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English Abstract
The study aimed at examining the effectiveness of PBL in poetry classes on
enhancing critical appreciation skills among female EFL majors at Al- Azhar University
Gaza.
To achieve this aim, the researcher adopted the pre-experimental design (one group
pretest posttest) due to its appropriateness to the current study. The sample of the study
consisted of (40) female students who were taught to critically appreciate poetry by using
PBL. The students were purposefully chosen from the third level of English Department,
Faculty of Education at AUG. Two- session periods, (90) minutes each, a week for twelve
weeks during the first semester of the academic year (2014-2015) were allotted for the
experiment.
After reviewing previous studies, journals, and related literature, the researcher of
the current study designed a critical appreciation written test which served as a pretest and
posttest to assess the students' ability of the four critical appreciation skills: critical
reading, critical interpretation, critical analysis and critical evaluation. The validity of the
test was refereed by specialists, and the reliability of the test was measured by internal
consistency, Alpha Cronbach formula and Kuder Richardson 20 equation. The results of
the critical appreciation test were statistically analyzed by using T-test paired sample to
measure the differences between the performances of the participants in the pre and
posttests. The effectiveness of using PBL method on enhancing critical appreciation skills
was measured by T- test paired sample and Eta square.
The study results revealed that there were statistically significant differences
between the pre and posttest of the participants in critical appreciation skills in favor of the
posttest.
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Based on the findings, the researcher recommended that lecturers of literature adapt
PBL method in teaching poetry. Finally, the researcher suggested that further researches
should be conducted on the effectiveness of using PBL method on enhancing different
language skills. The researcher also suggested that further research should be conducted on
the effectiveness of PBL method on other literary genres.
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Arabic Abstract
فعالية استخدام طريقة التعلم المبني على المشروع في تنمية مهارات التذوق الناقد للشعر االنجليزي
لدى طالبات قسم اللغة االنجليزية التابع لكلية التربية – جامعة األزهر-غزة
إعداد الباحثة /هناء مصطفى مسلم
إشراف
د .باسل سليم سكيك

أ .د .جميل األسمر
ملخص الدراسة

هدفت هذه الدراسة إلى التحقق من فعالية طريقة التعلم المبني على المشروع في تحسين مهارات التذذو النادذد
للشعر اإلنجليزي لدى طالبات اللغذة االنجليزيذة-كليذة التربيذة -المسذتىى الاالذ ف فمذن ذالل بذر الباثاذة واراسذتها فذي
جامعة القدس المفتىثة ،الثظت وجىا الكايذر مذن الفذعد لذدى ال البذات فذي مهذارات التذذو النادذد للشذعرف لذذا سذعت
الباثاة من الل هذذه الدراسذة الذى التحقذق مذن فعاليذة طريقذة الذتعلم المبنذي علذى المشذروع فذي تحسذين هذذه المهذاراتف
وباالطالع على االاب التربىي والدراسات السابقة دامت الباثاة بت بيق المنهج دبل التجريبي ذي المجمىعة الىاثد مع
ت بيق دبلي-بعدي وذلك لمناسبته لمىضىع الدراسةف
تكىنذذت عينذذة الدراسذذة مذذن  )40طالبذذة تذذم ا تيذذارهن ب ريقذذة دبذذدية مذذن بذذين  )140طالبذذة فذذي دسذذم اللغذذة
االنجليزية المستىى الاالذ ) التذابع لكليذة التربيذة فذي جامعذة اال هذر -غذز ثيذ دامذت المجمىعذة التجريبيذة باسذت دا
طريقة التعلم المبني على المشروع لتحسين مهارات التذو النادد لمد اثني عشر اسبىعا وهي فتر التجربة وذلك الل
الفبل الدراسي االول من العا الجامعي )2015-2014ف
دامت الباثاة بتبميم ااا الدراسة بعد االطالع على االاب التربىي والدراسات السابقة ،ثي اعذدت ا تبذارا
لقياس مهارات التذو النادد وتم ثساب صد االاا عن طريق صد المحكمين والبد التمييذزي لال تبذار وتذم ايفذا
ثساب الابات عن طريق ثساب معامل االرتباط بين الذدرجات فذي اال تبذار وبذين كذل ارجذة مذع مسذتىى المهذار الذذي
تنتمي اليهف
كما تم التأكد من صد االاا وثباتها باست دا كل من معامل ارتباط بيرسىن ،كىار ريتشاراسىن ،و التجزئذة
النبفيةف وأ يرا تمذت االجابذة عذن اسذالة الدراسذة المتعلقذة بمهذارات التذذو النادذد االربعذة القذراة  ،التفسذير ،التحليذل
والتقىيم) كما تم ا تبار فرضياتها باست دا ا تبار "ت" للعينات غير المستقلة ،مربع ايتا و معدل الكسب لبالكف
اظهرت نتائج الدراسة انه يىجد فرو االة اثبائيا في اااة عينة الدراسة في اال تبار القبلي و البعدي و ذلذك
لبذال اال تبذذار البعذذدي كمذذا تذم ثسذذاب فعاليذذة طريقذذة الذتعلم المبنذذي علذذى المشذذروع فذي تحسذذين مهذذارات التذذذو النادذذد
باست دا معامل ايتا Eta Squareف
وبناة على هذه النتائج ،اوصت الباثاذة باسذت دا طريقذة الذتعلم المبنذي علذى المشذروع لتنميذة مهذارات التذذو
النادذد لذدى طالبذات اللغذة االنجليزيذة كمذا اوصذت ايفذا بفذرور اجذراة المزيذد مذن الدراسذات المتعلقذة ب ذر تذدري
االابف
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Chapter One
Background of the Study
1.1 Introduction
The aim of this chapter is to present the background of the current study, statement
of the problem, questions, hypotheses, purpose of the study, significance of the study,
definition of terms. In addition, it aims to present delimitations and procedures of the
study.

1.2 Background
Literature reflects our lives and presents human experience. The main reason for
introducing and using literature is to expand students' creativity and faculty of imagination.
Literature appeals to our senses and feelings as well as to our minds. It enables us to see,
hear and feel characters in action. It opens the door that leads to a wider and closer look on
the culture where the target language is spoken.
Kennedy is one of the scholars who assured that reading literary texts e.g. stories,
poems, plays, and essays, develops certain skills and capabilities that studying scientific or
technical texts generally does not. "Three skills in particular seem to be developed by
literary reading: qualitative judgment, empathy, and imagination. Each of them helps you
do better in life and in the workplace." (Kennedy et al., 2012).
Literature enhances students' pleasure in reading, when EFL students appreciate
literary texts, they will also develop their language proficiency and improve their writing
skills. On the other hand, the role of literature is highly emphasized in providing language
learners with fascinating insights into human relationships, communication and
imagination. Ujjwalla points out that literature provides rich experience to language
learners and gives ample opportunities to develop their interpretative power and regards it
as an important asset to language learning (Ujjwalla, 2013:2).
Literary topics also provide a rich source for both teachers and students of shared
experiences that can stimulate discussion. Literature also can introduce the students to
varieties of English, it can be a source of linguistic and communicative enrichment, and it
can be a powerful source of inspiration and motivation from which students may develop
an interest for practical criticism.
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What is more interesting is that foreign literature is regarded as an open window
form which learners can peep into western thoughts. It enables us to communicate and
make judgment regarding any given text. Moody (1981), as noted by EL-Helou, mentions:
"the greatest pleasure and satisfaction to be found in literature occurs where it brings us
back to the realities of human situations, problems, feelings and relationships." (EL-Helou,
2010:17).
Study of language could never be completed without a proper appreciation of the
literary works in that language, stated Chatlopadhyay, as noted by Hammad:"Minimizing
the importance of literature in learning English as a second language, has resulted in what
is called "bazaar language"- the language of market." (Hammad, 2000:19). Besides,
Cubukcu sees that poetry is a rewarding and enjoyable experience with the properties of
rhyming and rhythm both of which convey love and appreciation for the sound and power
of language (Cubukcu, 2001).
Students should understand the text before them in order to critically appreciate it.
They will not reach to the level of appreciation unless they understand the relationships
between the components of any literary work. By realizing the secrets of any literary
work's beauty, analyzing the content and identifying the weaknesses of it, students can be
said to reach this level of sophistication.
Jaffar argues that students of literature are expected to think critically and apply
their critical and analytical skills to the texts they study "It is generally assumed that
students who have read the text and attended the lectures would be able to appraise it
critically." (Jaffar 2004: 15). However, Maley & Duff as noted by Ainy, suggest that
poetry offers a rich resource for input to language learning: "The themes (e.g. love, death,
nature, religious belief, despair, etc.) of poetry are common to all cultures, and the
conventions, for example, rhythm, rhyme, meter, alliteration, repetition, etc. governing the
language of poetry are likewise familiar, which are readily recognizable to foreign
language learners from their mother tongue experience." (Ainy,2008:2).
In addition, Smart (2005:2) mentioned some advantages of using poetry in
language learning when he says: "Bringing poetry in the classroom is important and
motivating as it helps the learners to work with authentic texts. Through their reading of
poetry, learners can deepen their understanding of any culture."
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According to Heer, developing critical thinking skills is one of the highest goals in
education as presented in Bloom's taxonomy of educational objectives (Heer,2012).
Despite the consensus of scholars and educators on the significance of nurturing students
to become critical thinkers, training students to reach this high level has not been a simple
task, mainly because there are many barriers to its implementation. According to ELHelou, learning English literature by Palestinian students may not be an easy task because
literature is culturally, linguistically, and socially alienated from those students "It has
become the teachers' responsibility to exert more efforts to make learning literature an
easier and more enjoyable and profitable experience for Palestinian students." (EL-Helou,
2010:2).
In fact, teachers who teach literature often use the ordinary method of lecturing.
The researcher of the current study quoted Dutta's comments in this regard: "In a
traditional classroom, the teacher like the protagonist in a 'dramatic monologue', speaks
before the students who, being silent listeners, have practically got nothing to do other than
listening to what the teacher says, no matter whether they understand it or
not."(Dutta,2001:521). However, many academics all over the world nowadays consider
the importance of student- centered approaches in language teaching. The main objective
of these innovative approaches is to help students become independent learners and
thinkers. Researchers have been trying to investigate some constructivist approaches as
alternatives to the traditional methods of teaching; one of these approaches is the ProjectBased Learning approach which proved to be effective in providing students with tools to
enhance their creativity.
Roger, as cited in Hammad (2000:33-34), explained the role of the teacher in this
regard, "I take it as axiomatic that our task is not to hand over predigested meaning but to
teach our students how to read and interpret for themselves…not to introduce them with an
academically hall-marked and guaranteed set of received opinion…but to be reasonably
skilled and sensitive readers." Unlike previous educational practices which discourage
critical thinking, PBL in the current study emphasizes the importance of independence,
activity, creativity and critical thinking in the learning process.
Based on the researcher's experience at AL- Quds Open University, in addition to
the previous studies which have been conducted in Palestine like (Anastas, 1992) who
conducted a study in Nablus at AL-Najah University. Anastas found that the approach
followed in teaching literature is still very traditional and needs to be reformulated. Other
4

researchers showed that Palestinian teachers of literature are facing a lot of difficulties in
teaching literary genres as (El-Helou, 2010).
According to Hughes, much has been written about the problems associated with
teaching poetry. More than other genres, poetry seems to elicit the most groans from
students. Often language arts teachers report feeling uncomfortable teaching poetry, either
because they aren’t sure how to teach it effectively owing to lack of pedagogical role
models, or because they find it elusive themselves (Hughes, 2007:1). The previous
evidences urged the researcher to investigate the effectiveness of using PBL in poetry
classes on enhancing critical appreciation skills among EFL majors at AUG.
It is important for educators to engage students in critical appreciation of the
literary texts. From the researcher's short experience as a former student at AL-Quds Open
University. The model of teaching presented to her in literature classes was based on
rehearsal and memorization and did not fulfill the requirements to enhance students' critical
appreciation skills. In lecture based model, the educator would always read the poem for
the students, explain the difficult words and answer some questions about the poem.
Students in this model play a passive role, they are not encouraged to investigate and
stimulate their thinking. Indeed, students should have ample opportunities to enrich their
critical appreciation skills and improve their language abilities through the investigative
process. Moreover, the lack of studies especially experimental ones in Palestine in the field
of teaching literature is a very strong motivation for the researcher to carry out the current
study. In PBL, students engage in a collaborative work over extended period of time, and
this work culminates in a realistic product, poster or presentation. The PBL steps which
have been carefully designed and sequenced by the researcher aim to enhance the four
critical appreciation skills among AUG female EFL majors at AUG.

1.3 Statement of the Problem
The problem of the current study can be stated in the following major question:
What is the Effectiveness of Using PBL in Poetry Classes on Enhancing
Critical Appreciation Skills among Female EFL Majors at AUG?

1.4 Research Questions
The major question is branched out into the following sub-questions:
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1- What are the critical appreciation skills that should be enhanced among female EFL
majors through using PBL in poetry classes?
2- Are there statistically significant differences at (α ≤ 0.05) between the mean scores of
critical reading skills for AUG female EFL majors in the pre and posttest?
3- Are there statistically significant differences at (α ≤ 0.05) between the mean scores of
critical interpretation skills for AUG female EFL majors in the pre and posttest?
4- Are there statistically significant differences at (α ≤ 0.05) between the mean scores of
critical analysis skills for AUG female EFL majors in the pre and posttest?
5- Are there statistically significant differences at (α ≤ 0.05) between the mean scores of
critical evaluation skills for AUG female EFL majors in the pre and posttest?

1.5 Research Hypotheses
1. There are statistically significant differences at (α ≤ 0.05) between the mean scores of
critical reading skills for AUG female EFL majors in the pre and posttest.
2. There are statistically significant differences at (α ≤ 0.05) between the mean scores of
critical interpretation skills for AUG female EFL majors in the pre and posttest.
3. There are statistically significant differences at (α ≤ 0.05) between the mean scores of
critical analysis skills for AUG female EFL majors in the pre and posttest.
4. There are statistically significant differences at (α ≤ 0.05) between the mean scores of
critical evaluation skills for AUG female EFL majors in the pre and posttest.

1.6 Purpose of the Study
The study aims to achieve the following objectives:
1- Identifying the critical appreciation skills of poetry.
2- Designing and implementing the PBL approach (Appendix 7).
3- Investigating the effectiveness of using PBL in poetry classes on enhancing critical
appreciation skills among female EFL majors at AUG.
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1.7 Significance of the Study
a- According to the researcher's knowledge, this is the first study in Palestine, which
investigated the effectiveness of using PBL on enhancing students' critical
appreciation of poetry.
b- The study addresses the paucity of research especially experimental ones in the
field of teaching literary genres and methods of instruction to enhance EFL majors'
critical appreciation skills.
c- It will help educators of literature broaden their repertoire of techniques and
activities by which they can enable learners to critically appreciate English poems.
d- It will make the learning of poetry an enjoyable experience, not a tough, rigid and
difficult material.

1.8 Definition of Terms
1.8.1 Effectiveness:
The degree of improvement in female EFL students' critical appreciation skills (see
below) as a result of using PBL in poetry classes at AUG.

1.8.2 Active L earning:
The most commonly cited definition of active learning comes from Bonwell and
Eison as quoted by (Millis, 2012:1): "Involving students in doing things and thinking about
what they are doing." However, Prince defines active learning as "any instructional method
that engages students in the learning process."(Prince, 2004:1).

1.8.3 Project-Based Learning (PBL):
According to Thomas (2000:1), PBL utilizes complex tasks, based on challenging
questions or problems that involve students in design, problem-solving, decision making,
or investigative activities, give students the opportunity to work relatively autonomously
over extended periods of time, and culminate in realistic products or presentations.
The researcher of the current study defines PBL as a complex effort which requires
students to apply certain skills such as in- depth enquiry and 21st century skills
(Wagner:2008) in order to critically appreciate poetry while working collaboratively. It
involves complex tasks which must be completed at a point in time determined in advance.
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Each group has their own project, objectives, questions, tasks and finally students present
their work in the form of oral and written presentation ( Appendix 7).

1.8.4 Poetry Classes:
Poetry classes are periods of time allotted for analyzing certain English poems.
Two session a week, (90) minutes each, a week for twelve weeks during the first semester
of the academic year (2014-2015) were allotted for the experiment.

1.8.5 Critical Appreciation Skills:
They are the four skills the researcher of the current study seeks to enhance among
AUG students in order for them to be able to critically appreciate English poetry. The word
"appreciate" according to Cambridge Advanced Learner's Dictionary (2008) means to
recognize or understand that something is valuable. Critical appreciation involves not only
evaluation but also personal and emotional apprehension of poetry. The skills are the
following:
a- Critical reading: it is a two- way process. A critical reader interacts with what
he reads, asks questions, extends the poem by adding his own understanding and
personal experience to his reading.
b- Critical interpretation: the process of critically explaining, expressing the
meaning, simplifying, paraphrasing and conceptualizing a given poem.
c- Critical analysis: the process of studying the nature of a given poem and
determining its essential features and parts i.e. breaking down a poem to find the
deeper meaning.
d- Critical evaluation: the act of making a decision, determining the quality and
value by formulating judgment regarding a given poem.

1.8.6 EFL Majors:
Refers to AUG 3rd level female English majors who studied a poetry course during
the first semester of the academic year (2014-2015) at the Faculty of Education.

1.9 Delimitation of the Study
1- The researcher applied the current study on the third-level EFL majors who were
studying the course (Poetry).
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2- The study was applied on female EFL majors, so its findings are limited to female
students at AUG.
3- The researcher applied PBL with five poems prescribed by Prof. Jamil El-Asmar
who teaches the course of poetry at the Faculty of Education.
4- The study was delimited to the following critical appreciation skills:
(a) Critical reading skill (b) Critical interpretation skill(c) Critical analysis skill( d)
Critical evaluation skill.
5- The study was applied within twelve weeks during the first semester (2014-2015).

1.10 Procedures of the Study
The researcher used the pre-experimental design and adopted the following
procedures to achieve the aims of the study:
1- Reviewing literature and previous studies that discussed the use of PBL approach
and those that are related to poetry and critical appreciation.
2- Identifying the critical appreciation skills that should be enhanced among female
EFL majors by using PBL.
3- Preparing the theoretical framework through reviewing literature and reading books
that are closely related to the core of the topic.
4- Designing the appropriate PBL projects the researcher intends to implement in
poetry classes.
5- Selecting five poems from the students' poetry course and analyzing them.
6- Designing the main tool of the study, which is a critical appreciation written test.
7- Introducing the tool of the study to a panel of professors and experts in English
language and literature to validate these tools.
8- Checking the validity and reliability of the tool by applying the test on a pilot study.
9- Taking a permission from the Dean of Faculty of Education at AUG to apply the
tool of the study.
10- Conducting the critical appreciation written pre-test on the participants who
comprises (40) female EFL majors at AUG, and computing the results.
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11- Applying the PBL approach with the participants.
12- Applying the critical appreciation posttest and recording the results.
13- Analyzing the data statistically by using appropriate statistical analysis.
14- Interpreting the results of the study. Accordingly, giving recommendations and
suggestions.
1.11 Summary
The first chapter introduced the background of the current study, statement of the
problem, questions, hypotheses, purpose, significance of the study, definition of terms, and
finally delimitations and procedures of the study.
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Chapter Two
Literature Review
2.1 Introduction
The aim of this chapter is twofold. Firstly, to present theoretical framework related
to PBL Approach. The first section includes the definition of active learning, active
learning techniques versus traditional teaching styles, history of PBL, definitions of PBL,
elements of PBL, characteristics of PBL, advantages of PBL, challenges facing the
educators in implementing PBL, and challenges facing the students in performing the
projects. In addition, the part includes theoretical framework related to critical appreciation
of poetry. The second section presents previous studies related to PBL approach and to
critical appreciation of poetry.

2.1.1 Project Based Learning
2.1.1.1 Active learning
The world today needs young people who are flexible, creative - young people who
can think critically, solve problems and make decisions. The Transmission of knowledge is
no longer a successful teaching method in the increasingly complex, fluid, and rapidly
evolving world in which we live. In PBL, students engage in active learning over extended
period of time. They cooperate, communicate, and think critically in order to gain deep
understanding of any subject.
Chickering and Gamson (1993), reported that "In active learning, students will
analyze, synthesize, and evaluate information in discussion with other students, through
asking questions, or through writing." Bell and Kahrhoff ( 2006:1), noted that active
learning is any teaching method, which gets students actively involved and increases
retention of information following the class period. Bell and Kahrhoff further described
active learning as a process wherein students are actively engaged in building
understanding of facts, ideas, and skills and that it is any type of activity that gets students
involved in the learning process (Bell and Kahrhoff, 2006:1).In order to optimize life-long
learning and potential success, it is now widely accepted that young people need to have
opportunities to develop personal capabilities and effective thinking skills as part of their
well-rounded education (Belfast, 2007:1). Eison reported that active learning include a
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wide range of activities that share the common element of involving students in doing
things and thinking about the things they are doing (Eison, 2010). In addition, Checkering
and Gamson (1968) as noted by (Braxton et al, 2008:71), identify active learning as one of
their principles of good practice in the educational process.
Bonwell reported some of the major characteristics associated with active learning:
1- Students are involved in more than passive listening
2- Students are engaged in activities (e.g., reading, discussing, writing)
3- There is less emphasis placed on information transmission and greater emphasis
placed on developing student skills
4- There is greater emphasis placed on the exploration of attitudes and values
5- Student motivation is increased (especially for adult learners)
6- Students can receive immediate feedback from their instructor
7- Students are involved in higher order thinking (analysis, synthesis, and evaluation).
(Bonwell,2000:2)
According to Eison (2010:2), over the years, scholars, researchers and national
reports have discussed the importance of employing active learning instructional strategies
to maximize student learning in the college or university classroom.
The aforementioned authors emphasize that EFL students must engage in activities
that involve reading, writing, discussing, or problem solving. By examining the various
definitions of active learning, the researcher noticed that the most definitions of active
learning focus on two key components: “doing” and “thinking."
Generally speaking, in order to consider something active learning, students must
be active and do something including investigation, discovering, processing and applying
information, not just listening to a lecture. Active learning means questioning, discussion,
collaboration, facilitation, engagement and investigation. This type of learning can take
different forms including PBL approach, the main focus of the current study, and which
will be used with the aim of enhancing students' critical appreciation skills of poetry.

2.1.1.2 Active Learning versus Traditional Teaching techniques
According to McCarthy and Anderson, the lecture still seems to be the centerpiece
of instruction, where students passively absorb pre-processed information and then
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regurgitate it in response to periodic multiple-choice exams. However, active learning
techniques yield many benefits—they are student-centered; they maximize participation;
they are highly motivational; and they give life and immediacy to the subject matter by
encouraging students to move beyond a superficial, fact-based approach to the material
(McCarthy & Anderson, 2000:279). Miller and Grocchia (1997) made a direct controlled
comparison between the standard lecture format and the cooperative learning format. They
reported that students taking the cooperative format option indicated significantly higher
levels of satisfaction with the course than those taking the traditional format option.
Moreover, Chickering and Gamson (1993:1) reported that Lecturing could be an
effective way of communicating–of delivering a great deal of information not easily
available otherwise, or of demonstrating an analytic process. However, lecturing does not
always encourage students to move beyond memorization of the information presented to
analyzing and synthesizing ideas so that they can employ them in new ways. Tong
(2001:4) mentioned that what differentiates active learners from passive learners is that
active learners play a major role in acquiring and applying knowledge. In addition, Cross
drew an analogy between passive learners and active learners: "One analogy is that a
standard passive learner is a student that gathers information by sitting and listening to a
teacher while an active learner is a student that asks the teacher questions, listens to the
answers and asks further questions based upon the teacher’s response." Cross also reported
that when students are actively involved in the learning task, they learn more than when
they are passive recipients of instruction (Cross,2000).
Active learning and teaching methods are varied. In practice, active learning refers
to activities that are introduced into the classroom. The core elements of active learning are
student activity and engagement in the learning process. It is often contrasted to the
traditional lecture where students passively receive information from the instructor. Also, it
can involve students in doing things and reflecting on what they have done, students work
individually, cooperatively, in pairs or groups in order to accomplish a certain task. In the
current study, the researcher aims at investigating the effectiveness of PBL on enhancing
critical appreciation skills of female EFL majors. As the researcher of the current study has
previously mentioned, PBL is considered one of the active learning approaches.
In sum, few studies have attempted to compare directly the effectiveness of active
learning with other, more traditional teaching methods. The purpose of the current study is
to contribute to this significant area of research by empirically examining the effectiveness
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of PBL as an active learning technique.The history, definitions, characteristics and
advantages of PBL approach will be presented in the following part.

2.1.1.3 History of Project- Based Learning
It is necessary to explore the history of PBL. In fact, PBL has a long history.
Socrates in the 5th century BC comments, as quoted by Zajkov and Mitrevski, said,
"Learning is not a process of serving information. It is neither the only nor the most
important task of the teacher. The teacher’s task is to lead the student, so the student can
conclude. I cannot teach anyone anything. I can just make him think." (Zajkov&Mitrevski,
2012).
A well-known key figure who deserves to be in the center of attention is John
Dewey. Dewey says as noted by Rousova: "project does not present topics as verbal
formulations to be memorized, but brings conditions when pupils try their resourcefulness,
ability to make right decisions and activity. Thinking begins where obstacles are. It is
aimed at a close relation between thinking and practice. An emphasis is put on updating
knowledge and making it more topical." (Rousova, 2008:11).
There is a consensus among academics that PBL has been used in the field of
education a long time ago (Zajkov & Mitrevski, 2012).The researcher of the current study
intends to quote Brighouse's summary about PBL that says: "Project-based learning isn’t a
new phenomenon – it was popular at the beginning of the 20th century (most notably
championed by John Dewey) and again in the 1970s." (Brighouse, 2012:13). In addition,
Burlbaw, in his comments regarding PBL said, "Project-Based Learning (PBL) has been a
long tradition in America’s public schools, extending back to the 19th century and to the
work of Francis W. Parker and John Dewey." (Burlbaw, 2009). Research shows that for
over a hundred years, educators such as John Dewey reported on the benefits of this type
of learning (Rousova, 2008: 13). In this sense, there is a need for adapting methods that
engage students in learning knowledge and skills. In the current study, the researcher tried
to investigate the origins of PBL as a teaching method aiming at the enrichment of her
knowledge regarding the current research.
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2.1.2.4. Definitions of Project Based Learning
There are many definitions of PBL as Welsh (2006) pointed out and that is due to
the various disciplines in which this approach can be implemented.
According to Ilter (2014), PBL is an investigative activity that develops cognitive
structures and reconstruct knowledge in accordance with Piaget's cognitive development.
Other researchers like Downs, stated that the instructional model Project Based Learning
(PBL) engages students in learning knowledge and skills through an extended inquiry
process. Downs (2013). According to Markham (2011a), "Students in a Project-Based
Learning environment focus on a problem or challenge, work in teams to find a solution to
the problem, and often exhibit their work to an adult audience at the end of the project."
Bell (2010:39) defined Project-Based Learning (PBL) as "An innovative approach
to learning that teaches a multitude of strategies critical for success in the twenty-first
century." Whereas, Stripling et al., (2009) defined Project-based learning as "An
instructional strategy of empowering learners to pursue content knowledge on their own
and demonstrate their new understandings through a variety of presentation modes."
However, Westwood (2008:33) defined PBL as: "Project-based learning in various forms
and at various levels of sophistication has been popular for very many years and represents
another approach to student-centered learning based on constructivist principles."
Furthermore, Stoller (2006) argues that" "PBL takes on a variety of forms, depending on
the teacher, the students, and the situation, students engage in many types of learning,
including experiential and negotiated learning, problem solving, and researching. Projects
often elicit collaboration among students; they can be simple assignments or very intricate,
multiphase tasks that take weeks or even months to complete."
Donnelly &Fitzmaurice (2005:88) explained PBL as follows: "An individual or
group activity that goes on over a period of time, resulting in a product, presentation, or
performance." However, Solomon explained PBL as: "In project-based learning, students
work in groups to solve challenging problems that are authentic, curriculum-based, and
often interdisciplinary. Learners decide how to approach a problem and what activities to
pursue. They gather information from a variety of sources and synthesize, analyze, and
derive knowledge from it." Solomon (2003).Whereas, Markham et al. (2003b) explained
PBL as "A systematic teaching method that engages students in learning knowledge and
skills through an extended inquiry process structured around complex, authentic questions
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and carefully designed products and tasks." The inquiry process leads students to
investigate and find answers to many questions. Students can be highly motivated and
actively involved in their learning, and produce work of high quality.
Grant (2002) explained Project-based learning as "PBL is centered on the learner
and affords learners the opportunity for in-depth investigations of worthy topics. The
learners are more autonomous as they construct personally-meaningful artifacts that are
representations of their learning." Thomas (2000:1) explained PBL as: "Project-based
learning utilizes complex tasks, based on challenging questions or problems that involve
students in design, problem-solving, decision making, or investigative activities, give
students the opportunity to work relatively autonomously over extended periods of time,
and culminate in realistic products or presentations." Blumenfeld et al., (1991), defined
PBL as:" a comprehensive perspective focused on teaching by engaging students in
investigation. Students pursue solutions to nontrivial problems by asking and refining
questions, debating ideas, making predictions, collecting and analyzing data, drawing
conclusions, communicating their ideas and finding to others."
Many constructivists stress the importance of active learning in acquiring
knowledge. Constructivist learning usually begins with a question, a case, or a problem. In
typical constructivist sessions, as students work on a problem the instructor intervenes only
as required to guide students in the appropriate direction. Essentially, the instructor
presents the problem and lets the students go ( Cooperstein and Weidinger, 2004). Projects
are complex tasks, based on investigation and searching in order to find answers for
challenging questions or problems. They provide students with the opportunity to research
for knowledge and culminate in realistic products or presentations. Students gain their own
learning through inquiry; they can work individually or collaboratively to research and
reflect on their knowledge. Edwards (2002:1), says: "Students do not learn from what you
do, but from what you have them do." Ilter reported that PBL includes activities such as
metacognitive thinking, creates an original product, allows communication skills in a
group, class or society and presents the final product. It is one of the most popular
approaches under the canopy of constructivist learning methods (Ilter (2014).
The famous Chinese proverb also confirms this type of learning "Tell me and I will
forget; show me and I may remember; involve me and I will understand” (Confucius, 450
BC).
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Generally, research on PBL has found that "students who engage in this approach
benefit from gains in factual learning that are equivalent or superior to those of students
who engage in traditional forms of instruction." (Thomas, 2000). According to Barron and
Hammond, "Students who may struggle in traditional instructional settings have often been
found to excel when they work in a PBL context." (Barron and Hammond, 2003:1).
In the current study, the researcher defines PBL as a project which incorporates a
complex task that requires students to apply certain skills such as in- depth enquiry and
21st century skills (Wagner:2008), in order to critically appreciate poetry while working
collaboratively. Each group has their own project, objectives, questions, tasks and finally
students present their work in the form of oral and written presentation (Appendix 7).
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2.1.1.4 Elements of PBL
PBL is an educational method that (like all successful teaching methods) should be
tailored according to the needs of students. According to Hewes (2012):" There are eight
Elements of PBL that can be called the "essential elements" of PBL (Figure 1), and that the
teacher should keep an eye on these elements in order to create a good project." The
researcher of the current study presents these elements which she adapted through the
process of designing the projects (Appendix 7).
1. Significant Content
2. 21st Century Skills
3. In-depth Inquiry
4. Open-ended Driving Question
5. A need to know Essential Content and Skills
6. Voice and Choice
7. Revision and Reflection
8. Public Audience

Figure no. (1) Elements of PBL
Adapted from Hewes (2012)
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1.Significant Content
Poetry is a key component of literature classes. The content may be any familiar idea
such as love, hatred, death…etc. In level three at the Faculty of Education at AUG,
students can study various types of poetry because they are in an advanced phase. The
project should be focused on teaching students important knowledge and skills. Therefore,
the researcher of the current study wanted to challenge the students and engage them with
more rich, complex questions about poetry – that of Geoffrey Chaucer's, Christopher
Marlow's, Thomas Wyatt's and Henry Howard's. The Academic syllabus requires students
to spend time composing persuasive, analytical and critical texts that reflect their growing
capacity to evaluate literary texts (Appendix 9). The current study requires students to be
active and engaged in their learning. Students are supposed to read, interpret, analyze and
evaluate poetry critically in order to strengthen their understanding of each poem. They
should also develop their own personal response to it in light of a driving question.

2. 21st Century Skills
PBL is one of the best ways for teaching 21st century skills. To answer a driving
question and create high-quality work, students need to do much more than remember
information. "They should have technological skills, they also need to use higher-order
thinking skills and learn to work as a team." (Crumpler, 2014). They must listen to others,
make their own ideas clear when speaking, be able to read a variety of material, and make
effective presentations. According to Wagner, "competencies and habits of mind are often
known as 21st century skills, because they are prerequisite for success in the 21st century
workplace." (Wagner: 2008). Critical thinking, problem solving, collaboration and
communication are essential and foundational elements of PBL for 21st Century success
(Johnson, 2007). Students should be confronted with a number of opportunities to engage
in critical thinking and problem solving (Hewes 2012). The driving question is so openended that students should be forced to ask a series of sub-questions in order to answer it.
They had to think critically about every aspect of the poem. In addition, students had to
work out how they would write an essay in response to the question. The essay requires
students to cooperate, exchange ideas and think critically in order to create a good critical
analysis. Students build competencies valuable for today’s world, such as critical thinking,
problem solving, collaboration, communication, and creativity.
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3. In-depth Inquiry
PBL is based on the inquiry process which should take place over an extended
period of time (Blumenfeld et al., 1987). Students ask questions, search for answers, and
arrive at conclusions, leading them to construct something new. In the current study,
students were responsible for their research into the poets' context and the poems
themselves. They also had to use all of the resources to make good presentations. Students
were engaged in a rigorous, extended process of asking questions, using resources, and
developing answers. Thomas (2000) identifies five key components of effective projectbased learning. It is central to the curriculum, organized around driving questions that lead
students to encounter central concepts or principles, focused on a constructive investigation
that involves inquiry and knowledge building, student-driven (students are responsible for
designing and managing their work), and authentic, focusing on problems that occur in the
real world and people care about.

4. Open-ended Driving Question
According to Miller (2011), "Writing the driving question (DQ) is one of the
hardest part of an effective PBL. The driving question helps to initiate and focus the
inquiry process. "PBL projects are focused on questions or problems that drive students to
encounter and struggle with the central concepts and principles of a discipline."
(Blumenfeld et al., 1991). DQ focuses students' work and deepens their learning by
framing important issues, debates, challenges or problems. The driving question can be, for
example, How are you influenced by the poem?, or What influence does the poem have on
you?, how can you respond personally to the poem? Even though the questions seem so
simple, they hold various interpretation and there were so many other questions. The
researcher thinks that each of these questions is suitable because it is open-ended and the
range of responses the students developed really impressed her. "The questions that
students pursue, as well as the activities, products, and performances that occupy their
time, must be arranged in the service of an important intellectual purpose" (Blumenfeld et
al., 1991). The researcher admired the task of getting the students to dig deep and write
their initial responses to the question about the probable theme or themes of the poem,
rhyme and rhythm, alliteration and other poetic devices. The researcher of the current
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study also thinks that a good driving question should have the possibility of being
answered in multiple ways and leads to further questions (See page 153).

5. A need to know essential content and skills
PBL begins with the vision of an end product or presentation. This creates a context
and reason to learn and understand the information and concepts. Students instantly had a
number of questions and consider the need that they wanted to know the answers to in
order to understand and appreciate the poem before them. Because the students knew the
objectives of each project or the final product and presentation, they could easily identify
the content and skills that they had to master in order to succeed. Every session, the
students were driven by their need to know something new in order to complete the
project. They were encouraged to write a quick goal at the beginning of each session. This
helped them focus on what they needed to do. Each student had a different goal depending
on what part of the project they were working on each day. At the end of the session, they
reflected on their learning and identified another need to know, they listed this as a
"mission" for the next session.

6. Voice and Choice
According to Miller (2011), "Voice means that students' personal experiences,
perspectives, learning preferences, interests and passions are encouraged and valued.
Choice means that students should have options regarding how they meet their learning
standards." In PBL context, students should have the opportunity to work independently
and take responsibility when they are asked to make choices. "The opportunity to make
choices, and to express their learning in their own voice, also helps to increase students’
educational engagement." (Railsback, 2002). In addition, they should be allowed to make
some choices about the products to be created, how they work, and how they use their
time, guided by the teacher and depending on PBL experience. Student choice means
students choose how they learn something and, possibly, what they learn. PBL has students
collaborate and produce an end product together. In the current study, students were
trained to critically appreciate the predetermined five poems. Therefore, the projects
probably had less student choice than others. However, there were many opportunities for
student input. The groups could select which poem to begin with their writing analysis, the
resources, and the choice of whether to create a PowerPoint or a poster presentation.
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7. Revision and Reflection
Students are the ones who are doing the actual learning; so, they must have a
central role in formative assessment." (Wylie and

Lyon, 2013).The project includes

processes for students to use feedback, to consider additions and changes that lead to highquality products, and think about what and how they are learning. "The process of
reflection includes reflective thinking and self-examination during or after teaching."
(Liou, 2001). According to Dewey (1933:3) as noted by Yang (2009:11), reflective
thinking is "the kind of thinking that consists of turning a subject over in the mind and
giving it serious and consecutive consideration." Providing students with effective
feedback is very essential and this is particularly important with writing tasks like essays.
In addition, collaborative writing affords students the opportunity to share ideas and
provide each other with feedback. According to Wylie and Lyon (2013),

reflection

practice supports professional learning and continuous improvement. Students learn to give
and receive feedback in order to improve the quality of the products they create.

8. Public Audience
One of the essential elements of effective PBL is a public audience. Every PBL
project have a public audience. Students should present their product to their peers. This is
an important step in PBL context and which has been stressed by Markham (2011a),
"Students in a Project-Based Learning environment often exhibit their work to an adult
audience at the end of the project." Listening to the presentations as well as giving the
students feedback meant achievement to them. Presentations increase students’ motivation
to do high-quality work, and adds to the authenticity of the project (Bransford et al., 2000).
In the current study, students will be presenting their final project for the other students in
the class.
To conclude, the first element, "significant content" is so important because the
main objective of education is to acquaint students with knowledge and skills. Along with
this element is the 21st century skills. Teachers have to make sure that these two elements
are aligned with each other and guide their students towards creativity, independence,
communication, collaboration and critical thinking. Inquiry is also important, we want our
students asking, answering questions and using resources. When students know the answer
of a question they hopefully get a new question until they reach to the higher level. This
process is called an inquiry and it is all driven by the driving question. The central or
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driving question should be open-ended, interesting, encompasses the challenge and drives
exploration. The question in the current study might be: how can you as EFL student create
a PowerPoint presentation that demonstrate your critical appreciation and understanding
of A Revocation poem? This does not mean the teacher does not provide instruction, this
phase includes giving tasks to achieve the instructional goals. Basically from the driving
question students can move to the next element "need to know", the need to know should
go back and uncover the content and the teachers job is to facilitate and lead students' work
and help them in acquiring the skills required for their presentation. Regarding students'
voice and choice, we have to give students the opportunity to choose their own resources
and the way they are going to display their learning. Also, students' personal experiences,
perspectives, learning preferences, interests and passions should be encouraged and valued.
To apply revision and reflection, students should continuously give and receive feedback
on quality of work. This phase requires further and additional enquiry because they should
consider every part of their work carefully to make certain that it is correct. The strong
motive is that they have to present their work to the audience (other students). Therefore,
students have a reason to show perfect presentation.
It is worth noting that the aforementioned elements helped the researcher of the
current study in designing appropriate PBL projects fit EFL poetry classes context
(Appendix 7).

2.1.1.5 Characteristics of PBL
PBL as an approach based on constructivists principles of learning has many
characteristics. Zajkov & Mitrevski (2012:2) highlighted the following characteristics of
effective PBL:


Recognizes students’ inherent drive to learn, their capability to do important work and
their need to be taken seriously by putting them at the center of the learning process.



Engages students in the central concepts and principles of a discipline.



The project work is central rather than peripheral to the curriculum.



Highlights provocative issues or questions that lead students to in-depth exploration of
authentic and important topics.



Requires the use of essential tools and skills, including technology, self-management,
and project management.
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Specifies products that solve problems, explain dilemmas, or present information
generated through investigation, research, or reasoning.



Includes multiple products that permit frequent feedback and consistent opportunities
for students to learn from experience.



Uses performance-based assessment that communicates high expectations, presents
rigorous challenges, and requires a range of skills and knowledge.



Encourages collaboration in some form, through either small groups, student-led
presentations, or whole-class evaluations of project results.



Includes wider community in the activities.
Barge (2010: 25), argues: "any discussion of project-based or problem-based

learning is quickly complicated by the use of specific terms that have a variety of
definitions and understandings in the broader literature." In addition, Stoller (1997: 4)
identifies six characteristics of project work as follows:


Project work is not centered around specific language targets, but around real
world subject matter and topics of interest for students.



The teacher offers support and guidance, but project work is student centered.



Students can work individually, in a small group or as a class for the completion of
a project, but this working together is cooperative rather than competitive, which
means that students share resources and ideas throughout the project.



Starting from the use of varied resources and real life tasks, students will gain an
authentic combination of skills and ways of processing information.



The completion of project work finishes with an end-product, such as an oral
presentation, a report, a poster session, a bulletin board display, and so forth, to be
shared with others. Apart from the final product, the process of working towards
the end product is also important. Thus, project work has a process and product
orientation which enables students to focus on fluency and accuracy.



Motivation, stimulation and challenge are potential characteristics of project work
which help students gain confidence, self-esteem, autonomy and improvement in
language skills and content learning, as well as cognitive abilities.
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Stripling et al.(2009), stated the following characteristics of effective project-based
learning :


Leads students to investigate important ideas and questions.



Is framed around an inquiry process.



Is differentiated according to student needs and interests.



Is driven by student independent production and presentation rather than teacher
delivery of information.



Requires the use of creative thinking, critical thinking, and information skills to
investigate, draw conclusions about, and create content.



Connects to real world and authentic problems and issues.
To summarize, PBL approach involves students in an investigative process and

requires students to ask, investigate and search for knowledge. It intends to help students
become proficient at conducting inquiry activities. Usually, lecturers at AUG complain
about the narrative nature of their EFL students' writing as they just take some notes from
the lecturers and memorize some events or points without being deeply engaged in inquiry,
discussion and presentation. Lecturers should attempt to release responsibility to the
students and encourage them to think critically. According to Ennis (1985: 45), critical
thinking is reflective and reasonable thinking that is focused on deciding what to believe or
do. Students should not to be confined to the narration of their educator through lecturebased approach. On these bases, the researcher of the current study designed the PBL
model which incorporate the inquiry process aiming at accomplishing the objectives of the
current study.

2.1.1.6 Advantages of Project- Based Learning
A project is a complex effort that necessitates an analysis of the target (problem
analysis) and that must be planned and managed, because of desired changes that are to be
carried out in people’s surroundings, organization, knowledge, and attitude to life; it
involves a new, complex task or problem (Barge, 2010: 25). Researchers who encourage
the application of PBL to learning and instruction are many. This, in fact, has led to an
interest in using this model at schools and universities to engage students in the learning
process. One of those researchers is Westwood (2008: 33-34), who stated some advantages
of PBL as follows:
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The project approach can be applied in almost all areas of the curriculum.



Projects have a "real world" orientation and promote meaningful learning by
connecting new information to students’ experiences and prior knowledge.



Students learn valuable processes and skills for gathering and analyzing data.



Students are responsible for their own learning, thus increasing self-direction and
motivation.



The learning process encourages various modes of communication and representation.



The approach encourages use of higher-order thinking as well as acquisition of facts.



The approach develops deeper knowledge of subject matter.



The approach also increases team-working and cooperative learning skills.
Burke (1994), as cited in (Nassir, 2014:59), identifies nine advantages of PBL:
1. Project work allows students to formulate their own questions and then try to find
answers to them;
2. Through projects students find opportunities to use their multiple intelligences to
create a product;
3. Projects can be assigned to students at different levels of proficiency and can be
adjusted to learners’ own individual learning styles and ability levels;
4. Projects may increase students’ motivation;
5. Through projects students are provided with an opportunity for positive interaction
and collaboration among peers;
6. Projects provide an alternative for students who have problems reading and writing;
7. Projects, unlike tests or traditional writing assignments, help students to increase
their self-esteem;
8. Project work also provides an environment for students to share their learning and
accomplishments with other students, classes, parents, or community members and
9. Project work can achieve essential learning outcomes through application and
transfer.
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In her study, Meram founds that students who were educated by PBL method were
more successful in problem solving skills, self-esteem, interest in topics, work habits,
communication, motivation, academic risk taking and creative thinking skills. (Meram,
2011:10).
Larmer & Mergendoller (2010) explain that a project is meaningful if it fulfills two
criteria. First, students must perceive it as personally meaningful, as a task that matters and
that they want to do well. Second, a meaningful project fulfills an educational purpose. An
additional benefit of project-based learning is its "unique ability to support a schoolcommunity collaboration that bridges students' home and academic lives." (Langhout et.al,
2002).

2.1.1.7 What are the Challenges Facing Teachers in Implementing PBL?
Teachers who bring PBL into the classroom may be faced with some challenges.
Blumenfeld et al.(1991) stated some of these challenges:


Recognizing situations that make for good projects.



Structuring problems as learning opportunities.



Collaborating with colleagues to develop interdisciplinary projects.



Managing the learning process.



Integrating technologies where appropriate.



Developing authentic assessments. Marks et al. (1997), also describe the following
difficulties encountered by teachers:

1- Time: PBL investigative projects as such require more planning time and classroom
time than typical lessons on both long term and daily bases.
2- Classroom Management: Teachers must balance student autonomy with order.
3- Subject Depth: Teachers need to focus on a driving question and link concepts and
diverse activities, helping the students to construct their own knowledge rather than
didactically teach single subjects.
4- Assessment: PBL requires alternative forms of evaluating the student’s knowledge.
The researcher of the current study agrees that these challenges actually exist in our
educational system. In fact, designing projects that are rigorous and relevant is not a simple
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task; having the teacher take the role of a guide or a facilitator is not the way that most
teachers are used to teach. Teachers may have not been trained to teach using these
methods or to integrate technology where appropriate or to write the driving question
which Miller considers as one of the most challenging mission in PBL. "Writing the
driving question (DQ) is one of the hardest part of an effective PBL (Miller, 2011).

2.1.1.8 What are the Challenges Facing EFL Students in Performing the
Projects?
PBL is focused on guiding students to be engaged in investigation. Products are
representations of the students' research that reflect emergent states of knowledge.
However, students who are engaged in this model may face difficulties. Westwood
(2008:34) states some as the following:
 Some students lack adequate skills for researching and collecting information.
 Some students may give the impression of productive involvement in the work, but
may in fact be learning and contributing very little.
 Where projects involve the production of posters, models, charts, recordings,
photographs and written reports on display, there is a danger that these are actually
‘window dressing’ that hides a fairly shallow investigation and a weak
understanding of the topic.
 When different aspects of a topic are given to different group members to research,
there is a danger that individual members never really gain an overall understanding
of the whole topic.
In the current study, the main objective behind using PBL is designing projects that
are relevant and interesting, to give students good opportunities to become independent
learners and be more involved with the poetry analysis. Indeed, as outlined above, students
who engage in this type of learning may face difficulties. However, by helping students to
improve attitudes towards this type of learning, they will find this process entertaining and
useful through collaboration, communication and authenticity of the experiences. Students
should have adequate technological skills for researching and collecting information. Ilter
(2014) found that students who participated in PBL environment not only enriched and
expanded their knowledge, but also achieved a higher level of motivation. In order to
overcome the problem regarding the possible shallow understanding among the individual
29

members, students should be encouraged to help, collaborate and exchange information
among the other groups.

2.1.1.9 Commentary
To sum up, PBL offers a wide range of benefits to both students and teachers, and
it is a powerful tool in a teacher's repertoire of strategies. The need to make a conscious
shift from memorization to critical thinking is highly required. Practices of this learning
style come from the authenticity of the experience. Students have a chance to reflect on the
tasks which should be carefully chosen. Tasks also have to require collaboration and
teamwork. In PBL setting, students are encouraged to think creatively and critically
through their in- depth inquiry, driving question, 21st century skills ( communication,
collaboration, critical thinking, and creative thoughts). In ordinary classes, students receive
knowledge from the instructor. The responsibility of the students is to listen and memorize.
Alternatively, students, through PBL approach can improve their technological skills,
enhance collaboration, and become independent learners. Effective teachers make use of
the innovative approaches in their classrooms. Therefore, the researcher of the current
study attempts to investigate the effectiveness of PBL on enhancing EFL students' critical
appreciation of English poetry.
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2.1.2 Poetry and Critical Appreciation Skills
2.1.2.1 Introduction
Man used to express himself in poetry very early in the history of his development.
Long time ago, when man did not know the art of writing, he preferred poetry because it is
easier to be remembered and repeated. "Thus it was mainly oral, performance-driven and
public as it was, more often than not, a tool for supplication, communal tribal celebration
and celebration of the supernatural as well as appreciation of the gifts of nature."
(Eruvbetine et al, 2012). Poetry expresses human emotions and displays life experiences
and thoughts. "The only statement about poetry that can be made with absolute certainty is
that good poetry uses what is known as “compressed language.” That means that it says a
lot but uses few words to do so."(Cook, 2003).Moreover, Muldoon regards poetry as the
foundation and culmination of all the literary genres that provide the basis for
understanding and exploring the essence of culture. "This is why its importance must be
stressed in teaching, and why it is a mistake to remove it from school curricula." Muldoon
(2005). For this reason, poetry should be regarded as important, not only for pleasure, but
as something central to each individual's experience and existence.

2.1.2.2 Definitions of Poetry
There are many definition of poetry coming from the poets and critics, as poetry
varies greatly between genres. Therefore, it is difficult to define poetry. However, many
writers and critics have tried to define poetry. Below is a list of definitions that the
researcher has come across from Mahmud & Mohy-Uddin (1980:1-3).
1- "Poetry is the perpetual endeavor to express the spirit of the thing and pass the
brute body and search the life and reason which causes it to exist." Emerson
2- "A poem is that species of composition which is opposed to the words of science,
by proposing for its immediate object, pleasure and truth, and from all other species
having this object in common with it, it is discriminated by proposing to itself such
delight from the whole, as compatible with a distinct gratification from each
component part." Coleridge
3- "I would define the poetry of words as the rhythmical creation of beauty." Edgar
Allan Poe
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4- "By poetry we mean the art of employing in such a manner as to produce an
illusion on the imagination, the art of doing by means of words what the painter
does by means of color." Macaulay.
5- "Poetry in a general sense may be defined to be the expression of the imagination."
Shelley.
6- "Poetry is the brief uniting pleasure with truth by calling imagination to the help of
reason." Johnson.
7- "Poetry, we will call musical thought!" Carlyle.
8- "Poetry is the utterance of a passion for truth, beauty and power embodying and
illustrating is conceptions by imagination and fancy, and modulating its language
on the principle of variety and uniformity." Leigh Hunt.
9- "Absolute poetry is the concrete artistic expression of the human mind in emotional
and rhythmical language." Theodore Watts-Danton.
10- "Poetry is a criticism of life under the conditions fixed for such a criticism by the
laws of poetic truth and poetic beauty." Mathew Arnold.
11- William Wordsworth was of the view that "Poetry is the spontaneous overflow of
powerful feeling; it takes its origin from emotion recollected in tranquility." (Khan,
2013:248).
Shelley (1995:253), in "A Defense of Poetry" explained poetry as quoted by
Meihuizen: "Poetry is a mirror which makes beautiful that which is distorted. It enlarges
the circumstances of the imagination by replenishing it with thoughts of every new delight.
It is the faculty, which is the organ of the moral nature of man. A poem is the very image
of life expressed in its eternal truth." Meihuizen (2001:54). Shelly added that poetry is
"Pure literature, because although it cannot, apart from narrative poetry, be called fiction, it
also revolves around the imaginative expression of thoughts and ideas based primarily on
profound personal observations and experience." (ibid, 26). Hence, the distinctive feature
of poetry is the words' selection, arrangement, and structure to convey certain meanings.
The previous definitions which the researcher of the current study has presented
show different perspectives of various poets on this literary genre. Surely, every poem is
about a human experience. It shows this experience and appeals to our imagination and
feelings. Poetry is related to the art of words, to the beauty, to the intelligent creativity. It
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invites us to look at ourselves, and the life around us. It not only delights, it instructs too.
The researcher of the current study tried to define poetry before asking students to define
it. She began the poetry class by asking students to define poetry in their own words and
invited them to express their own views on poetry by asking them to complete the sentence
"Poetry is….." or "Poetry is like….." Not only does this get students thinking about poetry,
it also gives them an opportunity to inquire into this literary genre. The researcher of the
current study defines poetry as: extraordinary expressions resulted from human thoughts,
feelings, and experiences. Indeed, she is not focusing in her study on linguistics, or the
scientific study of language. Linguistics focuses on phonetics, phonology, morphology,
syntax, and other language mechanics. Poetry, in the current study is intended to be taught
by using PBL with the aim to enhance students' critical appreciation skills of this literary
genre.

2.1.2.3 Types of Poetry
Poetry went through various ages, starting with the Classical poetry, Anglo- Saxon,
Middle English Literature, the Early Tudor Period down to the Romantic poetry passing
through the Victorian age into the Modern ages. There are various types of poetry and it
is very important to study them in order to understand the implication of the poems that a
student may have to study.
Majdoubeh (1996: 155-168) explained these types as follows:
1. Narrative Poetry
As the word "narrative" denotes, narrative poetry is poetry, which tells a story, an
anecdote or a tale. We should distinguish between narrative poems and poems which have
narrative moments or elements in them. As for the later, some poems have narrative
elements in them but they are not themselves narrative poems. Some lyrics, elegies, and
odes, for example, have narrative moments in them. Narrative poems are poems which are
either totally or predominantly narrative. Among the oldest and well-known narrative
poems in English literature are Chaucer's tales. Narrative poetry as a genre is dominant in
English and American poetry, from the very beginning until now. It is worth noting that
the poetry course which is prescribed for EFL third level students at AUG includes some
well-known narrative poem such as Chaucer's Knight's Tale and which the researcher used
in the current study.
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2. Descriptive Poetry
It is a type of poetry, which is based on description. Almost all poems include
description at some point. Poems can be classified as descriptive when they are either
entirely or predominantly devoted to description. Lyrics are the most famous descriptive
poems. In lyrics, poets describe their sweethearts and mistresses, nature birds and animals
or objects of art. Most romantic poetry is descriptive. "Romantic" means poetry of
emotions and poetry of nature. This type of poetry has also been used in the current study
in Christopher Marlow's poem The Passionate Shepherd and Robert Frost Stooping By
Woods in A Snowy Day.
The following stanza is an example of a descriptive poetry by which the speaker is
trying to find words to describe his beloved:
Shall I compare thee to a summer's day
Thou art more lovely and more temperate
(Shakespeare. Sonnet 18)
3. Dramatic Poetry
It is a type of poetry in which situations are depicted dramatically. Dramatic poetry
can be divided into two basic types. The first type is when the whole poem, or most of it, is
based on a dialogue between the speaker and another character (animate or inanimate) or
between two characters. The action and the conflict in this type are developed through the
dialogue. A good example is "Lord Randall", a ballad based on a dialogue between a
mother and her son who is dying of poison. Here is the first stanza:
"Oh where ha'e ye been. Lord Randall my son?
where ha'e ye been. My handsome young man?
"I ha'e been to the wild wood: mother, make my bed soon,
For I'm weary wi' hunting, and fain wald lie down."
The other type of dramatic poetry, is called the dramatic monologue. This type is
based on part of a dialogue either with a real or imagined audience. The difference between
this type and the former type is that in the former we feel the existence of the speaker and
the addressee. In this type we only hear from the speaker.
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4. Meditative Poetry
It is poetry, which is based on the expression of thought. Poems, which attempt to
explore a truth related to a certain subject or theme is meditative poetry. Meditative poetry
which raises questions and attempts to find answers, which expresses doubt regarding
established matters, which points out certain ambiguities, which suggests new angles from
which we can look at issues, etc. since most poetry is serious and since most of it aspires to
reveal or express the truth regarding a certain subject, most of it is meditative poetry. In
this sense, love poems can be meditative poems; ballads, sonnets, elegies, and lyrics can be
meditative. For in each of them the poet seeks to communicate a universal idea.
It is worth noting that a poem is called meditative when it has a somewhat elaborate
philosophical treatment of a subject. Most metaphysical poems, most romantic poems, and
many modernist poems are meditative: Donne's "A Valediction", Herbert's "The Collar",
Marvell's :"To His Coy Mistress", Coleridge's "Rime of the Ancient Mariner", Eliot's "The
Wasteland", etc. All of these poems have a genuine, complex statement to convey. The
aesthetic and artistic dimension of these poems are highly appreciated. As well as the ideas
and themes which are valued greatly. These poems are meditative because they have a
serious contribution to human thought.
5. Satiric Poetry
It is poetry, which portrays a subject by making it look ridiculous and evoking
toward it attitudes of amusement, contempt, indignation, or scorn. It is poetry, which
criticizes people, things, or objects in order to devalue, mock or laugh at them. By satiric
poetry, the poet usually exaggerates on portraying the negative aspect of the subject, on a
distortion of facts, etc.
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6. Epic Poetry
It is a long narrative poem (several thousand lines), which deals with a serious
subject composed in an elevated style focusing on the actions of an eminent person. Many
consider this type as the loftiest work of literature. Some of the famous epics are Beowulf,
Homer's Iliad and Odyssey and Milton's Paradise Lost.
The importance of an epic is derived from the fact that the hero in the poem is one
of exceptional abilities, the conflict between good and evil, heroic deeds of both physical
and mental courage are included in the epic. Its language is lofty, and so are its tone and
style.
7. Ballad
It is a popular short poem whose author is not known, and it is usually sung. It
portrays a tragic event (usually death). Its style is either dramatic or narrative. In telling the
story, it relies on suspense, revealing the bad news step by step. Because they are
essentially folk songs, people used to transmit ballads orally. Wordsworth and Coleridge
are good examples of famous poets who composed literary ballads.
8. Sonnet
It is a fourteen-line poem, usually depicts love stories. Originally, it is Italian. It has
been introduced in England in the sixteenth century. There are three types of sonnets in
English. The first type is called the Italian or Petrarchan sonnet. Structurally, it is
composed of an octave (8 lines) and a sestet (6 lines). Usually the octave introduces the
problem and the sestet the solution. The second type is the Shakespearian. It consists of
three quatrains (four lines each) and a couplet (two lines). The quatrains include the
problem and the couplet the solution. A third type called the Spenserian (named after the
famous English poet Spenser).
Sonnets are poems in which the poet expresses personal feelings and themes of
love. Each sonnet is usually about one moment in the experience of love.
9. Lyric
It is a short poem, usually presents a single speaker who expresses emotion, feeling
or idea. It is always rhythmic and song like, and it is usually first person. It could be about
love, sadness, suffering, ambition, etc. in fact, most English and American poetry is lyrical.
The lyric can be a sonnet, an ode, and even an elegy. Like sonnets, in most lyrics, the
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argument is simple and straightforward. However, some lyrics can be quite complex.
Marvell's "To His Coy Mistress" and Tennyson's "Ulysses" are complex lyrics. The
following famous medieval poem entitled "Western Wind" is a simple lyric:
Western wind, when will thou blow?
The small rain down can rain
Christ, that my love were in my arms,
And I in my bed again
Despite the simplicity and shortness of the poem, the meaning is rich. The poem is
built on an analogy, in the first two lines, the speaker is calling for the west wind to blow
and bring rain; in the second, he is calling on Christ to reunite him with his beloved.
10. Ode
It is a lyric, but its language is loftier, its tone is more serious, and there is more
elaboration in its argument. An ode usually tackles an important personal or philosophical
matter, exploring the various complexities and suggesting some solutions. The ode is
derived from two sources: the Pindaric ode and the Horatian. The former is named after the
Greek poet Pidar, and it usually praises or glorifies a person; the later is named after the
roman poet Horace, and it is usually more calm, meditative and restrained. Among the
most famous odes in English are Coleridge's, Wordsworth's, Keats', and Shelley's and they
are all descriptive- meditative poems.
11. Elegy
It is a short poem written to lament the death of a person of great stature. In the
past, it was a love poem. Some of the most famous elegies in English include Ben Jonson's
"To the Memory of My Beloved Master William Shakespeare", Milton's "Lycidas", and
Tennyson's "In Memoriam". These elegies lament the death of a dear friend who either has
achieved a great deal or had the potential to achieve. According to Thompson (2006), "an
elegy is a poem mourning the death of someone." The elegy follows a certain structure. It
begins by lamenting the death of the deceased, expressing a sense of loss and even anger
over his death. It then moves to cite positive qualities of the dead person and the positive
moments the speaker and the deceased have experienced together. It finally ends on a
positive and celebrative note, asserting that the deceased is in fact alive through his
achievements and fame. Some elegies such as the pastoral elegy (i.e. "Lycidas"), take
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advantage of the occasion to criticize society. During the Romantic Period, some elegies
were written on the death of common people. Gray's "Elegy Written in A Country
Churchyard", is a good example.
It is worth mentioning that the researcher of the current study dealt with the
classical, middle, and narrative poetry. By presenting the types of poetry in the previous
section, the researcher meant to acquaint students with rich and valuable information about
these types when making inquiry and investigation. The participants of the current study
were taught the classical narrative and descriptive type according to the course plan which
EFL students at the third level study at AUG (Appendix 9). In fact, the poetry course
which the students of the third level study at AUG meant to acquaint them with the old
classical and middle English poetry commencing by Geoffrey Chaucer (1343-1400) up to
John Dryden (1631-1400). English poets have written some of the most enduring poems in
European culture and language whose poetry have spread around the globe. Traditionally,
students start with the definition of poetry passing by the many literary terms and poetic
devices such as diction, imagery, figures of speech, sound, rhyme, rhythm and tone. The
students then along with their educator start with Geoffrey Chaucer who is known as the
father of English literature. Having done with this great poet, the course shifts to a new
well-known poet: Thomas Wyatt through his poem A Revocation and other poems. The
course includes Henry Howard (1517-1547) whose poetry enriches English literature too,
then to Philip Sidney (1554-1547) through his poem: With How Sad Steps, then the most
prominent poet Edmund Spencer (1552-1599) in his sonnet 75. Also, the course covers
Walter Raleigh, Christopher Marlow, William Shakespeare, Ben Johnson, John Donne and
others up to John Dryden (1631-1700). In the current study, the researcher is trying to
figure out the effectiveness of PBL approach on enhancing the critical appreciation skills
of this important literary genre. Students, during the projects were encouraged to make
inquiries and gather information in order to understand poetry and to be able to distinguish
between poetry types. To achieve this aim, the researcher provided students with some
websites (Appendix 7) and distributed worksheets that may be helpful in their critical
appreciation (Appendix 4).
2.1.2.3.1 Elements of Poetry
For understanding and appreciating poems better, EFL students need to be well
acquainted with elements of poetry. They can get detailed information about these
elements by making inquiries, using their 21st century skills and asking questions.
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Accordingly, they will add further interpretation and critical appreciation to the poem they
read.
Hess (2004) listed some elements that help bring emotion, meaning, and imagination to the
reader.

1. Alliteration
Two or more words which have the same initial sound. The alliteration may be
separated by prepositions. Alliteration example: Tiger! Tiger! Burning bright, in the forest
of the night. William Blake's "The Tiger".

2. Assonance
A partial rhyme which has the same internal vowel sounds amongst different
words. Assonance example: The tundra left the man hungry for buns.

3.Metaphor
A comparison which does not use the words like or as. Metaphor example: "Life is
a journey." Example of usage in a poem: Gary R. Hess's "Seasons".

4.Onomatopoeia
Words that sound like their meaning. Onomatopoeia examples: buzz, moo, pow,
bang. Example of usage in a poem: William Blake's "The Chimney Sweeper".

5.Repetitions
The repetition of the same word throughout the poem to emphasize significance.
Repetition example: The red rose whispers of passion, and the white rose breathes of love.

6.Rhyme
The repetition of sounds within different words, either end sound, middle or
beginning. Rhyme example: loose goose. Example of usage in a poem: Oliver Wendell
Holmes's "Old Ironsides".

7.Rhythm
The flow of words within each meter and stanza. Rhythm example: Iambic
pentameter. Example of usage in a poem: Shakespeare's "Sonnet 116".
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8.Simile
A comparison using the words like or as. Simile example: Life is like a box of
chocolates. Example of usage in a poem: Amy Lowell's "A Decade".

9.Style
The way the poem is written. Free-style, ballad, haiku, etc. Includes length of
meters, number of stanzas along with rhyme techniques and rhythm.

10.Symbol
Something that represents something else through association, resemblance or
convention.

11.Theme
The message, point of view and idea of the poem.
On the other hand, (Majdoubeh, 1996: p.169) stated some elements of poetry:

1.Figurative Language
There is a distinction between the literal or standard meaning of words or
expressions and the figurative meaning. The figurative meaning is generally seen as a
deviation from the way we use standard language. The language of poetry is seen by many
as a deviation from the daily language. The poet violates the norms and usages of daily
language in order to create certain effects and certain meanings. The figures of speech
were at times called "ornaments". Indeed, the language of poetry has changed and
developed with the change and development of the poetry itself. The language of poetry,
nowadays, is very close to ordinary or everyday language. However, the figures of speech
remain important.
Figurative language is used by poets for several reasons. It appeals to the
imagination, figures of speech help us understand concepts which we may not otherwise
grasp, the connotation associated with figures of speech enrich the meaning of poem.
Additionally, figures of speech say a great deal in fewer words.

2.Image
An image can be defined as a mental picture, something that can be seen in the
mind's eye, it is a verbal representation of something, which is capable of being visualized,
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or a representation of sense experience. It represents a sound, a smell, etc. Let us look at
the first stanza of Keats' "To Autumn."
Season of mists and mellow fruitfulness,
Close bosom-friend of the maturing sun;
Conspiring with him how to load and bless
With fruit the vines that round the thatch-eves run;
To bend with apples the mossed cottage trees,
And fill all fruit with ripeness to the core;
To swell the ground, and plump the hazel shells
With a sweet kernel; to set budding more,
And still more, later flowers for the bees,
Until they think warm days will never cease,
For summer has o'er-brimmed their clammy cells.
This stanza is full of figures of speech. There are many images here; the expression
"season of mists", "mellow fruitfulness", " plump the hazel shells", "sweet kernel".
All of these are sensuous images. The first two appeal to sight; the second two
appeal to taste.

3.Simile, metaphor& personification
A simile and metaphor are figures of speech used to compare things that are
essentially unlike. The only difference between them is that in the simile the comparison is
expressed by the use of some word or phrase such as: like, as. In metaphor, the comparison
is implicit. Thus, if you say, "my daughter is like a red rose", this is a simile. However, if
you say, "my daughter is a red rose", you would be expressing yourself through a
metaphor.
Personification, is when you attribute human qualities to inanimate objects. In
Keats poem "To autumn", autumn is personified. In the second stanza, autumn is like a
person sitting in the middle of the field.
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4.Symbol
A symbol is defined as something, which means more than what it is.
In poetry, poets use a variety of symbols. Night symbolizes confusion, sadness or evil,
autumn is supposed to symbolize old age, weakness, the approach to death; the forest
stands for danger, wildness, etc.
Symbols are interesting, because they enrich the poem's meaning. Some symbols
(like the red rose) have fairly limited meanings; other symbols, however, may have various
meanings.

5.Synecdoche & Metonymy
Synecdoche is when we use the part of the whole. Thus when we say, "lend me a
hand" and 'forty head of cattle", we are using synecdoche, for hand stands for the whole
person and head stands for the whole cow.
Metonymy is when we substitute one term for another that is closely associated
with it. Thus when you say, "I read all of Milton", you mean Milton's works. When you
say, “I swear allegiance to the crown", crown means king here.

6.Irony & Paradox
Irony is a complex concept. It is defined as a verbal device which implies an
attitude different from what is literally expressed.
Paradox is an apparent contradiction, which turns out to be true. When you say to
someone "you kill me with your niceness", this is actually true; for people who are too nice
can be an annoyance. A famous example is Alexander Pope's complaint to a critic: "you
damn with faint praise."

7.Prosody
In order to fully appreciate poetry, one has to be familiar with prosody. Prosody can
be defined as the study of versification. English poetry is based on rhythm, and rhythm can
be defined as the pattern in the beat of stresses in words and sentences. English poetry, up
until recently, has grounded itself on strict rules governing meter, rhyme, and stanza. A
familiarity with prosody therefore seems a must.
Contemporary poetry has disregarded most of the rules and conventions of
versification. Much of it has a different rhythm from traditional poetry and much of it is ca
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lled free verse. Free verse is verse without regular syllabic stress pattern, without rhyme,
and with varied line length. Therefore, it should not be a surprise when one comes across
contemporary poems which don't have a rhyme scheme and a recognizable meter.
It is worth noting that the researcher of the current study presented the elements of
poetry so that the reader can benefit from this source when making inquiries and searching
for information. She believes that the best way for gaining long- lasting knowledge is indepth inquiry, investigation and independent learning. By presenting the elements of
poetry, the researcher of the current study aimed to help students appreciate it fully. In fact,
poetry can be read for the purpose of pleasure and for the purpose of analyzing, learning,
and gaining experience. In the current study, students were introduced to some websites
(Appendix 7) and given worksheets (Appendix 4) in order to be acquainted with various
elements, various tools, techniques and strategies of interpretation so that they can respond
to the poems in oral and written forms.
2.1.2.3.2 Poetry is the Language of Emotions
It is well known among scholars and men of letters that poetry expresses human
emotions such as love or anger. Whereas prose is the vehicle of expression which is used
to express human thoughts and has purely intellectual appeal. The poet writes poetry
because he has certain feelings, thoughts and ideas which he wishes to share with the
reader. Sometimes these ideas and thoughts are clear and obvious; sometimes they are
ambiguous impression and images. Poetry is similar to music, contains rhythms which may
affect our mood and spirit.
"Poetry should have a central place in all of our lives, not only for the aesthetic
pleasure it affords, but also for its ability to awaken our senses, ways, as required by its use
of the language of metaphor." Hughes (2007)
Poetry expresses and appeals to the emotions. Human emotions such as love,
hatred, dislike, fear, anger, etc. These feelings are present in all men at all levels. They
have been there and will always be there in the human heart so long as man exists. The key
word here is "experience". Experience is, of course, different from information. All textsphilosophic, religious, scientific, etc. aim to convey knowledge. Literature, especially
poetry, communicates experience. By experience, we mean something interesting the poet
has felt, seen, thought, or done.
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Hess reported that poetry seems to bring out emotions, and entering a literary text,
under the guidance of appropriate teaching, brings about the kind of participation almost
no other text can produce. Hess added that when we read, understand and interpret a poem
we learn language through the expansion of our experience with a larger human reality."
Hess (2003:20)
Ainy explained the objectives of using poetry in EFL classrooms as: "One of the
main aims of introducing poetry in the classroom should thus be to teach learners to enjoy
the genre as a piece of writing rather than reading it for some practical purpose." Ainy
(2011:24)
"Critical appreciation of good poem may enable us to be more articulate, to
perceive more clearly, and to distinguish more readily between sensitive and sentimental
observation than before....But a poem may do more than that: even though we may not
accept the poet's explicit doctrine, it may change the configuration of the mind and alter
our responses to certain situations; it may harmonize conflicting emotions just as a good
piece of reasoning may show the fallacy of an apparent contradiction in logic" Shelley
(1995:27).
According to Mahmud & Mohy-Uddin (1980: 1-3), there are various emotions,
universal emotions, local or communal emotions, and purely personal emotions. Universal
emotions are the emotions that are felt by all human beings, black or white, poor or rich, in
any place in the world, wherever and whenever they may be. These emotions are very
general and basic in character.
The second type of emotions are the communal emotions that are peculiar to any
particular group, community or nation. They are directly connected to its own culture and
peculiar conditions.
The last are the personal or individual emotions. A man may feel things in a
peculiar or strange way. He may have an absolutely different psychological setup as
compared to other people, and thus his emotional reactions may greatly differ from the
general reaction. These emotions have no place in great poetry. Only these emotions are a
fit subject for poetry, which can arouse a corresponding emotion in the reader.
The researcher of the current study incorporated the theme of emotions here due to
the direct link between emotions, thinking and appreciation. In his study, Janeke (2009),
explored the association between thinking and emotions. In fact, emotions are a major part
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of our personal experience, many people think that emotions and thinking are opposite.
According to Gammill, the origin of emotion is the brain "The amygdala is a structure in
the brain that plays an important role in emotion and where emotional memories are
stored." Gammill (2009). In addition, recent research by Loewenstein as reported by
Dowling & Lucy (2005), argues that the emotions and feelings experienced at the time of
making a decision. One of the current study's purposes is to provide students with
opportunities to make inquiries, use technology, think through the driving question and
reflect on each poem in various ways according to the nature of each poem through the use
of PBL approach. PBL provided students with opportunities to feel the experience of poets
through the images and sounds and music available in various websites in the internet.
2.1.2.3.3 What Feelings are a Fit Subject for Poetry?
The experts do not consider feelings as a body of knowledge to be delivered to
students as one more school subject. Poetry excites various feeling, and every feeling or
emotion is a fit subject for poetry if it is of general human interest. It would be of such a
nature that it may appeal to civilized men of all countries, races and cultures. This can only
be if the emotions dealt with are basic human emotions. They are love, hatred, dislike,
hostility, loneliness, fear, anger, etc. these feelings are present in all men at all levels. They
have been there and will always be there in the human heart so long as man exists. So time
doesn’t wear off or destroy the value of such poetry. Another quality of these emotions is
that they should be sincere and genuine. All poetry created with artificially simulated
emotions betrays the lack of real experience and sincerity and thus it does not appeal to the
deeper emotions of the reader.
"Poetry evokes feelings and provokes thoughts about complex social issues. Poetry
is more than a vehicle for expression, it is also a way of knowing. Poetry both requires and
facilitates a concentration of mind or sustained attention to which our lives have
unaccustomed us." Hughes (2007)
Indeed, the researcher of the current study can say that not only does poetry give us
pleasure for its authentic value, but also it can evoke our senses, connect us with ourselves,
and others. It also has the potential to awaken our minds and to lead us to think. In fact,
reading poetry is a powerful tool through which we can broaden our imagination and
knowledge about the world. In fact, students should be able to critically analyze and
interpret poetry in order to broaden and deepen their understanding of it. When students
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are asked to write a critical appreciation of poetry, there are several points that should be
taken into consideration. In the current study, students were required to work in groups and
implement projects (Appendix 7). These projects incorporated elements such as in-depth
inquiry, 21st century skills, curriculum content, need to know, driving question, student
voice and choice, reflection and revision, and finally the final product or presentation.
2.1.2.3.4 Critical Reading of Poetry
Critical appreciation of poetry means that students should be critical readers. The
word "critical" does not mean to criticize in a negative manner. To be critical of a text
means that the reader asks questions regarding the information and opinions in the text, in
an attempt to evaluate or judge its worth. Critical reading of poetry is the ability to interact
with the poem through careful questioning and conversation. It is not one way process but
interaction between the reader and the text. Critical reading is an important precursor to
critical appreciation of any text. In fact, the word "critical" comes from the Greek word
kritikos, meaning to question or to analyze (Pope, 2007:2). According to Student Learning
Development (2009), critical reading does not have to be all negative. The aim of critical
reading is not to find fault, but to assess the strength of the evidence in the argument. It is
just as useful to conclude that a study, or an article, presents very strong evidence and a
well-reasoned argument, as it is to identify the studies or articles that are weak.
Pavel stated the following features of the critical approach to reading:


No text, however well written and authoritative, contains its own, pre-determined
meaning.



Readers must work hard to create meaning from every text.



Critical readers interact with the texts they read by questioning them, responding to
them, and expanding them, usually in writing.



To create meaning, critical readers use a variety of approaches, strategies, and
techniques, which include applying their personal experiences and existing
knowledge to the reading process.



Critical readers seek actively out other texts, related to the topic of their
investigation. Pavel (2008).
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According to Student Learning Development (2009), the most characteristic
features of critical reading are that you will:


Examine the evidence or arguments presented;



Check out any influences on the evidence or arguments;



Check out the limitations of study design or focus;



Examine the interpretations made; and



Decide to what extent you are prepared to accept the authors’ arguments, opinions,
or conclusions.
Hines (2005) states that it is better to use literature rather than a communicative

textbook as it can change the learning approach from focusing on grammar to creative
thinking. He believes that literature-based programs focus on the interpretation of the
language and this allows students to experiment with the language. "It can be assumed that
literature allows the students to be creative in their reading and also gives the students a
platform to use the language."
It is no doubt that reading is the heart of the analysis process, and the principle goal
of education is to create individuals who are capable of reading critically. In poetry classes,
students can be led to appreciate the usefulness and pleasures of reading through
discovering poetry: "We want our students not only to enjoy the creative word play of
poetry but also to comprehend the action, meaning or emotions of poems." Ferguson
(2014:1). The readers should pause every so often and think about what they have read and
not just accept what the author has written
It is worth noting that critical readers do not sit back and wait for the meaning of a
text to come to them, they should work hard in order to create such meaning. A lot of
practice is needed, re-reading the poem is very essential in order to find out the implicit
meaning, themes, tone, figurative language, alliteration, rhyme and rhythm etc. when
engaged actively, students will get the pleasure and enjoyment. Reading critically is the
main precursor of critical appreciation. It helps students become better in getting the
pleasure from poetry. The researcher of the current study regards reading and writing as
not separate activities but as two tightly connected parts. Students cannot write until they
can read critically. Thus, reading many resources e.g. school textbooks, lecture notes,
magazines, fictions, poems etc. helps students become better readers and better writers.
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The goal of a critical reader is to participate in the text and to have something to respond
and say back to the writer and to the others. We write because we have something to
convey and we read because we are interested in ideas of others.
2.1.2.3.5 Critical Analysis of Poetry
Another important skill for critical appreciation of poetry is the critical analysis
skill. Macmillan reported that: "one of the most important skills you will need to learn as a
student, whatever your discipline is the ability to think critically and objectively about an
issue and to present a well-constructed argument." (Macmillan, 2006:1). Critical and
analytical-thinking skills are essential to most aspects of our lives, whether we are listening
to lectures, contributing to seminars, or reading about any subject.
According to Academic Skills Advice Service (2010),"The words 'critically
analyze' can cause panic in students when they first turn over their examination paper or
are handed their assignment questions." The researcher of the current study thinks that the
reason behind this panic may be due to their shallow knowledge of what 'critical analysis'
means, let alone how to do it. Yet question papers frequently include this phrase.
A critical analysis question asks the student to make an argument about a particular
essay, poem, novel etc. According to Macmillan (2006:2) "argument does not mean
disagreement or unpleasantness. It simply means presenting a strong case to support a
point of view." Students do not have to be argumentative persons to do this. On the
contrary, good critical writing means using reasons and evidence to support their
viewpoint. Enotes (2015) presents 10 steps to be followed in order to analyze a poem:
1. Read through at least twice. You will have to read a poem multiple times before
even attempting to approach it for deeper meanings. Give yourself a chance to
thoroughly and fully experience the poem.
2. Is there a title? Do not forget to take this into consideration. Readers often skip
over a poem’s title, which may contain important clues for understanding the piece.
Often the title is an introduction that can guide you; for example, Langston Hughes’
“Mother to Son” immediately lets you know who the speaker of the poem is and to
whom she is speaking.
3. Stay calm! If there are any unfamiliar words or even a few foreign terms, do not
panic and do not obsess. On your first read through, just let them go and try instead
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of focusing on the larger meaning of the poem. On the second and subsequent
passes, you should then look up those troublesome words or anything else that is
problematic for you.
4. Read it aloud. Poems are meant to be heard. Often you will find that places in the
poem that gave you trouble on the page suddenly make sense when read out loud.
You may feel silly at first, but soon you’ll be comfortable. Read in your normal
voice.
5. Pay attention to punctuation. Most poems use punctuation to help guide the voice
of its reader. You need to pay attention because the end of a line is frequently not
the end of a sentence.
6. Try paraphrasing. It may be best for you to write in your own words what the
poet is saying in each line of the poem. As you work through it, you’ll see which
areas you need to concentrate on. But again, avoid the notion that there is “one true
meaning.”
7.

Who is the speaker? Remember not to confuse the poet with the “speaker” of the
poem. More often than not, the speaker is a character, just like in a novel or a play.
Determining who the speaker is will help you approach the work more easily.

8. Be open to interpretation. Give it a chance. For example, William Carlos
Williams’ poem “The Red Wheelbarrow” is often dismissed as cryptic, confusing,
and ultimately unknowable. But being open to the poet’s intentions can lead you to
some interesting ideas and questions (in this case, what is important to life?).
9.

There are no useless words. Poets select each and every word carefully. None
should be dismissed. Images and symbols all have a purpose in the overall meaning
of the poem.

10. Do not expect a definitive reading. Many poems are intentionally open-ended and
refuse to resolve their internal tensions. While it is desirable to understand what a
poem is saying, remember that there are approaches and interpretations other than
your own.
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In addition, Wiki How (2004) presents some steps that any student can follow for
proper understanding and analyzing of any poem:
1. Determining What the Poem Means
a. Read the poem once silently to yourself slowly
b. Read the poem again and find the literal meaning of the poem
c. Read the poem again to find the connotative meaning of the poem
d. Find the symbolic meaning of the poem.
e. Stop and ask yourself, “What is the author trying to say?”
2. Figuring Out What Poetic Tools are Present
a. Begin to analyze the different parts of the poem.
b. Identify the speaker and audience.
c. Determine the poem’s structure and organization.
d. Determine the rhyme scheme of the poem.
a. Analyze the poem in terms of poetic devices.
b. Draw your conclusions
In addition, Macmillan (2006:2) stated some rules for good critical analysis:

1.The first rule is: Identifying the focus of the assignment
Good critical analysis is not simply about writing. Before the students start any
critical analysis, they need to be clear about their focus. In analyzing poetry, the process
usually means thinking critically about themes, tone, poetic techniques, imagery,
symbolism etc.

2.The second rule is: Identifying your own point of view
The second consideration for critical analysis, according to Macmillan (2006:2),
and which is especially important, is that the students should be clear about their own
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perspective regarding the poem. What exactly is their own position on the poem? They
should keep asking themselves this question while reading the poem, to help clarify their
thinking and to associate the themes and topics in the poem with their personal experience.

3.The third rule is: Considering how you will persuade other people of
your point of view
From the point of view of critical analysis, the aim of an argument is to persuade
your reader of your position, your conclusion. Your point of view needs to be presented
based on evidence. Critical analysis should be presented in the most convincing and logical
order, to support a conclusion. The third consideration in producing an assignment based
on good critical analysis is to identify convincing reasons to support your conclusion and
reasons that would persuade your readers or listeners whether these are your tutors, fellow
students or other people.

4.The fourth rule: Finding the proof
You may be able to list many reasons that support your conclusion and to make
sure that those reasons are well founded. A good argument is based on solid evidence.
Therefore, the fourth consideration is to identify and evaluate the available evidence to see
if it really does support your point of view. Although it is good to start out with an idea of
what you want to say, you will not be able to finalize your position until you have done
some research. You will need to read around the subject, using reputable sources, such as
articles from the best known journals for your subject.
In sum, following certain steps and rules is very important for analyzing any poem,
for example, the title gives clues for general and clear understanding, reading the poem
several times and trying to figure out the implicit meaning is crucial. In the current study,
the researcher tried to guide students, provide them of rules, and arouse their curiosity
about interpretation and analysis of poetry. Also, she guided them towards independent and
autonomous learning through in-depth inquiry. Students were provided with various
websites (appendix 7) to help them in their analysis of poems. These websites provided
them with easy and detailed steps that make any poem understandable. The purpose of
critical analysis essay is to carefully examine and evaluate a work of literature. Typically,
as with any analysis, this requires student to break the poem down into its component
parts, examining its different elements in order to help them appreciate and understand the
poem as a whole. According to Wrobleski (2007: 1), "In order to write a critical analysis
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paper, you should learn two things: (1) how to think critically and (2) how to read
critically."
Critical analysis requires students to be critical readers. This process is not just
about acquiring data, memorizing facts, or repeating what someone else thinks, but is a
learned skill that involves active participation by the individual to understand the topic
well enough to write a balanced and well communicated paper. According to Muldoon:
"We recommend that the teaching of poetry be seen as a participatory experience. Teachers
should not insist on one interpretation of a poem, but allow students to take an active role
in interpretation."(Muldoon, 2005). Surely, reading and writing are rhetorical processes
and they are inextricably connected so that one does not exist without the other. Therefore,
encouraging students to read through the various ways of analysis and interpretations of
poetry is the key element for becoming an active, critical, and interested reader.

2.1.20 Critical evaluation of Poetry
According to Warner(1954) as quoted by Meihuizen (2001) "The highest function
of poetry is not to impart knowledge, or persuade you that certain things are right or
wrong, but to sharpen your senses and give you a special kind of wisdom-the kind that
comes from exercising your imagination." Critical evaluation is necessary for better critical
appreciation of poetry and the best critical evaluation are those that are based on sound
understanding of any poem. Moreover, the ability to make informed judgments or
evaluations about the worth, validity and reliability of opinions, ideas and knowledge is
crucial in this process. According to Elder and Paul (2007), Analysis and evaluation are
recognized as crucial skills for all students to master. These skills are required in learning
any significant body of content in a non-trivial way. Students are commonly asked to
analyze poems, mathematical formulas, biological systems, chapters in textbooks, concepts
and ideas, essays, novels, and articles. Elder and Paul added that the painful fact is that few
students have been taught how to analyze texts. Hence, when they are asked to analyze a
poem, they lack a model to empower them in the task and that many of the tasks we assign
to students require them to correctly recognize, repeat, or paraphrase information found in
their textbooks or class notes
The driving question, 21st century skills, in-depth inquiry and the other elements of
PBL in the current study intended to help the participants in their Analysis and evaluation
of poetry. Students are expected to develop critical evaluation skills and dig deep below
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the surface of the poem they are studying and engage in critical evaluation. In addition,
students need to develop the ability of critical appreciation of the work of others. "To
understand a poem fully, we must analyze it in depth. A single reading of a poem, or even
frequent readings of a poem without our looking closely at all the factors that make up the
whole work, will not yield the full significance of its meaning." (Meihuizen, 2001). Good
critical evaluation accounts for why something is good or poor, why it works or fails. It is
not enough merely to list good and bad points. Generally, every reader apprehends a poem
with different perceptions, a different personal background, and different association with
words and images. Therefore, for every reader, the imagery, personal response and the
nature of emotions aroused will vary. Reading various types of literary works will provide
students with knowledge of literature and consequently, they will have an ability to make
valid comparisons, assessments and critical evaluation.
2.1.2.3.6 Approaches and Techniques to Poetry Teaching / Learning
Poetry can be approached and taught in different methods or approaches. These
approaches are essential for students, educators and course designers, in order to achieve
the required objectives of improving second language proficiency. Some approaches of the
teaching of literature for EFL students are presented in this section of the current study.
They are:

1. Information Based Approach
According to Omar et al. (2007), this approach aims to expose learners to facts and
information about a target country, culture and even the writer of the literary texts. Carter
(1988) considers the information-based approach as a way of teaching knowledge about
literature whereby literature is seen to offer a source of information to the students. Carter
and Long (1991) further argue that it involves critical concepts, literary conventions and
metalanguage, and the students should be able to use such terms and concepts in talking
and writing about literature. This approach is a way of teaching knowledge about literature
where literature is seen as a medium to offer a source of information to students.
According to Lazar (1993:35) this approach aims to teach and concentrate in areas such as
history and characteristics of literary movements, the social and historical background to a
text, the biography of the author and its relevance to his or her writings; literary genres and
rhetorical devices etc. According to Dweikat, It demands a large input from the teacher. It
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describes the study of literature as "aesthetically patterned artifact endowed with the
knowledge potentials philosophy, culture, morality, and humanities" (Dweikat, 2013).

2. Personal Response Based Approach
Lazar (1993), reported that Personal Response Approach is an excellent stimulus
for group work that can help students to become actively involved both intellectually and
emotionally by associating the themes and topics portrayed in the literary texts with the
students’ personal experience. Some of the techniques manifested under this approach are
brainstorming, class discussion, group work and free expression of feelings and opinion.
According to Carter (1988) This approach is more student-centered, focusing on an
elicitation of individual response (in terms of experience, feelings and opinions) to a text.
This approach removes the focus from the text and places it on the reader, by attempting to
describe what goes on in the reader’s mind during the reading of a text. Thus, there is no
single definitive reading of a text, because the reader is creating, as opposed to
discovering, absolute meanings in texts.

3. Language Based Approach
This approach is closely related to the Language Model presented by Carter and
Long (1991) where literary texts are seen as means to helping students’ improve language
proficiency. This is done by providing them exposure to the target language and
connecting them to specific vocabulary and other aspects of the language.
According to Omar et al. (2007), This approach encourages techniques, which are learnercentered, activity-based, and gives particular attention to the way language is manipulated.
Some of the standard, widely-used and widely-known techniques of this approach are
language activities, rewriting and creative writing, dramatic activities and reading aloud.

4. Stylistics Approach
According to Simpson (2004:2) stylistics is a method of textual interpretation in
which primacy of place is assigned to language. The reason why language is so important
to stylistician is because the various forms, patterns and levels that constitute linguistic
structure are an important index of the function of the text. Simpson added that the purpose
of stylistics is to explore language, and more specifically, to explore creativity in language
use. Doing stylistics thereby enriches our ways of thinking about language and, as
observed, exploring language offers a substantial purchase on our understanding of literary
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texts. Leech and Short (1981:74), reported that stylistics approach "uses the apparatus of
linguistic description." for example special stylistic choices and patterns as well as
metalinguistic items to analyze how meanings in a text are communicated. Stylistics
approaches guide students towards a closer understanding and appreciation of the literary
text itself using the combination of linguistic analysis (Lazar, 1993). The emphasis here is
on text, description and analysis of language prior to making interpretation (Khatib et al,
2011). According to Niazir (2010), the stylistic approach provides a way of integrating two
subjects, English language and Literature-in-English. In this approach, the teaching of
literature and poetry in particular emphasizes the writer’s choice of words and their
functions, the structure and the deviation from the norms, the use of foregrounding and
parallelism, and other figure of speech, the lexical cohesion and coherence in the texts and
the grammatical patterns.

5. Moral Philosophical Approach
Moral Philosophical Approach adopted in poetry teaching enables teachers to lead
learners in discussing the existence of moral values discernable in a text. According to
Ricoeur (1995), "teachers who guide learners read and interpret literary works under Moral
Philosophical approach may help learners to reach self-understanding and self-realization."
This is an approach which incorporates moral values across curriculum. The focus of this
approach is to discover moral values while reading a particular literary text ( Hwang &
Embi, 2007). It seeks to find the worthiness of moral and philosophical considerations
behind one’s reading.

6. Periphrastic Approach
According to Dweikat (2013), this approach deals with the surface meaning of the
text. It allows teachers to use simpler words and sentence structures compared to the more
complicated ones in the texts and sometimes the teacher can translate it into other
languages. This approach is suitable for beginners of the target language as it acts as a
stepping stone in formulating original assumptions of the author’s work.
To sum up, not all of the previous approaches can be utilized by using PBL in poetry
classes and that is according to the nature of each approach. However, if the educator is
discussing "To His Coy Mistress", morally and philosophically, the groups should
conclude through their investigation that the poem is a carpe diem poem that urges the coy
lady to 'seize the day' or to make use of the day. If he is discussing it according to
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information-based approach, it demands some guidance from the educator so he may ask
students to gather information about the religious and political background of the
seventeenth century. Students, on the other hand, may respond personally when utilizing
personal response approach, which was utilized more than the other approaches in this
study as in the case with Christopher Marlow's the passionate shepherd to his love.
Periphrastic approach is the less appropriate one to be utilized in the current study and that
is due to the nature of this approach which is suitable for beginners of the target language
not the advanced learners which the current study deals with.
It is worth mentioning that the most dominant approach to poetry teaching at AUG is the
lecturing method which is mainly based on the lecturer in transmitting knowledge and
information throughout the course and finally students should be tested and evaluated
according to their memorization of this knowledge and information. The current study is
trying to investigate the effectiveness of PBL as an alternative method to be used in poetry
classes with the aim to improve and enrich the field of methodology related to the teaching
of literature.
2.1.2.3.7 Commentary
The previous chapter is divided into two parts; the first part presents literature
related to PBL. In short, PBL is an approach based on active learning; well-designed
projects include various strategies and techniques. Successful PBL requires safe and
respectful learning environment, students should be physically and intellectually safe. On
the part of teachers, they must encourage competitive thoughts and ideas, they should also
listen respectfully and give students the opportunity to cooperate and show their own
understanding. PBL transforms the role of the teacher from content provider to the role of
facilitator, observer, listener and coach. Compared to other instructional models, PBL
enhances the quality of students' learning. Complex skills such as critical thinking,
problem solving and decision making need to be taught with innovative approaches based
on active learning. Concerning the second part, which presents poetry and critical
appreciation, the researcher can suggest that being able to read critically entails effective
communication between the reader and the text. Thus, to be a critical reader means that
you are an appreciative and analytical reader. When students read any poem, they should
focus on the repeated ideas, theme, tone, and poetic techniques. In addition, they should
consider the background of the poet, and try to think about decisions that the character
could make. Actually, critical appreciation and analysis of poetry involves asking
questions that need to be addressed. They try to answer these questions by reasoning.
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When we critically appreciate a poem, we do not give merely literal meaning, instead, we
try to find answers to many questions in our mind and dig into the deeper meaning. Thus,
training students to be both willing and able to critically appreciate poetry put them on the
path toward academic success. It is worth noting here that the language based approach
(See page 55) is widely used at AUG where the main focus is on students' language. In
addition, EFL students at AUG always feel that their problem is in their written
presentation in terms of language structure and writing mechanics. However, lecturers
refer this to the lack of extensive and deep reading and writing.

2.2 Previous Studies
2.2.1 Introduction
The previous studies are classified into two domains. The first domain comprises
previous studies related to PBL as a teaching strategy based on constructivist principles;
the second domain comprises previous studies related to poetry and critical appreciation. A
commentary on the previous studies according to different domains, the distinction
between this study and the previous ones, general commentary and benefits gained by the
researcher upon reviewing these previous studies will also be presented in this chapter.

2.2.2 Previous Studies Related to Project-Based Learning
Ilter's (2014) study aims to investigate the effectiveness of PBL in social studies.
The participants of the research are composed of fourth grade students(n=58), divided into
experimental and control group in Bayburt city in Turkey during 2012 to 2013 school year.
An experimental group (n=28) and a control group (n=26) were created randomly and
matched to equalize. A quasi experimental design (pre and posttest) was used in the
research. While the experimental group of students received an interactive social studies
instruction including completely PBL in a team format activities, the control group
students received an instruction including direct instruction method (whole class teaching
and individual work in the worksheets of the topic). The findings indicated a statically
significant differences in favor of the experimental group on the concept achievement and
motivation. Students who participated in PBL environment not only enriched and
expanded their knowledge, but also achieved a higher level of motivation than the control
group. The PBL in a team format activities were provided to promote the experimental
group students' motivation to succeed academically and to develop their conceptual
achievement. The results demonstrated that the PBL improved students' understanding
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regarding social studies concepts and helped them achieve the behaviors which were aimed
academically. This study assures that the project method is very beneficial for enhancing
students' cooperation which is considered one of the PBL essential elements in the current
study.
Dauletova's (2014) study aimed to address issues relevant to PBL in the sphere of
business communication and the niche it occupies in the teaching learning paradigm in the
Sultanate of Oman. The research investigates PBL approach's attributes coherent with
Omani cultural orientations, identifies the challenges Omani learners face, provides
detailed course description, presents course evaluation based on qualitative questionnaire,
offers instructor feedback on the course itself, and finally, suggests ways to adapt and
implement PBL in the educational domain of the Sultanate. The sample of the study was
30 Omani students who completed a business communication course as a PBL experience.
The students were given two sets of opposing statements representing four different types
of learning style. The finding of the study suggests that it is crucial to modify Western
approaches to PBL and adapt them to the local, social, and cultural context. Although the
previous study is not directly related to the current one, the researcher of the current study
benefited from the previous study in identifying ways to adapt PBL.
Hovey & Fergason's (2014) study aimed to analyze survey results regarding
teachers’ perspectives and experience with (PBL) and to discover trends in understanding
and use of PBL. A quantitative survey design was used to better understand teacher
perspectives and experience with PBL. The focus of the survey was on teachers working
with culturally and/ or linguistically diverse learners who either are gifted or have learning
disabilities. The sample of study was 134 pre- service and in service teachers in the
southwestern United States. Descriptive statistics were used to obtain information from
participants utilizing Statistical Package for the Social Science (SPSS). The findings
support the need for further development of teacher preparation in PBL. The previous
study clarifies that PBL is not only used with ordinary students but this approach can be
used with diverse and exceptional students as well. This, in fact, adds more significance to
PBL approach in terms of its appropriateness to all types of students.
Nassir's (2014) study aimed to investigate the effectiveness of project–based
learning strategy on developing ninth graders' achievement level in English. Furthermore,
it measured the effect of the project–based learning strategy on the students' attitudes
towards English. To answer the study questions, the researcher adopted the experimental
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approach. The researcher purposively chose (76) ninth graders from Halima Assadia Girls'
Prep School (A) in Annazla, Jabalia for the experiment and randomly chose two classes of
ninth graders. The participants were distributed into two equivalent groups, each of which
consisted of (38) students. Project–based learning strategy was used in teaching the
experimental group, while the traditional method was used with the control one during the
first term of the school year (2013-2014). The tools included a pre-post achievement test,
an attitude scale (with pre & post applications) to determine the students' attitudes towards
English Language and to investigate students' opinions of the project–based learning
strategy as a new strategy in learning English skills and sub skills, and a speaking
evaluation card (with pre & post applications). The gathered data were statistically
analyzed by using the Statistical Package for Social Science (SPSS).The researcher used
the t-test independent sample and the effect size technique to measure the effect size of
project–based learning strategy on the experimental group in each scope of the test, the
attitude scale and the speaking evaluation card. The results of the study revealed that there
were statistically significant differences in the mean scores of the pre-posttest, speaking
evaluation card and the attitude scale in the post application in favor of the experimental
group. Taking into account the large impact that the findings showed, the researcher
recommends the use of project–based learning strategy to develop English language
different skills and areas. Moreover, the researcher recommends the use of the same
strategy to develop other school subjects. It is suggested that further research should be
conducted on the effect of other project–based learning strategies on other dimensions of
learning other school subjects and different grades. This study helped the researcher of the
current study in implementing the projects which were used with female EFL students at
AUG.
Clark's (2014) study aimed to describe teachers' experiences who implemented
PBL in middle school science and its effects on teacher self- and collective-efficacy. The
researcher adopted the quantitative method. The sample consisted of four teachers. The
tool of the study was Science Teachers Efficacy Belief Instrument (STEBI). Pre- and postimplementation of (STEBI) indicated that teachers' experienced moments of changing selfefficacy, and high effort indicated high efficacy. Belief in the ability of the group indicated
high collective efficacy. Some of the teachers had to adjust their concepts of teaching and
learning. The findings are a call to school leaders to provide collegial support for
implementing new curriculum and methods. The researcher of the current study benefited
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from this study in adjusting the PBL to suit EFL students at AUG with the aim of
improving the students' critical appreciation skills.
Ching & Chang's (2013) study examines graduate students’ participation and
perceptions of peer feedback activity that supports PBL in an online instructional design
course. The study used a mixed method approach. The main tools were interviews and
observation. The findings indicate that peer feedback can be implemented in an online
learning environment to effectively support PBL. Students actively participated in the peer
feedback activity and responded positively about how the peer feedback activity facilitated
their project-based learning experiences. The results of content analysis exploring the peer
feedback reveal that learners were mostly supportive of peers’ work and they frequently
asked questions to help advance their peers’ thinking. This study helped the researcher of
the current study in implementing the observation and consider it as an authentic and
important tool for assessing students presentations and performances.
Mihardi's et al. (2013) study aimed to analyze effects of Project based learning
model on student creative thinking in solving physics problems. The researcher used the
quasi- experimental design with two- group pretest posttest design. The population is all
college in undergraduate education physics of state university of Medan in Indonesia. The
research instrument was an essay test in higher order thinking with five items. One way
ANOVA was used to analyze data. The results showed that student creative thinking in
Project- Based Learning model is greater than cooperative learning models. PBL proved to
be effective to enhance students' critical thinking. The researcher of the current study has
found that PBL method is effective in enhancing students' creative and critical thinking
which is the main focus of the current study. Also, this study guided the researcher of the
current study towards choosing the appropriate research design.
Hung's et.al, (2011) study investigated the effect of Project based learning to
improve the learning performance of students. A quasi experiment design was adopted; the
sample consisted of 117 grade 5 students in an elementary school in southern Taiwan. The
tools of the study included the science learning motivation scale, the problem-solving
competence scale and the science achievement test, to collect feedback as well as evaluate
the learning performance of the students. The results showed that the project-based
learning with digital storytelling could effectively enhance the students’ science learning
motivation, problem-solving competence, and learning achievement. This study stresses
the role of the internet on enhancing students' learning , the researcher of the current study
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guided the students to use Youtube.com, and provided them with some other websites to
get rich and valuable knowledge related to poetry analysis.
Meram's (2011) study investigated the effects of project-based learning on
students' achievement and attitudes towards English lesson of the 9th grade students. The
researcher adopted the experimental design, the pre- and post-test control group research
model. The research was carried out in high school in Turkey. Totally 60 students in two
different classes participated in the study. A questionnaire and achievement tests were the
tools of the study. The results of the research showed a significant difference between the
attitude scores of the experiment group and the control group. On the other hand, it was
also found that Project –Based Learning was more effective in the positive development of
the students' academic achievement levels. At the end of the research, it was revealed that
the students who were educated by project based learning were more successful and had
higher attitude levels towards the lesson than the students who were educated by the
instruction based on student's books. Despite the obvious difference between the current
study and Meram's, the researcher of the current study has gained benefits in designing and
organizing the PBL projects and adding to the theoretical framework of the study.
Jantima's (2011) study examined whether PBL could enhance Thai university
students' English language proficiency, their learning skills and self- confidence. The
researcher used a mixed research method utilizing both quantitative and qualitative
instruments to collect data from participants. The sample of the study consisted of 26 third
year learners majoring in English and enrolled in English for Tourism course. The study
was conducted in an EFL classroom in a major regional Thai university. The tools of the
study consisted of four quantitative instruments and five qualitative instruments included
student surveys, project diaries, open-ended questionnaires, field notes and work-inprogress discussions. The results of the study showed that PBL had a statistically
significant effect on the development of low and medium achievers' of English language
skills. The study concluded that PBL could be an effective means of teaching English as a
foreign language. The researcher of the current study has been introduced to details related
to the sequencing of PBL tasks through each week.
Maxfield's (2011) study aimed to examine the effects of integrating instructional
strategies during PBL on student learning. A quasi-experimental design was used to
examine the effects of traditional teacher-led instruction compared to PBL instruction with
the interactions of cooperative learning methods. The sample consisted of grade 5 rural
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middle school students in an Ohio public school district, USA. Six teachers were randomly
assigned to the appended control group consisting of a teacher-led lecture-based
environment and an experimental group consisting of a PBL environment with modified
instructional strategies. Results of the study support the use of PBL to improve student
achievement. Upon reviewing this study, the researcher of the current study identified the
suitable and effective PBL projects to be implemented with students.
Chu's (2011) study aimed at examining the effects of Collaborative inquiry
project-based learning on the reading abilities of primary school students in Hong Kong.
The researcher used a case study design; the sample consisted of four students, teachers,
and parents. The tools of the study were (PIRLS) tests "Progress in International Reading
Literacy"; survey, questionnaire and interviews to examine the participants' perceptions of
the inquiry PBL; and the PIRLS survey was used to measure the students' attitudes and
self-perceptions. Quantitative and qualitative data analyses showed positive effects on the
reading abilities and attitudes of the participating students. Students' attitudes and selfperceived abilities appeared to influence the improvements in reading abilities. Finally,
improvements in the students' reading comprehension, reading speed, and vocabulary were
perceived. These findings provide evidence and insights to support further implementation
of inquiry PBL in primary schools. The researcher of the current study benefited from this
study in identifying some important reading skills to be enhanced among EFL students.
Yunis & Ahmed's (2011) study aimed at identifying the effect of using ProjectBased Learning in developing the skills of critical thinking and achievement in the subject
of science among the students of the institute of teachers at Mosel University in Iraq. The
researchers adopted the experimental design. The sample consisted of (46) second year
students in the institute divided into an experimental group (24) students and a control one
(22) students. The instrument of research was the critical thinking test of supposition,
interpretation, evaluating, the arguments, deduction and denotation. The second instrument
consisted of an achievement test prepared by the two researchers which was made up of
(25) items whose validity and reliability has been tested by exposing them to the experts.
The results revealed the exceeding of the experimental group taught by the method of
project on the control group. This research helped the researcher of the current study in
classifying the skills and sub skills of the critical appreciation of poetry.
Panasan & Nuangchalerm's (2010) study aimed to compare learning
achievement, science process skills and analytical thinking of fifth grade students who
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learned by using project-based and inquiry-based learning activities. The experimental
design was carried out. The sample of the study consisted of 88 fifth grade students.
Students were divided into 2 groups, 44 students each. The research instruments used in
the study were lesson plans for organization of project-based and inquiry-based learning
activities. Results showed that the plans for organization of project-based and inquirybased learning activities were appropriately efficient and effective. The students in 2
groups did not show different learning achievement, science process skills and analytical
thinking. Therefore, science teachers could implement both of these teaching methods in
organization of activities as appropriate for learners to achieve in the future. This research
helped the researcher of the current study in identifying the analytical skills and sub skills
to be enhanced in the current study.
Ravitz's (2008) study aimed to focus on teachers who are pursuing a progressive
reform agenda including investment in PBL as an instructional strategy. The researcher
used the descriptive analytical method. The sample of the study was limited to public high
school teachers in the USA whose responsibilities included at least one of the four “core”
academic subject areas – math, science, social studies or English. The tools of the study
were interviews and a national survey conducted by the American Institute for Research.
The results of the research showed that the most frequent source of ideas for projects is the
teacher’s own ideas about what students should do. The next most popular source was the
Internet. The least frequent source was parents or adults from outside the school. The
researcher of the current study has got the idea of designing the projects with reference to
the essential elements of PBL (see Ch. 2, Part1).

2.2.3 Commentary on the First Domain: Previous Studies Related to PBL
In this part, the aforementioned related studies have provided the research with
valuable information related to the various use of PBL. In terms of their aims, The
researcher hardly found similarities between these studies and the current one, this is
definitely due to the various areas of curriculum in which Project Based Learning can be
implemented. However, all of them confirmed the effectiveness of the PBL method. Three
of these studies aimed to develop students' creative thinking, critical thinking and
analytical thinking such as Mihardi's et al. (2013), Yunis & Ahmed's (2011) and Panasan
& Nuangchalerm's (2010) respectively. In terms of methods and designs, different
experimental designs were used in some of these studies, such as ,Maxfield's (2011),
Hung's et al. (2011) who adopted the quasi-experimental design. The only study which
63

adopted the case study method was Chu's (2011). Unlike these methods, the researcher
adopted the pre-experimental design as it was the most appropriate design. The sample of
the current study which was comprised of university students is similar to Ching& Chang's
(2013), Yunis & Ahmed (2011) and Mihardi et al. (2013). Regarding the tools, some
researchers used tools similar to the tools of the current study like Mihardi et al. (2013)
who used a rubric and a critical appreciation writing test. Interviews and a national survey
were used by some other researchers e.g. Ravitz (2008) and Ching& Chang (2013).
Jantima (2011) used Different types of tests while carrying out his study. The results of all
the previous studies provide evidence which supports the use of Project-Based Learning in
its various forms. According to these results, researchers recommended the need of such an
approach for enhancing higher-order thinking, creativity, self-reliance and critical thinking
among students فTherefore, the researcher of the current study will investigate the
effectiveness of PBL approach on enhancing female EFL students' critical appreciation of
poetry at AUG.

2.2.4 Previous Studies Related to Poetry and Critical Appreciation
Risner's (2013) study examines the use of bird imagery in William ButlerYeats's
lyric poetry. Yeats's career can be broken down into three periods: an early, Romantic
style, a middle nationalist style and a final Modernist style. Each of these periods denote
shift in subject matter for the Irish poet, but the ability to adapt the use of birds to fit his
subject matter shows the Yeats's talent. As a young poet in 1890s, Yeats was influenced by
the Romantic tradition and Irish countryside. In this early poetry, birds appear placed in the
poem rather than as active participants in the action. By the 1900s, Yeats had been
introduced to Maud Gonne and became more vocal in the fight for Irish independence.
Consequently, his writing took a more physical and nationalist tone. Yeats used bird
imagery to champion Irish identity and history. After marrying in 1917, Yeats's poetry
entered into Modernism and showcased Yeats controlled style of writing. In this study,
birds take nontraditional forms and are used as tools for lamentation of aging and
impending death. The ability for Yeats to adjust the use of birds to fit any situation notes
his growth as a writer and dedication to his craft. Upon reviewing this study, the researcher
of the current study has gained an in depth knowledge related to Yeats's poetry which has
helped her in analyzing the content of poems prescribed to EFL students at AUG.
Cetin's (2012) study aimed at evaluation criteria for the teaching of language and
literature used in Turkey. Related literature was examined in order to determine national
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and international criteria used in teaching of language and literature. (43) Participant study
group were taken from fourth grade of high schools. Two written and one oral exam were
asked to the study group, answers papers were evaluated by using document analysis
technique of qualitative research method. According to the research results, the results of
the study revealed that teachers do not use common criteria in evaluating language and
literature teaching. This study has helped the researcher of the current study in building the
oral presentation rubric (Appendix 8) and the written rubric (Appendix 5) as a means for
assessing students' critical appreciation of poetry.
AL-Hudabi &AL-Ashwal's (2012) study aimed to identify the availability of
some critical thinking skills of talented students in high schools. The descriptive design
was used. The sample consisted of (121) students, (61) gifted male students from the
Almethak school in Sana’a and (60) gifted female students from Zaid school in Taiz. The
tool of the study was the test of Watson / Glaser to measure the critical thinking skills
(conclusion - identifying the assumptions- inference - Interpretation - Evaluating
arguments). The results revealed that the sample of the critical thinking skills did not reach
the acceptable limit educationally, as there were no statistically significant differences
between the mean scores of male and female in the test of critical thinking skills as a whole
but there were differences in the skills of inference in favor of male and the skill of
knowledge assumption in favor of female. The research has recommended the need to raise
the critical thinking level of the gifted students in the Republic of Yemen and to provide
them enrichment materials which can develop their thinking in general, and particularly the
critical thinking. This study helped the researcher of the current one in understanding the
skills and sub skills of the critical appreciation of poetry.
Khatib & Nazari's (2012) study investigated the effect of teaching poetry on
students’ critical thinking abilities. To this aim, an experimental design was adopted, the
sample of the study comprises a total of 60 students at two classes, one control group and
one experimental, at high intermediate level at an institute in Iran. The students in the
control group were taught poems for 10 sessions. Besides, Watson-Glaser Critical
Thinking Appraisal was the main tool. The results of Critical Thinking Appraisal (CTA)
were submitted to SPSS and analyzed through paired T-test. The results of the control
group showed a significant difference between the two administrations of the test, which
indicated the role of literature as recourse in enhancing critical thinking of the students.
This study has introduced the researcher of the current one to one of the most valid and
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reliable measure of critical thinking, Watson- Glaser Critical Thinking Appraisal and
helped her in designing the tool of the study.
Wahab's (2012) study aimed at analyzing the contents of the poetry portion taught
at O’level in Pakistan critical appreciation of the poems in “English Alive” printed and
published by Oxford University Press. The study adopts qualitative paradigm for in-depth
analysis of all the poetry portion of "English Alive" Book. Content Analysis has been
selected as major research design and scanning method has been used. In addition, pilot
study

and

interviews

were

also

conducted.

Results

have

been

shown

in

frequency/percentage and descriptive analysis has been adopted to discuss its results. It
makes the researcher conclude how much the book serves in teaching living poetry to the
students. This study is closely related to the current one because its main

focus is

analyzing the content of poetry. Accordingly, it helped the researcher in identifying the
elements of the English poetry which is essential for poetry analysis.
Kabilan's (2010) study aimed to discern if reader's theatre RT is able to enhance
learners’ understanding of the literary text and increase learners’ interest and motivation to
learn literature. The quantitative and qualitative method was used. Participants of this study
were 20 learners (average age of 14) 10 boys and 10 girls, who were randomly selected
from two advanced-level classes in a premier residential school (referred to as PRS) that is
located in the north of Peninsular Malaysia. The quantitative and qualitative data obtained
showed that RT significantly enhanced learners’ understanding and increased their interest
and motivation to learn literature. The findings of this study suggest that learners are able
to perceive and examine literature and the learning of literature positively and
constructively if the teaching and learning of literature are aligned according to the
interests of the learners and are based on creative, flexible and learner based pedagogical
approaches. This study stressed the importance of the students' interest and motivation in
understanding literary texts. The researcher of the current study learned from this one that
the learner's role is very important in the learning process. therefore, she designed
appropriate PBL projects in which students' interests and experiences were respected and
valued.
EL-Helou's (2010) study examined the difficulties facing English teachers in
teaching literature in English for Palestine grade twelve textbook. The researcher adopted
the descriptive analytical approach. The sample of the study consisted of (184) male and
female teachers of English for twelfth graders, and (20) English language supervisors in all
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the six Gaza governorates. A questionnaire was the main instrument of the study. The data
of the study were collected and analyzed by using SPSS program. Findings revealed that
EL teachers are facing a number of difficulties in teaching literature. The study also
revealed that there were no statistically significant differences attributed to teachers'
gender, age or years of experience in the difficulties facing English teachers in teaching
literature. The researcher of the current study has got information from the this study
regarding the difficulties which the students face in analyzing and evaluating poems. This
helped in identifying the critical appreciation skills needed to be enhanced among EFL
students in particular.
Meqdad's (2008) study aimed to determine the level of literary appreciation skills
of higher basic age- Arabic language teachers in Gaza governorate schools and its
relationship to the basic level of the Supreme Islamic culture. The researcher adopted the
descriptive method. The sample of the study consisted of (130) teachers (males and
females) who have been randomly selected and constituted 20% of the original population.
A questionnaire contains list of literary appreciation skills prepared by the researcher as
well as a literary appreciation test were the tools of the study. The salient results revealed
that there is weakness in the level of literary appreciation of the higher basic age- Arabic
language teachers, which did not reach the required level, there is no correlation between
the level of critical appreciation skills of Arabic language teachers and level of their
Islamic culture. This study had made it easier for the researcher of the current study to
determine the points of weaknesses in students' literary appreciation skills in Gaza and
helped her in choosing the skills and sub skills which are required to be enhanced among
students.
Johnson's (2007) study aimed to investigate the implementation of portfolios to
determine its impact on critical thinking skills. Seventeen students from grade nine, ten and
twelve were enrolled in a rural Midwest school participated in the study. The researcher
adopted the descriptive method. The research group collected different samples of their
work during a nine-week time. After the collection of material, students selected what
material they wanted to include in a portfolio then reflected on the rationale behind each
selection. The results revealed that there were improvements in critical thinking skills as
measured by the teacher/researcher with portfolio, rubrics, entry questionnaires and exit
questionnaires. This study has facilitated the designing of the written rubric as a means to
measure female EFL students’ critical appreciation skills (Appendix 5b).
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Ammar's (2003) study investigated the effects of self-regulated Reading Strategy
Development on the prospective EFL teachers' critical reading skills and reading
motivation. The researcher adopted the experimental design The sample of the study
involved a cohort of eighty- one third year EFL students at Sohag Faculty of Education in
Egypt. A Test of Critical Reading and a questionnaire (designed by the researcher) were
the tools of the study. Findings of the study indicated that students’ self-regulation of their
EFL reading resulted in significant gains in their critical reading skills as well as in their
motivation to read in English as a foreign language compared to the traditional reading
instruction practices. This study has guided the researcher of the current study to identify
the critical reading skills and sub skills needed to be enhanced among EFL students.
Al-tamimi's (2001) study aimed to identify the literary appreciation level of Arabic
language major students at three colleges in Bagdad, Iraq. The researcher adopted the
quantitative and qualitative design. The sample of the study consisted of (250) male and
female students from three colleges. (48) Male and (55) female from Ibn Roshd college,
(60) female students from Bagdad college, (48) male and (39) female. A questionnaire and
an objective test consisting of (35) items (multiple choice) questions were the tools of the
study. One-Way Anova, t-test and correlations were used to analyze data. Results showed
weakness in literary appreciation skills among students in the three colleges in Bagdad, and
that there are no statistically significant differences in literary appreciation among the
students of the three collages. This study has introduced the researcher of the current study
to the sub skills of the critical appreciation, such as the critical evaluation.
Hammad's (2000) study aimed to investigate the effect of applying the stylistic
approach to the teaching of English poetry on the 11th grade students' achievement and
attitudes towards poetry and the method of instruction. It also aimed at revealing the
students' attitudes towards English language and poetry in comparison with their attitudes
towards other school subjects and Arabic poetry. The study also aimed at documenting the
English language teachers' attitudes of 11th grade anthology syllabus, the method of
teaching poetry and the role of poetry in TEFL. The experimental design was carried out
with a sample of (89) 11th grade students from two secondary girls' schools in Qabatia
district in Palestine. Participants' attitudes were assessed by an attitudinal questionnaire to
measure the effect of applying the two methods on students' attitudes towards English
poetry and the method of instruction. An achievement test was also used to measure the
students' achievement in English poetry. The results were statistically analyzed using two
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way analysis of variance (annova), (ancova), dependent t-test, means and percentage. The
findings of the study revealed that applying the stylistic approach did improve both
scientific and literary students' achievement on comprehension and linguistic levels. Also it
led to positive attitudes towards English poetry and methods of instruction. This study has
helped the researcher of the current study in identifying the weaknesses of literary
appreciation among students, introduced her to the stylistic approach to teaching literature.
In addition, it has enriched the current research and added to the theoretical framework.

2.2.5 Commentary on the Second Domain: Previous Studies Related to
Poetry and Critical Appreciation
Aims, methods, samples, tools and results of the previous studies related to poetry
and critical appreciation are varied. Therefore, commentary will be presented according to
different domains. The previous studies sought to achieve various aims. Some of them, like
the current study, aimed to identify and improve the literary appreciation level among
college students and teachers such as Al-tamimi's (2001) and Meqdad's (2008). Other
studies like Johnson (2007),Khatib & Nazari (2012), aimed to investigate the effect of
poetry and other factors on critical thinking skills. In order to achieve the aims of these
studies, various designs and methods were adopted. Ammar (2003) and Hammad (2000)
adopted the experimental design. The quantitative and qualitative design were used in
some of the other studies like Al-tamimi's (2001) and Kabilan's (2010).However, the
descriptive analytical method was used in Johnson's (2007), Meqdad's (2008) and ELHelou's (2010).Unlike these methods and designs, the current study adopted the preexperimental design one group pre and posttest. Regarding the sample, various types of
samples were included in these previous studies, most of the previous studies, e.g.Cetin's
(2012), Hammad's (2000), EL-Helou's (2010), Khatib & Nazari's(2012) and AL-Hudabi &
AL-Ashwal's (2012) applied their study tools on high school students, while Meqdad
(2008) applied other tools on teachers. The sample of current study, was similar to Altamimi's (2001), which was comprised of university students. According to tool, The tools
used in the previous studies are varied. Most of the researchers, e.g. Al-tamimi (2001),
Ammar (2003), Hammad (2000), Meqdad (2008) and EL-Helou (2010) incorporated
questionnaires. Various types of tests were also implemented throughout some studies, e.g.
AL-Hudabi & AL-Ashwal (2012), Khatib & Nazari.(2012) who used the test of Watson /
Glaser to measure critical thinking. An individual interview was the tool of other studies,
such as Wahab's (2012). The current study is not in the same line with most of these
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studies regarding the tools, as the researcher used one main tool which is a critical
appreciation written test. Regarding the results of the previous studies, they were varied.
Some of them (e.g. Al-tamimi's (2001), and Meqdad's (2008), showed EFL students'
weakness in literary appreciation skills. Khatib & Nazari's (2012) indicated the role of
teaching poetry on enhancing students’ critical thinking abilities. According to El-Helou's
(2010) study results, teaching poetry was ranked as the most difficult of the three literary
genres and that EL teachers in Gaza schools are facing a number of difficulties in teaching
literature. Therefore, the researcher of the current study concluded that there is a need to
improve our teaching methods of literature and to adapt the most effective ones in terms of
giving EFL students more independency and encouragement.

2.2.6 General Commentary
In the past few months, the researcher has been reviewing previous studies directly
related to the theme of this study, which have greatly enriched her background and offered
many information regarding the topic. These studies are varied in subject matter and scope,
they are conducted by many researchers in various places, universities or schools, those
researchers adopted different methods and tools to achieve their aims.
Of course, there are similarities and differences between aims, methods, tools and
results of these previous studies and the current one. In terms of the studies which are
related to project based learning approach, most of their results showed that well designed
projects encourage students to be creative and active, more importantly, PBL also has
proved to have a positive effect on students' acquisition of critical thinking skills, which,
in fact, can't be separated from critical appreciation skills, the main concern of the current
study.
With respect to the second domain, most of the studies revealed the significance of
critical appreciation of literature to gain pleasure and understanding of the world.
In addition, reviewing the related studies was very essential as it supported the
researcher and provided her with basic background for writing the theoretical framework,
designing the PBL activities, designing the tool of the study, using an appropriate
statistical analysis to obtain and interpret data, and finally discussing the results and
providing recommendation.
The difference between this study and the previous ones lies in the fact that it is the
first study in Gaza strip which investigates the effectiveness of PBL in poetry classes on
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enhancing critical appreciation skills, these skills, in fact, has always been neglected and
the availability of studies about literature and critical appreciation of poetry is still in need.
To sum up, the previous studies in general agree with the current study in the
following points:
1- The importance of enhancing students' critical thinking skills.
2- The importance of the collaborative work in the learning process.
3- PBL is an effective method that can be used for enhancing critical thinking.
However, the current study differs from the previous ones in the following points:
1- In this study, the researcher used the PBL method for enhancing EFL students'
critical appreciation skills. This method has not been previously examined in the
field of teaching literature.
2- The participants are the third year female EFL students in the Faculty of Education
at AUG.
3- The main focus of the study is enhancing the four critical appreciation skills which
are: critical reading, critical interpretation, critical analysis and critical evaluation.
The researcher, by carrying out such a study, hopes that it will enrich the field of
research that concerns itself with literature and critical appreciation.

2.2.7 Summary
Chapter two presented a revision of some previous studies under two domains. PBL
as the first domain, poetry and critical appreciation as the second one. The researcher of
the current study concluded that using PBL is important and effective in various areas of
curriculum. In addition, she concluded that enhancing critical appreciation of poetry
requires employing innovative approaches such as PBL. This approach involves in-depth
inquiry, asking questions and trying to answer these questions through investigation and
reasoning, gathering and exchanging information and examining the process of reading.
The chapter also shows benefits gained by the researcher as a result of reviewing these
studies as well as the difference between these studies and the current one. The next
chapter deals with research design and methodology of the current study.
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Chapter Three
The Methodology
3.1 Introduction
This chapter introduces practical aspects and a detailed description of the research
design, population, pilot study, sample, variables, and instruments used to answer the
questions of the study, ways of ensuring test validity and reliability, the scoring method
and finally the statistical analysis of data.

3.2 Research Design
The researcher adopted the pre experimental design due to the nature of the
research, which aimed at investigating the effectiveness of using PBL in poetry classes on
enhancing critical appreciation skills among female EFL majors at AUG. It is one group
pretest posttest design. Bajpai points out that pre experimental design is an exploratory
type of research design and has no control over extraneous factors ( Bajpai, 2011:748). The
pre experimental design involves only one group and similar to quasi-experimental group
research design. This design is more time consuming than experimental and quasiexperimental research designs because they do not involve multiple groups or multiple
waves of measurements ( Judy& Finn, 2013:199). The participants were taught five poems
using the PBL approach throughout the 12- week experiment.

3.3 Population of the Study
The population of the study was (140) female EFL students in the Faculty of
Education in the first semester of the academic year (2014-2015) at AUG.

3.3.1 Sample of the Study
The representative sample consisted of (40) female EFL majors. It was
purposefully chosen from the third level at the Faculty of Education AUG.

3.3.2 Pilot Study
Thabane et al., (2010) define a pilot study as an experimental, exploratory, test,
preliminary, trial or try out investigation. The critical appreciation test was applied on the
pilot study, consisting of (40) students, the fourth level in the Faculty of Education at AUG
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and who have studied the same poetry course in the previous year, the results were
recorded and statistically analyzed to ensure validity and reliability.

3.4 Variables of the Study
To affirm the accuracy of the results, the researcher defined the variables as the
dependent variable and the independent one.
1- The independent variable is the PBL.
2- The dependent variable study is critical appreciation skills, which are (critical
reading, critical interpretation, critical analysis and critical evaluation of poetry).

3.5 Research Instrumentations
In order to collect data from participants, the researcher employed the following tool:
1- A critical Appreciation Written Test as (a pre and post-test). (Appendix 1)

3.5.1 The Critical Appreciation Written Test
The critical appreciation written test was prepared by the researcher to measure the
students' critical appreciation skills of English poetry.

a. Aim of the Critical Appreciation Written Test
The test aimed at measuring students' ability in critical appreciation of English
poetry. Being used as a pretest, it aimed at identifying the students' level in the written
critical appreciation skills (critical reading, critical interpretation, critical analysis and
critical evaluation. Then being used as posttest, it aimed at identifying any possible
progress in the students' performance in these skills.

b. Sources of Designing the Critical Appreciation Written Test
In designing the test, the researcher benefited from the following resources:
The researcher referred to many resources in designing the test like Khatib & Nazari's
(2012), Ammar (2003) and Al-Tamimi (2001) studies. Also, she reviewed the related
literature, checked the opinions of EFL professors and the experienced teachers (appendix
3). She also designed the test with different types of questions which were based on
various critical thinking tests like Watson-Glaser Critical Thinking Appraisal (Watson &
Glaser, 2002), which presents an example of testing interpretation and evaluation. In
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designing the questions, the researcher avoided the use of Wh-questions format, which
focus on memorization, and rehearsal of knowledge. Instead, she focused on questions that
stimulate the students' critical thinking. Critical thinking is reflective and reasonable
thinking that is focused on deciding what to believe or do (Ennis,1985). These questions
were distributed over the four critical appreciation skills.

c. Description of the Critical Appreciation Written Test
The test included three poems, Henry Howard's, earl of Surrey (1517-1547), "Love
that doth Reign and Live within my Thought”, Sir Thomas Wyatt's "A Revocation",
Chaucer's "A knight's Tale". It consists of three questions, each of which contains five
items and each item carries one point (Appendix 2).
Table (3.1)
Description of Questions over the Levels of Critical Appreciation Skills
No.

Domains

No. of items

Percentage

1-

Critical Reading

4

26.7%

2-

Critical Interpretation

3

20%

3-

Critical Analysis

5

33.3%

4-

Critical Evaluation

3

20%

Total

15

100%

The critical appreciation written test was composed of four domains: critical
reading, critical interpretation, critical analysis and critical evaluation (Appendix 2). The
items were prepared under the directions of experts in this field. Question (1) consists of
five items about A Revocation, and incorporates the four critical appreciation skills. The
first question is based on the critical reading skill (CR). It requires students' explanation of
the probable theme/ themes of the poem. The second question is based on the critical
analysis skill (CA). It requires that students choose the correct answer i.e. multiple choice
question regarding the tone (mood) of the poem. The third question is based on the critical
interpretation skill (CI) and students are supposed to critically interpret the given stanza.
The fourth question is based on the critical reading (CR) and requires students to relate the
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poem to their own experience. The fifth question is based on the critical evaluation (CE)
and requires students to answer whether the phrases are facts or opinions.
Question (2) consists of five items about A Knight's Tale, and incorporates the
four critical appreciation skills, The first question is based on the critical reading skill (CR)
and requires students' explanation of the most predominant characteristic of the Knight
according to the poem. The second questions is based on the critical interpretation skill
(CI), students are required to paraphrase the first three lines by using their own words. The
third question is based on the critical analysis skill (CA), students are supposed to describe
the mood of the poem. The fourth question is also based on the critical analysis skill (CA)
and requires students to explain some poetic devices. The fifth question is based on the
critical evaluation skill (CE) and requires students to give their judgment about Chaucer's
witty choice of language .
Question (3) consists of five items about Love that doth Reign and Live within my
Thought, and incorporates the four critical appreciation skills. The first question is based
on the critical interpretation (CI) and requires students to paraphrase Howard's description
of love. The second question is based on the critical analysis skill (CA) and students are
required to discuss some figurative language and symbolism. The third question is based
on the critical analysis skill (CA) and students are supposed to choose from a multiple
choice alternatives, the rhyme scheme of the poem. The fourth question is based on the
critical reading skill (CR) and requires students to discuss some words chosen by the poet
that indicate conflict. The fifth question is based on the critical evaluation skill (CE) and
requires students to comment on and give their judgment about Henry Howard's poem.

3.6 Validity of the Test
Mackey & Gass (2005: 106-107), state that a test is considered valid when it
measures what is supposed to be measured. The researcher prepared a critical appreciation
written test and a rubric. To check the validity of the test, the researcher followed the
following methods:

a. Referee Validity
The researcher checked the validity of the critical appreciation test by consulting
qualified professors who have experience in teaching EFL and literature at the universities
of Gaza. After identifying the general aim of the test, and identifying the skills which the
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researcher intends to measure in the test, the researcher gave the referees the list of
questions which are designed especially for assessing students' critical appreciation skills.
The researcher made some modifications (Appendix 2) according to the referees'
recommendations.

b. Difficulty Coefficient Validity of the Critical Appreciation Test
Items difficulty is usually measured by finding out the percentage score of the
wrong answers of each item made by the students. The test is more reliable when the items
are moderately difficult. Accordingly, very difficult and very easy items should be
excluded. To calculate the coefficient of the difficulty of each item, the following formula
was used:
No. of students who gave wrong answers
Difficulty Coefficient =

the total No. of students

Table (3.2) shows the difficulty coefficient for each items of the test:
Table (3.2)
Difficulty coefficient for each items of the test
No.
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
Total difficulty coefficient
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Difficulty coefficient
0.64
0.68
0.64
0.68
0.64
0.59
0.55
0.59
0.55
0.59
0.68
0.64
0.68
0.55
0.64
0.62

× 100

Table (3.2) shows that the difficulty coefficient wobble between (0.55 – 0.68) with
total average (0.62). This means that all the items are acceptable or in the normal limit of
difficulties according to the viewpoint of assessment and evaluation specialist.

3.7 Discrimination Coefficient of the Critical Appreciation Test
That means the test ability to differentiate between the high achieving students and
the low achieving counterparts.
No. of the students whose
answers were correct among
the high achievers
Discrimination Coefficient =

-

No. of high achievers

No. of the students whose
answers were correct
among the low achievers
No. of low achievers

Table (3.3 ) shows the discrimination coefficient for each items of the test:
Table (3.3)
Discrimination coefficient for each items of the test
No.

Discrimination coefficient

1

0.73

2

0.64

3

0.73

4

0.64

5

0.73

6

0.82

7

0.73

8

0.64

9

0.73

10

0.82

11

0.64

12

0.73

13

0.64

14

0.73

15

0.73

Total Discrimination

0.71

coefficient
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Table (3.3) shows that the discrimination coefficient wobbles between (0.64 – 0.82)
with total average (0.71). This means that each of the items are acceptable or in the normal
limit of discrimination according to the viewpoint of assessment and evaluation of
specialists.

a. Internal Consistency of the Test
The researcher used Correlation Coefficient to compute the internal consistency of
the test items. To measure such consistency, Pearson Correlation computed the correlation
of the following: the items with their domains, the items with the total test and the domains
with the test as a whole. Table (3.4) describes the internal consistency of the test.
Table (3.4)
Pearson Correlation of the Items with their Domains of the Test
Levels of the
skills

Item
Pearson
No Correlation
1

Critical
Reading

Critical
Interpretation

0.670

4

0.692

6

0.643

14

0.820

2

0.745

8

0.714

9

0.611

12

0.681

13

0.827

Sig.
level
sig. at
0.01
sig. at
0.01
sig. at
0.01
sig. at
0.01
sig. at
0.01
sig. at
0.01
sig. at
0.01
sig. at
0.01
sig. at
0.01

Levels of
the skills
Critical
Analysis

Critical
Evaluation

Item
Pearson
No Correlation

Sig. level

3

0.661

sig. at 0.01

7

0.676

sig. at 0.01

11

0.878

sig. at 0.01

5

0.792

sig. at 0.01

10

0.725

sig. at 0.01

15

0.713

sig. at 0.01

r table value at df (38) and sig. level (0.05) = 0.304
r table value at df (38) and sig. level (0.01) = 0.393

As shown in table (3.4), the researcher estimates the Correlation Coefficient among
each level and the total marks of the test. According to table (3.4), all the domains of the
skills had a good degree of internal consistency validity with total scores, the correlation
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coefficients ranged between (0.611 – 0.878) and were significant at (0.01).Thus, it can be
concluded that the test is highly valid and includes high degree of validity. In addition,
table (3.5) shows the Pearson Correlation of each domain with the test as a whole.
Table (3.5)
Pearson Correlation of Each Domain with the Test as a Whole
Levels of the

Total

Critical

Critical

Critical

Critical

Skills

scores

Reading

Interpretation

Analysis

Evaluation

0.830

1

0.929

0.673

1

0.853

0.639

0.734

1

0.810

0.512

0.707

0.612

Critical
Reading
Critical
Interpretation
Critical
Analysis
Critical
Evaluation

1

r table value at df (38) and sig. level (0.05) = 0.304
r table value at df (38) and sig. level (0.01) = 0.393

As shown in table (3.5), all of the items had good levels of validity, the correlation
coefficients for the domains of the skills ranged between (0.71 - 0.97) and significant at
(0.01). Therefore, it can be concluded that the test is highly valid to be used as a tool of the
study.

3.8 Reliability of the test:
The reliability of the test was measured by the Spilt-half (Guttmann) and KuderRichardson (K-R20) Techniques.
Split half:
It relies on splitting the test into unequal two parts, and calculating the correlation
coefficient between the parts by using Spearman-Brown formula.
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Table (3.6)
Spearman-Brown Correlation between two parts (even X odd)
SPILT –HALF TECHNIQUE
Scope

TOTAL

BEFORE

AFTER

Critical Reading

4

0.670

0.802

Critical Interpretation

*5

-

0.728

Critical Analysis

*3

-

0.791

Critical Evaluation

*3

-

0.550

Test

*15

-

0.913

From Table (3.6) it is noted that the test is proved to be reliable. The Spilt- half
coefficient is (0.913) which is above (0.7), which indicates that the test is reliable to be
used in the study.
Kuder-Richardson (K-R20)
(K-R20) depends on calculating the percentages of correct answers of the test items, and
on the variance of every item.
Table (3.7)
(K_R20) Coefficients for the Questions of the Test
Kuder-Richardson (K-R20)
Total

(K_R20) coefficient

Critical Reading

4

0.668

Critical Interpretation

5

0.762

Critical Analysis

3

0.592

Critical Evaluation

3

0.597

Test

15

0.889

Scope
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O'dah, (2002: 176) assures that if the results show that the reliability coefficients
are above 0.70 so they are acceptable. In addition, as (K_R20) coefficient = (0.889), this
means that the critical appreciation test is reliable to apply.

3.9

Rubric for the Assessment of Written Critical Appreciation of
Poetry
A rubric is a multi-purpose scoring guide for assessing student products and

performance (Wolf & Steven, 2007:3).The researcher of the current study designed two
rubrics. The first one is for the written test and the second one is for the oral presentation.
The aim of these rubrics is to grade the students work and to provide feedback about their
progress regarding the general objectives of enhancing students’ critical appreciation skills.
The researcher categorized the skills of the critical appreciation written rubric into four
levels: critical reading, critical interpretation, critical analysis and critical evaluation of
poetry (Appendix 5). In the following, the researcher of the current study will explain the
process of designing the written rubric.

a. General Aim of the Written Critical Appreciation Rubric
The general aim of the rubric is to assess the students' written critical appreciation
skills and to make the assessment process more accurate and fair.

b. Sources of Designing the Written Critical Appreciation Rubric
In designing the rubric, the researcher depended on the review of literature,
lecturers', and professors' opinions (Appendix 3). The researcher of the current study
examined the collected data, made the first daft and after consulting the experienced
professors, the researcher, then made the final frame of the rubric (Appendix 5a and 5b)
respectively.

c. Description of the Written Critical Appreciation Rubric
A rubric is a measurement tool that describes the criteria against which a
performance, behavior or product is compared and measured (Rogers, 2011). The
researcher of the current study has designed the rubric in order to identify the critical
appreciation skills and to record the students' marks in the written critical appreciation test
(pre and posttest).
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According to Schreyer Institute for Teaching Excellence (2007), a rubric can be
holistic if it provides a score based on an overall impression of a student's performance or
analytical, which provides feedback along several dimensions. The researcher's choice of
the analytical type of rubrics in this study is due to its appropriateness for the study
purpose. The researcher used the rubric for many purposes:
1- To identify relative strength and weaknesses of the students' performance.
2- To help the researcher / lecturer get a detailed feedback about students'
performance.
When the researcher designed the rubric, she, at first identified the criteria that
define the performance tasks. These performances were weighted as well. The researcher
took into consideration that the performance to be assessed should be observable and
measurable (Rogers, 2011). Then she decided the levels of performance to be three. "The
fewer the levels of performance for the rater to consider, the greater the reliability and
efficacy in scoring the performance."(Wolf &Steven, 2007:6).Then, she put the description
for each cell in the matrix.
Based on literature review and specialists' opinions and experience in this field
(Appendix 3), the researcher gave the below proficient students a mark ranges from(60%68%), proficient students were given a mark ranges from (70%-78%), beyond proficient
students were given a mark ranges from (80%-90%). The researcher of the current study
used the written critical appreciation rubric to assess students' written performance on four
major criteria: critical reading, critical interpretation, critical analysis and critical
evaluation.
The researcher objectively checked the answers of each student and identified
whether they would achieve 1, 2, 3, 4 or 5 scores in each of the three questions. Then, it
could be easy to analyze the results.
The distribution of the scores can be described as follows:
–

Critical reading= (4) scores

–

Critical interpretation= (3) scores

–

Critical analysis= (5) scores

–

Critical evaluation= (3) scores

–

Total= (15) scores
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d. Scoring the Test
The researcher of the current study accomplished the process of scoring the test.
This step depended on the aforementioned critical appreciation four criteria. They are
critical reading, critical interpretation, critical analysis and critical evaluation. She
successfully has accomplished the scoring process with the help of the written critical
appreciation rubric. Five degrees were given to each of the three questions. The number of
questions branched from the main one is five. Therefore, the researcher gave five degrees
to each question. Accordingly, the maximum average was fifteen for the whole questions.

e. Validity of the Written Critical Appreciation Rubric
The researcher checked the validity of the rubric by consulting a group of
university professors who have experience in teaching literature. The researcher made the
necessary modification according to their suggestions and recommendations (Appendix
5b).

3.10 Oral Presentation Rubric for the Critical Appreciation of Poetry
a. General Aim of the Oral Presentation Rubric
One of the essential elements of PBL is the final product or the presentation. Therefore,
students had to present their critical appreciation of poetry through PowerPoint or poster
presentation. The oral presentation rubric aimed to help the researcher / the lecturer assess
students' oral presentation of the critical appreciation of poetry (Appendix8).

b. Sources of Designing the Oral Presentation Rubric
In designing the oral presentation rubric, the researcher of the current study
depended on previous studies, various websites such as YouTube, and experts opinions
(Appendix 3). The oral presentation rubric is intended for use of the assessment of
students oral performance at the critical appreciation level.

c. Description of the Oral Presentation Rubric
The researcher of the current study designed the oral presentation rubric to help
students convey their critical appreciation of poetry and to assess their oral presentation of
these skills.
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The first step of designing the oral presentation rubric was identifying the criteria
that define the performance tasks. The four performance levels are (1) Needs improvement,
(2) Fair, (3) Good, (4) Excellent.
Then, the researcher of the current study identified the major criteria of the students
oral performance which included the PBL elements. They are (1) Delivery (2) Enthusiasm/
Audience Awareness (3) Content (4) 21st century skills (5) Need to know (6) Driving
Question (7) Voice and choice (8) In-depth inquiry (9) Reflection and revision (10) Public
Audience.

d. Scoring of the Oral Presentation
The researcher of the current study and the lecturer accomplished the scoring
process by using the oral presentation rubric. This step depended on reviewing the previous
literature and consulting experts in the field of teaching English literature (Appendix 3).
Total Number Of Points:
35 – 40 = excellent
29 – 34 = good
23 – 28 = fair
17 – 22 = needs improvement

e. Validity of the Oral Presentation Rubric
The researcher of the current study checked the validity of the rubric by consulting
a group of university professors who have experience in teaching literature. The oral
presentation rubric was modified according to their suggestions and recommendations
(Appendix 3).

3.11 Statistical Analysis Procedures
The researcher of the current study used a number of statistical techniques
appropriate to the study nature. In order to analyze the pre-test and post-test, the data was
computed by means of the statistical package for Social Sciences (SPSS) as follows:
1- Spearman correlation and Guttman to compute the reliability of the test (Split
Half).
2- Cronbach Alpha technique to measure the reliability of the test.
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3- Split-Half and Kud-Richardson (K-R20) technique to ensure the reliability of the
test items.
4- T-Test Paired Sample has been used to measure the statistical differences
between the pre and post applications of the test
5- Eta Square has been used to check the effect size of the significant differences
between the two applications (pre and posttest).

3.12 Summary
This chapter showed the research design, the procedures of designing and applying
the instruments, the population and sample of the study, a detailed description of the
research tool, test validity and reliability, scoring the test, the rubrics and the statistical
analyses techniques that the researcher adopted in analyzing the results of the pre and
posttest.
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Chapter Four
Results of the Study
4.1 Introduction
The current study aimed to investigate the effectiveness of using PBL in poetry
classes on enhancing critical appreciation skills among female EFL majors at AUG. This
chapter presents the study findings outlined in accordance with the research questions and
hypothesis after the analysis of the findings by using the statistical package for social
sciences (SPSS). In her attempt to analyze the data, the researcher of the current study
employed different statistical formulas such as t-test, means and effect size through (η2)
and t value to measure the extent to which the independent variable PBL had an effect on
the dependent variable, the experimental group's critical appreciation skills of poetry.

4.2 The Answer of the First Question
The first question was “What are the critical appreciation skills that should be
enhanced in poetry classes among AUG female EFL majors by using PBL”?
In order to answer this question, firstly, the researcher reviewed the previous
literature and studies. In fact, few studies related to English poetry have been conducted
inside Palestine. However, Hammad (2000), who conducted a study at Al- Najah National
University, reported some difficulties encountering students when introduced to English
poetry. And El-Helou (2010), who conducted a study at IUG, found that students are
unable to appreciate literature, which is an essential requisite for enjoying and
understanding it. The findings of the previous studies indicate that students face difficulties
in analyzing poetry, and that results in text misinterpretation. Secondly, the researcher
referred to the poetry course objectives which aim at developing different literary
appreciation skills. The researcher analyzed those skills and sub kills from the previous
studies and from the course objectives and introduced them to a panel of referees
(Appendix 3) in order to consult them regarding the most common weaknesses in the
students’ critical appreciation skills. These skills are presented in the following list:


Expanding vocabulary while reading;



Questioning;



Reading poems according to meter;
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Finding the implicit meaning (suggested and not stated directly);



Expression of Archaism, or the use of archaic terms;



Comprehension;



Explaining poetic peculiar structure;



Defining literary terminology;



Explaining

figurative

and

symbolic

language:

similes,

metaphors

personification;


Perception with a view to establishing meaning and understanding;



Recognizing main ideas;



Responding to the poem by adding his \ her own experience to it;



Creating an argument through logical steps;



Conceptualizing (forming an idea);



Examining the title and trying to predict what the poem is about;



Breaking down the poem into its components;



Getting under the surface of a text (removing the ambiguity in the poem);



Discovering the possible reasons behind using certain structure;



Determining the tone, symbolism, imagery of the poem;



Distinguishing between different types and forms of English Poetry;



Breaking down the poem to find the deeper meaning;



Knowledge of rise and development of English Poetry;



Giving more details or simpler explanation of a text;



Identifying the intended audience;



Clarifying the implicit meaning (suggested and not stated directly);



Writing a clear topic sentence focusing on the main idea;



Simplifying or making the poem less complicated and easy to understand;



Paraphrasing or repeating the meaning of the poem by using their own words;
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and



Showing understanding of the text;



Including details that elaborate the main idea;



Formulating judgment regarding a literary work;



Knowledge of various tools, techniques and strategies of Interpretation;



Engaging in a debate;



Discovering the possible reasons behind using certain structure;



Responding in oral and written forms;



Writing reports and reflection;
It is worth noting here that the researcher of the current study analyzed those skills
and subskills and classified them into four main categories: critical reading, critical
interpretation, critical analysis and critical evaluation as follows:

1- Critical Reading Skills (CR)
a-

Questioning;

b-

Predicting;

c-

Recognizing main ideas;

d-

Responding to the poem by adding his \ her own experience to it;

e-

Creating an argument through logical steps.

2- Critical Interpretation Skills (CI)
a- Showing understanding of the text;
b- Clarifying and explaining its meaning(giving more details or simpler explanation);
c- Finding the implicit meaning (suggested and not stated directly);
d- Simplifying or make the poem less complicated and easy to understand;
e- Paraphrasing or repeating the meaning of the poem by using their own words;

3- Critical Analysis Skills (CA)
a- Examining the title and trying to predict what the poem is about;
b- Breaking down the poem into its components;
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c- Getting under the surface of a text (removing the ambiguity in the poem);
d- Discovering the possible reasons behind using certain structure;
e- Explaining figurative and symbolic language: similes, metaphors and personification.

4- Critical Evaluation Skills (CE)
a- Judging the worth, credibility or strength of the poem;
b- Making a decision concerning it;
c- Examining the strengths and weaknesses of the literary work;
d- Presenting different perspectives.
It is worth mentioning here that the researcher of the current study referred to the
aforementioned skills and sub-skills in designing the pre and posttest, the main tool of the
current study (Appendix 2).
4.3

The Answer of the Second Question
The second question was "Are there statistically significant differences at (α ≤ 0.05)

between the mean scores of critical reading skills of AUG female EFL majors in the pre
and posttest"
By testing the hypotheses of the study, the researcher answered this question.

4.4 Test of the First Hypothesis
The first hypothesis was “There are statistically significant differences at (α ≤ 0.05)
between the mean scores of critical reading skills of AUG female EFL majors in the pre
and posttest.”
To answer this hypothesis, mean scores of the experimental group, results of the
pre- and post-tests were computed. T-test paired samples statistics was used to analyze the
data statistically.
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Table (4.1)
T- Test Paired-Samples Differences between the Pre- and the Post-Test.
Skill

GROUP

N

Mean Std. Deviation

Pre test

40

1.700

1.043

Post test

40

3.575

0.549

critical reading

T

Sig. value sig. level

9.863

0.000

0.01

Results of table (4.1) indicate that the T. computed value is (9.863), larger than T
tabled value which is (2.02) in the test. This means that there are significant differences at
(α ≤ 0.05) between the mean scores of the pre-test and post-test in the critical reading skills
in favor of the post-test. This shows that using PBL in poetry classes results in improving
the critical reading skills among EFL majors at AUG.
To measure the effect size of the PBL in poetry classes on enhancing critical
reading skills, the researcher applied the "Effect Size" technique according to the critical
values for the effect size levels as shown in table (4.2).
Table (4.2)
The Critical Values for the Effect Size Levels
The table references to determine the level of effect size (η2)
Effect size
Test

η2

Small

Medium

Large

0.01

0.6

0.14

To calculate the effect size, the researcher used Eta square "η2 " by using the
following equation (Brown, 2008: 42):
2

η

=

t2
t2 + df

Table (4.3) shows the effect size of applying the PBL in poetry classes on
enhancing critical reading skills.
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Table (4.3)
"t" value, eta square "η2 " , and " Blake " for the total degree
Skill

T value

η2

Blake

Effect size

Critical Reading

9.863

0.714

1.28

Large

The results of (η 2) and Blake values shown in table (4.3) indicate the large effect
size of the PBL in poetry classes in the total degree of the critical reading.

4.5 Test of the Second Hypothesis
The second hypothesis was “There are statistically significant differences
at (α ≤ 0.05) between the mean scores of critical interpretation skills of AUG female EFL
majors in the pre and posttest”
To answer this hypothesis, mean scores of the experimental group, results of the
pre- and post-tests were computed. T-test Paired Samples statistics was used to analyze the
data statistically.
Table (4.4)
T- Test Paired-Samples Differences between the Pre- and the Post-Test.
Std.

Skill

GROUP

N

Mean

Critical

Pre test

40

1.675

0.944

Interpretation

Post test

40

4.325

0.797
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Deviation

T
16.326

Sig.
value
0.000

sig. level

0.01

Results of table (4.4) indicate that the T. computed value is (16.326) and it is larger
than T. tabled value which is (2.02) in the test. This means that there are significant
differences between the mean scores of the pre-test and post-test at (α ≤ 0.05) in the critical
interpretation skills in favor of the post-test. This shows that the effectiveness of using
PBL in poetry classes results in improving the critical interpretation skills among female
EFL majors at AUG.
To measure the effect size of the PBL in poetry classes on enhancing critical
interpretation skills among EFL majors, the researcher applied the "Effect Size" technique
according to the following equation and the critical values for the effect size levels. as
shown in table (4.5).
Table (4.5)
"t" value, eta square "η2 " , and " Blake " for the total degree
Skill

T value

η2

Blake

Effect size

critical interpretation

16.326

0.872

1.33

Large

The results of (η 2) and Blake values shown in table (4.5) indicate the large effect
size of the PBL in poetry classes on enhancing critical interpretation skills among female
EFL in the total degree of the critical interpretation.

4.6 Test of the Third Hypothesis
The third hypothesis was “There are statistically significant differences at
(α ≤ 0.05) between the mean scores of critical analysis skills of AUG female EFL majors
in the pre and posttest.”
To answer this hypothesis, mean scores of the experimental group, results of the
pre- and post-tests were computed. T-test Paired Samples statistics was used to analyze the
data statistically.
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Table (4.6)
T- Test Paired-Samples Differences between the Pre- and the Post-Test.
Skill

GROUP

N

Mean

Pre test

40

1.375

Std.
Deviation

T

9.000
40

value

sig. level

0.838

critical analysis
Post test

Sig.

2.725

0.000

0.01

0.506

Results of table (4.6) indicate that the T. computed value is (9.000) and it is larger
than T. tabled value which is (2.02) in the test. This means that there are significant
differences between the mean scores of the pre-test and post-test at (α ≤ 0.05) in the critical
analysis skills for in favor of the post-test. This shows that using PBL in poetry classes
results in improving critical analysis skills among female EFL majors at AUG.
To measure the effect size of the PBL in poetry classes on enhancing critical
analysis skills among EFL majors on the experimental group in the post-critical analysis
skills, the researcher applied the "Effect Size" technique according to the following
equation and the critical values for the effect size as shown in table (4.7).
Table (4.7)
"t" value, eta square "η2 " , and " Blake " for the total degree
Skill

T value

η2

Blake

Effect size

critical analysis

9.000

0.675

1.28

Large

The results of (η 2) and Blake values shown in table (4.7) indicate the large effect
size of the PBL in poetry classes on enhancing critical analysis skills among EFL majors in
the Total degree of the critical analysis.

4.7 Test of the Fourth Hypothesis
1- The fourth hypothesis was “There are statistically significant differences at (α ≤ 0.05)
between the mean scores of critical evaluation skills of AUG female EFL majors in the
pre and posttest.”
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To answer this hypothesis, mean scores of the experimental group, results of the
pre- and post-tests were computed. T-test Paired Samples statistics was used to analyze the
data statistically.
Table (4.8)
T- Test Paired-Samples Differences between the Pre- and the Post-Test.
Skill
critical evaluation

GROUP

N

Mean

Std. Deviation

Pre test

40

1.100

0.778

Post test

40

2.575

0.594

T
9.454

Results of table (4.8) indicate that the T. computed value is (9.454) and it is larger
than T. tabled value which is (2.02) in the test. This means that there are significant
differences between the mean scores of the pre-test and post-test at (α ≤ 0.05) in the critical
evaluation skills in favor of the post-test. This shows that using PBL in poetry classes
results in improving critical evaluation skills among EFL majors at AUG.
To measure the effect size of the PBL in poetry classes on enhancing critical
evaluation skills among EFL majors in the post-critical evaluation skills, the researcher of
the current study applied the "Effect Size" technique according to the following equation
and the critical values for the effect size levels (Thalheimer & Cook, 2002), as shown in
table (4.9).
Table (4.9)
"t" value, eta square "η2 " , and " Blake " for the total degree
Skill

T value

η2

Blake

Effect size

critical evaluation

9.454

0.696

1.27

Large

The results of (η 2) and Blake values shown in table (4.9) indicate the large effect
size of the Project Based Learning in Poetry classes on enhancing critical evaluation skills
among EFL in the Total degree of the critical evaluation.
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4.8 Summary
Chapter four has outlined the data analysis and presented the results. The results of
each hypothesis were analyzed statistically using various statistical techniques. It is
obvious that there were significant differences in the students' performances level in the
critical appreciation skills in the pre and posttest in favor of the posttest. The results of the
posttest indicated the significant role of PBL on enhancing critical appreciation skills of
female EFL majors at AUG. The results also revealed that PBL approach had a positive
effect more than the didactic method on enhancing the critical appreciation skills of the
English poetry.
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5 Chapter Five
Discussion of Findings, Recommendations
and Suggestions
5.1 Introduction
5.2 Discussion of the Findings
5.3 Recommendations
5.4 Suggestions for Further Studies
5.5 Summary
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Chapter Five
5.1 Introduction
Chapter five aims at discussing and interpreting the findings in the light of the
study results. In addition, it sums up the conclusions that were documented. The researcher
of the current study then comes out with some overall recommendations to the lecturers of
literature. Finally, she made some suggestions for further studies.

5.2 Discussion of the Findings
The main aim of the current study was to examine the effectiveness of using PBL
in poetry classes on enhancing critical appreciation skills among female EFL majors at
AUG. To achieve this aim, the researcher used the pre-experimental approach (one group)
with pre and post applications of the test. The group included (40) students, purposefully
chosen from the Faculty of Education at AUG. The researcher used a critical appreciation
written test to collect data.
The researcher of the current study designed the PBL projects (A sample is
presented in appendix (7) in order to enhance students' critical appreciation skills and sub
skills through achieving these projects. The experiment started at the beginning of the first
semester of the schoolastic year (2014-2015) and lasted for twelve weeks. The researcher
used various projects based on the PBL elements. The population of the study consisted of
all female EFL majors at the Faculty of Education at AUG (140) students.

5.2.1 Discussion of the findings of the first question
The first question was: What are the critical appreciation skills that should be
enhanced in poetry classes among AUG female EFL majors by using PBL? To answer this
question, the researcher of the current study reviewed the previous literature and studies
which have been conducted in Palestine and identified the weaknesses and difficulties that
face our students and skills that need to be enhanced. The researcher analyzed those skills
of literary appreciation from the previous studies and from the poetry course objectives and
then she introduced them to a panel of professors in order to consult them regarding the
most common weaknesses in the students’ critical appreciation skills. The researcher of the
current study classified those skills into four categories to be improved in the current study,
which are critical reading, critical interpretation, critical analysis and critical evaluation.
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5.2.2 Discussion of the Findings of the First Hypothesis
The first hypothesis was: There are statistically significant differences between the
mean scores of the critical reading skills of AUG female EFL majors in the pretest and
posttest. As table (4.1) revealed, there are statistically significant differences in the
students' performance in the pretest and posttest. In fact, the researcher does not claim that
the students showed brilliant abilities in the critical reading skill, but she has observed that
the students displayed progress in the posttest. This indicates that the PBL approach was
effective in enhancing the students' critical reading skills.
The effectiveness of PBL on critical reading skills can be summarized as follows:
1- It helped students improve their critical questioning skills.
2- It helped students develop their 21st century skills (Wagner:2008) which is essential
for students' success.
3- It helped students develop inquiry skills by engaging them in a motivating
classroom environment and frequent teacher- student interaction.
4- It provided students with opportunities to share information with their peers in
order to accomplish their projects.
5- It was obvious that PBL enhanced long- lasting knowledge rather than just
momentary knowledge (Jaffar, 2004).
It is worth mentioning that the improvement in the students' performance cannot be
attributed solely to PBL approach. The researcher of the current study thinks that this
improvement may be due to 21st century skills (Johnson:2007), which the students
integrated in their learning such as technological skills, critical thinking, communication
and collaboration and which allowed the group members to exchange their ideas. The
collaborative work, the clear procedures of PBL in the poetry class, the active role which
the students took in their learning and the Socratic questioning and thinking method also
afford students the opportunity to reflect on the poems, share ideas and provide each other
with feedback. This result of the current study is an agreement with that of Ching &
Chang's (2013) who indicated an obvious improvement in students' participation with PBL
method, and with that of Caposey and Heider's ( 2003), who examined the effect of
cooperative learning on English reading comprehension. The result is in line with Chu's
(2011), who proved the effectiveness of PBL on improving the students' reading abilities
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and with that of Nassir (2014), who found that PBL approach had improved the students'
four skills and that using PBL in the learning process encouraged students to be more
cooperative and active when doing reading activities. During the experiment, students
displayed gradual progress in their ability to apply their critical appreciation by asking
questions, predicting, recognizing the main ideas in the poem, responding to the poem by
adding their main experience to it, and creating an argument through logical steps. This has
been observed by the researcher through students' engagement in their group work. In
PBL, students were involved in tasks that resulted in a good discussion and presentation.
They also used to write on their notes 'a need to know', do the research at home to bring it
in the next session. Every session, the students were driven by their need to know
something new in order to complete the project. They were encouraged to write a quick
goal at the beginning of each session that helped them focus on what they needed to do.
Each student had a different goal depending on what part of the project they were working
on each day. At the end of the session, they reflected on their learning and identified
another need to know, they listed this as a "mission" for the next session. Students'
autonomy in their learning and cooperation with other groups were very important factors
for motivating students to work while focusing on the task. Gradually, students
demonstrated their ability of the critical appreciation process inside the class and the group
work allowed the students to become questioners. Their questions were important and
varied; one student would ask: who is the speaker in the poem? Is it the poet, or is it a
created persona? Another student would ask: what is the tone of the poem? The students
also were able to ask this question in a different way, e.g. What seems to be the speaker's
attitude towards the theme? Which confirms their understanding of what "the tone" means.
More questions were asked about the theme, diction, images, and how they can respond to
the poem personally. In fact, none of these questions was meant to be considered in
isolation. Moreover, students realized that the in-depth inquiry, 21st century skills
(Crumpler, 2014), and the other elements of PBL are important to demonstrate their critical
appreciation of the poems in their essays and presentations.

5.2.3 Discussion of the Findings of the Second Hypothesis
The second hypothesis was: There are statistically significant differences between
the mean scores of the critical interpretation skills of AUG female EFL majors in the
pretest and posttest. It is apparent from table (4.4) that there are statistically significant
differences in the students' performance in the pretest and posttest. Such improvement
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could be attributed to the inquiry process which resulted in the investigative activities
students have done inside the class or at home, the students' voice and choice: In the
current study, students' personal experiences, perspectives, learning preferences, interests
and passions were encouraged and valued. Also, students learned to work independently
and take responsibility when they were asked to make choices while implementing their
projects. The groups could select which poem to begin with their writing analysis. They
also had the choice of whether to create a PowerPoint or a poster presentation, the driving
question which holds various interpretations and leads to many other questions. During the
experiment, students displayed gradual progress in their ability to apply their critical
appreciation by showing their understanding of the text, clarifying and explaining its
meaning, paraphrasing the meaning by using their own words. In PBL, students were
provided with websites which helped them in their investigative process and guided them
towards the best ways of analyzing and interpreting poetry. The internet was a valuable
tool by which students were able to improve their critical appreciation skills as well as
their presentation skills. Students' reflective thinking was observable from their notes about
their own and peers' mistakes. Students also shared their essays to get peer-feedback and
ask for help from their peers.
This result of the current study is in agreement with that of Hung's et al. (2011),
who found that the use of the internet was an effective resource with PBL approach to be
used with students in order to enhance their achievements. The result is also in agreement
with that of Nassir's (2014), who found that using PBL had positive effects on developing
students' achievement level. Therefore, using PBL for guiding students towards in-depth
inquiry, reflection and revision, using the internet, and providing them with some websites
to get rich and valuable knowledge related to poetry analysis were all very effective.

5.2.4 Discussion of the Findings of the Third Hypothesis
The third hypothesis was: There are statistically significant differences between the
mean scores of critical analysis skills of AUG female EFL majors in the pre and posttest.
The results regarding this hypothesis were revealed in table (4.6). This table showed that
PBL approach was effective in enhancing the students' critical analysis skills. This gains in
the students' achievement may be due to the social constructive environment which shifts
emphasis from teaching to learning, from the didactic method of teaching to the
independent and autonomous learning. Students used to work in small groups and benefit
from each other through exchanging ideas, debating and discussion. The students,
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throughout the experiment were involved in brainstorming and writing answers to the
questions. The students' thinking process was so obvious and the researcher of the current
study used to prompt them to brainstorm, investigate and bring examples to be presented
before the class. Projects enabled students to improve their motivation and cooperation in
poetry classes. The researcher along with the students chose the projects that suited the
nature of the poems and students' thinking and language level. Responsibilities that the
students took in PBL, the active role of the students in the learning process. This new
format enabled them to acquire knowledge by receiving different ideas and helped them to
think critically and understand the others' point of view. Getting the students to dig deep
and write their initial responses to the question about the poetry type, the probable theme
or themes and various poetic devices of the poem. Reflection on the material and their
performance (Appendix 4e) allowed students to develop a deeper understanding of their
thinking and themselves.
This result of the current study is in line with that of Panasan & Nuangchalerm's
(2010), who found that project based learning approach is effective in improving the
students' analytical skills. Similarly, the result is an agreement with that of Mergendoller,
et al., (2006), who proved that students who participated in PBL also benefitted and
improved their critical thinking skills. The powerful effect was observed by the researcher
of the current study through the debating and exchanging knowledge among the groups.

5.2.5 Discussion of the Findings of the Fourth Hypothesis
The fourth hypothesis was: There are statistically significant differences between
the mean scores of critical evaluation skills of AUG female EFL majors in the pre and
posttest. The statistical analysis of the results showed evidence in table (4.8) to accept this
hypothesis as there was a significant difference between students' mean scores in the pre
and post application of the critical appreciation written test. Consequently, it was found
that PBL had a significant effect on enhancing students' critical evaluation skills. Such
positive result may be due to the well-organized projects, the inquiry process and the
grouping techniques of the PBL.This approach has been enriched by the availability of the
21st century skills (Johnson:2007); the availability of information through the World Wide
Web. The inquiry process was an integral part of the students' experience throughout their
learning and they were in charge of their own learning. The researcher sets up and manages
situations in which the students can discover and reach understanding of the poems. When
students started their projects, the researcher would go from group to group, asking each
103

questions about their project so she can understand their thinking, inquiries, and reflection.
Students were given the opportunity to develop methods of assessments and reaching wellreasoned conclusions. They were also engaged in answering questions, self- reflecting,
observing peers who are experts in the presentation skills and trying to overcome their
points of weaknesses.
The result is congruent with that of Esteves's (2009), who reported that grouping
allows teachers to provide personalized instruction in the general educational setting and
can help them design lesson plans that set up all students for success, including those
struggling with particular skills. Simpson (2011) found that PBL improve students'
teamwork, higher order thinking and presentation skills.

Giving the students the

opportunity to ask questions, predict and discuss the different answers among the groups
not only led to positive effects on students achievements, it had also more positive effects
on students' creative and analytical skills. This has also been observed by the researcher
through the students' creative essays, interaction and discussion among the groups.
Özdemir (2006), as noted by (Bas,2011) states that "a project-based learning lesson
provides students with the opportunity to learn in an authentic, challenging,
multidisciplinary environment, to learn how to design, carry out, and evaluate a project that
requires sustained effort over a significant period of time, to learn to work with minimal
external guidance, both individually and in groups, to gain in self-reliance and personal
accountability." While using PBL approach and during the experiment, the researcher of
the current study provided students with the help and guidance necessary for improving the
level of their critical and analytical skills. She acted as a facilitator, helper and guide
throughout the time of the study so that students showed gradual improvement through
their debating, discussion and presentation. PBL approach focuses on student-designed
inquiry that is organized by investigations to answer driving questions and includes
collaboration among learners and others. Most importantly, PBL requires students to show
their final product or presentation. In the current study, each group gave their presentation
as a final product to their peers which was in the form of posters or PowerPoint
presentations and the other groups were required to show their reflection, critical thinking
and critical judgment about these presentations.
The improvements in the students' critical appreciation skills may also be attributed
to the researcher- student rapport i.e. The interpersonal relationship inside and outside the
class which could enhance the learning. This is very similar to what Swenson (2010)
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emphasized in this regard and considered as one of the PBL principles. Another possibility
is the new method of teaching which is based on the edutainment approach which (Ocan,
2003) believed in as an effective way in attracting and holding the attention of the learners.
Engaging students in the learning process, the collaborative work in which students would
exchange their ideas and negotiate the meaning of the poem, the websites that the students
have been provided with. All these valuable tools were intended to help students to think,
analyze and appreciate the poems. PBL approach encouraged students to be engaged in the
learning process, and to be mentally alert. Moreover, they were able to create their own
ideas and expressions, build on and construct their own knowledge, acquire information for
themselves, and process the information in a way that led to better understanding of the
material.
The researcher of the current study believes that when educators differentiate their
methods and do not only rely on the lecturing method, they can motivate students to
participate in the class. The uniqueness of this approach is in the students' presentations in
various forms and the opportunity for class discussions. PBL Projects are student- driven
and incorporate a good deal more student autonomy, choice and responsibility than
traditional instruction. In addition, providing feedback from the more knowledgeable peers
was a valuable source of learning as well. In order to scaffold the students in analyzing the
poems, the researcher of the current study provided them with a new, quick and easy
formula for the students with a view to warming them up and arousing their interest in the
poem. This formula is called “ARTWARS". Adapted from https://www.youtube.com
(Appendix 4c).
It is important to note that students at AUG in Gaza were more concerned about
tests and examination marks at the end of the course and did not pay attention to the
critical appreciation skills. The researcher of the current study managed to change their
way of thinking through PBL. At the end of the experiment, students were convinced that
being a critical thinker is much more better than just memorizing and repeating facts and
knowledge and that critical appreciation is grounded in every aspect of our life. In addition,
students were very satisfied with the approach of assessment and seemed to them like a fair
and reasonable way for determining their level.
To sum up, the findings of this study helped the researcher conclude that:
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1- Using PBL in poetry classes did improve students' critical appreciation skills
(critical reading, critical interpretation, critical analysis, and critical evaluation).
2- This approach is suitable for teaching poetry.
3- For enhancing critical appreciation skills of poetry among our students, we
should include continual authentic assessment.
4- There is a need to enhance critical appreciation skills in such a way that they are
not confined to lecture based method. Educators can use other innovative
approaches based on active learning.

5.3 Recommendation
In the light of the results, the researcher offers some recommendations to enhance
students' critical appreciation skills.
The researcher recommends the following:

5.3.1 Lecturers of Literature
1- Lecturers of English literature are advised to try some active learning approaches
such as PBL with the aim to improve critical appreciation skills among university
students.
2- Incorporating 21st century skills such as technology, critical thinking, collaboration
and communication into the classroom.
3- Organizing the English literature classes where students work in pairs or small
groups layout. This format has been proven to be effective to perform critical tasks
and projects.
4- Lecturers of literature can make some changes in the didactic, lecture-based
methods and try innovative ones. In addition, they can direct them towards learning
collaboratively.
5- Lecturers of literature are advised to encourage students to engage in projects in
order to avoid the boredom which may prevail in the poetry class.
6- Rethink of the assessment system at our universities to suit innovative approaches
such as PBL and to provide students with fair and reasonable assessment by starting
using rubrics.
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7- Try to change the prevailing attitudes among students that poetry is a tough and
difficult subject by creating a lovely and friendly atmosphere inside the class
through engaging them in meaningful projects.

5.4 Suggestions for Further Studies
1- Conducting studies based on PBL method on other literary genres such as short
stories, novels and drama.
2- Conducting studies based on PBL method on enhancing students' presentation
skills.
3- Conducting experimental studies on the effect of PBL on enhancing critical
thinking skills in other subjects.
4- Conducting descriptive studies on evaluating EFL majors' attitudes toward English
poetry and methods of instruction.
5- Conducting comparative studies to compare methods used for enhancing critical
thinking skills among students.
6- There is a need for a serious research for defining methods of authentic assessments
in the process of curricula reform.

5.5 Summary
Chapter five presented the discussion and interpretation of the findings in the light
of the study results. The researcher of the current study then came out with some overall
recommendations to the lecturers of literature and finally, she made some suggestions for
further studies.
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Appendix (1)
Test for assessing critical appreciation
Al Azhar University-Gaza
Postgraduate Studies and Scientific Research Deanship
Faculty of Education
Curricula and Methodology Department

Test for assessing critical appreciation skills
Subject: Refereeing a critical appreciation test
Dear Mr./ MS………………
The researcher is conducting a study in partial fulfillment of a master degree in
curriculum and teaching method.
The title of the study:
The Effectiveness of Using Project Based Learning in Poetry Classes on Enhancing
Critical Appreciation Skills Among EFL majors at AUG.
In order to achieve the purpose of the study , the researcher designed a writing test for
assessing the following skills:
e- Critical reading skill (CR) : is a two- way process. A critical reader interact with what
he reads, asks questions, extends the poem by adding his own understanding and
personal experience to his reading.
f- Critical interpretation skill (CI): the process of

critically explaining (finding the

implicit meaning), simplifying, paraphrasing and conceptualizing a given poem.
g- Critical analysis skill (CA): the process of studying the nature of a given poem and
determining its essential features and parts.
h- Critical evaluation skill (CE) : the act of making a decision and determining the
quality and value by formulating judgment regarding a given poem.
You are kindly requested to check this instrument and write your response respectively.
Your notes and response will be highly appreciated.
Best wishes
The researcher: Hana Msallam
127

Please look at the critical appreciation test you are kindly invited to rate its suitability
in terms of:

1. The purpose of the test……………………………………………………
2. The questions (levels and types)……………………………………………….
3. The time of the test…………………………………………………………..
4. The scores………………………………………………………………..
5. The layout…………………………………………………………………….
6. The instructions ………………………………………………………………..

The critical appreciation test comprises questions related to three poems chosen from the
poetry course prescribed to the third level EFL students at the Faculty of Education. The
poems are: A Revocation, Love that doth Reign and Live within my Heart and A Knight's
Tale.
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The First Draft of the Critical Appreciation Test
Name………….

Time: 2 hours

Date…………….

15
----------------------------------------------------------------------------------Q 1: Read each of the following stanzas and answer the questions below:
What should I say?
Since faith is dead,
And truth a way
From you is fled?
Should I be led with doubleness?
Nay! Nay! Mistress.
I promise you,
And you promise me,
To be as true
As I would be.
But since I see
Your double heart,
Farewell my part.
a- What is the theme of the poem?
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b- What is the tone\ mode of the poem?
a) Somber
c-

b) serious

c) joyous

d) satiric

Interpret critically (find the implicit meaning) what the poem is all about according to
your perception…………

d- What imagery is used? Does the poet use figures of speech, such as metaphor,
similie…etc
Q2:
A Knight there was, and that a worthy man,
That from the time that he first began
To riden out, he loved chivalry,
Truth and honor, freedom and courtesy.
Full worthy was he in his lorde's war,
And thereto had he ridden, no man farre, farther
As well in Christendom as in healthiness,
And ever honored for his worthiness.
a. What are the characteristics of the knight according to the previous poem?
b. What is the rhyme scheme of the poem?
c. Describe the tone/mood of the poem…
d. Define three poetic devices in the poem.
e. Are there any repeated ideas, words in the poem? If yes, how do these words contribute
to the theme of the poem?
Q3
Love doth reign and live within my thought
And he built his seat within my captive breast ,
Clad in the arms wherein with me he fought,
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Oft in my face he doth his banner rest.
But she that taught me love and suffer pain.
My doubtful hope and eke my hot desire
With shamefaced look to shadow and refrain,
Her smiling grace converteth straight to ire.
And coward Love, then, to the heart apace
his flight, where he doth lurk and ‘plain,
His purpose lost, and dare not show his face.
For my lord’s guilt thus faultless bide I pain,
Yet from my lord shall not my foot remove,–
Sweet is the death that taketh end by love.
a- Paraphrase the first three lines using your own words..
b- The figurative language and symbolism in the poem seem to support the idea of falling
in love. Discuss….
c- The rhyme scheme of the poem is
a) AbabCdcd Ececff
b) AbabCcddEcecff
c) AabbcdcdEcecff
d) AbabCcddEcecff
d- There are clear images of conflict in the sonnet, indicate which words show this
conflict
e- Do you think that the poem has an aesthetic value? Comment on the poem as a whole
showing your own opinion.

…….. BEST WISHES …
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Appendix (2)
The Final Version of the Critical Appreciation Test (After Modification)
Name………….

Time allowed: 2

hours

Date…………….

15
----------------------------------------------------------------------------------Q 1: Read each of the following stanzas and answer the questions below:
What should I say?
Since faith is dead,
And truth a way
From you is fled?
Should I be led with doubleness?
Nay! Nay! Mistress.
I promise you,
And you promise me,
To be as true
As I would be.
But since I see
Your double heart,
Farewell my part.
e- Use your imagination to explain the probable theme/ themes of the poem…
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f- In terms of tone / mode of the poem, do you think that it is …
a) Somber

b) serious

c) joyous

d) satiric

g- Interpret critically (find the implicit meaning) what the poem is all about according to
your perception…………
h- Relate the poem to your own experience…
i- Read the poem critically (assessing the extent to which the poet has provided adequate
justification for the claims he makes) and decide which of the poet's expressions are
facts or Opinions?
Q2:
A Knight there was, and that a worthy man,
That from the time that he first began
To riden out, he loved chivalry,
Truth and honor, freedom and courtesy.
Full worthy was he in his lorde's war,
And thereto had he ridden, no man farre, farther
As well in Christendom as in healthiness,
And ever honored for his worthiness.
f. With reference to Chaucer's poem, the knight has various characteristics, which one do
you think is the most predominant, justify your answer…
g. Paraphrase the first three lines using your own words…
h. Describe the tone/mood of the poem…
i. Poetic devices and symbolism are clearly manifested in the poem, to what extent do
you believe the poet was successful in employing them?
j. Chaucer's creative genius is demonstrated by his witty choice of language. *Discuss the
extent to which this is a fair assessment of the poem…
*

Discuss means "explaining various opinions and concluding yours"
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Q3
Love doth reign and live within my thought
And he built his seat within my captive breast ,
Clad in the arms wherein with me he fought,
Oft in my face he doth his banner rest.
But she that taught me love and suffer pain.
My doubtful hope and eke my hot desire
With shamefaced look to shadow and refrain,
Her smiling grace converteth straight to ire.
And coward Love, then, to the heart apace
his flight, where he doth lurk and ‘plain,
His purpose lost, and dare not show his face.
For my lord’s guilt thus faultless bide I pain,
Yet from my lord shall not my foot remove,–
Sweet is the death that taketh end by love.
f- Paraphrase Howard's description of love….
g- The figurative language and symbolism in the poem seem to support the idea of falling
in love. Discuss….
h- The rhyme scheme of the poem is
e) AbabCdcd Ececff
f) AbabCcddEcecff
g) AabbcdcdEcecff
h) AbabCcddEcecff
i- There are clear images of conflict in the sonnet, indicate which words show this
conflict (CR)
j- Do you think that the poem has an aesthetic value? Comment on the poem as a whole
showing your own opinion. (CE).

…….. BEST WISHES …
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Appendix (3)
Referee Committee
No.

Name

Qualification

Institute

1.

Dr. Akram Habeeb

Ph. D in English Language
and Literature

The Islamic University
of Gaza

2.

Dr. Mahmoud Baroud

Ph. D in English and
Comparative Literature

The Islamic University
of Gaza

3.

Dr. Wissam Shawwa

Ph. D in English Language
and Literature

Al-Quds Open
University-Gaza

4.

Dr. Awad Keshta

Ph. D in English
Methodology

The Islamic University
of Gaza

5.

Dr. Nazmi Elmasri

Ph. D in ELT
Methodology & Syllabus
Design

The Islamic University
of Gaza

6.

Mr. Saied Essissi

MA in Applied Linguistics

Al- Azhar University
of Gaza

7.

Dr. Khader Khader

Ph. D in English
Linguistics

The Islamic University
of Gaza

8.

Prof. Hassan Abu Jarad

Ph. D in applied
Linguistics

Al- Azhar University
of Gaza

9.

Mr. Jehad Musallami

M.A in Methodology

Al-Quds Open
University-Gaza

10.

Dr.Abdullah Kurraz

Ph. D in English
Comparative Literature

Al- Azhar University
of Gaza

11.

Dr. Sadek Firwana

Ph. D in Teacher
Education/ Curriculum &
Instruction

The Islamic University
of Gaza
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Appendix (4)
Worksheets
In the following appendixes, the researcher of the current study presents worksheets which
she used with the students during the experiment. The worksheets required students to
work collaboratively and engage in inquiry and investigation process. They facilitated the
discussion among students through Emails, Facebook and Logs. Being enlightened about
the critical appreciation skills of poetry, students wrote their essays, gathered and began
their critical reading, analysis, and evaluation with the help of the rubrics. The students did
this work collaboratively and interactively in a way that enriches and enhances their
creativity in their deep, evaluative and critical appreciation of poetry. After that, students
were able to publish what they have written in the form of blogs or in their presentation
projects.
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Appendix (4a)
Poetry Analysis Sheet and Guide
Name:………………………………………
date……………………………….……..….
Dear student, for this project, this is a guide for you to read and analyze a poem written by
Christopher Marlow. The following instruction will help you uncover the meaning, type
and poetic devices of the poem.
1. Take a look at the title and reflect on what it means:-----------------------2. Write a brief summary of the poem in your own words---------------------------------------------------------------------------------------------------------------------------------------------3. What type of poetry do you think the poem is?------------------------------------4. Why do you think the poet wrote the poem?---------------------------------------------------------------------------------------------------------------------------------------------5. What is the poet's attitude?-------------------------------------------------------------6. Identify different poetic devices and show how they convey the poem's message.---------------------------------------------------------------------------------------------------------------7. Identify the theme (central idea) of the poem. How does the theme convey the poem's
message?----------------------------------------------------------------------------------------------------------------------------------------------------------------------------8. Look at the title again. Do you now have a different interpretation of the title?--------------------------------------------------------------------------------------9. Begin writing critical analysis. It should contain the title, the author, a brief meaning of
the poem, which poetic devices were used, the poet's attitude, and finally add your
interpretation of the poem.
10. Integrate the research you have done into your poetry analysis. Explain how the poet's
history and culture have influenced the poem by listing two important experiences that
influenced the author.
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Appendix (4b)
Poetry Analysis and Inquiry Sheet
Name………….

Date……………

1. Read the following poem and try to define to which type of poetry it belongs
2. Write a paragraph in which you briefly summarize the poem.
3. Based on your analysis, what do you think is the author’s purpose in writing this
poem? That is, what universal truth does he/she want to share with his/her readers
(theme)?
4. What kind(s) of imagery do you see most often in the poem? Give some examples.
5. Does your poem have a rhyme scheme? If so, what is it?
6. What figures of speech are included (metaphor, simile, personification, hyperbole,
metonymy, apostrophe, etc.)? Include examples and explain the effect each one has
on your understanding and appreciation of the poem.

A Knight there was and that a worthy man
That from the timè that he first began
To riden out, he lovèd chivalry,
Truth and honóur, freedom and courtesy.
Full worthy was he in his lordè's war
And thereto had he ridden--no man farre
farther As well in Christendom as Heatheness
And ever honoured for his worthiness
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Appendix (4c)
Poetry Analysis Formula
ARTWARS
Dear student, this is a guide to help you critically analyze a poem written by Sir
Thomas Whyatt . The following formula will help you uncover the meaning of the
poem. . Adapted from www.youtube.com.
"A" stands for: About. Explaining what the poem is about is the first thing to do when
analyzing any poem.
"R" stands for: Repeated ideas. A repeated idea is sometimes called a theme.
"T" stands for: Tone. Finding out what the mood of the speaker is i.e. is he happy, angry,
sad or somber. etc.
"W" stands for: Words or the effect of particular words. Some words in poetry excites
certain feeling, thinking or imagination.
"A" stands for: Alliteration. That means eliciting poetic techniques like alliteration "the
repetition of initial consonants".
"R" stands for: Rhyme and Rhythm. They are clues to understand the message of the
poem. For example, the broken rhyme may suggest the broken relationship.
"S" stands for: Structure. Looking at the way the poem is put together
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Appendix (4d)
Worksheet on the Elements of Poetry
Dear student, for this project, this is a guide to help you critically analyze a poem.
The following guide will help you. Adapted from http://www.readwritethink.org/
Name…………………………………………….
Fill in each blank with the correct poetry term.
1. A set of two lines whose last two words rhyme --------------------------2. The repetition of initial consonant sounds-----------------------3. A long poem that tells a story--------------------------------4. A form of poetry without regular rhyme or meter---------------------------------------------5. A familiar pattern of meter in which there are two syllables with the accent on the
second syllable and none on the first -----------------------6. The imitation of sounds by words, rhythm, sounds, and pauses----------------7. The patterns in which rhymes appear in a poem ------------------8. Poetry written for performance in a play-----------------------For Teacher Use:
1. heroic couplet

2. Alliteration

3. narrative poetry

4. free verse

5. Iamb

6. onomatopoeia

7. rhyme scheme

8. dramatic poetry

Student's Reflection:
1.what have you learnt from this worksheet?......................................................................
2.Is this worksheet appropriate for analyzing poetry?.......................................................
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Appendix (4e)
Worksheet for Student Reflection
Think about what you did in this project and how well the project went
Write your comments in the right column
Student Name:
Project Name:
Driving Question:
About yourself
a. What is the most important thing you learned in
this project ?
b.What do you wish you had spent more time on or
done differently ?
What part of the project did you do your best work on
About the project
a. What was the most enjoyable part of this project ?
b. What was the least enjoyable part of this project ?
c. How could your teacher(s) change this project to
make it better next time ?
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Appendix (5)
The Rubric
Appendix (5a)
The First Draft of the Written Critical Appreciation Rubric
Category
Critical Reading
Explain
Elaborate
Expand
No of questions(4)

Critical Interpretation
Paraphrase
Interpret
Simplify
No of questions(3)

Critical Analysis
Clarify the theme
Comment on the
mood/tone
Explain some figures
of speech
No of questions(5)

Critical Evaluation
Determine the quality
Assess
Evaluate
No of questions(3)

Below Proficient
Student fails to
address the task.
Does not explain
ideas and words.
Answer is unrelated
to the task.

Student shows
inability to
paraphrase the
poem.
Finds it difficult to
interpret the
meaning or
simplify the poem.
Student fails to
clarify the
theme/themes.
Cannot explore the
mode.
Has trouble
identifying poetic
techniques.

Fails to determine
the quality of the
poem.
Does not show
his/her own opinion
regarding poetic
techniques, theme
and other features
of the poem.

Proficient

Beyond Proficient

Student addresses the
required task
appropriately.

Student creatively uses
natural and sophisticated
language.

Expands the poem by
adding his/ her
understanding and own
experience.

Elaborates and shows deep
understanding of the poem.

Student paraphrases the
poem using
considerable amount of
vocabulary. Presents
the implicit meaning
and simplifies the
poem using his/ her
own words.

Student uses natural and
sophisticated language.
Paraphrases, elaborates on
the implicit meaning and
shows deep understanding
of the poem.

Student clarifies the
theme/ themes.

Student uses natural and
sophisticated language.

Accurately describes
couple of poetic
techniques. Identifies
the tone and feeling of
the poem.

Insightfully describes
several dominant elements
and poetic devices and
thoughtfully relates how
they are used by the poet
to reinforce the theme,
mood or feeling of the
poem.

Shows ability in
determining the quality
of the poem. Presents
his/ her own opinion
regarding poetic
techniques, theme and
other features of the
poem.

Uses vivid and rich
language.
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Relates the poem to his/ her
own experience and gives
extra examples.

Answers are will stated.
Shows sophisticated taste.
Formulates judgment and
expresses his/ her own
opinion about the poem.

Appendix (5b)
The Final Frame of the Written Critical Appreciation Rubric
Category
Critical Reading
26.7%
Explain
Elaborate
Expand

Below Proficient
60-68%
Fails to address the
task.
Does not explain
ideas and words.
Answer is unrelated
to the task.

No of questions(4)

Proficient
70-78%
Addresses the
required task
appropriately.

Beyond Proficient
80-90%
Creatively uses natural and
sophisticated language.

Mark
4

Elaborates and shows deep
understanding of the poem.

Expands the poem by
adding his/ her
Relates the poem to his/ her
own experience and gives
understanding and
extra examples.
own experience.

Critical
Interpretation
20%
Paraphrase
Interpret
Simplify
No of questions(3)

Shows inability to
paraphrase the
poem.
Finds it difficult to
interpret the
meaning or simplify
the poem.

Paraphrases the
poem using
considerable amount
of vocabulary.
Presents the implicit
meaning and
simplifies the poem
using his/ her own
words.

Uses natural and
sophisticated language.
Paraphrases, elaborates on
the implicit meaning and
shows deep understanding
of the poem.

3

Critical Analysis

Fails to clarify the
theme/themes.

clarifies the theme/
themes.

Uses natural and
sophisticated language.

5

Cannot explore the
mode.

Accurately describes
couple of poetic
techniques. Identifies
the tone and feeling
of the poem.

Insightfully describes
several dominant elements
and poetic devices and
thoughtfully relates how
they are used by the poet
to reinforce the theme,
mood or feeling of the
poem.

Shows ability in
determining the
quality of the poem.
Presents his/ her own
opinion regarding
poetic techniques,
theme and other
features of the poem.

Uses vivid and rich
language.

33.3%
Clarify the theme
Comment on the
mood/tone
Explain some figures
of speech

Has trouble
identifying poetic
techniques.

No of questions(5)
Critical Evaluation
20%
Determine the
quality
Assess
Evaluate
No of questions(3)

Fails to determine
the quality of the
poem.
Does not show
his/her own opinion
regarding poetic
techniques, theme
and other features of
the poem.

Total points

3

Answers are will stated.
Shows sophisticated taste.
Formulates judgment and
expresses his/ her own
opinion about the poem.

15

Comments
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Appendix (6)
The Poems
1- A Revocation by Sir Thomas Whyatt. (1503- 1542)
2- Love that doth Reign and Live within my Thought by Henry Howard.(1517- 1574)
3- A Knight's Tale by Geoffrey Chaucer. Middle English Literature (1066-1480)
4- The Passionate Shepherd by C. Marlowe. (1564- 1593).
5- Stopping by Woods on a Snowy Evening by Robert Frost. (1874- 1963).
Adapted from Al-Asmar (2014)
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A Revocation
By, Sir Thomas Whyatt.
What should I say?
Since faith is dead,
And truth away
From you is fled?
Should I be led
With doubleness?
Nay! Nay! Mistress.
I promised you
and you promised me,
to be as true
as I would be
but since I see
your double heart,
farewell my part!
Thought for to take
Tis not my mind;
but to forsake
One so unkind;
And as I find
So will I trust.
Farewell, unjust
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A Knight's Tale
By, Geoffrey Chaucer
A Knight there was and that a worthy man
That from the timè that he first began
To riden out, he lovèd chivalry,
Truth and honóur, freedom and courtesy.
Full worthy was he in his lordè's war
And thereto had he ridden--no man farre
farther As well in Christendom as Heatheness
And ever honoured for his worthiness.
At Alexandria he was when it was won.
Full often times he had the board begun
Abovenallènatïons in Prussia.
In Lithow had he reisèd and in Russia
No Christian man so oft of his degree.
In Gránad' at the siege eke had he be
Of Algesir and ridden in Belmarie.
At Leyès was he and at Satalie
When they were won, and in the Greatè Sea
At many a noble army had he be.
At mortal battles had he been fifteen
And foughten for our faith at Tramissene
In listèsthricè, and ay slain his foe.
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This ilkè worthy knight had been also.
Stopping By Woods on a Snowy Evening
By, Robert Frost
Whose woods these are I think I know.
His house is in the village though;
He will not see me stopping here
To watch his woods fill up with snow.
My little horse must think it queer
To stop without a farmhouse near
Between the woods and frozen lake
The darkest evening of the year.
He gives his harness bells a shake
To ask if there is some mistake.
The only other sound's the sweep
Of easy wind and downy flake.
The woods are lovely, dark and deep.
But I have promises to keep,
And miles to go before I sleep,
And miles to go before I sleep.
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Love that doth Reign and Live within my Thought
By, Henry Howard
Love doth reign and live within my thought
And he built his seat within my captive breast ,
Clad in the arms wherein with me he fought,
Oft in my face he doth his banner rest.
But she that taught me love and suffer pain.
My doubtful hope and eke my hot desire
With shamefaced look to shadow and refrain,
Her smiling grace converteth straight to ire.
And coward Love, then, to the heart apace
his flight, where he doth lurk and ‘plain,
His purpose lost, and dare not show his face.
For my lord’s guilt thus faultless bide I pain,
Yet from my lord shall not my foot remove,–
Sweet is the death that taketh end by love
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The Passionate Shepherd
By, Christopher Marlow
Come live with me and be my Love,
And we will all the pleasures prove
That hills and valleys, dale and field,
And all the craggy mountains yield.
There will we sit upon the rocks
And see the shepherds feed their flocks,
By shallow rivers, to whose falls
Melodious birds sing madrigals.

There will I make thee beds of roses
And a thousand fragrant posies,
A cap of flowers, and a kirtle
Embroider'd all with leaves of myrtle.
A gown made of the finest wool
Which from our pretty lambs we pull,
Fair linèd slippers for the cold,
With buckles of the purest gold.

A belt of straw and ivy buds
With coral clasps and amber studs:
And if these pleasures may thee move,
Come live with me and be my Love.
Thy silver dishes for thy meat
As precious as the gods do eat,
Shall on an ivory table be
Prepared each day for thee and me.
The shepherd swains shall dance and sing
For thy delight each May-morning:
If these delights thy mind may move,
Then live with me and be my love
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Appendix (7)
The Process of Designing PBL
Designing projects that are rigorous and relevant is not a simple task. To ensure
that instructional time spent on projects is worthwhile, educators need a design framework
that enables them to think through the many levels of standards, skills, and other course
objectives that their PBL experience will address.
Project Idea: The researcher got the idea of the project from Teach 21 Project
Based Learning (2009). In this project, students will collaborate, investigate and discover
ways to appreciate poetry. At the end of the project, students will give oral and written
presentations using the PBL method. Students will be assigned to groups of four or five.
Each group will give themselves a team name such as (the critical readers), (the
performers), (the critical interpreters), etc. Each group will have their own project,
objectives, questions, tasks and finally the presentations.
The researcher of the current study, along with the participants covered five poems
using the PBL approach with the help of the course lecturer, Prof. Al-Asmar. The selection
of the poems was based on two elements. Firstly, with reference to the course objectives
(Appendix 9). Secondly, the choice was due to their simplicity, realistic images, and the
vividly picture of the experiences involved in these poems.
In the current study, PBL design was based on the eight elements of PBL
(Curriculum content, 21st century skills, Need to Know, Driving Question, Student Voice
and Choice, In-depth inquiry, Reflection and Revision, and Public Audience) (See page
20). In addition, it was based on the objectives of the poetry course the researcher is trying
meet.
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In this projects, students will collaborate, investigate and discover ways to critically
appreciate poetry. At the end of each project, students will give an interesting oral and
written presentation using the PBL method.

General PBL Objectives
1. Demonstrate deep understanding of English poetry.
2. Write thorough and thoughtful critical analysis essays.
3. Demonstrate the ability to think critically by engaging in active inquiries and
investigations.

Estimated Time
Each project takes (2) sessions. The time allotted is (90) minutes for each session.
Entry event: to launch inquiry and spark curiosity.
Students will be assigned to groups of four or five; each group will have their own project,
objectives, questions, tasks and finally the presentation which will take the form of the oral
and written presentation. The key is to challenge students to think critically. In the
following part, the researcher of the current study presents one of the projects format
which have been used.

a. The Objectives of the Project
When students complete this project, they will be able to…
1. To read, interpret, analyze and evaluate the poem critically.
2. To demonstrate 21st century skills (See page 21).
3. To show an in-depth inquiry.
4. To share their reflection and revision.
5. To create a PowerPoint or poster presentation.
6. To write an essay in which they critically appreciate the poem.
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b. Key Questions of the Project
1. To what extent will the students be able to critically read, interpret, analyze and
evaluate Christopher Marlow's poem The passionate Shepherd at the end of the
project?
2. To what extent will the students be able to demonstrate 21st century skills.
3. To what extent will the students be able to show in-depth inquiry.
4. To what extent will the students be able to show their reflection and revision
5. To what extent will the students be able to create a PowerPoint or poster
presentation.

c. The Project Plan
The first meeting
1. In the first meeting, the researcher of the current study presented PPP about
PBL and its elements (15 min).
2. Then, she divided the students into groups of four or five and distributed the
role of each student within the groups (leader, speaker, performer,
interpreter). (5 min)
3. The students began to read the worksheets collaboratively and to prepare for
a mini project. Then, they were required to present the steps that they were
going to follow in the main project. For example, they identified these
elements in their presentation:
a) Need to know.
b) How to communicate.
c) When to meet and timeline to finish.
d) Some websites.
e) The roles (10) minutes.
4. The students went to the lab and taught each other how to create a
PowerPoint presentation, how to upload a photo to PowerPoint, and how to
search a website. Also they were given some worksheets (Appendix 4). (20
min)
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5. Students began searching , exchanging information and taking notes (15 min)
6. They gathered information to answer the driving questions (10 min)
7. Students made their initial presentations (10 min)
8. Due to time limit, The researcher distributed the rubrics and asked them to
prepare for LCD and Poster presentation (5 min)
The second meeting
1. In the second meeting, each group gave their LCD and/or poster presentation (50
min).
2. Two or three groups held discussions (10 min)
3. Students read and evaluated each other's' essays (20 min)
4. Students and the researcher commented on the evaluation process (10 min)

Websites:
The purpose of this section is to provide internet resources for students and educators to
conduct research and to train students to use technological resources.


http://www.sparknote.com



http://www.youtube.com. (Critical Analysis of Poetry)



http://www.poetryx.com/



http://www.plagiarist.com/poetry/



http://www.poemhunter.com



http://www.enotes.com/



http://www.online-literature.com/



Poetry In Voice online anthology



http://www.wikihow.com/Analyze-Poetry



https://ar.alison.com/courses/Introduction-to-English-Literature



Effective Presentations. http://www.kumc.edu/SAH/OTEd/jradel/effect ive.html



Oral Presentation advice. http://pages.cs.wisc.edu/~markhill/conferenc e-talk.html



www.mmu.ac.uk/careers/guides



www.shmoop.com



www.cllifnotes.com
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Appendix (8)
The Oral Presentation Rubric
Appendix (8a)
The First Draft of the Oral Presentation Rubric
Score: _______________________

Name: ___________________

4—Excellent

3—Good

2—Fair

1—Needs
Improvement

Delivery

Content

Enthusiasm/ Audience
Awareness

• Holds attention of
entire audience with the
use of direct eye
contact, seldom
looking at notes •
Speaks with fluctuation
in volume and
inflection to maintain
audience interest and
emphasize key points

• Consistent use of direct
eye contact with
audience, but still returns
to notes • Speaks with
satisfactory variation of
volume and inflection

Displays minimal eye
contact with audience,
while reading mostly
from the notes •
Speaks in uneven
volume with little or
no inflection

Holds no eye contact with
audience, as entire report is
read from notes • Speaks in
low volume and/ or
monotonous tone, which
causes audience to
disengage

Demonstrates full
knowledge by
answering all class
questions with
explanations and
elaboration • Provides
clear purpose and
subject; pertinent
examples, facts, and/or
statistics; supports
conclusions/ideas with
evidence

Is at ease with expected
answers to all questions,
without elaboration •
Has somewhat clear
purpose and subject;
some examples, facts,
and/or statistics that
support the subject;
includes some data or
evidence that supports
conclusions

Is uncomfortable with
information and is able
to answer only
rudimentary questions
• Attempts to define
purpose and subject;
provides weak
examples, facts, and/
or statistics, which do
not adequately support
the subject; includes
very thin data or
evidence

Does not have grasp of
information and cannot
answer questions about
subject • Does not clearly
define subject and purpose;
provides weak or no
support of subject; gives
insufficient support for
ideas or conclusions

• Demonstrates strong
enthusiasm about topic
during entire
presentation •
Significantly increases
audience understanding
and knowledge of
topic; convinces an
audience to recognize
the validity and
importance of the
subject

Shows some enthusiastic
feelings about topic •
Raises audience
understanding and
awareness of most points

Shows little or mixed
feelings about the
topic being presented •
Raises audience
understanding and
knowledge of some
points

Shows no interest in topic
presented • Fails to
increase audience
understanding of
knowledge of topic
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Appendix (8b)
The Final Frame of the Oral Presentation Rubric
Category
Delivery

Enthusiasm/
Audience
Awareness

Content

21st century skills

1—Needs

4—Excellent

3—Good

2—Fair

• Holds attention of
entire audience with
the use of direct eye
contact, seldom
looking at notes •
Speaks with
fluctuation in volume
and inflection to
maintain audience
interest and
emphasize key points

• Consistent use
of direct eye
contact with
audience, but still
returns to notes •
Speaks with
satisfactory
variation of
volume and
inflection

Displays minimal
eye contact with
audience, while
reading mostly
from the notes •
Speaks in uneven
volume with little
or no inflection

Holds no eye contact
with audience, as
entire report is read
from notes • Speaks in
low volume and/ or
monotonous tone,
which causes audience
to disengage

4

• Demonstrates
strong enthusiasm
about topic during
entire presentation •
Significantly
increases audience
understanding and
knowledge of topic;
convinces an
audience to recognize
the validity and
importance of the
subject

Shows some
enthusiastic
feelings about
topic • Raises
audience
understanding and
awareness of
most points

Shows little or
mixed feelings
about the topic
being presented •
Raises audience
understanding and
knowledge of
some points

Shows no interest in
topic presented • Fails
to increase audience
understanding of
knowledge of topic

4

Demonstrates full
knowledge by
answering all class
questions with
explanations and
elaboration •
Provides clear
purpose and subject;
pertinent examples,
facts, andsupports
conclusions/ideas
with evidence

Is at ease with
expected answers
to all questions,
without
elaboration • Has
somewhat clear
purpose and
subject; some
examples, facts,
and/or statistics
that support the
subject; includes
some data or
evidence that
supports
conclusions

Is uncomfortable
with information
and is able to
answer only
rudimentary
questions •
Attempts to define
purpose and
subject; provides
weak examples,
facts which do not
adequately support
the subject;
includes very thin
data or evidence

Does not have grasp
of information and
cannot answer
questions about
subject • Does not
clearly define subject
and purpose; provides
weak or no support of
subject; gives
insufficient support
for ideas or
conclusions

Engages in multiple
idea creation
techniques and fully
participates by
offering insightful
questions and
listening well to
others in the group.
Demonstrates full
collaboration,
communication,
critical thinking,
creativity, and
technological skills

Engages in idea
creation
techniques and
participates by
offering ideas.
Demonstrates
collaboration,
communication,
critical thinking,
creativity, and
technological
skills

Does not offer
ideas during the
idea creation, but
listens actively to
other group
members.
Demonstrate
limited
collaboration,
communication,
critical thinking,
creativity, and
technological
skills

Does not actively
participate in idea
creation. . Does not
demonstrate
collaboration,
communication,
critical thinking,
creativity, and
technological skills
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score

Improvement

4

Continued Appendix (8b)

Category
Need to know

Driving Question

Voice and choice

3—Good

Has a strong need to
know due to
relevance and
excitement.
Demonstrates
creativity in access to
information

May have
somewhat of a
need to know and
they may need
some coaching
and guidance.

does not need to
know since they
already have the
answer

Does not see any need
to know.

4

Question is engaging,
rigorous and provides
students voice and
choice promoting
standards

Question seems to
have some
qualities of
engagement but
may also take a
way rigor.

Question has very
little qualities that
lend itself to
engagement

Question does not
seem engaging

4

Demonstrates
creativity in choosing
resources.

Consistently
develops new
choices.

Develops new
choices and
valuable ideas.

4

Demonstrates
understanding
of the topic and
question they
chose

Demonstrates
limited
understanding of
the topic and
question they
chose

Has no options
regarding how they
meet learning
standards. Does not

Uses a wide range of
idea creation
techniques
(brainstorming etc…)
Creates new and
worthwhile ideas
using both
incremental and
radical concepts

Consistently
develops new and
valuable ideas
using both
existing and new
knowledge, as
well as existing
and new
resources

Develops new and
valuable ideas
using both existing
and new
knowledge, as well
as existing and
new resources

Does not attempt to
develop new and
valuable ideas

4

Extensive reflection
of own ideas and
incorporates changes
in creative efforts.
Demonstrates an
understanding of the
value of analysis and
implementation of
change

Reflects on own
ideas and
incorporates
changes in
creative efforts to
improve the value
of their work

Reflects on own
ideas and attempts
to incorporate
changes in creative
efforts to improve
the value of their
work

Attempts to reflect on
own ideas

4

The audience
(students) are
extremely engaged in
discussion and
reflection

Ask some
important and
open- ended
questions

Show little attempt
to ask and discuss

Do not attempt to ask
or discuss.

4

Has options regarding
how they meet
learning standards.

Demonstrates full
understanding of
the topic and
question they
chose
In-depth inquiry

Reflection

and

revision

Public Audience

Total points

2—Fair

1—Needs

4—Excellent

score

Improvement

demonstrate
understanding of
the topic and
question they chose

40

Comments
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Appendix (9)
English Poetry

1. Course Description:

Course No. ENGL 2307

The course, English Poetry, is intended to furnish the students with background
information about English poetry. The students are required to study collection of English
poetry from different eras: Middle English Literature, The 16th Century Literature, The 19th
Century Literature. By the end of the course, students should be familiar with the forms of
literature that flourished in each period and should be able to analyze short poetic texts.
Students should be able to point out the differences between the works of the poets who
belong to these distinct periods. The students are expected to be familiar with the different
schools of English poetry and the emergent poetic forms. In addition, they are supposed to
read and appreciate English poetry through discussions and written responses. Hence, the
students’ interpretive skills are sharpened. The final goal of the course is to enable the
students to read, think, and write critically.
2. Course Objectives:
1. To acquaint the students with different types and forms of English Poetry.
2. To give the students background about the rise and the development of English
Poetry
3. To introduce the students to several schools of English Poetry
4. To introduce the students to different poetic elements.
5. To train the students with the various tools, techniques and strategies of
interpretation.
6. To Train the students to read poems and respond in oral and written forms.
7. To make the students acquire the skills of reading and interpreting poetry critically.
8. To reinforce the students' analytical and evaluative skills.
10 .To get the students acquire the skill of writing essays and reflections.

157

Appendix (10)
Official Paper
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