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Abstract

This study aimed to investigate the impact of using collocation on
improving vocabulary learning and retention among sixth-graders in Gaza. To
achieve the goal of the study, the researcher used the quasi- experimental
approach based on two groups, a control group and an experimental one,
using a pre-test and a post-test. The study sample consisted of 84 sixthgraders from the Eastern Governorate, and the sample was randomly divided
into two groups. The first group was instructed using collocation, while the
control group was instructed using the traditional way in the second term of
the academic year (2016 to 2017). A pre and posttest was prepared and
administered to the two groups. Also, a delayed test was administered to the
two groups after two weeks of a post test.
The results of the study were analyzed using (T-test) to verify the
hypotheses of the study. Etta square technique was used to measure the effect
size of using collocation on the experimental group. The results indicated that
there were statistically significant differences in mean scores on the post
application of the vocabulary test in favor of the experimental group.
Furthermore, the findings indicated that there were no statistically
significant differences between the mean scores of the experimental group in
the post vocabulary test and that of the delayed test, which proves that using
collocation was effective in helping students retain vocabulary for a long
time.
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مستخلص الدراسة:
هددت الدرت دس ددىلمرددةلأ س ددىل ث دسلد ددداتدملدرأدالزأ د الدرظية ددىل(دركظأ د الدرأسصةصددى)لعظددةلد ظددمل
ةدح د نلأيددستدالدرظ ددىلديزيظ ز ددىلةد دددسي عا لرددتللف رلد الدرصدديلدر د ت لدي

د لل ددز لةردحق د ل

هددتيلدرت دس ددىلد ددداتأالدرل حثددىلدرأددزا لدرديس ل د لدرق د ملعظددةلأيأددةعد ن لأيأةع دىلديس ل ددىلةداددسلل
ض لفىلأعلق

لقلظ لةل تي.للةدلادل سلأؤيللرق

()84لف رلددىلأددنلف رلد الدرصدديلدر د ت لدف

ل ثسلديحدي ةلل ركظأ ا لدكةزالع زىلدرت دس ىلأنل
د للأح ةددىل ددس لةددز لةق ددأالدر زددىلع دةد لمرددةل

أيأ ددةعد نجلأيأةع ددىلديس ل ددىلتس ددالل ددداتدملدركظأد د الدرأسصةص ددىل لةأيأةع ددىلضد د لفىلتس ددال
أيد د ددستدالدرظ د د ددىلديزيظ ز د د ددىلل رفس قد د ددىلديعد ت د د ددى.لةلر د د د ل د د د لدريصد د ددللدرث د د د ز لأد د ددنلدر د د د ملدرت دس د د د ل ل
( )2017-2016لةدملدفل لديادل سلعظةل سدتلع زىلدرت دس ىل لدرأيأةعد ن .ل
ةرقت ددم دحظ دل درل زد ا ةأ ريداد دحصد
آ ..د لةاظصالزد

ل دداتدم دادلد س" ا" لةحيدملديثدسلل دداتدملأسلدعل

لدرت دس ىلمرةل ثسلد داتدملدركظأ الدرأسصةصىل لدزأ ىلةدح نلد ظدملدرأيدستدال

ةد ددسي عا لح ددبلدلد نلةيددةتل دسة لتدرددىلدحصد للد نل تدجلف رلد الدرأيأدةعد نلدرديس ل ددىلةدرضد لفىل
د لديادلد سلدرل دتيلرصد رملدرأيأةعدىلدرديس ل دى لكأد ةادسا درزدد
محص ى

أدة ف تسي ا فالب درأيأةعى درديس ل ى

دادل س د دلق ج دركظأ ا درأؤيل ةلر
كن

ي

عدتم ةيدةتل دسة لدا تيردى

دادل س دركظأ الدرل تي ةأدة فلتسي دام

ثلا ن د داتدملدرأدالزأ الدرظية ىل(دركظأ الدرأسصةصى)

أ عت لدرفالب عأة د دلق ج دركظأ ا رأت فةل .ل

ل
ل

للللل
ل
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Chapter One
The Study Background
1.1 Introduction
Vocabulary plays a vitally crucial role in language. It is the backbone of learning. In
addition, English has four main skills: listening, speaking, reading and writing; and it also
has four sub-skills: vocabulary, grammar, pronunciation and spelling. Hence, learning
vocabulary is an essential component in language acquisition and having a big size of
words is a merit. According to Yusu (2014, p.68) "Vocabulary has always been the top
priority in English teaching and learning. As it is said, without grammar, one cannot
express many things, but without words, one cannot express anything".
Without words, we cannot convey our culture, civilization and ideas, because vocabs
enable people to speak and understand what others say. Therefore, reading words and
understanding their meaning is very necessary to acquire a language.
In our society, students do not practice English language except at school. Hence, it
is natural to be difficult for them. Moreover, as Harji et al (2015, p. 119) mentioned
"Effective language use requires adequate level of vocabulary knowledge; therefore, efforts
must be made to identify students’ vocabulary base for greater efficiency and competency
in the language. Students with limited vocabulary size may fail to comprehend the contents
of the reading materials and their learning may be impaired."
Vocabulary teaching and learning is one of the major challenges that face ESL/EFL
teachers and learners. Most EFL learners have difficulties in communicating with

English language because of their limited number of vocabulary, Al-Faleet
(2013, p. 3). Similar to Al-Faleet, Yusuf et al (2014, p. 99) indicated that "A
language student faces many challenges in his or her quest to learn another
language. Among the challenges are learning the structures and vocabulary of
the language which allow students to use and comprehend information in the
language that they are learning. The incomprehensibility of information may
be attributed to many factors such as difficulty of text, lack of background knowledge and
linguistic constraints, and lack of vocabulary."
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Using language depends on the size of words, which a student has acquired and the ability
of understanding and employing them in different meanings, so the problem appears when
students do not have the appropriate quantity of words to convey, express, or speak
fluently.
According to Yan (2010) "In English learning, many students take the amount of
English words as the main standard to measure the ability of English learning, and it seems
that memorizing many words could freely use this language, but in fact, most importantly
is to know the relation among words, properly combine words, phrase, sentences, and
lexical chunks" (p.162).
Like any language in the world, English language consists of marks, symbols,
prepositions, words, and phrases. Some words have different meanings according to the
situation and purpose. In Arabic, we can follow two words or more to give new meaning.
For example, Iqamet alsalat, sabah alkhier and malek yaom eldeen. -  صةاا اصيرة- اقامة اصالة
)ماصة وة ا اصة و. In addition, in English, we can combine two words, and good examples of
this, make decision and heavy rain. This is called (collocation). Collocation is one
element of word learning, and is defined by McCarten (2007, p.5) as "the way in which
two or more words are typically used together".

In addition, Wouden (1994, p.166)

indicated that collocation is a term that refers to "the mechanism, or fact, that certain
words are regularly found in the company of other words."
Collocations play a significant role in language acquisition and enables language
students to keep words and distinguish between their meanings. When students acquire
collocations, they can use them creatively and convey their ideas to others because they
expand the student's minds, so using collocations in teaching English language reinforces
vocabulary learning and retention. Moreover, Forquera (2006) as cited in Ashouri et al
(2014, p.471) indicated that "collocation knowledge can also enhance second language
learners’ mental word list and help learners’ memory.”
According to Benson, Evelyn and Ilson (1986) Collocations could be divided into
two major groups: lexical and grammatical. A lexical collocation could consist of
adjectives, nouns, verbs, or adverbs, like “utterly stupid”, “richly decorated”, etc. On the
other hand, grammatical collocations combine a lexical word with a grammatical word;
e.g., “good at” and “to be afraid that”. Akpınar and Bardakçı (2015, p: 2).
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According to Thorrnbury (2004, p.7) "Collocations are not as frozen a relationship as
that of compounds or multi word units, and two collocates may not even occur next to each
other-they may be separated by one or more other words".
There are different types of collocation, as the researchers showed, so non-native
speakers find difficulty when they try to use collocations in speaking and writing without
knowing a word and its aspects and forms.
As mentioned above, collocations are an important component in language and they
may help students to understand, remember, and retain the words. Therefore, the researcher
sees that it is necessary to investigate the effectiveness of using collocation on improving
vocabulary learning and its retention.
1.2 Statement of the problem:
EFL students do not have a good chance to communicate with native speakers and
the students do not use the English language continuously except for studying in
classroom. Also the traditional method is far from the needs of the students . As a result,
the students tend to forget the English language vocabulary. Collocation is an important
part of language and using it may help them to acquire words and keep them for a long
time.
1.3 Research Questions:
The study addresses the following major question:
What is the effectiveness of using collocation in improving vocabulary learning and
retention among sixth graders in Gaza?
The following minor questions emanated from the above major one:
1- Are there statistically significant differences at (α ≤ 0, 05) between the mean scores on
the vocabulary learning post-test of the experimental group and that of the control
group?
2- Are there statistically significant differences at (α ≤ 0.05) between the mean scores of
the experimental group on the pretest and their mean scores on the posttest?
3- Are there statistically significant differences at (α ≤ 0.05) between the mean scores of
the experimental group on the delayed test and that of the control group?
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4- Are there statistically significant differences at (α ≤ 0.05) between the mean scores of
the experimental group on the post test and their mean scores on the delayed test?
5-What is the effect size of using collocation on improving vocabulary learning and
retention?
1.4 Research Hypothesis:
1- There are no statistically significant differences at (α ≤ 0.05) between the mean scores
on the vocabulary learning post-test of the experimental group and that of the control
group?
2- There are no statistically significant differences at (α ≤ 0, 05) between the experimental
group's mean scores on the pre- test and their mean score on the posttest?
3- There are no statistically significant differences at (α ≤ 0.05) ) between the mean scores
of the experimental group on the delayed test and that of the control group.
4- There are no statistically significant differences at (α ≤ 0, 05) between the mean scores
of the experimental group on the post test and their mean scores on the delayed test.
1.5 Purpose of the study:
The study aims to achieve the following objectives:
1- Identifying the effectiveness of using collocation on the sixth graders' achievement in
English language in Eastern Gaza Governorate.
2- Measuring the change in sixth graders' achievement in English language as a result of
implementing collocation in English language classes.
3- Teaching English language vocabulary in an interactive and interesting way
1.6 Significance of the Study:
The study is significant because of the following:
1- It mainly focuses on using collocations in acquiring new vocabulary and retention.
2- It helps in- service teachers to recognize a new method and implement it instead of
relying on traditional methods.
3- It inspires syllabus designers to modify, organize, and enrich English language curricula
with activities based mainly on new methods and strategies of teaching English.
4- It helps students to recognize and use new collocations by themselves.
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5- It motivates learners and helps to facilitate their acquisition of language vocabulary.
6- Encourage researchers in doing more studies about using collocations in developing
English language skills such as, reading, speaking, listening and writing.
1.7 Definitions of terms:
The researcher defines each terms as follow:
Effectiveness:
It is the degree of improvement in the students' vocabulary learning and retention as
a result of using collocations. It is assessed by using eta square.
Collocation:
Collocation is "a natural combination of words; it refers to the way English words
are closely associated with each other. For example, pay attention, go together, as commit
goes with crime; blond goes with hair and heavy with rain", O'Dell and McCarthy (2008,
p.4).
The researcher defines collocation as "two words or more which come together to
give a new word with new meaning". (It is Combination of words).
Improvement:
It is the expected change in the students' vocabulary learning and retention that may
result from using collocations.
English vocabulary:
A group of collocations included in the textbook "English for Palestine 6th", which
will be taught through using collocation.
Vocabulary Retention
It is the ability to acquire some words and keep them for a long time, then recall them
again in other situations. Al Farra (2014, p.7). The Online Free Dictionary by Farlex
(2009) defines retention as "an ability to recall or recognize what has been learned or
experienced. Al-Faleet (2013, p. 8).
The researcher defines the vocabulary retention as the ability to acquire words
(collocation) and keep them for a long time, then remember, recall and use them in new
situations.
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Sixth grade students:
Students who finished the fifth grade from Primary school and their ages are
between (11-12) years. They learned English as a foreign language.
1.8 Study steps:
1- Reviewing the previous study.
2- Choosing the sample of the study.
3- Identifying the collocations in the students' book.
4- Preparing instruments of the study (pre-post-test and a delayed test).
5 -Analyzing the results of the study.
6- Presenting the suggestions and recommendations according to the results of the study.
1.9 Limitations of the Study:
The present study have been implemented in Fahed Al-Sobah School. The
sample of the study is chosen randomly out of two classes. The sample of the study is
divided into two group; one as an experimental group and the other one as a control group.
The study was carried out in the second term of the scholastic year (2016-2017)
The researcher has used experimental method in this study to achieve the purposes of the
study.
1.9.1 Study sample:
Female students who finished the fifth grade from primary school and whose ages
are between (11-12) years, they are studying at Fahed al-Sobah school in Gaza.
1.9.2 Study variables:
The first independent variable is using collocation.
The second dependent variable is vocabulary learning and retention.
1.9.3 Study tools:
1-The researcher has employed pre and post- test to collect the needed data.
2- The researcher has used delayed test to collect the needed data.
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1.10 Data Collection Procedures:
The data were collected and computed using Statistical Package for Social Sciences
(SPSS). The following statistical techniques were used:
1. T. Test Independent Samples: to control the intervening variables and to measure
the statistical differences in means between the two groups due to the study
variables.
2. Pearson correlation coefficient to identify the correlation of the items of the test.
3. Split-half and Alpha Cronbach techniques will be used to ensure the reliability of
the test items.
4. Eta square to assess the effect size.
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Chapter Two
Theoretical Framework
2.1 Introduction
This chapter is divided into three sections: the first section is a theoretical
framework, which discusses collocation. The second section discusses vocabulary learning
and its retention; the third section investigates the findings of previous studies relevant to
the topic of the current study.
Section I
2.2.1 Collocations:
Collocations are an important part of formulaic language, which includes other
aspects of language such as idioms, turns of phrase, and preferred ways of saying things,
routines, set phrases, prayers, proverbs, rhymes and songs. Shehata (2008, p. 13) cited in
Wray ( 2002:9) states that formulaic language is “a sequence, continuous or discontinuous,
of words or other elements, which is, or appears to be, prefabricated: that is, stored and
retrieved whole from memory at the time of use, rather than being subject to generation or
analysis by the language grammar".
As a sub-category of formulaic language, collocation plays an essential role in the
acquisition of English language. According to Yang (2015, p.209), "Collocations are
pervasive in texts of all genres and domains. Although the study of collocations can be
traced back to ancient Greece, the notion of collocations was first brought up by Palmer
(1933) in English language teaching and later introduced to the field of theoretical
linguistics by Firth (1957)". On the other hand, Martyńska (2004, p . 2) indicated that the
term ‘collocation’ has its origin in the Latin verb ‘collocare’ which means ‘to set in
order/to arrange. (Tutin, (2008) as cited in in Zarei and Baniesmaili (2012) claimed, "There
are two main conceptions of collocations in the European tradition. First, in the British
conceptualist framework, collocations can be broadly defined as recurrent lexical elements,
which contribute to text cohesion. Secondly, in the continental tradition, collocations are
referred to as "restricted lexical collocations" (p. 43), and considered as lexicalized phrases
where two recurrent lexical elements have a syntactic relationship"(P: 148).
Learning collocations has a vital role in language acquisition and vocabulary
learning because collocation is one aspect of word and it helps learners to enhance their
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words' knowledge and acquire words. Likewise, Mohammadzadeh (2012, p.122)
mentioned that Nattinger (1988, p.7) indicated that learning collocations is regarded as" an
important and crucial part in L2 acquisition because the meaning of a lexical item has
much to do with other lexical items that are combined with it. “Not only do these
associations assist the learner in committing these words to memory, they also aid in
defining the semantic area of a word." Ashouri et al (2014 p.471) claimed that collocations
are "practical in raising comprehension for the associations of words which support the
learner in placing words in memory, and also allow people to foresee what kinds of words
might be found together," Nattinger (1988).
Collocation Structure:
According to Shin and Nation (2008) as cited in Özgüland and Abdülkadir (2011),
"Collocations consist of two parts: a pivot word which is the focal word in the collocation
and it’s collocate(s), the word or words accompanying the pivot word" (p: 23). Nattinger
and DeCarrico (1992, p. 36) indicated that "a collocation unit includes a “node” that cooccurs with a “span” of words on either side. They define collocations as “strings of
specific lexical items, such as rancid butter and curry favor that co-occur with a mutual
expectancy greater than chance", Kiaee et al (2013, p. 3). Another view, "A collocation is
a phrase which consists of the focus item known as the node or the base, a co- occurring
word or the collocate and the span, which is an environment in which the node and the
collocate co-occur". Vasiljevic (2014, p.49). Moreover, Sinclair identified the node as "an
item whose collocations are studied." He also identified the span as "the number of
relevant lexical items on each side of a node". He added that "those items which are found
within the span are called ‘collocates.”
Accordingly, collocations have two parts, there are the base and the collocate. For
example, the collocation (heavy rain) rain is the base and heavy is the collocate. In the
words of Hausmann (1989), "collocations are characterized by a number of formal and
functional features. From the formal perspective, they are integrated by two elements: the
base and the collocate."

In addition, Nesselhauf (2005) believed that these two

components do not share the same linguistic status since the base is semantically
autonomous whereas the collocate is determined and somehow selected by the base Jane,
(2007, p.129).
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According to these words, a collocation contains two elements: a base and its
collocate and both are important to each other to make a collocation. The base is the basic
element in a collocation. Hence, collocate is determined by the base.
2. 2.2 Definition of Collocations:
According to McCarten (2007), the term collocation generally refers to "the way in
which two or more words are typically used together. For example, we talk about heavy
rain but not heavy sun, or we say that we make or come to a decision, but we do not do a
decision. So, heavy rain and make a decision are often referred to as collocations and we
say that heavy collocates with rain, or that heavy and rain are collocates of each other"(P:
5).
Many researchers indicated that Firth is the father of collocation and he is the first
one who introduced the term collocation as "the company words keep together" (Zughoul
and Abdul-Fattah, 2001, p.4). Additionally, Christopher and Sch¨utze (2000) as cited in
Shahbaiki and Yousefi (2013) said that traditionally, collocation was defined as "a
sequence of one or more consecutive words that has characteristics of a syntactic and
semantic unit, and whose exact and unambiguous meaning or connotation of its
components"(P: 14).
Also, Wouden (1994, p.166) indicated that collocation is a term that refers to "the
mechanism, or fact, that certain words are regularly found in the company of other words".
According to Goudarzi and Moini (2012, p.248), that McIntosh, Ben and Richard, (2009,
p. v) defined collocations as "the way words combine in a language to produce natural
sounding speech and writing". In the same vein, Ashouri et al (2014, p.471) defined
collocations as "ordered word phrases which attach together and appear repeatedly in the
usage of English". According to Webb, Newton and Chang (2013, p. 92 as cited in Ucar
and Yukselir (2015, p. 196), collocation refers to "the regular co-occurrence of words
within a given span demonstrating a statistical strength of co-occurrence". Other
researchers like Nesselhauf, (2005) and Schmitt, (2000) defined collocation as" the
tendency of two or more words that co-occur in discourse which are lexically or
syntactically fixed to a certain degree." as was shown by Menon and Mukundan, (2012,
p.150).
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The researcher sees that collocations are a very important aspect of language.
Collocations are two or more words that go together without reason or logic, and native
speakers and English speakers know them, because they use words instinctively.
Collocations are an arbitrary phenomenon. Each language has its collocations. For
instance, Arabic language is full of collocations, and there are many examples of
collocations like zalam dames, wajh bashoosh, and bayaad naseaa. ،  وجة بشة،ظة ا دامة
) براض ناصع
In addition, English language is the same as Arabic in that both have collocations.
For example, the word heavy has many different meanings if it combines with different
words like heavy crops, heavy rain, heavy taxes and heavy smoker. Hence, collocations
are necessary for vocabulary learning because they focus on words and how two words can
come together.

Therefore, teachers should shed light on collocations while they are

teaching words. They show how two words or more get together lexically or
grammatically.
Many researchers such as Ucar and Yukselir (2015, p.196) indicated, "Collocations are
an indispensable part of vocabulary knowledge in foreign language contexts." Similarly,
Nation (2001, p.56) mentioned that "Knowledge of collocations is one of the key
components of the use of a word and “knowing a word involves knowing what words it
typically occurs with." Sánchez (2015, p.4).
Collocations give learners a different and an alternative way to communicate,
express and write words to achieve the meaning required. For example, the learners can
use multi words such as, they can say fast cars, but they cannot say fast glance. In
addition, collocations have a big role in enhancing writing. As, Ghezelseflou and
Eyedrezaei, (2015, p. 10) quoted by Jaén (2007) indicated that it is a widely accepted idea
that "collocations are a very important part of knowledge of second language acquisition
and they are essential to non-native speakers of English in order to speak or write fluently
and accurately." Collocations are classified into two major types: lexical and grammatical.
As Wouden (1994, p.169) pointed out "Collocations are not the only type of fixed
expressions one finds in language. There are other types of language expressions such as,
restricted combination, free combination, and idioms. In addition, colligation is another
type of collocations..
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Collocation is a necessary phenomenon in language. It involves or contains lexical and
grammatical form for words and this reveals the relationship between words and how they
can combine. According to Kiaee et al, (2013) "collocations have characteristics involved
in lexis, syntax, and semantics. They defined collocations according to these
characteristics. Firstly, on the lexical level they considered collocations as "lexical items
co-occurring repeatedly in texts and are more or less prefabricated in nature". This means
that we cannot say do a mistake instead of make a mistake, and we cannot substitute it.
Secondly, on the syntactic level they defined collocations as "structural word phrases
involving grammatical patterns and are syntactically restricted." For instance, we usually
say “look at a picture” but not “look a picture”. Finally, on the semantic level they
considered that collocations "are language chunks with semantic restrictions to some
degree". For example, the collocations (drink tea, strong tea, and high tea) (p.2).
To summarize, collocations refer to a combination of words which, two or more
words can come together. Collocation is not only an important element of language but
also a key access to vocabulary and understanding its meaning in isolation and in-group.
2.2.3 The Importance of Collocation:
Many researchers have emphasized the importance of collocation in English
language learning. Falahi and Moinzadeh (2012, p.953) quoted by Wray (2000) affirmed,
"collocations have traditionally been seen as effective tools through learning, in which the
L2 learners can achieve higher levels of fluency and accuracy". Likewise, Özgül and
Abdülkadir (2011) mentioned that Nattinger discussed the term collocation and stated that
"the meaning of a word mostly depends on the other words that it collocates with; by the
help of these collocates the learner keeps the words in memory and can easily infer the
meaning from the context"(p. 22-23).
In other words, collocations are a link between words. Each word has its collocate
which gives a new term with a new meaning and this motivates the learners focus on the
meaning of collocation. Hence, it helps them to recognize and keep the words for a long
time and spurs them to guess the words and their meaning. In addition, it enables them to
produce correct language and improve their skills. According to McCarten (2007)
collocation is useful for finding the collocates of nouns and verbs like make, do, and have,
which are often referred to as de-lexical verbs. De-lexical verbs mean that these verbs do
not have a lexical meaning of their own, but when these verbs combine with other words
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like nouns, they take their meaning. "For example, the verb make has a different meaning
in each of the expressions make a cake, make a decision, and make fun of, so it is
sensible to teach verbs like these in expressions, as collocations, instead of trying to
identify and distinguish basic meanings, which is difficult and, in many cases, almost
impossible" (p.5). Zaferanieh and Behrooznia (2011, p. 120) asserted that the important
point is that "learning words in isolation does not necessarily help L2 learners become
successful communicators, since many parts of language consist of prefabricated chunks so
that learners have to acquire not only the new words, but also their collocations."
Following the same line of thought, Duan and Qin, (2012, p. 1890) emphasized that the
traditional way of memorizing the meaning and pronunciation of a new word is far from
meeting the need of the learner. Therefore, teachers must innovate new ways to teach new
words. Hence, teaching vocabulary by using innovated methods may help learners to
understand the words. Moreover, the combination between words is one of the essential
features of collocation. Therefore, collocations can help and motivate the learners in
learning vocabulary and linking between them to keep them for a long time in their
memory.
Namvar (2012, p.41) indicated, "Collocations improve the learner's ability in oral
communication, listening, and reading skills. (Brown, 1974 as cited in Namvar (2012, p.42
-43) also, showed that" knowledge of collocations positively makes an impact upon
learners listening comprehension, reading speed, and oral communication." Ashiyan and
Salehi (2016, p.27) reported that Hyland (2008) pointed out that collocation learning is "a
key factor in second language learning and it refers to multi-word expressions as a main
component of fluent linguistic production". In other words, collocations help learners to
comprehend spoken and written materials. Consequently, they increase the awareness of
the learners towards words and their meaning. However, collocations represent a big
problem for second or foreign learners when they use them in productive skills, such as
speaking and writing, but it makes them more productive than receptive in language use.
Teachers should shed light on collocations while teaching because they are an important
element in language enhancement because they play a crucial role in vocabulary learning,
as many researchers showed. Ashiyan and Salehi (2016, p.113) indicated, "Learners can
speak but misinterpretation was unavoidable because of absence of mastery of words and
their collocations". Also, Ashouri and Rahimi,(2014) mentioned that researchers interested
in teaching vocabulary and its collocation came to the truth that "lack of knowledge of
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collocation can prevent learners from inferring, and they also misunderstand native
speakers. Wrong use of collocations can cause native speakers to miscomprehend what the
learners say", (p. 470). Accordingly, Smith (2005) as cited in Namvar (2012) and Ashori,
et al (2014, p.471) demanded that collocation must be included in the curriculum. Besides,
Brown (1974) suggested a remedy that "if the instructors choose collocations as the unit of
practice instead of lexical items combined with grammar rules, then nonnative speakers can
read and speak using collocations". Jafarpour et al (2013, p.51).
Additionally, Alfahadi et al (2014, p. 389) indicated, "Teaching collocations has
become a top priority in language teaching" Many researchers as Ghezelseflou and
Seyedrezaei (2015, p.10) said that teachers prefer the classical techniques like synonyms,
antonyms, mother tongue translation and definition, they described vocabulary teaching by
using classical techniques as "is considered to be too mechanical for the classroom
learning." Hence, the learners will memorize the new words, but they find difficulty when
they attempt to link words with other words with full meaning according to the situations.
The teacher should interest in teaching collocations and encouraging learners to identify
and keep them, instead of teaching isolated words. Furthermore, Ördem and Paker (2016,
p.145) indicated the importance of collocation when they wrote, "Learning in chunks is
more effective than breaking into pieces". This means that when teachers teach vocabulary
by using collocation, the learners can recognize the word and its meaning as the ordinary
way, and then they can identify the words, which collocate with it and know the new
meaning of collocation. In this way, they can infer and link between words easily.
Furthermore, using collocations motivates learners to look up new words and guess their
collocates.
Collocations acquire their significance according to many reasons. Some researchers
emphasized theses reasons. For example, Menon and Mukundan (2012, p.150) mentioned
two related reasons: the first one is because the combinations are predictable, when
learners encounter the word, they will predict what word will combine with it. Another
researcher asserted these reasons such as (Phoocharoensil, 2012) where he added,
"Vocabulary choice is often predictable". This means that when the learners utter the word,
the listeners can predict what word will combine with it. He mentioned another reason
which is " collocations in English are of enormous size, taking up almost 70% of what is
really spoken and written in authentic English"(P: 2). These reasons show why collocations

17

are essential for teaching English language and why curriculum designers and experts
should involve collocations in English books.
Based on the aforementioned ideas, it is obvious that collocations are essential for
learning vocabulary, and it is known that Palestinian EFL learners find them difficult
because they don’t have a good chance to practice English language. Therefore, they need
new and different ways, method, and tools to facilitate language learning. Collocations are
one aspect of language and it may be one factor or means to help learners improvie their
language.
Collocations as a source of difficulty for advanced learners
Collocation is very important for language acquisition; it is a problem for learners
as reported by many researchers. There are a lot of studies which prove that collocation
represents a big problem for learners. For example, Zaferanieh and Behrooznia (2011, p.
121) indicated that collocation is an inherent problem for L2 learners and one of the
difficult aspects of vocabulary learning for learners of a foreign or second language
including advanced learners and professional translators. Also, Attar and Allami (2014, p.
1070) pointed out that "collocations are more problematic when they are used in productive
skills, such as speaking and writing, than in receptive skills, such as listening and reading.
Even if learners can manage to guess the meanings of collocations in receptive processes,
they might not be able to use them properly in reproducing the language." Besides, Jaen,
(2007, p. 131) indicated that "authors who are more concerned with psycholinguistic views
attributed the main reason for difficulty of collocation for non-native speakers to the way
they acquire and mentally organize new vocabulary, but L2 students seem to start by
learning individual words and gradually build up bigger chunks. So, it becomes
particularly hard for them to establish strong associations between pairs of words forming
collocations" Boers et al. (2014: 4) found that even advanced L2 learners can produce
word combinations that do not sound natural to a native speaker (e.g. *do a mistake, *say
the truth). Surprisingly, these mistakes often involve the use of words that tend to be
familiar to the L2 learner (Hosselaer, 2015, p.34). According to Lesniewska, (2006, p. 97)
many studies provide evidence which seems to support this view. Examples are as, Waller
(1993) and Channell (1980). Also, Källkvist' (1998) found that a difficulty and the errors
in the use of verbs involve mostly semantically general verbs such as make, put, get. In
addition, she found that the reason of error is that general verbs, such as make or get, are
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highly polysemous.

Vasiljevic (2014, p. 50-51) mentioned several reasons for the

difficulty of collocation and the first problem faces advanced learners is that collocation
restrictions are not imposed by the semantic compatibility of the phrase constituents but by
the norms of language use. And another problem is that learners are not interested in the
knowledge of collocation. Also, he added that curricular constraints and time pressure
make many teachers find it difficult to integrate collocation instruction in regular classes.
Hence, this causes insufficient attention given to word combinations during class
instruction. The last two reasons that Vasiljevic (2014) mentioned, the first one is that lack
of awareness combined with a lack of attention to collocational phrases may significantly
impede learners’ progress. The second is lack of collocation competence, because it causes
problems when the learners produce language. Hashemi, et al (2011, p.523) indicated that "
one of sources of making collocational error is the shortage of learners' collocational
competence".
Hashemi, et al (2011, p.523) summarized the main sources of collocational errors
that learners make them when they cannot produce collocation.

These errors are as

follows: Overgeneralization, ignorance of rule restrictions, false concepts hypothesized,
and the use of synonym, intra lingual transfer, Word coinage and approximation. He
mentioned the reasons, which make the learners make those errors. These reasons are as
follows: the interference of their mother tongue, lack of the collocational concept, the
interlingual or intra lingual transfer, paraphrase and their shortage of their collocational
knowledge.
2. 2.4 Classifications of Collocations:
In English, as in other languages, there are many fixed, identifiable, non-idiomatic
phrases and constructions. Such groups of words are called recurrent combinations, fixed
combinations, or collocations. (Bahns, 1993 P: 57), (Benson, Benson and Ilson, 1997 as
cited in Martyńskam, 2004 P: 3). Shahbaiki and Yousefi (2013, p. 15-16), mentioned that
there are many classifications, describing collocations. For example, Howarth'
classification (1996), Cowie and Mackin' classification (1975), and Palmer' classification
(1981).
Many researchers defined language expressions and chunks to differentiate between
collocation and chunks, and to avoid any mistake while using collocation. Agah and Soori
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(2015, p.530-531) quoted the classification of Nosratzadeh and Jalilzadeh (2011). They
classified collocation into two types:
Idiomatic collocations: In idiomatic collocations, we cannot get the total meaning of the
collocations by putting together the meaning of each component of that phrase.
Non- idiomatic collocations: In non-idiomatic collocations, we can understand the
meaning of the collocation where the meaning of each word is included. We can get the
total meaning from the meaning of its ‟components”, even if we have not heard the
collocation before.
Also, Lewis (2000) as cited in Alfahadi et al (2014, p.392) argued, "It is necessary
to accept collocations as a wider concept of idiomaticity to get a clear idea of their nature.
Nesselhauf (2003, p .225) distinguished between idioms and collocations according to their
components, where he considered the elements of collocations as those combinations in
which only one of the words like the verb is restricted and the other word, e.g. the noun, is
used in an unrestricted sense, (e. g take a picture). Nevertheless, he considered idioms as
both words (the verb and the noun) must be used in a restricted sense, (e, g sweeten the
pill). This idiom means, "To make something bad seems less unpleasant". For example,
Plans to improve public services are a way of sugaring the pill of increased taxation.
Cambridge English Dictionary press (2017).
On the other hand, McCarthy and O'Dell (2008, p.6) classified idioms as "groups of
words in a fixed order that have a meaning that cannot be guessed by knowing the meaning
of the individual words. For example, pass the buck is an idiom meaning 'to pass
responsibility for a problem to another person to avoid dealing with it oneself. However,
Duan and Qin (2012, p. 1891) distinguished between idioms and collocations and they
introduced idioms as "fixed expressions with frozen meanings, thus fixed collocations,
whereas collocations are mostly compositional in that the meaning can be calculated by
putting the meanings of its component words together".
There are other classifications of collocations. Collocations are classified into four
categories: unique, strong, weak and Medium-strength ones.
Bazzaz and Samad (2011) indicated that strong collocations are recognized as
"tightly linked phrases which almost function like single words like good night. In
contrast, they considered that weak collocations, such as a beautiful girl and bad luck, are
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combinations of two common words, and each of which can combine with many other
words" (p.159). On the other hand, Mounya (2010) indicated that classifying collocations
according to strength refers to "the degree of words association. Some words co-occur so
often that when a word appears, its collocate follows it most of the time. Here, it is
qualified as a “strong collocation”. But when two words collocate rarely, the strength
reduces and the collocation is not strong enough for the collocate to be predicted since the
words are not always together"(p. 21-22).
According to Martyńska (2004, p.4), "In terms of the strength of collocation, it is
worth noting that it is not reciprocal, which means that the strength between the words is
not equal on both sides e.g. blonde and hair. Blonde collocates only with a limited number
of words describing hair color whereas hair collocates with many words, e.g. brown, long,
short, and mousy".
According to Mounya (2010), collocations are unique. For example, Hill, (2002)
gave the two collocations “foot the bill” and “shrug your shoulders”. The two
collocations are unique because the verbs “foot” and “shrug” are not used with any other
nouns. The last one is medium-strength collocations; for example “holds a conversation”
and “a major operation”. Mounya (2010) indicated that Hill thought that students are
concerned with this type, which is neither strong nor weak.
There are other types of combinations: restricted and free collocations. The first is
restricted collocations, according to Brown (2006):
Restricted collocations: describe the exclusive relationship between certain words, such
as auburn or blond hair. Auburn and blond are only used to describe hair, and no other
nouns, unlike red for instance (P: 5). In other words, it means that some verbs such as,
make and do can only combine with certain nouns. For example, (make friends \
decision; but not do friends), and we cannot replace or substitute words in restricted
collocations. Collocations are restricted when their elements keep their literal meaning.
Agah and sorri (2015, p. 531) indicated that Benson et al. (1986) classified restricted
collocation into two categories:
1. Lexical Collocation: There are several different types of lexical collocations made from
combinations of verb, noun, adjective, etc. Some of the most common types are:
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1. Adverb + Adjective: (completely satisfied)
2. Adjective + Noun: (excruciating pain)
3. Noun + Noun: (a surge of anger)
4. Noun + Verb: (lions roar)
5. Verb + Noun: (commit suicide)
6. Verb + Expression with Preposition: (burst into tears)
7. Verb + Adverb: (wave frantically)
2. Grammatical Collocation: This type of collocations is made with a preposition and a
main word (noun, adjective and verb) or two-word verbs. They also added that Benson et
al., provided eight major types of patterns of grammatical collocation in English:
Noun + Preposition ability in / at
Noun + to + Infinitive a problem to do
Noun + That Clause we reached an agreement that…
Preposition + Noun On purpose
Adjective + Preposition Tired of
Adjective + to + infinitive easy to learn
Adjective + that Clause She was delighted that…
Verb + Preposition Believe in…
The second type of combinations is a free or open combination or collocations.
Free collocations: In free combination, the learner can use words freely. For example, the
noun car can be used with other words such as "a red car, an expensive car, and a small
car" (Falahi and Moinzadeh 2012, p.954). These words, in turn, combine freely with other
nouns. Also, Bahns (1993, p.57) indicated that in free combinations, the noun murder, for
example, can be used with many verbs (analyze, boast of, condemn, discuss, (etc.) a
murder), and these verbs, in turn, combine freely with other nouns. Mounya (2010, p. 23)
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mentioned that we can consider open collocation as weak, but we cannot consider
restricted collocations as weak or strong because this is related to the meaning rather than
the frequency of co-occurrence.
Collocations are classified into two major types: lexical and grammatical
collocations.
Lexical collocations: consist of content words such as nouns, verbs, adjectives and
adverbs. For example,. Lexical collocations contain four categories of collocations as
follows: restricted collocations, free combinations, pure idioms, and figurative idioms. On
other hand, Shitu, (2015 p.3272) indicated that the term lexical collocation is used to refer
to the relations between two or more content words that ‘’naturally’’ appear together in
sentences.
Grammatical collocations: are the result of combining a lexical word with a
grammatical word such as, preposition, infinitive or a clause. For example, ‘good at’.
Many researchers provided different classifications of the lexical collocations. For
example, Cowie and Howarth (1996) as cited in Ashouri and Rahimi (2014, p.471) claimed
that there can be a range including four categories of collocations:
1) Restricted collocations: a restricted collocation is more constrained in the selection of
compositional prerequisites. (Take photos)
2) Free combinations: the meaning of free combination is interpreted from the literal
meaning of single elements. (Close a window).
3) Pure idioms: a pure idiom is an individual unit whose meaning is totally unpredictable
from the elements. (Spill the beans). The meaning of this idiom is "to tell people secret
information".
4) Figurative idioms: a figurative idiom has a metaphorical meaning as a group that can in
some way inform its literal explanation. (Tell some body's ear off). The meaning of
this idiom is "to tell someone a little white lie".
Moreover, phrasal verbs are considered as a type of collocations, whereas some
researchers like Alfahadi at el (2014, p.391) considered phrasal verbs as collocations. They
pointed out that every phrasal verb could be as collocation, but not every collocation is a
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phrasal verb. This is traced to the fact the collocation is mainly based on the ideas of cooccurrence, and phrasal verbs are one of the fixed combinations in the English language
lexical structure.
Some researchers mentioned the term colligations is connected with the term
collocations. This term colligation was started by Firth, who was concerned with
relationship between grammatical classes, whereas collocation is concerned with the
words, which belong to these grammatical classes. This means that lexical words are
connected with grammatical patterns. Hoey (2002) as cited in Martyńska (2004, p.4)
hypothesized that "some meanings of the same word have their own grammatical patterns,
which is called ‘colligation’." Also, Alfahadi at el, (2014, p.390) indicated that colligation
is "a type of collocation but when a lexical item is connected with a grammatical one."
Another view is provided by Hargreaves Peter 234 as cited in Mounya (2010, p.24) who
indicated that " knowledge of a word’s collocates has to coincide with the grammatical
patterns or colligations of this word." In other words, Hoey (2005) as cited in Yang (2015)
defined colligations as "the grammatical company a word keeps and the positions it
prefers." He added, "A word's colligations describe what it typically does grammatically."
Yang regarded colligation as a closed and a similar idea to collocation, but with a different
emphasis. For example, verb + to infinitive is a colligation, while dread + think is a
collocation which exemplifies the colligation. Irrespective of the definition adopted,
colligation, like collocation, is a probabilistic relation (p.210).
2. 2.5 Approaches of Collocations:
There are different approaches tocollocation, the lexical, the semantic, and the structural
approach.

According to Martyńska (2004), collocations are determined by these

approaches as follows:
2.2.5.1 The lexical Approach:
The developer of this approach is Firth (1957). Then, other linguists, known as
Neo-Firthians, (e.g. Halliday, 1966; Sinclair, 1966), developed Firth’s theory of meaning
and emphasized the importance of lexical collocations. (Shehata, 2008 p. 25-26).
The researchers claimed that the lexical approach means that the meaning of a word
is determined by the co-occurring words and there in no grammatical pattern, as Martyńska
(2004) indicated that" lexis is considered to be independent and separable from grammar.
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He added that the meaning of a word or an element of collocation affects the other word,
which it collocates with, while (Halliday) maintained that collocation cuts across grammar
boundaries. He emphasized that collocation is complement to grammar. Notwithstanding,
Sinclair refused the previous idea that lexis is isolated from grammar, and then he
innovated a new approach, concerned with both lexical and grammatical.

Moreover,

Martyńska asserted that Sinclair advocated that both lexical and grammatical aspects of
collocations be taken into consideration (p.2).
Also, Bahardoust and Moeini (2012, p.62) demonstrated that the lexical approach
distinguishes between groups of individual words with fixed meanings and lexis which
refers to word combinations are stored in our mental lexicon. Accordingly, the lexical
approach has directed considerable attention to institutionalized utterances and expressions
including collocations, which are necessary to acquire native-like competence in the
second language.
In addition, Hashemi et al (2011, p.525) indicated that, in the lexical approach,
Lewis (1993, p. 35) pointed out his methodological implications to teach collocation.
1) Early emphasis on receptive skills, especially listening, is important.
2) De-contextualized vocabulary learning is a fully legitimate strategy.
3) The role of grammar as a receptive skill must be recognized.
4) The importance of contrast in language awareness must be recognized.
5) Teachers should employ extensive, comprehensive language for receptive purposes.
6) Extensive writing should be held as long as possible.
7) Nonlinear recording formats, such as collocation tables, word trees, are central to the
lexical approach.
8) Teachers’ reformulation should be the natural response to student error.
9) Teachers should always react primarily to the content of student language.
10) Pedagogical chunking should be a frequent classroom activity.
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2.2.5.2 The semantic Approach:
The semantic Approach focuses on exploring collocations based on the semantic
framework without paying attention to grammar. The main goal of this approach is find out
why some words combine with certain other words for instance, why we can say heavy
rain and we cannot say heavy sun. Shehata indicated, (2008, p.27) that the semanticists
consider the semantic properties of the lexical item to be responsible for determining the
words it collocates with. He added that they adopted this view because there are a number
of collocations that are arbitrarily restricted.
2.2.5.3 The structural Approach:
This approach is in contrast with the two aforementioned approaches: the lexical
and semantic ones. In this approach, collocation consists of lexical and grammatical
patterns. According to Martyńska, (2004), "collocation is determined by structure and
occurs in patterns. Lexis and grammar cannot be separated and, consequently, two
categories are defined: lexical and grammatical collocations, which represent two
distinctive but related aspects of one phenomenon"(P.3). Hence, grammar is essential for
collocation, and both of them are very important to the other because they complete each
other.
The researcher sees that the three approaches are important for teaching English
language in general and vocabulary in particular because sub skills of English language
cannot be separated as each skill and sub skills completes each other to learn and produce
language.
There are other approaches of collocations. The first approach is frequency- oriented
Approach. In this approach, "a collocation is the co-occurrence of words at a certain
distance based on frequency" (Nesselhauf, 2004). Castro et al, (2004 P.58) found that
Sinclair et al. (1970/2004) conceive collocations as "statistically significant co-occurrences
of two or more words"
This approach agrees with the lexical approach as Nesselhauf (2005) indicated that,
"the syntactic relationship between the elements does not play a role in deciding whether
they form a collocation or not" Menon and Mukundan (2012).
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The second approach is a semantics based approach, which regarded the "collocator
of collocations depends on the base". The third approach is the phraseological approach,
Cowie (1981) as cited in Menon and Mukundan (2012) mentioned that, "There exists no
relationship between the elements in a collocation. As was known, researchers describe the
elements of collocations as the "base" and the "collocation". The phraseological approach
requires the elements of collocations to be syntactically related.
According to previous phrases, the researcher sees that collocations play a vitally
important role in teaching and acquisition of English language, but on the same time, they
cause difficulty in mastering language for learners because teachers are not interested in
collocations. They teach vocabulary in an isolated way, and this does not help learners in
learning process. In addition, it does not enable them to be productive.

So using

collocations is the most important part in learning vocabulary, and keeping it. Hence,
teachers should focus on them while teaching and motivating their learners to acquire
them.
L1 and L2 language users’ need for collocation competence
According to Vasiljevic (2014, p.50), "Collocation knowledge is one of the most
important properties of lexical competence". In addition, Attar and Allami (2014, p.1070)
indicated that, teaching vocabulary as single lexical items causes a lexical incompetence on
the part of learners.

Moreover, Henriksen (2013, p. 33-34)) indicated, "collocation

competence is important for language production and reception. Moreover, he summarized
the benefits of collocation for L1 and L2 language. However , he pointed out that
"collocation competence enables both the L1 and L2 language in: 1) making idiomatic
choices they come across like native-like; 2) processing language fluently under real-time
conditions (Columbus, 2010; Ellis et al., 2008); 3) establishing ‘islands of reliability’
(Dechert, 1983; Raupach, 1984) which enable the language user to channel cognitive
energy into more creative production; 4) disambiguating meaning of polysemous words,
e.g. the verb commit in the following collocational contexts: commit a crime, commit
oneself, commit to memory; and 5) understanding connotational meaning (what Sinclair,
2004 has described as semantic prosody), e.g. the fact that the verb cause is often
associated with negative connotations as in cause an accident".

27

Section2
2.3 Vocabulary Learning and its Retention
Vocabulary is an essential component of language, which should be acquired
by English learners. Most linguists and educators gave this component much interest in the
recent years due to its importance in enhancing the learner's aptitudes in the foreign
language.

They realized that one could not learn any language without learning its

vocabulary since vocabulary is the core for learning a new language, which enables the
learners to interact and communicate easily. Moreover, it is the most important element
that links the four language skills of speaking, writing, listening and reading together. In
order to communicate effectively, learners should have a lot of words and the ability to use
them accurately, (Al- Faqawi, 2015, P. 9).
Teng (2015, p. 40) explained , "it is widely acknowledged that learning vocabulary
is an essential part of mastering a language, and text comprehension or production heavily
depends on the command of vocabulary knowledge (VK). Hence, vocabulary knowledge is
important for EFL students because they need sufficient knowledge of the words before
they can comprehend what they have read or heard". Al-Faleet, (2013) demonstrated,
"vocabulary is an important aspect in the learning process. It is a basic factor in learning
English because it will be needed by students when they learn English skills such as
reading, writing, speaking, and listening" (p. 13)
Vocabulary is the backbone of any language and the four skills depend on it.
Therefore, the leaner needs vocabulary to acquire second or foreign language. Without
vocabulary, students cannot practice the language and communicate with others.
Vocabulary is a very important component because it helps students to comprehend a text
and understand the meaning. It is the biggest part in learning process because it relates with
all skills. Without vocabulary, learners cannot acquire writing, reading, speaking and
listening skills. If learners do not have a big amount of words (size), they do not
understand the meaning. In addition, they cannot speak and express themselves fluently in
various situations.
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2.3.1. Definition of Vocabulary:
El-Nahhal (2011, p. 15) defined vocabulary as "a group of words or phrases in the
language that helps learners to read and write a language."
According to Al- Faqawi (2015, p.10)," vocabulary is the words that are used to be
the medium between people and outside world used to transmit messages and express
feelings". Similarily, Wafi (2013, P: 25) defined it as " a total number of words existing in
language, including single words to express ideas as well as multi- word idioms which can
be understood in the context". Vocabulary is commonly defined as "all the words known
and used by a particular person". Wikipedia (2016).

Jose, (2015, p. 7) described

vocabulary as "the gateway to knowledge that unlocks the doors of sublime ideas to the
readers. The competency on the lexical items of language plays a significant role in
learning a new concept". He added, "Any learner who has excellent command over the use
of vocabulary excels in his/her study of different subjects. Vocabulary learning is one of
the important features of language learning and language use. In fact, it is what makes the
essence of a language".
The researcher defines vocabulary as the words in the language that enable learner to
read, write and communicate with people according to the situation. It is all words that
learner listens or use in reading or writing in learning process. It is known as receptive or
productive vocabulary. When learners acquire a big amount (size) of vocabulary, they will
be able to produce new words, sentences and write paragraphs. Vocabulary is a very
important component, which the learners need to improve their capacity to expand their
mind and increase ideas. It has a crucial role in learning a second or a foreign language.
2.3.2. The importance of Vocabulary:
It is agreed that vocabulary has a significant role in any language, especially when
the leaner needs to acquire new or foreign language. According to Al-Faleet (2013, p. 12)
the concept of vocabulary as the most important part for learning any language. It is
impossible for the learners to read, write, speak and listen to any foreign language without
having enough knowledge of vocabulary. Mukoroli, (2011, p.2) showed that vocabulary
teaching and learning is a constant challenge for teachers as well as students because
historically there has been a minimal focus on vocabulary instruction in the ESL
classroom. As stated in Bakheet (2016, p. 2) "vocabulary represents the key lead to learn
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the four skills". This clarifies the importance and the essential role of vocabulary in
learning a foreign language. Al-Faleet (2013, p.18) also indicated that vocabulary is very
important in mastering the language and it is necessary in comprehension. He adds that
without vocabulary, learners cannot read, speak, listen and write and the message cannot
be conveyed.
Faraj (2015) indicated, "Vocabulary is an essential element within a language that the
learner acquires to learn; because the overwhelming majority of meaning is carried
lexically". He added, "Albeit vocabulary is not the only element that conveys meaning, but
also there are some other vital features like grammar, intonation, stress, tone of voice,
rhythm, pauses, silences or hesitations, etc. (p. 11).
El-Nahhal, (2011, P.15) said, "Vocabulary plays a very important role in teaching
other elements of language and skills. Vocabulary is the tool of thought, self-expression,
translation and communication. In any language teaching, vocabulary plays a tremendously
important role". He adds, "Vocabulary can play an important role in designing the syllabus
in which students can learn words in an organized way according to their different levels
and needs". Also, Rezaei and Davoudi, (2016, p.139) illustrated that "vocabulary
knowledge is a significant aspect of learning a second or foreign language. Besides, these
researchers were interested in vocabulary size and indicated "vocabulary size is one of the
determinant factors of language proficiency. However, knowing a word entails knowing
many attributes of a word".
According to many researchers, vocabulary learning is not only knowing the word
and its antonym or synonym. In other words, understanding it. Nevertheless, also learners
must have a big number of words.
Vocabulary learning depends on two important aspects ,the first one is the size of
vocabulary and it refers to the number or quantity of words and the second aspect is the
depth of vocabulary, which refers to the understanding the words' meaning and use. The
learner needs a big number of words and their meaning to use them correctly according to
the situation. Besides, appropriate size of vocabulary helps learners to acquire and improve
the four skills of language and this interprets the relationship between vocabulary and
language skills.
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Baharudin and Ismail (2014, p. 220) mentioned, "The mastery of vocabulary size is
also one of the yardsticks for measuring a person’s language proficiency. They also
reported that McCarthy (1988) said that a student who possesses a large vocabulary size
also possesses the biggest part of any language in terms of meaning". Cakir et al, (2016, p.
12) asserted that a Conceptualizing the size of vocabulary knowledge is clear-cut when
compared to vocabulary depth. In addition, he mentioned that vocabulary size refers to the
number of lexical items that are known and it can reflect in the operation of form-meaning
links, whereas vocabulary depth is regarded as a more complicated component as its
conceptualization depends on some sophisticated measures (collocation, derivative forms
and polysemous meaning senses).
2.3.3. Types of Vocabulary:
2.3.3.1. Receptive and Productive vocabulary
Many researchers like Wei (1999) Jasteh and Akbarpour (2011p:58) Eid (2014)
Zabidin (2015) Nation (1999) and Bakheet (2016) divided vocabulary into two types:
receptive and productive vocabulary. Nation (1999) argued that the word is to be learned
only for receptive use (listening or reading) or for receptive and productive use (listening,
speaking reading, and writing). He added that receptive knowledge is knowing a word and
involves being able to recognize it when it is heard (What does it sound like?) or when it is
seen (What does it is look like?) also he added that receptive knowledge of a word also
involves having an expectation of what grammatical pattern the word will occur. In
addition, he states that productive knowledge of a word includes receptive knowledge and
extends it. It involves how to pronounce the word, how to write and spell it, how to use it
in a correct grammatical pattern along with the words it usually collocates with (p. 30-32).
Receptive vocabulary and productive vocabulary complement each other as shown
by Zabidin (2015) when he demonstrated, "Receptive and Productive vocabulary represent
one aspect. Together, they form one's receptive and productive vocabulary. RPV processes
refer to subconscious mental processes involved in recognition, recall, retrieval,
comprehension and production of words"(p. 104), but Eid, (2014, p.14) said that "the
receptive vocabulary is always much larger than the productive vocabulary'. Thornbury as
cited in Siriganjanavong (2013, p 10) noticed that many learners tend to know a word
receptively, but not productively.
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Also Bakheet (2016, p.18) indicated, "Passive vocabulary knowledge involves a
process from form to meaning and productive vocabulary knowledge involves a process
from meaning to form. According to Wei (1999, p. 4) receptive knowledge enables
students to comprehend word meanings appropriately. However, to attain productive skills,
i.e., the ability to use words fluently and accurately, ESL students have to acquire a
multitude of features in addition to knowing word meanings. Eid (2014) insightfully added,
"A second/foreign language learner may understand most of the second/foreign language
words, but will not be able to use the same number of words in a correct way. One of the
main reasons for this is that the learner will be reading or listening to the vocabulary while
it is used in a context", thus as Jasteh and Akbarpour (2011) said it seems essential that a
learner be able to actively use vocabulary in his/her language production. Vocabulary
production is often defined as producing acquired words (through reading) in writing or
speaking tasks (p. 58). As studies revealed, vocabulary is the knowledge of words and their
meaning .It is divided into two types: The first is receptive or passive vocabulary and the
second type is productive vocabulary.
In brief, receptive and productive knowledge is very important in vocabulary learning
and retention. Receptive vocabulary consists of all words that the learners hear and read or
recognize and understand in the context whereas productive vocabulary is the words,
which the learners remember, recall and use according to the situation with correct
pronunciation and spelling.
2.3.3.2. Incidental and Intentional Vocabulary Learning:
Vocabulary can be taught in different ways each of which with its own merits and
demerits. Learning vocabulary from context or 'incidental learning' is opposed to 'direct
intentional learning' are two different ways of learning vocabulary (Nemati 2009, p.14).
Language learners are well aware that mastering a rich vocabulary of the target
language is an important ingredient of successful language learning. Learners’ needs and
the usefulness of the vocabulary items generally determine which items are learned. The
following two major types of vocabulary acquisition can be identified: incidental and
intentional (Ansarin and Khojasteh 2013, p.7).
Hashemzadeh (2012, p.1718) mentioned, "Incidental vocabulary learning refers to
acquisition of a word when there is no conscious intention whereas the intentional
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vocabulary learning refers to “a deliberate attempt to commit factual information to
memory"(Hulstijn 2011). According to Fatemeh et al (2014, p.25) incidental learning is
conscious especially when it comes to inferring meaning from a particular context, such us
when reading newspaper, participating in a conversation, listening to the radio, or watching
movies. Besides, Ahmad (2011) indicated, "Incidental vocabulary promotes deeper mental
processing and better retention. The learners get themselves fully involved in the process
of deciphering the meaning through the clues available in the text. They think and rethink
about the new words involving cognitive processes, which helps the learners retain the
words for a longer period. On the contrary, intentional vocabulary learning based on
synonyms, antonyms, word substitution, multiple choice, scrambled words and crossword
puzzles, regardless of context, is not so effective, because learners are more prone to rote
learning. They cram the meaning of the new words without undergoing cognitive processes
(p. 69).
There are various ways to teach words. A Good teacher can choose the best way to
teach and reach the words with their meaning, form and all aspects related with it. As
researchers showed, learners learn vocabulary through incidental or intentional way.
Incidental refers to acquiring words by reading or listening to a text (contextual) while
intentional refers to learning vocabulary in an intended and planed way. Learners can learn
incidental vocabulary through context tasks, and activities. Yali (2010, p.74) added that the
intentional learning always focuses on vocabulary itself, and combines with all kinds of
conscious vocabulary learning strategies and means of memorizing words. Bakheet (2016)
indicated that "In an intentional vocabulary instruction environment, learners are
encouraged to notice the words that are unfamiliar; they consult dictionaries, their teachers
and friends in order to learn the unknown words in a text. Learners involve in these
intentional vocabulary teaching activities in addition to inferring meaning of unknown
words from context"( p.20).
According to Wikipedia, there are other types of vocabulary, which are as follows:
2.3.3.3. Reading Vocabulary
According to Wikipedia, a literate person's vocabulary is "all the words he or she
can recognize when reading. This is generally the largest type of vocabulary simply
because a reader tends to be exposed to more words by reading than by listening". On the
same line of this, the researcher sees reading vocabulary is the most widely used
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vocabulary in the classroom, as the majority of learners practice reading during the class
session. When learners read a text or a paragraph, they will face and recognize new words.
The teacher will explain these words, but the learners cannot keep them for a long time in
their memory and they will forget them. As is known, there is a relationship between
learning vocabulary and collocation because it is one aspect of word. McCarthy (1990) as
cited in Goudarzi and Moini (2012) claimed that "in vocabulary teaching there is a high
importance of collocations", also he added, "The relationship of collocation is fundamental
in the study of vocabulary, and collocation is an important organizing principle in the
vocabulary of any language (p. 248). In other words, collocation seems as a link between a
word and another, and gives new meaning. This helps learners to connect between words
and use various words with different meanings. Consequently, the researcher sees if the
teachers use collocations, the learners may keep and retain and retrieve the words when
they need them.
2.3.3.4. Listening Vocabulary
According to Wikipedia, "A person's listening vocabulary is all the words he or she
can recognize when listening to speech. People may still understand words they were not
exposed to before using cues such as tone, gestures, the topic of discussion and the social
context of the conversation". Learners in our society do not listen or face any English
words except in classroom, so they are suffering from weakness in listening skill. Many
researchers still study the effect of some strategies and ways to enhance listening skill
among students. However, the students listen to their teacher in the classroom, they do not
keep vocabulary in their memory, and new words may stay in short- term memory for little
time, but it does not transfer to long -term memory. Many researchers succeeded in finding
some ways and strategies to achieve vocabulary learning and retention.
2.3.3.5. Speaking Vocabulary
According to Wikipedia, speaking vocabulary is "A person's speaking vocabulary is
all the words he or she uses in speech. It is likely to be a subset of the listening vocabulary.
Due to the spontaneous nature of speech, words are often misused. This misuse – though
slight and unintentional – may be compensated by facial expressions and tone of voice".
Vocabulary is an essential part of a language. Without a sufficient level of
vocabulary knowledge, communication would suffer. When we intend to convey a
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message, we may be able to do this without the correct form of structure but it would be
impossible to convey a message when we do not have at least a basic knowledge of words
(Agdam and Sadeghi 2014, p. 2). Speaking is an important skill, which learners need to
express their ideas, feeling, and communicate with others. Therefore, the learners must
have an appropriate amount of words, in addition to grammar to master this skill. As it was
said, "without grammar very little can be conveyed, without vocabulary nothing can be
conveyed." Also, Laufer (1990) as cited in Jose (2015, p.7) said that" vocabulary learning
is at the heart of any language learning and language use. Without vocabulary, speakers
cannot convey meaning and communicate with each other in a particular language.
Speaking vocabulary in this study is all the words that learner uses in speech in the
classroom, as the researcher showed above, that collocation is an important aspect of
acquiring a second or a foreign language.
As Ashouri et al (2014, p. 470) indicated, "Learners could communicate but
misunderstanding is inevitable because of lack of knowledge of vocabulary, its collocation
and pragmatic collocations. Therefore, many researchers paid attention to vocabulary
teaching and its collocation. Ldoce (p. 193) as cited in Wouden (1994) mentioned, if
learners do not choose the right collocation, they will probably be understood, but they will
not sound natural." (p. 168).
2.3.3.6. Writing Vocabulary
Rico (2000) as cited in Takil (2016, p. 427) stated that just by knowing the
alphabet, arranging the letters to produce words in a correct punctuation and grammar or
creating words that have static meanings are not enough for writing. Also Astika (1993) as
cited in Dehkordi and Salehi (2016, p.142) indicated that "lack of vocabulary knowledge
makes writing a difficult task for L2 learners and vocabulary plays a crucial role in writing
quality. (Walters and Wolf, 1996)." Also, Mercer and Zimmerman (2015, p.132) indicated
that," Effective writing entails not only knowing a lot of words, but knowing them well".
They added, "to know a word well enough to use it in writing presupposes knowing its
form, meaning (concepts, referents, and associations), and using (grammatical function,
collocations, register, frequency; Nation, 2013)." When learners try to express and write
sentences or a paragraph, they find it difficult. In the same vein, Dehkordi and Salehi
(2015, p.141) indicated that

"the difficulty stems from the fact that generating and

organizing ideas and then translating them into a readable text are time-consuming and
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long-sought skills even for native speakers". Likewise, Mercer and Zimmerman (2015,
p.132) indicated that "word use in writing is difficult even when learners recognize the
words and know them receptively; the task of bringing receptive word knowledge into
productive use is more difficult and takes more time and practice than is often recognized

According to Nation (2001, p. 362) as cited in Hashemzadeh (2012, p. 1716)
vocabulary learning is not a goal in itself; it is done to help learners listen, speak, read, or
write more effectively. Therefore, learning a language depends on learning its vocabulary".
On the same line with Hashemzadeh (2012) the researcher sees that no one can speak,
write, read and understand what others say without vocabulary.
There are other types of vocabulary such as content and function words. The word
as it is defined as a single unit of language and it can be spoken or written form, but when
the learners need to know a word, they must know what does knowledge of word mean? If
learners need to learn and acquire a word, they need to know all aspects related to it like
written and spoken forms, different meaning, the part of speech, pronunciation and
spelling, and grammatical form. In addition, the learners should know the word classes.
According to Mounya (2010), "Word classes are parts of speech. Words are classified into
eight categories: nouns, pronouns, verbs, adverbs, adjectives, prepositions, conjunctions,
articles and interjections" (P: 25).
Carter and Nunnan(2006, p.27-28) indicated that, "Anyone who has learned a
second language will know that some words seem easier to learn than others. They added
some factors that make some words more difficult than others are (pronunciation, spelling,
length and complexity, grammar, and meaning).
Penny (1996) as cited in Wangru (2016, p. 67) argued that the following six aspects of
vocabulary should be taught: (Pronunciation and spelling, grammar, collocations, meaning
and word formation).
Also, Nation (1990, p. 31) as cited in Al-Faleet (2013 p. 13) assumed the following
list of the different kinds of knowledge that a person must master in order to know a word
includes:


The meaning(s) of the word.
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The written form of the word.



The spoken form of the word.



The grammatical behavioral of the word.



The collocations of the word.



The register of the word.



The associations of the word.



The frequency of the word.
The researcher will mention two types of words, these are:

2.3.3.7. Content and Function Words:
In English language, words are either content words or function words. Content
words give information and ideas about the words, which are nouns, verbs, adjectives and
adverbs, while function words tell how those words are linked together. They include
auxiliary verbs, prepositions, articles, conjunctions and pronouns. Put differently,
Thornbury (2004, p. 4) as cited in Mounya (2010, p.25) said that "content words carry a
high information load" while function words play a grammatical role in the sentence.
Awad (2013, p. 21) stated that" Content words are lexical items that convey a certain
meaning. Content words could be main verbs, nouns, adjectives, adverbs, etc." In addition,
she indicated, "Function words are part of the grammatical system of a language. Structure
or function words do not convey meaning. They serve the structure of the sentence and
usually change nothing in its meaning."
In other hands, there are four kinds of vocabulary as Nation (2001, p. 11) distinguished in
the text: high-frequency words, academic words, technical words and low-frequency
words.
2.4. Vocabulary Retention:
Learners face a big problem while learning vocabulary. They forget the words easily.
The way, which enables teachers to know if their students master language, is recalling
words when they need them. Davoudi and Yousefi (2016, p. 106) indicated that, "A
problem which frustrates the language learners is the fact that they cannot recall the
vocabulary items they have memorized." Bakheet (2016, p. 33-34) mentioned, "Retention
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fragility is an important feature of vocabulary acquisition. When there is learning, there is
also forgetting what was learned. Forgetting is a natural part of learning. He added that,
"lexical knowledge is more likely to be forgotten than grammatical knowledge". Alharthi
(2014) also indicated that, "Not only does lexical knowledge seem to be more prone to
attrition than other aspects of language, such as grammar or phonology, but it is also the
case that various types of word knowledge are affected to different degrees by attrition".
He also added that, "This also holds true for receptive and productive types of lexical
knowledge". He reported that productive lexical knowledge is more vulnerable to attrition
than receptive lexical knowledge", (p.112).
Abdel Rahim (2015, p.56) critically observed, "Students do not necessarily learn
what teachers teach them because memory has a great influence on language learning.
Teachers should recognize that teaching does not necessarily cause learning. They should
know that teaching could be linear and systematic; however, learning is not necessarily
linear, with only incremental advancement without rehearsal. Students might learn a word
many weeks, months, or even years later, after he or she has met it a great number of times.
Therefore, teachers should provide opportunities in which the students can frequently meet
the target words".
In other words, when learners learn new words, they forget them immediately at the
end of learning process, because those words do not automatically transfer to long-term
memory. Abdel Rahim (2015) indicated, "Words can be also forgotten even if a word is
well known, as when a learner does not use a second language for a long time or stops a
course of language study. In this case, it is called attrition. Studies have shown that lexical
knowledge is more apt to attrition than other linguistic aspects, such as phonology and
grammar. This is because vocabulary is made up of individual units rather than a series of
rules, such as grammar" (p. 57). Therefore, the teachers should reinforce it with different
strategies and ways, which involve different activities and tasks to transfer words from
short-term memory to long- term memory. This will help learners to recall and retain
vocabulary. As Parle,Singh and Vasudevan (2006) as cited in Ying and Shu (2013, p.111)
mentioned, "regular rehearsals or training was crucial to increasing learners’ capacity for
retaining information for a long period of time. Thus, memory plays an important role in
keeping vocabulary, as El-Faleet (2013, p.21) mentioned that memory is considered "an
essential factor for learning". Accordingly, retention is a very important factor in learning,
and memory plays a big role in retaining vocabulary. Hence, no one can learn anything
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without memory. In the same vein, Amir yousefi (2011) as cited in Ying and Shu (2013)
stated that the two essential memory types: short-term and long-term play an influential
role in the achievement of vocabulary and grammar. Short-term memory can hold only a
small amount of information and the mental storage capacity is not big so the acquisition
rate is fast. Unlike short-term memory, long-term memory has an unlimited storage
capacity and a slow rate of acquisition, (p. 111).
Laufer (2005) asserted, that mastery of a word not only involves learning it but also
involves remembering it in the future, which is called retention. Thus, retention is an
important aspect in learning a foreign or a second language. It is a mental process, which
enables learners to remember and recall words, ideas and information. It is essential in
vocabulary learning because it helps learners to use words correctly according to the
situation in addition to combining between words to give a new meaning and correct
language. When students try to remember and recall words, the words will folw to their
minds as brainstorming. Learning vocabulary does not mean that student must possess a
big size of words only. Learning vocabulary means how learners can recall and use it when
they need it. Lawson & Hogben (1996, p. 104 as cited in Al-Faleet (2013) mentioned "For
long-term recall, the successful learner not only can analyze and rehearse the new word
and its meanings, but also can elaborate the word-meaning and establish it within a suitable
network of meaning. This elaboration probably increases the chances that the word and its
meaning will be available for use at a later time"(p. 23). Therefore, teachers must vary
between tasks, activities and exercises in order to help their students keep the words in
long- term memory and retain them. Lago and Seepho (2012) indicated that the teachers
find difficulty in choosing the suitable way to help their students in vocabulary retention.
Many researchers studied some strategies and ways to enhance vocabulary retention like
Huang and Chen (2011); they studied vocabulary retention by integrating new words into
Writing Activities and the result showed that group studied by integrating new words into
Writing Activities had the best retention. Hashemzadeh (2012) studied exercise types and
the results of comparing four exercise types revealed that learners recalled more words in
fill-in-the-blank exercise than other exercise types both in immediate and delayed tests.
Moreover, the results indicated that recognition exercises were more effective than
production exercises in EFL vocabulary retention. In addition, learners’ scores in
immediate tests were better than their scores in delayed tests in four different exercise
types. In addition, Herusatoto (2011) investigated two different strategies on vocabulary
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retention. The first is learning words in isolation and the second is learning words from
context and the results revealed that learning words in isolation appeared to be more
effective than learning words from context. Students learning words in isolation retained
the target words and the meanings better than those in the other group. In addition, Zandieh
and Jafarigohar (2012) studied the effects of hypertext gloss on comprehension and
vocabulary retention. The results presented the strong and the weak points of the two
learning conditions with regards to immediate and delayed retention; as the intentional
modality enhanced immediate gain and the incidental one facilitated retention.
2.4.1. What Helps to Remember Words?
Thornbury (2004, p.24-26) demonstrated that there are a few principles that can help
to move the required word into permanent long-term memory. Here is a brief summary of
some of the research findings relevant to the subject of word learning.
- Repetition: only has not any long-term effect; but there is one exception in the case of
the repetition of encounters with a word. If words have been met at least for seven
times over spaced intervals, for example, when reading, they are on good way to
long-term memory.
- Retrieval practice effect: a kind of repetition that means the act of retrieving a word
from memory make it more likely that the learner will be able to recall it again
later. For example, using a new word in written sentences.
- Spacing: means not to teach too many vocabulary items together, but in small groups
- Pacing: means to provide the pupils enough time for a particular work because each has
his or her own pace to enable them to work silently and individually ac]cording to
their learning pace.
- Use: means putting words to use in some interesting ways. The learners work together in
pairs or small groups to list collocates for a given word.
The following are other principles Thornbury insightfully highlighted:
- Cognitive depth: The more decisions the learner makes about a word, and the more
cognitively demanding these decisions, the better the word is remembered.
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- Personal organizing: The judgments that learners make about a word are most effective
if they are personalized. In one study, subjects who had read a sentence aloud
containing new words showed better recall than subjects who had simply silently
rehearse the word. But subjects who had made up their own sentences containing
the words and read them aloud did better still.
- Imaging: Best of all were the subjects who were given the task of silently visualization a
mental picture to go with a new word. Other tests have shown that easily
visualized words are more memorable than words that do not immediately evoke a
picture.
- Mnemonics: These are tricks to help retrieve items or rules that are stored in memory
and that are not yet automatically retrievable. The best kind of mnemonics are
often visual. The most well-attested memory technique is the keyword technique.
- Motivation: simply wanting to learn new words is no guarantee that words will be
remembered. The only difference a strong motivation makes is that the learner is
likely to spend more time on rehearsal and practice, which in the end will pay off
in terms of memory.
- Attention/arousal: Contrary to popular belief, you cannot improve your vocabulary in
your sleep, simply by listening to a tape. Some degree of conscious attention is
required. Avery high degree of attention (called arousal) seems to correlate with
improved recall.
2.4.2. Vocabulary Learning Strategies:
According to Asgari and Mustapha (2010), "Acquiring a second language involves
different areas such as motivation, learners’ needs, learning environment, learning
strategies and language awareness. They defined language-learning strategies as "specific
actions taken by the learners to make learning easier, faster, more enjoyable, more selfdirected, more effective and more transferable to new situations" (p.84). Moreover,
Bandura (1997) as cited in Carter and Nunan (2006 p.166) mentioned that learning
strategies "enhance self- efficacy, individual perception that they can successfully complete
a task or series of tasks."
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Vocabulary learning strategies are ways, which learners use when they learn new
vocabulary. Ruutmets (2005) as cited in Baharudin and Ismail (2014) indicated, "VLS
constitute knowledge about what students do to find out the meaning of new words, retain
them in long-term memory, recall them when needed in comprehension, and use them in
language production. (p.220). Furthermore, Siriganjanavong (2010, p.1) mentioned,
"Storing a large number of new words into our memory is a challenging task. Many
scholars and researchers have been trying to seek the best method in achieving the goal",
so teachers must choose the best way when they teach vocabulary, as Faraj (2015, p. 12)
said, "The way teachers teach vocabulary has a great influence on the way the learners
learn the word. Therefore, teachers must choose the best way or blend between ways to
enhance students' ability in remembering or acquiring new words.
Carter and Nunan (2006) classified learning strategies into six types which are
"cognitive, mnemonic, compensatory (for speaking and writing), affective and social
strategies."
Similarly, Teng (2015, p.41) reported that Oxford (1990) divided vocabularylearning strategies into two categories: Direct and indirect. Direct strategies, known as
learning the target language directly, in contrast, indirect strategies are those strategies that
support vocabulary learning without directly focusing on the target language (Oxford, 1990
p. 135). According to Alfarra, (2014, p. 26) the direct strategies are divided into three
categories; Cognitive strategies, Memory strategies, and Compensation strategies. The
indirect strategies include metacognitive strategies, affective strategies and social
strategies.
Lai (2016, p.35) reported that Schmitt’s taxonomy, which includes 58 strategy
items, was divided into two classes as follows:
Discovery strategies: are used to discover the meaning of an unknown word.
Consolidation strategies: are used to remember the meaning and other aspects of
vocabulary knowledge of a newly learned word.
Baharudin and Ismail (2014) indicated, "In Schmitt’s Taxonomy, the two groups of
strategies can further be divided into determination strategies, social strategies, memory
strategies, cognitive strategies and metacognitive strategies.
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Determination and social strategies are categorized under discovery strategies
whereas social, memory, cognitive and metacognitive strategies are placed under
consolidation strategies." (p.220).
Kudu as cited in Kalajah and Pourshahian (2012) adopted Schmitt (1997)
explanations of LLS and maintained that "memory strategies, traditionally known as
"mnemonics, are one type of consolidation strategies. They usually involve relating the
word to some previous knowledge. For example, using pictures of the meaning of the word
instead of definitions or linking it to some second language words already familiar to
learner." The second, cognitive strategies "are similar to memory strategies and they do not
focus on manipulative mental processing, rather on repetition and mechanical means to
study vocabulary. For example, written and verbal repetitions. Word lists flash cards, and
taking notes, as well as using study aids such as language textbooks are classified as
cognitive strategies. The third, Metacognitive strategies are strategies used by learners to
control and assess their learning. Metacognitive strategies such as reading books, watching
movies, and interacting with native speakers enable learners to get maximum exposure to
language, (p.139-140). The fourth, social strategies, where learners interact with others to
find the meaning such as asking a teacher, a friend, or a native speaker for translation or
meaning, (Siriganjanavong 2013, p.3).
2.5 Summary
In the second chapter, the researcher provided the theoretical framework of the
study. This chapter administrates the fundamental information of the main variables of the
study, collocation and vocabulary learning and retention. The researcher introduced
different definitions of the terms, types of vocabulary, importance of vocabulary, and
vocabulary teaching strategies. In addition, she introduced collocation in the same way.
Although the collocation is difficult especially for non-native learners, the previous
information indicated that collocations are an important element, and teachers can use them
as an effective method or way to teach language and vocabulary.
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Chapter Three
Previous Studies
3.1 Introduction
This chapter reviews the previous studies related to the current study. These studies
are classified into two parts. The first handles the studies related to collocations. The
second part displays those studies that are concerned with vocabulary learning and its
retention.
3.2 Related Studies
3.2.1 Studies Related to Collocations:
Ördem and Paker (2016)
The purpose of this study was to investigate whether teaching vocabulary via
collocations would contribute to retention and use of English as a foreign language. A
quasi-experimental design was formed to see whether there would be a significant
difference between the treatment and control groups. Three instruments were developed
and administered to 60 participants. The data for this study were collected through pre- and
post-tests, guided writing tasks and retention judgment test. The experimental group was
taught collocations through the lexical approach by means of ten different kinds of
activities for ten weeks. On the other hand, the control group was taught in a traditional
way, only focusing on word definitions from dictionary, antonyms, synonyms and guessing
from the text.
The results showed that the participants in the experimental group outperformed the
ones in the control group in all of the three instruments. The study also indicated that a
period of treatment and exposure to lexical collocations led the treatment group to
remember and produce the collocations in the reading courses more appropriately and less
deviantly than the control group. This result showed that teaching collocations in the class
systematically week-by-week and scaffolding learners’ progress could lead to better
learners who can remember and use collocations in their reading comprehension in
English.
Akpınar and Bardakçı (2015)
The aim of this study is two-fold. Firstly, it attempted to determine the role of
presenting collocations by organizing them based on (i) the keyword, (ii) topic related and
(iii) grammatical aspect on retention of collocations. Secondly, it investigates the
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relationship between participants’ general English proficiency and the presentation types
on retention of collocations. Each collocation was presented in a single glossed sentence
and distributed among 48 Turkish EFL prospective English teachers at a Language
Teaching department. Participants were upper intermediate, lower-intermediate and
advanced level learners. A pre- and two recall (immediate post and delayed post)
collocation tests were administered to compare the effect of presentation types of
collocations and their relationship between the participants’ general

English proficiency

and retention. The results indicated a significant difference in grouping collocations based
on grammatical aspect, especially for advanced and lower-intermediate learners. No
significant difference was found in grouping collocations related to keyword and topic
between the learners of any level on retention of collocations.
The current study benefited from this study in knowing the types of collocations.
Sánchez (2015)
This study examined the incidental acquisition of collocational knowledge when
learners encounter adjective- pseudo word collocations while reading. Forty-one L2
learners read a story containing six target collocations in a classroom setting. One week
after the reading, they were interviewed about their knowledge of the form, meaning and
collocation of the target items (at recall and recognition levels). Participants were randomly
assigned to one of two experimental groups, i.e. the 4-repetition group and the 8-repetition
group. Results showed that collocational knowledge can be learnt incidentally from
reading; that it is learnt at a similar rate to other lexical components such as form and
meaning of individual words; and that the frequency manipulation in this study did not
seem to have a significant effect on the acquisition of any of the aspects examined.
Ucar and Yukselir (2015)
This study sought to reveal the impacts of corpus-based activities on verb-noun
collocation learning in EFL classes. This study was carried out on two groups –
experimental and control groups- each of which consists of 15 students. The students were
preparatory class students at School of Foreign Languages, Osmaniye Korkut Ata
University. Before the treatment, a pretest was administered to both groups. The results of
the pretest demonstrated that there was no significant difference between the control and
the experimental group.
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Throughout the study, the experimental group was taught verb-noun collocation through
corpus-based materials taken from COCA, and the control group was taught through a
conventional method. The results demonstrated that there was a statistically significant
difference between experimental and control group in terms of the type of treatment, which
signifies that corpus-based activities have a significant impact on verb-noun collocations in
EFL classes.
Ashouri et.al (2014)
This study attempted to shed light on the impact of corpus-based collocation on
EFL learners' collocation learning and awareness. Sixty Iranian EFL learners participated
in this study. There were two groups, experimental and control ones. The study examined
the effects of direct corpus-based collocation instruction on EFL learners' collocation
learning. For 15 sessions, the control group received single-item vocabulary or, the usual
work of their class and the experimental group received lexical collocation instruction as
treatment. The same test was given as a posttest to the learners when the treatment was
accomplished. After that, a t-test and kolmogorov-smirnov test between the pre-tests and
post-tests were calculated. The results demonstrated the effectiveness of the treatment was
noticeable. This study suggests that direct corpus-based collocation instruction can be a
worthy alternative. It showed that the learners, who were in the experimental group became
aware of the existence of collocations, used them and learnt them properly, and they started
to find the collocation of every other word, which they learnt during the term, by
themselves because the treatment appealed to them.
The current study benefited from the references of this study in writing the
theoretical framework of the study.
Attar and Allami (2013)
This study aimed at a) investigating the effect of teaching collocations on the
speaking ability of EFL Iranian Learners, b) examining the relationship between the
participants’ knowledge of collocations and the participants’ use of collocation, and c)
finding out participants’ attitude towards teaching collocations. To this end, after
administrating the Quick Placement Test (QPT), forty intermediate L2 learners were
selected out of 80, and assigned to two experimental and control groups. For pretests,
collocation test and collocation interview were run. Then, collocation in use was taught to
the experimental group as a treatment. After collocation instruction, another collocation
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test and interview were conducted on both experimental and control group. The result of
paired sample t-test showed that the participants’ speaking ability in the experimental
group significantly improved in posttest. The analyzed data also revealed that after the
collocation instruction in experimental group the participants’ performance in interview
increased too. Moreover, the result of ANCOVA displayed that the participants had
positive attitudes towards explicit instruction of collocations. This study has theoretical and
pedagogical implications in the field of foreign/second language teaching and learning. In
this study, the researchers used instruments such as questionnaire and interview. Also, in
this study there are examples of pedagogical implications such as the learners had to talk
about some topics, describe some pictures and complete some sentences to use the
collocations.
Zaferanieh and Behrooznia (2011)
Due to the fact that collocations have been considered as one of the main concerns of both
EFL learners and teachers for many years, the present study has dealt with this issue in a
three-dimensional way. First, it compared the efficiency of teaching collocations both
through web based concordancing practices and through traditional methods. Second, it
investigated and compared the impact of implicit and explicit collocation teaching on the
students' learning. Third, it examined the effect of L1 (Farsi) on collocation learning; in
other words, the effect of congruent (those collocations which have equivalents in Farsi)
and non-congruent collocations. Fifty-four EFL students participated in this study. At the
beginning, the researchers gave the participants a Michigan test to select those with the
same level of proficiency. There were two treatments: A and B, the former investigated the
effect of concordancing and traditional approaches, and the latter examined the implicit
and explicit collocation teaching. In both treatments, learners were randomly divided into
two experimental and control groups. There were both a pre-test and a post-test to
determine the effect of treatments. Subsequently, after obtaining the data, some statistical
analyses (t-Tests) were performed. The results indicated that concordancing approach was
highly efficient in teaching and learning collocations, and participants’ scores of learning
collocations through this method were higher than learners’ scores in traditional method
(especially in learning non-congruent collocations and the difference was significant). In
addition, learners’ performance in the group receiving explicit instruction of collocations
was meaningfully better than those receiving implicit instruction through mere exposure.
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The current study benefited from the references of this study in writing the
theoretical framework of the study. The researcher in the current study used a similar tool
(pre-posttest).
Commentary
1- The studies reviewed here highlighted the importance of using collocation.
2- The samples of the studies are taken from various educational institutions.
3- Various strategies were suggested to deal with collocations such as synonymy,
generalization, paraphrasing, deletion and literal translation.
4- Various methods were suggested to deal with collocation such as corpus-based
activities, key word and modelling method. The results showed the superiority of those
innovated methods over the traditional ones.
5- The results of many previous studies revealed the importance of using Collocation,
which supports the necessity of this study.
From the above review of the previous studies, the researcher can conclude that
many researchers paid attention to using collocation, most studies dealt with speaking,
writing, translating, pronunciation, awareness, attitudes, and errors of collocation. The
current study benefited from the previous studies in writing the definitions and types of
collocation. Furthermore, it benefited from previous studies in writing the introduction.
3.2.2 Studies related to learning vocabulary and its retention:
Davoudi and Yousefi (2016)
This study aimed at investigating the effect of keyword method, as one of the
mnemonic strategies, on vocabulary retention of Iranian senior high school EFL learners.
Following a quasi-experimental design, the study used thirty- eight (n=38) female senior
high school students in grade four from two intact classes at a public high school. The
students were randomly assigned to experimental and control groups. The experimental
group was instructed through the keyword method and the control group learned
vocabulary through the traditional method. To analyze the data, paired-samples t-test and
independent samples t-tests were run. The researchers found that students in the
experimental group significantly outperformed the students in the control group in
vocabulary retention. In addition, a significant difference was found between the
performance of the keyword group and traditional group in delay recall posttest. Overall,
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this study illustrated that the use of keyword method can largely reduce learners' problems
in the acquisition and retention of L2 words. The findings of this research may have
pedagogical implications for teachers and learners. Since the keyword method is more
beneficial to students' vocabulary learning, teachers should stimulate students' motivation
for this method and various vocabulary learning strategies with the understanding that
there is a need to improve self-instruction in the educational system. From an educational
perspective, it is also beneficial for educators to apply vocabulary training techniques such
as mnemonic techniques specially keyword method to provide ground for logical
understanding of specific contexts, different materials, and issues.
The current study benefited from this study in writing the background of the study.
Bakheet (2016)
This study aimed at investigating the impact of using a website on 10th graders'
English vocabulary, retention and reading skills. The researcher adopted the experimental
approach on a purposive sample of (84) tenth graders from Osama Bin Zaid Secondary
School. The researcher used three instruments to gather data: a checklist for teachers to
determine the most important five reading comprehension skills, a reading comprehension
and vocabulary pre, post and retention test. The Website was used in teaching the
experimental group, while the traditional method was used in teaching the control one in
the first term of the scholastic year 2015-2016. The results showed the existence of
statistically significant differences at (α ≤ 0.05) between the scores of the control group and
those of the experimental one on the reading comprehension posttest. Besides, the study
revealed that using the Website was effective in developing reading comprehension,
vocabulary and its retention as participants showed better retention on the post test in favor
of the experimental group. This improvement was attributed to the effectiveness of using
the Website. Based upon the previous findings, the study recommended that EFL
Palestinian teachers should adopt the use of websites to develop students' reading
comprehension, vocabulary and its retention.
The current study benefits from this study in writing theoretical framework.
Abdal Rahim (2015)
This study explored the effectiveness of KWL strategy on Palestinian eleventh
graders' reading comprehension, vocabulary, its retention, and students' attitudes towards
English. The researcher adopted the experimental approach. The sample consisted of (64)
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male students from the scientific stream at Al Manfalouti Secondary School for Boys. The
researcher used five instruments to achieve the study aims: 1) a checklist for teachers to
determine the five most important reading comprehension skills, 2) a pre and post reading
comprehension test, 3) a pre and post vocabulary test, 4) a delayed vocabulary retention
test, and 5) a pre and post attitude scale towards English language. The study results
revealed that the KWL strategy was effective in developing reading comprehension,
vocabulary and its retention and in enhancing the attitudes of students towards English
language. The study recommended that curriculum designers and decision makers should
consider strategies such as KWL strategy to activate students' prior knowledge while
building the curriculum activities. The study also recommended Palestinian English
supervisors hold training courses to motivate the use of innovative strategies like KWL
strategy to develop teacher's abilities in teaching English.
The current study benefits from this study in choosing and designing the
instruments of the study.
Al Farra (2014)
This study aimed at investigating the effectiveness of using Smart Boards in
developing tenth graders' vocabulary achievement, retention and attitudes towards English.
The researcher adopted the experimental approach with two groups' pre-posttest design
(experimental and control). To collect data, the researcher prepared these tools: 1) An
achievement test (pre, post & delayed) 2) An attitude scale (pre & post) to determine the
students' attitudes towards English language 3) A teacher's guide using the Smart Board.
The sample consisted of (85) male students from Khalid EL-Hassan School. The study
revealed that there were significant differences at (α = 0.05) in the scores of the
experimental and control groups in favor of the experimental one on the vocabulary posttest which was attributed to the effectiveness of the Smart Board. The findings also pointed
out that there were statistically significant differences at (α = 0.01) in the students' post
attitudes towards English before and after implementing the Smart Board in favor of the
experimental group. Additionally, there were statistically significant differences at (α =
0.01) in the students' achievement level of the control and the experimental groups (in the
retention test) in favor of the experimental group. It also showed that there were no
significant differences in mean scores between the Post-test and delayed (retention) test of
the experimental group.
The current study benefited from this study in writing theoretical framework.
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Rokni and Ataee (2014)
This study was conducted in order to examine whether addition of background
music in the classroom would have any effect on Iranian children’ vocabulary recall and
retention. The participants were 34 elementary level learners from two classes studying in
an institute in Iran. They were female students ranged in age from seven to eleven. They
were randomly divided into two groups of experimental and control. Each group consisted
of 17 learners. Their first language was Persian. First, a vocabulary test consisting of 30
multiple- choice items was administered to both groups as pretest. Then as treatment, the
experimental group studied their lessons while the background music was being played,
while the control group studied their lessons in the absence of background music. After 20
sessions, the participants in the two groups were given the same vocabulary test as posttest.
The data were analyzed through SPSS. The findings revealed that the experimental group
significantly improved the vocabulary recall and retention better than the control group.
Moreover, the background music had a positive effect on young learners’ motivation in
language learning and their paying attention to the teacher.
The current study benefited from the references of this study in writing the
theoretical framework of the study.
Al-Faleet (2013)
This study aimed to investigate the effectiveness of using puzzles in developing
tenth graders' vocabulary achievement. It also examined the long-term effect of the puzzles
on the retention of the vocabulary. Furthermore, it measured the effect of the puzzles on
the students' attitudes towards English. The sample of the study consisted of 80 students
from Abdul Kareem Al-Aklook secondary School for boys in Dair Al Balah. The
researcher prepared these tools: (1 an achievement test (Pre, Post & delayed) (2 an attitude
scale (pre & post) to determine the students' attitudes towards English language) (3 teacher
guide) (puzzles). The results were statistically analyzed using Statistical Package for Social
Sciences (SPSS). The results of the study revealed that there were significant differences in
mean scores of vocabulary test in favor of the experimental group in the post application. It
also showed that there were no significant differences in mean scores between the posttest
and delayed test of the experimental group. It indicated that there were significant
differences in the mean scores of the post attitude scale in favor of the experimental group.
And this was due to the method of using puzzles in teaching vocabulary. In the light of
those findings, the study recommended the necessity of implementing puzzles in teaching
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English language to make better outcomes in students' achievement, retention and attitudes
towards English.
The current study benefited from this study in writing the theoretical framework of
vocabulary learning and retention.
Wafi (2013)
This study aimed to investigate the effectiveness of using animated pictures
program in learning English vocabulary among the fifth graders in Gaza. The target
domains were productive and receptive. The researcher adopted the quasi-experimental
approach. The sample of the study consisted of (64) students distributed into two groups,
from Haifa primary school for girls. The researcher used pre and post- test. The data of the
study were analyzed using t-test independent sample, which was used to determine
significant differences between the groups. Effect size technique was used to measure the
effect size of the animated pictures program on the experimental group in each domain of
the test. The results indicated that there were statistically significant differences between
both groups in favor of the experimental one, in receptive vocabulary, productive
vocabulary and the total score due to the animated pictures program. Effect size technique
indicated a large effect of the animated pictures program in improving receptive and
productive vocabulary and the total score for the experimental group. This result reflects
the effectiveness of using animated pictures program in developing vocabulary. Based on
those findings, the study recommended the necessity of implementing the animated
pictures program in teaching English vocabulary to bring about better outcomes in
students' achievements of English language.
The current study benefited from the references of this study in writing the
theoretical framework of the study.
Shen, (2013)
This study investigated the effects of vocabulary knowledge and dictionary use on
EFL reading performance. The results show that scores on vocabulary size, specific
vocabulary knowledge, and reading comprehension are highly and positively correlated.
Scores on specific vocabulary knowledge are more closely correlated with reading
comprehension than scores on vocabulary size. Scores on specific vocabulary knowledge
add a noticeable prediction in reading comprehension over and above the prediction
already afforded by scores on vocabulary size. The additional prediction can be explained
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by the ability to infer from the context, activating content schemata and the knowledge of
polysemy of the words. The researcher found that learners often overestimate their
understanding of words. The results also showed that the access to a bilingual electronic
dictionary had a significant effect on the reading scores for both high proficiency group
and low proficiency group. It is due to quick access to electronic dictionaries and relatively
limited control of vocabulary in English.
The current study benefited from the references of this study in writing the
theoretical framework of the study.
The current study benefited from those studies in:
• writing the introduction of the study and writing the theoretical framework,
• designing the instruments of the study and how to implement them,
• selecting the appropriate research approach for this study,
• using appropriate statistical analyses to analyze the data statistically,
• interpreting the results and giving recommendations and suggestions.
• knowing the definitions and classifications of collocations.
• Using collocations improves the English language skills of both young and adult learners
• The results of many previous studies revealed the importance of using new methods to
teach vocabulary, which supports the necessity of this study.

More importantly, it highlighted the fact that using collocation in teaching and learning
English language is an under-researched theme in Palestine.
Summary
The third chapter discussed the previous studies. The studies varied regarding the
techniques, tools, design and variables. The researcher classified the studies into two parts;
studies related to collocation and studies related to learning vocabulary and retention.
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Chapter Four
Research Design and Methodology

4.1 Introduction
This study aims to investigate the effectiveness of using collocation on improving
vocabulary learning and its retention among the sixth graders at Gaza governmental
schools. This chapter introduces the procedures followed throughout the study. It
introduces the methodology, the population, the sample, the instruments used to answer the
questions of the study and the statistical methods used in the current study.
4.2 Research method
The study adopted the quasi-experimental approach, which requires two groups of
students, an experimental group and a control one. The experimental group is to be taught
via using collocation while the ordinary approach with the control group.
4.3 The Population of the Study
The population of the study consists of all the sixth f graders at governmental
schools in the East /Gaza Directorate enrolled in the second semester of the academic year
(2016 - 2017).
4.4 The Sample of the Study
The study sample is selected randomly from Fahed Ahmed AL-Sobah Primary
School for Girls in East Gaza governorate. Two intact classes of the study population are
selected; the first class of (42) students represents the experimental group and the second
of (42) students represents the control group.
.
Table (1)
Distribution of the sample according to the groups
No. of a sample

Experimental
42

Control
42

Both groups were all in the 6th grade aged nearly 11-12 years old. They were
equivalent in their general achievement in accordance with the statistical treatment of their
results in the first term exam of the scholastic year 2016-2017. Therefore, all classes were
equivalent in their achievement as they were distributed according to their achievement in
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equivalent classes by the school administration beforehand. A pre-test was used to check
the equivalence of achievement between the two groups.
4.5 The Variables of the Study
To ensure the accuracy of the results, the researcher defined the variables as
dependent variable and independent one.
Study independent variable is using collocation.
Study dependent variable is the sixth graders' learning English vocabulary and its retention
4.6 Instruments
The researcher used one instrument to achieve the aim of the study
1- A pre-post vocabulary achievement test (Appendix1)
2- A delayed test.
4.6.1 Vocabulary Achievement Test
The vocabulary achievement test, prepared by the researcher, is used to measure the
students' achievement in vocabulary (Appendix1)
a. The Aim of the Vocabulary Achievement Test
The test aims at measuring the effect of using collocation in teaching English
vocabulary for sixth graders.
b. The Sources of Designing the Vocabulary Test
The researcher depended on "English for Palestine 6"textbook to form the
vocabulary test. Furthermore, she referred to the opinions of supervisors and
experienced teachers. The researcher designed the test with different types of questions
according to the criteria of test specification.
c. Table of Specifications
The test has been designed according to the content vocabulary. The test includes
the questions of the test, the Bloom's Taxonomy level for knowledge (Knowledge,
comprehension, application and high level). Moreover, it includes the percentage of
each question and its marks. The percentage of each question equals the numbers of
question items divided by the total of test items.
The researcher designed the test according to the table of specifications. She
divided the test into four levels (Knowledge - Comprehension- Application and High
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Levels). The four levels were considered and included in the test. To calculate the
relative weight of the each level and the number of the questions, the following steps
were followed:
(Number of the items in the level÷ the total number of the test)
The relative weight of the Knowledge and remembering level is = (15÷ 30=50).
The relative weight of the comprehension level is (5÷30=16.6%).The relative weight of
the application level is (5÷30=16.6%). The relative weight of the high levels is
(5÷30=16.6%).

d. Description of the Vocabulary Test
The test comprises six questions of thirty items and one mark per each item.
Question (1) is ‘listen and circle the word’ exercise where students are supposed to
circle the word which they hear from the teacher. All the items are of knowledge level.
The question includes four items, one mark for each correct answer.
Question (2) is ‘Complete the dialogue’ exercise where students are required to read the
words between brackets then use them to complete the missing part of the dialogue. All
the items are of comprehension level. The question includes six items, one mark for
each correct answer.
Question (3) is ‘Choose’ exercise where students are required to read every sentence
then choose the correct answer. All the items are of knowledge level, comprehension
level, and high level. The question includes five items, one mark for each correct
answer.
Question (4) is ‘Complete’ exercise where students are supposed to read the sentence
carefully then complete the correct answer. All the items are of comprehension level.
The question includes five items, one mark for each correct answer.
Question (5) is ‘Read and match’ exercise where students are required to read every
word in the first column then match it with a suitable word in the second column. All
the items are of knowledge. The question includes five items, one mark for each correct
answer.
Question (6) is ‘Do as shown between brackets’ exercise where students are supposed
to answer according to .This exercise includes five questions. Each question has one
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item and one mark for each correct answer. The first, circle the odd word, here the
students are supposed to distinguish between words and circle the different one. The
second is ‘re-arrange’ exercise where students are supposed to order the words correctly
to make sentences. This item is considered as high level. The third is ‘make a negative’
exercise where students are supposed to read the sentence then make it negative. The
fourth is ‘correct’ exercise where students are supposed to read the sentence then write
the correct word instead of the incorrect one. Also, this question is considered as high
level. The last question is ‘choose’ exercise where students are supposed to choose the
suitable preposition.

Time Estimation (remove under piloting)
In order to examine the suitability and appropriateness of the test in terms of time,
difficulty and discrimination coefficients, the test was conducted (as a piloting test) on a
randomly selected group of (42) students who had similar characteristics to the
experimental group from Fahed Ahmed Al-Sobah School for Girls in Gaza City. The
results were recorded and statistically analyzed.
Time of the test was calculated according to the following equation:
Time Estimation = (time spent by the first pupil + time spent by the last pupil)/2
Time Estimation = (30 + 40) / 2 = 35 minutes.
e. The Pilot Study
The test has been applied on a random sample of (42) students from Fahed alSobah School, who have the same characteristics of the sample of the study. The results
are recorded and statistically analyzed to assess the validity and reliability of the test, as
well as, the time needed. The items of the test have been modified in the light of the
statistic results.

f. The Validity of the Test
Al Agha (1996, p.118) stated, "a valid test is the test that measures what it is designed
to measure". The study used the referee validity and the internal consistency validity. The
study used the referee validity and the internal consistency validity.
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1. The Referee Validity
Abu Allam (2001, p.444) stated, “Content validity “refers to the representativeness
of our measurement regarding the phenomenon about which we want information.” Also,
Abu Nahea (2005, p.338) indicated that content validity means that the test examines what
it is intended to measure. In order to check the content validity, the researcher introduced
the test to a group of specialists; including professors from different universities,
supervisors of English language and high-qualified teachers. According to their valuable
remarks whether the test items reflect the skills, the questions of test suit sixth graders
level, there is coherence between test items and vocabulary and the layout is acceptable,
the test is modified. The final draft of the test is showed in Appendix (1)

2. The Internal Consistency Validity
Al Agha (1996: 121) asserted that the internal consistency validity indicates the
correlation of the score of each item with the total average of the test. He also indicated the
correlation of the average of each domain with the total average. This validity was
calculated by using Pearson Formula. Table (2) shows the correlation coefficient of every
item of the vocabulary achievement test.
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Table (2)
Correlation coefficient of every item of the Vocabulary test

Choose

Do as
shown
between
brackets

Read

Complete

Listen

Complete

No.
Skills
Pearson Correlation
Skills
**0.647
1
**0.532
2
**0.429
3
**0.661
4
**0.451
1
**0.636
2
**0.762
3
**0.747
4
**0.770
5
**0.469
6
**0.491
1
**0.399
2
**0.519
3
**0.399
4
**0.491
5
*r table value at df (40) and sig. level (0.05) = 0.361

No.
1
2
3
4
5
1
2
3
4
5
1
2
3
4
5

Pearson Correlation
**0.526
**0.462
**0.664
**0.347
**0.685
**0.645
**0.578
**0.500
**0.681
**0.665
**0.625
**0.594
**0.536
**0.386
**0.425

**r table value at df (40) and sig. level (0.01) = 0.463
The table shows that correlations of the test items are significant at (0.01), which
indicates that there is consistency between the items, and this means that the test is highly
valid for the study.
Table (3)
Pearson Correlation coefficients for every skill with total score of the test
Pearson
Correlation
**0.410
**0.714
**0.458
**0.490
**0.548
**0.496

Skill
Listen and circle the word
Complete the dialogue
Choose the correct answer
Complete the sentences
Read and match
Do as shown between brackets

Sig. level
sig. at 0.01
sig. at 0.01
sig. at 0.01
sig. at 0.01
sig. at 0.01
sig. at 0.01

*r table value at df (28) and sig. level (0.05) = 0.361
**r table value at df (28) and sig. level (0.01) = 0.463
As shown in table (3), there is correlation between the scopes and the total score
and each scope with the other scopes at sig. level (0.01) .This shows a high internal
consistency of the vocabulary test, which reinforces the validity of the test.
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g. Reliability of the Test
The test is regarded reliable when it gives the same results in case of applying it
again in the same conditions (Al-Agha, 1996:120). The reliability of the test was measured
by the Spilt- half technique.
1. Split-Half Method
The reliability of the test is measured by KR20 and the Spilt- half techniques. Table
(4) shows (KR20) and Split- half coefficients of the vocabulary achievement test.

Table (4)
(KR20) and Split half coefficients of the Vocabulary test domains
Scope

No. of
Items

KR20

Split half coefficients of
the test domains

Total

30

0.584

0.756

The results show that the Spilt-half coefficient is (0.756), KR20 is (0.584), and this
indicates that the reliability of the test is high and strong.
h. Difficulty coefficient of the test
Difficulty coefficient is measured on the pilot study by finding out the percentage
of the wrong answers of each item made by the students (Abu Nahia, 1994:308). The
coefficient of difficulty of each item was calculated according to the following formula for
the pilot study.
Difficulty Coefficient

No. of students who gave wrong
answers
the total number of students
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X 100

Table (5)
Difficulty coefficient for each item of the Vocabulary test
No.
1
2
3
4
5
6
7
8
9
10
11

Difficulty coefficient
0.50
0.67
0.63
0.67
0.50
0.50
0.50
0.33
0.50
0.38
0.42

No.
16
17
18
19
20
21
22
23
24
25
26

Difficulty coefficient
0.33
0.50
0.42
0.38
0.33
0.38
0.54
0.33
0.46
0.29
0.50

12

0.33

27

0.33

13

0.54

28

0.58

14
15

0.33
0.46

29
30

0.29
0.25

Total difficulty coefficient

0.44

Table (5) shows that the difficulty coefficient wobble lies between (0.25 – 0.67)
with a total mean score (0.44). This means that each item is acceptable or in the normal
limit of difficulty according the view point of assessment and evaluation specialists.
i. Discrimination Coefficient:
It means that the test is able to differentiate between the high achievers and the low
achievers. Abu Nahea (2005, p.311) ensured that the discrimination coefficient is
calculated according to the following formula:

Discrimination

No. of the student who have

No. of the student who have

the correct answer from the

the correct answer from the

high achievers

Coefficient =
No. of high achievers

-

low achievers
No. of low achievers students

students

Table (6) shows the discrimination coefficient for each item of the test:
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Table (6)
Discrimination coefficient for each item of the Vocabulary test
No.
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15

Discrimination coefficient
0.33
0.33
0.42
0.33
0.50
0.33
0.50
0.50
0.67
0.42
0.33
0.50
0.42
0.33
0.25

No.
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30

Total Discrimination coefficient

Discrimination coefficient
0.50
0.33
0.50
0.42
0.50
0.42
0.25
0.33
0.58
0.42
0.50
0.33
0.33
0.42
0.50
0.42

Table (6) shows that the discrimination coefficient wobble is between (0.25 – 0.67)
with total average (0.42), which means that each item is acceptable or in the normal limit
of discrimination according view of point of assessment and evaluation specialists.
j. Controlling the variables
The researcher tried to control some variables that might affect the results of the
research to ensure valid results and avoid any possible external interference. Mackey and
Gass (2005:128) emphasized that "it would be important that each group of students be
relatively homogeneous. Were they not homogeneous, one cannot be sure about the source
of the results".
1. General English achievement variable:
T-test is used to measure the statistical differences between the groups due to their
English and general achievement. The subjects' results in the first term test of the school
year (2016-2017) are recorded and analyzed as shown in table (7) below:
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Table (7)
T-test results of controlling English achievement variable
Domains
English
achievement

Group

N

Mean

Std.
Deviation

Experimental

42

18.595

10.114

Control

42

21.738

10.191

T

Sig.
value

1.419

0.160

sig.
level
not sig.

“t” table value at (82) d f. at (0.05) sig. level equal 2.00
“t” table value at (82) d f. at (0.01) sig. level equal 2.66
Table (7) shows that there are no statistically significant differences at (0.05)
between the experimental and the control subjects due to the English achievement variable.
2. Controlling the Vocabulary Variable
To make sure that the subjects are equivalent in their previous English language
achievement, the researcher applied a pre vocabulary test. The results of the subjects are
recorded and statistically analyzed using T-test. Table (8) shows the mean and the standard
deviation of each group in the pre vocabulary achievement test. The results analysis
indicates that there are no statistically significant differences between the experimental and
the control groups at (0.05) level.
Table (8)
T .test results of controlling test variable
Scope
Listen and
circle the
word
Complete the
dialogue
Choose the
correct answer
Complete the
sentences
Read and
match
Do as shown
between
brackets
SUM

Group
Experimental

N
42

Mean
2.714

Std. Deviation
1.066

Control

42

2.786

0.951

Experimental
Control
Experimental
Control
Experimental
Control
Experimental
Control
Experimental

42
42
42
42
42
42
42
42
42

2.571
2.429
1.738
1.786
1.262
1.310
1.381
1.429
1.571

1.915
1.741
1.083
1.116
1.149
1.024
1.378
1.192
0.991

Control

42

1.548

1.152

Experimental

42

11.238

3.786

Control

42

11.286

2.190

“t” table value at (82) d f. at (0.05) sig. level equal 2.00
“t” table value at (82) d f. at (0.01) sig. level equal 2.66
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T

Sig. value sig. level

-0.324

0.747

not sig.

0.358

0.721

not sig.

-0.198

0.843

not sig.

-0.201

0.842

not sig.

-0.169

0.866

not sig.

0.102

0.919

not sig.

-0.071

0.944

not sig.

3. Age Variable
The researcher has recorded the students' ages from the school files for the
scholastic year (2016-2017) and made sure that they are all of the same age ranging
between [11-12] years old, which in turn indicates that both the experimental and the
control groups are equivalent in the age variable.
4.6.2 Teacher’s Guide
The researcher has prepared a teacher's guide, which includes a lesson plan for the
chosen lessons of vocabulary in students book English for Palestine6 (Appendix 2).
Teacher Guide includes the following elements:
a) The General Aim of the Teacher’s Guide and Vocabulary Lesson Plan
To carry out the experiment and teach the sample of the study, the researcher has
designed the teacher's guide, which is based on teaching vocabulary by using collocation
(Appendix2)
b) The Sources of Designing the Teacher’s Guide
The researcher reviewed the related literature, the previous studies, methodology
references, and the teacher guide of English for Palestine6 to design the teacher's guide and
the lesson plan of the study.
c) Description of the Teacher’s Guide
To help the teacher apply the experiment, the researcher prepared a teacher's guide
including an explanation of teaching vocabulary by using collocation in the textbook of the
sixth grade. Furthermore, it included the objectives of the lesson, new language and the
steps of teaching vocabulary by using collocation (Appendix 2)
The researcher has suggested a lesson plan that would make up a model for
teaching vocabulary lessons according to the purpose of the study. Each lesson includes:
the objectives, key language, materials, warming up, procedures and homework. Below is a
description of the components of the lesson plan:
1. The Objectives
The objectives of each lesson were derived from the vocabulary lessons. The
researcher considered the vocabulary (collocation) intended to be developed in this study.
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2. Key Words
The key words were chosen from the new words in the student's English for
Palestine6.
3. Materials
English for Palestine 6 textbook, cards and flashcards. They are selected
appropriately for each lesson.
4. Warming –up
In this stage, the teacher poses initial questions and games to prepare the students
for the lesson. The teacher helps students to recall information from their own experience
to link the previously learnt material with the new subject matter. This step is essential to
arouse student's attention and help in bridging the gap in learning by activating student's
prior knowledge and in taking the new material.
5. Procedures and Techniques
1- Teacher Provides data: (in warming-up stage), the teacher helps students activate
their prior knowledge and that helps in preparing them for the new one.
2- Teacher revises previous vocabulary (collocation) and structure.
3- Teacher identifies and writes the new vocabulary (isolated word) and explains its
meaning.
4- Teacher writes the other words, which can combine with isolated word and
identifies its' meaning for students.
5- Teacher reads and writes and asks students to read the vocabulary correctly.
6-Teacher combines the words and makes collocation.
7-Teacher explains the meaning of collocation.
8- Teacher encourages students to deduce the intended vocabulary from the context
(collocation).
9- Teacher encourages students to read and write the intended vocabulary
(collocation).
10- Teacher gives short summative evaluation to assure the understanding of the
vocabulary (collocation).
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11- Teacher rounds up the lesson using a suitable and relevant activity.
12- Teacher gives students homework to do as evaluation of what they have studied.
6. Homework
As homework, the teacher gives the students: choose the correct answer, odd one
out, write sentences, which contain collocation, match, complete the sentences, copy the
words, and circle the correct answer. These exercises include the main vocabulary taught.
4.6.3. The Implementation of the Lesson Plan
The lessons chosen for the experiment were taught to the experimental group by the
researcher as follows:
1. The techniques of teaching the experimental group were based on teaching
vocabulary by using collocation, which was hypothesized to improve vocabulary
learning and retention while the control group was taught by ordinary method by
their teacher.
2. The researcher carried out the experiment herself. She presented the lesson
according to the lesson plan, applied the activities, and used suitable materials
and enthusiasm in order to achieve the aims of the lessons.
3. The researcher prepared vocabulary achievement pretest with the key answers and
distribution of the marks. It was administered to the experimental and the control
groups. The results were recorded and statistically analyzed.
4. The process of teaching the two groups followed the time planned of the
experiment.
5. After the experiment, vocabulary achievement posttest was administered to the
two groups. The result were recorded and statistically analyzed.
6. After two weeks, the delayed test administered to the two groups. The results were
recorded and statistically analyzed

4.6.4. Statistical analysis procedures
The data was collected and computed by using Statistical Package for Social
Sciences (SPSS). The following statistical techniques were used:
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1. T. Test Independent Samples: to control the intervening variables and to measure
the statistical differences in means between the two groups due to the study
variables.
2. Spearman correlation: to determine the internal consistency validity of the test.
3.

Pearson correlation coefficient to identify the correlation of the items of the test.

4. Split-half and Alpha Cronbach technique was used to ensure the reliability of the
scale items.
5. Eta square to assess the effect size.
4.7 Summary
This chapter showed the procedures of designing and applying the instrument, the
subjects and the statistical analysis that the researcher adopted in analyzing the results of
the pre, posttest. The next chapter presents the data analysis and results for the study
hypotheses.

69

Chapter Five
Results, Discussion, and
Recommendations
5.1 Introduction
5.2 Data Analysis
5.2.1. Hypothesis (1) findings
5.2.2.The Effectiveness of Using collocation in Teaching Vocabulary of
sixth Graders.
5.2.3. Hypothesis (2) findings
5.2.4 Hypothesis (3) findings
5.2.5 Hypothesis (4) findings
5.3 Discussion
5.4 Recommendations
5.5 Conclusion

70

Chapter Five
Results, Discussion, and Recommendations
5.1 Introduction
This chapter tackles the procedures, the findings of the study regarding the research
questions. The researcher manipulated different statistical tests using the statistical
program (SPSS) to analyze the collected data.

5.2. Data Analysis
5.2.1. Hypothesis (1) findings:
The researcher tested the following null hypothesis:
There are no statistically significant differences at (α ≤ 0, 05) between the
experimental group's mean scores on the post test and that of the control group?
To examine the first hypothesis, means and standard deviations of both groups'
results on the post-test were computed. Independent Samples T-test was used to measure
the significance of the differences. Table (9) describes those results.
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Table (9)
T. test independent sample results of differences between the experimental and the
control group in the posttest
Scope

Group

N

Mean

Listen and
circle the
word
Complete the
dialogue
Choose the
correct
answer

experimental

42

3.976

Std.
Deviation
0.154

Control

42

3.119

1.131

experimental
Control
experimental

42
42
42

4.286
2.667
3.595

1.470
1.734
1.289

Control

42

2.024

1.115

Complete the
sentences
Read and
match
Do as shown
between
brackets

Experimental
Control
Experimental
Control
Experimental

42
42
42
42
42

3.500
1.952
3.024
1.810
2.881

1.642
1.513
1.660
1.273
1.851

Control

42

1.762

1.031

Experimental
42
21.262
5.208
Control
42
13.333
4.476
“t” table value at (82) d f. at (0.05) sig. level equal 2.00
SUM

T

Sig.
value

sig.
level

4.868

0.000

sig. at
0.01

4.615

0.000

sig. at
0.01

5.975

0.000

sig. at
0.01

4.492

0.000

3.762

0.000

sig. at
0.01
sig. at
0.01

3.423

0.001

sig. at
0.01

7.482

0.000

sig. at
0.01

“t” table value at (82) d f. at (0.01) sig. level equal 2.66
As shown in table (9) the "T" computed value is larger than "T" table value in the
test, which means that there are significant differences at (α ≤ 0.01) in the total average
score of the post-test between the experimental and control group in favor of the
experimental group. The mean of the post-test in the experimental group reached (21.262),
whereas the mean of the control group was (13.333). This result indicates that using
collocation method is more effective than the traditional method in developing the students'
vocabulary learning and retention.
Table (9) indicates that the mean at the first question (listen and circle ) for the
experimental group equal (3.976) is larger than the mean in the control group that equals
(3.119) and the "t" computed value is (4.868) and it is significant at (0.01). This means that
there are statistically significant differences in the mean scores between the experimental
group and control one in favor of experimental group due to using collocation.
Furthermore, table (9) indicates that the mean

scores of the second question

(complete the dialogue) for the experimental group (4.286) is larger than the mean in the
control group that equal (2.667) and the "t" computed value is (4.615) and it is significant
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at (0.01). This means that there are statistically significant differences in the mean scores
between the experimental group and control one in favor of experimental group due to
using collocation.
It also shows that the mean of the third question (choose) for the experimental
group equals (3.595) and is larger than the mean in the control group that equals (2.024)
and the "t" computed value is (5.975) and it is significant at (0.01). This means that there
are statistically significant differences in the mean scores between the experimental group
and control one in favor of experimental group due to using collocation.
In addition, table (9) indicates that the mean of the forth question (complete) for the
experimental group equals (3.500) which is larger than the mean in the control group that
equals (1.952) and the "t" computed value is (4.492) and it is significant at (0.01). This
means that there are statistically significant differences in the mean scores between the
experimental group and control one in favor of experimental group due to using
collocation.
The table also shows that the mean of the fifth question (read and match) for the
experimental group equals (3.024) and is larger than the mean in the control group that
equals (1.810) and the "t" computed value is (3.762) and it is significant at (0.01). This
means that there are statistically significant differences in the mean scores between the
experimental group and control one in favor of experimental group due to using
collocation.

It also shows that the mean of the sixth question (do as between the brackets) for
the experimental group equals (2.881), which is larger than the mean in the control group
that equals (2.762) and the "t" computed value is (3.423) and it is significant at (0.01). This
means that there are statistically significant differences in the mean scores between the
experimental group and control one in favor of experimental group due to using
collocation.
The researcher attributes this to the learning in the light of using collocation in
teaching vocabulary, and the different activities that were used by the researcher in the
classroom.
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5.2.2 The Effectiveness of Using collocation in Teaching Vocabulary of sixth Graders.
To show the extent to which collocation method affects the experimental group
achievement in the vocabulary learning, the study applied the "Effect Size" technique
(Affana, 2000, p. 42). The researcher computed "²η" using the following formula:
t2
t2 + df
And "d" value using the following formula:
2t
D =
df
η2

=

Table (10)
The Table References to Determine the Level of Size Effect (²η) and (d)
Effect volume

Test

Small
0.01
0.2

2

η
D

Medium
0.06
0.5

Large
0.14
0.8

The results of "²η" and "d" values shown in Table (11) indicate a large effect size of
using collocation method in the posttest.
Table (11) shows the effect size of collocation method of the vocabulary learning
and retention.

Table (11)
The Effect Size of collocation method on the Experimental group in the Post-Test
Skill
Listen and circle the word
Complete the dialogue
Choose the correct answer
Complete the sentences
Read and match
Do as shown between brackets
Total

t value

η2

D

4.868
4.615
5.975
4.492
3.762
3.423
7.482

0.224
0.206
0.303
0.197
0.147
0.125
0.406

1.075
1.019
1.320
0.992
0.831
0.756
1.653

Effect
volume
Large
Large
Large
Large
Large
Large
Large

Table (11) shows that the size effect of collocation method is large on students'
vocabulary learning. This means that the effect of collocation is significant. This large
effect may be due to the activities and techniques used in the collocation to develop
students' vocabulary learning and retention.
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5.2.3. Hypothesis (2) findings:
The researcher tested the following null hypothesis:
There are no statistically significant differences at (α ≤ 0.05) between the mean
scores of the experimental group on the pre and their mean scores on the posttest of vocabulary learning and retention test.
To investigate the second hypothesis, the means and standard deviations of the
experimental group results were computed. T. Test Paired Sample was used to measure the
significance of differences.

Table (12)
T. Test paired sample results of the differences between the pre-test and the posttest
of the experimental group
Scope

Group

N

Mean

Listen and circle
the word

pre test
Post test
pre test
Post test
pre test
Post test
pre test
Post test
pre test
Post test
pre test
Post test
pre test

42
42

2.714
3.976

Std.
Deviation
1.066
0.154

42
42

2.571
4.286

42
42

Post test

Complete the
dialogue
Choose the
correct answer
Complete the
sentences
Read and match
Do as shown
between brackets
SUM

T

Sig.
value

sig.
level
sig. at
0.01

7.711

0.000

1.915
1.470

4.902

0.000

sig. at
0.01

1.738
3.595

1.083
1.289

7.182

0.000

sig. at
0.01

42
42

1.262
3.500

1.149
1.642

7.261

0.000

sig. at
0.01

42
42

1.381
3.024

1.378
1.660

5.058

0.000

sig. at
0.01

42
42

1.571
2.881

0.991
1.851

4.283

0.000

sig. at
0.01

42

11.238

3.786

11.695

0.000

42

21.262

5.208

sig. at
0.01

“t” table value at (41) d f. at (0.05) sig. level equal 2.02
“t” table value at (41) d f. at (0.01) sig. level equal 2.70
Table (12) shows that the T. computed value is larger than T. table value in the test,
which means that there are statistically significant differences at (α ≤ 0.01) in the total
mean score of the pre-test of the experimental group in favor of the post test. The mean of
the post-test reached (21.262), whereas the mean of pre-test was (11.238). This means that
there are statistically significant differences between the pre and post application of the
experimental group in favor of the posttest. This means that using collocation method is
very effective in the achievement of sixth graders' vocabulary learning and retention.
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5.2.4. Hypothesis (3) findings:
The researcher tested the following null hypothesis:
There are no statistically significant differences at (α ≤ 0, 05) between the mean
scores of the experimental group on the delayed test and that of the control
group.
To examine the third hypothesis, means, and standard deviations of both groups' results on
the delayed -test were computed. Independent Samples T-test was used to measure the
significance of the differences. Table (13) describes those results.

Table (13)
T. test independent sample results of differences between the experimental and the
control group in the delayed test
Scope

Group

N

Mean

Std. Deviation

t

Sig.
value

Listen and
circle the word

experimental
Control
experimental
Control
experimental
Control
experimental

42

4.000

0.000

5.304

0.000

42

3.071

1.135

42

4.310

1.456

4.974

0.000

42

2.619

1.652

sig. at
0.01

42

3.619

1.268

6.241

0.000

42

2.000

1.104

sig. at
0.01

42

3.524

1.612

4.666

0.000

Control

42

1.929

1.520

sig. at
0.01

experimental
Control
experimental
Control

42

3.095

1.574

4.209

0.000

42

1.786

1.260

sig. at
0.01

42

2.952

1.780

3.912

0.000

42

1.714

1.019

sig. at
0.01

experimental

42

21.500

4.969

8.214

0.000

Control

42

13.119

4.363

sig. at
0.01

Complete the
dialogue
Choose the
correct answer
Complete the
sentences
Read and
match
Do as shown
between
brackets

SUM

sig.
level
sig. at
0.01

“t” table value at (82) d f. at (0.05) sig. level equal 2.00
“t” table value at (82) d f. at (0.01) sig. level equal 2.66
As shown in table (13) the T. computed value is larger than T. table value in the
test, which means that there are significant differences at (α ≤ 0.01) in the total average
score of the delayed-test between the experimental and control group in favor of the
experimental group. The mean of the delayed -test in the experimental group reached
(21.500), whereas the mean of the control group was (13.119). This result indicates that
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using collocation method is more effective than the traditional method in developing the
students' vocabulary learning and retention.

5.2.5. Hypothesis (4) findings:
The researcher tested the following null hypothesis:
There are no statistically significant differences at (α ≤ 0.05) between the mean
scores of the experimental group on the post test and their mean scores on the
delayed test group.
To investigate the fourth hypothesis, the means and standard deviations of the
experimental group results were computed. T. Test Paired Sample was used to measure the
significance of differences.
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Table (14)
T. Test paired sample results of the differences in the total average score between the
post-test and the delayed test of the experimental group
Scope
Listen and circle
the word
Complete the
dialogue
Choose the
correct answer
Complete the
sentences
Read and match
Do as shown
between brackets
SUM

3.976

Std.
Deviation
0.154

1.000

Sig.
value
0.323

0.000
1.470

sig.
level
not
sig.

42
42

4.000
4.286

0.573

0.570

4.310
3.595

1.423
1.289

not
sig.

Delayed test
Post test

42
42

0.443

0.660

42
42

3.619
3.500

1.209
1.642

not
sig.

Delayed test
Post test

1.000

0.323

Delayed test
Post test

42
42

3.524
3.024

1.642
1.660

not
sig.

1.355

0.183

Delayed test
Post test

42
42

3.095
2.881

1.559
1.851

not
sig.

0.829

0.412

Delayed test
Post test

42
42

2.952
21.262

1.738
5.208

not
sig.

1.757

0.086

Delayed test

42

21.500

4.860

not
sig.

group

N

Mean

Post test

42

Delayed test
Post test

t

“t” table value at (41) d f. at (0.05) sig. level equal 2.02
“t” table value at (41) d f. at (0.01) sig. level equal 2.70
Table (14) shows that the T. computed value is less than T. table value in the
delayed vocabulary retention test. That means there are no statistically significant
differences at (α ≤ 0.05) in the total average score between the post vocabulary test and the
delayed vocabulary retention test of the experimental group. The mean of the post
vocabulary test was (21.262), while the mean of the delayed vocabulary retention test was
(21.500). This result indicates the long-term effect of using collocation on the vocabulary
retention of the experimental group.
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Table (15)
The Effect Size of collocation method on the Experimental group in the delayed-Test
Skill

t value

η2

d

Listen and circle the word
Complete the dialogue
Choose the correct answer

5.304

0.255

1.171

4.974

0.232

1.099

6.241

0.322

1.378

Complete the sentences
Read and match
Do as shown between brackets

4.666

0.210

1.031

4.209

0.178

0.930

3.912

0.157

0.864

Total

8.214

0.451

1.814

Effect
volume
Large
Large
Large
Large
Large
Large
Large

Table (15) shows that the effect size of collocation method is large on students'
vocabulary. This means that the effect of collocation is significant. This large effect may
be due to the activities and techniques which are used in the collocation to develop
students' vocabulary learning and retention.
5.3 Discussion
. In the light of the finding of this study, it can be stated that main result is that using
collocation is highly effective in developing the students' levels of vocabulary in the
experimental group compared to control groups' results.
The statistical treatment of the study rejected the null hypotheses and showed that
there were no statistically significant differences between the experimental and the control
groups at (0.05) level in the pretest, reaching an average of (11.23) for the experimental
group, while the grade average for the control group in the same test is (11:28). However,
by the end of the study, there are statistically significant differences at the (0.05) level
between the students’ grade average in the experimental group and that of the control
group in the post-test in favor of students in the experimental group, reaching (21.262) for
the experimental group in the post test, while the students’ grade average in the control
group in the same test is (13.333).
Also, the results of the current study reveal that there are significant differences at
(α ≤ 0.01) in the total mean score of the delayed-test between the experimental and control
group in favor of the experimental group. The mean of the delayed -test in the
experimental group reached (21.500), whereas the mean of the control group was (14.071).
This result indicates that using collocation method is more effective than the traditional
method in developing the students' vocabulary learning and retention.
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Results of the experimental group in the delayed vocabulary retention test indicate
out that there are no statistically significant differences at (α ≤ 0.05) in the total average
score between the post vocabulary test and the delayed vocabulary retention test of the
experimental group. The mean of the post vocabulary test was (21.262), while the mean of
the delayed vocabulary retention test was (21.500). This result indicates the long-term
effect of using collocation on the vocabulary retention of the experimental group.
Interestingly, the study indicates that even a short exposure to using collocation on
improving vocabulary learning and retention can enhance awareness and understanding of
the importance of teaching collocation. For example, Ashouri et al.'s (2014) study
demonstrated that the learners, who were in the experimental group, became aware of the
existence of collocations, used them and learnt them properly. Besides, they started to find
the collocation of every other word, which they learnt during the session, by themselves
because the treatment appealed to them

Thus, using collocation in teaching English

language seems to be able to enhance elements' expertise, and thus further English
language professional growth of the students. The results of this current study is consistent
with the results of many researchers such as: Ördem and Paker's (2016), whose results
showed that teaching collocations in the class systematically week by week and scaffolding
learners’ progress could lead to better learners who can remember and use collocations in
their reading comprehension in English. Further, Özgül and Abdülkadir's (2011) study
revealed that teaching vocabulary through collocations results in a better learning of the
words than presenting them using classical techniques and enhances retention of new
vocabulary items. Teaching vocabulary through collocations can be an effective factor in
helping students remember and use the new words easily in primary school EFL classes.

The significance of Using Collocation as a Teaching Tool.
The research proved that using collocation in teaching vocabulary positively
affected the students' performance and stimulated their motivation to learn. Students were
clearly more engaged in learning with using collocation than with the traditional way
(isolated) as using collocation was more interesting and commanded their attention for
longer periods.
Using collocation in teaching vocabulary makes the learning process easy because the
students learn more than one word and with understanding its meaning. Many researchers
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emphasized the importance of collocations in EFL teaching. For example, Namvar, et al
(2012) indicated, "Including collocations in curriculum and preparing the students to use
collocations effectively and appropriately in writing will contribute to efficient
communication; particularly, with adult ESL /EFL learners who are uncomfortable about
their limited structural and lexical knowledge, the teaching of collocations can have
additional advantages" (p.21). Moudraia (2001) as cited in Akpınar and Bardakçım (2015,
p.3) mentions that" multi-word lexical units are crucial not only in first language
acquisition, but also in learning a second or foreign language. Hill (1999, P: 5) as cited in
Ashiyan and Salehi 2016, p. 27) claims that "students with good ideas often lose marks
since they do not know the four or five most essential collocates of a key word that is
primary to what they are writing about." He adds that the literature suggests "using
collocations in listening, speaking, reading or writing can help learners “think more
quickly and communicate more efficiently", Hill (2000, p. 54) as cited in Wang and Good
(2007, p. 1). According to, El-Dakhs (2015, p. 75), Hill (2000, p. 60) indicated that
“collocation should play an important part in our teaching from lesson one.”
Due to using collocations, the students had the ability to memorize the words and
recall them as necessary. Duan and Qin (2012, p .1891) affirmed "Collocation provides a
good way to memorize new words".
Interestingly, the study indicates that even a short exposure to using collocation on
improving vocabulary learning and retention can enhance awareness and understanding of
the importance of teaching collocation. For example, Ashouri et al.'s (2014) study
demonstrated that the learners, who were in the experimental group, became aware of the
existence of collocations, used them and learnt them properly. Besides, they started to find
the collocation of every other word, which they learnt during the session, by themselves
because the treatment appealed to them

Thus, using collocation in teaching English

language seems to be able to enhance elements' expertise, and thus further English
language professional growth of the students. The results of this current study is consistent
with the results of many researchers such as: Ördem and Paker's (2016) results showed
that teaching collocations in the class systematically week by week and scaffolding
learners’ progress could lead to better learners who can remember and use collocations in
their reading comprehension in English. Further, Özgül and Abdülkadir's (2011) study
revealed that teaching vocabulary through collocations results in a better learning of the
words than presenting them using classical techniques and enhances retention of new
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vocabulary items. Teaching vocabulary through collocations can be an effective factor in
helping students remember and use the new words easily in primary school EFL classes.

However, when looking more closely at the quantitative findings of the study, the
direction of mean scores of the experimental group to be different after using collocation to
improve English vocabulary and retention. The quantitative findings assume the existence
of statistically significant differences between the mean scores of the students of the
experimental group on the pre-test and their mean scores on the posttest. As for the
comparison between the scores of the control group and the experimental group in the
posttest, the results show substantial differences and statistically significant differences
between the mean scores of the two groups in the posttest and these differences are in favor
of the experimental group. Also, there are no statistically significant differences at (α ≤
0.05) in the total average score between the post vocabulary test and the delayed
vocabulary retention test of the experimental group. All this indicates the existence of a
positive impact of using collocation on improving vocabulary learning and retention.
The researcher attributed this to the following reasons:
- The findings of the study showed that, by using collocation, the students can learn
vocabulary easily. Teaching isolated vocabulary is important, but it is not effective with
young students. It makes the students lose vocabulary easily and quickly. The researcher
notices that teaching vocabulary by using collocation is very effective because it makes
the learners understand the meaning of elements (words, which combine together) of
collocation. This means that the learners learn and understand the isolated word, after
that they understand the colocation as whole. Accordingly, they keep the meaning of
words in isolated and in collocation. This helps learners to keep them in their memory for
long time. For example, when students learn the word (heavy) and know its' meaning
then, they learn and know the other words, which combine with heavy such as heavy
rain, heavy traffic, heavy meal, heavy fog and heavy smoker. Therefore, the meaning
of the word (heavy) changes according to the words which collocate with it.

In

addition, Duan and Qin (2012, p .1892) indicated that "the best way to memorize the
different meanings of a word is to memorize its separate meaning in different
collocations".

Besides, it helps the student to acquire language because by using

collocation, they have a big number of words.
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- The researcher used collocations grid. It means that the teacher draws a circle and writes
a word in it then writes all words, which collocate with it. For example, the word
beautiful, which collocate with sunrise, sunset, woman, and corals.
- The researcher used different activities in the classroom. An example is playing games
such as a missing word and a shark attack game. The researcher made students learn in
pairs and in groups, these activates lead to a dynamic atmosphere in the classroom.
- The researcher gave students homework and several questions to practice collocation at
home.
- The researcher followed these logical steps when presenting the lesson. The researcher
started by warming up to activate the students and then began to make a brain storm of
the previous information.

After that, she presented the new vocabulary by using

collocation and then practiced the new vocabulary in different activities. These steps
made the lesson clear, interesting, and useful for the young learners, so that they did not
lose attention and concentration.
- The researcher asked students to repeat the collocation and gave them chance to
pronounce the vocabulary correctly.
5.4 Recommendations:
In the light of the findings, the researcher offers the following recommendations:
1-Recommendations to Curriculum Designers and Decision Makers
Curriculum designers and decision -makers are recommended to do the following:
- To enrich the Palestinian curriculum with different types of collocation to improve the
different skills of English language.
- To motivate teachers to use chunks and collocations in teaching vocabulary.
- To stimulate curriculum designers to design the syllabus and teacher's guide in the light
of using collocation.
- To develop new teaching techniques and methods that focus on using collocation.
2-Recommendations to Supervisors
- To emphasize the important role of using collocation in teaching vocabulary.
- To conduct training courses that help teachers to use and apply collocations in the class.
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- To prepare and distribute instructional materials that increase awareness of using various
strategies and emphasize the significance and necessity of using collocations in teaching
English vocabulary.
3- Recommendations to English Teachers
- To select effective methods and techniques which encourage students to use vocabulary
correctly.
- To use collocations to enhance students' participation and interaction.
- To make the class a suitable environment for all students to participate in the classroom
activities, and to increase positive feeling towards collocation.
4- Recommendations for Further Studies
The researcher recommends the following further studies:
- The effectiveness of using collocation on developing writing and speaking skills.
- The awareness of teachers, student- teachers towards using collocation.
- The effectiveness of using collocation on developing antonym. For example: sad smile.
- The effectiveness of using collocation on students' proficiency in English especially for
beginners and intermediate level students.

5.5. Conclusion
The purpose of the study is to examine the effectiveness of using collocation on
vocabulary learning and retention for the sixth graders. Furthermore, this study also
explored learning by using collocation as a source of teaching and learning to enhance
the participants’ abilities in language acquisition. The overall purpose is to examine the
effectiveness of using collocation on teaching English vocabulary for the sixth graders.
It aimed to enable the 6th graders to use collocation and improve vocabulary learning
and retention. To achieve this aim, the researcher used the quasi-experimental approach
based on the two groups, a control group and an experimental group, using a pre-test
and a post-test. Therefore, the researcher constructed an experiment that lasted four
week, four times a week. The result of using all the study tools showed some progress
at the level of vocabulary in favor of the experimental group
The findings of this thesis reveal that using collocation can be valuable in learning
and teaching vocabulary to school students. By means of collocation, one seems to be able
to involve several learning outcomes that are needed in the development of English skills.
Furthermore, collocation can act as an important extra learning method alongside regular
learning. In other words, if students are to build up their knowledge and skills within a
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certain frame, using collocation may be a more suitable choice as a teaching method than
traditional methods. Thus, if some students are encouraged to use collocation in their
learning of English, then they are likely to outperform those learned by traditional
methods.

It is concluded that using collocations in teaching and learning English particularly
enhances students’ performance in general. Thus, using collocation makes English
language teaching unique as a learning method compared to the traditional teaching
methods.
The findings of this study also accentuate the notion that the use of collocation does
not confine on improving vocabulary, but it can improve other skills of English
languages such as writing and speaking, and it should actively be fostered in curriculum.
Furthermore, the chance of enhancing English language learning and teaching through
using collocations is thus worth considering in any language. After all, to provide
students with opportunities to gain knowledge and skills they need in their future
learning of foreign languages is relevant and essential.

5.6. Summary
This chapter presented the answer of the questions of the study, testes the hypotheses as
well as the discussion and the results. In addition, it included the recommendations
suggested by the researcher and suggestions for further studies
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Appendix (1):
Vocabulary Test for the Sixth Grade
Subject: Refereeing Vocabulary Test for the Sixth Grade
Dear doctors and specialists in teaching methods of English language.
The researcher is carrying out an Med research on “The Effectiveness of Using
collocations on Improving Sixth Graders' Vocabulary Learning and Retention”. one
of the requirements of this study is to conduct pre-post and delayed vocabulary test.
In the light of the following definition of vocabulary “all words that are included in unit
13-14-15 of the sixth graders textbook (English for Palestine) and its function, usage and
application.”, the researcher would kindly request you to look carefully at the attached test,
and fill in the following form regarding the suitability of the test.
Test Refereeing Checklist
Item

High

Average

Low

1- The test items reflect the skills
2-The questions suit sixth graders' level
3-There is coherence between items and
Vocabulary.
4- The layout is acceptable
5- The time assigned is suitable

You are also kindly invited to add your comments, modify or change if necessary, or even
omit the inconvenient or irrelevant items according to your judgment and respected
perspective.
Thank you for collaboration.
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English Exam for Sixth Grade.
Name:-----------

Mark:----------

Time: (40m)

1-Listen and circle the word you hear:

(4marks)

1

2

3

Clouds

Outer space

City

Agree

Explorer

Morning

Animals

Desert animals

Rain

Snow man

Come

Water cycle

4

2-complete the dialogue:

(6marks)

better - bug – asore throat - well – last night - ache
Doctor: How long have they been sick?
Mother: They have been sick since -------------.They have not been feeling---------.
Omar has a fever. Rania has--------------------.
Doctor: I will give them some medicine.
Mother: Hassan has had a stomach---------- all night.
Doctor: There was a stomach -----------going around. They should go home and stay in
bed until they fell--------------.
3-Choose the correct answer:
1-The vapour cools and makes big black--------------------.

(5marks)

(snow- falls -clouds)
2-Mr. Ali told the class they were going to read about some famous------------.
(man - space - explorers)
3-When the clouds have lots of water, it rains. And then the cycle starts----------.
(change –again - become)
4-The water -----------tells us how we get rain.
(cycle - vapour- river)
5-Has anyone seen desert animals? No, but I have seen a beautiful-----------.
(animals –sail- sunset)
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4-Complete the sentences:
(5marks)
falls down - holy cities - shows a picture - Wild cats - agree with

1- Ibn Battuta travelled east to visit the ---------------.
2- The vapour changes again and becomes water. Then it ------------------.
3- -------------------live in the desert.Rania dose not ------------- Alia about space travel.
4-Rania dose not ------------- Alia about space travel.
5-Mr. Ali-------------------------- of the water cycle.
------------------------------------------------------------------------------------------------------.
5- Read and match:

(5marks)

1-tooth

( ) rain

2-hot

( ) explorers

3-heavy

( ) ache

4-great

( ) water

5-beautiful

( )coral

6- Do as shown between brackets:

(5marks)

`1-Rain fall - snow fall - hot vapour - rise

(Circle the odd word)

2- I agree with you

(Make a negative)

----------------------------------------------------------------------.
3- air- The - changed into - rises - and – clouds. - hot

(Re- arrange)

-----------------------------------------------------------------------.
4- (Snow) changes into clouds ------------.

(Correct)

5-Rain comes -------many places. (in- of- from)

Good luck 
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Appendix (2):
Teacher's Book and Lesson Plan
Suggested Lesson Plans of Teaching Vocabulary in Unit (13-14-15) in the English for
Palestine 6 according to Teaching Vocabulary by Using Collocations.
Dear teachers,
It is well- known that, English for Palestine textbook deals with the four major language
skills: listening, speaking, reading and writing. To learn and acquire these skills, the
learners should acquire a big number of vocabulary because it is an important element of
language learning. Hence, it is essential to learn vocabulary in chunks not in isolation.
When the learners learn the word and its' combinations words this helps them to keep a big
number of vocabulary. In addition, they do not find difficulty when need.
The researcher defines vocabulary as " all words that are included in the unit (13-14-15) of
the sixth textbook (English for Palestine). New vocabulary is presented in the lessons of
each unit in English for Palestine 6 textbook.
The current study introduced new vocabulary by using collocations to help teachers, and
this will encourage students to understand and use vocabulary correctly.
In other words, collocations have a crucial role in teaching vocabulary. They help learners
to understand the meaning of the words and how they can combine these words correctly.
The Definition of collocations:
The researcher defines collocations as a form of English language, with two or more
words that go together to give a new word with new meaning (combination of words).

The researcher has chosen three units from the 6th grade Palestinian textbook for teaching
the vocabulary that is included in these four units.

2- The teacher's guide consists of the following:
1. Learning objectives of each lesson.
2. Teaching resources.
3. Activities used by the teachers.
4. Procedures that will be followed.
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General Aim
The lesson plan and the activities aimed at presenting the new vocabulary in English for
Palestine 6 Units (13, 14, and 15).
Teaching vocabulary by using collocations.
The following steps are followed to help the teachers' present new vocabulary by using
collocations:
1- Identifying the objectives of the lesson.
2- Warming- up the class in a suitable way by using collocations.
3- Identifying the new vocabulary.
4- Identifying the collocations in the lesson.
5- Preparing the teaching material needed for the lesson.
6- Preparing the activities that students are going to carry out.
7- Evaluating the student's performance
8 - Guiding students to implement what they have learnt in new situations.
The teacher’s intervention in the induction of using vocabulary correctly by using
collocations could be categorized accordingly:
1-T. provides data: (in warming-up stage), the teacher helps students activate their prior
knowledge and which helps in preparing them for the new ones.
2-T. helps students to recall the previously taught vocabulary.
3-T. uses cards to present collocations.
4-T. reads the collocations, and then writes them on the board.
5-T. asks students to read the collocations.
6- Students repeat (pronounce) the collocations correctly
7-T.asks students to write the collocations.
8- T. gives short summative evaluation to assure the understanding of the vocabulary
9-T. rounds up the lesson using a suitable and relevant activity.
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Unit 13 (Where does rain come from?)
Period 1 (page28)

Time/ 40 minutes

Class 6th ……………… Day/……………. Date/ ……………….
Learning objectives:
At the end of this lesson, students are expected to be able to:
1- Know where rain comes from.
2- Recognize the new words (collocations).
3- Become aware of collocations.
4- Read the collocations.
5- Write the collocations.
key language: come from ,water cycle, hot air, boils water, clever children, falls down,
makes clouds, start again, dark clouds, water vapor, hot vapor, heavy clouds, show a
picture, air cools, rain fall.
Materials: Pupil's Book, cards.
Warming up: (5mins)
- T. greets students.
- T. shows unit 13 poster.
- T. asks students some questions related to the lesson. (Weather, season)
Language presentation (5mins)
- T. draws a picture about water cycle.
- T. asks students what they can see in this picture
- T. use flash cards to show new words
Activity 1(5 mins)
- T. asks student to listen and repeat the new words.
- T. uses cards and asks students to read the new words.
Activity 2 (10mins)
- T. asks students some questions. For example, "what can you see in the pictures?"
- T. explains the lesson and focuses on new words.
- T. asks student some questions related to lesson. For examples, Where does rain
come from? What happens when water gets very hot? What happens when hot
vapour cools? What does Mr Ali say to the class?
- T. asks students to answer the questions.
- T. identifies the collocations and illustrates the meaning for students.
- T. writes the collocations on the board.
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- T. uses cards to show the collocations.
- T. reads the collocations and asks student to repeat the collocations.
- T. asks students to write collocations in their textbook.
Activity 3 (5mins)
- T. asks students to listen and say.
- T. asks students to repeat the dialogue.
Activity 4(5 mins)
- T. plays the recorder and asks students some questions. For example, where does
rain come from?

Activity: (5mins)
T. asks students to match the word with pictures:

a-

water cycle

1-

b- boiled water

2-

c-

hot air

3-

d- hot vapour

4-

Rounding up: (5 mins)
- T. displays the daily routine pictures and asks students to read them.
- T. asks students to read and repeat the words.
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Homework:
1- Copy the words.
2- Circle the collocations:
a- Hot air - cools – wet.
b- Rain- makes clouds – water.
c- Become- rise – comes from.
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Unit 13 (Where does rain come from?)
Period 2- Practice (page29) Time 40 minutes
Class 6th ……………… Day/ …, Date/ ……………….
Learning objectives:
At the end of this period, students are expected to be able to:
Read and write words (collocations) correctly.
Key language: vocabulary of the previous period.
Materials Pupil's Book, cards.
Warming up: (5mins)
- T. greets students
- T. checks homework
Language presentation (5mins)
-

T. revises the lesson by asking students some questions. As for
Period1

-

T. revises the collocations by using cards

Activity 1 (5mins)
- T. asks students to give example of collocations related to the pictures in activity 1.
- T. asks students to listen and circle the words they hear, and then match the words with
pictures.
Activity 2 (5mins)
-

T. asks students to listen and repeat the passage on page 28.

-

T. asks students to underline the collocations in the passage.

-

T. asks students to write the collocations.

-

T. checks the collocations.

Activity 3 (5mins)
-

T. divides the class into four groups.

-

T. asks each group to choose a leader and name the leader by
collocations. For example, the name of the leader of first group is hat
air.

-

T. asks each group to read the passage on page 28. and identify the
collocations.

-

T. asks the leader of each group to read the collocations, and then
write them on aboard.
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Activity 4 (5mins)
-

T. asks students to work in pairs and circle the correct words.

-

T. asks students to identify the words in isolation, and then combine
them with other words to make collocations.

Rounding up: (5mins)
What is missing?
-

T. plays with students a missing word game.

-

T. Displays a set of cards.

-

T. chooses four students and asks them to close their eyes.

-

T. removes a card and asks the students to open their eyes.

-

T. asks students what is missing.

Homework:
Match:
a- Show

1-vapour

b- High

2-water

c- Water

3-a picture

d- boils

4-clouds
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Unit 13 (Where dose rain come from?)

Period 3- Practice (page30) Time 40 minutes
Class 6th ……………… Day/ …, Date/ ……………….
Learning objectives:
At the end of this period, students are expected to be able to:
Understand where does rain come from (water cycle).
Keep and retain the collocations.
Warming up (5mins)
-

T. greets students.

-

T. revise the collocations.

Language presentation (8mins)
-

T. shows the word cards and asks students to match the word and
flash cards.

-

T. asks what vapour means.

-

T. asks what happens to hot air.

-

-

T. asks what word starts with the sound /ch/.Elicit changes.

Repeat with /b/ (becomes), /w/ (water cycle), /r/ (rain), /cl/ Repeat
with /b/ (becomes), /w/ (water cycle), /r/ (rain), (Cloud), /a/ (above).
Language development (7 mins)
1- Clap number of syllables and students guess the words, eg. 1 clap = air, cloud, change,
rain, rise, sun; 2 claps = va-pour, a-bove, be-come, co-rrect, in-to, 4 claps = wa-ter cy-cle.
2-Get the students to focus on the words with initial sounds/cl/ and those with the /ch/
sound in them.

Activity 1 (5mins)
-

T. asks students to listen to the sentences and say hurray if they are
correct, and say boo if they are wrong.

Activity 2 (5mins)
-

T. asks students to read, and then puts a tick next to each correct
sentence.

-

T. asks students to read the sentence which has a collocation.

Activity 3 (5mins)
-

T. asks students to read and complete the sentences.
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-

T. asks students to write the collocations, which are found in these
sentences.

Activity4 (5mins)
-

T. asks students to read page 28 then answer the questions on page
29.

-

1 The sun is high up in the sky below / above us.

-

2 The rain makes the air / cloud wet.

-

3 The rain is in the wind / clouds.

-

4 The water changes into snow / vapour when it is hot.

-

5 The hot air / rain rises and changes into clouds.

-

6 It rains when there is a lot of water in the clouds / snow

Rounding up (5mins)
Choose the correct answer:
1- The ………..rises into the air.
(Rain-hot vapour - fall)
2- Mr. Ali…………… of the water cycle.
(boils water – rises - shows a picture)
3- The………….tells us how we get rain.
(Water-heavy clouds- water cycle)
Homework:
Prepare page 31
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Unit 13 (Where does rain come from?)

Period 4- Practice (page31) Time 40 minutes
Class 6th ……………… Day/ …, Date/ ……………….
Learning objectives:
At the end of this period, students are expected to be able to:
Speak correctly
Use present simple
Warming up (5 mins)
- T. greets students
- T. revisse the collocations.
Language presentation (5 mins)
The same as for period 3
Language development (2mins)
The same as for period 3.
Activity1 (5mins)
- T. asks students to read the words in the box. Then complete the
sentences with correct words.
- T. asks students to read the collocations, which are included in these
sentences.
Activity 2 (5mins)
- T. asks students to work in pairs. Then read the sentences in activity
1 aloud.
- T. asks student to write the collocations on the board.
Activity3 (5mins)
- T. asks students to read and circle the correct words.
- T. plays memory game with students by asking them to remember
the collocations found in activity 3.
Activity 4 (5mins)
- T. asks students to read and answer the questions.
Rounding up (5mins)
Odd one out
a- tells- high clouds- hot vapour
b- water cycle- hot air- rises
c- comes from- rain- falls down
Homework:
Prepare page 32, draw a picture and write collocations.
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Unit 13 (Where does rain come from?)
Period 5- Practice (page32) Time 40 minutes
Class 6th ……………… Day/ …, Date/ ……………….
Learning objectives:
At the end of this period, students are expected to be able to:
Use present simple tense
Write correctly.
Warming up (5mins)
-

T. greets students.

-

T. draws pictures on the board and asks students to call out sounds of
letters. (Shark attack game).

-

T. repeats this game with collocations

-

T. revises present simple by asking students some questions .For
example, what do you do every day?

Activity 1 (5mins)
-

T. asks students to read and complete the sentences.

-

T. asks students to writes the words on the board.

-

T. helps students to notice the ending of the words.

Activity 2 (10mins)
-

T. asks students how rain happens.

-

T. writes the question and answers on the board.

-

T. explains the rule and writes it on the board.

-

T. asks students to writes correct questions and answers.

-

T. asks students to write collocations about pictures in activity 2.

Activity 3 (5mins)
-T. asks students to look at the pictures in activity 2 to ask and answer questions about
water cycle.

Rounding up: (10mins)
Draw a picture and write collocations.
Homework:
Prepare page 33.
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Unit 13 (Where does rain come from?)

Period 6- Practice (page33) Time 40 minutes
Class 6th ……………… Day/ ……………., Date/ ……………….
Learning objectives:
At the end of this period, students are expected to be able to:
Speak about water cycle.
Read and write correctly.
Retain the words and collocations.
Warming up (4mins)
-

T. greets students.

-

T. draws water cycle to revise vocabulary.

-

T. asks students to say the collocations of water cycle.

Activity 1 (8mins)
-

T. asks students to listen and answer the questions.

-

T. helps students to answer the questions by looking to water cycle.

Activity 2 (8mins)
-

T. asks students to read the sentences aloud.

-

T. asks students to listen and circle the correct words.

-

T. plays the recorder and asks students to answer the sentences.

-

T. asks students to read the sentences again and say yes when if the
sentence has collocations and say no if it does not have collocations.

Activity 3 (8mins)
-

T. reads the words of the poem.

-

T. asks students to read the words aloud.

-

T. plays the recorder and asks them to listen carefully.

-

T. asks students to listen and understand the meaning.

-

T. plays the recorder again and asks students to fill in the gap.

-

T. asks students to read the poem again and repeat the collocations
twice.

-

T. asks students to write the collocations on the board.

Activity 4 (5mins)
-

T. asks student to look at the pictures in activity 3.
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-

T. asks students to work in pairs to ask and answer the questions by
using the question cues.

Rounding up: (5mins)
-

T. plays with students by asking them to give words or collocations
that start with sounds. For example, teacher says (h). Then the
students reply (hot water).
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Unit 13 (Where does rain come from?)
Period 7- Practice (page34) Time 40 minutes
Class 6th ……………… Day/ …, Date/ ……………….
Learning objectives:
At the end of this period, students are expected to be able to:
Guess and write the words.
Write correct sentences.
Use capital letters and full stops.
Warming up: (5mins)
-

T. greets students.

-

T. warms up the class by playing memory game.

-

T. divides class into two teams and displays flash cards.

-

T. gives students 20 seconds to memorize them, and then takes down
flashcards.

-

T. asks students to remember and say the words.

Activity 1 (5mins)
-

T. asks students to read and complete the crossword.

-

T. asks students to check their answers.

-

T. asks students to choose some words in isolations, then combine
them with their collocate.

Activity 2 (10mins)
-

T. asks student to read the sentences aloud.

-

T. writes the first sentence on the board and asks students to correct
it.

-

T. asks students to work in pairs and correct the sentences.

-

T. asks students to focus on capital letter and full stop.

-

T. asks student to work in groups of four and draw pictures about

Activity3 (5mins)

weather.
-

T. writes some words on the board to help students to write
sentences about weather.

-

T. asks students to write sentences about their pictures including
collocations.

-

T. asks students to check each other’s work for punctuation.
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-

T. asks students to keep these pictures in a safe place until period 8.

Activity 4 (5mins)
-

T asks student to read the word in the box.

-

T. asks students to write the word.

Rounding up (5mins)
Match:
1- Black

a-falls

2- Rain

b-water

3- Hot

c-cycle

4- Water

d-clouds

Homework:
Copy the word and prepare for spelling.
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Unit 13 (Where dose rain come from?)
Period 8 - Practice (page35) Time 40 minutes
Class 6th ……………… Day/ …, Date/ ……………….
Learning objectives:
At the end of this period, students are expected to be able to:
Spell the words.
Retain and write the words.
Warming up (5mins)
-

T. greets students.

-

T. writes incorrect words on the board and ask students to correct
them.

Activity 1 (5mins)
-

T. asks students to read the sentences, and then answer the correct
words.

-

T. writes the correct words on the board and asks students to check
their answers.

Exercise: (5mins)
-

T. asks students to look at the pictures in active

-

ity 1 and write collocations.

Activity 2 (10mins)
-

T. asks students to open a cartoon strip.

-

T. asks students to read the sentences on a cartoon strip.

-

T. asks student to write the sentences that have collocations on the
board.

119

Unit 14 (Revision)
Period 1 - (page36)

Time 40 minutes

Class 6th ……………… Day/ …, Date/ ……………….
Learning objectives:
At the end of this period, students are expected to be able to:
Revise the words.
Recognize the new words.
Key language: all words that included in the previous units.
Materials: students book, cards.
Warming up (10mins)
- T. greets students.
- T. asks students to draw a snowman.
- T asks students to look at the pictures.
- T. asks students some questions related to the lesson.
- T. asks students to write the new words.
Activity 1 (5mins)
-T. asks students to listen.
- T. reads and focus on the new words.
- T. asks students to read the passage.
Activity 2 (5mins)
- T. asks students to listen and answer the questions.
Activity 3 (5mins)
- T. reads the lesson and focuses on stress and intonation.
- T. asks students to listen and repeat the passage.
Activity 4 (5mins)
- T. asks students to work in groups and read the passage aloud.

Rounding up (5mins)
- T. revise the words by playing what is missing.

120

Unit 14 (Revision)
Period 2 -practice (page37)

Time 40 minutes

Class 6th ……………… Day/ …, Date/ ……………….
Learning objectives:
At the end of this period, students are expected to be able to:
Answer the questions.
Read and write the answers.
Warming up (5mins)
- T. greets students.
- T. asks students to draw picture and say the collocation, which related to it.
Acticity 1 (5mins)
- T. asks student to listen to the sentences.
- T. plays recorder and push to enable student to answer.
- T. asks students to clap their hands if they think this is true or stamp their feet if they
think this sentence is false.
Activity 2 (10mins)
- T. asks students to read the sentences.
- T. asks students what is the first sentence.
- T. asks students to order the sentences.
- T. asks students to check their answers and then write the correct answers on the board.
- T. asks students to underline the collocations and write it on the board.
Activity 3 (10mins)
- T. asks students to look at the pictures and describe them by using collocations.
- T. asks students to work in pairs to write correct answers.
- T. asks some students to read their answers.
- T. writes the correct answers on the board.
- T. asks students to check their answers.
Activity 4 (10 mins)
- T. asks students to look at incomplete sentences.
- T. write incomplete sentences on the board and ask student to complete them.
T. helps students to complete the sentences.T. misses the full stop and ask students what is missing.- T. gets students notice the lack of the full stop.
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Unit 14 (Revision)
Period 3 -practice (page38)

Time 40 minutes

Class 6th ……………… Day/ …, Date/ ……………….
Learning objectives:
At the end of this period, students are expected to be able to:
Revise the previous words.
Answer the questions.
Retain words.
Warming up (5mins)
- T. greets students.
-T. revises the word with students.
Activity 1 (5mins)
- T. asks students what they can see in the picture.
- T. asks students to read the word in the box.
- T. asks students to give the meaning of these words.
- T. asks students to look and complete the sentences.
Activity 2 (5 mins)
- T. asks students to read the sentences a loud.
T. writes some words on the board and asks students to write words, which collocate with
them.
Activity 3 (5mins)
- T. revise the present perfect tense.
- T. asks students to read and circle the correct words.
- T. asks students to write the answers on the board.
- T. asks students to check their answers.
Activity 4 (10 mins)
- T. asks students to read the passage quietly.
- T. asks students to read passage again a loud.
- T. writes some questions on the board and asks students to answer them.
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Exercise: (5mins)
Circle the correct answer:
The Dead Sea is four hundred meters below ---------------. - 1
[Palm trees- sea level-desert]
2-Has anyone seen desert animals? No, but I have seen a beautiful-----------.
[Animals- sail-sunset]
3-The doctor said "There's a stomach------------ going around.
[Fever- an ear-bug]
4- The doctor says, "You should go home and stay in bed until you feel-------[Good- better cold].
5- The class understand how the sea and rivers makes--------------.
[Air- clouds-hot water].
Rounding up (5mins)
- T. asks students to spell some words. For example, (beautiful coral, wild cats, sunrise,
sunset, earache, and water cycle).
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Unit 14 (Revision)
Period 4 -practice (page39)

Time 40 minutes

Class 6th ……………… Day/ …, Date/ ……………….
Learning objectives:
At the end of this period, students are expected to be able to:
Retain words.
Answer the questions.
Use present perfect tense.
Warming up (5mins)
- T. greets students.
- T. asks students what they can see in the pictures.
- T. asks students to describe the pictures and gives examples of collocations.
Activity 1 (10 mins)
- T. asks students to look at the pictures and the lesson carefully.
- T. asks students some questions and asks them to listen and answer them.
- T. writes the answers on the board and asks students to check their answers.
Activity 2 (5mins)
- T. asks student to work in pairs and answer the questions.
Activity 3 (10mins)
- T. asks students to read in complete sentences quietly, and then loudly.
- T. writes the first sentence on the board and help students to answer it.
- T. asks student to look back at previous units to complete sentences.
- T. asks student to write the answer on the board.
Activity 4 (10 mins)
- T. asks students to work in pairs, and ask and answer questions about something they
have done.
- T. asks student to look at picture, and use it to make question.
Activity 5 (mins)
- T. asks students to sing one of the songs from Units 10-13
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Unit 15 (Great explorers)
Period 1 - (page40)

Time 40 minutes

Class 6th ……………… Day/ …, Date/ ……………….
Learning objectives:
At the end of this lesson, students are expected to be able to:
Recognize new words.
Become aware of collocations.
Read the collocations.
Write the collocations.
Give opinion.
Key words: great explorers, agree with, holy cities, interesting places, sea animals, talk
about, outer space, spaceship, went around, many months, famous explorers, know about.
Materials: Pupil’s Book, CD, Poster, Flashcards Unit 15, Word cards.
Language presentation: (5mins)
- T. shows Unit 15 poster, and ask students what they can see.
- T. use flashcards to explain the meaning of words.
- T. asks students some questions while she is showing the flash cards.
Activity 1 (5mins)
- T. asks students to listen and repeat the new words.
- T. displays flashcards and asks students to point to the correct flashcard when they hear
each name.
Activity 2 (10mins)
- T. asks students to listen.
- T. asks students to read the sentences in aloud.
- T. asks students to listen again, and asks them some questions related to the lesson.
Activity 3 (5mins)
- T. asks students to listen again to notice the use of everyday English box and get them to
repeat the language.
- T. identifies the collocations in the lessons.
- T. asks students to repeat the collocations, and then writes them.
Activity 4 (5mins)
- T. asks students to listen again, and then asks them some questions related to the lesson.
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Rounding up (10 mins)
- T. asks students to identify the expressions in the dialogues: I think that is exciting! I
think it is beautiful! Focus on stress and intonation.
- T. asks students to underline the collocations.
- T. asks students to read the collocations in the lesson.
- T. asks students to write the new word in their book.
Homework:
Copy the new words.
Prepare page 41.
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Unit 15 (Great explorers)
Period 2practice - (page41)

Time 40 minutes

Class 6th ……………… Day/ …, Date/ ……………….
Learning objectives:
At the end of this period, students are expected to be able to:
Read the words.
Answer the questions.
Language presentation: (5mins)
As for Period 1.
Activity 1 (5mins)
- T. asks students to listen and circle the word they hear.
-T. asks students to match the word with picture.
- T. asks students to look at the picture (a) and guesses the suitable collocation for it.
Activity 2 (5mins)
- T. asks students to listen, and then repeat the passage on page 40.
- T. asks student who reads the paragraph to stop when she hears the collocations.
- T. asks another student to read the collocations.
Activity 3 (5mins)
- T. divides class into four groups.
- T. asks each group to read one paragraph of the lesson in aloud.
- T. asks students to raise their voice when they say the collocations.
Activity 4 (10 mins)
- T. asks students to read the sentences.
- T. asks students to work in pairs to circle the correct words.
- T. asks students to write the correct answers on the board.
- T. asks students to check their answers.
Rounding up (5mins)
- T. displays flashcards and words cards.
- T. asks students what the missing word.
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Exercise: (5mins)
Complete the sentences:
[about- space- cities- agree]
1-Ibn Battuta travelled east to visit the holy----------------------.
2-Rania does not ------------------- with Alia about space travel.
3-Mr Ali and his class talk ---------------------famous explorers.
4-Velentina flew and walked in outer -----------------------------.
Homework:
Prepare page 42
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Unit 15 (Great explorers)
Period 3practice - (page42)

Time 40 minutes

Class 6th ……………… Day/ …, Date/ ……………….
Learning objectives:
At the end of this period, students are expected to be able to:
Understand the lesson.
Retain the new words.
Read and write the words.
Answer questions.
Warming up (5mins)
- T. greets students.
- T. shows the word cards and asks students to match the word and flashcards.
- T. asks students some questions. For example, what does ‘explorer’ mean?
Language presentation (3mins)
- T. asks students questions like, what words start with the sound (a), and then repeat
the question using other words.
Language development: (7mins)
- T. claps number of syllables and ask students to guess the words. For examples, 1
clap = Earth, east, south, west; 2 claps = com-pass, a-gree, ex-plore, o-cean, wo-man; 3
claps= ex-plo-rer, di-rec-tion.
- T. makes students focus on words like explore, agree, and exam.
Activity 1(5mins)
- T. asks students to listen to the sentences, put their thumbs up if they are correct, and
put their thumbs down if they are incorrect.
- T. asks students to tell why an answer is wrong and what the correct answer is.
Activity 2 (5mins)
- T. asks students to read the sentences.
- T. asks students to tick the correct sentences.
- T. asks students to underline the words (collocations).
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Activity 3 (5mins)
- T. asks students to read the sentences.
- T. asks students to complete the sentences.
- T. writes the correct answer on the board and ask students to check their answer.
Activity 4 (5mins)
- T. asks students to read the questions.
- T. asks students to look at activity 2 on page 40.
- T. asks students to answer the questions.
Rounding up (5mins)
- T. writes isolated word on the board and asks students to combine it with a suitable
word.
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Unit 15 (Great explorers)
Period 4practice - (page43)

Time 40 minutes

Class 6th ……………… Day/ …, Date/ ……………….
Learning objectives:
At the end of this period, students are expected to be able to:
Speak correctly.
Answer the questions.
Warming up (5mins)
- T. greets students.
- T. revises the words.
Language presentation: (5mins)
The same as for period 3.
Language development (5mins)
The same as for period 3.
Activity 1 (5 mins)
- T. asks students to look at the pictures.
- T. asks students to read the sentences.
- T. asks students to complete the sentences with correct words.
Activity 2 (5mins)
- T. asks students to read the sentences in activity 1 a loud.
Activity 3 (5mins)
-T. revises present simple tense with students.
- T. asks students to read and circle the correct words.
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- T. answers the first sentence to help them answer the following sentences.
Activity 4 (5mins)
- T. asks students to read aloud.
- T. asks students to look at the pictures in Period 1 Activity 2, and then answer the
questions.
Homework:
- T. asks students to collect photos and pictures from magazines or newspapers of
explorers that they are interested in and to bring them to class by Period 7.
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Unit 15 (Great explorers)
Period 5practice - (page44)

Time 40 minutes

Class 6th ……………… Day/ …, Date/ ……………….
Learning objectives:
At the end of this period, students are expected to be able to:
Write correctly.
Answer the questions.
Warming up (5mins)
- T. greets students.
- T. shows some word cards and asks students to give the meaning of them.
Activity 1 (10mins)
- T. asks students to read and think to complete the sentences.
- T. asks some students to write the answers on the board.
- T. asks students to identify the collocations, and then write them on the board.
Activity 2 (10mins)
- T. asks students to read the table.
- T. gets students to notice the use of the smiley faces. When two smiley faces are the
same, then those people agree. When the smiley faces are different, they do not agree.
- T. asks students to write the correct answers.
Activity 3 (10mins)
- T. asks students to work in pairs to ask and answer the questions.
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Rounding up (5mins)
Match:
1- Ibn Battuta visited

a-with you.

2-The compass

b-shows explorers the directions.

3-I do not agree

c-many places.

4-It is interesting to see a lot of sea

d-months

5-Jacques Cousteau lived on the boat for many

e- animals.
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Unit 15 (Great explorers)
Period 6practice - (page45)

Time 40 minutes

Class 6th ……………… Day/ …, Date/ ……………….
Learning objectives:
At the end of this period, students are expected to be able to:
Listen and answer the questions.
Read and write words.
Speak correctly.
Ask and answer the questions.
Warming up (5mins)
- T. greets students.
- T. revises the collocations by playing game with students.
- T. writes some isolated words on the board.
-T. asks students what the missing words are .
- T. asks students to write the missing words on the board.
Activity 1 (10mins)
- T. writes some incomplete words, which include vowel sound on the board.
-T. asks students what the missing letters.
- T. repeats it, but with words include consonant letters.
- T. asks students to look at the picture and listen carefully to get the meaning.
- T. writes the questions on the board.
- T. asks students to listen again and answer the questions.
- T. asks the class to agree or disagree with the answers.
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Activity 2 (10mins)
- T. asks students to read the sentences aloud.
- T. asks student to listen carefully to get the meaning.
- T. asks students to listen again and circle the correct words.
- T. writes the answers on the board and ask students to check their answers.
Activity 3 (10mins)
- T. says that is a song.
-T. asks students to listen to get the meaning.
-T. asks student to listen again and repeat the song.
- T. asks students to clap in time to the chant. Divide the class in half. Get one-half to
tell the story and the other half to ask the questions.
- T. makes the students to notice the rhyming words. For example, explore-door.
Activity 4 (5mins)
- T. asks students to work in pairs to ask and answer the questions.
- T. asks students to look at the picture in activity 1.
- T. asks students to ask and answer the questions.
Homework:
Prepare page 46.
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Unit 15 (Great explorers)
Period 7 practice - (page46)

Time 40 minutes

Class 6th ……………… Day/ …, Date/ ……………….
Learning objectives:
At the end of this period, students are expected to be able to:
Retain the words
Write correctly.
Answer the questions.
Warming up (5mins)
- T. greets students.
- T. revises the words with students.
- T. writes some words on the board, and then asks students to draw happy face if the
word is correct and sad face if the word is incorrect.
Activity 1 (10mins)
T. asks students to read the text.
T. asks students to write the correct words.
- T. Monitors and support the students who need help.
- T. write the correct words on the board and asks students to check their answers.
- T. asks students to underline some isolated words and give the words that collocate
with it.
Activity 2 (10mins)
T. asks students to read the text aloud.
T. answers the first one to help student.
- T. focuses on punctuations mark.
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T. asks students to answer and write correct sentences.- T. writes the correct sentences on the board and asks students to check their answers.
T. makes students notice the collocations on these answers.
Activity 3 (5mins)
T. asks students to look at their pictures, and then write about them.
- T. encourages them to use unit vocabulary and give their opinions.
- T. writes a sentence that starts with I think that------.
Activity 4 (5mins)
- T. asks students to write the words in the box.
T. asks students to use the words and give collocations.T. tells the students they are going to practice their spelling.
Rounding up (5mins)
- T. revises collocations with students by asking them to say agree or disagree.
- T. asks students to say agree if the word is represent the collocations and disagree if
not.
- T. asks students to say the collocations, which, combine with it. For example, teacher
says space, and the students should say agree and give the collocations for it. For
examples, outer space and space ship.
Homework:
Copy the words.
Write sentences include collocations.
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Unit 15 (Great explorers)
Period 8 practice - (page47)
Time 40 minutes
Class 6th ……………… Day/ …, Date/ ……………….
Learning objectives:
At the end of this period, students are expected to be able to:
Revise the words.
Read and write the words.
Answer the activities.
Warming up (1mins)
T. greets students.
Activity 1 (10mins)
T. displays words cards and revise the words.
T. says the first letter of a word and asks students to tell the word.
- T. asks students to read incomplete sentences to understand and answer them.
- T. asks students to work in pairs and complete the sentences.
- T. ask some students to read the sentences aloud.
- T. asks students to check their spelling.
- T. writes the answers on the board and ask students to check their answers.
Activity 2 (30mins)
- T. divides the class into four groups.
- T. asks each group to make information cards about their explorers.
- T. show a model for information cards.
- T. asks students to use the unit' vocabulary.
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Appendix (3):
Referee Committee

No.

Name

Qualification

Institute

1.

Prof. Khader Tawfiq Khader

Ph. D in Linguistics

Islamic University

2.

Dr. Basel Skaik

Ph. D in Methodology

Al- Azhar University

3.

Dr. Shawki Ghnam

Ph. D in Methodology

Al-Aqsa University

4.

Dr. Ata Darwish

Ph. D in Methodology

Al- Azhar University

5.

Mrs. Sabah Elmasry

M.ED. Curricula
Teaching Method
in English

6.

Mrs. Dareen Alshorafa

B.A. in English
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and

English Teacher at
UNRWA Gaza
English Teacher at
Government Gaza

Appendix (4): permission and certificate
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Appendix (4): permission and certificate

142

Appendix (5): Pictures of project

143

144

145

146

