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Abstract
The Effect of Differentiated Instruction Strategy on Students, Achievement in
Writing Skills among the Fifth Graders at UNRWA Schools in Gaza Governorate

The study aimed at investigating the effect of Differentiated Instruction Strategy
Students' Achievement in Writing Skills for the Fifth Graders at UNRWA Schools in
Gaza Governorate. The target skills were writing sub-skills (the ability to write
sentence structure and punctuation marks). The researcher adopted the quasiexperimental approach, so the researcher chose a purposive sample of 60 male
students studying at New Gaza prim Boys'

school in Gaza Governorate.

The

participants were divided into two equivalent groups: a control group of 30 students,
and an experimental one of 30 students. The two groups were equivalent in terms of
their age, previous learning, and achievement in English, and achievement in English
writing .
The instrument was an achievement test. The achievement test was used as a pretest to prove groups' equivalence. Moreover, it was used as a post test to measure any
possible differences between the two groups.
The findings of the study revealed that there were statistically significant differences
between the mean scores attained by the experimental group and those by the control
group in the post writing achievement test in favor of the experimental group.
In addition, at implementing the effect size equation, the results revealed that the
experiment had an effect size in favor of the experimental group.
In light of these findings, the researcher recommended the necessity of using
Differentiated Instruction Strategy in teaching English writing to attain better results
in students' English writing achievement, and assess students' individual differences
and learning styles in selecting the suitable techniques for developing writing skills.
The researcher suggested that further researches should be conducted to explore the
effect of the use of Differentiated Instruction Strategy on different English language
skills.
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ممخص الدراسة
أثر استخدام إستراتيجية التعميم المتمايز عمى تحصيل الطمبة في مهارات الكتابة لدى طالب الصف الخامس
في مدارس وكالة الغوث بمحافظة غزة.
هدفت الدراسة التعرف إلى تأثير استتراتييية التتدري
لدى طالب الصف الخيم
وقتتد استتتهدفت البيحثتتة بع ت

المتمتيي عمتى تحصتيل الطمبتة فت مهتيرات الكتيبتة

ف مدار وكيلة الغوث ف محيفظة غ ة.
الممهتتيرات الفرعيتتة متتن مهتتيرات الكتيبتتة و ه ت

(القتتدرة عمتتى كتيبتتة تركيتتب اليممتتة

وعالميت الترقيم).
وقتتد اتبعتتت البيحثتتة المتتجه شتتب التيريب ت

لت ا اختتتيرت البيحتتث عيجتتة قصتتدية مكوجتتة متتن  06طيلبتتي يدرستتون ف ت

مدرسة غ ة اليديدة لمبجين ف محيفظتة غت ة وتتم تقستيم المشتيركين إلتى ميمتوعتين ميموعتة ضتيبطة مكوجتة متن
 06طيلب تتي وميموع تتة خ تترى تيريبي تتة م تتن  06طيلب تتي .وق تتد ت تتم التأك تتد م تتن ن الميموع تتة التيريبي تتة متميثم تتة مت ت
الميموعة الضيبطة من حيث التعمم السيبق والتحصيل ف مهيرات الكتيبة بيلمغة اإلجيمي ية.
كم تتي قيمت تتت البيحثت تتة بعمت تتل اختب تتير تحصت تتيم
واستخدمت يضيَ اختبي اًر بعدييً لقيي

وقت تتد است تتتخدمت اختبتتتي اًر قبمي ت تيً لقيت تتي

تكت تتيف الميمت تتوعتين

ي فروق ممكجة بين الميموعتين.

وبعتتد تحميتتل الجتتتيا ومعيليتهتتي إحصتتياييً ظهتترت جتتتيا الد ارستتة بتتأن هجتتيك اختالفتتيت و ات د لتتة إحصتتياية
بين معدل داء طالب الميموعة التيريبية ومعدل داء طالب الميموعتة الضتيبطة فت اختبتير الكتيبتة التحصتيم
لصيلح الميموعة التيريبية.
بيإلضتتيفة إلتتى لتتك تتتم معيليتتة البييجتتيت إحصتتياييً لقيتتي

حيتتم اأثتتر فكيجتتت الجتتتيا

ج ت يويتتد ثتتر كبيتتر

ستخدام إستراتييية التعميم المتميي عمى تحصيل الطمبة ف مهيرات الكتيبة.
ف ضوء الجتيا

وصت البيحثة بأن يستخدم المعممون استراتييية التعميم المتميي ف تدري

الكتيبتتة بيلمغتتة اإلجيمي يتتة لتحقيتتق جتتتيا

وتعميم الطمبتة

فضتتل ف ت تحصتتيل و داء مه تتيرات الكتيبتتة لمطمبتتة كم تتي وصتتت يضتتيً

بيستخدام إستراتييية التعميم المتميي وتأثيرهي عمى مهيرات المغة ا جيمي ية اأخرى.
.
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Introduction
In this chapter, the researcher of attempts to define the statement of the study
which seeks examining the effect of differentiated instruction strategy on students,
achievement in writing skills among the fifth graders at UNRWA schools in Gaza
governorate. This includes the objectives of the study, significance of the study,
Hypotheses of the study, definition of terms, and limitations of the study.
1.1 Background:
Different approaches of teaching English Language have been proposed by
educators and the knowledge of these methods may help in working out a better
teaching strategy. It is not appropriate for a teacher to commit to one particular
method. A teacher should adopt a teaching approach after considering the nature of
his students, their interests and maturity and the resources available. All the
approaches may not be equally appropriate and suitable for all levels of English
Language teaching. After the teacher has known all the methods, their merits and
demerits, he or she should be able to make his or her own method by imbibing the
good qualities of all the approaches. The approach adopted by the teacher must ensure
maximum participation of the student, proceed from concrete to abstraction and
provide knowledge at the understanding level.

The quality of language education given at elementary school is influential on the
individuals‘ adaptation to social and cultural environments and effective
communication. A qualified language education requires taking the students‘
individual differences, interest and skills into account. One of the important areas that
the individuals show differences in is language acquisition which is individual. The
idea of single method understanding and activity is not approved in acquiring
language processes since the individuals come with their different knowledge and
experience to the learning environment.
In this context, teachers are required to provide learning opportunities with all
students in class, create suitable education settings to students, design teaching
activities, get aware of the most effective method required for teaching, and apply
different teaching approaches in teaching process (Cox, 2008, p.52).
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The ability to write is not something innate. Rather it can be learned and
practiced. It does not come naturally as does walking. It is a cantankerous and dicey
linguistic code. It needs a lot of hard work on the part of the learner. Writing is a
highly complex process which is recursive rather than linear in nature. It needs some
pre-writing activities, than drafting, redrafting and revision. It is as difficult for the
natives as for the nonnative. Because writers must balance multiple issues like
content, purpose, audience, organization, spelling, vocabulary, and punctuation (
Masood,2013:17).

Differentiated learning in this audit referred to the ways in which teachers in their
day-to-day teaching addressed the needs of all their individual students, monitored
their progress, identified their specific learning needs and addressed these needs in
their practice (Masters, 2010, p. 14).

Based on this knowledge, differentiated instruction applies an approach to
teaching and learning that gives students multiple options for taking in information
and making sense of ideas. Differentiated instruction is a teaching approach which is
based on the premise that instructional approaches should vary and be adapted in
relation to individual and diverse students in classrooms. The model of differentiated
instruction requires teachers to be flexible in their approach to teaching and adjust the
curriculum and presentation of information to learners rather than expecting students
to modify themselves for the curriculum (Tomlinson, 2003).

Based on the idea that a change in instructive approaches can help overcome the
ineffectiveness of educational systems and their malfunction in corresponding to
students‘ needs, there is a need to investigate if using the teaching learning approach
of Differentiated instruction could improve students‘ achievement in writing skills.

1.2 Statement of the Problem:
Differentiated instruction becomes more and more important in primary
education because students of the same age differ in the extent to which they need
instruction and support during learning. Providing differentiated instruction means
adapting instruction to the needs of students. It is assumed that differentiated
instruction leads to more student achievement in writing skills, but that is not clear.
3

Many studies revealed that the differentiated instruction approach is successful
particularly in reading-writing teaching, it is stated that the differentiated instruction
approach has important effect on students' success; however, there is a gap between
the applicability and effectiveness of this approach and thus there is a need for further
action researches to examine this issue (Anderson, 2007, p52).
As recommended by several studies,it

is important

to undertake studies

concerned with the application of differentiated instruction strategy such as the study
(Elraai, 2014), which recommended a variety of studies testing the effectiveness of
teaching strategies differentiated in the treatment of education difficulties in the
various courses and tests as well as their effectiveness in development various skills
for students in Palestinian schools.
As recommended by a lot of different educational conferences on the application
and activating the modern teaching strategies including differentiated instruction
strategy, including the twenty-fourth Educational Conference (2010) in Bahrain, and
the last of those conferences is the Educational Conference

held in the city of

Ramallah under the title «Educational Development Totalitarian: Models and
Orientations ».This conference was held on (02/04/2016) and was attended by
several international institutions, including the Foundation «AMIDEAST» in
Ramallah, and Save the Children Foundation in partnership with the Ministry of
Education, with funding from the (USAID). The conference participants stressed the
need to work on increased interest in employing modern educational strategies in the
educational process which aimed at refining the development of students'
personalities and their creations and different skills.

1.3 Research questions:
The present study proposes the following major question "What is the effect of
differentiated instruction strategy on Students, Achievement in writing skills for
fifth graders at schools in Gaza governorate ?"
Form the above mentioned question, the following sub-questions are derived.
1. What is the suitable differentiated instruction strategy for teaching writing skills
for fifth graders at Gaza schools?
2. What are the suitable writing skills for fifth graders at Gaza schools?
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3. Are there any statistically significant differences at the level (α ≤ 0.05) between
the mean scores of experimental group in the pre-test and post-test on developing
writing skills in favor of using DIS."?
4. Are there statistically significant differences at the level (α ≤ 0.05) between the
mean score of the control and experimental groups in the pre-test and the post-test
on developing sentence structure(subject-verb agreement, fragment in complete
sentence, Re-arrangement of sentences) in favor of using DIS?
5. Are there statistically significant differences at the level (α ≤ 0.05) between the
mean score of the control and experimental groups in the pre-test and the post-test
on developing punctuation marks(Capital letter at the beginning of the sentence,
full stop at the end of the sentence) in favor of using DIS?
1.4 Hypotheses of the study:
1. There are no statistically significant differences at the level (α ≤ 0.05) between
the mean scores of experimental group in the pre-test and post-test on developing
writing skills in favor of using DIS.
2. There are no a statistically significant differences at the level (α ≤ 0.05) between
the mean score of the control and experimental groups in the pre-test and the
post-test on developing sentence structure(subject -verb agreement, fragment in
complete sentence, Re-arrangement of sentences) in favor of using DIS.
3. There are no a statistically significant differences at the level (α ≤ 0.05) between
the mean score of the control and experimental groups in the pre-test and the
post-test on developing punctuation marks(Capital letter at the beginning of the
sentence , full stop at the end of the sentence) in favor of using DIS.

1.5 Purpose of the study:
The overall purpose of this study is to "Identify the effect of using the differentiated
instruction strategy on Student Achievement in writing skills for fifth graders at
schools in Gaza governorate" as follows:
1. Identify the suitable differentiated instruction strategy for teaching.
2. Identify the suitable writing skills for fifth graders.
3. Identify the differences between the mean score of the control and experimental
groups in the pre-test and the post-test on developing punctuation marks(Capital

5

letter at the beginning of the sentence, full stop at the end of the sentence) in
favor of using DIS.
4. Determine the differences between the mean score of the control and
experimental groups in the pre-test and the post-test on developing sentence
structure(subject -verb agreement, fragment in complete sentence, Rearrangement of sentences) in favor of using DIS.
5. Improve fifth- grade students‘ English language writing (punctuation marks,
sentence structure) skill through the use of differentiated instruction strategy.

1.6 Significance of the study:
Significance of the study includes the following:
1. It can contribute to improving the process of teaching English in general and
the writing skills in particular in elementary schools.
2. It can help the English language teachers to benefit from differentiated
instruction strategy when teaching writing skills and improve their
performance.
3. It can help the English language supervisors to conduct training courses for
teachers of English to train the teachers for using of differentiated instruction
strategy when teaching writing skills.
4. It can help English language curriculum designers to Create a more effective
curriculum for fifth graders and provide them with good writing skills.

1.7 Limitations of the study:
1.7.1 Temporal limitations:
The study will be applied during the first semester of the scholastic year 2016\2017.

1.7.2 A spatial and human limitation:
The study will be conducted on grade five students studying at UNRWA schools in
the Gaza area educational.

1.7.3 Objective limitations:
The study will be conducted on the differentiated instruction strategies and its impact
on student achievement in writing skills for fifth graders at UNRWA schools in the
Gaza area educational.
6

1.9 The study definitions and terms:

Effect:
The change in the learners' writing skills level in English language that may result
from implementing differentiated instruction strategy.

Differentiated Instruction Strategy (DI):
- The differentiated instruction is a kind of teaching approach based on the
understanding that students have individual differences in terms of learning
interests, skills, learning styles and learning needs (Anderson, 2007, p.50)
-

The researcher defines it as "One of the strategies used by teachers to raise the
level of all the learners skills (high achievement and low achievement), where he
focused on learners characteristics, previous experience, interest, learning styles,
and the types of intelligence to increase the skills and abilities of these learners
through the use of activities and methods of teaching a variety of tasks and
educational outcomes, as well as through preparing lessons and using planning"

Writing:
It is a process of discovery as well as a process of productivity. In contrast to oral
aural skills, writing can provide students with chance to work at their own pace,
especially if it is done at home or without any limited time assigned by teachers and
allows them to think the task over before producing language. (Harmer ,2004, p.15)
The researcher defines writing as "a skill, and practicing which is a useful way to
help develop

ability of using vocabulary and grammar, sentence structure,

punctuation marks, and to support other skills for primary school students".
The fifth graders:
They are the pupils who are enrolled at the 5th grade at the basic schools in Gaza
Strip. They are between 9and 10years of age.

7

Summary
This chapter tackled main issues (1) the introduction, (2) Statement of the
problem, (3) Hypotheses of the study, (4) the Purpose of the study, (5) the
significance of the study, (6) Limitations of the study(7) the definitions of terms.
The next chapter will deal with the study theoretical framework focusing on
differentiated instruction and writing skills.

8

Chapter Two
Theoretical Framework
Introduction
2.1 Part (1): Differentiated Instruction (DI)
2.1.1 Definition of Differentiated Instruction (DI)
2.1.2 Principles of Differentiated Instruction (DI)
2.1.3 Goals of Differentiated Instruction (DI)
2.1.4 Reasons for Applying DI and its Importance
2.1.5 Differentiated instruction is more Qualitative than Quantitative
2.1.6 Limiting and Promoting factors in Providing Differentiated Instruction
2.1.7 Components of Instructional Differentiation

2.2 Part (2): Writing Skills
2.2.1 Definition of Writing
2.2.2 Purpose of Writing
2.2.3 The Importance and Benefits of Writing
2.2.4 Requirement for Writing:
2.2.5 Types of Writing
2.2.6 Differentiation for Writing
2.2.7 Writing Process Stages:
Summary
9

Introduction
The purpose of the study aimed at investigating the effect of differentiated
instruction strategy on students, achievement in writing skills among the fifth graders
at UNRWA schools in Gaza governorate. Accordingly, this chapter deals with some
important Domains related to differentiated instruction strategy and writing skill.
Thus, the researcher divided this chapter into two parts. This part is concerned with
the issues related to Differentiated Instruction Strategy, other issues related to writing
skills.
2.1 Part (1): Differentiated Instruction (DI)
2.1.1 Definition of Differentiated Instruction (DI)
Different definitions of differentiated instruction are set by different researchers
as follows:
According to Mulder (2014: 10) differentiated instruction "an approach to
teaching in which teachers proactively modify and adapt their teaching to address the
diverse needs of individual students and small groups of students to maximize the
learning opportunity for each student in the classroom by using systematic procedures
for academic progress monitoring and data-based decision-making".
Watts-Taffe et. al (2012: 91) defines differentiated instruction as " responsive
instruction designed to meet unique individual student needs. In other words
differentiated instruction is not a single strategy, but rather an approach to instruction
that incorporates a variety of strategies".
Kausar (2010: 107) defines differentiated instruction as "an approach to planning,
so that one lesson may be taught to the entire class while meeting the individual needs
of each child".
Robinson et.al (2014: 6) defines differentiated instruction as "a means of teaching
to all children to help them reach a common goal, regardless of the path they take to
get there".
Tomlinson (2001:8) defines differentiated instruction as "a teaching philosophy
based on the premise that teachers should adapt instruction to student differences.
Rather than marching students through the curriculum lockstep, teachers should
11

modify their instruction to meet students‘ varying readiness levels, learning
preferences, and interests".
According

to

a

Differentiated

Instruction

Educator‘s

Guide

(2016:8)

Differentiated Instruction (DI):
Table (1)
The Means of Differentiated Instruction (DI)
DI means…

DI does not mean…

• Flexible, short-term groupings that • Labeling students or grouping by ability
allow students to work with a variety of
peers with the same or different strengths
and interests
• Engaging and interesting tasks (that • Confining some students to low level,
address

the

same

curriculum repetitive or rote tasks while others

expectations) based on student learning engage in higher-order thinking
preferences,

interests

and

levels

of

readiness
•

A

reasonable

constructed

number

choices

of

that

well- • Unlimited freedom for students to
address choose whatever they would like to do on

identified needs/ strengths of students
•

Students

working

on

the

any day

same • Different students working on different

curriculum expectations in various ways expectations with varying success criteria
with common criteria for success

(e.g., different rubrics)

• Students learning about themselves to • Teachers assuming the responsibility for
help them make informed choices and making all decisions regarding student
‗own‘ their learning

choice

• Routines, procedures, and classroom • A chaotic or unstructured classroom
agreements are in place.

environment.

Source : A Differentiated Instruction Educator‘s Guide (2016:8)
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The researcher of the current study defined differentiated instruction as "one of
the strategies used by teachers to raise the level of all the learners skills (high
achievement and low achievement), where he focused on learners characteristics,
previous experience, interest, learning styles, and the types of intelligence, to increase
the skills and abilities of these learners, through the use of activities and methods of
teaching a variety of tasks and educational outcomes, and prepare lessons and
planning".
2.1.2 Principles of differentiated instruction:
According to Tomlinson (2001,206) Principles of differentiated instruction is:
• The teacher is clear about what matters in subject matter.
• The teacher understands, appreciates, and builds upon student differences.
• Assessment and instruction are inseparable.
• The teacher adjusts content, process, and product in response to student readiness,
interests, and learning profile.
• All students participate in respectful work.
• Students and teachers are collaborators in learning.
• Goals of a differentiated classroom are maximum growth and individual success.
• Flexibility is the hallmark of a differentiated classroom.
Put forward by Baecher et. al (2012: 16). They go on to refer to the following
Principles of differentiated instruction for English Language Learners (ELLs):
1. Know Ells' strengths and weaknesses in English.
2. Set a common content objective and differentiate the language objective.
3. Make differentiation manageable for the teacher.
4. Make learning manageable for the students through differentiation.
5. Identify a base activity for higher-level students and their downward.
6. Use yourself rather than a higher-level to serve as the differentiation in the
lesson.
7. Use flexible rather than fixed grouping.
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8. Offer a choice of activities to let students do the differentiating.
9. Recognize that cognitive complexity is intertwined with language proficiency.
10. Allot the same number of minutes for a differentiated task.

2.1.3 Goals of Differentiated Instruction:
The goal of differentiated instruction is to create learning opportunities that make
allowances for differences in how individual students learn in order to ensure equal
access to important academic content.
Heacox (2002) said that differentiated instruction enhances learning for all
students by engaging them in activities that better respond to their particular learning
needs, strengths, and performances. He identified some goals of differentiated
instruction these goals are:
1. To develop instrumental activities based on essential topics and concepts,
significant processes and skills, and multiple ways to display learning.
2. To develop challenges and engaging tasks for each other.
3. To provide flexible approaches to content, instruction, and products.
4. To provide opportunities to the students to work in varied instructional
formats.
5. To meet curriculum standards and requirements for each learner.
6. To establish learner- responsive, teacher- facilitated classrooms.

2.1.4 Reasons for Applying DI and its Importance
According to Hall‘s (2009) and Tomlinson (2001) as quoted in (Bajrami, 2013:
150) : Although ( DI) is very useful and supporting diverse learners in the classroom
is essential, an ultimate solution to diversity can never be found because it is
becoming more and more present.
2.1.4.1 Learners’ Diverse Needs
Moreover, it is unnecessary to look for more reasons that diversity exists and that
its application is a requirement because every lecturer is faced with diversity on a
daily basis. Comparison of a classroom with a bus station is a very accurate
association because in the classroom student passengers arrive from a montage of
backgrounds with very different needs, and as a guide the teacher is the one who
should direct them according to learners‘ individual needs. The lecturer‘s failure in
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recognizing and dealing effectively with learners‘ diversity will result in the learners‘
failure, which will not only hinder them to succeed but even force them to go
backwards(Bajrami, 2013: 150).
2.1.4.2 DI and Students’ Learning
Furthermore, DI is important and crucial because it is directly linked to students‘
learning. According to brain research, if the tasks are too difficult for the learner than
the ―brain ‗downshifts‘ to the limbic area that does not think‖ whereas if the learners
are provided with tasks that are easy for them than they ―do not show thoughtful brain
activity‖. Consequently, what is suggested by scholars is that ―only when tasks are
moderately challenging for an individual does the brain ‗think‘ in a way that prompts
learning‖. Therefore, teachers with the help of DI can support diverse students‘
learning by adapting the teaching materials to the students‘ level of thinking and
understanding. Teachers should work initially on understanding the distinctiveness of
every student and plan the lessons accordingly (Hall‘s ,2009) and (Tomlinson ,2001).

2.1.5 Differentiated instruction is more qualitative than quantitative:
According to (Tomlinson ,2001:4), many teachers incorrectly assume that
differentiating instruction means giving some students more work to do, and others
less. For example , a teacher might assign two book reports to advanced readers and
only one to struggling readers. Or a struggling math student might have to do only the
computation problems while advanced math students do the word problems as well.
Although such approaches to differentiation may seem to have an adequate rationale,
they are typically ineffective. One book report is too much for a struggling learner
without additional support in the process of reading as well as interpreting the text. Or
a student who could act out the substance of the book effectively might be
overwhelmed by writing a three-page report. If writing one book report is ―too easy”
for the advanced reader, doing ―twice as much” of the same thing is not only unlikely
to remedy the problem, but it could also seem like punishment. A student who has
already demonstrated mastery of one math skill is ready to stop practice related to that
skill and begin practice in a subsequent skill. Simply adjusting the quantity of an
assignment will generally be less effective than adjusting the nature of the assignment
to match student needs as well.
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2.1.6 Limiting and promoting factors in providing differentiated instruction:
Mulder (2014:17) explained by quoting other researchers the limiting and
promoting factors in providing differentiated instruction:
2.1.6.1 Learning environment
Providing effective differentiated instruction can be difficult. Teachers face
several challenges when implementing differentiated instruction. There are several
preconditions for differentiation. The learning environment has to be safe and
stimulating for students. The learning environment consists of the routines,
procedures, and physical arrangement of the classroom, as well as the overall tone or
mood that

exists among and between the students and teacher. Effective

differentiated learning environments are characterized by flexibility and are carefully
constructed to support the need of each student for affirmation, contribution, power,
purpose, and challenge.
2.1.6.2 Skills and attitudes for providing differentiated instruction
As class sizes and the diversity among students increase, and resources diminish,
many barriers to differentiation have surfaced. Relatively few teachers are making
changes in their classroom and the modifications being made involve only minor
adjustments to the core curriculum which are deemed insufficient to maintain
developmentally appropriate level of challenge. However, appropriate education
requires that the general education classroom teacher possess skills that were once the
purview of the special education teacher alone. Those skills include adapting
instruction and making modifications to content, process and product for students.
That often represents foreboding challenges for teachers. That is why implementing
differentiated instruction can be very daunting for teachers. It requires new ways of
thinking about curriculum and instruction.
2.1.6.3 The principal:
Principals are very important in the process of implementing differentiated
instruction. The principal has to guide teachers, because otherwise teachers cannot be
expected to implement differentiated instruction. Principals can guide teachers by
checking the progress of the implementation and by helping teachers when they face
problems during the implementation.
2.1.6.4 Teacher education programs:
Opportunities for training and the availability of material resources are also
facilitators for creating inclusive environments and using effective instructional
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practices. Many teachers lack the time, knowledge, training, flexibility, and
resources to plan for differentiated instruction or to use effective strategies. They are
discomfort with the process of differentiation and have difficulty managing
differentiated activities. If teachers have not been trained in differentiated
instruction, they often use strategies that require less preparation or tailored
instruction. Therefore, teachers are not able to meet the needs of all students.

2.1.7 Components of Instructional Differentiation:
Tomlinson and Imbeau (2010: 15-18) describe differentiation as creating a balance
between academic content and students' individual needs. They suggest that this
balance is achieved by modifying four specific elements related to curriculum:


Content — the information and skills that students need to learn



Process — how students make sense of the content being taught



Product — how students demonstrate what they have learned



Affect — the feelings and attitudes that affect students' learning
These curriculum-related factors are based on student need in three areas:
 Readiness

— students' preparation for learning specific information or skills



Interest — what appeals to students and thus motivates them to learn



Learning Profile — how students approach the task of learning

According to Tomlinson and Moon (2013: 12-13) Five components of instruction can
be differentiated: (1) content—what a student needs to learn or how the student will
gain access to the knowledge, ideas, and skills; (2) process—how the student will
come to master and ―own‖ the knowledge, ideas, and skills; (3) product—how the
student will summatively show what he has learned; (4) affect—the climate that
encompasses the learning and interactions among students and teacher; and (5)
learning environment— the personal, social, and physical arrangements in the
classroom. All of these elements can be differentiated to address students‘ readiness
needs, their interests, and their learning profiles or preferences.
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According to Joseph et. al (2013: 12-13) ,table (2)provides a description of various
strategies. Researcher of this study used to model differentiated content, process and
product in a teacher education setting.
Table (2)
Strategies for Differentiating Content, Process and Product
Strategies for differentiating Strategies for

Strategies for

content (topic)

differentiating process

differentiating product

(activities)

(assessment)

use of a variety of texts and





resource materials for

(a series of related tasks of

variety of assessment choices

handling differences in

varying complexity)

such as :

grouping students



(a) either writing an article

according to interest levels

learning strategies

use of tiered activities

providing students with a

reading interests


use of independent

and learning profiles


giving different groups of

review or presenting a
critique to the class



use of flexible

(b) making a presentation on

students a different task

grouping, peer teaching,

a curriculum topic of interest

related to the topic under

whole group teaching

either in groups or as

discussion


allowing students to work

alone or with peers

individuals


providing various

levels of scaffolding

(c) debating a curriculum
issue

for students


use of whole class



use of graphic

instructional approach to

organizers to assist

introduce new modules and

students in understanding

concepts

concepts


engaging students in

writing reflections in
online journals
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(d) designing or evaluating
a curriculum

(e) participating in concept
checks

Table (3)
Strategies for Differentiating According to Student Readiness, Interests, and
Learning Profiles
Strategies for

Strategies for

Strategies for

differentiating according

differentiating according

differentiating according

to student readiness

to student interests

to student interests







gathering pre-assessment

allowing choices in

varying the

readiness data by allowing

various activities

instructional

students to complete an

(asking students to

formats over the semester

activity related to definitions

choose an assignment

period e.g. sometimes

of curriculum, and major

for completion at the

offering the same

philosophical foundations of

next class)

experience for all students

curriculum. This information

and sometimes purposely

was important to determine

matching the students‘

what type of initial

preferences with particular

scaffolding might be

activities

necessary for student
understanding of key
foundation concepts in the
course


using a tiered activity to
improve or extend the



grouping students by



common interests

varying student
groupings e.g. using

students‘ understandings

homogeneous and

of key concepts

heterogeneous groups
with students
occasionally selecting
their own groups


using a combination of
individual, small group
and whole class
instruction throughout
the semester
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So, the researcher believes that the most important thing in Principles of
differentiated instruction is(1) the teacher understanding of strategy ,(2)active
participation of students, (3) Learning environment.
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2.2 Part (2): Writing Skills
2.2.1 Definition of Writing:
There are many definitions for writing, and different definitions of writing are set
by different researchers as following:
According to (Huy, 2015:2) Writing is a complex metacognitive activity that
draws on an individual‘s knowledge, basic skill, strategies, and ability to coordinate
multiple processes.
Qalaja (2015, p.23) defines writing as "acomplex and difficult skill to learn. it
requires not only grammatical patterns but also the rules of writing such as high
degree of organization in the development of ideas and information and also choosing
the appropriate vocabularies and sentence structure to create a style which is
appropriate to subject matter".
Javed et. al (2013:88) says that writing is learning and practicing the grammar of
a language through written exercises. The students learn to write the sentences
grammatically correct in orthography.
According to Yousef (2012,p.9) writing is meant as the ability of an individual to
organize certain information related to a specific topic clearly on the purpose of
communicating a message to an audience.
According to Nunan (2003,p. 88) Writing is" a process and also a product".
Writing is the process of thinking to invent ideas, thinking about how to express into
good writing, and arranging the ideas into statement and paragraph clearly".
From the above- mentioned definitions, the researcher defines writing " is a skill,
and practicing which is useful way to help develop ability of using vocabulary and
grammar, sentence structure, and to support other skills".
2.2.2 Purpose of Writing:
Kailani and Muqattash (2016: 132) state that there are several purposes for Writing
most important of which are the following:
1. Active means of communicating ideas.
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2. Consolidation of learned materials.
3. Creative purposes.
Brookes, and Grundy(1998: 15) say that the purposes of writing outside the
classroom and in the classroom may be different. For example, outside the classroom
we may write because we feel the necessity to make our views known to someone
else, while in the classroom, there may be other purposes such as to develop language
skills or to fulfil institutional requirements.
According this idea, the researcher believes that the Purpose of writing is an effective way
to communicate our feelings, to express our selves, to provide information, and to persuade
others.
2.2.3 The Importance and Benefits of Writing
According to Peter Watkins (2004),
1. Writing is an important means of communication, and therefore an important skill
to master.
2. Writing can consolidate other language learning (vocabulary, grammar).
3. Writing is a relatively straightforward way of practising and using language outside
the classroom.
4. A writing phase in a lesson can provide a change of pace.
5. Learning to write may fulfil professional needs. Learners may have to write
business letters, emails or reports in English.
6. Many exams demand writing skills.
Qalaja (2015:24) says that writing is importance because :


Writing is the primary basis upon which your work, your learning, and your
intellect will be judged—in college, in the workplace, and in the community.

Writing expresses who you are as a person.
Writing is portable and permanent. It makes your thinking visible.
Writing helps you move easily among facts, inferences, and opinions without
getting confused—and without confusing your reader.
Writing promotes your ability to pose worthwhile questions.
Writing fosters your ability to explain a complex position to readers, and to
yourself.
Writing helps others give you feedback.
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Writing helps you refine your ideas when you give others feedback.
Writing ideas down preserves them so that you can reflect upon them later.
Writing out your ideas permits you to evaluate the adequacy of your argument.
Writing stimulates you to extend a line of thought beyond your first impressions or
gut responses.
Writing helps you understand how truth is established in a given discipline.
Writing equips you with the communication and thinking skills you need to
participate effectively in democracy.
Accordingly, the researcher believes that the most important thing in writing is the
following:
1. Writing can consolidate other skills learning (Speaking, listening, reading
2. Writing expresses how you make a selection of personal and Educational topics.
3. Writing is an important means of communication in the community .
2.2.4 Requirements of Writing:
Writing is considered a significant language skill that should be developed at an early
stage of learning the foreign language .According to Kailani and Muqattash (2016:
137), Writing requires the following:
1. Knowledge of the English alphabet so that pupils can learn how to spell and
how to identify letters in print.
2. An understanding of the orthographic system –i.e.the relationship between
sounds and written symbols that represent the sound of the language.
3. Knowledge of the mechanics of writing :spelling capitalization , punctuation,
paragraph indentation, leaving spaces between words,syllable division, and
other writing conventions.
4. Knowledge of possible sentence structures in English.
5. Familiarity with grammatical , referential or anaphoric connectors.
6. Familiarity with lexical connectors,e.g. repetition of key words or the same
word in a different from (geciding \ decision), or vthe use of synonyms and
antonyms,etc.
7. Familiarity with transitional words or phrases such as :
-

addition:and, furthermore,also,

-

comparison:e.g.likewise, similarly,

-

result:e.g accordingly ,hence, therefore,etc.
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-

contast and concession :e.g,but,although,even if ,whereas, however,

-

passage of the time :e,g, for example,in othe words , namely ,etc.

-

summary:e.g.,in brief , in conclusion, etc.

8. Adequate control of syntax of vocabulary in order to put ideas into writing .
9. An experience in listening, speaking and reading.

So, the researcher believes that the ability to write well grows out of these
requirements.In addition that these requirements are the key to success in the design
and development method and style of writing.

2.2.5 Types of Writing
According to Huy (2015), types of writing are:
Exposition
Is one of four rhetorical modes of discourse, along with argumentation,
description and narration. It is also used for speeches. The purpose of exposition is to
provide some background and inform the readers about the plot, character, setting and
theme of the essay, story or motion picture.
Argumentation
Argumentation theory, or argumentation, also called persuasion, is the
interdisciplinary study of how humans should, can, and do reach conclusions through
logical reasoning that claims based, soundly or not, on premises. It includes the arts
and sciences of civil debate, dialogue, conversation, and persuasion. It studied rules of
inference, logic and procedural rules in both artificial and real world setting.
Argumentation

includes debate and negotiation, which are concerned with

reaching mutually acceptable conclusion. It is used in law, for example in trial, in
preparing an argument to be presented to court, and in testing the validity of certain
kind of evidence.
Description
Description is one of four rhetorical modes (also known as modes of discourse).
It is also the fiction – writing mode for transmitting a mental image or the particulars
of a story.
Narration
Narration is some kind of retelling, often in words (though it is possible to mime
a story), of something that happened (a story). Narration recounts events, perhaps
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leaving some occurrences out because they are from some perspective insignificant,
and perhaps emphasizing others. Narration thus shapes history (the scene of events,
the story of what happened).

2.2.6 Differentiation of Writing
Writing instruction can be differentiated to allow students varying amounts of time
to complete assignments, to give students different writing product options, and to
teach skills related to the writing process. The chart below offers a variety of
strategies that can be used.
Table (4)
A variety of differentiated strategies for Writing
Strategy

Focus of

Definition

Definition Example

Tiered assignments are designed to

Students with

Assignment

instruct students on essential skills

moderate writing skills

Compacting

that are provided at different levels

are asked to

of complexity, abstractness, and

write a four paragraph

open-endedness. The curricular

persuasive

content and objective(s) are the

essay in which they

same, but the process according to

provide a thesis

the student‘s level of readiness.

statement and use

Compacting is the process of

their own ideas to

adjusting instruction to account for

Support it.

Differentiation

Tiered

. Readiness

prior student mastery of learning
objectives. Compacting involves a
three-step process:
(1) assess the student to determine
his/her level of knowledge on the
material.(2) create plans for what
the student needs to know, and
excuse the student from studying.
(3) create plans for freed-up time to
be spent in enriched or accelerated
study.
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Strategy

Focus of

Definition

Definition Example

Differentiation

Interest

Readiness

Interest centers (usually used with

Interest Centers -

Centers or

Interest

younger students) and interest

Centers can focus on

Interest

groups (usually used with older

specific writing skills,

Groups

students) are set

such as steps in the

up so that learning experiences are

writing process, and

directed toward a specific learner

provide examples

interest. Allowing students to

and activities that

choose a topic can be motivating to

center on a theme of

them.

interest, such as
sports or movies.
Interest Groups –
When writing
persuasive essays,
students can work in
pairs on topics of
interest.

Flexible

Readiness

Students work as part of many

The teacher may

Grouping

Interest

different groups depending on the

assign groups based

Learning

task and/or content. Sometimes

on readiness for

Profile

students are placed in groups based

direct instruction on

on readiness, other times they are

the writing process,

placed based on interest and/or

and allow students to

learning profile. Groups can either

choose their own

be assigned by the teacher or chosen

groups and methods

by the students. Students can be

for acquiring

assigned purposefully to a group or

background

assigned randomly. This strategy

information on a

allows students to work with a wide

writing topic (i.e.,

variety of peers and keeps them

watching a video or

from being labeled as advanced.

reading an article).

Strategies to Improve Access to the General Education
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2.2.7 Writing Process Stages:
According to Hale, (2006: 7) and

Lindsay, Knight (2006: 94-95)and Seow

(1995:316) writing process stages are as follows:
 Pre-writing stage:
 The teacher divides the students into groups to do the activities together.
 Students think about the audience or reader
 Students brainstorm before they write any ideas.
 Students have a look at a model text – for example, the punctuation use of
paragraph, cohesive devices, and layout.
 Students make a decision on the content.
 Writing stage:
 Students do the task; e.g., writing a story, a report, a letter.
 Teacher teaches students to write a draft, edit and rewrite until they finish the
final version.
 Students should investigate the use of any language they follow and make sure
that their texts are consistent.
 Students can work in groups and give advice and feedback to each other.
 Teacher must supervise and offer advice to students.  Post–writing stage:
 Continuous feedback from teacher.
 Students can share work.
 The teacher can do follow up on any area of language that still requires work.
The teacher can do follow up on any area of language that still requires work.
The researcher of the current study noticed from these steps that they are basic and
comprehensive for writing skills. The researcher believes that these steps depend on a
set of elements (teacher, students, learning environment, behavior, and students'
reaction).
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Summary
This chapter tackled main issues: In the first part of literature review, the researcher
discussed the meaning of DI, the root, the principles, components, goals and reasons
for applying DI and its Importance. She also discussed the Differentiated instruction
(more qualitative than quantitative) and limiting and promoting factors in providing
differentiated instruction. In the second part of literature review, the researcher
discussed the definition of writing ,purpose , the importance and benefits of writing, ,
types of writing , differentiated instruction and writing skills At last the researcher
explored writing process stages.

The next chapter will deal with the Previous studies focusing on ,differentiation for
writing.
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Chapter Three
Previous Studies

3.1 Part (1): A. Studies Related to Differentiated Instruction

3.2 Part (2): A. Studies Related to Writing Skills

3.3 Part (3): Identify Research Gap by the Results of Previous
Studies and the Aspects that Will Add the Present Study

Summary
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Introduction
Previous studies are the basic foundation on which the researcher depends on the
problem of study and the development of hypotheses.In addition,they help to identify
the most important problems and issues addressed by those studies and identify the
methods and procedures followed.
This chapter discusses previous studies conducted on the use of differentiated
instruction strategy in teaching. It introduced studies related to developing writing
skills.

3.1 Part (1): A. Studies Related to Differentiated Instruction
Boges (2015): The purpose of this quantitative study was to determine if there was a
significant difference in reading comprehension scores between struggling fourth
grade readers instructed with small-group DI strategies and struggling fourth grade
students instructed with whole-group strategies.This quantitative study used a quasiexperimental, nonequivalent, pretest– posttest design to determine if DI provided a
significant difference in reading comprehension scores between struggling readers
instructed with DI strategies and students instructed with whole group strategies.
Philosophies grounded in cognitive constructivism constituted the theoretical
framework for this study which examined the archival STAR reading assessment preand posttest instructional reading level scores of 120 regular education 4th graders
enrolled in a Title I school during the 2012 – 2014 school years. Results of the study
were as follows : According to the 1-way analysis of covariance, the difference in
post mean scores of the 2 groups was not significant, although the standard deviation
for both groups were high, suggesting that students‘ learning was connected to
unexamined intra-individual differences rather than teaching method.
This current study is similar in the independent variable, which is differentiated
Instruction. But, there is also some differences with this study in the dependent
variable (writing skill/ reading comprehension).
Moreno (2015): This study aimed to investigate the essence of differentiated
Instruction and the different ways teachers can apply it into their classroom. The aim
was first to, get to know more about differentiated instruction and then examine the
advantages as well as the difficulties of the implementation of this method for both
students and teachers. This study used (review and videos), and designed some lesson
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plans in differentiated instruction in listening comprehension. Results of the study,
tried to combine them together so that students can develop their listening
comprehension skills while having their readiness, preferences and styles taken into
consideration. Moreover, if teachers understand the process involved in listening
comprehension and the different avenues they can provide students to develop their
comprehension skills, both teachers and students will end up tremendously gaining
from it. To start with, teachers need to be conscious of the importance of listening
comprehension in language learning/acquisition process. They need to know the
stages of listening comprehension, the potential factors that affect listening
comprehension, and the studies that have proven the effectiveness of strategies to be
used as well as how to better assess students in order to help them develop their skills.
Both studies utilized the literature review which confirms the researchers' view that
differentiated instruction strategy is effective for language learners. But this study is
dissimilar to the previous study in the dependent variable (writing skill/ Listening
Comprehension).
Muthomi & Mbugua (2014): The purpose of the study was to investigate the
effectiveness of differentiated instruction on students‘ achievement in mathematics in
secondary schools in Meru County in Kenya. The study sought to determine whether
there was a difference in achievement when students were instructed using
differentiated instruction approach.The study employed the Quasi-experimental
design and in particular Solomon Four-Group design. The research was carried out in
8 provincial secondary schools in Meru County, Kenya. The subjects were form three
schools and the sample size was 374 students. Simple random sampling technique
was used to select the participating schools. Results indicated that differentiated
instruction significantly improved the students‘ achievement in mathematics which
may lead curriculum developers to include differentiated instruction in approaches to
teaching mathematics to improve achievement in the subject.
The current study agrees with Muthomi & Mbugua (2014) in using the quasiexperimental method. This study is dissimilar with Muthomi & Mbugua (2014) as to
their main objectives.

Robinson et . al (2014): The purpose of this case study was to examine the
perceptions of teachers implementing differentiated instruction within their
classrooms. This study was guided by the theoretical frameworks of constructivism
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and multiple intelligences which suggest that students must connect their learning to
prior experiences that support their modes of learning. Data collection included openended surveys, interviews with nine participants, and documents. The interviews
explored participants‘ perceptions of how differentiated instruction has influenced
their ability to successfully reach the diverse needs of learners in their classrooms.
And Data analysis was inductive using hand coding to discover the codes,
commonalities, and themes. Findings from this study indicated that teachers strongly
believe that differentiated instruction is essential for student success in the classroom.
The findings showed that teachers perceive successful implementation of
differentiated instruction as something that does take time to incorporate within the
classroom, but practice and diligence make it possible. In addition, each of the
teachers was passionate about the use of differentiated instruction not only within
their classrooms. They felt differentiated instruction should be practiced in all
classrooms. Furthermore, many ideas such as choice boards, cooperative grouping,
connection strategies, and enrichment activities were shared regarding differentiated
instructional practices. Educating teachers about how to differentiate instruction in
classrooms is significant.
The researcher of the current study has benefited from the previous study on the
recommendation, and the theoretical framework

Dosch & Zidon (2014):The purpose of the current study was to explore
implementing differentiated instruction in higher education to understand if
quantitative improvements were noted in a differentiated (DI) classroom compared to
a non-differentiated (NDI) classroom in two different sections of the same educational
psychology course taught by the same instructor.
The sample of the study was (77) students, The control or non-differentiated
instructional (NDI) group consisted of 38 undergraduate students. Of the 27 females
and 11 males enrolled in the course, 37 were Caucasian and one was of Middle
Eastern descent.. The experimental or DI Group consisted of (39) undergraduate
Caucasian students. Among the 32 females and 7 males enrolled in the course.Results
indicated that differentiated instruction group significantly outperformed the NDI
group on the aggregates of the assignments and the exams. However, only two
assignments and one exam showed significantly higher scores for the DI group when
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examined individually. The DI group perceived differentiated methods as beneficial
to their learning as noted on the course evaluation and survey questions
The current study agrees with Dosch & Zidon (2014) in using the quasi-experimental
method. This study is dissimilar to Dosch & Zidon (2014) as they applied their
experiment on both sexes on female/ male in the College , but in the current study the
researcher applied her experiment only on males in school.

Mulder (2014): The aim of this study was to determine to what extent differentiated
instruction has effect on student mathematics achievement in primary school
classrooms. Twenty-four primary school teachers in the Netherlands were observed
three times by three observers with the purpose of determining the extent of
differentiated instruction used to explore what effect this has on mathematics
achievement. The participants were selected on the basis of non-random sampling.
The instrument used for the observations was developed for this study. Student
mathematics achievement was measured through CITO mathematics test results.
Multi-level analyses were performed to identify the effect of differentiated instruction
on student mathematics achievement. Results showed that differentiated instruction
has no statistically significant effect on student mathematics achievement, which was
against expectations. The relationship between differentiated instruction and
mathematics achievement was positive, which means that the more the teacher
differentiates, the higher the mathematics achievement of the students is. . Results
also showed that below-average students received statically significant more
differentiated instruction than above-average student from teachers. Furthermore,
results showed that providing above-average students extra challenge and evaluating
the learning of students during the processing of the learning content, have the
strongest positive influence on student mathematics achievement.
The current study used the differentiated instruction for teaching writing skills, but
Mulder study the same strategy for mathematics achievement in primary school
classrooms. The researcher of the current study has benefited from the previous study
on the theoretical framework.
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Bajrami (2013): The aim of this study is to provide research based responses to the
issue of having diverse learners in the same class. Therefore, it is inevitable that
lecturers apply differentiation, which regardless of its usefulness, is still considered an
unknown field among local lecturers and researchers. The study covers aspects of the
literature review from a research based perspective and what respective scholars have
discovered about the importance of DI and its application in the EFL classrooms.
Results showed that

―a teaching theory based on the premise that instructional

approaches should vary and be adapted in relation to individual and diverse students
in classrooms‖, which are content, process and product which help teachers find ways
to plan every stage of the lesson by having in mind what to learn, how to learn and the
evaluation of what has been learned by using different levels of challenge for each
category of students. Various differentiated tasks and activities, which are provided
by many scholars also play a big role in the planning process of a differentiated lesson
and in the teaching process itself when those tasks are applied according to the aims
of the lesson. The urgency to get familiar with DI and apply it in the classroom
becomes even more immediate because in many classrooms diversity is obvious,so
there is not any other solution than to modify the curricula, adapt the textbooks, and
create an environment which will maximize students‘ academic success and prepare
them for the future.
Both studies differ using the quasi-experimental method. The current study differ
with Bajrami (2013) as they in literature review from a research based perspective and
what respective scholars have discovered about the importance of DI. But in the
current study the researcher used the quasi-experimental method.
Joseph et . al (2013): The purpose of this study was to determine the relationship
between measures of student achievements in a second year undergraduate curriculum
studies course and implementation of differentiated instruction over a period of one
semester of the school year.
The study employed a mixed research method that involved the use of questionnaires,
focus group discussions, teacher and student interviews, classroom observations,
students‘ semester grades, and student reflections, to collect the relevant data from
undergraduate students pursuing a three-credit hour course in curriculum studies
leading to a bachelor of education degree at a teacher education institution. The total
population comprised four teachers/facilitators and four hundred and thirty-four
students from two teacher education campuses.
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Findings of the study revealed that students at both campuses responded favorably to
the differentiated instructional approach, with 90% of participants reporting higher
levels of intellectual growth and interest in the subject. Assessment of student
learning revealed that the majority of students in the differentiated classrooms
demonstrated sound understanding of major concepts taught in the curriculum studies
course. Almost all of the students (99%) expressed willingness to experiment with
differentiated instruction in subsequent practicum sessions during their tenure at the
university, and 88% indicated a desire to use a differentiated instructional approach in
their classrooms upon graduation.
The current study differ with Joseph et . al (2013)in using the tools (questionnaire
interviews, and observations). This study applied her using the test and lesson plan.
The researcher of the current study has benefited from the previous study on the
recommendation, and the theoretical framework.

Alavinia (2012): The current study sought to investigate the possible effects on
vocabulary learning of the implementation of differentiated instruction (in the light of
learners‘ multiple intelligences and learning styles). The research was carried out in
the Iran Language Institute (ILI) in Urmia, with 80 Iranian intermediate female
learners. Successive to homogenizing the groups, a total of 60 learners were found to
enjoy the conditions for the rest of the research, and hence two 30-member groups
were formed. The results indicated that the class in which differentiated instruction
was conducted had a significantly better performance on the post-test and
consequently it was concluded that the application of differentiated instruction had a
positive effect on the process of learning. Furthermore, with regard to the second and
third research questions, which probed the viable differences among different groups
of learners possessing different learning styles and multiple intelligences, significant
differences were found to be at work. Finally, another intriguing piece of finding
gained in the current study was the observation that participants in the experimental
group felt more comfortable and confident with regard to their capability for
achievement; in other words, differentiated instruction and having students work in
small groups really helped them become more empowered learners.
The researcher of the current study has gained some useful insights from Alavinia,
which helped her in selecting the appropriate research design and using the suitable
statistical package.
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Ernest et .al (2011):This study provides a description of how a beginning special
education teacher in an inclusion classroom used pre-assessment, self-assessment, and
on-going assessment to implement the principles of differentiated instruction to
become more responsive to her students' needs in a systematic way. This study
describes a case study of one beginning teacher's use of differentiated instruction.
First, a discussion of the usefulness of differentiated instruction in increasing the
likelihood of success for children with disabilities is provided. Next, qualitative data
supported the implementation of the differentiated instruction process to help the
teacher realize how she could positively impact students' learning using Tomlinson's
(2000) categories of content, product, process, and learning environments. Finally,
recommendations are provided for how to engage teachers to implement differentiated
instruction as a data-based iterative process of using evidence-based practices to meet
the needs of all children in an inclusion classroom.

Kausar (2010): The objectives of the study were to explore the differentiated
instructions of the public and private school teachers; to compare the differentiated
instructions of the public and private school teachers. Population of the study
consisted of teachers and students of public and private schools of Rawalpindi. Forty
teachers, 20 from public and 20 from private elementary schools and 120 students, 60
from public and 60 from private elementary schools of Rawalpindi were taken as
sample. A self constructed questionnaire and checklist were used as research tools.
The questionnaire for teachers consisted of five parts; each part had both open and
close-ended questions. The checklist constructed for cross checking purpose, which
consisted of 21 items. Results of close-ended questions and checklist were analyzed
through independent sample t-test by using statistical package for social sciences. And
results of open-ended questions were examined through discussion. The results
indicated that the teachers of private schools more differentiated their instructions as
compare to the teachers of public schools. The responses showed that the teachers of
public schools were also aware to the importance of differentiated instructions but due
to some problems like overcrowded classrooms, lack of teachers‘ training, lengthy
syllabus and to some extent lack of teacher‘s interest, teachers of public schools could
not differentiate their instructions. In the light of the present study it was
recommended that the teachers should be flexible and open minded to accept the
change and to incorporate new teaching approaches. They should also exhibit
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personal interest for implementing the new strategies and techniques rather than to
teach in the conventional ways.
The current study differs with Kausar (2010)in using the questionnaire. This study
uses the test and lesson plan.

Karadag & Yasar (2010): The aim of this study is to determine the effects of
differentiated instruction approach on students' attitudes in Turkish course. The study
was carried out through an action research approach and conducted with the 5th grade
students in Turkey. Data of the study were collected through Turkish Course Attitude
Scale and semi-structured interviews. The qualitative data collected were analyzed
through ―NVivo 8‖ program, and the quantitative data were analyzed with SPSS
program. The results of this study revealed that differentiated instruction approach
influenced the students‘ attitudes toward Turkish course positively. It was found out
that the students‘ academic success interest in the lesson, learning levels and their
participation to the lesson were enhanced in the class in which the differentiated
instruction application was carried out.

Santangelo & Tomlinson (2009): The purpose of this research was to explore the
nature and impact of using differentiated instruction in an introductory-level graduate
course (Education and Psychology of Exceptional Learners). This study was
conducted at a large, state supported university accredited by the National Council for
Accreditation of teacher education. During the semester, this research was conducted,
25 students (16 female and 9 male), ranging in age from nineteen to" sixty-plus," were
enrolled in education and psychology of exceptional learners. They represented the
full spectrum of socioeconomic classes, as well as several different racial groups. The
Results documented differentiation and had a positive and meaningful impact on
student learning. Performance on primary assignments and other class activities
documented that all 25 members of the class successfully mastered each course
objective. Fourteen students exceeded the required course expectations by completing
assignments or activities that reflected advanced goals.The data yielded the
overarching theme that members of the class viewed differentiation as unique, but
highly beneficial because it allowed the course to be structured in ways that reflected
diversity among members of the class. Supporting that broad finding, three thematic
strands emerged: (a) Differentiation was beneficial because college students have
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diverse ways of learning; (b) Differentiation was beneficial because college students
have diverse interests, experiences, and goals (c) Differentiation was beneficial
because college students have diverse personal circumstances. Diverse ways of
learning. All 25 students indicated that differentiated instruction was effective
because college students do not learn in a single way.
Both studies utilized the literature review which confirms the researchers' view that
differentiated instruction strategy is effective for language learners.
Commentary on the previous studies related to differentiated instruction:
There are similarities and differences between this study and the previous ones in
many things:
1- According to the Purpose :
The current study examines the effect of differentiated instruction strategy on
students' achievement in writing skills for the fifth graders. Accordingly, this
study is similar to the previous studies in the independent variable which is
differentiated instruction. But there are also are some differences with these
previous studies in the dependent variable.
Moreno (2015) aimed at investigating the essence of differentiated instruction
and listening comprehension and the different ways teachers can apply it into their
classroom, whereas, Boges (2015) aimed at investigating the effects of differentiated
instruction on the achievement scores of struggling readers in the course of reading
comprehension. While, Muthomi & Mbugua (2014) aimed to investigating the
effectiveness of differentiated instruction on students‘ achievement in mathematics.
Robinson et . al (2014), however, aimed to examine the perceptions of teachers
implementing differentiated instruction within their classrooms while Dosch & Zidon
(2014) aimed to explore implementing differentiated instruction in higher education to
understand if quantitative improvements were noted in a differentiated (DI) classroom
compared to a non-differentiated (NDI) classroom in two different sections of the
same educational psychology course taught by the same instructor. Whereas, Mulder
(2014) aimed to investigate the effect of differentiated instruction on student
mathematics achievement. While, Joseph et . al (2013)

aimed to determine the

relationship between measures of student achievements in a second year
undergraduate curriculum studies course and implementation of differentiated
instruction over a period of one semester of the school year. Whereas, Alavinia (2012)
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aimed to investigates the possible effects on vocabulary learning of the
implementation of differentiated instruction (in the light of learners‘ multiple
intelligences and learning styles);however, Ernest et .al (2011) aimed to investigates
the usefulness of differentiated instruction in increasing the likelihood of success for
children with disabilities. Next, qualitative data supported the implementation of the
differentiated instruction process to help the teacher realize how she could positively
impact students‘ learning using Tomlinson‘s (2000) categories of content, product,
process, and learning environments. On the other hand, Kausar (2010) aimed to
explore the differentiated instructions of the public and private school teachers; to
compare the differentiated instructions of the public and private school teachers.
While, Karadag & Yasar (2010) aimed to investigates the effects of differentiated
instruction approach on students' attitudes. Whereas, Santangelo & Tomlinson (2009)
aimed to explore the nature and impact of using differentiated instruction in an
introductory-level graduate course (Education and Psychology of Exceptional
Learners) taught by the first author. Students enrolled in the course were highly
diverse in terms of their levels of readiness, interests, and learning profiles.
2- Methodology and Tools:
Some of previous studies agreed to

the current study in using the

experimental and control method,and the achievement test such as Boges (2015),
Muthomi & Mbugua (2014): , and Alavinia (2012), Whereas Some of previous
studies used different tools, including (open-ended surveys, interviews, observations)
such as Moreno (2015), Robinson et . al (2014), Mulder (2014), Dosch & Zidon
(2014) Bajrami (2013), Joseph et . al (2013), Kausar (2010).
3- Sample:
Population and sample of the previous studies were different from one study to
another in number, gender and age Boges (2015), applied their study on a sample of
of 120 regular education 4th graders enrolled in a Title I school during the 2012 –
2014 school years. While in the case of Muthomi & Mbugua (2014)the study was
carried out in 8 provincial secondary schools in Meru County, Kenya. and the sample
size was 374 students. Simple random sampling technique was used to select the
participating schools. Nevertheless , Robinson et . al (2014)did his study for teacher
participants from an elementary school, a middle school, and a high school with a
successfully differentiated instruction.As for Dosch & Zidon (2014)the sample of the
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study was (77) students, the control or non-differentiated instructional (NDI) group
consisted of 38 undergraduate students. Of the 27 females and 11 males enrolled in
the course, 37 were Caucasian and one was of Middle Eastern descent. The
experimental or DI group consisted of (39) undergraduate, Caucasian Students.
Among the 32 females and 7 males enrolled in the course. Mulder (2014), however,
conducted his study on twenty-four primary school teachers in the Netherlands.As for
the study of Joseph et . al (2013), its population comprised four teachers/facilitators
and four hundred and thirty-four students from two teacher education campuses.
Alavinia (2012)The study was carried out in the Iran Language Institute (ILI) in
Urmia, with 80 Iranian intermediate female learners. Successive to homogenizing the
groups, a total of 60 learners were found to enjoy the conditions for the rest of the
research, and hence two 30-member groups were formed. These learners. In addition,
Kausar (2010) conducted this study on forty teachers and 120 students of class 7th
from the public and private schools who were selected as sample from the population
by using simple random sampling technique.
In the current study, the sample consisted of 60 selected female students from
5th grade. The sample was equally divided into two groups: a control group and an
experimental one.
4- Statistical Treatment:
Concerning the statistical treatments, which were used in the previous studies
to measure the results, they were varied ANOVA, NVivo 8‖ program, standard
deviation and others.
In this study , The researcher analyzed the data by SPSS (statistical package
for social science program) using the following statistical methods:


Mean, and standard deviation.



Cronbach's Alpha to check the reliability of writing english skills test.



Pearson correlation formula to calculate the internal consistency of study
instrument .



T-test Independent Sample was used to determine the statistical differences in
means between the experimental and the control groups in the results of writing
English skills post- test and pre-test.
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Paired Sample T-test was used to measure the differences in developing students'
proficiency in writing English skills between the mean scores of experimental
group in pre- test and post-test.



Eta square (η2) and Cohen's coefficient (d) were used to determine the effect size
of using (Differentiated Instruction Strategy) on the experimental group
achievement in writing.

3.2 Part (2). Studies Related to Writing Skills
Tabalan (2016): This study investigated the English proficiency level of the technical
writing students of AMA International University - Bahrain. The results further
enhanced the teaching-learning process and the goal of English education.This is a
descriptive-evaluative study made used of survey in the investigation of the English
proficiency level of the technical writing students. Non probability sampling
procedure, specifically the purposive sampling technique was employed in this
research. The results of the study revealed that majority of the respondents were
generally good in English grammar and reading but had poor level of proficiency in
writing. Of the three English proficiency levels, only grammar had shown influence to
the respondents‘ sex profile. The study further revealed that the English proficiency
levels (grammar, reading and writing) werenot statistically significantly related to the
academic achievement of the respondents. It is recommended that deeper evaluation
and analysis should be undertaken to come up with real variables and predictors that
would really affect and influence the students’ level of proficiency and academic
achievement and eventually create and produce the best teaching and learning
enhancement program.
Both studies differ in their direct purpose. Tabalan (2016) conducted their study on
the course of general English(grammar, reading and writing), whereas the current
study focused on the effectiveness of differentiate instruction on writing skill only.
This study is dissimilar with Tabalan (2016) as they were applied in International
University, but in the current study the researcher applied her experiment in a school.

Gill & Shakur (2016): This research aims to highlight that ESL learner have gaps in
their strategies of argumentative essay writing skills. It hampers their ability to
communicate their claim of argument effectively. This research uses performance
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measures and portfolio for assessment because students learn better when they are
engaged in active tasks . A sample population of 15 graduate females is selected out
of 50 students after a level screening test. The progress of students is computed by
using spearman‘s correlation between scaled scores on essay with the help of
developed rubric. Moreover, correlation between every other two points in a row is
also calculated to show the progress path of students.This research, on the basis of the
results obtained from the sample population of 15 ESL learners of graduate level
endorsed with the statistical interpretation, proposed that detailed feedback and
explicit instructional teaching based on Toulmin model of argument with constructive
learning strategy has potential to produce a tangible difference in the organizational
skills and cognitive skills of learners in argumentative essay writing skills . It helped
the instructor to plan successive class to get the desired targets. It also helped the
learner to think constructively to develop communicative competence on the basis of
prescribed framework. It enabled the learner to write logically on any given topic.
This research recommends to repeat this research on large sample population before
using it for future teaching in ESL learners‘ classrooms.
This study has been of great importance to the current study in that it assisted the
researcher in writing the theoretical framework of the study,and identifing Toulmin
model in differentiated Instruction.

Alharahsheh (2015): This study aims to investigate the effect of using CALLA
(Cognitive Academic Language Learning Approach ) instruction strategies on 9th
grade students' writing achievement and satisfaction in Mafraq city. The researcher
used a quasi-experimental design. The participants in this study were assigned
randomly into four group: two experimental groups totaling (15) students in each and
two control groups totaling (15) students in each. The control groups (30 students)
studied the writing traditionally while the experimental groups (30 students) studied
the writing through CALLA. A pre-test was administered to the groups to make sure
that there were no significant differences between their performances in writing
achievement and satisfaction achievement scale. The findings of the study showed
that there are significant statistical differences at the level of (α =0.05) attributed to
the method as (f) value totaled 55.395 with a significance of 0.000 in favor of the
experimental groups with no significant statistical differences attributed to gender or
interaction between gender and method. Moreover, there are significant statistical
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differences at the level of (α =0.05) attributed to the method in wiring achievement
satisfaction as (f) value totaled 206.501 with a significance of 0.000 in favor of the
experimental groups with no significant statistical differences attributed to gender or
interaction between gender and method.Based on the findings of the study the
researcher presented several recommendations and implications.
Both studies have used the same experimental design, and the same the statistical
analysis tools (SPSS). Besides, both studies targeted the same purpose to improve
some writing skills . However they used different techniques. The current study has
used DIS strategy, while the previous one used CALLA Instruction Strategies , but
both studies contributed to improve students' writing skills.
Yujing(2015): This study aimed to probe into the relationship between flipped
classroom and student perception of empowerment in English writing courses in
China.comparative quasi-experimental design was used in this study. Two groups of
English learners were chosen from a local comprehensive university in China. They
were all sophomores in English major and have studied English for more than 10
years. In Group A (n=36), 32 of them were female, and the rest four were male.Their
age ranged from 19 to 21. In Group B (n=34), 28 of them were female and the rest six
of them were male, their age also ranged from 19 to 21. Results of the study revealed
that there is significant difference between experiment class and control class over
empowerment. It can be tentatively concluded that flipped classroom can promote
more learner perception of empowerment than traditional classroom.
The researcher in the current study has used the same design–experimental design- of
the previous study, but in different sample. This study is dissimilar to Yujing(2015) as
they applied their experiment on both sexes on female/ male , but in the current study
the researcher applied her experiment only on males in school.
Qalaja (2015): This study aimed at investigating the effectiveness of using Edmodo
as a teaching and learning virtual class to the product writing approach on enhancing
Palestinian seventh graders‗ English writing skills and their attitudes towards writing.
To achieve this aim, the researcher followed the experimental approach so she chose a
random sample of 50 EFL female students studying at Al Majda Wasella prep "B"
Girls' School in the Directorate of Education-west Gaza. The participants were
divided into two equivalent groups. The two groups were equivalent in terms of their
age, previous learning, and achievement in English language in general and
achievement in English writing in particular and in the use of the writing
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production.The findings of the study revealed that there were statistically significant
differences between the mean scores attained by the experimental group and that
attained by the control group in the post writing skills test in favor of the experimental
group. This showed a remarkable improvement in English writing performance of the
experimental group students in general and in their writing product skills in particular
as compared with the control group students. Likewise, the findings indicated that
there were statistically significant differences between the mean scores of the
experimental group on the writing attitudes scale before and after the experiment in
favor of the after administration of the experiment. This means that the participants'
attitudes towards English writing after the implementation of the Edmodo positively
changed. Additionally, implementing the effect size equation, the study revealed that
Edmodo project had a large effect size in favor of the experimental group.
Both studies have used the same experimental design, research tool, achievement test,
pre-posttest, and the statistical analysis tools (SPSS). Besides, both studies targeted
the same purpose to improve some paragraph writing skills – topic sentence,
supporting sentences, concluding sentence, and punctuation marks. On the other hand,
they used different techniques. The current study has used TPS strategy, while the
previous one used suggested program, but both studies contributed to improve
students' writing skills.

Abdul Fattah(2015): The present study was an attempt to determine the effectiveness
of using a WhatsApp Messenger as one of mobile learning technique to develop
students' writing skills. Participants were 30 second year college student

from the

English department of a private university in Saudi Arabia. The experimental group
(N 15) used WhatsApp technology to develop their writing skills; whereas the control
group (N15) was taught their writing skills through prescribed book. The pre-posttest
comprised three questions, punctuate a paragraph, correct a paragraph and write an
essay. This research is limited to punctuation marks, sentences structures and
generating ideas. Results of the t. test analysis revealed that WhatsApp technique
yielded significant effects on students' writing skills, i.e. the experimental group
outperformed the Control group.
The researcher in the current study has used the same design–experimental design- of
the previous study, but in different sample. The researcher in the previous study has
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used

different techniques. The current study has used DIS strategy, while the

previous one used WhatsApp Messenger to Develop Students' Writing Skills.

Abdul Fattah & Ahmed (2015): This study aimed at investigating the effect of
twitter on EFL writing and whether twitter has an effect on: ideas and content,
organization, voice and style. This study followed a pretest-posttest experimentalcontrol group design. Two intact classes were chosen to be the sample of the study
from level four: one class to be an experimental group and the other class to be the
control group. Instrument of the study was an EFL writing test. Students in both the
experimental and control groups were pre-tested on their writing skills using the EFL
writing test. Students in the experimental group were taught using Twitter and
students in the control group were taught using the traditional method of teaching
writing. Results of the students in both groups were post-tested using the EFL writing
test. The study showed that the experimental group outperformed the control group on
post-testing of writing. This difference can be attributed to using Twitter in teaching
writing.
The previous study has used different techniques. The current study has used DIS
strategy, when the previous one used Twitter.

Rababah & Melhem (2014): The aim of this study is to investigate the utilization of
strategies in EFL writing creativity. It also aims to investigate the barriers that face
EFL students in the promotion of their creativity in EFL writing. The present study
made use of a qualitative approach to obtain data from the one hundred branches of
Discovery Schools )DSs) located in Amman, Jordan for the Academic year
2012/2013. This study lasts for six months, categorized into three phases namely prepilot, pilot and the actual/main study, with each phase lasting for two months.
Utilizing convenience sampling, the present study chose ten EFL teachers, who teach
first secondary students and eight students who did not do well on TTCT. Two
instruments were employed to collect data namely, semi structured interviews and
observations. To check the trustworthiness and credibility of qualitative data, the
researcher utilized two strategies namely; Triangulation and member check. The
results showed that participating teachers' responses to the interviews revealed five
primary themes with sub-themes. These themes are getting students‘ started in
writing, encouraging students to keep on writing, focusing on instruction, valuing
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students‘ writings and encouraging students to be creative. The observations results
showed some discrepancies in the actual use of these themes adopted by teachers in
the classroom. The results of students during interviews showed that all eight students
provided their opinions concerning the constraining factors that they encounter while
promoting their EFL writing creativity. Their responses were categorized into five
themes namely inadequate vocabulary, lack of unity and coherence, lack of
encouragement, lack of positive feedback and lack of motivation.
Both studies differ in their tools.The current study has used the test and lesson
plan.while the previous one used (interviews and observations).
Sabra (2014) study aimed to investigate the effectiveness of adopting CAF strategy
on developing writing skills for the eighth graders. In order to achieve the aims of the
study; the researcher adopted a quasi experimental research design. The sample of the
study consisted of 82 female students who were equally divided into 41 students for
the experimental group and 41 students for the control one. They were randomly
chosen from Banat-Jabalia Prep School, North Gaza Governorate. The researcher
designed activities related to writing skills assigned in English for Palestine 8
textbook paragraph writing, capitalization, punctuation, letter writing and rearranging
scrambled sentences in paragraphs. These activities were treated according to
Consider All Factors Strategy (CAF). It is worth noting that (CAF) strategy involves
the sub writing strategies; brainstorming, planning and decision making. The
experimental group received training on utilizing (CAF) strategy to improve the
intended writing skills, while the ordinary method was used in teaching the control
one in the first term of the scholastic year 2013-2014. To check the effectiveness of
the target strategy, the researcher constructed two tools; pre-post achievement test and
a focus group interview. The collected data were statistically analyzed by using T-test
paired sample to measure the differences between the performance of the
experimental group in the pre and the post achievement test, on one hand, and the
difference between the performance of the experimental group and the control group
in the pre and the post achievement test, on the other hand. The study findings
revealed that there were statistically significant differences between the scores of the
experimental group in the pre and post achievement test in favor of the posttest and
another difference was attained between the scores of the post test of the experimental
group and scores of the post test of the control group in favor of the experimental
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group. The researcher attributes these considerable results to the effectiveness of the
(CAF). Based on the findings, the researcher recommended that English language
teachers should adopt (CAF) in teaching English in general and in teaching writing in
particular.
Both studies have used the same experimental design, and studies targeted the same
purpose to improve some writing skills ,but they used different techniques.
El-Salahat (2014): The present thesis aimed at investigating the effectiveness of
using interactive writing strategy on developing writing skills among seventh graders
and their attitudes towards writing. To fulfill the aims of the study, the researcher
followed the experimental approach. He used two tools to collect the needed data: a
pre-posttest and a questionnaire. A sample consisting of (76) seventh grade female
students was purposively chosen from Ian Goliath (B) in the East Directorate of Gaza
in the scholastic year (2012-2013) and equally distributed into an experimental and a
control group. The experimental group was taught writing using interactive writing
strategy, while the control group was taught using the traditional methods of teaching
writing throughout the intervention which lasted for one month. The study findings
revealed that there were statistically significant differences in achievement in writing
between the mean scores attained by the experimental group and those by the control
one in favor of the experimental group. Such difference was attributed to the
interactive writing strategy used.
The researcher in the current study has used the same design of the previous one –
experimental design- but different technique, sample and population –the current
study has applied on 5th graders , but the previous one has applied on the 7th Graders.

Bing(2013): The study Investigate the attitudes of the players when playing an action
-adventure video game. And Identify the effects on the players‘ narrative writing after
being exposed to the narratives in the video game. This research utilized a preexperimental research design on 4 respondents using the Sony PlayStation 3 gaming
console and Naughty among Thieves‖ video game. The results of the research show
that there are several narrative elements in the video game which differs from the
standard narrative structure used in an English language classroom and these elements
were transferred to the respondents who played the game, as evidenced in their postexperience narrative essay. The three features of the game, Three-Act Narrative
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Structure, Double-Climax feature and the existence of the Orientation, suggest the
positive influences of the video game on the respondents‘ narrative writing ability.
From the results of this research, teachers will be able to tap into the educational
potential of commercial video games to further enrich their writing class by
integrating commercial video games into their narrative writing class. It challenges
ESL teachers to break out of their traditional methodologies and use commercial
video games as a tool to enrich the students‘ learning experience and retention.
The researcher in the current study has used the same design of the previous one –
experimental design,The current study has used the test and lesson plan depending on
(DIS).While the previous one used video games only.
McCullough (2012): The purpose of this study was to investigate whether
differentiated instruction had a positive effect on the vocabulary and the reading
comprehension of struggling 2nd grade students. In constructing a foundation for
differentiated instruction, the theories of the zone of proximal development (ZPD) and
multiple intelligences (MI) are pertinent to this interactive teaching approach. This pre
experimental study focused on whether there was a significant difference in students'
reading performance in vocabulary and comprehension after the implementation of
differentiated instruction. Archival student data from 3 classrooms for the years 2009
and 2010 were used in this study. Students' scores from pretest and posttest
assessments, student achievement in reading (STAR) reading and phonological
awareness and literacy screening (PALS), were collected, analyzed, and compared. A
repeated-measures t statistic was used to evaluate the mean difference between
students' scores before and after receiving reading instruction using differentiated
instruction. The data revealed positive gains in students' reading performance after the
implementation of differentiated instruction. Implications for positive social change
include vital information for teachers to become more effective in their instructional
methods, providing struggling readers opportunities to gain the essential knowledge
and skills that will enable them to become self-sufficient, confident, and competent
individuals.
Both studies differ in their direct purpose. McCullough (2012) conducted their study
on the skills of (vocabulary and the reading comprehension) , whereas the current
study focused on the effectiveness of differentiated instruction strategy on writing
skill only.
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El-Shami (2011): This study was entitled" Investigate the effect of using interactive
writing on developing the mechanics of writing of eighth graders in Gaza private
schools" .The purpose of this study was to investigate the effect of using interactive
writing on developing mechanics of writing among eighth graders in GAZA private
schools. The study sample consisted of 37 male students of eighth grades. It was
divided into 2 groups the first experimental of (18) and the second control of (19)
students. The researcher used a pre-post achievement test and a portfolio. The
findings showed that students‗ writing skill of the experimental group exceeded that
of the control one.
The current study is in the line with the previous one in employing quasi-experimental
design, pre-post tool,and achievement test, but it differs in the adopted technique,
sample and population. This study is dissimilar to El-Shami (2011) as they applied
their experiment on GAZA private schools , but in the current study the researcher
applied her experiment only on UNRWA schools.
3.1 Commentary on the Previous Studies Related to Writing Skills:
There are similarities and differences between this study and the previous ones
in many ways:
1- According to the Purpose:
The current study examines the effect of differentiated instruction strategy on s
students' achievement in writing skills for the fifth graders. Accordingly, this study is
similar to the previous studies in the dependent variable, which is writing skills. But ,
there are also some differences with these previous studies in the independent
variable.
Tabalan (2016) aimed at investigating the English proficiency level of the technical
writing students of AMA International University - Bahrain. While, Gill & Shakur
(2016) aimed to document improvement in students‘ developing an argument out of
the whole range of generic writing skills with the help of explicit Instructional and
ongoing formative performance assessment with detailed feedback pro forma.
concerning Alharahsheh (2015),the aim of the study is to explore the effect of using
CALLA instruction strategies on 9th grade students' writing achievement and
satisfaction. While, Yujing(2015) aimed to probe into the relationship between flipped
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classroom and student perception of empowerment in English writing courses .
Whereas, Abdul Fattah (2015) aimed to investigate the effectiveness of using a
WhatsApp Messenger as one of mobile learning technique to develop students'
writing skills . While, Abdul Fattah & Ahmed (2015) aimed to investigate the effect
of twitter on EFL writing and whether twitter has an effect on: ideas and content,
organization, voice and style. Rababah & Melhem(2014),however aimed to
investigate the utilization of strategies in EFL writing creativity. It also aims to
investigate the barriers that face EFL students in the promotion of their creativity in
EFL writing. Although Qalaja (2015)aimed at investigating the effectiveness of using
Edmodo as a teaching and learning virtual class to the product writing approach on
enhancing Palestinian seventh graders‗ English writing skills and their attitudes
towards writing. While, El-Salahat (2014) aimed at investigating the effectiveness of
using interactive writing strategy on developing writing skills among seventh graders
and their attitudes towards writing. While Bing(2013) aimed to Investigate the
attitudes of the players when playing an action -adventure video game.The study
identified the effects on the players‘ narrative writing after being exposed to the
narratives in the video game.
2- Methodology and Tools:
Most of previous studies agreed with the current study in using the
experimental and control method, and the achievement test such as Alharahsheh
(2015), Yujing(2015) , Abdul Fattah(2015), Abdul Fattah & Ahmed (2015), Qalaja
(2015), Bing(2013) and El-Salahat (2014), Whereas Some of previous studies used
different tools, included (surveys, performance measures and portfolio interviews and
observations) such Tabalan (2016), Gill & Shakur (2016), Qalaja (2015), El-Salahat
(2014), and Rababah & Melhem(2014).
3-Sample:
Population and sample of the previous studies were different from one study to
another in gender, number and age Gill & Shakur (2016), applied their study on a
sample population of 15 graduate females selected out of 50 students after a level
screening test. While Alharahsheh (2015) in this study was assigned randomly into
four groups: two experimental groups totaling (15) students in each and two control
groups totaling (15) students in each. The control groups (30 students) studied the
writing traditionally, while the experimental groups (30 students) studied the writing
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through CALLA. As for, Yujing(2015), the sample of the study was Two groups of
English learners who were chosen from a local comprehensive university in China.
They were all sophomores in english major and have studied english for more than 10
years. In group A (n=36), 32 of them were female, and the rest four were male. Their
age ranged from 19 to 21. In group B (n=34), 28 of them were female and the rest six
of them were male, their age also ranged from 19 to 21... Abdul Fattah(2015)in this
study Participants were 30 second year college students from the English department
of a private university in Saudi Arabia. The experimental group (N 15) used
WhatsApp technology to develop their writing skills; whereas the control group (N15)
was taught their writing skills through prescribed book. In addition Rababah &
Melhem(2014) study, its population comprised one hundred branches of Discovery
Schools) DSs) located in Amman, Jordan for the Academic year 2012/2013.In Qalaja
(2015), the researcher chose a random sample of 50 EFL female students studying at
Al Majda Wasella prep "B" Girls' School in the Directorate of Education-west Gaza.
The participants were divided into two equivalent groups. While El-Salahat (2014),a
sample consisting of (76) seventh grade female students was purposively chosen from
Ian Goliath (B) in the East Directorate of Gaza in the scholastic year (2012-2013) and
equally distributed into an experimental and a control group.
In the current study, the sample consisted of 60 selected female students from
5th grade. The sample was equally divided into two groups: a control group and an
experimental one.
4-Statistical Treatment:
Concerning the statistical treatments used in the previous studies to measure
the results, they were varied ANOVA ,Pearson – r Correlation Analysis, Toulmin
model standard deviation, Alpha Cronbach, and others.
In this study , The researcher analyzed the data by SPSS (statistical package
for social science program) using the following statistical methods:


Mean, and standard deviation.



Cronbach's Alpha to check the reliability of writing English skills test.



Pearson correlation formula to calculate the internal consistency of study
instrument .
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T-test Independent Sample was used to determine the statistical differences in
means between the experimental and the control groups in the results of writing
English skills post- test and pre-test.



Paired Sample T-test was used to measure the differences in developing students'
proficiency in writing English skills between the mean scores of experimental
group in pre- test and post-test.



Eta square (η2) and Cohen's coefficient (d) were used to determine the effect size
of using (Differentiated Instruction Strategy) on the experimental group
achievement in writing English skills.
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3.3 Part (3): Identifing research gap by the results of previous studies and the
aspects that will add the present study
Table (5)
Gap by the results of previous studies and the aspects that the present study will add
Results of the previous
studies
- Differentiated instruction
approach influenced the
students‘ attitudes toward
Turkish course positively.
- Effects of differentiated
instruction on students‘
attitudes towards Turkish
courses: an action research
- There is significant
difference between
experiment class and
control class over
empowerment
- WhatsApp technique
yielded significant effects
on students' writing skills,
i.e. the experimental group
outperformed the Control
group.
- Differentiated instruction
conducted, had a
significantly better
performance on the posttest and consequently it
was concluded that the
application of
differentiated instruction
had a positive effect on the
process of learning

research gap
1. The lack of a previous study was able
to combine all aspects of the strategy
of differentiated instruction as an
integrated system and its impact on
achievement writing skills in the
English language for students of the
fifth grade.
2. Difference in the field of application
of this study and previous studies, as
the application of most previous
studies, the field was based on
schools, middle school and high
school and even those that focused on
primary schools did not focus on
writing skills in the English language,
and did not address to Achievement of
writing skills in the English language
for fifth graders.
3. The different nature and implement
dimensions were associated with the
strategy of differentiated Instruction,
as the studies that have been applied to
primary schools were limited to the
use of differentiated Instruction in the
treatment of subjects and different
courses such as "biology, history,
mathematics," so that dealt course the
English language was a focus on
reading without writing skills being
addressed.
4. The difference in methods and
techniques, research and tools that will
be used by a researcher with the
techniques and methods used in
previous studies, particularly in the
collection of data and the size of the
representative sample of the
community roads and the
generalizability of the results or not.

Source: Prepared by the researcher based on previous studies
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Aspects that present study will
add
The present study will examine
all aspects of instruction
differentiated strategy and its
impact on achievement writing
skills in the English language
among the fifth grade students
through the following:
- Identifing the suitable writing
skills for fifth graders.
- Identifing the differences
between the mean score of the
control and experimental
group after conducting the
experiment in punctuation
marks in favor of the
experimental group.
- Determining the difference
between the mean score of the
control and experimental
group after conducting the
experiment in sentence
structure in favor of the
experimental group.
- Determining the differences
between the mean scores of
the experimental groups on the
pre-test and the post-test in
developing punctuation marks
in favor of the post test, refer
to the strategy that was used.
- Determining the differences
between the mean scores of
the experimental groups on the
pre-test and the post-test in
developing sentence structure
in favor of the post test, refer
to strategy was used.
- Attempt to make
recommendations to help
decision-makers and people
who are interested in the
educational process in the
Gaza Strip.

Summary
This chapter discusses (25) studies concerning DI strategy and their effect
on improving the writing skills . The researcher presents her comments
on those beneficial studies.
The next chapter will deal with the study research design and
methodology.
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Chapter Four
Research design and Methodology

4.1. Research Methodology
4.2. Population of the Study
4.3. Samples of the Study
4.4. Research Instrument
4.5. Pilot Study
4.6. Statistical Methods
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CHAPTER FOUR
Research design and Methodology
This chapter covers the practical aspects and procedures followed throughout
the study.

It provides a complete description of the methodology of the study:

research design, the population, the sample, the pilot study, the description of the
study instrument, validity and reliability. Moreover, it introduces the statistical
methods used in data analysis of this study.
4.1.

Research Methodology:

The researcher adopted the experimental design of research, which is considered as
"the only way to approach (Causes and Effect) .It is a method of controlling all
variables which expect the interest manipulated by the investigator to determine if it
affects another variable.
4.2 Research Population:
The study population consisted of the fifth graders students at UNRWA
schools in Gaza governorate.
4.3 Sample of the Study
The sample of the study consisted of (60) 5th graders. The sample was equally
divided into two groups: a control and an experimental. The following table shows the
description of the sample of the study.
Table (6)
Distribution of Sample of the Study
Groups

Experimental

Control

Total

Numbers

30

30

60

the previous table showed that the sample of study was divided equally into two
groups (Experimental & Control) each of them consisted of 30 students.
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4.4 Pilot Study
The pilote sample of the study consisted of 30 of fifth graders at UNRWA
schools in Gaza governorate selected randomly from the population of the study.
The pilot study aimed to determin the validity and reliability of the research
instrumentation.
4.5 Research Instrumentation.
The researcher designed a writing skills test aimed to measure fifth graders
level in writing English skills.The test consisted of three questions that measure the
following writing skills (sub- verb agreement, fragment in complete sentence, rearrangement of sentences, Capital letter at the beginning of the sentence, full stop at
the end of the sentence) . The 1st question consisted of 10 items

measure the

students level in sub- verb agreement, fragment in complete sentence skill.The 2nd
contains 10 items which aimed to measure Re-arrangement of sentences skill . The 3rd
consisted of a 10 items aimed to measure the capital letter at the beginning of the
sentence and full stop at the end of the sentence. The following table showed the
description of fifth graders writing skills test.
Table (7)
Description of fifth graders writing skills test
N

Skills

Number of
items
10

1.

Sub- verb agreement, fragment in complete sentence.

2.

Re-arrangement of sentences

10

3.

Capital letter in the first sentence, full stop at the end of the sentence.

10

Total

30
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4.5 Instrument Validity
4.5.1 Internal validity
4.5.1.1 Internal Consistency
Internal consistency is the strength of correlation between the score; every
items of the test with its domain and the score of correlations between every domain
and the total score of test, (Alagha,2004:p.110). The researcher calculated Pearson
correlation coefficients between the scores of pilot sample in all items of each skills of
writing English skills test and its total scores in order to determine the internal
consistency as shown in the following tables
4.5.1.2 The internal consistency of first question
Table (8)
Pearson correlation coefficient between the items of first question and its
total score
No

Correlation

Items

Sig level

coefficient
1.

Omer read Bens blog.

0.555**

0.01

2.

Omer and Ben in the park after dinner.

0.675**

0.01

3.

Ben broke his leg.

0.504**

0.01

4.

From morning until-night.

0.686**

0.01

5.

Amy likes the restaurant.

0.774**

0.01

6.

Ben's hobby is drawing.

0.547**

0.01

7.

It was a nice place.

0.654**

0.01

8.

Went to swim.

0.521**

0.01

9.

Omer about Ben in his blog.

0.573**

0.01

10. The hospital was.
0.653**
** r, critical value at degree of freedom 28 and sig level 0.01=0.463

0.01

* r, critical value at degree of freedom 28 and sig level 0.05=0.361
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4.5.1.3 The internal consistency of the second question
Table (9)
Pearson correlation coefficient between the items of second question and
its total score
No

Correlation

Items

Sig level

coefficients
1.

Is- on- blog-the- internet

0.539**

2.

Can_ what_ you_ see

0.489**

0.01
0.01

3.

Park- the – Ben's – family.

0.555**

0.01

4.

Well- can- sing- he

0.558**

0.01

5.

Mum- to- the- his- hospital- him- took.

0.654**

0.01

6.

A mirror- looked like- the – see.

0.690**

0.01

7.

His- broke- leg- Ben.

0.721**

0.01

8.

Ate- we- rice.

0.651**

0.01

9.

Enjoys- he- taking- photos.

0.779**

0.01

10. Had- a great – we- time.
0.792**
** r, critical value at degree of freedom 28 and sig level 0.01=0.463

0.01

* r, critical value at degree of freedom 28 and sig level 0.05=0.361
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4.5.1.4 The internal consistency of the third question
Table (10)
Pearson correlation coefficient between the items of third question and its
total score
No

Correlation

Items

Sig level

coefficients
1.

ben told omer about his hoppy.

0.640**

2.

i live in gaza.

0.520**

0.01
0.01

3.

last summer ben broke his leg.

0.827**

0.01

4.

jerusalem is the capital of palestine.

0.546**

0.01

5.

where can you see a blog.

0.780**

0.01

6.

qalqilya is abeautiful place.

0.697**

0.01

7.

the hospital was very busy.

0.571**

0.01

8.

what did they do in the restaurant

0.567**

0.01

9.

where did you go last night.

0.505**

0.01

10. omer made ablog and ben helped him.
0.848**
.
** r, critical value at degree of freedom 28 and sig level 0.01=0.463

0.01

* r, critical value at degree of freedom 28 and sig level 0.05=0.361
Table (11)
Pearson correlation coefficient and the significance level between each domain
and total degree of writing skill test.
Correlation

Skills

coefficient

Sig level

Sub- verb agreement, fragment in complete sentence.

0.480**

0.01

Re-arrangement of sentences

0.848**

0.01

0.883**

0.01

Capital letter in the first sentence, full stop at the end of the
sentence.
** r, critical value at degree of freedom 28 and sig level 0.01=0.463
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* r, critical value at degree of freedom 28 and sig level 0.05=0.361
Table (8, 9, 10,11) showed that the correlations coefficients values between each item
and the total score of their domains and between each domain and total score of the
test are statistically significant at degree of freedom 28 and significant level 0.01.
This result showed that the test is consistent and valid for conducting this study.
4.5.2 Study Tools Reliability
Cronbach's Alpha
To determine the reliability of writing paragraph skills test, the researcher used
Cronbach's Alpha technique, by applying the following formula
(

)(

∑

)

Where
–

Cronbach's Alpha coefficient

– n is the number of test questions
– Σ indicates to sum
–
–

= variance of scores on each question.
= total variance of overall scores (not %'s) on the entire test.
Table (4) shows Cronbach's Alpha (coefficient) of total degree of (writing
paragraph skills test)
Table (12)
Cronbach's Alpha (coefficient) of (writing paragraph skills test)
No of

Cronbach's Alpha

items

(coefficient)

Sub - verb agreement, fragment in complete sentence.

10

0.809

Re-arrangement of sentences

10

0.837

10

0.823

30

0.900

Category

Capital letter in the first sentence, full stop at the end
of the sentence.
Total
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Table (12) showed that Cronbach's Alpha coefficient for first domain is

α=

(809) , second domain α = (0.837) third domain α = (0.823) and the total degree
of writing skills test α=(0.900) .This means that writing skills test is reliable to
apply on experimental and control samples.
Pre-test
Equivalence of the study samples according to writing paragraph skills level
To ensure that the experimental and control samples are equivalent in their previous
writing skills level, the researcher applied the writing skills test before starting the
experiment. The results of the subjects were recorded and statistically analyzed by
using Independent sample T-test. Table (13) shows the mean and the standard
deviation t. value, p-value and significant level of each group in writing skills test.
Table (13)
Mean, standard deviation, t value, p-value significant level for control and
experimental group on English writing skills pre_test
Category

groups

N

Mean

Std.

t-value

p- value

0.404

0.688

0.408

5.6.0

0.129

5....

0.496

2.600

Sig level

deviation
Sub - verb

Experimental

30

4.83

1.392

agreement,
fragment in

Control

30

5.07

2.84

Experimental

30

3.03

1.629

Not
significant

complete
sentence.
Re-arrangement
of sentences
Capital letter in

Control

30

3.27

2.677

Experimental

30

3.97

3.243

the first sentence,
full stop at the

Control
30

4.07

2.766

Experimental

30

11.83

4.052

Control

30

12.4

4.768

end of the
sentence.
Total

** t, critical value at df 0. and sig level 0.01=2.660
* t, critical value at df 0. sig level 0.05=0.55
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Not
significant

Not
significant

Not
significant

Table(13) showed that the computed (t) value was less than the critical (t)
value at degree of freedom 58 and significance level 0.05. This indicates that there are
no statistically significant differences between mean scores of the experimental and
the control groups in terms of the writing skills pre- test. Table (13) also shows that
each computed (t) value of each skill was less than the critical (t) value. This indicates
that there are no statistically significant differences between the mean scores of the
experimental and the control groups in terms of their marks in the pre-test. Hence,
both groups were equivalent in terms of their strengths in English writing skills.
4.6 Statistical Methods
The researcher analyzed the data by SPSS (statistical package for social
science program) using the following statistical methods:


Mean, and standard deviation.



Cronbach's Alpha to check the reliability of writing English skills test.



Pearson correlation formula to calculate the internal consistency of study
instrument it used to check internal consistency of writing English skills test as
shown in the tables (8, 9,10,11).



T-test Independent Sample was used to determine the statistical differences in
means between the experimental and the control groups in the results of writing
English skills post- test and pre-test.



Paired Sample T-test was used to measure the differences in developing students'
proficiency in writing English skills between the mean scores of experimental
group in pre- test and post-test.



Eta square (η2) and Cohen's coefficient (d) were used to determine the effect size
of using (Differentiated Instruction Strategy) on the experimental group
achievement in writing.
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Summary
This chapter viewed the background of methodology of the present study by
viewing design, data collection tool, and statistical analyzing means. This chapter
referred to all the details regarding the research design, population, sample of

the study and other details. All the supporting regarding tables and
students' tests were added in the appendices section.

Next chapter ( The fifth) The researcher will show the results,
discussed them and provided related recommendations.
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Chapter Five

Results, Discussion, and
Recommendations
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Chapter Five
Results, Discussion, and Recommendations
This chapter tackles the findings and results of the research with regards to the
research hypothesis and recommendations. The researcher used different statistical
techniques to analyze the collected data .Tables and diagrams were also used to
clarify and show this data.
5.1 The Results
5.1.1 Test of the First Hypothesis
The first hypothesis stated that there are no statistically significant differences
at the level (α ≤ 0.05) between the mean scores of experimental group in the pre-test
and post-test on developing writing skills in favor of using DIS.
To examine the first hypothesis, the researcher used Paired Sample T- test,
means standard deviations, t- values, p-values and sig level for the experimental
responses on each skill and the total score of writing skills pre-test and post-test were
calculated. The results were shown in table (14):
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Table (14)
Mean, standard deviation, t value, p-value and significant level between the
experimental group mean scores of each skill and total score of writing skills
pre-test and post-test
Skills

Groups

Mean

N

Std.
deviation

Sub - verb
agreement,
fragment in
complete
sentence

Pre-test

4.83

30

1.39

Post- test

8.63

30

1.96

Pre-test

3.03

30

1.63

Re-arrangement
of sentences

Capital letter in
the first
sentence, full
stop at the end
of the sentence.

Post- test

5.57

30

3.37

Pre-test

3.97

30

3.24

Post- test

7.07

30

3.59

Pre-test

11.83

30

4.05

Total score
Post- test

21.27

30

6.92

** t, critical value at df 29 and sig level 0.01=2.756
* t, critical value at df 29 sig level 0.05=2.045
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t value

p-value

Sig level

7.871

0.00

Sig at
0.01

3.413

0.002

Sig at
0.01

3.085

0.004

Sig at
0.01

5.652

0.00

Sig at
0.01

25

21.27

20
15

11.83
pre- test

8.63

7.07

post- test

5.57

3.97

10
4.83

3.03

5
0

Total

Capital letter in the Re-arrangement of
Sub - verb
first sentence, full
sentences
agreement,
stop at the end of
fragment in
the sentence
complete sentence

The differences between experimental group mean scores on each skill and
total score of writing paragraph skills pre-test and post-test
Figure (1)

Table (14) shows that the computed (T) values were larger than the critical (T)
value at degree of freedom 29 and significant level (0.01) for each skill and total score
of writing skills. This result means that there are statistically significant differences at
(α ≤ 0.05) in the level

of writing skills between the mean scores of experimental

group in the pre-test and post-test in favor of post- test. This result indicates that
using of (DIS) developed the writing skills among fifth graders.
The researcher analyzed the hypotheses .Inthe first hypothesis, the researcher
compared between the experimental group subjects' mean scores on the pre-and post
tests in developing writing skills due to differentiated instruction strategy.
5.1.2 Test of the Second Hypothesis
The second hypothesis stated that there are no statistically significant
differences at the level (α ≤ 0.05) between the mean score of control and experimental
group in the post-test on developing sentences structure (subject-verb agreement,
fragment in complete sentence, re-arrangement of sentences) in favor of using DIS.
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To examine this hypothesis, independent sample T-test was used to calculate
mean, standard deviation p- value T-value and the significant level of control and
experimental group in the post- test in (subject-verb agreement , fragment in complete
sentence, re-arrangement of sentences). The results are shown in table (15):
Table (15)
Mean, standard deviation, t value, p-value significant level between the control
and the experimental group mean scores in (sub-verb agreement , fragment in
complete sentence, re-arrangement of sentences) skill post test
Skills

Groups

N

Mean

Std.
deviation

Sub - verb
agreement,
fragment in
complete
sentence

Experimental

30

8.63

1.96

Re-arrangement
of sentences

Control

30

6.43

2.18

Experimental

30

5.57

3.37

Control

30

3.53

1.94

** t, critical value at df 0. and sig level 0.01=2.660
* t, critical value at df 0. sig level 0.05=0.55
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t value

p-value

Sig
level

4.118

0.002

Sig at
0.01

2.863

0.006

Sig at
0.01

8.63

9
8

6.43

7
6

5.57

5
Experimental group
Control group

4

3.53

3
2
1
0

Re-arrangement of sentences

sub-verb agreement, fragment
in complete sentence

Figure (2): The differences between mean scores of experimental and control
groups in sub-verb agreement, fragment in complete sentence- re- arrangement of
sentences skills post test
The results of table (15) showed that the T- computed values are (4.118) ,
(2.863) which are

larger than T- critical value in the post-test for

(sub-verb

agreement, fragment in complete sentence- re-arrangement of sentences) skills mean
score at the degree of freedom 58 and significant level (0.01), this indicates that
There are statistically significant differences at (α ≤ 0.05) in the level of (sub-verb
agreement, fragment in complete sentence- re-arrangement of sentences) between the
experimental group and control group in the post test in favor of the experimental
group. This result confirms that using (DIS)

developed (sub-verb agreement,

fragment in complete sentence- re-arrangement of sentences) skills level of
experimental group.
The researcher analyzed the hypothesis the second hypothesis in which the
researcher compared between the experimental and control group subjects' mean
scores in developing writing skills(sub-verb agreement, fragment in complete
sentence- Re-arrangement of sentences) on the posttest due to differentiated
instruction strategy(DIS). This ensures that there is no other factors extraneous that
affect the students' improvement in the control group, to check the validity of
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experiment, and to show the effectiveness of using differentiated instruction strategy
(DIS) on developing writing skills for the experimental group.

5.1.3 Test of the Third Hypothesis
The third hypothesis stated that there are statistically significant differences at
the level (α ≤ 0.05) between the mean score of control and experimental group in the
post-test on developing punctuation marks ( Capital letter at the beginning of the
sentence, full stop at the end of sentence) in favor of using DIS."
To examine the third hypothesis, the mean scores of the experimental group
and control group results in the post- test were computed. T-test independent sample
statistics were used to analyze the data statistically. The results are shown in table
(16):
Table (16)
Mean, standard deviation, T-value, p-value and significant level between the
experimental group and control group mean scores in the post- test of Capital
letter at the beginningof the sentence and full stop at the end of sentence skills

Skills
Capital letter in
the first sentence
and full stop at
the end of
sentence

Groups

N

Mean

Std.
deviation

Experimental

30

7.07

3.59

t- value p-value

3.050
Control

30

4.60

** t, critical value at df 0. and sig level 0.01=2.660
* t, critical value at df 0. sig level 0.05=0.55
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2.59

0.004

Sig
level

Sig at
0.01

7.07
8.00
7.00
4.60

6.00
5.00
4.00
3.00
2.00
1.00
-

Control group

Experimental group

Figure (3): The differences between mean score of experimental and control group in
(Capital letter at the beginning of the sentence, full stop at the end of sentence) skills posttest

Table (16) showed that the computed value of (t) for (Capital letter in the first
sentence, full stop at the end of sentence) skills = (3.050) is larger than critical Tvalue at the degree of freedom (58) and the significant level (0.01), which indicated
that There are statistically significant differences at the level (α ≤ 0.05) between the
mean score of control and experimental group in the post-test in favor of the
experimental group. This result confirms that using (DIS) developed the 5th graders
level in (Capital letter at the beginning of the sentence and full stop at the end of
sentence) skills
The researcher analyzed the hypothesis the third hypothesis in which the
researcher compared between the experimental and control group subjects' mean
scores in developing punctuation marks ( Capital letter at the beginning of the
sentence, full stop at the end of sentence) on the posttest due to differentiated
instruction strategy(DIS),this ensures that there are no other extraneous factors that
effect of the students' improvement in the control group, to check the validity of
experiment, and to show the effectiveness of using differentiated instruction strategy
(DIS) on developing writing skills(punctuation marks) for the experimental group.
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To determine the effect size of using (DIS) in developing the 5 th graders
level in writing skills (sub-verb agreement, fragment in complete sentence- Rearrangement of sentences- Capital letter at the beginning of the sentence, full
stop at the end of sentence) the researcher used Eta Square (η2) and Cohen's
coefficient (d) effect size techniques by using the following equations:

where
η2=eta square
t= t value
df= degree of freedom

√
where
d=Cohen's coefficient
t= t value
df=degree of freedom
the researcher depended on the following criterion to determine

and

levels as

shown in table (17)
Table (17)
The critical value of effect size level
Effect size levels

Scale
Small

Medium

Large

η2

0.01

0.06

0.14

D

0.2

0.4

0.8
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Table (18)
T-value, degree of freedom, η2 and d for writing skills.

Skills

Sub - verb agreement, fragment in
complete sentence.
Re-arrangement of sentences

T- value

Degree of
freedom (df)

η2

d

Effect
size

7.871

29

0.681 2.923

Large

3.413

29

0.287 1.268

Large

3.085

29

0.247 1.146

Large

5.652

29

0.524 2.099

Large

Capital letter at the beginning of
the sentence, full stop at the end of
the sentence.
Total score

Table (18) shows that " η2"= 0.681 and "d"= 2.923 for (Sub - verb agreement,
fragment in complete sentence), " η2"= 0.287 and "d"= 1.268 for (Re-arrangement of
sentences) " η2"= 0.247 and "d"= 1.146 for (Capital letter at the beginning of the
sentence, full stop at the end of the sentence) and " η2"= 0.524 and "d"= 2.099 for the
total score of writing skills which mean that the effect size is large in writing skills.
this also means that the experimental group participants' writing skills improved
largely by using (DIS).
To show the size of the effect on the experimental group achievement in the writing
skills in relation to (Sub - verb agreement, fragment in complete sentence , Rearrangement of sentences, Capital letter at the beginning of the sentence, full stop at
the end of the sentence).The researcher applied the "Effect Size" technique, the
researcher found that the effect size, as shown in the table (13), is (0.50) which is a
large effect t. This large effect could be attributed to the application of differentiated
instruction strategies which aimed at developing reading comprehension skills.
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Table (19)
T-value, degree of freedom, η2 and d for writing skills.

Skills

Sub - verb agreement, fragment in
complete sentence.

T- value

Degree of
freedom (df)

7.871

29

η2

d

0.681 2.923

Effect
size

Large

To show the size of the effect on the experimental group achievement in the writing
skills in relation to (Sub - verb agreement,).The researcher applied the "Effect Size"
technique, the researcher found that the effect size, as shown in the table (19), is
(0.681) which is a large effect t. This large effect could be attributed to the
application of differentiated instruction strategies , which aimed at developing reading
comprehension skills.
Table (20)
T-value, degree of freedom, η2 and d for writing skills.

Skills

T- value

Re-arrangement of sentences

3.413

Degree of
freedom (df)
29

η2

d

0.287 1.268

Effect
size
Large

To show the size of the effect on the experimental group achievement in the
writing skills in relation to (Re-arrangement of sentences).The researcher applied the
"Effect Size" technique, the researcher found that the effect size, as shown in the table
(20), is (0.287) which is a large effect t. This large effect could be attributed to the
application of differentiated instruction strategies , which aimed at developing reading
comprehension skills.
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Table (21)
T-value, degree of freedom, η2 and d for writing skills.

Skills

T- value

Degree of
freedom (df)

η2

d

Effect
size

Capital letter at the beginning of
the sentence, full stop at the end of

29

3.085

0.247 1.146

Large

the sentence.

To show the size of the effect on the experimental group achievement in the writing
skills in relation to (Capital letter at the beginning of the sentence, full stop at the end
of the sentence),the researcher applied the "Effect Size" technique, the researcher
found that the effect size, as shown in the table (21), is (0.247) which is a large effect
t. This large effect could be attributed to the application of differentiated instruction
strategies , which aimed at developing reading comprehension skills.
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5.2 Discussion and Findings
The study aimed at examining the effect of using the differentiated
instruction strategy on student achievement in writing skills for fifth graders at
schools in Gaza governorate. The researcher used two tools in order to collect data:
an achievement test, and a lesson planning. This chapter tackles the procedures, the
findings and results of the study regarding the research questions and hypotheses. The
researcher used different statistical methods such as the statistical program (SPSS) to
show the final collected data results. Tables were also used to clarify and present
these data with analysis and interpretation.
5.2.1 Question (1) findings
The first question is stated as follows:
What is the suitable differentiated instruction strategy for teaching writing skills?
The researcher found the answer to this question at the beginning of the study on the
knowledge of the researcher tackling this topic" The Effect of Differentiated
Instruction Strategy on Students, Achievement in Writing Skills among the Fifth
Graders at UNRWA Schools in Gaza Governorate". The researcher depended.
thorough review of literature and previous studieson the topics of: Boges ,(2015),
Alavinia (2012) ,Santangelo & Tomlinson (2009). The researcher conducted meetings
with some educational supervisors and teachers in English and asked them to choose
the suitable strategies for teaching writing skills for grade five through differentiated
instruction and asked teachers at the school about the characteristics and efficiency of
fifth-graders.
5.2.2 Question (2) findings
The second question is stated as follows:
What are the suitable writing skills for fifth graders?
The researcher reviewed the English language Curriculum for the fifth grade of the
primary school in addition to reviewing the previous studies related to it.Moreover,
he conducted meetings with some educational supervisors and teachers in English to
rate the degree of importance of the writing skills for the fifth grade.The most
important of these skills:
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1. Sentence structure(sub-verb agreement, fragment in complete sentence, Rearrangement of sentences).
2. Punctuation marks(Capital letter at the beginning of the sentence , full stop at the
end of the sentence).
5.2.3 Question (3) findings
The third question is stated as follows:
Are there any statistically significant differences at the level (α ≤ 0.05) between the
mean scores of experimental group in the pre-test and post-test on developing writing
skills in favor of using DIS.?
The results concerning question three (the first hypothesis) indicate that the computed
(T) values were larger than the critical (T) value at degree of freedom 29 and
significant level (0.01) for each skill and total score of writing skills. This means
that there are statistically significant differences at (α ≤ 0.05) in the level of writing
skills between the mean scores of experimental group in the pre-test and post-test in
favor of post- test. This result indicates that using (DIS) developed the writing skills
among fifth graders.
This significant difference could be attributed to Differentiated instruction
strategy, which had several advantages among which addressing the students'
different learning styles through variety of activities. This enhanced student's
differentiated instruction strategies, developed their comprehension, improved their
achievement, and created on-going interaction environment which increased their
motivation and interest in learning writing skills.
The finding of examining this hypothesis was in agreement with the findings of the
studies of Moreno (2015) , Boges (2015) who proved that using differentiated
instruction strategies ( DIS)had aremarkable effect on EFL students' achievement in
the course of General English, as well as with Alavinia (2012) who found that
students performed better on the post-test in writing skills and Vocabulary when
using (DIS).
The findings were also in agreement to those of previous studies in different subjects
such as,Muthomi & Mbugua (2014) in Mathematics, who used differentiated
instruction strategies ( DIS) on students' achievement and proved their effectiveness.
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5.2.4 Question (4) findings
The fourth question is stated as follows:
Are there statistically significant differences at the level (α ≤ 0.05) between the mean
score of the control and experimental groups in the pre-test and the post-test on
developing sentence structure(sub-verb agreement, fragment in complete sentence, rearrangement of sentences) in favor of using DIS?
The results concerning question four (the second hypothesis) indicate that the Tcomputed values are (4.118) , (2.863) which are larger than T- critical value in the
post-test for (sub-verb agreement, fragment in complete sentence- Re-arrangement of
sentences) skills mean score at the degree of freedom 58 and significant level (0.01),
which indicates that There are statistically significant differences at (α ≤ 0.05) in the
level of (sub-verb agreement, fragment in complete sentence- Re-arrangement of
sentences) between the experimental group and control group in the post test in favor
of the experimental group. This result confirms that using (DIS) developed (sub-verb
agreement, fragment in complete sentence- Re-arrangement of sentences) skills level
of experimental group.
The researcher found that the effect size is large in the total scores of the second
hypotheses. This high effect could be attributed to differentiated instruction strategy
(DIS), which had advantages such as:
-

Students working on the same are having curriculum expectations in various
ways with common criteria for success ,

-

addressing the students' different learning styles through variety of activities

-

Students learning about themselves to help themselves make informed choices
and ‗own‘ their learning ,

-

Routines, procedures, and classroom agreements are in place

The finding of examining this hypothesis was in agreement with the findings of the
studies of Boges (2015), Alavinia (2012), McCullough (2012), who proved that using
differentiated instruction strategies (DIS) greatly affected EFL students' achievement
in the course of vocabulary and the reading comprehension.
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5.2.5 Question (5) findings
The fifth question is stated as follows:
Are there statistically significant differences at the level (α ≤ 0.05) between the mean
score of control and experimental group in the post-test on developing punctuation
marks ( Capital letter at the beginning of the sentence, full stop at the end of sentence)
in favor of using DIS.?
The results concerning question four (the third hypothesis) indicate that the computed
value of (t) for (Capital letter at the beginning of the sentence, full stop at the end of
sentence) skills = (3.050) is larger than critical T-value at the degree of freedom (58)
and the significant level (0.01) which indicated that there are statistically significant
differences at the level (α ≤ 0.05) between the mean score of control and experimental
group in the post-test in favor of the experimental group. This result confirms that
using (DIS) developed the 5th graders level in (Capital letter at the beginning of the
sentence, full stop at the end of sentence) skills.
The researcher found that the effect size is large in the total scores of the third
hypotheses(0.247). This high effect could be attributed to differentiated instruction
strategy (DIS).
Throughout the experiment, the researcher taught the punctuation marks skill using
differentiated instruction strategy which allows students to articulate their ideas and
to consider those of others. This helped develop instrumental activities based on
essential topics and concepts, significant processes and skills, and multiple ways to
display learning, This proved the effectiveness of differentiated instruction strategy ,
which included the positive changes in students' self-esteem that occur when they
provide opportunities to the students to work in varied instructional formats.
On the other hand, the control group during the experiment were taught in the
traditional way, without using differentiated instruction strategy (DIS).. This finding
agrees to what the study pointed out in the literature review.
The finding of examining this hypothesis was in agreement with the findings of the
studies of Alavinia (2012), McCullough (2012), who proved that using differentiated
instruction strategies (DIS) had agreat effect on EFL students' achievement in the
course of vocabulary and the reading comprehension.
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5.3 Results of achieving the Purposes:
Table (22)
Results of achieving the Purposes

#
1.

Purpose of the study

Extent of

Field

achievement

purpose

Identify the suitable (DIS) for

It

teaching.

achieved

has

been

of

achieving

the

- Theoretical Framework
- Part (1): Differentiated
Instruction (DI)
- Question (1) findings

2.

Identify the suitable writing It
skills for fifth graders.

has

been

- Theoretical Framework
- Part (2): Writing Skills

achieved

- Question (2) findings
3.

Identify the differences between

It

the mean score of the control

achieved

has

been

- Chapter(5) Results,
Discussion

and experimental groups in the

- Table (14)

pre-test and the post-test on

- Figure (1)

developing punctuation marks in
favor of using DIS.
4.

Determining

the

differences It

has

been

- Chapter(5) Results,

between the mean score of the achieved

Discussion

control and experimental groups

- Tables (15), (16),

in the pre-test and the post-test

(19),

on developing sentence structure

- -Figure (2)

in favor of using DIS.
5.

Improving fifth grade students‘ It
has
English
language
writing achieved
(punctuation marks, sentence
structure, and spelling) skill
through the use of DIS.
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been

- Chapter(5) Results,
Discussion
- Tables (16), (20),
-Figure (3)

(18),

5.4 Pedagogical Implications:
In light of the study results, the researcher suggests the following:
1. Teachers should understand, appreciate, and build upon student differences
and encourage student-centered classes.
2. Using differentiated instruction strategies (DIS) enables students to develop
their attitudes towards learning in general and writing in particular, and allow
teachers to interact with each other in the teaching process.
3. Goals of a differentiated classroom are maximum growth and individual
success.
4. Differentiated instruction strategy (DIS) meets the needs of diverse students
with a variety of learning styles.
5. Using differentiated instruction can help the teacher adjust content, process,
and product in response to student readiness, interests, and learning profile.
6. Using differentiated instruction ensures students and teachers involvement in
classroom learning.
7. Using differentiated instruction can help the English language teachers when
teaching writing skills
8. Using differentiated instruction enables teachers to offer a choice of activities
to let students do the differentiation.
9. Differentiated instruction stimulates innovation, as students like to write and
talk about things related to their real life and experiences So teachers should
always create reasons for learning.
10. The use of differentiated instruction strategies (DIS) motivates students to
practice further writing tasks; thus, teachers should encourage students to
write via (DIS) .

5.5 Recommendations:
In the light of the results of the study, the following recommendations are offered:
5.5.1 Syllabus designers are recommended to:
-

Enrich the Palestinian English curriculum related to the writing skills in every
writing lesson in all educational stages throughout developing instrumental
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activities based on essential topics and concepts, significant processes and
skills to improve student's writing skills
-

Meet curriculum standards and requirements for each learner depending on
differentiated instruction strategies.

-

Provide flexible approaches to content, instruction, and products in the
Palestinian English curriculum.

5.5.2 Supervisors are recommended to:
-

Complete the preparation of teacher guide to guide teachers in the application
(DIS).

-

Hold workshops that aspire to make teachers acquainted with differentiated
instruction strategies (DIS).

-

Hold and Conduct training programs to help teachers to implement (DIS) in
teaching writing skills.

-

Prepar and publish instructional materials that increase teachers' awareness
about the effectiveness of using differentiated instruction strategy (DIS). as a
new strategy that suits modern trends in teaching and learning in elementary
schools

5.5.3 English language teachers are recommended:
-

Provide opportunities to the students to work in varied instructional formats.

-

Involve in workshops and training courses concerning teaching writing.

-

To establish learner- responsive, teacher- facilitated classrooms to be suitable
for using differentiated instruction strategy (DIS).

-

Be aware of their students' needs, abilities and individual differences and
select the relevant modern techniques for enhancing students' skills of writing.

-

Adopt modern teaching methods such as using differentiated instruction
strategy that is based on the students' real involvement in the teaching process.

-

Assess students' individual differences and learning styles in selecting the
suitable techniques for developing writing skills.

-

Work to raise the awareness of their students towards the importance of
writing skills through Prepare lessons with differentiated instruction and
prepareing the class to be suitable for using differentiated instruction strategy.
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5.5.4 Recommendations for further studies:
1. This study was limited to the writing skill. The (DIS) should be applied with
other English skills,
2. The effectiveness of using (DIS) in teaching writing skills on the achievement
of preparatory schools students.
3. It may be worthwhile to have another research for the effectiveness of using
(DIS) in teaching writing skills on the achievement of secondary schools
students.
Summary:
This chapter presents findings drawn from the results and interpretation for each
finding in the current study. It presents discussion that based on these findings
which the researcher reached and finally it shows pedagogical implications. The
researcher provided several recommendations for English language teachers,
English language supervisors, for curriculum designers and decision makers and
suggestions for further studies.
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Appendix (1)
Achievement Writing Skills Test (Before Modification)
Question One:

Q1)
Read
1) Omer
readthen
Ben'stick
blog.(√)
( ) the correct sentences:
2) Omer and Ben in the park after dinner. ( )
3) Ben broke his leg.

()

4) From morning until-night.

()

5) Amy like's the restaurant.

()

6) Ben's hobby is drawing.

()

7) It was a nice place.

()

8) Went to swim.

()

9) Omer about Ben in his blog.

()

10) The hospital was.

()

11) Start after the weekend.

()

Question Two:

Q2) Re-arrange:
1) is _ on _ Blog _ the _internet.
………………………………………………………………………
2) can _ what _ you _ see?
………………………………………………………………………
3) park _ the _ Ben's _ family _ to _ went _too.
………………………………………………………………………
4) well_ can_ sing _he.
………………………………………………………………………
5) mum _ to _ the _ his _ hospital _ him _took.
………………………………………………………………………
6) amirror _ looked like _the _see.
93

………………………………………………………………………
7) his_ broke _ leg _Ben.
………………………………………………………………………
8) ate_ we_ rice.
………………………………………………………………………
9) enjoys _he _taking_ photos.
………………………………………………………………………
10) had - a great -we – time.
………………………………………………………………………
11) the-blog-Amy-Rania-and-looked-at.
………………………………………………………………………
12) the- is-moon-beautiful-tells-Omer-about-ben-blog-his.
………………………………………………………………………
13) my-I-broke-leg.
Question Three:

Q3) Rewrite correctly:
1) ben told omer about his habby
………………………………………………………………………
2) i live in gaza
………………………………………………………………………
3) last summer ben broke his leg
………………………………………………………………………
4) jerusalem is the capital of Palestine
………………………………………………………………………
5) where can you see a blog
………………………………………………………………………
6) qalqilya is abeautiful place
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………………………………………………………………………
7) the hospital was very busy
………………………………………………………………………
8) what did they do in the restaurant
………………………………………………………………………
9) where did you go last night
…………………………………………………………………………………………………
Question Four:

Q4) use correct sentences (Punctuate):
1) omer made a blog and ben helped her
………………………………………………………………………
2) amy is him sister
………………………………………………………………………
3) her went to her school
………………………………………………………………………
4) ben broke her leg
………………………………………………………………………
5) rania broke his hand
……………………………………………………………………
Question Five:

Q5) Complete the dialogue:
(football – happened- leg- dad)
Nurse: what………?
Ben: I broke my ……. .
Nurse: where did you break your leg?
Ben: At the …. game .
Nurse: who took you to the hospital?
Ben: my …………
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Appendix (2)
Achievement Writing Skills Test (After Modification)
Al- Azhar University – Gaza
Deanship of Postgraduate Studies
Faculty of Education
Department of Curricula & Teaching Methods

The Test Refereeing Checklist
Dear Sir/Mrs,

Dear Dr: ________________________.
The researcher is conducting a study entitled " The Effect of
Differentiated Instruction Strategy on Students' Achievement in Writing
Skills among the Fifth Graders at UNRWA Schools in Gaza
Governorate", to obtain a Master's Degree in Curriculum & English

Teaching Methods from Al-azhar University of Gaza. One of the
requirements of this study is to conduct a pre/post test based on the
English writing skills for fifth graders. Because of the importance of your
opinion and experience, you are kindly requested to look carefully at the
items of the test so as to:
a) Determine the degree of suitability for the fifth grader students.
b) Modify the language if necessary.
c) Suggest ideas or issues to enrich the test.
The researcher would be grateful for your generous participation in
refereeing the paragraphs of this test accurately and objectively. The data
are collected of this study will be used for research purposes only.
Thanks a lot for your co-operation

The researcher
Ayah Khalil Abu Nada
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It would be grateful if you check the items of the writing test within the following
criteria:
#

Item

High

12-

The test items reflect the objectives.

3-

The test suits 5th graders' level.

4-

The time assigned is suitable.

5-

Questions are diversified.

6-

The test difficulty is acceptable.

7-

Space is acceptable.

8-

The rubrics are acceptable.

9-

The test reflects the accurate conditions of a good test.

10-

The test takes into account individual differences.

11-

Writing a paragraph suits 5th graders' level.

15-

The language is correct.

Average

The test is comprehensive and clear.

Any further comments are highly appreciated.
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
Name of the referee/ ………………………………………………………………..…
The degree/ ……………………………………………………………………………
The place of work/ ……………………………………………………………………
Date/ ………………………………………………………………………………..…

The researcher
Ayah Khalil Abu Nada
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Low

The Pre- Post Test
Name: …………………………………………………….

A)

Time: (45) m Mark: (30) m

Class: ( )

Read then tick (√) the correct sentences:
1) Omer read Ben's blog.

( )

2) Omer and Ben in the park after dinner. ( )

B)

3) Ben broke his leg.

( )

4) From morning until-night.

( )

5) Amy like's the restaurant.

( )

6) Ben's hobby is drawing.

( )

7) It was a nice place.

( )

8) Went to swim.

( )

9) Omer about Ben in his blog.

( )

10) The hospital was.

( )

Re-arrange:
1) is _ on _ Blog _ the _internet.
………………………………………………………………………
2) can _ what _ you _ see?
………………………………………………………………………
3) park _ the _ Ben's _ family _ to _ went _too.
………………………………………………………………………
4) well_ can_ sing _he.
………………………………………………………………………
5) mum _ to _ the _ his _ hospital _ him _took.
………………………………………………………………………
6) amirror _ looked like _the _see.
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………………………………………………………………………
7) his_ broke _ leg _Ben.
………………………………………………………………………
8) ate_ we_ rice.
………………………………………………………………………
9) enjoys _he _taking_ photos.
………………………………………………………………………
10) had - a great -we – time.
………………………………………………………………………

C)

Correct the following?:
1) ben told omer about his hobby
………………………………………………………………………
2) i live in gaza
………………………………………………………………………
3) last summer ben broke his leg
………………………………………………………………………
4) jerusalem is the capital of palestine
………………………………………………………………………
5) where can you see a blog
………………………………………………………………………
6) qalqilya is abeautiful place
………………………………………………………………………
7) the hospital was very busy
………………………………………………………………………
8) what did they do in the restaurant
………………………………………………………………………
9) where did you go last night
………………………………………………………………………
10) omer made a blog and ben helped him
………………………………………………………………………

Good Luck
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Appendix (3)
Lesson Plan
Unit thirteen

Lesson one

Date: ……/..…../2017

Objectives:
Students are expected to:


Identify capital letter



Use capital letter.



Use punctuation (Capital letter, full stop).

Target skills:
- Punctuation marks (Capital letter in the first sentence , full stop at the end of the
sentence).

Prerequisites:
Resources & Teaching Aids:
LCD –video – board- PowerPoint – worksheets - Colors – Photos.
Class organization: Individual – Pairs - five groups of six members

111

Steps

Teaching Learning Activities

Evaluation

Warming up: Guess the picture
Procedures:

 Teacher divided ss in groups.
 Teacher shows Ss a small part of the picture.
 Students in groups discuss what it might be.
 Teacher put some of their ideas on the board.
 The student who has the answer rises his hand and write
it, if it is right, he wins the point and encourages from
the rest of students, but if it is wrong, his group lose the
point.
Presentation

 T. divides the students into groups as their Hobbies,
each group has six students from different levels" if
possible" there is a leader to manage the dialogue, and a
document to write the ideas and takes notes.This
composition

of

group

confronts

students

with

differences as well as similarities to provide the
motivation for dialogue, the need of sharing natural
division of interest, abilities needed to get the job done.
 T. explains the meaning of punctuation for students.
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Ss' answers

 Punctuation
marks.
 sentence

structure

1- T. explains the use of capital letters and full stop. (when
and where).
2- T. discusses capital letter, full stop and displays examples
using PowerPoint presentation discussion.
3- T. distributes strategy for each group as appropriate for
their Hobbies.
4- Students watch a video about capital letters, full stop for
(4) minutes.
5- Students

exploit

some

examples

on

PowerPoint

presentation as follows, and the teacher discusses with
student, when do we use capital letters, full stop?

 omer made a blog
 hassan found a mirror
 they jumped on the rug.

 T. discusses these examples with student on PowerPoint
presentation, and Ss read all the examples.
 T. discusses punctuation mark using PowerPoint
presentation discussion.
 T. explains the use of punctuation (capital letter – full stop)
when and where?
 -T. makes sure that students understand the instruction.
The first group apply the task cards strategy
 T gives this group six cards each card contain one question
 T give each student a different card, allow a specific
amount of time to complete the task.
 Then each student passes his or her card to another student
for a new round.
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 ahmed eats an apple
 they are going to the market
 she went to the doctor
 we live in gaza strip
 my cat sleeps along time
 the spoon fell off the table


The second group use the task cards in game (Scoot)
 Students will be given different cards to answer for a
certain period of time, perhaps 2 to 3 minutes will do.
 Students will then answer it on their own papers.
 When the allotted time is up.
 The leader will say ―Scoot!‖ All students must move and
answer another card that awaits them.

 ahmed eats an apple
 they are going to the market
 she went to the doctor
 we live in gaza strip
 my cat sleeps along time
 the spoon fell off the table


The third group use think _pair_share:
 Students are asked to THINK for themselves of the
sentences, so that they can add capital letters where
necessary on their work sheets as follows.
 T. gives (3) minutes for (thinking time).
 Pair Teacher ask each student to work with his/her partner,
so each student gradually takes responsibility for each
other's' learning.
 T. gives (5) minutes for pair-work.
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 -Students negotiate and exchange their understandings of the
sentences
 Share: Students are called for pair to SHARE their thinking,
writing, and answers with the rest of group. Students are
more comfortable presenting answers to a group with the
support of a partner learning.
 work sheets contain these questions:

 ahmed eats an apple
 they are going to the market

 she went to the doctor
 we live in gaza strip
 my cat sleeps along time
 the spoon fell off the table


Fourth group use Posters & gallery walk
 T give students questions that they need to work on
together
 Students present their ideas on a sheet.
 Once they have completed their poster, have them display it
on the wall poster
 Students take turns standing by their poster so that each of
them have the chance to visit the other a sheet.
 These questions are:

 ahmed eats an apple
 they are going to the market
 she went to the doctor

 we live in gaza strip
 my cat sleeps along time
 the spoon fell off the table
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Fifth group use Jigsaws
 T give students Small pieces of paper each paper contains
different question.
 Each student in the group reads one piece of paper

and

then shares that information with the rest of their group
 students, read it individually and then discuss with the leader
group to make sure they all understand it
 Students check their answers with the group leader
 These questions are:

Correct the following:
 ahmed eats an apple
 they are going to the market
 she went to the doctor
 we live in gaza strip
 my cat sleeps along time

 T.goes round helping,facilitating ,checking and observing
common mistakes for studens in the groups
 T makes sure that each group understand when and where
they will use capital letter and full stop
 T. gives each group some questions on the worksheet , and
asks Ss to answer the question on I finish the project the
worksheet .
 Ss are asked to put suitable punctuation for each sentence,
and write these sentences on their note books.
 T. checks Ss' answers on their work sheet.

 T. goes round checking and observing common mistakes.
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 Students answer and the teacher gives feedback
 T. asks students to look at examples on PowerPoint
presentation about [ full stop & capital letter ] in order to
elicit the uses of full stop and capital letter. (when& where).

Summative Evaluation:
 T. asks Ss to write (2) different sentences including
( capital letter – full stop )
.

Punctuate these sentences:
 i need a new a cap
Homework
assignment

 jhon hit the baseball
 my sister and i climped the tree
 the game was intresting
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Ss' answers

Worksheet (1)
Unit 13 – Lesson one
Dear student,
You are going to answer the following questions individually, then
work with your group.

Q1:Circle each letter that should be capitalized.
1. the chicken was greasy cold and messy.
2. canada is a rich country.
3. girls love playing in dolles.
4. mona and i went to the beach.
5. mr.ahmed was tierd.

Q2: Put suitable punctuation (full stops and capital letters).

the dog is looking for thing to eat
abee makes sweet honey
the train was late.
i live in rafah city
soha saw a red bird in the tree

Good Luck
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Lesson Plan
Unit fourteen

Lesson one

Date: ……/..…../2017

Objectives:
At the end of the period, most Ss. are expected to be able to


Identify sentence structure.



Use sentence structure (subject-verb agreement, fragment in complete sentence)
appropriately.



Distinguish between complete sentence and fragment sentence.

Target skills:
- subject-verb agreement Sentence.
- fragment in complete sentence.

Prerequisites:
Resources & Teaching Aids:
LCD –video – board- PowerPoint – worksheets - Colors – Photos.
Class organization: Individual – Pairs - five groups of six members
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Steps

Teaching Learning Activities

Evaluation

Warming up: 'The Alphabet Game".
Material:
cards
Presentation

Procedures:
 Student (A) has picked the alphabet" D"
 Student (B) uses the ‗D‘ alphabet in the word cat.
 Student A completes the round by making the sentence:
My duck can swim in the pool.

 Punctuation

 T. divides the students into groups as their Hobbies, each

marks.

group has six students from different levels" if possible"

 sentence

there is a leader to manage the dialogue, and a document to

structure

write the ideas and takes notes. This composition of group
confronts students with differences as well as similarities
to provide the motivation for dialogue, the need of sharing
of natural division of interest, abilities needed to get the
job done.
 T. draws on the blackboard two column ,the first column
for verbs and the second for subjects
 T.asks students to write ten verbs in their paper.(two
mintuse)
 Ss will write their answer on apaper.
 T asks student their answer, the student who has the
answer raises his hand ,read and write it in the verb
column.
 T. Tasks students to write ten subject in their paper.(two
mintuse)
 Ss. will write their answer on apaper
 T asks student their answers, the student who has the
answer raises his hand ,read and write it in the subject
column.
 T. differentiates between verbs and subjects.
 T. asks students to write sentences which contain these
119

Ss' answers

verbs and subjects.
 Ss write sentences in their paper
 T. monitors during group work, and redirects group work
in more productive directions, and provides emotional
support to encourage commitment to the task.
 T asks student their answer, the student who has the
answer raises his hand ,read and write sentence in the
blackboard.

some sentences are true and complete like




Ahmed visits his friend.
Soha drinks milk

But some sentences are fragment not
complete like




Nader football
Writes an email

 T .explains that the complete sentences consist of subject
,verb and give us full meaning for the action but if subject
or verb missing from sentence we called it fragment
sentence that cannot give us clear meaning.
 T. displays a video for students on PowerPoint for 3minutes, to show them the differentiate between the
complete sentence and fragment sentence.
 Throughout the previous task, the teacher and his/her
students reach to the following rule-:
 A sentence is a group of words that has a subject (doer of
theaction) and a verb (the action or state of being). This
makes asentence a complete thought. The subject is the
person, place, or thing we are writing about. The verb is
what the subject is or does. Both the subject and the verb
may be one word or a group of words.
 The complete subject is the simple subject and all the words
that describe or explain it .
 Sentence fragments are groups of words that look like
sentences, but aren't. To be a sentence, groups of words
need to have subjects and verbs.
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 T. gives them another exercise, to differentiate between
sentence and fragment sentence
, to enhance their
understanding.
Put " C" in complete sentences and "F" in
fragment sentence.
- Classes start after the weekend
- I finish the project.
- He football
- We visit my uncle
- In the park
- Walks slowly

The first group apply the task cards strategy
 T gives this group six cards each cards contain one question
 T give each student a different card, allow a specific
amount of time to complete the task.
 Then each student pass his or her card to another student for
a new round.

put circle
around the
complete
sentence and under line
under
fragment sentence and tell why.
 Afunny clown.
 The boy run home.
 We ate dinner.
 Sang loudly
 The door is open
 In the big bag


The second group use the task cards in game (Scoot)
 Students will be given different cards to answer for a
certain period of time, perhaps 2 to 3 minutes will do.
 Students will then answer it on their own papers.
 When the allotted time is up.
 The leader will say ―Scoot!‖ All students must move and
answer another card that awaits them.
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put circle around the complete sentence and
under line under fragment sentence and tell
why.
 Afunny clown.
 The boy run home.
 We ate dinner.
 Sang loudly.
 The door is open.
 In the big bag

The third group use think _pair_share:
 Students are asked to THINK for themselves of the
sentences, so that they can add capital letters where
necessary on their work sheets as follows.
 T. gives (3) minutes for (thinking time).
 Pair Teacher asks each student to work with his/her partner,
so each student gradually takes responsibility for each
other's' learning.
 T. gives (5) minutes for pair-work.
 -Students negotiate and exchange their understandings of the
sentences
 Share: Students are called for pair to SHARE their thinking,
writing, and answers with the rest of group. Students are
more comfortable presenting answers to a group with the
support of a partner learning.
 work sheets contain these questions:

put circle around the complete sentence and
under line under fragment sentence and tell
why.
 Afunny clown.
 The boy run home.
 We ate dinner.
 Sang loudly.
 The door is open.
 In the big bag
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Fourth group use Posters & gallery walk
 T give students questions that they need to work on
together
 Students present their ideas on a sheet.
 Once they have completed their poster, have them display it
on the wall poster
 Students take turns standing by their poster so that each of
them has the chance to visit the other a sheet.
 These questions are:

put circle around the complete sentence and
under line under fragment sentence and tell
why.
 Afunny clown.
 The boy run home.
 We ate dinner.
 Sang loudly.
 The door is open.
 In the big bag
Fifth group use Jigsaws
 T give students Small pieces of paper each paper contain
different question.
 Each student in the group reads one pieces of paper

and

then shares that information with the rest of their group
 students read it individually and then discuss with leader
group to make sure they all understand it.
 Students check their answers with the group leader
 These questions are:

put circle around the complete sentence and
under line under fragment sentence and tell
why.
 Afunny clown.
 The boy run home.
 We ate dinner.
 Sang loudly.
 The door is open.
 In the big bag
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 The teacher goes round helping,facilitating ,checking and
observing common mistakes for studens in the groups
 T make sure that each group understand the structure.
 T. gives each group some questions on the worksheet , and
asks Ss to answer the question on the worksheet .
 T. checks Ss' answers the question on their work sheet, by
correcting
 T. goes round checking and observing common mistakes.
 -students answer and the teacher gives feedback
 -T. asks students to look at examples on PowerPoint
presentation about [ complete centeces& fragment
sentences]
Summative Evaluation:
 T. asks Ss to write (4) different sentences (complete
centeces& fragment sentences).
 -Students answer on their note books.
 -T. asks students to say their answers aloud and teacher
let another student to correct the answer.
 -T. gives the correct answer.
 -T. reinforces the students morale, by providing them
with certificates of appreciation.
 T. asks Ss to write (4) different sentences (complete
Homework
assignment

centeces& fragment sentences).
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Ss' answers

Worksheet (2)
Unit 14 – Lesson one
Dear student,
You are going to answer the following questions individually, then
work with your group.
Q1: Complete sentences, A Missing subject.
 ……… ran down the hill.
 ………. jumped into the lake.
 ……….ate dinner
 ……….flew over the trees
Q2: Complete sentences, A Missing verb.

 The children …….
 Today my mother…….the car.
 The boy …….. home
 Flowers ……..in the garden

Q3: Put " C" in complete sentences and "F" in fragment sentence.
 Where is.
 The car is clean.
 Green leef on the tree.
 He eats an apple.

Good Luck

115

Appendix (4)
Permission (Official Paper)
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Appendix (5)
Referee Committee of the Achievement Test
The following list indicates to names and titles of the referees who kindly
refereed the achievement test.

No

Name

Institution

1.

Dr. Akram Habib

Islamic University of Gaza

2.

Dr. Abedrabu Abu Alyan

Islamic University of Gaza

3.

Dr. Sadek S. Firwana

Islamic University of Gaza

4.

Dr. Awad Kishta

Islamic University of Gaza

5.

Dr. Mohammed El Haj Ahmed

Islamic University of Gaza

6.

Mr. Said Alsisi

Al-azhar University

7.

Mrs. Mona Abu Garad

Gaza University

8.

Mr. Ziad Hamouda

Lecturer

9.

Mr. Sami Balousha

Teacher

10.

Mr. Ahmad El-Halaby

Teacher
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