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Abstract
This study aimed at investigating the effectiveness of using Hot Seating strategy on enhancing
speaking skills for the student-teachers of English major at Al-Azhar University-Gaza.
To achieve the aim of the study the researcher used the quasi experimental approach (one group
design with pre and posttest). The sample of the study was purposely selected from the 4th level
of Faculty of Education at Al-Azhar University-Gaza. The sample of the study consisted of (24)
female student-teachers who enrolled in the conversation and practicum courses (2014-2015).
The researcher designed sessions of activities (dialogue, discussion, exchange creative ideas)
related to speaking topics which carefully and purposely chosen to fit for discussions during the
course of sessions. These activities were based on Hot Seating strategy which was used in
teaching the study group, An oral speaking test was designed and validated as a pre and posttest.
Data was analyzed statistically by using Wilcoxon test to measure the differences between the
performance of the paired group in the pre and the posttest. Wilcoxon was used to measure the
differences in speaking skills at each level of the three sub-skills (fluency, grammar, and
vocabulary) for the paired group in the posttest.
The results proved that there were statistically significant differences at (a ≤ 0.05) in the mean
scores between the pre and post oral speaking test of the paired group in each level of speaking
skills in favor of the posttest.
In the light of those findings, the researcher recommended the necessity of carrying out training
courses for teachers to promote the implementation of Hot Seating based teaching towards
enhancing students' productive skills. And encouraging student-teachers to use peer-coaching,
training and demonstration lessons to exchange different ideas and techniques of teaching
different language skills through English contexts of situations
Based on that the researcher suggested some further studies of using new techniques of teaching
English speaking skills such as Hot Seating and other strategies for training student-teachers to
enhance other English language skills.
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ملخص الدراسة باللغة العربية
هدفت هذه الدراسة إلى التحق ّ
ق من فعالية استخدام الجلوس السريع ) (Hot Seatingفي تعزيز مهارات
التح ّدث باللغة االنجليزية للطلبة المعلمين-اختصاص لغة انجليزية – في جامعة األزهر في غزة  .ولتحقيق
هدف الدراسة استخدم الباحث المنهج شبه التجريبي ذي المجموعة الواحدة مع اختبار قبلي-بعدي ،حيث تم
اختيار عينة الدراسة بطريقة قصدية من طالبات المستوى الرابع في كلية التربية – اختصاص اللغة
اإلنجليزية في جامعة األزهر-غزة ،حيث تكونت عينة الدراسة من ( )42طالبة معلمة من المسجالت في
برنامج التدريب العملي للعام الدراسي ( ،)4102-4102وقد قام الباحث بتصميم جلسات نشاطات وحوارات
ومناقشات متعلّقة بمواضيع التح ّدث التي ت ّم اختيارها بدقة وبشكل متعمد لتناسب الحوارات والمناقشات أثناء
الجلسات ولقد اعتمدت هذه الجلسات على استراتيجية الجلوس السريع التي استخدمت في تدريس المجموعة
المستهدفة .كما قام الباحث بإعداد اختبار شفوي مقنن كاختبار قبلي وبعدي للمجموعة المستهدفة من الطالبات.
وقد ت ّم تحليل البيانات إحصائيا َ باستخدام اختبار ويلككسون  Wilcoxon Testإليجاد الفروق في أداء
المجموعة المستهدفة في االختبار القبلي والبعدي .حيث استخدم اختبار ويلككسون  Wilcoxon Testإليجاد
الفروق في مهارات التحدث عند كل مستوى من مستويات المهارات الثالثة الفرعية (الطالقة ،القواعد،
والمفردات).
أظهرت نتائج الدراسة وجود فروق ذات داللة إحصائية عند مستوى ال ّدالة ( ≤  )1.12في متوسط النتائج
بين اختبار التح ّدث القبلي والبعدي للمجموعة المستهدفة في كل مستوى من مستويات مهارات التح ّدث لصالح
االختبار البعدي.
وفي ضوء نتائج الدراسة ،أوصى الباحث بضرورة تنفيذ دورات تدريبية للمعلمين لمساعدتهم على توظيف
استراتيجية الجلوس السريع في تعزيز المهارات اإلنتاجية وتشجيع الطلبة المعلمين الستخدام التدريب المعتمد
على األقران والدروس التوضيحية لتبادل األفكار والخبرات والتقنيات المختلفة في تعليم المهارات اللغوية من
خالل سياقات ومواقف متنوعة.
واستناداً على ذلك اقترح الباحث إجراء المزيد من الدراسات مثل :توظيف استراتيجية الجلوس السريع
واستراتيجيات أخرى في تدريب الطلبة المعلمين على تنمية مهارات أخرى في اللغة اإلنجليزية.
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Background to the Study

Chapter 1
Background to the Study
Introduction
English has been internationally used as the most significant language in the world. Nowadays
the world lives in the age of globalization. Hence comes the significance of English language
teaching and learning. It is significant for finding jobs, to communicate with foreigner, and to
understand others, and find information online. English plays an important role in almost
everything in life including economy, international relationships, technology and education.
In education, English has become the primary language of communication. It is spoken by
millions of people all over the world. Gence (2007, p.6) says that, "when we learn a language,
there are four skills that we need for completed communication. When we learn our native
language, we usually learn to listen first, then to speak ,then to read, and finally to write. These
are called the four language skills in order to achieve a good command of the language".
Speaking is one of the basic skills that requires communicative competence, pronunciation
(intonation, stress, and pitch), grammar , vocabulary, fluency, accuracy, and comprehension.
Brown (1994, p.103) argues that, "speaking is a skill in producing oral language. It is not only an
utterance, but also a tool of communication. It occurs when two or more people interact with
each other aiming at maintaining social relationship between them ". According to Widowson
(1994), "speaking is the active production skill and use of oral production. It is the capability of
someone to communicate orally with others ". (Jondeya, 2011, p.3 )

Our society in Palestine today needs university students who are creative, flexible and proactive.
They can solve problems, make decisions, think critically, communicate ideas effectively and
work efficiently within learners and groups, so teachers try to develop students' skills by using
many strategies of teaching methods to make learning more relevant, enjoyable and
motivational.

Students need more opportunity to practice English and use it communicatively inside and
outside the language classroom. This means that pair group work activities can provide learners
with opportunity to share information and build a sense of community.

Strategies of teaching methods are the active learning. They get students to understand and share
with their ideas and their experiences at the learning situations.
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Drama strategies are defined as strategies to communicate or convey the intended meaning
which involves a wide range of activities. Wagner (1998:22) affirms that, "Strategies are the
everyday tools of the drama teacher. They help to develop enquiry skills, to encourage
negotiation, understanding and creativity". However, those strategies include: role plays, teacher
in role, still image and freeze frame, storytelling, simulations, dance-games, and Hot Seating.
Dillion (1988:37) presents those techniques with regard to speaking skills, "they are considered
pedagogical devices vital for initiating classroom interaction ".

Hot seating, as a strategy, works for many reasons as weekly routine; it takes little preparation or
explanation while serving as a way to hold students accountable for effort and participation in
the class. Moro (2005:45) proposes that, "Hot Seating is a valuable tool that will aid delivery of
the learning goals". However, Borich (2004) mentions some purposes including: " It helps let
other people know more about character, it creates interest and motivates participation in a class,
it encourages students to express their thoughts or ideas as well as to help them clarify their
thoughts or ideas, and it helps evaluate, diagnose, and check students' preparation and
understanding of the material as well as the knowledge students bring into the class ".

Hot seating will encourage students' ownership by using authentic ideas, questions, and opinions.
However, students themselves often range in topic from family background and everyday
activities, to deeper through about life.

University students suffer from implementing their vocabularies in the context and structure, so
they need to enhance their confidence and conforming by practicing and using the verities of
strategies.
The researcher joined between Hot Seating and enhancing the speaking skills to improve the
lower level of students' abilities specially in our Palestinian society in Gaza.

There are many studies that have examined the effectiveness of using educational drama games
on English language skills, such as Afana's (2012) .

As a conclusion , the researcher adopted the technique of using the Hot Seating strategy which
is considered one of these educational drama games on enhancing student-teachers speaking
skills , to practice targeted fluency , vocabulary and grammatical structure, and to know each
other on a more personal level.
3

1.1 Rationale of the Study
English speaking skill is one of the most significant skills that needs practice to
communicate other people. Therefore, students of English language should be able to speak
English well.
The researcher gained an experience as he spent more than 12 years teaching English. The
researcher has chosen this topic for of the following reasons:
1- Being an English teacher for many years, he observed that students encounter difficulties
in learning and improving speaking skills.
2- The researcher observed the performance of student-teachers during their training period.
They encountered many difficulties and they suffered from weakness in English speaking
skills.
3- Upon interviewing supervisors of the practical education and teachers of senior students
majoring English (student- teacher) English Majors at Al-Azhar university, they said that
the students need more practice and interaction with others to improve their speaking
skills.
4- The researcher has chosen a new strategy, Hot Seating, to enhance students for more
practice, and using English fluency,

vocabularies and grammar skills in a real

communicative speaking class.
5- The researcher has attempted to propose a solution for the student-teachers to implement
one of the teaching strategies to help them enhance their speaking skills in English.

1.2 Statement of the Problem
The problem is stated in the following major question:
What is the effectiveness of using Hot Seating strategy on enhancing Student-Teacher's
speaking skills at Al-Azhar University - Gaza?
To achieve the purpose of the study, the researcher addressed the following questions:
a) What are the speaking skills intended to be enhanced for the student-teachers at AlAzhar University – Gaza by adopting Hot Seating strategy?
b) Are there significant differences between pre and post test due to fluency skill?
c) Are there significant differences between pre and post test due to vocabulary skill?
d) Are there significant differences between pre and post test due to grammar skill?
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1.3 Research Hypothesis
The following hypotheses have been derived from the main question:
a) There are statistically significant differences at ( α ≤ 0.05) between the student-teacher's
mean scores in the post application of the speaking skills.
b) There are statistically significant differences at ( α ≤ 0.05) between the student-teacher's
mean scores in the post application of the fluency, vocabulary and grammar skills.

1.4 Purpose of the Study
The study aims to achieve the following objectives:
a) Identifying speaking skills intended to be enhanced of the student- teachers at Al-Azhar
University-Gaza by adopting hot seating strategy.
b) Exploring the effectiveness of Hot Seating strategy in enhancing speaking skills of the
student-teachers at Al-Azhar University-Gaza.

1.5 Significance of the Study
The researcher hoped this study to benefit in developing the student speaking skills of the
following reasons:
1) It is important due to the lack of the previous studies on the use of hot seating in teaching
English language speaking skills.
2) Teachers: It may give English language teachers an opportunity to begin thinking about the
new ways of teaching and learning foreign language in an attempt to persuade them to examine
modern methods.
3) Specialist and Supervisors: It may stimulate the interest of specialists' and supervisors' in
conducting training courses for their teachers to use new strategies on teaching English
language in an interesting and attractive manner for students of EFL.
4) Curriculum Designers: It may benefit syllabus designers and text book authors in putting their
selections and sequencing more useful and practical bases.
5) Students: Students are less interested in speaking because they think it is difficult, boring and
impractical. If Hot Seating involves students by giving them opportunities to talk and makes
English more accessible and enjoyable, teacher may observe increased level of achievement
over time.
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1.6. Definition of Terms
The researcher has included some operational definition of key terms to support the reader's
understanding of this thesis. They are as follows:

-Effectiveness: It is the degree of improving the student-teacher's speaking skills in English
language by adopting Hot Seating strategy, and measured statistically by using Eta square of the
effect size.

-Hot seating: It is a strategy for students who are eager for more speaking practice, using an
interactive, conversational activity to give students opportunities to communicate properly in
English to practice targeted grammatical structures or vocabulary. It also encourages discussion
of particular issue and information sharing.

-Student-Teachers: They are senior university female students, Education/English major.
They have completed their courses of methodology and teaching strategies enrolled in
practicum course and distributed to different schools to practice teaching.

-Speaking Skill : It is the ability to speak in normal way is required in order to create good
communication. It improves learners ability to speak fluently in order to express their ideas,
opinions or answers.

-Fluency Skill: It is a speech language pathology term that means the smoothness or flow with
which sounds, syllables, words and phrases are joined together when speaking quickly.
The researcher defined it as ( the degree that the student-teachers achieve on the posttest in the
fluency skill test ).

-Vocabulary Skill: It is the ability to obtain, retain and use the parts of a term's definition to
recognize an example, use context clues, determine the meaning of similes and metaphors, select
a synonym and answer definition and example test questions.
The researcher defined it as ( the degree that the student-teachers achieve on the posttest in the
vocabulary skills test ).

-Grammar Skill: It is the study of words and the ways words work together; an invisible force
that guides us as we put words together into sentences.
6

The researcher defined it as ( the degree that the student-teachers achieve on the posttest in the
grammar skill test ).
1.7. Limitations of the Study
1. The study aimed at enhancing speaking skills of the student-teachers of English Major at AlAzhar University-Gaza by following Hot Seating strategy.
2. This study was applied on senior female students of fourth level at the Faculty of Education in
the first semester of the academic year (2014-2015).Students were enrolled in the conversation
courses at Al- Azhar University- Gaza.
1.8. Procedures of the Study
1. Reviewing the related literature and previous studies related to rubric speaking skills and Hot
Seating strategy.
2. Designing the instrument of the study .
3. Checking the validity and reliability of the study tool.
4. Applying the pre-test on the sample of the study.
5. Implementing of the Hot Seating strategy.
6. Applying the post test on the sample of the study.
7. Analyzing the collected data by statistical means.
8. Discussing the results and interpreting the hypotheses of the study.
9. Presenting the suggestions and the recommendations in the light of the results.
10. Providing suggestions for further studies concerning the student-teachers development.

Summary
Chapter one is a background of the study. It defined the study problem that aims to investigate
the effectiveness of using hot seating strategy on enhancing student- teacher's speaking skills at
Al- Azhar University- Gaza. In addition, it provided the hypotheses, objectives, terms'
definitions and procedures.
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Chapter 2
Theoretical Framework

Chapter 2
Theoretical Framework
Introduction
This chapter describes the theoretical framework of the study. It consists of two parts.
The first part is the definition of hot seating strategy , benefits and procedures of using hot
seating strategy in English classes, and student- teachers' role of using hot seating strategy. The
second part is about the speaking skills: definition , functions , types , principles of teaching
speaking skills and general approaches in teaching speaking skills .

Part One: Hot Seating Strategy
2.1 Definition of Hot Seating Strategy
There are different definitions of hot seating that are mentioned by the researcher :
The Hot Seating Strategy is a role-playing strategy that encourages students to build upon
comprehension skills. It is popular promote literature and it keeps the students pre-occupied with
the story selections used most frequently in a drama or a classroom. The Hot Seating is an
excellent way to introduce unique objects that represent a particular era.
Hot Seating strategy has been defined by many educators depending on their use in educational
situations such as Billikova and Kissova (2013) definition . He defined it as " a verbal drama
technique which can be used before or after role plays, short time provocations or short
performance. It aims to understand characters' motives, background, feelings, personality and
relationships to others".
Elise Wile (2013) says that, " hot seating is a vocabulary game that stimulates vocabulary at a
rapid rate. Even shy students participate, because everyone gets a turn sitting in the hot seat.
Everyone faces the teacher except for the student in the hot seat. The teacher writes a word on
the board and students give clues to the student in the hot seat in an attempt to get the student to
say the word".
Ashton-Hay (2005,p.11) states that ," it is the use of the press conference format or something
similar, students play the role of a character who sits in a seat in the center of the improvisation
and answers questions that others have who are participating" .
Kathleen (2007, p. 78) says that, "Hot Seating is an activity where the students' performance as
themselves, have the opportunity to question or interview a role player who remains in
character" .
According to the above- mentioned definition , the researcher has defined the Hot Seating as an
education game which gives a chance to students to practice and develop their abilities by
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participating with others in comfortable atmosphere without shyness and hesitation and that
helps students and teachers to enhance speaking skills during practices.

2.2 Benefits of Using Hot Seating in Teaching Speaking Skills

Hot seating technique can be employed to serve various benefits. Borich (2004) mentions some
benefits as :
 It helps other people know about the character.
 It creates interest and it motivates participation in a class.
 It encourages students to express their thoughts or ideas as well as to help them clarify their
thoughts or ideas.
 It helps to evaluate, diagnose, and check students' preparation and understanding of the
material as well as the students into the class knowledge .
Moore (2005, p.45) proposes that ," Hot Seating is a valuable tool that will achieve delivery of
the learning goals" . This is most immediately apparent in communication, language and literacy.
 Use language to imagine and recreate roles and experiences.
 Use talk to organize, sequence and clarify thinking, ideas, feelings and events.
 Sustain attentive listening, responding to what they have heard by relevant comments;
questions or actions.
Trachtulcová (2007, p.4) adds some benefits of Hot Seating as follows :
 The activities of using Hot Seating encourages students to think of good arguments and then to
use them convincingly.
 It changes the atmosphere in the class, and it transfers responsibility of learning from teacher to
learner.
 It explores other subjects in language lessons, so that teachers can cover topics from other
subjects, as the subjects about famous people in history.
According to prementioned benefits which mentioned above , the researcher has seen that Hot
Seating can enhance speaking skills :
1. It gives students self-confidence that gets them to trust their ideas and abilities.
2. It creates wide imagination that gives students creative choices and thus thinking of new ideas.
3. It encourages cooperation learning. This cooperative process includes discussing, negotiating ,
rehearsing and performing.
4. It enhances verbal and nonverbal expression of ideas.
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5. It improves voice projection, articulation of words, fluency with language, and persuasive
speaking.
6. It gets students learn how to communicate the who, what, where, and the why to the audience.
7. It helps of concentrating that means playing, practicing and performing matter which develop
sustained focus of mind, body, and voice, and which also helps in other school subjects and
life.
8. Poems, stories and plays used in drama teach students about social issues and conflicts from
cultures, past and present, all over the world.
9. Maintain attention, concentration, and sit quietly when appropriate.
10. Many activities reduce stress by releasing mental, physical, and emotional tension.

2.3 Procedures of Using Hot Seating Strategy in English Teaching Classes

Hot Seating , as any educational drama games , can be used in enhancing student-teacher's
speaking skills according to four stages : preparation , implementation , evaluation and followup.
This usage has its stages while application inside classrooms which are mentioned by Afana
(1996), Najem (2001), Al-Heela and Ghunaim (2006 ), Al-Huwaidi (2005). These stages can be
summarized as follows:

2.3.1- Preparation
In this stage , there are great responsibilities on teachers where they are supposed to know well
all the domains of the game , material, rules needed time and relation with curriculum or what
the game may achieve. So that Hot Seating strategy needs to prepare place rules.

2.3.2- Implementation
Teachers introduce the game by connecting the subject of the lesson with the previous one in
order to start the new lesson. Teachers have noticed the individual differences among the
learners and maintain the aim of the game toward achieving the objectives of the lesson with
some fun. They have to observe their learners while implementing the game in order to guide
them and keep them safe .
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2.3.3 Evaluation
Teachers have discussed the results of using the game and showed the benefits of the game.
Teachers have to fix and organize the results clearly.

2.3.4 Follow-Up
Teachers follow-up learners to identify the acquired learning experience and provide them with
some other games or activities to enrich their educational experience.
The researcher has mentioned the stages of using the games related to the Hot Seating to
emphasize the procedures of using Hot Seating and how they enhance the speaking skills.

2.4 Teachers' Role during The Hot Seating Strategy
The teachers' role in the classroom has been developed since the educational process followed
the new vision in education.

Their roles start to be greater than any time and their

responsibilities have been turned to guides, facilitators, psychologists, supervisors in addition to
their basic duty as information feeders. Hot Seating strategy, as a new technique in practice,
forced teachers to hold some responsibilities .
In order to create active environments and improve students-teacher's speaking skills,
Roskos(1995,p.19) provides the following list of the roles of teacher in running role- play in Hot
Seating activities in concept of the teachers roles:
2.5.1 - On- Looker: Appreciates ongoing drama, nods and smiles.
2.5.2 -Stage Manager: Gathers material, makes props, constructs costumes, organizes set, and
makes script suggestions.
2.5.3 -Co-Player: Assumes role and within the role, mediates dialogue-guides plot, and defines
roles and responsibilities of different characters.
2.5.4 -Play Leader: Introduces conflict, facilitates dialogue and solves problems.
Additionally, the responsibility of educational faculties is to prepare the student-teachers well
before they go to schools and deal with learners by giving them the right keys to their
professional future and providing them by the needed competencies.
The researcher has recommended that these responsibilities need to be taken in view by teachers
one by one to get an effective teaching learning process. The teachers must be trained well to
use Hot Seating strategy .
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2.5 Student-Teachers' Roles during Hot Seating Strategy
Mynrad (2006, p. 1-3) concludes the following steps for implementing Hot Seating techniques:
-

The student acts the character who sits on a chair in front of the class (arranged in a semicircle) . The characters may be hot-seated in pairs or groups .

-

The teacher takes on the role of facilitator to guide the questioning in constructive directions.
Students can be helped by familiarizing them with the background of the character and the topic
to be hot-seated .

-

It may not be necessary for those playing the characters to do much preparation.
Although some roles obviously require research , students may surprise the teacher with how
much detail can be added from their own imaginations.
It is important that the rest of the groups are printed to ask pertinent questions.
Hammond (2001, p.320) concluded the following competences for student-teachers to practice
using many strategies according to their training or learning English language , feelings and
observations:

-

The students have to maintain their emotions, to have a good relation with the school staff and
to make use of feedback. On the other hand, teachers have to accept and respect their learners'
actions , to represent their social values and the value of teaching profession, they have to
possess the ability of analyzing the content, to formulate objectives with levels and kinds, to
fix the learners' role and their role in their plan for games and to motivate learners. In addition,
Teachers have to encourage cooperative and competitive learning, to participate in training
courses, to diagnose the weaknesses and strengths of their learners . They also have to keep
changing the way of evaluation.

After looking at these competencies, the researcher believes that colleges of education are
responsible for training their students on these competencies in order to graduate successful
teachers for schools. That does not mean the student-teachers can have these competencies, but
they still have to look for acquiring all of these competencies as much as possible. In addition to
that, the students and teachers have to keep themselves close to the new approaches, ways and
techniques of teaching.
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Part Two: Speaking Skills
Speaking is an important factor for language acquisition. It is one of the four skills that needs to
be mastered by everyone because by speaking, one is able to convey meaning, express feeling
and to give opinion. Speaking is a speech production that becomes a part of daily activities
which involve interaction.
The researcher has seen that speaking skills as the most important skills in language learning,
and that gives an opportunity for learners to practice and employ vocabulary, speak fluently and
arrange sentences and correct form which lead to the strong confidence of learners in finding the
best activities to improve their academic and vocational levels.

2.1 Definition of Speaking Skill

Speaking is a word with more than one meaning such as accuracy, fluency, encouragement,
strength, feelings, ideas and communicative opinions . There are many definitions that explain
speaking skills .
Aqlisty Nia (2011,p.23) says that," speaking is an interactive process of constructing meaning
that involves producing, receiving, and processing information" .
Jung. Et al (2001, p.2) states the definition of speaking as "converting meaning in the mind to
spoken language."
Bryne (1998, p.8) says that, "speaking is a two way process between speaker and listener and
involves the productive skill of speaking and the respective skill of understanding".
In the same respect, Nunan (2003, p.48) agrees with Bryne that "speaking is the productive oral
skill and it consists of producing systematic verbal utterance to convey meaning" . Also Mackey
and Gass (2005,p. 9) summarizes oral expression as follows: " Oral expressions involve not only
the use of the right sounds in the right patterns of rhythm and intonation but also the choice of
words and inflections in right order to convey the right meaning". Andryani (2012, p.2) adds that
"speaking skill is the ability to speak target language to communicate with others that consists of
accuracy, fluency, grammar, vocabulary, pronunciation and comprehensibility".
According to these definitions, the researcher has defined the speaking skill as a process of
building and sharing meaning through the use of a variety of contexts and it is a skill of
comprehending, pronouncing, and being fluent and accurate in suing grammar and vocabulary.
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2.2 Functions of Speaking Skills
Several language experts have attempted to category the function of speaking in human
interaction. Brown and Yule (1991) quoted in Richards, (2007, p.2) as saying "The functions
of speaking are classified into three types : talk as interaction, talk as transaction, and talk as
performance . The clarifications of these functions are as follows :

2.2.1 Talk as Interaction

Students need ability to speak in normal way that is required for good communication. That is
why some students sometimes avoid this kind of situation because they often lose words and feel
difficulty in presenting a good image of themselves. Therefore , language instructors should
provide learners with opportunities for meaningful communicative behavior about relevant
topics , "communication derives essentially from interaction" , Rivers,( 2000,p.543). It is also
that people wish to be friendly and establish a comfortable zone of interaction with others. Hence
focus is more on the speakers and how they wish to present themselves to each other than on the
message. Richards (2008, p.22).

2.2.2 Talk as Transaction:
It means situations where the focus is on what is said or done. Burns (1998) as quoted in Afana,
(2012,p.3) defnes talk as intersection into two types. One is a situation where the focus is on
giving and receiving information and where the participations focus primarily on what is said or
achieved.
The second type is transactions which focus on bringing goods or services such as checking into
a hotel. In this type of spoken language, students and teachers usually focus on meaning.

2.2.3 Talk as Performance
It refers to public speaking which transmits before an audience such as morning talk, public
announcements and speeches. It tends to be in the form of monologue rather than dialogue such
as giving a class report about school trip, conducting a class debate, and giving a lecture. So,
talk as performance should be prepared in the form of written text , Richards,( 2007,p.6). It is
important when teachers, of English be careful in applying these functions.
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2.3 Elements of Speaking Skills
Speaking has involved, in a foreign language, several elements that speakers need to acquire in
order to communicate effectively. For this reason, Janudom and Wasanasomsithi (2004, p.2)
confirms that, "communicative competence must include not only the linguistic form of a
language but also knowledge of when, how and to whom it is appropriate to use this form" .
However, the assessors as well as the EFL teachers are invited to take care of the following
criteria in the student's performance:


The student uses and understands spoken language appropriately to the context (e.g., topic,
purpose, audience).



The student uses nonverbal cues that emphasize meaning.



The student speaks clearly and expressively through appropriate articulation, pronunciation,
volume, rate and intonation to the degree to be understood by others in a way that the message
is clear.

2.3.1


Pronunciation

It is a thorny issue for language assessment. This because people tend to judge native/nonnative speaker status on the basis of pronunciation.



Although vast numbers of language students learn to pronounce in a fully comprehensible and
efficient manner, very few learners are capable of achieving a native–like standard in all
respects. In a sequence, comprehensibility can be the criteria to be used in judging speaking
skills.

2.3.2

Accuracy

Since accuracy is related to comprehensibility, it is often one aspect of pronunciation criterion.
Luoma (2004,p.22) assures that , " it often includes speed, intonation, stress and rhythm" . To
evaluate "interactional efficiency" , it would encompass the students' use of stress and intonation
to highlight important phrases and focus on expressiveness. Indicators to be taken into
consideration:


Using correct pronunciation for both familiar and some unfamiliar words .



Using a variety of sentences .



Making few grammatical errors which do not interfere with the message .



Making good use of cohesive devices to connect ideas .
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2.3.3

Fluency

Nunan (2003,p. 589) defines " fluency as the ease and speed with which a student is able to
formulate and generate speech in the target language. It comes mainly through contextual
speaking practice, not drilling with isolated words". It includes the following :


Producing connected speech occasionally disrupted by hesitations as students search for
correct form of expression.



Speaking fluently for an appropriate length of time.



Responding and showing basic competencies which are needed for everyday life
communication.



Elimination of translation and omission of filler words .

2.3.4

Grammar

Students' progress is often tracked according to the grammatical forms that they can produce
accurately. Students are seen to proceed from knowing a few structures to knowing and utilizing
more complex ones with making few mistakes. However, the grammar that is evaluated in
assessing speaking should be related to the grammar of speech.
Another factor that affects the grammar of speech is the level of formality of the speaking
situation. Situations involve planned speech tend to be relatively formal amattar which require
more written like language with more complex grammar, whereas unplanned situations range
from formal to informal situations.

2.3.5

Vocabulary

Luoma (2004,p. 16) defines it as: "being able to express oneself precisely and providing
evidence of the richness of one's lexicon". Using very simple and ordinary words naturally is
likewise a marker of highly advanced speaking skills.
Spoken words contribute to the listener's impression of the speaker's fluency and keep the
conversation going. Using of vague words such as 'thing' helps the speaker go on regardless of
the missing word and at the same time they appeal to the listeners to understand and supply it if
they can.
The researcher, in this study, has explained three types of speaking skills which are very
important to get students have the ability to speak with skill beyond grammar errors and employ
the largest number of vocabulary and the designed shape of the three skills fluency, vocabulary
and grammar are defined, so skills will be addressed through the development of a scale for
measuring the extent of owing student- teachers for speaking
skills.
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2.4 Principles of Teaching Speaking Skills
Teachers should follow limited principles for teaching spading which may help them in
designing the classroom activities and management. Kayi (2006) and Nunan (2003) suggest
some principles that help in teaching speaking:1. The teachers should give students a chance to practice with fluency and accuracy.
2. The teachers should be aware of the difference between second language and foreign language.
3. The teachers should provide an opportunity for students to talk by using group-work and pair
work and limit the teachers talk.
4. The teachers should plan spacing task to involve negotiation of meaning.
5. The teachers should design classroom activities that involve guidance and practice in both
transactional and interactional speaking .
6. The teachers should ask eliciting questions such as , "What do you mean ? How did you reach
that conclusion ?" in order to prompt students to more speech .
7. The teachers should provide written feedback like , " Your presentation was really great. It was
a good job" .
8. The teachers should correct students' pronunciation mistakes very often while they speak .
Correction should not distract student from his or her speech .
9. The teachers should involve speaking activities not only in class but also out of class , contact
parents and other people who can help .
10. The teachers should circulate around classroom to ensure that students are on the right track
and see whether they need help or not while they work in groups or pairs .
11. The teachers should reduce their speaking time in class while increasing student speaking time
.
Teaching speaking according to the Palestinian Ministry of Education (1999,p.30-31) means
equipping students with the following :
1. Producing the English speech sounds and sounds patters.
2. Using words and sentence stress, intonation patterns and the rhythm of English language.
3. Selecting appropriate words and sentences according to the proper social setting, audience
situation and subject matter.
4. Organizing their thoughts in a meaningful and logical sequence.
5. Using language as a means of expressing value and judgments.
6. Using the language quickly and confidently with few natural pause, this is called fluency.
According to the above-mentioned principles , the researcher noticed that teachers of English
should create classroom environment where students have real life communication. They also
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diagnose problems faced by students encounter and find it difficult in expressing themselves in
the target language. It is also that the teachers need to follow various approaches to explain the
activities of speaking skills.
The researcher believes that the strategy of the Hot Seating may influence students of education
in practical skills to speak fluently and use grammar and vocabulary as those activities are of
great importance for the students as they improve their English language.

2.5 General Approaches in Teaching Speaking Skills to English Majors:
Human beings use different ways and methods to express and develop their lives.

These

approaches are necessary strategies for speaking development. Because of the importance of
learning strategies, hundreds of studies have been generated to look at different aspects of
learning strategies and their roles in language teaching , Al-Dakle (2001, p.78).
The adopted TEFL approaches are traditional, thus, teachers were rather exerting personal efforts
according to own beliefs to compensate lack of training or skill , they could compensate in
referring to traditional translation grammar or audio- lingual , in view of that, frequently resorted
to Arabic . Consequently, this lessened the amount of English that the students were exposed to
and thus affected their level of competency. As a result, a great inadequacy existed among
learners of English and that created a general population resistance toward the TEFL to a degree
that some people considered EFL as failure subject because of the large number of the nonachievers.
There are various approaches for teaching English language and there have been much
arguments about each one of them, and some experts explain the advantages and disadvantages
of each approach .The most important approaches used in teaching English language are
cognitive knowledge approach , grammar translation approach, , audio lingual approach , the
direct approach and communicative approach. The following is a brief description of each
approach.

2.5.1

The Cognitive-Knowledge Approach

This approach is based on the theory that assumes that language is based on a structured basis of
rules which means that this approach gives grammar a considerable attention as one of the basic
element of language and the idea that the student can use limited number of vocabulary and
grammar of unlimited number of sentences and phrases.
This approach assumes that acquiring a foreign language requires learning the sounds,
vocabulary and grammar through intensive-explanation in order to help students understand the
language and master it. In other words, this approach gives a great portion to explain the
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structures and grammatical rules , so that students can understand the language and use it in real
situations. Moreover, it focuses on the differences between the foreign language and students'
language and it aims to develop the skills and abilities of students.

2.5.1.1

Features of Cognitive-Knowledge Approach:

1. Supporters of this approach do not mind using the language of students and other educational
means of clarifications to bring the meaning of words and foreign language structures into the
minds of students.
2. It uses introspective as a means of finding help for learning the English language.
3. It provides the opportunity for the students to be trained and use language in the classroom,
and inquire about what is unclear with regards to language learning.
4. The role of the teacher, as this method states, is to facilitate the process of learning a language
and teaching it through the submission of all the capabilities and facilities.

2.5.2

The Direct Approach

This approach appeared as a result of teachers' and scholars' views of foreign languages towards
the Grammar-Translation Approach , where they sensed the futility of rules and translation
methods. These educators tried to study the teaching methods which are used in the field of
language teaching on the basis of introducing some necessary styles for the teaching approaches,
but they went out by modern approaches that are appropriate for teaching foreign languages. One
of the most important approach is the direct approach.
The direct approach aims to teach foreign languages via the direct use of language in realistic
situations to explain the meaning of new words to the students through representation and
movement, in addition to the use of teaching aids of various photographs, slides and other
illustrative means. This approach, as Rivers (1981) indicates, is advantageous by the following
advantages: (Abu Riash, 2011, p.42)
1. It is interested in speaking skill and refuses to save the correct grammar.
2. It avoids the use of translation approach in teaching English language and it considers
translation approach as useless, but extremely harmful to learn the English language ; therefore,
native language is never used here.
3.Vocabulary and phrases are explained through representation or illustration or by linking them
to things which exist in the class.
The researcher has seen this approach good and suitable to focus on the skill of conversation by
using English in realistic situations .It gives the students the opportunity to participate in
speaking English in the classroom and maybe beyond. However, this approach was not interested
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in other English language skills, such as listening, reading, and writing, and this is not a good
indicator of this approach. The researcher noticed that the majority of English language teachers
do not use this approach.

2.5.3

Grammar-Translation Approach

It is hard to determine the appearance of this approach, but it had been shown in its effects after
the invention of printing .This method derived its principles from the views before De' Saussure,
where grammar depends on the views of philosophy and logic.
Al-Arabi (1981) as quoted from Abu Riash (2011,p.40) notes that , "it is strictly difficult to
measure the standards of this approach scientifically because it is based on mental faculties,
which called for dividing the brain into sections, including remembering, imagination, and
conservation". Brown ( 2006, p.241) mentions that, "this approach has been confirmed on the
skill of reading, and the importance of teaching the rules as a means of helping to read for
comprehension".
Since it depends on the direct translation of words and conservation, as well as reading and
ignoring many basic skills in learning English language such as listening and speaking skills ,
Rivers ( 1981, P.30-31). cites several criticisms of this approach :
1. Neglecting both of listening and speaking skills.
2. Ignoring the pronunciation of words correctly.
3. Using the mother- tongue language of the children, which greatly reduces the chance for
students to use the desired language in the classroom.
4. Focusing on teaching many of the vocabulary by placing it in long lists to facilitate
conservation.
The researcher noticed that this approach is one of the oldest approaches in teaching English
language and it is the most prevalent among teachers of English as most of teachers use this
approach for ease , because it is considered an easy way to reveal the idea to students . One of
supervisors states that, "inexperienced teacher uses this approach because he feels he cannot use
another approach, so he considers this way the easiest one to make students participate with
him".

2.5.4

The Audio-Lingual Approach

This approach appeared as reported by Al-Mutawa and Kelany ( 1989) as quoted from Abu Rish
(2011,p.43), "a result of the lack of usefulness of the grammar- translation approach and the
direct approach" . Rivers (1981, P. 38-39) adds that , "this way emerged as a result of evolution,
which happened to linguistic descriptive and modern concepts in behavioral psychology and this
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approach gained its position when adopted by the U.S. in the beginning of World War II for
military purposes; there was a need to teach foreign languages to its soldiers and to teach the
language to its allies and its enemies to facilitate communication among them" .
The most important characteristics of this approach are :
1. This approach is interested in listening and speaking skills to communicate with others more
than in reading and writing skills.
2. Learning any foreign language prefers to become by a particular sequence listen, then speak,
then read, and write on the basis that the learner listens first, and then says what he heard then
reads what he said then writes what he read.
3. This approach focuses on correct pronunciation through the use of the language factor.
4. Explaining vocabulary through appropriate language and appropriate educational means.
5. Teachers use the mother- tongue language, but in limits and they should avoid the use of
translation because it hurts learning a foreign language.

2.5.5

Communicative Approach

Scientists of foreign language and teaching approach in the U.S.A are very much interested in
such approach a lot since (1970) to communicate the language. They believe it helps students to
communicate appropriately. Some scientists like Germain, Piepho, Peck, Widdowson and Swain
wrote to devise a way of linguistic communication, through which the teacher can achieve the
goals of linguistic communication. Lindsey ( 2006) supports this approach by saying that, "the
use of a foreign language means more than the use of words and language structures correctly,
and users of this approach employ compositions and grammar to become into contact with others
successfully, as well as the need to take students' strategies that link between the structures of
language and functions of the communicative situations. On this basis, it should provide
opportunities for students to use their own language to gain the language and communication
skills through activities with focus on the comprehension skills that help them to transfer or
translate the information to others". Supporters believe that this approach is needed to convey
information to other students and to make the language realistic and be well known among the
participants in the conversation to create a successful linguistic communication.
Features of this approach as Al- Kelany (1989) states are : (Abu Riash, 2011:45)
1- It emphasizing the importance of communication skills to enable students to use language to
express their needs and communicate with others.
2- Grammar of the language is explained by using the deductive method , thus the rule is
explained first followed by illustrative examples.
3- Focusing on understanding and especially listening for understanding.
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The researcher noticed that the majority of teachers consider this approach as the best approach
for teaching English as well as most teachers frequently uses it, especially in developing
countries. It is also that the researcher viewed that this approach is used to teach language as
language not as grammar to help students speak fluently and not concentrate on grammar only ,
In addition , some supervisors see that the efficient teacher uses this way to make his work
successful and to make some entreating communication with students.
So, the researcher chose hot seating strategy for enhancing student- teacher's speaking skills as a
communication approach that represents new teaching strategy especially speaking skills
fluency, grammar and vocabulary as correct forms.

Summary
In the second chapter, the researcher provided

the theoretical framework of the study by

showing the Hot Seating strategy as an approach of teaching

.The researcher introduced

different definition of terms. This included definition of Hot Seating strategy ,benefits of using
Hot Seating strategy, procedures of using Hot Seating strategy in English classes, teachers role
of using Hot Seating and student- teachers role of using Hot Seating strategy. This chapter also
display the definition of speaking skills, functions of speaking skills, types of speaking skills,
principles of teaching speaking skills and general approaches in teaching English majors.
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Chapter 3
Previous Studies

Chapter 3
Previous Studies
Introduction

The study aimed to examine the effectiveness of using the Hot Seating strategy to enhance
student- teachers speaking skills. This chapter lists some of the previous studies in an attempt to
benefit from their procedures, tools, results, and recommendations.
The researcher classified the previous studies into two parts: Studies related to the effect of
different teaching methods on enhancing speaking skills and proficiency and studies related to
teaching hot seating strategy to develop the speaking skills.
It is also that the researcher has briefly discussed these previous studies and commented upon it.

3.1 Part One: Studies Related to the Effect of Different Teaching Methods on
Enhancing Speaking Skills.
Afana (2012) investigated the impact of using Educational Drama Intervention (ED) on the
Palestinian 9th graders at UNRWA schools. The researcher adopted the experimental approach.
The sample of the study consisted of (60) female students distributed into two groups. One of the
groups represented the control group of (30) students whereas the other represented the
experimental one of (30) students.
The Educational Drama strategy was used in teaching the experimental group while the
traditional method was used with the control one. The researcher utilized two main tools and
other five supporting tools employing four types of assessment represented in analytical
assessment (an observation card) and the holistic one (a checklist). The analysis of the seven
tools utilized in this study indicated the superiority of the experimental group .This group has
received speaking skills through educational drama compared with the control group which
received practicing speaking skills through the traditional way.
The data of the study was analyzed by using T-test independent sample. It was used to determine
significant differences between the groups.
The results indicated that there were statistically significant differences between both groups in
favor of the experimental one, in improving speaking skills due to the Educational Drama
Intervention.
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Based on those findings, the researcher recommended the necessity of implementing the
Educational Drama techniques in teaching English language to bring about better outcomes in
students' speaking skills. The researcher, in the current study, used a sample of (24) students of
English major from the Faculty of Education at Al-Azhar University. He also used the same
technique and went through statistical analyses.

Aqlisty Nia (2011) study aimed to know whether drama can improve students speaking ability.
It also aimed to give general description about the implementation of drama in the classroom and
about the things happening in the class when it was implemented. The sample of this study was
from the second graders of SMA Muhammadiyah 1 Surakarta. The method used in this research
was an action research where the researcher taught speaking English using drama technique. The
research data were collected by using techniques of qualitative and quantitative data collection
which included: observation, interview, pre-test and post-test. This classroom action research
concerned with solving the problems by identifying them, planning, implementing, and
observing the action, reflecting the result of the observation, and revising the plan for the next
steps. The result of the research showed that drama could improve students speaking ability.
Besides, their test achievement during the research was better than their score in the teacher's
note before the actions were implemented.

Jarayseh (2010) highlighted the impact of using drama in teaching the proficiency and fluency
of the students who study English. The students of 7th and 8th grades in Herman Gmeiner
School/ SOS and Talitha Kumi School in Beit Jala were the participants of the study. There
were( 31) students from Herman Gmeiner School and( 26) students from Talitha Kumi School.
The results were statistically analyzed using T-test to examine if there were statistically
significant differences .The researcher explained the positive effect of using drama in enhancing
students' confidence, self-esteem and oral communication skills. Finally, the results indicated
that the use of drama in education has lead to an overall ensuring that the students became active
participants rather than passive recipients in the class.
The current study used one form of drama to teach and develop the student-teachers' speaking
skills .The current study also used the same design and statistical analyses, but different sample
of students ( 24 students of English majors from Al-Azhar University).
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Emel et al (2010) study aimed to examine whether the creative drama, which was integrated with
communication skills, had any effect on communication skills of the students of Child Development and
Education Teaching Department. The participants of this study consisted of 48 students divided into two
groups: the experimental group with 24 students and the control group had the same number of students.
Those participants were from Selçuk University, Faculty of Vocational Education students. Both pre and
post test were used with both groups. The experiment group students were submitted to communication
skills education program that was integrated with 90 minutes creative drama for 8 weeks. The pretest was
applied to experiment and control groups before the implementation of the educational program. At the
end of 8 weeks both groups were applied to the post-test. Evaluating Communication Skills Scale was
used as Data Gathering Tool to measure communication skills of the students. The pretest scores showed
that the experimental and control groups are equal in the scores of the pre-test. When the researchers
examined the post-test score average of experiment and control group; it was seen that the post-test
average of experiment group was higher than post-test point average of control group. The result also
showed that the communication skills that were given through creative drama education increased the
communication skill scores of students.

Lin (2009) studied how to generate a holistic picture of Chinese EFL teachers' role-play
implementation in secondary school classrooms and to provide valuable insights into role-play
pedagogy in EFL education. Through a multiple case study of seven teachers and some of their
students in an authentic Chinese secondary school context, the writer gathered data from various
sources including in-depth interviews, direct classroom observations, student focus group
discussions and subsequent questionnaires. The findings reflected the benefits of role play as a
language teaching strategy. Moreover, the outcomes of this study included a sample role-play
project and a series of recommendations that were helpful to teachers, administrators and teacher
training program developers to create a better situation to encourage the use of role-play both
effectively and communicatively.
The current study used the same teaching strategy, but for teaching speaking skills. The
researcher in the current study also used the same research design and statistical analyses.

Novita (2008) described the implementation of teaching speaking using role- play technique .
The data was field note, interview scripts, scores of students. They were taken from informants,
events, and documents.
The subjects of this study were the 8th year students of SMP Muhammadiyah Surakarta in the
academic year 2007/ 2008. Based on the researcher’s teaching of speaking through role-play
technique, the results of the study showed that the students' participation during teaching
learning process can be improved by using role-play technique. The researcher in the current
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study found that the idea of using role- play activities was effective in teaching and enhancing
speaking skills, so he intended to use it as the same of hot seating strategy activities.
The current study used the same teaching technique, research design and statistical analyses.

Setyowati's (2008) study aimed at knowing the implementation of simulation and the result of
teaching speaking to the first year students of SMAN 2 Sukoharjo, and the students’ response of
teaching speaking by using simulation. The subjects of the study were limited to the first year
students of SMAN 2 Sukoharjo. They consisted of (43) students. The researcher collected the
data by giving pre-test at the first meeting then applying the teaching action for two cycles. In
the last meeting, she gave posttest. In analyzing the data, the researcher described the
implementation of simulation and the English skill of each subject before and after conducting
the research. After that she compared the result of pre-test and post-test, the researcher also
described the students’ response of the implementation of simulation. The results of the action
showed that the procedures of improving speaking competence through simulation were asking
the students to act as other person in different situation, the speaking activities were completed
with some props and document in order that the activity looks real. The highest score of pre-test
was (57), the lowest score was (32) and the mean score was (44), while highest score of post-test
was (82), the lowest score was (59). These results showed that the teaching of speaking process
was successful by using simulation. The researcher asserted that teaching speaking by using
simulation was effective for the first year students of SMAN 2 Sukoharjo. It can make the
students master vocabulary and pronounce the words correctly. In addition, it increased their
interest in learning and their confidence to practice speaking.

Conejrous and Ortiz (2006) attempted to find the efficiency and effectiveness of using drama
techniques in teaching English as a foreign language. Thirty-six students (aged 18 to 21) from
the English communication teaching degree at the Universidad Austral de Chile participated in
this study. The researcher of this study explained the present continuous for the both groups. The
participants of the study were divided into two groups. The first one was the control group which
learned English by the traditional formal methods, and the second was the experimental group
which learned English by using drama techniques such as role play, simulation, improvisation,
dialogues and interviews. The results showed that the retention was significantly higher for the
experimental group. It was strongly suggested that drama techniques could improve and develop
the students' communication abilities.
The current study used the same teaching technique for enhancing the students' speaking skills.
The researcher in the current study used the same design and statistical analyses.
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Stinson (2006) discovered how the use of drama might improve students' oral communication in
English. The writer meant by oral communication skills listening and speaking. Participants of
this study involved groups of 16-year-old Singaporean students from about four schools
participated in the study, each providing a class of approximately 40 students for the drama
intervention program. The participants were divided into a comparison and an intervention
group. Two of the schools provided classes at the same year level and stream for pre-and posttest comparison. The research intervention involved the students participating in ten hours of
process drama classes, pre-planned by the researchers and facilitated by local drama teachers,
and both the intervention and comparison classes were pre- and post-tested using the standard
Ministry of Education Oral Communication examination. The results indicated that in the pretest, the comparison and intervention groups had similar scores while in the post-test, the
intervention group performed consistently better in each of the criteria of clarity, vocabulary,
relevance to the topic, interaction with the examiner and, the need for prompting.
In the current study, the researcher based his strategy on the same technique, which is Hot
Seating strategy for enhancing the students' speaking abilities and proficiency. In addition to
that, both studies used the same research design and statistical analyses.

Janudom and Wasanasomsithi (2004) Attempted to discover to what extent drama and
questioning techniques could enhance students' speaking achievement. The study was conducted
with an intact group of (15) students including three males and(12) females, who were 2nd-, 3rd, and 4th-year students enrolled in an elective course offered by the university as a seven-week
English through Drama summer course. Four teaching steps were designed by using the
integration of drama and questioning techniques to enhance the students' speaking abilities.
These four steps were (1) working on a drama script, (2) drama rehearsal, (3) drama production,
and (4) drama evaluation . To collect data, speaking achievement tests were administered before
and after exposing students to drama and questioning techniques. An attitude questionnaire,
arranged in a five-point Likert scale, was utilized at the end of the experiment. Data was also
collected by using students' journals and teachers' diaries so as to supplement the questionnaire
data. The results showed that drama and questioning techniques help in enhancing students'
speaking abilities and their positive attitudes towards EFL learning.
In the current study, the researcher has benefited from design rubric oral speaking skills .

Naqeeb (1997) Attempted to answer the question about the role of role- play strategy in
enhancing and developing speaking proficiency .The population of the study consisted of all the
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8th graders at UNRWA schools in Nablus .The sample consisted of (60 ) students . The
experimental group was taught by role- play strategy while the traditional method of teaching
was used with the control one. Interviews with the students were used as a tool for the study.
According to the statistical treatment, it was concluded that role- play strategy was effective in
developing the students' speaking proficiency.
The current study used the same technique ,but with different sample of students. The researcher,
in the current study, used the same research design and statistical analyses.

Commentary
All the pre-mentioned studies agreed with this study that Hot Seating strategy and speaking skills
are interrelated . These studies enlightened the researcher in choosing the strategy of Hot Seating
. All the previous studies used the experimental method and most of them followed similar
design and techniques . They depended on observation cards, questionnaire, pre and post tests
and interviews. The instrumentations utilized in the previous studies drew the attention of the
researcher to the use of the oral test, observation card and the interview . The researcher
modified the technique in order to suit the students at Al Azhar University as targeted in the
current study.This study benefited greatly from the domains which the previous studies utilized
in categorizing the sub- skills of speaking . Afana (2012) , Jarayseh (2010) , Conjrous and Ortiz
(2006) and Janudom and Wasanasomsithi (2004) results recommend the necessity of
implementing the Educational Drama Technique in teaching English language to bring about
better outcomes in students' speaking skills . Meantimes , Novita (2008) and Naqeeb (1997)
assure that using the role-play technique can enhance and develop the learners' speaking
proficiency and their positive attitudes towards EFL learning .The researcher concluded that
whenever hot seating strategy was utilized, a great chance was provided for authentic practice
and genuine promotion of speaking skills.

3.2 Part Two: Studies Related to Teaching Speaking Skills through Other
Techniques
Al-Mohanna (2011) developed

Saudi students' English listening and speaking skills. To

achieve this purpose, the study investigated the classroom practices of English language teachers
and students with special attention to listening and speaking skills. For the purpose of this study,
nine intermediate schools in Riyadh city were randomly chosen from the nine supervisory
directorates . The study adopted the qualitative inquiry approach to look at people in natural
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settings with classroom observation employed as an instrument for collecting data. The
researcher depended on an audio tape recorder and on written field notes for later analysis. The
examination of data revealed that the EFL classroom communication was extremely centered on
the teacher. The EFL teachers initiated the talk, asked questions, decided who was going to
participate and evaluated the answers. The researcher, at the end of this study, introduced some
recommendations for improving the teaching of listening and speaking including using drama,
storytelling and games in teaching listening and speaking skills.
In the current study, the researcher used a technique that depended on oral speaking activities,
Hot Seating, interviews, questioning- strategies. The researcher, in the current study, followed
the same concept of teaching speaking skills in other way.

Sari (2011) Attempted to improve students' speaking ability at the 11th grade. The researcher
formulated problem statement in this question Can socio drama improve the students' speaking
skills? Socio drama, according to Sari is a method by which a group of individuals select
spontaneously to enact a specific social situation common to their experience. Socio drama can
be one of the teaching methods in a particular speaking skill .The target population of this study
included one English teacher and all of students at the eleventh grade of SAMAN 1 Pac Iran.
The researcher used: questionnaires, interviews and observation. After analyzing these three
instruments, results revealed that using socio drama techniques in teaching reflected a positive
effect in developing speaking skills.
The current study considered the effect of the previously mentioned speaking skills techniques.
In the previous study, the researcher's findings showed the students' speaking skills development
through using socio drama technique and the researcher- in the current study- developed interest
in investigating the effect of adopting socio drama technique, and he tried to benefit from this
technique in Hot Seating activities by asking students to act a short social play from their real life
situation in the last session.

Al-Twairish (2009) Attempted to measure the effect of the implementation of the
communicative approach (CA) on the listening and speaking skills of Saudi 3rd year secondary
students .A quantitative study was conducted on two randomly chosen classes at Dammam 10th
Secondary School. These two classes were assigned as the sample of the study: an experimental
group consisted of (37) students and a control group consisted of (41) students. Various
communicative activities were practiced with the experimental group while the control group
was exposed to the traditional method. A pre-test was administered on both groups at the
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beginning of the experiment to ensure that they had the same language background. At the end of
the experiment, a post-test was assigned to both groups to determine whether the CA had
positively affected the students' listening and speaking abilities. The findings of the study
revealed that: (1) CA affects positively on the students' listening and speaking skills; (2)
Experimental group obtained somewhat higher scores in the post-test than in the pre-test, making
the difference between the pre-test and post-test scores statistically significant; (3) Difference
between the pre-test and the post-test for the control group was not statistically significant; and
(4) Experimental students were more differentiated than the control students, as shown by a
statistically significant difference between the mean scores of both groups in the post-test in
favor of the experimental students.
In the current study, the researcher examined the results about communicative approach learning
and adopted it in teaching speaking skills through Hot Seating strategy.
Sugianto (2008) investigated the question-answer technique in improving the students’
speaking abilities of agreement and disagreement expression .The subject of this study is limited
on the 5th year student of SDN 02 Growong Kidul Juwana-Pati, the researcher took (45)
students. The tools of collecting the data were observation, interview, test, and documentation.
The researcher used interactive model analysis to achieve the first and second objective and
comparison method in order to achieve the third objective. The results showed that (1)
Implementation of question and answer technique was appropriate in teaching agreement and
disagreement expression in SDN 02 Growong Kidul Juwana-Pati, (2) Students encountered some
difficulties in improving their speaking ability of agreement and disagreement expression by
using question and answer technique, mainly they had difficulty in pronouncing the consonant
symbol and the vowel symbol. (3) Question and answer technique was effective in improving
the students’ speaking ability of agreement and disagreement expression by indicating the rising
percentage of the students' number who pass the test as much as (55. 3 %), and the rising
percentage the students mean score as much as (25. 39 %) .
In the current study, the researcher adopted the same technique- dialogues- in examining the
students' abilities in spoken English. The current study used the same research design and
statistical analyses, but different sample.

Wijarwadi's (2008) study aimed to know the influence of optimizing of Contextual Teaching
and Learning in Student Speaking Improvement. This research used the experimental method.
The researcher did field research by teaching two different classes using two different methods.
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In the beginning and in the end of the experiment. The students' speaking ability was tested by
using the same instruments
of speaking test (pre& post test) in order to know the influence and the effectiveness
of using CTL and ALM in teaching speaking skill. Then, the data were analyzed by using
product moment theory. The population of the study was (315) students from
the first year of SMAN1 Ciputat which consisted of eight classes. The researcher only took two
classes that are (X.8) and (X.7) and taught these two classes by using CTL (for experiment class)
and ALM (for control class). The researcher took (58) students where (29) students are from
experiment class and the rest are from control class. The sample was taken purposively using
random sample technique. T-test was used in order to find out the differences of the result/score
of student's achievement in studying speaking by using CTL and ALM. According to the result,
the researcher concluded that teaching speaking through Contextual Teaching Learning was
quite successful. It means that there is a significant influence of using Contextual Teaching
Learning in teaching speaking. Therefore, the conclusion was that the students' speaking scores
taught by Contextual Teaching Learning were better than taught by Audio-Lingual Method.

Al-Qadi (2007) revealed the main difficulties encounter English major students in oral
communication skills at the Islamic University of Gaza and suggesting a program to tackle some
of these difficulties. To fulfill the aim of the study, the researcher followed the descriptive
analytical and constructive methods. She prepared a list of skills that English majors should gain
and which are needed to acquire oral communicative ability. It included (13) main skills. The
researcher used these skills as a questionnaire to know what skills are important or not from
teachers' point of views. The researcher also prepared a diagnostic test containing the difficult
skills revealed by experts' opinions by open questionnaire and the researcher suggested a
program for tackling difficulties facing students in oral communications skills. The researcher
applied her test on English majors as a survey sample. Percentages, means, Pearson correlation
and T- test were used to analyze the data statistically. The results showed that there were
difficulties in oral communication skills and there were no statistically significant differences at
(α ≤ 0.05) between English majors in having oral communication skills difficulties due to the
gender (male and female).
The current study took into consideration the difficulties facing the students of English major
students in oral communication skills by recommending the use of the Hot Seating strategy as a
reasonable solution. The researcher, in the current study, adapted the project team technique,
then adopted it to correspond with the level and characteristics to enable them to apply this
technique in developing their speaking skills.
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Castillo (2007) studied a research carried out with 11th graders at Colegio de Bachillerato Patria
in Bogota. The main purpose of the research was to establish strategies to help students to
improve their oral production in English. Instruments used to collect the data were: field notes,
students’ and teachers’ surveys, students’ interviews and audiotapes recordings. Considering the
data gathered, this research prompted a more cooperative environment among students in the
oral process. The findings of the study showed that all the students at the end of the
implementation there were different attitudes towards group work and the skill of speaking . The
oral production improvement gave students the opportunity to help and to learn from their
partners.
In the current study, the researcher based his strategy on the same technique, which is the
oral production.
Al – Mashharawi's (2006) study aimed at evaluating teachers' performance in teaching speaking
skill communicatively in preparatory stage in Jabalia area. The researcher choose a sample
which consisted of (37) teachers (22 males and 15 females). The sample involved the teachers,
who taught English at preparatory stage in Jabalia area for the second semester of the academic
year (2004 – 2005). The researcher used the observation card and applied it on the sample of
study. The researcher used person correlation formula to check the validity of observation card
and cooper's equation to check the percentage of agreement between the observers.
He used Mann – Whitney test and Kruskal Wallis test to analyze the data of the observation card
statistically. The results of the study showed that the female teachers had more interest and
desire to apply the communicative approach in teaching speaking more than male teachers. And
revealed that there were no statistically significant differences at level (α ≤ 0.05) between
teachers' performance in teaching speaking communicatively in preparatory stage in Jabalia area
with reference to experience variable. The study recommended that it should reduce number of
periods, the administrative works and number of students in classes for teachers to have chance
to communicate with students easily and intensively. Also, it is more effective if the learning
materials include real life situations and interesting communicative activities. Teachers are
advised to encourage students to speak freely and fluently in group or pair work.

Lourdunathan and Menon's (2006) study aimed to observe how interaction strategy training
might affect the development of oral competence. The study also examined the frequency and
the types of interaction strategies used and the effectiveness of interaction strategy used after
training. For this purpose ten groups of students were introduced to and trained in the use of
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selected interaction strategies. The analysis indicated that training resulted in a significant use of
findings of this study were that: (1) training or explicit instruction in interaction strategies
improved group interaction, (2) training resulted in more frequent and varied use of interaction
strategies, (3) a limited range of vocabulary or limited language proficiency of the students
affected the effective use of interaction strategies and (4) cooperative learning and peer support
can be used to motivate limited language proficiency students to contribute more to the general
group interaction. From those results, the researcher recommended that the students would have
more confidence to use the more difficult interaction strategies such as clarification if they had
adequate language support. Also, teachers should use effective strategy training including
cooperative learning and peer support because this encourages students not only to clarify
themselves but also to contribute more to the discussion.

Tsou (2005) examined speaking skills through instruction in oral classroom participation.
Students' participation included many forms of students' actions such as speaking, listening,
reading, writing, and body language or physical movement. Students at a university in southern
Taiwan were selected from the freshman English class, a university requirment course for all
first-year students. Those participants were divided into two groups: experimental and control
group. The researcher designed a course that depended on Participation Instruction (PI). PI is a
kind of instruction which depends mainly on using drama techniques in teaching. Therefore, the
initial hypothesis of this study was: will PI increase Taiwanese students' oral participation in
class? The study included both quantitative and qualitative data. The quantitative data was
collected through questionnaires, tests, and observations; the qualitative data was gathered
through passive participant observation, survey responses, and an interview with the teacher. In
order to examine the differences between the experimental and control groups before the onset of
the experiment, preliminary tests were done. As a result, the researcher recommended teachers to
use the PI in developing speaking oral skills.
In the current study, the researcher has learnt from this technique, but adapted it to be more
acceptable and more practical. Participation is highly utilized in both studies, but statistical
means and research design are different.

Al-Ghunaimi (2003) developed the oral communication skills of the 11th grade learners of
English in Gaza via suggesting a video program to teach some functions of English language to
the target students. The video program was applied through an experimental study including two
equivalent groups of the 11th grade students in Shadia Abu-Ghazala secondary school for girls.
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Each group included (37) students, one of them was an experimental group that was taught the
functions of language by the suggested program while the other group was controlled and was
taught the same functions in the traditional method. The students' achievement was evaluated by
valid reliable tests, a listening test and the speaking one. T-test independent sample was used to
measure the differences in achievement between the two groups on the listening test and the
speaking one whereas T-test paired sample measured the differences between the preperformance of the experimental group and the post-performance of it on both of listening and
speaking skills.
The results revealed that the experimental group scored significantly higher on the posttest of
listening and speaking than the control group did. Moreover, the post-performance of the
experimental group was significantly higher than the pre – performance of it on tests of speaking
and listening.
In the current study, the same technique is used, which is the use of video program in microteaching room. The researcher has modified and adopted the same technique in order to suit
different English language skills, which , in turn, help students to develop their abilities to
practice spoken English in a real life environment by using various techniques.

Wanous (2002) investigated the effectiveness of a teaching program via the video for learning
oral communication in English. It was an empirical study on the 2nd secondary class in the
school of Martyrs in Syria. The sample of the study consisted of two groups of students, an
experimental group and a control one. The program was implemented upon the sample of the
study. A valid and reliable achievement speaking test was used as a tool of the study and it
served as a pre– test and post– test. The results were treated statistically and there were
significant differences between the achievement of the two groups of the study for the
experimental one including males and females. Accordingly, the video program proved to be
effective in developing the speaking skill of English for the students. The study recommended
the use of video programs in teaching the present language in its native style in oral
communication .
The current study used the same technique after modifying it. The teaching strategy targeted the
same skill, which is speaking skill teaching.

Commentary
All the previous studies focused on developing speaking skills in English as a foreign language.
However, some of the study's results are Arab such as Al Qadis (2007), Al Ghunaimi's (2003),
Al Mohanna (2011), and Al-Twarish (2009) were merely based on surveys used to gain
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descriptive information. and the others are foreign like Sari (2011), Sugianto (2008), Castillo
(2007), Tsou (2005) , and Wanous (2002). this refers to the importance of teaching and acquiring
speaking skills. Moreover, those studies investigated the effectiveness of different approaches of
teaching and developing speaking skills such as using of role play, simulation the question and
answer technique, contextual teaching and learning, dialogue technique according that the
researcher has selected a new technique to emphasize the effectiveness of using Hot Seating
strategy on enhancing student teacher speaking skills.

General Commentary on the Previous Studies
Going over the previous studies has provided the researcher with different aspects regarding
using Hot Seating strategy. The previous studies have assured the effectiveness of teaching
English language skills particularly speaking skills using Hot Seating which allowed the
researcher to proceed on applying this technique (strategy) after adequate studying and
investigating.
In part one study, where there are deferent teaching methods through drama and role-play, the
researcher noticed the following:
The previous studies recommended the use of drama and role-play as teaching techniques to
improve the oral communication skills of the 4th level students of English majors:

Afana and Jarayseh (2012) and Stinson(2006) who highlight the impact of using drama in
teaching the proficiency and fluency of the students and improve their oral communication in
English, Novita (2008) and Naqeeb(1997) who confirm the implementation of teaching speaking
skills using role-play technique for enhancing and developing speaking proficiency.
The previous studies also recommended the diversity in language teaching techniques and
avoided traditional teaching ones Afana (2012) suggests large research on the effect of the
Educational Drama on different dimentions of learning English language, other than school
subjects and different grades, where as Conejrous and Ortiz (2006) strongly suggest using drama
techniques to improve speaking and learning English, and Janudom and Wasamsomsithi (2004)
utilize that drama and questioning techniques help in enhancing students' speaking abilities and
they benefit from design rubric oral speaking skills.
All of the experimental studies mentioned in part one, showed a positive impact of teaching Hot
Seating strategy or English language skills using drama and role-play.
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Regarding part two studies, which are related to teaching speaking skills through other technique
rather than Hot Seating based teaching the researcher noticed the following:
Hot Seating strategy can be taught by using different techniques that avoid direct exposure to
practice speaking in a traditional way, such as, Al-Mohanna (2011) as he adopts the qualitative
inquiry approach to look at people in natural settings with classroom observation to develop
students' English listening and speaking skills, Al-Twairish (2009) recommends that students
should be encouraged to speak the target language with their colleagues, and None of the
mentioned studies has recommended teaching hot seating through traditional techniques as
Wanous (2002) proves that using the video program was effective in developing the speaking
skill of English for the students to practice it in its native style in oral communication.
The researcher carefully examined the previous studies and benefited from several things
mentioned in those researches, including: The study design, methodology and statistical analysis
used in Al-Mohanna (2011), Al-Twairish (2009), and Al-Ghunaimi (2003).
The teaching technique and the targeted skill as used by Al-Mohanna (2011) uses the qualitative
inquiry approach, Al-Twairish (2009) uses the same skill and used the techniques of the
communicative approach, Al-Ghunaimi (2003) and Wanous (2002). Although several studies
have investigated the effect of teaching speaking skills through different techniques; however,
the current study is considered unique in that it inspected students' ability to practice speaking
English freely as if in real life after presenting them in hot seating atmosphere, it required
learners to use their speaking skills to express themselves rather than just using their mothertongue language mixed with English.
In addition to that, this is the first study as far as the researcher knows, that examines learners'
ability to use Hot Seating strategy in Gaza Strip and at other schools.

Summary
Chapter three discussed the previous studies. The studies varied regarding to their techniques,
tools , design and variables . The researcher classified the studies into two parts , studies related
to teaching speaking skills by using hot seating strategy and studies related to teaching speaking
skills by using other techniques . The researcher provided comments post each study and each
section.
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Chapter 4
Research Design and Methodology

Chapter 4
Research Design and Methodology

Introduction
In this chapter, the researcher has stated the research design, methodology, sample, population of
the study, variables of the study, instruments utilized to answer the questions of the study and
collect data, the ways of ensuring test validity and reliability and statistical means used to
analyze the findings.
4.1 Research Design
The researcher identified the effect of using Hot Seating on enhancing student-teacher's speaking
skills at Al- Azhar University-Gaza.
Then the researcher adopted the quasi-experimental research design with one group design, pre
and posttest in order to test the hypotheses of the study. Sherbiny (2007: p, 9) defines quasi
approach as "the approach which seeks to uncover the relationships between variables in a ratecontrolled conditions in which a researcher on a variable rate can see the conditions that cause
specific phenomenon ,therefore, variable is a deliberate change to set the conditions for what
happened and note the changes in the event itself". The sample of the study consisted of one
group (24) students of 4th level English major).The researcher used the pre-test, then applied the
Hot Seating technique that full of various activities( dialogues, discussions, creative ideas, acting
roles of different kinds of personalities from the real life, making suggestions and giving
opinions about different social issues) to students to identify its effect on their ability to develop
and improve their English speaking skills- fluency and proficiency. Afterwords, the researcher
conducted the posttest to evaluate the students' performance and proficiency of speaking English
properly and fluently.
4.2 Population of the Study
The population of the study consists of all female students-teachers who enrolled in the course
practicum in the first term (2014-2015) in Faculty of Education at Al-Azhar University-Gaza.
The total population of the study is (200) students according to the Faculty of Education at AlAzhar University-Gaza (2014-2015).
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4.3 Sample of the Study
The sample of the study is purposely selected from the 4th level of Faculty of Education at AlAzhar University-Gaza. The sample of the study consisted of (24) female student-teachers who
enrolled in the conversation and practicum courses.
4.4 Variables of the Study
The study included two variables as follows:
4.4.1 Independent variable: The use of Hot Seating strategy for enhancing student-teacher's
speaking skills.
4.4.2 Dependent variable: Teaching speaking skills through traditional techniques.
4.5 Instruments of the Study
To achieve the aims of the study, the researcher used tests of oral speaking skills test.
4.5.1 Oral Speaking Skills Test
The researcher prepared oral speaking skills test to measure student's ability
to speak English fluently; the test was used pre and post intervention.
A. The Aim of Oral Speaking Test
The oral test is used as a research instrument to investigate the effect of teaching hot seating on
enhancing student-teacher's speaking skills and to improve and develop their proficiency in
speaking English fluently.
B. The Sources of Designing the Speaking Test
The researcher designed the test considering the dependent variable-using Hot Seating strategy.
In addition to that, the researcher depended upon his experience in teaching, besides the
numerous interviews he conducted with many English language teachers in Rafah educational
area and at Al-Azhar University. Simultaneously, the researcher interviewed English language
supervisors and senior English language professors and teachers. Also he visited some local
universities for oral tests.
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C. Description of the Speaking Test
The researcher designed two oral tests-pre and posttests . Each one of the two tests consisted of
three questions asking English major students to respond to a situation related to the study's
topics while providing them with some useful and relevant ideas, opinions and discussions to
help them know how to talk and practice their skills and competences in speaking English
proficient and fluently.
Response to each topic's questions was evaluated according to those criteria :
- Use of vocabulary is appropriate to subject area.
- Use of grammar is syntactically correct.
- Their accuracy and fluency are greatly improved and clearly developed.
The previously mentioned criteria were adopted stemming out of the ultimate goal adopted by
the Palestinian Education Ministry of teaching English language in Palestine. This criteria aims
at enhancing students-teacher's ability to communicate using English language. Each evaluating
criterion was measured from- very poor to excellent- according to the examinee students'
response, where (excellent) represented the highest point and (very poor) was the lowest.
The researcher and another experienced English language teacher evaluated the students'
response in both oral tests.( see appendix: C )

D. The Validity of the Speaking Test
a. In this research, the test is supposed to measure students' ability to speak English fluently. The
best way to achieve this is by providing students with adequate strategy-hot seating. The tests
were modified according to the amendments of ELT methodology specialists, English language
supervisors and experienced language university teachers. Referee committee recommended
some modifications and they also approved the test. (See Appendix: D)
b. After applying the pre and posttests to the paired group of students, the researcher ensured
the content validity of pre and posttests by means of Spearman Correlation Coefficient that was
measured between the oral pre and posttests as shown in table (4.1)
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Table (4.1): Correlation Coefficient of each Sub-Skill of "Fluency" and the Total Degree

Skill
1- Producing connected speech
2- Speaking coherently with fully appropriate
cohesive features .
3- Speaking fluently and talks for an
appropriate length of time.

Spearman Correlation

P-Value

Coefficient

(Sig.)

0.847

0.000*

0.721

0.000*

0.699

0.000*

0.647

0.000*

4- Responding and showing basic
competencies needed for everyday life
communication.

Table (4.1) shows that correlation for each test is significant, therefore test are valid to measure
what they are designed to measure. In addition, the results show that the effect of using the hot
seating activities on the paired group in teaching speaking skills is large. This may be due to the
types of issues, discussions, creative ideas, acting the roles properly and creatively and various
opinions and suggestions that used to increase the participants' abilities and performance in
speaking English skills.

Table (4.2): Correlation Coefficient of Each Sub-Skill of "Vocabulary" and the Total Degree

Skill
1- Choosing suitable vocabulary reflect the
situation .

Spearman Correlation

P-Value

Coefficient

(Sig.)

0.726

0.000*

0.367

0.039*

0.842

0.000*

0.658

0.000*

2- Trying to change the meaning of
vocabulary when the listeners
understanding uncertainly.
3- Using paraphrase effectively as required .
4- Having a wide enough vocabulary to
discuss topics at length and make meaning
clear in spite of inappropriate .
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Table (4.2) shows that correlation for each test is significant. Therefore, tests are valid to
measure what they are designed to measure. The results also show that the effect of using the
Hot Seating technique on the paired group of students in teaching speaking skills is efficient.
This may be due to the students' ability and competence to use various, new and creative
vocabulary to improve and develop their performance and proficiency in speaking English skills.

Table (4.3): Correlation Coefficient of Each Sub-Skill of " Grammar " and the Total Degree

Skill

Spearman Correlation

P-Value

Coefficient

(Sig.)

0.723

0.000*

0.724

0.000*

0.697

0.000*

0.872

0.000*

1- Using different types of sentences .
2- Making few grammatical errors which
do not interfere with the message .
3- Producing basic sentence forms and
some correct simple sentences .
4- Producing error-free sentences, though
some grammatical mistakes .

Table (4.3) shows that correlation for each test is significant, therefore tests are valid to measure
what they are designed to measure. The results also show that the effect of using the hot seating
technique on the students in teaching speaking skill is very effective. This may relate to the
continuous guidance, the precise following-up and advice to the students to avoid grammatical
and syntactical mistakes in the structures of the sentences they used while speaking English.
E- Reliability of the Test
The researcher used Cronbach's Alpha to measure the reliability of the test. Table (4.4) shows the
value of Alpha which equals ( 0.890).This value is considered high and that implies excellent
reliability of the entire oral tests.
Table (4.4): Cronbach's Alpha for Each Degree of the Skill and the Entire Skills Test

Skill

Cronbach's Alpha

Fluency

0.750

Vocabulary

0.585

Grammar

0.748

Total of the test

0.890
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Table (4.4) clarifies the correlation coefficient for each oral test. The correlation coefficients of
all oral tests are significant at α = 0.05, so that it can be said that the oral tests are consistent and
valid to be measured what it was set for.

Table (4.5): Correlation Coefficient and Spearman-Brown Correlation Coefficient for Each Skill of the Test
and the Entire Test

Correlation

Spearman-Brown

Coefficient

Correlation Coefficient

Fluency

0.646

0.785

Vocabulary

0.406

0.578

Grammar

0.557

0.715

Total of the test

0.804

0.891

Skill

The researcher proved that the oral test was valid, reliable, and ready for distribution for the
population sample.
The researcher applied the oral tests pre and posts the intervention. The students' answers were
evaluated by a university English language teacher and the researcher. Regarding the pre and
post oral tests, the researcher has made the tests questions and applied the technique of the Hot
Seating. The English language expert teacher and the researcher were present listening to
evaluate the students' answers according to specific assessment rubric.

4.5.2 Teacher's Guide
The researcher prepared a teacher's guide that illustrated the sessions which contain specific
topics focusing on speaking skills including ( fluency, vocabulary, grammar). The teacher's guide
was designed in a detailed and simple way that leads the teacher in a step-by- step process
throughout the teaching sessions in order to maintain the main concept of hot seating based
teaching.

A. The Aim of the Teacher's Guide
The main aim of the teacher's guide was to help the teacher to go in step-by-step teaching
process to maintain a learning environment that based on Hot Seating learning strategy.
Therefore, the guide included lesson objectives, warming up, presentation, procedures and
evaluation.
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B. The Source of Preparing the Teacher's Guide
The teacher's guide stemmed out of the main aim of the research, which is the students' ability
to use Hot Seating strategy to enhance their speaking skills. The researcher depended on his
experience as an English language teacher and on the extended interviewing he carried out with
other English language experts: English language supervisors and university teachers and
professors.

C. Description of the Teacher's Guide
The researcher designed a teacher's guide for the teacher inside the class in a systematic
procedure that ensures the learning process according to the adopted principals of CBL. The
teacher's guide represented lesson plans that included the lesson objectives, organization,
warming up, revision, presentation of Hot Seating strategy, procedures of using Hot Seating
strategy and evaluation. (See appendix: A)

D. The Teacher's Guide Validity
The researcher has presented the teacher's guide to several specialist English language teachers,
supervisors and ELT methodologists . Modifications included providing model answers with
evaluation questions and modifying some of the given examples and questions to go with the
English language context.

4.6 Delimitations of the Study
The researcher has applied the study to (24) students of English major senior students at AlAzhar University-Gaza. The study was conducted in the first semester in the academic year
(2014-2015).

4.7 Statistical Analysis
The data was statistically analyzed using the following statistical analyzing tools:
1. Spearman correlation coefficient is used to measure the validity of the pre and posttests.
2. T-test is used to answer the questions and hypotheses of the study .
3. Cronbach's Alpha is used for measuring the reliability of statistics.
4. Wilcoxon Test is used to measure the total degrees of the speaking skills.
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4.8 Procedures of Data Collection
The researcher has been through the following steps during the research procedures and
application .


Studied previous researches about English language teaching and Hot Seating based learning
and considered the drawbacks of each research.



Held several meetings with specialist English teachers to discuss Hot Seating strategy
problems and difficulties.



Designed teacher's guide with lesson outlines that cover all the sessions implemented in the
study.



Designed the pre and post oral tests.



Presented the tests to experts including specialist teachers, university specialists and teachers'
supervisors and considered their modifications to ensure the tests' validity.



Applied pre-tests (oral study's skills test) of English major students in the presence of
English (university teacher) as a language expert to evaluate response to the students' oral
speaking skills .



Taught students speaking skills by using Hot Seating technique.



Applied the post authentic oral test to English major students in the presence of English
language expert to evaluate the students' English speaking proficiency .



Provided recommendations and suggestions based on the results and findings of the study.

Summary

This chapter introduced the procedures of designing and implementing the tests, teacher's
guide, data collecting tools and means of statistical analysis. The researcher has referred to all
the details regarding the research design, population, sample of the study and other details. The
researcher has added all supporting details regarding tables, teacher's guide and students' tests
were added in the appendices section.
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Chapter 5
Results, Discussions and Recommendations

Chapter 5
Results, Discussions and Recommendations

Introduction
This chapter discusses the findings in relation to giving interpretations and analysis these
findings in the light of the experimentation of Hot Seating as a method of communicative
approach. It also answers the questions of the study and tests the hypotheses. The researcher has
made his recommendations for decision makers, supervisors, teachers of English and prospective
researchers depending on the study findings, interpretations and analysis.
5.1 Test of the First Hypothesis
The first hypothesis is that "There are statistically significant differences between students' mean
scores in the pre and posttest of the paired sample regarding fluency skill". To test this
hypothesis, means and p-value of the scores for pre and posttest for the paired sample were
calculated. Wilcoxon Test was used to interpret the data of the oral test and the total score, as
illustrated in Table (5.1).
Table ( 5.1): Results of Paired Sample – Wilcoxon Test for Fluency Skill

Post-Pre
Ranks
Negative
Ranks
Positive
Ranks

N

Mean Rank

0

0.00

23

12.00

Ties

1

Total

24

Test Value

P-Value (Sig.)

4.220

0.000*

Table (5.1) shows the result of Paired sample- Wilcoxon Test for fluency skill for the pre and
posttest. The results show a high reliability of the analysis that allows the researcher to accept
and to depend on the result of the analysis. This analysis agreed on the skills to be developed in
the current study.
For fluency skill, the mean for negative ranks ( post is smaller than pre- test) equals( 0.00), the
mean for positive ranks ( post is greater than pre- test) equals (12.00) .
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The value of the Wilcoxon Test equals ( 4.220), with p-value equals (0.000). This implies that
there is sufficient evidence to conclude that mean of fluency skill is significantly different from
pre-test to posttest. The mean rank of fluency skill in posttest is significantly greater than that for
fluency skill in pre-test.
This result indicates that teaching speaking skills through Hot Seating enhanced students'
abilities to speak English fluently in oral contexts. This result agreed with the results of Afana
(2012) who found that implementing the Educational Drama technique can bring about better
outcomes in students' speaking skills, Jarayseh (2010) who explained the positive effect of using
drama in enhancing students' confidence, self-esteem and oral communication skills, Novita
(2008) who found that using role-play activities was effective in teaching and enhancing
speaking skills, and Naqeeb (1997) who confirmed that role-play strategy was effective in
developing the students' speaking proficiency, Al-Ghunaimi (2003) and Wanous (2002) who
found that using instructional films ( video program) proved to be effective for presenting the
language in a natural atmosphere of social communication.
5.2 Test of the Second Hypothesis
The second hypothesis is: "There are statistically significant differences between the students'
mean scores of the oral pre and posttest of the paired sample ". To test this hypothesis, mean
ranks and P- value of the scores of posttest for the paired sample were calculated. Wilcoxon Test
was used to interpret the given data regarding the oral vocabulary skill test, as illustrated in Table
(5.2).
Table ( 5.2): Results of Paired Sample – Wilcoxon Test for Vocabulary Skill

Post-Pre Ranks

N

Mean Rank

Negative Ranks

0

0.00

Positive Ranks

23

12.00

Ties

1

Total

24

Test Value

P-Value (Sig.)

4.212

0.000*

Table (5.2) shows the result of paired samples- Wilcoxon Test for vocabulary skill for the pre
and posttest.
For vocabulary skill, the mean for negative ranks (post is smaller than pre-test) equals ( 0.00),
the mean for positive ranks (post is greater than pre-test) equals 12.00). The value of the
Wilcoxon Test equals ( 4.212) With p-value equals (0.000). This implies that there is sufficient
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evidence to conclude that mean of vocabulary skill is significantly different from pre-test to
posttest. The scores of the mean rank of vocabulary skill in posttest is significantly greater than
that for vocabulary skill in pre-test. This result indicates statistically significant differences
between students' mean scores of the oral posttest of the targeted sample regarding vocabulary
skill, which means that teaching speaking skills through Hot Seating enhanced students' abilities
to use new vocabulary in oral speaking more than using vocabulary for writing skills.
This result agreed with the results of Jondeya (2011) who proved the effectiveness of using
information gap on developing speaking skills with all their levels( comprehension,
pronunciation, fluency, grammar, and vocabulary), Al-Qadi (2007) who revealed , by using a
suggested program, that oral communication skills which depend on project team work enhanced
the students to participate and practice speaking skills, and Novita (2008) who found that using
role-play activities was effective in teaching and enhancing speaking skills.
5.3 Test of the Third Hypothesis
The third hypothesis is: "There are statistically significant differences between students' mean
scores in the paired sample in the pre and posttest regarding grammar skill. To test this
hypothesis, means and P-value of the scores for posttest for the paired sample were calculated.
Wilcoxon Test was used to interpret the given data regarding the oral test of grammar skill, as
illustrated in Table (5.3).
Table (5.3): Results of Paired Sample – Wilcoxon Test for Grammar Skill

Post-Pre Ranks

N

Mean Rank

Negative Ranks

1

1.00

Positive Ranks

17

10.00

Ties

6

Total

24

Test Value

P-Value (Sig.)

3.692

0.000*

Table (5.3) shows the result of paired sample - Wilcoxon Test for grammar skill for the pre and
posttest.
For grammar skill, the mean for negative ranks (post is smaller than pre-test) equals (1.00), the
mean for positive ranks (post is greater than pre-test) equals (10.00).

The value of the Wilcoxon Test equals (3.692), with P-value equals (0.000).This implies that
there is sufficient evidence to conclude that mean of grammar skill is significantly different from
pre-test to posttest. The mean rank of grammar skill in posttest is significantly greater than that
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for grammar skill in pre-test. This result indicates statistically significant differences at (0.05)
level between students' mean scores in the paired sample in the post oral test regarding grammar
skill, which means that teaching speaking skills through Hot Seating technique enhanced
students' competence to use grammar correctly while speaking English.
This result agreed with the results of El-Kahlout(2012) who proved that using designed
educational games had a big effect on developing student-teachers' skills for teaching grammar
and

Jondeya (2011) who found that using information gap played a significant role in

developing the speaking skills with their five levels: comprehension, pronunciation, fluency,
grammar and vocabulary.
In the light of these interpretations, it is completely obvious that using Hot Seating technique has
proved its efficiency and benefits in developing and enhancing the students' performance and
competence of speaking English fluently and proficiently.

5.4 Discussion
The use of teaching speaking skills through Hot Seating has resulted in enhancing studentteachers' speaking skills. The researcher observed that students began to deal with Hot Seating
strategy in a different way. Considering the ordinary teaching method where students were
taught speaking skills in a separated process, students began to use English speaking skills as a
part of a bigger system which is the language. Students, for their first time, began to use
speaking skills to describe a situation or to talk about a previous experience or tell a story in a
way that helped them to explain a certain attitude. The researcher stated some of the changes and
development in the level of students' proficiency he observed as follows:
1.Students became more capable of using new techniques in oral authentic contexts in a way that
indicated a productive ability to use a language to express themselves, describe an event, tell a
story, talk about any specific or general issue or sometimes to enjoy being able to practice
English.
2. Students became more capable of using new vocabulary, new structures and correct
grammatical phrases, clauses and sentences; their ability to produce a spoken language exceeds
their ability to produce written language and that could be linked to the time available for them
to work upon the given and suggested questions without feeling the stress or be embarrassed or
shy of speaking in front of others.
3. Students became more capable to form oral expressive sentences that describe real life
situations surrounding them; these sentences indicated a higher semantic and syntactic
awareness.
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4. Students became more self-dependent in figuring out the meanings of different vocabulary and
they became far less dependent on first language equivalent meanings.
5. Students showed a relative fluency while using new learnt vocabulary in speaking while
forming out English sentences. Considering that they are used to work with vocabulary in a poor
or weak way and to carry out definite speaking or limited exercises, the researcher considered
such fluency they showed to be significant and noteworthy. However, a further work and
research need to be conducted to each skill separately and deeply enough.
Moreover, after applying the Hot Seating strategy activities( dialogues, discussions, creating new
ideas, role-play acting, exchange opinions and suggestions and acting social short real-life play)
and by comparing the results of the posttests of the targeted - sample, showed that there were
statistically significant differences and the researcher related that to the following reasons:
1. Students have been studying English language skills using equivalent Arabic language skills
for a long period of time, so their abilities to practice English skills were limited and weak.
2. Regarding high achieving students, they were highly engaged in the new learning techniqueHot Seating- and showed high progress that was clearly observed during the sessions and
through their great interest in developing their abilities to practice English speaking skills.
However, low achieving students became less interested in the new learning technique and that is
referred to their inability to follow up with their peers and their lack of the minimum storage of
vocabulary and grammatical rules and that leads to the mixed education level problem, which is
something not related to the current research.
3. Students tended to rely on the memorizing techniques rather than the new effective techniques
where they would feel more secure and first language –dependent. During the intervention of the
current research, many students showed relative shifting towards context situation-depending,
still the researcher believes that more time was needed.
4. Due to the mixed level classes- classes contain high and low achievers together- the researcher
recommends the combining of other techniques, such as using educational drama intervention as
Afana (2012) study implemented or role-play technique as Novita (2008) study showed in order
to overcome the individual differences and involve all the students from different levels with
different needs and different learning styles.
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5.5 Recommendations

Considering the interpretations of the results and the previous discussion, the researcher provided
the following recommendations.

5.5.1 Recommendations for English Language Supervisors
English language supervisors and officials in charge of teachers' training:
1. Carrying out workshops to discuss and adopt the different techniques that enhance students'
independency in speaking skills learning to be as a first step towards equipping learners with
skills that increase their access to language learning resources and learning independency.

2. Carrying out training courses for teachers to promote the implementation of Hot Seating based
teaching towards enhancing students' productive skills.
3. Encouraging teachers to use peer-coaching, training lessons and demonstration lessons to
exchange different ideas and techniques of teaching different language skills through English
contexts of situations.
4. Implementing strategies and techniques within the curriculum that bring students more
efficiency in using Hot Seating, drama intervention, role-play audio-visual programs and
activities to enhance the students' proficiency in practicing English in real life situations, those
strategies may include: semantics, syntax, phonetics, grammar and vocabulary contexts among
other techniques that consider the different levels of students.

5.5.2 Recommendations for Teachers of English Language

The researcher recommended the following for ELT Practitioners:
1. Implementing Hot Seating, role-play, drama intervention, audio-visual activities and games
with different English language skills and to give considerate attention to the varied levels of
students.
2. Attending peer-coaching, training lessons and demonstration lessons carried out by other
teachers to exchange knowledge and share new techniques, especially the technique related to
Hot Seating using.
3. Observing students carefully and observe their favorite learning techniques in order to bring
the class more interesting and more involving, this may include using English speaking skills
teaching through interactive computer programs or games.
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4. Providing more space and time for students to use English language productively and to focus
more often on students' communicative skills rather than their achievements.
5. Taking the leap and start thinking outside the box, adopt new teaching strategies- after
consulting several experts- and to add new and lively techniques to their teaching habits.

5.5.3 Suggestions for Researchers Regarding further Studies

The researcher recommended the following to be considered within prospective studies:
1. The use of Hot Seating-based technique in teaching different English language skills and sub
skills.
2. The role of Hot Seating in enhancing English speaking skills by using interactive audio-visual
devices or linguistic laboratory.
3. Using the technique of teaching English speaking skills through Hot Seating for training
students to take advantage of practicing semantic, syntax, grammar and vocabulary.
4. Using individual, pair or group Hot Seating, role-play or drama intervention teaching
techniques.

Summary

In this chapter, the researcher discussed the results of the study; the results showed that the
adopted technique of teaching speaking skills through Hot Seating strategy enhanced studentteachers' use of semantics, syntax, grammar, vocabulary and proficiency in authentic context of
situations. However, there were statistically significant differences at (α = 0.05) between
students' mean scores in the pre and post oral tests

of the targeted sample. The researcher

proposed that students needed more time to change learning habits and attitudes. The researcher
provided several recommendations for ELT practitioners, supervisors and researchers, including
the importance of providing adequate space and time for students' language productivity.
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Appendices

Appendix( A)
Teacher's Guide, Lesson Plan& working Sheets ( Sessions)
Session 1
Date
Time

10th November
40 minutes

Title
Behavioral Objectives

4th level English Majors
Level
Fluency, Vocabulary, Grammar
Speaking
skills
The family relationships
-

Organization
A.V.M

Talk about the family relationships.
Discuss the causes of the family relationships by
asking questions.
- Give opinions and make suggestions by using
vocabulary.
Group works – pairs
Worksheets – white board

Warming up

Giving puzzle

Revision

T. revises with group some words related with the topic.

Presentation of hot

-

seating strategy

-

Procedures of
Using
Hot Seating
Strategy

1.
2.
3.
4.
5.
-

Evaluation

-

T. Says the main topic to be discussed.
T. explains the term of Hot Seating and the
procedures of using hot seating.
T. explains what they are going to do in their
worksheets.
T. asks Ss to work in groups
T. asks Ss to choose the student who is going to be
hot seated.
Ss choose the student who is going to be hot seated.
T. gives the group worksheets to help them ask
questions.
Ss try to ask their hot seated friend questions as
possible as they can.
Can you talk about your family?
Are you happy with your family?
Do you help your family at home?
Describe the relation between your members family?
How?
SS discuss the different answers.
Ss can ..
Talk about the topic of early marriage.
Discuss the topic by using appropriate vocabulary.
Use questions and correct sentences with correct
structures.
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Session 2
Date
Time

13rd November
40 minutes

Early Marriage

Title

Behavioral Objectives

4th level English Majors
Fluency, Vocabulary, Grammar

Level
Speaking
skills

-

Organization

Talk about the early marriage.
Discuss the causes of early marriage by asking
questions.
- Give opinions and make suggestions by using
vocabulary.
Group works - pairs

A.V.M

Worksheets – white board

Warming up

Giving puzzle

Revision

T. revises with group some words related with the topic.
-

Presentation of hot
seating strategy

Procedures of
Using
Hot Seating
Strategy

Evaluation

-

T. explains the term of hot seating and the procedures
of using hot seating.
T. Says the main topic to be discussed.
T. explains what they are going to do in their
worksheets.

6. T. asks Ss to work in groups
7. Ss asks Ss to choose the student who is going to be
hot seated.
8. Ss choose the student who is going to be hot seated.
9. T. gives the group worksheets to help them ask
questions.
10. Ss try to ask their hot seated friend questions as
possible as they can.
- What is the suitable age for girl to get married?
- Why do families accept to marry the girl early?
- Describe the side effects of the early marriage?
- Do you think that early marriage is dangerous to our
society? How?
- Ss can ..
- Talk about the topic of early marriage.
- Discuss the topic by using appropriate vocabulary.
- Use questions and correct sentences with correct
structures.
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Session 3
Date
Time

17th November
40 minutes

Title
Behavioral Objectives

4th level English Majors
Level
Fluency, Vocabulary, Grammar
Speaking
skills
Using the Internet
-

Organization

Talk about using the internet.
Discuss the advantage and disadvantages of using
internet.
- Gives opinions and make suggestions by using
various vocabulary.
Group works – pairs

A.V.M

Worksheets – white board

Warming up

Every one gives word using in internet

Revision

T. revises types of technology.

Presentation of hot
seating strategy

T. says the main topic to be discussed.
T. explains what they are going to do in their worksheets.
T. prepares some questions to help ss.

Procedures of
Using
Hot Seating
Strategy

1. T. asks Ss to work in groups
2. T. asks Ss to choose the student who is going to be
hot seated.
3. T. gives Ss work sheet with questions.
4. Ss try to ask their friend hot seated questions as
possible as they can.
- What do you mean by the Internet network?
- How do we use internet network?
- Describe the advantages and disadvantages of using
the internet?
- Do you think that the internet network affects the
morality of our society?
Ss discuss the different answers.

Evaluation
-

Ss have ability to:
Talk about the using of the internet.
Discuss the topic by using vocabulary.
Use questions and correct sentences with correct
structures.
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Session 4
Date
Time

20th November
40 minutes

Level
Speaking
skills

Working Women

Title
Behavioral Objectives

4th level English Majors
Fluency, Vocabulary and Grammar

-

Talk about women's work.
Discuss the topic women's work by asking questions.
Give opinions and make suggestions by using new
vocabulary.

Organization
Group works - pairs
A.V.M
Worksheets – black board
Warming up
To give words on the board with missing alphabetical
letters.
Revision
T. revises with ss kinds of jobs.
Presentation of hot
seating strategy

Procedures
of Using
Hot Seating
Strategy

Evaluation

T. says the main topic to be discussed.
T. explains what they are going to do in their worksheets.
T. prepares some questions to help ss.
1. T. asks Ss to work in groups
2. T. asks Ss to choose the student who is going to be
hot seated.
3. T. gives Ss work sheet with questions to help them.
4. Ss try to ask their friend hot seated questions as
possible as they can.
- Does society accept women's work?
- Describe what are the kinds of jobs that our society
accept it?
- Do you think that women's work helps the
advancement of society?
- From your point of view, do working women have
control over their salaries?
Ss discuss the different answers.
Ss have ability to:
- Talk about using the Internet.
- Discuss the topic by using vocabulary.
- Use questions and correct sentences with correct
structures.
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Session 5
Date
Time
Title

24th November
40 minutes

4th level English Majors
Level
Fluency, Vocabulary, Grammar
Speaking
skills
Co-education and Academic Achievement at University

Behavioral Objectives

Ss are expected to:
Talk about the mixing and academic achievement.
Discuss topic by using different questions.
Give opinions and make suggestions by using various
vocabulary.
Group works – pairs
Ss answer missing words.
T. revises with ss words related with main topic.
-

Organization
Warming up
Revision
Presentation of hot
seating strategy

T. explains the main topic to be discussed.
T. explains what they are going to do in their worksheets.
T. prepares some questions to help ss.

Procedures of Using
Hot Seating Strategy

1. T. asks Ss to work in groups
2. T. asks Ss to choose the student who is going to be
hot seated.
3. T. gives Ss work sheets with questions to help them.
4. Ss try to ask their friend hot seated questions as
possible.
- Do you accepting co-education at university or
schools?
- Describe the results of mix students in the class.
- Do you think that mixing will encourage students?
- Do you think that mixing affects academic
achievement?
Ss discuss the different answers.

Evaluation
-

Ss have ability to:
Talk about mixing and academic achievement.
Discuss the topic by using vocabularies.
Use questions and correct sentences with correct
structures.
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Session 6
Date
Time

27th November
40 minutes

4th level English Majors
Fluency, Vocabulary, Grammar

Level
Speaking
skills

Girls' Education

Title
Behavioral Objectives

-

Organization
A.V.M

Talk about the girls' education.
Discuss the causes of girls' education by asking
questions.
- Give opinions and make suggestions by using
vocabulary.
Group works – pairs
Worksheets – white board

Warming up

Giving puzzle

Revision

T. revises with group some words related with the topic.

Presentation of hot
seating strategy

Procedures of Using
Hot Seating Strategy

Evaluation

T. says the main topic to be discussed.
T. explains what they are going to do in their worksheets.
T. prepares some questions to help ss.
1. T. asks Ss to work in groups
2. T. asks Ss to choose the student who is going to be
hot seated.
3. Ss choose the student who is going to be hot seated.
4. T. gives group worksheets to help them ask questions.
5. Ss try to ask their hot seated friend questions as
possible as you can.
- Is the society accepting the girls' education?
- Do you think that some families prevent the girls to
learn after school?
- Do you think that the girls choose the study as they
want?
- In your opinion who is responsible for the failure in
learning?
- Ss have ability to
- Talk about the topic of girls' education.
- Discuss the topic by using appropriate vocabulary.
- Use questions and correct sentences with correct
structures.
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Session 7
Date
Time

1st December
40 minutes

Title

Behavioral
Objectives

Organization
Warming up
Revision
Presentation of hot
seating strategy

Procedures
of Using
Hot Seating
Strategy

Evaluation

Level
Speaking
skills
Divorce

4th level English Majors
Fluency, Vocabulary, Grammar

Ss are expected to
Talk about the Divorce.
Discuss topic by using different questions.
Give opinions and make suggestions by using various
vocabulary.
Group works – pairs
Ss answer missing words.
T. revises with Ss words related with main topic.
-

T. explains the main topic to be discussed.
T. explains what they are going to do in their worksheets.
T. prepares some questions to help ss.
1. T. asks ss to work in groups
2. T. asks ss to choose the student who is going to be hot
seated.
3. T. gives ss work sheet with questions to help them.
4. Ss try to ask their friend hot seated questions as
possible.
- What is the definition of divorce?
- Do you think that our society accepts the women who
are divorced?
- What are the factors which lead to divorce?
- In your opinion, how do we help the divorced
women?
Ss discuss the different answers.
Ss have ability to:
- Talk about Divorce.
- Discuss the topic by using vocabulary.
- Use questions and correct sentences with correct
structures.
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Session 8
Date
Time

4th December
40 minutes

Title

Level
Speaking
skills
Poverty

4th level English Majors
Fluency, Vocabulary, Grammar

Organization

Ss are expected to
Talk about the poverty.
Discuss topic by using different questions.
Give opinions and make suggestions by using various
vocabulary.
Group works – pairs

Warming up

Ss answer missing words.

Revision

T. revises with ss words related with main topic.

Presentation of hot
seating strategy

T. explains the main topic to be discussed.
T. explains what they are going to do in their worksheets.
T. prepares some questions to help ss.
1. T. asks Ss to work in groups
2. T. asks Ss to choose the student who is going to be
hot seated.
3. T. gives ss work sheet with questions to help them.
4. Ss try to ask their friend hot seated questions as
possible.
- What do you mean poverty?
- Is there poverty in our country?
- What are the side effects of the poverty?
- What do you think is the solution of poverty is?
Ss discuss the different answers.

Behavioral
Objectives

Procedures
of Using
Hot Seating
Strategy

Evaluation

-

-

Ss have ability to:
Talk about poverty.
Discuss the topic by using vocabulary.
Use questions and correct sentences with correct
structures.
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Session 9
Date
Time

8th December
40 minutes

Title

4th level English Majors
Level
Fluency, Vocabulary, Grammar
Speaking
skills
Reading Books

Organization

Ss are expected to
Talk about the Reading books.
Discuss topic by using different questions.
Give opinions and make suggestions by using variety
vocabulary.
Group works – pairs

Warming up

Ss answer missing words.

Revision

T. revises with Ss words related with main topic.

Presentation of hot
seating strategy

T. explains the main topic to be discussed.
T. explains what they are going to do in their worksheets.
T. prepares some questions to help ss.

Procedures
of Using
Hot Seating
Strategy

1. T. asks Ss to work in groups
2. T. asks Ss to choose the student who is going to be
hot seated.
3. T. gives Ss work sheet with questions to help them.
4. Ss try to ask their friend hot seated questions as
possible as you can.
- Do you often read books?
- What are the best books do you like to read?
- Do you like to any things with others when you read
books?
- How many our do you spend in reading books?
Where?
Ss discuss the different answers.
Ss have ability to:
- Talk about Reading books.
- Discuss the topic by using vocabulary.
- Use questions and correct sentences with correct
structures.

Behavioral
Objectives

Evaluation

-
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Session 10
Date
Time

11th December
40 minutes

Level
Speaking
skills

4th level English Majors
Fluency, Vocabulary, Grammar
Free time

Title

Organization

Ss are expected to
Talk about the Free time.
Discuss topic by using different questions.
Give opinions and make suggestions by using various
vocabulary.
Group works – pairs

Warming up

Ss answer missing words.

Revision

T. revises with ss words related with main topic.

Behavioral
Objectives

Presentation of hot
seating strategy

Procedures
of Using
Hot Seating
Strategy

Evaluation

-

T. explains the main topic to be discussed.
T. explains what they are going to do in their worksheets.
T. prepares some questions to help ss.
1. T. asks Ss to work in groups
2. T. asks Ss to choose the student who is going to be
hot seated.
3. T. gives Ss work sheet with questions to help them.
4. Ss try to ask their friend hot seated questions as
possible.
- Do you have enough free time?
- Describe activities do you like to do in your the free
time?
- Where do you spend your free time?
- In your opinion where can people spend their free
time?
Ss discuss the different answers.
Ss have ability to:
- Talk about the Free time.
- Discuss the topic by using vocabulary.
- Use questions and correct sentences with correct
structures.
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Session 11
Date
Time

15th December
40 minutes

Title

4th level English Majors
Level
Fluency, Vocabulary, Grammar
Speaking
skills
The Impact of the Last War on Gaza

Organization

Ss are expected to
Talk about the impact of the last war on Gaza.
Discuss topic by using different questions.
Give opinions and make suggestions by using variety
vocabulary.
Group works – pairs

Warming up

Ss answer missing words.

Revision

T. revises with ss words related with main topic.

Behavioral
Objectives

Presentation of hot
seating strategy

Procedures
of Using
Hot Seating
Strategy

Evaluation

-

T. explains the main topic to be discussed.
T. explains what they are going to do in their worksheets.
T. prepares some questions to help ss.
1. T. asks Ss to work in groups
2. T. asks Ss to choose the student who is going to be
hot seated.
3. T. gives Ss work sheet with questions to help them.
4. Ss try to ask their friend hot seated questions as
possible as they can.
- What is war?
- What the effects of the war on men, children, women
… etc.?
- Do you think that the last war on Gaza affects our
future?
- Suggest how can we get out of the effects of war?
Ss discuss the different answers.
Ss have ability to:
- Talk about the impact of the last war on Gaza.
- Discuss the topic by using vocabulary.
- Use questions and correct sentences with correct
structures.
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Session 12
Date
Time

18th December
40 minutes

Title

4th level English Majors
Level
Fluency, Vocabulary, Grammar
Speaking
skills
Violence Against Women

Organization

Ss are expected to
Talk about the Violence against women
- Discuss topic by using different questions.
- Give opinions and make suggestions by using various
vocabulary.
Group works – pairs

Warming up

Ss answer missing words.

Revision

T. revises with ss words related with main topic.

Behavioral
Objectives

Presentation of hot
seating strategy

Procedures
of Using
Hot Seating
Strategy

Evaluation

T. explains the main topic to be discussed.
T. explains what they are going to do in their worksheets.
T. prepares some questions to help ss.
1. T. asks Ss to work in groups
2. T. asks Ss to choose the student who is going to be
hot seated.
3. T. gives Ss work sheets with questions to help them.
4. Ss try to ask their friend hot seated questions as
possible.
- What do you mean by violence against women?
- Do you think violence against women exists in our
society?
- Describe the kinds of the violence against women?
- In your opinion what is the solution for this bad habit?
Ss discuss the different answers.
Ss have ability to:
Talk about Violence against women
- Discuss the topic by using vocabulary.
- Use questions and correct sentences with correct
structures.
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Session 13
Date
Time

22nd December
40 minutes

Title

4th level English Majors
Level
Fluency, Vocabulary, Grammar
Speaking
skills
Crowdedness at School

Organization

Ss are expected to
Talk about the Crowdedness at school
- Discuss topic by using different questions.
- Give opinions and make suggestions by using various
vocabulary.
Group works – pairs

Warming up

Ss answer missing words.

Revision

T. revises with ss words related with main topic.

Behavioral
Objectives

Presentation of hot
seating strategy

Procedures
of Using
Hot Seating
Strategy

Evaluation

T. explains the main topic to be discussed.
T. explains what they are going to do in their worksheets.
T. prepares some questions to help ss.
T. asks Ss to work in groups
T. asks Ss to choose the student who is going to be hot
seated.
T. gives Ss work sheets with questions to help them.
Ss try to ask their friend hot seated questions as possible.
1. What do you mean by crowdedness at schools?
2. Is there crowdedness at schools in your country?
3. Describe the buildings and classes in some schools as
example
4. In your opinion what is the solution for this problem?
Ss discuss the different answers.
Ss have ability to:
Talk about Crowdedness at school
- Discuss the topic by using vocabulary.
- Use questions and correct sentences with correct
structures.
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Session 14
Date
Time

26th December
40 minutes

Title

4th level English Majors
Level
Fluency, Vocabulary, Grammar
Speaking
skills
The Cleanliness of the City

Organization

Ss are expected to
Talk about the cleanliness of the city
- Discuss topic by using different questions.
- Give opinions and make suggestions by using various
vocabulary.
Group works – pairs

Warming up

Ss answer missing words.

Revision

T. revises with ss words related with main topic.

Presentation of hot
seating strategy

T. explains the main topic to be discussed.
T. explains what they are going to do in their worksheets.
T. prepares some questions to help ss.
1. T. asks Ss to work in groups
2. T. asks Ss to choose the student who is going to be
hot seated.
3. T. gives Ss work sheet with questions to help them.
4. Ss try to ask their friend hot seated questions as
possible.
- Do you like the beautiful and clean area?
- Describe the streets at your city?
- Do you seeing everybody clean around his/her house?
- How do we make our city beautiful and clean?
Ss discuss the different answers.

Behavioral
Objectives

Procedures
of Using
Hot Seating
Strategy

Evaluation

Ss have ability to:
Talk about the cleanliness of the city.
- Discuss the topic by using vocabulary.
- Use questions and correct sentences with correct
structures.
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Session 15
Date
Time

29th December
40 minutes

Title

4th level English Majors
Level
Fluency, Vocabulary, Grammar
Speaking
skills
Transportation

Organization

Ss are expected to
Talk about the Transportation
- Discuss topic by using different questions.
- Give opinions and make suggestions by using variety
vocabulary.
Group works – pairs

Warming up

Ss answer missing words.

Revision

T. revises with ss words related with main topic.

Presentation of hot
seating strategy

T. explains the main topic to be discussed.
T. explains what they are going to do in their worksheets.
T. prepares some questions to help ss.
1. T. asks Ss to work in groups
2. T. asks Ss to choose the student who is going to be
hot seated.
3. T. gives Ss work sheet with questions to help them.
4. Ss try to ask their friend hot seated questions as
possible as they can.
- What kinds of transportation do you like and why?
- Can you describe the kinds of transportation in the
past and at present?
- What is the solution for the crowded transportation
(In your opinion)?
Ss discuss the different answers.

Behavioral
Objectives

Procedures
of Using
Hot Seating
Strategy

Evaluation

Ss have ability to:
Talk about Transportation
- Discuss the topic by using vocabulary.
- Use questions and correct sentences with correct
structures.
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Session 16
Date
Time

4th January
40 minutes

Title

Level
Speaking
skills

4th level English Majors
Fluency, Vocabulary, Grammar
Music

Organization

Ss are expected to
Talk about the Music
- Discuss topic by using different questions.
- Give opinions and make suggestions by using various
vocabulary.
Group works – pairs

Warming up

Ss answer missing words.

Revision

T. revises with ss words related with main topic.

Presentation of hot
seating strategy

T. explains the main topic to be discussed.
T. explains what they are going to do in their worksheets.
T. prepares some questions to help ss.
1. T. asks Ss to work in groups
2. T. asks Ss to choose the student who is going to be
hot seated.
3. T. gives Ss work sheet with questions to help them.
4. Ss try to ask their friend hot seated questions as
possible.
- Do you like music or not? Why? Why not?
- Describe the music you like most and tell me why?
- Do you think it's necessary to be a music course in
high school?
- Do you think it is often easier for children to learn
music than adults? Why?
Ss discuss the different answers.

Behavioral
Objectives

Procedures
of Using
Hot Seating
Strategy

Evaluation

Ss have ability to:
- Talk about Music
- Discuss the topic by using vocabulary.
- Use questions and correct sentences with correct
structures.
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Appendix (B)
Pre oral speaking test

Part 1

(5 minutes)

Hello, my name is Ziad El Nada.
- Can you tell me ; what is your name , please?

Now, let's talk about one of the following topic on technology
Using mobile , computer /laptop or watching TV

Part 2

(5 minute)

Now , I am going to give you a topic ,and I would like you to talk
about it from one to two minutes . Before you talk , you have one
minute to think about What are going to say ? you can make some
notes holidays , festivals , customs or special events at your city

Part 3

(5 minutes)

Now, I am going to discuss with you one or two more general
questions related to the life in Gaza

Thank you Thank you

Please give your opinions and make suggestions .
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Appendix (C)
Post oral Test & Assessment Rubric for Oral Tests
Al Azhar University of Gaza
Deanship of Postgraduates Studies
Faculty of Education
Department of Curricula and Teaching Methods

Speaking Rubric for Testing Speaking Skills
Subject: Refereeing Speaking Rubric Test
Dear Dr. ………………………….
The researcher is conducting a study in partial fulfillment of a master's degree in curricula
and teaching methods.
The study title is:
The Effectiveness of Using Hot Seating Strategy on Enhancing Student-Teachers
Speaking Skills At Al-Azhar University-Gaza.
In order to achieve the purpose of the study, the researcher prepared the following
instruments.
1. Oral speaking rubric for testing speaking skills (Fluency, Vocabulary and Grammar)
2. Achievement speaking skills test.
3. Teacher's Guide
You are kindly requested to check each instrument and write your response respectively.
Your notes and response will be highly appreciated .
Best wishes
The researcher: Ziad Al Nada
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Oral Speaking Rubric for Testing Speaking Skills
(Fluency, Vocabulary and Grammar)
1- very poor 2- poor 3- good 4- very good 5- excellent
Domain

Indicators
1- Producing good speech
2- Speaking coherently with fully appropriate cohesive
features .

Fluency

3- Speaking fluently and talking for an appropriate length of
time.
4- Responding and showing basic competencies needed for
everyday life communication.
1- Choosing suitable vocabulary that reflects the situation .
2- Trying to change the meaning of vocabulary when the
listeners miss understand .

Vocabulary

3- Using paraphrase effectively as required .
4- Having a wide enough vocabulary to discuss topics at
length and making meaning clear in spite of inappropriate
comprehension .
1- Using different types of sentences .
2- Making few grammar errors which do not interfere with
the message .

Grammar

3- Producing basic sentence forms and some correct simple
sentences .
4- Producing error-free sentences, though some grammar
mistakes .
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Appendix(D)
Referee Committee
No.

Name

Qualification

Institute

PH. D in TESOL Teacher
1.

Dr. Basil Skeak

Education and Material

Al-Azhar University-Gaza

Design
2.

Dr. Mohammed Hamadan

PH.D TEFL Gaza University

Gaza University- Gaza

3.

Dr. Said Farahat

PH.D TESOL Head of

Al-Aqsa University –

Department of English

Gaza

4.

Dr. Hassan Abd Rabou

5.

Dr. Al Addin Assaiqeli

PH.D in Methodology

6.

Mr. Saleh Abu Naji

Supervisor of English

7.

Mr. Mohammed El Nahal

Master in Methodology

PH.D TEFL Supervisor of
English
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Al-Azhar university-Gaza
Palestine University –
Gaza
Al-Azhar University
Al-Fardous Higher Basic
School

Appendix (E)

Permission
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