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The Effectiveness of Using a Storytelling Technique on Developing
Reading Comprehension Skills for the Sixth Graders
in Gaza Governorates

Abstract
This study aims at examining the effectiveness of using a storytelling technique on
developing reading comprehension skills for the sixth graders in Gaza Governorates. In
order to achieve the aim of the study, the researcher adopts an experimental research
design. The sample of the study which is purposefully chosen consists of (84) students.
The experimental group includes (42) students taught reading comprehension by a
storytelling technique, while the control group includes (42) students who are taught
reading comprehension by an ordinary way. The experiment is conducted in the second
term of the school year (2012-2013).
The researcher has conducted a content analysis card to determine the reading
comprehension skills in the content of English for Palestine 6 textbook and used Holsti's
equation to count the reliability of the analysis. According to the result of the analysis, the
researcher has designed an achievement test to identify the direction of the size effect. The
validity of the test is refereed by the specialists and Pearson Correlation Coefficient,
whereas the reliability of the test is measured by Kuder Richardson 21 equation and Split
Half Technique. The results of the achievement test are statistically analyzed by using Ttest Paired Sample to measure the differences in reading comprehension skills between the
pre-test and the post-test of the experimental group. T-test Independent Sample is used to

measure the differences in reading comprehension skills at each level of the three levels
(literal, interpretive and inferential) between the experimental group and control group in
the post test. Furthermore, the effectiveness of storytelling technique is measured by
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"Effect Size" technique to ensure that the effect on the levels of the reading comprehension
skills had not taken place accidentally.
The results of the study indicate that there are statistically significant differences at
(α ≤ 0.05) in the mean scores of each level of reading comprehension skills in the pre and
post-test of the experimental group in favor of the post test. There are statistically
significant differences at (α ≤ 0.05) in the mean scores of each level of reading
comprehension skills in the post- test between the experimental group and the control
group in favor of the experimental one.
Based on the findings, the researcher recommends English language teachers to
adopt storytelling technique in teaching English in general and in teaching reading in
particular. Also, she recommends the Ministry of Education to hold training courses to
train English language teachers on using storytelling technique.
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فعالية استخدام أسلوب السرد القصصي في تنمية مهارات القراءة اإلنشائية
لدى طلبة الصف السادس في محافظات غزة
ملخص الدراسة
هدفت هذه الدراسة إلى التحقق من فعالية أسلوب السرد القصصي في تحسين مهارات القراءة اإلنشائية
لدى طلبة الصف السادس في محافظات غزة .ولتحقيق هذا الهدف واإلجابة على أسئلة الدراسة قامت
الباحثة بتطبيق المنهج شبه التجريبي على عينة الدراسة التي تكونت من مجموعتين متكافئتين من
طالبات الصف السادس في مدرسة أبو جعفر المنصور "أ" للنبات في مدينة بيت الهيا .تكونت العينة
من ( )48طالبة قسمت إلى مجموعة تجريبية مكونة من ( )84طالبة تم تدريسها بأسلوب السرد
القصصي ومجموعة ضابطة مكونة من ( )84طالبة تم تدريسها بالطريقة االعتيادية .أجريت الدراسة
في الفصل الثاني من العام الدراسي .4100/4104
قامت الباحثة بتحليل محتوى دروس القراءة للصف السادس لتحديد المهارات القرائية وقد تأكدت من
ثبات التحليل عن طريق تطبيق معادلة "هولستي" .ووفقاً لنتائج التحليل أعدت الباحثة اختبار تحصيل
قبلي وبعدي ومن ثم حساب صدق االختبار بالرجوع إلى المحكمين وحساب معادلة "كودر ريتشاردسون
 "40وحساب التجزئة النصفية .ولذات الغرض استخدمت الباحثة اختبار "ت" للعينة المستقلة إليجاد
الفروق في أداء المجموعة التجريبية ما بين االختبار البعدي والقبلي و باستخدام اختبار "ت" الثنائي
لقياس الفروق في أداء المجموعتين في االختبار البعدي بالنسبة لمستويات مهارات القراءة الثالثة
"الحرفية ،التفسيرية ،واالستنتاجية" .وأيضا تم حساب فاعلية أسلوب السرد القصصي على مهارات
القراءة باستخدام معامل الكسب "بالك" للتأكد من أن حجم األثر لم يكن عشوائيا.
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أثبتت نتائج الدراسة أنه يوجد فروق ذات داللة احصائية عند مستوى داللة ) (α ≤ 0.05في أداء
المجموعة التجريبية في االختبار القبلي والبعدي لصالح االختبار البعدي وفقاً لتطبيق اسلوب السرد
القصصي ،وأن هناك فروق ذات داللة احصائية عند مستوى داللة )(α ≤ 0.05بين مستويات مهارات
القراءة الثالثة في االختبار البعدي بين المجموعتين الضابطة والتجريبية لصالح المجموعة التجريبية.
ووفقاً للنتائج التي أظهرتها الدراسة أوصت الباحثة معلمي اللغة االنجليزية بضرورة تطبيق أسلوب
السرد القصصي في تدريس اللغة االنجليزية عامة وفي تدريس القراءة خاصة ،وأوصت الباحثة
بضرورة عقد دورات لتدريب المعلمين على استخدام أسلوب السرد القصصي في التدريس.
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Chapter One
Background of the Study

Chapter One
Background of the Study
1.1 Introduction
Reading is an important language skill and a highly complicated act that everyone
should learn. In many situations, reading is considered an indispensable channel of
communication in an ever widening world. It is the process of recognition, interpretation
and perception of written or printed materials. In fact, people are living in a reading world
where it is difficult to manage without.
The Holy Qur'an is the first and the greatest reference announcing the importance
of reading as a mean of learning. The existence of the concept "read" in the Holy Qur'an in
many verses refers to the importance of teaching and learning process in "Islam". Learning
to read is one of the most important strategies learners can accomplish in schools because
it is the foundation for all academic endeavors. The learner who does not acquire the
necessary reading skills is likely to suffer academic failures. Indisputably, for a learner to
learn any discipline he has to spend much of his time reading and comprehending
information presented in text (Abu Shamla, 2009, p.13).
Without comprehension, there is no learning because any educational system cannot
neglect this skill of language and students still practice reading even it is difficult to
understand every single word. Reading is not solely a single skill but a combination of many
skills and processes in which the readers interact with printed words and texts for content
and pleasure. Through reading, one can teach writing, speaking, vocabulary items, grammar,
spelling and other language aspects. The basic goals of reading are to enable learners to gain
an understanding of the world and themselves, to develop appreciation and interests, and to
find solutions to their personal and group problems (Hollingsworth, 2007, p. 25).
1

Reading comprehension is the process of constructing meaning from the text. The
goal of all reading instructions is ultimately targeted at helping a reader to comprehend a
given text. Reading comprehension involves decoding the writer's words and then using
background knowledge to construct an approximate understanding of the writer's message
(Kibry, 2006, p.161).
However Dean (2003, p.6) indicates that most EFL learners are unable to
comprehend a written text effectively. This is an important issue for school teachers in
teaching reading. They should pay attention to the strategies and techniques they apply for
the purpose of comprehension in order to avoid the difficulties that learners face in reading
comprehension.
According to Hamouda (1999, p.107), most teachers conduct techniques and
methods of teaching which mainly depend on memorizing rules and structures. Learners
are not given the chance to acquire language skills or to use language effectively. So, we
are in real need for new strategies and techniques that interpret language not only as
sentences, vocabulary, or structures, but also as practice of thoughts and culture.
Many researchers such as Mokhtar et al (2010) and Al-Mansour (2011)
recommended that traditional concepts related to teaching reading should be substituted by
more innovative ones. Among those innovative techniques is storytelling which is one of
the entertaining techniques used to develop studentsꞌ reading comprehension skills.
The Holy Quran asks Muslims to listen carefully and comprehend to whatever they
listen. Storytelling technique is believed to be one of the entertaining techniques that can
be used with learners in order to develop their listening comprehension sub-skills. As it is
mentioned in the Holy Quran, (Assuredly, in their narrative is a lesson for men of
understanding. It is not a thing that has been forged, but a fulfillment of that which is
2

before it and a detail exposition of all things, and a guidance and a mercy to people who
believe.) 111 Suritt Yussif. Regarding the aforementioned verse, one can recommend
storytelling technique to be used as one means to enhance learning and develop
knowledge. The Holy Quran urges Muslims to get benefits and lessons from others either
prophets or normal people. So that, the teacher should make use of this technique in
educational situations that help the learnersʹ abilities and competences in such a skill.
On the other hand, Mokhtar et al (2010, p. 48) point out that storytelling is a
technique that offers opportunities to practice organizing, categorizing, and remembering
information concurrently with practice in predicting, summarizing, comparing and
contrasting information on all academic communication functions and reading
comprehension strategies. Otherwise, they state that reading passages are better
understandable and more accurately recalled by storytelling. Therefore, the researcher
prefers to apply this study for the sixth grade learners in which they possess huge
capabilities and energy which need to be implemented effectively to serve the desired
goals. In this stage, the learners are mature enough and capable to deal with the content of
the reading passages.
Phillips (2000, p.6) reports that storytelling technique has been forgotten in many
educational environment and has an essential role in education, especially, for young
learners. Also, it may inspire their imagination, and create their own visual images.
Additionally, this technique may provide wonderful bridges on which information can
travel to the learnersʹ minds. One may conclude that storytelling is an increasingly
important technique that affects the learnersʹ emotion and thinking. The importance of
storytelling has been demonstrated in the results of over 75 years of educational research.
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Gold and Gibson (2001) emphasize that storytelling is the foundation of literacy
development. They also state that it demonstrates the relationship between the printed
word and meaning and invites the reader into a conversation with the author.
From the above views regarding storytelling, the researcher concludes that it is
students – centered technique based on activating their role in classroom activities and that
leads to achieving the aims of the teaching and learning process. In addition, storytelling
technique helps in achieving the educational goals because success in retelling enhances
learners' mental efficiency and helps to overcome obstacles and to gain knowledge by
themselves. In the absence of educational research and scarcity of serious attempts; which
aim at developing the English teaching process and upgrading the level of books, teachers
and learners need to collaborate in order to achieve these goals.
Regarding the Palestinian society; who is seeking for stability, developing the first
Palestinian curriculum, and improving the quality of teaching and learning reading
comprehension skills in the Palestinian schools, sixth grade learners learn reading
comprehension skills from English for Palestine 6 textbook. This textbook includes a
variety of subjects, some of them are familiar to them and others are unfamiliar. The
teachers' traditional techniques in teaching English can be considered a remarkable part of
the problem. The heavy burden which strikes the shoulders of learners by dumping them
with complicated structures taught out of context lacking interaction and reinforcement
will frustrate students.
According to the results of the previous achievement tests and the consultation of
teachers, there are many difficulties and challenges in learning reading in English for the
Palestinian students such as crowded classes, difficult curricula, and traditional evaluation
instruments. These challenges necessitate teachers modify or even change their
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teaching practices to overcome these obstacles. So, there is a need for adopting new
techniques of teaching reading such as storytelling. In this study, the researcher focuses on
the effectiveness of using storytelling technique on developing sixth gradersꞌ reading
comprehension skills where learners are studying newly designed curriculum. For this
purpose, the researcher selects three texts from English for Palestine 6 textbook for
teaching reading comprehension by the storytelling technique.
1.2 Rationale of the Study
Reading comprehension skill takes a large portion of the content of the Palestinian
curriculum in contrary with other language skills; listening, speaking and writing.
Moreover, it is considered as the base for the other skills specially, vocabulary and
structure. This calls for more attention to this important skill.
After surveying EFL studies which are conducted in Gaza Governorate, it has been
found that there is not any research which deals with the same topic. According to the
learners' low achievement level in English language, the researcher seeks to tune the
teachers' attention to the importance of using storytelling technique in teaching English
that may improve our learners' level.
Having reviewed the relevant literature, the researcher has figured out that the field
of language teaching and learning is poor in studies concerning implementing an
innovative techniques used to develop reading comprehension skills. Only few studies
explore briefly the relationship between storytelling technique and reading comprehension
skills. Many researchers admit that studies on such areas are still relatively rare, and they
invite other researchers to conduct more studies.
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1.3 Statement of the Problem
The problem can be stated in the following major question:
What is the effectiveness of using a storytelling technique on developing reading
comprehension skills for the sixth graders?
1.4 Research Questions
The main question can be clarified through stating the following sub-questions:
1. What are the reading comprehension skills intended to be developed for the sixth
graders in English for Palestine 6 textbook?
2. Are there statistically significant differences at (α ≤ 0.05) in the mean scores of each
level of reading comprehension skills in the pre and post- test of the experimental group?
3. Are there statistically significant differences at (α ≤ 0.05) in the mean scores of each
level of reading comprehension skills in the post- test between the experimental and the
control group?
4. To what extent is storytelling technique effective in developing reading comprehension
skills in English for Palestine 6 textbook?
1.5 Research Hypotheses
1. There are statistically significant differences at (α ≤ 0.05) in the mean scores of each
level of reading comprehension skills in the pre and post-test of the experimental group in
favor of the post test.
2. There are statistically significant differences at (α ≤ 0.05) in the mean scores of each
level of reading comprehension skills in the post- test between the experimental group and
the control group in favor of the experimental one.
3. The effect size of storytelling technique on developing sixth graders' reading
comprehension skills is not less than (0.14).
6

1.6 Purposes of the Study
This study aims at achieving the following purposes:
1. identifying the reading comprehension skills intended to be developed for the sixth
graders,
2. determining the effectiveness of a storytelling technique on developing sixth gradersꞌ
reading comprehension skills, and

3. measuring the effect size of a storytelling technique on reading comprehension skills as
suggested in this study.
1.7 Significance of the Study
This study may be significant for the following:
1. Curriculum designers: it provides them with a possibility to enrich English for Palestine
with activities based on storytelling.
2. Specialists and supervisors: it stimulates their interest in conducting training courses for
teachers to use the technique in classes.
3. Teachers: it helps them to create an effective learning environment by adopting an
innovate storytelling technique in teaching language skills.
4. Sixth graders: it improves their reading comprehension skills through engaging them in
verbal and nonverbal activities.

1.8 Definition of Key Terms
Based on the related literature, the researcher states the following operational
definitions:
The Effectiveness is the degree of improvement in the learners' achievement test of
reading comprehension skills as a result of implementing the storytelling technique. It is
statistically measured by Eta square equation.
7

Reading Comprehension Skills are the cognitive abilities by which learners interact
with the narrative text in order to construct meaning and understand the content through
three levels:
- Literal level; read on the lines, occurs when the learner reads and interacts with the
written form to recognize the main idea, identify supporting details, scan text for specific
information, skim for the gist or general impression of text, recognize visual survival
material, identify the main idea of a reading text, and make predictions about reading text.
At this level, the learners would not have to understand the true meaning of a paragraph
but they memorize the information mentioned in the text.
- Interpretive level; read between the lines, happens in case the learner has the potential to
read for deeper meaning in order to recognize the author's purpose, deduce meaning of
unfamiliar words using context, interpret information in diagrammatic display, distinguish
fact from opinion, develop awareness of synonyms and antonyms, retell or summarize
reading text, and read familiar material with correct pronunciation. At this level, readers
have already memorized certain facts at the literal level and now they are attempting to see
the implications of the author's words.
- Inferential level; read beyond the lines, exists when the learner reads and realizes diverse
concepts of the written text in order to answer factual, inferential questions, make
inferences about reading text, recognize pronouns referent, generate referential questions
about reading text, determine whether the ideas are true or false, develop awareness of
semantic fields, draw conclusions, interpret information, and perceive implied meaning. In
other words, the learner does not simply read the words but he reads ideas, thoughts that
spring from the relationship of various assertions.
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Storytelling technique is one of the simplest forms of dramatic and imaginative activity
which uses the same plot , characters and events of the text in the shape of narrative
genre, in which the teacher attempts to retell the story in words, sounds, and images
through the inflection in his voice rhythm, facial expression, and hands movement.
The Sixth Graders are learners aged between (11-12) and study English for Palestine 6
textbook at Gaza Strip governmental schools.
1.9 Limitations of the Study
The study is applied in the second semester of the academic year (2012-2013). The
sample of the study is the sixth graders of Abu Jaafar El Mansour "A" School for Girls in
Bait Lahia City.
The study is limited to teach English for Palestine 6 textbook, units (13-14-16) lesson
(1), where the reading passages are available. The experiment lasted for five weeks in
February and March 2013.
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Chapter Two
Theoretical Framework
Introduction
This chapter is divided into two parts. The first is concerned with issues related to
storytelling technique, namely: the definition, features of storytelling, benefits of the
technique, guidelines for teaching reading by storytelling technique, elements of
storytelling, and stages of a reading lesson based on storytelling technique for sixth
graders. The second part deals with issues related to reading such as: definition, levels of
comprehension, reading lessons in English for Palestine 6 textbook, and reading
comprehension skills.
Part One : Storytelling
Storytelling has been a form of communication throughout the history of
humankind. From a pedagogical perspective, teachers have used storytelling to promote a
deeper understanding of learning processes and goals. Storytelling has a long tradition as a
technique for communicating ideas and images. It constructs meaning through discourse
narrative. The motivation for many of these efforts builds on researches that provide
evidence for how storytelling is effective to realize the educational goals, connecting new
knowledge with lived experiences, and assimilating it within existing narratives of
meaning. This technique is an enjoyable activity for both learners and teachers and should
be engaged in at all grade levels (Ganz, 2001, p.52).
In this part, the researcher displays definition of storytelling, features and benefits
of storytelling technique as follows:
2.1 Definition of Storytelling
There are many different definitions for storytelling technique. The researcher
displays some of these definitions below:
11

Green and Brock (2000, p. 701) indicate that storytelling is a narrative account
which requires a passage that raises unanswered questions and presents unresolved
conflicts or depicts in which the characters encounter a crisis.
According to Maynard (2005,p.1) storytelling is the way which people
communicate their experience, understand each other, liberate their imaginations, and
make sense of the world and their own position.
National Storytelling Network(2006) determines storytelling as an interactive art of
using words and actions to reveal the elements and images of content while encouraging
the learner’s imagination.
While Haven (2007, pp.75-79) defines storytelling as a detailed narration of a
character's struggles to overcome obstacles, and reach an important goal. He asserts that
there are five core information narrative elements which are critical to story and those are
presented in order for the mind. He identifies them as: character, intent, actions, struggles,
and details.
Barzaq (2009,p. 7) considers storytelling as a knowledge management technique, a
way of distributing information, targets to audiences and a sense of information. She adds
that stories provide natural connection between events and concepts. Finally, she indicates
that visual storytelling is a way of telling stories through images.
Grace (2011,p.35) illustrates that storytelling is a unifying structure having a
distinct beginning, middle, and end, which provides details in which characters struggle
during time, experience emotions, take action, and discover meaning.
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In conclusion, the above mentioned definitions focus on common elements of
narrative:


using oral and written language,



using actions such as vocalization, physical movement, and gesture,



presenting a narrative with elements of plot, characters and events,



two-way interaction between the teacher and the learners,



sequence in time; a narrative should include a beginning, middle, and end,



focal actors; a narrative is about someone or something,



a narrative has an identifiable voice or perspective that it is told from, and



evaluative frame of reference ; a narrative caries meaning and cultural value often
in the form of a moral.
The researcher defines storytelling as: " one of the simplest forms of dramatic and

imaginative activity which uses the same plot , characters and events of the text in the
shape of narrative genre, in which the teacher attempts to retell the story in words,
sounds, and images through the inflection in his voice rhythm, facial expression, and
hands movement."
222 Features of Storytelling
Storytelling is considered an educational technique and an authentic source of
knowledge because it is believable, memorable, and entertaining. Barzaq (2009, pp.20-21)
cites that there are some features about the storytelling to be considered:


Storytelling is an interactive performance form that concentrates on interaction
between the teacher and the learners as an essential element of storytelling.



Storytelling is a co-creative technique. Based on the teacher's performance, he
provides visual images, pictures, puppets, and technological equipment to present
the reading passages for the learners in order to create comprehension.
12



Storytelling serves multiple functions in the classroom, including sparking learners'
interest, aiding the flow of sessions, introducing new vocabulary, making material
memorable, overcoming student resistance or anxiety, and building rapport between
the instructor and the learners, or among learners themselves.



Storytelling supports literacy development across the curriculum. The technique
improves concentration, reading skills, listening skills, and enriches spoken and
written language.



Many teachers offer workshop sessions, which focus on storytelling and engage
participants in creative activities which are linked to the reading passages.



Storytelling is a main vehicle for perceiving events, recognizing meaning and
promoting language development in form of human communication.



Storytelling is an enjoyable tool for practicing reading comprehension sub-skills
and facilitating meaning understanding.



Storytelling uses all kinds of language conventions to make the text vivid and
memorable, so the learners learn instructions, warnings, questions and
explanations.



Storytelling evokes in the learners' imagination a basis for hope and morality. It
brings a balance by calling the learners to use the right side of the brain.
The researcher believes that storytelling not only helps the teachers enhance the

language and logic skills of the learners but also results in the development of positive
attitudes towards instruction. This will lead to enjoyable learning.
223 Benefits of Storytelling Technique
Storytelling serves multiple functions in the classroom. Craig et al (2001) clarify
that storytelling acts as a bridge for diverse literacy needs by providing a context for
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literacy, helping learners develop their ideas, and preparing them for reading
comprehension and later academic success.
While Ellis and Brewster (2002) find that storytelling leads to improvement in
reading and listening skills, and organizing narrative thoughts. It also increases the
learner’s attention span, leads to fluency in reading and helps learners construct or activate
their schemata.
Eder (2007, p.24) reports other benefits of storytelling as:


Storytelling is an effective instructional technique for introducing new material and
providing depth to a concept going beyond a fact, a definition, or an outline of
textbook material.



Storytelling

is

pedagogical

techniques

which

strengthen

the

learners'

comprehension of reading passages.


Storytelling captures the attention of the learners and provokes curiosity through
enhancing the development of a sense of story in participants



Storytelling encourages learners to experiment with voice, tone, eye contact,
gestures, and facial expressions.



Storytelling encourages reading motivation, supports comprehension skills and
stimulates discussion
Shelly (2010, p.5) cites that storytelling helps learners to increase their vocabulary,

understand the parts of language, and learn the rules of English. She also suggests the
following benefits which are gained from applying storytelling:
 Storytelling creates interest, in which beginning a lesson with a story may put the
learners at ease and allow them to understand something concrete before going on to
the related abstract concept.
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 Depending on the age of the learners, storytelling is used with many subjects. It is
extended to the social sciences, language, health, music, art..
 Storytelling provides a positive classroom climate and gives the class a new tone,
and makes the subject come alive.
 Multimedia presentations create an interactive communication and build bridges
across and within communities.
 Using the technique widens the range of learners’ emotional, cultural and moral
responses. In which, sensitive issues are considered through the distancing frame of a
story.
According to the researcher, the benefits of storytelling are obvious either for the
teachers or the learners because they are the human beings in the classroom who interact in
doing the tasks. In a reading lesson, comprehension is supposed to be the ultimate goal of
reading. This will never happen unless the learners are actively engaged in the classroom
activities.
Therefore, the researcher suggests storytelling technique for improving reading
comprehension skills based on the assumption that storytelling serves as an effective
technique for developing literacy and reading comprehension skills through verbal and
nonverbal communication. Likewise, the researcher chooses the sixth grade learners
because she thinks they are mature enough to participate in storytelling experiences. The
development of a sense of story allows students to make better predictions, to anticipate
what is next, to increase awareness of cause and effect, sequence events, and to develop
reading skills that aid comprehension.
In the following part, the researcher presents guidelines for teaching reading by using
storytelling technique according to different points of views.
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2.4 Guidelines for Teaching Reading by Storytelling Technique
Nowadays, teaching and learning process becomes student-centered. Despite that,
the teacher still plays a great role in the process of interaction either it is between the
teacher and the students or students-students or the students and the classroom
environment.
Haven and Ducey (2007, p.60) clarify significant guidelines which indicate the role
of the teacher in storytelling technique and they recommend the teacher to:
- divide the passage into sections and construct the divisions in a way that makes a sense to
the learners by using a storyboard, an outline, a diagram or a story map.
- visualize the settings and the characters through closing your eyes and imaging each
location; add details of color, shape, and light; make a mental picture of each character;
convey facial expressions and hand movements.
-find a comfortable position such as U shape in order to look directly at the learners and
prepare a comfortable physical setting for the learners.
- select visual aids or props as an article of clothing, puppets, pictures, illustrations, and
multimedia to enhance the effectiveness of the reading passage. These aids offer a number
of advantages:


provide the shy learners with a prop,



guide learners through a sequence,



motivate their interest,



combine visual and oral activities, and



enhance comprehension and understanding.

- characterize the reading passages throughout dialogue and expressions between the
characters and correlate them with the real life.
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- be dramatic and use transitions to reveal the rise and fall pattern of the text.
- prepare the multimedia presentation before using it and become very familiar with the
equipment in order to save the time and the effort.
In this respect, Lordly (2007, p.33)mentions that storytelling technique relies
strongly on the ability of both the teacher and learners to apply many aspects such as body
language, gestures, tone of voice, and movement. He provides the teachers with effective
outlines to master difficult situations, and realize consistent objectives in teaching reading
in which the teacher has to:
- ask questions to introduce the characters of the text as a warming for the session.
- elicit the moral of the content by using the circling method of repeating a key line
throughout the passage.
- engage the learners in the text and keep them in view to attack their understanding,
interest and enjoyment.
- let the learners fill in missing words at times and praise them for their focus.
- model voice inflections, facial gestures, and body movement to convey the action of the
reading passage and the characters' mode.
- speak clearly and follow the right pronunciation to convey the different meaning of the
text.
In the light of what mentioned above, the researcher summarizes the role of the
teacher in three points:
 Personalizing the reading passages to make the target language interesting and
meaningful for learners,
 Circling questions about the content to establish the learners' understanding and
comprehension, and
 Encourage the learners' engagement and monitor their performance.
17

At the end of this part, the researcher offers elements of storytelling technique and
the stages of reading comprehension lesson.
2.5 Elements of the Storytelling Technique
Simmons(2001)indicates that using storytelling in the classroom is built upon the
“learn by doing” to increase confidence and flexibility. He divides the elements into two
kinds; verbal and non-verbal, which are built upon each other as learners develop skills and
take place at the session of teaching reading for the sixth graders by storytelling as follows:

:

 Mime is an important element of storytelling in which the teacher visualizes
the reading passage, and gives the learners an opportunity to act and explore the
different scenes by closing their eyes and miming the story.
 Sound effects have a vital role in storytelling and take the place of words as a
sequence of actions. During storytelling, the teacher uses sound effects,
movements, and mime besides the verbal presentation to facilitate the learners'
comprehension of the reading passage.
 Eye contact is employed to attract the learners into the content. When the
teacher uses eye contact, he stimulates the learners' enthusiasm and attention.
 Five senses are aroused to challenge the learners' thinking. In which the
teacher paints drawing with words, employs puppets, utilizes projector, and
supplies pictures to help learners make visual and emotional connections to the
new language structures they are hearing.
According to Isbell et al (2004, p.161), the voice, body, and face are key elements
in meaningful storytelling in which learners respond to physical movement effectively. The
following are brief explanations that are accompanied by physical or oral illustrations of
each element:
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 Voice of the teacher attracts the learners' attention and keeps them awake
through raising and falling in the tone. The use of the voice encourages the
learners' engagement in the sequences of the reading passage events.
 Body language is a powerful aid in teaching and enhancing storytelling. In
which using the body is linked to oral skills and psychomotor activities which
foster the learners’ understanding.
 Face gestures simulate the learners' curiosity to comprehend and assimilate
the meaning of the new structures and realize the objectives of the reading
passage.
The researcher concludes that the demonstration combines the voice, body, facial
expressions, sounds, senses, and movement for effect purposes such as to keep the learners'
interest and to challenge them by including; colors, textures, shapes, and tastes. So, she
indicates in her definition of the technique that, the teacher attempts to retell the story in
words, sound, and images through the inflection in his voice rhythm, facial expression, and
hand movement.
The following diagram is an illustration of the elements of storytelling technique by
Simmons(2001, p.57).
Verbal
Didactic
session

Story told
by teacher

Content of the
reading passage

Personalization
the content
Fact
Sheet

Story to
be read
Non- Verbal

Diagram (1)
(Simmons, 2001, p.57)
Elements of Storytelling Technique
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2.6 Stages of Reading Comprehension Lesson Based on Storytelling Technique
The teacher in a storytelling technique should pay a great intention to the
appropriate order of the components of his/her lesson. Otherwise, mess will dominate the
session. Walker(2001, p.132) summarizes three stages in which the teaching process will
be successful as follows:
2.6.1 Stage one: Introduction
- In this stage, the learners are introduced to the new vocabulary of the text. There is no set
number of new items to be introduced in a given session; however, five is generally
considered the maximum number that can be effectively taught in a lesson. Limiting the
new words like this allows the teacher to focus on them and provide lots of repetitions for
the learners.
- The new words are written on the blackboard or cards where the learners can easily see
them, and translated into the learners' native language if a shared native language is
available. If learners forget what a word means, they can glance at the board or the cards
and check the meaning at any time.
- The teacher elects to practice the new vocabulary using gestures or pictures. This gives
the learners the chance to recognize the phrases sound before hearing them in context. It is
also intended to keep the atmosphere of the class relaxed and conducive for learning.
- Then, the teacher elicits the learners using the target vocabulary through conducting
a variety of activities based on comprehensive questions.
- Depending on the learners' responses, those questions lead to a scene often used as the
basis for the reading passage.
- The emphasis on this stage is considered a brainstorming that facilitates acquisition of
the new items through display pictures related to the reading passages, gives the learners
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feeling of confidence and provides them with sufficient repetitions to that we intend to
teach the learners by storytelling.
- The goal of the introduction stage is to provide the new vocabulary in context which
suits the learners' developmental level, interests, and needs. This lays the foundation for
recognition the structures during the storytelling time. Such introduction is helpful in
arousing learners’ interest, raising their curiosity, and attracting their attention.
2.6.2 Stage two: Presentation
- In this step, the teacher needs to make a personalization for each reading passage in
English for Palestine 6 Textbook. He should plan, organize the structures and link the
literacy vocabulary in order to present the content in an interactive way to suit storytelling
technique.
- The starting sentence is a key for capturing the learners' attention where most texts begin
by the teacher's sentence “Once upon a time!” that arouses the learners’ interest and raises
their curiosity.
- During preparation the reading passages of the sixth grade, the researcher takes into
account the following features that should be included in a good story:
- title and characters,
- story structure with a simple plot of a problem and solution,
- vocabulary matching the developmental level and needs of learners,
- a moral suitable for sixth grade, and
- it must be interesting and accompanied by some learners’ responses.
The researcher stresses the need to those elements that facilitate learners’
comprehension of the reading passage. Such technique can easily raise learners’ curiosity,
foster their thought processing and enhance various morals that teach them to be
responsible people.
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- Throughout the presentation step, the teacher employs signaled features as body
language, voice, and gestures. Using these tools ensures the success of teaching the
learners by using storytelling.
- The actions in the story are acted out by the teacher or by volunteers from the
class. The teacher tries to select actors who are not intimidated to keep the
atmosphere as relaxed and fun as possible.
- When the teacher makes a statement that advances the story plot, the actors will
act out that statement and then wait while the teacher continues with the circling
questions. Ideally, the actors will act in a humorous, emotional, or otherwise
memorable way. This helps the learners to make visual and emotional connections
to the new language structures they are hearing.
2.6.3 Stage three: Closure
- At the closure stage, the teacher retells the story in a brief form and friendly
relaxed atmosphere. The use of repetition encourages learners to remember the
whole story including setting, plot and characters.
- Through the activities of this stage, the teacher focuses on giving feedback which
is vital for young learners’ understanding and comprehension.
- So, the learners are able to explore other elements such as analyzing the moral of
the story, the characters, problems, setting, and effect purposes.
-Then the teacher asks the learners to retell and act the story again by using the new
structures. This can be in pairs, in groups, or one student retelling in front of the
class.
- Additionally, the researcher points out the teacher to ask the learners questions
leading them to explore what the title is about. They may predict or make inferences based
on the passage. Also, Gallets (2005) agrees that it is preferred to elicit the title of the story
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after telling the whole story. The learners are seen as very valuable resources, in which the
teacher utilizes dramatization to enhance and facilitate teaching and learning by promoting
them imitate sounds or movements, or even act out like actors.

As seen above, the professional development stages focus on storytelling technique
as a narrative device for teaching sixth graders a reading lesson in order to develop their
comprehension skills.
The researcher has made use of the suggested lesson plan and she designs a
diagram (2) to show the stages of storytelling lesson, and represents a series of states,
conditions, and activities that must occur to activate the interaction between the teacher
and the learners in each stage and the relationship between each stage and the other stages.

Focusing attention
Asking Leading
questions
Brainstorming
Presentation of verbal
explanation

Personalization
the content of
the passage

Presentation of
nonverbal explanation

Conducting activities
Feedback Giving

Diagram (2)
Stages of Reading Comprehension Lesson Based on Storytelling Technique
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Part Two: Reading
Reading is a process which needs the learner to interact with the text deeply to be
perceived and understood. It is strongly connected with the term comprehension since the
ultimate goal of all instructional reading is to create learners who are able to comprehend
different sorts of texts (Lenz, 2005, p.5).
In this part, the researcher displays definitions of reading and levels of
comprehension:
2.7 Definition of Reading
Many definitions for reading are found in the literature. The researcher provides
some of these definitions according to different points of views:
Abu Megly (2001, p.17) defines reading as realizing written symbols, pronouncing
them, translating the ideas, and understanding the text to interact with the words and
respond to those symbols.
While Al- Hassan (2005, p.13 ) mentions that reading is a mental contemplative
process where the readers understand and interact with written symbols in order to take
advantage, solve problems, and use them in life situations.
According to Salah (2006, p.15) reading is a mental process which includes
psychological interpretation of symbols received by the reader through the eye and requires
a linking between personal experience and meanings of these symbols
Al- Qurany (2009, p.11 ) states that :
reading is a sensory process in language which is linked to the linguistic psychology,
where begins with writing symbols and ends at the sense explained by the reader and
this is the basic interaction between language and thinking in reading.

24

It is clear from what has been mentioned above that reading is a process of
interaction between symbols and the reader intellectually, mentally, and visually, which
leads to identifying mental attitudes about reading and employing these attitudes in shape
of behavioral patterns which are directed by individual experiences.
Moreover, the researcher thinks that it is the most essential skill needed to acquire
knowledge in which it bases on a higher mental processes and contains all the patterns of
thinking, evaluation, analysis, reasoning, and problem-solving, not only an optical activity
for understanding the significance of printed symbols. So, the researcher assumes that
reading is "the cognitive abilities by which learners interact with the narrative text in order
to construct meaning and understand the content."
2.8 Levels of Comprehension
Reading is a thinking activity. This process involves getting meaning from the
printed words or symbols. It is expected that learners would be able to read at different
levels of meaning or comprehension. In this case, many researchers classify levels of
comprehension regarding different depths of understanding and different analyses of what
is meant. These are as follows:
Lynsky and stillie ( 2000, p.43) classifies the levels of reading comprehension into
five main levels:
- Literal level in which the learners answer questions by direct reference to the text, where
the answers are explicitly stated in the passage.
- Reorganization level in which the learners classify, collect, and organize information
explicitly stated in the passage, where the data is collected from more than one source.
- Inferential level in which the learners detect information implied in a passage, which
demands thinking and deduction beyond the lines.
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- Evaluation level in which the learners interpret and evaluate the writer's assumptions
through his opinion.
- Appreciative level in which the learners respond to a passage with an awareness of its
language, usage, and emotion
Collage ( 2004,pp. 1-3) divides the levels of comprehension into three levels:
- Literal level, read between the lines: Here the learners attempt to get specific facts and
data from the text without need to understand the full meaning or see the implication of
these dates and facts applied to other situations; however, they memorize the information.
- Interpretive level (read between the lines):The learners attempt to understand what the
author means. It is presumed that they have already memorized certain facts at the literal
level and now they are attempting to see the implications of the author‘s word between the
lines.
- Applied level or read beyond the lines: where the learners have already reached the
previous two levels and they are attempting to raise their thinking to critical level, read
between the lines, examine the message from the author, and attempts to apply that
message to other settings.
Megan (2006, p. 17) differentiates between three levels of reading comprehension:
-Independent level; the highest level, in which the learners' comprehension remain high
through the engagement.
- Instructional level; the higher level, in which the learners engage in the material and
exhibit much higher rates of time on-task.
- Frustration level; the lowest level, in which the learners continue to exhibit high rates of
off- task behavior through classroom tasks.
Franz (2009, pp. 1-2) sorts reading comprehension into four levels:
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- Independent level; the highest level, in which the readers observe fluent reading,
personal satisfaction, and freely selected materials.
- Instructional level; the highest level of teaching, in which the readers do independent
work with the help of their teacher.
- Frustration level; the lowest level, in which the readers tackle obvious difficulties cause
confusion, frustration, and tension in the reading situation.
-Capacity level; the highest level of information, in which the learners cannot receive any
more data.
Abed El Qader (2012, p.8) shapes reading comprehension skills into three levels:
-Literal level; reading on the lines, in which the learners answer surface questions.
- Interpretive level, i.e. reading between the lines, in which the learners analyze the
information of the text.
-Critical level, that is reading beyond the lines, which the learners recognize and judge the
given information in the text.
In the light of the above mentioned divisions, the researcher categorizes reading
comprehension skills into three levels:
- Literal level or read on the lines: this occurs when the learner reads and interacts with the
written form to recognize the main idea, identify supporting details, scan text for specific
information, skim for the gist or general impression of text, recognize visual survival
material, identify the main idea of a reading text, and make predictions about reading text.
At this level, the learners would not have to understand the true meaning of a paragraph
but they memorize the information mentioned in the text.
- Interpretive level; read between the line, happens in case the learner has the potential to
read for deeper meaning in order to recognize the author's purpose, deduce meaning of
unfamiliar words using context, interpret information in diagrammatic display, distinguish
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fact from opinion, develop awareness of synonyms and antonyms, retell or summarize
reading text, and read familiar material with correct pronunciation. At this level, readers
have already memorized certain facts at the literal level and now they are attempting to see
the implications of the author‘s words.
- Inferential level; read beyond the lines, exists when the learner reads and realizes diverse
concepts of the written language text in order to answer factual, inferential questions, make
inferences about reading text, recognize pronouns referent, generate referential questions
about reading text, determine whether the ideas are true or false, develop awareness of
semantic fields, draw conclusions, interpret information, and perceive implied meaning. In
other words, the learner does not simply read the words but he reads ideas, thoughts that
spring from the relationship of various assertions.
The researcher has benefited from these levels in designing the content analysis
card, the comprehension test, and the teacher's guide.
At the end of this part, the researcher offers issues related to English for Palestine 6
such as: the components of the textbook, and general and specific skills of reading lessons
for sixth grade.
2.9 English for Palestine 6 Curriculum
English for Palestine 6 textbook consists of (20) units, each unit consists of (4)
lessons aiming at developing learners’ competence in the four language skills; listening,
speaking, reading and writing. The structure of each unit is:
Lesson 1- Reading
The first lesson usually contains factual texts including diagrams and graphs; where
the learners are introduced to particular "semi-authentic" texts and taught to scan the
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content for information, teachers and learners work together through a set of
comprehension questions.
Lesson 2- Language
The rubrics on this page encourage the teacher to present a new structure,
functions, and notions. Learners are practiced in pairs and groups.
Lesson 3- Listening and speaking
In this lesson, new material is presented on cassette while the learners listen and
respond without reading the text in their Student's Book. The speaking focus in lesson (3)
of each unit also highlights a particular pronunciation point where the learners have to
listen and distinguish between sounds and intonations. Also, there are lots of poems and
rhymes that offer the chance for freer practice of new vocabulary and grammatical
structures.
Lesson 4- Writing
Learners develop their writing skills in the fourth lesson of every unit. They
improve the technical skills of spelling and punctuation through using models to produce
their own texts, in which the learners order words to make sentences and construct
paragraphs (English for Palestine Grade 6 teacher’s book, p. 6).
In the following part, the researcher presents general and specific skills of reading
comprehension for sixth grade according to the Ministry of Education in Palestine.
2.10 Reading Comprehension Skills
Reading comprehension skills allow learners to read proficiently, learn effectively,
problem-solve, strategize, conceptualize, and succeed in life. Reading comprehension
skills are based on earlier stages of reading development, including oral reading and
reading fluency. Without developing these earlier reading skills, learners must continually
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focus on decoding letters and words, rather than pursuing the progression to meaning and
understanding (Razi, 2004, p.19).
According to the Ministry of Education Handbook (1999, pp. 16-17)), there are
general skills of reading comprehension for sixth grade as follow:
-

Comprehend basic facts in the text.

-

Obtain information from a text to make a summary.

-

Discover relationships, concepts, or generalizations in written texts.

-

Use knowledge generated from text in relevant real-life situations.

-

Access background information necessary for proper text comprehension by using
the appropriate strategies and skills.

-

Read critically, i.e. to form opinions and make judgments about text.

-

Identify the organizational pattern of text.

-

Recognize the rhetorical devices used in the text.

-

Enjoy and appreciate target language literature.

-

Recognize special linguistic features of texts.

-

Identify intention, attitude, and bias in texts.

-

Respond sensitively to texts with diverse social, historical and cultural dimensions.

-

Project the reader's personal experiences and knowledge of the world onto the text.
Otherwise, the Ministry of Education (1999) assigns certain skills for reading to be

achieved. So, reading passages and topics are carefully chosen with different themes of
text; from fiction to factual, from diagrams to recipes. In addition, the students' levels and
age are taken into consideration. This variety of topics encourages the teacher to use
variety of techniques and teaching methods.
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The specific skills of reading comprehension for sixth grade, which are devoted by
the Ministry of Education, are clarified in the following points:
1. Answer factual, inferential questions.
2. Read familiar material with correct pronunciation, and intonation.
3. Recognize pronouns referents.
4. Generate referential questions about reading text.
5. Retell or summarize reading text.
6. Make predictions about reading text.
7. Make inferences about reading text.
8. Develop awareness of synonyms and antonyms.
9. Develop awareness of semantic fields.
10. Identify the main idea of a reading text.
11. Recognize coordinating conjunctions.
12. Deduce meaning of unfamiliar words using context.
13. Recognize visual survival materials.
14. Scan text for specific information.
15. Skim for the gist or general impression of text graphics.
16. Distinguish fact from opinion.
17. Interpret information in diagrammatic display.
The researcher adopts the above mentioned skills as a source of constructing the
content analysis card to determine reading comprehension skills (Appendix 1).
From the researcher's point of view, the previously mentioned skills are nearly the
main skills needed for learners in Palestinian schools. These skills are of different levels of
comprehension, and that means they reflect the needs of all learners in a normal classroom.
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She also thinks that the teachers of English should be aware of these skills to help learners
in achieving the objectives of teaching and learning reading in English as a foreign
language.
To conclude, reading is an outcome of integrated visual and cognitive processes,
and it involves activating many areas of brain. This can be achieved when learners feel
confident and motivated as they will be taught according to their strengths (Rasinski and
Padak, 2000, p.28). As a result, the researcher adopts a storytelling technique to activate
reading comprehension lessons because she notices that most teachers in Gaza are teaching
reading comprehension by ordinary techniques which are teacher-centered approach.
Summary

The researcher presented this chapter in two parts. The first part concerned with
storytelling technique, the features of storytelling, the benefits of storytelling, and
guidelines for teaching reading by storytelling technique, elements of the storytelling
technique, and stages of a reading lesson based on storytelling technique for sixth graders.
The second part included definition of reading, levels of reading comprehension skills,
reading lessons in English for Palestine 6curriculum, and reading comprehension skills.
The following chapter will deal with previous studies related to reading comprehension
skills and storytelling technique.
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Chapter Three
Previous Studies

Chapter Three
Previous Studies
Introduction
This chapter includes two domains of previous studies. The first one deals with the
studies related to teaching by storytelling technique. The second domain presents studies
related to reading comprehension skills. Some of these studies are local, others are from
the Arab world, and the rest are international.
3.1 Studies Related to Teaching by a Storytelling Technique
This domain deals with the independent variable of the current study, i.e. the
storytelling technique. The following studies tackle different subject matters and fields in
different school levels.
Caminotti and Gray's (2012) study aims to investigate the effectiveness of
storytelling for adult learners. The researchers gathered information from literature written
on storytelling for adult learning. The study is designed to introduce storytelling as an
effective tool for adult learners and points out the different types of storytelling and its
implications on learning. The findings from the literature review, confirm the researchers'
view that storytelling is effective for adult learners because of the chosen research
approach. More comprehensive qualitative study is completed to enhance the research on
the effectiveness of storytelling on adults' learning. According to the practical implications,
the study gives insight about some organizations which use an effective storytelling for
learners, and also the implications of storytelling on learning. This study provides
resources and information for adult learners and organizations to implement another way
of instructing adult learners as part of the learning process. The current study has benefited
from Caminotti and Gray's study in writing the theoretical framework.
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Wightmanʹs (2011) study attempts to assess the effects of storytelling and reading
aloud on fourth and fifth grade children's comprehension and oral reading fluency of both
narrative and expository texts. Treatment one consists of twenty-eight teacher-storytelling
performances. Likewise, treatment two consists of twenty-eight teacher-story reading
aloud performances of narrative and expository texts, while treatment three is used as a
comparison group; no narrative expository text storytelling or story reading are employed.
During the study's timeframe, fourth and fifth graders are combined in a cluster and told
one single story per day--four times a week. Those storytelling sessions take place in the
same classroom environment for each telling, which are scheduled to last for
approximately thirty to forty-five minutes. The data is analyzed for statistical differences
among the means and also for any significant interaction among combinations of the
various factors. Parametric tools, including MANOVA, are employed initially.
Nonetheless, due to small and unequal sample sizes, nonparametric tests, which are known
to be more statistically powerful if the normality assumption of the parametric MANOVA
is violated. The major finding from this study involves fifth graders' comprehension of
narrative texts. With the employment of non-parametric statistical analysis The study
reveals that both reading aloud and storytelling are significantly important for the students'
comprehension of narrative text as compared while having the students read simply stories
silently. The current study has benefited from Wightmanʹs study in writing the theoretical
framework and the introduction.
AL-Mansourʹs (2011) study aims to investigate teacher's storytelling aloud on the
reading comprehension of Saudi elementary stage students. The samples of the study
consist of 40 students randomly chosen from Al-Riyadh Educational District and assign to
experimental and control groups. Data of the study is collected within almost one semester
period via a pre-post test design for equivalent groups. The control group is taught by the
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regular teacher with the direct administration of one the researchers, however, the
experimental group is taught by one of the researchers. The researcher assesses the effect
of the storytelling technique on the reading comprehension of the Saudi elementary stage
students. Results show that the experimental group outperforms the control group on the
measure. This indicates that storytelling by the teacher may have a significant positive
effect on learners' reading comprehension. The current study has benefited from ALMansourʹs study in writing the theoretical framework and interpreting the results.
Mokhtar's et al (2010) study aims to investigate the effectiveness of storytelling in
enhancing communicative skills in Foundation English course. The research sample is a
group of 30 students who are all local undergraduates of Malaysian University of English
in the first semester 2010-2011. The researchers adopt a step-by-step approach in which
data from teacher observations and pre- post intervention storytelling are collected to
investigate the effectiveness of storytelling on students’ language aspects of
communication skills, specifically content, language and delivery. In addition
questionnaires are also given to elicit information on students’ perception of storytelling in
language learning. A qualitative analysis is done on all the storytelling presentations
including the pre and post storytelling. The questionnaires and pre-post assessment forms
are analyzed quantitatively while the interviews are in the process of being qualitatively
analyzed. Measuring improvement in oral presentation is not as easy as measuring
improvement in writing, but this is made it possible by video recordings of all
presentations of storytelling. Hence, a qualitative analysis on the storytelling presentations
is based on a combination of three teachers’ ratings on the aspects of content, language and
delivery. The results of this study led the teachers to realize the need for students to have
extensive opportunities to hear and produce the target language and the need for teachers to
include more guided practice activities with clear instructions. The researchers have
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recommended using storytelling with all levels and fields in learning process. The current
study has benefited from Mokhtar's et al study in writing the introduction and giving
recommendations.
Abo Skhelaʹs (2010) study aims to investigate the effectiveness of using storytelling
technique in enhancing 11th graders' listening comprehension sub-skills in Gaza Middle
Governorate. The researcher adopts the experimental approach .The sample of the study
consists of (74) female students from Shohada Al Mgazee secondary school ( B ), the
sample is divided into two groups; experimental (37) and control group (37). The
storytelling technique is used in teaching the experimental group, while the traditional
method is used to instruct the control group. The study examines the improvement shown
by the experimental group who has received storytelling technique integrated with (9)
weeks through training materials. Eight stories, represent the proposed program, are used
to measure the four sub-skills: predicting, telling the main idea, recognizing characters and
summarizing the events. The researcher uses pre and post test as the tools of the research.
The data of the study has been analyzed by using T test paired sample; in addition, Eta
square used to calculate the size effect and to identify the effectiveness of using
storytelling technique. The study indicates that there are statistically significant differences
in the eleventh graders' listening comprehension sub-skills due to storytelling technique.
Based on the finding; the researcher has recommended using storytelling as a technique to
enhance listening comprehension sub-skills. The current study has benefited from this Abo
Skhelaʹs study in writing the theoretical framework, selecting the research design, and
designing the instruments.
Linʹs (2010) study investigates whether the storytelling technique can enhance
English comprehension among L2 readers. The sample is 126 Chinese students from a
Taiwanese university. Sixty five students are assigned to the experimental group and 61 to
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the control group. Both groups receive the same learning content, but the technique
completely differs. The experimental group has the storytelling technique, while the
control group has conventional technique. However, all participants face reading
comprehension test in terms of a reading comprehension strategy questionnaire. The
experimental group also write self-reports to describe their perceptions of using the
storytelling technique. The results show that storytelling significantly improves the
participants. It also helps them to learn general concepts through reading and to retain a
synopsis of the story in their memory after reading. The experimental group distinguishes
better than control one between overall and specific ideas. They also perform better in
drawing connections between pieces of information. Based on these results, the study
recommends using storytelling in L2 reading comprehension instruction. The current study
has benefited from Linʹs study in writing the theoretical framework and giving suggestions.
Barzaqʹs (2009) study investigates the possibilities of enhancing the students'
achievement by practicing the sequential thinking process through using the storytelling
technique, the main purpose of the study is to examine the questions of extent and quality
of storytelling design to stimulate the children in primary low basic graders, to determine
whether the principles underlying this technique result in improvement learning and
professional development. Barzaq finds that storytelling is imaginative and expresses a
wonderful style and an important role in language development, telling stories for children
to motivate them to read more. Also, listening to storytelling creates a transactional
experience that increases their knowledge. Barzaq concludes that using the technique
enhances the students' skills, recognizes the elements of any learning text of knowledge,
and connects them with schools by participating. She recommends using storytelling
technique with all subjects and levels. The current study has benefited from Barzaqʹs study
in writing the theoretical framework and the introduction.
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Commeyras and Huʹs (2008) study aims to investigate the development of a 5 year
old students' language and literacy development in English and Chinese within 10 weeks
tutoring context. The primary materials are wordless picture books based on story content.
According to the procedure, Storytelling in English and Chinese is the primary activities
for each session and also extended activities include labeling, making sentence and
invented spelling. Data are analyzed to examine the students' development in alphabet and
character recognition, oral reading and vocabulary in English and Chinese. Results indicate
that wordless picture books based on story content and combined with the extended
literacy activities facilitate the students' language learning in both languages. The current
study has benefited from Commeyras and Huʹs study in conducting the activities of
storytelling and giving recommendations.

[

Kingʹs (2007) study detects that storytelling is one of the rich sources of wisdom,

imagination, creativity, and comfort. In this study, King describes clearly her personal
experiences in developing and using the collaborative story making process with young
people and adults in various school settings. King states that collaborative story making
established opportunities for students to create stories from stories, using image making
and abstract prompts. She maintains that the iterative process expands and improves
students. He recommends other educators to include collaborative story making in their
instructional repertoire to stimulate themselves and their students in: reading, writing, and
speaking and listening skills, and to foster a supportive learning community. The current
study has benefited from Kingʹs study in giving recommendations and suggestions.
Tsou's (2004) study investigates the relationship between storytelling and language
learning at the primary school level. It focuses on the significance of storytelling in the
teaching and learning of English as a foreign language in primary school. Tsou compares
two classes and incorporates storytelling with the experimental class. The results indicate
38

that students' oral classroom participation and classroom atmosphere are enhanced by
storytelling. Therefore, this study concludes that language educators should not overlook
the significance of storytelling for language learning, especially foreign language learning.
She suggests that storytelling should be used to teach not only English, but also history and
science, since storytelling develops imagination as well as oral and written communication
skills. Tsou's observations are that: students have proved capability of expressing
themselves orally in public to some extent easily. Moreover, students are interested in and
looking forward to each class. This is clear in classroom participation written reflection,
readiness to prepare everything independently, and improvement in the mid-term exam
results. The current study has benefited from Tsou's study in selecting the research design
and interpreting the results.
Commentary
Concerning the aforementioned studies, the focus is on implementing storytelling
technique to develop language sub-skills. Abo Skhelaʹs (2010) is the only local study,
others are Arab such as AL-Mansourʹs (2011), Mokhtar's et al (2010), and Barzaqʹs
(2009), while the foreign studies are Caminotti and Gray's (2012), Wightmanʹs (2011),
Linʹs (2010), Commeyras and Huʹs (2008), Kingʹs (2007) and Tsou's (2004). Those studies
examine the effectiveness of storytelling and arrive at a beneficial role of the technique on
reading sub-skills. This belief motivates the researcher to investigate the impact of
storytelling technique in enhancing reading comprehension skills of the Palestinian
students.
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3. 2 Studies Related to Teaching Reading Skills
This domain deals with some previous studies conducted to identify the
effectiveness of using different techniques and strategies on developing the students'
reading comprehension skills which is the dependent variable of the current study.
Abed El Qader's (2012) study is designed to investigate the influence of adapting
computerized packages on developing reading skills for the sixth graders at UNRWA
schools in Gaza Governorates. In order to achieve the aim of this study, the researcher
adopts the quasi-experimental approach. The sample of the study consists of (80) students
which is purposefully chosen from the students at the humanities stream. The experimental
group that includes (40) students is taught by computerized packages, while the control
group that includes (40) students is taught reading skills by ordinary method. An
achievement test is designed and served as a pre-post test. The results of the achievement
test are statistically analyzed by using the size effect. The study results have indicated that
there are statistically significant differences at the levels of (α ≤ 0.05) between the average
scores of the control and the experimental group due to the method in favor of the
experimental group. The results also have proved that there are significant differences at
the level (α ≤ 0.05) between the average scores of the experimental group in the pre and
post- tests in favor of the post test. Based on the findings, Abed El Qader recommends that
the teacher of English should adopt computerized packages in teaching English in general
and in teaching reading in particular. The current study has benefited from Abed El Qader's
study in writing the theoretical framework, designing the instruments, and selecting the
appropriate statistical analysis.
El-Kahlout's (2010) study aims to examine the effectiveness of using guided
discovery approach on developing reading comprehension skills for the eleventh graders in
Gaza governorates. In order to achieve the aim of the study, the researcher adopts an
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experimental research design. The sample of the study consists of (77) students which is
purposefully chosen from the students at the humanities stream. The experimental group
includes (39) students is taught the reading comprehension from the English for Palestine
11 textbook at units (7-8-9-10) by guided discovery, while the control group that includes
(38) students is taught reading comprehension by an ordinary way. An achievement test is
designed and served as a pre- post test. The results of the achievement test are statistically
analyzed by using T-test paired –sample to measure the differences between the
performance of the experimental group in the pre and the post tests. The study results have
indicated that there are statistically significant differences at (α ≤0.05) between pre and
post test of the experimental group in reading comprehension skills in favor of the post
test. The results also proved that there are significant differences at (α ≤ 0.05) between the
levels of reading comprehension skills for the experimental group compared with the
control group. Based on the findings, El-Kahlout recommends that the teacher of English
to adapt guided discovery in teaching English in general and in teaching reading in
particular. The current study has benefited from El-Kahlout's study in writing the
theoretical framework, designing the content analysis card, and selecting the appropriate
research design.
Haboush's (2010) study aims to investigate the effectiveness of a suggested program
based on Multiple Intelligences (MI) theory on eighth graders’ English reading
comprehension skills. The targeted skills are skimming, scanning, making inferences and
knowing the meaning of words through context and sequencing. To achieve this aim, the
researcher employs a representative sample of 65 EFL male students studying at AlZaitoun Preparatory ‘A’ Boys’ School which is run by UNRWA in the Gaza Strip. The
participants are divided into two equivalent groups: a control group of (32) students, and
an experimental one of (33) students. Regarding the instrumentations, an achievement test
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and weekly quizzes, for the purpose of formative evaluation, are administered. Being used
as a pre-test, the achievement test is meant to prove groups equivalence. Besides, it has
been used as a post test to measure any possible differences between the target groups. The
collected data are analyzed statistically. The findings indicate that there are statistically
significant differences between both groups, in favor of the experimental one due to the
program implemented. Additionally by implementing the effect size equation, the study
reveals that the program has a medium effect size in favor of the experimental group.
Therefore, Haboush recommends using of the program on the same reading skills.
Moreover, he recommends that the use of MI theory on other language skills and other
school subjects as well. The current study has benefited from Haboush's study in writing
the introduction and interpreting the results.
Abu Shamla's (2009) study examines

the effectiveness of a suggested program

based on prior knowledge to develop eighth graders' reading comprehension skills. The
researcher uses four instruments; a checklist, a questionnaire, an achievement test, and the
suggested program. The sample of the study is consisted of (80) students.

The

experimental group that includes (40) students is taught by the suggested program, while
the control one that includes (40) students is taught by the ordinary method. The results are
statistically analyzed using T-test to find the differences between the groups in the post
test. The findings reveal that there are significant differences between the two groups in the
favor of the experiment one due to the use of prior knowledge activation before reading.
Abu Shamla recommends that teachers should activate the students' prior knowledge
before applying the activities of reading comprehension. The current study has benefited
from Abu Shamla's study in writing the theoretical framework and the introduction,
designing the instruments, and using the statistical analysis.
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Hamdanʹs (2009) study investigates the effect of using linguistic games on seventh
graders’ reading comprehension skills. The targeted skills are translation, extrapolation,
and interpretation. The sample of the study has consisted of 140 students divided into 4
groups, 2 male groups, and 2 female ones studying at preparatory schools in the middle
area of Gaza. Two of them have represented the experimental groups and the others have
represented the control ones. Through a pretest, the researcher proves group equivalence
and any possible differences in achievement among the groups are measured through a
post test. Collected data analysis has revealed that both groups, male and female;
demonstrate more achievement than the control ones in terms of translation, extrapolation
and interpretation skill. Based on the positive findings, Hamdan recommends the
implementation of linguistic games on other language skills. The current study has
benefited from Hamdanʹs study in terms of giving recommendations and suggestions.
Badr El-Deen's (2009) study tests the effectiveness of the assisted extensive reading
program on developing reading comprehension strategies namely: skimming, scanning,
guessing meaning of words in context and inference for ninth graders in Gaza
governorates. The sample of the study comprises three groups, two groups as experimental
groups and the third group as a control one. The study examines the improvement of
reading comprehension strategy for the first experimental group who receives training
compared to the second group who receives treatment with the training strategy and
extensive reading program. The control group receives no treatment. The experiment lasts
for nine weeks of extensive reading program. An achievement test is used as pre and post
test, and a statistical analysis is conducted to treat the data. The results of the pre- post test
show that the assisted extensive reading program proves to be the most efficient in
developing reading comprehension strategies. On the other hand, the ordinary method is
ineffective in that students made very little progress at all levels. Comparing the scores, it
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has been found that the second group who receives both training strategy and extensive
reading program is always superior to the other two groups, and group one who is received
strategy training only achieves some program aims but it is not significant if compared
with the scores of the control group. Bader El-Deen recommends that extensive reading
program should be conducted at schools and training courses should be activated for
teachers. The current study has benefited from Badr El-Deen's study in designing the
instruments and writing the theoretical framework.
Lamonʹs (2008) study is conducted to improve reading achievement through
increasing motivation. The study involves twenty-six students; seventeen second-grade
students, four first-grade students, four third-grade students, and one fifth-grade student.
The researcher uses four tools to collect data which are a student attitude survey, a teacher
questionnaire, accelerated reader scores and data from the measure of academic progress
reports. the student attitude survey shows that motivation and interest in reading are areas
of weakness and need to be improved. The teacher questionnaire shows that a teacher's
experience correlates to confidence and ability in the area of reading instruction. The
researcher implements intervention strategies from the research and reading parties, where
students read a variety of materials in a funny environment at their levels. They also taught
specific skills to give students strategies to become powerful readers. The final strategy is
to teach students how to make text-to-self connections, and to motivate them engaging
reading. The current study has benefited from Lamonʹs study in writing the theoretical
framework.
Neumann's et al (2008) study has implemented oral reading fluency-based
interventions for the purpose of improving students' reading comprehension. 18 students
are participated in this study, six students in third grade; six students in fifth grade, and six
students in sixth grade. The researchers use the following tools to document evidence;
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Dynamic Indicators of Basic Early Literacy Skills (DIBELS), Oral Reading Fluency
(ORF), a student survey, and a comprehension based assessment (Choose-a-Title). The
researchers find that the documentation tools have provided information that indicates two
problems within reading instruction. First they find that some students are deficient in
decoding skills and their reading fluency is negatively impacted due to a lack of
automaticity. The researchers also have founded that successful decoding does not ensure
adequate comprehension. Some students, who read fluently, lack the comprehension skills
required to determine the main idea. Those students need direct instruction to develop
comprehension strategies. In the research project the researchers provide opportunity to
engage in repeated reading of enjoyable materials such as poetry and reader‘s theater
dialogues. These lessons combined decoding skills with instruction relating to main idea,
supporting details, and sequence. The data reveals that students' positive responses are a
decreasing. They also conclude that oral reading fluency interventions have a positive
impact upon this component of reading. At the end, the researchers recommend a
standardized form of assessment as opposed to a teacher created tool. The current study
has benefited from Neumann's et al study in writing the theoretical framework.
Thabet's (2008) study aims to investigate the effect of using two cooperative
learning techniques on developing the reading and listening comprehension skills of the
eight graders versus the ordinary method. The study is experimental design in which
eighty-eight students enrolled from the eighth grade at Gaza preparatory "A" girl's schools
are involved in the study. The sample is randomly assigned to either the experimental or
the control group, each consisting of (44) students. The experimental group is taught by
jigsaw and collective learning, the control group is taught by the traditional method. The
study results indicate that there are statistically significant differences between the pre and
post-test of the experimental group in reading and listening skills due to the technique. The
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study confirms the importance of using new techniques in teaching. The current study has
benefited from Thabet's study in selecting the appropriate research design and using
suitable statistical analysis.
Hollingsworth's (2007) study investigates the effect of cooperative learning on
reading comprehension for the first and second grade. The sample of the study is (51)
students form the first and second graders, (28) elementary teachers. Participants of (184)
are chosen from the families of the (51) graders. The tools of the study are a survey for the
students, a comprehension checklist for a narrative text and comprehension checklist for an
expository text. The researcher assumes that low test scores, poor decoding skills, and lack
of ability to answer comprehension questions appropriately characterized the main factors
to the problems of low reading comprehension. To test this assumption, the researcher
implements specific reading comprehension strategies through the use of cooperative
learning groups, guided reading, and reader's theater. The results show that cooperative
learning, as a method of teaching, is a valuable in helping students to learn comprehension
strategies and encouraging positive interactions among peers. Moreover, the students
achieve academic success by increasing their levels and knowledge of comprehension
skills. The study recommends that increasing enthusiasm and motivation helps to achieve
and create positive attitude towards reading. The current study has benefited from
Hollingsworth's study in writing the theoretical framework.
McKown and Barnett's (2007) study is conducted to improve reading
comprehension for second and third grade students by using high-order thinking skills
such as predicting, connections, visualizing, inferring, questioning and summarizing. The
researchers use three tools to assess the changes of the students' learning; met
comprehension strategy, state snapshots of early literacy test, ready's practice reading
comprehension test, and the teacher observation checklist. The sample is (65) students
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divided into two groups: (33) from the second grade and (32) students from the third grade.
The strategies of met comprehension are first modeled by the researchers through thinking
aloud process and the use of graphic organizers. Next the strategies are practiced by the
whole class, then small groups, and finally independently. The strategies are introduced
and practiced over a sixteen weeks period ended with an assessment. The results show a
significant increase in students' knowledge of reading comprehension strategies. The
studies recommend that implementing different strategies would raise students' reading
comprehension skills. The current study has benefited from McKown and Barnett's study
in giving recommendations.
Murphy's (2005) study aims to examine the effect of a costumed-design of English
language proficiency and interaction on developing reading comprehension skills for
university students who learn English as a second language in Japan. The study
hypothesizes that pair work will be more effective for promoting comprehension of reading
text than individual work. The second hypothesis states that feedback results in higher
level of understanding of a reading text. The third hypothesis is that students with higher
proficiency studying in pairs demonstrate higher in a comprehension text than others. The
students are divided into groups: some students work in pairs and some alone. The
interaction is promoted through pair work at a single computer program and providing
elaborative feedback in formative hints about incorrect answers as a mean of stimulating
discussion. The students are enhanced by online material to promote interaction between
them as they completed a multiple choice reading comprehension exercises. Quantitative
results show that the interaction between the type of feedback and manner of study,
Individual or Pair work, is statistically significant. Students perform best on following up
comprehension exercises in pairs and have been provided with an elaborative feedback.
Furthermore, qualitative analysis of transcribed interactions also shows that elaborative
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feedback is conducive to quality interaction. The study recommends that the designer can
cater for different level of language proficiency by providing feedback that may promote
both reading comprehension and interaction. They can also offer different forms of
feedback to promote preferences. The current study has benefited from Murphy's study in
writing the theoretical framework and the introduction.
Woolley's (2005) study presents a description of the reading comprehension
difficulties in the fourth grade at Australian schools. The researcher clarifies the reasons
for these problems. However, most of the problems are not linked to factors such as
sensory acuity deficits or socioeconomic disadvantage, but many of them may be related to
language difficulties. The researcher suggests strategies that are applied to overcome the
difficulties of reading comprehension skills and teach practice. The researcher
recommends that teachers should use a number of strategies to promote cognitive
competence, motivation and social interaction. They should be provided with an
abundance of interesting reading materials, provided with choice, and be able to share and
discuss their reading. The current study has benefited from Woolley's study in giving
recommendations and suggestions.
Commentary
According to the aforementioned studies, the focus is on developing reading
comprehension skills in English as a foreign language. Some of these studies are local such
as Abed El

ader's (2012), El-Kahlouts (2010), Haboush's (2010), Abu Shamla's (2009),

Hamdan's (2009), Badr El-Deen's (2009) and Thabet's (2008). The others are from foreign
countries such as Lamon (2008), Neumann's et al (2008), Hollingsworth's (2007),
McKown and Barnett's (2007), Murphy's (2005) and Woolley's (2005). Those studies
examine the effectiveness of different approaches and techniques on developing reading
comprehension sub-skills. This reflects that the researchers always search for finding
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solutions for difficulties in teaching reading comprehension in English. So, the current
study concentrates on implementing a storytelling technique on developing reading
comprehension skills for the sixth graders in English for Palestine 6.
3.3 General Commentary on the Previous Studies
The researcher reviews various studies directly relevant to the theme of this study.
As a result, this has enriched the researcher's background and widens her understanding in
this regard. The researcher finds that the obtained studies are beneficial for her study. They
are conducted by different researchers in different countries and adopted different kinds of
tools to achieve their aims. There are relationships, similarities and differences, between
these studies and the current one, the following conclusions are given:
Concerning the first section which focuses on reading comprehension skills, the following
points are noticed:


They highlight the importance of reading comprehension with the combination of
the other language skills.



The sample of the studies is among school students young and adult.



Different innovated methods are suggested to deal with reading and the results
show the superiority of those innovated methods over the traditional methods.



The results of many previous studies revile the existence of a general weakness in
reading comprehension at all levels which support the necessity of this study.
Regarding the second section which deals with storytelling technique studies, the

following points are noticed:


The studies of this domain tackle different levels of students.



The studies agree on the superiority of storytelling technique.



Storytelling technique is a powerful tool that enhances learning in all fields.
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The previous studies state that understanding the relationship between reading
comprehension and storytelling technique is helpful for both teachers and
students.

The current study benefits from those studies in:


writing the theoretical framework and the introduction of the study,



designing the instruments of the study,



selecting the appropriate research design for this study,



using appropriate statistical analysis to analyze the data statistically, and



interpreting the results and giving recommendations and suggestions.
The current study agrees with these studies to some extent as Abed El Qader's

(2012), AL-Mansourʹs (2011), Linʹs(2010), Abo Skhelaʹs (2010), Abu Shamla's (2009),
El-Kahlouts (2010), Haboush's (2010), Thabet's (2008) and Tsou's (2002) because they
depend on experimental design. Population and sample of the previous studies are different
from one study to another in number, gender and age whereas Neumann's et al (2008),
Abed El Qader's (2012), and the current study apply experiment on the sixth grade. The
tools of the previous studies are vary and different from one study to another in number
and type of tools. The researcher benefits of Abed El Qader's (2012) and El-Kahlouts
(2010), and Thabet's (2008) study in the tools of the study and the statistical measurements
especially in finding the effectiveness by using Blake Modified Gain Rank. All the
previous studies are applied in different countries, while Abed El

ader's (2012), Abo

Skhelaʹs, Abu Shamla's (2009), El-Kahlouts (2010), Haboush's (2010), Hamdan's (2009),
Thabet's (2008) studies, and the current study are conducted in Palestine, Gaza. Abo
Skhelaʹs (2010), Mokhtar's et al (2010), and the current study are used the same technique.
While, Abo Skhelaʹs (2010) and the current study are conducted in the Palestinian
curriculum by using the same technique. There is a close relation between AL-Mansourʹs
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(2011) study and the current study as both tackles reading comprehension by using the
same technique. The researcher benefits of AL-Mansourʹs study in the statistical
measurements, experimental design and theoretical framework.
The current study differs from the previous studies in which the population of the
study is the students of the sixth grade in Humanities stream who are considered to be in
need for developing their skills. Moreover, this study is carried out in a remote area (Bait
Lahia) where students are in severing need for care and interest. It is considered to be,
according to the researcher knowledge, the first in Palestine which focused on teaching
reading comprehension skills by storytelling technique.
Summary
This chapter reviews some previous studies related to storytelling technique. It
shows to what extent the researcher benefits from those studies and how the current study
is different from those studies. The chapter also presents studies related to reading
comprehension skills and how the researchers dealt with these skills by implementing
different techniques and strategies The next chapter will review research design and
methodology of the study.
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Chapter Four
Research Design and Methodology

Chapter Four
Research Design and Methodology
Introduction
This chapter contains the procedures followed throughout the study. It introduces a
complete description of the research design, the population, the sample, the
instrumentation, and the statistical treatment of the data.
4.1 Research Design
The study adopts the experimental approach which requires two groups of students,
an experimental group and a control one (Abo Alam, 2007, p.185). This is due to the
nature of the research which aims at finding the effectiveness of a storytelling technique on
developing reading comprehension skills. To achieve the aims of this study, two groups are
chosen, an experimental one and a control one. The experimental group is taught reading
comprehension using the storytelling technique through the activities prepared by the
researcher in the form of a teacher's guide and lesson plan, while the ordinary method is
used with the control group. By the end of the experiment, the post-test is applied for the
two groups and the results are calculated.
4.2 Population of the Study
The population of the study consists of all sixth graders at the governmental
schools in North Gaza Directorate enrolled in the second semester of the academic year
(2012- 2013). The population of the study includes (1408) female learners in the sixth
grade.
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4.3 Sample of the Study
A sample of (84) female students is purposefully chosen from Abu Jaafar El
Mansour "A" School for Girls in Bait Lahia City. The researcher chooses two classes; the
first class of (42) students as an experimental group and the second of (42) students as a
control group. Furthermore, the sample is chosen from the same school to be similar in the
social, cultural, economic and academic levels. Table (1) shows distribution of the Study
Sample
Table (1)

Distribution of the Study Sample
Experimental Group

Control Group

Total

42

42
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a- Achievement of English Language Variable
To assert the equivalence of both groups, namely the experimental and the control
group in their achievement of English language in general, T-test is used to measure the
statistical differences between the two groups. The researcher relies on the school records of
the results in the first term exam to record the total average of the sample members'
achievement. Table (2) shows the results.
Table (2)
T-test Results of Controlling Achievement in English Language

Variable
Achievement
of English
Language

Sample

No.

Mean

Std.
Deviation

Experimental

42

66.3

15.72

Control

42

65.4

14.19

T.
Value
6.577

Sig. Level
Not sig
at0.05

"T" table value at (82) d f. at (0.05) sig. level equal 2.00

Table (2) indicates that the computed T is less than the tabulated T . This means
that there are no statistically significant differences between the means of experimental and
control group. This assures that the two groups are equivalent in terms of their
achievement in English language.
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b- Pre-test
In order to examine the equivalence of the achievement in reading comprehension
skills of the two groups in the study, the researcher has used "T-test" to compare the results
of the differences in the pre- test as shown in the following table.
Table (3)
T-test Results of the Differences between the Groups in the Pre-Test
Levels
Literal level
Interpretive
Inferential
Total

Sample

No.

Mean

Experimental
Control
Experimental
Control
Experimental
Control
Experimental
Control

75
75
75
75
75
75
75
75

4.10
3.81
2.81
2.52
3.26
2.90
10.17
9.24

Std.
Deviation
1.69
1.85
1.17
1.33
1.33
1.54
2.29
2.78

T.
Value

Sig. level

0.738

Not sig
at0.05

1.044

Not sig
at0.05

1.138

Not sig
at0.05

1.668

Not sig
at0.05

“T” table value at (82) d f. at (0.05) sig. level equal 2.00
"T" table value at (f =82) at (0.05) Sig. ≥ 2.00

Table (3) indicates that there are no statistically significant differences between the
experimental and the control group at (0.05) level due to their previous learning of English
before the experiment, which means that the two groups are equivalent.
4.4 Variables of the Study
In order to confirm the accuracy of the results, this study includes two variables;
the dependent variable is illustrated in reading comprehension skills which are chosen
according to the content analysis card, and the independent variable is illustrated in the
storytelling technique.
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4.5 Instrumentation
To achieve the aims of the study, the researcher has used two instruments; content
analysis card for a chosen sample units from English for Palestine 6 textbook, and reading
comprehension skills test as a pre and post- test (Appendices1&2).
In order to facilitate the implementation of the technique, the researcher has
prepared a teacher's guide and lesson plan for three lessons from the second semester of
the academic year (2012- 2013) based on storytelling technique. Each lesson has a
worksheet for students to work out (Appendix 3).
4.5.1 Content Analysis Card
The content analysis card is one of the most suitable tools for achieving the
purposes of the study. The researcher has conducted the analysis for investigating the
existence of reading skills in the content of English for Palestine 6 textbook. The analysis
covers the activities of the reading passages which allowed for practicing reading by the
students (Appendix 1).
a. The Aim of the Content Analysis Card
The researcher has conducted content analysis card for collecting information,
analyzing data, and determining

reading comprehension skills which are intended to be

developed by adopting storytelling technique throughout the study.
b. Source of Designing the Content Analysis Card
The researcher depends on different sources to construct the content analysis;
Ministry of Education Handbook (1999), previous studies, literature review, theoretical
framework, English for Palestine curriculum (6), and expert teachers and supervisorsꞌ
opinions.
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c. Description of the Content Analysis Card
The content analysis card includes (17) items of the reading comprehension skills
and sub skills assigned by the Ministry of Education. The researcher classifies these skills
into three levels; literal level, interpretive level, and the inferential level. For the literal
level, there are four sub-skills, the interpretive level is confined to three sub-skills, and the
inferential level includes three sub skills. The researcher chooses three units; (13, 14, 16)
out of (10) units of the textbook English for Palestine 6 to represent a sample of the
content. She has checked the activities of the reading comprehension skills to find out
whether they develop the reading comprehension skills in each unit.
d. Validity of the Content Analysis Card
Bynom (2001,p.1) defines validity as the truth of the test in relation to what it is
supposed to evaluate. It concerns the relevance and usefulness of what you are measuring.
The content analysis card is evaluated by a panel of specialists; curriculum designers,
methodologists, supervisors and sixth grade teachers from different institutes in the field of
education to benefit from their comments and suggestions. They have reviewed the
instrument for its importance, clarity and appropriateness to English for Palestine 6
textbook. Their effective feedback have benefited the researcher a lot through rating the
degree of importance of the reading comprehension skills. Then, the relative weight is
calculated and the most important skills which got (more than 80%) are chosen in order to
be developed and to be included in the achievement test in the current study.
Table (4) Shows the percentages of the reading comprehension skills for units
(13,14, 16) according to the experts' opinions.
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Table (4)
Validity of the Content Analysis

Levels

Literal
level
(read on
the lines)

Interpreti
ve level
(read
between
the lines)

Inferenti
al level
(read
beyond
the lines )

No.

Reading Comprehension Skills

Freq.

%

Rank

1

Scan text for specific information

30

100

8

2

Skim for the gist or general impression of text
graphics

82

50.0

87

3

Recognize visual survival materials

28

93.3

8

4

Identify the main idea of a reading text

87

46.7

82

5

Make predictions about reading text

52

83.3

2

6

Deduce meaning of unfamiliar words using
context

82

50.0

87

7

Interpret information in diagrammatic display

57

80

7

8

Distinguish fact from opinion

80

53.3

88

9

Develop awareness of synonyms and antonyms

50

86.7

2

11

Retell or summarize reading text

56

96.7

5

11

Read familiar material with correct
pronunciation, and intonation

22

73.3

88

12

Answer factual, inferential questions

57

76

7

13

Make inferences about reading text

82

50.0

87

14

Recognize pronoun referents

57

76

7

15

Generate referential questions about reading
text

50

86.7

2

16

Determine whether the ideas are true or false

27

90

4

17

Develop awareness of semantic fields. (Word
mapping)

87

60.0

85

According to table (4), the final form of the content analysis card includes (10)
skills, distributed into (3) levels as following:
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 Literal level ( read on the lines)

1. Scan text for specific information.
2. Skim for the gist or general impression of text graphics.
3. Identify the main idea of a reading text.
4. Make predictions about reading text
 Interpretive level ( read between the lines)
5. Deduce meaning of unfamiliar words using context.
6. Interpret information in diagrammatic display.
7. Develop awareness of synonyms and antonyms.
 Inferential level ( read beyond the lines )
8. Answer factual, inferential questions.
9. Recognize pronoun referents.
10. Determine whether the ideas are true or false
e. Reliability of the Content Analysis Card
Fraenkel and Wallen (1996, p.10) define reliability as the degree to which scores
obtained with an instrument are consistent measures of whatever the instrument is
measuring .There searcher uses Holsti's equation to count the reliability of the analysis
through time and people.

CR=

2R
N1 + N2

(CR) refers to the consistency; (R) refers to the number of the elements of the analysis
agreed upon by the analyzers, (N1&N2) refer to the elements of the analysis.
 Reliability through time
The researcher has repeated the analysis process of the chosen units of the content
of English for Palestine 6 textbook after two weeks to check the reliability of the content
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analysis. Table (5) shows the points of agreement and disagreement between the analyses
through time by the researcher.
Table (5)
Points of Agreement and Disagreement through time by the Researcher
First analysis

Second analysis

Agreement points

Difference points

9

10

9

1

Analysis

The researcher has calculated the points of agreement and disagreement between
the two analyses using Holsti's equation to count the reliability of the analysis through
time. The results show a strong correlation at (0.950), and this is a high consistency that
allows the researcher to depend on the analysis results which agree on the skills to be
developed in the current study.
 Reliability through people
The researcher herself has analyzed the chosen units then asked a well-qualified
teacher who teaches 6thgrade to re-analyze them in order to find out the internal reliability.
Table (6) shows the points of agreement and disagreement between the analyses of the
researcher and the teacher.
Table (6)
Points of Agreement and Disagreement between the Teacher and Researcher

Analysis

Researcher
analysis

Teacher
analysis

Agreement
points

Difference points

86

7

7

5

The researcher applies Holsti's equation to count the reliability of the analysis
through people. The results show a strong correlation at (0.890) and this is a high
consistency that allows the researcher to depend on the analysis results which agree on the
skills to be developed in the current study.
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According to tables (5) and (6), the researcher concludes that the content analysis is
highly consistent and reliable to be used as an instrument for her current study.
4.5.2 Reading Comprehension Test
The reading comprehension test is prepared by the researcher to measure the
students' achievement in the reading comprehension skills (Appendix 2).
a. The Aim of the Reading Comprehension Test
The test is one of the study instruments which aims at measuring the effectiveness
of using a storytelling technique on developing reading comprehension skills of 6thgraders.
b. Sources of Designing the Reading Comprehension Test
The researcher has depended on many resources in designing the test. In addition,
she reviews the related literature, checks the opinion of supervisors and experienced
teachers, and the results of content analysis of reading comprehension skills in the textbook
of the 6th grade. Then, she has designed the test with different types of questions base on
storytelling technique activities. These questions are distributed over the three levels of
reading comprehension skills based on the result of the content analysis and table of
specifications (Appendix 2).
Table of Specifications
The researcher has designed the test according to the table of specifications. She
categorizes the skills to three levels: (4) skills for the literal level, (3) skills for interpretive
level and (3) skills for inferential level. The three levels are considered and included in the
test. To calculate the relative weight of each level and the number of the questions, the
following steps are followed:
The relative weight for the literal level = (Number of the sub-skill in each level ÷
the total number of the skills) (4 ÷10=0.4%). The number of the items of questions = (the
relative weight × the total marks of the test) (0.4%×30=12) (Rabah, 2003, p. 67).
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The relative weight for the Interpretive level is (3÷10=0.3%). The number of the
items of questions is (0.3%×30=9).
The relative weight for the inferential level is (3 ÷10=0.3%). The number of the
items of questions is (0.3%×30=9). The table of specification is shown at appendix (2).
c. Description of the Reading Comprehension Test
The test contains five questions of twenty four items which are distributed into
three levels of reading skills; literal, interpretive and inferential. A passage from English
for Palestine 6 is chosen to be the reading passage for the test (Appendix 2). All questions
are to be answered in the light of the passage. Table (8) shows the distribution of the items.
Table (7)
Description of Questions over the Levels of Reading Comprehension Skills
Levels of Reading Comprehension Skills
Questions No.

Items No.

Inferential

Interpretive

Literal

Questions 1

1,2,3

-

2,5

5

Questions 2

1,2,3,4,5,6

7

-

7

Questions 3

6

-

1,2,3,4,5

6

Questions 4

-

1,2

3

3

Questions 5

1,2

3

-

3

Total

12

4

8

24

Question (1) is "answer the following" exercise where the learners have to read the
passage and answer comprehension sub-questions. The question consists of five items, one,
three and four are literal level, while two and five are inferential level. The question is of
five marks; one point for each item.
Question (2) is "multiple choice" exercise where the learners are supposed to choose the
correct response from (a, b or c). The question consists of seven items; one, two, three,
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four, five and six are literal level; whereas seven is interpretive level. The question is of
seven marks; one point for each item.
Question (3) is "true or false" exercise where the learners tick (T) next to the right answer
and (F) next to the wrong one. The question consists of six items; one, two, three, four and
five are inferential level; whereas six is literal level. The question is of six marks; one point
for each item.
Question (4) is "Find from the passage" exercise where the learners are going to get the
specific word; synonyms, antonyms, and pronouns. The question consists of three items;
one and two are interpretive level; whereas three is inferential level. The question is of six
marks; two points for each item.
Question (5) is "fill in the gaps" exercise where the learners complete the sentences and
the table according to their understanding of the passage. The question consists of three
items with six marks; one and two are literal level with one point for each item; whereas
three is interpretive level with four points.
Time Estimation
The test is administered on a random sample of (40) learners from Abu Jaafar El
Mansour "A" School for Girls in Beit Lahia City. The random sample has the same
characteristics of the study sample, but not included in it. The results are recorded and
statistically analyzed to estimate the validity and reliability. This step is also important to
check the clarity of the items. Moreover, this trial application helps in estimating the time
needed for answering the test, the difficulty coefficient, the discrimination coefficient, the
validity, and the reliability. Time of the test is calculated according to the following
equation.
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Time Estimation = (Time spent by the first student + time spent by the last student) ÷ 2.
Time Estimation = (85 +95) ÷ 2 = 90 minutes.
d. Difficulty Coefficient
Difficulty coefficient is measured by finding out the percentage of the wrong
answers of each item made by the learners. Difficulty coefficient of each item is calculated
according to the following equation:
Difficulty =Co. of

No. of students who give wrong answers
X 100
total number of the student

(Al-Agha, 2002, p. 150)

63

Table (8)
Difficulty coefficient for Each Item of the Test
No.

Correct
answers in
high group

Correct
answers in
low group

9
7
8
13
9
12
9
7
7
8
10
13
6
7
8
7
6
6
8
9
8
6
7
9

3
2
4
4
4
5
5
3
3
2
4
5
3
2
4
4
3
3
3
6
4
3
2
3

1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24

Sum of
correct
answers in
two groups
12
9
12
17
13
17
14
10
10
10
14
18
9
9
12
11
9
9
11
15
12
9
9
12

Co. Of
Difficulty
0.25
0.41
0.55
0.35
0.59
0.35
0.64
0.45
0.45
0.45
0.29
0.38
0.41
0.41
0.55
0.50
0.41
0.41
0.50
0.69
0.55
0.41
0.41
0.55

Table (8) shows that the difficulty coefficient varied between (0.25 –0.69) with a
total mean of(0.47). Thus all items are acceptable or in the normal limit of difficulty.
e. Discrimination Coefficient:
The discrimination coefficient is calculated according to the following equation
The students who have the
correct answer from the high

No. of the students who have the
correct answer from the low
X 100

Co. of Discrimination =
No. of high achievers students

(Abu Nahia, 1994, p. 311)
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No. of low achievers students

Table (9)
Discrimination Coefficient for Each Item of the Test

No.
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24

Correct
answers in
higher
group
9
7
8
13
9
12
9
7
7
8
10
13
6
7
8
7
6
6
8
9
8
6
7
9

Correct
answers in
lower
group
3
2
4
4
4
5
5
3
3
2
4
5
3
2
4
4
3
3
3
6
4
3
2
3

difference
Co. of
correct
Discrimination
answers in
two groups
0.45
6
5
0.36
4
0.45
9
0.29
5
0.25
7
0.38
4
0.38
4
0.27
4
0.45
6
0.58
6
0.45
8
0.45
3
0.45
5
0.27
4
0.27
3
0.36
3
0.27
3
0.45
5
0.36
3
0.36
4
0.27
3
0.45
5
0.45
6
0.36

Table (9) shows that the discrimination coefficient varies between (0.25-0.58) with
a total mean of ( 0.54 ). Thus all the items are acceptable, or in the normal limit of
discrimination.
f. Validity of the Test
Al Agha (1996, p. 118) states that a valid test is the test that measures what it is
designed to measure. The content validity and the internal consistency validity are tested to
ensure the validity of the achievement test.
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Content Validity
Mackey and Gass (2005, p. 107) state that content validity examines what the test is
intended to measure. In order to check the content validity, the researcher introduces the
test to a group of specialists, including professors from different universities, supervisors
of English language, and highly qualified teachers of the sixth grade. According to their
valuable remarks the test is modified. The final draft of the test is showed in Appendix (2).
Internal Consistency Validity
Al Agha and Al Ostaz (2004, p. 110) eleborate that the internal consistency validity
indicates the correlation of the degree of each item with the total average of the test. It also
indicates the correlation coefficient of the average of each skill with the total average. This
validity was calculated by using Pearson Equation. The following table shows the
correlation coefficient of each skill with the whole test.
Table (10)
Correlation Coefficient of each Item with the Whole Degree of the Test
Literal level

Question
No.
1
3
4
6
7
8

Correlation
Coefficient
0.388
0.497
0.371
0.581
0.457
0.594

Question
No.
12
19

Correlation
Coefficient
0.581
0.572

Question
No.
2
5
13
14

Correlation
Coefficient
0.597
0.677
0.396
0.495

Level of
Question No.
Sig.
0.05
6
0.01
86
0.05
88
0.01
87
0.01
55
0.01
58
Interpretive level
Level of
Question No.
Sig.
0.01
20
0.01
24
Inferential level
Level of
Question No.
Sig.
0.01
82
0.01
80
0.01
82
0.01
58

“T” table value at 38) d f. at (0.05) sig. level equal 0. 304
“T” table value at (38) d f. at (0.01) sig. level equal 0. 393
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Correlation
Coefficient
0.596
0.678
0.398
0.433
0.572
0.501

Level of
Sig.
0.08
0.01
0.01
0.01
0.01
0.01

Correlation
Coefficient
0.546
0.561

Level of
Sig.
0.08
0.01

Correlation
Coefficient
0.509
0.457
0.351
0.545

Level of
Sig.
0.01
0.01
0.05
0.01

Table (10) shows the correlation coefficient of the average of each item with the
total average. It also reveals that the correlation of each skill with the whole degree of the
test is significant at (0.01). Thus, the result indicates that the test is highly consistent and
valid at (0.01,0.05) as a tool of the study.
Table (11)
Correlation Matrix of Transactions among the Levels with Total Score of the Test
Levels
Literal
Interpretive
Inferential

Correlation with domain
0.749
0.776
0.750

Sig. Level
0.01
0.01
0.01

“T” table value at (38) d f. at (0.05) sig. level equal 0. 304
“T” table value at (38) d f. at (0.01) sig. level equal 0. 393

Table (11) shows the correlation coefficient among each level of the test and other
levels as well as with the total score of the test. The result indicates that the test is highly
consistent and valid at (0.01,0.05) as a tool for the study.
g. Reliability of the Test
The test is reliable when it gives the same results if it is reapplied in the same
conditions (Al-Agha, 2004, p. 104). Reliability of the test is measured by Kuder
Richardson-21 Equation and Split Half Technique.
Kuder Richardson-21 Equation
The researcher estimated the reliability of the test by using the equation of Kuder
Richardson-21 equation

(N) is the number of items in the test, (x- ) is the means of the sample of the marks and (s2)
is the variance of the marks, (n-1) is the degree of freedom (Samuel, 1999, p. 201).
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Table (12)
Reliability coefficient by Kuder Richardson-21 Equation

Levels
Literal
Interpretive
Inferential
Total

No.
Items
12
8
4
24

Mean
7.7
6.3
3.5
17.5

Std.
Deviation
3.21
2.23
2.52
4.35

Variance

(KR21)

10.3
5.0
6.3
18.9

0.733
0.735
0.931
0.750

Table (12) shows that the value (K-R 21) is (0.750) which is rated high. This result
indicates that the test is highly reliable.
Split– Half Technique
The researcher has calculated the correlation between the first and the second half of
each domain of the test, and the whole of the test. Then, she has used Spilt-Half Technique
to measure the reliability coefficient as shown in table (13).
Table (13)
Reliability coefficient by Split –half Technique

Levels

No.
Items

Literal

12

Correlation
between
two parts
0.965

Interpretive

4

Inferential
Total

Reliability after
modifying

Sig.
Level

0.982

6.68

0.940

0.969

6.68

8

0.692

0.818

6.68

24

0.826

0.905

6.68

“T” table value at (38) d f. at (0.05) sig. level equal 0. 304
“T” table value at (38) d f. at (0.01) sig. level equal 0. 393

Table (13) shows that the Spilt-half coefficient is (0.905) and all the values are
significant at (0.01). This result assures the high reliability of the test.
According to tables (12&13), the test is proved to be reliable and that helps the
researcher depend on the results of the reading comprehension test.
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4.5.3 Teacher's Guide
The researcher has formed a teacher's guide which contains lesson plan for the
chosen lessons of reading available in student's book English for Palestine 6 (Appendix 3).
a. The Aim of the Teacher's Guide and Lesson Plan
The researcher has prepared a teacher's guide which is based on the storytelling
technique to help the teacher who will implement the experiment and teach the sample of
the study.
b. Sources of Designing the Teacher's Guide
In order to design the teacher's guide and the lesson plan, the researcher has
reviewed the related literature of the previous studies and methodology references, and
consulted English supervisors and teachers.
c. Description of the Teacher's Guide and Lesson Plan
With regard to the qualified supervisors and teachers' advice, the researcher has
prepared a teacher's guide which includes the objectives and procedures of each lesson,
information and explanation about implementing the storytelling technique, and how to
deal with reading passages in student's book English for Palestine 6. It also shows the
definition of the storytelling technique and reading comprehension skills, and the teacher's
interventions in the technique. Furthermore, the researcher has suggested a lesson plan
including the specific objectives, key words, key structure, sources and teaching aids,
procedures and techniques, and homework.Below is a description of the components of
the lesson plan:
1. The Objectives
The researcher determines the specific objectives of each lesson, which the teacher
seeks to achieve at the end of the lesson, emphasizing the reading skills intended to be
developed in this study.
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2. Key Words
The new vocabularies are chosen from the highlighted word in the reading texts.
3. Key Structure
The researcher picks out the new structure in each lesson to help in understanding
the text and to be practiced by the pupils during the period.
4. Resources and Teaching Aids
The researcher selects appropriately the resources and teaching aids such as the
textbook, the worksheets, the evaluation sheets, video, photos, pictures, drawing, maps,
newspaper, LCD, and lap top which help the teacher to achieve the educational adjectives
5. Procedures and Techniques
The researcher determines the sources and teaching aids which help the
teacher achieves the educational objectives. These include the following:
- Stage One: (Warming-up)
It is the first stage of each lesson. The teacher prepares the pupils to the new lesson
through games and puzzles. This stage is very essential to arouse students' attention,
bridging the gap in learning, activating their prior knowledge, and eliciting information.
- Stage Two: (Presentation)
It is the second stage of the lesson in which the teacher personalizes the reading
passages in English for Palestine 6 Textbook, and presents the new vocabulary in an
interactive way to suit storytelling technique. Throughout this stage, the teacher employs
signaled features as body language, voice, and gestures to enhance the new material
through various activities and practices.
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-Stage Three:(Closure)
At this stage, the teacher summarizes the lesson in an attractive way to foster the
learners' understanding and comprehension. Then, she ends the lesson by answering the
worksheets distributed among them and giving homework.
Distribution of Time over Reading Lessons
Each lesson takes two sessions forty five minutes each. In other words, each
passage of reading needs ninety minutes to be carried out. Consequently, the experiment
takes eight sessions with total time of (360) minutes.
d. Validity of the Teacher's Guide
The researcher makes sure of the validity of the teacher's guide by consulting a
group of qualified supervisors, English specialist, and qualified teachers who have long
experience in teaching. According to their recommendations and points of view, the
researcher prepares the final draft with regard to all necessary modification until it
becomes valid.
e. Implementation of the Lesson Plan
- The researcher has chosen units (13,14,16) as a sample of the English for Palestine 6
Textbook and excepted unit (15), because the content of its reading passage is unsuitable
for using the storytelling technique.
-The researcher chooses a well-qualified teacher to carry out the experiment. She discusses
the nature of the study and its aims with the teacher who teaches the experimental and the
control groups. Furthermore, the researcher provides her with all the necessary material
such as teacher's guide, lesson plan, worksheet, pictures, films, LCD and others.
- The teacher who carried out the experiment is provided with a copy and asked to write
her impression all around the sessions (Appendix 3).
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- Furthermore, the researcher has explained for the teacher the nature of the storytelling

technique and how to deal with the lesson plan and the worksheets.
- The technique of teaching the experimental groups is based on the storytelling which is
hypothesized to develop reading comprehension skills while the control group is taught in
an ordinary way.
4.6 Procedures of the Study
To accomplish the objectives and to investigate the hypotheses of the study, the
following steps are followed:
1. reviewing literature and previous studies related to storytelling technique and
reading comprehension,
2. analyzing the content of the suggested units in English for Palestine 6 textbook to
determine the reading comprehension skills,
3. preparing the teacher's guide based on the technique,
4. designing the reading comprehension skills test,
5. consulting the specialists and considering their comments for checking the validity
of the test,
6. applying the reading comprehension skills test on a pilot study to find the validity
and reliability of the test,
7. choosing the sample of the study that includes the experimental group and the
control one,
8. applying the pre-test on the sample of the study and computing the results,
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9. implementing the experiment according to the teacher's guide on the experimental
group while the control one is taught by the ordinary method,
10. applying the post-test on the groups and recording the results,
11. analyzing the data statistically by using appropriate statistical analysis, and
12. interpreting the results of the study and giving suggestions and recommendation.
4.7 Statistical Analysis
The data are collected and computed by using (SPSS) Statistical Package for
social Science. The following statistical analyses are used:
-Pearson Correlation Coefficient is used to confirm the test validity; Split Half Technique
and Kuder Richardson-21 equation, to find the reliability,
-T-test Independent Sample is used to measure the statistical differences in means between
the experiential and the control groups in the results of the post-test,
-T-test Paired Sample is used to measure the differences in achievement between the pretest and the post-test of the experimental group, and
-Eta Square is used to ensure that the " Effect Size " of the storytelling technique is not
accidental.
Summary
This chapter entails the procedures of designing and applying the instruments, the
sample and the statistical analyses that the researcher adopts in analyzing the results of the
pre – post test. The next chapter will include
recommendations.
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Chapter Five
Results, Discussion and Recommendations
Introduction
The study aims at investigating the effectiveness of a storytelling technique on
developing reading comprehension skills for the sixth graders in Gaza governorates. This
chapter contains the questions of the study, testing the hypotheses, as well as discussion of
the results. Furthermore, it includes the recommendations suggested by the researcher.
5. 1 Answer of the First Research Question
The first question is: "What are the reading comprehension skills intended to be
developed for the sixth graders in English for Palestine 6 textbook?"
To answer this question, the researcher holds three meetings to determine the
appropriate and suitable reading skills for English for Palestine 6. Furthermore, she returns
to the curriculum center in the Ministry of Education and adopts a list of skills and subskills intended to be developed through reading passages in English for Palestine 6
textbook. The list includes (17) items, stated in objectives form as follows:
1. Answer factual, inferential questions.
2. Read familiar material with correct pronunciation, and intonation.
3. Recognize pronoun referents.
4. Generate referential questions about reading text.
5. Retell or summarize reading text.
6. Make predictions about reading text.
7. Make inferences about reading text.
8. Develop awareness of synonyms and antonyms.
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9. Develop awareness of semantic fields. (Word mapping).
10. Identify the main idea of a reading text.
11. Recognize coordinating conjunctions.
12. Deduce meaning of unfamiliar words using context.
13. Recognize visual survival materials.
14. Scan text for specific information.
15. Skim for the gist or general impression of text graphics.
16. Distinguish fact from opinion.
17. Interpret information in diagrammatic display.
(Ministry of Education, 1999, pp. 37-38).
Those skills are classified into three levels; literal, Interpretive and inferential.
Then, she designs the content analysis to determine the skills needed to be developed by
storytelling technique (Appendix 1). Also, she analyzes the reading activities of three units
(13, 14, 16) of the second semester chosen from the textbook to be the sample for the
analysis card.
The researcher depends on different sources to construct the content analysis;
Ministry of Education Handbook (1999), previous studies, methodology of teaching
English books, English for Palestine 6 curriculum, and experts' opinions. Moreover, the
content analysis card is evaluated by a panel of specialists; curriculum designers,
methodologists, supervisors and sixth grade teachers from different institutes in the field of
education to benefit from their comments and suggestions.
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According to the result of the analysis, the final frame of the content analysis card
includes (10) skills, distributed into (3) levels of comprehension skills as following:
 Literal level ( read on the lines)
1.

Scan text for specific information.

2.

Skim for the gist or general impression of text graphics.

3.

Identify the main idea of a reading text.

4.

Make predictions about reading text

 Interpretive level ( read between the lines)
1.

Deduce meaning of unfamiliar words using context.

2.

Interpret information in diagrammatic display.

3.

Develop awareness of synonyms and antonyms.

 Inferential level ( read beyond the lines )
1. Answer factual, inferential questions.
2. Recognize pronoun referents.
3. Determine whether the ideas are true or false.
5.2 Answer of the Second Research Question
In the light of the second research question, the first hypothesis is tested.
Test of the First Hypothesis
The first hypothesis states that "there are statistically significant differences at (α ≤
0.05) in the mean scores of each level of reading comprehension skills in the pre and posttest of the experimental group in favor of the post test."
In order to investigate this hypothesis, mean scores of the experimental group
results of the pre-test and post-test are computed. T-test Paired Samples statistics is used to
analyze the data statistically. The results are shown in table (14).
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Table (14)
T-test Result of Differences between the Pre and Post Test of the Experimental Group
Levels of skills
Literal level

Application

No.

Pre test

42

Mean
4.10

Std.
Deviation
1.69

( read on the lines)

Post test

42

7.74

3.21

Interpretive level

Pre test

42

2.81

1.17

( read between the lines(

Post test

42

5.34

2.23

Literal level

Pre test

42

3.26

1.33

( read beyond the lines)

T.
value

Post test

42

6.20

2.52

Pre test

42

10.17

2.29

Post test

42

19.27

4.35

Level

15.4

Sig
at0.01

15.5

Sig
at0.01

15.9

Sig
at0.01

28.5

Total

Sig.

Sig
at0.01

"t" table value at ( 41) df. At (0.05) Sig. level equal 1.68
"t" table value at ( 41) df. At (0.01) Sig. level equal 2.42

Table (14) shows that, the mean of the experimental group (19.27) in the post test is
higher than the mean of the pre-test (10.17) and T value is (28.5), which indicates that
there are statistically significant differences at (α ≤ 0.05) in the mean scores of each level
of reading comprehension skills in the pre and post-test of the experimental group in favor
of the post test. This proves that using storytelling technique improves the reading
comprehension skills. This result conforms the results of many studies. For instance, ALMansourʹs (2011) study assures the effectiveness of

the storytelling technique on

developing reading comprehension skills, Mokhtar's et al (2010) study approves the
effectiveness of the storytelling technique in enhancing communicative skills, and Abo
Skhelaʹs (2010) study concerns with the effectiveness of the storytelling technique in
enhancing listening comprehension skills. In conclusion, the first hypothesis is strongly
confirmed.
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5.3 Answer of the Third Research Question
The researcher is going to test the second hypothesis, which in turn will answer the
third research question.
Test of the Second Hypothesis
The second hypothesis which is: "There are statistically significant differences at (α
≤ 0.05) in the mean scores of each level of reading comprehension skills in the post- test
between the experimental group and the control group in favor of the experimental one ."
In order to test this hypothesis, mean scores of both groups' results on the post-test
are computed. T-test Independent Samples is used to measure if there are significant
differences between the control group and the experimental one in the mean scores of the
post test. The results are presented in table (15).
Table (15)
T- Test Differences between the Experimental and the Control Groups in the Post-Test
Levels of Skills
Literal level
Interpretive level
Literal level
Total

Experimental
Sample
Control
Experimental
Control
Experimental
Control
Experimental
Control

No.
42
42
42
42
42
42
42
42

Mean
7.74
4.57
5.34
3.03
6.20
3.49
19.27
11.09

Std.
3.21
Deviation
2.22
2.23
1.60
2.52
1.85
4.35
3.34

T.
5.25
value
5.45

Sig.
Sig at0.01
Level
Sig at0.01

5.62

Sig at0.01

9.67

Sig at0.01

"t" table value at ( 41) df. At (0.05) Sig. level equal 0.266
"t" table value at ( 41) df. At (0.01) Sig. level equal 0.200

Table (15) shows that the mean of the experimental group (19.27) is higher than the
mean of the control group (11.09) and T value is (9.67), which indicates that there are
statistically significant differences at (α ≤ 0.05) in the mean scores of each level of reading
comprehension skills in the post- test between the experimental group and the control
group in favor of the experimental one. This result indicates that the use of storytelling
technique has developed reading comprehension skills among the experimental group
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subject compared those of the control group, who receive their reading lessons by the
ordinary way. This result agrees with the results of many studies. For instance, Abed El
Qader's (2012) study confirms the effect of adapting computerized packages on developing
reading skills,

El-Kahlout's (2010) study approves the effectiveness of using guided

discovery approach on developing reading comprehension skills, Haboush's (2010) study
assures the effectiveness of a suggested program based on Multiple Intelligence (MI)
theory on reading comprehension skills, and Abu Shamla's (2009) study affirms the
effectiveness of activating the prior knowledge on achievement in reading comprehension
skills. Thus, the second hypothesis is verified.
5.4 Answer of the Fourth Research Question
With regard to the fourth research question, the third hypothesis is tested
accordingly.
Test of the Third Hypothesis
The third hypothesis which points out: "The effect size of storytelling technique on
developing sixth graders' reading comprehension skills is not less than (0.14) as measured
by respect to ETA square."
To show the extent of the effectiveness of using of storytelling technique on
reading comprehension skills for the experimental group, the researcher has utilized the
“Effect Size” technique which is a complementary dimension of the statistical significance,
depending on the following criterion (Afana, 2001, p. 31):
Table (16)
Criterion of "Effect Size"
Effect size

Tools
weak

medium

strong

D

0.2

6.2

6.7

η2

6.68

6.60

6.87
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To measure the "Effect Size" of the storytelling technique on the experimental
group, the following equation is used (Afana, 2001, p.42)



2

t2
t2 + df

=

Also the researcher calculates "d" value by using the following equation:
d = √ 2 2
√1- 2
The following table shows the effect size of storytelling technique on reading
comprehension skills for the experimental group.
Table (17)
Eta Square Equation of the Effect Size of the Storytelling Technique on Reading
Comprehension Skills for the Experimental Group
Levels of Skills

Df

" T"
Value

"2"

" d"

Effect
size

Literal

78

15.4

0.772

14.49

strong

Interpretive

78

15.5

0.774

14.66

strong

Inferential

78

15.9

0.783

15.39

strong

Total

78

28.5

0.921

47.39

strong

Table (17) indicates that, the values of "Eta square" are ranged between(0.7720.921), which reveals the strong effect of storytelling technique on reading comprehension
skills among the experimental group subjects. The progress in the three levels is obvious,
but it is clearer in literal level than interpretive and inferential levels. Thus, the effect is
significant, and the developing in the reading comprehension skills does not happen
haphazardly. The result here agrees with the results of many studies such as AL-Mansourʹs
(2011), Abo Skhelaʹs (2010), Linʹs (2010), and Barzaqʹs (2009).
hypothesis is accepted.
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As a result, the third

5.5 Discussion
 By comparing the results of the two groups, it can concluded that storytelling
technique is highly effective on developing the levels of reading comprehension
skills for the experimental group The researcher attributes the difference in the
achievement to many reasons:
-

using storytelling in English language instruction is a novelty. This novelty has
encouraged the learners to deal with this technique enthusiastically, which led
to better achievement.

-

implementing storytelling helps them develop healthy reading habits, and at the
same time paves the way to promoting.

-

storytelling provides the learners with necessary elements for the development
of language competencies, in which the teacher allows the students to
recognize units of meaning and achieve a higher level of comprehension.

 The researcher points out a relatively substantial amount of achievement has
occurred along different areas of the three levels of reading comprehension skills;
literal, interpretive, and inferential.


On the other hand, students have achieved progress in the literal level more than in
the other two levels; interpretive and inferential. This may be due to clarity of the
ideas including in the texts, or the high thinking skills needed for the other two
levels rather than the literal level.



Otherwise, the researcher assumes that the progress in learners' performance in the
different levels of reading skills is attributed to teaching via new techniques such
storytelling, and the well-organized stages of the lesson where each stage leads to
another.
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 During storytelling, visualizing is a critical component of comprehension through
creating an imagery process between words and images, which activates personal
meaning within discussion and interaction.
 The current study indicates that using storytelling technique to develop reading
comprehension skills for the sixth grade proves positive and provided a better
learning environment which reflects on the students' progress of achievement.
 Storytelling technique develops the cooperative learning within the same group and
competition with other groups. Through this technique, the students play several
roles as thinkers, problem solvers, and observers. These roles motivate shy students
towards participation and interaction.
 Moreover, storytelling builds interest in the reading process, stimulates discussion,
and enhances self-confidence in the participants. Also, it makes even poor readers
literate, and gives them the chance to show their abilities.
 Furthermore, applying the technique helps the learners realize the feelings, mood,
and emotion of the characters in the reading passages, which enhances their overall
comprehension of the text.
 This modern technique, which proves to be superior in the learning / teaching
techniques, enriches an independent practice of reading comprehension instead of
direct instruction. Also, it furnishes enjoyment, pleasure, and enthusiasm which
are important for solving some educational problems.
 Finally, the researcher believes that storytelling allows the learners to become
literate and motivates them to be active participants in the reading process. So, the
superiority of the storytelling technique over the ordinary technique in teaching
reading skills is proved.
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5.6 Recommendations
In the light of results of the study, the following recommendations are set:
1. Recommendations to Curriculum Designers and Decision Makers
Regarding the great role of the curriculum designers and decisions makers in
activating methods of teaching, the researcher proposes the following recommendations:
 Enriching the curriculum based on techniques such as storytelling.
 Supplying schools with necessary materials for employing innovative techniques
as storytelling.
 Promoting teacher's abilities in teaching English and motivating them to implement
active techniques as storytelling.
2. Recommendations to School Administrations and Supervisors
In this field, the researcher suggests the following:
 Conducting workshops that aim at familiarizing teachers with different skills based
on appropriate techniques such as storytelling.
 Managing training courses that help teachers enhance their competencies of
implementing storytelling technique in teaching English especially with young
learners.
 Preparing and distributing instructional materials that increase teachers' awareness
of the necessity of using storytelling in their classes.
3. Recommendations to Teachers of English
Teachers should:
 Adopt the appropriate techniques in teaching reading and try to overcome the
challenges and the difficulties.
 Adapt educational technology in order to create enjoyable learning.
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 Shift from the ordinary teaching techniques to communicative techniques that base
on the students' real involvement in the teaching- learning process.
 Help students to use English language in "life-like" situations.
4. Recommendations for Further Studies
In order to enhance the inputs of this study, the researcher recommends that
the Palestinian Ministry of Education has to:
 conduct further researches to investigate the effectiveness of similar techniques at
different levels of education in Palestine.
 investigate other types of inductive techniques employed by teachers in Gaza
schools.
 conduct studies based on storytelling on other comprehension skills as listening,
speaking and writing, and at different levels and grades.
 examine the Palestinian teachers' perception of utilizing language learning skills
and storytelling technique in teaching English language.
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المراجع العربية
أبو عالم ،رجاء ( .)4112مناهج البحث في العلوم النفسية والتربوية ،ط ،4معهد الدراسات والبحوث التربوية،
جامعة القاهرة :مصر.

أبو مغلي ،سميح ( .)4110األساليب الحديثة لتدريس اللغة العربية ،ط ،0دار يافا ،عمان :األردن.
أبو ناهية ،صالح ( .)0998القياس التربوي ،ط ،0مكتبة األنجلو المصرية :القاهرة.
األغا ،إحسان ( .)0991البحث التربوي :عناصره ،مناهجه ،أدواته ،ط ،0مطبعة الجامعة اإلسالمية :غزة.
األغا ،إحسان ( .)4114البحث التربوي :عناصره ،مناهجه ،أدواته ،ط ،8مطبعة الجامعة اإلسالمية :غزة.
األغا إحسان واالستاذ ،محمود ( .)4118تصميم البحث التربوي ،ط ،0مطبعة المقداد :غزة.
الحسن ،هشام ( .)4112طرق تعليم القراءة والكتابة لألطفال ،ط ،4دار الثقافة للنشر والتوزيع ،عمان :األردن.

القرني ،فواز ( .)4119الصعوبات التي تواجه طالب المرحلة الثانوية في تعلم مهارة قراءة اللغة االنجليزية في
مدينة مكة المكرمة .رسالة ماجستير(غير منشورة) ،جامعة أم القرى :مكة.

صالح ،سمير يونس ( .)4111التعلم الذاتي والقراءة ،ط ،0دار اإلقراء :الكويت.
عفانة ،عزو ( .)4110حجم التأثير واستخداماته في البحوث التربوية والنفسية ,مجلة البحوث والدراسات
التربوية الفلسطينية ،ع ،0مارس
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Appendices

Appendix (1)
Al- Azhar University-Gaza
Deanship of Postgraduate Studies and scientific Research
Faculty of Education
Department of Curriculum and Teaching Methods

Dear Mr. / Mrs..........
The researcher is conducting a study entitled:
"The Effectiveness of Using a Storytelling technique on Developing Reading
Comprehension Skills for the Sixth Graders in Gaza Governorates"
so as to obtain a Master Degree in Curriculum and Methodology.
In order to achieve the purpose of the study, the researcher prepared the following
Instruments:

1. Content analysis card for sample units of the English for Palestine 6 textbook.
2. Reading comprehension test.
You are kindly requested to check each instrument and write your response respectively.
Your notes and response will be highly appreciated.

Best wishes
The researcher: Hanaa Ibraheem Abu Nada
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1. Content Analysis Card
The researcher analyzed the reading comprehension activities of three units of the

textbook 6 as a sample. Please, you are kindly invited to rate,

1. Does the content analysis card meet its purpose? ...................................................

2. Is the number of the sample units (13,14,16) satisfactory?..........................................
.
3. Does the content analysis meet the operational definition?.........................................

4. Does the content analysis card meet the first study question which is

"What are the reading comprehension skills intended to be developed for the

Sixth grade?

..........................................................................................................................................
..........................................................................................................................................
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Analysis Card to English for Palestine 6
Student's Book, Units (13,14,16)

The Purpose of the Analysis
The analysis aims to explore reading comprehension skills intended to be developed in this
study.
The Sample of the Analysis
The sample involves three units selected from the textbook of the sixth grade which
contains ten units for the second semester.
Unit of the Analysis
Each unit as a whole represents a unit of the analysis.
Elements of the Analysis
Analysis of the units depends on:
1. Exploring the reading comprehension skills and sub skills, and
2. Exploring the activities of reading comprehension available in the textbook of the 6th
grade after the reading passages in each unit.
Unit of Registration
The registration unit is the unit which contains the purpose of the analysis (the activities of
reading comprehension skills).
Limitation of the Analysis
The analysis deals with reading comprehension skills devoted by the Ministry of
Education to be achieved at English for Palestine 6 textbook. It focuses on (3) units of the
textbook where the activities of reading comprehension are available and combines (17)
reading comprehension skills.
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Operational Definition of the Terms
The researcher defines the terms as:


Storytelling technique is one of the simplest forms of dramatic and imaginative
activity which uses the same plot , characters and events of the text in the shape
of narrative genre, in which the teacher attempts to retell the story in words,
sounds,

and

images

through the inflection in his voice

rhythm,

facial

expression, and hands movement.
Reading Comprehension Skills are the cognitive abilities by which learners interact with
the narrative text in order to construct meaning and understand the content through three
levels:
1.

Literal Level; (reading on the lines); to recall information stated directly and
explicitly in the text.

2.

Interpretive Level; (reading between the lines); to interpret information implied in
the text.

3.

Inferential Level; (reading beyond the lines); to apply what is memorized and
understood at the other two levels to other situations.
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Content analysis for the textbook "English for Palestine 6"
reading comprehension skills units (13,14,16) No."1"
No.
A

Reading Comprehension Skills

Units No.
13
14
16

Literal level ( read on the lines)

1.

Scan text for specific information.

√

√

√

2.

Skim for the gist or general impression of text graphics.

√

√

√

3.

Recognize visual survival materials.

4.

Identify the main idea of a reading text.

√

5.

Make predictions about reading text

√

B

√
√

√
√

Interpretive level ( read between the lines)

6.

Deduce meaning of unfamiliar words using context.

√

√

7.

Interpret information in diagrammatic display.

√

√

√

8.

Distinguish fact from opinion.

√

9.

Develop awareness of synonyms and antonyms.

√

√

√

10.

Retell or summarize reading text.

11.

Read familiar material with correct pronunciation, and intonation.

C

√

Inferential level ( read beyond the lines )
√

√

12.

Answer factual, inferential questions.

13.

Make inferences about reading text.

√

14.

Recognize pronoun referents.

√

15.

Generate referential questions about reading text.

16.

Determine whether the ideas are true or false

√

17.

Develop awareness of semantic fields. (word mapping).

√
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√

√
√

√

√

Content analysis for the textbook "English for Palestine 6"
reading comprehension skills units (13,14,16) No."2"
No.
A

Reading Comprehension Skills

Units No.
13
14
16

Literal level ( read on the lines)

1.

Scan text for specific information.

√

√

2.

Skim for the gist or general impression of text graphics.

√

√

3.

Recognize visual survival materials.

√

4.

Identify the main idea of a reading text.

√

√

5.

Make predictions about reading text

√

√

√

B

Interpretive level ( read between the lines)

6.

Deduce meaning of unfamiliar words using context.

√

7.

Interpret information in diagrammatic display.

√

8.

Distinguish fact from opinion.

9.

Develop awareness of synonyms and antonyms.

10.

Retell or summarize reading text.

11.

Read familiar material with correct pronunciation, and intonation.

C

√

√

√
√

√

√

√

√

Inferential level ( read beyond the lines )
√

12.

Answer factual, inferential questions.

13.

Make inferences about reading text.

14.

Recognize pronoun referents.

15.

Generate referential questions about reading text.

16.

Determine whether the ideas are true or false

17.

Develop awareness of semantic fields. (word mapping).

√
√

√
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√

√
√

√

√
√

√

Appendix (2)
Al- Azhar University-Gaza
Deanship of Postgraduate Studies and scientific Research
Faculty of Education
Department of Curriculum and Teaching Methods

Reading Comprehension Test
Dear educators,
The researcher is conducting a study entitled " The Effectiveness of Using a Storytelling
Technique on Developing Reading Comprehension Skills for the Sixth Graders in Gaza ",
to obtain a Master's Degree in Curriculum & English Teaching Methods.
One of the requirements of this study is to conduct pre-post reading comprehension test.
Please, you are kindly requested to look carefully at the attached test and fill in the
following form whether the items of the test are suitable or unsuitable. Your notes and
responses will be highly appreciated and confidential.
Pre-test Refereeing Checklist
Name..................................…

Job: ……………………………

The items

Yes

No

Neutral

1- The test items reflect the objectives.
2- The test items suit sixth graders' level.
3- The instructions are clear.
4- The test includes the reading comprehension skills
for the 6th grade.
5-The questions are gradually arranged.
6- The layout is acceptable.
7- The time assigned is suitable.
8-The test matches the table of specifications.
Any further comments are highly appreciated.
………………………………………………………………………………………………
………………………………………………………………………………………………
Best regards
The researcher: Hanaa Ibraheem Abu Nada
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Reading Comprehension Test for the Sixth Grade

Dear student:
This test is designed for a specific research purpose. The result of it will not affect
your school scores. Thank you for your responding.

Instructions:
Please, pay attention to the following:
1. Read the passage carefully.
2. The test consists of (5) main questions including (24) items.
3. Read each question carefully before answering.
4. Answer all the questions.
5. Pay attention to the test time

The researcher appreciates your cooperation and wishes you good luck
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Table of Specifications

Questions
No.

Questions 1

Questions 2

Questions 3

Levels of reading comprehension skills
Literal

Interpretive

inferential

Items &
marks

3 items/3ms
1,3,4

-

2 items/2ms
2,5

5 items

10%

-

6.6%

5 Ms

6 items/6ms
6,7,8,9,10,11

1 item/1m
12

-

7 items

20%

3.3%

-

7 Ms

1 item/1m
18

-

5 items/5ms
13,14,15,16,17

6 items

3.4%

-

16.6%

6 Ms

-

2 items/4ms
19,20

1 item/2ms
21

3 items

-

13.3%

6.6%

6 Ms

2 items/2ms
22,23

1 item/4ms
24

-

3 items

6.6%

13.3%

-

6 Ms

12items/12Ms

4items/9 Ms

8items/9 Ms

24 items

40%

30 %

30 %

30 Ms

Questions 4

Questions 5

Test items & percentage

Total

112

Percent
16.6 %

23.3 %

20 %

20 %

20 %

100 %

Appendix (3)
Teacher's Guide and Lesson Plan
Please, check the teacher's guide and the lesson plan then you are kindly
invited to rate them in the terms of the following:
1. The clarity of instructions .................................................................

2. Meeting the study purposes...............................................................

3. Suitability to the students' level.........................................................

4. The time of the sessions....................................................................

5. The layout..........................................................................................

Any further comments are highly appreciated

............................................................................................................
...............................................................................................................
............................................................................................................
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Teacher's Guide
For teaching lesson (1) Reading in units (13, 14 &16) from
English for Palestine Grade 6

Dear teachers,
As you know, English for Palestine 6 curriculum is based on the four language skills
which are listening, speaking, reading and writing. Reading is considered as the most
important skill for the students as other skills are based on it. It takes the highest portion of
the curriculum. It also depends on sub- skills as pronunciation and vocabulary. In this
teacher's guide, the focus will fall on the Storytelling technique where the teacher narrates
the reading lesson using visual materials, the pitch and intonation, and body language.
Teaching vocabulary in advance is very important to help students understand. The current
study adopts teaching reading by storytelling technique which the researcher defines it as:
Storytelling technique is one of the simplest forms of dramatic and imaginative activity
which uses the same plot , characters and events of the text in the shape of narrative
genre, in which the teacher attempts to retell the story in words, sounds, and images
through the inflection in his voice rhythm, facial expression, and hands movement.
The researcher also defines the reading comprehension skills as:
Reading Comprehension Skills are the cognitive abilities by which learners interact with
the narrative text in order to construct meaning and understand the content through three
levels:
- Literal level; read on the lines, occurs when the learner reads and interacts with the
written form to recognize the main idea, identify supporting details, scan text for specific
information, skim for the gist or general impression of text, recognize visual survival
material, identify the main idea of a reading text, and make predictions about reading text.
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At this level, the learners would not have to understand the true meaning of a paragraph
but they memorize the information mentioned in the text.
- Interpretive level; read between the lines, happens in case the learner has the potential to
read for deeper meaning in order to recognize the author's purpose, deduce meaning of
unfamiliar words using context, interpret information in diagrammatic display, distinguish
fact from opinion, develop awareness of synonyms and antonyms, retell or summarize
reading text, and read familiar material with correct pronunciation. At this level, readers
have already memorized certain facts at the literal level and now they are attempting to see
the implications of the author's words.
- Inferential level; read beyond the lines, exists when the learner reads and realizes diverse
concepts of the written text in order to answer factual, inferential questions, make inferences

about reading text, recognize pronouns referent, generate referential questions about reading
text, determine whether the ideas are true or false, develop awareness of semantic fields, draw
conclusions, interpret information, and perceive implied meaning. In other words, the learner
does not simply read the words but he reads ideas, thoughts that spring from the relationship
of various assertions.
The Teacher's Guide consists of the Following:
The general aims of the lessons included in the study.
1. Learning objectives of each lesson.
2. New keywords and structures.
3. Teaching resources.
4. Activities used by the teachers to help students in learning.
5. Procedures to be followed by the teachers.
6. Worksheets.
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General Aim
The lesson plan and the activities aimed at developing students reading comprehension
skills in English for Palestine for the 6th graders.
Specific Objectives
By the end of the lessons students are expected to be able to:
1. Answer factual, inferential questions.
2. Recognize pronoun referents.
3. Make predictions about reading text.
4. Develop awareness of synonyms and antonyms.
5. Identify the main idea of a reading text.
6. Deduce meaning of unfamiliar words using context.
7. Recognize visual survival materials.
8. Scan text for specific information.
9. Skim for the gist or general impression of text graphics.
10. Interpret information in diagrammatic display.
4. The Steps of Storytelling Technique:
The teacher is going to follow the following steps to teach a reading lesson successfully
through a storytelling technique:
1. Identifying the objectives of the lesson.
2. Preparing the teaching material needed for the lesson
3. Identifying the new vocabulary.
4. Preparing warming-up material in a suitable way.
5. Presenting the text by storytelling technique through dramatization and personalization'
activities.
6. Checking students reading the text.
7. Evaluating their understanding by answering worksheets on the text.
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Unit 13 - Lesson 1-SB, 54 WB, P 50
IT'S SNOWING!
Class 6th............

Date:..../..../2013

Session 1&2

Objectives
Students are expected to
1.

Make predictions about reading text.

2.

Identify the main idea of a reading text.

3.

Deduce meaning of unfamiliar words using context

4.

Recognize visual survival materials.

5.

Skim for the gist or general impression of text graphics.

6.

Scan text for specific information.

Keywords:
Terribly—snow—snowball—slide—hills—snowmen.
Resources &: Teaching Aids
SB.WB, Worksheets, Photos and puppets
Procedures and Techniques
Stage One: (Warming-up)
The teacher: greet students and asks them
How is the weather today?Did it rain yesterday?Stage two :( Presentation)
-T. presents new vocabulary through using flashcards, photos and gestures.
-T. tells students that they are going to listen to a story of weather and snow in Palestine
and England.
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-T. organizes students into U shape and narrates the story miming the two characters in the
lesson (Omar and Ben) using puppets and photos.
- T. shows the new vocabulary again synchronous with telling the story to help them get
the meaning.
The story will be as follows:
The

teacher (knocks at the door miming Omar's and Ben's voices and shows the

photos and new vocabulary to remind students)
Once Ben visited his friend Omar.
Omar told him to come in quickly because the weather was terribly cold.
"Come in quickly, Ben. Close the door"
Ben said "Ok. The weather is awful! It's terribly cold."
Omar said "I think it's going to snow.
Ben said "Really, does it snow in Palestine?"
Omar said:" Yes, Some high places get a lot of snow. In the mountains around Hebron,
Jerusalem, Bethlehem and Ramallah. There can be snowstorms."
Ben asked "What about Gaza and Jericho?"
Omar replied "Jericho is in the areas, and Gaza is near the sea. It doesn't snow there."
Ben asked" Do you play with snow, Omar?"
Omar said" Yes, we have snowballs fights and we slide down the hills.
Ben said "We do the same in England. And make snowmen."
Omar said "We do the same and we love snowmen."
At last it started to snow. Both Omar and Ben agreed to make a snowman together later.
-T: retells the story again encouraging students to imitate some sentences and pick up the
word.
-T: asks Ss to look at the text SB p.54 to recognize the items of the story.
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-T. reads the text for the students and they follow her.
T. asks students to read aloud more than one time.-T. discuses main points of the texts through asking oral questions as:
- What is the lesson talking about?
-Who visited Omar?
-How was the weather?
-Does it snow in England?
- Where does it snow in Palestine?
T. divides the class into groups and distributes Worksheets to answer questions.-T. monitors and checks their work.
Stage three : )Closure)
The teacher reminds Ss of the main idea of the lesson (the weather in Palestine an
England)
Homework:
The teacher asks Ss to do EX. 1WB P.50 and copy the new vocabulary .
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Worksheet (1)
Unit 13 - Lesson 1-SB, 54
IT'S SNOWING
Dear students,
You're going to going to the lesson again, and then answer the following questions with
your group.
Q1: answer the questions:
1.

Why did Omar ask Ben to close the door?
............................................................................

2.

Where does it snow in Palestine?

.................................................................................
3.

Does it snow in Jericho? Why?
.................................................................................

4.

Does it snow in Gaza? Why?
.................................................................................

Q2: Put True (T) or False (F) next to each sentence:
1. Omar hasn't played with snow before.

(

)

2. It snows in Jerusalem and Hebron.

(

)

3. Ben makes snowmen in England.

(

)

4. Ben and Omar can't make a snowman together.

(

)

Q3: Fill in the diagram:
Countries

Cities with snow

Cities without snow

Q4: Another title for the lesson is.........................................................

Good Luck
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Plays with snow
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Unit 14 - Lesson 1-SB, 58 WB, P 54
The wind that moved a house
Class 6th............

Date:..../..../2013

Objectives
Students are expected to
1. Make predictions about reading text.
2. Identify the main idea of a reading text.
3. Deduce meaning of unfamiliar words using context
4. Recognize visual survival materials.
5. Skim for the gist or general impression of text graphics.
6. Scan text for specific information.
7. Answer factual, inferential questions.
8. Develop awareness of synonyms and antonyms.
9. Recognize pronoun referents.
Key words:
Tornadoes—circles—blow—suck—lay—shaking--lucky.
Resources & Teaching Aids
SB.WB, Worksheets, Photos, LCD, Recorder and puppets
Procedures and Techniques:
Stage one: (Warming-up)
The teacher greets students and asks them
Where do you live?How is the weather in your area?
What happened to your house in winter?-
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Session 1&2

Stage two :( Presentation)
-T. presents new vocabulary through using flashcards, photos and gestures.
-T. tells students that they are going to listen to a story of a girl whose name is Wendy
Her house moved in the storm.
-T. gives a brief idea about tornadoes using photos and sound effects.
-T. organizes students into Circle shape and narrates the story miming the events in the
lesson using puppets and photos and plays the cassette to let students hear the sound of the
storm and wind.
- T. shows the new vocabulary again synchronous with telling the story to help them get
the meaning.
The story will be as follows:
Once upon time, an Australian girl called Wendy was standing in front of her house. The
weather was very windy. She saw the tornado coming. The tree flew across the sky.
Wendy and her family ran into the bathroom and lay on the floor. The noise was terrible
and the house was shaking. Then it was quiet but the tornado hit them again. It picked up
the house and carried it for about 15o meters. It sucked off Wendy's shoes were lucky
because they weren't hurt.
T: retells the story again encouraging students to imitate some sentences and pick up the
word.
T: asks Ss to look at the text SB p.58 to recognize the items of the story.
T. reads the text for the students and they follow her.
T. asks students to read aloud more than one time.
T. discuses main points of the texts through asking oral
questions as:
-Where does Wendy come from?
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- What was Wendy when the tornado came?
-What happened to the tree?
-Where does the family run into?
-What happened to the house?
- How many meters does the tornado carry the house?
T. divides the class into groups and distributes Worksheets to answer questions.
T. monitors and checks their work.
Stage three : )Closure)
The teacher reminds Ss of the main idea of the lesson (Wendy's house in a tornado)
Homework:
The teacher asks Ss to do exercise 1 WB p.54.
Next session she checks their homework.
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Worksheet (2)
Unit 14 - Lesson 1-WB, 54
The wind that moved a house
Dear students,
You're going to going to the lesson again, and then with your partner, answer the following
questions:
Q 1: Put (T) or (F) next to each sentence:
1. Wendy was inside the house when she saw the tornado.

(

)

2 .The tornado sucked off Wendy's shoes.

(

)

3. Wendy and her family hid in the living room.

(

)

4. The tornado picked up the house 120 meters.

(

)

Q 2: Complete the following sentences:
1.

Tornadoes are.................... and turn ...............

2.

Wendy and her ............. were.................because they weren't..........

3.

A tree flew....................

Q3: Read the lesson again and find the following:
The meaning of, very bad=.............. Calm.................
The opposite of, the weakest x...............behind x................
The pronoun it refers to................. We...................
Q3: the best title for the lesson is...............................

Good Luck
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Unit 16 - Lesson 1-SB, 66 WB, P 62
The four seasons
Class 6th............

Date:..../..../2013

Session 1&2

Objectives
Students are expected to
1. Identify the main idea of a reading text.
2. Deduce meaning of unfamiliar words using context
3. Recognize visual survival materials.
4. Skim for the gist or general impression of text graphics.
5. Scan text for specific information.
6. Interpret information in diagrammatic display.
7. Answer factual, inferential questions.

Key words:

Earth—woke...up---freeze—ripens—heat—fields—fruit—crops—prepare—almond.

Resources &: Teaching Aids

SB.WB, Worksheets, Photos, some olive leaves, fruits, and puppets

Procedures and Techniques:
Stage one: (Warming-up)
The teacher: greets students and asks them
How many seasons in a year?-What are they?
Which season do you like best? Why?-
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Stage two :( Presentation)
-T. presents new vocabulary through using flashcards, photos, realia and gestures.
-T. tells students that they are going to listen to a story of Mother Earth and the four
seasons.
T. organizes students into Circle shape and narrates the story miming the events in the
lesson using puppets and photos.
- T. shows the new vocabulary again synchronous with telling the story to help them get
the meaning.
-T. calls five students to help her. They wear the faces of the earth and the four seasons.
While the teacher narrates the story, she points at them in turn.
T. tells the story as follows:
One morning, Mother Earth (pointing at the.....) was sleeping. The four seasons started to
argue. Winter (pointing at....) said summer is not good. It is dry and very hot. It makes
everything thirsty. It brings those terrible sand storms.
Summer became angry and said: Ha It's my sunshine that ripens the grapes, figs, peaches
and water melons. But look what happens in winter.
Spring replied: it rains and rains. Is it right autumn?
Autumn said: rain is not bad. My first rain brings after months of heat. People can harvest
the olives, fruit. They prepare the ground for the new crops.
Winter was angry and said: No. it's my rain that makes crops, flowers and trees grow.
Water brings life.
Summer laughed and said: What about snowstorms that freeze the ground.
Spring said; Listen you all. It's my sunshine that warms the ground, the flowers open, the
apricot and almond trees show their beauty. I am the season of warmth, loveliness and
colors. Autumn said: Mother Earth--- What do you say? Which is the best season?
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Mother Earth said: You are all true. Think about the answer
-T: retells the story again encouraging students to imitate some sentences and pick up the
word.
T: asks Ss to look at the text SB p. 66 to recognize the items of the story.
T. reads the text for the students and they follow her.
T. asks students to read aloud more than one time.
T. discuses main points of the texts through asking oral questions as:
-Who was sleeping?
- Who speaks first?
-What does the sunshine of summer do?
-Which season is the season of loveliness?
-What does mother Earth says to the seasons?
T. divides the class into groups and distributes Worksheets to answer questions.
T. monitors and checks their work.
Stage three : (Closure)
The teacher reminds Ss of the main idea of the lesson (the four seasons)
Homework:
The teacher asks Ss to do exercise 3 SB p.66
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Worksheet (3)
Unit 16 - Lesson 1-SB, 66 WB, P 62
The four seasons
Dear students,
You're going to going to the lesson again, and then with your partner,
Q1: The best title for the lesson is...............................................

Q2: Choose the correct answer from a, b, or c
1. It is dry, hot and makes everything thirsty. It is.......
a. a. spring

b. b. summer

c. winter

2. It brings happiness after month of heat. It is......
a. a. Rain in winter

b. b. Rain in summer

c. first rain of autumn

3. Grapes, figs, peaches and watermelons are ripens in....
a. a. spring

b. b. summer

c. autumn

4. winter's rain makes ............. to grow
a. a. crops

b. b. snowstorms

c. sandstorms

5. According to the lesson, it rains in........
a. a. spring and winter

b. b. winter and summer

c. autumn and winter

Q3: Read the lesson again and fill in the table:
Seasons

Fruits

Trees

Weather

apricot
sandstorms
Winter
Olive

Good Luck
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Self- Reflection
Teacher Self-Reflection Checklist
Dear Teacher
After carrying out the experiment which investigates "The Effectiveness of Using a
Storytelling Technique on Developing Reading Comprehension Skills for the Sixth
Graders in Gaza ", you are kindly invited to evaluate the experiment from your point of
view and according to the following scale

No.

Items

Yes

1

Are the objectives of the experiment achieved?

2

Is the time which allowed for the activities enough?

3

Are the students got involved sufficiently in pairs and groups?

4

Are the activities suitable for storytelling learning?

5

Are the worksheets suitable to the stages of the lesson plan?

6

Is the storytelling enjoyable for the students?

No

Best wishes
Hanaa Ibraheem Abu Nada
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Appendix (4)
Referee Committee

No.

Name

Qualification

Institute

1.

Dr. Mohamad Abu Maloh

Ph.D. in Methodology

Headmaster of Al-Qatan Centre

2.

Mrs. Maha Barzq

M.A. in methodology

Al-Qatan Centre

3.

Mr. Nashat EL Massry

M.A. in Methodology

Al-Quds Open University

4.

Mr. Jehad Almusalami

M.A. in Methodology

Al-Quds Open University

5.

Mrs. Yossra El Kahlout

M.A. in Methodology

Supervisor of English- North Gaza

6.

Mr. Fadi El najar

M.A. in Methodology

English Teacher

7.

Miss. Jehan Ashour

M.A. in Methodology

English Teacher

8.

Mr. Jaber Daher

B.A. in English

English Teacher

9.

Mrs. Gada Abu Ward

B.A. in English

English Teacher
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Appendix (5)
Permission and Testimony
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