؽ١ش وبٔذ اع ِٓ ًٙاٌزشعّخ ِٓ
اٌؼشث١خ ٌال ٔغٍ١ض٠خٚ .أظٙشد إٌزبئظ ٚعٛد اسرجبط داي ث ٓ١اٌزشعّخ ِٓ االٔغٍ١ض٠خ ٌٍؼشث١خ
ٚاٌؼىظ.
ٚأٚصذ اٌذساعخ ثئػبدح إٌظش ف ٟأ٘ذاف رذس٠ظ إٌؾ ٛاالٔغٍ١ضٚ ٞاٌؼشث ٟؽ١ش اْ
ٔٛاؽ ٟاٌمصٛس ف ٟاٌزشعّخ ٌُ رىٓ فمظ ِغئ١ٌٛخ ِذسع ٟاٌٍغخ االٔغٍ١ض٠خ فمظ ثً ِذسع ٟاٌٍغخ
اٌؼشث١خ ا٠ضب.ثبإل اضبفخ اٌ ٟاٌزشو١ض ػٍٛٔ ٝاؽ ٟاالخزالف ٚاٌزشبثٗ ث ٓ١اٌٍغز ٓ١ػٕذ رذس٠ظ إٌؾٛ
 ٚاٌزشعّخ ثبإلاضبفخ اٌٚ ٟعٛة اٌزشو١ض ػٍ ٝاٌذالالد اٌّؼٕ٠ٛخ ػٕذ رذس٠ظ شجٗ اٌغٍّخ
اٌّٛصٌٛخ خبصخ ٚعٛأت إٌؾ ٛاالخش ٜػبِخ.
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Abbreviations and symbols
Abbreviation

Equivalent

HN

Head Noun

NP

Noun Phrase

NC

Noun Clause

RC

Relative Clause

DRC

Defining Relative Clause

NRC

Non-Restrictive Relative Clause

NDRC

Non-Defining Relative Clause

SRC

Sentential Relative Clause

PRC

Prepositional Relative Clause

CC

Contact Clause

SL

Source Language

TL

Target Language

L1

First Language(Mother Tongue)

L2

Second Language

EFL

English As A Foreign Language

MSA

Modern Standard Arabic

Symbol

Referent

*

A preceding asterisk indicates an unacceptable
structure

()

Parentheses indicate optional elements.

vii

Transliteration Standard
(www.visl.com )
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Chapter (I)
1.1 Introduction
Learning English as a foreign language is a continual process that
requires a long time and special effort to be achieved. A part of learning
a foreign language requires, among other things, recognizing the
differences and the similarities between learner's native language and the
foreign language as they may hinder or facilitate learning the foreign
language.

Thus, the student who comes in contact with a foreign

language will find some features of it quite easy and others extremely
difficult. Those elements that are similar to his native language will be
simple for him, and those elements that are different will be difficult
(Lado, 1981, p:2). Therefore, when Arab learners study English as a
foreign language, these problematic areas should be considered,
especially, those which don't have correspondences in their native
language.
Grammatical categories are not expected to be similar in two
languages, thus making problems for translators and language learners.
English and Arabic grammars are different because they belong to
different families. Arabic is a Semitic language, and English is a
Germanic one; therefore, each language has its specific grammatical
rules, elements, categories, and features. This variation causes many
problems to students when they translate (Housna, 2010, p:11) .
One major grammatical category which many researchers are
concerned with is relative clauses which present a phenomenon of great
importance in all languages. This is why researchers in linguistics pay
great attention to this phenomenon (Haddar, et al,2008).
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Relative clauses are among those problematic areas when
translating from English into Arabic and vice versa. Kharma and Hajjaj
(1997,p:124) stated that , "relative or adjectival clauses are the areas
where Arabic –speaking students make a lot of errors, and these errors
can be attributed to Arabic interference".
Arab students of English make many errors while constructing the
relative clause in the complex sentence both in speaking and writing. The
process of embedding is quite difficult for them. This difficulty is derived
from the differences between the two constructions in both languages,
while they are similar in some other features.
In Arabic, relative pronouns are regarded as conjunctive nouns, and
not pronouns as in English; they can be used substantively or adjectively,
(Wright,1996,p:320).

In Arabic relative pronouns are inflected for

number and gender; where as in English, a relative pronoun agrees with
the noun it replaces in case and the nature of things – human versus nonhuman.

Moreover, Arabic does not distinguish between relative

pronouns for subject and object, or for human and non-human. Thus,
Arab learners are confronted with the problem that in Arabic relative
clauses, the subject and the object are mentioned twice, the first time as a
relative pronoun and the second as a pronominal suffix attached to the
verbs, and they agree with the object in gender and number
(Mourtaga,2004,p:120).
Additionally, English does not allow pronoun retention as an object
pronoun or as an object of a preposition. On the contrary, Arabic retains
the object noun in the relative clause in a pronominal form and allows for
a pronominal reflex as an object of a preposition, (Amer, 2010,p:33). In
this sense (Swan and Smith, 2001, p:208) point that in Arabic it is
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necessary to include the object of a verb in a relative clause, whereas, in
English, it must be omitted. For example:
*This is the book which I bought it yesterday.
[Hatha al-kitab althy ishtaraytuh ams]
a) This the book which bought I it yesterday
b) This the book which bought you it yesterday
Related to this, it is not only the presence or absence of the
resumptive pronoun that is the source of difficulty, but it is also the
ambiguity implied in the meaning of the sentence; for instance the
previous Arabic sentence can be translated in two ways as: this is the
book that you bought yesterday / or, this is the book that I bought
yesterday.

This example suggests that it would be unclear for both

English and Arab learners whither "tu+hu "refer to the speaker or the
second person, and thus, this ambiguity may lead to the misuse of
personal connectors (Amer, 2010,p:34).
A further complication in the English possessive type of relative
clause, that is a relative clause in which the relative pronoun is
functioning as a possessive referrer within a noun group (Lock, 2002,
p:56). The relative pronoun whose in English has not an equivalent in
Arabic, and it is used for humans and of which for non human. The
problem of 'whose' is aggravated when it is correctly used with nonhuman referents in some cases; therefore, English learners rarely
differentiate between these possessive referents and the suitable usage for
them, which affect the quality of their translation of such clauses.
The researcher believes strongly that there is still a gap in
comparing grammatical categories between Arabic and English,
especially comparing relative clauses in both languages. Relative clauses
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are often misused; sometimes leading to serious misunderstanding; other
times simply displaying poor grammar (Robert, 2003, p:3). This in turn
affects the quality of translation as translators should be aware mainly of
grammar as well as lexis, structures, styles and cultures.
Such asymmetries between the two languages in the qualities of
relative clauses are expected to cause interlingual and intralingual errors
by Arab users of English, be they either learners or translators unless
qualified (Amer, 2010, p:54).

Thus, a comparative study between

English and Arabic relative clauses is a good and helpful mean to put
hand on similarities and differences between such grammatical category.
Moreover an error analysis of errors in translating sentences containing
relative clauses in both languages is a suitable tool. Errors that are made
by learners give teachers and researchers better insights into the process
of language learning, thus errors are now regarded as very an important
tool for diagnostic purposes in language teaching.
Error can be a positive aid in learning English as a foreign
language as it provides information about the areas which need more
work to tackle. Selinker (1992, p:150) stated that the making of errors can
be regarded as "a device the learner use in order to learn". Although
errors are bad things in learning English as a foreign language, an error
analysis is advantageous for both learners and teachers. For learners,
error analysis is needed to show them in what aspect of grammar which is
difficult of them, whereas for teachers, it is required to evaluate
themselves whether they are successful or not in teaching English
(Hasyim,2002).
Errors in learning English as a foreign language are difficult to
avoid as the teachers should improve the way that they teach to reduce
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these errors that the learners have made. It is worthy here to differentiate
between students' errors and mistakes as the researcher is concerned with
students' errors and not with their mistakes. A mistake is a random
deviation unrelated to any system, and it occurs as a result of speed, lack
of memory or concentration, and tiredness, while an error, on the other
hand, is rule-governed; it is systematic and due to lack of knowledge.
According to some linguists, mistakes have a rather low frequency,
but errors have high frequency and they are systematic. Consequently,
errors in this sense are considered to be more serious (Badawi, 2008,p:1).
The researcher intends to identify, categorize and analyze the
errors in translating relative clauses among university students because
translation is regarded as one of the causes of error, and this happens
when a student translates his first language sentences into the target
language word by word avoiding the whole structure or the meaning
(Hasyim, 2002).
The value of this study is to shed light on the similarities and
dissimilarities of relative clauses in Arabic and English. This research
also sheds light on the negative interference resulting from these
dissimilarities between the two languages. To achieve this purpose, a
diagnostic test of sentences containing relative clauses in both English
and Arabic with their different types are used in order to investigate
relative clauses errors among the study subjects. Finally, the researcher
believes that error analysis is highly required at all stages and times of
learning; for by doing such an error analysis, the teacher can concentrate
on the materials on which most learners make error and that s/he can
evaluate whither s/he succeeds or not, and finally s/he can improve
his/her techniques in teaching and preparing systematic materials.
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To sum up, contrastive analysis will lead to fruitful results because
it compares and contrasts certain aspects of two languages, which helps
students to be aware of the diversity between languages, and that error
analysis studies are used in order to lessen them. And without mastery of
the grammars of the SL and the TL and the awareness of the differences
between them the translator will definitely find himself in a big trouble.
1.2 Statement of the Problem
Many studies and research works have conducted the technique of
error analysis for several categories in English such as: tenses, adverbs,
articles, etc.; however, there is still limited effort towards considering the
errors committed by university students in translating relative clauses.
In view of that, the researcher believes that it is necessary to conduct
such a study in order to investigate, classify and analyze the errors of the
students at the second and the third levels of the English Department in
Al-Azhar University - Gaza with regard to relative clause translation.
The study will address the following main question:
What are the relative clause errors in bidirectional translation among
the second and third level majors at A-lAzhar University - Gaza?
1.3 Research secondary questions
1- What are the main relative clause errors made by Al-Azhar
University - Gaza English majors while translating from English
into Arabic and vice versa?
2- Are there statistically significant differences in the translation of
relative clauses due to the students' level (second & third)?
3- Are there statistically significant differences in the translation of
relative clauses due to gender (male-female)?
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4- Are there statistically significant differences between students'
errors in translating relative clauses from English into Arabic and
their errors from Arabic into English?
5- Are there correlations between students' errors in translating
relative clauses from English into Arabic and their errors from
Arabic into English?
1.4 The Purpose of the Study
This study aims at achieving the following objectives:
1- Identifying the main relative clause errors made by Al-Azhar
University - Gaza English majors while translating from English
into Arabic and vice versa?
2- Identifying if there are statistically significant differences in the
translation of relative clauses due to the students' level (second &
third)?
3- Identifying if there are statistically significant differences in the
translation of relative clauses due to gender (male-female)?
4- Identifying if there are statistically significant differences between
students' errors in translating relative clauses from English into
Arabic and their errors from Arabic into English?
5- Identifying if there are correlations between students' errors in
translating relative clauses from English into Arabic and their
errors from Arabic into English?
1.5 Significance of the study
This study derives its importance from the need to consider the
errors of translating relative clauses from Arabic to English and vice
versa.

At the same time, many studies concentrated on identifying

grammatical errors in writing and speaking and very few dealt with
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grammatical errors in translation, which in turn affect the quality of
translation.

Moreover, this study derives its importance from the

objectives that the study addresses.
1-

Identifying, analyzing and classifying relative clause errors in

bidirectional translation made by the Palestinian EFL learners at AlAzhar University of Gaza.
2- Familiarizing the grammar as well as translation teachers with errors
and their causes.
3- This study would reveal some of the errors made by Arab students of
English, with regard to relative clauses when translating from Arabic to
English and vice versa
1.6 Limitation of the study
1- The study is limited to second and third level students of English
Department at Al-Azhar University - Gaza who are enrolled in the
first semester during the academic year (2011-2012).
2- The study is limited to the translational errors of relative clauses
from English to Arabic and vice versa.
1.7 Definition of terms
The researcher adopted the following definitions:
1. Relative clauses: a post modifying construction in which the clause
is embedded inside a nominal expression which it modifies.
(Alexiadou et al, 2000,p:2)
2. Error: It is an instance of language that is unintentionally deviant
and not self-corrigible by author (James1998 in AbdellRaheem1999,p:9)
3. Relative clauses errors: the errors in relative clauses in both
English and Arabic in translation.
9

4. Translation: translation is the expression in another language (or
target language) of what has been expressed in another source
language, preserving semantic and stylistic equivalences. (Roger,
1991,p:2)
According to the researcher , translation is an activity for
transferring meaning from one language to another.
5. Bidirectional translation: the researcher defined it as the
translation from English into Arabic and vice versa.
6. English majors: the university students who study English as a
foreign language at Al-azhar university of Gaza.
7. Error analysis: According to ( Richards et. al.1996:127, in Abu
Jarad 2005) error analysis is a technique that has been conducted to
identify strategies which the learners use in language learning, to
track the causes of learners' errors, to obtain information on
common difficulties in language learning or on how to prepare
teaching material.

In other words, and according to (Abu

Jarad,1986,p:25), "it is the systematic study of errors that occur
while learners use the target language."
8. Contrastive analysis: it simply means the comparison of one topic
between two languages by paying special attention to the
similarities and differences in the topic being compared.
1.8 Summary
This chapter was as the introductory window which gives the reader a
general idea about the study at hand as it contains the research main and
secondary questions, purpose and significance of the study, limitations of
the study and finally the definition of operational terms.
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Chapter (II)
2.1 Introduction
This chapter covers; a description of both English and Arabic
relative clauses syntactically and semantically, then it introduces a
comparative analysis between the English and Arabic relative clauses.

2.2 Description of Relative Clauses in English
A relative clause is a subordinate clause that modifies a noun
within noun phrases in the main clause above them. Cook, V. (1993,
p:138). It can also be defined as a post modifier clause that generally
modifies a noun or a noun phrase and is introduced by a relative pronoun.
(Http://grammer.about.com)

According to Alexiadou et al. (2000, p:2) a relative clause is a
construction in which the clause is embedded inside a nominal expression
which it modifies.
A relative clause is a post modifier because it follows the noun or
the noun phrase it modifies. And it is one way of post-modification of
nouns in English. According to Lock (2002, pp53-54), there are three
major kinds of post-modifying constituents in the noun group in English:
1- Finite clauses, and they are normally referred to as restrictive or
defining relative clauses.
The child who is sitting in the corner has been very naughty.
2- Non-finite clauses, as in
The child sitting in the corner has been very naughty.
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3- Prepositional phrases as in
The child in the corner has been very naughty.
Accordingly, the researcher defines a relative clause as a part of a
sentence beginning with a relative pronoun, and this pronoun can be
omitted in some cases. The relative clause is giving the same properties
of an adjective in describing the noun; therefore, it is called an adjectival
clause. Relative clauses are linked to the head by a relative pronoun, for
example:
The child who is sitting in the corner has been very naughty.
'Who' is a relative pronoun because it substitutes the noun group 'the
child'.
In this respect Lock (2002, p:55) stated that in order to master
embedding of this kind , the learner must be able to:
1. Place the relative clause correctly, the relative clause must be within
the noun group, usually placed directly after the head noun. And that
the relative pronoun always come at the beginning of the relative
clause except when preceded by a preposition.
The things[ which I bought at the supermarket ]fell on the floor.
*The things fell on the floor[ which I bought at the supermarket]
The friend [ that I visited last night ] is going to get married.
*The friend is going to get married [that I visited last night].
2. Select an appropriate relative pronoun, the choice of the appropriate
relative pronoun depends on:
 whether the head noun is a human or not.
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 whether the relative pronoun functions as a subject, object or a
prepositional object.
 whether the language usage is formal or informal.
Consequently, the relative pronoun is:
'Who' if the head noun is human and functions as the subject.
The girl who hit John is Suzan.
'Which' if the head noun is non-human and functions as the subject or the
object.
The book which explains the difference between idioms and proverbs is
on the shelf.
I saw the dog which bit John.
'That' if the head noun is human or non-human and functions as the
subject or the object in the clause.
The people that are extremely old need attention.
I left the books that are torn in the reading room .
'That' can stand correctly in any position instead of the other relative
pronouns.
'Whom' if the head noun is human and only when it functions as an
object.
The visitor whom you invited did not come.
'Whose' if it replaces a possessive noun or a pronoun functioning as a
determiner.
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The book whose cover was designed by James is very interesting.
This is the artist whose paintings I am interested in.
3. Make any necessary rearrangements of the clause constituents.
As mentioned above, the relative pronoun comes at the beginning
of the relative clause.
For example:
Example (1)
a- The waitress was very friendly.
b- The waitress served us dinner.
The two sentences can be embedded into one as:
the waitress who served us dinner was very friendly.
Example (2)
a- I know a girl.
b- The girl's brother speaks eight languages.
The two sentences can be embedded into:
I know a girl whose brother speaks eight languages.
2.3 Relative Clauses Types
The relative clauses can be of three main types in English, the
researcher used them as the domains in the diagnostic test that she
prepared. Beside one type which is usually used in spoken English and it
is called 'contact clause'.
http://en.wikipedia.org/wiki/English_relative_clauses
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2.3.1 Defining Relative Clauses:
Defining relative clauses are also called restrictive because they
restrict, identify and define the head noun they modify. This type of
relative clauses specifies which person or thing we are talking about,
(Robert,2003,p:4).

The information that is given through defining

relative clauses is crucial and important to complete the meaning of the
sentence and when deleting it, the meaning becomes incomplete and
meaningless. Some authors also call this type a 'limiting relative clause "
(Parkinson,2003,p:4-5)
Consider the following examples:
a- A person who collects tickets in bus is a conductor.
b- Old age is a problem that should concern us all.
c- I dislike women who chatter incessantly.
All the relative clauses here are defining relative clauses because in
the first example the person is defined from other persons by the relative
clause in a who collects tickets and not other person. The most important
thing here in the defining relative clause in which there are no commas
separating the head noun and the relative clause modifying it as in the
other types.
Murcia, and Freeman (1983, p:371-372) stated that the defining
relative clauses have diversity constructions, without counting the relative
clauses stemming from replacement of the possessive determiner by
whose, there are 20 different construction possible.
These constructions can be as follows:
1- The subject of the main clause is identical with the subject of the
embedded sentence.
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The teacher who was absent went to conference.
2- The subject of the main clause is identical with the direct object of
the embedded sentence.
The teacher whom I met was my English teacher.
3- The subject of the main clause is identical with the indirect object
of the embedded sentence.
The girl to whom I gave the present is my cousin.
4- The subject of the main clause is identical with object of
preposition of the embedded sentence.
The book that you were looking for is on the desk.
I saw the shirt that Mary bought.
5- The direct object of the main clause is identical with the subject of
the embedded sentence.
I saw the boy who hit Mary.
6- The predicate noun of the main clause is identical with the subject
of the embedded sentence.
She is the girl who is crying.
7- The object of the predicate of the main clause is identical with the
subject of the embedded sentence.
I thought about the boy who is absent.
8- The indirect object of the main clause is identical with the subject
of the embedded sentence.
We gave the boy who broke the window a warning.
9- The direct object of the main clause is identical with the direct
object of the embedded sentence.
I saw the shirt that Huda bought.
10- The predicate noun of the main clause is identical with direct
object of the embedded sentence.
He is the teacher whom I saw.
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a. The indirect object of the main clause is identical with the direct
object of the embedded sentence.
I sent the girl that Huda call a message.
b. The object of preposition of the main clause is identical with the
direct object of the embedded sentence.
I looked for the story that Huda bought.
c. The direct object of the main clause is identical with the indirect
object of the embedded sentence.
I saw the pupil to whom the teacher gave the bag.
d. The predicate noun in the main clause is identical with the indirect
object of the embedded sentence.
She is the pupil whom I gave the bag to.
15- The indirect object of the main clause is identical with the indirect
object of the embedded sentence.
I told the girl whom you gave the present to a joke.
16- The object of the preposition of the main clause is identical with
the indirect object of the embedded sentence.
Huda knows about the girl who I gave the bag to.
17- The direct object of the main clause is identical with the object of
preposition of the embedded sentence.
I bought the book that you were talking about.
18- The predicate noun of the main clause is identical with the object
of preposition of the embedded sentence.
Travelling to America must be the dream that you were thinking
about.
19-The indirect object of the main clause is identical with the object of
preposition of the embedded sentence.
I gave the girl that you were talking about the story.
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20- The object of preposition of the main clause is identical with the
object of preposition of the embedded sentence.
I know about the story that Huda referred to.
From this diversity of relative clauses constructions and multiple
structures, the researcher concludes the learners of English should use
and practice these multiple structures in their writings and speaking.
Additionally, some of these constructions will be easier than others for
learners to acquire and practice in their writings and speaking.
Concerning the relative clauses in which the head noun is a
possessive determiner, the relative pronoun whose is always used. For
example:
a- This is the lady whose painting you admire.
b- The man whose coat has been stolen immediately reported the
theft.
Whose can come in defining and non-defining relative clauses.
Relative clauses containing the relative pronoun 'whose' will be discussed
in details below.
2.3.2 Non-defining relative clauses:
Not all relative clauses have the function of restricting the meaning of
the nouns or the noun phrases they are modifying, however the nondefining relative clauses supply additional information about the head
noun.( Murcia, and Freeman1983,p:376)
For example:
Mrs. Janet, who lives next door, is my English teacher.
The information in the relative clause does not affect the meaning that
Mrs. Janet is my English teacher, but additionally she is living in
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neighborhood, and if we omit the relative clause, the sentence becomes
meaningful.
Other examples:
a- Jenny's brother, who is about her same age, looks like her.
b- The damaged ship, whose crew has been now been taken off, was
listing dangerously when last seen.
c- The Helton hotel, which I stayed in last year, was very expensive.
d- My brother, who lives in Geneva, is a doctor.
Non-defining relative clauses are also called non-restrictive relative
clauses. They are always written between commas, and if you leave out
the clause between commas it still makes sense.
They are called non-defining or non-restrictive because they do not
restrict the meaning of the relative clause related to the head noun, and
the information that the relative clause produces is not important and that
it only gives us additional information, but it describes the noun it
modifies and it is set off by commas, and may be omitted from the
sentence. Non-defining relative clauses identify nouns already known.
For example:
My English class, which is at 7clock, is very interesting.
If we omit the clause "which is at 7 clock ", the sentence still meaningful
as we can say, my English class is very interesting.
Andrews (2009, p:8) described non-restrictive relative clauses in
the four following points:
1- NRCs are separated by a pause.
2- NRCs can't use that or deletion.
21

3- Only NRCs can fail to reduce NP to a pronoun.
4- NRCs can't modify possessors.
The following examples illustrate and explain the previous points:
a- Sami, who I met in Cairo, owns three houses.
b- Sami who I met in Cairo owns three houses. The sentence is
grammatically correct, but the meaning here is different as it is
a defining relative clause(without commas).
c- *Sami, that I met in Cairo, owns three houses.
d- *Sami, who I met in Cairo,'s brother is a doctor.
It can also be said that non-defining relative clause provides extra
and unnecessary information to determine the identity of the noun, and
this is what makes some grammarians call it nonessential clauses.
Examples of the non-defining relative clauses:
a- New Zealand, which was founded by the intellectuals, is the
world's most enlightened community.
b- My father, who was sick, is playing tennis now.
c- Mr. Smith, who is a well-respected lawyer, has just retired from
active practice.
d- I spoke to Dr. John, who had examined me before.
e- Then I met Linda, who started shouting at me.
As for the use of relative pronouns in non-defining relative clauses, all
relatives are possible except that.
*I met Dr. Chang, that teaches a religious studies course at the college.
To sum up, a non-restrictive relative clause is a kind of relative
clauses that add unnecessary information about an already identified noun
(definite/proper). Non-restrictive relative clause can be recognized easily
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by the presence of commas.

Thus, one notices that non-restrictive

relative clauses differ from restrictive relative clause in respect of:
1. Punctuation marks preceding and following the relative clause.
2. The head noun (HN) in non-restrictive relative clauses is usually a
proper noun.
3. The information which is given through the non-restrictive relative
clause is unnecessary to the meaning related to the HN, while the
information that is given through the restrictive relative clause is
necessary.
In other words, it seems sufficient to distinguish between the two
types with saying that the restrictive relative clauses narrow down the
scope of reference of the head noun (antecedent), while their counterpart,
non-restrictive relative clauses, convey additional information.
2.3.3 Sentential Relative Clause:
Sometimes the relative clause and specifically the relative pronoun does
not refer to a particular noun in the sentence, otherwise, it sometimes
refers back to the entire sentence. In this case the relative clause can be
used to refer to the whole part of the sentence that precedes it, this type of
relative clauses called sentential. (Muqattash, 1997, p:248)
For example:
a- I have broken my leg, which means I can't walk.
b- He couldn't read, which surprised me.
c- John lost his job, which annoyed him.
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In these examples there are no antecedents before the relative
clause as the relative clause refers back to the whole sentence, and the
antecedent in these sentences is the whole of the main clause.
As the sentential relative clause refers back to the entire sentence, it may
refer to; a simple sentence, a complex sentence, a compound sentence, the
predicate of the preceding sentence, or a subordinate clause as
antecedents. (the previous reference )
1- A simple sentence as the antecedent of the sentential relative clause:
John lost his job, which annoyed him.
2- A complex sentence as the predicate of the sentential relative clause:
Hani decided not to complete his job, which annoyed his boss.
My elder brother has gone to America to complete his study there,
which means that I have to look after my parents alone.
3- A compound sentence as the antecedent of the sentential relative
clause:
I wash the dishes and I dried them, which made my mother forgive me.
4- The predicate of the main clause as the antecedent of the sentential
relative clause:
He [walks for an hour every day], which would bore me.
In the previous example, (walking for an hour every morning) is what
make the speaker feel bored, so we regard it the antecedent of the
relative pronoun.
5- A subordinate clause as antecedent:
Huda thinks that Suzan is a good teacher, which she is not.
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In this sentence the sentential relative clause (which he is not) refers to
the subordinate clause (that Suzan is a good teacher).
'Which' is the only relative pronoun that can be used in the sentential
relative clause, and it cannot be omitted it from the clause as who or
whom in the object case in the non-restrictive clauses.
Bill was promoted yesterday, which pleased his wife.
*Bill was promoted yesterday, that pleased his wife.
*Bill was promoted yesterday, who pleased his wife.
*Bill was promoted yesterday, pleased his wife.
Sentential relative clauses are sometimes confused with non-restrictive
relative clauses, for example:
Hani then met Rami, who invited him for dinner. (NRC)
Hani then met Rami, which surprised them.(SRC)

Both NRC and SRC are separated from the main clause by commas, and
they also should not be introduced by the relative pronoun 'that'.
2.3.4 Contact Clauses:
Contact clauses are simply defining relative clauses in which the
relative pronoun functions as an object and consequently it can be
omitted. Contact clauses are largely used in spoken American English
and it is easy for most learners of English to identify them.
Contact clauses are called so because what characterizes them is the close
contact in sound and sense between the clause and the head noun.
a- The film we saw last night was terrible.
b- Who is the man you spoke to?
c- One of the chief things a computer can do is to save money,
manpower and time.
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It is worth mentioning in this respect that the researcher has
included only two sentences in her diagnostic test of the translation of
relative clauses, because they are clear in meaning and she predicts that
such clauses may not confuse the learner. It is important to mention here
that the researcher considers them under the domain of defining relative
clauses as they are actually defining the preceding NP, but with a deleted
relative pronoun in the object case.
2.4 Relative pronouns
A relative pronoun in English is defined as: a word that introduces a
subordinate clause that is, as a result, called a relative clause. The relative
pronoun serves two purposes:
1- As a pronoun it stands for a noun or another pronoun previously
mentioned called it's antecedent.
This is the man who caused the war.
In this example, 'the man' is the antecedent and 'who' is the relative
pronoun.
2- It introduces a subordinate clause that is also called a relative clause
because it starts with a relative pronoun 'who'. The relative pronoun
'who' connects the subordinate clause to it's antecedent 'man'
(Goldman and Szymanski, 1983, p:179)
Relative pronouns connect adjectives and noun clauses to other
elements of the sentence. That is the relative pronoun substitutes for the
noun being modified by an adjectival clause and relate that clause to the
noun, (Loberger and Shoup, 2009, p:21). Relative pronouns often seem
to confuse learners of English, but they are very easy to use. The learner
need to be aware of it's salient rules, further it's correspondences in
Arabic in order to make full understanding.
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Relative pronouns in English are divided into three groups and they
are:
1. Wh- relatives are: who, whom, which, whose, where, when and
why.
2. Zero relatives in which it is correct to omit the relative pronoun.
3. That relative , which can replace any other relative pronoun and
it is correct in any position except in NRC.
There are relative pronouns used in restrictive relative clauses, and
they are relative pronouns that are not used in non-restrictive relative
clauses.

Furthermore, in sentential relative clauses, only the relative

pronoun 'which' is permitted.
2.5 Relative Pronouns Used in Restrictive Relative Clauses:
The main relative pronouns that introduces restrictive relative clauses are:
Who: It replaces singular or plural nouns that refer to people when they
come as the subject or the object of the relative clause, e.g.:
a- He is the kind person who will never let you down.
b- The teachers who graduated from England are excellent.
c- The boy who was here is my nephew.
That: It replaces nouns that refer to people or things, e.g.:
Sally bought a car that costs 5000$
Both who and that are equally appropriate when the antecedent denoting
people, and when it is a vague or generalized noun or pronoun, e.g.:
a- He is the sort of man who/that will do anything to help people in
troubles.
b- I need someone who/that can do the work quickly.
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Which: It replaces singular or plural non-personal nouns when they occur
as the subject or the object of the relative clause, e.g.:
The poem which almost everybody knows is written by Shakespeare.
Whom: It replaces nouns that refer to people in the object case, 'Whom' is
only used in formal written English, so it is sometimes deleted.
a- The visitor whom you were waiting has arrived.
b- Jack is the boy whom Jenny hit.
Whose: It is the only possessive relative pronoun in English and it refers
to persons and things. It can be used in restrictive as well as nonrestrictive clauses. 'Whose' indicates the antecedent which has a
possessive role in the relative clause.
'Whose' is sometimes confused with the relative prepositional
pronoun 'of which', that refers only to things or animals, but not to
persons. Furthermore, 'Of + which' can be used in formal styles after the
noun, (Hewings, 2005,p:110) e.g.
The play, the title of which I can't remember, was written by Shakespeare.
From what is stated above, the researcher can say that the choice of
relative pronoun is governed by the gender of the head noun (personalnon-personal) and the function of the relative pronoun in the relative
sentence. All the above relative pronouns can be used in non restrictive
relative clauses except 'that', which is not allowed in NRC, and that
'which' is the only relative pronoun that is allowed in sentential relative
clauses. Finally, it must be remembered that contact relative clauses have
no relative pronoun at all.
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2.6 Some Special Uses of Relative Pronouns in Restrictive Clauses
1.That/who
When referring to people, both that and who can be used in informal
language. "That" may be used to refer to the characteristics or abilities of
an individual or a group of people:
He is the kind of person that/who will never let you down.
I am looking for someone that/who could give me a ride to Chicago.
However, when speaking about a particular person in formal language,
who is preferred:
The old lady who lives next door is a teacher.
The girl who wore a red dress attracted everybody's attention at the party.
2.That/which
There are several cases when that is more appropriate than which:
1) After the pronouns all, any(thing), every(thing), few, little, many,
much, no(thing), none and some(thing).
The police usually ask for every detail that helps identify the missing
person.
Dessert is all that he wants.
2) After the noun modified by an adjective in the superlative degree:
This is the best resource that I have ever read.
(http://owl.english.purdue.edu/owl/resource/645/01/Introduction and General Usage
in Defining Clauses)

28

2.7 Prepositions in Relative Clauses
In English it is acceptable to use some prepositions with relative
clauses. Relative clauses which contain relative pronouns function as
prepositional complement
Relative

Clauses

and are often referred to as Prepositional

(PRC).

(Maqattash,

&

Kharma,1997,p:201)

Prepositional relative clause can occur in restrictive and non-restrictive
relative clauses, but they differ in respect of the position of the
preposition. In the restrictive relative clauses, the preposition is often
placed after the relative pronoun, whereas it almost comes before the
relative clause in non-restrictive ones, e.g.:
a- Is this the book that you asked me for?
b- This is the person whom I was telling you about.
c- The new company, in which Ahmad works, will be officially opened
in June.
d- Sami , from whom we bought the tickets, is your neighbor.
There are factors that determine the place of the preposition:
1- If the sentence is spoken or written; in spoken English the preposition
most likely comes at the end of it's clause. Whereas, in written
English, the preposition usually comes at the beginning of the relative
clause.
2-If the sentence formal or informal; in informal English the preposition
is likely to come at the end of it's clause even in written English.
(Lewis, 1996,p:101)
She is the woman to whom I gave the money. (formal)
She is the woman whom I gave the money to. ````(informal)
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3- The choice of a relative pronoun. The preposition may precede 'whom,
which and whose', but it may not precede 'who', 'that' or the 'contact
clauses'. (Muqattash, 1997, p:202)
For example:
The person to whom I complained is the headmaster.
And it is acceptable:
The person whom I complained to is the headmaster.
The person who I complained to is the headmaster.
But it is not acceptable:
*The person to who I complained is the headmaster.
And it is not acceptable:
*The person to I complained is the headmaster.
*The book that you referred me to is not available.
But it is not acceptable:
*The book to that you referred me is not available.
*This is the author whose writings you are interested in.
*This is the author in whose writings you are interested.
*Mary looked at the box in which the jewelry was kept.
*Mary looked at the box which the jewelry was kept in.
Sometimes the choice of a relative pronoun, the formality of
language and whether it is spoken or written are not the resort to choose
the place of the preposition in the relative clause. However, there are
exceptions, especially when the relative clause has a verb + preposition
combination such as: 'call off' which means cancel, 'break up' which
means end, 'take after' which means concern, 'put up with' and etc.
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In this case the preposition must always come after the verb regardless of
the relative pronoun itself, the formality of language and whether it is
written or spoken.
For example;
a- The person whom she takes after is her mother.
b- This is something which I refuse to put up with.
On the other hand, the preposition may be closely independent of
the verb in it's clause. In this case the preposition generally comes before
the relative pronoun regardless of the relative pronoun itself, the
formality of language and whether it is written or spoken.
For example:
He signed an agreement under which he will achieve his freedom.
2.8 The relative adverbs: Why, When and Where:
These three relative adverbs can be used in the beginning of
relative clauses in case the antecedent or the head noun has reason, place
or time reference.
For example:
This is the reason why I couldn't complete my study.
I still remember those horrible days when the war happened.
She went to the school where her mother works.

The following table show these relative adverbs:
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Table: (2.1)
The relative adverbs used in relative clauses
relative

meaning

Use

Example

When

in/on which

refers to a time expression

the day when we met him

Where

in/at which

refers to a place

the place where we met him

Why

for which

refers to a reason

the reason why we met him

adverb

2.9 The Syntactic Function of English Relative Clauses:
The term 'syntax' refers to a particular aspect of grammatical
structure and to a subfield of descriptive linguistics that describes that
aspect of grammar (Moravcsik, 2006,p:25).
The basic structure of the sentences that contain relative clauses is
the structure of embedding two sentences into one sentence, and this
sentence covers the meaning of the two sentences. For example:
The following two sentences can be combined by embedding in one
sentence:
1. Is that the new station?
2. You pointed it out to me last week.
Is that the new station that you pointed to me last week?
Another example:
1. This is the man.
2. I gave money to him this morning.
This is the man to whom I gave money this morning.
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As mentioned before, three things are required to master this
embedding of the relative clauses (the placing of relative clause- the
choice of relative pronoun- the formality of language).
Murcia, and Freeman (1983, p:360) stated that in the case of restrictive
relative clauses, the embedding consists of a sentence embedded within
an NP. For example:
The fans who were attending the rock concert had to wait in line for three
hours.
In this sentence, one sees how the embedded sentence "who were
attending the rock concert" is closely associated with the NP, "the fans".
The sentence has a modifying function like an adjective, and that is the
reason why they called relative clauses adjectival clauses. Furthermore,
the relative pronoun in English serves six different syntactic functions in
the relative clauses: as a subject, as a direct object, as an indirect object,
as an object of preposition, as a possessive determiner, and as an object of
comparison. Examples for each function:
1- The relative clause qualifies the subject:
Politician who toe the party line generally get on.
Cars that have diesel engines are becoming popular.
2- The relative clause qualifies the direct object:
Did you see the man who was asking for you?
I made the dress that I intend to wear.
3- The relative clause qualifies the indirect object:
I sent my sister, who are going to live in the country, some of my
favorite records.
The craftsman offered the apprentice who arrived last week
lessons in carving.
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We promised the committee, which was newly elected, our full
support.
4- The relative clause qualifies the object of preposition:
The teacher that I sat next to, is my neighbor.
5- The relative clause qualifies a possessive determiner:
The boy whose father died, is a football player.
The house, whose balcony is falling apart, is built since 1995.
6- The relative clause qualifies the object of comparison.
The girl that Kamlia knows is smarter than is Soha.
2.10 The Semantic Function of English Relative Clause:
Relative clauses are subordinate clauses that help to delimit the
potential reference of a noun phrase, the relative clause says something
that has to be true of anything that the noun phrase might refer to,
(Andrew, 2009,p:1). English relative clause is one way of describing and
modifying nouns or noun phrases in English. The same sentence can
have more than one meaning according to the way it is relativized. For
example, the two sentences below have different meanings:
The climbers who reached the top were exhausted.
The climbers, who reached the top, were exhausted.
The first sentence has a restrictive relative clause and it means that
only the climbers who reached the top and won the race did their best and
then exhausted, and there are others who did not reach the top as they did
not make enough effort. However, the second sentence means that there
are many climbers who were exhausted and some of them reached the top
and others did not. Whither the relative clause is restrictive or not is the
only the factor governing the meaning of the relative clause.

34

This difference in the sense of restrictive or non- restrictive relative
clauses affects the meaning of the sentence, but the matter is wider.
Relative pronoun choice is also an important element in the complex
sentence meaning. The diversity of its usage, according to case and
humanity, play an essential role in the sentence meaning. According to
Guy, and Bayley (1995), there are relations between relative pronoun
choice and the animacy of the antecedent, the channel of communication,
the syntactic position of the relativized element in the embedded clause,
and the adjacency of the antecedent and the relativized element.
As a result the researcher concludes that these factors have integral
effect on the choice of relative pronouns, which in turn make constraints
on the semantic function of the sentence. In the case of sentential relative
clauses, the matter is quite different. The semantic function of SRC is
diverse according to the situation in that it may be commenting on the
content of the main clause, or it may be expressing the speaker's opinion,
attitude, view of what is the main clause implied.
For example:
He left without informing us, which surprised me.
Sue won the competition, which I have said.
She exercised for an hour every morning, which would bore me.
2.11 Description of Relative Clauses in Arabic:
In Arabic a relative clause is an adjectival clause which is used as
one type of post modifiers of nouns or noun phrases. According to Amer
(2010,p:16), a relative clause is one of the subordinate adjective clause
underlying the complex sentence in Arabic. The relative clause in Arabic
follows the head noun in order to identify and clarify the relative noun
and it's antecedent. Relative clauses in Arabic begin with the relative
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noun, the combination from the relative noun and what follow it is called
adjectival clause(عٍّخ اٌصٍخJumlat a-sella)
The relative noun in Arabic has no dependent meaning and comes
at the beginning of the relative clause, which makes it meaningful. Thus,
the relative sentence in Arabic must have three conditions in order to
make its full sense:
1- The relative sentence must tell the reader something about the head
noun or the antecedent it refers to, such as describing or identifying
it, and it must not be used for asking or requesting, e.g.:
Iqra?

al-kitab alathi ufeed

-ak

Read you the book which benefits you
Read the book that benefits you.
The relative clause tells us which book to read that is useful.
ٗ١ٍ ؽبفظ ػٞالشأ اٌىزبة اٌز
*Iqra?

al-kitab alathi hafath alayeh

Read you the book which he kept it
Read the book which he kept it.
This sentence is not acceptable as a relative clause because the
clause here doesn't tell us which book to read, further the clause
doesn't identify specific book.
2- The meaning of the relative sentence must have details about the
thing or person being talked about.
3- The relative sentence must have a resumptive pronoun which refers
back to the relative noun, and this resumptive pronoun must agree
with the relative noun in number and gender. This resumptive
pronoun is obligatory in some cases and optionally in others, which
will be discussed later ( http://www.drmosad.com/index14.htm.)
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2.12 Relative clauses types:
Similarly as English,

Arabic has two main types of relative

sentences. According to (Wright ,1996,p:317), the two main types
are namely:
2.12.1 Definite relative clauses
2.12.2 Indefinite relative clauses
2.12.1 Definite Relative Clause: This kind of clauses is introduced by a
conjunctive noun. Such a clause needs a relative noun, and according to
some grammarians, it is called syndetic (connected) (Amer,2010:16).
As the main feature that distinguishes it from the other kind, the relative
noun exists at the beginning of the relative clause. The definite
relative clause has the function of identifying nouns or antecedents
from others.
Examples of this kind:
Al-malek althee ya9del

اٌٍّه اٌؼبدي/ؼذي٠ ٞاٌٍّه اٌز
The king who is just.

Dukany al-laty kanat le?aby

ٟ وبٔذ ألثٟ اٌزٟٔدوب

My shop which had belonged
to my father.
2.12.2 Indefinite Relative Clause: This kind of clauses is a descriptive
clause used to describe and identify nouns but it is not introduced by a
relative noun.

Wright (1996:p:317) asserts that indefinite relative

clauses are annexed to an immediately preceding indefinite
substantive without the aid of a conjunctive noun. It is called a
descriptive or qualificative sentence.
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Such a clause does not need a relative noun and also called asyndetic
(unconnected). (Amer,2010:16)
Examples of this kind:
Marrtu be rajul yanam.

َٕب٠ ًِشسد ثشع
I passed by a man who is sleeping.
Nuqelna ela majles jaded qad rusha be-ma? Al
ward.

سدٌٛذ لذ سػ ثّبء ا٠ ِغٍظ عذٌٟٔمٍٕب إ
We were removed to another room which had
been sprinkled by rose-water.
As seen from the first example, the noun rajul ً سعis indefinite and
it is described by the verbal sentence َٕب٠ yanam. The same applies in the
second example which describes the indefinite noun majles  ِغٍظby the
nominal sentence qad rusha be-ma? Al ward سدٌٛ لذ سػ ثّبء اwithout using
any relative nouns. However, in English the case is completely different;
for when translated into English, the meaning is incomplete unless
inserting the relative pronouns.
The two types of Arabic relative clauses are different from one
another regarding the relative noun; however, they are similar in that they
need resumptive pronouns. A definite relative clause is called conjunctive
while an indefinite relative clause is called descriptive or qualificative.
2.13 Resumptive Pronouns in Arabic Relative Clauses:
Haywood and Nahmad (1993,p:285) state that when the relative
pronoun refers to any part of the relative sentence which follows except
the subject, it must be repeated by an attached pronoun known as  ػبئذor
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ساعغ, (returnee).

The relative clause in Arabic complex sentence is

usually containing a referent pronoun which is called in Arabic اٌؼبئذ
pronoun. This pronoun refers to the relative noun and connects the
antecedent and the relative clause with each other.

This resumptive

pronoun should agree with the relative noun in gender and number to
maintain cohesion in meaning and structure.
ٗ لبثٍزٌٞذ اٌزٌٛا
Al-walad althee qabaltuh.
The boy whom I met.
بٙ لبثٍزٟاٌفزبح اٌز
Al-fatatu al-laty qabaltuha.
The girl whom I met.
ّبٌٙذاْ اٌٍزاْ لبثٍزٌٛا
Al-waladan al-than qabaltuhuma.
The two boys whom I met.
ُٙٓ لبثٍز٠الد اٌزٚاأل
Al-awlad al-latheen qabaltuhum.
The boys whom I met.

Wright (1996) also states that the qualificative sentence necessarily
contains a pronoun(اٌؼبئذal-aa?ed) referring to the qualified noun, and
connecting it with the qualificative sentence. Resumtivtion is a complex
way in Arabic, and the learner of English should take a considerable
amount of knowledge about it when dealing with relative clauses. Thus,
the researcher regards the resumptive pronoun as the key property of
Arabic relative clauses with the non-subject relative clauses.
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The resumptive pronouns don't have clear divisions as its types, so the
researcher concluded that it is simply be in these forms as the following:
1. A separate form as an independent personal pronoun as in:
ُْ ٌىٛ هو ػٞعبء اٌز
Ja? Althee hua aaun lakum.
The one who is a helper to you
came.
2. Connected as a suffix to the verb, object or the prepositional.
ٍخ١ّ لشأدها عٟاٌمصخ اٌز
Al-qesa al-laty qara?tuha jamela.
The story
magnificent

which

I

read

was

همٌٟٓ اعزّؼذ إ٠ اٌزٌٝاعزّؼذ إ
Istamaatu ela al-teen istamaatu
I listened to whom I listened to.

3. Implied or what is called in Arabic Mustatir ( )ِغززش.
خ١ اٌزضؾٟٔ ِؼبٍٝ ػٞٛ رؾزٟذح اٌز١ِٓ ؽفظ اٌمص
Man hafeza al-qaseda al-laty tahtawi ala
maani al-tadheya.
Who memorized the poem which contains
the meaning of sacrifice.
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The resumptive pronoun that relates the relative noun to the
relative clause should be identical with the relative noun in number and
gender. For example:
زٗ سائغ٠ اشزشٞاٌىزبة اٌز
Al-ketab alathee ishtraytuhu ra?9.
The book which I bought was magnificent.
The resumptive pronoun hu in the verb ٗز٠ اشزشagrees with the
relative noun ٞاٌز, the same in the following examples:

ّبٙز٠اٌىزبثبْ اٌٍزاْ اشزش
Al-ketaban al-lathan ishtrytuhuma.
The two books that I bought.
بٙز٠ اشزشٟاٌىزت اٌز
Al-kutubu al-laty ishtraytuha.
The books that I bought.
The important note in considering the resumptive pronoun is that it
can be omitted in some cases. It can be omitted when there is no
confusion in the sentence meaning when the resumptive pronoun is
deleted, (Hassan,1983,p:394).
2.14 Relative Pronouns in Arabic Language:
Relative pronouns in Arabic are used to introduce subordinate
adjectival clauses and therefore, create complex sentences. The choice of
such pronouns depends on the antecedent's number and gender, (Jiyad,
2006, p:37).

Relative pronouns in Arabic are called "nouns of the
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connected" Al?sma? Al-mausula ٌخٛصٌّٛاألعّبء ا. Being nouns, relative
nouns have the characteristics of nouns, namely gender number and
grammatical case (http://arabic.tripod.com/RelativePronouns1.htm.)
Relative pronouns in Arabic are also called conjunctive nouns.
According to Haddar, et al, (2008,p:6), a conjunctive noun is a word
which fulfills a grammatical function in the sentence. It occupies the
functional head of the sentence and it is semantically co-referent with the
antecedent. These conjunctive nouns are categorized as of two kinds:
1- Nominal conjunctives (خ١ّالد االعٛصٌّٛ)ا
2- Prepositional or particle conjunctives (خ١الد اٌؾشفٛصٌّٛ)ا
Regarding the nominal conjunctives, they are divided into two
subcategories:
a- Special: they are used with specific nouns according to their
number and gender. They are eight noun as in the following:
ٞ اٌزfor singular masculine
ٟ اٌزfor singular feminine
ٓ٠اٌٍز/ْ اٌٍزاfor dual masculine
ٓ١اٌٍز/ْ اٌٍزبfor dual feminine
ٌٟٚ األfor plural masculine and feminine
ٓ٠ اٌزfor plural masculine
ٟ اٌالرfor plural feminine
According to Wright (1996,p:270), the relative noun (ٞ (اٌزin Arabic is a
combination of the definite article ( (ايand the particle ( ) يand the
demonstrative )ٞ)ر, and the other relative nouns are derived from it.
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As previously mentioned, relative nouns have to agree with the
noun they replace in gender, number and case, and they function as
conjunctive nouns as they connect two clauses into one sentence.
b- Common: they are used with all nouns regardless of being singular,
plural or dual, feminine or masculine. And they are six as : – ِٓ – ِب
 – راٚ ر-  – أيٞأ
In this sense, the researcher is concerned with two main nouns of
them, which are the most common in usage ()ِٓ – ِب
)ِٓ( means in English who, that, which, whoever or whatever.
) (ِبmeans what, whatever
These two pronouns are indeclinable, and differ from (ٞ (اٌزin that
they are not used adjectively, but always substantively, (Wright, 1996,
p:273). In this regard (Haywood and Nahmad, 1995, p:284) ensure that
the words ( ِب،ِٓ( are always treated as nouns, whereas (ٞ (اٌزis usually
treated as an adjective governing a noun which has been already
mentioned. It is, however, sometimes used as a noun, in which case it is
synonymous with (ِٓ) and ()ِب, e.g.:
ٗزشو٠ غ ِب١ّ ثغٟٕػشف
9rafany bejami? Ma yamlekuh.
He let me know all that he was
leaving.
ؼذي٠ ِٓ أؽت
?ohebu man ya9del.
I love who is just.
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Arabic has another type of relative pronouns which is particle or
prepositional conjunctives (خ١الد اٌؾشفٛصٌّٛ)ا. Both nominal (specificcommon) conjunctives and particle conjunctives in Arabic must have a
relative or adjectival sentence that follows it to complete the relative
clause, and this relative sentence should not precede it in both
conjunctives.

However, the main difference between nominal and

particle conjunctives is that the relative clause in the case of nominal
sentences should have a resumptive pronoun, while with particle
conjunctives it should not and it never has a resumptive pronoun,
(Hassan,1984,p:407). The particle conjunctives in Arabic are five as in
the following:
an

ػٍّذ أْ ِؾّذ ِمصش
9alemtu ?an Mumamad muqaser.
I have known that Muhamad is

ذٙوبفأد ِؾّذ ألٔٗ ِغز
an

Kafa?tu Muhamad l?nahu mujtahed.
I have rewarded Muhamad because he is

ma

عأػبلجه ِب دِذ ِمصشا
Sa?9aqebuka ma dumtu mukaser-an.
I will punish you

kay

 صِالئهٍٟق ػٛ رزفٟٕٔصؾه ٌى
Nansahuka leakay t-tafawaqa ala zumal?ka
We adviced you in order to achieve the best

ٕٗ١ ؽٟ أٔغضد اٌؼًّ فٌٛ أؽت
law

Ohebu law angazta al- amal fe henh.
I like that you do the work at time
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2.15 The Syntactic Functions of the Relative Clauses in Arabic
Mondi (2010,p:110) states that the field of relative clause
formation in Arabic is quite a complex one. Generally relative pronouns
usage in Arabic has the following rules:
1. The relative noun agrees with the antecedent in number, gender and
case, and it is used only if the antecedent is definite. The relative
clause functions as a conjunctive sentence,
e.g. (the relative pronoun present)
 اٌصف أِظ غبئتٟزٗ ف٠ ساٌٞذ اٌزٌَٛ اٛ١ٌا
Al-yaum al-walad althee r?aytuhu fe al-saf ?ams
gha?eb.
The boy I saw in class yesterday is missing today.
2. If the antecedent is indefinite and no relative pronoun is used. The
relative clause functions as a descriptive sentence.
e.g. (relative pronoun absent)
 اٌصف أِظٟزٗ ف٠ٌذ ساٚ ٘زا
Hatha walad ra?ytuhu fe al-saf ?ams.
This is a boy I saw in class yesterday.

3- According to the relative clause positions, if the antecedent is a
part of the subject phrase, the relative clause is embedded inside
the main sentence.

If the antecedent is a part of the object
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phrase/predicate, the relative clause follows the main sentence,
(Jiyad,2010,p:37).
For example:

بٕٙ عأي ػٞاٌشعً اٌز
Al-rajulu althee s?al 9anha.
The man who asked about her.

بٕٙ عأي ػٞلبثٍذ اٌشعً اٌز
Qabaltu al-rajulu althee s?al 9anha.
I met the man who asked about her.

4- Sometimes we encounter a sentence with a relative pronoun and a
relative clause where the antecedent is absent, but it still makes
sense.

ٞخ أعزبر ِصش١ذسط اٌؼشث٠ ٞاٌز
Althee yadrusu al-9arabya ?ostaz
mesri.
The teacher who teaches Arabic is
Egyptian.
Originally this sentence is:
ٞخ أعزبر ِصش١ذسط اٌؼشث٠ ٞاألعزبر اٌز
5- )ِٓ،  ) ِبcan introduce a relative clause for common antecedents but
only in a form of object nouns.
2.16 The Semantic Function of Arabic Relative Clauses:
The relative nouns in Arabic have no meaning alone; therefore,
they are attached to the another part of the sentence in order to produce an
adjectival clause which in turn has a significant meaning in the sentence.
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As there are two types of adjectival or relative clauses in Arabic, both
have a different meaning, but the two types are similar since they shorten
the sentence and connect parts of sentence to avoid redundancy which
may result of the repetition of the head noun.
The defining relative clauses in Arabic have the function of joining
two sentences that participate the same head noun, the role of adjectival
clause here is to identify and specify which person or thing one is talking
about. The relative clause in this case is important to complete the
meaning of the sentence.
 رىضش اٌضشصشحٟال اؽزشَ إٌغبء اٌز
I don' respect women who chatter incessantly.
In this sentence, the relative clauses is essential to know which women
we mean. On the other hand, a non-restrictive relative clause in Arabic
stands as the adjective of the sentence, it describes the head noun, but it
doesn't define or distinguish it.
ال اؽزشَ ٔغبء" رىضش اٌضشصشح
I don't respect women chatter incessantly.
2.17 Contrastive Analysis between English and Arabic Relative
Clauses:
After having a general idea about relative clauses in English and Arabic,
it has become easy and interesting

to consider the similarities and

differences between relative clauses considering the two languages.
The comparison between English and Arabic relative clauses is a very
important process; for the relative clause in both languages is an adjective
clause beginning with a relative word, (Alkhuli,1999, p:157).
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The

relativization process in the two languages can be summarized in the
following points:
 Arabic and English are similar in the idea that the relative clause is
an adjectival clause and it describes, identifies and qualifies the
head noun or the noun phrase it refers to.
 Arabic and English are similar in the position of relative clause with
respect to the head noun; the relative clause in English and Arabic
follows the head noun. The syntactic pattern of word order of
English and Arabic relative clauses is similar, (Ibraheem, et al,
2000, p:51). For Example:
In English we say: the man who went to the party came.
In Arabic we also say: َ ر٘ت ٌٍؾفً لذٞاٌشعً اٌز
The two relative clauses follow their head nouns (the man-ً)اٌشع.
 Arabic and English are different in respect of the relative pronoun
itself. In English the relative pronoun is a one of seven types of
English pronouns (personal- demonstrative- relative- interrogativereflexive- possessive- reciprocal), while Arabic has a conjunctive
nouns يٛصٌّٛ االعُ ا. As the Arabic relatives are considered as
nouns and not pronouns, they take the properties of Arabic nouns.
 The relative noun in Arabic makes a distinction according to
gender, (Swan and Smith,2001:p:208).
ٓ٠ اٌٍز-ْ اٌٍزا-ٞ اٌزare used for male, While ٟارٌٍٛ ا-ْ اٌٍزب-ٟ اٌزare used in
reference to a female antecedent.

In contrast English has no

distinction in relative pronouns according to gender.
We say:
The girl who bought the story is my sister. Or;
The boy who bought the story is my brother.
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 Unlike Arabic relative pronouns, English relative pronouns are not
sensitive to number distinction, though we can say:
The two boys who won the prize.
The boy who won the prize.
Whereas in Arabic the relative pronoun is inflected for number as
follows:
ٞ اٌزfor singular as: ٍّٗزمٓ ػ٠ ٞاٌّؼٍُ اٌز
ْ اٌٍزاfor dual as: ّبٍّٙزمٕب ػ٠ ْاٌّؼٍّبْ اٌٍزا
ٓ٠ اٌزfor plural as: ٍُّٙا ػٕٛزم٠ ٓ٠ْ اٌزٍّٛاٌّؼ
Furthermore, Arabic has other relative nouns which are used for
dual such as: ٓ١اٌٍزبْ اٌٍز،ٓ٠اٌٍز. and others for plural such as: ،ٟارٌٍٛا
ٟاٌالر
 The relative pronouns in English show clear and easy distinction
between human and non-human; 'who' and 'whom' are used for
persons, 'which' is used for non-persons and things. Even in the
possessive relative clauses, 'whose' is used for persons and 'of
which' is used for non-persons. For example:
The man whose name I always forget is coming to tea.
The book of which the cover is torn is very interesting.
However, relative nouns in Arabic don't distinguish between human
and non-human, we can use ٞ اٌزfor person or things.
ٗ لبثٍزٞاٌّؼٍُ اٌز
ٗ لشأرٞاٌىزبة اٌز
Except the relative nouns  ِب،ِٓ :
ِٓ is used for person and it means who.
 ِبis used for non-person and it means what.
For example:
ؼًّ اٌصبٌؾبد٠ ِٓ ضبة٠
ال رجزس ِب رغّؼٗ ِٓ ِبي
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 Concerning the agreement of definiteness in English relative
clauses, it is not available, whereas in Arabic it is. When the head
noun in English is definite, it is not necessary for the relative to be
definite and vice versa.
For example:
This is a boy who tells jokes.
This is the boy who tells jokes.
This is boy who tells jokes.
The former three constructions are acceptable in English, but in
Arabic it is completely different; for when the head noun is definite,
the relative pronoun always definite.
For example:
ٍؼت ثبٌىشح٠ ٌٞذ اٌزٌٛشب٘ذد ا
*ٍؼت ثبٌىشح٠ ٌٞذ اٌزٚ شب٘ذد
 The relative pronouns in English are of three types or groups, there
are:
Wh-relatives
That-relative
Zero-relative
The wh-relatives are: who- whom- which- whose- when- wherewhy. The zero-relative in which it is acceptable to omit the relative
pronoun, such clauses called contact clauses.
That-relative replaces any other relative pronoun. The division of
relative nouns are completely different. Arabic has two main types of
relative pronouns.

Nominal conjunctives (خ١ّالد االعٛصٌّٛ )اand

Prepositional or particle conjunctives (خ١الد اٌؾشفٛصٌّٛ)ا
 The relative clauses in English and Arabic are different in the way they
are marked. English relative markers consist of relative pronoun (whowhom- which- whose) and the relative adverbials (when- where- why).
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English relative pronouns are variable and the selection of a relative
pronoun is based on the case of the relative pronoun in the embedded
clause, as a subject, an object or a possessive, as well as on the state of
the head noun as being human or non-human (Xiaoling and Mengduo,
2010, p:7).
For example:
'Who' for subject- case human.
'Whom' for object- case human.
'Which' for subject and object non-human.
'Whose' for human possessive determiner.
'Of which' for non-human possessive determiner.
On the other hand, in Arabic the case of any word is determined by it's
little markings (harakaat,  (ؽشوبدthat are attached to the ends of words to
indicate

the

words'

grammatical

function.(http://arabic.desert-

sky.net/g_cases.html)
Relative pronouns in Arabic have to agree with the nouns they follow in
number, gender and case.
after a singular masculine noun, the pronoun (ٞ )اٌزmust be used.
after a singular feminine noun, the pronoun (ٟ )اٌزmust be used.
after a plural masculine noun, the pronoun (ٓ٠ )اٌزmust be used.
As for case, this is related to dual nouns in particular. Relative pronouns
must have the same case (marked by suffixes in dual) like the noun they
modify. For instance (two students)can either be (ْ )اٌغبٌجبor (ٓ١)اٌغبٌج
depending on their position in the sentence. The relative pronoun (ْ)اٌٍزا
must be used with (ْ)اٌغبٌجب, and the other one (ٓ٠ )اٌٍزmust be used with
(ٓ١)اٌغبٌج, so that they have the same case.
خ١ذسعبْ اٌٍغخ اٌؼشث٠ ٓ٠ٓ اٌز١لبثٍذ اٌغبٌج
ْب١ٔغب٠خ ثش١ذسعبْ اٌٍغخ اٌؼشث٠ ْاٌغبٌجبْ اٌٍزا
http://www.transparent.com/arabic/relative-and-demonstrative-pronouns/
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 In English it is acceptable to use some prepositions with relative
clauses both in defining and non-defining relative clauses.
For example:
He is the man whom I gave the money to.
The house in which you are interested has been sold.
Brighton, in which he had spent such happy days, quickly forgot
him.
In contrast, Arabic does not allow the preposition to precede the
relative if the prepositional phrase is related to the verb inside the
relative clause; however, the preposition must precede the relative if
the prepositional phrases is related to a verb outside the relative
clause where the antecedent is deletable. (Alkhuli, 1999, p:159)
for example:
it is incorrect to say:
ب وبٔذ سائؼخٙ١ٌ اعزّؼٕب اٟ اٌزٌٝاٌّؾباضشح ا
 وبٔذ سائؼخٌٟ اعزّؼٕب اٟاٌّؾباضشح اٌز
While it is correct to say:
ب وبٔذ سائؼخٙ١ٌ اعزّؼٕب اٟاٌّؾباضشح اٌز
For the antecedent is deletable it is correct to say:
 أسعٍهٞ اٌزٌٟار٘ت ا
Or:  أسعٍهٞ اٌشخص اٌزٌٟار٘ت ا
 English and Arabic are different regarding the presence or the
absence of the resumptive pronoun. In English it is not acceptable
to retain the object pronoun or the object of a preposition. It is not
acceptable to say:
Have you found the book which you want it?
Whereas, in Arabic it is acceptable and sometimes important to
insert the resumptive pronoun to make full understanding of the
sentence. We can say:
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ذه؟٠ رشٞعذد اٌىزبة اٌزٚ ً٘
Similarly we cannot say in English:
*Do you know the teacher who Hani is talking about him?
Whereas it is acceptable to say:
؟ٟٔزؾذس ػٓها ٘ب٠ ًٟ٘ رؼشف اٌّؼٍّخ اٌز
In English the resumptive pronoun is always omitted, while in
Arabic it may be deleted in the case of obvious and clear meaning
and the relative clause still has its properties.(Hassan, 1984, p:394)
 The relative pronouns in English are sometimes omitted when the
relative pronoun replaces an object. In contrast it is not omitted in
Arabic relative clause even if it comes in the object case, or replaces
an object.
For example:
I understand the lecture being made by the group.

ػخّٛب اٌّغٙ لذِزّٟذ اٌّؾباضشح اٌزٙف
 As stated before, the relative pronoun in English cannot be omitted
from the sentence when it replaces the subject.
His father is the one who prepared the birthday party.
But the case is sometimes different in Arabic. The relative noun in
the subject case may be omitted in the Arabic sentence when it is
directly preceded by a personal subject pronoun such as (ٟ٘،ٛ٘), in
this case the relative pronoun is used to complete and ensure the
meaning and it may not be in this case a conjunctive noun.
For example:
الد١ٌّذ ا١ اػذ ؽفً ػٞ اٌزٛ٘ األة
Or: الد١ٌّذ ا١األة اػذ ؽفً ػ
Both sentences in Arabic are acceptable and correct even when
deleting the subject (ٞ اٌزٛ٘)
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However, in English it is not acceptable to put a personal pronoun
(he, she, it) before the relative pronoun as in:
*This is the teacher he who lives next door.
 When the head noun in English relative clause is an indefinite noun,
it requires a relative pronoun, in contrast in Arabic when the relative
noun refers to an indefinite antecedent it is always dropped.
(Kremers, 2003, p:115), such sentence is called adjectival, for
example:

ٌٖذا لذ رشن أثبٚ ذ٠سأ
I saw a boy who had left his father.
In the former example the noun boy is indefinite because we don’t
refer to a particular boy, so the relative noun in the Arabic sentence
is deleted, whereas it is retained in the English one. But when the
head noun is definite, both English and Arabic relative clauses
require relatives, for example:

ٖ رشن أثبٌٞذ اٌزٌٛذ ا٠سأ
I saw the boy who had left his father.
 What is closely related to the previous point is that the relative
pronoun may follow a definite antecedent or an indefinite one;
however, in Arabic no relative noun follows an indefinite antecedent.
(Hamdallah and Tushyeh,1999, p:2)
The boy who was running fast stumbled.
A boy who was running fast stumbled.

ٞغش٠ ٌٞذ اٌزٌٛذ ا٠سأ
ٞغش٠ ٌٞذا اٌزٚ ذ٠* سأ
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2.18 Summary
This chapter introduced the theoretical framework of the study in
which the researcher introduced in detail a description of both
English and Arabic relative clauses, then the researcher presented a
comparative frame in the shape of separate points of contrast between
English and Arabic relative clauses.
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Chapter (III)
Review of Related Literature
3.1 Introduction
This chapter presents several studies that former researchers have done
about error, contrastive analyses and translation problems.

The

researcher has divided the previous studies into three dimensions.
Contrastive Analysis Studies.
Error Analysis Studies.
Translation problems Studies.
3.2 Contrastive Analysis Studies:
According to the researcher's best knowledge, few studies have
been carried out on relative clauses in English and Arabic. These studies
touched this topic partially, any of these studies did not tackle relative
clause translation.

The researcher intentionally arranged the studies

according to it's relation with the study topic.
Amer (2010) compared the Syntactic and Semantic Structure of Relative
clauses in English and Arabic. The paper mainly aimed at determining
some essential properties of the relative clause structure in English and
Arabic. To achieve this aim the researcher followed the descriptive
approach in comparing the syntactic and the semantic functions of the
relative clauses structure of both languages. The study focused on the
main asymmetries (differences) and symmetries (similarities) of the
construction of relative clauses in English and Arabic.
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The researcher concluded that:
- The relativization process in English and Arabic has many points of
similarities, as the relative clauses in English and Arabic follow the head
noun.
- The relativization process differ in that the two languages differ in the
relative pronouns, the agreement of the relative pronoun with it's
antecedent, and the appearance of resumptive pronoun in Arabic
sentence.
-

And the researcher concluded that such asymmetries between the two
languages are expected to cause interligual and intraligual errors by Arab
users of English either learners or translators unless qualified.
The researcher of the current study benefits from this study as it
provides the researcher with some points of contrast, as well as some
examples to put in the diagnostic test. However, the comparison that
Amer made did not tackle all aspects of relative clauses; for areas such as
sentential relative clauses contact clauses, prepositional clauses and
others are not mentioned. Moreover, the researcher did not compare
relative clauses in both languages with regard to translation.
Hamdallah and Tushyeh (1998) conducted a contrastive analysis of
English and modern standard Arabic (MSA) in relativization. The study
aimed at:
- Identifying relative clause formation in English and modern
standard Arabic.
- Identifying the similarities and the differences between English
and Arabic (MSA) in relative clauses.
- The contrastive analysis covers the following areas (relative
clause formation- relative pronouns- resumptive pronounsrestrictive and non-restrictive relative clause-nominal and
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verbal relative clauses- subject and object relative clausesheadless relative clauses- embedding and it's types- the noun
phrase accessibility hierarchy of Keenan and Comire (1977) in
relation to relativization in both English and Arabic.
The researchers concluded from the contrastive analysis that:
- The relative clause formation in English and (MSA) appears to
be similar in some concepts.
- The relative clauses in English and Arabic are different mainly
in the presence of a resumptive pronoun in Arabic relative
clause, while it does not exist in English relative clause.
This study is mainly concerned with the formation of relative
clause in both languages. It did not refer to some areas in relativization
which the researcher intend to talk about. Moreover, it did not refer to
relative clauses' semantic role in sentence's meaning; therefore, the
researcher will focus on these points which the former researcher has
neglected.
Al Khuli (1999), in his book Comparative Linguistics: English and
Arabic, compared briefly relative clauses in both English and Arabic.
The writer referred syntactically to relative clauses, and how to form
relative clauses with regard to gender, number, humanity, deletion and
antecedent agreement.
The researcher depended on the comparison of the relative clauses'
formation which AlKuli has made in the theoretical framework.
Kharma and Hajjaj's (1997) study on "Errors in English among Arabic
speakers: analysis and remedy", compared English and Arabic
phonetically, semantically, morphologically and syntactically. They
touched relative clauses briefly in both languages and predicted the types
of errors English learners may commit in relative clauses.
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The researcher depended on these types of errors that Kharma and
Hajjaj predicted in order to classify the subject's errors in relative clauses
in answering the first and the second questions of the study at hand.
Xiaoling and Mengdou (2010) conducted a study on interlingual factors
in Chinese college students' acquisition of English relative clauses. The
study was based on a contrastive analysis between English and Chinese
relative clauses and thus the study aimed at:
- Investigating if Chinese college students' underproduction of
English relative clauses was due to the great difference between
English and Chinese relative clauses.
- Investigating if Chinese college students underproduce nonrestrictive relative clauses.
- Exploring if Chinese college students commit errors related to
interlingual factors.
The subjects of the study were 112 Chinese college students, and
they were asked to do three tasks (a composition task, a multiple choice
test and a grammatically judgment test) and those were designed by the
researchers.
The results of the study were analyzed by means of SPSS and it showed
that:
- The Chinese college students underproduced English restrictive
relative clauses while they did not do in non-restrictive relative
clause.
- The subject of the study generated many errors in the relative
clauses due to interlingual factors, such as: relative pronoun
preposing absence of the relative pronoun, resumptive
pronouns, or using the personal pronoun instead of relative
pronoun.
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In the light of these findings the researchers recommended that
conducting contrastive analysis of other structures, various exercises and
activates should be designed to induce learners' errors in such structures,
the influence of language proficiency is worth discussing further, and
further studies should be carried out of intralingual and universal factors
of relative clauses acquisition.
Although this study compared English relative clauses with
Chinese, the researcher largely benefits from it, in that it introduced
Arabic relative clauses and compared it with another foreign language so
the researcher benefit from the Arabic part. And it made it easy for the
researcher of this thesis to select the sample of the study at hand, and the
way to collect the data.
Pederson, et al (2004) present a comparative analysis of relative clauses
in Hindi and Arabic and thus the study aimed at exploring the similarities
and differences between the construction of relative clauses in Hindi and
Arabic.
The analysis of such construction leads to deriving the common
logical forms of equivalent sentences in Hindi and Arabic, and drawing
parallels between the Hindi co-relative construction and resumptive
pronoun in Arabic. Moreover, demonstrating how a common logical
interpretation can be given to a syntactic variation of relative clauses in
both languages.
The comparative study can be summarized in the following points:
- Hindi word order is relatively free, while it is more fixed in Arabic but
topicalization and nominal sentence forms effectively license significant
permutation in word order.
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- Both Arabic and Hindi have complex morphology, but most case
marking in Hindi uses both inflection and post positions, whereas Arabic
generally uses inflection only.
The researcher benefits from the Arabic side in this comparison,
specifically it sheds light to the semantic role of Arabic relative clauses
which has not been found in literature.
Salehudden et al, in their paper from GEMA online journal of language
studies Vol. 6 (1) 2006 conducted a contrastive analysis of the use of
determiners between Maly language and English, definiteness and
indefiniteness and the study aimed at investigating the Maly language
interference as a possible cause in the production of erroneous English
structure among ESL learners. The subject of the study were Malayzian
secondary school students who were learners of English as a second
language. The researchers collected 873 sentences from 51 essays, then
the researchers identifed, described, explained and evaluated the study
sample errors in these sentences regarding the use of determiners.
The comparison between English and Maly determiners showed
that determiners in English could be in the form of articles (a, an, the),
demonstratives (this, that, these, those), and possessive determiners (my,
your, his, her, its and our). All of them limit or determine the nouns that
follow them, and they may precede adjectives if there are adjectives in
the noun phrase. But Maly determiners form part of a noun phrase, coined
as kata penentu in the Maly grammar. the Maly equivalent to the English
determiners is often illustrated as, and only limited to, the words itu and
ini and these determiners are definite article and possessive determiners,
moreover, they come after the noun they modify and that no word comes
after them.
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The results of the study indicate that determiners are is a possible
problematic area for Maly learners of English. The different aspects of
the incorrect use of English determiners that reflect the Maly grammar
are related to specific places of location, instrument, countries as
adjectives, name of subject, agreement to the noun and cardinal numbers.
The differences in the possessive forms in both languages also attribute to
the errors.
The researcher of the current study has benefited from the way in
which this study compared such grammatical category in both languages.
Al Dilaimy (2006) conducted a contrastive study of English and
standard Arabic with an aim to comparing reference as a semantic
concept in English and standard Arabic that holds between an expression
and its reference. The study also aims at finding out any definite or
indefinite distinctions that are realized in both languages, as well as
discussing, comparing and analyzing the relationships of the interacting
factors of semantics and syntax in the use of various referring
expressions.
The study is based on two main principles. The first principle is
that successful identification is mainly realized by definite reference,
and that indefinite reference has the ability to identify items but at a lower
degree of identifying power. The second principle is that both definite
and indefinite categories of reference and their subtypes have varying
degrees of identifying powers.
Al Dilaimy (2006) attempts to investigate the study semantically
and syntactically, so he has divided the study into two main parts; a
theoretical part and an empirical part. The theoretical part provides a
survey of the notion of reference in the literature of semantic and
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linguistic studies. It also includes a detailed description and analysis of
the definite and indefinite referring expressions in each language
separately. The second part is a contrastive analysis that manipulates
different views and findings of prominent scholars in both languages.
Al Dilaimy (2006) concluded that in Arabic there is a tendency to use the
definite article more frequently than in English to express both generic
and specific reference and that on English there is a tendency to employ
pronouns, pro-forms, deletion of some noun phrases, and the use of oneanaphoric expressions when there is a second mention of a referent.
However, in Arabic, a referent is adequately identified when it is repeated
in a written or spoken discourse or more information is provided by noun
modifiers for its description. Furthermore, generic reference in English is
expressed by the use of both definite and indefinite expressions, whereas
in Arabic, the definite referring expressions are basically employed in this
respect.
Concerning its benefit, this study semantically compared the
concept of reference between English and Arabic as the researcher of the
current study compared relativization semantically in both English and
Arabic, and this in turn helped the researcher.
Kasperaviciene (2002) compared the grammatical category 'number' in
English and Lithuanian languages. Number in English and Lithuanian is
different; therefore, this causes misunderstanding.

The comparison

revealed that number in English is distinguished in nouns, pronouns and
verbs, but in Lithuanian it is distinguished in nouns, pronouns, verbs and
adjectives. The main concern in this study was nouns distinction in the
two languages.
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Kasperaviciene concludes that the differences in the classification
of nouns also influences the differences in number in English and
Lithuanian nouns... Nouns are variable and invariable for number in both
languages; however, there are nouns that are variable in English but
invariable in Lithuanian.

Finally, Lithuanian grammar does not

distinguish the subtypes of nouns as abstract and personal adjectival
heads. These nouns fall into other subtypes of nouns in Lithuanian.
Kasperaviciene study is similar to the current one in that it compared
between one grammatical category as the researcher intends to do..
3.3 Error analysis studies:
Al-Jurf (2000 ) conducted a study on grammatical agreement errors in
L1/L2 translations source. The study aimed at analyzing grammatical
agreement errors in the translation texts from English into standard
Arabic by nine advanced college students majoring in translation and also
at finding the percentage of number and gender errors in English-Arabic
(L1/L2) translation.
The study findings showed that advanced translation college
students commit huge amount of grammatical errors. The researcher
collected 159 grammatical errors from the translation projects and
analyzed and classified them as follows:
 27% of the errors were due to incorrect gender assignment to the
controller or target.
 24% were due to inability to associate the verb, pronoun, or adjective
with it's correct referent.
 3% were due to inability to determine the number of the controller or
target.
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Al-Jurf (2000) noticed that there were more disagreeing verbs than
pronouns or adjectives, there were more gender than number agreement
errors and more interlingual than intralingual.
Furthermore, there were more agreement errors when the controller
was singular and plural, when the plural controller was non-human and
when the controller was feminine.

Al-Jurf (2000) concluded that

grammatical agreement constitutes a major difficulty in the acquisition of
L1 and L2, and this in turn affects the quality of translation.
The researcher benefits

from this study as it dealt with

grammatical errors in translation, as the researcher in this study tackles
one important grammatical concept which is relative clauses also in
translation.
Badawi (2008) conducted a study to investigate the adverbial
errors in Arabic – English bidirectional translation made by English
Department sophomore and junior students (he meant by sophomore; the
students in the second level, and by junior; the students in the third level)
at the IUG. He conducted a diagnostic test of 59 sentences in Arabic and
English and then the researcher made an error analysis for the errors
which the students made.
The results of the study indicated that:
 The most difficult domain of adverbs to translate was intensifier
adverbs, while focusing adverbs were the least difficult.
 The results also indicated that there were statistically significant
differences in adverbial errors attributed to classification, gender,
and to the way of translation. On the other hand, there were not
any statistically significant differences in students' adverbial errors
attributed to marital status.
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This study helped the researcher in constructing the diagnostic test
as it measures grammatical errors in translation as well as it is divided
into domains as the study at hand.
El Mashhrawi( 2008) conducted a study entitled: collocation
errors made by the English and journalism majors at the Islamic
University of Gaza. The study aimed at identifying, classifying, and
analyzing collocation errors made by English and journalism majors at
the (IUG). The researcher followed the descriptive analytical approach
through which she examined quantitative and qualitative analyses of
collocation errors from their dimensions:
-Collocation background knowledge of native language (Arabic) and
foreign language (English).
-A comprehensive developed model of collocation categories
(collocation range, collocation nouns, compounds and binominals)
-Specific knowledge fields (political, educational and daily life
collocation).
The sample of the study comprised 202 (Arts and Education) English
language majors and 43 journalism majors enrolled in the fourth level
within the second semester of the academic year (2007) at the IUG. The
researcher designed a diagnostic test which was divided into two parts;
the first part is related to collocations used within English language with
three closed questions (matching, multiple choice and crossing out the
odd collocation). The second part is related to collocations related to
English and Arabic languages with three translation questions (translate
from English into Arabic and vice versa and choosing the suitable
translation)
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After conducting the diagnostic test, participants' errors were
identified, classified and exemplified according to the dimensions
mentioned above.
The study results indicated that:
 The participant of the study made different types of collocation
errors and this attributed to various reasons.
 The participants of the study depend on interlingual and
intralingual transfers.
 Dealing with collocations across Arabic and English language is a
problematic spot and an error- generating area for both majors
rather than using collocations within English language.
 The English language majors errors are less than those which are
made by journalism majors.


The male majors demonstrated more collocation errors than
female majors, and the less academic achievement
demonstrated more collocation errors than the higher
academic achievement.

As recommendations, the researcher provided the English language
teachers, the journalism and English majors, and the learning material
designers with a pedagogical framework.
The benefit from this study stands in recognizing the sample
characteristics as the sample of El Mashhrawi study and the sample of
the current study are belonged to the same society and region.
Tahaineh (2009) conducted an error analysis study that aimed at
investigating Arab Jordanian university EFL students' errors in the use of
prepositions in the written language production, and at identifying the
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types of these errors which students commit, to determine it's source
attributed to interlingual or intralingual interference.
The study sample consisted of 162 of the first, second and third
year university EFL Jordanian students. The data were collected through
free compositions and a multiple choice test.

The researcher then

identified, analyzed, and classified each error under one of the five types
of prepositions.
The study findings showed that:
 Interlingual errors constituted the majority of the total errors.
 Intralingual errors were also found to constitute the other main
source of errors.
 The study also showed that there were no clear differences in
preposition errors between EFL students related to their level as
sophomores and juniors' errors attributed to overgeneralization.
And conversely, freshmen errors attributed to transfer from
Arabic exceeded sophomores and juniors' errors.
 Finally, the study revealed strong evidence supporting the view
that emphasizes interference as a cognitive learning strategy in
which the learner applies a prior knowledge and experience to
the target language. And the results of this study isolate the
sample errors, which is important to English instructors and
learners to examine those errors and find their causes and
solutions.
Concerning the benefit of this study, the researcher used the same
method of analyzing and classifying errors, and this study showed no
clear differences in preposition errors between EFL students related to
their level and this is what the researcher of the current study wants to
investigate.
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Bataineh (2005) analyzed Jordanian university EFL students' errors in
written compositions, and therefore, the study aimed at identifying the
kinds of errors that first, second, third and fourth year university students
made in the use of indefinite article. For this purpose the researcher
identified nine types of errors: 1) deletion of the indefinite article, 2)
writing a as part of the noun or adjective following it, 3) substitution of
the indefinite for the definite article, 4) substitution of the definite for the
indefinite article, 5) substitution of a for an, 6) use of the indefinite
article with the unmarked plurals, 7) use of the indefinite article with
marked plurals, 8)

use of the indefinite article with uncountable nouns

and 9) use of the indefinite article with adjectives. Their frequency were
computed and then compared across the four levels. The researcher
explained that the Arabic article system is similar to the English one
semantically, however, form is highly different.
This study was different when compared with the other previous
error analysis studies, as it showed that the impact of the subjects' native
language transfer played minimal role, and all errors except one, are
independent of the learners' native language. The majority of learners'
errors were in common learning

strategies as simplification and

overgeneralization, and this was evident among the learners of the four
levels who were found to do well on certain items and to have difficulty
with others.
Bataineh recommended that more research be conducted, and she
maintains that a longitudinal study using the same subject over the period
of their study might prove invaluable for these purposes, including oral
written data in the analysis as well.
As this study showed different results in comparison with other error
analysis studies with regard to interlingual factors and its role in the
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subject's errors, the researcher has insisted to compare it with the results
of the study at hand.
Abed El-Raheem (1999) conducted an error analysis on
grammatical errors among English department students at the college of
education in Gaza governorates.

The study aimed at identifying,

classifying and analyzing the most common errors among the study
sample.

The researcher asked 10 students to write an essay on

unemployment, and other 10 students to translate some sentences from
Arabic into English. Those two written tasks were analyzed and that
analysis revealed that the most problematic grammatical areas faced by
the subject were the tenses and articles.
Abed El-Raheem (1999) developed a special test of tenses and used
Kharma's test of articles. Those tools were administered to a random
sample of 150 student. The results of the two tests were analyzed
statistically and showed that:
 36% from the study sample succeeded, and the overall mean of the
scores was 54.7 out of 100 with a standard deviation of 11.71.
 43 students got the degree of pass, 11 students got the degree of good
and only one student got the degree of very good.
Abed El-Raheem (1999) recommended that instructors should
concentrate on the semantics of the tenses and articles as they should start
their instruction of these syntactic areas from the similarities between the
system of English and Arabic languages.
The researcher of the current thesis got great benefit from this research
as it is dealt with grammatical errors in written language. Moreover, the
recommendations that Abed El-Raheem put are of great benefit as they
shed light on the semantic role of grammatical concepts, which is
required in effective translation.
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Al –Khresheh (2010)
Al –Khresheh (2010) aimed at investigating the carryover of
Arabic syntactic structures into English. The major focus of this study
was on the errors committed by EFL Jordian learners in using one
English syntactic category, namely, the coordinating conjunction "and",
which is equivalent to "wa" in Arabic.

This study also aimed at

investigating whether the errors in the use of this syntactic category can
be attributed to first language interferences as well as to identify the
frequency of these committed errors in their written production. To
achieve these objectives, a composition test was utilized in this study.
Then the researcher analyzed the learners errors of these compositions.
The results showed that the learners committed a huge number of errors
in the use of English coordinating conjunction "and"; and that first
language interference might be the main cause of committing this huge
number of these errors.
This study helped the researcher in recognizing the way in
which the researcher can identify how interlingual factors of interference
can cause and affect the acquisition of some English structure.
Abu Jarad (2005)
The study aimed at analyzing the errors committed by English
major students registered in the second semester 2005 in Al-Azhar
University. Gaza. The researcher composed a grammar test comprising
59 questions covering 13 problematic grammatical categories. The results
of study reveal that there is a natural development in the students' control
of the grammatical items tested as the students move to the upper levels.
However, it has been discovered that grammar teachers should review
tenses, articles, and comparative before they get into the content of the
72

grammar course. Additionally, first level students have shown good
results on the test due to the effort they exerted while preparing for the
high school general certificate exam. The analysis has also shown
statistically significant differences between the performance of males and
females in favor of the females.
This study is one of the studies that showed clear differences
in grammatical errors attributed to gender in favor of female, this issue
confused researchers as it differs from one research to another, one of the
current study questions is to investigate this issue between university
English majors.
Mourtaja (2004)
The study aimed at investigating, analyzing, and classifying the
written errors of Palestinian EFL university students and finding out if
these students and their instructors are aware of these errors.

The

researcher depended on three sources of data which were written samples
of students from the Department of English. A questionnaire for the
students and another questionnaire for their instructors were designed in
order to investigate whether these students and their instructors were
aware of these errors. The results showed that students made a huge
number of errors in all categories ; errors in verbs, punctuation, articles,
conjunctions, adjectives, adverbs and pronouns.
The results revealed that First language (Arabic) interference was
not the only source of errors, but that English was a source of many
errors as well. Furthermore, the results of the questionnaire showed that
although both students and instructors were aware of errors, and that the
former made a lot of errors, neither was aware of which error type was
frequent or serious than the others.This study concentrates on the
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differences between pronouns in English and Arabic in general and
touches relative pronouns partially which are the researcher of the
current study concern as they start relative clauses. The differences
between relative pronouns that Mourtaja mentioned benefit the researcher
very much.
Abi Samra (2003)
The researcher conducted an error analysis study which aimed at
identifying, describing, categorizing, and diagnosing the errors made by
Arabic speaking students, as well as investigating if negative L1 transfer
is the major cause of errors in the English writings.
The subject of the study were 10 Bervat students in grade 9 who
were asked to write about their plans for the future. They were given
sufficient time to write an outline then a first draft and a final draft, and
this was their mid-term examination. The researcher identified the errors
which the subject committed, and classified them into five categories:
1- 29 Grammatical errors in (prepositions, articles, reported speech,
singular/plural, adjectives, relative clauses, irregular verbs, tenses and
possessive case)
2- 35 Syntactic errors in (coordination, sentence structure, nouns and
pronouns and word order)
3- 29 Lexical errors (word choice)
4- 3 Semantic and substance (mechanics: punctuation and capitalization,
and spelling)
5- 120 Discourse errors.
The researcher recommended that students should speak English at
home and with their friends instead of Arabic, and should also be taught
more effectively the rules and conventions of writings, also this study
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classified the errors statistically exactly as the researcher of the study at
hand intended to do and it was found that grammatical errors in which
relative clauses were classified occupied high number of frequency.
3.4 Translation problems studies:
El Haj Ahmed (2009) conducted a study to investigate, analyze and
classify the lexical, cultural and grammatical problems encountered by
senior Palestinian EFL university learners in their English-Arabic
translations, and to find out any gender differences regarding their
translation problems. In order to achieve the study aims the researcher
used a translation test and a questionnaire. The test consists of 18 texts
covering three types; descriptive, argumentative and instructional. The
sample of the study were 28 students from the English department at the
Islamic University of Gaza and they are also responded to the
questionnaire in order to examine

the level of difficulty of each

translated text. The researcher depends on the linguistics judgments of a
group of Arabic specialists, the researcher's assessments, a rater's
assessment, the target readership assessment and the work of professional
translator.
The results of the study indicated that:
 The Palestinian EFL students translators committed errors on three
levels: lexical, cultural and grammatical, and the most frequent errors
were grammatical errors followed by lexical errors and cultural errors.
 Grammatical errors were mainly attributed to linguistic differences
between English and Arabic as well as students' lack of linguistics
competence.
 The also revealed that male students committed more errors than
female students at grammatical and lexical errors. However, male
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students committed fewer errors than female students at the cultural
level.
 The results of the questionnaire showed that argumentative texts were
regarded by students as the most difficult, followed by instructional
and finally descriptive texts.
This study ensure the importance of investigating grammatical errors
as it revealed that the EFL learners committed huge amount of
grammatical errors in their translation production.
Al Nakhallah (2010)
This study aimed at exploring the difficulties that face the students
of AlQuds Open University in the translation process from English to
Arabic. Al Nakhallah (2010) attempted to find suitable solutions for these
difficulties, and followed an experimentally descriptive method in the
study. He also designed a test in order to explore the difficulties and
problems that face those students. The study included different types of
translation such as literal, metaphorical translation, sentences, dual,
gender, modals, adjectives, adverbs, clauses and proverbs. The study
showed that the most difficult types of translation are proverbs, block
language and newspaper headlines.
The study showed that there were statistically significant
differences in the translation of tenses and stative, non stative compound,
definite, indefinite, dual and gender noun referring to gender variation,
and that those differences were in favor of females. The researcher
suggested some techniques for eliminating translation-related problems
including back translation, consultation and collaboration with other
people during the translation process and pre-testing or piloting whenever
it is possible. This study helped the researcher in recognizing other
translational problems beside the translation of clauses and adjectives
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that describe nouns or phrases and this is exactly the researcher of the
current study main concern.
Chaalal (2010):
The researcher conducted a study on foreign learners' difficulties in
translating the Arabic discourse marker 'fa' into English, the case of third
year students of translation at the university of Constantine. The study
aimed at exploring the difficulties in translating sentences containing the
conjunction 'fa' into English.
The researcher used two main tools for the collection of data. The
first one was a translation test which has been oriented for the third level
students at the department of translation, University of Constantine. The
test consisted of 15 sentences containing the five functions of 'fa' which
were: adversative 'fa', causal 'fa', resultative 'fa', exploring 'fa' and
sequential 'fa'.

The second tool was a questionnaire that was

administered to the same sample immediately after the test to support the
test findings.
The findings of the study showed that students failed to recognize
the semantic relations ensured through the use of conjunctions. They also
failed to distinguish between resultative and causal conjunctions. The
researcher found that the resultative 'fa' was the easiest conjunction to
translate compared with the other functions, whereas, explanatory 'fa' was
the most difficult to translate.

In addition, students avoided the

translation of this conjunction using a different strategy as they change
the whole structure.
The researcher of the study at hand has used the same technique as
Chaalal's study , so it helped the researcher in methodology as well as
preparing and conducting the translation test.
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Housna( 2010)
Housna( 2010) conducted a study in order to test the EFL firstyear- master students' abilities to translating the accompaniment
complement (Al mafuul maahu ) into English. The study specifically
aimed at finding out weather students find difficulties in translating the
accompaniment complement, and at identifying the potential difficulties
and their reasons.
The researcher hypothesed that if the study subjects truly
understood the accompaniment complement, they would be able to
translate it. Moreover, the absence of such category in English would
lead to literal translation. The researcher submitted a questionnaire and
a test to the first year Master students of English at the university of
Constantine.
The study findings showed that:
 The study subjects have serious problems that make them unable
to translate the accompaniment complement into English
appropriately.
 The absence of the accompaniment complement equivalent in
English and the difficulty in understanding it's meaning lead to
inappropriate translations.
This study tackles one Arabic grammatical category despite it's
absence in English grammar, and investigates how it is translated into
English, this is what makes this study of highly benefit to the current
thesis.
Similarly as the previous study, this study used the same technique
as the study at hand and this in turn widen the researcher scope in
research and methodology.
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Al Ghusin (2004)
Al Ghusin (2004) conducted a study to investigate and analyze
cultural and linguistic difficulties in English Arabic translation.

The

researcher chose 26 written texts dealing with different western cultural
subjects. Ten texts from the total were devoted to political subjects in
Western world, particularly British culture. Another ten texts dealt with
different Western and particularly British social subjects. Six texts were
related to important concepts in Christianity. The subject of the study
were 7 students from the English Department of Al-Azhar University –
Gaza. The students were asked to translate the previously mentioned
texts from English into Arabic. Then the researcher analyzed 177
translated texts and identified various linguistic and cultural problems in
their translations. Among the linguistic errors that were discussed by
AlGhusin, there were errors of word order ,connectors, active and
passive, the emphatic particle, tenses, transliterations and loan words,
proper-noun

equivalents,

singular

and

plural,

definiteness

and

indefiniteness, classifiers, punctuation, acronyms, metaphors, puns,
collocations, polysemy, adverbs, use of colloquial Arabic and other
grammatical errors including relative clauses which the researcher of the
current thesis is concerned with. The previously mentioned linguistic
difficulties were often the result of the differences between the English
and Arabic linguistic system.

The results indicated that cultural

difficulties were the result of differences between western and Arab
Palestinian culture.
The researcher made practical recommendations to improve
translation teaching at Al-Azhar University-Gaza. The researcher also
suggested practical techniques and exercises to overcome each area of
linguistic, stylistic and cultural difficulties in English-Arabic translations.
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The researcher of the current study benefit from AlGhusin study in
recognizing other problems in the process of translation among the same
sample as the researcher of current study and Al Ghusin conducted their
tests of translation on Al Azhar English majors.
Ouided (2009)
Ouided (2009) conducted a study in order to put hands on Algerian
university students' difficulties in translating English tenses, specially the
case of the present perfect tense. For the sack of checking the knowledge
of the present perfect tense by the study sample, both a questionnaire and
a test were carried out. The questionnaire consisted of nineteen questions
in order to test the students' capacity in both understanding and
translating the present perfect tense.
comprised fourteen sentences

On the other hand, the test

in the form of

dialogue, where the

students were asked to translate the whole dialogue into Arabic. The test
aimed at testing the students' abilities to translate the present perfect tense
and weather they always use [ Qad ] +the past form of the verb when
rendering it into Arabic. Moreover, another questionnaire was given to
the translation teachers at both English and Translation Department to
know the exact equivalent of the present perfect into Arabic.
The study sample were 42 second-year students at the English
Department of Mentouri University, Constantine. The results of the test
and the questionnaire showed that the study sample faced difficulty in
translating the present perfect tense because of the lack of tense
equivalent in Arabic and that they always use[ Qad] in rendering into
Arabic. Yet in some situations, [Qad + past tense] was not suitable as in
questions, negations and actions.
Ouided (2009) recommends that teachers should make students
aware of that present perfect 'has' which dos not have exact equivalents in
Arabic ,and Arabic has it's specific way of expressing the present perfect.
81

Finally, this study helped the researcher very much as it had the
same objective as the current study in analyzing grammatical errors in
translation and how the differences between English and Arabic in any
grammatical category affect the translation of such category, beside the
two studies had similarly samples.

3.5 General Commentary on the Previous Studies;
Reviewing and having studied the literature review, the researcher could
conclude that some attention was devoted to relative clauses in both
languages, but the main concern was on the syntax of relative clauses.
Translation of relative clauses sheds light on the semantic functions of
such construction, which is enhanced by meaningful learning.
In contrastive studies Amer (2010) and Hamdallah and Tushyeh
(1998) discussed only some features of relative clauses, as both papers
tackled some features of relative clauses. There were some concepts in
relative clauses that were not mentioned.

Moreover, none of the

contrastive analysis studies between English and Arabic refered to how to
translate in one or both directions. In his book, Al Khuli (1999) referred
very briefly to relative clauses; however, Kharma and Hajajj (1997)
predicted errors in relative clauses acquisition.
studies,

In contrastive analyses

Xiaoling and Mengdou (2010) and Pederson, et al (2004)

compared relative clauses in English or Arabic with other foreign
languages, and in such case the researcher benefited from such a
comparison between English or Arabic. The other contrastive analyses of
different grammatical categories between English and Arabic helped the
researcher in understanding and employing the strategies of comparison.
Regarding the error analysis studies, the researcher has not found
any study dealing with relative clause errors in both writing or translation,
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except the study of Abu Jarad (1984) which the researcher has not
rendered in the literature review because it is outdated. However, the
researcher has benefited from it in enriching her background and
broadening her scope in this regard. The only recent study is Al-Jurf
(2000 ) which handles grammatical errors in translation texts and very
briefly touch upon relative clauses. The other error analysis studies in the
previous section focused on grammatical errors in different categories
and this in turn helped the researcher in designing the tools of her study,
selecting the subjects of the study, and in choosing the statistical devices
and analyzing the learners errors in respect of interlingual and intralingual
factors.
Finally, translation problems studies also were of great benefit to the
researcher as they brought insights to how learners of English translate
from English into Arabic and vice versa, as well as the difficulties that
face them during the translation activity.

3.6 Summary
This chapter conveyed the studies related to the topic of the current
research, and it were divided into three dimensions: and they were error,
contrastive analyses and translation problems.
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Chapter (4)
Methodology
4.1 Introduction
This chapter covers the procedures followed throughout the study. It
introduces a complete description of the methodology of the study, the
population, the sample, the instrumentation, the pilot study, a description
of the diagnostic test used in the study and the research design.
Additionally, this chapter introduces the statistical styles for the study
findings, and finally, the study procedures.

4.2 Research Design
The researcher adopted the descriptive analytical approach which
describes the study errors generated by second and third level students
majoring English in Al-Azhar University - Gaza.

The descriptive

analytical approach enabled the researcher to describe and give a picture
of the students' errors in the translation of sentences containing relative
clauses in both English and Arabic. A diagnostic test was especially
designed for the purpose of the study.

4.3 The Population of the Study
The population of this study comprised all second and third year
students (male and female) at Al-Azhar University, and who were
enrolled in the second semester of the academic year (2011-2012). The
population of the study consisted of (306 ) students, (70 ) male and (236 )
female.

83

Table (4.1)
The distribution of the population of the study according to gender
Year

Male

Female

2nd year

40

135

3rd year

30

101

Total

70

236

4.4 The Pilot Study
To examine the appropriateness of the test items as well as its
validity and reliability, the test was applied on a random sample of (32)
students; (17) female and (15) male in the first semester of the academic
year (2011-2012). The results were recorded and statistically analyzed
and then the necessary revisions and recommendations were made in the
light of the statistic results.

4.5 The Sample of the Study
The data were collected from (110) students constituting (35.94%)
of the whole population.

They were chosen purposively from those

students who study translation II course of the English Department in the
second semester of the academic year (2011-2012). The subjects of the
study had already studied several specialized courses; translation I ,
grammar I and grammar II. All the subjects were native speakers of
Arabic and had graduated from public schools, which meant that they had
studied English as a foreign language for about 8-11 years. Table (2) and
Table (3) show the distribution of the sample.
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Table (4.2)
The distribution of the sample according to gender
Gender

No.

%

Male

43

39.1

Female

67

60.9

Total

110

100

Diagram (4.1)
The sample according to gender

male
39%
female
61%

Table (4.3)
The distribution of the sample according to level
Classification

No.

%

Second year

56

50.9

Third year

54

49.1

Total

110

100
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Diagram (4.2)
The sample according to level

third year
49%

second year
51%

4.6 The Instrumentation
To achieve the aims of the study, the researcher designed a
diagnostic test of translation. The test consisted of (57) sentences that
were divided into two main parts; the first part was the English ones (34)
sentences, and the subjects of the study were asked to translate them from
English into Arabic. Those sentences contained English relative clauses
in three domains; defining relative clauses, non-defining relative clauses
and sentential relative clauses. The second part of the test was the Arabic
relative clauses (22) sentences that addressed two domains; defining
relative clauses and non-defining relative clauses.
The entire test comprised five domains, and each one of the five
domains was represented by different number of sentences. The items of
the test were classified as follows:
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1. Defining relative clauses (English): items1- 16 , represented in 16
tokens.
2. Non-defining relative clauses(English): items17- 25represented in 9
tokens.
3. Sentential relative clauses (English): items 26-35 represented in 10
tokens.
4. Defining relative clauses (Arabic): items 36-48 represented in 13
tokens.
5. Non-defining relative clauses (Arabic): items 49-57 represented in 9
tokens.
These sentences in English and Arabic were extracted from books,
articles, educational websites

and mono and bilingual dictionaries.

When designing the diagnostic test, the divisions of relative clauses in
some Arabic and English references were examined. " A University
Grammar of English" and " Alnahw A lwafi" were examples of such
resources. The divisions of relative clauses identified in the test were the
most common in most references.

Then the test was handed to 13

referees (see appendix 4)to judge its appropriateness and validity for the
study purposes. Their recommendations and suggestions were taken into
consideration, and then the test was administered to 32 students to check
its statistically validity and reliability.

The subject were given enough

time to perform the translation task, and they were allowed to use
dictionaries or ask about any difficult word they faced. Also the subject
of the study were given one hour as an allotted time for their translation
task and it was their lectures.
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In the correction of the translation test, the researcher focused only
on the translation of the specified relative clauses, ignoring all the other
grammatical or lexical errors since they were not the concern of the
study. Each item was given a weight through a two-point Likert scale ( 1,
0) in which (1) stood for an accurate translation, (0) stood for a wrong
answer. Therefore, the students' scores would range from (0-57), the test
in its final version in appendix(1 ).
4.6.1 Test of Normality for Each Field:
Table (4.4) shows the results for Kolmogorov-Smirnov test of
normality. From Table (4.4), the p-value for each field is greater than
0.05 level of significance, then the distribution for each field is normally
distributed. Consequently, Parametric tests will be used to perform the
statistical data analysis.
Table(4.4)
Kolmogorov-Smirnov test
Kolmogorov-Smirnov
Field
Statistic

P-value

Defining relative clause

0.752

0.624

Non-defining relative clause

1.182

0.123

Sentential relative clause

1.042

0.228

Translate into Arabic

0.826

0.502

Defining relative clause

0.943

0.336

Non-defining relative clause

0.837

0.486

Translate into English

0.964

0.311

All questions of the test

0.798

0.548

88

4.6.2 Validity of the Diagnostic Test
Al Agha ( 2004,p:104) states that a valid test is the test that
measures what it is intended to measure. In other words, validity refers to
the degree to which an instrument measures what it is supposed to be
measuring. There are many types of validity, this study used referee
validity beside two types of statistical validity to evaluate the instrument
validity.
4.6.2.1 The Referee Validity
The test, in its first draft, was introduced to a panel of specialists in
English language and methodology in Gaza universities, and experienced
linguists in Arabic language. The items of the test were modified
according to their recommendations, some items were omitted and others
were replaced by other suitable ones. (see the names of referees in
appendix( 4).
4.6.2.2 Internal Validity
The internal validity of the test is the first statistical test that used
to test the validity of the test. It is measured by a scouting sample, which
consisted of 32 tests through measuring the correlation coefficients
between each question in one field and the whole filed.
Table (4.5) clarifies the correlation coefficient for each question of
the "Defining relative clause " and the total of the field. The p-values
(Sig.) are less than 0.05, and the correlation coefficients of this field are
significant at α = 0.05, so it can be said that the questions of this field are
consistent and valid to measure what it is set for.
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Table(4.5)
Correlation coefficient of each question of " Defining relative clause
" and the total of this field
No

Question

1.

He is the kind person who will never
let you down
The poem which almost everybody
knows is written by Shakespeare.
Have you seen the photographs that
Ann took?
He signed an agreement under which
he will achieve his freedom.
He is the sort of man that will do
anything to help people in trouble.
I was pleased of whom you
rewarded.
She wrote out a long list of all the
foods which were forbidden.
Mary looked at the box in which the
jewelry was kept.
He was astonished at what he found.
The family whose house was burnt in
the fire has immediately given a
complementary suit in the hotel.
I don't know what I can do with it.
Jack is the boy with whom Jenny
quarreled.
The teacher asked the student the
reason why he did not finish his
homework.
He gave whoever came to the door a
winning smile.
Whomever you elect will serve fouryear term.
They made no effort to hide their
amusement wherever I produced a
packet of sweets from my pocket.

2.
3.
4.
5.
6.
7.
8.
9.
10.

11.
12.
13.

14.
15.
16.

* Correlation is significant at the 0.05 level
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Pearson
Correlation
Coefficient

P-Value
(Sig.)

.390

0.011*

.584

0.000*

.408

0.008*

.470
.626
.327
.421

0.000*
0.000*
0.001*
0.000*

.602

0.000*

.522

0.000*

.602

0.000*

.268

0.004*

.574

0.000*

.599

0.000*

.592

0.000*

.514

0.001*

.225

0.013*

Table (4.6) clarifies the correlation coefficient for each question of
the " Non-defining relative clause " and the total of the field. The pvalues (Sig.) are less than 0.05, and the correlation coefficients of this
field are significant at α = 0.05, so it can be said that the questions of this
field are consistent and valid to measure what it is set for.
Table (4.6)
Correlation coefficient of each question of " Non-defining relative
clause " and the total of this field
No.
1.

2.

3.
4.

5.
6.
7.
8.

9.

Pearson
Correlation
Coefficient

Question
My new running shoes, which cost
more than a hundred dollars, fell apart
during the marathon.
Professor James, who is an expert in
Victorian
poetry, is delivering a
lecture tonight.
My youngest sister, who has three
children, is named Carol.
I left my son at the campus daycare
center, which is free to all full-time
students.
I lent some money to Earl, whose
house was destroyed in the flood.
Our house, whose balcony is falling
apart, was built in the year2004.
Mr. John, whom the police arrested
yesterday, is a burglar.
The play, the title of which I can't
remember,
was
written
by
Shakespeare.
The salesman, whose name I have
forgotten, gave sally a great deal on
her car.

* Correlation is significant at the 0.05 level
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P-Value
(Sig.)

.495

0.001*

.479

0.002*

.729

0.000*

.682

0.000*

.562

0.000*

.577

0.000*

.645

0.000*

.617

0.000*

.532

0.000*

Table (4.7) clarifies the correlation coefficient for each question of
the " Sentential relative clause " and the total of the field. The p-values
(Sig.) are less than 0.05, and the correlation coefficients of this field are
significant at α = 0.05, so it can be said that the questions of this field are
consistent and valid to measure what it is set for.
Table (4.7)
Correlation coefficient of each question of " Sentential relative
clause " and the total of this field
No. Question

Pearson
Correlation
Coefficient
1. He couldn't read which surprised me. .624
2. She exercises for an hour a day,
.565
which would bore me.
3. The world is getting smaller and
smaller, which means that people .648
understand each other better.
4. They have accepted my offer, that
.804
makes me happy.
5. My wife has gone to London to visit
her mother, which means that I have .718
to look after the children.
6. I washed the dishes and I dried them,
.546
which made Sue forgive me.
7. Huda thinks that Suzen is a good
.331
teacher, which she is not.
8. Hani then Rami, which surprised me. .542
9. John was still in bed, which explains
.506
why he didn't turn up last night.
10. He blamed me for everything, which
.306
I thought was very fair.

P-Value
(Sig.)
0.000*
0.000*
0.000*
0.000*
0.000*
0.000*
0.000*
0.000*
0.000*
0.001*

* Correlation is significant at the 0.05 level

Table (4.8) clarifies the correlation coefficient for each question of
the "Defining relative clause " and the total of the field. The p-values
(Sig.) are less than 0.05, and the correlation coefficients of this field are
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significant at α = 0.05, so it can be said that the questions of this field are
consistent and valid to measure what it is set for.
Table (4.8)
Correlation coefficient of each question of "Defining relative
clause" and the total of this field
No. Question

Pearson
Correlation
Coefficient

P-Value
(Sig.)

1.

ُْ ٌىٛ ػٛ٘ ٞعبء اٌز

.530

0.000*

2.

غذ١ٌ ٘ذدٛ شٟػ اٌزٛؽٌٛش ِٓ ا١اٌىض
.630
ت٠ عّه غشٜٛع

0.000*

3.

ب وبٔذ سائؼخٙ لشأرٟاٌمصخ اٌز

.363

0.017*

4.

ٓ عبفشٔب ثبٌغبئشح٠ٓ اٌٍز٠ٔؾٓ اٌّغبفش

.459

0.003*

5.

ً اٌؾفٟٓ غٕزب ف١ٓ اٌٍز١ز١ٕعّؼذ اٌّغ

.595

0.000*

6.

ٓ٠خش٢ْ اٛغبِؾ٠ ٓ٠أؽت اٌز

.538

0.001*

7.

ؼٍّٓ األعفبي٠ ٟأؽزشَ اٌّؼٍّبد اٌالر

.337

0.026*

8.

ؼًّ اٌصبٌؾبد٠ ِٓ ضبة٠

.415

0.007*

9.

ُٙٓ وبفبر٠عشسد ِٓ اٌز

.555

0.000*

10.  ِب لذِزُ ِٓ أػّبئٟعش

.451

0.004*

11. ال رجزس ِب رغّؼٗ ِٓ ِبي

.511

0.001*

12. ُٙٔه ِبرا اؽً ثٌٛغأ٠

.279

0.003*

13.  ِؼزذيٛ أْ اٌغٟٔعش

.536

0.001*

14. ي اٌؾك دائّبٛاٌشغبػخ أْ رم

.208

0.020*

* Correlation is significant at the 0.05 level

Table (4.9) clarifies the correlation coefficient for each question of
the "Non-defining relative clause" and the total of the field. The p-values
(Sig.) are less than 0.05, and the correlation coefficients of this field are
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significant at α = 0.05, so it can be said that the questions of this field are
consistent and valid to measure what it is set for.
Table (4.9)
Correlation coefficient of each question of "Non-defining relative
clause" and the total of this field
No. Question

Pearson
Correlation
Coefficient

P-Value
(Sig.)

1.

ِشسد ثشعً وبْ ٔبئّب

.725

0.000*

2.

ٌٖذا لذ رشن أثبٚ ذ٠سأ

.448

0.004*

3.

شح١ب ػغبئت وضٙ١ٕخ ف٠دِشك ِذ

.530

0.001*

4.

ٍُّْٛ أدٔبٖ ِغٙسح أعّبئٛد اٌّزوٛٙاٌش

.380

0.013*

5.

ب ِؼٍّخٙ١ٌاٌّشأح اٌّشبس إ

.608

0.000*

6.

ٟلفذ فٛب رٙس ششاػٕٛخ اٌّىغ١اٌغف
.310
ِٕزصف اٌجؾش

0.001*

7.

ُٖ ٔبئِٛشسد ثشعً أث

.635

0.000*

8.

اعفٕبٛش ػ١س رضٛ٘ اٌجغزبْ صٟف

.571

0.000*

9.

سدٌٛ ِغٍظ آخش لذ سػ ثّبء اٌٟأزمٍٕب إ

.713

0.000*

.701

0.000*

10. بد ِؾىّبد ٘ٓ أَ اٌىزبة٠آ
* Correlation is significant at the 0.05 level

4.6.2.3 Structure Validity of the Test
Structure validity is the second statistical test used to measure the validity
of the test structure by testing the validity of each field and the validity of
the whole test. It measures the correlation coefficient between one filed
and all the fields of the test that have the same level of liker scale.
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Table (4.10)
Correlation coefficient of each field and the whole of test
No. Field

Pearson
Correlation
Coefficient

P-Value
(Sig.)

1.

Defining relative clause

.839

0.000*

2.

Non-defining relative clause

.788

0.000*

3.

Sentential relative clause

.859

0.000*

4.

Translate into Arabic

.908

0.000*

5.

Defining relative clause

.930

0.000*

6.

Non-defining relative clause

.815

0.000*

7.

Translate into English

.834

0.000*

* Correlation is significant at the 0.05 level

Table (4.10) clarifies the correlation coefficient for each filed and
the whole test. The p-values (Sig.) are less than 0.05, and the correlation
coefficients of all the fields are significant at α = 0.05, so it can be said
that the fields are valid to measure what it is set for to achieve the main
aim of the study.
4.7 Reliability of the Research
The reliability of an instrument is the degree of consistency which
measures the attribute; it is supposed to be measuring (Polit &
Hunger,1985). The less variation an instrument produces in repeated
measurements of an attribute, the higher its reliability. Reliability can be
equated with the stability, consistency, or dependability of a measuring
tool.
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4.7.1 Split Half Method:
The researcher used the degrees of the diagnostic test which was divided
into two parts to calculate the correlation between the first and the second
halves by split-half method. The Spearman Brown Formula was used to
modify the length of the test to find out the reliability coefficient as
shown in table ( 4.11):
Table (4.11)
Split Half Method for each filed of the test and the entire test
Pearson –Brown

No. Field

Correlation
Coefficient

1.

Translate into Arabic

0.606

0.755

2.

Translate into English

0.655

0.792

All questions of the test

0.674

0.805

Correlation
Coefficient

Table (4.11) shows the reliability coefficient by the half split
method (0.5), which indicates that the diagnostic test is highly reliable
and can satisfy the researcher to apply it on the sample of the study.
4.7.2 Cronbach‟s Coefficient Alpha
This method is another method used to measure the reliability of
the test between each field and the mean of the whole fields of the test.
The normal range of Cronbach’s coefficient alpha value between 0.0 and
+ 1.0, and the higher values reflect a higher degree of internal
consistency. The Cronbach’s coefficient alpha was calculated for each
field of the test.
Table (4.12) shows the values of Cronbach's Alpha for Translate
into Arabic and Translate into English and the entire test. Cronbach's
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Alpha equals 0.852 for the entire test which indicates an excellent
reliability of the entire test
Table (4.12)
Cronbach's Alpha for each filed of the test and the entire test
No.

Field

Cronbach's Alpha

1.

Translate into Arabic

0.810

2.

Translate into English

0.723

All questions of the test

0.852

Thereby, it can be said that the researcher proves that the test is valid,
reliable, and ready for distribution for the population sample.
4.8 Statistical Analysis Tools
The researcher used both qualitative and quantitative data analysis
methods. The Data analysis was made utilizing (SPSS 20). The researcher
utilized the following statistical tools:
1) Kolmogorov-Smirnov test of normality.
2) Pearson correlation coefficient for Validity.
3) Cronbach's Alpha for Reliability Statistics.
4) Frequency and Descriptive analysis.
5) Parametric Tests (One-sample T test, Independent Samples T-test ,
Analysis of Variance).
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4.9 The Procedures of the Study
1. Examining contrastive analysis and error analysis studies and
research papers which have been conducted on grammatical errors
of Arab students of English.
2. Designing the tool of the study ( the test)
3. Consulting specialists in English language, Arabic language and
those whose major is English language translation, in order to
assure the validity of the test .
4. Applying the pilot study on 32 students to assure it's reliability.
5. Applying the test and interpreting the results.
6. Offering

recommendations and suggestions in the light of the

study findings.
4.10 Conclusion:
This chapter tackled the research design, the population of the study, the
sample of the study, the instrumentation, description of the diagnostic
test, the validity and reliability of the diagnostic test, the statistical styles
and the study procedures.
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Chapter (5)
RESULTS: ANALYSIS OF DATA

5.1 Introduction

The purpose of this study was to identify, analyze and classify the relative
clause errors made by Al-Azhar University majors while translating from
English into Arabic and vice versa.

The sample consisted of (110)

English major students at the second and the third levels.
This chapter introduces the statistical treatment of the results and
data analysis as well as its statistical significance.
Data Analysis
5.2 The Answer Of First Question:
What are the main relative clause errors made by Al-Azhar
University - Gaza English majors while translating from English
into Arabic and vice versa?

To investigate the first question, the researcher used the sum of
responses, the frequencies, the standard deviation, the percentage weight,
and rank for each item of the test as shown in Table (5.1).
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Rank

29

81

29

0.443 26.36

13

31

79

0.452 71.82

5

14

96

0.335 87.27

1

88

22

0.402 20.00

15

55

55

0.502 50.00

8

86

24

0.415 21.82

14

80

30

0.447 27.27

12

63

47

0.497 42.73

9

23

87

0.409 79.09

4

20

90

0.387 81.82

2

40

70

0.483 63.64

6

21

89

0.395 80.91

3

53

57

0.502 51.82

7

79

31

0.452 28.18

11

75

35

0.468 31.82

10

2. The poem which almost
everybody knows is written by 79
Shakespeare
3. Have you seen the photographs
96
that Ann took
4. He signed an agreement under
which he will achieve his 22
freedom
5. He is the sort of man that will do
anything to help people in 55
troubles.
6. I was pleased of whom you
24
rewarded
7. She wrote out a long list of all
30
the foods which were forbidden
8. He was astonished at what he
47
found
9. The family whose house was
burnt in the fire has immediately
87
given a complementary suit in
the hotel
10. I don't know what I can do about
90
it
11. Jack is the boy with whom
70
Jenny quarreled
12. The teacher asked the student
the reason why he did not finish 89
his homework
13. He gave whoever came to the
57
door a winning smile
14. Whomever you elect will serve
31
four-year term.
15. They made no effort to hide their
amusement whenever I produced
35
a packet of sweets from my
pocket.
841
All paragraphs of the filed
111

809

841

S.D

1

1. He is the kind person who will
never let you down

0

Item

Sum

Frequencies

Weight

Table (5.1)
The sum of responses, the frequencies, the standard deviation,
the percentage weight and rank for each item of the first
domain.

3.123 -

-

As shown on table (5.1), the first domain comprises (15) items. It is
noticed that item No.(4) is the most difficult because the translation of (88)
out of (110) are wrong. Only (22) students get the mark "1" (the sign given
to each correct answer), the sum of the correct answers is (22), the standard
deviation is (0.443) with percentage weight of (20.00).

During the

implementation of the study, students were asked to translate a prepositional
relative clause in which the preposition came before the relative pronoun
entirely independent of the verb in its clause . The second difficult item was
No.(6) as (86 answers) out of (110 answers) got the mark "0" (the sign given
to each incorrect answer), the sum of the correct answers was (24), the
standard deviation was (0.415) with percentage weight (21.82).

The

students were asked to translate a prepositional relative clause referring to
the object. The least difficult item was No.(3), as (96) students got the mark
"1" and only (14) were wrong and were give the sign "0". Thus, the sum of
responses was (96), the standard deviation was (0.335) with percentage
weight (87.27), the students were asked to translate a contact relative clause.
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Table (5.2)
The sum of responses, the frequencies, the standard deviation,
the percentage weight and rank for each item of the second
domain.
Sum

0

1

S.D

Weight

Rank

Frequencies

80

30

80

0.447

72.73

1

36

74

36

0.471

32.73

7

68

42

68

0.488

61.82

4

16

94

16

0.354

14.55

9

78

32

78

0.456

70.91

3

52

58

52

0.502

47.27

5

78

32

78

0.456

70.91

2

33

77

33

0.460

30.00

8

36

62

36

0.485

32.73

6

477

501

477

2.056

-

-

Item
1.

2.

3.
4.

5.
6.
7.
8.
9.

My new running shoes, which cost
more than a hundred dollars, fell
apart during the marathon
Professor James, who is an expert
in Victorian poetry, is delivering a
lecture tonight.
My youngest sister, who has three
children, is named Carol
I left my son at the campus daycare
center, which is free to all full-time
students
I lent some money to Earl, whose
house was destroyed in the flood
Our house, whose balcony is falling
apart, was built in the year2004
Mr. John, whom the police arrested
yesterday, is a burglar
The play, the title of which I can't
remember, was written be Shaker
The salesman, whose name I have
forgotten, gave Sally a great deal on
her car.
All paragraphs of the filed

Table (5.2) shows that this domain and comprises (9) items. It is
noticed that the most difficult item is No. (4) as (16) students out of (110)
get the mark "1" and (94) get "0". The sum of responses is (16), the
standard deviation is (0.354) with percentage weight of (14.55). While
translating the sentence, the students were asked to translate a nondefining relative clause in which the relative pronoun "which" referred to
an object of preposition. The second difficult item was No.(8) as (33)
students got the mark "1" and (77) get "0". The sum of responses was
(33), the standard deviation was (0.460) with percentage weight of
112

(30.00). The students were asked to translate a possessive relative clause
with non-human noun starting with "of which" . On the other hand, the
least difficult item was No.(1) the sum of correct responses was (80), and
the standard deviation (0.447) with percentage weight of (72.73). the
students were asked to translate a non-defining relative clause in which
the relative pronoun refers to the subject.
Table (5.3)
Sum, frequencies and Std. Deviation for “Sentential relative clauses"

9

0.275

8.18

9

30

80

30

0.447

27.27

4

48

62

48

0.498

43.64

1

48

62

48

0.498

43.64

2

47

63

47

0.497

42.73

3

27

83

27

0.432

24.55

5

14

96

14

0.335

12.73

8

19

91

19

0.380

17.27

7

20

90

20

0.387

18.18

6

8

102

8

0.261

7.27

10

27
0

830

270

2.220

-

-

Rank

101

1

9

0

Weight

All paragraphs of the filed

Frequencies
S.D

1. He couldn't read which surprised
me
2. She exercises for an hour a day,
which would bore me.
3. The world is getting smaller and
smaller, which means that people
understand each other better
4. They have accepted my offer, that
makes me happy
5. My wife has gone to London to
visit her mother, which means that I
have to look after the children
6. I washed the dishes and I dried
them, which made Sue forgive me.
7. Huda thinks that Suzan is a good
teacher, which she is not
8. Hani then met Rami, which
surprised them
9. John was still in bed, which
explains why he didn't turn up last
night
10. He blamed me for everything,
which I thought was very fair

Sum

Item

As shown in table (5.3), this domain comprised (10) items. The
most difficult item was No.(10), only (8) students got the mark "1", and
(102) were wrong and assigned the mark "0". The sum of responses was
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(8) and the standard deviation was (0.261) with percentage weight of
(7.27), the students were asked to translate a sentential relative clause in
which the relative pronoun "which" means the matter that. The second
difficult item was No. (1) the sum of the correct responses was (9), the
standard deviation was (0.275) with percentage weight (8.18), the student
were also asked to translate a sentential relative clause in which the
relative pronoun "which" means 'the matter that'. In contrast, the least
difficult item was No.(3) as the sum of the correct responses was (48),
and the standard deviation (0.498) with percentage weight of (43.64).
Table (5.4)

Weight

Rank

3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.

ُْ ٌىٛ ػٛ٘ ٞ عبء اٌز36
ٜٛغذ ع١ٌ ٘ذدٛ شٟػ اٌزٛؽٌٛش ِٓ ا١اٌىض
63
ت٠عّه غش
ب وبٔذ سائؼخٙ لشأرٟ اٌمصخ اٌز79
ٓ عبفشٔب ثبٌغبئشح٠ٓ اٌٍز٠ ٔؾٓ اٌّغبفش58
ً اٌؾفٟٓ غٕزب ف١ٓ اٌٍز١ز١ٕ عّؼذ اٌّغ70
ٓ٠خش٢ْ اٛغبِؾ٠ ٓ٠ أؽت اٌز66
ؼٍّٓ األعفبي٠ ٟ أؽزشَ اٌّؼٍّبد اٌالر88
ُٙٓ وبفأر٠ عشسد ِٓ اٌز31
 ِب لذِزُ ِٓ أػّبئٟ عش29
 ال رجزس ِب رغّؼٗ ِٓ ِبي44
ُٙٔه ِبرا أؽً ثٌٛغأ٠ 79
 ِؼزذيٛ أْ اٌغٟٔ عش32
ي اٌؾك دائّبٛاٌشغبػخ أْ رم
46
721
All paragraphs of the filed

S.D

1.
2.

Frequencies
1

Item

0

Sum

Sum, frequencies and Std. Deviation for “defining relative clause”

74

36

0.471

32.73

10

47

63

0.497

57.27

6

31
52
40
44
22
79
81
66
31
78
64
709

79
58
70
66
88
31
29
44
79
32
46
721

0.452
0.520
0.483
0.492
0.402
0.452
0.443
0.42
0.452
0.456
0.496
2.973

71.82
52.73
63.64
60.00
80.00
28.18
26.36
40.00
71.82
29.09
41.82
-

3
7
4
5
1
12
13
9
2
11
8
-

This domain represents a translation task from Arabic into English
and it comprises (13) sentences containing Arabic defining relative
clauses. Sentence No. (9) was the most difficult one as (81) students got
the mark "0" and the sum of the correct responses was (29), the standard
deviation was (0.443) with percentage weight of (26.36), the students
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were asked to translate an Arabic relative clause and it is introduced by
the relative pronoun ma which means in English what. The second
difficult sentence in this domain was No.(8) as (79) out of (110) students
were wrong and the sum of the correct responses was (31), the standard
deviation was (0.452) with percentage weight of (28.18). In this part, the
students were asked to translate an Arabic relative clause preceded by the
preposition min. On the other hand sentence No.(7) was the least difficult
as the sum of the correct responses was (88) and the standard deviation
(0.402) with percentage weight of (80.00). The students were asked to
translate into English an Arabic relative clause introduced by the
feminine plural relative noun al-lati and it refers to the object.
Table (5.5)
Sum , frequencies and Std. Deviation for “Non-defining relative
clause”
Sum

1

S.D
0

Weight

Rank

Frequencies

1. ِشسد ثشعً وبْ ٔبئّب

39

71

39

0.481

35.45

1

2. ٌٖذا لذ رشن أثبٚ ذ٠سأ

16

94

16

0.354

14.55

5

3. ٍُّْٛ أدٔبٖ ِغٙسح أعّبئٛد اٌّزوٛٙاٌش

15

95

15

0.346

13.64

7

15

94

15

0.346

13.64

6

5. ٟلفذ فٛب رٙس ششاػٕٛخ اٌّىغ١اٌغف
ِٕزصف اٌجؾش

8

102

8

0.262

7.27

9

6. ُٖ ٔبئِٛشسد ثشعً أث

35

74

35

0.469

31.82

2

7. اعفٕبٛش ػ١س رضٛ٘ اٌجغزبْ صٟف

23

86

23

0.410

20.91

4

8. سدٌٛ ِغٍظ آخش لذ سػ ثّبء اٌٟأزمٍٕب إ

34

75

34

0.465

30.91

3

9. بد ِؾىّبد ٘ٓ أَ اٌىزبة٠آ

13

97

13

0.327

11.82

8

198

784

198

2.137

-

-

Item

4.

ب ِؼٍّخٙ١ٌاٌّشأح اٌّشبس إ

All paragraphs of the filed
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The last domain comprises (9) non-defining Arabic relative clauses
in which there are no relative pronouns at all, they are descriptive relative
clauses. The most difficult sentence was No. (5); for only (8) students got
the mark "1" and (102) were wrong and were assigned "0". The sum of
the correct responses was (8), the standard deviation was (0.262) and the
percentage weight was (7.27), the students were asked to translate an
adjectival clause which refers to the subject. The second difficult
sentence was No. (9) as (13) students got the mark "1" and (97) were
wrong. The sum of the correct responses was (13), the standard deviation
was (0.327) with percentage weight (11.82) . The students were asked to
translate a descriptive nominal clause from the Holly Quran. On the other
hand the least difficult sentence was No.(1) as the sum of the correct
responses was (39), the standard deviation (0.841) and the percentage
weight (35.45), the students were asked to translate a verbal sentence
descriptive clause.
To conclude the results, the researcher used the means, standard
deviation and rank of each domain of the test as shown in table (5.6).
Table (5.6)
The means, the standard deviation and the rank of each domain of
the test.
Field

Mean

Defining relative clause
Non-defining relative clause
Sentential relative clause
Defining relative clause
Non-defining relative clause

7.65
4.34
2.45
6.55
1.80

Std.
Deviation
3.12
2.06
2.22
2.97
2.14

Rank
1
3
4
2
5

As shown in table (5.6), one can notice that the fifth domain of
Arabic non-defining relative clauses, represented by (9) items, occupied
the first rank of difficulty as its mean was (1.80) with standard deviation
(2.14). The second domain of difficulty was the third domain of English
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sentential relative clauses as its mean was (2.45) with standard deviation
(2.22) followed by the second domain of English non-defining relative
clauses, and then the fourth domain of Arabic defining relative clauses,
and finally the least difficult domain was the first one of English defining
relative clauses as its mean was (7.65) with standard deviation (3.12).
5.3 The Answer Of The Second Question:
Are there statistically significant differences in the translation of
relative clauses due to the students' level (second & third)?
Table (4.7) gives the descriptive statistics for each of the two groups.
Table (4.7)
Descriptive Statistics for second level and third level
Second level
Field

third level

N

Mean

Std.
Deviation

N

Mean

Std.
Deviation

Defining relative clause

56

6.52

3.51

54

8.52

2.39

Non-defining relative
clause

56

3.84

1.88

54

4.74

2.13

Sentential relative clause

56

1.32

2.30

54

3.31

1.71

Translate into Arabic

56

11.68

5.61

54

16.57

4.43

Defining relative clause

56

6.02

2.57

54

7.50

2.98

Non-defining relative
clause

56

1.11

2.28

54

2.41

1.88

Translate into English

56

7.14

4.20

54

9.91

4.37

All questions of the test

56

18. 82

9.23

54

26.48

7.30

As demonstrated in table (5.7), there are (56) students in the second
year, and their average is (18.82) with standard deviation of (9.23), while
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there are 54 students in the third year, and their average (26.48) with a
standard deviation of (7.30).
Since the means of the two groups were different, the researcher
used Levene's test for homogeneity, and the result was insignificant. So
the researcher used independent samples T-test with equal variances
assumed to investigate the significance of differences.
Table(5.8)
Independent Samples T-Test for second year level and third year
level
Levene's Test for
Equality of
Variances

Field

T-test for Equality of
Means

F

Sig. (Pvalue)

T

df

Sig. (Pvalue)

Defining relative clause

6.597

0.012

-3.214

73.253

0.002*

Non-defining relative clause

1.714

0.194

-2.192

96

0.031*

Sentential relative clause

4.140

0.045

-4.778

77.778

0.000*

Translate into Arabic

1.653

0.202

-4.821

96

0.000*

Defining relative clause

0.066

0.798

-2.595

96

0.011*

Non-defining relative clause

0.353

0.554

-3.077

96

0.003*

Translate into English

0.577

0.449

-3.178

96

0.002*

All questions of the test

1.932

0.168

-4.590

96

0.000*

* The mean difference is significant a 0.05 level
Table (5.8) shows that the Levene's test was insignificant, with Sig.
(p-value) = (0.168). Therefore, independent samples T-test was used
with equal variances assumed.
The value of independent samples T-Test equaled t = (-4.590), and
the Sig. (p-value) was = (0.000). So the means of the second level and
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third level weren't equal. That meant there was sufficient evidence to
conclude that the means of second level and third level were significantly
different. Since the sign of the t-test was negative, the errors' mean of
third level students was significantly greater than the errors' mean of
second level students. The researcher could safely say that there were
statistically significant differences in the errors of translating relative
clauses attributed to students' level in favor of the third year.
5.4 The Answer of The Third Question:
Are there statistically significant differences in the translation of
relative clauses due to gender (male &female)?
To answer this question, Independent Samples T-test method was
used to measure the significance of the differences. Table (5.9) gives the
descriptive statistics for each of the two groups.
Table(5.9)
Descriptive Statistics for Male and Female Students
Male
Field

Female

N

Mean

Std.
Deviation

Defining relative clause

43

6.47

3.53

67

8.40

2.58

Non-defining relative clause

43

3.88

1.73

67

4.63

2.20

Sentential relative clause

43

1.65

2.03

67

2.97

2.19

Translate into Arabic

43

12.00

5.76

67

16.00

4.87

Defining relative clause

43

5.93

2.45

67

6.96

3.22

Non-defining relative clause

43

0.98

1.44

67

2.33

2.34

Translate into English

43

6.91

3.39

67

9.28

4.97

All questions of the test

43

18.91

8.20

67

25.28

8.77
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N

Mean

Std.
Deviation

As shown in table(5.9) there are (43) males with average (18.91)
and standard deviation of (8.20), and there are (67) females with average
(25.28) and standard deviation of (8.77). Because the means of males and
females are different, the researcher has used Levene's test for
homogeneity, and it was insignificant. So independent samples T-test
with equal variances has been used to investigate the significance of
differences.
Table (5.10)
Independent Samples T-Test for Male and Female
T-test for Equality of
Means

Levene's Test for
Equality of
Variances

Field

Sig. (Pvalue)

Df

T

Sig. (Pvalue)

F

0.003*

70.445

-3.103

0.004

8.868

Defining relative clause

0.052

103.380

-1.970

0.012

6.463

Non-defining relative clause

0.002*

180

-3.164

0.465

0.537

Sentential relative clause

0.000*

180

-3.910

0.190

1.740

Translate into Arabic

0.078

180

-1.782

0.055

3.756

Defining relative clause

0.000*

107.836

-3.746

0.000

17.828

Non-defining relative clause

0.004*

107.529

-2.980

0.002

10.090

Translate into English

0.000*

180

-3.816

0.365

0.828

All questions of the test

* The mean difference is significant a 0.05 level
Table (5.10) shows that the Levene's test was insignificant, with
Sig. (p-value) = (0.365). Therefore, we use independent samples T-test
with equal variances assumed. The value of independent samples T-Test
equals t = ( -3.816) and it is less than Sig. (p-value) which equals =
(0.000) and this evidence is sufficient to conclude that the means of males
and females are significantly different. Since the sign of the t-test is
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negative, the mean of females is significantly greater than that of males.
This means that there are statistically significant differences in the errors
of translating relative clauses attributed to gender in favor of female
students.

5.5 The Answer of The Fourth Question:
Are there statistically significant differences between students'
errors in translating relative clauses from English into Arabic and
their errors from Arabic into English?
Table (5.11) gives the descriptive statistics for each of the two
groups. There are 110 students who answered from English into Arabic,
and their mean is (14.38) with standard deviation of (5.54). Similarly
there are (110) students who have answered from Arabic into English,
and their mean is (8.66) with standard deviation of (4.49).
Table(5.11)
Descriptive Statistics for English into Arabic and Arabic into English
Arabic into English

English into Arabic

Std. Deviation

Mean

N

Std. Deviation

Mean

N

4.49

8.66

110

5.54

14.38

110

Since the means are different, the researcher has used Levene's
test for homogeneity between the two groups. The result below in table
(5.12)
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Table(5.12)
Independent Samples T-Test for English into Arabic and Arabic
into English
T-test for Equality of Means

Levene's Test for Equality of Variances

Sig. (P-value)

Df

T

Sig. (P-value)

F

0.000*

186.028

7.932

0.026

5.021

* The mean difference is significant a 0.05 level
Table (5.13) shows that the Levene's test is significant, with Sig.
(p-value) = (0.026). Therefore, the researcher has used independent
samples T-test with unequal variances assumed.

The value of

independent samples T-Test is t = 7.932, Sig. (p-value) = 0.000. So it can
be stated that the means of the errors from English into Arabic and Arabic
into English are not equal. So there is sufficient evidence to conclude that
the means of the errors from English into Arabic and Arabic into English
are significantly different.
Since the sign of the t-test is positive, the mean of the errors from English
into Arabic is significantly greater than those from Arabic into English.
5.6 The Answer f The Fifth Question:
Are there correlations between students' errors in translating
relative clauses from English into Arabic and their errors from
Arabic into English?
To answer this question, Person correlation coefficient between
English sentences and Arabic ones in the test was computed. Table (5.13)
shows that:
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Table (5.13)
Correlation coefficient between students' errors in translating relative
clauses from English into Arabic and their errors from Arabic into
English
Translate
into
English

Nondefining
relative
clause

Defining
relative
clause

.562

.337

.622

Pearson Correlation

0.000*

0.000*

0.000*

Sig. (1-tailed)

98

98

98

N

.387

.488

.237

Pearson Correlation

0.000*

0.000*

0.010*

Sig. (1-tailed)

98

98

98

N

.397

.449

.282

Pearson Correlation

0.000*

0.000*

0.002*

Sig. (1-tailed)

98

98

98

N

.617

.550

.549

Pearson Correlation

0.000*

0.000*

0.000*

Sig. (1-tailed)

110

110

110

N

Defining relative
clause

Non-defining
relative clause

Sentential
relative clause

Translate into
Arabic

* Correlation is statistically significant at 0.05 level
The correlation coefficient between students' errors in translating
relative clauses from English into Arabic and their errors from Arabic
into English equals (0 .617), and the p-value (Sig.) equals (0.000). The pvalue (Sig.) is less than 0.05, so the correlation coefficient is statistically
significant at α = 0.05. We conclude that there exists significant
relationship between students' errors in translating relative clauses from
English into Arabic and their errors from Arabic into English.
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This means that the more the Arabic sentence are there in the task, the
easier it is to translate, whereas the easier the English sentence is and
vice versa.

5.7 Summary
The previous chapter dealt with data analysis and its results. The
results of each question were analyzed statistically using different
statistical methods. The most difficult domains were rank ordered from
the most to the least difficult as follows: Arabic non-defining relative
clauses occupied the first rank of difficulty with average of (1.80).
English sentential relative clauses rank ordered the second most
difficult domain with an average of (2.45). English non-defining relative
clauses occupied the third rank on the hierarchy of difficulty with an
average of (4.34). Arabic defining relative clauses rank ordered the
fourth most difficult domain with an average of (6.55). Finally, English
defining relative clauses were the least difficult domain and occupied the
fifth rank on the hierarchy of difficulty with an average of (7.56).
Also the results showed that there were significant differences in the
errors of translating relative clauses attributed to students level in favor of
the third level. There were significant differences in the errors of

translating relative clauses attributed to gender in favor of female
students. Moreover, there was significant correlation between students'
errors in the translation of relative clauses from English into Arabic and
their errors from Arabic into English.

Finally, there are significant

differences in the translation of relative clauses attributed to the direction
of translation in favor of the translation from English into Arabic.
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Chapter (6)
Findings, Discussion, Conclusion and
Recommendations

6.1 Introduction:
The chief purpose of this study was to identify, analyze and classify
relative clause errors in bidirectional translation conducted by the
Palestinian EFL learners at the second and third level students of AlAzhar University - Gaza. To collect data, a diagnostic test was applied.
A panel of specialists agreed that the instrument was valid. The items of
the instrument had an alpha coefficient of (0.895) as a whole. The data
were tested through the application of T- test in addition to mean, and
Standard Deviation.
In this chapter, the researcher aims at discussing the results
thoroughly and finding out a close connection between these results and
the results of the previous studies. The researcher then comes out with
overall suggestions and recommendations depending on the study
findings.

6.2 Discussion of each question
6.2.1 The answer of the First Question:
What are the main relative clauses' errors made by Al-Azhar
University - Gaza English majors while translating from English into
Arabic and vice versa?
The following is the analysis of each domain, and those are arranged
according to its difficulty starting with the most to the least difficult:
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Arabic Non-defining Relative Clauses:
The statistical results showed that this domain was the most
difficult domain to translate, it was represented by (10) items and the
subject were asked to translate it from Arabic into English. This type of
Arabic relative clauses doesn't resemble the other relative clauses types in
construction, and this may be the reason for difficulty in recognizing it's
exact function in the sentence. It is a descriptive clause used to describe
and identify nouns but it is not introduced by a relative noun. ( Wright
,1996:317)
The most difficult sentence in this domain was No. (6), where only (8)
students got the mark one and (102) were wrong. The sum of the correct
responses was (8), the standard deviation was (0.262), and the percentage
weight was (7.27), the students were asked to translate an adjectival
clause which referred to the subject, but the adjectival clause had a
possessive function and it contained a joined resumptive pronoun, the
students were asked to translate the following from Arabic into English:
بٙس ششاػٕٛخ اٌّىغ١اٌغف
By examining the faulty translations, one can notice that the subjects
seem to have unclearly identified the function of the possessive role in
this adjectival clause, especially the role of the resumptive pronoun in
بٙ ششاػ. The following are illustrative examples:
*the ship which its sail,
*the ship which sail,
*the broken ship.
The subjects committed different errors in this sentence, they sometimes
repeated the subject as in *the ship which it's sail, they other times
changed the whole structure as in *the broken ship, also they sometimes
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used wrong relative pronoun as 'which and whom'. Whereas the possible
translation included the use of the sail of which or whose sail.
Such serious errors are attributed to incomplete mastery of the function
of the possessive role of relative clauses in which whose and of which
can be used to refer to possessive with non-human nouns.
The second difficult sentence in this domain was No.(10) where the
majority of the subject failed completely to translate it, as the sum of the
correct responses was (13) and the standard deviation was (0.327) with
percentage weight (11.82). The students were asked to translate from
Arabic into English the following verse from the Holly Quran:
"بد ِؾىّبد ٘ٓ أَ اٌىزبة٠" "آAal Imran, 7"

This sentence has a nominal

non-defining relative clause as the clause  ; ٘ٓ أَ اٌىزبةfor a nominal
sentence describes the noun phrase بد ِؾىّبد٠آ. The analysis of the
translation task revealed that the overwhelming majority of students
avoided translating this sentence from the very beginning because they
thought it was difficult when it actually wasn't. By examining the faulty
translations one could see these wrong examples for illustration:
*a good verses is the major in this book.
*the perfect verses is the clue of the holly Quran.
*high verses which are the books family.
While the possible translation for this sentence can be as the following:
Firmly constructed verses, which form the basis of the Quran.
(Wright,1996,p:317)
As we see, this sentence can be translated into English by using the
relative pronoun which occurs at the beginning of the relative clause
while it doesn't serve the same in the Arabic sentence. The subject tried
to change the whole structure or use literary translation to convey the
meaning as in following sentence:
*strong verse is the mother of the Quran.
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The third difficult sentence in this domain was No.(9) in which the sum
of responses was (34) and the standard deviation (0.465) with percentage
weight (30.91).

The subject were asked to translate the following

nominal relative clause introduced by Qadسدٌٛ ِغٍظ آخش لذ سػ ثّبء اٌٟأزمٍٕب إ
and by examining the faulty translations, the researcher took these wrong
examples for illustration:
* We moved to another place of which we were hospitalized,
*We moved to another counsel which with flower water,
*We moved to another place which it sprays with rose water.
These examples and others showed that the majority of the subject used
the relative pronoun 'which' with a wrong sentence structure and
sometimes they used coordination structure instead of embedding as in;
* We moved to another place and this place sprayed with rose water. In
this sentence the difficulty was not only on the relative clause but also
attributed to the difference structure between English and Arabic and also
the existence of (Qad  )لذin the Arabic sentence, which confuses the
students because it does not have an equivalent in English, and that one
can replace it with a relative clause to describe the noun. Then the
possible translation for this sentence can be:
We were removed to another place which was sprinkled with rose water.
(Wright,1996,p:317)

English Sentential Relative Clauses:
This domain occupies the second rank of difficulty in the
translation task. This domain contains (10) sentences of English sentential
relative clauses. In this case the relative clause and specifically the
relative pronoun does not refer to a particular noun in the sentence,
otherwise, it sometimes refers back to the entire sentence. The most
difficult item in this domain was No.(10); for only (8) students got the
mark one, and (102) were wrong. The sum of responses was (8) and the
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standard deviation was (0.261) with percentage weight (7.27), the
students were asked to translate the following sentential relative clause
from English into Arabic:
He blamed me for everything, which I thought was very fair; and by
examining the faulty responses we can notice these examples:
. اػزمذٖ ػبدالٞ وً شئ اٌزٍٝ ػٟٕؼبرج٠ ٛ٘*
.أٔب اػزمذ أْ ٘زا ػبديٚ  وً شئٍٝ ػٍِٟٔٛٛ٠ ٛ٘*
.ثزٌه اػزمذ أٗ ػبديٚ  وً شئٍٝ ػٍِٟٔٛٛ٠ ٛ٘*
One can notice that the problem exists mainly in understanding the
function and meaning of the sentential relative clauses here, which
doesn't resemble other relative clauses in which the relative pronoun
refers directly to the head noun (weather in defining or non defining). In
sentential relative clauses, the relative clause refers back to the whole
sentence. From the last examples one notices that the subject translated
the relative pronoun 'which' into the Arabic relative noun al lathe word
by word. This doesn't convey the exact meaning in which the relative
clause means the matter that, then the possible translation of this sentence
can be: اػزمذٖ ػذالٞ األِش اٌز، وً شئٍٝ ػٟٕػبرج. The researcher sees that this
error is attributed to incomplete competence of understanding the
semantic function of sentential relative clause.
The second difficult sentence in this domain was No (1), for which
the sum of the correct responses was (9), the standard deviation was
(0.275) with percentage weight (8.18). the subject were asked to translate
the following sentential relative clause; 'He couldn't read which surprised
me'. This relative clause refers back to the simple sentence he couldn't
read. In this sentence the subject were confused weather the person or the
action that surprised the speaker, see these examples from faulty
translations;
،ٟٔغ لشاءح ِب فبعأ١غزغ٠ ٌُ*
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،ٟٕذ٘ش٠ ٞ لشاءح اٌشئ اٌزٍٝمذس ػ٠ *ال
.ٟٔ فبعبٞمشأ ِب اٌز٠ ٌُ ٛ٘*
The subject used different relative and demonstrative connecters to join
the relative clause with the preceded sentence and also by wrong word
order. Moreover, they couldn't differentiate that 'being unable to read is
the matter that makes me surprised' and consequently the possible
translation for this sentence can be: ٟٕ أد٘شٞ األِش اٌز،غزغغ اٌمشاءح٠ ٌُ
The third difficult item in this domain was No. (7) as the sum of
correct responses was (14) and the standard deviation (0.335) with
percentage weight (12.73), the subject were asked to translate the
following sentence; 'Huda thinks that Suzan is a good teacher, which she
is not'. In this sentence the sentential relative clause 'which she is not'
refers back to the subordinate clause that 'Suzan is a good teacher'.
The subjects translated this sentence erroneously because (101) got the
mark zero and this meant that the sum of correct response was (14), and
the standard deviation (0.275) with percentage weight of (8.18). By
examining the faulty translation one can notice:
.ظ وزٌه١ٌ ٟ٘ ٟاٌزٚ ذح١صاْ ِؼٍّخ عٛ أْ عٜ*رؼزمذ ٘ذ
.ؼ١ٌىٓ اٌؼىظ صؾٚ ذح١صاْ ِؼٍّخ عٛ أْ عٜ* رؼزمذ ٘ذ
.ئخ١ب عٙٔٓ أ١ ؽٟذح ف١صاْ ِؼٍّخ عٛ رؼزمذ أْ عٜ* ٘ذ
Whereas the possible translation for 'Huda thinks that Suzan is a good
teacher, which she is not' can be: ظ١ٌ بٙٔذح ثبٌشغُ أ١صاْ ِؼٍّخ عٛ أْ عٜرؼزمذ ٘ذ
.وزٌه

Non- defining English Relative Clauses:
This domain comprises (9) items of English non-defining relative
clauses; the non-defining relative clauses supply additional information
about the head noun and they don't affect the meaning of the sentence, so
the non-defining relative clauses in English are the same as
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اٌغٍّخ

خ١ االػزشااضin Arabic. We can notice that the most difficult item in this
domain was No. (4) as (16) students out of (110) get the mark one and
(94) get the mark zero, so the sum of responses is (16), the standard
deviation (0.354) with percentage weight (14.55). The students were
asked to translate a non-defining relative clause in which the relative
pronoun which referred to the object of preposition, they we're asked to
translate the following; 'I left my son at the campus daycare center, which
is free to all full-time students'. The relative clause 'which is free to all
full-time students' refers to the object of preposition at the campus
daycare center. So, by examining faulty translation, one can see the
following word by word translation:
 ثبٌّغبْ ٌىً اٌغالةٛ٘ ُٞ اٌز١ اٌّخٟخ األعفبي ف٠ ِشوض سػبٟ فٟٕ*ٌمذ رشوذ اث
This structure is weak both in Arabic and English as the subject inserts
the personal pronoun after the relative connecter to convey the meaning.
Otherwise, they would translate it by changing the whole structure as:
*ٟٔخ األعفبي ألٔٗ ِغب٠ ِشوض سػبٟ فٟٕرشوذ اث
*لذٌٛاي اْٛ ٌٍغالة فبسغخ عٛ رىٟ ؽشَ اٌؾضبٔخ اٌزٟ فٍٟأاضؼذ عف
While the possible translation for 'I left my son at the campus daycare
center, which is free to all full-time students' can be;  ِشوض ؽضبٔخٟٕرشوذ اث
.ًِاَ اٌىبٚ ٌغالة اٌذٟٔاٌغبِؼخ اٌّغب
As one can see, the definite article can be used to define the head noun
instead of the relative clause and the meaning of the sentence is the only
factor that governs the translation, also one can notice that the relative
pronoun does not always serve in Arabic when we translate.
The second sentence in the hierarchy of difficulty was No. (8)
because the sum of correct responses was (33), the standard deviation
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(0.460) with percentage weight (30.00). The subjects were asked to
translate the following sentence in which the non-defining relative clause
contained the relative connecter 'of which' that was used to refer to
possessive with non-human nouns; 'The play, the title of which I can't
remember, was written by Shakespeare'. The subjects generated different
types of errors in this non-defining relative clause: they failed to translate
the clause in relation to the whole sentence and they didn't recognize the
function of such a clause which resembled the خ١ اٌغٍّخ االػزشااضin Arabic.
Also the subject sometimes added so many details to this sentence in
order to convey the meaning. Notice the following faulty translations:
.ش١اعغخ شىغجٛغ رزوشٖ ٌمذ وزجذ ث١ب أٔب ال اعزغٙٔإٛ وبْ ػٟذح اٌز١*اٌمص
.ش١اعغخ شىغجٛ رزوش٘ب وزجذ ثٍٝ ٌُ اػذ لبدسا ػٟخ اٌز١*إْ اٌّغشؽ
.ش١اعغخ شىغجٛثخ ثٛغ رزوشٖ ِىز١ ال اعزغٞاْ اٌزٕٛاٌؼٚ ،خ١*اٌّغشؽ
As one can see, there is wrong replacement of the relative clause and
insertion of a personal pronoun are frequently used. While the possible
translation for this sentence is simply:
ش١اعغخ شىغجٛب وزجذ ثٙٔإٛ ال أرزوش ػٟذح اٌز١اٌمص
The third difficult sentence in this domain was No.(2) in which the
sum of correct responses was (36), the standard deviation (0.741) with
percentage weight of (32.73). the subject were asked to translate;
'Professor James, who is an expert in Victorian poetry, is delivering a
lecture tonight'. From wrong translations, the researcher took these
examples for illustration:
ٍخ١ٌٍ ِؾباضشح اٍٟم٠  اٌشؼشٟش ف١ خجٛ٘ ّٞظ اٌز١س عٛغ١فٚ*اٌجش
ٍخ١ٌٍ خغبة اٍٟم١ عٞسٛىز١ اٌشؼش اٌفٟش ف١ خجٛ٘ٚ ّظ١س عٛغ١فٚ*ثش
While it is simply translated by using the definite article in Arabic into;
.ٍخ١ٌٍ ِؾباضشح اٍٟم١ عٞسٛىز١ اٌشؼش اٌفٟش ف١ اٌخج،ّظ١س عٛغ١فٚثش
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Like the previous sentence, the subject didn't recognize the function of
such non-defining relative clause added extra information like the اٌغٍّخ
خ١ االػزشااضin Arabic. These errors are attributed mainly to the lack of
knowledge of this similarity between English and Arabic. The nondefining relative clause in English and the خ١عٍّخ اػزشااضin Arabic, both
are used to add information about the thing that we are talking about.
Arabic defining relative clauses:
This domain occupied the fourth

rank of difficulty in the

translation task, it comprised (13) Arabic defining relative clause. This
kind of clauses is introduced by a conjunctive noun. Such a clause needs
a relative noun, and, it is called syndetic (connected) (Amer,2010:16).
The first difficult sentence in this domain was No.(9)  ِب لذِزُ ِٓ أػّبئٟعش
for the sum of correct responses was (29), the standard deviation (0.443)
and the percentage weight (26.36). The subjects were asked to translate
an Arabic relative clause which was introduced by the relative pronoun
ma which meant in English what. By examining and investigating the
wrong responses, the following examples were found:
*I was pleased of the works which I did it.
*I was pleased with which you introduced.
*I was pleased which they make of works.
From the first example one notices the influence of native language
transfer which appears in the repetition of the object pronoun it as
resumptive pronoun in Arabic, which is not allowed in English. Also the
subject use inappropriate prepositions with the relative pronoun as in the
second example in addition to using a wrong relative connecter as which.
So the possible translation for this sentence can be simply; 'I was pleased
of what you did'.
The second difficult sentence in this domain was s No.(8) as (79)
out of (110) students were wrong and the sum of the correct responses
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was (31), the standard deviation was (0.452) with percentage weight
(28.18). The students were asked to translate an Arabic relative clause
preceded by the preposition min.ُٙٓ وبفأر٠عشسد ِٓ اٌز
It is acceptable in English to insert a preposition before the relative
pronoun. But it sometimes doesn't serve in the language we translate into
according to the meaning. Here the subject did different errors such as
using wrong relative connecter, using inappropriate prepositions before
the relative pronoun, adding the resumptive pronoun to the English
sentence, in addition to using wrong sentence structure and wrong
replacement of the relative clause, see the following illustrated examples:
*I 'm so please for the people which you rewarded.
*I had been pleased from who I had prized.
*I please from I rewarded them.
*I am so happy from whom I give them gifts.
In addition to the previous responses, the subjects of the study faced the
ambiguity in this sentence and none of them recognized or showed
understanding that this sentence could carry two meanings.

So the

possible translations for this sentence can be ; 'I was pleased of whom you
rewarded, or: I was pleased of whom I rewarded'. English university
learners should be aware of such ambiguity because it may confuse both
readers and translators.
The third difficult sentence in this domain was No.(12), where the
sum of correct responses was (31), the standard deviation (0.456) with
percentage weight (29.09). The subjects were asked to translate the
following relative clause starting with the relative particle an, which
means in Arabic the relative pronoun that  ِؼزذيٛ أْ اٌغٟٔعش
Notice the following faulty translations:
*I am so please because the weather is so good.
*I like the good weather.
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*the air being moderate pleased me.
*I was happy with the good weather.
As seen from the previous examples, the subject rarely recognize
the equivalent of ma in English so they resort to change the whole
structure or use different other strategies in order to convey the meaning
of this sentence. The possible translation for this sentence can be: 'I was
pleased that the weather is moderate', also it can be translated as: 'I was
pleased of the good weather'.
English Defining Relative Clauses:
This domain occupies the fifth rank of difficulty, so one can say it
is the easiest type of relative clauses to translate. it comprises (15)
sentences of English defining relative clauses; a clause in which the
relative pronoun exists and refers directly to it's antecedent, the first
difficult sentence in this domain is No.(4) as the translation of (88) out
of (110) are wrong. Only (22) students get the mark one, the sum of the
correct answers is (22), the standard deviation is (0.443) with percentage
weight of (20.00). The subjects are asked to translate a prepositional
relative clause in which the preposition comes before the relative pronoun
and it is entirely independent of the verb in its clause. The subject are
asked to translate; 'He signed an agreement under which he will achieve
his freedom'.
By examining the faulty translations, one can notice;
خ٠ؾمك ٌٗ اٌؾش١ عٛ٘ ٞ االرفبق اٌزٍٝلغ ػٚ ٛ٘*
ٗز٠ف رؾمك ٌٗ ؽشٛ عٟ٘ ٟخ اٌز١ االرفبلٍٝلغ ػٚ ٛ٘ *
ٗز٠ٕبي ؽش١ب عٌٙرٌه ِٓ خالٚ خ١لغ ارفبلٚ ٛ٘*
ٗز٠ٕبي ؽش١ٌ لغ االرفبقٚ ٛ٘*
These examples show that the subjects translate the sentence literary or
they change the whole structure by using  يfor giving the reason. This is
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not the case as they may use the avoidance strategy to translate this
sentence completely. These errors including the avoidance strategy in
translation are attributed to the difference of such structure between the
two languages.
The second difficult item is No.(6) as (86) out of (110) get the mark zero,
the sum of the correct answers is (24), the standard deviation is (0.415)
with percentage weight (21.82). The subjects were asked to translate a
prepositional relative clause referring to the object. The subjects were
asked to translate: 'I was pleased of whom you rewarded'.
The examples below show some of incorrect responses:
 وبفأٞذا ٌٍشخص اٌز١*وٕذ عؼ
ٗٓ وبفأر٠*عشسد ِٓ اٌز
ٗسا ِٓ اٌشخص ِٓ وبفأرٚ*أٔب وٕذ ِغش
The Arabic sentence should contain a resumptive pronoun and this is
dissimilar to the Arabic one so the possible translation of this sentence
can be: ٗ وبفأرٞعشسد ِٓ اٌز. In this sense English and Arabic are the same
in this structure as the preposition comes before the relative pronoun and
has the same meaning.
The third difficult sentence in this domain was No.(1) the sum of
correct answers was (29) the standard deviation (0.443) with percentage
weight of (26.36). The subjects were asked to translate the following; 'He
is the kind person who will never let you down'. By examining faulty
translations, the researcher found the following:
 ػٕهٍٝزخ٠ ٌٓ ٛ٘ ٞف اٌز١ اٌشخص اٌٍغٛ٘*
خزٌه٠ ف ِٓ ال١*أٗ سعً ٌغ
خزٌه أثذا٠ ٌٓٚ ت١* أٗ شخص ع
The possible translation for this sentence can be: ٌٓ ٞت اٌز١أٗ اٌشخص اٌغ
خزٌه أثذا٠
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Despite these errors, this domain was the easiest to translate according to
the subjects, and this was attributed to the fact that both English and
Arabic had the same structure of defining relative clause with regard to the
place of relative pronoun in front of relative clause and the agreement in
gender.
6.3 The answer of the Second Question:
Are there statistically significant differences in the translation of
relative clauses due to the students' level (second & third)?
To answer this question, T-test method was used to measure the significance
of differences.
The findings of this study showed that there were significant
differences attributed to the level of education in favor of third level
students because the average of correctly translated sentences for the third
level students was (26.48), which was higher than the average of
correctly translated sentences for the second level students which was
(18. 82).
This result could be attributed to the effect of Grammar II which the third
level students usually take at the third level in addition to the effect of
Translation II; for it is observed that grammar competence is a helping
factor in the translation process, but not a decisive one.
In this regard, the current study agrees with the study of (Badawi,
2008) concerning the role of the academic level (second or third) in favor
of the third level, while contradicts the study of (Tahaineh,2004) which
shows unclear significant differences attributed to the level of the subject
on the study results.
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6.4 The answer of the Third Question:
Are there statistically significant differences in the translation of
relative clauses due to gender (male &female)?
To answer this question, T-test method was used to measure the
significance of differences. The finding of this study showed that there
were significant differences attributed to the gender of the subject in favor
of female students; for the average of correctly translated sentences for
females was (25.28), which was higher than the average of male students
which was (18.91). This result could be attributed to the fact that female
students were much industrious, interested, and cooperative with the
researcher in applying the tool of this study, especially the junior female
students. Also this could be attributed to the big concern of learning
English that female students had.

This results supports the findings of

(Abu Jarad, 2005), (El-Mashhrwi,2008), (El-Haj Ahmad,2009), and (AlNakhallah,2010) in that female students outperform male ones.
6.5 The answer of the Forth Question:
Are there statistically significant differences between students' errors
in translating relative clauses from English into Arabic and their
errors from Arabic into English?
To answer this question the researcher used T-test method to
measure the significance of the differences. The results showed that there
were statistically significant differences between students' errors in
translating relative clauses from English into Arabic and their errors from
Arabic into English in favor of translating from English into Arabic. The
total mean of sentences translated from English into Arabic was (14.38)
while it was (8.66) for translating from Arabic into English. This means
that translating relative clauses from English into Arabic is easier than
translating it from Arabic into English.
128

6.6 The answer of the Fifth Question:
Are there correlations between students' errors in translating relative
clauses from English into Arabic and their errors from Arabic into
English?
To answer this question, Person correlation coefficient between
English sentences and Arabic ones in the test was computed as shown in
table (4.7). It was found that there

were statistically significant

correlations between English sentences and Arabic sentences in the test.
This meant that the more the Arabic sentence was easier, the easier the
English sentence was and vice versa. This could be attributed to the fact
that the relative clause construction in the two languages was somewhat
similar, and also had similar semantic and syntactic functions. Also it was
easy to translate from one language to the other. Complexities in some
sentences could easily detract students and translators' attention from
giving the correct translations semantically and syntactically. Also
students generated errors carelessly and because of hasty answers to
finish the work. In this regard, this study agrees with the study of
(Badwi,2008), which proves the existence of a strong relationship
between the translation from English into Arabic and the translation from
Arabic into English.

6.7 Conclusion
Based on the findings that were derived from the results of this study, the
following conclusions were reached:
1- The translation of relative clauses was, on the whole, not easy. It
was noticed that translating sentences containing relative clauses
from English into Arabic is easier than translating from Arabic into
English.
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2- English majors generate different types of errors in relative clause
formation in translation, and these errors like: repetition of the
subject and object pronouns in the relative clauses, omission of the
relative pronoun, use personal or sometimes demonstrative
pronouns instead of relative pronouns, confusion between who and
whom, use coordination instead of embedding, and wrong sentence
structure.
3- English has relative clauses more often than Arabic does, in Arabic
adjectives and long adjectives are used largely to describe nouns.
4- In English relative clauses, it is normal to delete the relative
pronoun in some cases, and it is not permitted in others, whereas in
Arabic the relative pronoun can't be seen only in descriptive
adjectival clauses or indefinite clauses.
5- The transfer of Arabic structures or its influence on a translation
task has produced a number of errors on the semantic, lexical and
syntactic levels.

It appeared that

Al-Azhar English majors

generated more errors in the areas where they felt Arabic and
English were rather similar.
6- It has been noticed that some of the subjects' problems in
translation, especially in that from Arabic to English, can be
attributed to problems in Arabic grammar in addition to the
difference between English and Arabic with regard to this
construction.
7- Avoidance of translating some parts was largely used to overcome
the problem of semantic and syntactic functions of some certain
constituents from Arabic into English.
8- The male students demonstrated a lower level in the translation
task of relative clauses when compared with female students, as the
results showed significant differences in favor of females.
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9- The higher level of academic achievement is, the less grammatical
errors in the translation task, as the results showed significant
differences in favor of the third level majors.

6.8 Recommendations and Implications
Based on the study findings, results, and proceeding observations, the
researcher introduces the following recommendations and implications to
foreign language learners, curriculum designers and decision makers, as
well as translation instructors:
1- Grammatical and structural errors in translation should be paid
more attention ,as is neglected when compared with lexical and
semantic errors.
2- Grammatical errors and problems in translation are not only the
responsibility of English teachers; the problem already exists in the
native language. There seems to be a remarkable weakness in the
grammar of the native language. Also, there is a wide gap between
theory and practice. In light of that, a reconsideration of Arabic
teaching objectives and curricula are to be made so as to focus on
Arabic grammar as a priority when teaching English language in
Palestinian universities.
3- Curriculum designers and translation instructors should design
special translation courses and Arabic grammar courses in order to
focus on areas of grammar where students face problems and
generate errors in translation.
4- Mastery of relative clauses construction in both English and Arabic
can be achieved by extra exercises, drills and practice based on the
differences of such construction that utilized by the students under
the guidance of grammar instructors.
5- Mastery of relative clauses bidirectional translation

can be

achieved by teaching them contextually and comparatively.
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Teaching in context can enhance grammar learning in general and
relative

clauses

in

particular,

moreover

teaching

them

comparatively let the learners know the areas of weakness from the
very beginning.
6- Instructors should focus on points of similarities and dissimilarities
in both Arabic and English when teaching grammar and translation
courses through meaningful teaching to raise the students'
awareness of the strategies of interference.
7- Relative clause construction should constitute a major component
in the syllabus of both grammar and translation.
8- English instructors should not neglect the semantic role of any
grammatical category when they teach, and how this category can
be used in a meaningful way, such a way gives learning grammar a
special taste which it missing.

6.9 Recommendations for Further Studies
1- A follow-up study should be conducted to tackle the question of
grammatical errors in translation from the point of view of
students and their attitudes towards it, as students usually avoid
translating the concept they don't understand.
2- Comparative studies of grammatical categories that
affect the quality of translation should be conducted
adjectives, tenses and adverbs.
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Appendices
Appendix (1)
Student diagnostic test (final version)
Dear student,
The researcher is carrying out an M.ed. thesis entitled "Relative Clauses'
Errors in Bidirectional Translation among English Majors at
AlAzhar University-Gaza"
You are kindly requested to participate to answer this diagnostic test
which doesn't take much time, and easy to complete. This tool will be
used to achieve the outcome of the prospective research.
It is only for research purposes and has nothing to do with the evaluation
of the courses or the teacher.
Do not write your name, teacher's name and the course section number.
Your participation will be highly appreciated.
The researcher,
Doaa Alnajjar

Gender

Male ( )
Female ( )

Level

First year ( )
Second year ( )
Third year ( )
Fourth year ( )

Major

Art

( )

Education ( )
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Please translate the following statements from English into Arabic
and those Arabic into English. Paying special attention to the relative
clauses.
Defining relative clause:

He is the kind person who will never let you down.
……………………………………………………..……………
The poem which almost everybody knows is written by Shakespeare.
…………………………………………………………….…….
I know someone who owns a very expensive car.
......................................................................................................
Have you seen the photographs that Ann took
……………………………………………………….…. …… ..
He signed an agreement under which he will achieve his freedom.
………………………………………………………………….
He is the sort of man that will do anything to help people in troubles.
…………………………………………………………..…. …
I was pleased of whom you rewarded
...................................................................................................
She wrote out a long list of all the foods which were forbidden
..................................................................................................
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Mary looked at the box in which the jewelry was kept.
……………………………………………………..……..……
He was astonished at what he found
…………………………………………………………….… .
The family whose house was burnt in the fire has immediately given a
complementary suit in the hotel.
…………………………………………………………………
I don't know what I can do about it
…………………………………………………..…………….

Jack is the boy with whom Jenny quarreled.
………………..………………………………………………..
Mr. Johnson is the man to whom I sent my application.
………………………………………………………………….

The teacher asked the student the reason why he did not finish his
homework.
…………………………………………………..…………..……

He gave whoever came to the door a winning smile.
…………………………………………………………………….

Whomever you elect will serve four-year term.
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.

………………………………………………………………..……
They made no effort to hide their amusement whenever I produced a
packet of sweets from my pocket.
..........................................................................................................
Non-defining relative clause:
My new running shoes, which cost more than a hundred dollars, fell apart
during the marathon.
……………………………………………………………..……....
Professor James, who is an expert in Victorian poetry, is delivering a
lecture tonight.
…………………………………………………….……...…..….
My youngest sister, who has three children, is named Carol.
…………………………………………………………..……….
I left my son at the campus daycare center, which is free to all full-time
students.
…………………………………………………………..……….

I lent some money to Earl, whose house was destroyed in the flood.
…………………………………………………………………...
Our house, whose balcony is falling apart, was built in the year2004.
……………………………………………………………….. …
Mr. John, whom the police arrested yesterday, is a burglar.
……………………………………………………..…………….
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The play, the title of which I can't remember, was written be Shaker.
…………………………………………………………………….
The salesman, whose name I have forgotten, gave Sally a great deal on
her car.
………………………………………………………………………..
Sentential relative clause:
He couldn't read which surprised me.
……………………………………………………….…..…..….
She exercises for an hour a day, which would bore me.
………………………………………………………...……...….
The world is getting smaller and smaller, which means that people
understand each other better.
…………………………………………….……………….…….
They have accepted my offer, that makes me happy.
…………………………………………………………..……….
My wife has gone to London to visit her mother, which means that I have
to look after the children
.……………………………………………………………………
I washed the dishes and I dried them, which made Sue forgive me.
...........................................................................................................
Huda thinks that Suzan is a good teacher, which she is not.
……………………………………...…..……………………….……
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Hani then met Rami, which surprised them.
.................................................................................................
John was still in bed, which explains why he didn't turn up last night.
.................................................................................................
He blamed me for everything, which I thought was very fair
..................................................................................................................

Defining relative clause:
ُْ ٌىٛ ػٛ٘ ٞعبء اٌز
.......................................................................................................
ت٠ عّه غشٜٛغذ ع١ٌ ٘ذدٛ شٟػ اٌزٛؽٌٛش ِٓ ا١اٌىض
........................................................................................................
ب وبٔذ سائؼخٙ لشأرٟاٌمصخ اٌز
........................................................................................................
ٓ عبفشٔب ثبٌغبئشح٠ٓ اٌٍز٠ٔؾٓ اٌّغبفش
........................................................................................................
ً اٌؾفٟٓ غٕزب ف١ٓ اٌٍز١ز١ٕعّؼذ اٌّغ
.......................................................................................................
ٓ٠خش٢ْ اٛغبِؾ٠ ٓ٠أؽت اٌز
.......................................................................................................
ؼٍّٓ األعفبي٠ ٟأؽزشَ اٌّؼٍّبد اٌالر
.......................................................................................................
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٠ضبة ِٓ ٠ؼًّ اٌصبٌؾبد
.......................................................................................................
عشسد ِٓ اٌز ٓ٠وبفأرُٙ
........................................................................................................
عشِٔ ٟب لذِزُ ِٓ أػّبي
......................................................................................................
ال رجزس ِب رغّؼٗ ِٓ ِبي
......................................................................................... .............
٠غأٌٔٛه ِبرا أؽً ثُٙ
.......................................................................................................

عشٔ ٟأْ اٌغِ ٛؼزذي
.......................................................................................................
اٌشغبػخ أْ رمٛي اٌؾك دائّب
........................................................................................................
Non-defining relative clause:
ِشسد ثشعً وبْ ٔبئّب
.......................................................................................................
سأ٠ذ ٌٚذا لذ رشن أثبٖ
.......................................................................................................
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دِشك ِذٕ٠خ فٙ١ب ػغبئت وض١شح
.......................................................................................................
اٌشٛٙد اٌّزوٛسح أعّبئ ُٙأدٔبٖ ِغٍّْٛ
.................................................................................................. ....
اٌّشأح اٌّشبس إٌٙ١ب ِؼٍّخ
.......................................................................................................
اٌغفٕ١خ اٌّىغٛس ششاػٙب رٛلفذ فِٕ ٟزصف اٌجؾش
....................................................................................................
ِشسد ثشعً أثٔ ٖٛبئُ
.......................................................................................................
ف ٟاٌجغزبْ ص٘ٛس رض١ش ػٛاعفٕب
........................................................................................................
أزمٍٕب إٌِ ٟغٍظ آخش لذ سػ ثّبء اٌٛسد
........................................................................................................
آ٠بد ِؾىّبد ٘ٓ أَ اٌىزبة
.........................................................................................................

Thank you for your time and participation
The researcher,
Doaa Alnajjar
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Appendix (2)
Consultation from a diagnostic test
Dear Mr./Mrs.……………………………………..
The researcher is carrying out an M.Ed. thesis entitled " relative clauses
errors in bidirectional translation among English majors at Al-Azhar
university –Gaza"
You are kindly invited to examine and check this diagnostic test which is
designed to test and collect data on errors committed while translating
relative clauses from English into Arabic and vice versa among English
majors at Al-Azhar university second and third level students; the
researcher is concerned specifically with relative clauses in both
languages.
I would be very thankful if you provide me with your comments related
to the relevance, sentence structure and number of items.
The test is provided with the translation of each sentence and I would if
you revise and check the answers because the researcher would make a
model of answers in order to correct the errors which the students may
commit.
Any modification, addition or omission will be taken into consideration
when processing this test.
Yours,
Doaa Alnajjar
Referee's name,
………………..
Signature
………………..
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)Appendix (3
Consultation from a Diagnostic Test for Arabic Specialists
بسم اهلل الرحمن الرحيم
االؿ اٌذوزٛس......................................./ؽفظٗ اهلل
رم َٛاٌغبٌجخ  /دػبء ػجذ اٌشؽّٓ ِؾّذ إٌغبس  ،اٌٍّزؾمخ ثجشٔبِظ اٌّبعغز١ش ف ٟوٍ١خ اٌذساعبد
اٌؼٍ١ب ثغبِؼخ االص٘ش لغُ إٌّب٘ظ ٚعشق اٌزذس٠ظ اٌٍغخ االٔغٍ١ض٠خ ثؼًّ دساعخ ؽٛي:
" أخطاء ترجمت شبه الجملت الموصولت في كال االتجاهين لدى طلبت اللغت االنجليسيت في جامعت
األزهر غسة"
ٚرزضّٓ اػذاد دساعخ رمبثٍ١خ ٌشجٗ اٌغٍّخ اٌّٛصٌٛخ  ٚاضّبئش اٌٛصً ِٚب ٠مبثٍ ُٙف ٟاٌٍغخ
اٌؼشث١خٚ .ؽ١ش رم َٛاٌجبؽضخ وغضء ِٓ اٌذساعخ ثئػذاد اخزجبس ٠زضّٓ عّال ٚأشجبٖ عًّ صٍخ فبْ
اٌجبؽضخ ثؾبعخ اٌ ٟاسائىُ اٌغذ٠ذح ثؾىُ خجشرىُ ف ٟرؾى٘ ُ١زا االخزجبس ِٓ ؽ١ش:
 اٌذلخ اٌٍغ٠ٛخ ٌٍغًّ اٌؼشث١خ
 شّٛي االخزجبس ٌألعّبء اٌّٛصٌٛخ ٚأشجبٖ عٍّخ اٌصٍخ
 صذق اٌغًّ  ٚرّضٍٙ١ب رّض١ال صبدلب
ِغ اٌؼٍُ اْ اٌجبؽضخ ٌغأد اٌ ٟرمغ ُ١عٍّخ اٌصٍخ اٌؼشث١خ ف ٟاٌغؤاي اٌضبٔ ِٓ ٟاالخزجبس اٌٟ
لغّ ٓ١سئ١غ ٓ١ثّب ٠زٛافك ِغ رمغّّٙ١ب ف ٟاٌٍغخ االٔغٍ١ض٠خ.
 ٚرفضٍٛا ثمجٛي فبئك االؽزشاَ ٚاٌزمذ٠ش

اٌجبؽضخ  :دػبء ػجذ اٌشؽّٓ إٌغبس
اسم المحكم
............................
التوقيع
............................
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Appendix (4)
List Of Referees

No Referee's Name
1 Dr. Asa'ad Abu Sharkh

2

Dr. Akram Habib

3

Dr. Walid Amer

4

Dr. Mohamad Hamdan

6

Dr. Mohammed Attia

7
8
9

Mr. Abdel- Rahman AlHur
Mrs. Amani Abu Jarad

Dr. Sadiq Abdullah Abu
Suliman
10 Dr. Muhamad Salem
Abu Ghafra

Title
Assistant professor in English
department-Al-Azhar UniversityGaza
Assistant professor in English
Department -Islamic UniversityGaza
Associate professor in English
department -Islamic UniversityGaza
Associate professor in languages and
translation department- Gaza
University
Assistant professor in English
department Al- Aqsa UniversityGaza
B.A. in English department Al- Aqsa
University- Gaza
M.A. in English department-AlAzhar University- Gaza
Prof. Dr. in Arabic department-AlAzhar University- Gaza
Assistant professor in Arabic
department-Al-Azhar UniversityGaza
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Appendix (5)
Permission for applying the diagnostic test
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Appendix (6)
Permission To Collect Data
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Appendix (7)
Samples of Students' Responses

156

157

158

Appendix (8)
Model Answers Of The Diagnostic Test

English Defining relative clause:
He is the kind person who will never let you down.
خزٌه اثذ٠ ٌٓ ٞت اٌز١ اٌشخص اٌغٛ٘
The poem which almost everybody knows is written by Shakespeare.
ش١ب شىغجٙجب وزج٠غ رمش١ّب اٌغٙؼشف٠ ٟذح اٌز١اٌمص
I know someone who owns a very expensive car.
خ عذا١ٌبسح غب١ّزٍه ع٠ اػشف شخصب ِب
Have you seen the photographs that Ann took
ب اْ؟ٙ اٌزمغزٟس اٌزٛذ اٌص٠ً٘ سأ
He signed an agreement under which he will achieve his freedom.
ٗز٠ٕبي ؽش٠ فٛعجٗ عّٛلغ ارفبق ثٚ ٛ٘
He is the sort of man that will do anything to help people in troubles.
 االصِبدٟغبػذ إٌبط ف١ٌ  شئٞفؼً أ١ عٞع ِٓ اٌشعبي اٌزٌٕٛ رٌه اٛ٘
I was pleased of whom you rewarded
ٗ وبفأرٞعشسد ِٓ اٌز
She wrote out a long list of all the foods which were forbidden
ٍخ ثىً االعؼّخ اٌّؾشِخ٠ٛٔذ لبئّخ عٚ دٟ٘
Mary looked at the box in which the jewelry was kept.
٘شادٛ رؾفظ ثٗ اٌّغٞق اٌزٚ اٌصٕذٌٝ اٞٔظشد ِبس
He was astonished at what he found
ٖعذٚ أزبثزٗ اٌذ٘شخ ٌّب
The family whose house was burnt in the fire has immediately given a
complementary suit in the hotel.
 اٌفٕذقٟال ف٠سا ِىبٔب ثذٛذ ف١ب اػغٌٙ اؽشق ِٕضٟاٌؼبئٍخ اٌز
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I don't know what I can do about it
بٙٔال اػشف ِبرا افؼً ثشأ
Jack is the boy with whom Jenny quarreled.
ٟٕ١ رشبعشد ِؼٗ عٞ اٌزٝ اٌفزٛ٘ عبن
Mr. Johnson is the man to whom I sent my application.
ٟ اسعٍذ ٌٗ عٍجٞ اٌشعً اٌزٛ٘ ْٛٔغٛذ ع١اٌغ
The teacher asked the student the reason why he did not finish his
homework.
ٗاعجٚ ًىًّ ؽ٠ ٌُ عبي اٌّؼٍُ اٌغبٌت ٌّبرا
He gave whoever came to the door a winning smile.
 اٌجبة اثزغبِخ ٔصشٛاثزغُ ٌىً ِٓ لذَ ٔؾ
Whomever you elect will serve four-year term.
ادٕٛخذَ اسثغ ع٠ فٛ ِٓ رٕزخت عٞأ
They made no effort to hide their amusement whenever I produced a
packet of sweets from my pocket.
ٍٜٛ ػٍجٗ ِٓ اٌؾٟج١سُ٘ ػٕذِب اخشط ِٓ عٚ اخفبء عشٟذا فْٙ عٌٛجز٠ا ي اٛٔوب

English Non-defining relative clause:
My new running shoes, which cost more than a hundred dollars, fell apart
during the marathon.
ْٛ رفىه خالي اٌّبساص،السٚ وٍف اوضش ِٓ ِبئخ دٞاٌزٚ ،ذ٠ اٌشوض اٌغذٟؽزائ
Professor James, who is an expert in Victorian poetry, is delivering a
lecture tonight.
ٍخ١ٌٍ ِؾباضشح اٍٟم١ ع،ٞسٛىز١ اٌشؼش اٌفٟش ف١ اٌخج،ّظ١س عٛغ١اٌجشف
My youngest sister, who has three children, is named Carol.
يٚب وبسّٙ اع،ب صالس اعفبيٙ٠ ٌذٟ اٌز،ٜ اٌصغشٟاخز
I left my son at the campus daycare center, which is free to all full-time
students.
ًِاَ اٌىبٚ ٌغٍجخ اٌذٟٔ اٌّغب، ٟخ اٌغبِؼ٠ ِشوض اٌشػبٟ فٟٕرشوذ اث
161

I lent some money to Earl, whose house was destroyed in the flood.
ْضب١ اٌفٟب فٌٙ دِش ِٕضٟ اٌز،ً٠ش٠اػشد ثؼض اٌّبي ال
Our house, whose balcony is falling apart, was built in the year2004.
2004 َ ػبٟ فٟٕ ث،ٗ ششفزٜٚبٙ رزٞ اٌزٚ ،ِٕضٌٕب
Mr. John, whom the police arrested yesterday, is a burglar.
 ٌص،ٗ اٌششعخ١ٍ لجضذ ػٞ اٌز،ْٛذ ع١اٌغ
The play, the title of which I can't remember, was written by
Shakespeare.
ش١ب شىغجٙ وزج،بٙٔإٛغ رزوش ػ١ ال اعزغٟخ اٌز١اٌّغشؽ
The salesman, whose name I have forgotten, gave Sally a great deal on
her car.
بٙبسر١ عّٟخ ف١ صفمخ ػظٌٟ لذَ ٌغب،ّٗذ اع١ ٔغٞ اٌجبئغ اي

English Sentential relative clause:
He couldn't read which surprised me.
ٟٕ اد٘شٞ االِش اٌز،زّىٓ ِٓ اٌمشاءح٠ ٌُ
She exercises for an hour a day, which would bore me.
ٟٔضغش٠ ٞ االِش اٌز،ب١ِٛ٠  رزّشْ عبػخٟ٘
The world is getting smaller and smaller, which means that people
understand each other better.
ًُ ثشىً افضْٙ ثؼضّٛٙف٠  اْ إٌبطٟٕؼ٠ ٞ االِش اٌز، اٌصغشٟاٌؼبٌُ اخز ف
They have accepted my offer, that makes me happy.
ٟٔغؼذ٠ ٞ االِش اٌز،ٟا ػشاضٌٍٛمذ لج
My wife has gone to London to visit her mother, which means that I have
to look after the children
 ثبألعفبيٟٕ عأػزٟ١ٔ اٟٕؼ٠ ٞ االِش اٌز،بِٙبسح أ٠ ٌٕذْ ٌضٌٝ ر٘جذ اٟعزٚص
I washed the dishes and I dried them, which made Sue forgive me.
ٟٕ رغبِؾٛ عؼً عٞ االِش اٌز،بٙعففزٚ غغٍذ االعجبق
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Huda thinks that Suzan is a good teacher, which she is not.
ظ وزٌه١ٌ ٞ االِش اٌز،ذح١صاْ ِؼٍّخ عٛ اْ عٜرؼزمذ ٘ذ
Hani then met Rami, which surprised them.
ُٙ اد٘شٞ االِش اٌز،ِٟ سأٟصُ لبثً ٘ب
John was still in bed, which explains why he didn't turn up last night.
خ١ٍخ اٌّباض١ٌعٗ اٚفغش عجت ػذَ خش٠ ٞضب االِش اٌز٠ِش/ش٠ اٌغشْٟ فِٛبصاي ع
He blamed me for everything, which I thought was very fair
 اػزمذد أٗ ػذالٞ االِش اٌز، وً شئٍٝ ػٌٟٕمذ ػبرج

Arabic Defining relative clause:
ُْ ٌىٛ ػٛ٘ ٞعبء اٌز
The one who is a helper for you came.
ت٠ عّه غشٜٛغذ ع١ٌ ٘ذدٛ شٟػ اٌزٛؽٌٛش ِٓ ا١اٌىض
Many of the monsters which have been sighted are simply strange fish
ب وبٔذ سائؼخٙ لشأرٟاٌمصخ اٌز
The story which I have read was magnificent.
ٓ عبفشٔب ثبٌغبئشح٠ٓ اٌٍز٠ٔؾٓ اٌّغبفش
We are the two travelers who travelled by plane.
ً اٌؾفٟٓ غٕزب ف١ٓ اٌٍز١ز١ٕعّؼذ اٌّغ
I heard to the two female singers who sang in the party.
ٓ٠خش٢ْ اٛغبِؾ٠ ٓ٠أؽت اٌز
I love whomever forgive others.
ؼٍّٓ األعفبي٠ ٟأؽزشَ اٌّؼٍّبد اٌالر
I respect teachers who teach children.
ؼًّ اٌصبٌؾبد٠ ِٓ ضبة٠
Whomever does the good deeds is rewarded.
ُٙٓ وبفأر٠عشسد ِٓ اٌز
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I was pleased of whom you/ I rewarded.
 ِب لذِزُ ِٓ أػّبئٟعش
I have been pleased with what you have done.
ال رجزس ِب رغّؼٗ ِٓ ِبي
Don’t waste the money you collect.
ُٙٔه ِبرا أؽً ثٌٛغأ٠
They asked you about what has happened for them.
 ِؼزذيٛ أْ اٌغٟٔعش
I have pleased that the weather is moderate.
ي اٌؾك دائّبٛاٌشغبػخ أْ رم
Brave is always to say the truth.

Arabic Non-defining relative clause:
ِشسد ثشعً وبْ ٔبئّب
I passed a man, whose father was asleep.
ٌٖذا لذ رشن أثبٚ ذ٠سأ
I saw a boy who had left his father.
شح١ب ػغبئت وضٙ١ٕخ ف٠دِشك ِذ
Damascus is a city, in which there are many marvels.
ٍُّْٛ أدٔبٖ ِغٙسح أعّبئٛد اٌّزوٛٙاٌش
The witnesses whose names are mentioned below, are Muslims.
ب ِؼٍّخٙ١ٌاٌّشأح اٌّشبس إ
The woman who is mentioned, is a teacher.
 ِٕزصف اٌجؾشٟلفذ فٛب رٙس ششاػٕٛخ اٌّىغ١اٌغف
The ship, whose sail is broken, stopped at the middle of the sea.
ُٖ ٔبئِٛشسد ثشعً أث
I passed a man, whose father was asleep.
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اعفٕبٛش ػ١س رضٛ٘ اٌجغزبْ صٟف
There are roses in the garden, that provoke our emotions.
سدٌٛ ِغٍظ آخش لذ سػ ثّبء اٌٟأزمٍٕب إ
We removed to another room, which had been sprinkled with rose water.
بد ِؾىّبد ٘ٓ أَ اٌىزبة٠آ
Firmly constructed versus which from the basis of Alketab/ Holly Quran.
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Appendix (9)
The first draft of the diagnostic test
Dear student, translate the following English sentences into Arabic and
those Arabic into English, paying special attention to the relative clauses.
He is the kind of person who will never let you down.
The old lady who lives next door is a teacher.
The king who is just.
I have visited the old man who is sick.
The poem which almost everybody knows is written by Shakespeare.
I do not understand the article which appears in today 's paper.
The letter which you sent me arrived yesterday.
Mary looked at the box in which the jewelry was kept.
Like the coal which is putting among the ashes.
The book which god has sent down.
She always had wanted to go a place where she could speak her native
tongue.
I am concerned about the time when he will arrive.
And fear of a day in which a soul shall not make satisfaction for another
soul at all.
I read a book that explains the difference between idioms and proverbs.
The family whose house was burnt in the fire has immediately given a
complementary suit in the hotel.
Everything I said was true.
The visitor for whom you were waiting has arrived.
Jack is the boy with whom Jenny quarreled.
I told him the truth the time when he asked me the question.
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The teacher asked the student the reason why he did not finish his
homework.
This is the house where I live.
He gave whoever came to the door a winning smile.
You can call me whatever names you like
I have several umbrellas. You can borrow whichever you like.
I will visit my sister whenever I go to London.
My new running shoes, which cost more than a hundred dollars, fell apart
during the marathon.
Professor James, who is an expert in Victorian poetry, is delivering a
lecture tonight.
My youngest sister, who has three children, is named Carol.
I left my son at the campus daycare center, which is free to all full-time
students.
I would like to know the reason why he decided not to come.

I lent some money to Earl, whose house was destroyed in the flood.
Our house, whose balcony is falling apart, was built in the year2004.
Mr. John, whom the police arrested yesterday, is a burglar.
He couldn't read which surprised me.
She exercises for an hour a day, which would bore me.
The world is getting smaller and smaller, which means that people
understand each other better.
They have accepted my offer, that makes me happy.
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اؽزشَ اٌز٠ ٞزمٓ ػٍّٗ
لشأد اٌىزبة اٌز ٞاشزش٠زٗ
اخبف ِٓ اٌٍّه اٌز٠ ٞظٍُ إٌبط
لبثٍذ اٌفزبح اٌز ٟرؼًّ ثبٌّغشػ
دوبٔ ٟاٌز ٟوبٔذ الثٟ
اسٔب اٌش١غبٔ ٓ١اٌٍز ٓ٠ااضالٔب
اٌز٠ ٓ٠ؤِٕ ْٛثبٌغ١ت
اٌمصخ اٌز ٟلشأرٙب وبٔذ سائؼخ
ٔؾٓ اٌّغبفش ٓ٠اٌٍز ٓ٠عبفشٔب ثبٌغبئشح
اْ اٚي ث١ذ ٚاضغ ٌٍٕبط ٌٍز ٞثجىخ
 َٛ٠ال شّظ فٗ١
د٘شذ ِّب سأ٠ذ ف ٟاٌشبسع
اخزبس ِٓ االعؼّخ اال ٌٟٚرف١ذ اٌغغُ
عشٔ ٟاال٘ ٌٟٚبعشٚا ف ٟعٍت اٌؼٍُ
خذ٠غخ ٚػبئشخ ّ٘ب اٌٍزبْ وبٔزب اٚ ٌٝٚآخش صٚعبد اٌشعٛي
عّؼذ اٌّغٕ١ز ٓ١اٌٍز ٓ١غٕزب ف ٟاٌؾفً
أؽت اٌز٠ ٓ٠غبِؾ ْٛا٢خشٓ٠
أؽزشَ اٌّؼٍّبد اٌالر٠ ٟؼٍّٓ االعفبي
أؽججذ ِٓ سأ٠ذ
٠ضبة ِٓ ٠ؼًّ اٌصبٌؾبد
عشِٔ ٟب لذِزُ ِٓ أػّبي
ال رجزس ِب رغّؼٗ ِٓ ِبي
٠غأٌٔٛه ِبرا أؽً ثُٙ
أ ُٙ٠اؽغٓ ػّال
صاسٔ ٟر ٚػٍُ
عشٔ ٟاْ اٌغِ ٛؼزذي
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ِشسد ثشعً وبْ ٔبئّب
سأ٠ذ ٌٚذا لذ رشن أثبٖ
دِشك ِذٕ٠خ فٙ١ب ػغبئت وض١شح
اٌشٛٙد اٌّزوٛسح اعّبئ ُٙادٔبٖ ِغٍّْٛ
اٌّشأح اٌّشبس اٌٙ١ب
ِشسد ثشعً أثٔ ٖٛبئُ
اث ٟشخص ال ِضٌٗ ً١
أب اٌز٠ ٞغذ ٟٔٚف ٟصذٚسُ٘
اٚد ٌ ٛاشبسوه ف ٟاٌؼًّ
اٌشغبػخ اْ رمٛي اٌؾك دائّب
عأصبفؼ ا ُٙ٠اشغغ
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