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Abstract
This study aimed at investigating the effect of using multiple intelligences (MI) on
developing fifth graders' achievement in English vocabulary in the Gaza Strip. To achieve
this aim, the researcher improperly used sample of (121) female and male students
studying at Abdullah Ben Rawah School in the Gaza Strip.
The researcher used a quasi-experimental which fitted the nature of the present
study. The participants were divided into two groups. Each group was divided into control
and experimental. Regarding the instruments of the study, the researcher used an
achievement test and a teacher guide.
The researcher used the achievement test as a pre-test to prove equivalence. It was
also used as a post test to measure any possible differences between the target group due to
implementation of MI. The collected data were analyzed and treated statistically through
the use of SPSS. The following statistical methods were used: T- test and Eta square.
The findings indicated that there were statistically significant differences between the
two groups, in favor of the experimental one due to MI implementation and there were
statistically significant differences between the male of experimental group and control
group in favor of the experimental one. Additionally, there were statistically significant
differences between the female of experimental group and control in favor of experimental
one. Moreover, by implementing the effect size equation, the researcher discovered that MI
had a large effect size in favor of the experimental group.
In the light of these findings, the study recommended the necessity of implementing
MI theory in teaching English vocabulary to make better outcomes in students' English
vocabulary achievement. Also, the researcher suggested that further researches should be
conducted on the effects of MI theory on different English skills and language elements.

V

Abstract in Arabic
ملخص الدراسة
هدفت الدراسة إلى التحقق من أثر استخدام الذكاءات المتعددة على تطوير تحصيل
المفردات في مادة اللغة اإلنجليزية لدى طالب وطالبات الصف الخامس .لتحقيق هذا الهدف
طبقت الدراسة على عينة مكونة من  121طالب وطالبات مدرسة عبد اهلل بن رواحة .وذلك من
أجل جمع البيانات ,استخدمت الدراسة اختبا ار تحصيليا ودليل المعلم ,وقد تم استخدام االختبار
التحصيلي كاختبار قبلي وذلك للتحقق من مدى تكافؤ المجموعات وأيضا كاختبار بعدي وذلك
لقياس أي فروق ذات داللة إحصائية بين المجموعات .استخدمت الباحثة األساليب اإلحصائية,
واختبار "ت" والمتوسطات واالنحرافات المعيارية وبعد تحليل النتائج ومعالجتها إحصائيا ,أظهرت
النتائج فروق ذات دالله إحصائية بين المجموعتين لصالح المجموعة التجريبية ووجدت فروق
ذات دالله إحصائية بين طالب المجموعة التجريبية والضابطة في االختبار البعدي لصالح
المجموعة التجريبية وأيضا وجدت فروق ذات دالله إحصائية بين طالبات المجموعة التجريبية
والضابطة في االختبار البعدي لصالح المجموعة التجريبية .وباستخدام مربع إيتا من اجل معرفة
مدى اثر البرنامج تبين أن اثره كان عاليا .وفي ضوء هذه النتائج  ,أوصت الدراسة بأهمية
استخدام الذكاءات المتعددة في تطوير تحصيل المفردات ,كما اقترحت الباحثة استخدام نظرية
الذكاءات وتفعيلها على مهارات أخرى باللغة اإلنجليزية.
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Chapter One: Background of the Study

1.1 Introduction

Recent developments in educational system have heightened the need to adopt new
trends of teaching English language. The Ministry of education has adopted some basic
policies to meet students' needs formed by globalization. Along with this great change,
many new and unprepared schools have encountered many problems and hindrances
because of the lack of sources. This lack of sources evidently affects adversely motivation
in approaches and methods of teaching English. Some teachers are not popular with some
students, which makes it hard for the students to understand the lesson with traditional
techniques used. So there is a need to adopt a modern approach of teaching that suits all
students.

English for Palestine concentrates on the four language skills: listening, speaking,
reading and writing and the sub skills: grammar and vocabulary. Teachers mostly focus on
grammar without proper regard to vocabulary. Linguistically speaking, in order to write,
read, listen and speak, the students must have vocabulary. In other words, vocabulary helps
them develop the main skills of English Language. Despite implementing new methods in
teaching foreign language, some teachers still use the traditional techniques in teaching
vocabulary. Due to the overuse of the traditional methods of instruction, students get little
motivation in learning vocabulary, which is the backbone of the English curriculum
(Thornbury, 2004, pp.27-29). The educational environment inside schools especially in
Gaza are out of equipment and that is basically important to create good study techniques.
Consequently, this affects the learning outcomes and the students' attitudes towards
learning.
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According to previous studies on different language skills in general, many
researchers have developed different English language skills, for example, Both Haboush's
(2010) and ElModala's (2012) constructed a programme using multiple intelligences on
reading comprehension and writing while Abu Jarad examined the effect of multiple
intelligences on achievement in test. Other studies examined methods to improve English
vocabulary in particular such as ElFaleet's ( 2013), Awad's ( 2013 ), Nahla's (2011) and
Wafi's (2014).

With regard to Howard Gardner's Multiple Intelligences (MI) theory and its
applications in the educational settings that grow so rapidly in terms of use, many
educators have begun to adopt MI-Based Instruction as a way to overcome the difficulties
which they encounter with their students as a result of individual differences and different
learning styles. These difficulties include inability to reach most students' needs.
Consequently, MI enables educators and students to strive for their goals. (Hoerr, 2000,
p.37).

Therefore, Gardeners' Multiple Intelligences is a good solution as a comprehensive
theory for such problems even it seems similar to the earlier teaching methods and
approaches. Dung and Tuan (2011, p.92) state that the eight intelligences involve logicalmathematical intelligence, linguistic intelligence, musical intelligence, spatial intelligence,
naturalistic intelligence, bodily-kinesthetic intelligence, intrapersonal intelligence, and
interpersonal intelligence. In order to teach using the eight intelligences, teachers should be
aware of students’ strengths, weaknesses and use a variety of activities that tap on the
intelligences. Multiple intelligences provide a broader and more comprehensive vision of
teaching since teachers will use different techniques, activities and exercises that address

2

all students' potentialities, not just a specific type of students who master, for example,
linguistic and logical intelligences.

1.2 Rationale of the Study
Affected by her experience in teaching English language, the researcher has been
aware of the problems that many students face. The manifestations of the problem can be
easily observed in classroom environment, the marks students get on their final English
language test. In other words, the disappointing results of exams have showed the low
achievement level in English vocabulary. This is because of the classroom which is full of
dissimilar students who are from different levels. They have different intelligences and that
intelligence is the decisive factor in the progress of students in schools. So students can
learn effectively and pass exams successfully if teachers try to discover the students'
talents, abilities and capabilities. The main reason for this serious problem is that the
students' intelligences are not triggered by the pedagogic system of the Ministry of
Education. Also, the continual changes in curriculum 2012 have made the process of
learning English vocabulary for 5th grade so long and boring. Along with this great change,
many problems and hindrances have surfaced because of the lack of students' readiness.

2

1.3 Statement of the Problem:
The problem is stated in the following major question:

What is the Effect of Using Multiple Intelligences on Developing Fifth Graders'
Achievement of Vocabulary in the Gaza Strip?

1.4 Research Questions :
1- Are there statistically significant differences at (α≤0.05) between the mean scores
of the vocabulary post-test of the male experimental group and that of their male
counterparts in the control group?
2- Are there statistically significant differences at (α≤0.05) between the mean scores
of the vocabulary post-test of the female experimental group and that of their
female counterparts in the control group?

1.5 Hypotheses of the Study:
1- There are statistically significant differences at (α≤0.05) between the mean scores of
the vocabulary post-test of the male experimental group and that of their male
counterparts in the control group .
2- There are statistically significant differences at (α≤0.05) between the mean scores of
the vocabulary post-test of the female experimental group and that of their female
counterparts in the control group .

5

1.6 Purposes of the Study
The overall purpose of this study is to check fifth grade students' achievement of
English vocabulary through using multiple intelligences. Accordingly, related suggestions
and recommendations are offered.

1.7 Significance of the Study
1- It meets the needs of students inside classroom to improve their achievement of
vocabulary.
2- It provides lesson plans for teaching vocabulary through multiple intelligences.
3- It helps English language teachers to organize effective teaching-learning
environment in the light of implementing MI to develop learning vocabulary.
4- It stimulates specialists' and supervisors' interest in conducting training courses for
their teachers in developing achievement of vocabulary through using multiple
intelligences.
5- It benefits syllabus designers to modify, organize and enrich English language
curricula with activities based on MI in developing vocabulary.

1.8 Limitations of the Study
The present study have been implemented in Abdullah Ben Rawaha School. The
school is chosen purposefully but the sample of the study is chosen randomly out of two
classes. The sample of the study is divided into two group; one as an experimental group
and the other one as a control group. The experiment lasted for two months. This study is
quasi experimental. The researcher adopts eight kinds of MI to implement in this study
which are consisted of 4 units.

6

1.9 Operational Definitions of Terms:
Reviewing related literature, the researcher adopted the following operational
definitions as they were comprehensive, clear and relevant.
 Effect
The researcher defines the effect as the degree of development in students'
achievement of vocabulary test as a result of using the educational Multiple Intelligence
and is measured by eta square.
 Multiple Intelligences
Gardner (1999, pp.33-34) defined intelligence as " a biopsychological potential to
process information that can be activated in a cultural setting to solve problems or create
products that are value in a culture."
The researcher adopts the eight kinds of intelligences to teach vocabulary; logicalmathematical intelligence, linguistic intelligence, musical intelligence, spatial intelligence,
naturalistic intelligence, bodily-kinesthetic intelligence, intrapersonal intelligence, and
interpersonal intelligence. People utilize these kinds of intelligences in order to face the
obstacles of life and to choose the best solution for these problems.
 The Fifth Graders
They are non- native speaker students aged between (10-11) years old and study at
the Ministry of Education schools. They study English from Palestine 5 textbook.
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 English for Palestine 5 Textbook
It is a part of the Palestinian curriculum designed for fifth graders. It consists of
Pupil's Book with Workbook activities, flashcards and posters, Teacher's Book, and
Teacher's Audio CD. It's a new edition 2012.
 Vocabulary Achievement:
Pikulski and Templeton, (2004, p.1) define vocabulary as a group of words utilized
by specific group of persons.
The researcher defines vocabulary achievement as the marks the students get at the
vocabulary test prepared by the researcher.
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Chapter Two: Theoretical Framework

Introduction
This chapter presents the theoretical framework of the present study, the first section
uses MI theory and its application in learning. The second section uses MI and teaching
English vocabulary

2.1 Part 1:
2.1.1 General Overview of Multiple Intelligences Theory
The concept of intelligence has been the core of interest for scholars, scientists,
through scientific research area as in a way that aims to understand the reality of human
intelligence and its development (Legg and Hutter, 2007, p.2). Those tries have ended up
in a countless number of researches, theories, and studies to reach a vivid perception about
the nature of human intelligence in terms of its components, specifications, expressions
and measurements (Pentland, 2007; Steele, 2010(.

Shekhar (2011, p.231) states that the idea of human intelligence has two extreme
points of views; the first refers to the mental abilities on the bases that there are an innate
ability connected to genetics more than raising and education. Referring to this idea, the
human intelligence is a unified mental entity that is based on reasoning and lingual
abilities, which can be reflected through standardized IQ (Intelligence Quotient) tests that
classify people to genres (high IQ, Mid IQ, and low IQ). The second extreme view sees
intelligences as a multiple dynamic process, which is mostly used among psychologists
who assume that intelligences are mental processes that include many types of thinking.
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Triarchic theory of intelligence and IQ test

Considering the different tests of intelligence, Sparrow and Davis (2000, p.37) state
that the need for other tests in order to support Intelligence quotient (IQ) test, since the
usage of it only is not enough to measure the human intelligences. Woolfolk (2013, p.123)
states that the triarchic theory of successful intelligence is a cognitive process approach. It
includes thinking process, coping with new experience and adopting to context.

One of the most well-known learning theories is Multiple Intelligence (MI), which was
firstly developed at Harvard University by Dr. Howard Gardner, who is a professor in
education within this university (Gardner, 2010, p.1). This theory involves eight
intelligences: linguistic, spatial, bodily-kinesthetic, musical intelligence, interpersonal,
intrapersonal, and naturalist. This theory aids in making the process of learning more easily
(Gardner, 2007: pp. 29-30).

To sum up, scholars are interested in studying the concept of intelligence since it is
related to the life of individuals. It is clear that there are two historical points of view
concerning the human intelligence; the first one concerns the mental ability since these
abilities are innate, and the second view demonstrates that intelligence is a multiple
dynamic process, in which this kind of intelligence is assumed as a series of mental
processes such as thinking. In order to study the human intelligence, there is a number of
theories that are interested in studying this field; one of these theories is Multiple
Intelligence.

22

2.1.2 MI Definition
Gardner states "I ... make a distinction between intelligence as a biopsychological
potential; domain as the discipline or craft that is practiced in a society; and field, the set of
institutions and judges that determine which products within a domain are of merit." (1999,
p.37).

Gardner focuses on psychological aspects of intelligence. Gardner (2009, p.5) based
his theory on a set of criteria that integrate a wide range of researches in psychology as
follows:


Potential isolation by brain damage



An identifiable core operation or a set of operations



A distinctive developmental trajectory, culminating in expert performance.



Support from experimental psychological tasks



Evidence from psychometric findings
The researcher concludes that MI links with different areas of psychological,

physical, biological and social domains. People have more than one intelligence. MI is
known as the intelligences that the individuals have, in which the number of these
intelligences maybe eight or more than eight, and the individuals perform these kinds of
intelligences individually. These kinds of intelligences are used for solving the obstacles of
learning. Therefore, the researcher adopts eight multiple intelligences inside classroom to
teach vocabulary.

2.1.3 Eight Intelligences
Tracing the development of multiple intelligences, firstly, Gardner mentions seven
intelligences including verbal-linguistic, mathematical-logical, visual-spatial, bodilykinesthetic, musical-rhythmic, interpersonal, and intrapersonal. In 1997, Gardner added an
21

eighth intelligence, the naturalist intelligence, and two years later a ninth intelligence,
existentialist intelligence. (Gardner, 1999, p.10)

The following is a brief description of each intelligence:

Linguistic intelligence

It is the ability to use words effectively either in an

oral or verbal structure

(Lunenburg, 2010, p.9). Linguistic intelligence provides people with opportunities to
understand the world by the use of language (Fierros 2004, p.4). The possibility of
transmission of individual thoughts and feelings to the outside world through a single
language or more is available at the level of oral and level of written communication
(Roos, 2011, p.3). It involves understanding the social cultural such as idiom, playing
words and linguistically basis humor. (Gardner,1983, p.1)

The linguistic intelligence is activated when students hear the sounds to contact
verbally with others. Linguistic intelligence is not only related to sound, it can also be
visible information when the person decodes any text. Gardner, (1983, p.3) for example,
the verbal-linguistic intelligence is used when students speak to each other whether
through formal conversation or formal speech. Also, it is used in creating storytelling in
humor (Wessman et al, 2004, p.1).

Also Hoerr (2000, pp.6-7) provides some activities to enhance linguistic Multiple
Intelligence:





Writing stories and essays.
Storytelling.
Telling jokes, stories, puns.
Playing word games.
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Logical-mathematical intelligence

It is the ability to recognize patterns, work with abstract symbols (e.g., numbers,
geometric shapes), and discern relationships or see connections between separate and
include categorization, classification, inference, generalization, calculation, and hypothesis
testing. (Armstrong, 2009, pp.6-7)

The logical intelligence in a larger process becomes clearer while demanding a
solution or meeting the new challenge of problems (Wessman et al, 1991, p.1). In addition,
it is the development of equations, proofs and solving equations. Davis, et al. (2009, p.6).
The use of logical-mathematical intelligence can be revealed through analyzing problems
(Gardner, 2007, p.4). Students who have this kind of intelligence have the ability to
recognize pattern, solve problem, reason and think about patterns, relationships, and
numbers (Every Day with ADHD, 2011, p.1).

Palmberg (2008, p.55) mentions some activities of logical intelligence:






Word shop exercises (learners have to identify words that have been shopped in
half).
Word search exercises (learners have to find words that are hidden in word grids
either horizontally, vertically, diagonally, forwards or backwards).
Categorization tasks (learners have to categorize words according to given criteria)
problem solving tasks (students have to find out the answer to logical problems
based on specific circumstances).
Riddles (learners have to solve riddles according to given clues).

Musical intelligence

It is the capacity to perceive, discriminate, transform and express musical forms. This
intelligence includes sensitivity to the rhythm, pitch or melody, and timbre or tone color of
a musical piece. (Armstrong, 2009, pp.6-7).
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Fierros (2004, p.4) states that musical intelligence enables students to create
communication and understand the meaning of the outside sound. Also, it helps to
understand and appreciate the votes to get the rhythms and tunes, harmony and
homogeneity with full sound and motion (Sparked, 1995, p.1). Musical intelligence is
related to the ability of remembering, producing, and making meaningful sound patterns.
Musical intelligence can be observed in singers, composers, music producers and voice
coaches (Davis et al., 2009, p.6).

Hoerr (2000, pp.6-7) mentions some activities of musical intelligence:




Listening to and playing music
Matching feelings to music and rhythm
Singing and hum

Bodily-kinesthetic intelligence
Bodily-kinesthetic intelligence is the ability to use one’s whole body or parts of it to
solve problems, make something, and perform mental abilities to coordinate bodily
movements. This intelligence is seen in people who are athletic or who are in the
performing arts in dance and theater Lunenburg (2010, p.10 (.
In bodily-kinesthetic intelligence, the use of the entire body or part of it is meant to
create products or to solve a problem (Fierros, 2004, p.4). Sparked (1995, p.1) points out
that bodily-kinesthetic intelligence also helps in controlling the movement of the person,
and the possibility of dealing with things. Bodily-kinesthetic intelligence helps greatly in
thinking, feeling, and sensations of the body next to a certain movement, such as dance and
sports movements (Hanafiyeh, 2013, p.98). Bodily-kinesthetic intelligence includes tonal
patterns recognition, beat and rhythm. Also it includes response to the sounds of the
environment such as human voice and musical instruments (Tunnecliff and O’Brien, 2007,
p.4). Through this kind of intelligence, the students will be able to preserve information by
25

the movement and touch, since they utilize their mental abilities in order to organize the
movements of body. Also, this kind of intelligence contributes significantly to learning the
vocabulary of foreign language (Abbasian & Khajavi, 2012, p.115).
Hoerr (2000, pp.6-7) and David (1999, p.65) provide some activities to enhance
bodily Intelligence:




Students spell words by forming letters with their bodies.
Using bodies; dance, act, and mime.
Engaging in crafts and play with mechanical objects.

Spatial intelligence

It is the capacities to perceive the visual- spatial world accurately and to perform
transformations on one's initial perceptions (Woolfolk, 2013, p.121). This intelligence is
sensitive to color, line, shape, form, space, and the relationships that exist between these
elements. (Fierros, 2004, p.4) states that spatial intelligence helps people to understand
visual or spatial information, convert and re-image memory, and distinguish the great
feelings of fantasy. Through the usage of this kind, students will be able to create mental
images (Sparked, 1995, p.1).

According to Hoerr (2000, pp.6-7) lists some activities to enhance spatial intelligence:





Painting or drawing doodle
Creating three dimensional representations
Creating mind maps and diagrams
Take things apart and put them back together

Interpersonal intelligence (“people smart” or “group smart")

It is the ability to understand the intentions, motivations, and desires of other people.
It allows people to work effectively with others (Lunenburg 2010, p.11).
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Interpersonal intelligence is defined as the possibility of identifying and
understanding the mood, needs and motivations and intentions of man or woman (Davis et
al., 2009, p.7). Interpersonal intelligence is also known as the ability to distinguish between
knowledge and feelings of others and to solve problems (Hanafiyeh, 2013, p.98).

Hoerr (2000, pp.6-7) lists some activities to enhance interpersonal MI:






Leading, sharing tasks
Brainstorming
Building consensus
Helping others with their problems
Being an effective team member

Intrapersonal intelligence (“self smart” or “introspection smart("

It is the internal aspects of one's own feeling discriminate among them to guide
behavior; knowledge of one's own strengths, weaknesses and desires (Woolfolk, 2013,
p.121). Lunenburg (2010, p.11) it helps to understand oneself and personal identity. It
involves having an effective working model of oneself, and to be able to use information to
regulate their lives. Fierros (2004, p.5), maintains that it enables a person to understand and
grasp the possibility of distinguishing between their own feeling. They make good decision
about their lives, work and needs (Phaneuf, 1999, p.2). This kind of intelligence enables
the learner to stimulate their weakness and strength in the process of learning the second
language, and the teachers attempts to improve this kind of intelligence since it is very
important in developing the overall learning for the second language (Saricaoğlu and
Arikan 2009, p.118 (. Morgan and Fonseca (2004, p.129), believe that through this kind of
intelligence, the student can learn through asking them to think of the texture, size, and
color that explain their attitudes and feeling, and they will be aware of their self-talk where
the learners improve their attitudes toward the obstacles.
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Hoerr (2000, pp.6-7) provides some activities to enhance interpersonal intelligence:




Writing diaries, personal interests
Setting individual agenda
Reflective thinking learning through observing and listening

Naturalist intelligence

It is the ability to differentiate among living things (plants, animals) as well as to
demonstrate sensitivity to the natural world (Lunenburg, 2010, p.11). Davis et al., (2009,
p.7) demonstrate that naturalist intelligence gives people the possibility to solve their
problems to classify features of the natural world. Fierros, (2004, p.5) states that this
intelligence is observed in the work of landscape architects, fishermen, environmentalists,
farmers and archaeologists. It is a classification of different kinds of plants and animals to
distinguish between the things of man-made. It helps to develop, organize, identify and
classify lists, set up collections, and conduct scientific research (Phaneuf, 1999, p.3). This
kind of intelligence aids in organizing the semantics map that contributes in improving the
lexical knowledge of the learners of foreign language (Morgan and Fonseca, 2004, p.130).

According to Hoerr (2000, pp.6-7) provides some activities to enhance naturalistic
intelligence:





Spending time outdoors collecting plants, rocks, animals.
Listening to outdoor sounds.
Noticing relationships in nature.
Classifying flora and fauna.
In brief, there are a variety of intelligences. Each intelligence has the ability to use

different activities. The first one is linguistic intelligence which grants the individuals the
ability to understand their surrounding through the usage of language. The second one is
logical-mathematical intelligence which can be notable when there is a need for solutions
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for particular problems such as style detecting and discovering the mathematical results
that are very essential for business. The third one is musical intelligence which the
individuals have the ability to recognize the sounds of outside, and when this kind of
intelligence is improved, the individuals will have the ability to concentrate on their innerself as well as stimulate the inspiration process. The fourth one is Bodily-kinesthetic
intelligence which represented in the usage of the entire body in order to solve problems.
This type contains bodily response to the sounds of the surrounding environment. The fifth
one is spatial intelligence, which enables the individuals to create mental images. Through
the movement and touch, the student will have the ability to get information. The sixth one
is the interpersonal intelligence; this kind grants the individuals the chance to differentiate
between the other's feelings and knowledge. The seventh one is Intrapersonal intelligence,
through individuals will develop their own understanding to their selves. The eighth is
naturalist intelligence which distinguishes between elements in nature. Therefore, MI gives
opportunities for those who enjoy specific types of work to develop their learning.

2.1.4 MI Theory and other Theories of TFL
A relationship exists between MI and many other theories as follows:

Learning Styles and Multiple Intelligences

Woolfolk, (2013, p.128) states that the term learning styles is defined as the way a
student approaches learning and studying. Ldpride.net (2008, p.2) learning styles refer to
the students' ability to use and gather knowledge in a particular manner. Learning styles
include visual learners, auditory learners, and kinesthetic learners. It is based on modalities
-a channel by which human expression can take place and is composed of a combination of
perception and memory. Modalities can be divided into three categories: visual-sights,
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pictures, diagrams, symbols; auditory-sounds, words; kinesthetic-taste, touch, and smell.
(Fu, 2009, p.26).

Woolfolk (2003, p.122) states that multiple intelligences theory is not the same as
learning styles; they don't have consistent learning style. According to Denig (2005, p.96),
Learning styles is one of the methods that permit the individuals to learn something
through the usage of such manners. The importance of learning styles is appeared in its
ability to develop the process of learning. Consequently, the theory of multiple
intelligences concerns in the products (what is educated), the style of learning interested in
the process (how it is educated). Gardner's theory calls for the necessity of changing the
instruction of teaching in order to take benefits of students' ability, whereas Dunns' theory
calls for changing the instruction of teaching in order to take benefit from the learning
styles of students. Noor and Amir (2009, p.313), the process of teaching English
vocabulary links learning styles with the instruction of everyday classroom language.
Consequently, learners will have the ability to learn English efficiently and effectively.

The researcher concludes that MI is similar to cognitive theory as it is a part of MI
because learning styles theory is interested mainly in visual learners, auditory learners, and
kinesthetic learners in a form that suits their three dominate intelligences.

Multiple Intelligences and Cognitive Theory

Armstrong (2009, p.161) states that MI theory is based on cognitive ideas; it provides
an ideal context for making sense out of students’ cognitive skills. The eight intelligences
in the model are themselves cognitive capacities. MI theory emphasized by educators
espousing a cognitive approach to learning, memory, problem solving, and other forms of
higher-order thinking, including bloom's levels of cognitive complexity.
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The aim of cognitivism is similar to that multiple intelligence in that it focuses on
building learner experiences and providing learning tasks that can challenge, but also
function as ‘intellectual scaffolding’ to help pupils learn and progress through the
curriculum. Therefore, cognitive theory is interested in how people understand material,
and thus in the aptitude and capacity to learn, and learning styles. As such, it is the basis of
constructivism and can be placed somewhere in the middle of the scale between
behavioural and constructivist learning (Macue, 2003, p.7)

Therefore, Willingham (2004, pp.20-21) considers cognitive theory as one of the
multiple intelligences' theories. Through this theory, the intelligences are defined as crosscultural, biological, and neurological evidence. This theory is very beneficial in making the
distinction among the cultures around all over the world. In addition, the individuals will
have the ability to differentiate the mood in intelligences. Smith (2006, p.230) states that
every individual has his or her intelligences and these kinds of intelligences make the
strong and the weak points in the individuals.

The researcher views that MI is similar to cognitive theory as it is a apart of MI
because multiple intelligence theory is interested mainly in helping learners acquire and
interact with knowledge through providing learners with information and knowledge.

Multiple Intelligences and Piaget

Piaget theory focuses on studying intelligence in relation to embryogenesis. The
development of the brain mental functions depends on physical growth. Piaget concludes
that all species inherit two basic tendencies; organization and adaptation. (Woolfolk, 2013,
p.44)
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According to Gardner (2007, pp.22-29), Piaget is mostly interested in using the
intelligence of children in an early stage. Piaget is concerned in the reasons behind the
wrong answers of children in order to find the best solution for these reasons.
Consequently, it strongly works on the development of the child's intelligence. Also, Piaget
indicates that the aspects of intellect are related to each other and the things are depicted as
concrete things. Thus, it is very obvious that Piaget is concerned very much in studying the
mathematical intelligence. Tunnecliff, and O’Brien (2007, pp.16 -17), the theory of Piaget
is criticized in which it is specified in maturity not all individuals arrived to the formal
operational thinking's stage.

Additionally, Piaget explains the development of bodily intelligence in relation to
using sensor motor intelligence. It involves seeing, hearing, moving, touching, tasting.
(Woolfolk, 2013, p.47)

Woolfolk (2013, p.44) states some educational aspects of Piaget which are similar to
some kinds of multiple intelligences:


Piaget theory encourages to use concrete props

an visual aids (spatial

intelligence)


Piaget theory uses actions



Piaget helps children develop their ability to see the world from someone

(bodily intelligence)

else's point of view


(intra intelligence)

Additionally, Piaget builds blocks for more complex skills such as reading
comprehension or collaboration
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(linguistic intelligence)

Combing MI with other theories, multiple intelligences theory is an umbrella term
that includes several theories. Therefore the researcher considers MI as a comprehensive
one. Through applying MI, teacher can incorporate class with many techniques and
strategies to develop student achievement.

2.1.5 MI Criticism
The MI theory has been vigorously challenged in recent years by a number of writers
on Educational, Psychological and definitional bases.

The Educational and Psychological Criticism

1. Denig, (2005, p.99) argues that multiple intelligences lacks of experimental researches.
2. Spearman proposes a general ability of intelligence (refers to as g ) behind all the
mental activities; this ability is one of the main characteristics and superior to other forms
of human cognition . It can be measured through IQ tests (Pirozzolo, 2002, p.17).

3. Willingham (2004, p.24) argues that multiple intelligences theory is not helpful and
unlikely to help students.

4. Some critics believe that several intelligences are talents and are not new such as bodily
skill, musical ability and interpersonal ability. (Woolfolk, 2013, p.120).

5. In addition, the domains of intelligences are only other names for the types of
personality and talents. Gardner does not create a new thing in his theory, but he just
imitates and copies the type of talents and personality and attributes them to his theory
(Neisser, et al , 1996, p.79).
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The Criticism of the Multiple Intelligences Definition
- The traditional definition of multiple intelligences theory is very constricted. It did not
clarify the various ways that students have to utilize in order to think and learn (Walsh,
2011, pp.115-116 (.

In a response to the criticisms of MI theory, defenders of MI theory say that the
critics have a narrow view of intelligences. Woolfolk (2013, p.122) states that there are
some of misconceptions and misuses related to multiple intelligences theory. For example,
MI theory doesn’t deny the idea of general intelligence, but it needs more explanation for
human achievement. Veron (2006, p.508) argues that all human beings possess not just a
single intelligence but also they possess more than one. MI consider (g) is equivalent
alongside other intelligences. Armstrong (2009, p.197) also states that MI theory provides
practical ways for each child to achieve success in the classroom. Multiple intelligences
theory merely needs a well-designed classroom conducive to effective results as we are in
desire change in education system methods. The Multiple intelligences theory is very
significant in creating products and solving problems related to the lives of individuals in a
particular society.
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2.1.6 MI Theory & TEFL
Language educators have long used the concepts of four language skills:





Listening.
Speaking.
Reading.
Writing.

These four basic skills are related to each other by:




Grammar.
Pronunciation.
Vocabulary.

The process of learning second language has significantly transformed. It is
concentrated on the process of mastering competence of grammar (Richards, 2006, p.4).
Recently, Wallace et al. (2006, p.15) consider listening, speaking, reading and writing as
the most significant elements in the process of learning, in which the students develop their
speech, and this can be achieved when the instructors offer insights on the way of
organizing their ideas.

Specialists in the field of ELT conducted a number of studies to explore psychological
theories in the educational field. With a regard to most theories , Gardner's theory of
Multiple Intelligences (Dung and Tuan 2011, p.79) is amongst theories that are interested
more in innovating the teaching of English language. The acknowledgment of intelligence
theory exists within a number of various method of teaching languages. (Solmundardoottir,
2008, p.27). As mentioned by Richards (2006, p.7), this theory helps the teachers of
English language to ease the educational content, in which this theory interests in grammar
and word lists. The teachers ask students to listen to a model dialogue, then make the
students to change some vocabulary into more appropriate word. Thus, this theory is
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significant for the teacher of English language. According to Solmundardoottir (2008,
p.27), the acknowledgment of intelligence theory exists within a number of various method
of teaching languages

In addition, Morgan and Fonseca (2004, p.120), describe multiple intelligence theory in
the classroom of English language as the framework that has the ability to aid the teachers
of language for example, Dung and Tuan (2011, p.86) states that verbal-linguistic
intelligence provides the ability to communicate in writing and speaking in an efficient
way. Also, it provides the ability to comprehend language patterns and to memorize
information. Individuals who have a powerful verbal-linguistic intelligence are eager to
possess vocabulary and read books. Arnold and Fonseca (2004, p.126) believe that
Logical-Mathematical Intelligence provides the capability of thinking about the challenges
systematically and logically. Visual-Spatial Intelligence helps individuals to imagine things
graphically and mentally. Students with spatial intelligence prefer drawing a picture more
than writing a paragraph, and they tend to resolve problems concerning the idea of space.
Prabhu (2009, p.2) argues that bodily intelligence works with actions and movements,
dance, sports, act and the activities with movement.

The researcher believes that all eight intelligences should be incorporated into daily
lessons to reach every student since the multiple intelligence theory is mostly concerned
with using different kinds of intelligences among the different individuals, as well as
expressing the nature of learners and their diversity.
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2.2 Part 2:
2.2.1 Vocabulary Definition
"If language structure makes up the skeleton of language, then it is vocabulary that
provides the vital organs and the flesh."(Harmer, 1993, p.153). It is impossible to have
only structure without vocabulary. The word "vocabulary" generally represents a group of
words used in particular way by a certain group of people regarding their languages.
(Pikulski and Templeton 2004, p.1).

Moreover, vocabulary is known as a significant element within a language in conveying
the meaning. (Campillo, 2000, p. 36). Richards and Renandya (2002, p.255) emphasize
that vocabulary is a core component of language proficiency. It provides much of the basis
for how well learners speak, listen, read and write. (Sedita, 2005, p.1) considers vocabulary
as one of the five substance elements of reading instruction, which is very important to the
process of teaching students how to read. The five substance elements of reading
instruction involve word study and phonics, fluency, phonemic awareness, comprehension
and vocabulary.

2.2.2 Types of Teaching Vocabulary at Palestinians Schools
There are several types of vocabulary knowledge that students have to master in
order to be familiar with vocabulary, and this knowledge represents in the followings:
(Schmitt, 2000, p.5).

a. The word's meaning "reference"
b. The word's written "orthography"
c. The words' spoken for "morphology"
d. The word's grammatical behavior" syntax"
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e. The word's collocation "lexical neighbor"
f. The word's register "appropriacy of use"
g. The word's parts" morphology"

Figure 2.1: type of vocabulary (Gunia, 2006)

Figure 2.1 shows several types of words or ''vocabulary items'' and this is
particularly when the nonnative students direct their target language as linguistics
foreigner. The students have the ability to learn the vocabulary of other languages through
phrase, variable phrases, idioms, and single words. Students can receive particular
vocabulary when they read or hear words, or when they speak or write. (Gunia, 2006, p.2)

Similar to Gunia, Thornbury (2004: pp.8-11) mentions types of lexical areas that
include synonym, antonym, homonym, polysemy, collocation, idioms, negolism and
oligsemy. Each one has its own characteristic. Content words are defined as lexical items
that involve a semantic content; these words can be translated into other languages for
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example, give, dog, and house (Bell et al, 2008, p.92). Selkirk (2008, p.1), mentions that
there are differences words belonging to lexical and functional words include verbs, noun,
and adjectives such as eat, table, and beautiful respectively and the functional categories
in which it contain auxiliaries, modals, prepositions and determiners such as is, am, must,
in, and that. When the students have the ability to distinguish between these kinds of
words, they will have the ability to learn English language easily since they will be familiar
with the sentences' prosperities. Collocation words indicate the way that two or more
words are normally utilized together. For instance, it is acceptable to say heavy rain, but it
is unacceptable to say heavy sun and make a decision; however, it is unacceptable to say
do a decision (McCarten, 2007, p.5) . Yang and Yu-Hsieh (2010, p.20), argues that phrasal
vocabulary is considered as one of teaching vocabulary in which teachers have not to
concentrate on the words of individuals, rather they should focus on the phrasal vocabulary
since it is one of the major elements of the English lexicon. English for Palestine5 is rich in
lexical vocabulary that need more concentration on teaching in suitable strategies such as
MI. The researcher adopts lexical vocabulary e.g synonym, antonym, homonym and
collocation in her research.

2.2.3 Vocabulary in English for Palestine
There are three stages for learning vocabulary: the lower primary, the upper primary
stage, and the third secondary stage. The first one is the lower primary, in which it is from
the first to the fourth grade, the second one is the upper primary stage, in which it is from
fifth into tenth grade, the third one is the secondary stage, in which it is from eleventh into
twelfth grade. These stages are very significant because they form the base for the
acquisition of vocabulary. Moreover, it introduces cultural elements and values of
Palestinian heritage. Also, the curriculum talks about the Palestinian heritage and history,
and the area of Gaza and the west bank .
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2.2.4 Phases of teaching vocabulary
According to NSW Centre For Effective Reading (2012, p.1) there are three phases
of teaching vocabulary, which are pre teaching vocabulary, intra-teaching vocabulary, and
post-teaching vocabulary. Pre-teaching vocabulary is considered a very useful method in
facilitating the new text's reading through granting the students the meaning of new words
before encountering them. The importance of this method is represented in its ability to
reduce the number of unknown words. Thus, it contributes significantly to increasing the
students' comprehension. Also, students writing skill will be improved , and the acquisition
of language will be very easy (Oskuee et al, 2012, p.97). The second phase is intrateaching vocabulary, in which the teachers have to follow some strategies in order to make
the way of teaching language very easy. For example, let students write down the new
words on word map, then make the students think aloud about these words in order to
make connection between words, and take the ideas that aid in exploring the words'
relationship and meaning, after that the students will be familiar with these new items
(Gibbons 2009, p.97). The last stage, which is post-teaching of vocabulary since this phase
tends to test whether the students have acquired these words (Richek, 2005, p.419(.

To conclude, since there are phases of teaching vocabulary, the students will have the
ability to manage their abilities to learn vocabulary gradually, then there will be a certainty
in which the learners will be assured about the vocabulary.

2.2.5 MI theory and Teaching English Vocabulary
In general, vocabulary is a matter of remembering, unlike learning grammar, which is
a system based mainly on rules. One of the important roles of the language teacher is to
help their students find the easiest ways of conveying new information into the already
existing system of the mental lexicon (Thornbury 2004, p.93). According to Zheng (2012,
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p.131), the traditional methods of teaching English language are represented through
reading constantly, analyzing roots or affixes, writing automatically, utilizing pictures,
objects, and photographs in order to indicate meaning, and learning language through
association. Even though these methods are very easy to manage, most of these methods
are not systematic and efficient since the learners frequently learn vocabulary through
word list. Some of these methods such as learning vocabulary by the usage of word cards
and association are time-consuming. Consequently, the learners need such developed
methods in order to help them get vocabulary systematically. The traditional methods
depends on teacher-centered learning approach which is divided into three main types:
visual techniques, verbal techniques and translational (Campilo, 2000, p.45).

Teachers teach the items of vocabulary through utilizing mime, pictures, realization,
personalization, gesture. The usage of these tools ensure the storage and comprehension of
students with long-term memory (Yu-Ling 2005, p.8). Thus, vocabulary which is based
on practice activities and thematic contexts brings real-life situations and the languages'
communicative functions (Dajani 2009, p.30). Morgan and Fonseca (2004, p.125) discover
that the primary students improved their vocabulary through stories which come with
visual and musical stimuli. Through applying multiple intelligences theory in the language
classroom, the ability of teachers are better developed in order to identify the
dissimilarities in their students, as well as put them with their learning in where they fit in.
It is demonstrated that the process of learning language has the ability to be supported
through bringing visual-spatial, musical, bodily- kinaesthetic, intrapersonal, interpersonal,
naturalistic, and mathematical capabilities. As mentioned by Bas, (2009, p.4) storybooks
are rich and useful in grammar and vocabulary patterns, in which individuals have the
ability to make their own "picture dictionary" depending on the vocabulary that shape the
stories which they hear and read, and they have the ability to work independently or in
22

groups either by cutting pictures or drawing pictures out of catalogues or magazines. In
addition, the students have the ability to make the card game. There is a great need to be
familiar with the activities that help in increasing the engagement of students with
vocabulary (Yaqubi et al., 2010, p.148).

In a conclusion, there are many methods that are used through the process of teaching
English vocabulary such as the usage of pictures and gestures, analyzing roots and affixes,
and through reading constantly; these methods are insufficient since they need a lot of
effort and time. Consequently, teachers try to find new methods that help in learning
English vocabulary easily. Multiple intelligences theory is one of these methods that are
utilized by teachers because of its significance in enabling the teachers to utilize various
methods in order to teach the students the new vocabulary. Depending on this theory, the
teachers can utilize different kinds of intelligences in order to make the students get the
vocabulary easily, and then have the ability to utilize it in any context.

2.2.6 Common Problems Facing learning and Teaching Vocabulary
There are a number of problems facing the process of teaching vocabulary:
1. Ahmed (2010, p.213), believes that the low motivational strength of students is one of
students vocabulary problem; those students are not likely to read English for long hours.
2. Fu (2009, p.29), argues that there is another problem in the strategies of teaching
vocabulary on which the teachers depend excessively on the textbooks as the major source
for teaching vocabulary, and it is demonstrated that a number of teachers (90.5%) select
the content and textbook they educate to the learners as the most significant source for the
vocabulary of students. Thus, teachers do not pay attention to the new vocabulary that
appear in the exterior reading, for instance, TV and radio.
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3. Another problem is that some teachers preserve the procedures of traditional teaching
English vocabulary in which firstly, they provide the new vocabularies, then they correct
the pronunciation of the words and clarify the meaning of the words, and they constitute
the sentences with new words (Fu, 2009, p.29)
4. Under the traditional vocabulary teaching's guidance, the majority of teachers constantly
pay great attention to the spelling, pronunciation, and meaning of the words. Consequently,
the process of teaching vocabulary is merely considered as the memorization of spelling
word shape with permanent meanings that is too inadequate to construct their lexical
knowledge (Fu, 2009, p.2).
5. The influence of first language on the second language as Sunderman and Kroll (2006,
p. 388 – 389) discover that almost one-quarters of the errors were attributed to the effect of
the first language (L1).
6. The researchers demonstrate that the learners of second language (L2) frequently have
problems with the forms of word, in which the words with the same shapes particularly
vocabulary that are the same except for the vowels (adapt/ adopt) or for the suffixes
(comprehensible/ comprehensive)( Coady and Huckin, 1997, pp.14 – 15).
7. Most teachers focus on traditional techniques visual, verbal & translation. other factors
which makes the word difficult for students are Pronunciation, spelling, length, grammar,
meaning (Thornbury, 2004, p.27-29(.
8. As far, teaching vocabulary in context, Fu (2009, p.40) states that is often neglected by
the teachers. The same word can have various meanings in different contexts. To convey
the meaning of a new word exactly, it is better to present the word in the sentence or in the
text. There are at least three advantages of teaching vocabulary in context as they don't
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allow for student to practice the knowledge as a real life situation. The researcher believes
that teachers have to select a suitable equivalent in order to give exact meaning.
9. Ray (2009, p.1) states some problems, the first one is the difficulty of memorizing the
words since they do not have the ability to keep the words in their minds and this
negatively affects their speaking skills, and they find many problems when they read
novels, respond to articles, and when they write their own essays. The second one is the
pronunciation of words, in which the students do not know the right pronunciation of these
words, then they ignore these words and they do not tend to learn it. Thus, when the
learners have the ability to pronounce the words, then they will learn these words easily
and effectively. The third one is miscommunication among the students helps them to
exchange information and acquire the new vocabulary easily.
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Chapter Three
Previous Studies
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Chapter Three: Previous Studies

Introduction
This chapter includes two parts of previous studies. The first one deals with the
studies related to teaching by multiple intelligences. The second part presents studies
related to vocabulary which is the core of this study. Some of these studies are local, others
are from the Arab world and the rest are international. This chapter also includes a
commentary on different domains. How the previous studies benefit the researcher's study
and what distinguishes the current study from the others are also explained in this chapter.

3.1 Studies Related to Teaching by Multiple Intelligences
This section deals with the independent variable of the current study which is
multiple intelligences. They tackled different subject matters in different school levels.

Abu Jarad's (2012) study aimed at investigating the Effect of Multiple Intelligences
Based Teaching on Developing Seventh Graders' Achievement in English Tests in
Palestine. The sample of the study consisted of (70) students at Zaid Bin Haretah Boys
School- North Gaza Governorate. The experimental group students are taught for (4)
weeks during the first term of the school year (2011-2012). The instrument includes an
achievement test. The results of the achievement test were statistically analyzed using ttest. The results showed statistically significant differences between the two groups in
favor of experimental group due to the multiple intelligences based teaching. The current
study benefits from this study in the way how to write the theoretical framework.

ElMoalal's (2011) study aimed at investigating the effectiveness of a suggested
programme based on multiple intelligences theory for enhancing ninth graders English
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writing ability of 72 EFL female students studying at Rafah Prep "B" Girls UNRWA
School. The instrument included an achievement test and weekly quizzes. The results of
this study showed that there were statistically significant differences between both groups
in favour the experimental one. Moreover, the researcher recommended the necessity of
implementing MI theory in teaching English writing and other English skills. This study
benefits the researcher with the main procedures that the researcher can follow in her
study.

Haboush's (2010) study aimed at investigating the effectiveness of a suggested
programme based on multiple intelligences (MI) theory on eighth graders' English reading
comprehension skills of 65 EFL male students from Az-Zaitoun Preparatory Boys
UNRWA School in the Gaza Strip. The researcher used an achievement test to prove
groups equivalence and to measure differences between the target groups. The findings
indicated that there were statistically significant differences between both groups in favour
of the experimental one only in skimming, scanning, and realizing the meaning of words
through context due to the programme implemented. Additionally, having implemented the
effect size equation, the study revealed that the programme had a medium effect size in
favour of the experimental group. The findings are tentatively waiting for other studies to
be conducted in this regard. Taking into account this medium effect, the findings showed
the researcher recommended the re-use of the programme on the same reading skills.
Moreover, he recommended the use of MI theory on other language skills, and other school
subjects as well. This study benefits the researcher with statically analysis and instruments
of the study.

Tahriri and Yamini's (2010) study aimed at investigating the effectiveness of
implementing MI inspired instruction in an EFL context. The sample is ten intermediate
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female students at Allameh Tababae language center in Rasht, Iran who took part in a
quasi-experimental study. At the beginning of the experiment, multiple intelligences
survey was administrated to determine the participation of MI profiles. Then, the
participants were pretested using Oxford Placement Test to determine their levels of
proficiency. The findings of the study revealed a significant performance on stop and
check tests, which indicated at least to the partial effectiveness of implementing MI
inspired instruction. The researchers recommended the use of MI in their classroom in
order to enrich their classes with diversity and hence empower English language learners.
The current study benefits from this study in selecting the appropriate research design.

Abdulkader, Gundogdo and Eissa's (2009) study aimed at using MI-based
programme to improve word recognition and reading comprehension skills of 60 fifth
grade students studying at Kafr El Sheik Governorate in Egypt. They are divided into two
groups, 30 students each, boys and girls. Before implementing the programme, both groups
were proved to be equivalent in terms of age, IQ, word recognition skills and reading
comprehension skills through a pre-test. The same test was used as a post-test to measure
any possible differences in the achievement of either group. The findings of the study
showed that the experimental group gained more achievement in the word recognition and
the test of reading comprehension skills. The researcher recommended the use of MI
theory in education in general and in teaching reading comprehension and word
recognition in particular. The current study benefits from this study in recommendation of
the researcher.
Saricaoglu & Arikan's (2009) study uncovered the relationship between students’
gender and intelligence types, the relationship between particular intelligence types and
students’ success in grammar, listening and writing in English as a foreign language and
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the relationship between parental education and students’ types of intelligences.
Preparatory class students (n=144) attending Erciyes University’s School in Turkey
Foreign Languages participated in the study and the data was collected through the
Multiple Intelligences Inventory for Adults. Descriptive statistics, independent samples ttest analysis, correlation analysis and one-way analysis of variance (ANOVA) were used to
analyze the data. The results revealed no significant gender differences in the intelligence
types held by the participants except for that between gender and linguistic intelligence
which was positive. Negative but significant relationships were found between success in
students’ test scores in grammar and bodily-kinesthetic, spatial, and intrapersonal
intelligences whereas the relationship between musical intelligence and writing was found
to be significant and positive. Finally, no significant relationship was found between
parental education and students’ intelligence types. The current study benefits from this
study in choosing statistical analysis for example, correlation analysis, one-way analysis
and T- test.

Buschick's et al (2007) study aimed at increasing reading motivation in elementary
and middle school students through the use of multiple intelligences. This study was
conducted in Chicago by four teacher researchers who taught in the second, fourth, sixth,
and eighth grade levels. The 2nd and 4th grade teachers taught all subjects while the 6th
and 8th grade teachers taught reading and language arts. There were 26 second graders, 25
fourth graders, 46 sixth graders and 33 eighth graders used in this study, for a total of 133.
There were three tools used in this project to document evidence of the problem. The
instruments were an observation sheet, teacher survey and student survey. The teacher
researchers chose to implement multiple intelligences as their primary solution to
increasing reading motivation in elementary and middle school students. Multiple
intelligences incorporate eight major intelligence areas. One of the most notable results of
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this study was a major decrease in non-movement and movement behaviors. Students
became skilled in selecting books and choosing activities that suited their dominant
intelligence. The results of the student survey showed that there was an increase of
students reading at home, visiting a library, and feeling comfortable and confident when
approaching a new word in reading. Through this study, the teacher researchers became
more tolerant of students needs and behaviors that were attributed to their dominant
intelligence. The current study benefits from this study in adopting eight intelligences in
teaching English Language.

Walker's (2005) study investigated increasing verbal participation of gifted females
through the utilization of multiple intelligence theory. Gifted females' lack of verbal
participation in lessons within their elementary school classrooms. The goal of the study
was to identify causations of the girls reluctant to demonstrate verbalization skills that
were commensurate with those of their male counterparts and to develop strategies to
promote increased female verbal participation in classroom discourse. The study utilized
multiple intelligences theory as a method for encouraging gifted females to increase their
verbal interactions within classroom lessons. The instruments included daily observation,
daily observation, students interview, weekly parent meeting. The pre- and posttest data
demonstrated little significant change in female students' emotional quotient above the
mean. Tallies on the observational sheets documented an increase in verbal participation
by female learners. However, the females' frequencies of self-initiated speaking and
responses to higher-level inquiries did not increase to the levels projected by the writer.
The recommendation of the writer was the establishment of positive, noncompetitive
learning environments that focus on increasing verbal participation by all reticent students.
Through utilization of researched strategies, increased discourse was observed in males
and females whose taciturn nature had previously been identified by their parents and
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teachers. The current study benefits from the references of this study in writing theoretical
background of multiple intelligences and verbal MI activities.

3.1.1 Comment on the Previous Studies Section A:
Reviewing the previous studies, the researcher concludes that most of the previous
studies indicate that many researchers paid attention to the high levels of the students. Little
attention was paid to the elementary school such as as Saeicaoglu and Arikan (2009) Abu
Jarad (2012), Haboush (2010) ElModaal (2011), and Tahriri (2010). The researcher chose
fifth grade as elementary school. Arabic studies succeeded in justifying their hypotheses
and had high statistical significance. This is considered as a great indicator that Arab
learners and teachers are in a real need for adopting and adapting new techniques and
methods such as multiple intelligences. It is noticeable that the current researcher paid a
great deal to teaching vocabulary sub-skill. For studies of multiple intelligences, most
studies indicated

that there are positive effects on students' achievement in English

language skills such as: reading, listening, speaking writing as in Abu Jarad's (2012),
Haboush's (2010) and Eissa's (2009) while in Arikan's (2009) showed a low relationship in
grammar scores and multiple intelligence. None of them tackled teaching English
vocabulary by multiple intelligences and according to the researcher knowledge it is the
first study in Palestine.
Moreover, the tools used in previous studies varied from one to another. For
example, Busctick (2007) used the student surveys and classroom observation checklists.
However, the other studies like Abu Jarad's (2012), Haboush's (2010) and Elmodal's
(2011) used the pre and post-test as tools of their studies. Like the previous studies used
pre and post-test, the researcher is going to use the same methods in this study.
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According to methodology, some of researchers like Saricaoglu and Arikan's (2009)
and Busctick's (2007) utilized a descriptive research. On the other hand, Abu Jarad's (2012)
and Haboush's (2010), and Eissa's (2009) used the experimental research (experimental
and control one) in their studies. This study is going to use the experimental one.

3.2 Studies Related to Teaching Vocabulary
Al-Faleet's (2013) study aimed to investigate the effectiveness of using puzzles in
developing tenth graders' vocabulary achievement. It also examined the long-term effect of
the puzzles on the retention of vocabulary. Furthermore, it measured the effect of the
puzzles on the students' attitudes towards English. The researcher purposively chose 80
tenth graders from Abdul Kareem Al-Aklook Secondary School for Boys in Dair Al Balah
for the experiment and randomly chose two classes from the tenth grade classes. The
sample of the study was 80 students. The instruments were: 1) an achievement test (Pre,
Post and delayed) 2) an attitude scale (pre and post) to determine the students' attitudes
towards English

language 3) teacher guide (puzzles). The results were statistically

analyzed, using Statistical Package for Social Science (SPSS). The results of the study
revealed that there were significant differences in mean scores of vocabulary test in favor
of the experimental group in the post application. It also showed that there were no
significant differences in mean scores between the posttest and delayed test of the
experimental group. It indicated that there were significant differences in the mean scores
of the post attitude scale in favor of the experimental group, this was due to the method of
using puzzles in teaching vocabulary. In the light of these findings, the study
recommended the necessity of implementing puzzles in teaching English language to make
better outcomes in students' achievement, retention and attitudes towards English. The
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current study benefits from this in writing the theoretical framework, writing the

introduction of the study.

Wafi's (2013) study aimed to investigate the effectiveness of using animated pictures
program in learning English vocabulary among the fifth graders in Gaza. The target
domains were productive and receptive. The researcher adopted the quasi experimental
approach. The sample of the study consisted of (64). The groups were randomly chosen
from a purposive sample from Haifa Primary School for Girls. The instruments included an
achievement vocabulary test which was designed and validated to be used as a pre and
posttest in acquiring vocabulary in the English language for the fifth graders. The results
indicated that there were statistically significant differences between both groups in favor
of the experimental one, in receptive vocabulary, productive vocabulary and the total score
due to the animated pictures program. The Effect size technique indicated a large effect of
the animated pictures program in improving receptive vocabulary, productive vocabulary
and the total score for the experimental group. This result reflected the effectiveness of
using animated pictures program in developing vocabulary. The study recommended the
necessity of implementing the animated pictures program in teaching English vocabulary
to bring about better outcomes in students' achievements of English language. The current
study benefits from this study in designing the instruments of the study.

Aghlara's (2011) study aimed at investigating the effect of using a digital computer
game and its role on promoting Iranian children‘s vocabulary learning. In the experimental
group, the SHAIEx digital game was used whereas in the control group, English
vocabulary was taught through traditional methods. The results indicated that the mean
score of the children in the experimental group was significantly higher than that of control
group, indicating the positive effect of using digital games in teaching English vocabulary
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to children. The current study benefits from this study in visual activities of vocabulary in
teacher guide.

Cheng's (2011) study aimed at investigating the impact on Taiwanese students' English
vocabulary retention, task difficulty ratings, and task utility ratings under varied task load
conditions (reading only, fill-in-the-blanks, writing).The participants in this study were 111
Taiwanese students, who were not English majors, from three English courses taught by
the same teacher and using the same textbook a university located in Northern Taiwan. The
results revealed that students in the reading only group (with the lowest task load)
generated higher vocabulary retention than the fill-in-the-blanks group (with a medium
task load) when controlling for trait anxiety; after the learning tasks were completed, all
students reported reduced state anxiety; the reading only group, which had the lowest task
load, reported the highest difficulty ratings; students did not report higher utility ratings in
higher task load conditions compared to lower ones when controlling for trait anxiety. One
implication of this study was that the involvement load hypothesis was able to distinguish
between the lowest and highest load tasks, but did not adequately describe the moderate
task. The current study benefits from this study in designing different activities of
vocabulary in teacher guide.

Awad's (2013) study aimed to examine the effectiveness of using animation in
teaching English vocabulary for the third graders in governmental schools. For answering
the questions of the study, the researcher adopted the experimental approach. The sample
of the study consisted of (58) female students from Awni El- Hertanie Primary School for
Girls in North Gaza governorate. A vocabulary test of eight questions with (22) items was
designed to be used as a pre – post test. The results of the study were analyzed, using (Ttest) to verify the hypotheses of the study. Etta square technique was used to measure the
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effect size of using animation on the experimental group. The results indicated that there
were statistically significant differences in mean scores of vocabulary test in favor of the
experimental group in the post application. The researcher recommended using animation
in teaching pronunciation and writing. The current study benefits from this study in
designing the instruments of the study

El-Nahhal's (2011) study aimed to examine the effectiveness of using children songs
on developing the fourth graders' English Vocabulary in Rafah governmental schools. The
sample consisted of (60) male students from Oqba Ben Nafee Primary Boys School and
(60) female students from Raba El – Adweh Primary School for Girls in Rafah. The
researcher divided the sample of the study into four groups, two experimental and two
control groups. The children songs were used with the experimental group only, while the
ordinary method was used with the control one in the second term of the academic school
year ( 2010 – 2011 ). A vocabulary test of seven questions with ( 35 ) items was designed
to be used as a pre – post test. The results of the study were analyzed, using (T-test). Etta
square technique was used to measure the effect size of using children songs on the
experimental group. The study indicated that there are statistically significant differences
in mean scores of vocabulary test in favor of the experimental group in the post
application. It also showed that there were statistically significant differences in mean
scores of the vocabulary test due to the gender in favor of the female experimental group in
the post application. In the light of these results, the study recommended the necessity of
using children songs on learning vocabulary. It also suggested that further researches
should be conducted on the effect of songs in four skills of English language. The current
study benefits from this study in designing song activities.
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Al-Zahrani's (2011) study aimed at investigating the effectiveness of keyword-based
instruction in enhancing English vocabulary achievement and retention of intermediate
stage pupils with different working memory capacities. The study adopted a quasiexperimental design employing two groups (experimental and control). The design
included an independent variable (keyword method), two dependents variables (vocabulary
achievement and vocabulary retention). The instruments were the achievement vocabulary
test and a classification variable (working memory capacity) which was measured by
working memory tasks. The two group's scores were analyzed using Two-way ANOVA.
Results revealed that keyword method had a positive effect on the learners' vocabulary
achievement and retention. Finally, the results revealed that the interaction between
keyword method and WMC had a main effect on both dependent variables (Vocabulary
achievement and retention. The current study benefits from this study in designing
activities of teacher guide and instrument of the study.

Stager's (2010) study aimed at investigating the effects of using flashcards to develop
automaticity (rapid word recognition) with key vocabulary words and phrases in order to

improve fluency and reading comprehension skills among participants 93. Participants who
learned to decode key words and phrases quickly and accurately in Spanish using
flashcards. Once training was determined to be sufficient, as measured through
Curriculum-Based Measures (CBM's), reading comprehension scores were then obtained
through end-of-unit exams. The statistical analysis included one way ANOVA (p less than
0.05) analyses comparing the CBM's of automaticity (administered just prior to the exams)
with end-of-unit comprehension exams found no statistically significant difference
between the two. Results suggested that an emphasis on the development of automaticity
(rapid word recognition), within the context of the curriculum, benefited all students of
foreign language. The findings indicated that students with learning disabilities were able
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to achieve comprehension rates comparable those of students without learning disabilities
as a result of the intervention. The current study benefits from this study in designing the
instruments of the study and applying flashcards as a part of learning vocabulary.

Endo's (2010) study examined the effects of topic interest on the vocabulary learning
and retention in third grade students with and without learning disabilities. All students
learned 12 unfamiliar vocabulary words in three different vocabulary learning conditions:
High-interest topic vocabulary, low-interest topic vocabulary, and vocabulary words
without a thematic topic. The sample included the first study involved third grade 51
students without learning disabilities, and the second study compared the same students
from the first study to third grade students with learning disabilities. Students without
learning disabilities (NLD) who showed high ability in reading comprehension in pretest
showed effects of topic interest on vocabulary retention. These results gave evidence to the
strong relationship between reading comprehension and word knowledge, and
demonstrated that these two factors played a significant role in students' vocabulary
learning. Also, the type of task significantly affected how topic interest impacted students'
vocabulary retention. In conclusion, results showed that topic interest can be an important
factor in determining how well students retain vocabulary words, but this tended to be true
for students with higher reading comprehension ability and is dependent upon the type of
task given. The current study benefits from this study in designing the activities of teacher
guide.

3.2.1 Comment on the Previous Studies Section B:
In the light of the previous studies, the focus was on developing vocabulary in
English as a foreign language. Some of these studies examined the effectiveness of

different approaches of teaching vocabulary such as using different strategies as puzzles in
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AlFaleet's (2013), animation in Awad's (2013) and Wafi's (2013), songs in El Nahhal's
(2011), keyword in AlZahrani's (2011), flashcards in Stager's (2010), digital computer
game in Aghlara's (2011). This reflects that the researchers always search for finding
solutions for difficulties in teaching vocabulary in English. So the current study
concentrated on the effect of multiple intelligences on developing Fifth graders'
achievement in vocabulary.

Moreover, the tools used in previous studies varied from one to another. For
example, AlFaleet's (2013) , Awad's (2013) and El Nahhal's (2011) used the pre and posttests as tools of the studies. Like the previous studies that used pre and post-tests, the
researcher used the same tools in this study.

Besides, population and sample of the previous studies were different from one study
to another in number, gender and age. Some of the previous studies applied their
experiment on students as preparatory in AlFaleet's (2013) while prep as in Awad's (2013),
El Nahhal (2011) the researcher chose fifth grade.

Concerning methodology, some of researchers, like ALFaleet's (2013), Awad's
(2013), ElNahhal's (2011), AlZahrani's (2011), Stager's (2010), Aghlora's (2011), Endo's
(2010) used the experimental research method (experimental and control one) in their
studies. This study used the same one.

3.3 General Commentary on Previous Studies
It is noticeable that the previous studies are of good value for this study as they help
the researcher in different ways. They are related to vocabulary as a sub skill and the ways
to develop them and they suggested different methods to be adopted by the teacher on the
field. Besides they related to teaching different subjects by multiple intelligences.
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Concerning the studies of section one, which focused on multiple intelligences, the
following points can be noticed:
- The studies tackled different levels of students (elementary and secondary) and different
subject which prevailed the desires of the researchers to investigate the effect of multiple
intelligences on teaching subject matters such as Saeicaoglu and Arikan's(2009) Abu
Jarad's (2012), Haboush's (2010) ElModaal's (2011) and Tahriri's (2010).
- The studies agreed on the superiority of guided discovery methods over the other
methods as expository, lectures, and debates.
With regard to the second section, which deals with vocabulary studies, the
following points are noticed:
- They highlighted the importance of vocabulary with the combination of the other
language skills.
- The sample of the studies was among school students and college ones. Different
innovated methods were suggested to deal with vocabulary and the results showed the
superiority of those innovated methods over the traditional methods.
The current study agreed to these studies to some extent as AlFaleet's (2013) ,
Awad's (2013) and ElNahhal's (2011), AlZahrani's (2011), Stager's (2010), Aghlora's
(2011), Endo's (2010) and Awad's (2013) which adopted experimental design and that
matched the current study. Besides, there is a close relation between Awad's study and the
current study as both studies tackled vocabulary for the fifth graders in the Palestinian
curriculum. The researcher benefited of Awad's study in the tools of the study and the
statistical measurements especially in finding the effectiveness by using effect size.
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The current study benefited from these studies in:
-

Writing the theoretical framework, writing the introduction of the study,

-

Designing the instruments of the study and methods to implement them,

-

Selecting the appropriate research design for this study,

-

Being aware of the difficulties and challenges of implementing multiple intelligences
and using appropriate statistical analysis to analyze the data statistically.

-

Interpreting the results and giving recommendations and suggestions.
The current study differs from the previous studies as it discusses vocabulary which

is important aspect in English language because it appears in four skills such as listening,
speaking, reading and writing. In order to write, read, listen and speak, the students must
know vocabulary to develop the main skills of English Language. There is no study
among these studies which tackled achievement in English vocabulary using multiple
intelligences and this makes the current study as a unique one. The text is considered as a
new edition published in 2012. The population of the study is the students of the fifth grade
which is considered as a crucial stage; for it reflects what students acquired throughout the
5th level of the primary stage they went through. Therefore, the researcher focused on
English vocabulary of the 5th stage. The current study was carried out in a poor area (Dier
al Balah- Al Berka) according to atlas of poverty in Palestine which shows poverty
between 35.9% - 49.2% where students are in severe need for care and interest. Therefore,
the researcher feels that this problem must be tackled seriously and solutions must be
introduced. The researcher used the multiple intelligences in her research to help teachers
to get benefit. Therefore, this study is the first study in the Gaza strip which focuses on
developing vocabulary achievement by multiple intelligences.
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Summary
This chapter reviewed some previous studies related to vocabulary and different
techniques and strategies. The chapter also presented studies related to multiple
intelligences. It presented multiple intelligences and how the researcher benefits from those
studies and how the current study is different from those studies. The next chapter will
review research design and methodology of the study.
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Chapter Four
Methodology of the Study

4

Chapter Four: Methodology of the Study

Introduction
This chapter introduces the procedures followed throughout the study. It introduces
the approach of the study, population of the study, sample of the study, tools of the study,

validity of the tool, reliability of the tool, teacher guide, the statistical methods used during
the study, types and sources of data.

4.1 Approach of the Study
The researcher followed the quasi-experimental method to achieve the aim of the
study. Abu Nahya (2000, p.316) defined the quasi-experimental method as " it is the effect
of the independent variable on the dependent variable. The quasi experimental design is
pre- test, post- test, control group design."

The MI was used in teaching the lessons of the experimental group while the
ordinary method was used in teaching the lessons of the control group for fifth graders in
Abdullah Ben Rawaha in the Gaza strip.

4.2 Population of the Study
The population of the study consisted of the fifth graders in Abullah Ben Rawaha in
the Gaza Strip enrolled in the second semester of the school year 2013-2014.

4.3 Sample of the Study
A sample of (121) students was purposively chosen from the fifth graders in Abdullah Ben
Rawaha School who enrolled in the second semester of the school year 2014. The sample

of the study was randomly chosen from the fifth graders and divided into two groups;
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experimental and control. They were chosen from the same school to be equivalent in the
social, cultural, economic levels.

Table (4.1): Distribution of the study sample
Sex

Group
Control
Experimental
Control
Experimental

Male
Female

N
33
34
28
26
121

Total

4.4 Pre-test
In order to examine the equivalence of the achievement in vocabulary of the two groups
in the study, the researcher used "T-test" to compare the result of the pre-test of vocabulary
achievement.

Table (4.2)
Means, Standard Deviations, T value, significance level, between the mean scores in
the pretest of the male experimental group and that of their male counterparts in the
control group
Vocabulary
Listening

Speaking

Reading

Writing

Total

Group

N

Means

Control

33

5.424

Standard
Deviation
0.936

Experimental

34

5.647

1.276

Control

33

3.485

1.121

Experimental

34

3.059

0.776

Control

33

3.000

0.901

Experimental

34

2.882

0.808

Control

33

3.091

1.259

Experimental

34

2.882

0.844

Control

33

15.000

2.610

Experimental

34

14.471

1.911

T

Sig.

-0.813

0.419
At (α ≤ 0.01)
Significant

1.813

0.074
At (α ≤ 0.01)
Significant

0.563

0.575
At (α ≤ 0.01)
Significant

0.798

0.427
At (α ≤ 0.01)
Significant

0.949

Table "T" value at (65) degrees of freedom at (0.05) at significant level = (2.000)
Table "T" value at (65) degrees of freedom at (0.01) at significant level = (2.660)
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Significance
Level
Significant

0.346
At (α ≤ 0.01)

Table (4.2) shows the results of the pre-test for the male experimental and control
group. The total mean in the experimental group was (14.471) and the total mean in the
control group was (15.000). The t-test computed value was (0.949). That means there are
no statistically significant differences between the experimental group and the control one.
From the previous results, the male experimental and control groups were equivalent in
their previous achievement of English vocabulary.

Table (4.3)
Means, Standard Deviations, T value, significance level, between the mean scores in
the pretest of the female experimental group and that of their female counterparts in
the control group
Vocabulary
Listening
Speaking
Reading
Writing
Total

Group

N

Means

Control
Experimental
Control
Experimental
Control
Experimental
Control
Experimental
Control
Experimental

28
26
28
26
28
26
28
26
28
26

5.679
6.115
2.679
3.077
3.179
3.308
4.714
4.692
16.250
16.846

Standard
Deviation
1.124
1.243
0.905
0.796
1.219
1.320
1.802
1.914
2.939
3.461

T

Sig.

-1.356

0.181

-1.712

0.093

-0.374

0.710

0.043

0.965

-0.684

0.497

Significance
Level
Significant
At (α ≤ 0.01)
Significant
At (α ≤ 0.01)
Significant
At (α ≤ 0.01)
Significant
At (α ≤ 0.01)
Significant
At (α ≤ 0.01)

Table "T" value at (65) degrees of freedom at (0.05) at significant level = (2.000)
Table "T" value at (65) degrees of freedom at (0.01) at significant level = (2.660)

Table (4.3) shows the results of the pre-test for the female experimental and control
group. The total mean in the experimental group was (16.846 ) and the total mean in the
control group was (16.250). The t-test computed value was (-0.684). That means there are
no statistically significant differences between the experimental and control groups. From
the previous results, the female experimental and control groups were equivalent in their
previous achievement of English vocabulary.
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4.5 Tools of the Study
To achieve the goals of the study, the researcher used pre and post-test. To determine
the effect of multiple intelligences on developing fifth graders' achievement of vocabulary
in the Gaza Strip, the researcher employs experimental and control groups.

The test consists of 4 types of vocabulary:
1. Listening vocabulary.
2. Speaking vocabulary.
3. Reading vocabulary.
4. Writing vocabulary.
To examine the appropriateness of test items, as well as, the validity and reliability, and
the time of the test. Time Estimation = (time spent by the first pupil + time spent by the
last pupil) / 2. The components of the achievement test are shown in the following table:
Time Estimation = (24 + 56) / 2 = 40 minute
Table (4.4): The components of the Achievement Test

Vocabulary

Listening

Question Type of questions format

Reading

Writing

Mark

Mark
Of Voc.

4
4
4

2

1
2
1
2
3
4
5

Listen & guess the picture
Listen & circle the word you hear
Listen & circle the word that
rhymes
Complete the following dialogue
Choose what would you say
Read and circle
Odd one out
Riddle
Choose the correct opposite
Match the word with its meaning

of items
4
4

5
5
4
2
2
4
3

5
5
4
2
2
4
3

1

Re-write the words correctly

5

5

2
3
4

Fill with the correct word
Write the crossword
Classify

5
4
3
54

5
2
3
50

1
2
3

Speaking

Number
of items

Total Test

56

10

10

15

15

50

4.6 Validity of the Tool
The researcher used two types of validity:

4.6.1 The referee validity:
The test was introduced to a committee of 10 specialists in English language and
methodology in Gaza Universities, and then the items of the test were modified as the
committee recommended.
Table (4.5): The means of the referee estimates
N
1
2
3
4
5

Mean of referee estimates
4.7
4.9
4.5
4.7
4.8

N
6
7
8
9
10

Mean of referee estimates
4.5
4.9
4.8
4.6
4.7

Table (4.5) shows that the means of the referee estimates are high, so this confirms that
the test is consistent and valid to measure what it was set for.

4.6.2 The internal consistency validity:
The researcher used (Pearson Correlation Coefficients) between the items of the test and
the types of vocabulary and the total test, as shown in the following table:
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Table (4.6): Pearson Correlation Coefficients

Vocabulary

Listening

Speaking

Reading

Writing

Total Test

Pearson

Significance

Correlation Coefficients
0.860
0.923
0.865
0.752
0.979
0.945
0.938
0.856
0.867
0.844
0.922
0.907
0.933
0.860
0.923
0.865
0.867
0.743
0.827

Level
Significant At (α ≤ 0.01)
Significant At (α ≤ 0.01)
Significant At (α ≤ 0.01)
Significant At (α ≤ 0.01)
Significant At (α ≤ 0.01)
Significant At (α ≤ 0.01)
Significant At (α ≤ 0.01)
Significant At (α ≤ 0.01)
Significant At (α ≤ 0.01)
Significant At (α ≤ 0.01)
Significant At (α ≤ 0.01)
Significant At (α ≤ 0.01)
Significant At (α ≤ 0.01)
Significant At (α ≤ 0.01)
Significant At (α ≤ 0.01)
Significant At (α ≤ 0.01)
Significant At (α ≤ 0.01)
Significant At (α ≤ 0.01)
Significant At (α ≤ 0.01)

Item
1
2
3
Total
1
2
Total
1
2
3
4
5
Total
1
2
3
4
Total

Table (4.6) shows Pearson Correlation Coefficients between the items of test and
the types of vocabulary and the total test. It can be noted that Correlation Coefficients is
significant at (0.01) which confirms that the test is consistent and valid to measure what it
was set for.

4.6.3 Difficulty and Discrimination of Test Items
The following table includes the difficulty and discriminations of test items.
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Table (4.7): Difficulty and Discrimination of Test Items

Item
number
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27

Item
difficulty
53.438
46.563
50.000
58.438
40.313
65.000
57.188
44.375
50.938
66.250
55.938
56.250
62.188
34.688
48.438
60.625
54.375
41.875
55.313
67.188
58.125
59.063
53.125
44.063
62.500
66.250
58.750

Item
Discrimination
0.450
0.498
0.511
0.479
0.626
0.430
0.430
0.321
0.507
0.621
0.466
0.581
0.561
0.621
0.606
0.407
0.563
0.249
0.501
0.621
0.478
0.449
0.650
0.598
0.411
0.479
0.426

Item
number
28
29
30
31
32
33
34
35
36
37
38
39
40
41
42
43
44
45
46
47
48
49
50
51
52
53
54

Item
Difficulty
58.333
65.909
58.333
59.697
56.061
63.182
59.091
68.182
65.455
63.636
58.788
66.667
62.121
62.424
63.788
59.848
31.970
61.061
60.152
63.939
57.576
64.545
60.000
60.455
58.636
61.818
57.121

Item
Discrimination
0.413
0.551
0.405
0.508
0.573
0.324
0.443
0.430
0.604
0.447
0.490
0.463
0.454
0.543
0.427
0.482
0.448
0.586
0.460
0.427
0.432
0.519
0.450
0.420
0.551
0.513
0.451

4.7 Reliability
The researcher used two types of Reliability:

4.7.1 The Split-Half Method:
The researcher used Split-Half Method to measure the Correlation Coefficients
between the types of vocabulary and the total test, as shown in the following table:
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Table (4.8): Correlation Coefficient By the Spilt-Half Method

Vocabulary
Listening
Speaking
Reading
Writing
Total Test

Correlation Coefficients
Before Modification
After Modification
0.868
0.929
0.773
0.872
0.969
0.984
0.906
0.951
0.738
0.871

Table (4.8) shows Correlation Coefficients between the types of vocabulary and the
total test by Split-Half Method. It is clear that Correlation Coefficients are high values, and
this confirms reliability of the test.

4.7.2 Kuder-Richardson Formula (21):
The researcher used Kuder-Richardson Formula (21) to measure the Correlation
Coefficients between the types of vocabulary and the total test, as shown in the following
table.

Table (4.9): Correlation Coefficients By Kuder-Richardson Formula (21)

Vocabulary
Listening
Speaking
Reading
Writing
Total Test

Correlation Coefficients
0.864
0.875
0.851
0.929
0.841

Table (4.9) shows Correlation Coefficients between the types of vocabulary and the
total test. It can be noted that Correlation Coefficients are high value, so this confirms that
the test is reliable.
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4.8 Teacher's Guide
The researcher prepared a teacher guide which includes lesson plans for the chosen
lessons in four units in English for Palestine 5 (2013/2014).

1- General Aim of the Teacher's Guide

In order to help teachers who desire to practice MI based teaching and who need to
develop fifth graders' achievement in vocabulary for English for Palestine 5, the
researcher designed the teacher's guide which is based on implementing multiple
intelligences.

2- Sources of Designing the Teacher's Guide

The researcher depended on theoretical framework, teachers and supervisors
opinions, student's book, teacher's guide of English for Palestine5 and the results of
analysis to design the teacher's guide and lesson plans. In addition, the researcher
depended on her own experience as a teacher of English language in Gaza to design the
teacher's guide.

3- Description of the Teacher's Guide

The researcher designed teacher's guide which contains an explanation of MI,
activities, worksheets and lesson plans. The researcher suggested lesson plans for teaching
four units from English for Palestine5 pupil books. Each lesson plan contains the
following components: teaching aids and resources, allowed time, objectives, procedures
and techniques, evaluation, worksheet and homework.
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4- Stages of Multiple Intelligences Lesson Plan

Lesson plan based on MI contains the following elements:

1- Objectives

The objectives of each lesson were derived from the English for Palestine5
textbook lessons. The researcher considered the fifth graders' achievement in vocabulary
intended to be developed in this study.

2- Estimated Time

Table (4.10): The time allowed is (40) minutes for each period.

Lesson

Title

Period

Period

Period

Total

1

Ben and Amy's holiday

40

40

40

120

2

The wolf's shoes

40

40

40

120

40

40

40

120

40

40

40

120

3

Omar and Rania's visit to
Qalqilya

4

Ben's blog

3- Materials and Resources Needed

Teachers should be aware enough to the following materials: the student's book, the
worksheets, activities, pictures, papers, markers, poster board, and flashcards for new
vocabulary, laptop and chart papers. They are selected appropriately for each lesson.
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4- Procedures
 Opening / Engagement / Warming up

In this stage, the teacher presents initial questions to engage students in the new
lesson. The teacher helps students to activate schemata.
 Presentation

Teacher presents the lesson though using 8 of multiple intelligences activities; linguistic
intelligence, spatial/visual intelligence, logical intelligence, interpersonal intelligence,
intrapersonal intelligence, musical intelligence and bodily/kinesthetic intelligence and
naturalistic intelligence.
 Practice
The researcher suggests four types of vocabulary based on:

a. Listening vocabulary
1- Sing a song (musical/linguistic)
2- Listen and guess the picture (musical/logical/visual)
3- Listen and circle the word you hear (musical/logical)
4- Listen and circle the word that rhymes (musical)
b. Speaking vocabulary
1- Tell story
2- Practice pronunciation
3- Drama
4- Describe your drawings (visual/linguistic/intrapersonal)
5- Make a dialogue (linguistic)
6- Creating situations "what would you say if "
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c. Reading vocabulary
1- Read and circle(visual/linguistic)
2- Odd one out (linguistic)
3- Riddle e.g who am I? (linguistic/intrapersonal)
4- Choose the correct opposite (linguistic)
5- Match the word with its meaning( linguistic)
6- Fill in the blanks( options)
7- Matching
d. Writing vocabulary
1- Write a story(linguistic)
2- Mind map(logical)
3- Design word classification(logical
4- Find relationship between words(logical)
5- Re-write the words correctly (linguistic/visual)
6- Fill in with the correct word(linguistic/visual)
7- Write the crossword (linguistic/logical)
8- Classify (logical/linguistic)
9- Write examples of things in nature(naturalistic)
10- Synonyms (linguistic)
11- Antonyms (linguistic)
 Production:

Students practice activities alone:

1- Fill in the blanks( no options)
2- Guess what I'm saying
3- Spelling auction
4- Word search
5- Timeline
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6- Write a story
7- Rewrite lyric song
8- Use word to create picture
9- Use an expanded vocabulary
 End (evaluation and feedback):

In this stage, the teacher evaluates through using activities, drills and worksheets.
Also, he/she utilizes the two kinds of evaluation: formative evaluation which is used during
the lesson while the summative evaluation is used after the lesson.
 Homework

In this stage, the teacher gives the students home activities such as: answer the
questions, complete the sentences, rearrange, choose the correct answer and others types of
question formats.
 Validity of the Teacher's Guide

According to the suggestions of teachers, supervisors and university professors, the
researcher did the important modification in the final version. (see appendix p.102)

5- Description of the Experiment

The aim of the experiment was to test fifth graders' achievement in English
vocabulary.

Before the beginning of the school year 2013-2014, supplemental instructional
materials were collected, and designed by the researcher. Lessons plan activities and

65

worksheets were designed by the researcher and used with the original curriculum of fifth
grade. Lessons plan also contained strategies to support the usage of MI.

English for Palestine 5 pupil book contains 18 units. Each unit consists of eight
periods. The researcher designed this teacher's guide to teaching English vocabulary periods
(1, 2, 3, 5, 6, 7 and 8) in units (10, 11, 12 and 13) in English for Palestine 5 textbook
according to MI; linguistic intelligence, spatial/visual intelligence, logical intelligence,
interpersonal

intelligence,

intrapersonal

intelligence,

musical

intelligence

and

bodily/kinesthetic intelligence and naturalistic intelligence in pupil's Book. Activities,
worksheets and lessons plan for each lesson are included. Each unit includes four major
English language skills; they are reading, speaking listening and writing and sub skills;
grammar, vocabulary and pronunciation.

Weekly quizzes and worksheets were given to the students throughout the
experiment. Each quiz or worksheet consists of different types of questions testing English
language. Worksheets were administered by the researcher during eight weeks, each
worksheet tested reading vocabulary, listening vocabulary, speaking vocabulary and writing
vocabulary on an equal footing.

6- Research Procedures

To carry out the study, the researcher adopted the following procedures:
1- Reviewing literature and previous studies to benefit from their sample, tools,
methodology, results and recommendations
2- Identifying the instruments of the study
3- Designing the achievement test (pre and post) and refereeing its validity and
reliability to be applied on both groups
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4- Designing the teacher guide and refereeing it
5- Obtaining permission from Al-Azhar University and Ministry of Education and
Higher Education requiring those concerned
6- Conducting the pretest to make sure of group equivalence.
7- Implementing the experiment following the teacher's guide on the experimental
group, while the control group is taught by the ordinary method.
8- Carrying out the experiment by the researcher herself; she presented the lessons
according to the lesson plans, applied the worksheets, utilized appropriate
materials and teaching aids in order to achieve the aims of the lessons
9- Conducting the post test and using SPSS for statistical analysis
10- Providing suggestions and recommendations based upon the results.
The Statistical Methods Used:
The researcher used applications from the Statistical Package for the Social Sciences
(SPSS) to treat the data. The following statistical treatments were used:
To find the internal consistency validity of correlation coefficients:


Pearson Correlation Coefficients was used.

To find the reliability correlation coefficients:


Correlation coefficient by split half method.



Kuder-Richardson Formula (21) were used.

To find significant differences:


Independent samples (T-Test) was used.



One-Way Anova and Scheffe test were used.



Eta- Square.
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Chapter Five
Findings, Discussion, and
Recommendations

5 Chapter Five: Findings, Discussion and Recommendations
Introduction
The present study aims to determine the effect of multiple intelligences on
developing fifth graders' achievement of vocabulary in the Gaza Strip. This chapter
includes the statistical treatment of the results; answering the questions of the study, testing
hypotheses, discussion of the results and recommendations.

5.1 Testing of the First Hypothesis
There are statistically significant differences at (α≤0.05) between the mean scores in
the post test of the male experimental group and that of their male counterparts in the
control group.
To test the first hypothesis, the researcher administered the post achievement test
after finishing the experiment.
Table (5.1): Means, Standard Deviations, T value , significance level, between the
average scores in the post test of the male experimental group and that of their male
counterparts in the control group
Vocabulary
Listening

Speaking

Reading

Writing

Total

Group

N

Control

33 7.394

Standard
Deviation
2.045

Experimental

34 9.765

0.781

Control

33 5.879

2.408

Experimental

34 8.912

1.288

Control

33 7.727

2.992

Experimental

34 12.794

2.129

Control

33 7.970

2.675

Experimental

34 12.735

2.403

Control

33 28.970

7.473

Experimental

34 44.206

5.470

Means

T
-6.303

At (α ≤ 0.01)
Significant
-6.456
At (α ≤ 0.01)
Significant
-8.005
At (α ≤ 0.01)
Significant
-7.676
At (α ≤ 0.01)
Significant
-9.543

Table "T" value at (65) degrees of freedom at (0.05) at significant level = (2.000)
Table "T" value at (65) degrees of freedom at (0.01) at significant level = (2.660)
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Significance
Level
Significant

At (α ≤ 0.01)

Table (5.1) indicates that there are statistically significant difference between the
experimental group and the control one at (α ≤ 0.05) in the results of the post-test are for
the experimental and control groups. The total mean in the control group was (28.970) and
the experimental group was (44.206). The t-test computed value was (-9.543). That means
there are statistically significant differences between experimental and control one. There
are significant differences in favor of the experimental group due to MI. So, the first
hypothesis is accepted. Moreover, there are statistically differences between the
experimental group and the control of each skill in the post test at (α ≤0.05). The mean
scores of listening skill in the experimental group is (9.765), while in the control group is
(7.394). The mean score of speaking skill in the experimental group is (8.912) while in the
control group is (5.879). The mean score of reading skill in the control one is (12.794)
while in the control group is (7.727). The mean score of writing skill in the experimental
group is (12.735), while in the control group is (7.970).

5.1.1 Discussion
The results show that the mean scores of the experimental group is higher than that
of the males in the control one. So the success of the experimental group showed
improvement in achievement. The researcher attributes this improvement to the following
reasons:

When teachers teach their students according to their strengths represented in their
dominant intelligences, students understand the material taught and consequently become
more motivated. Students paid more attention to post-test due to getting more interest in
MI theory. They proved that they could answer questions perfectly and they had more
motivation as one male student was quoted "I didn’t do well in pre-test but now I swear I'll
answer all questions without mistakes." They were highly motivated and challenged to
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answer all questions perfectly. Moreover, the positive feedback they got due to their
improvement positively affected their motivation, respect, self-esteem and self-confidence.
The improvement in students' achievement of experimental group may be related to the
activities, lesson plans, worksheets.

Additionally, there are statistically significant differences in favor of the experimental
group, which means that using techniques that tap on MI had a positive effect on
developing vocabulary achievement in English among the experimental group in each skill
of vocabulary. This may be related to the activities and drills of reading vocabulary which
prepared by the researcher. MI theory was effective in students' achievement in speaking
vocabulary. This may be related to MI, which provided students with opportunities to
participate and communicate individually or in groups. MI activities the researcher
prepared encouraged students to listen more to English language using a variety of
listening tasks based on MI. However, the improvement was not high as it was with other
skills of vocabulary because listening by its very nature is difficult because it taxing for
working memory (Kilani and Muqattash, 2008, p.7). MI theory effects on the students'
achievement in writing vocabulary. It may be related

to the activities and worksheets,

which developed their ability in writing. MI helped the researcher to design interactive
activities enhancing students to write and answer questions easily.

Turning now to the experimental evidence, firstly, some of the male students faced
difficulties in spelling words; for example, "laugh" they wrote it as "laf" and "all" is
written like "ol". At the end of experimental period, MI affected students' motivation
towards vocabulary via MI activities e.g puzzles and drawings. So learning vocabulary
becomes more interesting. In an interview with students, they kept saying "we really like
the class because we enjoy dancing, drawing and singing".
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The results of this study will now be compared to the findings of previous work in
terms of using MI. My findings were in agreement with those of previous studies mainly
with those which worked on reading such as Abu Jarad's (2012), Haboush's (2010),
Eissa's

(2009), Buschick's (2007). However, Saricsoglu

and

Arikan's

(2009) and

Elmodal's (2013) concentrated on listening and writing skills.

In order to measure the effect of using multiple intelligences in developing fifth
graders' achievement of English vocabulary in the Gaza strip, the researcher used Eta
square " η2" to calculate the effect size as in the following table:
Table (5.2) "T", " η2" and "d" values for the effect size
Vocabulary
Listening
Speaking
Reading
Writing
Total Test

T
-6.303
-6.456
-8.005
-7.676
-9.543

η2
0.372
0.384
0.489
0.468
0.576

D
1.042
1.053
1.146
1.129
1.209

effect size
Large
Large
Large
Large
Large

Table (5.2) shows high effect of each skill of vocabulary, this could be ascribed to the
MI activities, techniques, and teaching aids which aimed at developing achievement of
English vocabulary.

5.2 Testing of the Second Hypothesis
There are statistically significant differences at (α≤0.05) between the mean scores in
the post test of the female experimental group and that of their female counterparts in the
control group.
To test the second hypothesis, the researcher administered the post achievement test
after finishing the experiment. The results of the test were recorded and statistically
analyzed. T-test was used to measure the significance of the differences between the
experimental group and control one on the post test.
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Table (5.3): Means, Standard Deviations, T value, significance level, between the
mean scores in the post test of the female experimental group and that of their female
counterparts in the control group
Vocabulary

Group
Control

Listening

Speaking

Reading

Writing

Total

N

Means

28

7.857

Standard
Deviation
1.325

experimental

26

9.346

0.892

Control

28

5.893

1.595

experimental

26

7.962

1.428

Control

28

8.393

2.615

Experimental

26

12.962

1.907

Control

28

7.893

2.250

Experimental

26

13.038

2.254

Control

28

30.036

5.897

Experimental

26

43.308

4.287

T

Significance Level
Significant

-4.805
At (α ≤ 0.01)
Significant
-5.008
At (α ≤ 0.01)
Significant
-7.286
At (α ≤ 0.01)
Significant
-8.391
At (α ≤ 0.01)
Significant
-9.397
At (α ≤ 0.01)

Table "T" value at (52) degrees of freedom at (0.05) at significant level = (2.000)
Table "T" value at (52) degrees of freedom at (0.01) at significant level = (2.660)

Table (5.3) shows the mean and the standard deviation of each group in the post
test. The analysis indicates that there are statistically significant differences between the
experimental group and the control one at (α ≤0.05). The total mean score of the control
group was (5.897) and that of the experimental group was (4.287). The t-test computed
value is (-9.397), which means there are statistically significant differences between the
experimental and control groups. There are significant differences in favor of the
experimental group due to MI. So the second hypothesis is accepted.

Moreover, there are statistically significant differences between the experimental
groups and the control in each skill of the post-test (α ≤0.05). The mean scores of listening
skill in the experimental group is (9.346), while in the control group is (7.857). The mean
score of speaking skill of the experimental group is (7.962) and that of the control group is
(5.893). The mean score of reading skill in the experimental group is (12.962), while in the
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control group is (8.393). The mean score of writing skill of the experimental group is
(13.038), while the control group mean is (7.893).

5.2.1 Discussion
The results show that the mean scores of the experimental group is higher than the
mean scores of those female of the control one. The researcher attributes to the following
reasons:

Through applying the theory of MI, students improved vocabulary achievement
through using photos, word pictures, music, nature and body movement. As a result, they
understood the material taught and consequently became more motivated. Additionally,
using MI activities encouraged students to listen to vocabulary, speak vocabulary, read
vocabulary and write vocabulary more than the traditional methods did through presenting
new strategies which help students to learn according to their dominant intelligence; they
can play, move body, write, draw, read, observe, communicate, express feelings as the MI
provide eight different types of learning EFL. Therefore, it improved students' achievement
in English vocabulary.

Moreover, there are statistically significant differences in favor of the experimental
group. That is to say, MI techniques are effective in developing vocabulary achievement in
English among the experimental group in each skill of vocabulary. Comparing the results
of each skill of vocabulary, it can be seen that MI theory was highly effective in students'
achievement in reading, and writing vocabulary. This may be ascribed to the activities and
drills of reading vocabulary. However, MI encouraged students to listen more to English
language using a variety of listening tasks based on MI.
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In the interview, one of experimental students said, " I always dream to be a princess
and now my dream has come true and now I can walk and act like a princess", whereas the
control group felt disappointed. They kept saying whenever they saw me " why don't you
treat us like the other class". They challenged the researcher saying, "We will bring
biscuits, juice and music to prepare a wedding day the same you did with the other class".

By using MI, the students acquired new skills of acting, visualizing, singing and
dancing. The experimental analysis of the research presented in the previous studies
revealed various applications of MI theory. For example, Abu Jarad's (2012) showed a
positive effect of multiple intelligences based teaching on developing seventh graders'
achievement in English tests. Another example is Haboush's (2010) and ElModalal's
(2011) used a suggested program based on MI on developing main skills like reading and
writing. They also showed positive results of using MI in teaching English skills like
reading and writing. Other skills showed positive results like in listening such as
Saricsoglu and Arikan (2009).

To measure the effect of using multiple intelligences on developing fifth graders'
achievement of English vocabulary in the Gaza strip "T", " η2" and "d" values were used,
as in the following table:
Table (5.4) "T", " η2" and "d" values for the effect size
Vocabulary
Listening
Speaking
Reading
Writing
Total Test

T
-4.805
-5.008
-7.286
-8.391
-9.397

η2
0.300
0.317
0.496
0.566
0.621
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D
0.960
0.981
1.151
1.202
1.238

effect size
Large
Large
Large
Large
Large

Table (5.4) shows high effect of each skill of vocabulary, this can be attributed to the
activities, techniques and teaching aids used in MI which aimed at developing
achievement of English vocabulary.
This agrees with ElModalal (2012) revealed that the programme had a larage size in
favour of the experimental group while Haboush (2010) had a medium effect size
favouring the experimental group.

5.3 Pedagogical Implementations
From the previous findings and literature review, the research thinks that the
following pedagogical implementations may contribute in developing students'
achievement in English vocabulary:
1. MI theory interests in students' needs,
2. MI brings high motivation for teacher and students,
3. MI encourages low achieving student to participate,
4. MI helps parents to know their children intelligences,
5. MI helps teachers to teach variety of materials, activities, lessons, strategies and
methods which must be incorporated in the daily lessons plan.
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5.4 Recommendations
Based on the study's findings the researcher recommended the following:

Recommendations to Teachers:

1. Teachers role are recommended to change from teacher centered approach to student
centered approach,
2. To create variety of techniques or strategies based on MI in teaching English
effectively.
3. To use different activities of MI which depend on the nature of learner's intelligence.
4. To be aware of the individual differences between learners through the usage of MI.
They must choose the classroom activities appropriately to enhance learners to learn
better.
5. To enhance student center learned
6. To utilize various activities of MI that may develop learners' competence in English
language.
7. To use a variety of educational aids that make the implementation of MI easier. They
can participate learners in designing the educational aids which makes learning more
active.

Recommendations to Curriculum Designers and Decision Makers:

a. To implement MI through technology.
b. To train programs plans include MI theory and its implementations in teaching English.
c. To conduct workshops to train teacher lessons plan depend on MI.
d. To conduct Parents meetings.
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Recommendations for Future Studies:

The researcher recommends researchers to conduct studies on:

-

The effect of multiple intelligences on developing writing skills of fifth graders.

-

The effect of multiple intelligences on developing speaking skills of fifth graders.

-

The effect of multiple intelligences on developing reading skills of fifth graders.

-

The effect of multiple intelligences on developing listening skills of fifth graders.
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Appendices

Appendix (1)
Table of specification

skills

percentage

Number of questions

Number of items

listening

21.4

3

1,2,3

speaking

14.3

2

1,2,3

reading

35.7

5

1,2,3,4,5

writing

20.6

4

1,2,3,4

100

14
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Appendix (3)
An achievement test for fifth grade

Al-Azhar University-Gaza
Deanship of Postgraduate
Studies & Scientific Research
Faculty of Education
Department of Curriculum &Teaching Methods

Dear Mr. / Mrs.
The researcher is carrying out an M.Ed. thesis entitled:
The Effect of Multiple Intelligences on Developing Fifth Graders' Achievement of
Vocabulary in the Gaza Strip
Please, check the achievement test then you are kindly invited to write your notes in the
following terms:
No.

Low.V

Terms

1.

Achieving the purposes of test

2.

The question(number, level and types)

3.

The test items reflect the objectives

4.

The clarity of instructions

6.

The scores

7.

The timed allowed

8.

The layout

11

Low

Medium

High

High.V

Any further comments are highly appreciated.






Referee's name:


Thanks in advance

The researcher,
Reem Abu Rezeq

12

A Vocabulary Achievement Test for Fifth Graders
5th Class

Time allowed: 1hour
g
Name: ____________________________

Mark:

Listening vocabulary
1. Listen & guess the picture:-

(

)

(

)

(10m.)

استمع ثم خمن الصورة

(

)

( 4 m.)

(

)

 ( حوط الكلمة التي تسمعها4 m.)

2. Listen & circle the word you hear:
(1)

----50

(2)

(3)

(4)

him

about

hear

wedding

then

write

hide

nothing

some

last

hour

running

them

plant

hi

reading

3. listen & Circle the word that rhymes: ( حوط الكلمة ذات نفس الوزن الموسيقي2 m.)
1-

look like

Milk

Bike

Trick

2-

Some

Come

Dome

Home

3-

Then

Fine

Tin

Ten

4-

Hear

Ear

Hare

For

11

Speaking vocabulary (10 m.)
1. Complete the following dialogue:

(5 m.)

Ben: How is the weather today?
Amy: The weather is…….. . It's sunny and warm.
us

Ben: Did you see Omar? I'm worried about ………
Amy: He is ……….. . He is looking for his bike.
Ben: What has happened?

nice

Amy: Ben's bike was on the…….. when he lost it.
Ben: Oh no! let……..help him.
road

2. Choose what would you say if

(5 m.)

1- The farmer lost his goat.

a) The farmer isbusy
happy

b) The farmer is angry
him
2- Ben doesn't feel well. He ate all chocolate

a)he is greedy
him

b)he is clever
3- They are blue with cold

a)get out of the water!

b)get in of the water!
4- Mum is cooking

a)let's help her

b)let's help him
5- It's taste like sugar. It's

a)vegetable

b)fruit

12

Reading vocabulary

(15m.)

1. Read and circle:- اقرأ ثم حوط

( 4 m.)

fear

End

Boat

Marry

hear

Lend

ball

hurry

tear

mend

both

carry

حوط الكلمة المختلفة

2. Odd one out:

( 2 m.)

Palace

Princess

Hospital

School

Boat

Hour

Car

Bus

3. Riddle: فزورة

( 2m.)

1- It's the name of girl who lives in palace." she's …..…………………..
2- It's place where people don't feel well."It's ………………………

4. Choose the correct opposite: اختر عكس الكلمة المناسب
End

Last

Laugh

( 4m.)

Out

1-after X ……………..

2-start X ………….…

3-first X ……………

4-cry X …………….

Before

5. Match the word with its meaning:- ( وصل الكلمة في معناها المناسب3 m.)
(A)

(B)

1

All

Beautiful

2

a blog

everything, everyone

3

Nice

a site on the internet

12

Writing Vocabulary

(15m.)

1. Re-write the words correctly: اكتب الكلمات بشكل صحيح

rBeak
………………

ddingWe
…………….

rHou
…..…………

( 5 m.)

aPlnt
…………...

irroMr
……….……

2. Fill in with the correct word: امأل الفراغ بالكلمة المناسبة
move

1.
2.
3.
4.
5.

Any

Also

(5m.)
by

Tell

I want to school ……….bus.
I don't want………of these books.
……. me a story about "The wolf's shoes".
There are lots of cars. When can we ………..?
My friend ………came to see the films.

3. Write the crossword:

( 4m.)

Down

1

1.Something helps me to see myself in. M……… .
2. It is a clever animal. It eats goats. W……….. .

3
2

Cross

3. Say it one more time, please!

4

A………
4. It shines at night like a sun at day.
M……….. .
4. Classify: صنف
Apple

olive

(3m.)
Onion

grape

Fruits

Vegetables

15

Potato

Tomato

Scores of Male (Control Group)
N
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
33

Listening
4
5
6
6
6
6
5
6
5
6
6
6
6
6
6
4
5
6
6
6
6
5
6
4
8
6
5
6
5
4
4
4
4

Pre-Test
Speaking Reading
2
4
4
2
1
2
4
3
5
3
3
3
3
3
3
2
3
3
4
2
4
3
3
3
3
3
3
3
5
6
2
3
3
2
5
3
3
3
5
3
3
4
5
5
3
4
2
4
5
3
4
3
5
3
5
2
3
2
4
2
2
3
4
2
2
3

Writing
2
3
2
3
3
3
7
4
3
3
5
3
6
4
3
3
2
2
2
5
3
2
3
2
5
3
2
2
2
2
3
2
3

Total
12
14
11
16
17
15
18
15
14
15
18
15
18
16
20
12
12
16
14
19
16
17
16
12
21
16
15
15
12
12
12
12
12

16

Listening
8
8
8
8
10
8
10
6
9
4
9
4
3
6
3
9
6
8
8
10
8
10
6
6
8
6
8
10
5
10
8
6
8

Post-Test
Speaking Reading
5
8
8
5
6
7
10
15
5
12
9
15
8
10
3
7
6
7
3
10
8
10
2
5
5
6
3
3
5
4
8
10
7
6
8
7
8
10
2
6
6
7
8
10
8
5
7
10
0
5
4
6
4
6
8
10
7
6
8
10
7
4
5
9
3
4

Writing
4
4
10
11
9
13
8
10
5
8
10
10
4
4
8
5
7
9
10
7
11
10
8
10
10
5
3
12
6
10
5
8
9

Total
25
25
31
44
36
45
36
26
27
25
37
21
18
16
20
32
26
32
36
25
32
38
27
33
23
21
21
40
24
38
24
28
24

Scores of Male (Experimental Group)
N
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
33
34

Listening
5
6
4
4
7
4
6
8
3
6
6
5
7
4
6
6
6
5
5
5
6
8
5
6
5
6
4
8
7
7
4
6
7
5

Pre-Test
Speaking Reading
3
2
4
2
3
4
2
2
2
2
5
3
3
2
3
2
3
3
2
2
3
2
3
3
2
3
3
3
2
3
4
4
2
2
4
2
4
4
3
3
3
4
3
2
3
3
3
4
4
4
3
3
4
3
3
2
3
4
4
3
4
4
2
2
3
4
2
3

Writing
2
2
4
3
3
3
2
2
2
3
2
3
2
4
4
3
3
3
3
2
3
4
2
4
3
4
2
2
5
2
3
2
4
3

Total
12
14
15
11
14
15
13
15
11
13
13
14
14
14
15
17
13
14
16
13
16
17
13
17
16
16
13
15
19
16
15
12
18
13

17

Listening
10
10
10
10
10
9
10
10
10
10
10
9
10
10
10
10
10
10
10
10
10
10
10
10
10
10
10
10
10
8
10
10
6
10

Post-Test
Speaking Reading
10
15
7
13
8
14
9
11
9
13
8
10
10
13
10
15
8
12
8
13
9
10
8
14
8
13
10
13
8
13
10
15
10
15
10
15
5
10
10
15
10
15
7
10
10
15
7
10
9
10
10
15
7
10
10
14
9
10
9
12
10
14
10
15
10
8
10
15

Writing
15
10
13
14
15
13
14
15
10
10
10
15
13
12
13
15
13
15
10
15
15
10
15
10
10
15
10
14
10
14
14
15
6
15

Total
50
40
45
44
47
40
47
50
40
41
39
46
44
45
44
50
48
50
35
50
50
37
50
37
39
50
37
48
39
43
48
50
30
50

Scores of Female (Control Group)
N
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28

Listening
4
6
8
8
4
5
7
5
5
6
4
6
6
7
4
7
6
6
4
5
6
5
6
5
6
6
6
6

Pre-Test
Speaking Reading
3
5
2
2
2
2
3
4
3
3
3
3
2
3
2
3
2
2
2
3
2
2
4
6
4
5
4
3
2
4
4
4
2
2
2
4
3
2
1
4
3
2
5
6
2
2
2
2
3
2
2
3
3
3
3
3

Writing
5
4
6
4
3
4
4
5
7
4
8
5
3
4
3
5
4
8
2
3
4
9
5
8
3
3
4
5

Total
17
14
18
19
13
15
16
15
16
15
16
21
18
18
13
20
14
20
11
13
15
25
15
17
14
14
16
17

18

Listening
7
5
7
8
10
8
9
8
8
10
8
7
8
7
8
6
5
7
8
10
7
8
9
10
9
8
8
7

Post-Test
Speaking Reading
6
6
4
5
8
13
6
7
9
9
5
9
8
10
4
10
4
7
8
15
8
10
4
7
5
8
6
6
5
6
5
5
8
6
6
9
7
10
5
5
4
8
6
7
4
13
6
10
8
12
4
8
7
6
5
8

Writing
5
6
13
9
10
4
7
8
10
10
10
10
7
4
6
8
5
6
7
7
6
7
11
9
11
8
8
9

Total
24
20
41
30
38
26
34
30
29
43
36
28
28
23
25
24
24
28
32
27
25
28
37
35
40
28
29
29

Scores of Female (Experimental Group)
N
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26

Listening
6
6
6
6
4
6
5
6
6
7
6
6
7
9
6
6
7
5
6
8
9
4
6
6
6
4

Pre-Test
Speaking Reading
4
3
3
5
3
6
3
7
3
3
4
10
4
2
2
6
3
2
3
3
2
4
3
2
3
4
2
4
2
2
3
4
5
9
3
7
3
5
4
6
3
4
3
2
2
3
4
3
2
4
4
2

Writing
4
5
2
4
2
4
4
2
8
2
2
4
4
1
2
2
4
2
2
4
5
2
5
4
2
5

Total
17
19
17
20
12
24
15
16
19
15
14
15
18
16
12
15
25
17
16
22
21
11
16
17
14
15

11

Listening
10
10
10
10
10
9
10
10
10
9
10
9
8
8
9
7
10
10
10
10
8
9
9
10
10
8

Post-Test
Speaking Reading
8
13
8
12
10
15
8
15
8
12
8
15
6
14
7
12
10
8
8
14
10
15
8
11
7
13
8
12
8
13
10
11
8
13
7
13
8
12
10
15
7
15
8
10
10
15
5
15
5
14
7
10

Writing
13
15
15
15
14
15
14
13
14
13
15
13
13
15
14
10
13
12
15
15
10
7
15
9
13
9

Total
44
45
50
48
44
47
44
42
42
44
50
41
41
43
44
38
44
42
45
50
40
34
49
39
42
34

Scores of Test
n
1
2
3
4

Vocabulary
Listening
Speaking
Reading
Writing
Total

Score
5
5
5
5
20
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Percentage
25%
25%
25%
25%
100%

Teacher's Guide
Al- Azhar University-Gaza
Deanship of Postgraduate
Studies & Scientific Research
Faculty of Education
Department of Curriculum &Teaching Methods

Dear Mr. / Mrs.
The researcher is carrying out an M.Ed. thesis entitled:
The Effect of Using Multiple Intelligences on Developing Fifth Graders' Achievement of
Vocabulary in the Gaza strip
Please, check the teacher's guide and lessons plan then you are kindly invited to write your
notes in the following terms:
V.
V.
No.
Terms
Low Medium High
Low
High
1.
Achieving the purposes of s t ud y
2.
Suitability to the fifth graders
3.
The clarity of instructions
4.
Work sheets and activities
6.
The time allowed
7.
The layout
Any further comments are highly appreciated.






Referee's name :

Thanks in advance

The researcher,
Reem Abu Rezeq
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Appendix (4)
Teacher's Guide
Dear teacher,
This Teacher's Guide is designed to help teachers in teaching the main vocabulary in
the following English units (10,11,12&13) for Fifth graders. It takes in consideration the
importance and the effectiveness of applying the 8 multiple intelligences in meeting the
student needs to learn and use new vocabulary.
English for Palestine 5 pupil book includes 18 units and each unit consists of eight
periods. The researcher designed this teacher's guide to teaching English vocabulary periods
(1,2,3,5,6,7 and 8) in units (10,11,12 and 13) in English for Palestine 5 textbook according to
MI; linguistic intelligence, spatial/visual intelligence, logical intelligence, interpersonal
intelligence, intrapersonal intelligence, musical intelligence and bodily/kinesthetic intelligence
& naturalistic intelligence in pupil's Book. Many activities, worksheets and lessons plan for
each lesson are included. Each unit includes four major English language skills; they are
reading, speaking, listening and writing and sub skills; grammar, vocabulary and pronunciation.
The teacher's guide is set as a basis to help teachers teach only the main vocabulary via
using the 8 MI attached with worksheets, supportive activities and helpful lesson plans so that
learning process could be more effective and enjoying.


Definition of Multiple Intelligences

After reviewing the previous literature and studies, the researcher defines multiple
intelligences as: a set of effective techniques that bring student into real life situations via
implementing variety of activities to create an innovative student.


Teaching English vocabulary via Multiple Intelligences

In this teacher's guide, 8 types of MI are implemented; linguistic intelligence,
spatial/visual intelligence, interpersonal intelligence, intrapersonal intelligence, musical
intelligence and bodily/kinesthetic intelligence as the following Wake,etc(1996)& Hoerr
(2000):
1. Linguistic Intelligence
The linguistic student is one who enjoys speaking, reading, writing and doing any
activities that are related to written & spoken forms. A student of this intelligence needs to
communicate and make sense of world around through books and people.
→ Suggested activities and worksheets: cross word puzzle, writing letters, developing a
dictionary of new terms, leading an oral discussion or debate.
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2. Spatial/Visual Intelligence
The spatial/visual student is one who enjoys drawing and visualizing variety of
images and pictures. The spatial/visual intelligent student needs art supplies, videos, toys &
puppets that help him/her creates something visual.
→ Suggested activities and worksheets: drawing pictures, making a photo album, painting,
creating posters, diagram and using guided imagery, mind map, video, creating multimedia
projects.

3. Interpersonal Intelligence
The interpersonal student is one who enjoys making personal connection, leading and
organizing. S/he is very happy when s/he is involved in parties and clubs.
→ Suggested activities and worksheets: grouping, performing a play, debate a topic, work
together, interviews, teaching friends, role play, sharing and leading an activity.

4.

Intrapersonal Intelligence:

The intrapersonal intelligence is one who enjoys working by him/herself. This student learns
better when s/he evaluates his/her own work.
→Suggested activities and worksheets: draw yourself, imagine yourself doing
someting, having silent reflection time, carrying an independent project, evaluating
own work, describing feelings about a subject, thinking strategies, centering
practices, riddles of vocabulary words e.g, who am I.

5. Musical/Rhythmic Intelligence:
The musical intelligence characterizes the one who enjoys music. This student appreciate
rhythm, pitch and
melody.
→Suggested activities and worksheets: create vocabulary song, learn & practice phonetic
punctuation, create musical game, using musical vocabulary, write song lyric,make an audio
tape
6. Bodily/Kinesthetic Intelligence
The bodily/kinesthetic student is one who enjoys learning through movement, enjoy running,
jumping, dancing and acting. This student needs to have tactical experiences to move and play
in classroom.
→ Suggested activities and worksheets: role play, drama, physical games, passing a ball to
share information, perform a play, movement during activities, miming and sign language.
7. Logical-Mathematical Intelligence:
The logical intelligences is one who study problems, thinks logically and analytically and
conduct scientific investigations.
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→ Suggested activities and worksheets: word problem, describing in numbers, find
examples, mind map, design word classification, find relations between words
8.Naturalistic Intelligence:
The naturalist is one who enjoys recognizing and classifying elements in Nature.
→Suggested activities and worksheets: learn& practice using vocabulary, idiom, jargon &
vernacular of the nature, grow natural elements of some words & use them in cooking e.g.
fruit, vegetables, create a display or visual with object from Nature, plan an outdoor
classroom, observe or categorize a species of, find examples of things in Nature related to
topic

► Content of the Teacher's Guide





Objectives of each lesson.
Teaching resources and aids.
Procedures and steps.
Worksheets.
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Unit: 10 / lesson: 1&2
Subject: English
Grade: fifth
Intelligences: linguistic, visual-spatial, bodily-kinesthetic, musical, interpersonal,
intrapersonal & logical intelligence
Strategies: role play – acting – gestures – miming – cooperatives – pair work
Time allowed: one session (40minutes)
Title of the lesson: Ben and Amy 's holiday
Objectives:
-to practice pronunciation of the new words
-to choose the correct words
New vocab: wedding– marry – look like- princess - also - about
A.V.M. : poster, F-cards, pupil's book, tape – puppets – mask – clothes –poster-flashcardsWarming up:

( 5minutes)

Vocabulary building
-The teacher shows pictures of a wedding and familiar objects and identifies them
Presentation:

( 15minutes)

T. presents new vocab throughout different techniques as the following:
1-Wedding:
T. displays a video of wedding using LCD

(visual intelligence)

T. says," It's a wedding"
T. pronounces the new word clearly a few times

(linguistic intelligence)

Ss pronounce the word by the help of T. more than once

(linguistic intelligence)

Ss. repeat the word in (group-individually)

(linguistic intelligence)

2-Marry:
T. again shows the video and says," Look! She got married"
(visual/ Linguistic/ intelligence)
T. pronounces the new word clearly a few times

216

(linguistic intelligence)

Ss. pronounce the word by the help of T. more than once
Ss. repeat the word in (group-individually)

(linguistic intelligence)
(linguistic intelligence)

T. shows the meaning of the word by presenting an example
Example: Look! She got married.

(linguistic intelligence)

(Linguistic intelligence)

3-princess:
T. show a picture and example of the word

(spatial/linguistic intelligence)

T. says, " look! She is a princess"
e.g, a princess is a rich girl, she lives in a big house
T. pronounces the new word clearly a few times
Ss pronounce the word by the help of T. more than once
Ss. repeat the word in (group-individually)

(linguistic intelligence)
(linguistic intelligence)
(linguistic intelligence)

Ss wear a uniform of princess

(musical / bodily intelligence)

4-look like
T. repeat the video again

(visual intelligence)

T. says, " she is look like a princess".

(linguistic intelligence)

T. pronounces the new word clearly a few times

(linguistic intelligence)

Ss pronounce the word by the help of T. more than once
T. presents an example & context

(linguistic intelligence)
(linguistic intelligence)

She is very beautiful. She looks like princess

5-also:
T. presents the meaning through an example

(Linguistic intelligence)

e.g, I speak English and Arabic also
Ss. give example too
Ss. pronounce the word by the help of T. more than once
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(linguistic intelligence)

6-about
Ss pronounce the word by the help of T. more than once (linguistic intelligence)
T. presents the meaning by an example

(linguistic intelligence)

e.g, Heba is reading a story about the white horse
Ss. pronounce the word by the help of T. more than once (linguistic intelligence)

Practice:

(10minutes)

Ss. completes the network for the word

(spatial/logical intelligence)

Ss listen and circle the word with picture (exercise 1, p.(5))
Ss read and circle the correct word:

(visual intelligence)
(Linguistic intelligence)

1-The story is again/about a princess
2-The princess lives in a palace/house
3-Please do that again/all
4-let's all/we go for a swim
5-I want you do that all/also
6-He can't walk. He looks like/ looks an old man
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Production:

(10minutes)

Ss prepare themselves to make a weeding day. They wear a uniform of a groom, bride and
princess. They bring cake and a music. Other students encourage them (bodily/ musical
intelligence)
Evaluation:
The students enjoyed the activities presented. They were active and interacted with each
other. I noticed that the students can pronounce and identify the meaning of the words
presented.
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Unit: 10 / lesson: 3,4&5
Subject: English
Grade: fifth
Intelligences: linguistic,visual-spatial,bodily-kinaesthetic,musical&interpersonal
Strategies: role play – acting – gestures – miming – cooperatives – pair work
Time allowed: one session (40minutes)
Title of the lesson: Ben and Amy 's holiday
Objectives:
-to spell out words in air with finger
- to get specific information from the pictures.
-to describe holiday based on the words related to topic
- to practice vocabulary they read
New vocab: hour – all – again–for - by – palace.
Warming up:
(5minutes)
Air word game
bodily/spatial/interpersonal
-Ss spell out words in air with finger

Presentation

(15 min)

T. presents new vocab throughout different techniques as the following:
1- hour
T. shows a picture of the word

(spatial intelligence)

T. pronounces the new word clearly a few times.
Ss. repeat the word in (group-individually)
T. shows the meaning by an example
e.g. I slept for 6 hours.

(linguistic intelligence)
(linguistic intelligence)
(linguistic intelligence)

2-all
T. acts using hands pointing to all
(bodily intelligence)
T. pronounces the new word clearly a few times.
(linguistic intelligence)
Ss. pronounce the word by the help of T. more than once
(linguistic intelligence)
Ss. repeat the word in (group-individually)
(linguistic/ interpersonal intelligence)
e.g, I go to school all the days from Saturday to Thursday
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3 -again
T. presents the word by using body language (hand movement to present the meaning of the
word
(bodily intelligence)
Ss. pronounce the word by the help of T. more than once
(linguistic intelligence)
T. presents an example
e.g, Again, please look at the picture!
Ss. pronounce the word by the help of T. more than once
(linguistic intelligence)
4.for
Ss pronounce the word by the help of T. more than once
Ss. repeat the word in (group-individually)
T. shows the meaning of the word through acting
e.g,lets go for dancing

(linguistic intelligence)
(linguistic intelligence)
(bodily intelligence)

5-by:
Ss pronounce the word by the help of T. more than once
T presents an example e.g, I go to school by bus
Ss. repeat the word in (group-individually)
6-palace:
T. shows a picture and says," This is a palace"

(linguistic intelligence)
(linguistic intelligence)

(spatial intelligence)

Ss pronounce the word by the help of T. more than once
(linguistic intelligence)
T. pronounces the new word clearly a few times.
(linguistic intelligence)
Ss. repeat the word in (group-individually)
(interpersonal intelligence)
T. presents an synonym
(linguistic intelligence)
Palace= a big and beautiful house
Practice:

(10minutes)

Match the word with meaning:
( linguistic intelligence)
1- To do the same activity another time
a)all
2- To add another thing or another activity
b)also
3- It refers to everything or everybody or everywhere
c)again
T. asks ss to open p.7 EX.1 and do the exercise in pairs
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Production:
(10minutes)
(linguistic intelligence)
T. gives ss clues words to write some sentences to describe a holiday (hour – all – again–for
- by – palace).
Add letter game
(linguistic intelligence)
Ss add a letter to a word to make another one
Evaluation:
The students answered the questions raised correctly. They were active and interacted with
each other. I noticed that the students can pronounce and identify the meaning of the words.
Homework:
Choose the correct answer:
1- I played a computer game (about-for) an hour
2- Let's see the film (also-again)
3- (all- about) my family are on the photo
4- She talked (for-about)her aunt's wedding
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Unit 10
1- Circle the word:
123456-

The princess lives in a (house-palace).
Amy read a book (for-about)the princess.
Amy's aunt(looks like-look)a princess
I go to school (about-by)bus.
I saw a photo of my mother's(marry-wedding).
let's go (for-by)a walk.

2- Guess the missing words:
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Unit: 10 / lesson: 5,7&8
Subject: English
Grade: fifth
Intelligences: linguistic, visual-spatial, bodily, musical & interpersonal
Strategies: role play – acting – gestures – miming – cooperatives
Materials: board, pupils book, projector, paper sheet
Time allowed: one session
Title of the lesson: Ben and Amy 's holiday
Objectives:
-to build up a short song
-to choose the correct word
-to find out words from the snake
- to read aloud correctly.
-to spell word correctly
-to distinguish between words

(40minutes)

Warming up:
(5minutes)
Brainstorm using mind map showing ss what they can write about some words
Practice:
(15minutes) (interpersonal/spatial intelligence)
-T. asks students to open page 9 and answer question 2
Read & circle the correct word (p. 9)
Find the word from snake:

Production:
(10mintues) (interpersonal/spatial intelligence)
Ss work in groups
Group1: ss draw a poster includes the following (princess-marry-wedding) then describe the
pictures they draw.
Group 2: Ss build up a short song based on vocabulary. Ss practice spelling words using Sign
Language as each word becomes a dance of the "hand speak" (musical/ bodily intelligence)
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Summative evaluation

(10 minutes )

Add letter game

(linguistic intelligence)

Ss add a letter to a word to make another one

(linguistic intelligence)

Homework:
Worksheet
Evaluation:
The students answered the questions raised correctly. I noticed that the students can
pronounce and identify the meaning of the words presented.
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Unit 10
1. Choose the Suitable word :-

1.palace

1.wedding

1. marry

2. look like

2. princess

2. hour

3. dress

3. palace

3. play

2. Complete from the table:wedding - about – look like – all – princess - boat

1. Amy's book is about the ………………………and three friends.
2. ……………………….my family went to Scotland for the wedding .
3. Rania watch film ……………………….. wild life.
4. Amy went to the …………………in the last summer .
5. Amy's Aunt …………………….a princess .
6. Ben went to the wedding in his uncles ……………………..
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Unit: 11 / lesson: 1&2
Subject: English
Grade: fifth
Intelligences: linguistic, visual, bodily, musical, naturalistic & interpersonal
Strategies: acting – gestures – miming – cooperatives
Time allowed: one session 40
Title of the lesson: The Wolf's shoes
Objectives:
- to practice pronunciation of the new words.
- to get specific information from a listening word
- to match words in a reading vocabulary.
New vocab: wolf – hear – road- hide - both - look for
A.V.M. : poster, F-cards, pupil's book, tape – puppets–natural elements
Warming up:
(5minutes)
T. warms ss up by some short questions to make sure that they are engaged and active
1-Do you have an animal at home?
2-What is your favorite animal?
3-Give me names for some animals?
Presentation:
(15minutes)
Guided practice:- ( Ss perform with teacher's guidance)
T. uses different techniques in presenting the new vocab
Ss listen & repeat vocabulary
1-wolf
T. mimes holding a puppet of wolf
(bodily intelligence)
T. says " look! I'm a wolf"
T. pronounces the new word clearly a few times.
(linguistic intelligence)
Ss pronounce the word by the help of T. more than once (linguistic intelligence)
Ss repeat the word
Ss. repeat the word in (group-individually)
(linguistic intelligence)
2-hear:
T. points to real organ of hearing
(bodily intelligence)
e.g: we hear by ear
T. pronounces the new word clearly a few times.
(linguistic intelligence)
Ss. pronounce the word by the help of T. more than once
(linguistic intelligence)
Ss. repeat the word in (group-individually)
(linguistic intelligence)
3-road
T. refers to Nature or a picture of the road
(naturalistic intelligence)
e.g: You can see cars, buses and bike on the road
T. pronounces the new word clearly a few times.
(linguistic intelligence)
Ss. pronounce the word by the help of T. more than once (linguistic intelligence)
Ss. repeat the word in (group-individually)
(linguistic intelligence)
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4-hide:
T asks a student to go behind the table
(bodily/linguistic intelligence)
T. pronounces the new word clearly a few times.
(linguistic intelligence)
Ss. pronounce the word by the help of T. more than once
(linguistic intelligence)
Ss. repeat the word in (group-individually)
(linguistic intelligence)
5-both:
T. presents the synonyms of both
(linguistic intelligence)
Both=the same meaning of two
(bodily intelligence)
e.g: look. I have a red apple and a green one. I like both apples
T. pronounces the new word clearly a few times.
(linguistic intelligence)
Ss. pronounce the word by the help of T. more than once
(linguistic intelligence)
Ss. repeat the word in (group-individually)
(linguistic intelligence)
6-Look for:
T. acts as the following:
(bodily/ linguistic intelligence)
- I pretend as my bag
- T. asks;" where is my bag? Is here?
- Is it here(another place)no-where is it?
- I look for my bag for 1 minute
T. pronounces look for clearly a few times.
Ss. pronounce the word by the help of T. more than once
Ss. repeat the word in (group-individually)
Practice:
Teacher ask students to open page exercise 4 on page 13
T. ensures that ss are aware about the task itself.
Ss work in pairs while teacher goes around.
Production:
Game: Act out what I'm saying
Group 1:say the word
Group 2: act out the meaning

(linguistic intelligence)
(linguistic intelligence)
(linguistic intelligence)
( 10minutes)

( 10minutes)
( bodily/musical intelligence)

Evaluation:
The students answered the questions raised correctly. They were active and interacted with
each other. I noticed that the students can pronounce and identify the meaning of the words.
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Unit: 11 / lesson: 3,4&5
Subject: English
Grade: fifth
Intelligences: linguistic- visual- spatial, bodily &intrapersonal
Strategies: acting – gestures – miming
Time allowed: one session (40minutes)
Title of the lesson: The wolf's shoes
Objectives:
- to employ the opposites words in context correctly.
-to write out a story.
-to write what is heard.
-to call out objects in classroom described by vocabulary
New vocab: wolf – hear – road- hide - both - look for – with – laugh – greedy –end nothing – angry.
A.V.M. : poster, F-cards, pupil's book, tape – puppets – mask – clothes
Procedures and activities:Warming up.
( 5min )
T. greets ss and asks them some questions to engage them.
T. revises the main words through distributing some cards and pictures to Ss and say the
word loudly then asks two Ss to come out holding the word and the picture.
Teacher checks the H.W. giving the previous day.
Teacher writes the title on the B.B. and ask ss for dictation.
Listen then unscramble the following words:(linguistic MI)
a- wlfo : ……………
b- hera: ………………
c- rdao: ……………….
a- ihde: …………….
e- btho : ……………..
f- loko fro : ……………….
After listening, Ss try to correct each other's work.
Finally, the T. writes the correct words on the B.B. for Ss to correct their own work.
Presentation:
(15min)
1-with:
T. presents the meaning through holding the students hands (bodily intelligence)
T. pronounces the new word clearly a few times.
(linguistic intelligence)
Ss pronounce the word by the help of T. more than once (linguistic intelligence)
T. presents an example
e.g.: Soha go with Amal to the cinema
2-laugh:
T. presents the meaning as the following:
1-synontme: laugh=smile
2-by using body movement laugh..
e.g.(ha,ha,ha)=laugh
T. pronounces the new word clearly a few times.
Ss pronounce the word by the help of T. more than once
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(bodily intelligence)
(linguistic intelligence)
(linguistic intelligence)

3-end:
T. presents the meaning of word by giving its antonyms
(linguistic intelligence)
e.g. the start of the film is fine but the end isn't fine
T. pronounces the new word clearly a few times.
(linguistic intelligence)
Ss pronounce the word by the help of T. more than once (linguistic intelligence)
4-greedy:
T. holds a lot of pencils and says," Look! I'm a greedy". (linguistic/bodily intelligence)
T. pronounces the new word clearly a few times.
(linguistic intelligence)
Ss pronounce the word by the help of T. more than once
(linguistic intelligence)
T. presents an example and ss choose the correct meaning (linguistic intelligence)
e.g: He wants to eat all food. He is a greedy boy.
e.g: Ali wants to take his friend's book, pen, pencil story and his bag. He is a greedy boy
5-nothing
e.g: T. opens his hands and tells students that he has nothing (bodily/linguistic intelligence)
(look, I have nothing)
T. pronounces the new word clearly a few times.
(linguistic intelligence)
Ss pronounce the word by the help of T. more than once
(linguistic intelligence)
Ss. repeat the word in (group-individually)
(linguistic intelligence)
6- Angry:
T. presents the meaning by using body language
(bodily/linguistic intelligence)
T acts he is angry and shout at some students then tell ss now I'm angry
Or show a picture of someone is angry and say
(spatial intelligence)

Look ! the boy is angry.
Ss acts as they are angry
T. pronounces the new word clearly a few times.
(linguistic intelligence)
Ss pronounce the word by the help of T. more than once (linguistic intelligence)
T asks ss to imagine, you are angry, draw yourself
( intrapersonal intelligence)
while Ss do the task. T goes around and helps if necessary
ss do exercise listen & circle the word p.13
Practice:
(10 min)
- Ss do task in groups whereas teacher goes around helping and checking.
-T. asks Ss to open their books at page Ex.1 +2+3on page 15
- Read &complete the sentence
- Read & circle to correct words
Production:
(10min)
T. gives a list of words to write a story that contains those words (intrapersonal
intelligence)
-ss are going to use these words to tell a story (road, look for, both, with, end, nothing,
angry)
( linguistic intelligence)
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1- Listen & write the missing letters:
L-ghed 2- l--ked 3- -oth 4- h---rd
2- Match
1-hear
2-look for
3-laugh

( ) use your eyes to find something
(
) use your mouth smile when you are happy
(
) use your ears to listen to something

Homework
worksheet
Evaluation:
The students enjoyed the activities presented. They were active and interacted with each
other. I noticed that the students can pronounce and identify the meaning of the words
presented.
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Unit 11
1. Complete from the list:
( both-angry-end-hide-road-laughed )
123456-

The wolf put his right shoe on the…………….….
The farmer wanted……………………….….shoes
The wolf…………….….at the farmer and took both shoes
The farmer was……………….…he lost the goat
In the ……………………..the wolf took everything
The wolf…………………behind a tree.

2. Guess the word:
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Unit: 11 / lesson: 6,7&8
Subject: English
Grade: fifth
Intelligences: linguistic-visual- bodily- logical & interpersonal
Strategies: acting – gestures – miming – cooperatives
Time allowed: one session (40minutes)
Title of the lesson: The Wolf's shoes
Objectives:
-to choose the correct words
- to complete the crossword
- to act out the meaning of words.
-to spell words by forming letters with bodily movement
- to make notes about pictures
A.V.M. : poster, F-cards, pupil's book, tape – puppets – mask – clothes
Warming up
( 5 minutes)
Checking vocabulary understanding:
(linguistic intelligence)
play I spy, e.g I see the beginning with the sound /b/ both. Repeat with w(wolf,
with)a(angry)h(hit)n(nothing)l(laugh)
Presentation:
(15minutes)
T. explains that ss are going to represent their knowledge of the lesson by
- acting the different words
(bodily intelligence)
- Ss may need to make turns in different parts or roles taking in consideration the availability
of the environment into the classroom.
-T. insists on using body-language when acting.
-T. acts out with a student then asks good students to act out together.(interpersonal
intelligence)
-Ss work in pairs forming their own dialogue while teacher goes round guiding and helping.
- ss act each word as following:
(both- nothing-hide-angry- road- laughed- greedy)
e.g. T say (both)
(bodily intelligence)
ss are going to raise two fingers
T. says (hide)
(bodily intelligence)
Ss are going to hide under the tables…..and so on
T. distributes some pictures and simple sentences then divide the class into groups asking
each group to raise a picture where another group shows the sentence .
Practice:
(10 min)
- T. asks Ss to open their books at Ex.2 on page 17
- T. asks Ss to work in pairs doing the task number one
- T. goes around helping and checking.
- T. asks students to open page Ex1 on page 18
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-T. ensures that ss are aware of the task
-Ss write the clue in the crossword.
- Ss work in pairs while the teacher goes around offering help.

(logical intelligence)

Production:
(linguistic/ logical intelligence) (10min)
Ss mention some names of people they know to describe three adjectives and write some
notes about them
Write people names
greedy
angry
laugh
…….
……
……..
…….
…….
……….
…….
……… ………..
Classify:
1-sad, ……., ……….
2-cat, …….., ……….
3-looked, …… .,………
Evaluation:
The students answered the questions raised correctly. They were active and interacted with
each other. I noticed that the students can pronounce and identify the meaning of the words.
Homework:
worksheet
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Unit 11
1. Complete the chain:
1- goat, farmer,…………….
2- good, cleaver,………....
3- look, laugh,……………..

2. Match word with the opposite:
1- end

left

2- right

slow

3- fast

small

4- big

start

Choose:1)

The farmer wanted (nothing – both – with) shoes.

2)

The wolf put the left shoes on the (house – road – school ).

3)

At the (end – angry – hide) the farmer got nothing.

4)

The farmer wanted both shoes because he is (happy – greedy – beautiful).

5)

People ( look for – hide – laugh) at stories
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Unit: 12 / lesson: 1&2
Subject: English
Grade: fifth
Intelligences: linguistic, visual-spatial, logical, bodily-kinesthetic, musical, interpersonal,
intrapersonal & naturalist intelligences
Strategies: acting – gestures – miming – cooperatives
Time allowed: one session (40minutes)
Title of the lesson: Omar and Rania's visit to Qalqilia
Objectives:
- to sing a song related to the topic words
- to practice pronunciation of the new words.
- to get specific information from a listening word.
- to choose the correct word
New vocab"any-then-some-us-last-those-out-them-move-fruit-vegetable-plant
AVM: F. cards-relia-pictures-board-chalk)
Warming up:
(5min)
T. greets Ss and plays ( stand and sit game )
Presentation:
(15min)
T. presents new vocab throughout different techniques as the following:
any:
T. asks ss to look there are many books on the table but I don’t like to read any of them
T. pronounces the new word clearly a few times.
(linguistic intelligence)
Ss pronounce the word by the help of T. more than once (linguistic intelligence)
then:
T. presents the meaning through acting technique
with an example
I write on the board and then in the book
T. pronounces the new word clearly a few times.
(linguistic intelligence)
Ss pronounce the word by the help of T. more than once (linguistic intelligence)
fruit:
T. presents naturalistic item of fruit or may go outdoors(visual/naturalistic intelligence)
Apples and oranges are fruit
T. pronounces the new word clearly a few times.
Ss pronounce the word by the help of T. more than once
T. encourages ss to sing a song
Ymmi ymmi ymmi… do you like fruit?
Yes yes yes… Apples apples
Banana banana
Strawberry strawberry
Fruit is good for me
211

(linguistic intelligence)
(linguistic intelligence)
(musical intelligence)

vegetables:
T. presents a naturalistic item or may go out

(naturalistic intelligence)

e.g: Tomato and onions are vegetables
T. pronounces the new word clearly a few times.
Ss pronounce the word by the help of T. more than once

(linguistic intelligence)
(linguistic intelligence)

plant:
T. presents a riddle question
(intrapersonal intelligence)
-I'm green, I live in a farm. I could be a tree, a flower, a fruit or vegetables
Who am I?
T. says I'm a plant
T. pronounces the new word clearly a few times.
(linguistic intelligence)
Ss pronounce the word by the help of T. more than once (linguistic intelligence)
Some
T. brings a group of pens with different colours
T. brings some pens are red with a sign to a group of pens
(Bodily intelligence)
T. pronounces the new word clearly a few times.
(linguistic intelligence)
Ss pronounce the word by the help of T. more than once (linguistic intelligence)
us
We are going to the library. do you like to go with us?
(Linguistic intelligences)
T. pronounces the new word clearly a few times
(linguistic intelligence)
Ss pronounce the word by the help of T. more than once (linguistic intelligence)
Practice :
Complete the network for the word

(10mintues)
(visual intelligence)
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Production:

(10minutes)

T. asks ss to create a vocabulary song using the lesson vocabulary
T. puts ss into groups and give them words (fruit-vegetable-plant)
Ss choose the picture they like
Ss do the task while T.goes around
Each group tells the other what decisions they have made
Ss ask T. about vocabulary of pictures they needed for the task
Read & circle the correct word
1- Children must get(in-out)of the water. It is cold.
2- I don't want(these-those)flowers, I want those plants

Evaluation:
The students answered the questions raised correctly. They were active and interacted with
each other. I noticed that the students can pronounce and identify the meaning of the words
presented.
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Unit: 12 / lesson: 3,4&5
Subject: English
Grade: fifth
Intelligences: linguistic, visual-spatial, bodily, musical, logical, interpersonal & naturalistic
Strategies: acting – gestures – miming – cooperatives
Time allowed: one session
(40minutes)
Title of the lesson: Omar and Rania's visit to Qalqilia
Objectives :
-to practice the pronunciation of the words
-to find out examples of things in nature related to the topic
- to classify names of fruits and vegetables
New vocab" last-those-out-them-move-fruit-vegetable-plant
Material and resources:S.B. – puppets and toys – F.cards – songs - LCD
Warming up.
( 5 minutes )
Ss are going to see a short youtube about the growing of some fruit & vegetables and other
plants
(spatial intelligence)
T. warms ss up throughout some short questions related to the lesson to make sure that
all ss are engaged and active
1- Do you like to eat some fruit?
2-What is your favourite fruit?
3-Do you want to eat these apples or those apples?
4-Why didn't you want to eat any of them?
Presentation:
(interpersonal/ linguistic intelligence)
(15min)
T. presents new vocab throughout different techniques as the following:
last:
T. presents the opposite & an example
first X last
e.g: Saturday is the first day but Friday is the last one.
T. pronounces the new word clearly a few times.
Ss pronounce the word by the help of T. more than once
those:
T presents the meaning by the opposite & an example
these X those
Look! these pen are red but those are blue.
T. pronounces the new word clearly a few times.
Ss pronounce the word by the help of T. more than once
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(linguistic intelligence)
(linguistic intelligence)

(linguistic intelligence)
(bodily intelligence)
(linguistic intelligence)
(linguistic intelligence)

out:
T. pronounces the new word clearly a few times.
(linguistic intelligence)
Ss pronounce the word by the help of T. more than once (linguistic intelligence)
T. acts the meaning and use an example
T. asks s go out of the class
(bodily intelligence)
Look! she is out.
them:
T. pronounces the new word clearly a few times.
(linguistic intelligence)
T. asks students to pronounce the word more than once
T. presents the meaning through an example:
Ali, Noor and Soha are my friends. I love them very much
move:
T. pronounces the new word clearly a few times.
(linguistic intelligence)
Ss pronounce the word by the help of T. more than once (linguistic intelligence)
Ss use body movement
(bodily intelligence)
-look at me I move from one place to another
e.g Ahmed is strong. He moves very quickly but I'm very ill so I can not move quickly.
(linguistic intelligence)
Practice: (10min)
(musical/ bodily intelligence)
T sticks on the board pictures of different words
ss name the words pictures
Ss writes the names on the board under each picture
Ss do quick choral drill on the pronunciation of these words
T. brings 3 students holding pictures call themselves family word
T. encourage ss to play a game using music and those who hold the picture go behind
the family word quickly
e.g vegetables, fruit, plants
- Ss open their books at page Ex.1 on page 23
- Ss work in pairs doing the task whereas the teacher is going around offering help
and checking.
- Having finished doing the task, Ss speak up reading their answers.
- T. writes answers on the black board.
Production:

(10min)

(logical intelligence)

Guess the clues
1. They are plants and green, people and animals eat them.

Ve……..................

2. It can't be one but it can be two or more.
So…………….....
Classify:
(logical intelligence)
vegetables:

fruit:
1-………….
2-………….
3-…………..

1-…………..
2-……………
3-…………….
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Evaluation:
The students answered the questions raised correctly. They were active and interacted with
each other. I noticed that the students can pronounce and identify the meaning of the words.
H.work. – ss do worksheet at home
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Unit12
1. Choose the correct word:
123456-

I can buy (some-any) vegetables.
Omar and Rania visited (Jericho-Qalqilya).
The bus is old. It can't (move-run).
There are lots of( plants-cars)on the farm.
Children must get(in-out)of the water. It is cold.
I don't want(these-those)flowers, I want those plants.

2. Classify:
Apples – olives – onions - grapes - carrots
Vegetables

Fruit

3.Complete form the list:( Last – Some – any –Vegetables – out )
1.
2.
3.
4.
5.

There are lots of …………………..on the farm.
Amy doesn’t have ……………..sisters.
Friday is the ……………day in the week.
The Children were cold and got ……………..of the water.
Amy and Ben watched ……………………animals in the zoo.

Choose the correct word :1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

First I do my homework ( also – then – again ) I watch TV.
I go to school ( with – all – then ) my friend.
The farmer wanted both shoes but at the end he got (all – them – nothing ).
I didn’t hear , please say it ( with – again – both).
The plate fell down and ( broke – tell – move ).
Amy ( tells – moves – learns ) Rania about her news .
Please bring ( him – those – then ) books on that table .
These books are heavy , I can’t carry ( all – them – those ).
Ben broke his leg , so he couldn’t ( tell – move – read).
Ben went to the hospital and the doctor helped ( her – them – him)
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Unit: 12 / lesson: 6,7&8
Subject: English
Grade level: fifth
Intelligences: linguistic– visual– interpersonal- intrapersonal
Title of the lesson: : Omar and Rania's visit to Qalqilia.
Strategies: cooperative
Time allowed: one session ( 40minutes )
Objectives
-to spell words correctly
-to choose the correct answer
-to find out words from the snake
-to guess the riddle
-to distinguish between fruit & vegetables
- to read aloud correctly
Materials and resources needed:S.B. – Posters – Pictures – Puppets – F. cards – Laptop.
Procedures and activities:Warming up
( 5min)
Ss play mime some words then act out the meaning of some words
Practice:
(spatial intelligence)
(25minutes)
- Ss open their books at page ( 25 ) exercise number 2
- T. asks a good student to read the rubric and explains it
- T. displays the picture on B.B. and asks Ss some questions to arouse Ss interests.
- What can you see in the picture? Do you like vegetables/ fruits? Do you have some
plants at your home?
- T. starts playing the audio and asks Ss to circle the correct answer.
- having finished playing it, teacher plays the audio for the 3rd time for Ss to check
their answers.
- T. goes around offering help and checking.
- Ss speak out their sentences orally then teacher writes the answers on the blackboard.
- T. asks a good pupil to read the rubric then s/he explains it.
- T. hangs the pictures on the wall then checks Ss understanding of what, where &
which.
- T. catches a football and asks Ss what am I? then he hide it somewhere and asks
where am I? which picture am I?
(intrapersonal intelligence)
- T. helps them and asks them to work in pairs doing the task number ( 1 ) at page (26).
- T. goes round helping and checking.
- Ss act sentences in front of class
-

A student the rubric of task number (5) at page ( 26) (linguistic intelligence)
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-

T. explains the task through writing some examples and asks Ss to do the same
individually in their handwriting books.
- T. goes round helping and checking.
- T. takes answers orally and writes some on the B.B.
Ss take turns reading the words in the chart at page ( 26 ) and T. checks Ss spelling.
- A student reads the rubric then the teacher explains it and makes pictures reading.
(visual intelligence)
- T. does the 1st one in task number ( 1 ) at page (27) as a model.
- Ss does the 2nd one also as a model.
- Ss work in pairs doing the task whereas teacher goes round helping and checking.
Production:( 10minutes )
(linguistic/intrapersonal intelligence
Play the game who am I?
1- I'm not the first, I'm the …….
2- I'm not a vegetable, I'm a…..
3- I'm not in, I'm…….
5- We are not these, we are……….
Evaluation:
The students answered the questions raised correctly. They were active and interacted
with each other. I noticed that the students can pronounce and identify the meaning of
the words.
Homework:
Worksheet
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Unit 12
1. Complete from the table :(about – for – by – with )
1- Amy told Rania a story ……………………a princess.
2- The wolf took the goat …………………..him.
3- Ben went on a trip …………………………seven days .
4- I go to school …………………………………bus.

2. Find Word in the crosswords :H
O
S
P
I
T
A
I

O
M
I
R
R
O
R
O

U
B
S
I
N
R
O
O

Down
1
2
3
4
5
6

R
I
T
N
I
H
U
K

W
O
E
C
C
I
T
F

O
G
R
E
E
D
Y
O

I
O
R
S
N
E
A
R

F
B
U
S
D
A
I
I

Across
1
2
3
4
5
6

3. Complete from the table :1 There are lots of cars on the …………………….
3. Omar got …………………….of cold water.
5. You can see ………………..animals at the zoo.
7. Vegetables and fruit are ………………..
8. I haven't a lot of green apples. I haven't ……………………………….red apples.

4. Match word with correct guessing:"A"
1. Its plant and usually green
2. Its plant and taste like suger.

"B"
- Fruit
- vegetables
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Unit: 13 / lesson: 1&2
Subject: English
Grade: fifth
Intelligences: linguistic- visual- spatial- bodily- intrapersonal
Strategies: acting – gestures – miming
Time allowed: one session (40minutes)
Title of the lesson: Ben's blog
Objectives:
- to practice pronunciation of the new words.
- to describe the pictures.
- to get specific information from a listening word.
- to choose the correct word
- -to create a web diagram based on some vocabulary
New vocab"tell-blog-him-break-hospital
AVM: F.cards-relia-pictures-board-chalk)

Warming up:
(5min)
1-T.warms ss up through question
2-T.asks them short questions related to the lesson to make sure that all ss are engaged
and active
e.g. What is your favourite website?
What is your television programme?
Presentation:
(15min)
Ss are engaged to see different websites via using laptop
(visual intelligence)
Pictures of facebook, twitter
Ss. guess the meaning of blog by themselves
having finished the task, T. presents the new vocab. throughout using different
techniques
1-tell
T. presents the meaning through an example
e.g T. acts the meaning
"My grandma told me an interesting story"
(linguistic /bodily intelligence)
T. pronounces the new word clearly a few times
(linguistic intelligence)
Ss pronounce the word by the help of T. more than once
(linguistic intelligence)
2-blog
T. presents the meaning through using description technique (spatial/linguistic
intelligence)

e.g. It's on the internet. You can write ideas and put photos on it.
T. pronounces the new word clearly a few times.
(linguistic intelligence)
Ss pronounce the word by the help of T. more than once (linguistic intelligence)
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3-him
T. presents an example & body movement of the word
(bodily/linguistic
intelligence)
I don’t like her but I like him
T. pronounces the new word clearly a few times
(linguistic intelligence)
Ss pronounce the word by the help of T. more than once (linguistic intelligence)
4-moon:
T. presents the meaning through an example
e.g "The sun shines in the morning but the moon shines at night"
T. pronounces the new word clearly a few times
(linguistic intelligence)
Ss pronounce the word by the help of T. more than once (linguistic intelligence)

5-Hospital:
T. presents an example
e.g "Students go the school but sick people go to hospital"
T. acts the meaning
(bodily/linguistic intelligence)
I feel sick. Let's go to hospital
T. pronounces the new word clearly a few times
(linguistic intelligence)
Ss pronounce the word by the help of T. more than once
(linguistic intelligence)

Practice:

(10min)
(linguistic intelligence)

Ss are about to do exercise(1 & 4) page 29
Production:
(10min)
ss create a web diagram of blog
T. gives Ss different pictures and asks them to draw a picture of their imagination by
using given pictures
(visual/linguistic intelligence)
ss bring pictures together and choose the picture they would like to start drawing
T. goes around and helps if necessary
while ss do the task. T. presents a new vocabulary
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Evaluation:
The students enjoyed the activities presented. They were active and interacted with each
other. I noticed that the students can pronounce and identify the meaning of the words
presented.
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Unit: 13 / lesson: 3,4&5
Subject: English
Grade: fifth
Intelligences: linguistic, visual, bodily, musical & interpersonal
Strategies: acting – gestures – miming – cooperatives
Time allowed: one session (40minutes)
Title of the lesson: Ben's blog
Objectives:
- to spell out words correctly
- to practice pronunciation of some words
-to write what is heard.
- to add a letter to a word to make another word
New vocab"
busy-nice-moon-mirror-too-place-after
AVM: F.cards-relia-pictures-board-chalk)
Warming up:
(5 min) (linguistic intelligence)
- T. greets Ss and asks them some questions to engage them in the new lesson.
- T. plays sit and stand game with Ss.
- Teacher checks the H.W. giving the previous day.
- Teacher writes the title on the B.B. and ask ss for dictation.
- Listen then unscramble the following words:A- llet : ……… b- oot: ………………
c- logb : ……
After listening, Ss try to correct each other's work.
Finally, the T. writes the correct words on the B.B. for Ss to correct their own work.
Presentation:
(15 min)
T. presents new vocab throughout different techniques as the following:
1-After:
T. presents an example
(linguistic intelligence)
e.g "I go to school in the morning and go home afternoon
T. pronounces the new word clearly a few times
(linguistic intelligence)
Ss pronounce the word by the help of T. more than once (linguistic intelligence)
2-nice:
T. presents an example with acting. (bodily/linguistic intelligence)
e.g: Ymmi, the meat with rice is very nice
T. pronounces the new word clearly a few times
(linguistic intelligence)
Ss pronounce the word by the help of T. more than once (linguistic intelligence)
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3-busy:
T. presents an example
The school is busy all days but it isn’t busy on Friday
T. acts the meaning by looking at clock
(bodily intelligence)
T. pronounces the new word clearly a few times
(linguistic intelligence)
Ss pronounce the word by the help of T. more than once (linguistic intelligence)
4-break
T. presents the meaning through acting technique with an example
e.g. The cup fell down and broke
act the meaning e.g look to cup. It's broken
(bodily intelligence)
T. pronounces the new word clearly a few times
(linguistic intelligence)
Ss pronounce the word by the help of T. more than once (linguistic intelligence)
5-mirror
T. brings a real mirror, natural item
Ss pronounce the word by the help of T. more than once
T. pronounces the new word clearly a few times
Ss pronounce the word by the help of T. more than once
6-too
T. presents an example and context
I watch a cartoon film and read a story too
T. pronounces the new word clearly a few times
Ss pronounce the word by the help of T. more than once

(naturalistic intelligence)
(linguistic intelligence)
(linguistic intelligence)
(linguistic intelligence)

(linguistic intelligence)
(linguistic intelligence)
(linguistic intelligence)

Practice:
(interpersonal/linguistic intelligence) ( 10 minutes)
- T. revises the main words P/G/ C.
- T. displays the diagram on the B.B. and divides Ss into small
groups(interpersonal intelligence)
- A good student reads the rubric and teacher gives them a chance to explain it.
- Teacher encourages the student and explains the task further.
- T. does the number ( 1 ) as a model and asks a good student to do number ( 2 )
- Ss work in pairs to do the task while the teacher goes around helping and
checking.
- Having finished the task, the teacher takes answers orally then plays a song and
has some fun with students.
(musical intelligence)
- Ss open their books at page Ex 1 on page 31
- T. shows Ss how to do by doing the first question as a model.
- Ss work in pairs doing the task whereas the teacher is going around offering help
and checking.
- Having finished doing the task, Ss speak up reading their answers.
- T. writes answers on the black board.
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Production:

(10min)

Write the correct opposite:

( linguistic intelligence)

1.nice X………….

2.after X…………….

3.busy X …………..

Evaluation:
The students answered the questions raised correctly. They were active and interacted with
each other. I noticed that the students can pronounce and identify the meaning of the words.

-

H.work. - Ss are asked to do worksheet at home
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Unit13
1. Complete from the tables:
tell – blog - nice – broke - busy
12345-

The……………is on the internet.
The restaurant is a………….place.
Last summer Ben ……………his leg.
The hospital is always…………….. .
My mum ……….…me an exciting story.

2. Guess the word
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Unit: 13 / lesson: 6,7&8
Subject: English
Grade: fifth
Intelligences: linguistic- visual- spatial- bodily- intrapersonal &interpersonal
Strategies: acting – gestures – miming – cooperatives
Time allowed: one session
(40minutes)
Title of the lesson: Ben's blog
Objectives:
-to choose the correct answer
-to complete the crossword
- to read aloud correctly.
- to complete the sentence they read
- to act out the meaning of some words.
-to classify some words
AVM: F.cards- relia- pictures- board- chalk)
Warming up
- Do you have a blog?
2-when did you use it?
After school or before?
3-Why do you use it?
For….
4-Is it a nice website?
5-Are you busy when you use it?

(5 minutes)
( intrapersonal intelligence)

Practice:(20minutes)(visual/ linguistic intelligence)
- T. let ss to open their books at page Ex.2 on page 33
- T. asks a good student to read the rubric and explains it
- T. displays the picture on B.B. and asks Ss some questions to arouse Ss interests.
- T. starts playing the audio and asks Ss to circle the correct answer.
- having finished playing it, teacher plays the audio for the 3rd time for Ss to check
their answers.
- T. goes around offering help and checking.
- Ss speak out their sentences orally then the teacher writes the answers on the
blackboard
- T. divide ss into groups
- T. asks ss to read the clues crossword p.34 E.X.1
(linguistic intelligence)
- T. goes round helping and checking.
- T. asks some Ss to speak their sentences out in front of the class

227

Production:
-

(15 min)

ss write in blogs speaking about one's personal blog (intrapersonal intelligence)
T. gives clues words: busy-nice-moon-mirror-too-place-after

Evaluation:
The students enjoyed the activities presented. They were active and interacted with each
other. I noticed that the students can pronounce and identify the meaning of the words
presented.
Homework:
T. ask ss to do worksheet at home
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Unit 13
1.

Choose the correct word:-

The (sun – moon – sky ) shines at night.
When you are ill ,you go to ( Park – Zoo – Hospital ).
Ben writes his ideas and puts photos in the ( blog – box – drawer).
Ben's family went to the park ( before– after – when )the restaurant.
You Can See yourself in a ( mirror – moon – clock ).
2. Match :1- People write ideas in their
nice
2- The flowers are very
Place
3- The Park is a beautiful
busy
4- Amy and Rania looked at the blog,
too
5- Gaza is very
blog
12345-

3.

Complete from the table:1.
2.
3.
4.
5.

4.

Listen ………………….. ,I want to say an important thing.
Look at ………………. , she is an nice girl .
My parents are busy . Let's help ………….. .
Omar is an active boy , I like …………….. very much .
Rania went to the cinema . Amy wanted to go ………………….

Look and classify : Place :
 …………………………
 ………………………....
 …………………………

 Internet :
 ………………………….
 ………………………….
 …………………………
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Appendix (5): Photos

Visual/ interpersonal intelligence
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Visual intelligence
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Natural/ interpersonal intelligence
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Post-Test
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Teachers' Meeting
To discuss "The Effect of Using Multiple Intelligences on Developing Fifth
Graders’ Achievement of Vocabulary in the Gaza Strip"
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