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Palestine

Thesis submitted by:
Sarah Ramadan Mahmoud Sabbah

Supervised by
Dr. Sumer Salman Abou Shaaban
Abstract
This study aimed to investigate the effectiveness of using debates in developing speaking
skills among English majors at University of Palestine. To achieve the aim of the study, the
researcher adopted the quasi-experimental approach. The sample of the study consisted of
(20) English major students (one group) from University of Palestine in Gaza. [The
researcher used real life situations to measure the students' ability to speak.] The test
consisted of two questions for 10 minutes and was used as pre -and post- test.
The researcher referred to specialists to ensure the validity of the test and used Pearson
Correlation Coefficient to measure its validity. The reliability of the test was measured by
Cronbach's Alpha.
The results of the pre and post speaking skills tests were statistically analyzed using
Wilcoxon Test.
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The findings indicated that there are statistically significant differences between the pre and
post tests due to Pronunciation, Grammar, and Vocabulary skills after the use of debates as
strategy for teaching speaking skills.
This study recommended teaching

English speaking through debates. The researcher

recommended the adaptation of using debates regarding other English teaching skills such
as reading, writing and listening.
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فاعلية استخدام المناظرات في تنمية مهارة التحدث لدي طلبة اللغة اإلنجليزية في
جامعة فلسطين
إعداد الباحثة /سارة رمضان صّباح
إشراف /د .سمر سلمان أبو شعبان
ملخص الدراسة
هدفت الدراسة إلى التعرف على فاعلية استخدام المناظرات في تنمية مهارة التحدث لدى طلبة اللغة
اإلنجليزية في جامعة فلسطين .وللتحقق من فروض الدراسة ،وظفت الباحثة المنهج شبه التجريبي ،حيث
شملت الدراسة  20طالباً وطالبة (مجموعة واحدة) تخصص اللغة اإلنجليزية في جامعة فلسطين.
اختارت الباحثة مواقف حياتية الختبار قدرة الطلبة اللفظية ،وقد تكون االختبار من سؤالين لمدة 10
دقائق وتم تنفيذه كاختبار قبلي وبعدي لقياس قدرة الطلبة على التحدث.
وقد لجأت الباحثة إلى متخصصين في مجال تدريس اللغة اإلنجليزية وتم قياس صدق االختبار بواسطة
معامل ارتباط بيرسون ،وتم حساب معامل الثبات باستخدام معامل الفا كرونباخ.
وتم تحليل نتائج االختبار القبلي والبعدي بواسطة معامل ويلكسون.
وقد أظهرت نتائج التحليل اإلحصائي التي أجريت على نتائج اختبارات الطلبة بوجود فروق دالة إحصائياً
بين االختبار القبلي والبعدي في مهارة التحدث خاصة في المفردات والقواعد واللفظ.
وأوصت الدراسة بإيالء المزيد من االهتمام باستخدام المناظرات في تدريس اللغة اإلنجليزية ،كما اقترحت
الباحثة توظيف أسلوب المناظرات في تدريس مهارات أخرى في اللغة اإلنجليزية مثل القراءة والكتابة
واالستماع.
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Chapter 1

Background of the Study

Chapter 1

Background of the Study

1.1 Introduction
Language is one of the main features that a human being is characterized with. It is a social
and individual phenomenon that enables human beings to express their feelings, thoughts
and culture. In the age of globalization where the world has become a small village, people
tend to learn each others' language. Also, language is Allah's gift to humanity because it is
the most important communicative tool for mankind. Thus, language is the essential device
used to express ourselves and to understand one another.
English language simply consists of four skills, listening, speaking, reading, and writing.
Speaking is the productive skill in the oral mode like the other skills. It is more complicated
than it seems at first and involves more than just pronouncing words. There are three kinds
of speaking situations: Interactive speaking situations which include face-to-face
conversations and telephone calls, in which we are alternately listening and speaking, and in
which we have a chance to ask for clarification, repetition, or slower speech from our
conversation partner.

Some speaking situations are partially interactive, such as when giving a speech to a live
audience, where the convention is that the audience does not interrupt the speech. The
speaker nevertheless can see the audience and judge from the expressions on their faces and
body language whether or not he or she is being understood.
Few speaking situations may be totally non interactive, such as when recording a speech for
a radio broadcast.
Khoironiyah (2012) argues that “Speaking seems intuitively the most important skill to
master. The success is measured in terms of the ability to carry out a conversation in
language. Speaking is an interactive process of constructing meaning that involves
producing, receiving, and processing information. Speaking is very important because by
2

mastering speaking skills, people can carry out conversations with others, give ideas, and
exchange information”. Hence, by speaking in the classroom, learners should work as much
as possible on their own.
There are several techniques and strategies which are used by the teacher for teaching
speaking. The technique or strategy should be interesting to interest students in teaching
learning process. One of the teaching strategies in teaching speaking is debate strategy. It is
seen as an active learning process because students will learn more through a process
constructing and creating, working in a group and also sharing knowledge. Thus, debate is
an excellent activity for language learning because it engages students in a variety of
cognitive and linguistic ways.
Maryadi (2008: 16) states that "debate can motivate students thinking, moreover, if they
must defend their stand or opinion which is in contradiction with conviction them". This
strategy can involve all students to be active, not only the debate performer.
Tornament (2011) states that “Competitive debating uses the skills of argument to debate
and discuss important issues about our beliefs, government policies and proposals on how
to improve the world or face up to problems in society. A competitive debate should be
rational, focused, and structured. Debating builds a unique set of skills, helping students to
analyze problems, think critically, synthesize arguments and present these ideas in a cogent
and convincing manner.”
Debate can be implemented as the alternative way to teach speaking. Debate is different
from other strategies. In debate, students are given some topics to be discussed. One or two
students would present their opinions and facts concerning the topics. The next step, they
response to the students questions and comments.
Debate is a great way to improve the students’ speaking skills. It also allows them to do
research and read more texts in English. During the process, they can widen their vocabulary
too. Most of all, their critical thinking skills are enhanced. There are four major components
in English proficiency. This includes listening, speaking, reading, and writing. Throughout
the debating process, from the researching of issues, expressing arguments, listening to
opponents and hearing teacher’s feedback, all four skills are given emphasis.

3

1.2 Statement of the Problem:
The problem is stated in the following major question:
1-What is the effectiveness of using debates in developing speaking skills for English majors
in University of Palestine?

1.3 Questions of the Study
To achieve the purpose of the study, the following minor questions emanated from the above
major one:
1- What are the speaking skills intended to be developed for English majors at University of
Palestine through adopting debates activities?
2- To what extent are debates effective in developing speaking skills?

1.4 Hypotheses of the Study
The following hypotheses have been derived from the main question:
1. There are statistically significant differences at (a ≤ 0.05 ) in the mean scores in the
pre & post speaking test due to Grammar.
2. There are statistically significant differences at (a ≤ 0.05 ) in the mean scores in the
pre & post speaking test due to vocabulary.
3. There are statistically significant differences at (a ≤ 0.05 ) in the mean scores in the
pre & post speaking test due to pronunciation.

1.5 Purpose of the Study
The study aims at achieving the following objectives:
1- Exploring the effectiveness of debate activities in developing speaking skills for
English majors at University of Palestine.
2- Proposing some suggestions to use debate topics effectively to intensify students’
participation in speaking lessons.

4

1.6 Significance of the Study
This study is significant to:
Students:
-

It may increase their ability in using debate strategy to enhance their speaking skills.

Teachers:
-

The study may encourage EFL teachers in Gaza to use debates to enhance their
students’ abilities in speaking.

Supervisors:
-

Supervisors pay more attention to the importance of using debate strategy in
enhancing the speaking skills.

Researchers:
-

It may be an essential motivation for researchers to adapt debate strategy in other
fields of study.

1.7 Definition of Terms:
The researcher defined the following terms for the purpose of the study:
Debate:
Debate as the process of presenting idea or opinion which two opposing parties try to defend
their ideas or opinions
Speaking:
Speaking is the ability to produce meaningful utterances/discourse/ communicative acts
orally to address other people with accurate grammar and vocabulary.
Effectiveness:
5

it is the degree of improvement in the students' speaking skills in English language as a result
of using debate strategy, and measured statistically by using Eta square of the effect size.

English Majors:
They are the English students who are specialized in English at Palestinian universities.

1.8 Limitations of the Study:


The Location limit: University of Palestine.



The time limit: the study will be applied in the first semester of the academic year
(2014/2015).



The human limit: 20 English majors of level one and level two.



The academic limit: utilizing debates to enhance speaking skills.



Research design: Quasi experimental approach.

Summary
This chapter presented the background of the study by stating the statement of the problem
of the study, purpose of the study, questions of the study, significance of the study,
limitations of the study, and definition of terms.
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Chapter 2

Theoretical Framework

Chapter 2

Theoretical Framework

Introduction

This chapter presents the theoretical framework of the current study. It is comprised of two
basic parts: Speaking as one of the most important and essential skills that must be practised
to communicate orally, and the process of implementing debate activities for developing
speaking skills.

Part 1
Speaking Skills

The first part aims at discussing related points to speaking skills. It includes the definition
of speaking skills, functions of speaking, the notion of teaching speaking, elements of
speaking, goals of teaching speaking, principles of teaching speaking, factors affecting
students' speaking ability, communicative language teaching, characteristics of successful
speaking activities, and the evaluation grading scale of speaking skills.

2.1 Definition of Speaking Skills
The researcher has found several resources that explain and clarify speaking.
According to Scoot (2005:79) "Speaking is considered as the productive and oral skill.
Speaking is a cognitive skill, is the idea that knowledge become increases automately
through successive practice."
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According to Nunan (2003:48) "Speaking is the productive oral skill. It consists of
producing systematic verbal utterance to convey meaning."
Kayi (2006) adds that speaking is the process of building and sharing meaning through the
use of verbal and non-verbal symbols, in a variety of contexts. It means that speaking is an
interaction between speakers with listeners.
Based on the previous definitions, the researcher concludes that:
-

speaking is the process of sharing with others, knowledge, interests, attitudes,
opinions or ideas.

-

The speaker's ideas become real to him and his listener.

-

speaking skill is the ability to say, to address, to make known, to use or be able to
use a given language in the actual communication.

In the light of these highlighted definitions, the researcher can compose an operational
definition of speaking skill in this study as speaking is the ability to produce meaningful
utterances/ discourse orally to address other people and to be accurate in using grammar
and vocabulary.

2.2 Functions of Speaking
Several language experts have attempted to categorize the functions of speaking in human
interaction. As quoted in Richards (2008: 22-27) "The functions of speaking are classified
into three; they are talk as interaction, talk as transaction, and talk as performance. Below
are the clarifications of these functions:
A- Talk as interaction
As quoted in Richards (2008: P.22-27), talk as interaction refers to what we normally mean
by “conversation” and describes interaction that serves a primarily social function. When
people meet, they exchange greetings, engage in small talk, recount recent experiences, and
because they wish to be friendly and to establish a comfortable zone of interaction with
others. The focus is more on the speakers and how they wish to present themselves to each
other than on the message. Such exchanges may be either casual or more formal, depending
9

on the circumstances, and their nature has been well described by Brown and Yule (1983).
The main features of talk as interaction can be summarized as follows:
a. Has a primarily social function.
b. Reflects role relationships.
c. Reflects speaker’s identity .
d. May be formal or casual.
e. Uses conversational conventions.
f.

Reflects degrees of politeness.

g.

Employs many generic words.

h. Uses conversational register.
i. Is jointly constructed.
B- Talk as transaction
While transaction is concerned with what is said or done, Hodson and Jones (2006:14)
clarifies that "in this type of spoken language students and teachers usually focus on
meaning or on talking their way to understanding". Moreover, Byrne (1991: 33) gives a
distinction between the two types of talk as transaction:
1- Situations where the focus is on giving and receiving information (e.g., asking
someone for directions). There is no need to pay attention to accuracy, as long as
information is successfully communicated or understood.
2- Transactions that focus on obtaining goods or services, such as ordering food in a
restaurant. Donald (2005:145) suggests that students need to be competent at both
message-oriented‘ or transactional language and interactional language, language for
maintaining social relationships.
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C- Talk as performance
As quoted in Richards (2008: P.22-27),

the third type of talk that can usefully be

distinguished has been called talk as performance. This refers to public talk, that transmits
information before an audience, such as classroom presentations, public announcements, and
speeches.

The main features of talk as performance are:
a.

A focus on both message and audience.

b. Predictable organization and sequencing.
c.

Importance of both form and accuracy.

d.

Language is more like written language.

e. Often monologi.

2.3 Elements of Speaking
According to Thordores (2001: 23-26), there are two elements of speaking:
Language features

Mental/social processing

The connected
speech

The language
processing

An expressive
devise

Interaction

The lexis and
grammar

Information
Processing

Negotiation
language
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According to language features, effective speakers of English need to be able to use
fluent connected speech. So, the teachers should involve students in oral activities
designed specifically to improve their connected speech. Students should be able to
organize at least some supra-segmental features and devices in the same way if they
want to be fully effective communicators. In the performance of certain language
functions, it is necessary for the teacher to give certain words and language functions,
such as agreeing and disagreeing, surprise, and so forth. Those elements are completely
significant for mastering a speaking ability and giving students opportunities to be good
communicators.
On the other hand, the rapid processing skill is necessary for effective speakers, such as
language processing, interaction with one or more participants, and information
processing quite apart from our responses to others' feelings.

2.4 The Notion of Teaching Speaking
Many teachers agree that students should learn to speak the second language by
interacting with others.So, students should master several speaking components such as
comprehension, pronunciation, grammar, vocabulary, and fluency. In brief, English
teachers should be creative in developing their teaching/ learning process to create good
atmosphere, improve the students' speaking skill, give attention to the speaking
components, and make the English lesson more exiting. For this reason, the English
teacher should apply appropriate methods and techniques of teaching speaking. The
method used by the teacher is communicative approach.
In general, to communicate is to express a certain attitude, and the type of speech act
being performed corresponds to the type of attitude being expressed. For example, a
statement expresses a belief, a request expresses a desire, and an apology expresses
regret. As an act of communication, a speech act succeeds if the audience identifies, in
accordance with the speaker's intention, the attitude being expressed which is realized
in the language. Therefore, some researchers and experts have tried to assign the notion
of teaching speaking like Nunan (2003:48) who has clarified it as to teach English
language learners to:
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1- produce the English speech sounds and sound patterns;
2- use words and sentence stress, intonation patterns and the rhythm of the second
language;
3- select appropriate words and sentences according to the proper social setting
situation and subject matter;
4- organize their thoughts in a meaningful and logical sequence;
5- use language as a means of expressing values and judgments, and
6- use the language quickly and confidently.
Teaching speaking, from my point of view, is the way for students to express their
emotions, communicative needs, interact with other people in any situation, and
influence the others. For this reason, in teaching speaking skill it is necessary to have
clear understanding involved in speech.

2.5 Goals of Teaching Speaking
According to the Notional Capital Language Resource, Washington DC (2004:1) the main
goal of teaching speaking skills should be to communicate efficiently. Learners should be
able to make themselves understood, using their current proficiency to the fullest. As quoted
in Johnson (2000:44) the following are some of these goals:
- Oral communication (speaking) of English is the main goal of many adult learners.
- Their personalities play a large role in determining how quickly and correctly they will
accomplish this goal.
However, if the aim of speaking is communication without perfect English, then it makes
sense to encourage quantity in your classroom.
Mabrouk (2003:23) mentions that "The students should be able to make themselves
understand, using their current efficiency to the fullest, to help students develop
13

communicative efficiency in speaking, instructors can use balanced activities approach that
combines language input, structured output and communicative output".
1- To get students to have free discussions, give them a chance to rehearse discussions
outside the lectures and to allow them to rehearse real –life situations or events in
the classroom.
2- To provide feedback for both teacher and students, teachers can see what their class
is doing and what language problems they have.
Referring to the previous explanation, the researcher concludes that the goal of teaching
speaking in today’s world is to improve students communicative skills.
They should try to avoid confusion in the message due to faulty pronunciation, grammar, or
vocabulary, and to observe the social and cultural rules that apply in each communication
situation.

2.6 Principles of Teaching Speaking:
To achieve the previous goals, teachers should follow specific principles for teaching
speaking. Nunan (2003:54-56) and Kayi (2006) suggested some principles for teaching
speaking :
1- Teachers should be aware of the differences between second language and foreign
language in the learning context.
2- Teachers should give students a chance to practice with both fluency and accuracy.
3- Teachers should provide opportunities for students to talk by using group work or pair
work and limiting his talk.
4- Teachers should plan speaking tasks that involve negotiation for meaning.
5- Teachers should design classroom activities that involve guidance and practice in both
transactional and interactional speaking.

14

6- Teachers should ask eliciting questions such as "What do you mean? How did you reach
that conclusion?" in order to prompt students to speak more.
7- Teachers should provide written feedback like "Your presentation was really great. It
was a good job. I really appreciated your efforts in preparing the materials and the
efficient use of your voice."
8- Teachers should not correct students' pronunciation mistakes very often while they are
speaking. Correction should not distract the student from his or her speech.
9- Teachers should involve speaking activities not only in class but also out of class;
contact parents and other people who can help.
10- Teachers should circulate around classroom to ensure that students are on the right track
and see whether they need help while they work in groups or pairs.

In the light of the principles of teaching speaking as mentioned above, English teachers
should create a classroom environment where students have real-life communication,
diagnosing problems faced by students who have difficulties in expressing themselves
in the target language.

2.7 Different Factors Affecting Students' Speaking Ability
There are a lot of factors that affect teaching speaking positively or negatively.
According to Ritchards and Reynanda (2005: 205), there are four factors that affect
students' oral communication ability:
a- Age or Maturational Constraints
Several experts like Scarsella and Krashen (1990: 284) argue that those who begin
learning a foreign language in early childhood through natural exposure achieves higher
proficiency than those beginning as adults. This fact shows that the aging process itself
may affect or limit the adult learners' ability to pronounce the target language fluently.

15

b- Aural Medium
Listening plays an extremely important role in the development of speaking abilities.
Speaking feeds listening which precedes it. So, speaking is closely related to listening
which is the basic mechanism through which the rules of language are internalized.
c- Socio-cultural Factors
Language is a form of social action because linguistic communication occurs in the
context of structured interpersonal exchange, and meaning is thus socially regulated.
Thus to speak a language, one must know how language is used in a social context.
d- Affective Factors
The affective side of a learner is probably one of the most important influences on
language learning success or failure. The affective factors related to foreign language
learning are: emotion, self-esteem, empathy, anxiety, attitudes, and motivation.
These four factors need to be taken into consideration by English teachers in order
to help them to develop their students speaking skills.

2.8 Communicative Language Teaching
Communicative Language Teaching (CLT) is best understood as an approach, not a method
(Brown, 2000, p. 266). Based on Freeman (2000:121), CLT aims “broadly to apply the
theoretical perspective of the Communicative Approach (CLT) by making the
Communicative Competence the goal of language teaching and by acknowledging the
independence of language and communication.” Re-examination is not the only aspect of
language you will teach, but also a shift in emphasis in how to teach. It means that teachers,
instead of teaching the language knowledge to students, should also teach students how to
use the language in various situation and knowledge (Harmer, 2001).
Nowadays, the Communicative Approach or Communicative Language Teaching (CLT)
has become the "umbrella" term to describe learning sequences which aim to improve
students' ability to communicate, with several activities that as specifically designed to
achieve the aim (Harmer, 2001:86).
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2.8.1 Characteristics of Communicative Language Teaching:
There are four characteristics of CLT (Brown, 2000:266-267; Freeman, 2000:129) that
teachers have to remember in designing CLT-based activities:
a. Classroom goals are focused on all of the communicative competence components
(has been stated in the previous sub-chapter) and not restricted to grammatical or
linguistic competence.
b. Language techniques are designed to engage learners in the pragmatic, authentic, and
functional use of language for meaningful purposes. It focuses on the language that
enables the user to deliver their purposes clearly.
c. Fluency and accuracy are seen as complementary principles underlying
communicative competence. At times fluency may have to take on more importance
than accuracy in order to deliver a meaningful language.
d. Students have to use the language, productively and receptively, in unrehearsed
context.
2.8.2 Characteristics of Communicative Activities
Based on the four characteristics of CLT approach stated above, Harmer (2001) mentions
several characteristics of communicative activities that teachers may use in the English
classroom:


A desire to communicate.



A communicative purpose.



Content not form.



Variety of language.



No teacher intervention.



No materials control .

In accordance with the characteristics of communicative activities that are stated by Harmer,
other characteristics are stated by Freeman (2001). She states that communicative activities
have three features in common (Johnson & Morrow, 1981, cited in Freeman, 2001:129):
17

information gap, choice, and feedback. Information gap means that there is an exchange of
information from the one who knows information to the one who does not know information.
The choice means that the student has choice of what he will say to another person;
exercises/activities which provide students with decided answers will not give students a
choice to communicate authentically. Feedback means that students can evaluate whether
their purpose on communication is achieved or not based on the information they receives
from other students. Freeman also emphasizes that the materials that will be used in the
classroom have to be authentic materials. They are used to give students some opportunity
to practice their communication ability in facing real-life conversations. By the activities,
students are expected to feel more motivated to study foreign language since they will feel
they are learning to do something useful with the language (Freeman, 2001:130).
Littlewood (2008:8) mentions a reason for using communicative activities and implementing
Communicative Language Teaching Approach in the English classroom:
“The learning activities are "pre communicative" rather than "communicative". That is, they
aim to equip the learner with some of the skills required for communication, without actually
requiring him to perform communicative acts. The criterion for success is therefore not so
much whether he has managed to convey an intended meaning, but rather whether he
has

produced an acceptable piece of language. However, by emphasizing the

communicative nature of this language, the activities also aim to help the learner develop
links with meaning that will later enable him to use this language for communication
purposes.”

Based on the characteristics that have been elaborated above, there are some activities that
teachers may use in the communicative English classroom (Freeman, 2000:133-134):
language games, picture strip story, role-play. Between the three activities introduced by
Freeman, role-plays are very important in CLT because they give students an opportunity to
practise communicating in different social contexts and different social roles.
It also gives students more choices, because role plays can be done with a very structural
way or less structural way depending on the purpose of the activities. And there are also
several types of role-plays, kinds of role plays in social interaction activities are debate and
discussion (Littlewood, 2008).
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2.9 Stages of Speaking Activities
Several methodologists and teaching specialists such as William Littlewood (1984) suggest
and describe the organization of activities focused on the development of speaking skills
with different names and numbers of stages. Three elementary stages have been suggested:
pre-activity stage, during-activity stage, and conclusion stage. For the purpose of this thesis,
the researcher adopted these three stages. Harmer’s (2001) suggested three stages for
speaking activities, each stage includes certain areas of focus, for which didactic principles
have been collected as a synthesis of several sources.
2.9.1 Pre-Activity Stage
The first stage, pre-activity stage, includes two focus areas- ‘engage-instruct-initiate
sequence’ and ‘grouping students’. •
Engage-Instruct-Initiate Sequence
Firstly, engagement, according to Harmer (2001:59) means “making it clear that something
‘new’ is going to happen”. As regards giving instructions, this involves a number of aspects
that need to be considered for achieving the maximal affectivity of activities:
Firstly, Ur (1991) and Byrne (1991) assert that explaining instructions in mother tongue is
acceptable especially with classes whose knowledge of the target language is not on a
sufficient level yet.
Secondly, Optimal choice, according to Scrivener (1994:98) is based on sequencing
instructions in a sensible order, using short sentences and avoiding or separating instructions
clearly from ‘the other chit-chat, telling off, joking, etc. Furthermore, Gower (1995: 41)
propose that instructions should be supported with visual clues such: real objects, pictures,
gestures and mime or instructions written on the cards.
Thirdly, as a part of initiation, it is most appropriate to tell students how much time they
have got and exactly when the students should start the activity (Harmer, 2001:59).
To sum it up, for the ‘engage-instruct-initiate sequence’, the researcher says that it is
necessary to activate students by phrases offering a rationale for the activity together with
paying a careful attention to providing instructions with a final time allocation.
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Grouping Students

There are different ways of grouping learners such as dividing them into pairs or groups.
Harmer (2001:120-122) suggests four basic ways: friendship, streaming, chance, and
changing groups.
2.9.2 During-Activity Stage
During-activity stage, the focus is on the roles of the teacher that he or she can take on during
activities. Another focus area concentrates on providing feedback during activities; and
finally the mother tongue use.


The Role of the Teacher

Byrne (1991:3) divides the roles of the teacher according to the type of interaction activity
distinguishing between fluency and accuracy activities. During fluency activities the teacher
most frequently adopts the roles of stimulator, manager and consultant. On the other hand,
the roles that the teacher carries out during accuracy activities will primarily include the roles
of conductor, organizer and monitor.


Providing Feedback

According to Richards and Lockhart (1999:188), feedback on students’ spoken language can
be either positive or negative and may serve not only to let students know how well they
have performed but also increase motivation and build a supportive climate.



Use of the Mother Tongue

Nunan and Lamb (1996:98-100) noted that it is almost impossible to know how, when, and
how frequently to use students’ first language; however, they agree that the first language
use to give brief explanations of grammar and lexis, as well as for explaining procedures and
routines, can greatly facilitate the management of learning. To sum it up, students’ use of
the first language often presents a difficult obstacle for many teachers; however, not in all
cases, e.g. in giving instructions or providing explanations, the mother tongue use may play
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an important role for better communication between students and the teacher. However ,
where the language is the target point of learning, the mother tongue use should be avoided.

2.9.3 Conclusion Stage
This stage will include two focus areas that several methodologists, e.g. Ur (1991), Harmer
(2001), and Gower et al. (1995) comment on when describing the ending phase of an activity
stopping the activity, and providing feedback after the activity.


Stopping the Activity

Before the actual process of bringing the activity to the end, however, some pairs or groups
may finish earlier than others. Such extra work may include, for example, a further
elaboration of the task, getting students to read their books, or asking students to get on with
their homework
(Ur, 1996:22). The researcher agrees to Ur's advice, in relation to extra activities, that it is
very important to have them ready at hand in order to make students busy not disturbing
others, though, especially for the beginner teachers this might be sometimes rather time
consuming.


Feedback After the Activity

It is necessary to provide a positive feedback that is likely to motivate students and bring
about some kind of improvement, along with pointing out what went wrong during the
activity. Furthermore, it is not important to concentrate on who made the mistakes but rather
focus on the mistakes that have been frequent among the students (Harmer, 2001:123).
The researcher asserts that a language teacher should take into consideration these three
important

stages when organizing speaking activities for improving his/her student's

speaking ability.

2.10 Characteristics of Successful Speaking Activities
Sometimes spoken language is easy to perform, but in some cases it is difficult. Ur
(2005:120) stated the following characteristics of successful speaking activities:
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Learners talk a lot: As much as possible of the period of time allotted to the activity is
in fact occupied by the learner talk.



Participation is even: Classroom discussion is not dominated by a minority of talk
active participants: all get chance to speak, and contributions are fairly evenly
distributed.



Motivation is high: Learners are eager to speak because they are interested in the topic
and have something new to say about it.



Language is of an acceptable level: learners express the in selves in utterances that are
relevant, easily comprehensible to each other, and of an acceptable level of language
accuracy.

2.11 Assessment of Speaking Skills
Those who are against oral tests claim that testing speaking is the most complex task to
assess with precision; it is difficult to judge utterances the testee answers in real time, while
recording is expensive and time-consuming. According to Wijarwadi (2008:18), speaking is
a complex skill requiring the simultaneous use of different abilities which often develop at
different rates. However, it does not mean that a speaking test can't be measured in a correct
way. Rabab’ah (2003,a:67-68) said that the ability to speak is tested through an overall
impression in most cases, this way seems more practical as the teachers do not need to
designate a special day or time for oral fluency exams. By observing students' interaction
and participation in class activities he can judge their oral ability.
Hughes (2003:53-55) listed three general formats for testing speaking ability: interview,
interaction with peers and responses to tape recording. Interview and interaction with peers
are the techniques used by the researcher to assess speaking ability. In the interaction with
peers, two or more students may be asked to discuss a topic. The problem with this format
is that the performance of one student may be affected by that of others. One student might
dominate the conversation. Therefore, it is important to pair students in accordance with
their level of language proficiency. So, teachers can create conditions for positive testing
practices by following the suggestions provided by Hughes:
1- Test the abilities whose development you want to encourage.
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2- Ensure the test is known and understood by students and teachers.
3- Base achievement tests on objectives.
4- Sample widely and unpredictably.
5- Make testing criterion-referenced.
6- Use direct testing.
Generally, Syakur (1987:3) as quoted in Dewi (2010:2) mentioned five components of the
speaking skill recognized in analyses of speech process: pronunciation, grammar,
vocabulary, fluency and comprehension.
Brown (1997, p. 4) defined the five components of testing speaking skills as follows:
a. Comprehension: for oral communication certainly requires a subject to respond
to speech as well as to initiate it.
b. Grammar: it is needed for students to arrange a correct sentence in conversation, or the
student’s ability to manipulate structure and to distinguish appropriate grammatical forms
in appropriate ones. The utility of grammar is also to learn the correct way to gains
expertise in a language in oral and written form.
c. Vocabulary: one cannot communicate effectively or express their ideas both orally and
in written form if they do not have sufficient vocabulary. So, vocabulary means the
appropriate diction which is used in communication.
d. Pronunciation: pronunciation is the way for students to produce clearer language when
they speak. It deals with the phonological process that determines how sounds vary and
pattern in a language.
e. Fluency: fluency can be defined as the ability to speak fluently and accurately. Fluency
in speaking is the aim of many language learners. Signs of fluency include a reasonably fast
speed of speaking and only a small number of pauses and “ums”.
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To conclude, providing students with as many opportunities to practice the language orally
as possible, from my point of view, an essential aspect of the teaching of this productive
skill. The classroom should be learners-centered. The teacher’s role is to facilitate students’
communication. When providing speaking practice in the classroom, teachers need to ensure
that students have motivation to speak and some information or ideas to exchange.
Evaluating the speaking ability is a difficult task as it takes more time to administer to a large
class than the commonly used discrete-point tests. Lack of time may explain why teachers
avoid oral exams .So the ability to speak is tested through an overall impression in most
cases. This way seems more practical as the teacher need not designate a special day or time
for oral fluency exams. By observing students' interaction and participation in class activities
he can judge their oral ability (Rababah, 2003:67-68).
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part 2: Debate

As discussed in part 1, one of the principal tenets of the communicative approach to language
teaching is that the learners are involved in actual interaction in the classroom. This
interaction must be meaningful and involve an authentic use of language (Basturkmen,
1994:50). To help students develop their communicative efficiency in speaking, there are
some activities used in the classroom to promote the development of speaking skills in
learners. The discussions below center on debate activities as one of the strategies that the
researcher used to investigate the effectiveness of these activities in developing speaking
skills in the current study.
This part involves different areas: definition of debate, formats of debate, types of debate
activities, the steps of debate, the procedures of debate and the advantages of debate.

2.1 Definition of Debate
Debate is a very important strategy in developing speaking skills of learners effectively.
Bambang (2006:125) defines debate as an "activity which is used for understanding of the
topic. It is done by two groups. Every group consist of three or five students. It is “pro”
group and “contra” group." Maryadi (2008:16) said that "Debate can motivate students'
thinking, moreover if they must defend their stand or opinion which is in contradiction with
conviction themselves.”
Krieger, (2005:1) defines debate as "an excellent activity for language learning because it
engages students in a variety of cognitive and linguistic ways."
Shan (2005, p.21) debate is defined as "two groups of people on opposite sides of the issue
discussing an agreed upon topic in the agreed upon rules, and the judges listen to both sides
of the argument, choosing the winning team based on the reasoning and evidence provided."
In the light of these definitions, the researcher can compose an operational definition of
debate in this study that Debate is the process of presenting ideas or opinions which two
opposing parties try to defend.
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2.2 Formats of Debate
There are many different debate formats with distinct procedures, the three main formats are
(Goodnight,1993,P.16):
1- Standard Debate Format: which is used most often by beginning debaters.
2-The Cross-examination Format: which is used for most tournaments at the high
school and college level.
3- The Linclon Douglas Format: which is a popular format for debating value issues.
4-

Simplified Debate Format: which is used most often with non-native speakers.

The researcher in the current study will adopt the simplified debate format because first, it
is a two-person debate team. Second, using simple debate topics allow the students to
sidestep the common stumbling block of EFL learners trying to translate complex thoughts
from their native language to their second language.
Simplified debate format appeals to a lot of teachers in various teaching-learning levels and
stages as follows,

2.2.1 Simplified Debate Format
A basic format for the Simplified Debate According to Lustigova (2011) includes the
following:
1- Affirmative team speech.
2- Opposing team speech.
3- Affirmative team speech.
4- Negative team rebuttal.
5- Questions/ answers from teams, field questions from audience.
6- Affirmative closing argument.
7- Negative closing argument.
8- Audience assesses arguments' persuasiveness.
9- Teacher provides constructive feedback.
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2.2.2 Simplified Debate Methodology in Practice
Lustigova (2011) argued that when teaching debate to intermediate and lower classes,
it is best to start with the straight forward process of formulating and caring about their
own opinions, while introducing a number of language structures, grammar issues and
new vocabulary meanwhile.
As quoted in Lustigova (2011), Harmer (2007:84) clarifies that "simplified debates
concentrate the content of the EFL/ ESL learner's speech, thus allowing the students to
focus on improving their skills by using knowledge already grasped."
2.2.3 Assessing Simplified Debate
Lustigova (2011) argued that when assessing simplified debate follow the following
steps:
-

Concentration on the organization, use of arguments, use of examples and facts.

-

Provide feedback primarily from the language use point of view.

-

How language was used and why.

-

Improved opinion- indication phrases.

-

Increased diplomatic approaches and referencing of external opinions to support
individual opinions.

2.3 Types of Debate Activities
Debating in the classroom can take many forms. The following debate activities offer
a range of opportunities to increase student understanding and involvement with the
course material.
(Vargo, 2012:5-6) argues that the five types of debate are: four-corner, role-play,
fishbowl, think-pair-share, and meeting house.
1- The four-corner debate starts with a question or statement such as: "The federal
health care law is a constitutional exercise of the commerce clause." Students are
then afforded time to personally consider the statement and their views based on the
law. The four corners of the classroom are labeled “strongly agree,” “agree,”
“disagree,” and “strongly disagree.” After personal consideration, the students move
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to the corner that most represents their position on the issue. The groups in each
corner of the classroom then work together to come up with the best arguments for
their position. After a specified time for group discussion, each group presents their
strongest arguments to the other groups. This can be made in presentation form or
through a more directed debate where the professor or assigned students can
moderate and direct time for each group to present and rebut. After the debate,
students are permitted to switch sides if their personal views changed. This form of
debate directly counters the argument of dualism, showing there are more than twosides to an issue, and often, variations of the sides.
2- Role-play debates: This type of debate helps to avoid dualistic debate models by
assigning students to argue on behalf of different characters in a situation. For
instance, in the issue of national health care, students could be assigned to various
roles, such as

a doctor, a patient, a wealthy person, a poor person, a lawyer, a

judge, an insurance company, the president, and so on. Through the debate of the
issue from various point of view, the students can broaden their understanding of the
issue and its complexity.
3- Fishbowl debates: This type of debate can take several different forms, it involves
grouping chairs in a circle pattern. Several chairs are then placed inside the circle
for teams representing the different positions of the debate. Chairs can also be added
for several students representing the audience.

To bolster attention among those

outside the fishbowl, an empty chair can be added, which is free game, allowing
someone from the outside to enter the fishbowl to ask a question or make an
argument.
4- Think-pair-share debates: This type of debate requires students to think and make
notes alone about the issue. After personal reflection is completed, pairs are formed.
The pairs then work together, comparing their notes and creating lists to support both
sides of the issue. Once complete, the pairs of two are combined with another pair.
The newly formed groups of four discuss the issue, choose a position, and edit their
list down to their best arguments. Finally, the groups of four present their position
and reasons to the class.
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5- Meeting-house debates and problem-solving debates: There are variations of the
Lincoln- Douglas debate model. In a meeting house debate, each team makes an
opening argument. The class is then given the opportunity to question each side.
The professor serves as a moderator, ensuring that each side gets an equal amount
of time to argue. In order to encourage more class participation and limit certain
students from dominating the questioning, the professor could assign cards to each
student. After each question, the questioner gives up one card. Once a student is out
of cards, he or she cannot ask another question until all other students run out of
cards. Alternatively, if three cards are assigned, a questioner that has two cards
remaining may be limited from asking another question until everyone else in the
class has only two cards.
6- Problem-solving debates: This type typically involves eight students.

Four

students are assigned to each team. One student from each side presents a position
based on historical and philosophical arguments. The next two students take the
position on why changes are or are not justified. The third set of students proposes
a plan that would carry-out their position. The final two students summarize the
position of their team and provide a closing argument.

2.4 Steps of Debate Strategy in Developing Speaking Skills:
Ur (2005) stated the following steps of debate:
a. Competition debating using format, the rule of the debate made to regulate students
to speak one at a time and each side the same amount of time and opportunity to
prove their point. With formats, people are regulate speak one at a time each side
given the same amount of time and opportunity to prove their point.
b. Develop a very controversial question related to the material.
c.

Divide in two groups, one prepares the case in favor of oral testing, the other against
(it does no matter, for a moment, witch side you are really on, prepared the case for
your group as convincingly as you can for the sake of the arguments).

d. Create two four-groups within each group of debate.
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e. Ask each sub-group to prepare and develop arguments based on the views
represented by groups. At the end of the discussion, each sub-group chooses a
speaker.
f. Prepare two to four (depending) on the number of exiting sub-groups) for speaker
pros and cons with the same amount and other students sit behind the spokesperson.
g. Start the debate by allowing any group that would start with the speaker for
presenting their views. This process is called an opening argument.
h. After listening to the opening of the arguments, stop the debate return to the sub
group to prepare arguments to counteract the opening arguments of the opponents.
Each sub-group is better to choose a new spokesperson.
i. Continue the debate. A speaker for the line of sight is required to give counter
arguments. When the debate takes place, the other participants are encouraged to
provide the records containing the proposal, argument, or rebuttal.
j. At the end of the debate, no need to decide which groups win; draw a circle class.
Discuss what students learned from experiencing debate and ask students to identify
the best arguments they think.

2.5 Procedures of Debate
There are some procedures of debate Rubiati (2010:19) states that the form of debate is
varied in use. In a speaking classroom, debate can take the following procedures:
1) Dividing the students into many groups. Each group consists of 5 -6 students.
2) Selecting debate topic and assigning the groups to debate topic.
3) Ensuring that the participants have time beforehand to prepare for the arguments and to
collect supporting data to present during the debate.
4) Presenting the topic and format of the debate.
5) An example format of the debate is the following:
a. Side 1 presents opening arguments, each member gives a statement.
b. Side 2 presents opening arguments, each member gives a statement.
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c. Side 1 has a chance for rebuttal
d. Side 2 has a chance for rebuttal
e. Side 1 has a chance for a second rebuttal
f. Side 2 has a chance for a second rebuttal
g. Side 1 takes time for a conclusion
h. Side 2 takes time for a conclusion.

2.6 Advantages and Objectives of Debate:
There are a lot of advantages for using debate as follows:
1- Debate encourages class participation among those students that typically do not talk
in class.
2- Most importantly, debate offers an opportunity for students to move beyond the
acquisition of basic knowledge in a subject matter and progresses into the types of
higher order critical thinking skills that good debate requires.( Elliot, L.1993).
3- Debaters must analyze, synthesize and evaluate the knowledge they have acquired in
order to propose, oppose and make competing choices (Vygotsky, 1978).
4- Debate can help people develop their investigation and analysis skills.
5- People can benefit from learning how to be leader who needs to analyze a problem,
win others' agreement under pressure, and persuade others to act. (Goodnight, 1993).
6- Debate helps develop critical thinking skills.
7- People learn how to be open-minded to questions and issues.(Goodnight, 1993).
They are forced to consider the opposition's viewpoints, and anticipate others'
position.
8- Debate helps develop effective speaking skills. Debaters need not only speak in front
of different audiences and judges, but also apply the best principles of public
speaking to select, arrange, and present their materials. They can become flexible
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and

comfortable

to

speaking

in

public.

(Ericson

&

Murphy,1987;

Goodnight,1993;Byrne etal.,1993).
9- Debate helps develop organization skills. Debaters need to arrange arguments clearly
and convincingly,so that the ideas can be easy to follow and hard to forget.(
Goodnight,1993).
10- Debate helps develop team work skills, debate is a competitive activity, but it relies
on cooperation. Debaters need to participate to make debate successful.(Williams,
2001)
11- Debate develops people's research skills.
12- Debate helps develop communication skills.

2.7 Summary
The previous section focuses on speaking skills and debate activities as an essential way
for interactive survival in a global setting. The teacher is able to improve the student’s
speaking ability because debate activities offer a unique opportunity for teachers to
encourage students to work together, to apply course material, and to assume increased
responsibility in the classroom. Study of debate has demonstrated its effectiveness in
promoting critical thinking and oral speaking skills. Beyond these skills, debate has
received positive results in student surveys and has shown an increase in student's
preparation and participation. The use of various methods of debate can account for
these concerns while still allowing the positive aspects of debate to be enjoyed in the
classroom. Finally, a teacher’s ability to create a positive classroom environment during
debate (e.g., emphasizing learning and not only the competitiveness of debate) can
ensure the pitfalls of debate are minimized and the opportunity to learn the subject matter
is enhanced. All may help in developing students' speaking ability.
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Chapter 3

Previous Studies

Chapter 3
Previous Studies

Introduction

This chapter includes two sections that aim at reviewing previous studies related to
developing speaking skills through debate. The first one explores the studies related to
developing and teaching speaking skills which are the essential part of the study. The second
section present studies related to debate and its role in developing speaking skills.

3.1 First Section: Studies Related to Teaching and Developing Speaking
Skills

Salem (2013): study investigates the impact of multiple intelligences-based Instruction on
developing speaking skills of the pre-service teachers of English. Therefore, the problem of
the current study can be stated in the lack of speaking skills of the pre-service teachers of
English in Hurgada faculty of Education, South Valley University. To confront this problem,
the researcher developed a multiple-intelligences based program to enhance the speaking
skills paying due attention to the individual differences among students. The sample of the
study consists of sixty fourth-year Prospective teachers of English. The Quasi-experimental
research design was used in the study as the researcher used the one group pre-posttest to
assess the usefulness of using this approach. Results of the study proved the effectiveness of
Multiple-intelligences based Instruction on developing speaking skills of the pre-service
teachers of English.
The previous study has helped the researcher in choosing the Quasi- experimental approach
as the proper method to achieve the purposes of this study.
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Hung (2013): study focused on English speaking skill of 11th grade’s students at Thong
Linh High school, and was conducted to find out the relationship between background
knowledge and English speaking skill. Data used for analysis in this study are mainly
collected through observations, surveys using questionnaire and interview during the time
of experimenting an proposed method. By means of analysis both qualitative and
quantitative collected data, it was concluded that between background knowledge and
speaking skill, there was an existing relationship. One of the significant results from data
analysis was that building up awareness via supporting background knowledge related to
topics of speaking lesson to English-learning students before letting them going to talk was
an effective approach to improve English speaking skill.
The researcher has benefited from this study in designing the activities and strategies that
help in improving speaking skills.

Afana (2012): study aimed at investigating the impact of using Educational Drama
Intervention (ED) on the Palestinian ninth graders in UNRWA schools. It sought to
determine the extent to which ED creates opportunities for students to promote their
speaking skills. The intervention was designed to maximize speaking skills by utilizing three
strategies of educational drama: role play, simulation and hot seating. For answering the
questions of the study, the researcher adopted the experimental approach.
The Educational Drama strategy was used in teaching the experimental group while the
traditional method was used with the control one in the second semester of the school year
(2011-2012) for six weeks covering (21 hours). The researcher utilized two main tools and
another five supporting tools employing four types of assessment represented in analytical
assessment (an observation card) and the holistic one (a checklist). The internal and external
assessment and reflection were also used by getting all the parties involved in the
intervention being interviewed; the students shared in the experiment and the drama teacher.
A panel of five expert teachers shared in assessing the collective speaking performance of
the students using the checklist.
The data of the study were analyzed using T-test independent sample, which was used to
determine significant differences between the groups. Effect size technique was used to
measure the effect size of the Educational drama intervention on the experimental group in
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the total score of the observation card, the checklist and self assessment card. The results
indicated that there were statistically significant differences between both groups in favour
of the experimental one, in improving speaking skills due to the Educational Drama
Intervention.
The researcher has benefited from this study in designing the rubric and the teachers' guide
for the speaking skill.
Jondeya (2011): study aimed at investigating the effectiveness of using information gap on
developing speaking skills for the eighth graders in Gaza governorate schools. For achieving
this aim, the researcher adopted the experimental approach. The sample of the study
consisted of (70) female students equally divided into (35) students for the experimental
group and (35) students for the control one. It was randomly chosen from Al- Majdal Higher
Basic School in east Gaza. The researcher designed activities related to speaking topics
discussed in English for Palestine 8 textbook. These activities were based on information
gap concept which was used in teaching the experimental group, while the ordinary method
was used in teaching the control one in the first term of the school year (2010-2011). An oral
test was designed and validated to be used as a pre and post test for the two groups of
students.
The data were analyzed statistically by using T-test paired sample to measure the differences
between the performance of the experimental group in the pre and the post test. T- test
independent sample was used to measure the differences in the speaking skills at each level
of the five levels (comprehension, pronunciation, fluency, grammar, and vocabulary) for the
experimental and control groups in the post test.
The effectiveness of using information gap activities on developing speaking skills was
measured by using the effect size technique (Eta Square). The results proved that there were
statistically significant differences at (a ≤ 0.05) in the mean scores between the pre & post
speaking test of the experimental group in each level of speaking skills in favor of the post
test. The results also indicated that there were statistically significant differences at (a ≤ 0.05)
in the mean scores of each level of speaking skills in the post test for the experimental group
compared with the control group.
The researcher has benefited from this study in designing the rubric for the speaking skill.
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Khikmiah (2010): speaking is one of skills which should be mastered by students in
studying English. However, in Indonesian school hours the chance to practice speaking is
limited and sometimes ineffective. One way to obtain more practices to speak outside of
school hours is by joining an extracurricular program. English Club (E-Club) as an English
extracurricular program in the State Senior High School 1 in Pekalongan gives chance to
students to speak in a more flexible condition with their peers. Thus, it is interesting to
investigate the impact of students of E-Club towards their speaking skill. The problems of
this study are: is there any significant difference between students who join E-Club and the
ones who do not? And how the description in terms of the five aspects of speaking
(pronunciation, vocabulary, structure, fluency and comprehension) between those two
groups? The design of this study is a causal-comparative study; finding the impact by
comparing two groups. The subjects of this study were the students of the eleventh grade of
Senior High School 1 in Pekalongan in the academic year 2009/2010. Fifteen students who
joined E-Club and fifteen of them who did not were chosen as the sample. The techniques
used for obtaining the data were observation, interview, speaking test and questionnaire. The
result of speaking test conducted to both groups shows a significant difference with t-test
2,3; higher than the critical value 2,0. The students’ score of E-Club proved higher than they
who did not join it. Students of E-Club achieved 78% in pronunciation, 65% in structure,
62% in vocabulary and 78% in comprehension. Meanwhile, students of Non-E-Club
achieved 55% in pronunciation, 52% in structure, 45% in vocabulary, 53% in structure and
60% in comprehension. In line with the result, it is concluded that E-Club has many
advantages which can improve and develop students’ speaking skill. It is suggested that
students should participate more in E-Club and teacher can motivate students’ participation
in English extracurricular activity
The researcher has got the idea of working in teams as a good method for improving speaking
skills.
Khadidja (2010): the idea that interaction could and should take place in the classroom
became more and more popular especially in second or foreign language classroom. Today,
many researchers claim that through classroom interaction knowledge can be constructed
and skills can be developed. Teachers‟ roles and responsibilities were changed in the
direction of facilitators of the learning and teaching processes. In this context, learners are
supposed to be given opportunities to use the language naturally other than only memorizing
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dialogues and pattern practices.

The present work aims at showing that classroom

interaction can be a best pedagogical strategy to develop not only the learners‟ speaking
skill, but also to foster their capacity to generate new language This study is based on two
questionnaire administrated to both the third year LMD students and teachers of Oral
Expression to get information about the impact of classroom interaction on developing the
learners‟ speaking skill.
The analysis of the questionnaire showed that both learners and teachers consider classroom
interaction as an important pedagogical strategy in enhancing the skill of speaking.
The researcher has got the idea of directing classroom interaction a good method for
improving speaking skills.
Murad (2009): investigated the effect of a task-based language teaching program on
developing the speaking skills of Palestinian secondary students and their attitudes towards
English. The students were in the eleventh grade during a period of three months in which
this study was conducted (January-March) of the academic year 2008/2009. The present
study attempted to answer the following questions:
First, is there a statistically significant difference between the subjects' mean scores on the
English speaking test due to the interaction between the teaching procedure (TBLT vs the
conventional procedure) and subjects' gender?
Second, is there a statistically significant difference between the subjects' mean scores of the
attitudes towards English due to the interaction between the teaching procedure and subjects'
gender? The participants in the study are 91 eleventh grade students, 37 boys and54 girls,
from Bueina- Nujidat and Tamra High Schools. A task-based language teaching program
was developed by the researcher for the experimental group. ANCOVA and MANCOVA
were used to analyze the findings of the study. The findings of the study were the following:
Firstly, the TBLT program enhanced significantly the speaking skill of the students of the
experimental group and positively affected their attitudes towards English. Secondly, the
TBLT program improved the girls' speaking skills more than the boys in the experimental
group.
The researcher has benefited from this study in designing the tools of this study.
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Zuheer (2008): the purpose of the present study is to investigate the effective of using a
cooperative learning strategy STAD-based program on developing some oral
communication skills of second level students, English Department, Faculty of Education,
Sana’a University. Based on literature review, related studies and a panel of jury members’
point of view, a list of 5 oral communication skills was proposed and used as the most related
skills to the second level students. The experimental design of the study depended on the
voluntary basis of choosing the group of the study, which consisted of (30) second level
students.
The researcher has developed and used the following tools: A pre-post oral communication
skills test, and a cooperative learning strategy STAD- based program that contains a teacher's
guide and a students' handbook. The program was taught to students in a six-week period.
Paired t-test “SPSS” program was used to measure the effect of the training program on the
students’ oral performance. Results revealed that the program was effective in developing
students’ oral communication skills as there were statically significant difference between
the pre and post administration of the test. The researcher recommended that during the
teaching of oral communication, students should be provided with a relaxing, effective, and
interactive environment that fosters interaction and helps to develop the students' oral
communication skills.
The researcher has benefited from this study in choosing the sample of this study.
Vilimec (2006): developing speaking skills includes several aspects that influence this
process. It is more than obvious that the student together with the teacher are the most
important ones. The way this process can be influenced from the position of the teacher will
be the aim of the thesis. Modern teaching methods of foreign languages count on involving
the use of different organizational forms and activities which support such a development.
The way teachers organize these activities and the way they perceive the individual steps
connected with the organization of activities may essentially influence the eventual
efficiency of the activity and the consequent development of speaking skills.
The theoretical section therefore deals with the theoretical notes concerning speaking
together with the analysis of the most frequent organizational forms. Next part includes
theoretical suggestions of the individual stages that should be taken into consideration when
organizing activities focused on the development of speaking skills. The practical section
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contains research which tries to prove the practical use of the theoretical notes concerning
one selected stage of the activity in English lessons at Czech elementary schools.
The researcher benefited from this study, because it is about developing speaking skills.
Kasap (2005): thesis explores the effectiveness of task-based instruction (TBI) in improving
students’ speaking skills as well as student and teacher perceptions of TBI at Anadolu
University School of Foreign Languages.
Control and experimental class data were gathered through questionnaires, interviews and
oral tests. Oral pre- and post-tests were administered to both classes comprising 45 students
total. The teacher’s perceptions of TBI were explored in pre- and post-treatment interviews,
and a post-treatment interview was also conducted with a focus group from the experimental
class.
Questionnaires were distributed to the experimental group after each of 11 treatment tasks.
Data from the oral pre- and post-tests and questionnaires were analyzed quantitatively while
data from the teacher interviews and the focus group discussion were analyzed qualitatively.
T-tests were run to compare the improvement between groups and to analyze improvement
within groups. The T-tests revealed no significant differences in any of the comparisons.
The study demonstrated however, that students’ general perceptions of task-based
instruction were positive, and the interview with the study teacher also yielded a positive
result. The questionnaire results demonstrated that students had neutral or partially positive
reactions to the treatment tasks but found these helpful in developing their oral skills.
Findings of this study may inspire teachers teaching speaking to adapt some of the activities
in the usual course book according to a more task-based approach, so that students can
participate in oral practice of language actively and in turn help them improve their speaking
abilities.
The researcher benefited from this study, because it is about developing speaking skills.
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3.1.1 Commentary
The pre mentioned studies; all provided valuable information indicating that students’
speaking skills can be fostered and demonstrated through new approaches and techniques.
Surely, the focus was on developing speaking skills in English as a foreign language. Some
of the studies', such as Salem (2013), Murad (2009), and Kasap (2005) were merely based
on task based instruction. Some of these studies are local such as Jondeya (2011), and Afana
(2012). Others are foreign like Hung (2013), Efrizal (2012), Khikmiah (2010),Khadidja
(2010), and Zuheer (2008). These studies refers to the importance of teaching and acquiring
speaking skills. Rather than, those studies investigated the effectiveness of different
approaches of teaching and developing speaking skills such as using of communicative
approach, information gap activities, cooperative learning strategy, English club,
Educational Drama, and task based language teaching programs. To truly ascertain the
effectiveness of these approaches and techniques in developing students’ speaking skills,
there is a need to conduct more true and quasi-experiments. Thus, the first goal of this study
was to conduct empirical research to ascertain the effectiveness of using debate on
developing speaking skills for English majors.

3.2 Second Section: Studies Related to using Debates in Developing
Speaking
This Section explores the independent variable of the current thesis which is debate.
Alasmari (2012): the countries that use English as a foreign language need effective
activities which propel students to practice skills of the language properly inside and outside
classrooms. Debating is a practice that inspires learners to open their mouth, get into
discussion, defend their own positions, place counter arguments and also conduct research
on related issues. While debating in English, the debaters get involved into a challenging
and thrilling activity; moreover, they find themselves well-conversant in the aforesaid
language. This paper presents the rationale behind using debate in EFL classes and proposes
a few modules of debating which, if practiced properly, will make students confident users
of English language in academic, social and professional settings. The paper also examines
utilities of the modules and exhibits how students while practicing debate can improve their
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English language as well as presentation skills. The modules can be practiced in EFL classes,
English language centers, debating clubs or other formal and informal settingswhere
teaching-learning of English language is concerned.
The current study used the same sample ,EFL classes, both studies used debate strategy in
developing speaking skills.

Uswatun (2012): study analyses and proves that implementation of debate technique can
improve the students' speaking skill. The objectives of the study are : to describe the
implementation of debate technique in speaking class of the second class of MTs SA
Miftahul Huda, to measure the improvement of students' speaking skill after implementation
debate technique. The methodology of the study is collaborative classroom action research.
In this research the writer is the teacher and assists by an observer. She notes all of the
process in learning activities. To find out the improvement of students' speaking ability she
use test, namely pre test and post test. She use four cycles, in each cycle comprise of one
meeting during 80 minutes. Each meeting comprise planning, implementation of the action,
and reflection. The study shows that the students involve activity in teaching learning
process, they are more encourage and confident to speak in English than before. Based on
field note in each meeting, it can be found that debate technique has benefit to improve
students' speaking competence in class. The result of this action research is the majority of
mean scores of pre test and post test is 36,6 to 45,2 in cycle 1. And the mean scores of post
test is 50,4 in cycle 2. The mean scores of post test is 56,6 in cycle, the mean scores of pre
test in cycle 4 is 73, and the mean scores of post test in cycle 4 is 81.
The current study used similar instruments; pre and post-test. Both studies used debate
strategy to teach speaking.
Khoironiya (2012): debate is one of the methods which can be applied in class activity,
especially in speaking class. It can improve the speaking ability of students by making group
in discussion material given. The advantage of this method is doing together in learning
activity, and demands students to give the strong arguments and also defend them. The writer
as the researcher wants to know the effect of this method in students’ ability especially in
speaking skill and to know the strength and weakness debate which implemented to the
eleventh year students SMA 2 Rembang as the subject of the research. 44 students who sit
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in XI-IPA class were the subject of the research. The writer chooses debate method because
debate is potential to develop the student’s ability. Using debate as using the technique in
teaching speaking can increase the ability and capability students in speaking. The method
used in this analysis was descriptive method, because it described phenomenon happened in
the class. It was expected to know the teaching and learning process in classroom
systematically, factually, and accurately. The writer carried out the study by using some
instruments such as speaking test, observation check list and questionnaire. After collecting
the data, the writer can conclude that the implementation of debate gave influences in
speaking skills of the students and the method can be used as the alternative to teach
speaking.
The researcher has benefited from this study in designing the debate activities that help in
improving speaking skills.
Junaidi (2011): the objective of the research is to examine whether or not Critical Debate
Technique can develop the speaking ability of the second year students of SMAN 1 Sakra,
besides that, the researcher is aimed at knowing the teaching-learning progress when Critical
Debate Technique is applied at the second year students at SMAN 1 Sakra. The research
was conducted at SMAN 1 Sakra located in Lombot Timur-NIB, from January to April 2011.
The subject of the research was the second year of SMAN 1 Sakra, academic year
2010/2011, exactly the science program-consisting 31 students 21 female students and 10
male ones. There were two kinds of data in the research –the quantitative data and the
qualitative one- which were obtained from respondent, the event, and document. The
quantitative data were collected by using test and document analysis, while the qualitative
data were collected by using observation, interview, questionnaire, and document analysis.
The quantitative data were analyzed by using descriptive statistic, while the qualitative data
were analyzed by using constant comparative method suggested by Hopkins (1993:149).
The finding proves that the research on developing speaking ability using Critical Debate
Technique at second year students of SMAN 1 Sakra is successful viewed from several
dimensions. First, Critical Debate Technique can improve the students' speaking ability,
Second, Critical Debate Technique can improve the students' involvement in learning
teaching process, Third, Critical Debate Technique may also build appreciation for diversity
and develop tolerance for other view points, Fourth Critical Debate Technique can raise the
motivation and interest, Fifth, Critical Debate Technique can establish the psychological
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therapy, Sixth, Critical Debate Technique can promote critical thinking. The research
findings of study imply that Critical Debate Technique is a very appropriate and effective
technique to develop the students' speaking ability, therefore, is recommended that: (1) other
speaking teachers apply Critical Debate Technique to develop the students' speaking ability;
(2) the principal of school encourage the teachers to apply Critical Debate Technique by
providing better appropriate facility needed in teaching-learning process; and (3) other
researchers develop some dimensions which have not been developed in this research.
The researcher has benefited from this study in developing her knowledge about using
debate as a strategy used to develop speaking skills.

Lustigova (2011): study focuses on the development of speaking skills in the intermediate
and lower level university classes through the simplified format of debates. The aim of this
study is to describe teaching observations with special attention given to the preparatory
stages, strengths and challenges of simplified debate faced by both the teacher and the
students. Observations were made while teaching speaking through simple debate to 19-20
year-old-students of general English at the Czech University of life sciences prague in
intermediate and lower level classes. By describing the methods and procedures.
The current study used similar sample; intermediate and lower level university (First and
Second levels) Both studies used debate strategy to teach speaking.
Kennedy (2007): students learn in diverse ways; therefore, instructors must utilize a wide
variety of instructional strategies. Students benefit when instructors use instructional
strategies that promote active engagement. In-class debates cultivate the active engagement
of students, yet participation in debates is often limited to students involved in debate teams.
The benefits of using in-class debates as an instructional strategy also include mastery of the
content and the development of critical thinking skills, empathy, and oral communication
skills. Debate as an instructional strategy, however, has its opponents. Some believe debates
reinforce a bias toward dualism, foster a confrontational environment that does not suit
certain students, or merely reinforce a student’s existing beliefs. A variety of debate formats
are described which address these criticisms including meeting-house, four-corner, fishbowl,
think-pair-share, and role-play debates. Finally, issues related to the assessment of in-class
debates are addressed such as whether the students are assessed individually or as a team,
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what aspects of the debate are assessed, and whether the instructor and/or students will do
the assessment.
The researcher has benefited from this study in knowing the exact role of the teacher during
debate sessions.
Hansen (2007): this paper discusses the teaching of Debate in EFL/ESL content-based
contexts. Primarily a review of textbooks (debate and debate topics) and other resources,
discussion of the demands of teaching debate (debate structure and rhetoric, content and
background research, language issues) is also included. Most of the resources available are
not well suited for non-beginning debate classes, but there are many different options for
instructors wishing to develop debate curriculum. This paper helps to identify useful
resources and aids in selecting preparatory texts. However, unless students are of a very
high English skill level, intensive customization is advised to suit class and student needs.
Debate topic books reviewed may be useful for practicing debate, which is the most effective
way to teach it.
The researcher has benefited from this study in choosing the debate topics to be used in the
current study..
Shan (2005): this study examines the effect of debate on oral communication skills and the
relationship between students' personalities and there language learning. In a class of 21
students, all of the participants were divided into two groups randomly. One group was a
control group for the first six weeks, which was taught by a university professor using a
discussion format to teach speech, whereas the other group was experimental group which
was taught by the researcher using a debate format to teach students' public speaking skills.
After six weeks, the two groups switched instruction to receive the other treatment. The
whole study was conducted for 12 weeks. Before the treatment, students took the MyersBriggs Type Indicator to identify their personality preferences, and the Michigan Test of
English Language Proficiency to identify their language ability proficiency levels. The data
analyzed in this study consisted of three impromptu speeches, student journal, semistructured oral interviews and five questionnaires.
The results showed that both groups did not make much progress between the pre-test and
the midterm test at the end of the first treatment, but both groups made much progress
between the pretest and the post-test by the end of the second treatment. Moreover, from the
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students' viewpoints, frequent debate in class increased not only their public speaking skills,
but also other skills, such as critical thinking skills, organization skills, communication skills
and note-taking skills. In addition, personality types influenced learners' preferences and
attitudes towards different oral task-based activities.
In the current study, the researcher based her study on the same teaching strategy.
3.2.1 Commentary
In the above-mentioned studies, results indicated that debate is an effective strategy in
developing speaking skills such as Shan (2005), Hansen (2007), Khoironiya (2012) and
Lustigova (2011) Moreover, the researcher concluded that little attention was paid by
researchers to developing speaking skills by using Debate strategy especially in Arab
countries. This is considered as a great indicator that Arab learners and teachers are in a real
need for adopting and debate strategy and according to the researcher's knowledge it is the
first study in Palestine that tackles and deals with teaching and developing speaking skills
by the use of debate strategy.

3.3 General Commentary on the Previous Studies
Reviewing several studies directly relevant to the theme of this study has enriched the
researcher’s background and extended her scope in this regard. The obtained studies are
varied between applied studies and fundamental ones. They were conducted by different
researchers in different countries, universities, and schools, administered on different
students in different levels from different countries and universities, and adopted different
kinds of tools to achieve their aims. There are similarities and differences between the studies
in each domain and between these studies and the current one. The following conclusions
can be driven:
Considering the first domain, most of the studies showed that due care should be given to
teaching speaking skills. Furthermore, it was indicated that speaking skills need to be more
practical by adopting the communicative approach methods.
In respect to the second domain, most studies revealed the significance of using debate
strategy in teaching/learning speaking skills. Besides, the studies in this domain highlighted
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the standards which should be adopted in implementing debate strategy in order to create
motivation between learners and acquire the ability of speaking skills. Previewing those
related studies may be reflected on the present study as follows:
- writing the theoretical framework, and introduction.
- designing the tools of the study.
- using a suitable statistical analysis to get the data.
- discussing the results and giving recommendations and suggestions.
The current study differs from the previous studies as it discusses a very important skill of
English language. It is the first study in Palestine which is based on teaching speaking skills
by using debate strategy. Generally, the available literature about communicative approach
methods in teaching and developing speaking skills especially in the field of the empirical
studies is still in need. By carrying out such a study, the researcher hopes to enrich the
empirical studies in this field of teaching/learning speaking skills.

Summary
This chapter reviewed the previous related studies to speaking skills and Debate strategy. It
also shows how the researcher benefits of those studies and how the present study is different
from those studies. The next chapter is the fourth chapter where the researcher related the
research design and methodology.
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Chapter 4

Research Design and Methodology

Chapter 4
Research Design and Methodology
Introduction
In this chapter, the researcher stated the research design, methodology, sample, population
of the study, variables of the study, instruments utilized to collect data, and statistical means
is used to analyze the findings.

4.1 Research Design
The researcher adopted the quasi-experimental research design in order to test the
hypotheses of the study. Such an adoption was due to the nature of the research which aimed
at finding the effectiveness of using debates on developing speaking skills. To achieve the
aim the sample was chosen from English majors at the first and second levels. The sample
was pre-tested. Then it was taught speaking by using debates which activated students’ oral
proficiency in each lesson.

4.2 Population of the Study
The population of this study is the English Major students at the University of Palestine,
Gaza Strip, Palestine. The sum of the population is (30) students. From the University of
Palestine in the first semester of the academic year (2014-2015).

4.3 Sample of the Study
The sample of the study is purposefully selected from the University of Palestine in Gaza.
The sample consisted of one group (20) students from English Department.
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Table (4.1): The Distribution of the Sample

The Group
First Level

Second level

Total

10

10

20

4.4 Variables of the Study
The study included two variables as following:
1- The independent variable: Using Debates.
2- The dependent variable: speaking skills.

4.5 Instruments
The researcher used two instruments to achieve the aim of the study:
1. Speaking skills test as a pre post test (Appendix 1).
2. A teacher's guide (Appendix 2).

4.5.1 Oral Speaking Skills Test
The oral speaking skills test was prepared by the researcher to measure the students’
performance level in the speaking skills ( Appendix 1).
A. The Aim of the Oral Speaking Skills Test
The test aimed at measuring the effectiveness of using debates on developing speaking skills
for English majors and at helping the researcher to test the hypothesis of the study.
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B. Source of Designing the Speaking Skills Test
The researcher referred to many resources in designing the test. She reviewed the related
literature, checked the opinion of juries, supervisors and experienced teachers. She
designed the test with different types of questions which were based on debate activities.

C. Description of the Speaking Skills Test
The two speaking skills tests administered as pre-test and post test were designed to test
students' oral proficiency regarding three aspects: pronunciation, grammar and vocabulary.
The researcher used real life situations in order to help students. In pre-test, students were
asked two questions, and the post test repeated the pre-test. Presumably, the questions were
all easy to answer for most students. The questions were revealed to the students ten minutes
before the test began in order to give them some time to think or talk about the answers, but
not enough time to write the answers down and memorize them. In this case, each pair must
try to create the appropriate answers to their own questions. The test looked as an interview,
with the students interacting in the target language.
The test is divided into two major sections as follows:
Section (1) is "Discussion" where each student is supposed to initiate a short dialogue by
asking and describing their own experiences with Ramadan customs to each other. This
section evaluates the student's ability to take part in a dialogue with another partner. The test
was purposely planned to start with an open question in order to encourage the student to
speak freely and choose the expressions she/he can produce concerning his personal
information about Ramadan customs.
Section (2) evaluates the student's ability to produce and pronounce different vocabularies
related Ramadan customs and evaluates the student's ability to produce one or two functional
expressions related to communicative social situations which put the students in different
situations.
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-Some Points Considered in Composing the Questions:
1-Each question aimed at evaluating students' performance according to the three
criteria of speaking skills that are specifically described in the oral speaking rubric.
2-The questions are suitable to the levels and interests of the target students.
3-Each question is provided by equivalent items to avoid the transfer of answer.
4-Each question is behaviorally formulated.
5-The questions are designed to be corrected by the use of the oral speaking rubric
The researcher and another experienced Doctor evaluated the students' response in both pre
and post tests.

Data Measurement
In order to be able to select the appropriate method of analysis, the level of measurement
must be understood. For each type of measurement, there is/are an appropriate method/s that
can be exclusively applied. In this research, ordinal scales were used. Ordinal scale is a
ranking or a rating data that normally uses integers in ascending or descending order. The
numbers assigned to the important (1,2,3,4,5) do not indicate that the interval between scales
are equal, nor do they indicate absolute quantities. They are merely numerical labels. Based
on Likert scale we have the following:

Scale

excellent

very good

good

poor

very poor

5

4

3

2

1

D. The Validity of the test
Validity refers to the degree to which an instrument measures what it is supposed to be
measuring. Validity has a number of different aspects and assessment approaches. Statistical

52

validity is used to evaluate instrument validity, which includes criterion-related validity and
construct validity.
To insure the validity of the test, two statistical tests were applied. The first test is Criterionrelated validity test (Spearman test) which measure the correlation coefficient between each
paragraph in one domain and the whole domain. The second test is structure validity test
(Spearman test) that is used to test the validity of the test structure by testing the validity of
each domain and the validity of the whole test. It measures the correlation coefficient
between one field and all the domains of the test that have the same level of similar scale.
Criterion Related Validity
Internal consistency of the test is measured by a scouting sample, which consisted of 20
students through measuring the correlation coefficients between each paragraph in one
domain and the whole domains.
Structure Validity of the test
Structure validity is the second statistical test used to test the validity of the test structure by
testing the validity of each domain and the validity of the whole Rubric. It measures the
correlation coefficient between one field and all the domains of the rubric that have the same
level of likert scale.

E. Reliability of the Research
The reliability of an instrument is the degree of consistency which measures the attribute it
is supposed to be measuring. The less variation an instrument

produces in repeated

measurements of an attribute, the higher its reliability. Reliability can be equated with the
stability, consistency, or dependability of a measuring tool. The test is repeated to the same
sample of people on two occasions and then compares the scores obtained by computing a
reliability coefficient.
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Cronbach’s Coefficient Alpha
This method is used to measure the reliability of the test between each domain and the mean
of the whole domains of the test. The normal range of Cronbach’s coefficient alpha value is
between 0.0 and + 1.0, and the higher values reflects a higher degree of internal consistency
(George and Mallery, 2003). The Cronbach’s coefficient alpha was calculated for each
domain of the rubric.
Split Half Method
This method is used to measure the correlation between the odd and even paragraphs of a
domain (George and Mallery, 2003).
F. Validity
The researcher assessed the domains’ validity by calculating the correlation coefficients of
each domain of the test and the total of each domain.
Table (4.2) Correlation Coefficient of each Paragraph of " Vocabulary " and the Total of this Domain

Paragraph

Spearman Correlation

P-Value

Coefficient
(Sig.)
1- Using

sufficient vocabulary to express

ideas and feelings.
2- Choosing suitable vocabulary that reflect
the situation.
3- Ability to use alternative vocabularies to
facilitate listeners understanding.

.957

0.000*

.968

0.000*

.900

0.000*

.932

0.000*

.849

0.000*

4- Having sufficient vocabularies to discuss
topics at length and to make clarify
meaning.
5- Vocabulary use is accurate.
*Correlation is significant at the 0.05 level
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Table (4.3) Correlation Coefficient of each Paragraph of " Grammar " and the Total of this Domain

Paragraph

Spearman Correlation
Coefficient

1- Producing

basic

sentence

forms

with

P-Value
(Sig.)

.742

0.000*

.792

0.000*

.895

0.000*

4- Producing .error-free sentences.

.808

0.000*

5- Using accurate grammatical sentences.

.905

0.000*

reasonable accuracy.
2- Using different types of structure.
3- Producing grammatical sentences which
express the meaning.

* Correlation is significant at the 0.05 level
Table (4.4) Correlation Coefficient of each Paragraph of " Pronunciation " and the Total of this
Domain

Paragraph

1-Using correct pronunciation for both
familiar and some unfamiliar words.
2-Using appropriate stress and intonation to
express ideas and opinions.
3-Using a variety of sentences.
4-Making few grammatical errors which do
not interfere with the message.
5-Making good use of cohesive devices to
connect ideas.
* Correlation is significant at the 0.05 level
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Spearman Correlation

P-Value

Coefficient

(Sig.)

.830

0.000*

.845

0.000*

.837

0.000*

.852

0.000*

.852

0.000*

Tables (4.2,4.3,4.4) showed the correlation coefficient for each paragraph of a domain and
the total of that domain. The p-values (Sig.) are less than 0.05, so the correlation coefficients
of this domain are significant at α = 0.05, so it can be said that the paragraphs of each domain
are consistent and valid to be measured what it was set for.

Structure Validity
The researcher assessed the domains’ structure validity by calculating the correlation
coefficients of each domain of the test and the whole of test.

Table (4.5) Correlation Coefficient of each Domain and the Whole of Test

Domain

Spearman Correlation

P-Value

Coefficient
(Sig.)
Vocabulary

.969

0.000*

Grammar

.934

0.000*

Pronunciation

.935

0.000*

* Correlation is significant at the 0.05 level

Table (4.5) shows the correlation coefficient for each field and the whole rubric. The pvalues (Sig.) are less than 0.05, so the correlation coefficients of all the domains are
significant at α = 0.05, so it can be said that the domains are valid to be measured what it
was set for to achieve the main aim of the study.
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Reliability
The researcher used Cronbach's Alpha to measure the reliability of the test.
Table (4.6) Cronbach's Alpha for each Domain of the test and the entire test

Domain

Cronbach's Alpha

Vocabulary

0.957

Grammar

0.887

Pronunciation

0.898

Total of the test

0.966

Table (4.6) shows the values of Cronbach's Alpha for each field of the test and the entire
test. For the domains, values of Cronbach's Alpha were in the range from 0.887 and 0.957.
This range is considered high; the result ensures the reliability of each domain of the test.
Cronbach's Alpha equals 0.966 for the entire test which indicates an excellent reliability of
the entire test.
Split Half Method
The researcher used Spearman-Brown Correlation Coefficient and Correlation Coefficient
to measure the reliability of the test.

Table (4.7) Correlation Coefficient and Spearman-Brown Correlation Coefficient for each Domain of
the test and the entire test

Domain

Correlation
Coefficient

Spearman-Brown
Correlation Coefficient

Vocabulary

0.918

0.957

Grammar

0.621

0.766

Pronunciation

0.952

0.975

Total of the test

0.928

0.962
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Table (4.7) shows the correlation coefficient for each domain of the test. The correlation
coefficients of all domain are significant at α = 0.05, so it can be said that the domains are
consistent with and valid to be measured what it was set for.

Thereby, it can be said that the researcher proved that the test was valid, reliable, and ready
for distribution for the population sample.

4.5.2 Teacher's Guide
The researcher prepared a teacher's guide contains lesson plans with real life situations (See
appendix 2). The teacher's guide was designed in a detailed and simple way that leads the
teacher in a step- by- step process throughout the teaching sessions in order to mention the
main concept of debates.
A. The Aim of the Teacher's Guide and Speaking Skills Lesson Plan
In order to guide the teacher who desires to practice debate activities and who are in need to
develop students' speaking skills, the researcher designed the teacher's guide which was
based on adapting the implementation of debate activities as one of the communicative
approach methods.
B. The Sources of Preparing the Teacher's Guide
The researcher depended on the review of literature, juries' and teachers' opinions and the
results of analysis to design the teacher's guide and lesson plans.
C. Description of the Teacher's Guide
The researcher prepared a teacher's guide contains an explanation for debates and how to
deal with integrated skills for oral purposes, the definitions of debates, objectives of the
lessons, speaking skills. The researcher suggested a lesson plan that would make up a model
for teaching integrated skills focusing on speaking skills according to the purpose of the
study and including the following points: (the objectives, key words, key structure, key
function, estimated time, resources and teaching aids, procedures and techniques).
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D. Definition of Debates
The researcher defined Debate as the process of presenting idea or opinion which two
opposing parties try to defend their ideas or opinions.
Below is a description of the components of the lesson plan:
1- The Objectives
The objectives of each lesson are respectively derived from the integrated skill texts. The
researcher took into consideration the speaking skills intended to be developed in this study
and student centered activities. Students find and share information by asking and answering
questions in order to complete a task.
2- Key words
The key words were chosen from the highlighted words in the lesson.
3- Key structure
The key structure of each session is chosen to apply debates to help in understanding the
text. Moreover, it's function is related to the topic and the main theme of the text.
4- Estimated time
Each session takes one topic. The time for each session is 30 minutes.
5- Resources and teaching aids
The worksheets, the evaluation sheets, and video are used as resources and teaching aids .
They are selected appropriately for each lesson session.
6- Warming up
At this stage, the teacher carefully chooses warming up activities to help motivate the
students to shift their thinking towards the new learning topics.
7- Presentation
At this stage, the teacher tells the student to be ready to start their presentation.
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8- Evaluation
-Walking around the room observing learners during the activity gives a chance to know
how well individual learners use and understand English in the activity and write some
notes .
Teacher can let students create their own debate activities about the topics of the lessons
they have already learnt, making projects individually or in groups or telling paragraphs on
the topic they select.

E. The Validity of the Teacher's Guide
The researcher checked the validity of the teacher's guide by consulting a group of
qualified juries who have long experience in teaching methods. According to their
recommendations and suggestions, the researcher modified the guide ( Appendix 2).

4.6 Delimitations of the Study
The researcher applied the study to students studying English at the first and second levels
at the University of Palestine. The study was conducted in the first semester during the
(2014-2015) academic year. The study targeted debate sessions dealing with real life
situations.

4.7 Statistical Analysis
The data was statistically analyzed using the following statistical analyzing tools:
1)

Cronbach's Alpha and Split Half Method for Reliability Statistics.

2)

Spearman Rank correlation for Validity.

3)

Frequency and Descriptive analysis.

4)

Wilcoxon Test.
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Wilcoxon test is used to determine if the mean rank of a paragraph is significantly different
between Pre and post tests. If the P-value (Sig.) is smaller the level of significance,   0.05
, then the mean rank of a paragraph is significantly different Pre and post tests. On the other
hand, if the P-value (Sig.) is greater than or equal to the level of significance,   0.05 , then
the mean rank a paragraph is insignificantly different between Pre and post tests.

4.8 Procedures of Data Collection
The researcher went through the following steps while conducting the research:
1- Reviewed literature and previous studies related to developing speaking skills.
2- Reviewed literature and previous studies related to influence of debate on developing
speaking skills.
3- Collecting and preparing the material needed to run the experiment.
4- Designed a teacher's guide with lesson plans that covers all the sessions implemented
by the study.
5- Designed the pre and post oral tests.
6- Assured the validity of the pre-post test by a group of experts in the area of English
teaching at local universities.
7- Implemented the pre test to the sample of the study with the attendance of expert
Doctor. to evaluate the students' responses.
8- Taught students speaking using debates.
9- Implemented the post test with the attendance of expert Doctor to evaluate the
students' responses.
10- Provided recommendations and suggestions according to the results and findings of
the study.
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Summary
This chapter presented the procedures of designing and applying the tests, teacher's guide,
data collecting tools, population and sample of the study, test validity and reliability, ways
of scoring the test, the statistical analysis techniques that the researcher adopted in analyzing
the results of the pre and post –test.
The next chapter is the fifth and last chapter which views results, discussion, suggestions
and recommendations.
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Chapter 5

Results, Discussion and Recommendations

Chapter 5
Results, Discussion and Recommendations
Introduction

This chapter answered the questions of the study, and tested the hypotheses, it provided the
findings and discussion. The researcher then comes out with overall suggestions and
recommendations depending on the study findings, interpretations and analysis.

5.1 Test of the First Hypothesis
The first hypothesis is "there are statistically significant differences at (a ≤ 0.05 ) in the mean
scores in the pre & post speaking test due to grammar." To test this hypothesis, means and
standard deviation of the score for pre and post test, Wilcoxon test was used to interpret the
data, as illustrated in Table (5.1).
Table (5.1): Result of Paired Samples – Wilcoxon Test for Grammar skill for (20) respondents

Indicators

Excellent

very

%

good %

Pre Post

Pre Post

Good %
Pre

Post

Poor %
Pre

Post

very poor
%

Pre Post

Producing basic sentence forms
with reasonable accuracy.
Using different types of structure.
Producing grammatical sentences
which express the meaning.
Producing error-free sentences.
Using accurate grammatical
sentences.

Total
Table (5.1) shows the result of Paired Samples – Wilcoxon Test for Grammar skill for 20
respondents pre and post test.
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For Grammar skill, the mean for negative ranks (Post is smaller than Pre test) equals 1.50,
the mean for positive ranks (Post is greater than Pre test) equals 10.47.
Table (5.2): Result of Paired Samples – Wilcoxon Test for Grammar skill for (20) respondents

Post-Pre Ranks

N

Mean Rank

Negative Ranks

1

1.50

Positive Ranks

18

10.47

Ties

1

Total

20

Test Value

P-Value (Sig.)

3.768

0.000*

* The mean rank is statistically significant at 0.05 level.

The value of the Wilcoxon test equals 3.768, with p-value equals 0.000. This implies that
there are sufficient evidence to conclude that mean of Grammar skill is significantly different
from pre-test to post-test. The mean rank of Grammar skill in post-test is significantly greater
than that for Grammar skill in pre-test.
This result indicated statistically significant differences between the pre and post test due to
Grammar skill.
This shows that using debates results in improving the speaking skills of each student in
Grammar. This result confirms the result of Alasmari (2012), Uswatun (2012) ,
andKhoironiya (2012) studies which proved the effectiveness of using debate on developing
speaking skills. As a result, the hypothesis is accepted in this study.

5.2 Test of the Second Hypothesis
The second hypothesis is there are statistically significant differences at (a ≤ 0.05 ) in the
mean scores in the pre & post speaking test due to vocabular to test this hypothesis, means
and standard deviation of the score for pre and post test Wilcoxon test was used to interpret
the data, as illustrated in Table (5.3).
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Table (5.3): Result of Paired Samples – Wilcoxon Test for Vocabulary skill for (20) respondents

Excellent

very good

%

%

Indicators
Pre

Post

Pre

Good %

Post

Pre

Post

Poor %
Pre

Post

very poor
%
Pre

Using sufficient vocabulary to
express ideas and feelings.
Choosing suitable vocabulary
that reflect the situation.
Ability to use alternative
vocabularies to facilitate
listeners understanding.
Having sufficient vocabularies
to discuss topics at length and to
make clarify meaning.
Vocabulary use is accurate.

Total
Table (5.3) shows the result of Paired Samples – Wilcoxon Test for Vocabulary skill for 20
respondents pre and post test.
For Vocabulary skill, the mean for negative ranks (Post is smaller than Pre test) equals
4.00, the mean for positive ranks (Post is greater than Pre test) equals 10.07. The value of
the Wilcoxon test equals 3.057, with p-value equals 0.001.
Table (5.4): Result of Paired Samples – Wilcoxon Test for Vocabulary skill for
(20) respondents

Post-Pre Ranks

N

Mean Rank

Negative Ranks

3

4.00

Positive Ranks

14

10.07

Ties

3

Total

20

* The mean rank is statistically significant at 0.05 level.

66

Test Value

P-Value (Sig.)

3.057

0.001*

Post

This implies that there is sufficient evidence to conclude that mean of Vocabulary skill is
significantly different from pre-test to post-test. The mean rank of Vocabulary skill in posttest is significantly greater than that for Vocabulary skill in pre-test.

This result indicated statistically significant differences between the pre and post test due to
Vocabulary skill.
This result indicates that using debates is effective on developing speaking skills among
students. The result of this study agrees to the results of many researchers like Junaidi (2011)
which confirmed the effectiveness of using debate in developing speaking skill.
So, the hypothesis is accepted in this study.

5.3 Test of the Third Hypothesis
The third hypothesis is there are statistically significant differences at (a ≤ 0.05 ) in the mean
scores in the pre & post speaking test due to pronunciation to test this hypothesis, means
and standard deviation of the score for pre and post test Wilcoxon test was used to interpret
the data, as illustrated in Table (5.5).
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Table (5.5): Result of Paired Samples – Wilcoxon Test for Pronunciation skill for (20) respondents

Excellent

very good

%

%

Indicators
Pre

Post

Pre

Post

Good %
Pre

Post

Poor %
Pre

Post

very poor
%
Pre

Using correct pronunciation for both
familiar and some unfamiliar words.
Using

appropriate

stress

and

intonation to express ideas and
opinions.
Using a variety of sentences.
Making

few

grammatical

errors

which do not interfere with the
message.
Making good use of cohesive devices
to connect ideas.

Total
Table (5.5) shows the result of Paired Samples – Wilcoxon Test for Pronunciation skill for
20 respondents pre and post test.
For Pronunciation skill, the mean for negative ranks (Post is smaller than Pre test) equals
0.00, the mean for positive ranks (Post is greater than Pre test) equals 10.50.
The value of the Wilcoxon test equals 3.928, with p-value equals 0.000.

Table (5.6): Result of Paired Samples – Wilcoxon Test for Pronunciation skill for (20) respondents

Post-Pre Ranks
Negative Ranks
Positive Ranks
Ties
Total

N
0
20
0
20

Mean Rank
0.00
10.50

* The mean rank is statistically significant at 0.05 level.
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Test Value

P-Value (Sig.)

3.928

0.000*

Post

This implies that there are sufficient evidence to conclude that mean of Pronunciation skill
is significantly different from pre-test to post-test. The mean rank of Pronunciation skill in
post-test is significantly greater than that for Pronunciation skill in pre-test.

This research agreed to the results of Shan (2005) who confirmed the effect of debate on oral
communication skills. Khoironiya (2012) who confirmed that implementation of debate
gave influence in speaking skills. And also agreed with Lustigova (2011) who confirmed
that using simplified debates as a learning tool at the university level.

5.4 Discussion
Based on the findings of this study, results reveal that using debates as a strategy to improve
students’ speaking skills had a significant impact on improving students’ speaking
proficiency. Meaningful life situations were established using pairwork and team work, both
are important features of Communicative Language
Teaching in the language classroom. the organization during debate sessions created a
positive atmosphere, reducing affective barriers to language learning. Quantitative and
qualitative data mutually supported the positive conclusions of the study and pointed out that
a relatively substantial amount of improvement has occurred along different areas of the
three levels of speaking skills of pronunciation, grammar, and vocabulary. As a result, after
applying debates in speaking class for 17 sessions , it can be concluded that:
1. Debates can better improve the students’ interaction with the teacher and other
students. When they were practicing in pairwork and team work, all of them
participated.
2. Debates can maximize students’ opportunities to speak during the English lesson and
provide the potential benefits of student-student interaction. In order to elicit
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information and opinions from the teacher and friends, the students needed to interact
among them. They should spend most of the time working in pairs and groups.
3. Debates encourage students’ practice opportunities of the target language receptivity
in the lessons as a result of presenting various tasks.
4. Debates helped the students to relax and become less anxious around each other and
began to lower their affective filter enough to get some vocabulary, structures and
functions benefits from the debate sessions.
5. Moreover, debates makes classroom more realistic and similar to everyday life as
students are more active and responsible. Carefully planned lessons guarantees that
students are actively involved in building their own knowledge. debate strategy
promoted higher achievement more than ordinary methods. Debate can be a very
effective strategy to help learners of English have real chances to improve their
speaking skills..
However, comparing the results of the post test with the pre test, showed that they were
statistically significant differences and the researcher related that to the following reasons:
1-Students use language functions in oral communication process. They master English
communication competences such as: grammatical, discoursal, sociolinguistic, and strategic
competence.
2- Students practice using oral – communication skills in daily life situations.
3- Students have previous knowledge about the topic.
4- Students encouraged to speak English orally even when making mistakes.
5- Students feel free to speak.
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5.5 Recommendations
In the light of the results reviewed throughout this study, the researcher finds it is important
to give some recommendations to develop students' speaking proficiency for the curriculum
designers and decision makers, school administrations and supervisors, teachers,
researchers, and students.

5.5.1 Recommendations to Curriculum Designers and Decision Makers
1-To increase speaking proficiency, the syllabus of English curriculum should emphasize
the productive skills of speaking.
2- For teacher training, it is important to develop Palestinian teachers’ competencies to have
opportunities to improve their English speaking proficiency as well as the other language
skills. In doing this, a workshop or a conference on language teaching should be provided.
3- Students should be provided with models of good techniques and activities to participate
orally.
4- The administrators of English programs and the speaking teachers should be very
selective. They should suggest books that stress speaking through the use of debates.
5- Speaking teachers need to be trained on the techniques, methods develop and present
dialogues for their students.

5.5.2 Recommendations to Teachers
1. Teachers should establish learning environment to compensate for the authentic
atmosphere in language learning using pairwork and group work which help in carrying out
the learning process to be successful.
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2. The teachers should learn how to enhance their ability in teaching English and to be
creative to apply various techniques in teaching speaking in order that the students are
interested in learning speaking.
3. The teachers should expose students to the natural use of English with native speakers, so
that they can observe and acquire the verbal and non-verbal speaking skills.
4. Teachers should encourage shy students to participate orally by using different activities
of debates that depend on team work.
5.Teachers should give every student equal opportunities to express himself, especially
paying attention to those introverted students.

5.5.3 Recommendations to Students
1. To have a good result in speaking activities, the students need to extensively practice
speaking in their daily activities with her or his friend. They should prepare themselves
especially before joining the class.
2. They should be more active in the class.
3. They should expand their ability by participating in different daily situations.

5.5.4 . Recommendations for Further Studies
To other researchers who want to conduct research on the same subject, the
researcher hopes that this study may be useful as a reference.
1. Conduct other studies similar to the present study but in other skills of language
such as (listening, reading, writing).
2.Conduct an analytical study to the Palestinian English curriculum to identify the
main speaking skills that should be focused on during speaking lessons.
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Appendices

Appendix 1
Al Azhar University - Gaza
Deanship of Postgraduate studies
Faculty of Education
Department of Curricula & Methodology

Speaking Test

Dear Dr. ………………………….

The researcher is conducting a study in partial fulfillment of a master's degree in
curriculum and teaching methods.
The study title is:

The Effectiveness of Using Debates in Developing Speaking Skills among
English Majors at University of Palestine
In order to achieve the purpose of the study, the researcher prepared the following
instruments.
1. Oral speaking test
2.

Rubric of oral speaking test.

3. Teacher's Guide

You are kindly requested to check each instrument and write your response respectively.
Your notes and response will be highly appreciated.
Thanks
The researcher: Sarah Sabbah
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Speaking Pre & Post Test
Final Version
Section 1

(3 minutes)

There are good and bad customs in Ramadan. Discuss and give your opinion.

Section 2

(7minutes)

Facebook affects social relations in two ways positively and negatively. Discuss this
statement, justifying whether you are in favor or against facebook.

The researcher appreciates your cooperation
and wishes you good luck.
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Assessment Rubric For Speaking Test

The researcher's Oral Speaking Rubric for Testing Speaking Skills
(Vocabulary, Grammar and Pronunciation)
Speaking

Indicators

Skills
Vocabulary

1- Using sufficient vocabulary to express ideas and feelings.
2- Choosing suitable vocabulary that reflect the situation.
3- Ability to use alternative vocabularies to facilitate listeners
understanding.
4- Having sufficient vocabularies to discuss topics at length
and to make clarify meaning.
5- Vocabulary use is accurate.

Grammar

1- Producing basic sentence forms with reasonable accuracy.
2- Using different types of structure.
3- Producing grammatical sentences which express the
meaning.
4- Producing .error-free sentences.
5- Using accurate grammatical sentences.

Pronunciation

1- Using correct pronunciation for both familiar and some
unfamiliar words.
2-Using appropriate stress and intonation to express ideas and
opinions.
3-Using a variety of sentences.
4-Making few grammatical errors which do not interfere with the
message.
5-Making good use of cohesive devices to connect ideas.
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Appendix 2
Teacher's Guide, lesson Plan & Working sheets
Session1
Date: November, 2014

Level: 1st & 2nd English Majors

Time:30 minutes
Speaking Skills: Vocabulary, Grammar Accuracy & Pronunciation
Title: Youth Immigration
Behavioral Objectives

Organization
Material
Phases/Stages
Warming up
Revision
Presentation

Debate Strategy
&Procedures

Questions
Example
The role of the teacher
Summative Evaluation

S.s at the end of the lesson are expected to:
- Express an opinion and justify it.
-Talk about youth immigration and ask questions.
Two- person debate teams.
White sheets – work sheets
Procedures
S.s saying a puzzle
S.s revise some of the structures they already know about expressing an
opinion and agreeing and disagreeing
T. explains the term debate and procedures of using debate
T. explains the motion topic to be debated.
T. gives clear instructions and explains what they are going to do with
the worksheets.
T. asks Ss to choose the two teams
S.s work in two- person debate team (affirmative & negative) to discuss
the topic and ideas related.
The two teams share their opinions and present their arguments.
T. gives time for all rebuttals all done as a class.
T. follows up with a summary of the views and opinions expressed by all
sides and an assessment of their strengths and weaknesses
T. and other S.s express their opinions on both side making the case most
convincingly.
Conclusion of debate.
1. Are you in favor or against immigration? Justify your answer?
2. Who is responsible for youth immigration?
3. What are the factors that lead to youth immigration?
T. judge, guide and facilitator
S.s have ability to:
- Talk about youth immigration.
- Discuss the topic by using appropriate vocabularies.
- Formulate questions and sentences with correct structures.
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Session 2
Date: November,2014

Level: 1st & 2nd English Majors

Time:30 minutes
Speaking Skills: Vocabulary, Grammar Accuracy & Pronunciation
Title: Children Work
Behavioral
Objectives

S.s at the end of the lesson are expected to:
- Express an opinion and justify it .
-Talk about Children work and ask questions.
Two- person debate teams
White sheets – work sheets
Procedures
S.s every student say a kind of fruits beginning with the first letter of his
name.
S.s revise some of the structures they already know about expressing an
opinion and agreeing and disagreeing.
T. explains the term debate and procedures of using debate.
T. explains the motion topic to be debated.
T. gives clear instructions and explains what they are going to do with the
worksheets.
T. asks Ss to choose the two teams
S.s work in two- person debate team (affirmative & negative) to discuss the
topic and ideas related.
The two teams share their opinions and present their arguments.
T. gives time for all rebuttals all done as a class.
T. follows up with a summary of the views and opinions expressed by all
sides and an assessment of their strengths and weaknesses
T. and other S.s express their opinions on both side making the case most
convincingly.
Conclusion of debate.
1. Are you in favor or against children work? Justify your answer?
2. Who is responsible for children work?
3. What are the factors that lead to children work?
T. judge, guide and facilitator

Organization
Material
Phases/ Stages
Warming up
Revision
Presentation

Debate Strategy
&Procedures

Questions
Example
The role of the
teacher
Summative
Evaluation

-

S.s have ability to
- Talk about children work.
- Discuss the topic by using appropriate vocabularies.
- Use questions and sentences with correct structures.
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Session 3
Date: December,2014

Level: 1st & 2nd English Majors

Time:30 minutes
Speaking Skills: Vocabulary, Grammar Accuracy & Pronunciation
Title: Fashion
Behavioral
Objectives

S.s at the end of the lesson are expected to:
- Express an opinion and justify it.
-Talk about Fashion and ask questions.

Organization

Two- person debate teams.

Material

White sheets – work sheets

Phases
Warming up
Revision
Presentation

Debate Strategy
&Procedures

Procedures
To give word on the black board with missing alphabetical
S.s revise some of the structures they already know about expressing
opinion and agreeing and disagreeing
T. explains the term debate and procedures of using debate
T. explains the topic to be debated.
T. gives clear instructions and explain what they are going to do
worksheets.
T. ask Ss to choose the two teams
S.s work in two- person debate team (affirmative & negative) to discuss the
topic and ideas related.
The two teams share their opinions and present their arguments.
T. gives time for all rebuttals all done as a class.
T. follows up with a summary of the views and opinions expressed by all
sides and an assessment of their strengths and weaknesses
T. and other S.s express their opinions on both side making the case most
convincingly.
Conclusion of debate.
1- Are you in favor or against Fashion? Justify your answer?
2- Do you like every new fashion or not? Why?

Questions
Example
The role of the
teacher

T. judge, guide and facilitator

Summative
Evaluation

Ss have ability to
-

Talk about fashion.

-

Discuss the topic by using appropriate vocabularies.

-

Use questions and sentences with correct structures.
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Session 4
Date: December,2014

Level: 1st & 2nd English majors

Time:30 minutes
Speaking Skills: Vocabulary, Grammar Accuracy & Pronunciation
Title: Old & New Social Traditions
Behavioral Objective S.s at the end of the lesson are expected to:
- Express an opinion and justify it
-Talk about Old & New Social Traditions and asking questions.
Two- person debate team
Organization
White sheets – work sheets
Material
Phases
Procedures
S.s answer missing words
Warming up
S.s revise some of the structures they already know about expressing
Revision
opinion and agreeing and disagreeing
T. explains the term debate and procedures of using debate
Presentation
T. explains the topic to be discussed
T. gives clear instructions and explain what they are going to do
worksheets.
T. ask Ss to choose the two teams
Debate Strategy
S.s work in two- person debate team (affirmative & negative) to discuss the
&Procedures
topic and ideas related.
T. gives group worksheets to help them ask questions.
S.s the two teams share their opinions and present their arguments.
T. gives time for all rebuttals all done as a class.
T. follow up with a summary of the views and opinions expressed by all
sides and an assessment of their strengths and weaknesses
T. and other S.s express their opinions on which side made the case most
convincingly.
Conclusion of debate
1- Which you prefer old or new traditions? Why?
Questions
2- What are the good traditions that your family follow?
Example
3- Are you in favor or against mixing traditions?
T. judge, guide and facilitator
The role of the
teacher
Ss have ability to
Summative
Evaluation
- Talk about Old & New Social Traditions.
- Discuss the topic by using appropriate vocabularies.
- Use questions and sentences with correct structures.
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Session 5
Date: December, 2014

Level: 1st & 2nd English majors

Time:30 minutes
Speaking Skills: Vocabulary, Grammar Accuracy & Pronunciation
Title: Private & Public Universities
Behavioral Objective S.s at the end of the lesson are expected to:
- Express an opinion and justify it
-Talk about Private & Public Universities and asking questions.
Two- person debate team
Organization
White sheets – work sheets
Material
Phases
Procedures
S.s saying words from previous lesson
Warming up
S.s revise some of the structures they already know about expressing
Revision
opinion and agreeing and disagreeing
T. explains the term debate and procedures of using debate
Presentation
T. explains the topic to be discussed
T. gives clear instructions and explain what they are going to do
worksheets.
T. ask Ss to choose the two teams
Debate Strategy
S.s work in two- person debate team (affirmative & negative) to discuss the
&Procedures
topic and ideas related.
T. gives group worksheets to help them ask questions.
S.s the two teams share their opinions and present their arguments.
T. gives time for all rebuttals all done as a class.
T. follow up with a summary of the views and opinions expressed by all
sides and an assessment of their strengths and weaknesses
T. and other S.s express their opinions on which side made the case most
convincingly.
Conclusion of debate
1- What are the advantages of private universities?
Questions
2- Why do you choose to study at University of Palestine?
Example
3- Do you like your major?
4- What are the differences between Private & Public Universities?
T. judge, guide and facilitator
The role of the
teacher
Ss have ability to
Summative
Evaluation
- Talk about Private & Public Universities.
- Discuss the topic by using appropriate vocabularies.
- Use questions and sentences with correct structures.
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Session 6
Date: December, 2014

Level: 1st & 2nd English majors

Time:30 minutes
Speaking Skills: Vocabulary, Grammar Accuracy & Pronunciation
Title: polygamy
Behavioral Objective S.s at the end of the lesson are expected to:
- Express an opinion and justify it
-Talk about polygamy and asking questions.
Two- person debate team
Organization
White sheets – work sheets
Material
Phases
Procedures
S.s ask your friend about her dreams?
Warming up
S.s revise some of the structures they already know about expressing
Revision
opinion and agreeing and disagreeing
T. explains the term debate and procedures of using debate
Presentation
T. explains the topic to be discussed
T. gives clear instructions and explain what they are going to do
worksheets.
T. ask Ss to choose the two teams
Debate Strategy
S.s work in two- person debate team (affirmative & negative) to discuss the
&Procedures
topic and ideas related.
T. gives group worksheets to help them ask questions.
S.s the two teams share their opinions and present their arguments.
T. gives time for all rebuttals all done as a class.
T. follow up with a summary of the views and opinions expressed by all
sides and an assessment of their strengths and weaknesses
T. and other S.s express their opinions on which side made the case most
convincingly.
Conclusion of debate
1- Are you in favor or against polygamy? why?
Questions
2- What are the disadvantages of polygamy?
Example
The role of the
teacher
Summative
Evaluation

T. judge, guide and facilitator
Ss have ability to
- Talk about polygamy.
- Discuss the topic by using appropriate vocabularies.
- Use questions and sentences with correct structures.
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Session 7
Date: December, 2014

Level: 1st & 2nd English majors

Time:30 minutes
Speaking Skills: Vocabulary, Grammar Accuracy & Pronunciation
Title: Rumors
Behavioral Objective S.s at the end of the lesson are expected to:
- Express an opinion and justify it
-Talk about Rumors and asking questions.
Two- person debate team
Organization
White sheets – work sheets
Material
Phases
Procedures
S.s Playing game
Warming up
S.s revise some of the structures they already know about expressing
Revision
opinion and agreeing and disagreeing
T. explains the term debate and procedures of using debate
Presentation
T. explains the topic to be discussed
T. gives clear instructions and explain what they are going to do
worksheets.
T. ask Ss to choose the two teams
Debate Strategy
S.s work in two- person debate team (affirmative & negative) to discuss the
&Procedures
topic and ideas related.
T. gives group worksheets to help them ask questions.
S.s the two teams share their opinions and present their arguments.
T. gives time for all rebuttals all done as a class.
T. follow up with a summary of the views and opinions expressed by all
sides and an assessment of their strengths and weaknesses
T. and other S.s express their opinions on which side made the case most
convincingly.
Conclusion of debate
1- How rumors affect in society?
Questions
2- Are rumors always bad?
Example
The role of the
teacher
Summative
Evaluation

T. judge, guide and facilitator
Ss have ability to
- Talk about Rumors.
- Discuss the topic by using appropriate vocabularies.
- Use questions and sentences with correct structures.
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Session 8
Date: December, 2014

Level: 1st & 2nd English majors

Time:30 minutes
Speaking Skills: Vocabulary, Grammar Accuracy & Pronunciation
Title: Friendship via Internet
Behavioral Objective S.s at the end of the lesson are expected to:
- Express an opinion and justify it
-Talk about Friendship via Internet and asking questions.
Two- person debate team
Organization
White sheets – work sheets
Material
Phases
Procedures
S.s Playing game
Warming up
S.s revise some of the structures they already know about expressing
Revision
opinion and agreeing and disagreeing
T. explains the term debate and procedures of using debate
Presentation
T. explains the topic to be discussed
T. gives clear instructions and explain what they are going to do
worksheets.
T. ask Ss to choose the two teams
Debate Strategy
S.s work in two- person debate team (affirmative & negative) to discuss the
&Procedures
topic and ideas related.
T. gives group worksheets to help them ask questions.
S.s the two teams share their opinions and present their arguments.
T. gives time for all rebuttals all done as a class.
T. follow up with a summary of the views and opinions expressed by all
sides and an assessment of their strengths and weaknesses
T. and other S.s express their opinions on which side made the case most
convincingly.
Conclusion of debate
1-Do you have friendship via internet ?
Questions
2-Are you in favor or against friendship via internet? why?
Example
The role of the
teacher
Summative
Evaluation

T. judge, guide and facilitator
Ss have ability to
- Talk about Friendship via Internet.
- Discuss the topic by using appropriate vocabularies.
- Use questions and sentences with correct structures.
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Session 9
Date: December, 2014

Level: 1st & 2nd English majors

Time:30 minutes
Speaking Skills: Vocabulary, Grammar Accuracy & Pronunciation
Title: Religious Sectarianism
Behavioral Objective S.s at the end of the lesson are expected to:
- Express an opinion and justify it
-Talk about Religious Sectarianism and asking questions.
Two- person debate team
Organization
White sheets – work sheets
Material
Phases
Procedures
S.s saying words from previous lesson
Warming up
S.s revise some of the structures they already know about expressing
Revision
opinion and agreeing and disagreeing
T. explains the term debate and procedures of using debate
Presentation
T. explains the topic to be discussed
T. gives clear instructions and explain what they are going to do
worksheets.
T. ask Ss to choose the two teams
Debate Strategy
S.s work in two- person debate team (affirmative & negative) to discuss the
&Procedures
topic and ideas related.
T. gives group worksheets to help them ask questions.
S.s the two teams share their opinions and present their arguments.
T. gives time for all rebuttals all done as a class.
T. follow up with a summary of the views and opinions expressed by all
sides and an assessment of their strengths and weaknesses
T. and other S.s express their opinions on which side made the case most
convincingly.
Conclusion of debate
1- Do you believe in Religious Sectarianism?
Questions
2- Is Religious Sectarianism always bad?
Example
The role of the
teacher
Summative
Evaluation

T. judge, guide and facilitator
Ss have ability to
- Talk about Religious Sectarianism.
- Discuss the topic by using appropriate vocabularies.
- Use questions and sentences with correct structures.
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Session 10
Date: December, 2014

Level: 1st & 2nd English majors

Time:30 minutes
Speaking Skills: Vocabulary, Grammar Accuracy & Pronunciation
Title: Diet
Behavioral Objective S.s at the end of the lesson are expected to:
- Express an opinion and justify it
-Talk about Diet and asking questions.
Two- person debate team
Organization
White sheets – work sheets
Material
Phases
Procedures
S.s Saying a puzzle
Warming up
S.s revise some of the structures they already know about expressing
Revision
opinion and agreeing and disagreeing
T. explains the term debate and procedures of using debate
Presentation
T. explains the topic to be discussed
T. gives clear instructions and explain what they are going to do
worksheets.
T. ask Ss to choose the two teams
Debate Strategy
S.s work in two- person debate team (affirmative & negative) to discuss the
&Procedures
topic and ideas related.
T. gives group worksheets to help them ask questions.
S.s the two teams share their opinions and present their arguments.
T. gives time for all rebuttals all done as a class.
T. follow up with a summary of the views and opinions expressed by all
sides and an assessment of their strengths and weaknesses
T. and other S.s express their opinions on which side made the case most
convincingly.
Conclusion of debate
1- Are you with Diet or against it?
Questions
2- Is diet healthy?
Example
The role of the
teacher
Summative
Evaluation

T. judge, guide and facilitator
Ss have ability to
- Talk about Diet.
- Discuss the topic by using appropriate vocabularies.
- Use questions and sentences with correct structures.
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Session 11
Date: December, 2014

Level: 1st & 2nd English majors

Time:30 minutes
Speaking Skills: Vocabulary, Grammar Accuracy & Pronunciation
Title: Woman Freedom
Behavioral Objective S.s at the end of the lesson are expected to:
- Express an opinion and justify it
-Talk about Woman Freedom and asking questions.
Two- person debate team
Organization
White sheets – work sheets
Material
Phases
Procedures
S.s Saying a word beginning with the first letter of his name
Warming up
S.s revise some of the structures they already know about expressing
Revision
opinion and agreeing and disagreeing
T. explains the term debate and procedures of using debate
Presentation
T. explains the topic to be discussed
T. gives clear instructions and explain what they are going to do
worksheets.
T. ask Ss to choose the two teams
Debate Strategy
S.s work in two- person debate team (affirmative & negative) to discuss the
&Procedures
topic and ideas related.
T. gives group worksheets to help them ask questions.
S.s the two teams share their opinions and present their arguments.
T. gives time for all rebuttals all done as a class.
T. follow up with a summary of the views and opinions expressed by all
sides and an assessment of their strengths and weaknesses
T. and other S.s express their opinions on which side made the case most
convincingly.
Conclusion of debate
1- Are you in favor or against woman freedom? Justify?
Questions
2- What are the types of freedom?
Example
The role of the
teacher
Summative
Evaluation

T. judge, guide and facilitator
Ss have ability to
- Talk about Woman Freedom .
- Discuss the topic by using appropriate vocabularies.
- Use questions and sentences with correct structures.
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Session 12
Date: December, 2014

Level: 1st & 2nd English majors

Time:30 minutes
Speaking Skills: Vocabulary, Grammar Accuracy & Pronunciation
Title: Family Cooperation
Behavioral Objective S.s at the end of the lesson are expected to:
- Express an opinion and justify it
-Talk about Family Cooperation and asking questions.
Two- person debate team
Organization
White sheets – work sheets
Material
Phases
Procedures
S.s Playing game
Warming up
S.s revise some of the structures they already know about expressing
Revision
opinion and agreeing and disagreeing
T. explains the term debate and procedures of using debate
Presentation
T. explains the topic to be discussed
T. gives clear instructions and explain what they are going to do
worksheets.
T. ask Ss to choose the two teams
Debate Strategy
S.s work in two- person debate team (affirmative & negative) to discuss the
&Procedures
topic and ideas related.
T. gives group worksheets to help them ask questions.
S.s the two teams share their opinions and present their arguments.
T. gives time for all rebuttals all done as a class.
T. follow up with a summary of the views and opinions expressed by all
sides and an assessment of their strengths and weaknesses
T. and other S.s express their opinions on which side made the case most
convincingly.
Conclusion of debate
1- Do you like family cooperation?
Questions
2- Can you describe the cooperation between your family members?
Example
The role of the
teacher
Summative
Evaluation

T. judge, guide and facilitator
Ss have ability to
- Talk about Family Cooperation.
- Discuss the topic by using appropriate vocabularies.
- Use questions and sentences with correct structures.
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Session 13
Date: December, 2014

Level: 1st & 2nd English majors

Time:30 minutes
Speaking Skills: Vocabulary, Grammar Accuracy & Pronunciation
Title: Mixing at Work
Behavioral Objective S.s at the end of the lesson are expected to:
- Express an opinion and justify it
-Talk about Mixing at work and asking questions.
Two- person debate team
Organization
White sheets – work sheets
Material
Phases
Procedures
S.s
Playing
game
Warming up
S.s revise some of the structures they already know about expressing
Revision
opinion and agreeing and disagreeing
T. explains the term debate and procedures of using debate
Presentation
T. explains the topic to be discussed
T. gives clear instructions and explain what they are going to do worksheets.
T. ask Ss to choose the two teams
Debate Strategy
S.s work in two- person debate team (affirmative & negative) to discuss the
&Procedures
topic and ideas related.
T. gives group worksheets to help them ask questions.
S.s the two teams share their opinions and present their arguments.
T. gives time for all rebuttals all done as a class.
T. follow up with a summary of the views and opinions expressed by all sides
and an assessment of their strengths and weaknesses
T. and other S.s express their opinions on which side made the case most
convincingly.
Conclusion of debate
1- Are you in favor or against Mixing at work? why?
Questions
Example
T. judge, guide and facilitator
The role of the
teacher
Ss have ability to
Summative
Evaluation
- Talk about Mixing at work.
- Discuss the topic by using appropriate vocabularies.
- Use questions and sentences with correct structures.
Ss have ability to
Summative
Evaluation
- Talk about Mixing at work.
- Discuss the topic by using appropriate vocabularies.
- Use questions and sentences with correct structures.
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Session 14
Date: December, 2014

Level: 1st & 2nd English majors

Time:30 minutes
Speaking Skills: Vocabulary, Grammar Accuracy & Pronunciation
Title: Freedom of Speech
Behavioral Objective S.s at the end of the lesson are expected to:
- Express an opinion and justify it
-Talk about Freedom of Speech and asking questions.
Two- person debate team
Organization
White sheets – work sheets
Material
Phases
Procedures
S.s Playing game
Warming up
S.s revise some of the structures they already know about expressing
Revision
opinion and agreeing and disagreeing
T. explains the term debate and procedures of using debate
Presentation
T. explains the topic to be discussed
T. gives clear instructions and explain what they are going to do
worksheets.
T. ask Ss to choose the two teams
Debate Strategy
S.s work in two- person debate team (affirmative & negative) to discuss the
&Procedures
topic and ideas related.
T. gives group worksheets to help them ask questions.
S.s the two teams share their opinions and present their arguments.
T. gives time for all rebuttals all done as a class.
T. follow up with a summary of the views and opinions expressed by all
sides and an assessment of their strengths and weaknesses
T. and other S.s express their opinions on which side made the case most
convincingly.
Conclusion of debate
1- Are you in favor or against Freedom of Speech?
Questions
2- How freedom of speech effects personality?
Example
The role of the
teacher
Summative
Evaluation

T. judge, guide and facilitator
Ss have ability to
- Talk about Freedom of Speech.
- Discuss the topic by using appropriate vocabularies.
- Use questions and sentences with correct structures.
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Session 15
Level: 1st & 2nd English majors

Date: Jan, 2015
Time:30 minutes

Speaking Skills: Vocabulary, Grammar Accuracy & Pronunciation
Title: Birth control
Behavioral Objective S.s at the end of the lesson are expected to:
- Express an opinion and justify it
-Talk about Birth Control and asking questions.
Two- person debate team
Organization
White sheets – work sheets
Material
Phases
Procedures
S.s Playing game
Warming up
S.s revise some of the structures they already know about expressing
Revision
opinion and agreeing and disagreeing
T. explains the term debate and procedures of using debate
Presentation
T. explains the topic to be discussed
T. gives clear instructions and explain what they are going to do
worksheets.
T. ask Ss to choose the two teams
Debate Strategy
S.s work in two- person debate team (affirmative & negative) to discuss the
&Procedures
topic and ideas related.
T. gives group worksheets to help them ask questions.
S.s the two teams share their opinions and present their arguments.
T. gives time for all rebuttals all done as a class.
T. follow up with a summary of the views and opinions expressed by all
sides and an assessment of their strengths and weaknesses
T. and other S.s express their opinions on which side made the case most
convincingly.
Conclusion of debate
1- Are you in favor or against Birth Control? why?
Questions
2- How many brothers do you have?
Example
The role of the
teacher
Summative
Evaluation

T. judge, guide and facilitator
Ss have ability to
- Talk about Birth Control.
- Discuss the topic by using appropriate vocabularies.
- Use questions and sentences with correct structures.
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Session 16
Date: Jan, 2015

Level: 1st & 2nd English majors

Time:30 minutes
Speaking Skills: Vocabulary, Grammar Accuracy & Pronunciation
Title: Visuals
Behavioral Objective S.s at the end of the lesson are expected to:
- Express an opinion and justify it
-Talk about visuals and asking questions.
Two- person debate team
Organization
White sheets – work sheets
Material
Phases
Procedures
S.s Playing game
Warming up
S.s revise some of the structures they already know about expressing
Revision
opinion and agreeing and disagreeing
T. explains the term debate and procedures of using debate
Presentation
T. explains the topic to be discussed
T. gives clear instructions and explain what they are going to do
worksheets.
T. ask Ss to choose the two teams
Debate Strategy
S.s work in two- person debate team (affirmative & negative) to discuss the
&Procedures
topic and ideas related.
T. gives group worksheets to help them ask questions.
S.s the two teams share their opinions and present their arguments.
T. gives time for all rebuttals all done as a class.
T. follow up with a summary of the views and opinions expressed by all
sides and an assessment of their strengths and weaknesses
T. and other S.s express their opinions on which side made the case most
convincingly.
Conclusion of debate
1- Which you prefer reading books or visuals? Why?
Questions
2- How visuals affect our life?
Example
The role of the
teacher
Summative
Evaluation

T. judge, guide and facilitator
Ss have ability to
- Talk about visuals.
- Discuss the topic by using appropriate vocabularies.
- Use questions and sentences with correct structures.
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Session 17
Date: Jan, 2015

Level: 1st & 2nd English majors

Time:30 minutes
Speaking Skills: Vocabulary, Grammar Accuracy & Pronunciation
Title: Endogamy
Behavioral Objective S.s at the end of the lesson are expected to:
- Express an opinion and justify it
-Talk about Endogamy and asking questions.
Two- person debate team
Organization
White sheets – work sheets
Material
Phases
Procedures
S.s Playing game
Warming up
S.s revise some of the structures they already know about expressing
Revision
opinion and agreeing and disagreeing
T. explains the term debate and procedures of using debate
Presentation
T. explains the topic to be discussed
T. gives clear instructions and explain what they are going to do
worksheets.
T. ask Ss to choose the two teams
Debate Strategy
S.s work in two- person debate team (affirmative & negative) to discuss the
&Procedures
topic and ideas related.
T. gives group worksheets to help them ask questions.
S.s the two teams share their opinions and present their arguments.
T. gives time for all rebuttals all done as a class.
T. follow up with a summary of the views and opinions expressed by all
sides and an assessment of their strengths and weaknesses
T. and other S.s express their opinions on which side made the case most
convincingly.
Conclusion of debate
1- Are you in favor or against Endogamy? Justify?
Questions
Example
T. judge, guide and facilitator
The role of the
teacher
Ss have ability to
Summative
Evaluation
- Talk about Endogamy.
- Discuss the topic by using appropriate vocabularies.
- Use questions and sentences with correct structures.
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Appendix 3

Referees Committee

No.

Name

Institute
Al – Azhar University- Gaza

1.

Dr. Basil Skail

2.

Dr. Aladdin Assaiqeli

3.

Dr. Hashim Abdeen

Gaza University

4.

Dr. Mohammed Hamdan

Gaza University

5.

Mrs. Zulfa Badr El Deen

Gaza University

University of Palestine
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Appendix 4
Documentation Photos
During Pre and Post test with Dr Aladdin Assaiqeli
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